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SOUTH BRONX HIGH SCHOOL
BILINGUAL,BASIC SKILLS PROGRAM

- ~

Location: . 701 St. Ann's Avenue, Bronx, New York -
Year of QOperation: 1980-1981, Third‘year of ?undinq ¢ $

. {
Target Language: Spanish
Number of Students: 344 — )

. % )

Principal: Ms. Sonia Rivera o
Program Director: Mr. Albert K. Kodjo B
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I.  DEMOGRAPHIC: CONTEXT - o N

ENVIRONMENT i \5 ’

-

South Bronx High Schootl is locéted in a devastated, partially
- b

abandoned section of the South Bronx. -Facing the school to the.east are

burnt;0ut apartment bui)ding§. A new post office builfding and éllarqe,
recently constricted housing project are on the north and south s{ges of
the school. To, the west are.railroad tracks and vacant 10t§.v Several
blocks from the school, 6n'Third Rvenué, ; bu§iness aréa stretching .
between 149th and 156th Streets includes smgf] busipesSes, some, chain -

stores, and banks. ’ . : <
¥ - .

' *

Thew{::i;z’resources»inc1ude hospitals and 1iprarie§, sose rec-
reationdl facilitdes-f{sGch as St. Mary's Park, -located near .the school),
churches, community organizations, and sma11~busines§es1Q&ich'offer Students

1

some job opportunities or contacts. Also situated in the South Bronx

«

are a number of educational institutions, some of whigh}specialize in

»‘{"- ]
remediation. Among them.is Hostd® Community College-of the City University
\ ,

- ¥ = /

of New York.” The district has three"high schopls.. While South Bronx
e . ‘

‘ -

-t
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High School 1s the site of an academically-ortented bi]inguéJ project,
Samuel Gompers offers a vocational bilingual project with'a support
team, trade shops, and C.0.D.-shared instruction with, other area schools.

* .
Alfred E, Smith High School is a vocationally-oriented monolingual

w

(English) institution teaching automotive and building trades, and

architectural drafting.

)

With few exceptipns, South Bronx High School students live in
.the ;ttendance area, Commgnity Schoo] Diétrigt 7; the population of this
districg is approximately 70 percent Hispanic and 30 percént black
American. Of the 1hmigrant Qopulation, about 70 perc;nt come f;om Puerto

Rico and the balance from Central'America and the Caribbean area, and, to

a lesser extent, the northern countries of South America.

An index of the area's depressed economic situation is the.'
fact that 100 percent of the schoo]'srstudénts gualify for free lunches.
A éignificant percentage of their.families receive full or supplementary
public assistance. A 1974\survey'found the average ;nnual income of
area residehts to be $5,836. Factoring in the eight percent increase,
nationwide, in average income k56 percent over seven years), the project

staff estimated the present average annual income of area residents to

be $9,100." ~

s
- L ]

7 rea's residents tend to be highly mobile, moving f;equently
within the South Bronx or to other areas 6f the city. The prevalence
of violent crime, insecure employment (if any), and devastat}ng fires
contribute tb their mobility. The desire to be near relatives and return

to the native country also undermine the area's stability,
'-2~
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s . Sub-standard housing is one of the most serious problems affect-
ing area residents, apd affeqfinq'proqram partigipants. While the last
yeaf has witnessed public and private efforts to beain a renewal process,
large seékions of run-down and apandoned bui]dings remain, The systematic
:destruct1on of tehements by fire, which occurred over the last decade,
has subs1géa to some degree; but sub- ;tandard housing rema{ns the norm.
The lack of privacy and sufficient 1ight in most apartmen;s makes study

I ’ «
.

difficult; students 1iving in buiﬁdings with insufficient heat often ‘)
have health problems which influence attendance.

..

The area's poverty and high rate of unemployment affect program

-

students in other ways as well. Poor nutrition and hga]th problems are ) ,.f

<

common. 'Teenage students often take on family responsibilities -- caring
: ’
for younger siblings or accompanying parents and relatives to health,

social, or immigration aqencjes. These tasks keep students out of

class and encourage withdrawdl from school.

I\

In addition, vio]EFQJtrime and drug addiction -- while not

severe problems on school grounds -- affect the quality of students' 1lives.

- -

PRQJECT SITE

9

T,

The school building, a massive, well-maintained, five-story
building, covers about half a square city block, fronted by a garden.
Its atmosphere is quiet, friendly, and orderly, with few evident qis-'

cipline problems.
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The bilingual project office is located on- the fifth floor.

Crowded into a roem measuring about 21 by 9 feet are four dééks, two file

’
\J

cabinets, azéupliéatinq thermofax machine; and, in a corner, the bilinqual

"mini-resource" center.
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II. STUDENT CHARACTERISTICS .

ENTRY CRITERIA . ' , -

Students #nter the bilingual program d1rect1y from feeder 4

schoo]s, or are adnﬁtted as recent 1mm1qrants. A small number transfer/

\ \

to Sauth Bronx from other attendance areas, and enter the bil¥nqual 1)
program if they are found to be eligible. - A '

- £ ’,

Those students who score at or below the twenty-first percentile ,\:B

a4

on the Language Assessmént Battery (LAR) are recommended ‘to the bilinqual

project; if they and their parents agree, the§ $re atimitted into the ’

program. Limited Edqlish proficient students who do not qualify under

Title VII guidblines are provided with Enqlish as a second 1aniguage

instruction and remedial work in the content ‘areas, w(;h Title I and

»

P.S.E.N, funds.\\\ . . -

\ . : ) ' /

"ETHNIC COMPOSITION

¢

- N \ . .
0f the school's total population of 951 students, 65 percent
are Hispanic and 35 percent are black American. Of the Hispanic students,

—~.about 60 percent come from Puerto Rico, 30 percent from the Dominican
, ! . ‘.
Republic, and the rgmaining,lo percent from other countries of thé

Caribbean, Central Amerida, and the northern countries of South America.
The Puerto Rican poputation.includes a large group of studeqss horn in

the United States.

The b111nqua1 project servas 34ﬂ students of whom mere than

\
*

two- th1rds are fema]e. A breakdown by country of or1q1n of _Stuydents
-

for whom 1nformat1on was reported fol]ows

-5-
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’(' "Table 1. Progran students' countries of origin, (N=285)
.
COUNTRY ' NUMBER PERCENTAGE
Puerto Rico R a6y T
U:S. (of Puerto Rican ancestry.) 83 ¢ 30%.-
Dominican Republic ! 37 14%
E1 Salvador - 9 3%
Honduras 9 3%
Ecuador 7 2%
Cuba 23 . 1%
CoTombia B 3 - 1%
Guatemala p 7 1 -
" Chile . 1 . -

N - ' .More than three- quarters of program. students are

. — ‘from Puerto Rico, or of Puerto Rican parentage.
/

.Nearly-a third of prognam students are Amer1can born,
s and-have entered the program from feeder schools.

.Relatively few immigrants from Central and South
American countries are represented among program :
part1c1pants. , ‘ -

Bl ]

~BeEause there may be selective persqpal and environmental

pressure on students in urban commun1t1es, the compos1t1on of the student

-~

+ body may vary from school to sc¢hool and grade to grade within a sghool

-

. Table 2 presents the d1str1but1on by grade anq;sex of bilingual program-

students for whom information was provided.




[} . n \ \
@ \\ N )
Table 2. Number and percentages of students by sex and qrade. - L e
- SEX, . '
co ) percent | percent " column total:
: " . GRADE | MALE of FEMALE of TOTAL - percent . )
: N N grade ’ N grade - N of all students’ e
T v . - . 2 |t '
9 51 37 87 63 - 138 46
10 28 35 53 65 . 81 1T
; ~ | )
11 20 28 51 ) 72 71 23 L .
r T - P——a
U C 12 J 6 46 - 7 54 13 L4 Sy
R T [ . ] N . B .
TOTAL _|105 35 198 65. 1303 500 S g

.The: percentage of students in h1ghest in the ninth grade (46
. percent) and lowest in gradé 12 (4 percent). . .

.Female students outnumber male students in all grades.
L 3 . . - , ‘ ’ R to . 3
Because so many of the South Bronx bilinqual students are , -

immigrants; their educational histories may vary considerably. Many

-

Al . . s .
‘\-have suffered 1nterrupted schooling, or, because of a lack of educational .

4 opporﬁyn1t1es in their countries of origin, haxe rece1ved fewer years of
L, 5 ettt

education than their grade 1evel wou]d indicate, -B111ngual program

‘students are reported by age “and grade in Table 3.

B L

4




Table 3. Number of §tudent§ by age "and qradef*
\ co . '
AGE GRADE 9.‘ ' QRADE 10 GRADE 11 GRADE 12 TOTAL-—-
. 14 /2 — ' o 2
15 43 1 1 45
16 50 34 2 86
17 29 33 32 ; 94
18 12 .. 11 27 7 57
19 g1 2 7 5 15
- 20 1 1 2
"2 : 1 1
TOTAL | 137 81 71 13 302 .
Percent SR ' '
Overaqe 67% 57% 51% 46% 60%
For Their -
Grade 4 ~ t *

*
Shaded boxes indicate the expected age range for each grade.

.60 percent of the bilinqual program students are overage
for their qrade. .

#

. «The highest percentage of overaqe‘studentﬁ occurs in the
ninth qrades

. As Table 3 indicates, the fact that so many students are overage

~

may have implications for interpreting student outcomes and setting.
. : A :

:standards for expected rates of qrowth, These are students who have -
‘missed.a yea; or more of sdﬁoo],{whose grade placement may }ef1ect their
age mo}e than their prior educationél preparation. As a result’théy may
have a lack of cognitive development iﬁ tpeir.&ative lanquage yhigh'must

"be addressed, as it has implications for their ability to acquire oral

and Titeracy skills in English. .

' 8
-8- :
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LANGUAGE PROFICIEN8§

Program stidents all have some degree, of proficiency in both
N 3 3

Span1sh and\qu]1sh,;§t the time of the evaluator s s1te v1s1ts no

~.
~

program students Wére\reported to be ent1re1y monol1ngua] Some 95 per-

cgn; of participants are 11terate in Span1sh. The smal1 nurber of students
‘wﬁo are not basiégq}y 1iterate in Spanisr have typically been born‘in

the United States, or arrived here at a very early age. Most consider

English to be their dom1nant language: they have been subjected to Spanish
"linquistic demands at home, and to English linguistic demands outside gf

the home, These students are, for the most part, defiéient in both 1anguage§f

\

and literate in neither.

Y Proficiency in English rﬁns a broad range; students are placed
in E.S.L.. classes.which.range from elementary to adyanced. Performance
in English is typically affected by the fact‘that‘students tive in a
communify where they can function‘entirely in Spanish -- at home, in
stores, banks, hospita]s} pléceé‘bf entertainment, The coﬁmunity has ’
access to Spanish televiston ard radio broadcasts, and to Spanish-

language newspapers.

Communjcation among peerg, in and out of the home, presents_a
dtfferent p1cture. Those 'o were born in the United States, or came e
before they ‘were fully v rbal tend to use ﬁng]ish w%th'thei? peers; if
they are speaking with sogeone whose English proficiency is severely
limited, they will use Spanish, though sometimes in a rudimentary fashion.

Code-switching may result if a student is more comfortable speaking about

one set of topics in Spanish and another in English.

-9-
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The 1arqe majority of program students communtcaﬁF with fr1ends
and'fam11y exc]us1ve1y in Spanisl, exXcept when demands'of the school and
program necessitate Eng{1sh. In response to the limited opportunities to
use English in the immediate neighborhood, stﬁdents in the program are
éncouraqed.:o participate in all school activitiés. They are given all-

poss1b1¢ opportun1t1es to Snteract with Eng]1sh speakers in school, ghd

aét1v1t1es such as trips are organ1zed to expose them to parts.bf the c1ty

-

.

beyond their neighborhdod. N
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. BACKGROUND

- " IfI. PRQJECT DESCRIPTION o

" The bu11d1nq wh1ch until 1976 housed Junior H1qh Schoo] 138
re-opened its doors as South BFOHX’H19h School in September, 1977 During
its first year, the high school coTlaborated with community’ *members to
deve]op and subm1t a proposal for Titte VII é;n1es, as we]] &s for T1tT:
I and Chapter: 720 funds, to support’ a bilinqual project. - All three
proposals'were funded, and the project became operational in September,
1978. While Chapfer 720 monies were received only for the project';
initial year, Title [ funds (with supplemental a110c$tions) have been

re&eived on an ongoing?bdsis. Title VII funds were approved for a four-

year period. )

.

ORGANIZATION '" g -
. The school's overall administrative struciyes asfbmes the -

fol]owing form. Working under the school's pr1ng§a§1 are’?our assistant
pridcipa]s,twho are responsible. for: administration} guidance; the math,

science, foréign Tanguages, and bilingual education department; and the

sdcia]-stuaies, music, art, and physical education departments, Ad-

LY
. ministratfve functiens are also carried out by tyree coordinators. The

two coordinators who head the English and the Special,educétion depart-
ments are directly responsible to the principal. The th1rd is the
bilingual project coordinatoc, who s superv1sed by the ass1stant principal

for bilinqual education.

-11-
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Working with the bi]ingud] project director on the Title VIL "

staff are two curriculum épecialists;ﬂone grade advisor, am educational’

assistant, wod @ bilingual setretary. The following chart outlfnes the

organization of the school and the bil%ngual prqjecf.‘ .

v

Chart 1. Schoo! and project organjzation.

e

‘ Principal , S | *
. J |
l .
- - . /
P -
' |A.P. for Soctal | | | A.P. Tor Wath, | | KP.For | | | AP for|
Studies, Music, - Science, Foreign Guidance Adminis-
Art, and Physical Languages, and tration
| Education | ®Bilingual Ed./E.S.L. )
3 il I
.o r Toordinator for | ! Bilinqual project | |"Coordinator for |
special education | coordinator | English department |
|
] | , -
4 g . . |
|"Z curricuTum specialists |

1 grade advisor
1 'secretary
1 educational assistant

~-

Mainstream faculty, Bilingual teaching faculty

e

’

> -12-




. - . - The assistant princtpal responsibte for bilingual education
remarked that the school's mainstreamfaculty has, 1n’gbgerdl, a positive

attitude toward the 5i11nqua1 project. 'Bec§USe most of the departments

which are involved with the project are under his supervision, the assistant
principal has had the administrative flexibility to balance his resources
to meet most of the needs of the variou$ groups of teachers. In this ~
way, he has been able to eliminate many soutces of possible friction.

L
FUNDING

Non-Instructional Positions

/

The positioh.of the assistant principal responsible for bilinqual

»

educafion is supported by tax-levy funds, . Title VII funds‘the project'§

Ed

‘other non-teaching positions. The following table details staff positions

funded by Title VII:

‘ -
: 1
Table 4. Funding of non-instructional positions,
FUNDING SOURCE ' POSITION
Administrative & Tax levy ) 1 assistant principal for
supervision ) bilinqual education h ‘
) Curriculum Title VII 1 curric, specialist (E.S.L.)
- development " Title VII 1 curric. spegialist (content)
1 Supportive Title VII 1 bilinqual grade advisor -
services ,
Staff Title VII 1 project director
development .
: ’ b
Parental s Title VII 1 per-session E.S.L.
involvement instructor fqr parents
. e workshop
Ot her Title VII .« 1 bilinqual secretary intern
Title VII 1 paraprofessional
Q. . ‘ ' ‘ -13- 1
ERIC » .




" 1981,

Table 5. Funding of instructional positions. )
|
FUNDING SOURCE NUMBER OF POSITIONS
- S . TEACHERS' PARAPROFESSIONALS
“E.S.L. Title I ’ 2.0 1.0
P.S.E.N.
Reading tax levy 0.4 - ) B
(English)
Native lahquage tax levy 3.6
" Math supplemental 1.0
allocation
Social supplemental 1.0 1.0
studies allocation '
Y
Science tax levy 1.0 ‘
- %
" | Secretarial tax levy 1.0
studies

-
v .

"As the.table indicates, one E.S.L. 5er-se$sion teacher who, until March
was responsible for parent/community E.S.L. workshops, was supported

by Title VII. (See the discussion of community and parental involvement

in chapter IV of this report.) "

N

Instructional. Positions

Tax-levy monies fund the instroctional component of the bilinqual
;pro1ect Wwith the eXcept1on of two E.S.L. teachers whose positions are

supported by Tltle I/P.S.E.N. funds.

i

Title VII Continuation Budget

The project was approved for a four-year period, When the

Title VII coﬁtinuation budget for 1980-81 was reduced by_ab0ut four percent

-14-
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the project reduced its pur;ha@e of off1ce and instructional suppTies.

The cont1nuat1on budget for 1981 82 has been further reduced by approx1-

.mately ten percent. (The exact amount was not known at thestime of the
‘ L) - ?
evaluation.) Further cuts in purchases_were expected. [t was hoped that

deficits would be made up, at least in part, by monies allocated to the

Bogrd of Education_on the basis of "the city's budget surplus.

/
STAFFING PATTERN

’ Thevorojeét coordinates the work of 11 teachers and 2 pera-
professionals, who function wiihin their respective 1nstructipna] de-
' partments, Of the three E.S.L. teachers, one devotes bart of her time
. to mainsfcream English instruction._ Four Spanish-]anquaq?teatherjs are
in fhe foreign 1anquaqes~department} one works part-time as moeninq
'coordiﬂatorf Program students are a]sd taught by one teacher from each
of the fo]iowing departments: matﬁ, science, social studies,, and
secretarial studies. With the exception of two per-diem E.S.L.-teachers,
all are 1fcensed in their respecije teachifmfields. A table in ehe

-

appendices outlines the function and background of the project staff.
L3

GOALS AND OBJECTIVES ,

The l]ingua] project at South Bronx High School is an <_:adefm‘-
celly oriented basic skills program which works toward the:foﬂlowing
overall gba]s: improvement of stddentg' language skills, Soth in English
and Spanish; reinforcement of students' cultural values and knowledge of
Hispanic cultures; enhancement of students"” se]f-eseeem; and orientation
to the cultures and cultural values whith students confront in the !lnited

.
2

States.
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In expressing'her support of the proqram's aims, the principaf

stressed the 1mp5rtance of conten@-area 1nsteuction in Spanish, which
e1lows'students to deal with challquing curricula, and the supportive
servicee provided by the guidanee staff, with the ?est of the prograﬁ
and instructional staff, She noted that both the principal and assistant

principal.who supervise the bilingual staff have had Substantial experience

in bilingual educatidn; their backgrounds lend cohesiveness to the effort.

The principa} spoke about the bilinqual program in the context
of her goals for the'school as a whole. She stressed staff development
(pareicularly in the area of methodoloqgy) and curriculum deve]opment“as
important ereas of concentration. Locating Engl1sh dom1nant Hispanic
bilingual teachers to meet the needs of the growing popu]at1on of English-
dominant Hispanic students would he]g these students -- who are among the
Teast successfu] either in the proéram or the mainstream -- to identify

L
with their instructors and to increase self-esteem. In general, she

pointed to the need for bilingual teachers whose skills and training

S
h ua ff
allow them to use fhe Spanis lang ge more\eﬁ~3534ve1y and with greater

sens1t1v1ty, again with a view toward 1mprov1ng students self-images.

She also emphasized the role .of parents in bilingual education, -
and the impértance o€|not1vat1ng parents to involve themselves in their

children's education.”

The principp] commented that the.school's ability to realize
these goals will be affected by cuts in the Title VII budqets; at the,
time of the interview, it was not clear how deep these cuts would be.

(See the d1scuss1on of pTans for the future.) .
' .
-16-
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A discussion with the assistant principal touched on several

of the same ‘goals. He emppasgzed the roYe of the program in permittfnq

academic progress at the samé Tevel as mainstream students; all students
take. the same or parallel examinations. He stressed the program's care
télinvolve parents in activities, and decisions, and\ifs effort to(work
with parents and commynity leaders to help s;udents make the tréumatic

transition 1nto mainstream American culture.
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IV, INSTRUCTIONAL COMPONENT _
¢ : - .
STUDENT PLACEMENT AND PROGRAMMING .

]
Students who score below the twenty-first pércentile on thé English

A Y
LAB and higher on the Spanish are eligible for participation in the bi]ingua]
program,*and are given a number of placement tests to al]ow appr&Briate

programming. Placement in an E.é‘L. sequence is hased on the LAB score;

results on the Spanish Peading exam, La Prueba de Lectura, quide place-
. : - - s .
ment 1n native language courses, Performance on teacher-made diagnostic

tests determir;es the s@udent's assignment to a mathematics class. The

‘remainder of the proqram is f11?§ﬂ’w1th mandated and elective subJects

based on the schoo] s and program S offer1nqs and the regquirements of

the city and state, :

.

For the most part, bilingual students' progfsms are uniform at
each grade 1eve1;qthe exceptions are based on linguistic needs. Except
for landuage courses, the programs of program students also parallel those
GT\mainstceqm students at the same grade level. The school encourages ’
discussion between bilinqual and mainstream faculty to cdordinafe the plan-

ning of content-area courses, both in terms of curriculum and methodoloqy.

Tracking or,streaming is not a characteristic of~ihe~b1]1nqﬁa1 program.

S

TRANSITTON

Mainstreaming Policy

The bilinqual program at South Bronx stresses early and gradual

. AN
transition to a mainstream, En ish-lanquage program. Students with o

~

strong language skills begin partial mainstreaming'éi’the end of the ninth

»

grade; the majorit} of student$ take this stgp at the end of the/%énth.

-18- T
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A1l students are partially-mainstreamed by-the end of the eleventh grade,

and fully mainstreamed by the end of the twedfth. While the program's

-

' goal is fully to mainstream students by The~epd of the eleventh graﬁe,.
the exit criterion of*an English LAB score above the twenty-fipst percentile

is apdlied with flexibility. The recommendations of E.S.L. teachers,*

4
a

content-area teachers, and grade advisor are taken into account, The - -

@

student and parents are brought into the process, and the assistant

. LI
principal for bilingual education must authorize the decision.
&

Parents generaliy support the project's decis{on to mainstream

4

their children. A sm3ll number want their children mainstreamed at the

earliest possible date. (One parent refused participation in the projecf;

=~
this was an isolated case.) Students are also amenable to mq{ﬂs;reaminq:

A'sﬁall minority resist transition; they feel that they are not Hrepared
emotionally for that change. In these cages, the quidanCﬁ/g artment-
workf with the student, and ho]ds off mainstreaminé until the emotional
bafr;er has heen removéed. Guidance is also recommende& wheh a student
wants to be mainstreamed beforg being ready ts/ﬁEFE\exclusively in

English,

A TR I
Partial Mainstreaming

Partial mainstreaming begins with a student's enrollment in
courses which entail a relatively light reading load in qu]ish. Typing
/ ;
and math are typically the first mainstream courses taken by project

participants. -

The following term, the student is encouraged o take a science

course in the mainstream. A social studies course will be added when

-




A\

the student is prepared to absorb the greater aqount of reading required .

1n that area.
. - o ) .

Transition Within The Bilinqual Program .

" depends on the students' level of comprehension. LR

8ecause the bilingual student takes content courses in Spanish
as part of & process in the transition to English usage, there is move-

ment toward a greater usage of English within bilingual content-area .

classes, particu1ar1y at the tgnth-qréde level. While the ormal lanquage
policy is to use a single language exclusively as the lanquage of in-
struétion, this is not the general practice of program teachers. Program

staff noted gﬁat the.introduction of English into content-area courses

4
-

»
-

A common strdtegy introduces new materiai in Sp;nish. Ddrinq
periods of interaction, Etuden?s will speak in Spanish, t_>ut the tgacher
will encourage use of English to make statements or &Sk questions ébéut
areas in which the students feel confident. Then, the teacher might
summarize th;'material, using as mich English as possible, and preferably

giving a complete summary in English. If time permits, the summary may

be offered first in Spanish, and then in Enqlishs

)

English-lanquage textbooks are introduced in bilingual classes
dur1nq ‘the tenth or eleventh grade. Students may read. p 1f;]lsl\t2its in.
both 1anquaa's. Some tests in content -area classes are gffered in both
lanquaqes. In some content-area c]asses{Jstudents may be offered the
choice of taking tests in Spanish or English; if students pass tests

taken in English, they are considered ready for mainstreaming. In qeneral

‘the project Ystaff has found that the acqu1s1t1on of Enq11§ﬂa§k1?15

™

-20-
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‘progresses more  rapidly when English i$ 'introduced into content-area

courses., This practice may also motivate students to apply themselvzs

w
. 3

more conscientiously in. E,S.L. and Eﬁqlish reading classes.

-
. L4

Transition'Data

' ) Approximately 44 percent af the target population has been
\\\\-—-Bi{tially mainstreamed, and these students are fgkinq two or more content-
area courses in English, The table which follows indicatés mainstream

-

courses in which progeam g;udents are enrolled, -Since the program's

. 4 .
inception, approximately 40_students have~been fully mainstreamed. Of

-

these, five have left school, another five have enrolled in colleges, and

two moved to Puerto Rico. All maintain contact with the program.

(\;; Twenty-five students from the fourth-year bilinqual class are
to be mainstreamed duriné the next school year. (Five students from this
class have remained in the project: three due to truancy; two for linquistic .

.

reasons.) There are no"students in the project who have completed the

E.S.L. séquence but continue to receive content-area instruction in Spanish.

. 3
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Table 6. Mainstream classes in which program -

‘
*

» students are enrolled. X
SUBJECT . NUMBER OF = SELECTION
AREA STUDENTS CRITERIA :
) FALL  SPRTNG :
Mathematics 140 153 Passing grades in prerequisite
" math classes; English §kills'
Science - 123 98 Demonstrated abi ¥ty and
English skills '
Social studies , 137 164 Demonstrated ability. and
: ) English skills
Physical education 344 344 Required for graduation
Fine Arts 39 9 Interest angd talent
Music ° C w40 5 Interest and talent
N - ' ]
Typing 15 2 Interest and talent .
) - { .
<

Follow-Up Of‘Maipstreameg Studénts
The bilinqual project maintain§ contact with students who have -
been fully mainsfreqmeé. The grade advisor follows their progress
1nfocma]1y’ and encourages étudentﬁ to speak with members of the bilinqual
staff if problems arise, as they offén do as students'adjust to a new
soéia] context. Mainstreamed students may take'part in the project's

cultural eventf; in its newsletter, and in its bilinqual writing team.

E

ENGLISH AS A SECOND LANGUAGE -

Curriculum Offerings-

The déoject of fers:three years (six terms) of E.S;L. study.
During the fQurth or senior.year, the student typically enters main-.
stream English ¢lasses.

-22-

4
y




1)

h.

. geared speciftca]iy to newly arrived immigrant stydents.

.
¢
- )
- -
-
P
.

The first year is at the beginning level,

©

with the fir'st term
The third apd

fourth terms are #ntermediate courses; the fifth and sixth are transi-
. ’ )

9

tional.
\

P]acement‘at the appropriate level is based on\the student's’

educatianal background and scores on'tests, ingluding the LAB -and

.

Criterion Referenced English Syntax Test (CREST). The grade equ1va1ency

of the three E.S.L. sequences w1th the ninth, tenth, and e]eventh grades

is applied with flexibility., The fo]]owjng table outlines the E.S.L. _',

»

offerings.

=
.

English-Dominant E.S.L. Students

Students who, on the basis of interviews and testfng ane/cﬁassified
as English-dominant but who neverthe]ess fa]] below the twenty-first
percentile’ on the ‘English LAB, are enrolled in the appropriate E.S.L. class.

At the same time, they take all content -area 1nstruct1on in Eng]ish

E.S.L.‘Curriculum

Test (R.C.T.) requirements.

“are correlated and coded to the'syntactical objectives of the Title I

.

The E.S.L. curricylum is designed to meet all.Regents Competency

The instructional objectives at each level

-

-

program, and of the CREST objectives for that level.

.

The focus of instruction is initially oral, and as the seguence -

progresses, emphasis shifts to read1nq and wr1t1nq. In addition to reqular

exercises assiqned by the classroom teacher, each student completes de-

”~
partmental exercises which are kept in a fg!der with a master key tabulat-

’ . e

#
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) Table 7, Instruction in English as a second lanquage.
-1 ’ . . v
i , e‘ NUMBER AVERAGE CLASSES/ o o
- LOURSE CLASSES REGISTER WEEEK DESCRIPTION CURRICULUM X .
1E.S.L. 31/ o 1 12° 10 Newly arrived students English Step by Step
"1 2 Els.L. 11/21/71/81 2 25 10 Beginning Tevel ‘English for a Changing World
] 3 E.s.L. 31/81/51/61 2 17 10 Intermediate level Learning English as a Second
S Lanquage,Skits in English rmes)
4 4 £.5.L, 31 1 23 5 Eng. lanquage skills  Journeys to Fame (Kieszak)
s ' for C.D. students Little Stories for Big People * .
. Multiple Skills Series (Roning)
[ N ° ) ) :
T | E.S.L, 81 | S 26 . 5 Upper-Tevel Study Skills for Students of -
T : - intermediate E.S.L. <%
' _ 30 Passages (Byrne/Cornel?us)
4 E.S.L. Reading 71 1 26 5 . Upper-level, reading Growing in English Lanquaqe SkiHs
T ' ) - s .
E.S.L. Transition 21/ 2 20 10 Transition (for Internatfonal Folktales
E,S.L. Transition 61 partially mainstreamed :
B students)
y r :
fQ’ " ’/ ) =
t . . . .
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A

ing the exercises performed and the scores attained. (An appendix té this
raport conta{ns copies of some of the E.S.L. cgntro]s maintained in the
students' folders.) Departmental exehcises test'thé student's performance'
in the objective; associatedtwith each;)eve1. The student must answer .

correctly three of four questions for each objective to achieve a passing
", ¥
score. ‘

[
(S

The project's resource center contains a stockpile of exercises

. . , .
which have beeq acquired or developed by the E.S.L. faculty; these are

dvailable to teachers upon request. ‘At a weekly one-to-one conference,

teachers assign a set of exgrcise§ to each student, ’

¥

In order to proceed to the next E.S.L. level, the student must

'pass a minimum of 80 percént of the course objectiveq. When this criterion

1; met in the upper intermediate level (E.S.L. 81), a student is considered -

“

ready for partial mainstreaming,

_Jn addition td the strateqy outlined above, the program has

instituted a "ng-Code" system geared to reading and writing skills., This
3 T - )
system consists of additional exercises selected by the tégcher and in-
v oo
serted into the students' folders. The second strategy consists of

2

supplemental’word games and E.S.L. games which develop writing and rec-
ognition skills, such as‘Junior Scrabble, A store of games has been
placed in the E.S.L. office and in the teachers' rooms.

. P

- , _
Gutiding teachers' selection of texts is a master list of E.S.L.

.

textbooks, coded by level. The list includes major texts,.as well as
A ' . * -
supplementary and reference works. (A copy of this list appears in an

appendix to this report.) _
-25.
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Classroom.Observation ' .

4

The evaluator visited an E.S.L.-1 class, at* which seven ninth-.
grade students weré present. - Taught by one teacher with ng pardprofessional

present, the lesson was based on English for a Changing World (ScotE

Foresman and Co.) and reviewed tﬁgdpast tense of the verb, to be.

Teacper and students used English exclusively during the c]ess.
Students took turns’reading aloud and éomp]eting,exerciges from the text.

/ Correcfions were offered, ‘and the class repeated the anfwer 1n.uaison.
Aﬁtention ;as patd to pronunciation. After the exercises were completed,

the-class did a written assignment on demonstrative pronouns. The teacher

moved from student to student as they completed the exercise.

Follow-up Testing ,

~Once a student is placed in an E.S.L. ‘sequence, he oF she is
- periodically tested to determine pfbgress. Pre- and post- CREST tests
1] r
are administered each semester, and r(; LAB is. given on an annual basis..
On the most recent LAB, about half the eleventh graders in the bilinqual
i - . .

program surpassed the twentieth percentile. Scores on the CREST seem to

corroborate results on the LAB.
: g

NATIVE LANGUAGE ARTS

Curriculum Offerings

The following table outlifes the program of. Spanish language

W

classes available to bilingual stddents at South Br:on)y

/

S . . Al
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Table 8. Instruction in native language arts.
. —
) COURSE TITLE . -NUMBER OF  AVERAGE  DESCRIPTION  CURRICULUM OR
AND (TRACK) CLASSES *  CLASS ' "MATERIALS IN
N . REGISTER USE
2 Sp (1) 3 30 beginner Board of Education
4 Sp (1) 2 32 <’intermediate Board of Education
, 6 Sp (1) 1 25 advanced Board of Education
4 Spx (2) 2 28 intermediate Board of Education
) . (Tower) .
5 Spx (2) 1 25 intermediate Board of Education
) -, (upper) . ‘
# 6 Spx (2) 2 30 advanced Board of Education
4 8 Spx (3) 1 30. elective Teacher-made
advanced . materials
* e
A1l classes are offered for five periods per week.

The native language arts curriculum consists of three tracks;

\ ! . ,
track 1 is for, English-dominant bilingual students for whom Spanish is
a second language; track 2 is the reqular bilingual curficulugstaught to
Spipish-dominant bilingual students; track 3 is an enrichment course
for students in tracks 1 and 2 who excel in their studies.

Native Cultures -

Study of participahts' native cultures is an integral part of
the 1nstruc§;onal coﬁponent. Presentations on Latin American cultural’
patterns are incorporated into social studies curricula, as well as in
reading assigned to E.S.L. and N.L.A. classes. Advanced Spanish language
classes read classics by Hispanic- authors. The'project sponsors extra-

. curricular activities which relate to native cultures; these include food ,
festivals, Pan Aherican Day, and Puerto Rico Day.
) : ~27-~
* L 4
[V o




Mainstream students are introduced to the native gultures of
bilingual students in several courses. Spanish as a second 1anguage‘

(S.S.L.) classes touch on Hispanic cultures. On an informal basis, some’

]

mainstream teachers invite bilingual students to visit their classes, to
take part in class activities, or to work in teams with English-dominant

students. These activities hq]p to familiarize students with each other's'

L]

cultures. English-dominant students are also invited Sn an,informal basis

v

to join in the projects' activities, such as holiday celebrations and

t‘r1 ps.

Classroom Qbservation »

The evaluator observed a Spanigh-S lesson, at which 14 tenth
graders were pr;sent. The Tesson goncentratedjﬁ1 readinﬁ éomprehension,
. and was taught by a teacher with the assistance of a paraprbfessiona].
o ’ Students read silently a selection about the inhabitant§ of*Spain prior
to the Raman conquest; the paraprofessional helped students.on an
individual basis'durind'this time. The teacher Egen spoke about the
same topic, using Spanish exe}usivelx. Some passages of tﬁe reading

selection were read aloud by the students. I[n the ensuing di%cussion,

interchange between teacher and students was lively.

CONTENT-AREA INSTRUCTION

Overview

Content-area instruction in Spanish ‘ensures that linguistic
diffichlties do not bar learning in the areas of science, mathematics,
and social studies. Some departments of the school have a separate

' bilingda1 faculty, which teaches content-area courses for project students.

) -28-
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These courses parallel the corresponding mainstream offerings in terms

N

of both curriculum and materials. A1l adhere to New York City Bﬁard of

Education, requ1rements for grade promotion and qraduat1on, J

¢

{ t !
The ‘'science department offers four bilingual courses, in-

p]ud1ng chemistry; . the prOJect at South Bronx is the first, and at this

t1me the only Broni bilingual program that offers.bilinqual chemistry.
The math départment offers two courses; the social studies, department

offers three.

Curriculum Offerings

The project offers a total of 1% content-area é?asses. Most
are required coursés; the three elective ¢lasses inc]ude,bilinqua]

chemistry; bilinqual economics; and project discovery. Table 7 outlines
. n

the program's content-area offerings; an appendix to this report lists the

texts used in content-area courses,

- -

Table 9, Bilingual inst?uction in content areas, spring, 1981.
] NUMBER OF TOTAL .
COURSE CLASSES ENROLLMENT COMMENT .
General science - 2 56 <" 9th grade science
- General bioloqy
Human biology 1 11 .
Regents biology ! 13
Chemistry o1 18
General math 3 91 Fraction, decimals,
- percentaqe '
Algebra 2 ) 31 9th “grade math
World history 2 43
World culture 2 55
Economics 1 19
~-29.
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Each of the above.courses met five times per week; Spanish,waé)the .

1anguage of instruction for 95 to 100 percent of class time.

1Y

Classroom Observation

,
Of the five classes observed by the evaluator, three were in
content areas: general science; general math; and, economics. Al] classes

were instructed as whole groups, without further subdivision. Class-

Al

E\i\ljghted.

‘ Science. One teacher and one paraprofessional conducted the.

%
\\F
4

room facilities were adequate: the classrooms were large, airy, and well
1 : .

»

general science class of 22 ninth graders. Instruction was almost
4

exclusively in Spanish, although English vocabulary was also introduced,

and a brief summary of the lesson was given in Enqglish, The students

-

s f used Spdnish exclusively when the} addressed the teacher.

The subject matter of the‘lesson was storms and tHeir causes.
Students first read a passage from their texts, assisted on \an individual

,basis by the paraprofessional, The textbook used was a Mexi. n publica-

tion, P.F. Brandwgjn's Quimica: 1a materia, sus formas y sug cambios
~ ™

(Chemistry: Matter, its Forms and Changes), After the peridd‘ﬂf,silent

v

?eading, the paraprofessional shgwed slides,*while the teacher played
accompany1ng exp]anations on a Span1sh -language cassette, interspersing
comments for clarification when appropf1ate. It appeared that the teacher
had not previewed the slides, since she had difficulty in coordinating the
slides with the cassette. A quest1on-and-answer session followed, The
lesson progressed at good pace. The teacher wrote pertinent wocabu]any

on the blackboard in Spanish and English, emphasiz1nq the correct pro-

nunctation of English souhds. o 30 e

]
-2
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The evaTdBtor's presence apparéﬁt]y inhibited students in the ’,

discussion, but thege appeared -to be excellent rapport between teacher

~
and students, ~ . . ,
Math. Twenty-three ninth graders were present at a math lesson
on metric units of measure and conversions from one unit to another,

e.9., liters to milliliters, kilometers to meters. The textbook, E.I.

p ,
Stein's Repaso Matematico (Mathematics Review) (Boston: Allyn and Bacon)

}resented the materials in Enqlish and Spanish on facing page§.

The teacher and studenmts spoke Spanish, exclusively. Students

-

first completed exercises on a handout; these exercises were then reviewed

. -~

in class. Some of the sfudents wrote their answers on the blackboard;

their solutions were discussed by the entire class. .

e

The lesson proqressed.at a satisfactory pace, and rapport be-

tween the teacher and students appeared to be excellent. The students’'

high level of interest and willing participation suqgested that the

r'e

tedcher's explanations were clearly understood.

Economics. The evaluator sat in on an economics class, which
involved 16 eleventh graders, The gﬂbject matter, inflation and depression,
N ¥
“was based on the text by Perles and Sullivan, Economia para Todos

(Economics for Al1) (La Compania Editorial qutinenta1). The teacher
indicated that the course, in content aqqiﬁqgahizatfon, was based on
the textbook used'in mainstream econom1cs’&1asses, W.R. Plunkett's The

Consumer in America (New York: Hartcourt Brace & Jovanovich). The

teacher uses ehe Spanish text, but supplements it with selections from

the Eng1ish-1anguabé book.

-2
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The 1essoﬁ began with a brief quiz, which was followed by a. .
class discussion. The concepts of inflation and depression were preseeted
both in the abstract and as fhey relate to the students' day-ee-day lives,

. Students participated eagerly in the discussion, which was entirely in

Spanish. ¢ / ’

" LIBRARY AND LABORATORIES

kgg%? ' The evatuator visited some of the school facilities which ar

available to program students. , o e

»
-

« -

The library includes a section devoted to books in Spanfsh' the
maJor1ty of these -- about 250 volumes -- were works of fiction and poetry.
Severa] social stud1es books and a handfu] of volumes on Puerto-R1co
numbered among the col]ect1on. Tev/}1brar1an stated that the predominance
of literary texts was due to the fact that bilinqual reference books and

content-area texts were housed in the resource centerjof the b111nqua1

project.
—~

The evaluator visited the chemiefny and biology labs, as well i
as the room which will become the computer lab. The cheéistry lab consists
of two rooms, the smaller of which-is used for storage. In the 7ab itself,

.
tables accommodate 35 students. The equipment was new, carefully stored,

and clearly labeled. Fire extinguishiqg equipment was easily accessihle

and well marked. : T

. =

The biology lab-also consists of two rooms. The main lab room
isSe fully equipped and is divided into two sections. One half contains

v tablesﬂpeatjng 35 students, and displays numerous charts; the other sec-

. =32-
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once each week, ) .

) S ) . . »
tion is for e]ganing. Bpth'1ahs are used by b?pject students at least °

The computer lab 1§,§o‘ﬁg opehed in September, 1981. .Avqilab1e

a

for use by students, including program participants,- are four Commodore

Business computers, series 2001. A additional 11 units have been ordered,

and will be purchased wih tax-levy funds. A resource math spec1a11st
funded by Title I, was scheduled to ‘train faculty members on use of the

computers during June, 1981, ’

’
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V. NOF‘INSTRUCT‘iONAL COMPONEN‘

>~¢' i/
e

CURRICULUM AND MATERIALS DEVELOP g T 3

\

. - ° To develop orig1na1 materials and to mod1fy exist1ng resources
for use by b1l1ngual students are Dr1or1t1es of the program\staff

During 1980-81, materials were-generated in sc1ence and social studies.

~
'S

Science o e
.

Human b1ology. The mainstream curriculum_for this subject was

]

translated 1nto Span1sh In add1t1on, the Span1sh:‘§nquaqe textbodk for'

‘ thfs"course was adapted to meet cu,r“:lum standards, in areas where the

. text was def1c1ent, supnlementary»mater1ahs were selected from the Enql1sh-

language text.

. General science. ‘The measures described 7b6ve were taken for *
L c R 5 ‘

géneral science materials. o /-

. Chemistr!. Work was bequn on a Spanish-language laboratory

4

£y

" manual.

LN

Sactal Studies .

3

World culture. A translatmon of the York Lity Board of

Education curriculum mater1als for world culture was 'y dertaken.

Economics. -The Spanish-languaqe text was adaptag,to meet
. j\ %’ \..

8 )
Other social studies courses. New resource units were written

curriculum standards..

L] »

for the social studie curricu]a. The citywide exam1nat10n for social

studies‘was transla d into Spanish ' s




Sources of Materials . ‘ -

Cre A
The project has a resource center, wh1ch‘gmy be used by the

project or thg\fgpool at large. .The appendix to this report contains a

>

. ' . ’j>

- . In order to reseanchg,acquire, or exchange materials, with other

. f""
listing of the project's holiinqs.
E

bilingual projects in the city, the project director visited Stevenson

" High ScHoo} in the4§:;nx, Brand?is High School in Manhattan, and Eastern

*  District in Brooklyn.,

. . .

SUPPORTIVE SERVICES - .. . .

RPN
-

~ School-Year Services

»

. L . ,
During the school year, program students receive individual
, ,

and group gquidamce, vocational and car%er counseling, and, in some cases,

family guidance., v »

. * f rd .
. " Individual quidance is provided by the program's bilinqual

counselor; students also seek advice from staff members in the bilinqual
. _ T@'
office. The issues discussed in.the these, one-to-one sitﬁations'may be

problems stemming from the student's special linguistic deeds, or from
“

. L;ipe'diffjcuft cultural and social adjustment which they must make.

Disciplinary problems, family difficulties, or healthaproblems may also - -

be the subjeci of these sessions. Individual quidangé may alsg be .

-
LY

]

necessary to clarify information discussed in group guidance meetings.

M 9

-~
L4

to function successfully i¥_ the school and the cpmmunity, Students learn

of the school's requireménts, standards, aéﬁ expectations in qeneral and

, specific térms. In addition, group quidance provides a setting in which
-35. ,

Group guidance fgcudes on information whjch may help students *‘ﬁc

~




N

students may ask questions or seek informatioh which. they need to orient

« themselves to their new environments. When thgir customs or mores of
. ;

their culture or home life conflict with school rules or situations, (as

" when young women in the program were reluctant to change into.aqym clothes

A Y -

in front of their female classmates), qroup gquidance may clear the air,

»

_or provide alternative solutions. Group gquidance may‘be used to resolve’

disciplinary problems which affect a group of students;‘in some cases,

L]

clarifying informatjoh or providing a setting for étudents to venti!@te

differences of opinion helps to resolve these problems.
. ) A

At times, individual and grqup guﬁhance are ;hpp]emen;ed with

y

family counseling. A parent or parent substitute may be called.to the

F
" school for a meeting; in such cases, parents are usually receptive to the
* N @

- ideas and recommendatigns offered by'ihe counselor, Parents sometimes

1niliate this k{nd of contact by coming to talk about family problems or
issues re]afed to their children.' Or, they may. seek -referrals for help

with legal, housing, or dther personal problems. Counseling is offered

and referrals are made in these cases.

- 2 /'l .
Career and vocatienal counseling is another aspect of the,

program's supportive services. The school sponsors a career day, whena \

representatives of educational institutions and the armed forces visiTT"J
. r .

the school to offer information on various career areas. Prior to this -

event, South Bronx students complete questionnijres; while the instrument

fs in English, the bilingual teachers discuss it with program students

. in Span%sh, and assist them in filling it out. The bilinqual .quidance

counselor reviews the tabulated results of the questionnaire, and on the

basis of students' responses recommends tHat invitations be issued to
.~ -36-' ’
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- »

" . various speakers or representatives. In addition, individual students

s

&

' ' v
are encouraqed to seek appointments with the gu1dance‘§ounse1or in order

"to d1scuss’at1g§a1 plans or to review the questionnaire. The® ques-
tionnaires, also suggest &reas for curriculum development. For examp1e,
on the basis of 1nformation gathered from bilingual students, a course

dn compyters is being developed.

4

Suppprt1ve.se:m1ces are provided and coord1nated by the.bilinqual

v

guidance counselor, who works c1ose1y w1th the schoo] s qu1dance department.

‘ He a1so gerwads as grade. adv1sor to project students in th1s capacity,
A

heqéé respon§;b1e for proqram advasement and’ chanqes of program. .He also

wa

N ass1s \the‘deans when they need interpreting serv1ces, or when they are .

gea11ng m1th discip]inary problems of pfroject students. The-bi]inqual

-

© “*quidance™counselor remarked that hig involvement in all these areas, while’
4 - ! ,

5

~r‘,esd]t'ing in a large work load, allows him to develop rapport with program

students, and at the same.time to work with flexibility.

PR »

He added that since the project has no family assistant, he -

7 haypssumed requnsipi]ity for making home visits; he visits ‘roximately

homes per week either before or after school hours to deal with

. . . :
- emergencies or illnesses, or in tasés where parents cannot come to school.

/

t

The project office maintains tefephone Contact with parents as
well, ' Such ca]]s'are made in hasés.of absenteeism, cutting qf classes,

home or health problems, peer frict1on or td ask parents to come to

[ N

school for ‘conferences. In some cases, phone calls may supp]ement notices
or schoo] events or other information sent to students’' homes. Memhers

of the program staff may call parents.to $eek their cooperation in en-

RN
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1Y
courag1nq students to take part in tutor1a] proqrams, or to urge parents

ot

to part1c1pate in the schoof’ s adult education program. The evaluator .

hid 4

was told that 35 to 40 phone ca]]s per day may be made to or rece1ved

from parents, o © .

The'project ;eekg the'help of community agencies in its efforts
. 65 prdvide,éupéortive éeryices to the project students., Health problems
may be referred to the New.York City Department of Health, for health
and immunization.informdtion or local clinics at L{ncofn, Prospect,
Morrisania, 7nd Lebanon Hosp;tals. Other aqenc1es 1nc1ude the Hﬁnts
Point Mu1t1s rvice Center; the Puerto Rican Family Services Iﬁst1tute,
and the RobeTto C]emente High School. Once the project initiates these

contacts, some type of eoordination is deve]oped and ma1nta1néﬁ The

proJect staf# follows up with the family, remfndinq them of the appo1nt-

f<\ments if nec ssary, and determ1n1nq whether the1r needs have been met or

" whether additional referrals are appropriate. © '

Summer Follow-Up Prografs

Duiring summe?, 1981, twé follow-up programs involved E.S.L.
]
students, he first was the Discovery-Environmental Studies Project

funded by the Edwin Gould Foundation which has functioned for three years.,

This project, which involves 30 students fdr three periods each afternoon

was not formally part of the bilinqual DrOJect but provided fo]low-up
‘4‘

English ]anguaqe experience to aoproximateTy\gglgercent of the tarqget
population. It provides an instructional curriculum, plus physical
education, outdoor survival skills, wilderness training, canoeing, skiing,

€c

and rock‘climbipq. Some of the above activities take place on weekends,

when outside specialists are invited to share skills with participating
-38-
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1 students. A major goal of the program is to develop inftiative and con-
fidence which can be brought back to the urban setting, and which can ;e
useful to students in the schooloand community, The E.S.L. curriculum
specialist served as the 1iafson between the bilingual project and the

. Discovery-Environimental Studies Proj?ct. P 4‘;

&

Project students and the currigulum specialist were also involved

in a camping program. Ten school sfudents, including two project par-

o

t1c1pants, spent 20 days at Camp Minivanca, in She]by, Michigan, under
the auspices of the Nat1ona1 Leadership Conference. Ha]f of the 20 days
" were spent trave11nq through the wi]derne;s to get to the conference
grounds. The rema1n1ng ten days were spent attending lectures and train-
ing, ~ Participating students, including the bilingual students, raised
some of the funds‘tﬁemse]ves, These fund-raising activities helped to

A

~ develop confidence and communication skills in the sfudents.

STAFF DEVELOPMENT o . .

The project's staff deve]o&ment component is designed to
familiarize the bi]ingua] faculty with fecent methodological concepts and
newly deve]oped,materials{ while reinforcing pedagogical skills, Monthly
éab{net and departmental meetings are the core of staff development ’
activities. Meetings of the b111nqua1 education department are also
atté;ded by members of the math, sciente, and foreigahlanguaqe depart-

ments, which are all supervised by the same assistant principal. As a

result, almost all faculty members who work with project students meet

reqularly.

-39.
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More specific training -- workshops, demonstration 1éssons, -
] —

2

orientation to techniques and curricula -- is provided by a Title I

teacher trainer wﬁo visits South Bronx'once a'month to work with the
E.S.L. faculty, In content areas, the curriculum specialist and senior

teachers presented demonstration lessons in science and social studies
4 ' *

several times during the year. -

‘;
v

Apart from these regular activities, individual members of the

- . ' Y
bilingual staff attended workshops and conferences held outside of school.

i

Two staff members attended a workshop-sponsored by the New York State

L4

Department of:EGUCa(lgzij/pilinguai Division; entitled "Make Language
Come Alive." The project directgf‘attendéd conferences held by the
National’fnd New York State Asso;iation§ for Bilinqual Education. Staff
members also took part in bfie?ings or meetings h;1g at the Board o%

Education on such topics as eJa]uation, supplemental allocation, grant

development (Title VII and Chapter -720).

.

Five members of the project stdff attended college or university
courses during 1980-81; of these, three were pursuing M.S. degrees in

Educational Administration, E.S.L., and bilinqual education.

. ) »
PARENTAL AND COMMUNITY INYOLVEMENT

Parental and comnunit} involvemenf is a co:nefstone of the
bilingu6f project at the South Bronx High School.. This component of the
project encompasses the following activities: the Parent Connunity.
Advisory Committee; adult E.S.L.~c1asses; 5anenta1AE.S.L; workshops; and

the project's series of school-wide extracurricular activitiese,

-40-
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“The Parent Committee Advisory Committee consists of eiqht parents,

two other community members, two pro;ect staff members, and the pro1ect )
directdr, " It Ts schedu]ed to meet on a monthly bas1s, but thlS scﬁool

year 1t has only met four times because of difficulties in contact1nq -
. »

out-0f-school members. It meets to discuss and review the project's
policies and plans. Thg committee contacts political leaders og behalf
of the project,.plans and ihp]ements extracurricular activities, and
partiéipates in trips. Students have not been involved in the committee
due to {ack of interest; they hgvé been invdlved in student government
activities, however. The preside;t of the student government in 1980-81

was a mainstreamed bilinqual student.

7

Adult E.S.L. classes also involved the community in project
activities, Funded with Title VII monies, the classes were initiated ’
1A/fay 1980 hnd continued to meet twice a week through the summer. They
were reinstituted on a once-a-week basis in October, 1980;\at the end of
Mqrgh} 1981;‘Tit1e VII funds earmarked for thie purpese had beea exhausted,
and classes were discontinued. Parent adult E.S.L. classes were cén_

ducted by a reqular E.S.L. teacher. Thky met in the evenings, and had’

average attendance of 13 parents,

\ N . -
Parents have partictpated in other extracurricular activitiés,

including trips sponsored by the prbjecf to the United Nations, West

Point, ;nd the Federal Reserve Bank. Parents also took part in Parent

Teacher Association meetinq;, and attended students' assemblies, concerts,

and sport matches. - Some 15 to 20 parents attendéd each activity,.

Otheq‘fndicafors of parental involvement were: participation

in the Consulfapive Counci}, a group of some 20 parents as well as staff

-~

/
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and students, which advises the pr1nc1pa1 in setting schoo] po]1cy,
‘1nvofvemenf-1n the Aspﬁra CTub S act1v1t1es, and the1r role in putting

out el Vocero B111ngue, the project's newsletter., Parents came to cultural-

' festivities, such as International Food Day, Pan American Day, and Puerto

Rico Discovery Day,

Parents ace inhibited from further participation by a number
of factors, 1nc1ud1ngi work’schedules;.health or other family problems;
care of small children; tranSportat?bn’difficu]ties. Because the school
is in a somewhat isolated area, seven blocks from the nearest subway
station, ’latter problem is most frequent. In some cases, the famﬂy'

budget w111 not allow for extra carfare to attend schoo] activities,

4

AFFECTIVE DOMAIN

- Perhaps the most significant indicaton 6f the program's.impact
on students' attitudes and self-esteem is the attendance rate, w?ich is
at least eight percent higher than the 75 percent attendanéé rate for the
school as a whole. The fact that program students appear to adjust well
to maﬁnstreaming also suggests_a positive impact; p}oqram §taff estimated

that four in five students fare well in mainstream classes,

Program students assumed leadership rqles and earned honors
throughout the school year. .The president of the student government in
1980-81 was a program student, Of the thirteen students who were part of
tﬁe 1981 graduating class, three e{[gggiggggnts.dia{gmaé:’ﬁﬁa—?TVE_gzaaénts

agtuRulated seven awards., Other, program students won honors as well:

ur of their names appeared on the school's honor ro]],p Bilinqual

4

Students earned special awards in chemistry and math,

-42.
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Of the twelve b¥lingual stadents who graduated from South Brgnx

in 1980, three entered college, two enlisted in the armed forces,

< L

one found employment.

-~ - >

and

E 3 "
Bilingudl students participated eagerly in such extra-

. \,
curricular activities as trips, sports, the band, and othef school per-

formances.

or alcohol

R

[}

Prograh participants were‘not involved in van?d]ism, drug
1
or gang membersh]p, accord1nq to the staff

abuse, While a

(X

~gang did organize when the high school opened['and d1d involve several
b111nqua1 students, it has been disbanded, in part due to the interven-
tion of the school adminis®ration.

during the year when he became involved in a fight, but has been re-

One bilingual student was suspended

admitted,

The evaiuator spoke with a group'of students who were chosen . /;//,
randomly for 1nterv1ew from a gqroup stand1ng in.the hallway. The students,
who were from Cuba, Honduras, Puerto Rico, and Santo Dom1ngo, made thé
following comments about the pr6gram. Their rapport with the teachers,
whom they finﬁ to be patient and thorough, has helped them to Tearn English
and to progress in other areas as well. They mentiongd that teachers seem

to worry if studedﬁs are not learning. They ap the fact that ) ] N

both English and Spanish ar n instruction, and added that extra-

2 activities help in the process. They commented that the

prggcam has allowed them to know people and customs from other parts of

the warld.

Their complaints had mainly to do w sical layout
of the building (the program office and cldsses are held on the fifth

B
floor of ‘a building with few elevators).
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VI. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS ‘ S

P

The following section presents the assessment instruments and
procedures, and the results of the testing to evaluate student achievement

in 1980-1981.

’ ‘ Students were-assessed in English language development, qrowth

in their mastery of their native Janquaqe: mathematics, social studies,

science, typing, music, and art, - Ihe following are the areas assessed and

the instruments used: s

.English as a second lanquage -- CREST (Criterion
-Referenced English Syntax Test, Levels I, II, III)
Reading in Spanish -- Interamerican Series, Prueba
de Lectura (Total Reading, Level E3, Forms A
and

1Mathematics performancg -- Teacher-made tests

Science pefformanée -- Teacher-made tests

Social studies performance -- Teacher-made testsﬁ
Native language arts performaﬁée -- Teacher-made tests

Typing,. music and art -- Teacher-made tests

Attendance -- School and program records

1 . .

v

The following analyses were performed: .

A J
On pre/post standardized tests of native lanquage achiévement -

¢ statistical -and educational significance are reported:

.

Statistical significance was determined through the applica-
tion of the correlated t-test mqdel. This statistical analysis demon-
v : -44- T
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. ; / “
strates whether the difference hetween pre-test and post-test mean scores

| is larger than would be expected by chance variation a]oné; i.e. is sta-.

. tistica]]& significant. This analysis does not represent an estimate of
how students would have per%ormed tn the absence of the program. No such
estimate could be made because of thé inapp%itabiii?& of test norms-for

this population, and the unavailability of an appropriate comparison group.

~ .
Educational significapce was determined for each grade level

by calculating an "effect size" based on observed summary statistics

usin§ the procedure recommended by Cohen.1 An effect sfze for-the

correlated t-test model is an estimate of the difference between pre-test

i

and post-test means expressed in standard deviation units freed o(vphe

»o 1 -
influence of sample size. It hecame desirab}e’to establish sych an
ﬂ\

estimate because substantial differences that do exist frequently fail

™~

to reach statistical significance if the number of observations fog eaqh
unit of statistical analysis is smal¥. - Similarly, statistically signifi-

cant differences often are not educationally meaningful,

Thus{ statistical and educational siqnificance.permi; a more

meaningful appraisal of project outcomes. As a rule of thumb, the follow-

ing effect size indices are recommended by Cohen as quides to interpreting \v

“

.
L
-—t—

educational significance (ES)
/
a differegce of '1/5
. _a difference of 1/2
. )

a difference of %/5

o

.20
.50
.80

H

small ES ;)
~medium ES

large ES 5
. #

-

1Jacob Cohen, :Statistical Power Analysis for the Behavioral Sciences
(Revised.Edition). New York: Academic Press, 1977 Chapter 2.
' -45. .
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The instrument used to measure qrowth in Enqlish lanquage was

the Criterion Referenced English Syntax Test (CREST), which tests mastery

of gpecific syntactic skills at three levels.. Material at the beqginning

apd intermediate levels of the CREST is broken down into 25 objectives

+

~ -
per ]ZEF]’ such as present-tense forms of the verb "to be" (Leve] I), or
possessive adjectives and pronouns (Level TI). Material-at the advanced

Tevel (Level III) is orqan1zed into 15 obJect1ves,,such as refJex1ve

pronouns. At each level, students are asked to complete four items for
each objectwe... An 1tem corisists of a sentence frame for which th’

student mu'st supplx a word or phrase chosen from four possibilities,

'

Mastery of a sk11} ob1ect1ve is determ1ned by a student's ab111ty to

answer at 1east three out of four 1tems correctly.

K .
7o .
Performance breakdowns are reported in two ways. First, a

a

grade and level breakdown is reported for students who were pre- and
' poststésted with the same test level. Second, results for the combined
'sammge are reported for the average number of objectives mastered at
pre- and post-testinqs, and the average number of objectives mastered

per month of treatment.

’

The results -of the criterion referenced tests in mathematics,
socialrstudies, science, native language arts, typing, music, and art

are reported in terms of the number and percent of Students achieving the

criterion levels set for the participants (65 percent passing). Results

are broken down by lanquage of -instruction.’
-~
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- 'rTab1e ‘10.' Resu1't§-of the: Criterion RefereanEansh Syntax Test’
{CREST): oumber of objectives mastered, and objecti'ves'mastered ' .
] . ‘ . .per month, . / .
m > (Spanish-speaking $tudents, fall) V }! . :
: '
f ‘ . ’ v
N . | ‘
- s ;o bt
Averaqge Number of , - Average Objectives
# of -Objectives Mastered Objectives Months of ® Mastered
Grade  Students Pre « - Post Mastered* Treatment  Per Month
9 54 . 1.9 14,1 C22 2.68 0,82
10 "..-30 - 1.2 16.4° 5.2 L
- IN, 21 "12.6 15.9 3.3
.1 1 1.0 12.0. 5.0 "\
. e . - - R —
: TOTAL 18~~~ 10.8 o151 4.3 ?‘2.7.7 T 1.55  * e
, o . ‘ , &
- * . « @ ~ * °. - .
_ Post-test minu$ pre-test ’ ét
"'\ ‘ . , - ur‘*
.The-qvera]l mastery demonstrated by these students was 15.1 abjectives,
. a4iin of 4£ objectives during-the fall instructional months. C L -
s . ‘g ' N e )
stery rates varied by grade from .82 pbjectives per month -in . -
grade nine to 1.85 objectives per month.in gradé ten; : L
)”o 3 » .
o & . 4 - f
4 + : .6
* o (\- ~9\—’ ]& ) .
- . ’ %
4 a‘t .nm
o ’ ’ 4 '
...~ 3 . ‘ “
by ; :
- - . . ° . . [ ]
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tﬂ“ . . Table 11. Performance of students tested on'the Criterion Referenced English Syntax Test
(CﬁEST): average number of objectives mastered by grade and test levet.
— ¢ R
(Spanish-speaking students, fall)
4 . '
. "' >
C - LEVEL T . LEVEL IT © LEVEL 11
X , . L .
Average Wumber of Average Number of Average Number of F
. s Objectives Mastered Objectives Mastered Objectives Mastered
" Grade N Pre  Post Gain* N Pre, Post Gain* N Pre Post Gain*
. 9 " 24 8.3 14.4 6.1 9 "14,3 18.8 4.55 21 9.9 11.8 1.9
S . 4 s “ N ¢
Af 10. 13 1.5 18,1 6.6 , _6 13.2 20.0 6.8 11 9.7 - 12.4 2.7
1 6 14.8 195 47 . 8  1%0 16.7 3.7 7 10.1 }2.0 1.9
. ‘ . 7 ]
Y it T T e e T T LT PP - 7.0 12.0 5.0
3 . TOTAL 43" 10.2 16.2 6.0 23 13.6 18.4 4.8 o " 40 '9.8 12.0 2.2
“‘ ) ' -~ ‘ * i .
. NOTE: number of:objectives for each level: Level I (25), Level II (25),. Level III (15).
* * > ! ~ ) ’ » ., .D v
Post-test minus pre-test,
’ .Student tested at each qf the three levels of the test demonstrated qains. R
L I : .
. .The twg largest gains were made by tenth-qrade studehts whose gain was 6.8 objectives
: at Level II and 6.6 objectives at Level I,
“ . . .Nipth- and eleventh-grade students' Level III qains of l.§ objectives depressed the . i
| TE overall gain for these groups. oo ' . bl
L_ ! O vt . . - o -

- P . ®
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Résu]ts of the Criterion Referenced Engligh Syntax Test

(CREST): number bf objectives mastered, and obiecfives.mastered

, \ " per month,
.“ " ' : i
(Spanish-speaking students, spring)
4 g .
. . * - 4

~

. Average. Number of  Average Obiectives
# of . Objectives Mastered Objectives Months of Mastered
Grade - Students ° Pre Post Mastered* Treatment Per Month-

9 39° 9.8  14.8 5.0 ’ 2.81 1,78
10 16 12,2 17.2 s 5.0 2.90 1,72
11 13 15.6 » 19,5 3.9 2.96 1.32

‘TOTAL * 68 11.5 16.2 .. 4.7 2.86 1.64

*
Post-test minus pre-test.

¥

.The overall mastery demonstrated by these students was 16.2 ijectives%

\

.. qun~of 4,7 objectiyes during the sprifg instructional months. .o

.Mastery rates were comparable in the ninth and tenth grades and lower

‘ -,

among eleventh-grade students,
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Table 13. Performance of students tested on the Criterion Referenced Enqlish Syntax Test
. . — 7
. (CREST): average number of objectives mastered by grade and test level.
- (Spanish-speaking students, spring)
LEVEL I LEVEL 11 LEVEL III .
Average Number of Average Number of Average Number of
. Objectives Mastered Objectives Mastered Ohjectives Mastered
Grade N Pre Post Gain* N . Pre Post G4in* N 'Pre Post Gain*
© 15 141 18.9 48 9  89°1l0 2.1 "

& 9 15 6.1 12.9 6.8
[ } ’ i

10 2 -18.0 21.5° 3.5 13 11.1 16.8 5.7 1 14,0 14.0 0

11 2 16.0 21.5 5.5 11 15.5 19.1 3.6 = ccccecmmceceeeeccoa- y

12 et e i} .........

[ 4 -
1 >
10-° 9.4 11.3 1.9

TOTAL 19 8.4 147 6.3 39 13.5 18.3 4.8

Level I (25), Level II (25), Level III (15).

NOTE: number of objectives for each laevel:

* N
Post-test minus pre-test.
.Students tested with. Level I made the greatest qains largely as a function of
their low pre-test scores.,

.-
. The qreatest gains amonq ninth graders were made by those tested with Level I;
ninth-qrade students tested with Level III made the least qains. ' ot )

e




Table 14, Native language reading achievement.
. [§

’ .

A

”Siqnificance of mean total raw score differences between initial ot
and final test scores in native lanquage reading achievement of

students with full instructional treatment on the Prueba de Lectura

' * (total reading, forms BS and AS, level 3).

Pre-test Post-test
Standard Standarq © Mean Corr.
Grade N Mean Deviation Mean Deviation, Di¥ference Pre/post t p ES

.67 12.33 .001 1.23

.
&

9 100 31.6 2.3 53.5  22.5 4 21.8

alillor- . e b an - - - .
10 68 . 33.5 %1.2 56.3 25.1 22.8 .65  9.46 .001 1,15
11 52 42.2 26.3  64.4 21.0 22.2 .74 8.97 .001 1.24
13 10 51.6 23.5 61.4 25.8 9.8 . .52 1.28 RS 0.41
.The pre/post differences were statistical]y signjficant and.of large
R educational significance for-ninth, tenth, and eleventh grades.-
.The twelfth grade differences were not statistically significant
or of large educational significance. However, their pre-test
scores were higher than other grades and the number of students
involved was small (10).
" 4
3
. . .
Q :

4
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] Table 15. Number of Students attendiﬁq courses and percent .
. ) passing teacher-made examinétQOns in mathematics.. '
(Lanquage of instruction: * English)
GRABE 9 GRADE 10 GRADE 1T GRADE 12 TOTAL

FALL , % % % % %
COURSES N PASSING N _PASSING | N PASSING | N PASSING | N PASSING
General Math I ~116 37 4 50 4 75 24 46
General Math II 15 67 4 100 3 67 22 13
‘General Math II1 it 61 9 33 11 82 L 100 |38 62
Remedial Math I _ 1 100 g T71 100
Business Math, ] 2 - 2 50 5 100° | 9 67
Algebra I. 7 « 71 16 5 |1 100 34 62
Algebra II 3 33 7 29 1 : 11 27
Geometry 1 2100 7 71 2 100 11 82
Advanced Aldebra & Trigonometry 3 33 1 100 . 4 50
TOTAL 51 ) 57 41 54 38 63 10 90 140 60

.The overall passing rate was 60 percent. ‘

.Thirty-six percent of the students were in academic math classes (Alqébra, Geometry,

i Trigonom%try), and had a 58 percent pass(ﬁaihate.
.Sixty-four percent of the students were i;\beneral math classes, and had a 61 percent
passing rate. {:.}

.The passing rate for students in general math classes was slightly better than for
academic math cldsses.
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Table 15
(continued)
» | S
. GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL
SPRING ' % % % % %
COURSES N  PASSING N PASSING [ N PASSING [ N- PASSING | N  PASSING
General Math II 26 35 13 61 8 75 47 49
General Math 111 13 69 3 67 1 100 17 7
Fundamental Math I N\ 1 100 - . 1 100-
. f
Transitional Math 3 67 367\
Business Math 6 33 5 - 10 40 1 100 . | 22 32
Algebra I, Academic 10 30 9 . 44 I 71 1° - 27 33
Algebra 11 Academic 6 50 10 40 3 33 19 ° 42
- ’ L4 \
Algebra III, Academic 1 100 > ) 1 100
A - -
Geometry I 2 100 3 33 5 60
Geometry 11 / 2 100 5 80 7 86
Advanced Algebra & Trigonometry ) 2 - 2 - 4 .
TOTAL ' 2 43 44 50 40"° . 58 7 43 153 49
.The overall passing rate 49 percent, v ~—
-~
.Forty-one percent of th students were in academic matH classes and had a 44 percenty -
passing rate.
Fifty-nine percent of. the students were in general math classes and had a 51 percent
passing rate. oy . s
N - . “
EVEW)

.The passing rate for general math classes was slightly better than for academic math

classes,
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‘ TaBle 16, Number of students atfghding courses and percent *
> = ¥ n
passing teacher-made examinations in mathematics.
(Language of instruction: Spanish)
>
) GRADE 9 ® GRADE 10 GRADE 11 GRADE 12 TOTAL
FALL , % -1 - % % % %
COURSES N PASSING N PASSING | N PASSING | N PASSING | N PASSING
General Math I R LYY 15 20 {14 50 - 60 33
- N _ .
" General Math 11 1 - "‘\\:}1 - 2 -
General Math 111 . 25 8 11 36 14 14 50 16
. Remedial Math I ) 1 100 : ' - 1 100
on .
' Algebra 1 : 4 50 9 33 5 60 18 44
- TOTAL - 72 28 36 28 |23 30 | 131 28
.The overall passing rate was 28 percent, !
» | .
.Fourteen percent of the students took academic math (Algehra), and had a 44 percent-
passing rate. ' . .
0 .
.Eighty-six percent of the students took general math classes,‘and had a 26 percent
- . passing rate, :
" .Unlike the pattern observed for math classes taught in English, the passing rates
for academic math classes were better than the passing rate for general math classes.
1 . |
NOTE: According to the project director, all math classes in Spanish were taught by one )
teacher; therefore the possibility of teacher effects exists in the outcomes.
o £7

. .




g , N e Table 16 | :
¢ . /“‘ .. {continued) ) D
s T - . .- | |
‘ ’ - ' : ’
' GRADE 9 = GRADE 10 - GRADE 11 - GRADE 12 TOTAL
SPRING ™ . “ % T A % % %,
COURSES . N  PASSING N PASSING | N PASSING | N _PASSING N__ PASSING
- - - 4
Gcfneral Math 11 62 19 19 10 |11 45 92 21
¥ .. General Math LII 1 - 2 1 -
e " Business Math . ’ 1 - ¢ ‘. . ~ ‘ 1 -
Algebra“l, Académic ° N 5 60 7. 43 3 100 ~ |15 60 -
N ' N ) '
Algebra II, Academic - 11 100 5 20 4 s, | N0 30
én TOTAL R L I X 31 -19° [18 50 - . 119 26
. . d ) . N v ' ?’~' . - » “~ ) ' q ’ ! . 4“’ ' ‘
"~ ..The overall passinq rate was 26 percent. I . ‘ o
] p L .
Twenty -Qne percent of the students took academrc math classes, and had a 48 percent . 3
Rassing-rate, ‘,, - -
AN Seventy-nlne percent of the students took general math classes, and had a 20 percent .
] passing rate. B o . N
~, ~Unlike the math classes in English, the passing rates for academic math classes were '
o conslderably better than the passing gte for qeneral math classes. ,
. : By "o ~
. . Overall ‘the passing rates tendgd to be higher for classes taught in Enqlish than
T in Spam“sh ‘ . R 4 .
Lo ~  NOTE: According to the project director, all spring math~classes in Spanish were .taught by one teacher.
. [ ' i ) . 1,& “s‘h R ) . .
' - . 7. o . v 7 e
‘ - ._/ . - .
v . *
I . P " 4 - i ° . 'R
’ . M . hi %, (R
& . “kk:'\ c’
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Table 17. Number of students attending courses and percent

r

L

) i
passing teacher-made examinations in science,
. M L

(Lanquage of 1nsfruction:9 Enqlish)

\

L]

i GRADE 9 -, . GRADE 10 GRADE 11 .GRADE 12 TOTAL
FALL T - 4 . g 1 1
COURSES E N__PASSING | N PASSING | N PASSING [ N PASSING | N  PASSING
Biology I, Academic 10 60 |13 69 , 23 ' 65
Biology I, Gen;nal' 2 100 22 41' 3 .67“ 27 48 .
Biology II, General 1 100 4 75 2 100 7 86
General Sc;ence I 39 69 10 60' 49 67
Generqi.SciencF 11, Academic 1 -100 1 100 ! - 2 100
Chemi stry o 13 69 J 2 100 15 73
TOTAL " a2 71 43  -51 71 // 7 86 123 - 65 .

31

.

- L]

.

.The-oveﬁal} passing percentage was 65 pefcent;

£

Y

\').

%

.Thé'lbwést passing percentage by course was for Biology I, Genéral (48 percent).

.The passing percentages by grade range fr

in grade 12.

Qn,SI percent in grade 10 to 86 percent

nl.
r"
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Table 17
(dontinued)
. ' , \

. GRADE 9 GRADE 10 GRADE 1§y GRADE 12 ° TOTAL
SPRING 4 % 1 % . % S A
COURSES N  PASSING N -PASSING | N PASSING | N PASSING | N PASSING
Biology 11, Academic 2 100 ’ 2 100
Biology II, General 10 100 9- 67 2. 100 |21 86

; - 13
General Science II, Academic 52 63 8 100 1 100 * 61 69 .
Chemistry ) ) 9 66 9 66
Health Careers ] * 3 33 T 4 50 5 40
TOTAL 54 ©5 18 100 22 59 4 75 98 69

g

-

- 1

.The overall passing percentage was 69 percent.

.The passing percentages by grade ranged from 59 péreent for eleventh graders to 100 percent

for tenth graders,

Y

ve
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Table 18. Number of students attending courses and percent

passing teacher-made examinations in science.

(Language of instruction: Spanish)
- Y
GRADE 9 GRADE 10 GRADE 11"7 GRADE 12 " TGTAL
FALL . % % % % o
COURSES N  PASSING N PASSING | N PASSING | N PASSING | N PASSING
Biology I, General 1 - 13 61 7 57 21 57
“Genera) Science I’ 62 48 5 40 1 100 68 49
Chemistry - 2. 100 15 80 3 100 20 85
A . ’ . .
& Health Careers 1 100 1 100 2100
$
JOTAL 64 48 121 62 23 74 3 100 111 58
‘ 7
. The overall passing percentage was 58 percent.
.Most students were enrolled in basic science classes. .
.«Sixty-one percent of the students took general science I which had a passing
percentage of 49 percent. ; . .
, >/ .
NOTE: According to information provided by the project director, all fall science
classes in Spanish Were taught by one teacher, thereby introducing the
possibility of teacher effects.
6\
"y -
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TabTe 18
(continued) '
GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

SPRING % . % % % %

COURSES N PASSING N PASSING N  PASSING N  PASSING N  PASSING

Biology II, Academic 10 90 6 83 16 87

Biology I, General } 9 67 4 - 100 13 77

General Science II, Academic 57 39 2 100 2 100 61 43

General Science II, General 2 50 ' 2 50

/

Chemistry - 3 33 13 85 3 67 19 74

Medical Lab Technician 1 100 1 100
L TOTAL 58 40 26 - 13 |25 88 37 &7 |i12 59

3

-

; The overall passing percentage was 59 percent.

.Fifty-five percent of the students took general science I1, academic and had a 43
percent passing rate,‘thus depressing the overall passing percentages.

NOTE:

A1l spring science classes in Spanish were tau
to the project director.

ght by one teacher, according
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Table 19,

Number of students attending courses and percent

passing teacher-madé examinations .in gbcial studies.

1.

(Lanquage of instruction: English)

GRADE 9 -GRADE 10 GRADE 11 GRADE 12 TOTAL

FALL , % % % . % %
COURSES N PASSING N PASSING | N PASSING | N PASSING | N PASSING
American History I, Academic 1 - 29 69 3 100 33 70
World History I, Academic 2 100 36 58 5 60 1 100 44 61
World History I, General 1 " %100 ’ 1 100
American Studies ) 1 100 1 100 2 100
World Culture 50 66 6 67 ' 1 - 57 65
TOTAL 53 68 43 58 35 69 6 83 137 66

.The overall passing percentage wés 66 percent,

.The passing percentage per grade ranqed«frbm 58‘percent for Eenth graders to ‘~ \\\\\

83 percent for twelfth graders.

| \ :

i ER

[ 4




Table 19
. (continued)

_ GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL
SPRING | ‘ 3 ' 3 % 1 3 (.
COURSES N PASSING | N PASSING | N PASSING . PASSING | N PASSING

LY

American Histofy I, Academic : 2 50 T 87 1 9 56

Iy ’ -
World History I, Acagemic i ’ . 100.

World History II, Academic

Economics, Academic -1

Economics, General

Consumer Egonomics

World Culture -

American Studies (I) .

TOTAL 63 54% (48

»

' ~

+ The overall passing percentage was 62 percent.

. Seventy-one percent'oﬂ the studénts were % either world culture or world history II,
- academic. ' .
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N Y e . Table 20. . Number of students attending courses and.percent + - ‘
R " - - ." 13 -"e . .. d/ ~ . . ! -
, . - K , . Dbassing teacher=made examinations 'in sochal studies.’ =~
4 ) L . AP - . T N .
- e et ' . : - . ’ ( e . . ~
. . J (Language of instruction: . Spanish) « - - ' hd .
N o - . L I t ' .
d - - » . ] B B ,
. GRADE 9 GRADE 1p GRADE 11 GRADE 12 TOTAL
s FALL, A A 4 . % % % %
COURSES : -N.  PASSING N_PASSING | N PASSING | N, PASSING | N PASSING
_ngmcan H1sbory 1, Academic T 1 100 23 91 |1 100' |2 85
&, Nor]d History 1, Academic 7 :57 28~ 75 7 _8p .42 74
-!3 N 2 o] D . : )
World Histor »LI .Atademic 1 - Lo ) 1 -
< Y —— »— } , -
~ 2 Norld Cul‘fﬁre . |63 1. B 63 71
! ’ ‘ o N ) - o ’ ' - ) .
TOTAL. / <o © 72 - 68 29 76 30" 90. 1. 100 132 75,
% g , -» > e ! ‘. . ¢ \v .. n - ' . :
= i : Q" . ) : . - .
1 ..The overal¥ passinq pe‘reentaqe % 75 péFcent. ‘
- The pass'jnq percentaqqs 1mprove cont’muous'ly frpm the lowen to the higher qrades. ! .
. NQTE' Acco‘rdinq to the.prOJect d1rector, all courses vgere tauqht by one teacher. ‘
¥ . < e .
“ ' . . oo
. ’ . — 4
e N - ’
H .w: ’ Q . {
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% Table 20.
- (continued)
~ ) \ . .
. GRADE 9 . GRADE 10 GRADE 11 GRAD.E 12 TOTAL
FALL . S % % ! %
COURSE S« - N  PASSING N  PASSING N  PASSING N  PASSING N PASSING.
.World History I, Academic 12 67 24 79 9 78 45 76
5 > N T
Economics, Académic 1 100 1 100
Econopics, feneral™ 4 100 ) “ 4 100
U . ’ L
Consumer Economi€s - . 1 - 1 100 8 87 10 80,
World Culture 55 64 . {1 - 1 100~ ‘. 157 63
N & :
TOTAL-—.— T 68 — 63127 T 78 22 86 1117 - 7N
* & .
: L » = .}
+« .The overall passing percentage was 71 percent.
= . . . . .
.Eighty-seven percent of the studénts were in either world culture or world history .
s I1, academic. ’ ‘ .
L} ] .
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Table 21. Number of students attending courses and percent
. )

passing teacher-made examinations in g!tive language arts,

1
-
sty -

(Language of instruction: Spamish)

GRADE 9 ’ GRADE 10 ' GRADE 11 GRADE 12 TOTAL
FALL % % % % %
CDURSES N PASSING N PASSING | N PASSING | N PASSING | N PASSING
Native tanquaqe,l, Academic 27 85 f <100 o 34 88
: -
Native Lanquage II, Academic 58 65 31 68 5 60 94 66
Natiave Languages 111, .Academic 32 69 22 9 12 75 3 100 69 78
Natiye Lanquage IV, Academig 50 10 - 100- 14 86 &
Native Lanquage Advanced Placement 2 100 R 2 100
" TOTAL- e 117 71 o |66 79 27 81 3 100 213 775
: - — -
+ - ! - -
. .The overall passing percentage was 75 pergent. J’ hi 4
.The passing percentages improve continuously from the lower fo the higher grades, .
.Forty-four percent of the students were in native language Il which had a )
passing percentage of 66 percent. This course depressed the oyeraT] passing o
percentage. |, ) PR n
4 * - -(‘
P & \
/ P -
' .
' £ : / &
» . . bt ‘ f
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) Table 21 ° !
\ (continied)
. »
. GRADE 9 GRADE 10 GRADE 11 ERADE 12 TOTAL
SPRING < . % % % : A
COURSES ) N PASSING N PASSING | N PASSING | N PASSING | N PASSING
Native Language I, Academic 32;r 9] 10 60 4 100 .1 - 47 83
Native Lanquage I, Academic 39 - 33 28 39 9 22 76 34
Native -Lanquage III, Academic 32 78 27 96 17 82 6 100 82 ' 87
Rative Lanquage IV, Academic 1" 100 3 100 9 89 ) > 13 92
Native Lanquage Advanced Placement 2 50 ? 50
TOTAL . 104 — 65 70 67 . |39 72 -7 -— 8k 720" 68- -
.The overall passing percentage was %68 percent. *{
.The passing percentages improve’ continuously from the lower to the higher grades, i
.ThirU-five percent of the students were in native lanquage Il which had a _
« passing, percentage of 34 percent. This course depressed the overall passing N
*  percentage, ' ' ' ? ’ ’ - .
\ L ]
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-Table 22. Number of students attending courses and percent

passing teacher-made examinations in miscellaneous courses.
7

>y
5 \

v

: # .
. -The overall passing pércentage was 84 percent.

.Typing had the highest percent passing (93~pércent). .

»

‘ (Language of instruction: Enqlish) . . "
' GRADE 9 - GRADE 10 GRADE 11 "GRADE 12 TOTAL

FALL y S ' % % % % s

COURSES N  PASSING N PASSING | N PASSING.| N PRASSING | N PASSING

Typing 5 100 4 75 6 100 15 93

3 . T i ’

Music and Larfquage Arts 17 9 '’ 11 64 9 18 3 100 40 82

Fine Arts and Lanquage Arts 13 77 11 82 8 100 - [ 7 100 39 87
.. JOTAL . 35 86 26 74 23 91 10 100 94 86
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. Table 22. Y
(continued)
N
GRADE 9 GRADE 10 GRADE 11 GRADE 12 - °TOTAL
SPRING y . 4 . % % <% L,
COURSES N -PASSING N PASSING | N PASSING | N PASSING | N PASSING .
o Typing ) ‘ o \2 ‘100 ) 1Q0
Music and Language Arts .2 100 13 67 5 80
Fine Arts and Language Arts 2 -100. ° 7 86 9. 89
s 7 X
TOTAL 4 100 . 12 83 16 87
. ‘ -
.Th overa}l passinq”pe}'cent was 87 percent,
:,The, number of students enrolled in these classes declined from 94 to 16.
- A )
s L
a, . “ ' -
' | * - i ’ .
cl' ¢£ - . }' '
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v Tabje 23.-

Significance of the difference hetween aﬁtendanoe percentaqges

of program students and the attendance percemtage of the school.

©

. Average .School Wide Aétendance Percentage: 74,5
- Mean Standard Percenta'qé S
« Grade N Pegpentage Deviation Difference t [
9 am e 25.3 6 " 210 025
10 '8{ 83.1 21.6 8.6 3,61 001
11 69 89.8 9.2 163 -13.81. .001
12 12 89.0 5.8. 14.5 8.66  .001
TOTAL 297 83.1 21.3 8.6.-  6:96 .00l

L

.The total attendance rate of proqram students ‘was 8.6 percent
better than the’ schoo]-mde attendance, a difference which was
statistically significant beydnd. the .N01 level. -

.All gradés had better attenda.nce than> ﬁhe school-wide rate.
A1l differences were stat1st1ca1]y significant,
. /

The eleventh and twelfth qraders averaged more than 15 percent.
better than the school-wide attendance.

¥ /'

- s ' . - .
. - .
. . f . . - - «
N ~
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was 28 percent in the fa]l and 26 percent 1n the»gpr1nq.

SUMMARY ‘OF FINDINGS - 4. o

In English read1nq ach1evement in the fa]l, proqram students
1
demonstrated an average of 1. 55 6bjectives. mastered per month of instruc--

. - - e

tion. In the spring, the démonstrated averaqe qain,yas 1.64 objectives

Th”qain'sabres were depressed by. lower achievement
scores in Level 111 of the CREST where the smalder numbe& of ob1ect1ves

‘
restrictgd the apportun1ty for students ‘to- -demonstrate qrowth.

*mastered per month.,

v
1

In nat1ve lanquage read1hg, students in qrades 9, 10, and 11

ot

demonstrated stat1st1ca11y and educationally significant>gains: twe]fth-

grade students did not. The lack of significance at’ the twelfth grade,

however, was attributed to high pre-teet scores and the 8mall number of

students tested.. v

. .
» ’ \

In mathematics courses taught in Enﬁ]ishg the° overall pass'rate

in the fall was 60 percent. In the'sprinq, the overall pass rate was 49

- *

percent, In mathematics courses taught in Spanish, the overall pass: rate

In both terms,
students in academic courses taught in Spanish achieved passinqg rates.
which weregsubstantially higher than the rates achjeved by students in”

genera] c]asses,
> v

.;nstruct1on in English had h1qher pass rates in both fgll and spr1nq )

than did students who rece1ved their 1nstruct1on in Spanish, : T

“ A

-

' .
The overall pass rate in the fall in science co&rses taught in

4

Englﬁsh was 65 bercent. “In sprinq, the overall ‘pass rate was 69'percehz.

In science ceurses taught in Spanish,,the ‘overall pass *ate was 58 percent

-

3

-70-

-
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e
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In all qgrades, progqram studehts who received mathematics




in the fall and 59 percent §n the spring. A]thouqh ;he;overa]] paS*s\\\C
rates were higher in both fgl] and spring for students who received scien
instruction in Enqlish, tenth graders (spring), eleventh graders (fall

. /
and spring), and twelfth graders (spring) receiving instruction in Spanish

échieved higher pass rates than their counterparts taught in English. ,

In . sogial studies taught in English, the overall pass rlate was
’ "

66 percént,én the fall and 62 percent in the spring, ,The %yerall fall pass
’ ’

rate in social studies courses fauqht in Spanish was 75 pe?cent. In
'spring, the overall pass rate was 71 percent;‘ In all grades, program
students.who received social studies 1nstruciion in Spani§h had higher
pass rates in both fall and spring, than did.stqhents receiving 1n§trug-

tion in English, (See conclusions and recommendations for discussion, )

-

4
In native language arts courses, the fall overa]l‘passinq rate

v

was 75 percent. In 3pring, the overall pass rate.was 68 percent. The

passiné percentage per grade ranged from 65 percent.(gqrade 9," spring)

-

to 100 percent (grade 12, fall). ) .

4
L}

In typing, music: and fine arts courses taught in English, the

1 M * *
overall pass rate was 86 percent in the fall and 87 percent in the spring,

. 0

. $ .
Passing rates ranged from 74 percent “(grade 10, fall) to-lOQ percent
(grade 9, .spring and grade 12, fall),

The attendance[rate for the total prdqram was 8.6 pefcent higher

p LAY

than the averaqe school-wide attendance rate, a difference which was L
/

statistically s1qn1ficantn In addition, all grades md s1qn1f1cant1y

better attendafice rates than did the total school pqulation. A

. . . ) n



' VII. CONCLUSIONS AND,RECOMMENDATIONS R

.

DurNog 1980-81, the bilingual prouram atSSouth Bronx High

. _ School provided T™wstruction in English as a second lanquage, content-

( area courses in the

qtive languages, and supportive services to 344 LEP

students. Curriculum dewglopment, staff development,-and parental in-

volvement activities supplemented these servjces/

/s
/1

J&\n the staff in February, 1981; this ad ‘t1on should a]]ev1ate the work

\
1oad Bf the present assistant principa], who supervises three departments

as well the bilinqual program. ‘ )

The principal further stated'that in the coming school year,
the administration plans to examine the situation of English-dominant
Hispanic students in the bilinqual project. These students are Enqlisha‘

dominant, but are neither proficient nor literate'in English. The bilinqual

project curricula will be revised to meet their academic and-affective

needs. The pr1nc1oa1 ant1c1oates an expansion of the schoo] S b1linqua1 .

"

popu]at1on in the next two years; part of this expans1on will involve a

grea,tex number of English-domi\nant Hispanic students, ) .

. [ J
J ‘ . Interpretation of the d1fferences in achievement rates between

9tudents in éontent-area courses taught in Spanish ‘and Enq11sh is d1fficu1t

for several reasons. (This holds for d1fference5«between students in
. /' .

t . academic and general courses as Well, aTthouqh perhaps to 1esser deqree. ).
2 The process bg which students were selected to partic1pate 1n c]asses
. ST o . -72-
(&) g - . ) CF
v | ‘




kN

(Enq]ish;or-Spanish lanquaqe, academic or qenfral) may have resulted in
groups of students who differed in educationa paredness or needs, and

who might not be expected to perform similarly in‘a qiven'content area.

£ - .
In addition to selection factors, the bilinqual courses were taught by

4 .
a single teacher in each subject area, 'thus introducing the possibility

of teacher effects on students' achievement. An awareness of these

confounding factors precluded any further clarification of those differences

I

which are reported.

The assistant principal for bilinqual educatioh stressed, that
1981-82 wiil be the fjnél year of Title VII funding for tM's project. He
and-the project director plan to seek Title V&l funds for another project
whose focus will be career and vocational orientdtion, including laboratory

T~ Y s
technigues. and computer training. The basic bilinqual services presently

- supported with Title VII monies will continué under tax levy, Title I,

and supp]emeng{TSZTTEZ}tion funds. The present curo1cu1um w111 be offeréd

with the possible addition of a c]ass in Latin American cu]ture which will

—

be taught within the sociaT*stgdies department if enrollmént is sufficient.

'b,%'

L} '\'\ .
. Other immediate plans include instrifetjon in bilinqual math and native

lanquage arts, as well as a computer .training Gourse, to be offered by

September, 1981. ’ ~

’

The project director ind#&ated that, to the extent that the
budget allows, staﬂf development will be expanded in the coming year.
The following recommendations are propésed to implemgnt the

4
bilingual education program even more effectively: -

P73 .
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.

1) the project should seek avenues to establish better

ggﬂmunicatﬁon with thé parent pdpu]ation and the outside comhunfty;

L)
2) more community 1eaders should be 1nv1ted to the project

to serve as role’ mode]s* : . .

< 3) ahfamily assi‘Stant should be assiqne*to(‘the project’;'
4) bilingual edhcation and public relations t®&ining of
the staff personhgl shou]d be included in the Dro1ect s activities; .
5) student participation in the Adv1sory Comm1ftee should
be encouraged; v -
6) a neeqsiassessmeqt of the fgﬁy]tv:shoe}d be pu}sued;
7) the differences in achievement rates hetween studehts
in content-area courses tauqht\in Spanish and English beé examfned more

.

c]osely to de;ermine 1f lower-rates of achievement in'mathematics courses,
‘ 1
especially those taught in Span1sh, require cha%qes'\@ currd Tum,

*
materials, of. instructjonal ‘approach; e | , /
8) a better system of data collection and analysis should

be instituted,
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Professional and Paraprofessional Staffs

0 ' A Staff Characteriskics: )
T TIME N ‘ YEARS *OF YEARS OF YEARS
SPENT IN | DATE . ) HﬂNﬂLlNGUALL RIL INGUAL 0F 7,S.1.
PDSITION FUNCTIDN | HIRED ENUCATION R | LICENSE ~ :__ FXPERIFNCF .f EXPERIENCE EXPFRIENCE
Project Directnr 100 .2/80 | R,S. Chemistry / N.Y.C. Bi1l, chem, and q,s. (DHS) [ " 1? 3
M.S. hosp, adm, N.Y.C, Bil, math (JHS)
.- H.S. ediuca. adm, N..1.S. Req. chem, and a.s. (DIIS) .
* - Req. math (JHS)
Carricalum " - T T T
spectatist (E.5.L.) 100 /718 | B.,A, Fnqlish N.Y.C. Fnqlrsh (gecnndary) ? 5 k]
. M.S. urhan ed. r | N.Y.S./Cal, Fnqbish (7-17) . .
“Tugriculum T ® - 1
specralist (content) 10n 9/74 | R.A, hist./soc. N.Y.C. B1l. sncral studies (JHS) -1 7 ?
’ M. A, history Bil. sncial studies (DHS)
. ° . 4 Req. social studies (DHS .
“Trade advisor] L0 /78 | .3, Spanish I W.Y.T. Req. Spanish (5] 73 23 T
L4
counselor 750 ) Coupsel ing -psych. N, Y.S, s,
.51, teacher 0 | 9/78 | B.A. spenrch/Enq, N.Y.C. Enqlish (NHSY T . R R i
. M. ¥.S: E.S.L. (PNS) 4
TN teacher o per | R.A. French - FH.Y.C. French P.N, o+ N [“""‘T"""r’"“-’-""" I
. diem | M.A. French N.Y.S. Spanish (D '
“WILVK, teacher/ RV 9780 | B.K. Spanish < LT N.Y.T. Spanish %W;* . 3T T3 T
a.m. coordinator _‘ an M.A. Spanish . ~ c
F.S.L, teacher/ AN per R.B.A, persnnnel N.Y.C, Req. subst. elem. 3 (elem
req. English 6N diem | administration’ P.D. (NHS) 1/2 yr. (DHS) .
Tcience teacher W"" 3777 1 R.S. hinl. /q.s. N.Y.T. Biol. and q.s. [NHS) In | [ A
R M.A. science ed, N.Y.S. Bil, hiol, and q.5. (DHS
biol. and earth sci. (DHS)
“Hath teacher Tan " TA7777] 8.k, math NLY.T, RiT, math [DHS) - 3 TR
M.S. atmosph, sci. ' - : d
ocTaT stadies T TTTION T TIO/TT T B.K. Snc. stud. TRV BRI social studies [ IR ] —»a | 78
teacher ¢ M. A, educ, adm, _(S_p?i;iﬁLs_rlm 4 B
TSpanish “1on 9778 T R.K. Spanish TNV social studies (OHS) .3 ] TR
teacher ' M.A. Spanish N.Y.S. Spanish (7-17) N .
Paraprofessional - | A0 [ &/AI T Jr. at Rutqers B 7 mos. Zms. [ 7 mng
Paraprofessional | 100. " | “3/RT [ R, K, educ. (£1 Salvador) S ___:::_1_7__ - L«_j_::ﬁi ]
N ’ 1 1 [
Secretaby/intern | 100 11/79 | Sec. studies 1 1 4___‘24_ ________17 o _lz_ _
Mote. Twp Spanish téachers were nnt avatlable when this farm was completed.  This table dges not reflect their hackqrounds

- or experience,
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, 130 LIVINGETON STXXXT, SACCILYN, NEW YORK 11201 LEVEL
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ENGL‘ISH AS A SECOND LANGUAGE :
SCHOOL . TEACHER
\f, ¢ . OFFICIAL CLASS . Esn.puss \
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4 : '
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GFFICE OF EDUCATIONAL EVALUATION . ADVANCED
110 LIVINGETOM STREXT, w’(mm uzu‘ LEVEL

r
ENGLISH AS A SECOND LANGUAGE
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. SOUTH BRONX HIGH SCHOOL,
.. 701 8t. Ann's Avenue
' Bronx, New York 10455

. (212) 9936353

' ESL BOCK LIST 1979 - __

Suggested levels:
B = Beginning . 2 ESIR - Beginning Reading
I= Intexnedlate . ‘ 3 ESIR - Intermediate Reading 1

A = Advanced 4 ESIR = Intermediate Reading 2

EL = mghshnmumnt T

’ - IN USE
All In Aﬁﬁay's Work ;,Baygell/ﬂékernan
Advanced Dictionary (Scnét, Foresman)
kxeﬁcmﬂe;t;ageDictjm (Sell)

- CI!WP‘—.Ale*andeuy&ﬁﬁrnélius
. Elementary'nnecdotes
_m'nglishPoradmx;ingWarldBks 1-6, w:xkbooksl-é

(Scott, Roresman) Basic serves for ESL S
Teachers annodated editions 1-6 :

The English Notebook: Exercises Mastering the Essential

Structures - Ybrkﬁg
" English. Step by Step with Pictures - Boggs/Dixnn .

Elementary Composition Practice Bks. 15231amm
Graded Exercises In Ehglish - Dixon

Growing ‘In English Language Skills - Pipocchiaro/Lavenda
Journeys éo Fame - Kieszak
Littie Stories for Big People - Gmshack

Modern Short Stories In English - Dixon
mltiplcmwies‘-ﬁmim -

. ‘ ‘ ’
-83-




sESL POOK LIST 1979 - _

AS

1

16. NoBbtWatér'Imigi'xt-Bodtan/IAnzam ‘ ' “ ZESLR/3ESLR N
17. Reéct-lnterwt:-Si’anx.ims for Commmications ‘ ce T i
Byrd/Clamente - N e I,EL
18. Selectitns for Developing English Language Skills -
Fimnocchiaro/Lavenda . . I
19. Skits In English - Hines , o B,I,A
20. Sty Skills for Students of ESL - Yorkey . ' . I,AEL
! -
21. 30 Passages - Byrne/Cornelius _ . A
22. Tuming Point - Dieszak . 4ESIR
1. Armerican Classics - Dixon,.
The Red Badge of Courage - Bk. 10 (2,600 word vocab.)
The Adventures of Buckleberry Fimn - Bk. 9 (2,400 word vocab) .
2. American Folktales - Bimmer - Bks. 1 & 2 1
' 3. Access to English - Breckenridge-Bks. -1 & 2/Markbooks 1 & 2 B
'4. Complete Course in English - Dixon - Bks. 1,2,3 B, I '
5. Curriculum Associates bhterials:. /‘
. Capitalization and Punctuation , /1 E
Thirty Lessons in Note Taking + 1, B
Thirty Lessons in Outlining : / I, EL
6. merymyhtglishasaSecahIazigtﬁge-Knxlﬂt/bffrm B
7.. Double Action Play Book ~ Bks. 1 &2 . I, &L R
8. Fact or Fiction (3,000 “vrocab. ) ' o A
9. Illustrated Now T . > i .
Frankenstein . ’
Gulliver's Travels
Black Beauty \
Call of the Wild . A
10. International Folktales II - Birner . I
11. Iado English Series (revi.sededitims) Bks. 1 - 4, Workbooks 1-4 B,I
12. Murder Now and Then (4,000 word vocab.) . A
13. itnlsw:ias-mu.lsz,A-xatz, anerea,Bmtirbug B,I
N v fad

8- 112 :




CONT'D. .
ESL BOCK LIST 1979 -

*

REFERENCE/ENRICHMENT -

(Available in Bilingual Office, Room 510)

" 1. An Annotated B:.bliography of English as a Second language
Instructional Materials - New York State Education Depart:rent -
‘ Bureaﬁ of Bilingual Pucation

2. A Bibliography of Erglish as a Secord lanquage Materials

y Grad&s4-12-NatimalC1ea.ringH&15efarBilingua.l
BEducation
3. D‘)gllshasaSecaﬁIanguage/qun’IhebrytoP:acthe
Finocchiaro
< 4. PlayardPractJ.ce-gzadedganes
for English Lanquage 'I‘eachmg ard Duplicating Masters -
Chamberl in/Stenberg
L ] - .
5. Records: A
\ - (a) M:Lstermndayaxﬂotherson;sforﬂmeteachmgof
English
. (b) Bard to Learn that English as a Second lLanguage
Blues

-

6. ESP Inc. Spirit Duplicating Masters ‘
Jumbo English Year Books 3,4,6,8 -
, Developing SEntence Skills 4 - 7 .
* Understanding Punctuation 7, - 12, 4 -7
American Holidays 3 - 6
Mixty Maxty. Word Di Puzzles 3 -5, 5 -7
I.upact 1112 (Prepar for Proficiency and Campetency Test-
ing) 11 - 12 .

7. KeyIdeasInEhghshIevelsI I, III
Dtglmaung)hsters

8. SeeItSayIt-Developi.ngOralIanguage-
2 Poster Card Sets
(a) Us:ngegularVe.rbs o .
(b)stingIrregulatverbs . . C

.

-
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_D.

SOUTH BRONX HIGH SCHOOL
701 St. Ann's Avenue ' :
Bronx, New York 40455 \

(212) 9936353 \

BOOK LIST 1980-1981 ‘ .
) . FOR CONTENT ARFAS IN BILINGUAL PROGRAM
- P

1, mmalasmanm Colecc:mAlmom

2. if - La Materia: Susl-"oumsySusCanbios Braniwem/
" Stollberg/Burnett

3. Gaxer.al Sc1mce lblt/Ra)ehart ard Winston Pubh.s}m's

ﬁ'r

ik . \

1. Biologia - Joseph M. Oxenhorn Publicaciones Culturales, S.A.

2. Biologia - WﬂJJmLSraJlumdﬁﬁmR.G:emPubhcam&m
Culturales, S.A. :

3. Cawepf_sinl‘bdemBio;ogyDav:deausCanhndgeBodtm. T
Hmanaiology(ma)

X. Bmlogy Joseph M. am!-nm Publicaciones Culttml&s, S.A.
2, YazrbalthWSafetyforBettarLivmgHaman'tBrace

d * I ¢ ’ L]

1. Quimica Gregory R. U'b;phl/ﬂenard/Jaffe/L& Sumnerlin/Lynn
Jackson Publicaciones Cultural, S.A.
2. Laboratorio De Quimica Investigaciones Fergusan/Schmuckler/
Caro/Siegelman ‘
3. Quimica: La Materia‘- Sus Formas y sus Cambios. Brandwein/
' St:ollberg/&mxett Pi:bl:.caciam -Cultural, S.A. .

5. Actimdmtrymthl’ Bolt:n/ElizabethV. Imm:emai:io

)Bxesiniﬂolt, Renehart and Winstory, ‘Publishers.

6. Iabontoryhcperimtsinhctimduﬁs&y-,%aum

7. Iﬂtmducct.imalaQ.ﬂnme.i!. Dicksarr Publicaciones Qultural,
8.A. o .

Mathematics )

A.

General Math
1. anmhﬂmﬂm-mdnsuinmynuﬂgaéax, Inc.
-86- 114




oONT'D.. ™ : mcxwmmmsmsnmm.?mm Page Two .

m LIST 1980-1981 R

2. mtluratl.caVocéqiasalPFnElOmm:cio
Marie Matinka/Cristina J.gtnzSo.:thW&stemPubhshmgCo.
3. Principios De Gomercio Pundamantos Matematicos

Carmen I. Rodriguez De Roche/Margarita Paez De Abgeu

~

B. Algebra e /
1. Elementos De Algehra Bachillerato
Irving Drooyan/William Editorial Limusa
s 2. Algebra - Isida:g er Amsco Achool} Publications, Inc.

~ .

The copsumer §n - W. Richard Plukett (Harcourt,
4 a

World Qulture - Serie Educacional de Barron, Inc. i
-El Medio Yy Africa Del Norte; Erwin Rosenfeld and
‘Barriet

L
[
L
é
;
i

-87-
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[ 4

BILINGUAL PROYGRAM 7 .
~ SOUTH BRONX HIGH SCHOOL ALBERT KODJO
SONIA RIVERA, Principal ’ Title Vi Project Direcipr
MINI - RESOURCE CENTER . ' ' ,
. . - *
'
) SCIENCE )
. l. Introducion a las Ciencias: Coleccion Alinorma . .
2. Quimica -~ La Mdteria y sus Formas Cambios — Brandwein/Stollberg/Burnett
- 3. General Science - Holt/Renehart ,
4. Biologia - Oxenhorn - Publicaciones Cultural ‘ ’
\ 5. Biologia - William Smallwood/Edna Green - Publicaciones Cultural; S.A. )
\ 6., Concepts in Modern Chemistry - David Kraus — Cambridge Book Co.
. 7. Action Chemistry - Bolton/Lamphere/Menesini , .
8. Introduyccion a“la Quimica - Dickson Publicaciones Cultural; S.A.
9. Pathways in Biology - Oxephorn -~ Globe Book Co.
' 10. The Human Body fn Health and Disease - Memmler/Wood - Lippincott Co.
11. Your Health and Safety for Better Living -~ Harcourt Brace Javanovich
12, Quimica - Gregory R. Choppin/Bernard/Jaffe/Lee Summerlin/Lynn Jackson
Publicaciones Cultural; S.A. ’ ’
13. laboratorio de Quimica-- Investigaciones - Schmuckler/Caro/Siegelman
14, Pundamentos de Quimica - I & IT Dr. Luis Larrazabal ~ Minerva Books, Ltd.
15. " Laboratory Experiments in Action Chemistry - Renehart and Winston, Pub.
16. Concepts in Science - Brandweini/Cooper/Blackwood - Harcourk Brace .
Jovanovich, Inc. ) '
17. Biology.and Human Progress - Charles Tanffr - Prentice Hall, Inc.
MATHEMATICS . }
18. . Repaso Matematico - Edwin Steia/Allyn & Bacon, Inc.
19. Matematica Vocacional pata el comercio - Marie Martinka/Cristina Rodriguez -
- South Western Publishing Co. ‘
20. Principio de Comercio con Fundamento Matematicos - Carmen I. Rodriguez *
. de Roche/Margarita Raez de Abreu .
A 2l. Elementos de Algebra Para Bachillerato - Irvi';ig Drooyan/William Wooton' - .
B Editorial Limuss. : ’
. 22. Algebra - Isidore Dressler - Amscd School Publications, Inc.
23. Algebfa Moderna‘- Dolciani/Berman Freilich :
24, Preliminary Matbematics - Isidore Dressler Amsco School Publications, Inc.
25. General Mathematics - Addison - Wesley - Keedy/Bittinger/Smith/Anderson
¥ SOCIAL STUDIES
. 26. Historia del Antiguo Continente, Editorial Norma
. 27. Consumer Economics 3 ' . . ~_
- 28. Economia para Todos - Benjamin Perles Editorial: Cohtinenta.l,/ S.A.
29. The Consumer in ‘America - Richard Plukett - Harcourt/Brace Jovanovich
30., El Medio Oriente y Africa del Norte; Erwin Rosenfeld and Harriet Geller
1.

Histpria de America, Angusto Monte-negro - Editorial Norma,

701 ST. ANN'S AVEMUE o BRONX, NEW YORK 10455 .« Telephone: (212) 665-1477 S
. - L -88- 4 4.0 ) -
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CONT'D. S _
MINI - RESOURCE CENTER

CATALQOGS -

32. Barclay School Supplies
33. Cafolina"Brolpgical Supply Co.
3k. NYSTL - Approved Textbooks Ancillary and Music Catalog
p 35. Magnacraph - Magnetic Visual Control Systems

' 36. Lapine Teaching Aids for Mathematics . ) .
37. [Flame Co. Publications - Materials for better Bilingual Eduéation
38. Pathescope ‘Educational Media, Inc. .

U 39. Educational Record Sales

DICTIONARIES

P

40. Pequeno Larousse '
¢ 41. Simon & Schuster's Bilingual Dictionary
kﬁ. 4b2. French Larousse Bilingual Bictionary
4L3. The American Heritage Dictionary
_ Lb. Thorndike Barmhart High School Dictionary 7
'45. Spanish Dictionary - Amsco , , .

L

-LIBROS DE CONSULTA

LT. Course of Study. -

: . . .
L L6. Ideas for Strengtening Mathematics Skills . T

PPN



