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It is becoming more and more likely that as you read around in the flelds of

v

psychology, psycholinguistics, applied linguistics, reading, and rhetoric and

.

composition, you will come across terms like communicative dynamism, contextual

sentence organization, communicative sentence pattern, informational structure .
\u“ ®

. ’ . . -

of the gsentence, actual division of sentences, psychological- subject ang predicite, .

- ’
! Al . v N &

topic and comment, given and new, presupposition and fdbus, and,theme, transition, .,

o
.0 -

- and rheme. When you do, you are probably encounterlng work afsoc1ated with one
2 N . M

’-

\\om another spec1f1c conceptlon of jthe theory of Punctional Seéntence Perspectlve

PR
4 <
.

. . J(FSP).. In this paper I would -like to do three things: (1) offer a brief and

-
v

géneral introduction_to FSP, (2) show how some scholars are exploring possible
< A
. extensions of the theory, and (3) mentlon some work that is closely related to

.

FSP and that seems to have promising practical implications for reading and

. 3 r
composition teachers. e

Most scholars agree that FSP originated in the middle of the last century
) ~. . )

. ' - Co .
. _in the work of the French scholar Henri Weil. His The Order of Words in the

-

.

; . Ancient Languages Compared with That of the Modern Languagg_sl is usually
\ v ' e

considered the source of the theory. 1In this century, Weil's work inspired

T~
Vilem Mathesius, who refined and extended the théory, often in collaboration < ,
{g‘ with-.other linguists,froﬁ%the Prague linguistic circle. FSP has therefore often
. . . ‘ _ T :
Py ' been associated with Prague lingﬁistic scholarship, and.for much of this fentury "
- o . g ,
’ ;§ . it was not yell known\:)utside‘rEurope..~ Recently, however, scholars from around
'-:m ' . - . o .° ) A “
L} . s ) .
1 . . : ,
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the world have discovered that FSP helps them explain several syntaétic

- ~

- phenomena and understand gonnected discourses better. 4

' ‘

In general, as John Lyons notes, Functional Sentencé Perspewtivists believe
’ that "the structure of utterances is determined by tﬁe use té which they are

&

‘ f
. . . . 2
put and the communicative context in which they occur.” As a result, as M.A. K.~ -

-~

* Halllday notes, they hypotheslze about how to analyze "the sentence 1nto parts

> . & -~
o / M

. 3 .
e having a function in the total commun}g/tion process." -He must ‘realize from the.

. v a\‘

® ' start, however, that not all of them agree on the number of parts a sentence should

. kS
.t - ~ e . .

be’ analyzea 1nto¢ how those- parts are to be dlstnngglshed from one ahpther,

> PR 7 % s . a ' N .
. \ -Q" vo., . N
L . especlally 1n complex sentences- what they should Ite ealled and what funetions .. Y‘
- .. s N o/( v ;! * ’ ! N
0 LI - ', . . oo » . )
. - ~thEy should have._ in ﬁa&t; I th;nk.;t is fair to say that Eyndtional, Sentence _ .
2 ° ey N TN [ Peoea 4 ’ ~ )

3 .
_: . - . . ) -

o L - ~
e Perpsectivisms aré %?mewhat,notqriOUS for differing views of and terhs for the
ks K -% . . ~. - s 3 - [ . . , . , K s
r . . . l. ‘."'A n ol” . N ) ‘a‘.'\ ! =
. . .same linguistic phenomena. - . . . . -
;,' ‘ g L . . . » ) .

. Yet I:believe thmt.we can justifiably say that-there are three dominant -
" conceptions ofagSP, Importantly, these often“porrespond in some details and T
. Y ‘ - ’ ' : ‘ - ¢ - -

share terms. But I will examine each one separately and will rather arbitrarily

* 0 M . . e . .. -
. ‘ ., -~ /
] associate certain terms with only one conception. , ’ o '
"o v . .
° * ) . \ - b . \ 7:’ =2
.. , According to one of these conceptions, we should analyze a sentence into. | .

A}

- , . . ®

. ' several segments, each having a different.degree of what‘is called communicative’

‘ - B N . N .
dynamiénh According to another, we should analyze a sentence into two segments, ..
‘ '* A o e s . ' . ‘ .. ) ' .
+ the theme and\ the rheme. And according to the third conception, we should again
o Cw ’ . T, o, ‘ R
: ) analyze a senfience into;two-segments,"the topi¢ and the.comment. - . &

.
1

o The first daneptiah.I mentioned has been developed primarily by Jan Firbas.
., T TWEPR : , -

. Firbas.says that we can, if we wish, view edch word in a sentence as carrying
- \ Y

* *
- . .

some degree of communicdtive d§namism. .As far as I know, he does not give these

. -l ¥
. . 4 S~ . A . ‘ . -
s degxees absolute and numerical va;ues; they are relative values within a sentence.
. - -wé« N . N .

’ That is, one‘segment carries the least communicative dynamism,; another carries the )

: s ‘, ) LI - ’ ) Ty i
‘ Sy - . » o * -« . &

, . Jrost communicative dynamism, and each of 'the other segments carries a degree of
X, . , N . . .
i . .
i o . 8. . . . .
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. hypothesizés that for many languages the “bas1c alstrlbutlon of .

L] A

- [

communicative dynamism that is somewhere between.these two extremes.

A v

To find how much relative dynamism a particular word carries, we must

h]

%

determine . éfﬁt_?zcontributes towards the development

N . .
And to do this, Firbas says, .wé must remember that words

"the extent to which,. -.

. . !
of the communication."
, . H : .

in one sentence that are very closely related to information in earlier sentences

»

A . -, o7 —
and that lead to no elaboration in subsequent sentences carry the least communicative

a2 - L

e R e 4me .
dynamlsm. Further, words that have no connectlon to 1nformat10n in prLor sentences,

"«

-
-

R v

and that lead to the mdst elaboration ih subsequent sentences carry the mbsf

-

e . -

»
T a

.o

., »

,
- L.

communlcatlve dynamlsm. And although Flrbqs admlts th?t,varlatlon§~ex1stk he

.

[N N .
. 7/ communicative
-

-~
> ’ -

dynamism / is implemented by a series of elements opehing with "the element,earrying

the very lowest and gradually passxng on to the element carrylng,the very

N

-

~ . .

[

L cpmmunlcat1Ve dynamlsm_/.

v

hlghest degree of

N N

\
. >

"

) * &
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As I noted earlier, Firbas claims tnat we can assign each word in a sentence

. il

o v

é

IM: ‘

*
some degree of communicative dynamism. In fact, sometimes he assigns éven

<
'For example

o

morphemes dnd sub-morphemic units a degree of communicative dynamism.

he writés that in the sentence "He has fallen\ill;" Ee_carries the least

. “

communicative dynamism, has and ~en carry a degree more coﬁmunicatiye dynamism,
) — - “ .

~ > - @ A
fall- carries yet a degree more, and ill carries tHe most communicative dynamism.
Ll o Z . g ¢ == i A

- -
v -

But Firbas stresses that how delicately we.segment‘h sentence "degendihon

~ o ’

-
*

L, s . 6
the purpose of the investigation.”

.

-

And in most gases he.woluld say -that it is

.

sufficient to divide sentences into three parts.

e,

A.- S < ) . N N s - . ‘. N
communicative dynamism, one carries an intermediate amount of communicative
. * . >

<. x
.

. . ¢ A . .t
dynamism, and one carries the most communlcagﬁve dynamism.

o

Once carries the least

3 .
* Thus fSr most

[}

pu:PﬁEs he would divide the example sentence into He, hal falten, and ill.

<

The second conception of FSP is probably better known.
- - ‘ .

°

basedAdn the anélysisrof the sentenéeainto 2 theme~and a rheme.

To»}eiterate,

1%‘

L

\"

Mathes1us was

it is
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most theorists mean by tggme: it is the'segment'“that is being spoken .about in

the sentence.” -Most theorists say that it is usually the first constituent in
A ..

&

a clause. Mathesius also delineates what most theorists still take the rheme

+
> ] . to be: it is "what the speaker says about . . . / the / theme.“8 *In effect; R
Mathesius is saying that declarative sentences in many languages function to )
' : - - . : -
.express something (say b) about something else (say a) with the preferred order

k4 .

of a_ before b. Obviously, this is a distinction very close to that between'

.

. 3 -

: subject amd predicate in philosophy and logic. ' - ) .
P . . - \
. For example, éonsideg the. following sentence: "His brother runs six miles
- W . = ﬂl_~" - P .

3
»

¢ . . : '
a day." 1In it, the theme is His brother and the rheme is runs six miles a day.

< .

e * ‘.

- A
In this and many other simple sentences, the theme often corresponds to the

grammatical subject, and the rheyé often corresponds to’the grampatical predicéte.
\ ) . - . * -

¢
<~

. The third conception of FSP is quite similar to the second and also

. + -

originated with Mathesius. It analyzes a .sentence into two segments, segments
*

»

that are given many names but which I will call for now the topic Fnd the comment.
. , o [ 34

- "
‘

Most commonly, the topic¢ is defined .as the segment that expraéses_giﬁen,' -7
known, or old information, infq;métién that is expressed in, rec?verable from,

.

or relatively more accessible in prior sentences of the text. The comment is *the

’

0 -

. $ . . - . [ . .
segment that expresses new information, information that is not expressed in, is
-~ . .

~. ' ¢ &
.

* : L v N -
not recoverable from, or is relatively less accessible in prior sentences. For

o

. )

examblg, consiger the pair of éxample sentences 3a and 3b, with 3a serving to prévide

. - (3

- some context for 3b: S *

3as.'§r.'Jones is one of my best friends. ) - )
. .t e . . - . ) N
o » » 3b: He Happens to like cross=country skiing. .. ,

.
B ) o © ¢

v . - ’ “ - \ S X - >
Ini3b, He is the topic, the bearer of old information, and happens to like ¢ross-
' a | —— . ] . . —_ = t
4 - N - - . . v = ‘e '-- w".°‘ i»
country skiing is the comment, the new information. = 3b aanorms % a primary R
S ) A ‘ ' : S O ‘. ’ PR N
hypothesis\of theorists associated with the third conception. That:is,$they 2
B ’ o h - : T . . N
. hypothesige that in many languages sentences tend to, and should-mpve from topics -
\)‘ o’ N - ¢ - "‘l

ol A rimext provided by ERic
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N Aruitoxt provided by Eic:
"o Iy

- .

3

. o
to comments, from 0ld information to new information. ~

’
-

. | . .
I should pause here briefly and stress that in some sentences the topic and

. . - ’ . . N
th® theme can include the same words. But there are sentences in which the theme
toa ’

4

does not include the old information. For example, look at sentenced "4a and 4bf

.“ 4a: What do your brothers do for a iiVing? ' ) .

- . £ f . . . .
.+ 4b: Well, John teaches hu51c at a high school, Bill works fo},an insurance

» \
"
~ o

conpany, and Tom-is a free lance consultant in management, .

* - . ’

As Susumu Kuno shows, in sentence 4a, "Jchn, Bill, and Tom, although they are the
* '_'. _ —d

i . . A
themes of their respective clauses, do not represent old, predicdtable information."

~ . . - y \ ‘ T
He adds that if these portions of the seritehce were garbled, the speaker of 4a

°

¢ould-not tell what the subject of each clause would be, unless, of counse, he

3

knew the family of his addressee so well that he probably would not have had to

.
N -

ask the question in the first place. - . . i o
. Although-themes and topics do not necessarily coincide, it is true that

] - '
several Functional Senhtence Perspectivists could examine & segment of the same

<t
’
~

. iy . . . . .S . : . . . y
sentence and posit several different communicative.functions for it.* For instance,

-
. ~
- f

"~ some could claim it carries the least communicative dynamism, others %ould claim
4

\ ~—
it is the theme of the sentepce (what the sentence 1s about), and others could

— acmeae 3 A e _aavt s ameseass tme s arananannn

(A .

claim it is the‘topic (the’ bearer of old informatign). Such possrbil{ties L.

~

) N N . £ coo T
contributé a great deal, I thinK, tb the copfusion abou$LF$P. Thefefore, it is .

~
- N ~

-iumortant wﬂen reading a Functional Sentence Perspectivist to discover how many

*

%

-

segments he ranalyzes a sentence into, how he*'performs the analysis,$what he calls
> ; ; . . "
‘ . 4 N . . . »

. & y . & .
the segments, what functions he claifns for them, and what ultimate purpose his
- o L ) . ~ . . .
. .- ' p) ' . . .o
1nvest1gatlon Has.* _ > , . - - . ,
. -« . " .' -~ % et .

\‘\

,Recently, scholars have trled to extendfthese basic conceptlons'of FSP *
- . . \ e .
L 4 -
in _several dlfferent ways" usuaIly in hopes of f1nd1ng good ways to descr1be and -

-~ ~e

' explaln the structure of texts. what I would like to do now is show brlefly how"

Peter Fries has uded, some ,notions derlwable from FSP to talk about the percelved -

by v



‘\Structure'of texts. . 2 - ' ‘
° . "6' ' ) . ~ F) \-l' * . - . ! '

A&though“Frles admlts the varlous conceptlons of FSP overlap at. certain

- AT .
~ e N S . .

. points, he,wdrks 1mar11y w1th the_secqnd conceptioh, that based on-the analysié

. . . 11
- , ’ - . .
. ° . ] ¥ ¢ . N . . - !

- , of a sehtence into 'a theme and a' rheme. One inte€resting question he has asked

. M . o

+

is what we can learnh about the structure of texts by esamining the themes .of ‘their

o . . . .

sentences: And aIthoEgh I think he neeﬁs to refine his claims: I believe he . .

’ - M -

has discovered some intereéting things.//kerhaps most important of these is his

14 N ° - - . .
idea +that "the information contained within®the themes of all the'séntences of .

o~

. . « ' . e
o a paragraph creates the method of development-ak\that ~paz:agraph."10 .0r, in other -
. ’ N - .o - . |

‘ . , . . . |
|

words, he thinks that the kind and progression pof information dn the themes in a -

- -~

paragraph give us the best clue to how a reader will say the paragraph is .organized. '|g'_}
. -, RS R N - ‘w .
- S . . . v
: Let me give you two of his examples.‘eFirst, look at _the following.paragraph. ..

N

Thls is a descrlptlen of‘gﬁ‘apattment wh1ch has 1ts themes underlined accordlpg .

- . .

’ to FE}es' guidelines'thatlﬁﬁe theme is the first clause-level constltuent in a

- L3

. sentence. It reads: . - ) ) ’ ‘ ’ I
<, : , ‘
As you open the door, you are in a, small f1ve—by—f1ve room whlch is a small '
» " closet. '

When yvou get pdst there, you're in what we call the foyer whlch is ‘apont a N
- twelve-by-twelve room which has a télephone and a desk. K .
* . If you keep walking is that same direction, you're cdhfronted-by two rooms ‘~‘

' in front of you.. . . l&rge 11v1ng room which” 1s~about twelve—by—twenty -

’ N " on the left side.’ . L ~ -
And on the right side, straight ahead of you again, 1s a dnnlng room which is
3 not too big. . -
And evemr further ahead of the dlnlng room. is a kitchen whlch has a windoWw
in it. ' ~ ’
And the back, the farthest point of the kitchen,-is at the same depth as the
.o - farthest point of the livimg room. . s et
. In other words, the dinette and the kitchen are the same length as the :
living room. =
Now, if you tufn right bafore you wént into the dlnette or_the 11v1ngroom,
you, you would see a bedroom which is the, small bedroom going into e .
¢ ° gobing in on the right. ”
. And if you kept walklng straight ahead, dlrectly ahead of you, you would flnd -
‘a bathroom. - .
And on your left you would flnd the master bedrgom, whlch 1is a very large ’ .

. “ . . bedroom’ R o 0 * e . . >

2 " and there are closets all around.ll o0 ]i? . T . <

-
.

- € ¢

. -.‘ ' > B
About.fhis paragraph Fries Potes that most of‘;he themes ofhthe.independeht,clauses

: of . L Tel2 C .
contain "some overt reference to relative location.” And he concludes that ‘a

2.
R o< Provioa vy cruc [N -

E MC : PJ]/ “ ) ' * 0
. ~. N \
, - AR . >
. . .

. ’ . -
. . . .
< - - A
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. .
’ K A L. . .
.~ . . < . : . .

regder'would probably say that this paragraph has relative location as its

: N .. .

- okgdnizing principle, its method of devélopment. & . , e 7 .-

;:f " To this paragraph he contrgsts the following paragraph: ) -
. { . N .

’ : . )
- « - % If you.were looking down at this apartment from a height, it would be likei‘x
. ~ o .‘.‘. a huge square w1th two lines drawn through- the center to make four
. smaller squares. ’ -
The living room and a bedr&om are on the ends, that is, in the two boxes
facing out in the;streetL\h B . * °
A bathroom is between these o boxes.

There is a small foyer between the next two boxes, one of whith is a bedroom

N and, the other of which is a kitchen.13 '
. , * - . ) -»
. Fries says that.relative location is not the method of development for this
- : ) - ) ) "

- paragraph. Instead, he says’'that a readejgwould view it as organized around

referedces to component parts of the apartment. ! -7 ” .

. .
4 - -

’-
¢ " Although T believe Fries should be more explicit about what he means by the

.

PN . o ~

. method of development of a paragraph, should test whether his generalizatxons oy

~re® 3
» - . »

correspond to readers' judgments, and should examine other kinds of texts, I, alsb

- -~ . . .

: think that he is making a valuable connection between the kinds and progression of

- *themes«.in-a text and the.perceived structure of that text.

. ’ N
- I would like to move now to three other lines ‘of research that are closely.

4 . . . v

related to work in FSP and that have some promising practical sides.
' The first of these inoludeé work that I carried out about two years ago.
Lo T~ . - , : . :
One of my main goals was to determine whether English texts that agonform to the’
’ >

third conception of FSP, thaﬂ\iif texts with sentences that move from old to new
I - N ) ' » ‘A.
information, are in fact cognitively superidr. to texts with the same propositional

FAEN . . *

information but that contradict,the third conception of FSP, texts, that is, with

’ . - -

sentences that mQve from new to old information. Toward this end, I ran five -
' . . e , .
’! * readability and three retention'tests on two kinds of paragraphs conéietentlwith
. . . ove 3
- FSP and their variants, both contradictory to the third view of FSP. R
. N v 2w .
V ! The*first kind of paragraph consietent with FSP has a constant»topic. \?hat
- ) ) N . )' ) .u -t ) Y
) -,\\ié,.either the same topic or,a minor modification of it appears in each sentence,
A N - - 0 s ‘. - - . i @ % h
* 4 N © 4 ~ ™ : , T : - B
L T .. . %“‘53, . . ; . x
i . o o . . e ’
TCJ MR r . T - fe
N = » .. -:““"“ . ‘
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Different bits of new information are linked to this topic in sentence comments. °
. R - A

The following paragraph is one such paragraph:

’

-
- . a

Currently the Marathon is the best waxless ski for recreational cross-
country skiing. Its welght is a mere two pounds. Yet .its two~inch width

) ‘ al’ the skier to break a trail thr3igh even the heavieSt snow. Its most

RN . uniq® charactexistic.is the fishs¢ale design for its Bsttom. fThe Marathon
"is almost as effectlve as most waxable skis. 1In factq iE 1§ even ‘better than

) . some waxable skis when the snow .is very.wet. The Marathon can be used with

, . most conveéntional bindings. However, 1t .works best awith the Suomi double-
lock. Finally, the Marathon is avallable in s1x different colors. -

In the variant of’this kind of paragraph, the positions of o0ld and new

information in each sentence are reversed, résulting in a paragraph with sentences
' . A

that move from new to old information. The following paragraph, the variant of the

. ]

eaxller'paragraph, is one such paragraph:

: ) Currently the best waxless- sklsfor recrgational cross-country;skllng is

the Marathon. A mere two pounds is its weight. Yet the skier can break a

- g_trall through even the. heaviest snow with its two-inch width. The fishscale

oo ¥ design for its bottom is 1ts most unique characteristic. Most waxable skis_

are only slightly more effectiVe than the Marathon’. 1In fact, some waxable
skis'are not as good as it when the snow is very wet. Most conventional bindings
can be used with the Marathon. However,: the Suomi double-lock works best

, _with it. ‘Flnally, six different colors are "available for the Marathon. .

1

t .

In the second kind of pargsraph consistent with ESP, theqinformation in the

. a

comment of the first sentence becomes the topic of the second. The information in the
. LUs - o

b comment of’the second becomes the topic of the third. This patterhcon&inues producing

hd -

a chajin of old and new information. The following paragraph is one such paragraph:
.THE ODYSSEY is ap excellent example of an epic poem. Epic poems usually
include a long narrative or story. This 6torz is almost always marked by certai
conventions. One of these is the epic simile. It is normally used to enhance t
stature of a great hero. Such a hero personlfles-the ideals of particular
societies. Among these ideals, naturallyb is the trait of bravery. But

. . bravery is always accompanled by tourtesy. And this courteSy includes many ‘.
particular ways of actingy . . .o, .
. ) In the variant of fhis kind of paradraph, the chain of information is disrupted
* . t - ves —_— -

N - s - : -
since sentences have new information before ©1d information. Th following' paragraph

* Voo,
. is one such paragraph: SO o : .

"An excellent example of an”épic poem is, THE ODYSSEY. A long narrative or

NP2 tory 1s usually 1ncluded in epic poens. Certain conventions almost alwhys ~ _

. ' mark this " story. "The. epic simile is oné\of.these.\ The stature of a great~hero

. is enhanced through'lts'use. The ldeals of Qartleular soc1ét1es are personified
LS. - ‘\“‘\\\ U
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"~ in such a hero. The trait of_ bravery, naturally, 'is amopg these ideals. But  _°
T courtesy adways accompanies bravery. And many particular ways of acting arep’
included in this-courtesy. . ! - .

-
’ - -
. ¢ -~ A

In my tests, paragraphs consistéat with fhe thixd view of FSP , emerged as

-

' { . - .

can best

significantly more readable and memorable than their variants.

4

theory of comprehension 'from pairs of sentences to connected

b
‘We probaBty

agraphs.l

explain these results by extending.Herbert H. Clark and, Susan E. Havifand's given-new .

Accczding

i * ’ “ Wt ~ > r..... . . v
to this theory, when we read a declarative sentence, we divide 1t idto its glven'and
v A .

> 0 1 0 -
new information.

L} ) \ 1

search for it.

- <

'

v

4

*s

.

We view the g1ven as pointer to & direct antecedent in memory and,

When we find it, we attach the new information to 1t.- If we cannot find

N

" a dlrect antecedent, we can either try to form an 1nd1xect antecedent by bulldlng an

inferential?bridge-from something we know, or we can view all the information'as new

and dd a new node or_ nodes to memory, or we can try to restructure-the 1nformat10n so

¢ B3] .

4 . .
that it is easier to find.a direct antecedent for<the given information. Thus -a
- ~ ~

. . . ¢ e .
, . il .
. s ] . . C. . 2 . .. . . .
sentence will be easy to comprehend if its given inforhation is'easy to recognize,
N . . a . ‘ .

-~ . -

%matches a direct antecedent in memory, and occurs before the new information.

- €

‘6bviouslyt,

- . R 72 v

¢ , sentences in the paragraphs consistent with+the third view of FSP meet these criteria,
B ! ,' .

-

et ’

while those-in the variant paragraphs do not. : g .

Yo °

~ .
~ o .

On ‘the bas1s of these tests, I suggest that comp031t10n teachers should teach

——— =Y - ™ .

. >
their students the pr1nc1ples of the thlrd view of FSP

!

+

Al

~

d should show them how te

.

hese prlnc1ples.«

adjust English.syntax to'make their 'sentences conform to 'Doiﬁg this,
4 <4 '

I submlt, should heip students»produce more readable and memrable essays, should make

them more sensitive to the informationar needs of their particular_ readers, should

’, -

provide them with:guidelines for revision, should help them develop greater syntactical

- . . .
facility, and should help them write sentences moving from shofter stbjectsto longer >

.
P
— O

predicates rather $han from longer subjects to shorter predicates: some data

Moxeover,

from my tedts suggest that if students develcp their abilities to distinguish and

. . » ' -
: g ‘ ' ¢ . . |
link proper bits of old and new information within and between sentences, they might be
. . e . .t .

' 4 - . C . . N .
<.able to'lncrease their readipg comprehens1on. ,
AR 37 N .
. *» - »
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In a closeli related lineiof research, George Goodin and Kyle Perkins have~used . .
.. o . .’ ., X ' 0:.0 ’ - - "
ideas about old and new information iam sentences to discuss how we .can better analyze
. -5. . \ L4
incoherent texts and teach coherence. Goodin and Perkins make two main suggestions .o
.-- . s R - Y 1 *
that can help us. First, they suggest that a disgcourse can go wrong 1f several of

¢ ;n

- .

L QY

c

i‘s sentences have "little or nd¥® information that is really new, but ‘may s1mply .
¢ i \ o . - . 6 ' 3 S
repeat or }ephrase what has pre_c'é’ded."1 They note that some of our students have. ..
B ° ’ . . CT , . L
{uprobably filled "blué book after blue book" with'prose characterized by this defectf;
~s < ’ : "

Sécdnd, they say that a’'discourse can bécome incoherent if it has too many sentences . .

> .

. 7 )
. "deficient‘in given ‘information."‘1 . This is the ‘kind of prosé that 1eaves us wondering ~

what is beihg’talked-about that "sounds like a collection of topic sentences

. - . N

Work Gtth the princ1ples of the’ third view of FSP shou1d help students avgidfboth'of - ]

(Y

- , )

~ . ~ -
b3 .

these‘kinds of errors. - . ' = 2 - ’ L - o
* < - : . N " ". - R s
- © % _And if they do avoid such errors, thei; grad will probably improve. gn the .
" . . A ° . v, ' ‘ % - '
third line of research I would, like to refe to, Stephen P. Witte has examined texts

. . - @ . . € l . v

« ‘'rated high and 1ow in overall quality by indepandent evaLuators and has found, among -

. ' : N,
L} . .

other things, that .the, high-rated texts have s1gnificantly\more consecutive sentences

/ = . [y . t + L [

with topics"expreSSing the identioal or cldsely related information. Moreover, he *

* (‘\’ . [ v

3
found that the high—rated Jéxts had more sentences that express truly new information

.

-~
in their comments, their’ latter portions.
. : . ’ - ’ oy
, This has ,been only a sketchx introduction to a complex theory. having many possible

. . - - ’ . FS - &

¢

'
-

-

practi&al implici¥ions. I hdbe that you have been;able to follow the major contours of

the theory and that you will share tH® enthusiasm ower the promisSe FSP .holds for future
. Py .

work in‘linguistics, discourse analysis, cognitive psychology, and reading and

" composition research. ¢ . ‘
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