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. ‘ PREFACE" .
A major responsibiiity of the Regional Resource Center West(RRCW) is to
assist the Arizona, Califaornia, Hawaii and Nevada State Offices of. Special

-Education in their efforts to implement programs for every special education

student. Toward this end, the RRCW has conducted a detailed needs assessg

‘ment with the'Caiifornia Office of Special Education and negotiated the

specific nature of the technical assistance to be delivered to the state.

In its continuing effort to improve the quaiity of career/vocationai

t education~seryices available to secondary ' students with exceptiona] needs,
. the California ffice of Special Education requested the identification of

promising career/vocationai assessment practices. This report was develop-
ed in response to the state's reauest A cooperative effort between the
staff of the RRCW and the California Program Review Unit resuited in thk
description of critical issues and the identification of the promising

4

practices included in the report.

hY

Critical issues pertaining to career/vocational assessment were .

identified through a review of the literature and interviews conducted

" with p}actitioners Promising practices which addrgssed the critical

issues were verified through site visits and staff interviews. The °

. . rd . .
interviews were supplemented by tours, program observations and review .
of materiais products, and administrative procedures. Site nominations
were provided by st@te education personnel as well as personnei from the

-~
4

nominated sites. . ,

. The criteria used to select promisinglpractices included the following:
XY Does the practice address an identified critical issue?
"% 1s the. practice unique? ' ’
o Is replicationof the practice feasible?
. what eVidence of effectiveness is available? y
)

s the practice* a cost-effective approach?




T ' \ X g
This report represents a smaJ] samp]e of the effective vocat17na] -
assessment pract1ces being 1mp1emented in California and across the .
. ' -natton Further documentat1on of prom1s1o9.strateg1es and practices will, C
be added to this reporf"if‘funds and time permit. Dissemination of this
4 report is be1ng carr)ed out by the Ca11forn1a Off1ce of Special Education.
- LA o
Additional dissemination of the verifieq promising practices is being ¢
' provided by the Regjone1 Reeource Center;Network. In conjunction with :
providing technicial assistdoce to state edycatjon agencies,~the'RRCN'
T s participating in a Regioné1'Resource Genter system-wide effort to L
. Tidentify effect1ve practices that aid, .the education of hand1capped students. 2
The focus of the RRCW Js on the 1dent1f1cat1?n of*sites which effectively
ddress the probTems and -issues oerta1n1ng to child- 1dent1f1catlon and
.educational evaluation. ” =
; . " , (
< The career/vocational eva]oation assessment of secondary stuéigts :

) with excepttona] needs is a priority for state education agencies through-

-.out the country. It is hoped that this report w111 assist-other state — it o
and local education personne] to successfu11y implement career/vocat1one\\ . ¢
education services for qj] hand1capped students. e . 4 T )
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- " © -Issue  * A large population of secondary students with- exceptional
y o needs is excluded from career/vocational assessment and
o ‘ 1nstruct1oha1 programming serv1ces o
* . . 5\ f - ¢
T R INTRODQCTION ..
. - " Qﬂ
’ Importance
" “ In the past decade the career and vocat1ona1 educat1on of students

. with except1ona1 needs has reee1ved increasing emphas1s The 1nc1us1on
» : s
of students with exceptiona] needs in-career/vocationa] programs has
13
‘o .
1ncreased most recently in response to several developments. Surveys
. .

\ conducted in Jun1or and senigr bigh schools confirm that students are

not be1ng taught 1ndependent 11v1ng skills or. the spec1F1c technical

skﬂ]s needed to, become emp]oyable Stud1es 1nd1cate .that the§

- -t

\ unemp1oyment rate amqng d1sab1ed persons far exceeds the unemp]oyment

-

rate among the rest of s061ety Furthermore many who do hold Jobs\are

-

in marg1naT positions,, often‘work1ng below their capac1ty In responses

-to th1s situation, state and federa] 1eg1s1at1on mandated the provision

v

of career and vocat1ona1 serv1ces for disapled students.
P. L 94 142 the Education of Al Hand1cappéd Student Act of. 1975

nequ1res the deve]opment and. implementation of an Individualized
" Education Program: (IEP) for each disabled student. The IEP is the'J
. . 2 T " . . o
des?ghated veHic]e for“setting forth appropriate educationa]»goa1s for

w _‘ each band1capped student a]ong with the types of "'services that are to -

be prov1ded to foster dttatnment of. thé‘goa]s

~ ’ 5
-

\

P b 94 482 Vocat1ona1 Educat1on Amendments of 1976, mandated

¥

that vocat1onal goa]s and serv1ces must be p]anned and coordvnated as

‘part of.theqytudent s'IEP." At *appropridte times in the student's
eduiat1on,.thé-IEP must ‘include.valid and reliable career or yocational

~ ° . - A . .
Ly N

N L}

[ 8

.o ‘in?ormation.“lhis~1nformation is to serve @s a bqiis for 1) the formu-
. " lation of the'student’s)vocational goal's .and ‘objectives, 2) placement
. ° '," . & ' - "S L}
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to enab]e hand1capped students to take part in regular programs,

'Vocational services for hand1capped individuals. This act is’ a civil.

‘assessment 1nformat1on about each student must be available.: The”non;

%

decisions, and '3) decisions about needed curr1cu1ar adaptat1ons Among
L

the vocational services 1va11ab1e to hand1capped students under th1s

~

- law are vocatrona] 1nstruct10n, curriculum deve]opment and modification ¢

-

'mod1f1cat1on of vocat1ona1 equ1pment to enable students to deve]op

skills ]ead1ng to emp]pyment, vocat1ona1 or work eva]uat1on, support1ve R
serv1ces such as 1nterpreters' note takersy readers, or tutor1a1 a1de§; v L
vocationa] guidance\and coun;eltng; and jobfp;;cement'and follow-up o

. ?Qrwfces. T i o .'t | 4 €
 Section 5021 of P.L.,93-112, the Rehabilitation Act of 1973, is the ,
th1rd piece of 1eg1s1at1on that forms the basis for the prov1s1db of

rights law: It prohibits discrimination on the basis of handifap in '

any private or public program receiVing’federal financial assistance.

. . .' . “ ‘ ‘.(
The effect of this legislation on the career/vocational educatjon of ]

handicapped students is that they can no longer be excluded from such
\ N - . -l

programs because they are handicapped. ‘ . ) ) e
- : ' ) ) ‘ S ‘ (

* According to these laws, handicapped youngsters must receive, to :

. 3 . ‘ y \ -

the greatest extent passible,- vogational education in regular vocational . =«
I . N . - . Le

classrooms, with the supportive services}and aids ‘they need in order to _ .

succeed. . In order to provide handicapped students with approprﬁatef ‘

vocational educational programs, -accurate and re]evant*vocationa13 .

L2 »

d1scr1m1natory assessment standards and procedures mandated by T

P.L. 94-142°for genera]-psychoeducat1ona1 assessment a]so pertain‘toﬁ e

vocational education assessment (See Appendix A for the specific pro- -

: ’ : . Lo :
visions mandated by these regulations). = ° . T R .
) ) 13 % -
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Current]y, accurate and comprehens1ve vocat1ona1 assessment ex1sts

~

¢

-~

in only a few school’ programs thowever, a comm1tment to 1ncorporat1ng

\\\\\\ accurate career/vocat1ona1 assessmentnas an 1ntegra1 part .of instructiona]

urogramming is emerging. The necessity for systemat1c,\1ong range

.o career/vocat]ona1 assessment of Q1sab1ed students is imperative. Tte

student's abilities and vocat1ona1 potent1a1 shou]d be reassessed as

-

'
he/she exp]ores career and vocational choices. ~Th§§consequences of ot

4

prov1d1ng accurate_ assessment are sobering 1n\11ght of the 1mpact this

¢

v

can have on a student's future employment opportun1tues

Unemployment. or marginal employment for d1sab1ed -persons p]aces an
A Y
econom1c burden oh society as well as on ‘the families of. these

'1nd1v1dua1s. It leads to thé waste of talent and fostersudegendency.

f -
* »

and .idleness. !

- Difficulties \

YAlthough the Tegislation mandating vocational services for

disabled students is quite extensive, there are numerous probYems that

impede implementation. An'examination.oé the issues relating to \

accurate and comgrehensive career/vocational assessment of secondary

students is impdrtant. A discussion of,prdmising practices that .

+

address these Tssues ¢an assist others to jdentify and meet the

‘vocational needs of segondary disabled students. - . .

’

ISSUES AND PRACTICES

¥
Goa]‘o. Career/Vocational Assessment .

L
4

A}

The goal of a career/vocatROnal assessment must be clearly' Under=
stood before assessment instruments are chosen. The choice, imple-
. '~. . . 1
mentation, and interpretation of as?%ssmentiactiyi;ies have the ’
potential to impact’ the student’s chances for ?uture.employment., There
' oo N -
. . /“,
i 1
P v
bep) . ’
o .3 : . .

%)
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are differences of 6piﬁion regarding the purpose of asseésment

Se]ect1on and class1f1cat10n resu1t1ng in Job placement 1s @ften )

cons1dered the primary function of assessment. Th1s type o? agsessment
2 v * / -

is usually performed with high- schodl students who are c]ose t0"

- - A "r

graduation. Conversely, many educators v1ew vocat1ona1 assessment as
-

‘_an-opportunmty for the student to exp]ore and understa\d h1s/her potent1a11

~
in relat1on to work environments.* Assessment 1s considered a part of a”*

counse11ng an? gu1dance pro€ess wh1ch ass1sts the student in making

realistic career choices. This approach is a cont1nuous,-comp{ehensiye,

- -

Student-centered process beginning in jdnior high'school or earlier.

In 1ight of the evidente that‘many disabled students have
- . . \ Bl
. incomplete or distorted perceptions of the world of work, an exploratory

I
.

student-centered assessment.process would appear ta e the most'

apdrop%iate goal. _ . o
. * X : . - ~
The Career and Vocational Educat1qn Unit at the R1vers1de County

Office of the Super1ntendent of Schoo]s (p. 21) conducts a student

Centered assessment process which enables the student to.expand the‘

RS

range of occupations he/she.considers. The interpretation.sesgjon js'
viewed as a‘éiscnssion/period rather than a descniptfonhof'resuTts.: The
goai of the‘assessment process s to(ga{n guidance informatiqn for a
student's consideration and not prescriptions'fdr.a specific occupational
cheice.‘

The Rehabi]itatidn Trajning and Evaluetidn Program at Rancho Los
Amigos Hospital in Downey; Ca]ifonnia (p. 37 ) performs an assessment which
involves a systematic, 1nformation-gather?ng, and det1§?on3making

: prqcess. The goal of this process is to.assist.the 1nd1vidua1_te learn

' more about him/herself in relation to the world of work.

{\l S) )4'
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Assessment Instruments ‘and Procedures I 7 , n

) /
Career/vocat1ona1 assessment encompasses a variety of informal and -

formal eva]uat1ons of the 1nterests, ab111t1es, and Work related

- !

temperament of a student Through th1s process a student gains a

~

greater understand1ng of h1s£:er 1nterests, abilities, -and the work

env1ronment best SU1ted to h¥m/her. Assessment procedunes 1nc1ude

. paper/penc11 tests, man1pu1at1ve tests, work samp]es, sztuat1ona1

.

assessment, prevocat1ona1 ef%loratory courses, and the ‘Student’s T

areactions to vocational skill courses and work experience situations.
) 3

- 7 In order for the student to.make a realistic career choice, he/she must

be active]yﬂinvoTved in the assessment _process. L.

~

Careful cons1dera?1on should be given to the selection of standard-
/ ized 1nstruwents for use w1th hand1cappqd students.

v

for the purposes intended- and re11ab1e for use w1th stldents w1th

part1cu1ar hand1caps The benef1t of standardwzed Lnstruments is that

~

they can be adm1n1stered easily and econom1ca11y

But, these

1nstruments tend to have Vow pred1ct1ve validity. Furthermore; many\“

hand1capped student§ must have verba] assessmerts or assessments that

are not’ t1med ox other accoémmodations made in order to get an accurate

' r

picture of their abilities. or\1nterests.. Many of the more severe]y

handicapped students have had 1ittle work—re]ated or social exper1ences

The restr1ct1on of {he1r prev10us exper1ences make” many of the 1nterest

1nventor1es inappropriate. ’g. Ve p

Y

One way of making standardized vocational instMments more

Y
3

appropriate for certain handfcapped populations is to indjvidualize ‘the

~

administration of the instruments and interpret the fesu1ts.on.the basis

<

.
, , .. -
- . . -

They must be va1ﬂd L

~—
~w

Y-
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of local cr1ter1a and know]edge of the hand1capped1nd1v1dua1 The.

N \. -

Vocational Assessment Center in San D1ego Ca11forn1a (p.44 ) has 2
‘ - : Y
2% . developed an 1nterest inventory and-a basic skills test. The Slide ¢
: ’ . r I < - i .

Presentation Of Careers (s.P.0.C.J consists of a series of photographic

.- s11des taken oﬁ peopTe perform1ng a variety of jobs’ 1n the San D1ego area.

*‘The student v1ews the, slides and indicates which of‘the occupations ‘are ° . (

L] 1]

of, hterest- The staff a]so des1gned the Basic Read1ness Sk111s Inventory

e _to assess the matH and read1ng sk111s needed to work and 11ve 1ndependent1y

- LY
: The resuTts of these cn1ter1on referenced measures are used to develop (
. - ) . ‘ .
’ . instructionally re]evant prograns..

P >

»

-~ 4 N
An a]ternat1ve to using standardized instruments is to assess a '

*student's vocational 1nterests and abilities ﬁhrough .techniques asy ¢
oerformance’observations;tteacher reports, parent judgments, dhecdo

" records, and interviews with the student. | }
- o The Rehabilitation Training and EvaTuation'Program at~the Rancho

Los Am1gos Hospital in Downey, Ca]nforn1a (p.37) prov1des akvocat1ona1 ;Tm

o
~”~

¢
(]

> assessment that 1ncorporates 1nformat1on such as medical and work h1story,
o a - family and soc1a1 backgrOUnd ﬁnd.ab111ty or intellectual funct1on1ng (
- Jeve] ®in order to obta1n further 1nformat1on about present funct1on1ng

TeveT or 1nteTTectuaT caoaBTT+t1est observat1ons are made of the way a
-

R ~client behaves when attempting to comp]ete s1mp1e tasks dev1sed by the

I -
C staff . Furthermore, staff members spend que discussing w1th the c11ent

,

his or her temperament style and hqw it will be a benef1t or an 1erd1ment

to different types of employment. « . i . o
Vo s
The assessment of & student s vocat1ona1 1nterests and apt1tude
—— » . g
through the use of work samp11ng has become 1ncreas1ng]y popuTar WOrk :

‘ g B &
. samp]es are ;asks or act1v1t1es that simulate a spec1f1c gqb and are used e
vt . . A

' to assess }nterests, sk111s, and ab11ﬁt1es s1m11ar to those o -

AN

B T \e,requ1red in compet1t1ve emp1oyment situations. oo AU - B
Q _— R L 3 . ‘l i -f.'j N ?_
Lo 5 "_1.1 o VI




. Factors that adversely affect test‘séoreSnare less likely to'

?

influence work samptes: insufficient motivation, excessive anxiety,

cultural d1fferences, or 1anguage dtsab111t1es tonsequent]y, work
- -3‘/

samples may be a more appropr1ate way of ‘assessing the vocat1ona1 sk111s

»
and 1nterests of many hand1capped 1earners It is also be11eved that

’

a more rea11st1c picture of an individual's work potential is obta1ned

. > ’

from work.sample eva]uat1on than from psycho]og1ca1 test1ng - e
‘The drawbacks - of the work samp]e evaluation process are t?at the
procedures tend jo be expensive, time consuming, and little useful

information is provided that assist$ in instructiona} programming..

-«

"+ Othen considgrations which may affect the. appropriateness of using-a

work sampling process are: e )

e tasks w1th1n the WOrk samp]e—system may not reflest
the ava11ab111ty of occupatrens w1tHin the commuh1ty,
particularly in rural areas S .

-+

A')agx of work -samples, wh1ch cou]d’be used to“assess one of the .

dom1nant occupations. in the area prompted tHe H1gh]ands County

* School Board Work Eva]uat1on Center,, Sebr1ng,_F1or1da (p.267) to

ﬁdeve]op farming-related work samples. e
5 ! .
ﬁ tasks ‘may only represent a fEW of thersk111s needed for a
J*particular job. 7 Y _ o

. . 1 ‘
The staff of the ;areer and Vocatipnal Education Unit O0ffice”

?

2‘ of R1vers1de County Super1ntendent of Schools, R1vers1de,

-~

Ca11forn1a (p. 219 anatyzesthe skills. needed f0r a particular job

and expands ‘the. work samp]es to include additional skills.

. typ1ca1 mode of presentat1on i.e., video,* or verbal
instructipn Used in work sampling may not be .appropriate
fgr many ‘students who have diffieulty fo]]ow1ng direcgions
or have vision or hearing -impdirments.

il
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‘I
-

R ‘. « , V» ‘
few.systems provide- re11ab111ty 0r~v$]1d1ty data ﬁQr intggest
scores. ‘e i

5

tasks are.often one- tr1a1 measures wh1ch offer 11tt1e
O opportunity to develop strategies to perform the tasks.

. - Factors, such as a lack of sleep, recently employed friends,
{ o ' problems: with family or friends, which may affect the student S
- : performance are not taken 1nto account by a once-a-year

. - . K assessment procedure -

tasks are performed 1@ controlled sett1ngs which do not
accuratgly'f%71ect the env1ronmenta1 conditions whicp ex1st
on a jo . ,

-

" . '_ e - solo evaluatdr techn1que is, emphas1zed cQritradicting the
. o mandates for 1nput from add1t1ona1 persoﬁneﬂ\£ZL1nstruments.
Neverthe]ess, the. use of work samples is thought to give a mor'e:

-

) comprehens1ve p1cture of a student S vocat1ona1 potentga]
&=

©
The work Eva]uat1on Center at Leto HTgh'Schoo1; Tampa, F]o;ﬁda'.

LA

(p 30 ) prov1des an/occupatnona1 exploration component. as part of the

22N

A
= P -
<

program /The occupﬁt1ona1 exp]orat1on component Was des1gned to prov1de

f
/\./f

vany

J

c0mmon to a hroad .Cluster of occipational areas. The program component’

is designed to assist persons with special needs to 1dent1fy vocational

1nterests and sk111s, and to' aid them 1n mak1ng and ad}ust1ng to

-

occupat1ona¥§£bomces for tra1n1ng: The 1nstruments used include the"

~t

[

‘w e

VALPAR S1nger Progeg¢ D1qg§yery, and some homemade samp%es

Other centers wh1ch4?5§pnmor 1nc1ude work samp]es as part of the

A ]

h\
.ass@ssment proCess are‘ Vocat1ona1 Assessment Center, "San Diego,

i

California (p.44 ) Career Assessment and Placement Center Whittier,
, S
~California (p.17 93 Htgh1ands County Schoo] Board Uork Evaluation Center,

¥ 4
Career and Vocat1ona1 Educat1on Un1t,

Riverside, California (p. ) a |

-
L} -

In addit%on‘to paper and pencil instruments and work samples, datg

Sebring, Florida (p.26 );

3

.

: ..~ is aollected through job perfofmance assessments Efforts have Qeen

L
c-‘;'*

mad ’to fdcus the evaluation process as close as’ poss1b1e to the work

)

-\

Ch i

d1rect hands-on exper1ence with too]s and mater1a1s and work samuiat1ons.

2 [

‘\\ Settlng Increased emphasis has been placed on uslng\the regu]ar
K ) . ‘

Pl
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vocational skill courses, and exploratory and paid-wov5~fféprience1

’ L : ‘n O - -
Ak%ituat1ons as assessment sites. Ruggenberg Career Training Center in *

' Bakersfield, California {(p. 4Q) offers.an on-go? Mg ob performance assess-

<

. \ ] - I . 2
ment. t At the Career Assessment and Placement Centegf Whittier, California

B \ s ;
" (pf7 ) students may visit a job or trainiMg site for a ohe-to-five 'day

Al “
.~ work tryout-to explore interésts'éndﬁyoqational,needs. <

- s @

- . - ”
. -

. -Examiner Expertise ' ' -

v a

. o - L - - a -
.+ Dnly a-sma]]"humber of professionals are adequately trained in’
vocational assessment or evaluatior Even a smaller.number are trained
) ! .
. 1S L
to work with handicapped indiyiduals. Most preservice training programs

. in.special education or vocational educatiop do not prepare_gtudehts for

conducting ? vocational evaluation. There are only a few colleges OC’ .
' o~ ‘Quniversitiés around the tountry that offer programs in vocational
e $§ssessment or evaluation of handicapped students. "The vocational

efaluator~employed by‘the'Cgréer and Assessment Center, Whittier, .

-

, £aliforpia (p.17 ) has received spécialized-training and a Master's &
= " 3 . o

- . L] . .
degree from the University of Wiscensin-Stout,.whith has a graduats

~

. - T PR . . /
program with- emphasis in vocational evaluation. However, most career/
) . o . ¢’ P ’ y -
vocational education programs do not have personnel with.graduate training
. . 4 . .

in vocational evaluation. '

, .
3 ~ \t, *

Since so few trained personnel are available, many practitioners
4 7

with diverse backgrounds and experiences have been used to perform

vocational 'assessments. The Vocational Assessment Cenger,'San Diego
. L A N ’
City Unjfied School District, San Diego, California (p.44 ) uses graduate

student interns from the Vacational Rehabi]itation’Counse1ing Department.

. \ ) L\ .
at San Diego Stat;,UniverQity to conduct assessments. Vocational

! . )
Ie

14 , :
{ .A.} ‘ N h '
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. *\assessments are Sértormed_by assessment technicians with the assistance
of the occupationa]vassessment counse]or at the Career and'Voeational ¢
W '
" Education Unit, Office of Riverside County Super1ntendent of Schoo]s,

R1vers1de Ca11forn1a (p. Ll) . The assessment techn1c1ans are para-

[

¢ profess1ona1s whp were tra1ned to compiete informal and forma] .assessment

k4

cactivities by the counse]or Enterpretat1on and 1nstruct1ona11y relevant (
! ‘ T .

i ) . - (
, recommendation$ are the major responsibility of the gccupational

. 7 A . . -
assessment counselor. In addition the Center staff»hasyaesigned and

: J
conducted 1n-serv1ce trainxng in order to bu11d the capacity of d1str1ct v ¢
Tevel IEP teams to perfaorm vocational assessments

- )

The 0ffice of Santa Clara Count} Suberintendent of Schools, San Jose,

‘California (p. 33) has actively involved teachers and administrators

.

in"the assessment process. Through-county -sponsored in-service training;
. - AY .

. . "
school personnel have been taught to conducf\and interpret assessments

)

and to deve]og career/vocaticnal goals. v

< ‘ hnfortunate]y,clim%ted in-service opportnnitiesjare available for - //)e
personnel-to improve “théir sk1]1s. In-service opportunitjes should . )
provide training .in such areas as the theories of assessment and work

adjustment, the labor market, the administratiom and interpretation of \K

3

assessment instruments, the development of work*jfmp]es based “on:

. detailed task analysis, and the adaptation of te ts and materials for

Y

handigapped persons. - ' BN

Coordination of Seryices"

Career/vocational education and specﬁa] education program¢, at

oth the state and local levels, operate separate]y Administrators of

v these programs may hard]yfknow one another. Furthermore, vocational




- (/(

-y
P rehabilitation is.considered outside and removed from the concerns

-
v

of theiéthoo] system, -
L \ Eagh of these disciolines -- speoial education, vocational
’ 3 education, and. vocat1oneT rehab111tat1on -~ have cr1t1ca1 information '
and know]edge that are “important for deve]op1ng-a qua11ty vocat1ona1
, ~ education assessment-process Furthermore, the part1c1pat1on and
. 1nVo1vement of Special educat1on, vocational education, and vocational
rehab111tat1on will be1p to insure that.theé. vocationa] needs and goals
o - of hand1capped students will be taken care of through an appropriate
continuum of serv1ces'9uMany people are not aware that. the services
3 ' lprovided by vocationa] reffabilitation can contribute to the career -4
oreparatton of'hand1Ca§éeo high school students.
Vocat1oha1 rehab1]1?atron counselors at the Vocationat Assessment

r'e 4
Center, San Diego, Ca11forn1a (p 44 ) perform vocat1ona1 assessments, provide

¢

1nterpretat1on ‘of resu]ts develop instructional reoommendat1ons, and

o3

- part1c1pate in IEP meet1ngs Furthermore, a cooperative aoreement has
- _‘ 5 \
‘ been formulated between ‘the Department of Rehab111t§t1on and the

- - f N v

A : San D1ego City SchpoPs Department of Special Educat1on )

’

..

; ‘ The H13h1ands gounty School Board Work Evaluation Center,
o . -Sebr1ng, Florida (p 26 came about as a result of a cooperat1ve arrangement
between the Deofrtm%nt of Rehab111tat1o§ and the H1gh1ands County School
—
Board. Both.secondary studen'ts, grades 7-12, and adults are evaluated

Cat th1s Center. In add1t1on other work-related services are provided
]

1"' ’

at the Center for. aaults free of charge. " The Career Assessment and //

- Placement Center 1n Whitt1er Ca11forn1a (p.17 ) is a prime example of

.,

coordinated and comprehensive planfing among personnel from special
L)

3 B
- . * £ *

)
-
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educ§t1on Career/vocat1ona1 educat1on, and ihe depargment of rehab111; e
;,tat1on for the purposelof prov1d1ng vocat1ona1 education services. T
‘ PRAFTICE COMMONALITI-ES . .

An~ana]ys1s of the 1n%ormat1on prov1ded by the .sites revealed ° ‘
commona]1t1es among “the pract1ces that were being used to address issues’
perta1n1ng to the career/vocat1ona1 assessment of-handicapped students. .
The fo110w1ng practice commona]1t1es areagétegqr1zed accord1ng to the »¢
issues concenn1ng assessment 1nstruments, exam1ner expert1se and coord:natj
tion of services. ) ‘

‘. - ; -(
Assessment Instruments” ) .
. 3 '

° To’compgnsate for the limitations of as;essment.instruments, LEA .
personnel have developed instruments™®e meet thei; needs = - ¢
(e.g., criterioh-}e%erenéed asseésments which are related to .
spec1f1c é;sks needed to complete a job; work samples, répre- '
sentative of commun1ty employment opportun1t1é;) / . “ . ;[

; Eéghaéis is being placed on us1ng_instruétiona]]y_relevant |

" assessment jnstruments.éna techniques. |

. Obse§v?tions in a variéty of settinés, and interviews with

| studenﬁs apd T rents ére being used to prov1de more comprehens1ve )

- pictu}és f+ thos be1ng assessed. ‘ (

. X - .

Examiner Expertise R . | \
° LEA; are” providing inservice training programs for pgychoﬁogists, i
teacHers,'administrator§: and other -personnel involved in the ¢
K - . . -
. asSeséﬁent process to }ncreasg eXaminer'exﬁgrtise.
o LEAs are using interns §nd fecﬁ&icihns to perform the assessment. .

) ' . . . : . N,
Personnel with formal career/vocational assessment trainifig
[

interb?et the results and -develop the programming recommendations.




~——

Coordimation of Services ' - i

e Collaboration among personnel from special educat1on, career/

o~

. vocat1ona1 education, and the departmentwor reh§b111tatqon has™

s

_resulted in a comprehensive assessment and- programmirig process.

& ".:' ' !

[}

. LEAs are br1ng1ng together vocat10na1 rehabﬁlitation cornselors
I 4

and special educators so that career/vocat1ona1 assessment is
¥

viewed.and impiemented as an integral part of Lhe instructional

P R . ‘ . ‘
. process. . ‘ ‘ . o
" . / POTENTIAL IMPROVEMENTS 3
- __ Discussion with site Dersonne1 Ted to the ‘o11ow1ng statements
regarding potentiat 1mprovements wh1ch mwght be made in the career/ ,
, _ ‘vogational assessment process. . A ‘ ’ ’
‘ Examiner Expertise . ’ ES - .
) . ¢ Links between assessment resu]ts 'turr1cu1ﬁm deve\opment,'and
) imp]ementation of career[vopatyfna1 education serv1ces shao]d be -
. - - ’strengthened oo o :
. 0 Commun1cat1on of the assessment results to stuqents, parents;‘ '
B and instructiona] personnel rshould be 1'ncreaset1.
. o LEA personne1 need more opportun1t1es~for educat1ona1 trgining ;n
.- the career/vocat1ona1 assessment of secondary students.
. ) Competencies.requ1red to-perform career/vocat1ona1 assessment
B ) " should be established. ; e T -
. : \?a e . '
- Assessmentnstruments aond Procedures >/ ’
' ¢ Assessment, personne1 shoufd solicit and incCrease the'use of ¢
' \
M T " observational data provided by the tlassroom teacher.

e Increased communication with the student's parents iﬁ needed pr1or

ERIC - ~to and during the assesSmept Process:™ : : '
=1 ' . ‘ Fie , -
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o . . N . - ¢
¢ Additional procedures®need to be developed to provide information
concé;ning curriculum modifications, teaching techniques, and
student learning characteristics. = - : S (

o%,Time for visiting other dha]ity sites an} studying their assess--

5 ment procédures would be helpful to assessment personnel.

- R N (
\ !
¢ Additional procedures need to be developed to provide information

- . - - - ' . - = -
concerning curr1cu19m.mod1f1cat1ons; teaching technique$, and

student learning characteristics.

Ly . <
o Time for visiting'other quality sites and studying their assess-
. ,
ment procedures would be helpful to assessment personnel.
B ’ , : (
) o ‘Selection of assessment instruments {e.g:,.work samp]e%) needs
N to be more closely. linked to the identified interésts and
- ‘ . :
strengths of the student. : * l
Coordination of Services '
o Clarification of the role of the special education teacher, S
N ' , ‘ (
the vocational wé€habilitation counselor, and the vocational
: teacher in the assessment pracess is needed. . v
.« Other ‘ ' : 1
: C o o Earlier tnitiation of career ahﬁ vocational education s&rv{ces,
.. including,assessment, is needed. — ;
R {
-~ ? S N
" ‘ LS ' -
e\ > ‘
% ~ & )
Y * .
. v, 3
5 &P
' 1)
( (/)
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CIf youre: bav1ng‘a prob1em wITH THE CAREER/VOCATIONAL ASSESSMENT OF HANDICAPPED
T STUDENTS'. ,

2 ‘ ‘_.\ ‘: ‘, . J . ’
B ¥
» . P 2
WITH... \ LOOK FOR IDEAS ABOUT... ON PAGE...
. ) . 15 7 ] T
- P *
The Goal of Careér/ - . Assessment as a guidance . 21 . :
. ‘Vocational Assessment q;} % process to help students expand y
' " their occupat1ona1 choices g .
( : ,
‘ . C Assessment as a process to learn 37
— ~, about oneself in relation to the :
. world of worF
- ? ' P""
= Assessment Instrument ' Ihterest inveritory slide pre- . ~;;f§.
and, Procedures sentation . g
1‘-« o >
, i \ )
Criterion-referenced, instruc- ° .. « *45
"4 tiomaldy relevant basic skills ,
. inventory - o "
J . . . | - ‘ B . - \
Occupational'exbloration B . 30
* ' ' '
A
V *
A S 15 2 .




Assessment Instrument
and Procedures
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Examiner Expertise
- ®
'
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.
s
Coordination of Services
~ {
>

i e
, - )
Job performance-assessment 41
. L - L
. » s .%- ’
! P Ne e el
“A un1vers1ty trained vocat1ona1 .17
{ evaluator ‘
Q\‘ T . "‘\ .
;o h) , .
Using graduate student 44
interns to conduct-assess- ™
ments '
. - - NS
Using paraprofessionals to 22
- conduct assessments s
-~
Trainhing teachers and admin- - 33

-istrators to conduct assess-

ments i &

A cooperative agreement between 44
a Department of Rehabilitation ‘
and a City Schools' Depart-' -, =
ment, of - Special Education Py

re »

A cooperative arrangement‘gﬁtween" 26
" a'Department of Rehabilitation

=== and a County School~Board
. -

. ",

~  Coordinated planning anong 17
" pensonnel- from Special Education,

Career/Vocational Education, and

the Department of Rehabilitation

*

1

oY .
s
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” hegiona1 Resource Centef West
tac Effective Practice

S%te Career Assessment and Rlacement Center Whittier, California

Contacts Dan Hu]bert Rehab111tation Service Administratory U
Willtam Bram]ett Psychologist .
Linda Tyler Vocat1on31 Evaluator: c
v . ) L
" Sphere:, Child, Identification and Educatienal Eva]uation’\ ‘
Critical‘lssue: Assessment Instruments and Procedures-. WOrk samp]es, work
3 tryout ) .

DO Exam]ner.Expertise! Un1vers1ty trained vocational eva]uator
Coordination of Services: Coordinated p]ann1ng betw%en severaJ
departments

Program Descriptidn The Career Assessment’and P1acement Center 1s a joint

eTfort of the Whittier Union High School Bistrict, the Whitfier Area ‘
Cooperative Special Education Program, and the Ca]afornva State Department

of Rehabilitation. Started in December of 1979, the Center providas

services to individuals diagnosed ds having a phys1ca1 mental, or emotional L.

_disability who havé minimal self- care sk111s and are Junior high schoo] age

or o1der - . P 4

TWenty—three staff provide the fo]]owfng services:
® Career educat10n exper1ences wh1ch introduce the wor1d ‘of work to
specia} needs students are p]anned and offered to- e]ementary,
junfor high and senior high sch001 students o
: \ ; ’ ‘ v
o Vocational Counse11ng is prov1ded to assist students and parents
in developing vocational goals, td cbord1nate se?yxces,and to
+ ~follow-up after students are p]aced Lo R 3

-

) Vocat1ona] eva1uat10n is prov1ded to systemat1ca11y determ1ne .
. feasible vocational objectives for a c11ent . Infarmation obtained
through thg eva]uat1on process is ‘shared with alt appropriate. parties

.and used to develop 'the vocatlgna’l p?an S

v,
RO

. SRR S
o Work ad§ustment services are prov1ded on an individuaTor small «
:group basis. Instruction in areas such as job seeking $kills,
mobility training, or academic tutoring may b prov1deﬁ at the .
Lo Center or.on & job training s1te, schoo1 sTte, or employment - s1te.<

Wy Independent living, sk11}! 1nstruc€1on is privided in a combination .
: t

of classroom.and commun{ty experiences. Areas covered include .
mobility training, consumer sk111§,\commun1ty awareness, homemaking®
skills, commun1cat1on sk111s, and leisure time activities. N

o Job deve]opment and p]acement are a]so prov1ded
\ 1
Backaround of Problem: The 1n1t1a1 problem was the Tack of good vocat1ona1 )

education experiences for-the sécondary special education popu1bt1on in the - °
district. Program emphas1s focused on the provision and/or coord1nat1on

of comprehensive services to assist handicapped persons im, reaching. their
optimum functioning level...This required. that the vocdtional plan., apd

services provided each student be hrdh]y rnd1v1dua11zed A comprehensive ,'
evaluation was cons1dered a orerequisite to the . development of the vocational.

» p]ah . . [ . L//’Lf :3rf .

~

-

“

% ¢ L/
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~ Description of Practice: - The pract1ce is a systematic comprehens1ve
vocational evaluation that focuses on assisting’ ‘clients in determining
realistic vocational goa]s The assessment process involves the follow- )
ing procedures : . '
' . o First-the client is 1nterv1ewed to identify previous work. experJ ., "¢
. ' iences, 1ntere§ts, work needs, and job expectations. - ) ~
’ e Psycho]og1ca] tests may be 5dm1n1stered to obtain additional |
information regapding the individuals intelligence, academic achieve-
ment, persona]1ty character1st1cs R 1nterests, and apt1tudes
. .«
o Then the client selects tasks of interest from work samples in a !
o + ‘variety of jab areas. The client's performance on and attitude . e
- toward each work samp]e is noted. :
. o The c11ent Way v1s1t a job or fraining site for a one-to- f1ve day
o : work tryout to efblore 1n§?rests and vocat1ona1 needs. . ) (
i?_ n o. Finally, staffing is héld-to discuss the results: of the Bvaluation *
= + and to develop the vocational plan. The evaluator, classroom
teacher, vocational counSngr, referral sourc#, parents, and
cl y@nt may all attend$as appropr1ate . , o
- Inm1ementat1on/Matntenance D1rectors of Vocational Education, Spec1aﬁ
* Education,and thg” Consortium rev1ewed services provided for special education.
They determined threugh a needs assessment that no coordination of effort
was tak1ng place. . Fhere was no plan for spending 9ocat1ona1 Edycation and
" P.L. 941142 d1scretqonary funds & A _ . . Y
The committee met with a Rehab111tat1on Consu]tant who suggested they find
a Rehabilitation Coordinator. A Coordinatoreyas hired in October, 1979
. © fdDlowing a natianal- search He then selected a staff and the Center was -
opened in December, 1979, . . - o h
E. ' . ¢
0utcomes: )
-9 The Vocat1ona1 Plan is based on a combination Qf student apfitude,
interests, and perfonmance character1st1cs .
) <
e The Vocational P]an is developed by 1nd1v1dua]s who_have a thorough
knowledge of each student .
A
0 §tude t progress is mon1tored every two.weeks.
g\ ‘8 Students receive individualized services until they are‘placed. ¢
~_ Respurces Required: -
q/ - ‘ '
. Staff: e _Program Coordinator - w1th solid background in Rehab111tat1on
£ . ' Services . ) <
s, @ Career Educators . o .
B - o <Vocational Counselor '
o e 09
o N\j £ ,
) A
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o Vocational Evaluator - with specialized traiﬁingignd.a; T
Master's 'degree in’the aréa . - -
.. o HWork Adjystment/Resource Specialist . - T
’ . ® Independent  Living Skills Instructor ; R . :
® Rehabilitation personnel on gite- * . ST
& Job Development/Placément Spécialist '
- 8 Psychologist- T : B s
o Vocational Techmicians . . R
' quipmen%: Singer‘work'samp]e_étal]é . , ~
ATréiningé Emphasis on stéff,hQV%ng Rehabi]itqtioﬁ experience or. -(
"=\~ Special Education backgrdund. _ :
‘ ‘ Funds: . The annual budﬁét %o'runfﬁhe project is approximate1§-$700,000 : sl
- * .-a year. $150-200,000 was used for initial set-up. . Approximately
“ - $100,000 a year is-needed for staff salaries, and ongoing :
. materials and equipment costs per year. ,Sources of funds include:
"o Vocational Education set aside (10%) =
‘e Master Plan ) . “ ' R
v ‘. . i
® Rehabilitation Counseling Services t
>q o .Career EdUcaEion, Incentive Act Grant (in-service)
‘e ESEA IW-C'Replication Grant . . ° 3
o CETA ., = ,
RO - - @ Rehabilitation and stdte,pays for adult clients

I
-

. Leafnings:
%~ e Vocational evaluators need to have strong observ&tjon%] skills and, "
have to pe firm and critical in evaluation because they take on
the role of the employer in the training*situation.

-

¢ A maximum of 15 students can be accommodated at a time when working
. through evaluations. ’

o

¢ The Vocational Evaludtor should have a Masters degree in vocational
- ~evaluation. . \

) , ¢ The earlier the initiation to careers and vocational education the
™. better;-stherefoyre movement toward_involvement in lower grades
N - . . s TN -
. (elementary)’g§ recommended.: e

i
{

- .4
Q. ¢ . . e e,
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~é:‘>Foﬁl?brthéF§Informatidn Contact: 4 S

— »* " . Dan Hulbert ¢ N
' N © " "’ Career Assessment and Placement Center
: o = 9401 South Painter Avenue ..

e .- .Mhittier, Californta 90605

$ © . v (213) 69s-g121 T
T Practice. Verified by: Site visit on March 25, 1981 ¢ <.- ; ‘\
<A .. - . '* . \Janice Frost, RRC Interviewer - .
o . -~ -Lyn Starr; RRC Interviewer - -
- ' - o > - ’
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Regional Resource Center West . . .
/ : L ‘Effective-Practice . o

.« » Site: Career and Vocgtional Education Unit,.Division of Special Schools i
. and Services, Office of Riverside County Super1ntendent of Schools,
! - R1vers1de, California - } . L
Contacts: John Grisafe, Occupational Assessment Counsedor ' .
L . Patricia Barrett Career and Vocational Education Resource Spec1a11st
: Alan Schwerdt,- Career and Vocational Educat1on Resource Speciatist

»
. ~oon?

Sphere: Child Ident1f1cat1on and Educat1ona1 Evaluation

[ 5

»

Critical Issue! Goal of Career/Vocatignal Assessment Assessment as a-guid- 5

.ance process “ . T ew
K Assessment Instrumentsyand Procedures: Work samples gepresen-
) . ting extensive job anaA{sis e o
Examiner Expertfse:” Using paraprofessionals to conduct . e

assessments \ ' L ' ‘ B

\\ . & ' ' ) e *

Program Déscription The Career and Vocational Education Unit serves
Junior.and senior high, school students with various ,disabilities, including
mental retardation, sensory impairments, ®nd orthoped1c handicaps and
cerebra] palsy. . .

é{ 4 . - ® \ “
Presently, it is*funded through the California State Department of ,
Education. The program is operated by the Office of Riverside County Super-
intendent of Schools, Division of Spec1a1 Sehools and Services, and is 1\
its th1rd year of operation.

Y

2 Y
The staff consists of:  _ Y- ] .
. ‘ e a coordinator - County; ' . ‘ . . ,
e an occupat1ona1 assessment counselor - County, e '
e 3 career/vocational education resource specialists - County, N
) e 2 career/vpcational education specialists - District;
e 2 assessment technicians - County; VA L
o 2 telcher's aides - 1 with County, 1 with E{istrict;
] secretary :

_The Career and Vocat1ona1 Education Unit is spec1f1ca11y respons1b1e for
the fo]]ow1ng services:

)
’ L

° vocat1ona1 assessment ' .
. ] o
- ® career education; . . , .
.- .- career and vocat1ona1 curriculum deve]opment = {/ . )
o staff development if the- area%'of .
- vocational .assessment, : \ JJ
N . ! -t
- job placement, : | - _ .
- - career and vocational educat1on - \ ‘ T °
At - job training, . g
‘ - vocational skill building, ‘
. = vocational curriculum deve]opment \ N

E1ghty percent of the students assessed by the staff are enrolled in the 126
, o - County operated programs. The other twenty percent assepsed are students
ERIC .enrolled in, the 16 district high schools. 25 ’

. - R
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. ment Ff-an ongoiny assessment process which:
. ~ . [)

viewed to

‘ ‘G . ’ ’ - v . ' * ’ Q\_‘

- -
- 4

‘Bagkground.of Prqb]em3 A large population of secondary students with
exceptional needs were not included in career and vocational education
programs. State and federal legal mandates provided the impetus to develop

and improve career and vocational education assessment and programming for
these students. ' .

Many of the students enrolled 1n,counfy programs and district high

schools had distorted or minimal awareness of their career/vocational
potential and the world of work. Therefore, the goal of the occupational;
assessment counselor and the career/vocational resource specialists was to

"design an assessment process which focused on potential and skill building.

Description of Practice: The practice is aféanegr/vocationa] assessment
designed as a guidance procéss which provides the student with information
about his/her potential and the world of work. This assessment process is
viewed as an integral part of programming and is interactive with ,
4nstruétqu*idlhggfommitment of the staff is to the development and refine-

® provides the student and parents with information'va10§b1e
for further investigation of the- world of work;

] p%ovides the assessment and instructiondl staff with .
* information useful in developing a program or curriculum 7 o
* which is-of interest and lasting importance to the studeAt. . - .

The assessment is performed by two assessment fééﬁnicians with the -

assistance of the occupational assessment counselor. -

- ’ @ . .
Prior to formal assessment, the staff requests the teacherss observations
of the student's abi\i}y to attend to and Eomp]ete tasks as well as.
observations of his/her social behavior. The teacher's observations of the

‘student's physical stamina are also recorded, The information ts reviewed

and an_appointment with the student is scheduled, The student is inter-
determine his/her interests, expectations, and work experience.

{ . L.

© ) X .

The information gained from the teacher's observations~and the student,

interview assist the counselor 4in the selection of the assessment instru-

meats. Another factor influencing the selection of assessment instruments -

s the student's potential for community employment. . .

‘Different assessments are performed with student$ who will be working in
. community versus non~community settings, such azrsgigtered workshops.. :

Regardless of the student's employment potential{. the vocational interests
and afﬁ]itie§ of all students are assessed. ‘

Interest inventories are administergd’ before a;!issments of ability. This

practice is followed to encourage the student ‘to consider and ?&Iexp1ore.a

wide range of occupations. ~An interest inventory which is admThistered to

‘students with "a.reading level of at least fourth grade and the potential for
community ‘employment’ is the California Otcupational Preference System (COPS).

To assess the prerequisite $k%11s or potential of these students to
perform various occupations, the staff uses the Career Ability Placement.
Survey (CAPS). This occupational ability assessment is often supplemented

with .a measure of dexterity, such as the Minnesota Rate of Manipulation Test

or the Purdue Pegboard. ) . ' o
S , . o
. ] ‘ p .
R N | e
’ LY }" /1‘22 . . +

-

1O

£



~— ~ N a

: &tudents with a reading level below the. fourth grade, with the potential

) for commuqity emp!oyment are administered one or more of the following
... Interest.inventories: . ; ’

e Wide Range Interest Opinion Test (WRIOT);
o Pictorial Inventory of Careers (PIC);

e Picture Interest and Exploration Shrvey’(PIES);
, :

+ California Occupational Preference System (COPS)
. (ques;iohs are read to the student).

i . . £

e

b

4~

3 e . . .. .
U Td -assess the vocational.interests of students far whom non-community
u - »employment is the most feasible option, the staff relies on informal
- *ﬁﬁestions with emphasis on a counseling approach. Interest jnventories - o

performed with this pepulation include the WRIOT, Valpar-17 Prevocational
Readiness’ Interest 'Inventory, and an adaptation of the PIC. The PIC is -
o adapted by the elimination’of the film slides which require reading.
2 Students are also instructed to answer yes or no rather than rating the
occupations on a five point scale. g
To assess the ability of these students to perform in various work settings, §
i.e., day care, work activity, sheltered workshops, the staff uses the .
McCarron-Dial system and the Valpar Prevocatigéa] Readiness Battery. -

Worksamples, which evaluate the student's potential fag specific occupations
", ¢ are available on an as needed basis. Valpar and the Micro-Tower worksamples
‘are available._ .
. - Once the assessmént has been conducted, the counselor:

"o reviews information gained through observation and the
-assessment instruments;

¢ reviews the scoring; °
. e . requests any needed clarifications;
o writes instructionally relevant recommefdations with dinput.

N S A ‘
' o from assessment technicians; . - i
) o discusses the recommendatidns with assessment tecHnicians
' Lt and vocational resource specialists; and,
i . o sends.recommendations to the referring party, resource o ’
e . specialist, psychologist, and coordinator.(site principal).
,'_ « The program coordinator, psycho]pgisf; or the teacher presents the assess-.
R ment results and recommendations during-the IEP meeting. The occupational
e assessment counselor is available to the IEP team for additjona] o

. .consuttation. A .
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c]a;ses hawe been developed by the resource speci%]ists¢
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The carger/vocational resource specialists assist the teachers to

implement the career and vocational components of the IEP. The specialists
provide pre-vocational curriculum materials, consultation, and staff
development. SR <o RN .

-

Y
-,

,Jo brepare students fér-competitiye*emp]oyment,'vocaffon&T’ski]] building .

. -4 ;
Imp]ementatibn/Maintenance; The Career and_yoégtiona] Educatior Unit began
in the rall of T979. P.L. 94<142 distretionary funds enabléd the staff
to develop and implement the assessment process. --Portions of the '
discretionary funds were used to purchase assessment: instruments and

equipment and to pay the salaries of the counselor’afid two career/vocational ~
resource specialists. .

2 k)

The .occupational -assessment counselor interviewed professiona]s.from the
Department of Rehabilitation; the Comprehensive Employment and- Training Act

" - programs; ‘sheltered workshops; private ageéncies; universities; and districts.

He also reviewed over 160 assessment instruments and’ completed a review o

the Titerature. As a result of this investigation, the counselor designed
an assessment process which would focus students on expanding their interests
and strengthening their potential. , . to » '

¢
-

The brocess~was'pj]oted and refined'by the occubationa] assessment cdunse?or
with .the assistance of the career/vocational resource specidlists during a

« six month period. vt

~

‘

/

~

During the first year, the counselor designed a vocational assessment
inservice for resource specialists, special-day class teachers, and .-
psychologisfs. . The objectives of the inservice were:

\ ® to build the vocational assessment skills of participants;:and
. ari ! :

® to increase the bartigipaﬁfs’ understanding of the results of
vocational interest and ability assessments . g

The objectives were ‘achieved“by providing each participant with an oppor="
tunity to assess 10-20 students. As a result of this inservice, the

vocational interests and abg@lities of 552 students were assessed. District
personnel received 7,110 essment protocols. ‘ : A

Duringvthis time the Vocational Assessment Handbook was developed which
out]i::;/bver’sixty commop assessment instruments.. .

-

The us¢ of a éomputér and a word processing’machjne’has streamlined the

scoring and reporting of assessment results. The staff has increased their
undgrstanding of the significance of various test items .and assessments.
They are now able to generate moré instructionally relevant information
fyom the assessments. o -

utcomes: The major advantage of the assessment process is that it is _
designed to be an integral part of an instruttional programming process. A
special .feature of the process is the_ opportunity it affords students with
exceptional needs to explore and expand their occupational interests and
skills. In addition, personnel from codnty operated programs have expressed

a more positive view of their student's vocational potential. ®

, . &
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Evidence of the gffeqﬁizeﬁess of 'this assessment process is as fo]]ows:
¢ -a sigiifi€ant. number of students with excepfional. needs

have been as§b§§ed (approxi@ately 900) P - .
» the number, of students with exceptional needs - included in
career/voc¢ational education programs has increased significantly

An in-depth evaluation ‘of the assessment process is planned for, June of 1982.

(ot '

Resources Required: :Currently the staff.is using the county's computer and
worg processor a§ﬁWe11,as a 7crocompute:,;g,norm,'trans}ate,*and'print the’,
dssessment resulfs. The accupatiopal assessment counselor estimated that it
would cost a,district $2,000 to replicate the assessment process. ~Two’
“hundred students have ‘been assessed annually for approximately $2,000.
If a district was™interested in using word and data processing, he
estimated the initial costs would be appréximately $25,000.

. <2 ‘ . - .
Learnings: Improving the assessment process might include: -

¢ strengthening the Tinks between assessment results, curriculum
N

e _ development, and implementation of career/vocational education
", servjces. s - >

¢ increasing the communication of the assessment results to the
." ~ students, pdrents, and instructional personnel i T

) ) * inCreasiﬁg\working’re1atjonships with other agencies, i.e.,
. Department’ of Rehabi]igation, Employment Development Department

o L 0 making‘ﬁbre efffcient use of data and ward processing equipment

For Further Inﬁormqﬁfdn Contact:

; John-Grisafe, Occupatiomal Assessment Counselor
Career’and Vocational Unit .
Division of Special Schools and Services

. Office-of Riverside County Superfintendent of Schools N
: » 4015 Lemon. Street - ] .
e Riverside,. California 92502
Pféctipe Verified‘byt’ §$te visit on' January ]é, 1982 .
x Lyn Starr,.RRC Interviewer . '
Py ,i-. ’ ‘4
‘ * ' . /
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Regional Resource Center West ) ) -
- Lo . Effect1ve .Practice : "

Site: H1gh1ands County Board Work Evaluation Center, Sebring, F1or1da
Contact: Gary Lee Vocat1onal Education- Coordinator
Sphere: Ch]]d Ident1f1cat10n and Educat1ona1 Eva]uat1on

k}

Critical Issue: Coordination of Services: Cooperatage arrangement between a
) Department.of RehabiTitation and a County School Board

¥ ) Co.

4

- Program Descr1pt1on The H1gh1ands County School Board Hork Eva]uat1on Center
was established in 1976. It preséently serves a three-county rura1, agri-
cultural area. The students evaluated. ip “this Center have various handicapp-y
ing conditions, including educational mental retardation, severe learning.
disabilities. and physical handicaps. Approximately seventy-five students
and 170 adults are. evaluated annually. Transportation for students to the
Center is provided by the county in which they reside. A1l services

‘ provided are free. . , . .
. : 7 7

The Work Evaluation Center also provides free services for adults from the
Department of Rehabilitation, HETA (Health and Manpower Consortium Act),
Alcoholism‘and Treatment, Mental Health, Avon Park Correctional Institute,
Ridge Area Assoc1at1on ﬁor Retarded, and Employment isrv1ces ’

Background of Problem: In the ear]y 1970s, the Department of Rehabilitation

had a cooperative program with the Highlands County School Board. The .
Vocational Rehabilitatfon counselors influenced the initiation of a voca-
tional assessment center that would serve students who were e11g1b1e for
vocat1ona1 rehab111tat1on services.

Description of Pract1ce The assessment process is sequent1a11y oriented- .’
start1ng with a written referrdT from the school of residence. The referral
is reviewed by an evaluator for information about why the referral was made,

whether the student has had any work experience or vocational tra1n1n§; and

whether aptitude, 1nterest, or intelligence tests recently-have been given.
After the referral is processed, the student is given an orientation the
purpose and process of werk evaluation and “interviewed to learn about ‘ .
personal inferests, gqals, and to understand other family or social )
background , :

The assessment process is described to c11ents as "prov1d1ng information that
will help you make better dec1s1ons," a way to "he]p plan your own career,
your future -

¢« The next phase is called the "paper testing stage" where tests are given fo
\

assess interests, intellettual aptitudes, intelligence, academic and 1living
ski1ts,; and career exploration. Some instruments used include Florida VIEWS,
COATS, SINGER, TABE, PIAT, SRA, Peabody Picture Vocabulary Test, parts of
. McCar -Dial- and the ﬁo]]and RIASEC: Students whose files contain adequate
asSessment data in the requisite areas typically are not retested
’ ‘
& ()
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The third phase is considered "hgnds on aptitude" where the evaluation
primarily is based upon performance.on work samples. The Center. includes

a full complement of wprk'sampling devices, including -Bennett Hand Tool,
Crawford Small Parts Test, HESTER, Purdue Pegboard; Minnesota Rate of .
Manipulation, Singer Evaluation System, COATS, Valpar Component Work.Samples,
Micro-Tower, ahd specially designed assesSments for 1ifting, hand strengths,
perceptual accuracy, response-orientation, spatial relations, etc. The

work samples typically used for secondary students are the JEVS, VALPAR,
SINGER, and parts of the COATS. During this third phase, work attitudes,- -
performance, and speed are evaluated. oo

After hands-on testing, a discHarge consultation is held with the studenf,
and a report is prepared. A meeting is then scheduled that includes the
student and the Work Evaluation Center Staff in which recommendations are
made for curriculum modifications, placements, on-the-job training, or
further evaluation. z -

The staff at the Center, primarily involved in vocational assessment includes
a lead work evaluator, a work evaluator, and two technician aidas. '

The evaluation process takes one to_two weeks. Students who have been
referred for vocational assessment will be evaluated up to three fimes. The
assessment process begins in the 7th grade and continues throughout the

high school years. T ’
Implementation/Maintenance: The Work Evaluation Cehter was started initial y
to serve educationally mentally handicapped students at Skbring Middle
Schoel. The Center then was moved to a preschool before being housed at its.
present Tocation, ’ : ’

=~

Perhaps the major factor that contributed to the implementation and main-
tenance of the Center is the close, cohesive relationship that exists be-
tween the Special Education and the Department of Rehabilitation staff.
Consequently, thé staff s able to offer a wide variety of individual
assessment plans. Clients are encouraged to take non-traditional work

"samples and to engage in outreach work with community agencies.

SinCe the implementation of the Center, there have been several Vocational
Education CGoordinators. According to some of the staff members, the change
of coordinators has prevented stagnation and provided new view points.

-

A1l of the current staff members have taken a two-week staff'development A

vocational evaluation workshop, provided through the University of South

Florida by Dr. Allen. F. Kerns. This inservice training, avatlable to the
ter staff members at no cost, was cited as a catalyst for improving the

Cen¥er's effectiveness. . - )

The Vocational -Education Coordinator-has the résponsibility for maintaining

. the Vocational Assessment Program. However, staff initiative is encouraged

and pride of ownership h ‘the assessment process is apparent from the enfire
staff. . : : ' .
Qutcomes: Some informal data is collected to determine the effectiveness of
the assessment process. During the exit interview, students are questioned
about.whieh work samples they found most beneficial. This information is’
helpful for the evaluator in assessing the. effectiveness of the assessment

process. > - '
. o - an
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In an effort to identify the tybes of recomhendations typically made to
students who undergo a vocational assessment, an evaluation of student
records was done. A random sample of 53 student records of those who
received 'a vocatioral assessment between 1979 and 1981 were evaluated for,
this study. The study showed that at least 70% of the recommendations
focused on the need for increased academic functioning and suggested

. further evaluatien of achievement in such areas as reading, making change,
and linear and liquid measuring, for example. Furthermore, a great

percentage of the recommendations included specific suggestions 'for vocat-
ional training. g . ) .

More follow-up information is needed to determine the impact of the: vocat-

“ional assessment process« The number of migrants served by the Center and ek

the mobility of farm workers in the counties has been a problem +in getting
su¢h data. -
An unexpected spinoff df the Center's work in vocational assessment has been
the deyelopment of local workshops ir the community,on job Seeking and
career exploration. In addition, special educators have improved curriculum
to be moEe occupationally relevant and to develop Tife-skills.

Resohrces: The financial resources for the Center come from P.L: 94-482, . o
Subpart 2, VEA- funds, as well as state and local aid. A vocational rehabili- .
tation innovation expansion grgnt provided some funding to initiate the.

Center. T

~

Replication of this vocational assessment_process initially would be costly
i7 all work samplés ysed by ‘the Work EvalGation Center were purchased.
Equipment for the Work Evaluation Center from 1976 to. 1981 cost $62,605.

.y
]
Currgnt operating expenses are as follows:: \\b
® per student cost g T8 415 . ‘
o salaries (including 62,106
retirement, socia} security
and group insurance deduc- // .
tions) ‘ ‘ .,
° o supplies 4,263
3 equipment = . 3,100
e staff training and travel 2,400
o other 11,607
$83,891
The backgrounds of. staff members are in such areas as welfare, social work, .

counseling, and psychometrics.

, Leaﬁnggész The State of Florida Division of Vocational Education-has funded

this Center and others in order to serve entire communities. In the .case
of the Highlands Work Evaluation Center, the residents of three counties
and many agencies are served free of charge. A3 a result, interagency »
linkages have been welded and a spirit of community sharing has evolved.

a9
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- If this assessment

» -

< ‘ ) . c,

The Center staff believes that this community needs more farming-related
vocational assessment samples, since farming is one of the dominant\
occupations in these ‘counties. .

¢ v

' . . P
There is a concern that tLere may be some bias operating in the
process because the name of some of the work samples might differentially
influence male  and female interest. Furthermore, bias could occur in the
interpretation of the assessment data unless it is realized, that because
of a variety of factors minorities and males may have some advantages in
successfully completing the mechanical: skills work samples over upper-
middle class students or females. &/ ’

‘ 'process were to be replicated, the equipment that the
staff believes should be purchased initially-are the following: VALPAR,

~

assessment

Siﬁg9r, JEVS, Micro-TOWER, and various interest assessment instruments. -

L3

For Further informafiothontact:

&t

+ Gary Lee, Vocatiomal Education 6oardinatp§

0

Highlands County School Board .
Work Evaluation Center P . . ’

#F Highlands County Schools
426 School Street
Sebring, Florida 33870
Practice Verified by: Sité visit on December 10, 1981 .-,

Gail Zittel, RRC Interviewer
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.Descriptior of Practice: Fhe IMTS program was designed to supporteg/¢
for an

"and"levels &, ¥, and D of the Test ~f Acult Basic Education (TABE), Form 1

' Regional Resource Center West
Effective Practice

3 . .
Site: 4Leto Comprehensive High School
. Tampa, Florida

L4

Contacts: Jack Hendricks, Director IMTS. . A 4

‘Suzie-McLennon

§bhere: Child Identification and Educational Evaluation

Critical Issue: Assessment Instruments and Procedures: Occupational
Exploration - ‘e ' ~ .

Program Descriptipn: The ﬁork Bvaluation Center at Leto High School offers

a Tive-day work evaluation similar to those offered at the 225 Evaluation
Genter's in Florida at high schools, commuriity colleges, or rehabilitation
centers. Tne initiation of these was encouraged by the State Division of .
Vocatiomal Education. The Work Evaluation Centers usually have the individ-
walized Manpower Training System (IiTS), which i< an individualized remedial
trajning for disadvantaged students.

~- 3

Leto High Schoal is a comprehensive urban high school that serves 3,000
students. Ten high schools and four junior high schools use the Work
Evaluation Center at Leto.. ’ . s

-'Background of Problem: The Work Evaluation Center and the IndiQidﬁa]ized -

Manpower Training System (IMTS) have been in operation at Leto High School K °

for two years. These are programs in vocatignal education for disadvantaged
students. The inclusion of handicapped students in these programs was
influenced by a forier sEaRf member at Leto High School. -

vocational education job preparatory programs. The pregram provid

.assessment of Jearping difficulties and individualized prescriptive

instruction and guidance for students who need special assistance insorder
to succeed in vocational education. The basic program encompasses a
combination of instructionalk components consisting of reading, language,
arithmetic, complementary skills, and employability skills. A needs
assessment is performed for each student by personnel trained in “IMTS
concepts and program procedures to identify needs in each of the instruc-
tional components. The assessment instruments consist of a locator test

and Form 2, 1967 Edition - Californ- Testing Bureau, McGraw Hill Publishing
Company. Prescriptibns are prepared for each student on the basis of the
assessment. The program is characterized by open entry/exit, -non time-based
instructional mocules, flexible schedules, performance based evaluation, ..
and a non-grﬁdedQFystem. v : .

" The IMTS program may provide an occupational .exploratory component (work

sampling). The occupational exploration component was designed to provide
direct hands-on experiences with tools and' materials and work simulations

common to a broad cluster of occupational areas. The program component is
designed to assist persons with special needs ‘to identify vocational

£
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interests and sk111s, Ind to aid them in mak1ng and adjusting "to occu-.

pational choices for training. The instruments used include the VALPAR ~
S1nger, and Project Dﬁscovery, and some homemade samples. y

¥
The IMTS at Leto High School/\eixes E1gﬁt students at a t1me or an average
of 100 students annually. Studehts in grades ten through twelve who are in
vocational education programs may be referred to the IMTS. Referrals for
. this program-may be self-initiated or made by teachers or counselors.
Criterion for placement in IMTS is two grades .beldw present grade level ’in
math, 1anguage, and reading. The IMTS.is used as a remed1a1 predictor of
success Jn .a vocational program‘ ) .

"

A unique feature of. this, Center is thé use of a Radio Shack TRS 90 computer
* by work evaluators to prescribe individualized training needed- in basic
skills, vocational direction, additional testing, medical or psychological
evaluations, enp]oyab1l1ty sk1115 1mprovement, or referra]s to other~
agencies. .

B4 - B i

The present staffincludes one work evaluator and one aide who have taken an
inservice vocational assessment training offered by Dr. Allen Kerns of the
University of South Florida, VoCat1ona1 Education/Rehabilitation Special
Needs Program. ) :

~

¢ < .
Imp]ementation/Maintenance The State Division of Vocational Education
encgyraged the nitiation of the IMTS as a support system for vocational
. education programs in schools. ~ .

- D L
¥ . ~ - e

, 3
Outcomes: Only.a few handicapped students have been evaluated by the
Work Evaluation Center to aate. The staff is ,adding to the work samples
currently in use. Identified handicapped students from feeder schools will
be bussed to Leto High Schogl. An estimated six hand1capped students will
be evaluated weekly beginning in January 1982.
. Resources Requ1red There are no current estimates available for the costs

of providing this evaluation process fot handicapped: students. This is

* partly because it is still in its infanty. Furthermore, there is little
program distinction between assessment &nd trairning. Any student may
repeat the assessment to learn more about his or her educat1ona] strengths
or weaknesses

A grant from PL 94-482 Subpart 2 funds 1n1t1ated IMTS. "It operates now on
- state and local funding. -

Learnings:* The Leto High School Work Evaluation Center staff members hope
. to improve the assessment process for hearing impaired students by using a

v ¥ oy
e

¥

»
>

total communication approach. To do this, they plan to learn sign language. .

They also are considering hiring an- interpreter to use with hearing

- impaired students during the assessment, process. Other activities planned
include surveying handicapped students to better understand their neegs,
searching for additional funds, and look1ng for ways to share costs with

special education programs. .
w

N
The staff believes that a successful individualized. vocational training
program is intimately linked to the work evaluation process.
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For Further Information Contact:

Practice Verified by:

Jack Hendr1cks, D1rector IMTS
Leto Comprehensive High Schoo]

" ~.4409 West Slegh Avenue

Tampa, Florida 33614 -
(813) '886-1746 ext. 36

-

v

. Gail Zittel,

o
~1
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Site visit.on December 9,
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1981

RRC Interviewer
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. - " Regional Resource Center West.
\E Effective Practice

b

Site: Office of Santa Clara Couiity Superintendent of S(H'o‘ms |

.~ . San Jose¢, California

Contact: 7Bi11 Johnson, Coordinator fer'Vocatiopa] Education

3 \ -

Sphere: Child Identification and Educational Evaluation

Critical Issue: Examiner Expertise: Training teachers and administrators
' . to conduct assessments

N M \
Program Description: The Santa Clara County Office of Education's career/
vocational education program was designed by Bill Johnson, Codrdinator for
Vocational Education, to serve the needs of severely handicapped students
enrolled in county-operated special day classes. Approximately 200 students
a year are served by the program. Of the 1,700 students enrolled in Santa
Clara County special day classes, 834 are between- 12 and 21 years of age.
Originally, in 1977, the program was limited fo pupils enrolled in
the county's severe delayed Tanguage/aphasic program, and funded through.
local tax revenues and ADA. Now the program serves all students enrolled.
in a county-operated special day class who can profit from a course of work
experience education. .

Background of Problem: Untjl 1977, students served by the Santa Clara ° ‘
County Office of Education's special day class programs were not 1) finding
employment afher graduation; 2) enrolled in work experjence education
programs; or 3) participants in any Comprehensive Employment and’
Training-Act ?rogram within Santa Clara County. -

< : ‘ \
gecause of tﬂe insistence of students,.parents, teachers, and aqminiktrators,
¢ céreer and wocational education’service delivery system was devéloped. ‘
This delive~y system necessitated the writing of a:work experience- éducation
nlan and a career/vocational education handbook. In 1978, this state-
approved p]ah_was implemented by the Santa Clara County Superintendent of
Schools. The'plan is still operating koday, as'written, and has not been
modified sig 1fic§nt1y(since-1978. L . ’

. — .

Description of ‘Practice: This practice i an assessment which is an integral
part of an ongoing counseling ang guidance process. “Yocational assessment
is available to students enro}led in Santa Clara County special day
classes beginning at age }2. Students may request to take one or more of

the assessments during the school year. The assessment process continues

until the stident has identified a meaningful occupational qoal. .

A11 assessment instruments (hardware and software) are controlled and i
managed through the county's central office, and rotated on a regular basis’
among the cQunty's special day class programs. Vocational assessment
instruments used by Santa Clara County are norm based on the.average working
population and not on any given mental or physicalogisabfiiﬁﬁ, When an .

’ . selected for use, it ¥s selected ‘onstfie basis of
the guidance needs of the individual ‘student. , S

Assessment is woven throughout a five-step plan for thé delivery of career - -

and vocational education. The figst stép, déscribed as Assessment o Aware-
ness, includes the administration and® interpretation of seT%pted*standandized
‘ ’ i ) B ‘ - F
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diagnostic and/or county developed evaluation instruments usually

> administered by the school psychologist or teacher, to'assess vocational,
aptitudes and ‘interests. These instruments include the HESTER Evaluatiof
-System, Phoenix Ability Survey System, Geéneral Aptitude Test Battery,
Developmental Aptitude Test, Box Score Form A and B, -and the_Student -
Vocational Data Sheet. The Santa Clara County Office of Education considers -
step.one an informal data gathering awareness phase in the counseling and

. guidance pfocess. .

*The second step, Career Education, includes the phases of awareness and
exploratior. At this point, those who performed the initial assessment
meet to review and discuss the data with the student, the parents, teachers,
and others, such as a vocational rehabilitation counselor. Through this
coufiseling and guidance discussion,the student learns about his/her presént
abilities, aptitudes, and interests as they relate to the world of work.
The exploration of the world df work is provided through the county
operated .Exploratory-Work Experience Education Program,. . ..
The Exploratory Work Experience Education Program operated by the Santa
Clara County Superintendent of Schools is a combination of related instruc-
tion (special day class) and structured nonpaid occupationdl experiences
(worksite) designed to as<ist the student in his/her career development.-
Each occupation explored by a student is selected on the basis of his/zer
. assessed occupational traits and interests. In order to facilitate th
exactness of this expToratory experience, all occupations, considered must
be identified in the "OcCupational Outlook" section of the Annual Planning
Information publication prepared by the Coastal Area Labor Market” Infor- .
‘mation Group of” the California Employment Development Department in -~
cooperation with the U.S. Department of Labor, Employment and Training
Administration. - ‘// :

4

‘The third §£ep, Special Class Vocationa1.Programs/SeFvices,ié <ommonly
{ referred to as the exploration and orientation phase. This phase consists
\ of exploratory vocational. programs and services which are designed to:

y - ¢ provide the student with an orientation to vocational education

® assist the student to focus. his/her occupational goals on certain
. aspects of the world of -work ’

L

¢ guide the student to selec a meaningful occupational goal

* Dering this phase of the process, the student closely-examines those
clusters of occupations in which he or she is interested, and begins to
develop elementary job entry skills through participation in one or more
of the following nine subprograms of instructien: ‘
o Agricultural Education ’ . _
e Distributive Education - .
e Health Occupatsions * ‘ )
9+ Home Economics

e e . Industrial Arts Education ,
e “0ffice Occupatjons ) o ,
¢’ Technica] Education ) a7,
A o Trade and Industrial Occupations - .
& . 9 Work Experience Education

A
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The occupations available are matched with the employment market in Santa .
Clara- County as described by the Efployment Development Department.
The two remaining steps in Santa €lara's five ‘step plan for delivery of
Career and Vocational Education are: Step 4, Mainstreaming Vocational
Programs and Services and Step 5, Fo]]ow-Up_Activities. '
5 The staff at Santa Clara County care not aware of any discriminatory aspects
inherent in any of their assessment instruments. The county trains and
certifies the teachers, psychologists, and aides who administer each
assessment instrument. N ‘ ’
“ﬁImp]ehentationﬁMaintenance: -Factors which have contributed to the
implementatien of this assessment process include strong student, parent,
teache;&land administrative support. Administrative support for this
~ process”has existed for five years, which reftects a strong county commit-
ment to vocational education. Various funding sources have assisted in the
development and implementation of this process, including P.L. 94-142,
-Discretionary Funds for Vocational. Education. However, funding has largely
been accrued from ADA and local tax revenues. : ‘

- -

The on]yichange in this process has been more active'partic%pation by
pupiTs, parents, téachers, and administrators in the design of the career/
vocation?l education. component of the individualized education program.’.

Teachers are able to complete and interpret assessments as well as develop
career/vocational goals. Assessment is not considered an external activity,
but is an integral part of the education process. .

< i i .. v
Outcomes: Since 1978 Santa Clara<County has shown a steady growth in
competitive employment for its graduates. In 1979 through 1980, 59 students
found competitive employment. In 1980-8]1, 182 students were enrolled in
some-form of work experience education {152 students were in paid work
,experience programs and 20 were in non-paid work experience pfrograms). All
students receive cafreer or vocational guidance and counseling. Secondary

. ¢ studefts who are served by Santa Clara County are provided with a max imum
opportunity to find employment or further training after graduation.

‘ A major advantage 6f this process is.that the student is assessed, and
receives instruction in occupations which are found within Santa Clara
County, Another advantage is that other agencies such .as the Department of
‘Rehabilitation, Employment Developmerit Department, CETA-Prime Sponsors,
San Jose Chamber of Commerce, HOPE Rehabilitation Services,-and Goodwill
Industries use this assessment process in conjunction-with the Santa

< Clara County Office of Education. == . ;. )
An unexpected spinoff of this.process is that employers in Santa Clara .
County want tg use the assessment data in their ongoing internal personnel
hiring pFacticeSE ‘EmpJloyers are very supportive of the Santa Clara County
'special day classes. They feel that if other agencies were to use the data
" "there would be a continual flow of information from the school to the

employer.” Also, students would experience a.smoother transition from school
to the world of work. The uniqueness of this process is that it decreases

“~

Jself-fulfillihg prophecies. Students are encouraged to reach their potential.

They are not programmed into jobs based on sWifone else's expectations.
! e 4 A r LY
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Respurces Required: Bill_Johnson estimate . he resources needed t
. "+ « replicate this process af¥ as follows;e = 770 )
Nl Y ot - - d .
- - ~ - 1. Supplies - $10,000 - $12,000 ) R -
o~ . - 2. Salaries - $30,000 - $35,000 'y
: 3. - Staff*Training < $2,060 -°$3,000 Lo .
4. Transportation - $1,000 - $2,000 T P -
(Transportation could be paid by the district based on current
transportation allocations.) o ‘ P

In order to set up a process gimifﬁr to the oné in Santa Clara County, - - ¢
initial capital outlay expenditures might invclve an investment of $12,000. °
I One staff member would have to be hired to implement the program. However,

: after the first year this process could be self=operating and the staff
member would not need .tq, be assigned to this area full time. .A unique \
part of this process is that teachers implement the’a$sessment precess, thus

" making it self-sustaining. . [ .
Learnings: One‘improvement in the protess would be thé establishment of a
central Tocation for the county's assessment instruments. This would .
.~ "provide a site for Students to go to on.a self-referral basis for -
.~ assessment. The most important part of this process is that it require®%
- the participation of administrators, teachers, parents, and students.
Because® the assessment .is- an interdependent process, i%{has bécome a part .

.

of the total education delivery system. - - . .
& ~ ’ P . . g

-
]

For Further Iriformation Contact:

. Bill Jg333qn, Coordinator for.Vocational Education * ,. ~ .
B - .~ 0ffice of Santa Clara County Superintendent of Schools . _° . .

_ y e ~100 Skyport Drive
ey e . San Jose, California 95115

>

NN (408). 299-25M ° | S

Practice Verified by:* Site visit on,January 5, 1982 . .
.r Gail Zittel, RRC Interviewer ‘ N &
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"Regional Resource ‘Center West
Effective  Practice

Site:- Rancho Los Amiggs Hospital, Rehabi]itation Train%ng and Evaluation
“Program, Downey; California ~ o S ¢

-
P e

Contacts: Gene Bruno,” Program Director

N A.G. Garris, Assistive Device_Consﬂ?tant‘ "
Sphere: - Child Identification and Eduéatioﬁa] Evaluation 3
l i ) / . ’ . -~ ‘ v ., )
. Critical Issue: Goal of Career/Vocatipnal Assessment: Assessment as a self-
: /)» learning process : )

Assessment Instruments ‘and Procedures: Techniques tb .assess
Client!s temperament style " -

/

-~ .

Program Descr{ption: Located at Rancho Los Amigos Hospital in Downey, Calif-
ornia, the RghabiTitation Training and Evaluation Program.is one of a ariety

" of related programs which sérve severely handicapped or traumatically Tnjured

03

7 » e General consultation regarding services to clients with severe ° 3

-

-disabled, persons at the hospital.  The Training and Evaluation Prograin was -
instituted in 1975 to provide support to the State Départment‘of Rehabilita-
tion's. staff serying clients with severe handicaps. e

The program provides the‘fo]‘lowing ‘ser.vices: - T

9 Total mobility.evaluation (including. both driver evaluation and
wheelchair evaluation and mobility aids)

?

o MHork site evaluation

N ' . & ~<\>\\\
e ‘Assistive devices consultatien .

X
_ & Adaptive.behavior assistance

~ AS
'

o. Training of department staff and outside training _ “ .

. digabjlities

Wfﬁ} Staffeqnsists of a Projéct Director, a Reﬁabiliﬁatibn Engineer, an )
~:Occupational Therapist, a Physicdl Therapist, an Assistive Device Consultant? |
a Training/Evaluation Coordinator, Counselor or Psychologist, Speech and

Lamguage Specialist, and a Secretary. The specialized back .
the staff‘is unique and diverse. ' D‘_ ) ackground of:.

The prqg?éﬁ-trgﬁﬁs approximately 200 rehabjlitatioﬁ‘counse]ors and 200
cgmmunity members to as3ess tlients' néeds ‘annially. Approximately 40 hafd-
K tgggiagﬁb§é:c1ients participate in on-site evaluations each month. :

Background of Problem: The Rehabiilitaiton Act of P.L. 93-112) required

the Department of Rehabilitation to serve the sevérely handicapped popula-
#tion. This bopulation requires comprehensive evajuations for independent

Tiving, mobility assistaace, drivin@,,engineeging +ds and devices, and

vocatianal direction. ?ﬁg Training and Evaluation Prdgram was ingtituted

at Rancho Los Amigos Hospital in 1975 to mee% this need. ‘

‘“ ;‘l :./‘ ' .

~
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,'“Tk5tription of -Practice: . The practice is a systematic, inductive vocational
. as;essment process that 1ncorporates client input and temperament ‘charac- K
. ter}st1cs The purpose of the evaluation is the determination of a vocational “
o e oy go.a L4 : =~ : ‘ . ’ ‘
L8 ’ <

The evaluation includes a functional analysis of the clientd capabilities,
which requires such information as a medical history, family and social .
background, work history, aptitude or intellectual functioning, geographical
considerations, and present functional Timitations. ;
Many observations are derived from s1mp1e, in-ottice tasks devised by the .
/  sfaff. . Referral of clients to specific specialists is made when additional €
. 1nformat1on is necessary. One or more task analyses may be performed to
obtain specific information regarding such sk111s as ga1t stability, touch
recogn:t]on, or communication skills.

uation of all aspects of daily living. For instance, aspects such as mobility,
driving assistive ‘devices, and family attitudes <toward work are all consid-
ered. Additionally, geographic limitations are considered, . - -

~Emphas1s is placed on assessment of the client's temoerament sty]e, Informa- .
tion is gained fram discussions with the client and from the client's C
previous behaviors. .Values clarification or vocatignal interest measures
) ~.may be administered. A major concern.of the evaluation team is matching the
~=° client's temperament with the JQ§\}4231ent input is sought throughout the
© assessment process and the clien vtewed as the primary decision-maker.
Upon Teaving the Rehabilitation Training and Evaluation Center, the client
and the Vocational Rehabilitation Counselor receives a recommenda- ' ) C
| tion for future employment goals and a plan for the next steps, to obtain
s assistive devices, equipment, or modifications-that may be necessary for =
o Jjob success. r

}- The assessment extends beyond an evaluation of job performance into an eval-- ’
L
l
l
|
|
r
|
I
!

Implementation/Maintenance: fn1t1a11y,emphas1s was placed on the job and

modifications required for employment. Today, the philosophy and prad%1ce (
» has shifted to an emphasis on client temperament and analysis of the '

occupational environment. The physical limitations of the client are

considered’ secondary to the temperament. reQuirements. Staff indicate that

more study is needed on ways to br1dge the temperament of the person to

specific occupat1ons

The quality: of the assessment process is,in many ways.the result of tHe -

quality and dedication of the staff involved. ¢ Know]edge of the many related

facets (e.g., eng1neer1ng, medicine; emp]oyment needs) is necessary to~ |

direct the inquiry. Most 1mportant1y, staff must be creative in -their recom-
‘mendations. Difficulties in reta1n1ng and hiring capable staff ex1st as a

result of low state salaries. )y . - K

Outcomes: The advantages of the practice are: . - -

. ' ] Emphasls on temperameht,as the major factor in matching a job with
. " a personshas increased client involvement in the process.

) The re]at1ve1y simple, “inductive approach to,evaluation has" resulted
in increased self-cdbnfidence among the counselors and profess1ona1s
tra1ned at the pragram.

S : | 13 : e
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T ‘ 'Y A high percentage of clients evaluated have become emgloyed.
) o The process is cost- effect1ve as 1nformat1on~needs are analyzed and
o only: re1evant information is sought

s
H

Resources RéqU1red: R o C »

¥

- - Staff: . Training/Evaluation- Coordinator
: ' Occuaptional.Therapist

L ' . Physical Therapist ' . % e

,Q o - Rehab&tah n Engineer
' T : * - Speec/®ind gggguage Specialist .
SR : Counselor of Psychologist

Y - T Mobility Specialist :
- FE Ass1st1ve Device Cofisultant '
Equipment : ,
'(Examp1és): | - ) -Springs - pressure devices
Voo , Etsherman's scale
Classroom mater1a1s

.

Naterjals: Co tfsts as needed (not heav11y relied upon) -

- 4 thds? Est1mated funds for a sch001 to wreplicate th1s
S _ process are as follows .

b

osition St $26,0007yr
cont cted erV1cés R $15,000/yr
equigmegpt And- sdppiméﬁg SR $ 3, 000 )

Learnings : “Wocational asse§§EEnt is g combination of arspﬁﬁé science. The .

most 1mport nt aspect..of the process.is matching the infopflation gained

from Sessment prdtessgw1fh careers and juobs that are suitable for the

individual client. This proGess is facilitated by the basic philosophy of

the program which 1%»thai the client Knows. - more about his needs than any-

one elsg. The rolg”6f the staff is to assist thé client , using

knowled \and creat1V1ty"d%e client must be adked the r1ght quest1ons to

e11c1t h1s/her own soTutions. -

. e
’ “For further Inﬁnrmaxsdn Contact" - . - _
. T c Gene Bruno’ e ' g
S Rehabilitation Tra1nwng and Evaluation Program
) Ranchio Los- Amigos Hospital-
et T .7601 E. Imperial Highway - ‘
- Downey, California 90241 -
€ M 7 ’
Practice Verified by: Site visit on Novemher 24, 1981 .

e Gail Zittel, RRC Interviewer
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- , Regional ReSource Center West b
N . Effective Practice
Site: Ruggenberg Caregr'T?aipimg Center, Bakersfield, California
T Contacts: Dr.-Jack Schuetz; Director - -
) .John Penner, Staff €hatrman ‘
Eddie: Wright, Sthoel Psychologist
' * Norm Hartnett, Cqunselor
. George DeHart, Child:Care
o Jim Engle, Curriculum Director
) ~ Paul Sanchez, Furniture Refinishing
Butch Souza, Search and Serve, Special Service Director
.- Gary Schmidt, Transpartation and Basics l
- Cindi Subauru, In-Sgrvica*;
Kathy Colsun’, Adult Schoo
. "~ Jim Provensol,.Camp OKIHI, Outdoor Education Center
" e = Fred Goodwald, Advanced Career Training ‘
s Sphere: Child Identification and Educational Evaluation . .
. & Critical Issue: Assessment Instruments and Procedures: Job performance
: assessments '
»* Program Description: The Ruggenberg Career Center is a 'vocational education
center for special education students. Started in 1972, the Center serves
- approximately 400 students per year. The students, primarily juniors and
o~ seniors, are drawn from various school districts. Instruction is provided
. by resident instructors and home-school ifstructors who travel to the Center.
; Instructional aides also serve as bus drivers. -
Two separate half-day programs are opérated at the Center. The morning
program sérves primarily EMR students, while the afternoon program serves
o - primarily EM and LDG students. The core program involves instruction in
Yo a variety of job skills related to twelve occupational clusters (e.g.,-auto
- detailing, child care, dishwashing and food services, motel services,
nurse's aide, and office skills). Instructionin the personal and social
Ty skills necessary for successful employment is incorperated ihto the
. program. « £
-

.-r‘ . 4
. e .
Each EMR student participatés in the instructional program until the
student masters a task and has developed the necessary social skills. -
Then the student performs the task in a community business. "The student's

performance is observed and, if adequate, is.certified by the employer.

EH and LDG students participate in thg core instructional program foy six
weeks. They then participate in an ‘individualized program to\_,//r
explore various job clusters. -The student works' with the counselor to
select a cluster based on aptitude, interest, and previous performance at
the Center. ~ After selecting a cluster, the student participates. in group

. field trips to observe a wide range of jobs within that cluster. .The
student selects’'a specific .job to. pursue, based on the field trips, and
individually observes a personon the job. The student then receives
on-job-training, which eventually leads to certification. A student may
repeat the process and be certified in many occupations.

= -_ S0 45
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Background of Problem: Before the development' of the Cenfgr, vocational
education programs were lTocatedyat the home schools. It was detérmined

‘ .thatronly marginal gains were being'made by the students involved, and
that very few students developed’saleable skills. A survey, taken over a
five year peritd, indicated. that 90% of the program graduates were unem-
plaoyed. ' g

-

. -

. The committee®orking to establish the Center emphasized the need for a
program that assisted students in developing job skills and in becoming
employable. Emphasis was placed on the types of jobs available in the

~

community. Curriculum and assessment emphasis was placed on job performance.

Description of Practice: The Career. Training Center utilizes a systematic
assessment process which emphasizes student interest. Prior to-placement
at the Center, students are evaluated in their home school. Student
Progress Evaluation is completed by the instructor to idengé;ﬁ!phservable
performance in fourteen areas. The instructor and career. elor jointly
complete a Student Need Referral to diagnose strengths and weaknesses.
Students also complete interest surveys to determine the proper area of
vocational endeavor. These measures are used in conjunction with psycho-
educational test data to determine classroom placement at th?/Cénter.

v

Classroom performange is evaluated on a criterion-referenced basis. ¢
Students are rated by the instructors on task performance. Students move )
to progressively more difficult tasks as they accomplish prerequisite

tasks. Students may be recycled through tasks that are difficult for them.

Students are periodically evaluated on attitude and behavior characteristics

(e.g., atterdance, grooming, following directions). -

EM and LDG -students participate in field trips to various work sites to

observe job réquirements in work clusters-of individual interest. This

unique practice exposes students to a wide range af vocational options.

Students then select on-the-job training experiences based on this first- - s

hand knowledge of their interests. The career counselor and instructors

work with students to help them integrate knowledge of their individual ’ {

skills with their interests. Students then keceive on-the-job training in -

the selected occupation. Studénts may participate, in.ore than one training.
- Implementation/Maintenance: The development of a job-related assessment

Procedure required that available jobs in- the tommunity were identified,

and that the program train and place students, in these jobs. Initial in- C

formation about jobs available was obtained through a survey of community

businesses. Positive relations with local business is essential to the

Jjob-training process. Exposure to the program was provided through tours

of the Center and local newspaper coverage. On-going contacts with em-

Ployers. help to maintain support for the program . Students receiving on-

. the-job training are’observed twice a week by Center staff. <

A Y

[ 4 -~

Curriculum relevance was anothér important aspect of program development.
St§ff chosen for the Center were responsible for curricuihm‘deve]opment.
Each staff spent a summer doing the job in which they were to instruct . C
studeqts. Thus, curriculum and materials were the result of hands-on
€xperience. Inservice training was provided to assist staff in analyzing .

) tasks into component tasks and in developingfcriterion-referenced assesshents.

~
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. The aVE?]abi]ity of transportation is another feature essential to the
hands«on nature of the ‘program. * The anteﬁ owns and operates a fleet of
22 station wagons.and 3 mini-buses.  This network allows stidents to visit
, @ variety of job sites. The transportation is also cost-effective as
- aides double as bus drivers. :

L3

Outcomes: The advantages of the practice are that:

8 Students are-involved in the assessment placement process

A 4

A}

- ¢ students have an opportunity to try out jobs based on their interest
/7 ) R

o students receive on-the-job training in the community

Evidence of .the program's effectiveness is'provided by three surveys and |
follow-up studies. The results indicate that 50% of the students are placed ~
in jobs they retain. ‘ S

Resources Required:

Id

Staff: Career Counselor ‘
Field Representative

Teacthers (1 to 6 students) ' .
CTassroom Aides

()

Equipment: . Easily-accessdéd transportation; replicas of motel
. " rooms, hospital ropms, auto mechanic shops, etc.;
janitorial supplies, mechanical tools and equip-

ment; physical plant large enough to house students
and the programs offered. -

Materials: Tests to supplement practical experiences.
Training: ‘ ) Speciad education background with hands-on vocational
: o education éxperience., Credentials in either Special
. Education or Rehabilitation..
Funds: . Several sources of funds were tapped in the initial

development of the Center:

[~

® Department of Vocational Rehabilitation

: Vocational Education

Regular Special Education Funds

Regular Funds -

' EHA VI-B Funds ~

Learnings: Students must be considered the first priority. Students should
be allowed to work at their own pace and nq} be placed into the job market

until they are ready. -Staff must.be willing to do everything needed to
‘ support a student, ) ‘

*
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For Further information Contact:

Practice Verifiedby:

Dr. Jack Schuetz, Director

Ruggenberg Career and Tra1n1ng Center
610 Ansol Lane
Bakers¥ield, Ca \ 93306

(805) 366-4401
Sitevisit on March 18- 19 1981-

Jantce~frost, RRE. Interv1ewer
Lyn Starr, RRC Interviewer




Regional Resource Centér. West .
Effective Practice -

Site: Vocational Assessment Center, San Diego, California

- ' Contacts: Paul Loringer, Special Education Coordinator - Vocational Education -
Mary Jo Hunter, Vocational Rehabilitation Counsefior - o

Sphere: Child Identification and Educational Evaluation :, T 3
- + . vy R . -t -t - « >
Critical Issue: Assessment Instruments and Procedures: Interest inventory
“~ - %1ide presentatjon, criterion-referenced basic skills ihven- *
ory '

Examiner Expertise: Graduate student interns to conduct -assess-
. ments ) i

-

Coordinator of Services: Cooperative agreement

.

Program Description: The Vocational Assessment.Ceffter serves all ninth grade
special day class students enrolled in the Career Development Center. Both
centers are part of the Career Development Services of San Diego City Schools.
and are located at Horace Mann Junior High School. N

The Vocational Assessment Center staff consists of:

KRN " o 2 vocational rehabi]itatii@écounse1or responsible for vocational
" assessment ' T -
¢ four interns from the Vocational Rehabilitation Counseling Depart-
ment at San Diego State University ‘ 2

The intenp of the Center is to assess the interests, skills, attitudes,and
capabilities of the student in.order to determine vocational goals and to
recommend - instructional sfrategies" -

District-wide staff assigned to assjst students to reach their career/vocatinnal
goals inc]udes:\ q,4;> .
- @ a vocational rehabilitation counselor reSponsib]e:for job
development and placement . ) RS

- N ‘¢ 2‘

- ’ . ® six vocational rehabilitation counselors assigned to the high schools .
Background of Problem: A majority of the secondary students placed in
special day classes were not included in the high school career and vocational
education programs. The behavior of the students and their limited awareness

_ of the world of work prevented them from®articipating in vocational classes.

In f§78}-a.vocatiogal rehabilitation counselor, familiar with these problems,
submitted a proposal for P.L, 94-142 discretionary funds.in order to develop
and improve career/vocational services for students with exceptional need%.
The funds from the grant werg)used to buy assessment equipment, work samples,

and ,to pay for the salari vocational rehabilitation counselors. ’

Descriptiop of Practice: \The practiée is an assessment precess completed by}i
¥ vocational rehabilitation counselor in order to previde instructionally
. relevant pre-vocational and vocational information which is implemented by
special education teachers.
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A1l students enrolled in the Career Devélopment Center are assessed by the
staff of the Vocational Assessment Centér: Four-interns and the%ocationil
. rehabilitation counselors assess twelve students every other week from
September through May. During the weektlong evaluation, the student spends

R Bt g ’

three hours a day completing assessment activities. - =

Prior to performing the' ¢Career/vocational assessment; the vocational .

. rehabilitation counselor gathers and integrates the infofmatidn incTuded in
the student's cumulative folder. Particular attention is given to the
nurse's assessment of the student's physical abilities, and theé teacher's
assessment of the student's academic pe?ﬁermancg\gg? social skills.

One week pwior to the assesgment, additional information is obtained through
an interview with the student. Students are®asked about ‘their work
experiences, interests and leisure time'activities. During this period,

parents are asked to compT8te the Pgite “‘Competency €hecklist. ‘This is a
list of -independent living skills. The parent completes’ the checklist
by marking the extent to which the student has mastered these skills.

“

On Monday of 'the following week, the student comp]efes'the Wide-Range

Interest-Opinion Test {WRIOT) and the Becker Reading Free Inventory. . The staff

does not Tike these interest inventories because they do not depict the types
of occupations which are in the community. Far this reason they are develop-
" ing the Slide Presentatian of Careers (SPOC ). The SPOC will be
completed by April of this year. Once the interest inventories are completed,
the student is assessed in basic’ social and pre-vocational skills. The Basic
'Readiness Skills Inventory, which is an adaptation of the Brigance "Inventory
© of Basic Skills, is used as well as the Sotial and Prevocational Information

Battery. (SP 1B ). The S P'IB is read to the student. The student is
.required to answer true or false. : ,

-To determine the student's temperament as it relates to a job sétting, the
16 Personality Factor Questionnaire is administered. ’

During the week,the students are a]sd‘given an opportunity to complete a
number of worksamples. The Talenat™ Assessment Program is administered in-
dividually. The student completes the fasks at his/her own pace. Motor,
-spatial, numerical and verbal skills arg assessed with various Micro-Tower
worksamples. Eye, hand,and foot coordipation are assessed with the Valpar
worksamples. . - s o

Throughout the assessment process, behavioral observations of the student are --

systematically recorded. Punctuality, attendance, the ability to follow
instructions,and social interactions ar§ especially noted.

At the cenclusion of the week the vocational refabilitation counselor and
the -interns discuss their observations and the results of the assessment.
Interpretation of the informal and formal assessment data is summarized in a
written report by the counselor. The report ineludes:

® a summary of the assessments performed and the results of.each
¢ a narrative describing behavioral observatidns
[}
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When vocational recommendations are made, the vocational rehabilitation counselors -[-

-, 4
v s - ) Ty
® pre-vocational recommendations to develop needed skill1 for a career/.
vocational area of interest .
,, . T ‘ .
® vocational recommendations which are based on the summary of interest
areas and skills v '

e 0Options for high school vocational#training, e.g., Regional Occupa-_
tional Program classes, academic or vocational classes, work exper-
_iente,, and exploratory experiences in the community

S~

A pre-vocational/vocationaTl meeting is then scheduled with the Student, parents;
and teachers. At the meeting an outline of a vocatiOnal implementation plan —
is developed. . . L : ' a
Pre-vocational training,if needed,is provided by the staff of fifteen 552cia1
educdtion teachers working at the Career Development Center. Students receive
instruction in daily living and. survival skills. The assessment process at

the Center is completed after the student has received this instruction.
Depending upon individual differences the -student may remain at the Center from
one to:five months. T ’

Tocated at the various high schools assist with the impleméntation of the
recommendations. If the vocational: recommendation is placement at a work

evaluation site, the student is videgtaped to assess his/her performance.

The student views the videotape andfeceives instruction in needed behavioral

changes, job seeking, and job keeping skills from the vocational rehabilita- .
tion counselor. . o .-

-

Implementation/Maintenance: The Vocational Assessment Center, designed to .

-

relevant data"ts provided and implemented.

serve special education high sthool students, began in 1978. In 1979, in

order to expand services to include pre-vocational instruction for ninth

grade special day class students, the Career Development Center was established.
The staff of both centers coordinate their efforts to ensure .that instfuctionally

£

Initially, the‘dﬁal responsibility for assessment and assistance with instruc-
tion was assigned to four vocational rehabilitation counselors. As the need
for assistance with instruction increased, four additional counselors were
hired. During this period,-the decision was made te assign the responsiblity
for assessment to-one of the counselors and to place the remaining counselors

"in the high schools. Interns from the vocational rehabilitation counseling

_department of San Diego State University were assigned to assist with the

assessment of approximately 175 students & year. One intern was also placed
with each of the‘counselors working in the high schools.

In the fall of 1982, ,a11 ninth grade students will be assessed and provided
pre-vocational and vocational services in their local high school. As a result
of budget cuts, the Career Developmerit Center and the Vocational Assessment

Center will be closed. Téntative plans have been made to purchdse a mobile

~

van which would ‘house worksamples and other assessment materials.
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' The van would trave] to each of the h1gh schools with special education
students. A two-phase assessment protess. would be completed dur1ng a _two
‘ﬁaeek“per1od During the first week, an intern would work in the classroom
ith the teacher. He/she would help .the teacher perform some ef the assess-
menLs, such as the SPIC-or the Basic Readiness Skills Inventory.  After the-
paper and pencil assessment tasks are given, the student would complete
selected worksamples located in the van. o :?;

0utcomes: The advantages of the practice are that' . é;‘

-~

e personnel from vocational rehabilitation and special. education coor-
|~~~ 7~ drnate assessméntand instructional servites . - yﬁ Ll

‘o students are provided with an opportunity ‘to bu11d skills ,and. exp]ore
vocational options ‘ i

o interpretations of the results of the .vocational assessments are
provided to instructional staff

) students are better prepared to enter Reg1ona1 Occupational Program
classes or vocational education classes . -

Resources Required:

Staff: Vocational Rehabilitation Counselor

T ‘ Vocationa] Rehabilitation Counseling interns .
Equipment:) ‘ Worksamples )
’ Micro-Tower -
> Talent Assessment Program
Valpar
Materials:. Price Competency Checklist
« 16 Personality Factor Questionnaire v

-

Becker Free Reading Inventory
Wide Range Interest/Opinion Test
Basic Readiness Skills Inventory ..
T B} Social and Pre-Vocational Information Battery "o
: Slide Presentation of Careers(ava11ab1e in the fall

. ‘ of 1982)
- : fraining:- Vocational Rehab111tat1on-Counse11na Certificate |,
- S Pupil Personnel Services Credential
Funds: Initially P.L.- 94-142 discretionary funds were used to

purchase equipment and materials to pay for the salaries
of the vocational rehabilitatjon counselors. -Currently,
N\ ™\ the salaries of the vocat}ona] rehabilitation counse]ors
aré oa1d with d1str1ct funds.
Learnings; Improving the assessment process might 1nc1ude°
/

’ increasing the participation of classroom teachers by hav1ng the teacher
. perform some of the assessments .

A\
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focusing on the identified strengths and interests of the student _.

.
e 'individualizing the assessment process by se]ecting‘WOrksamp1es“ 7
- which are closely linked to the interest and strengths of the /-
student ; . o
) increasiﬁg the use of observational data proVided by the ¢lass-
. room teacher . S,

~For Furthér™Information Contact: ‘ | o

ﬁ>'“ Mary Jo Hunter, Vocational Rehabilitation Counselor
) Vogzational Assessment Center
Career, Development Services
_San Diego City Unified Schools-
Horace Mann Junior High School,
4345 54th Street- . N
- San Diego, California 92115

~..Practicte Verified by: Site Visit on February 10, 1982

&

-
~

d

Lyn Starr, RRC Interviewer
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- <. APPENDIX A

P.L.794-142 lTegislation states: : : -
e materials and proceddres‘uti]ized for purposes of evaluation and -
- placement of handicapped children shall be selected and administered
SO as pot to be racially or culturally discriminatory;

o materials or procedures shall be provided‘and administered in the
child's native language or mode of communication, unless it .
clearly is not feasible; and

*
Ed
e
-

"o no single procedure shall be the.sole criterion for determining an
appropriate educational program for a child. (Sec. 615)

The rules and regulations, in clarifying and providing guide]iﬁez for

1mp1ement{ng P.L. 94-142, set forth additiomal conditions for assessing

-

children wh6 may be handicapped? These include, among ,others:

"o “tests and other evaluation magériaTs have been validated for the
specific purpose for which théy are used; o

[

*'e such materié]§ are administered by trained personnel; d

e -Such materials are tailored to assess specific areas of educational
. qged,‘uathér than provide a single general intelligence quotient;

o tests are to provide a measurement of aptitude or achievement Tevel,

rather than reftectingghe impairment (except where the "impairment, .

is'what is Peing measured); . ~
\ , . : .
o evaluation is made by a-multfdisciplinary team; and

. e “the child is assessed in all areas related to the suspected
‘ disability. ¢121a . 532) , . .
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