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THE MOSAIC OF THE WORLD '.S-SCHQGLS . i
| by Jonathan Swift ) [ g
The Melting Pot concept that predominated in our
© country and our schools, for long generations - a
concept whose essential pbjective was anassimila- ;
tion and the effacement of cultural identity = .
no longer governs ... We indeed shall be one | . :
., Déople, but the individual strands meking up our - | '
nation will remain distinctive, with na. thought © .
of subordinating one to another,
< Evaluation uidelines for fulticultural/ - - . :
fultiracial Bducation, National Study of School | . ' .
Evaluation, Arlingtdn, Virginia, 1973. - SO o

-
v . v e e
L -t

.Perhaps the most stiikiajg 'glo;oal’fe;t{n:e Q.for ".._ ° . o ". . «.i’..
today's worlldvtra.;relei; is ‘the-.zgulticu,lt.:(n'_al A | ~ -' L X "
. . o characterist.ic“bf: the' world’'s i:ities. This is a L e
h ' fapi:' to be-seen. Perhaps less obvious to the ‘
- - . travelling ed%:ﬁtoi’ is the, uncertain use of t.er'm- I ‘
b ¥ o inology ttk}at is the global syndrome of an increas-
ing a;lai'éxiess; yet,missigg'u’z:_ity of approach to a
‘ . : ’ need. ° Terms such _a.s;x;r_qi‘l\:icuitur_a;,«pgl.ygjthnic,
global, international étudies,‘ international - C
___schools, and global education have miltiplied ° ‘

and leaped to the foreground of educational

thought. ’hzlture’mlturgs"' abound whose end is
* the ariassment of detail. athek than the under- ‘ . 1
' standing and humili’ty;'t s kpbwlédge brings.

Thert; is the usual tendency\in the e}caden;ic com- . e

mmnity to over-cerebrate and thus become bogged




facilitate this development.: / i
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down in the vastness of potential approaches.

-

'The f‘lmdamental fact is that young people throngh~ ‘

out the world have to be prepared to go :Lnto a .

nmltlcultu;r:al society tomorrow preferabl_y as "

happy, Self-esteeming, productive meﬁbe}:é. of

their society. It is our task as tedchers to | 8

v " . L
. 1 - N
S i

Essem’bla.uiy ’chere are 2t;wo sides 'bo the mult:.- .

{- . .
cultural coim: Pirsty m“ the polyethnlc class—' \

te A 0

bR BN

L : { ;
o room with numerous mgran‘bs who may or may not '

be ﬂuent in English - they have all %q Be . -

X IR

'brought to ﬂﬂ.fil]ment so. that while maintain- .

ing their umqueness as mdlviduals they may ¢
L

¢

contr:.bute to the na.tional mosaic H

second is L e

] the homogeneous classroom fa.'lled with young .

-ever,-even this is not enough.
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"." today must be prepared to cope with tomo;j;'ow's

" peoplé who have had little if any contact with =

other cultu.res, other ethm.c groups - for them, ' o

any‘thlng different is peculiar. Both groups s

neverﬁhgless, should ‘be recipients of ‘a multi-

ctﬂ.turé.'l..hedu’cation': .
: J

In terms of education: for ’the year 2000, how-

The economies and

the cultures of the world's nations have becomg,,

“‘“"éb ihexéricably. intertwined -that the ‘youth of

o

. ’ ) //'h ‘ ]
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R been prepared td" cope w:.th th:Ls unprecedentgd . . '

./ 4 : °
 Moreover, we mst inte the teaching of

. Page 3

perplexing problems of interdependence. Such - ° - .

global issues as health, ener';gy‘ needs, food pro-

duction and hunger, human rights, population, ;
. a.nd‘many o:hers are no longer matters of ivory- ’
towered discnssi‘on.) They ha.ve;)» permeated the - ‘
;streets of the globe, and the vorld might soon = - -

- be. 1n the hands of young people who have not

. N . ;e

;
MR t -
\ L ~,
y A

complex:.ty of global interdependence.. For

teachers to be unaware of the necessary know- oo .

°» -

ledge may be 1gnorance,-for them to be unaware

of the need. for change is no Iess than cu.lpable
S . \

-denial of reality. . \ ]
. . .

Indetd, education today must teach.us and our
children to be realistic. The truth fs.that we'
can exist neither within cur local commmities
' or in the ipternational commenity without a set:
’of spec:.al skf11s,” For decades we. have talked
about how literature - written and oral commni-

F
) _cat:,on - teaches us about others makes us more

emphathe‘b:.c. The problem is that thJ.s has been
nmch too pa slve.. We must make 'conmnmi}atlon 7

in all the arts. : more aggmsively tanght sk:.ll | . .

/7 cal examination ajd eveluation about’ the world . .,
; i B B N ‘ N .

e~ v ~

. skills of percep -\: on, as well as those of eriti- Cote T e,



- 2 . ) . Page k4

e

v s around us, about the global and the human condi-

: tiono
"o ° R . ]

:

: Certalnly, teachers have been ta_uning for a long ’
- ' \ . time about comnnmication, about turmng kids on
L R to read:.ng and writ:.ng - the :joys of poetry, the
,‘ novel, the drama. Why’? As we express this, it
) appears that readlng and writlng are ends ~in
themselves. It seems to me more appropriate
" that. we should."ne turhing kids on -4hrdugh writing BENREN
' and literature to life; H furthermore, to a life .
, . ' of global participation and responsibility'. This L

is as much the job_of the Engl:.sh ‘teacher as the’ ) .

' teacher of any other discipline.
) ’ ‘ L

o

~ . -

Recent educational literature as well as the

- . " hedia have déalt with the concepts of Inter-

. National/Global Education and Multicultural

.

Education. Definitions should provide meaning,
. { "~ limitations, structure, purpose - resulting
implicitly in a vallie judgement of ‘accept'ance.o!'

o - rejection.' The definitions of these mstructzonal ’ B

L4

concepts tend to be' all-encompass:.ng because. of

. \ - . . K b
. T —, o«

- L the. divergence of approaches and the newness of

i

the field.. The urgent need., then, is for practif— L y

tioners to be as explicit‘as'\possiblenv'ritnout D A

being overwhelming. ' oo : -
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* ... From the teacher's point of view, global educa- - ' ’ "
ti:on is \a,gener'_;?c title whieh inclmies' multi-
3 l _'  culturdl stﬁdiee, global issuesy and foreign o
la.nguages.: It is primarily a matter o¥:per-

s‘pecti\‘re. . It can be taught Yest {(perhaps onJ_y) L

'ba[ those wh‘o are convinced., It is. an attitude IO
oward da.:.]y living_:.’ it is not substantively a

ne eourse,- nor a new proéram, nor new content.,

It is for this’ reason that global- education wiJJ.‘

° succeed for there are those who are e.]reedy con-
vinced.. It is for this same reason, howe.vez:, )
. — that its progonents have such a hard row to hoe.
| Attitudes ave harder to modify than ideas. Mo .
.jﬁstificetion of virtue will elna:b’le a person to - Co
R : ‘ be'virtuous. That "this ‘will preserve humanity"

oannot lead to "do this" unless one believes

y . that both hutanity and the'i.ndividual are ‘con- °
nected and bgth‘-'-'ought to be pre‘served." As a Co
result, the t‘r\odue'b’inn‘ to.global education .

‘ should concers itself vith J.ndividuals under-

L ’ standing themSelves Pirst tgen classmates,. fam--

. 1,].1es, nea.ghbors a.n the’ street, fellow ci'j:izens,

- 0 «  and f:.nally fellow humans, on the othe#” side of T
[N v \

I the globe. At-the same time, we cannot teach

e ' ’c‘he individualls pést or future as though they
o i were c.yl:her-worll.d.saj ‘Time is'an invention to I
- e :ﬁ:;pose Brdez:on a’ sequence of evenﬁs. Our .

Q ) \ . . . 8 N

WERIC- > . o L TR
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“ :* ' DR md;vidfual and natiodal pasts have 1nf1uenced . oy
| % S : 1;‘ not determlnedeour present and all our. T L ‘
& ‘ o y " -present decisions 'will create our future, If, T T
¢ .. ’ the individual stugent or teacher doesn'tereal- o ‘ i
i:ze this, all the information in the world 9{3,11 | “a
! ; be: meanin(gless. Perh;pslthe need is not so much T
L for infomgﬁi‘og; as formation. | ‘
‘ " - e : \ .. . ‘ ) . 5
.o . ' Global Education is not ,fundamental]y,

approach that is totally new. Some ca_'Ll :.t‘ core ,

~ ctirriculum w:Lth an internationel focuss Good “ T

-

% teachers have been using it inmany vays for o - -

-~ v many yea.rs - limited,too often, by the1r own

e , | .

. . .academic disciplines, What J.s this_Globa‘l .

A Education? In Teaching English: Reflections - . ' .

[

on the State of the Art (edited Stephen Judy,

° | * Hayden, 1979) I offered a definition‘ o T T
. . Global Educ&tion éalls for a currictﬂ.um that , o
o ., Wl involve students “in cultural, scientific,’ ' .
' ecological, and economic’ issues that affect .
- ’ everyone, It promotes an understanding of the R . .

' velues dnd priorities of the many cultures of
. the world, as well as the basic concepts and
N prizg:iples related to world connmmities.’ It
can offer a vital combination of language, . ) .
literature, and the arts of many cultures., It o -
.includes all the traditional yalues of "English," .,
‘that literature and langnageé are ‘a reflection of

. . people, their values and needs ) “their enemies ‘ iy i
and heroes, and that language is the living in- CoT
. strument of- conmm.nication. Global Education : : -
' aims to increase 'student awareness of Srltural, - ‘ . . -

» ' political, and economid J.ndependence in the
world past, present, and future. L

! _ .
- -
N bl - hd - .
re ‘e . " ’
N
@ " 1 “ N ; . . .
.
. .
. .
' . . .
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It has been my experience that once understood
clearly, Global Education isi a natural, a hol:.stlc
¢
) bridge to many\disc_iplines. Unfortunately, many

misiﬁi:erpretations of Global.Education’have ob-

- . ured what it really is.- It is not a program
cat 3; the gifted nor is it for the drop-out, non-

achiever, the handicapped, the discipline prob-
- lem etd.” Ibvis rather a teacher at'titude( toward
the pertinence of study to life in thé future;
" it is a type of teache‘r interaction; it is an
e@hasis for thel student and the teacher on
Lnd:.ndual as well as group responsibility, on

milticultural, awareness inside and outside

individual nations, on the enormous human move-

A ! 3

ment and commerce to }nd fro that illustrates
the notion of global interdependence, on the

newly realized werld culture into vfﬁibh all

pations plug; it is an J.nterdlsc:.pllnary,

holistic way of relating Imowledge, skills, at‘t‘.:.-

‘tudes, -and experiences for tomorrow's l:.v:.ng in
' : v
a global community. v

- v

- ‘The educdtor's task within sucg) a curriculum,
then, becomes not so much téaching young people
’ to be assimilated into a.nother culture as aiding

them.to be'flexlble and confident enough to pass
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' FEiridence-indiéates that the United States

‘of the'significance‘ of all these concerns Soa

\ .V - ‘ Page 8

-

‘e
freely te and. fro betwyfen cultures., It is my

personal belief that we will never create indi- i,

~ viduals who are genuinely bi- or po]y—cultural

but rather- individuals”who have the knowledge,
sk:.lls, and sensitivities to move eas:.ly among -
cultures while re‘baining with pr:.de a first br

&

particular culture. o ’ - ,

s - ~ - o,
s ' .

Nat®ongl Council-of Teachers of English is aw

recent documerit entitled'\ "The Essentials of . .

-Educatior; which has a goal of "develoging oo
' - ™

‘o

-

L 3

hely

' 'document (],979) suggested that:

1nformed. th:.nk:.ng citizens capa‘ple of part:.ci-
pating in both domestic and v/orld affairs," is.

being promlgated by NC'.IE in coo_peration with t ot |

s

some twenty other U.S. educational organizations, © -

English teache:rs&-in particular, I be{.i‘w‘e, would ¢
find’ fascinatiﬁg the list of skillg and khowledge '

deemed "essential" to educatiop. (Copies of this .

doc{zment are-available from NCTE’ Head'qua.rters, ¢
Urbana, I.Ll:.nois ) #n ea.rly 1978 draft input ,

from NCTE to the "Essentials of Education

To acquire a sense of what is really essential
in English Language Arts, it is necessary to S
look at learning more expansively .rather than . .
in a narrow, piece-meal fashion. "H com- '
Lmnication is not a -stringing togeth;g of ) “

. * ”
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~

¢, with the social sciences, English focuses on® b

"isolated langua,ge skilfs, but a universe of - '
symbols orchgstrated in complex ways. Theke .
symbols sometimes take thé form of oral and . :
written language, but they are sometimes . . ’
gestural, as in dance; sometimes icom.c as ' .') .
in the’ graphic arts. . T Ve

To sbstract a handful of langusge skills = - -

~  from'the web of human commnication is to o

dfstort the process by which people come to .-
know each other and the world. Students{w'ill -
not become-highly‘skiliful -~ in English * - ¢ -
Language Arts or any other area - if complex .
human interactions sre disassembled in school
programs and skills are ‘presented without °
significant: context. - ’
There are necessary relationships among
English and other subject matter areas. With )
the teacher ‘of the physical sciences,”the . - o
English teacher shares a concern for thinking ° S
+ skills like categorization and specification, ™ :
_ clear ‘expression of hypcthesés, and develop- .
ment of problem-solving strategies. Along . .

insight- inta hm behavior and ‘the ability

to reconstruct,our common experiences.
English:shares with the arts a concern for

the power of symbols to express feeling and

shape attitudes in ways that often elude our

, everyday transactions. The common core in ‘ .
‘all subject areas in the ordering of h ' N
experience through syfibolXs, -and the essenti ' v
task of education is to bring each learmer ‘ . -
into productive contact- with these. .areas. K oL

For a number of reasons, many English teachers

regard the English component in Global Educato.on/ S . -

Multicultural cu.rriculum as something quitg apart .

cedures and the student results in such a curric-

from wha.t __E_e_x teach - although the syllabus of .

1nstruction, the activities, the, evaluation pro- ‘ *

. ulum might mgtch or exceed any'thing in the .S ' '

"English" depa.rtment. Aga:.n, for a numbj{ of

g9 S 1

¥t
L 4 v
. .
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reasons, many makex no attempt, . Show no interest

in fmding out. what is being done inr this class-

© ‘room: * their biggest, concérn appears to be what

they khink is the ope"ration of the program,
Some attitudes of d.istrust or Bpstility remind
: o'n‘e of a comment ascribed to Williani James that

g great many people think they are ;llmlung

when they are merely rea.rranging the1r p}e,ju- -

dices.” ., ‘ T T

Cpriously ‘erough, in his Mey 198 (unpublished)
y : . * '

* paper for the cf'n':gan Department of Education

' eptitled "Globai ‘Education and the Problpms of

Linliages," H, Thomas Collins z?akes the ‘point
. —~ ‘
‘that? v A

o L

-Everyone ‘in education seems automatically to
assime that whenever someone inquires about *
global studies they should be sent.immedi-
ately to talk with .the Social~Studies person.
It is unforunate that this. perception exists
because it -limits the variety of educational
- activitias and oppoftunities that students
.  are-likely to be offered in their schools.

‘“Oiiﬁér’ éou.ntries in the world teke advantage o

' A
_ &lobal stud.ies for different as Well LS the ‘same

L

reasons. In the Beijing Review (#21, May 26

°

1972), the writer Shih Chun, states:

s
The metaphys:.cal att‘i,tude of refusing to

- cbme into contact with Poreign things' and
pot studying and ana]yzing them, is:com-
pletely wrong. The correct primciple we
should follow is to 'make the past serve
%He present and foreign thlngs serve China.'

.(Chairm.nlvho)‘:’ g

11 ‘ :

v

-




Yoo tdskgof ‘the English teacher tQ concentrate on

A

"t an E,nglish department but it is the especial

'textsofusage. N “., - L

. . * ‘ Page 11

-

It is the,Engl:.sh teacher s taék to ’qeach skills

of comparison vand contrast and analysis. S/he
‘often makes ﬁse of the past. We -know how mdxw
times English teachérs use, ma‘terials from bther *

Why can't this dame task 'be performed in con;]unc-

cultuzés , thbse high],v different from our own.

Rl

'Y .
tion with social studies, foreign languages‘ arts, .

apbysical educatioh, matheanatics, a.nd science ’
L , ;~ R
departmentS? * R
. . . . N . ’
. a . ‘ . R . ] V4 A . }
S S , . . 1
The crucigl question at this point is: X hear .7« |

‘;vhat is heing"'said: about the necessity for-

, globaizﬁducation but why'is this related to an ', .°

)
Engi_ish department? *“The answer, in my opinion,

o ° .

is brief and cleqr: R SR -

v

1. Faei in languag (spoken anq, written) is £

AN

. f*undamentatl o every diScipline not Jugt tbat of

v

the acquisition of these skills. "

L PO

2. The skills of reading, wrft{ﬁg, Speaking, and

V

listening can be taught in many academic con~ ',\, ’

-

cn

3. Literature in all disciplines ‘is a map of:

s \

where humanity has been, is, and is headed~ it \

3 *»

is a réflection of the universal problems, -values HE .‘S_ .
J ) . ' . . . W

solitions, and activities of all human kind. ‘

' 1

- . A
— 1 2
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re. " . k4, The comparative characteristies of the individ-
‘ . ual and of the stereotype aré¢ especially pertinent
. . ) + -}o the reading, discuss:.on, and critical analys:.s s T

~ -

of literatu.re. w

£24]

5. The benefits of.comparative culture approaches

in’ literature, hu&.nities , and lang'uage are poten-

tially even greater than hitherto represented

6. Divergent, points of view can be fostered espe\-
"‘: .- . J.ally well: in the English classroom along w:.th

o the skills 3¢ observat:.on, ‘analysis, y evaluatlon,

udgme.nt and debate. The awareness that other

/

‘ individua.‘l,s, peoples, nations see the world dif- L S T
h“&mn: L \’ ferently ié. ’essent:.al tow apur understanding of ‘

“ e % tomorrow! s relatlonships. RN A " ( : e
. — —~

e K o 7.. Myths, symbols metaphors ’ trans]:at:.on, and \ T

o o . - other forms oﬂ express:.on are, all culture of-

o - : iented. Such study .in. the English classroom . oo S
* ,\ . . .

alerts studéhts to potentlal keys for richer

. ke . . A

hum.n :cela‘t:l.onshn.pst ] S ‘ ‘ . .,
i o There may be many models for the J.mplementation
of glo'bal educat:.on with ax Engl:.sh component.

L md determifiing factor in yhich direction to
- follow is ~ggualil.y the teachen involved and the )
' support of the loca;'k administrat:.on and eommmitpo o ‘ |
: Teachers seld.om initia\.t the 1nnovations but’ they

/ L e

) certainly do dec:.de wheth T or not they w*’ll ~

* -
‘
\
. .,
N Al - . ~ '
v ° k) 7 =
. L O )
2 s o
RPcar s . f
[ 1 . I A
W ok . - . - “n G .
gt ~ K 4 . -
e oy e s - . e . RN
& =l . ’
- - — ek S - st
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. ‘ pe;cso‘né.lly or corporately vétg them. The question

e is often reduced to the following line of reason-
: : . 6

o

ing: h

~ -

. . ) How many innovations does my school need?
‘ . If this new approach seems to make sens;; then
l_[.'ll consider it if 1) it is easy to "implement,
- \ S ?) I'11 be s'uppor‘t%ed by admihistratic;n, commnity,
. \ and colleague, 3) I have sufficient, know-how to |,
- be comfortable with the methodology, and L) |
‘there is some personal satisfaction. The posi-
tive strokes anht consist of financlal support

# " -~ from the district or state, pa.rents who work very

« ) Qo’ . N ,
hard to support the project, members of the com-

N mnity who -Vj’olun'teer.to share their expertise,
students w;:xq; in evaluation . exceed all dreams
.(even.'with a control group), and an academically
L& sound cilrricull{m. The negative spin-offs, how-
t ever, can be (persona.l attacks from former’frien‘ds;
and colleagues, final rejection by téa?hers on
whom in—sierv}fe time and effort has been spent,
N " -Tinsucceqsﬁzl"ev‘;luation, highl§ creétive.storni.'érs‘

" about what participating teachers are reputed to

be doing in the ch.za.ssroomio

" What follows now is the descript:.on of one inter-
4 uzn
disciplinary program in global ‘education which

has an English com;ponent. It will clearly be

: - mu%;mmm_ k ymdagl,gbal

. :ERIC . perspectives to the second phase - that of global
i N e 4 ! ' - . 1'
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studies, There is 1ddetd & body of kmowledge

relature to global awareness and skills that fa.lls

wi‘thin the domain -of several academic disc:.pl:.nes..

‘

. 5 . 1

4

Several years ago, the Livonia Public Schools

Distriet in Michiga.n bega.n pa:eparn.ng for educa-

tion on a broader basis. In response to the pex-
>3

- ceived need for students to broaden their under-~

sta.nding of the interdependence oﬂ all people on
spa.cesh:.p earth,"” the elementarytsocial studies
" program in the sochools was revamped; then, w:.th
the financial support of the Michigan State
Department of Edncation,, the school of Global
Education began. in Septe‘mber,; 1978 as a. sub-
school. ef Stevenson High School. Seventy stfidents
from grades 10 ttn;ough 12 elected to’participate.,

They, are still today at liberty to come in and

out of the program at each semester's end: there

is no pressure to stay in or out.

- \

‘In\ our world, We fill many roles: family, commun-

x4

ity, religious,'na.tional, and international. It
is i.mporta.nt to many people that we part:.c:.pate
in these inter-related systems in respons:.ble
ways, To do this eff:ectlvely we need certain
“Knowledge and skills, The staff of the Global

Education School believes that the person who will

.
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. profit most from this altefx;atiwie w:ill be the ‘one
. ' ‘ who wants to grow towards .se'lf-a.warefless and in-
e - creasing i;ldepenlience, who Mts a @ifferent kind .. ' ] .
. T *of learning experj.encé, who wants a closer rela- ‘
L B ” i:ior-xsgip with other people, and who -is concerned
about preparing himself well for the many roles . ,
\ _ he will have to fm in the world around him. :
S/l:ie is the stud%mt who is open to new experi- '
. ‘ .. ences, new i@eas;; new people., Accordingly,Global
Education at St%venSon‘ High School means el pro-
ce;ss which will involve participents. in cultural,  *
sciexri:ific, ecological, and economic issues which
affect e;reryone. I‘l'; promoteé an t;ndei‘standiné of
the values and.wphriorities of the many cultures of .-
the world as well as the'ba’sic concepts and prin- |
ciples related to world conmmities. -
N “ ) A
! This- philosophy is translated into several roles.
Chief of these for the English teacher is an in- g
cr;:ase of student awareness of the nature and |
development of world literature, languages, the T
arts and their inter-relationship with nati’onaf/ T ' .
behavior, and the understanding of divergénce of -

”in_divid.ual values. e

~

. ' .'fhgji‘e are three multi—ci}.sciplinary sequences
offered to all students (regardless of grade or

1

Q ‘ .

7

1 8 . et

¥
4
B
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. #Possible Independent Study -
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abili{:yy){.. Sequence I deals.with the deep past from .

e creation of the cosmos to the middle ages in

1 histdry. Setiue}xce 1T concerns the large

t - the discovery and coloniza}:ion of '

in“b relation to the rest of the devel@ipg
equence IIT deals with the future - tpe
skills, tha attitudes, the facts, and ‘the concepts
needed to fade a future filled with alternatives,

o
CURRICULUM OF THE SCHQbL OF GLOBAL EDUCATION AT -

' . STEVENSON HIGH SCHOOL oy

SEQUENCE I 3
ish: 'Development of Language, Writing and s

Conmmnication (including writing and research

skills), Mythology, the Beginnings of Drama,

Creativity a.nd Humanities in the World. ..
. .

Social Studies' Introduct:,on to Archaeology, N

Sociology, Geography, Anthropology, Psychology,

Economics, and Political Science.

Science: Science of the Barth: Beginning
{xstrononw, Geology,» Meteorology and Oceanology.

Mathematics: History of Mathematics, Algebra,
Geometry,,}and Advanced Placement Mathemat:.cs. Y

Foreign Languages*: Begmning and Intermediate’ .
Spoken Languages. o o <

A

.
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" and Govermment: Native and

. **Including Independent Study

ment of the Novel, Short Sto
(This will include writing s
creative writing), the World.

3 Poetry,m and Drama.,
s and, optional
teratutre éonnection. )

Social Studies**: American Pl a.lism in History

Foreign Policy.

Science: Basic Chemistry with asis on the
Earth and Mineral Resources.- '

*Possible Ihdependent Study »

LI

SEQUENCE IIT

.
1

N

English: Contemporary W’orid Literature,|Trends .
and Notable Authors, New Directions in Drama,

the Novel, Poetry, and Non-Fiction, Science
7 - Fiction, Futurism, scenario and report writing. ‘

. Social Studies**(Problems in Global Inter- \

dependence, Studies in Major Global Issues .

_(e.g. Bnergy Resources and Use, Population, Food

and Nutrition).

_-Sédence: Global Issues found in Physics and/or

Biology (if enrollment supports staffing)

Mathematics: ~ Current Problems for Math, i
Statistics.” (Other courses to be taken outside

the Global Educat:.on School), e L S

Foreign La.ng;tmgqs*: Advanceq Spokeﬂangmg‘es.

*Increased, Indep‘endent Study
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.

The teaching team of the current school consists

v

of a teacher in each of the academic areas:

English, social studies, Spanish, scie.nce, and

mathematics, The teachers have developed and

implemented subject areas together,with a focus '

. on the issues that pertain to global inter-depen—

e
dence, These staff members have experience in-
service workshops and conferences on team organi-

zation, global studies in academic disciplines, -

and methodology. Members of the team have

successfulky used human resources from many areas -

the commmity, nearby'}wdversities, ethnic groups,

. service organizations, area specialists, eminent

"figures on world issues, staff development cen-

ters, libraries; county educational consultants,

and commmnity service coordinators. .
. . )

To fully understand the' global education program,
it must be considered from many points of view.
Y. . e .

Academically the program consists of several dis-

ciplines with the major focus on English, social

Y ',

studies, mathematics‘ science, and foreign lang=

'uages. Other electives are in such areas as

physical education, bu31ness, home economlcﬁ, -7;;\

ggcational_training etc. In & traditional high

-

-

school settiné, all of these subjects are depart-

%

mentalized even fragmentized rigidly. In Global ~ _.

3 N N
. %

S

:[/'
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' Education, the curriculum is written-so that the"

academic commgnalities of each are interspersed

throughout the disciplgne;

] approach then, allows the continual reinforc ent

this interd.isc:I.le.nar.sr

~

of skills and academic content, In addit:.on the

content is presented so that the emphasis i

placed not solely on the chronological spe rum\

of events and. works but also on the interpretation

perspective.

b]

=

of these same events and works using a global

1 4

The -Livonia Glo'bal Educat:.on Program :.s/ designed

so that English and social studies are/ scheduled

as a two-hour block.

This block is tpe nucleus
/ ) .

the program and all studehts are involved in

e&

The remaining curriculum consists of academic a.nd

courses,:

non-adademic areas offered. though satellite

these courses are taught from a global

perspective butoare not limited to students id

the -global program.

~s

This program structure: pro-

vides an opport}m:%t} for students to explore other,

2

“gram, and the ceurses in the regular schools,

programs such as ?bhe vocationdl offerings at thé

[44
Y

3 .
District Career-Center, thé co-op. work/study pro-

*

-

This-helps maintain the core population yet.allows

global student‘sx:to\ﬁe infused into other programs.

20 . - \

~

L4
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. . Slnce a large number of the’ students follow some —

. + or all'of tﬁe sat%ll:.te courses, field trips

'

assemblies etc. are easier to arrange because
' by * . « . C e

‘ time is blocked'out.for consecutive periods of the
and disruption to the regular’school is.held S .
- " to a minimm - . '

L
. . M ( ‘,\ ‘e o‘ . . ’ ‘. :‘ { . N

AZIJ. teachers of. global‘ classes are a part of the

v fgloba.l: ‘team. In-semce tralning 1§ arranged - ‘
. ¢ . : L . . ' |

b either individually for-a small group or the total o |

- * . ' . ° - ‘l‘ ‘

4 |

tearn,‘ Like the 'students .teamymembers rein"f.’orce

. _ their greas of expertise shroughoutside visita- -

s workshops -sem:.nars > OF conferences. . |
- i . > - }

\ . ) N , » - ‘
. - .- . .

Another component «of the-program is ‘the arrange-

an
. . !

such‘.’ as hunger, terrorism, m:.grat:.on, ,sterotyp:.ng

o~ —

ment " of glo'bal issues seminars. A study of topics . i

etec. is planned and implemented cooperatlvely by

1,

"‘ " ‘ staff,; outside re}‘ourqe people,, and s,tudents.
L Y “ . |
Groups of studentd choose separatg-i s fora .,
i - W ~

program with their global pegrs, students in the

) ‘. _ - regular school, and/or the gommunity. . s
. R i R i, : Y - X '

N
) |
fe
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An equally intregrated syllabus can bf laid out

]

for Sequence II (American and Liodern Wordd- *

: Studies) and Sequence III{Futuristics). - ,

. *

' The attendant concern in all this includes re-
's'ou_rce.;s. - not so mich a lack. of _suitablg teacher -
reseurces as the identification and acquisition

o o T ‘of,'them. Too cmany‘ schools and dzi.stricts'was;te
time, money, and effort developing ‘their own when
it is th‘e Job of those intrusted with thﬁ,t cur-

riculum to save these 1;esources dnd find others

-

. ™ .
* . already completeqd and available.

" A good resource steift?lngpéint for the American .
, \ - ¢
: . English teachgr is the National Council of
| Teachers of English., Their: bibliographies such,
hd ! 2

as Books For You j(espé%ially the new 1981 edition),

Reading Ladders For Human Relations, and Guide to

-

- . 3
‘World Literature (especially ‘the 1980 edition) 4

. are 'i.ndiggﬁsible. Thepatic units in Teaching

Yot % English "and the Humanities.not only give source#

‘.  .8nd ideas but reproduce whole lesson plansythat

are applicable inwa globalecontext., IThe cqmnis;

.° fe . /’sion? \g.pd committees gf NCTEH (such ;s :ehosé on -
- - rg'ading, media, minor.ity affairs, comparative a'.nd '

o vorld literature, E.S.L. end bilingual education,

and white ethnic minorities) produce materials

. h . - that are easily obtained and uséful,. For ‘those.~

% )

ERIC——— — ‘ —

e, 23 A
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teachers Jpersonally “nterested in educational ex-

. changes with ‘other countries, there is the

International Assembly.

Both Global Perspectives in Education, Inc., in
New York, and the Center for Teaching. Imternational
Relations s Denver, Coloradj, are particularly fer-

tile resources. They I'specialize in cross-disciplin- '

. ary unit plans® a.nd mlti-ciltural materials which

are judged by manw to be attractive ) ‘effective,

and. not too costly. C -

An every increasing number of magazines among

which are English Journal (especially resotrpe

‘issu’es and those devoted to suoch topics as dnter-

disciplfnary English), The Futurist (a publication

of The World Future Society), and Science '80

(science for the layman in interdisciplinary
terms) ‘continue to ‘offe'{ a wealth of material to

~

the-Englisﬁ teach‘ér who, though perhaps not espec-
ially creative, is anxious to attempt interdisci- -

plinary units and assignment's‘ in the classroom,

»

‘
>

l\ ) . b
In Augtralia, too, there are many centers whi‘ch

produce materials and syfliabi for instruction in

*multi-cultural/international stidies. Chief among
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. these is the Curriculum Development Center in # - ‘ -
.J - ] ’ ~ »
Canberra which has a quantity of kits available in . ‘

this area (those done in with cooperation.with .

-

, , . . .
. + @ antas are especially attractive and low pric% C -
v T Othér states have 1dcal curricylum centers which - e

. K . are very much involved:in this timely and fascinat-
ing area of education. )

r

. . i

. . The aforementioned cu'.rricil'um model and the material® . ,
- - ' production centers are merely examples of ﬁt‘x&t“g&n;oe -/\//
done. It is essential that any curriculum be tail-\ o o .
. ored to meet local needs, tnqt the partg.c'ipants be
those committed to the instruction, and that the\

< o
( selection of materials and the operation of the pro- y -

[N

8 . gram be concomitant with the requirements of the ok Tk 7y

student population. e : . *
N S oo - - ’
- . i ” . » 4 . - <

During. the summer of 1980, IL.presented lg.s model of . -

P

Global Education to several educators i@ the United - - . Ty /LV

'ijvvngdom. It soon beC@e apparent thatt, a. though they

endorsed the philosophy and even the.mode%, the

s ;"7 7+ ¢ traditionsl,inflexibility of the last two years of

British high school edfuc;tion would make ‘this exc‘eeg- \ ]

! . ‘ ing]y difficult. These last two yeaz:s are the prep- - °°‘i:" ‘ |
| ' aration for uni.versity entrance exams termed the "O" .

. . % * .; T
- LT emm levels (lower) and the "A" levels (higher) Any'thing m
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~ - . ~ ¥

- that @ves ot have a.formal university entrance exam

¢« e

- toward British university entrance. The irony of
' the ‘entire situation is #Eat the'se‘British educators |
y ,

" felt that the global program might, e adapted to
1 °« .,

lower level students. 1y, howearer, hig er . " i w o e

) \“*}.eme;!. stﬁdbn‘* #ho are the potent'ial leaders=of .
> ¢ \ .
- tomorrow's society need this -type of in.formation, E >

.. these skills as much if not m'ore,than‘ those lower

i . in the tréﬁitional academic hierarchy. The possir . -*, ;.L

bility of. over‘t;ures being m‘e to a university
(‘) admissions office regarding the valrdation of a gew - 1. o
. program, é’§ pressure being put on educators at _ ¢

. /he tertiary level to re‘eSs their outmoded in-
\ flescibiiity seemed i.mprobable to these same educa— R

/‘ M - 3 { v ¢ s RS ,
tors.\\.ﬁmsl‘,\e ézhe reaction of a. few Bz;itish edugators e

Lo

. " . . can'by no means be deemed ah a.najwsis of British -

ed‘ucation, these reactions might “ndicate - because

-

[ * 'of the very rigidity of the system ,a need to me- <

~a4 . 1 <

tinuing to maintain anacademic elitism based on . :

examine thiﬁ pdradign and ﬁow, perhaps , it is con-

' paper exgminations °of “raditional sub,jects.

’
‘ e 1 N ’
- , . -
4 . ' A > - 14 ’ . R i,
. - -
> ’ " .
P

*. A somewhat ’s;LmiL ar situation exists in Australia

(s .

| because of matriculation exan;s for university en- ‘ -

, jr trance. These are not identical to those in the -
g ’ A . ¢ N . RRE ,
U.K. nor do.they appear.to be i.nf]:e:d.}?le. in all of ' .

7
. p 4, e N thu
. - . - S H . b .
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the Australia.n states. The final two years, however,

again el _ ‘bo be the least open to change. There was

_ | in‘&re%fb}r teachers and. curriculum experts at‘tiue '
N S‘yﬁey i,r\xterna{:ioeal;gonference in various facets of

" 'the Giqbal Bdueation Program incluiing the,school-
- with_in#—sch‘ool concept, - '

\

°

s Likewise many educators at‘'the World Congress of

. ) Paggy 26 “

Reading| in the Phillipines were enthusiastic sbout -

TS

b
heir . interest is mﬂ.ticultura.l as well as

(e b%l ssue oriemted: It is an interest in. the
sophy of the School of Global Education, the

" currichlum, the operation, the student activities,
4
. .« and evaluation. Some of them left’ exPressing a
( ? *{%
Jcomriction that they could, in fact, adopt' certain

-~

: face;bs of the program the next year. ‘
‘ }érhaps the most significant revelatidn coming out
/" of international conferences is thaﬁ,we"hum:ns,a.re
- ? 4/
more a.like than we are different. ‘The needs, the -
v asp:.ra‘bions ’ the dreams of humankindg are being met‘

i,n some way, in some corner of our globe, There is,

- no one response that is infallible, there is no one
R individua; Who 1s the expert. We all have within *°
S~ us.as educators the seed of knowledge ‘and the thirst

.o - Por improvement 1imited only by our imaginatitm and
. o ‘ ' , b oL J{?" :@g}»«' h -
. * .y . N . ., - i

N
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perception. But we are AWARE. We are becoming in-
" creasingly aware that somorrow's schools must be ;
changed to reflect the insight a.nd the réspect and
) the inteéllectual humility that emerge as a result
-- of the discovery, understanding, and ac;:eptance of
cultural differences.
< < L'}
- In his landmark article, "Global Education”(American
: »
Education, June %78), Robert Leestma signals that:
[ The Puture is not what it used to be. Mankind
is beginning to shaz:e a contemporar;" common a
. e ' , e~ history and increasingly faces a common des-
\ tiny. The future we face inevitably will be
' more international than thé past. The future
is now. - The. new frontiers are in innerspace,
) . understanding ’iﬁ'ankind interdependence, and
intergenerational responsibility and inter-
R Co national cooperation for the cormmon good.
The development of literacy in global problems
- ; . and issues particularly interdependente, compe- a
B : tency in intercultural relations, and appro-
-~ PN priate concern for.international cooperatig.n,
o : . .are among the categorical imperatives of
: citizenship for the modern world, for students
., ’ s . . of all levels in the educational system. P
. It is, then, for us teachers who hold the power to )
veto or :melement cun‘iculum to remember the dis-
quieting yet simple fact that no discipline, no
school, no .people, no nation has a separate future \
. *" anymore. . l ) .
e -
. . .\ - € . ) /
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