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r FORT HAMILTON HIGH SCHOOOL
PROJECT ELITES BIQTNGUAL‘PROGRAM

Location: 8301 Shore Road, Brooklyn, New York
Year of Operation: * _ 1980-1981, First of two years

Target Languages: Arabic, Gréek, and‘Spanish

Number of Participants: 256 (49 Arabic, 37 Greek, 170 Spanish)
Principal: Mr. Nieqo Coscarelli

Director: Ms. Gertrude Begns

I. CONTEXT

ENVIRONMENT ‘ | L )

Fort Hamilton High School is located in the Bay Ridge area '
of Brooklyn, aqprimari1y wﬁite, middle- to upper middle-class neidhbor-
hood, /Nhﬁ1e a short bus ride away is a busy commercial area with small
stores and six-story apartment houses, the immediate vicinity of the
school is entirely residential. The front of.the school faces a
playing field and houses; the rear is close to the Belt Parkway qnd
looks out over the waégr to Staten Island. In some ways, Fort |
Hamilton's setting bears more resemS]ance to a suburb than to what is

most oftem thought of as an urban environment. Nearly all of the

houses in the immediate neighborhood are unattached, one- or two-family ~

dwellings, with small, we117kept lawns and gardens, driveways and
garages, on tree-lined streets. The neighborhood is one of extreme
quiet, with an occasional woman and child visthle as they go shop-
ning or for a walk, and whatever bustle thene is stemming from the

comings and goings of Fort Hamilton's 3,500 students.
- / -

- o |
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Of the school populatton as a whole, nearly a third of the
students' home languages are among the project target lanquages: 23.5-
percent Spanish (831 s%fden;§); six percent Greek (2;2); three percent ’
Arabic (98). The other signifi;ant language group 4;presented is
Chinese (three percent or }19 students); while the bilinqudl needs of

these students were originally addressed in the project proposal,

-

funding considerations forced a cutback in its initial scope. Signifi-

cantly smaller numbers of students whose home lanquage is Korean,

Vietnamese, Turkish, or French also attend the school.

Ninety percent of the Spanish-dominaﬁt students live in the
Fort Hamilton district, District 20; the remaining ten percent commute *

from Sunset Park and other Brook]yﬁ neighhorhoods. The Greek-dominant

stulents are members of the long-standing Greek community in Bay

Ridge. Whereas there is a small local Afabic population for whom the
Arabic program was oriqinally.bequn, the vast majority of the Arabic-
. % .

dominant students now come from the downtown Brooklyn area.

SITE CHARACTERISTICS

The project is located in the four-story bui]diﬁg that houses

Fort Hamilton High Schoo}. Though it has been in use for 40 years,

the building remains in éery good condition -- free of graffiti, witﬁ
w?ndd&s)unbrbken, and with hardly any papers strewn about. The director,
the coordinator, and a secretary work in a single busy office, with
theif three desks crammed in. among bookshelves filled with texts'anq
dictionaries, a table used for conferences, for work sessions, and for'-
students to do their homework while waiting for an'appointment. The
resource office on the floor below is similar, and is shared by the

-2-
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three resource teachers and the three paraprofessionals., Like the
‘“~ L ’ -
. ’ classrooms, both offices are filled with brightly-colored posters of

JL- the students' native countpries. The location of these two offices

on separate floors typifies the overall integration of the project

X . . .
! i to keep project students concentrated in a single part of the build-

, (S

ing.

‘

: t
The books in the offices and on the separate shelf in the -
-
school library have mot been divided according to source of funding.
Rather, they form an extensive collection 9f resource and research

" material financed by a variety of sources during the history of'bi-

linqual programs at Fort Hamilton. ‘

3

II. STUDENT CHARACTERISTICS

COMPOSITION AND DIVERSITY

~

The target population consists'of 256 students of limited
English proficiency (LEP). Of these, 170 students, or 67 percent,
are Spanish dominant; 49, or 19 percent, are Arabil dominant; and .

» 34, or 14 percent, are Greek dominant. At least 80 percent of these
students have arrived in the mainland United States during the past

four years: Fort Hamilton is the only New York City public high schdol

that offers a bilingual program in Greek and Arabic. Using the "maqnet

concept," it at;racts students who speak these lanquages from all

*

over New York City. i -

L3

. 0f the three, the 37 Greek students form the most homoaen-

ous QQBDR, sharing not ofily a sinale lanquage but a sinqle culture

. -3 .
.

into the school as a whole. Classrooms, too, seem to have been assiqﬁed

4 .
on the basis of Qvailability, rather than out of any conscious attempt *.




- : ,
and native country. The Arabic students might be Moslem or Christian

(with a history of tension bethen the two qrougﬁa; Lebanese %with

a background in French);‘Palestﬁnian (with a background in English);
Yemenite (with 1itt1e or no scheoling prior to coming to this country);
.or Fepresentative of a different background. While the issue of diversity
- among these studenis shoﬁ]d not be minimized, it is notewo#fhy that

51 percent of the Arabic students have Lebanon as their common country

of origin, Whereas students from Puerto Rico form the 1a}§est‘sinq1e
group‘T§8 percent) of the Spanish-dominant studenFs, they are nonetheless
outnumbered by the growing numbers of students from Central and South
America. . The evgluator attended one Spanish typing clads in which students
.had come fairly recently from Chile, Dominican Republic, Guatemala,

Mex‘ﬁo, Panama, and Pyerto Rico, ;;sulting in a tremendous mix of back-

grounds and cultures. The fo{;swinq table presents the countries of

s % . .
oriqiﬁ and lanquage groups of @1l of the students in the program:

P
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Table 1. Number of students by language and country of birth,
y -
. " . |LANGUAGE - COUNTRY OF BIRTH NUMBER PERCENT
“|Spanish - g 170 ¢ 67%
*Puerto Rico 65
Domidican Republic .  # - 33
Ecuador 25.
] Panama .13 .
“ . E1 Salvador 10 =
) € Colombig 7
. Guatemala .. 4
) Mexico = . 4
- . Argentina 1
. ) Chile N 1
‘Cuba . 1 .
Nicaragua ' 1 a
- . Peru 1 .
u.S. . 2 .
. Qther European Country 2’
Y +
. Arabic 49 19%
Lebanon . =25
§ Yemen ' 17
Israel 5
Syria 1° '
u..S. 1
Greek “~ Greece v 37 14%
3 , - )
N r - . <
2 Because there may be selective personal and environmental

.pressurés an students in urban communities, the composition of the student

, » . ). )
body may vary from school to school and grade “to grade within a school,

( 0
Table 2 present the distg&bution of grade and sex of bilingual proqram

. ' - students for whom informatich waﬁ reifrted.
&
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. Table 2. Number and percentages of student by sex~and grade. (N=247).
t CoL s d -
- . percent percent
GRADE MALE of ° FEMALE of TOTAL percent
N ~ grade N " grade N . of all students
’ 9 46 66% 24 349 70 28y °
10 . | 38 48% a1 529 .| 79° 329 o
o 11 31 44% 39 . 56% 70 28%
13 9 32% 19 68% 28 129
TOTAL 128 50% ~’1\23 . 509 247 v 100%

.The percentages of male and female students in the biiindua]
-program are eguivalent,

.While the percentage of male students drops from 66<percent in #
the ninth grade to 32 percent in the twelfth grade, the percentafe
of female students increases from 34 percent in grade nine to 68

. percent in grade twelve. . *

. The highest percentage of program students is in the tenth grade.
¥

. $ .

Because so manyp of the Fort Hamilton bilinqual students are
immigrants, {many havind arrived less than a yeer ago), their educational
histories may yary considerably. Many haveﬁseffered interrupted schoe]inq
or, because of a 1ack of educational oppott&nities in their countries
of,oriqtﬁ, have received fewer years of education than their grade level
would indicate. Biiingd’] program students are reported hy age and arade

\- ”
in Table 3. '

-
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. - Table 3. Number of students by -age and grade. . (N=249)
- = — ,
N 7 : ; N
_AGE. | .GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL
- 14 { 1 1.
B - R ' "1 R
15 - 15 3 ' 18
16 28 27 3 58
17° 14 28 29 2 73
18 8 16 21% 13 58
19 4 4 11 10 29
%0 2 4 3 9
21 * ] 1 1 2
22 , . 1 1
TOTAL | 72 78 70 29 ° 249
, X
Percent 1
Overage
For Their 78% 629 . 549, 489, 63%
Grade “«

*Shaded boxes indicate the expected age_range for each grade,
’ [}

.63 percent of the program studenfs are overage for their grade,

.The highest percentage of overage students occurs in the ninth
grade. )

As IaBle 3 indicates, the fact that so many students are over-

.

age may have implications for interdreting student outcomes and setting

standards for expected rates of growth., These are students who have

missed a year or more of school, whose grade placement may reﬁ]ect their

-

age more than their prior educational preparation. As a result they may

[ "
Y

& ’
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AN -
) have a-lack of cognitive development in their native language which must

i be addressed,‘}s it has implications for their alility to acquire oral _
. § -

and literacy skills in English.

LY

o\ ' | B
PARTYC IPANT SELECTION. : , . 1

" Simce a third of the total student body is composed.of LEP’
b N ) 6 .
students, the brdﬁram'chooses those most in need of it. -Ninety per- °

cent of program students score below the tenth percentile on the

T, LanguageeAésessment Battery (LAB), ten percent below the twentieth per-

centile. Partiqipants are selected on the basis of LAB sco}es,
referrals from previous schools, teacher recommendations for students
. . ’ .

already enrolled at FortJHamilton, and individual interviews.! Students
IS % i

who are newly arrived from their native country are automatically

1ntervfeyedf’

v
~ " >

-

AN students are interviewed by the project coordinétor.
This part?ciﬁant seléction interview is designed to test 1iterac¥ in
. ' ‘ ;hé natiyé 1apguage and involves reading, answering questions based
on the redding, and writiﬁg'a shgrt compos{;ion in the native 1angua§e.
Since the Eoordinator is bilingual in Enaiish and Spanish, Eyt does not
speak Greek‘or Arabic, paraprofessionals who speak these languages translate
'dqr%hg the interviews:; Information is also el%cited about each student's

e educatiodglhbackground, interests, and plans.

boe
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LINGUISfIC CHARACIERISTICS *

The directol observed that the students tended to use the

native languaqe both 1n their homes and neighborhoods. In observinc

classes and both student student and student staff 1nteract10n, the
evaluator noted that wh11e most preferred to speak in their native

lanquage, others moved back and forth between Enq11sh and their nat1
lanquaqe, several clearly preferred to use Enqglish in s1tuat1ons whe

]

that" usage was an option on their part, s -

/\ ' rl
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. students at the same rate

~

’ II1. PROGRAM DESCRIPTEON .ji> R

PROGRAM PHILOSOPHY . - .
The basic approach of the program, as\articuiated by the

director, is to offer an education equal in gquality to that-in the

- . N

mafnstrea e s¢ ool an&b;? make a major effort to.graduate

tqsﬁr English-dominant counterparts.

These qoaTs are implemented through a h1qh1y 1nd1v1dual1zed approach

LR
to each student and through mainstreaming students as soon as they are
capgb]e of handling the work, Project ELITES i5 seen as a two-year

transitional program, Tﬂv

¥ s

At the heart of the project is ca;eer education in the .form
both of course conte&; and focus angyof apprenticeship assighments:
Such an approach is seen as a key motivéting force for all students,
because of its re]ati;nship to their future lives as self-supporting,
wage-earning adults. The focus on attitudinal changes is especially
import&nt in dealing with those students who are only marginally re-
sponsive to the academically-oriented high sthool for reasons of
boredom, feelings of alienation, or academic failure. The individual
nature of the approach to each studené, one which takes into account

-

interests, aptitudes, and plans for after graduation, provides an

additional motivating force.
, i .
The principal, while not Hispanic himself, has experience

in Spanish bilingqual education, and appears to share the fundamental

philosophy of the program, He spoke of plans to set up a Health

Career Program with a focus on.science and business that would have

-jo- '
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a bilingual component and be similar to the ELITES apprenticeship

K progfam.
s . : P f !
- ) \ . o

" ORGANIZATION AND STRUCTURE , -

The program_ is a unified part of the bilinqual education -

"department. Its director is assistant principal for foreign lanquage,

-

arts, and mssic. She t&ereby has overall responsiBi]ity for super-

vision of the program, in addition to her being part of the school

administration. The coordinator has worked in the-pasa as the school's
y\\\\ b%ﬁinqua] dean; as a result, both of the key program'administrative

staff have functioned within the administrative structure of the school

as a whole. }A parent advisory committee was originally intended to

have significant input into the-pragram. yChart 1 illustrates the program's

'

organizational arrangement within the Fort Hamilton administrative

, *
structure. . -§
\ 4 - .
. IV. INSTRUCTIONAL COMPONENT
STUDENT PLACEMENT, PROGRAMMING, MAINSTREAMING
Programming . {

Indiv%dua] student proqramming,i§ done by the project coordinator.
2’ As with those designed to select program partic}pants, these (oterviéws
~ involve, Jhere appropriate, ihe translating services of thg‘&rabic'o}
.:> Greek paraprofessionals. The priority in each instance is to make sure
. that each stuydent meets graduation requirements. The exact nature of
each student's proqfam is determined by LAB'scorgs'and teacher recommen-
\\dations based on academic performance and grade 1evé1 advancements, as
;éTl as by fndividual interests and post-graduation plans. The first

area determines in which of these tracks a student will be placed: «areer

Q . ’ . .

ERIC ; -11- ,
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Principal |

f_
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Kssistant

-
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¢ and occupational, gqifted, or Tow 1i§ébq%y. Individual programming makes
e N .

possible maximum flexibility betweqnitrahks, allowing, for example, a
student to take a mainstream.course.sin one subject and a remedial course ‘

in another, or a gifted student to take an advanced mainstream. course in

addition to a cbugse that is part of a career and occupational cluster.

. o ) ,
- The second #ea of consideration determines which career cluster will
/ .
j provide the basis for each student's program.

In each lanquale group, the program offers three tracks:

--Career and Occupational Program. With E{focus on career .

A awareness and exp]orat1on skill deve]opment, and on-the _job tra1n1nu,
B ; - . this track ;s centered on career clusters in the areas oiihealth,igthron-
ment, business, public service, and art. While for the majority of
students this career focus takes place in the classroom, for a small
number it occurs also through the apprenticeship proqram which places

them for two hours a(Gay in a community business or agency; these students

>

receive two credits for this unpa1d work. N

)

--Gifted. &éfted students work on individual study projects
with a teacher or resource person. For those interested in advanced .

exploration in a given Subject area, the additional option exists to

- -
© W re

take a mainsteam course. This aspect of the proqramminq’is therefore

: geareéd to the student with sufficient facility in English to handle a
mainstream class, rather than to the very bright student who still has
difficulty with English. Guidancs for these students especially stresses

college admission.
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--Low Literate:J'Thésé étudents tend to be highly motivated,
but suffer from an earlier educational deprivation, for which they m;st
now compensate. The special goal for these students is to strengthen
literacy in their native 1anguage'and to.move them into career clusters
as soon as possip]e. In addition to their attendance in their scheduled
classes, student; {n thi's téack'work on a sﬁéll-group basis with ga:a-
professionals. /

Table 4 presents ;hehdistribution by 1;str0ctional'sequence

and qrade of bilinqual program students for whom information was provided.

o
2
.a

-+
Table 4. Number of students by instructional
- sequence and grade. -(N=254)
' N v
INSTRUCTIONAL| GRADE | GRADE | GRADE | GRADE | TOTAL  PERCENT OF
SEQUENCE 9 10 11 12 N ALL STUDENTS
Basic
Skills 28 7 6 2 43 L 17%
Gifted 1 8 13 9 31 12%
Career - 43 66. 52 19 180 71%
A <
TOTAL © 72, 8L - 71 30 {254 * 100%

A )
.71 percent-of the bilingual program students were enrolled in
the career.track. :

Eagh'student receives English-lanquage instruction: English
as a second lanquage (E.S.L.), English vestibule (a transition course for
the student moving from E.S.L. to a mainstream English class), English

reading or writing, or mainstream Enqlish, Each student also receives

instruction in £he content:axeas of mathematics, social studies, and

- -14-
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science. 11 students have contact with mainstream students in phys1ca1
and health education, art, and music; Students {} the apprenticeship
progrﬁh, who have toe?éave after the fourth period, have had their
physical education requirement waived. Some Spanish and Greek students

take courses in native studies which are designed for remediation as well

as native language enrichment.

a

Students typically remain in school for six periods, though
an occasional student remains for a seventM™period, usually to take
;;/5lgcf3ve course; Most often a Tunch period iﬁ not §chédu1ed, giving

e student a school day that involves going c]ass-to-c]as§ without
a preak, but accommodating the many students neédinq to work after
school who thereby Have to get finished as é;}TY‘as possible. The
following randomly-selected programs oféer representative programs in
the non-qraded three tracks for each of the three lanquage groups:

.Gifted track

' --Arabic student
*  Period 1 Trigonometry (mainstream)
2 Environmental Science (Arabic) -

3 American Studies (mainstream)

4 Intermediate Algebra (mainstream)
5 English (R.S.L.)

6 Gymnastics

--Spanish student

1 Environmental Science (Spanish)
2 Crime and Justice (English)

3 Computer Math (English)

4 Intermediate Algebra (English)
5 Physical Education

6 Enqglish (mainstream)

A

-

--Greek student :
. 1 Consumer Econom1cs (Greek) s
' 2 Auto Mechanics (English)
3 English (mainstream)
-4 Trigonometry (mainstream)
5 Physical Education

6 Italia ’
" -15-



.Career Program

--Arabic student - : -
1 American Social Institutions (Arabic)
2 Environmental Science (Arabic)
3 Accounting (Arabic)
4 Physical Education
5 Art
6 English (E.S.L.)

--Spanish student
1 English (E.S.L.)
2 Environmental Science (Spanish)
3 Commercial Spanish ,
4 Physical Education
5 American Studies (Spanish)
6 Major Art

--Greek student .
1 English®(remedial reading mainstream)
2 American Studies (Greek) ‘
3 Health Careers (Greek) °
4 Hygiene )
. 5 Accounting (Greek) -
¢ 6 Beginning Greek
Literacy

--Arabic student .
1 American Studies (Arabic B)*
2 Environmental Science (Arabic B)
3 Accounting (Arabi
4 Shop (mainstrea

--Spanish student '
1 English (E.S.L.)
2 Typing (Spanish)
3 Accounting (Spanish)
¥ Spanish
5 Physical Education
6 Art (mainstream)

.
'

. .

.  The letter "B" indicates that the student\works intensively in a
small class~of up to five or six stgdents with a paraprofessivnal
or a resource teacher.

.




--Greek student
1 Consumer Economics (Greek B)

2 English (R.S.L.) _%G \ .
3 Environmental Science [Greek B)
4 Writing~in English (R.S.L.) .

e 5 Intermediate Greek
. - 6 Physical Education

Transitioh
The decision to paréial]y mainstream a student is based onsa .
teacher's recommendations, grades, and an interview conducted by the -
. coordinator with student and teachers.™ Students are told that they will &
be entering the mainstream on a threé-week trial hasis, a period in which
they are given max1mu; supbort and assisted in ma;inq the decision to
remain in the mainstream class(es) or to return to the bilingual program.
Full mainstreaming can result from a twenty-first percentile score on{™~.
A

the LAB or from a student request; both student<agd parent retain the

right, if the student has attained this f§5e1 on the LAB test, to decl¥

the recommendation for full mainstreaming, r
- 7. .

\

Some\ differences among the 1anguagéfqr0ups appear consistently.

The Spanish-dominant-students, for'example, se;m less anxious\to main-
stream than the Greek-dominant students; as a result, the Spanigh
’ bi]inqual/teachers tend to qo more slowly int; English uséqe in dhe

classroom, while both students and parents reportedly complain if a

Greek social studies course, for example, is conducted in Greek only.

This diffgrence seems to bé reflected in the report by the director

that usage of English and Greek in bilinqual classes is equal; whereas,

with the exception of Spanish typing, Arabic or Spanish was used 80-90

E

percent of the time,

" ! <

O
- . -17- . -
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L]
Classroom interaction and the textbook or reSource materials
N , .
are meant to reinforce each.other. Thus, an Enqlish lanquage textbook
3 .

~ %

“ might be used in g class, but all explanations would be given in the

s

native language.. The evaluator observed a Spanish typing class which

3 v;"f:" . .
began using a Spanish lanquage 'book in Septemher but was, by the spring
- using an Enqglish language one. While the teacher gave instructions in

English,-the bilinqual paraprofessional answered the questions of the'

&

minority of students;who were having difficulty following the directions

in Enqlish. The prégram p]ans to intermingle Greek and Arabic students

ing this class next: year Neugh no typing books are available in either e
~ lanquage. A cours% in Amer1can social institutions for Greek-dominant ° 13“" 1§
students was taught in English and Greek, with the teacher writing on the é
. ) Q Y
board the aim of the class in Enqlisq and defining key words .in the lesson R
‘ .
(isolationism, revolution, development, trade) in Greek. In a different o
' situation, a class:preparing students‘for the Criterion Referenced
Enqlish Syntax Test (CREST) through review ?j verbs, idioms, and sentence .
N . t4
" structure was conducted entirely in English and offered to students of N&‘
all langquage groups. 2
Thirty percent of the students in the program are taking
- ‘ L . | . "
& two or more of their content-area courses in Enq]1sx, including 25 .
: / - . *
-7 students who\dre.in @'mafnstream Enql\!mc]ass. » f/ '
. ! 4
B
Exit from Program - jJ ,
«4"—/, °

During the 1980-81 academic year,” one program student was fully

mainstreamed. In addition, students left Ehe program for the ?o]]owing
h 4 ' #
reasons:

4 >-18- oy




"Table 5. *Funding of the instructional component.
FUNDING «  * NUMBER OF PERSONNEL:
' SOURCE(S) TEACHER PARAS
. ¢ —
'E.S.L ) . Mod. 5B (N.Y.C.) 2.0 °~ 0
, Tax Levy
. R ' . »
Reading (English) _ Tax Levy .4 .0
. . . ¢
Native Lanquage 'Mod. 58 (N.Y.C.) . .4 -0
Math . ;i'axgevy ' A
Social Studies " Tax Levy .4 ®
Sciente , " _Tax Levy .4 < 1.0 (Title VII)
Other - Tax Levy oLy ,
(Vot. Fd.,etc.}) Mod, 5B (N.Y.C.) . i}

-- discharged or transferred to an a]ternattve proqram
(2° students)

-

-- transferred to another school (3 students)
-- graduated (19 students) »

- returned to native countrj:(ZI students)

-
¥

) ' --_removed from program by parental option (2 students))
:. . \ N
i -~ left. school for employment (4 students)

-- married and left school (4 students)
) ’ >
FUNDING OF INSTRUCTIONAL COMPONENT -

The fundinq sources of the 1nstruct10na1 component are listed
in Table 5. A1l of the instructional aspects of tWe program are supported

by local funding, either tax levy or supp]ementary Module. 5B money.

R




INS]?éCTIONAL OFFERINGS/CURRICULUM DEVELOPMENT

s

described in past yeamg in evaluations of Project GRASP, Project ELITES'
Expgnds_this basq to éreas of career development by coordiﬁatinq some of
its offerings with the content and tééhnique applied in E.S.L. classes and

by the addition.of an apprenticeship program. The form of this new focus

NS -
. 'has necessitated the deveTdpment of new curriculum material,

Tables 6 and 7 indicate instructional offerings in E.S.L. aﬁd
in nat{ve language arts. All meét five times p?r week. fﬁere are no
native studies offerings reported for Arabic stuéents, although the
Yemenite students, éspecially, were described by staff members as having
come to the United Stateg with litt®e or no educational bacéqround.

[

For bilinqual courses, each meeting five times a week, fhe
student breakdown is indicated in Table:§ for the -1980-1981 academic

year. . ] )

'Thjs breakdown supports the evaluator's own observation that
a considerable discrepancy é;}sts between the number of students enrolled
on an average in‘tﬁg Spanish classes ‘and those in the Arabic or Greek
claséeél. At 4ts most extreme, in the bilingual classes, the average
.register for Spanish §tude*is is 34, while fpr‘Gpeek and for Arabic‘
stddentg it 12 27. The Span}sh students: seem to be doing a significantly
larger amount of thejr ;ork in their native 1angu;ge: ‘the Greek students
are using;English approximately 50 percent qf the time in terms of.class
.meetings and matefiais, while-the Arabic students’use their native
lanquage 90 percent of éhe time in class but have half of their reading

-20- ’

Founded on a well-developed comprehensive program which has been
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Table 6. Instruction in English as a second language.

COURSE TITLE

NUMBER OF  AVERAGE DESCRIPTION CURRICULIM OR
AND LEVEL CLASSES CLASS REG, MATERIAL IN USE
E.S.L. 1 &2 4 25 Instruction for beginnihg ‘LADO Series
‘ ’ levels of English proficiency L
E.V. (nongraded) 2.2 s 27 Instruction of advanced “Short stories, newspaper,
. : English proficiency teacher-made materials.
R.S.L.-(nongraded) 3 29, Emphasis on reading - . 1. Reading for, copcepts.
, proficiency. 2. Using good-English,
. <
< ' .
) : Table 7. Instruction Yn native lanquage arts. b
COURSE TITLE NUMBER OF  AVERAGE NESCRIPTION . . CURRICULUM OR
AND LEVEL - «LASSES ~ CLASS REG, - . MATERIAL IN USE -
N.S. (Spa. 1 &2) 2 31 Native language enrichment 1. Mejora tu Espanol.
) . 2. E1 Mundo Hispapico asm
.S. (Greek) 2 28 Native lanquaqe enrichment




A. . -
v o *
. ‘ o - ~Table 8, ' Bilinqual instruction in content’ areas.
‘ -
COURSE TITLE © NUMBER 0;7 » AVERAGE LANGUAGE(S) (')F " USED FOR WHAT PERCENTAGE |
AND “TRACK" OR - CLASSES REGISTER INSTRUCTION PERCENT OF " OF MATERIALS .
"LEVEL" IF. : -4 n ! y CLASS TIME? IN NATIVE LANGUAGE
APPLICABLE =~ - o L ‘e
Span_ish Science : 2 &’ 34 Spanish 85 100 N
Spanish Social Studtes 2 Y Spanish 90 | 100
Spanish Math 1  32 ‘ Spanish 80 . 80 .
Comm. Spanish 1 ' : 33 Spanish 90 ' © 100
Spanish Tybing | 1. " ‘3_0 . English/Spanish 50/50 s 50
Greek Sbgial Studies. 1 ° 21. Enqlish/Greek _ 50/50 . 80
Greek Science , 3 19 - English/Greek 50/50 50 ,
Greek Math ' ? 27 English/Greek ., 50/50 ] 5(?
Agabic Social Studies 1° .23 Arabic .90 -, 1 50
Ababic Science « { ' 21 Arabic 90 50
Arabic f‘jath L I :é7 " Arabic . 90 : i 50 -
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in English; for the Spanish students, however,” the figures are-80-100 //,—

percent usage of their native langquage in class time an
¥ 2 !

?

. Table 9 outlines student participatioﬁrin fnstream classes,
: .« Except for E.S.L., which meets for five to ten hours a week, all of the

classes meet for five hours a week. ‘ ’

.

The.main feature of the project is its Career and 0ccupa£iona1
Progéam{ which is organized, on the basis of career clusters. This focus
reqdires the resource teachers to concentrate their energies in two |
diFections:, translating relevant texts where such texts are not available .
in the patiye_]anguaqe; and developing resburce Lnits for use in the

courses within each cluster offered during the academic year.

fhe formér task is particularly pressing for the Arabic and
Greek.resource teachers who‘must @ork without texts in the native TR
" lanqudge. Thus; theﬁreek resqurce teacher has been translating
into Grgekgeconomics and health textbooks,fwhi]e the Arabic resource
- o teaqher hat been doing transiation of texts on accounting and environ-
mental scienc%: The resource teachers have also deve]opeq the following ° \’ -
bilinqual units as part of the project's 6ccupatiéna1 focus: Arébic
bi{ingua] social institutional; Arabic énd Spanish environmental] science;
Greek’bio]%qy;.Greek and.§panish introduction to health; Spanish economics.
:Each written unit foqms a manual of from 26 to 70 pages; ;he Spanish

environmental science and introduction to health careers manuals contain

‘diagramg that add-to their potential usefulness.

o -
( . * =

b E In addition to taking career-oriented courses, 18 students

‘(fewer than the 25 projected in the proposal) were originally placed

) < ' “ o
v . . . -23- ) -
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9, - Majnstream classes in which program students are enrolled.

-

COMPONENT/SUBJECT

English (Regular)

Enqlish (Reading)

Math

Science

Art

Music

Typing

R.C.T. English

RcCcT. Math [

Social Studies

Business Education

Shop

Physical Education

* 'NUMBER OF .STUDENTS

25
20
40
15
50
18
. 26
'< 46
18
57

26
51

230

CRITERIA FOR SELECTION .
Teacher recommendations

£s

Teacher recommendaﬁions
Teacper'recommendati&ﬁs "

* Teacher recohmendgtions,
Free elective

Free elective

Free elective
Not eligible for alt. testing
Nog eliqiblg for alt. testing
Graauétion require@énts

. Free elective
Free elective . .

‘Graduation requirements




and scheduled to work th hours a day, five days a week, for twd credits.
) : ’ 4 ' .
Of those, six dropped out of the)proqram: one Spanish student Eeturned

) )
to Ecuador, one Spanish male and' two Arabic male students left the

apprenticeship because of Qheir need to do paid work; and two Arabic‘

female students Jeft becausq of parental concarn thay they would

not receive sufficient schoo\ supervision 1f they were not on schoo]
/

grounds. The 12 students who work ed throuqhout the semester had the
Aollowing placements:

Greek), pr1vaté doctor's office
Greek} Lincoln| \Savings Bank -
Greek), Crown's Peter s?avel Agency

-1 (
1 (
(
(1 Spanish, 2 Greek), Vicyoby Memorial Hospita]
(
(

-

Spanish), Lutheran Medicdl Center
Spanish), 68th Palice Precinct

1
--3
--4
--2

The evaluator met withathree students invo]ved in the ap-
prenticeship proqram. A student who js interested in going ¥nto po11ce
work and 1ntends to qo to John Jay College if she does not return to
Puerto Rico, has been working under the supervfé?on of a oo]ice officer -
and learpjng to file the false alarm neports and correspond with people
about car registrations and 1icenses at the local police precinct. A
Greek student p1annin?‘to go to'Baru h College next year and major in

r

bus{ness administration has been at qhe Lincoln Savings Bank closing
.accounts, filing, a/d ledrning to won% computers; he has been'offered

a paid job durinqyé:e summer and a padt-time job next year while he
attends college. A Greek student_working a¥ Victory Mfmoriaf Hospital
wants to qo to medical school. She haszpeen shown around the hospitat
where she works carrying messages, keeping chgits, and feeding Patients;
she was especially pleased because sﬁe had heen an1e to tnons1ate and

‘ .
thereby help get a Greek patient settled when her Greek-$pgéking doctor

-25-




was unavailable, an experience that reinforced her own belief in the
"value of her bilingualism.

rd

. L
The coordinator hopes to increase the number of participating

students negt year, especially to include Arabic students. The feed-
back from participating-agencies has been'consibtently positive, over-
coming whatever reluctance some of the agencies might have had at the

beginning of the year prion to pro@ram initiation,

-

/ ’ V. NON-INSTRUCTIONAL COMPONENT
/} FUNDING OF THE" NON-INSTRUCTIONAL C?MPONENT
) The total Title VII budget is $197,246 for 1980-8Y.
- Fun;ing of and personnel involved in the non-inst;uctiona1

compdnent are indicated in Iab]e 10.

Table 10. Funding of the non-instructional component. .
«
FUNDING SOURCE(S)  PERSONNEL: NO. & TITLE(S)
Administration Tax Levy 1 Asst. Prin. Foreign
and Supervision Lanquaqe
® Title VII . 1 Coord. of Ed. Guidance
. Curriculum Title VII ° - 3 Bilinqual Resource
Development *? id Teachers (1, Spanish,
1 Greek, 1 Arabic)
- i 5
Supportive Tax Levy ‘ .1 Bilinqual Dean .
Services” Mod. 5B 1 Bilingual Att. Coord,
’ Staff Development ~Tax Levy 1 Asst. Princ. Foreign
: g Lanquage .
Parental and Title V4I ’ A1 Personnel Involved
¢ Community Involvement : '
Secretarial Services Title VII "1 Secretary
-26- ' /
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SUPPORTIVE SERVICES

Like other aspects of the program,-the provision for supportive
services are complicated by the trilingualvnature of the program. Per-
. éonnel and vocatioﬁai counseling is done primarily by the coordinafor,
the resource teachers, and the paraprofessionals. Connections with
local colleges and, as an offshoot of the apprenticeship program, wgth
: community agehcies and businesses, seem particularly im&ortant. Thb’
Spanish resource teacher was especially involved in preparing students
for college entrance exams and arranﬁinq fié]d trips to Kinqéboéo R
Community College and ofher area colleges. Vocational counseling is-
incorporated into the guidance counseling done by the cgordinator,‘_1
especially in working with students in-the career program; outside
> speakers are brought in for group guidance sessions. The coordinator

also deals with students' personal and psychological problems directiy or

makes referrals to outside agencies when necessary.

The p}esence of female paraprofessionals in two of the language
areas (Greek anq Spanish) clearly makes it easier for the Greek and
Spanish female siudents to approach them with some of the problems

_ % they might be h;ving, which they might be more reluctant to discuss with
a male staff member. While the current Arabic resource teacher hag . -
'worked in the program only during the 1980-81 year, project administrators
plan to rehire in September 1981, the Arabic resource teacher who ;his

'year is on maternity leave; this will help them to reestablish the

=27«
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'continuity neede% for effecfive support services, as well as for the

academic aspects of the program. Walking through the halls with the \-‘\_
coordinator and seeing him greet many studgnts familiarly and personally

gnderﬁcored the valye of a stable staff in providing quidance to students.

Since several désis and a freguent line of waiting students
are in both the &epartmental office and the resource office, privacy
during counseling is at a minimum: As a result, counseling that might
be more appropriate to do in private has to occur in the office, in the
hall, or in an eﬁpty c]assrb&m, none of which is an ideal place for coping

with upset or crying students.

L4

-

While«staff makes home visits only when mail is returﬁed

and there is no home phone, contact with parents is very frequent,
sometimes stretching into the evening hours when parents are home from
work. They areL;ontacted bSEh becau;e\of specifip schoel or attendance
problems and because their input is needed to make sgme’decision about
their child's education. In,thi% area too, the trilingual nature of

the pro?ram contains buflt-iq probliﬂs, since neither director nor 3
coordinator speaks Arabic or'GreekraAd the. burden of making and main-

taining _such coftacts neceséari]y falls on the Arabic and Greek resource’

teachers and the paraprofeséipna]s. , .

Community service orqanizations are used as the need drise$

with referrals Being made to South Beach Psychiatric Center (1ndiv1dua?
/’, -

and_family therapy), St. Joseph's Home (abused children), and St.

Vincent's Home (wards of the court). The need for more information

regarding available community services was expressed. Finding aqencies
that can provide services in the student's native’1anquaqe is critical,

< . .
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¥
as for example, is the need for the services to be provided by individuals

who share the student's nativé culture, The nature of such services

is particularly important because of the number of problems that center

dn conflict of va]uei\between a student's old and new guTtural set-

[

tings, problems that necessarily involve a student's relationship with
parents and other family members. Again, the general difficulty of

locating the best possible services is compounded by the need to locate

P

_

them for three language groups.

STAFF DEVELOPMENT

,Because'nearly al; of éhe staff had participated in Project
GRASP, Project ELITES did not ihclude in its proposal any pre-servjce
orientation. Workshops facilitated by the coordinator and the director
were held four time; during the year on mastéry learning, testing, and

individuatization of instruction.

In addition to attending various conferences sponsored by the
New York City Office of Bilingual Education, the director attended a.
, ;echnicé] assistance workshop at Fordham University and two resouréé
teacher;!attended two workshop%, one sponsored by the New York Aquarium
and one by Brook}yn Union)Gas’and the United States Stat; Department. One
of the reséhrce»teachérs who had attended the latter workshop on energy
. .

.talked enthusiastically about develoﬂiﬁg’an'enerqy conservation resource

unit next year, something he thought especially exciting for students.

Both professional and paraprofessional staff are taking

courses at Long Island University, the former for a Ph.n;, for preparing

bilinqual courses related to finance and data prbéessinqs or for. improving

-29-




4
the téaching of E.S.L.; the latter for an M.S., and involving courses in
such areas as cultural plura1i§m, educational evaluation, genetics, and

learning disahilities. N

-

~ Staff characteristics are outlined in Table 11. . .
/' -t

PARENTAL AND COMMUNITY INVOLVEMENT : ’

While parents have demonstrated a very strong involvement in

/

their children's educatibn, the difficulties involved in having a

"trilingual parent advisory board have thus far been insurmountable.

" Only one meeting of the board was held this year, though monthly

meetings were planned, The .need to have every statement made at a
meeting translated simultaneously into at least two different lanquages

eliminates the spontaneity and impedes the effectiveness of such

rd

gatherings.

Parents have clearly qreferred,tb refate to the program on

. \
an individual basis: attending Open School Day fp meet with individual

teachers; accompanying students on trips and to performances. Parent

\
attendance at Open School Day was better this year than last year. The

program staff translated 1nto,Gree§, Arabic, and Spanish all school notices

and orientation booklets. While they are pleased with the parents'

'1nd1v1dua1 commitmént to the program and the positive feedback fece1ved

from many of them, proqram adm1n1strators did fee] the need for improve-

g

ment in terms.of the organizational involvement of the parents.

A

Qutreach to thg community focused primarily on the¥>éaggr

a—

schools. Program staff has talked this year in about half a dozen ) -

local junior high chgo]s. The principal thought that more public

)

o« — <30- '7
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. Table 11, Staff characteristics: professional and paraprofessional staffs.
r
/
FUNCTION(S) PERCENT DATA EDUCATION L ICENSES EXPERIENCE .
. / OF TIME APPOINTED (DEGREES) HELD MONOL INGUAL BIL INGUAL
// SPENT IN TO EACH
EACH FUNCTION
FUNCTION .
A.P, Supervis%oh 70 11/79 M.A. Ed. French 20 yrs., 6 yrs.
Project Nirector 30 9/75 Sup. & Admin. A.P. Supv.
Coordinator gf 100 9/79 M.A. Spa. Spanish 15 yrs. 2-1/2 yrs.
Ed. Guidance Cert., Admin.
Spanish Bilinqual 100 9/80 M.S. Ed. Bil Com. Br. 7-1/2 yrs. 6-1/2 yrs.
Resource $éacher 8 Bil G.S. JHS :
Bil Bio & GS, DHS v
Greek Bilijqual 100 9/75 M.A. Math Greek 6 yrs. 6 yrs.
Resource Teycher
Arabic Bilindyal 100 9/80 M.A. ebd1- French 11 yrs. 1°yrs.
Resource Teacher : "~ osophy
—~
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relations efforts needed to be made 1n~¢ﬁe community to improvegRistrict

-20's receptivity to it; large]y, this wbu]d be an educational effort to

counteract the image of students in the program as "1ntruders"1nto the
/

neighborhood

AFFECTIVE DMAIN - - o T

.

-

Students seem to'have positive attitudes toward the program,

- Some of the indicators are the following:

, . . . )

Attendance : ; - Qg o
) Attendance has been consistently hi%than in the schoo!

as a whole, despite the fact that many of the>proqram students have to

travel to school and face economic problems (no money1§?n a ost bus

pass, book, or qym suit) that might discourage attendance.

Extracurricular;ActivitieE . ' . .

. Program studénts have been involved prima}11y in such school

tgams as swimm{ng, volleyball, baseball, and softball. The‘exjstence

of double ses8fons and the need of nany to-nork after school mak¢ member~

]

ship in other schoolfactivitie; unfeasible.

A

Honors, College Admissions ‘

v

R half dozen program students are in the National Honor Socfety. "

-~

A ‘é - .
While 65 percent of the graduating student body as a whole gogs onto -

college, 90 percent of the program students do.

Vandali Suspens1ons oo ’ A oo

Vandalism, drug abuse, and gang membership are not problems

among program students. No students were suspended dprjnq the 1980-81 _
-4
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Other Inaicators . ¥ "

o a o
The evaluator found students to have a positive attitudg toward

the program; Students seem attentive and involved; in large classes,
‘teachers almost always had several volunteers to answer each duestion.

- . »
Program students Tike to stay .together and be& known as membhers of the

<

program. The departmental office receives e requests than they can

y

hd%dle for entry .into the program,” Students who work as student aides

fn the office tend to stay late and come.:§rly. The constant stream 1nép

both the program office and the resource office of students who did not
have problems buefsimp[y/wanted to check in and say "hello" indicatfes

clearly the sense of &onnectedness and belonging they Have, a sense:that
. 1 v :
- necessarily has a positive effect on their work in the program.

A X -
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. ¥I. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS
. The following section (presents the assessment instruments and

. . procedures, and the results of the testing to evaluate student achievement’ °

L ¥

in 1980-1981. . .

- . -~ . ‘ ‘
(—\ \ A \ ) , ‘ 3 \ .

. Students weig assessed in English language development, mééhe-

-

matics, social studiés, science, business and voca%ional-educafion, the

practical arts, and school attendance, .
: ' 1

English as a ‘second language -- CREST (éritenion
Referenced English Syntax Test, Level I, II, II1I)

English language fluency -- New York City Oral A s
Langyage Ability Scale (Expressive Domain) 4

N atheMatics performance -+ Teacher-made tests

-

Science performance -- Teacher-made tests

éocial sfudies,performance -- Teacher-made tests

<«

‘Business educatfon -- Teacher-made tests
~ Vocational education -- Teacher-made tests
Practical arts -- Teacher-made tests
N -Attenﬁance T-iSchool and program ‘records o -

The following analyses were performed:

)

For the New York City Oral Lanquage Ability Rating Scale - 1

(Expressive Domain) the number of students tested, the average (median)
pre-test rating, ‘and the number and percentage of students advancing one
or.more scale levels is reported. Results are presented by grade level

for each of the three instructional sequences: career, basic skills/

|
|
\
|
remedial, and gifted track students. The evaluation obEEZ;TVE‘iﬁ?‘fq;,// : 1

.- . ) -34- ‘ )
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> (85 ‘percent wilt adv“‘e 2 ive“)- ,

' students&%ust sup&ly a* word or phrase chosen

‘rized for the three .instructional sequences of the’ praqram: career, -

»

o . ‘

Leach of the groups ‘was as follows' basic skilfs/remedial (60 perceht

will advance 1 ievel), career (75 percent will advance 1 level), and qifted
- ' ‘ D

)

S fhe instrument used to méasure growth in English language was

. the Criterion Referenced English Syntax Test (CREST), which tests mastery

‘of specific syntactic skills at three levels. Material at the beginning

and intermediate levels of the CREST fs broken down into 25 objectives per

‘l

level, “such as presentftense forms of the/verb "to be" (Level I), or

possessiye adjectives and pronouns (Level II). Material at the advanced

evel’ CLevei(EEL) ig organized into 15 objectives, such as reflexive =

. pronouns. At eac _level, ‘students are asked to complete four items for

.{ .

“
each objective. An item‘consists of a sentence frame for which the,
jf/(rfour possibilities.’
M‘&tery of a skiii objective is determined by a student's ability to

] ' 3 ‘.

-

answer at ieast three out of four items _correctly.

% -
- ' '

l’u . This report'provfdes information on the averaqe number of °

obJectives mmstered and the averaqe number of objectives mastered per

month of tre‘tment by students who recered non-Title I E.S. L instruc-

tionghn the 1980 1981 academic year. Infonmation is also provided on
students' performance at the various tgst levels. Achievement is summa-

A\ .

basic skills}remedial, and, ifted track stidents. LT e

cos N
1 e,

- L]
s

. Performance bre‘ downs are repgrted in ‘two ways for each of

the instructional sequehges. Fjirst, a grade and level breakdown'is re-

-
’

¢

<. .35
PR ) : . .

ported for,itudeﬂfsfuhp were pre- aqg\post-tested yith the same test ieveiﬁ




»

- In addition, ajgrade and test level breakdown is reported for students

who were administered a higher level of the CREST when post-tested than

when pre-tested. Second, results for the combined sample are reported

Ld N -

‘for the average number of objectives masteFed at pre- and post-testings,

and the average number of objectives mastered per menth of treatment.

For students given different levels of the test at pre- and post-testing,
it was assumed that all objectives of the pre-test level were mastered

by the time of post-testing. If Levels I and III were used, the additional
assumption was made that all Level II objectives were also mastered.

4 -
.
‘

Information is also provided for the averagé mastery rates of
students in each’grade who advanced one or two levels between pre- and

! > :

post-testing. oo

Rates of sgccess of students in mathematics, science, social .
'
studies, businasseeduca.tiQnL vecational edbcation, and the practical arts
in the bilinqual program are summarized for students in each of the three
instructional sequemces. The numbers of students reported as taking the

peTevant courses, the number reported to have passed, and the percent
" [

~passing, for fall and for spring courses separately are reported by

instructional sequence, course, and grade level.

Comparisons of the attendance rates of program participants
* Y
with that of the school as a whole are preseated by 13nqupge group and °
' " .
grade level. These tables contain average rates for thé School and for

the various participant groups, the percent differences, values of the

t statistic, and ibs level of statistical sigifificance. .Jhe t statistic

indicates the extent to which the observed percentage differences vary

from what might be expected by chance.
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Table 12, Results of the Criterion Referenced EngTish Syntax Test
& (CREST): number of objectives mastered, and objectives mastered
’ o ' per month. =
(E.S.L. non-Title I basic skills/remedial
_ track students, combined sample, total year)
. ' 7
Average Number of Average Objectjves - -
.+, #of Objectives Mastered Objectives Months of Mastere
Grade Students - Pre . Post Mastered* Treatment Per Month
) : ;’ - - !
9 15 1.6 185 7.9 7.6 1.0
10 4 T 55 12.8 7.3 ° - 8.1 .9
1, s 12.2 - 20.4 8.2 7.8 1.1
12 2 9.0  12.0 3.0 7.9 .4
TOTAL 26 10,0 ~ 17.5 7.5 7.7 .9
1:»" - - >
* 2
Post-test minus pre-test.
- ;The stated evaluation objective (.5 oS?thives mastered per month)
was met and surpassed in all grades except grade 12.
.The largest monthly gains were made by eleventh graders.
.The total group of 26 students gained an average of approximately
one objective for each month of instruction.
\'
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Téble 13. Performance of students tested on the Criterion Referenced English Syntax Test (CREST):~

average number of objectives mastered by grade and test level.

(E.S.L. Non-Title [ basic skills/remedial track{siudents; combined sample, total year)

- ~

‘ ¢
) ¢
1 LEVEL T . LEVEL II ’ LEVEL I1I
\‘ J" ) 4
. . "N, ~
o . Average Number of Average Number of Average Number of
- Objectives Mastered Objectives Mastered Objectives Mastered '
Grade N Pre Post Gain* N Pre  Post . Gain* N Pre Fost Gain* o
' v B R 2 *
g _ . ,
9 7 51 104 53 1\ 73 103 163 5.0 cceeeeceeeeeceea
10 3 4.0 120 80 T 10.5 150 4.5 -cceeeeccceeeeeeeeea- .
LS R * e eemmeee | 3 10,7 13.3 2.6
12 e ) S 2 .9.0 120 3.0 °
TOTAL 10. 4.8 10.9 6.1 ° 4 10.4 152 48 5 100 12.8 2.8
NOTE: number of objectives for each*level: Level I (25), Level 11 (25), Level III (15).
*Post-test minus pré-test. .
.Most students were tested with Level I where 6.1 objectives were gained on the average. -
.Students tested with Level II gained an‘averége of 4.8 objectives. ‘S‘\,
.Level ‘I11 students showed the smallest gaiﬁé, but they knew 60 percent of Level III’ -«
;oA objectives at pre-test. Little room for extended growth ex ds . 43
LS
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Table 14, Performance of students tested on more than one test level

on the Criterion Referenced English Syntax Test (CREST). ,

]
)

I basic skills/remedial track students, combined sample, total year)

-

]
-

(E.S.L. non-Title

-~
A

Students Advancing From Students Advancing From ". . Students Advancing From
Level I To Level Il ’ Level Il To Level 111 ) , Level I To Level III
GRADE N Average #  Average N Average # Average N' Average # Average
~ Objectives Total Objectives Total Objectives Total
Mastered Objectives o Mastered Objectives Mastered Objectives
(Pre-test Mastered* - (Pre-test Mastered* (Pre-test ¢ Mastered
Level 1) - LeYel 11) “Level 1)

[]

[F% ]

b 9 2 20.5 10.5 3 17.3 153 = cccceccccceaa- eeeeececccaaa
10 cmcmccmcmcmccccccmmccees cmccceaee mememmccccccccce eceeca- -~ NO DATA ccemcaa--
S 2 14.5 . . 16.5 e eeeeee
12 oo e e S

Y “/
TOTAL 2 20,5 10.5 5 16.2 15.8

POTE: numher of objectives for each -level: Level I (25), Level 11 (25), [eéé] I11 (15).

* 4
(25 minus pre-test) plus post-test.
-Seven students demonstrated unusual Enqlfsh lanquage growth.

.Two ninth graders mastered all Level I objectives and were functioning on Level II at

;jb post-test. They mastgred an average of 10.5 ohjectives during the total academic
- ' year. '
. , y a )
Q ‘1:) .Five students advanced from Level II to Level IlI, mastering an average of approximately 5}{}

' [ERJﬂ:‘ . 16 objectives. . ,




. ' ‘Iéyle 15. Results of the Criterion Referenced English Syntax Test

’ ﬂ_(pREST): number of objectives mastered, and objectives mastered

, ‘ per month,
(E.S.L. non-Title I career track students, PR
combined sample, total year) .
' Average Number of ' ' : Average Objectives
# of Objectives Mastered Objectives Months of Mastered
Grade Students Pre Post Mastered* Treatment Per Month
. - o~ 2
5 ; - VA
9 38 10.1 17.9 ’ 7.8 8.0° .9
10 54 1.1 21.9 10.8 8.4 1.3
11 - 39 1.2 18.3 7.7 7.9 .9
12 13 1.7 20,9 9.2 8.4 .9
TOTAL 144 10.9 19.7 8.9 8.2 1.1

A

R ‘
Post-test minus pre-test.

.The objective stating that 1.5 objectives will be mastered per month
+ was not achieved. However, over 50 percent of program students
functioned on Level III of the test (see Table 16 following) where
small gains were observed for 'students who already achieved 60
- 3 percent of Level III CREST objectives at pre-test.” The average
. monthly gains are probably depressed,by this factor.

.Grade 10 students showed the largest gains.

' .
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Table 16. Performance of students tested on the Criterion Referenced English Syntax Test

(CREST): average number of objectives mastered by grade and- test level.

+ (E.S.L. non-Title I career track students, combined~sam61e: total yeér)

i
-

LEVEL I . LEVEL II LEVEL ITL.  _ « ¢
- - . ‘ J
y )\‘\
. Average Number of AVeraqq Number of Average Number of -
* Objecttves Mastered Objectives Mastered Objectives Mastered
Grade N Pre Post Gain* N Pre Post Gain* _ N Pre Post Gain*
a - \ _
< . [4
9 7 6.5 12.0 5.4 12 8.0 13.9 5.9 10 9.5 12.8 3.3
10 7 9.3 14.0 4.7 3 11,0 16.3- 5.3 28 8.1 14.8 6.7
11- 2 10.0 14.0 4.0 4 7.5 158 83 24 101 133 3.2 [
12 ceememmeeeieeeees - Fommmememmmeoceeoeaes 9 10.0 187 3.7°
1] : : / —
TOTAL 16 8.2 13.1 4.9 19 8.4 14.7 6.3 2! 9.2 13.9 4.7~\

NOTE: number of objectives for each levei: Level I (25), Level I1 125), Leve] Il (15).

*
Post-test minus pre-test. ]
. v ’ ‘
.Most students functioned on Level IIl where the smallest average gains were achieved.
However, the average student had a high pre-test score on Level III.

.The Vargest gains were made by students tested with Level II.

J
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Table 17.

s
-

/

Performance of students tested on more than one test level on

the Criterion Referenced' Enqlish Syntax Test (CREST).

(E.S.L. non-Title I career track students, combined sample, total year)

“students Rdvancing From™

Level I To Level II

Students Advancing From
Level II To Level III

T —
b Students Advancin
Level I To Level

From

GRADE N Average # ~ Average N Average # Average N. Average # Average
f Objectives Total Objectives Total Objectives Total
/ Mastered - Objectives Mastered Objectives Mastered ‘Objectives
! (Pre-test Mastered* (Pre-test Mastered* (Pre-test Mastered**
; Level I) Level II) - " Level I)

. N
lte 3 14.3 21.0 6 17.2 © 15,2 ----’ --------------------
J 10 4 18.5 17.8 9 16.6 16.4 ) 3 12.0 43,
/ 1i\‘ 3 16.0 22.0 6 16.2 S 157 eemmecccceemssocceemooooones
12 2 13.0 26.0 2 18.0 . 17.0 +  eemmcecacdcccsccccccdecace--
\ ~ o . '
TOTAL 12 15.9 21.0 23 »16.8 ‘ 16.0 .3 12.0 43.

¥
L]

L1

OTE: number of objectives for each level:

+.(25 minus pre-test) plus (post-test)
50 minus pre-test) plus (post-test)

Level I (25), Level If (25), Level III (15).
' - .

&

.Approximately one-quarter of students pre- and post-tested with the CREST advanced one
or more test levels. =~ -

.The majority of thede student§ advanced one test level and mastered over 15 objectives.

.Three students demons}jrated exceptionally large growth: they mastered 43 objectives on the

average.

n
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Table 18. Results of the Criterion Referenced English Syffdax Test

(CREST): number of objectives mastered, and objectives maStered

i

per month, ,

(EvS.L. non-Title I gifted track students,
combined sample, total year)

Average Number of " Average Objectives
) # of Objectives Mastered Objectives Months of Mastered
Grade, Students Pre Post Mastered* Treatmgnt yonth

9 1 S .70, L0 40 8.7
w0 - 7 (T 168 41 8.7
11 12 11.3 17.6 6.3
12 . ) 1.0 11 0 3l

r'

TOTAL 27 1.4 16.2 4.8

- .

: Al

’ tPost-'ces'c ‘minus pre-test.
' %\
N .0 - E M N

- .Gifted stude were expei:’ced to master two. dbjectives for every
% month of in tions & ' . 5

. ] y “~ . 5
- .In all ffrades, the dverage student mastered less than 1 objective
- . per th. s > . - ’ N N ' .

.For the majority of students (89 percentf, the typical student was
only able to gain .5 to'.6 objectives. ) ’ '

. -~ ¢ ' o
. .Most students achieved the max"mum amount that can be achieved on

the CREST. ‘

»
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Table 19.

Performance. of students tested on the Crit

erion Referenced English Syntax Test (CREST):

ES

averaqe number of objectives mastered by qrade and test level.

.

(E.S.L. non-Title I qifted track students, comhined sample, total year)

%, .

LEVELéI

LEVEL [

LEVEL JII

Average Number of
Objectives Mastered

LY

Average Number of
Ohjectives Mastered

Averaue Numbher of
Ohjectives Mastered

Grade N_ Pre . Post Gain* N Pre Peost Gain* N Pre Post Gain* -
- s |
9 emmemccmmane- femmmes  mmmmmmomeseesiemmeoooos 1 7.0 1.0 40 _ 7
10 —--e-- NO DATA ccmmmm  -me cmemmeememmmeoe 6 11.7 14.5 é.a .
% T 1 9.0 160 7.0 10 10.8 149 4.
Y T e I 17 1.0 141 31
, . .
" TOTAL ' 1 9.0 16.0 7.0 24 10,9 14.4 315 . :
. - .
NOTE: number of objectives for each level: Level 1 (25); Level I1 (25), Level (15),

*
Post-test minus pre-test,

.Eiqhty-eiqht percent of qifted students tested with

4

‘) ne student who was tested with Level 11 qained 7 objectives.

"‘P »

.Ne qifted student was pre- and post -tested with Lével I.

the CREST were pre- and pnst tested
evel II1. .

.Level 111 students mastered practically all Level 111 ob1ectives (15).
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Table 19. Performance of students tested on the Criterion Referenced English Syntax Test (CREST):

* average number of objectives mastered_by grade and test level.

‘(E. QL. non-Title I gifted track students, combined sénnle, total year)

~ .

Yo LEVEL T | LEVEL 11 ‘ LEVEL ITI
#- Average Number of Average Number of Average Numbher of
Objectives Mastered Objectives Mastered rPQbjectives Mastered

{

Grade N Pre Post Gain* "N Pre ijj Gain* N Pre Post -Gain* g :
N \ _ ] -

S mmeemleme ;- - 1 7.0 11.0 4.0
N . r “ . “
10 —eeeee * NO DATA --==- fe emmmceccecccceee- 6 11.7. 14.5 2.8
11 e 1 9.0 16.0 7.0 10 10.8 149 4.1 . i
12, ccccecmmececmcmcmmmees  memeeemmmmec—eecaoaea- T 7110 410 3.1
: ] (
TOTAL 1 9.0 16.0 -7.0 24 10.9 145.4‘ 3.5

NOTE: number of objectives for each level: Level [ (25), Level Il (25), Level (15).
* : : ) ’ .
Post-test minus pre-test. < . . i -
A ‘ R . -
.No 'qifted student was pre- and post-tested with Level I.

.Eighty-eight percent of q?fted students tested with the CREST were pre- and post-tested
with Level 111,

»

" .Level III students masterad practically all Level III objectives,(15). y
[} s - : - E - ‘
© ) student who was tested wish Level X gqained 7 objectives. . .

+ . w ¢
1
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Table 20. Perf§rmance of students tested on more than one test level on
‘ " .the Criterion Referenced Enqlish‘§yﬁtax Test (CREST).
v . ) \ ' ‘ ' .‘
, (E.S.L. pon-Title I gifted track students, combined sample, total year)
- - ) S - ;
Students Advancing From Students Advancing From Students Advancing From
Level I To Level Il Level Il To Level III Level | To Level III
GRADE N+ Averdge # Average N Average # Average Average ¢ Average
Objectives Total Objectives Total Objectives Total
- Mastered Objectives . Mastered-  Objectives Mastered Dhjectives
P (Pre-test Mastered* (Pre-test * Mastered* (Pre-test Mastered
- Level I) $ Level II) Level I) Ji
. . . — ~ —~
e R e L EE L LT ---
1 1 19.0. 12,0 jemcemaeen NO DATA -tf:fffEKl\
11 1 3. 19.0 2850  ceececccmeeeecseccecceeca- ‘ ---------------------------- .
12 mcmemcccbccececceceemem—m—— == beceecmemmememescemeceeses ccceeeesm-eccecceccececcesa-=
, i — .
CTOTAL 1 19.0 )

NOTE: number of objectives for each level: Level I (25), Level II (25), Level III (15)..

* N
(25 mipus pre-test) plus (post-test).
, ,

.Two'stgdents advanced one test level.

.One eleventh grader masgé}ed 28 objectives on Levels 1 and II.

.+ .0One tenth grader mastered 12 objectives on levels II and 11,




Pre-test rating, number and percentage of students advancing one or two levels

Table 21.

| 2288

Oral lanquaée ability.

on the New Yark City Oral Lanq:§ge Ability Scale bf‘instructional sequence and grade.

»

LS

Basic Skills/Remedial Track Career Track Gifted Track G
Number Number "Number
Pre-test Advancing ~ Pre-test Advancing Pre<test Advanting
Grade N Rating* One Level % N Rating* One Level % N Rating* One Level
9 16 E 14 82 31 D 18 58 1 B o -
S o 10.-- 4 E e . & . 100 -54 _.D . a6 . 8L ,7.. °C . 1, .
. . H o 7 ~ 3 ” « a - - * . M
> 11 5 D 4 80 41 D 32 8 12 c 1

12 2 c 1 50 13 n 11 85 8 C 0

. ;
Test level corresponding to average (median) group rating (see Appendix A).

3
.Basic skills/remedial track students in grade 9 through 11 achieved the stated objective
(60 percent will advance one level). The number of twelfth graders (2) is too small.for
a reliable judgement of growth to be made.
. .A11 grades except grade 9 achieved the .stated objective (75 percent will advance one level)
among career track studenti\\

~

.Gifted track students did not attain the criterion (85 percent will advance two levels).
However, the typical qifted track student was rated at Level C on the scale at pre-test
(see Appendix A).~> An expectation of two levels of growth may have been unrealisttc for
these students qiven the observed- pre‘treatment knowledge demonstrated by these students.

—_ Alveraﬂ there is an apparem:~stronq relaf‘fon&tﬁla betweenﬁvth and pre-test rating.

Consideration of this factor §houlﬁ'be~made 1n3§ﬁgriﬂtérpre tion of these data.




. >
Tables 22 through 42, Results of teacher-made examinations

in content-area cou}ses for students in basic ski]]s/reme&1a1,~career,.

and qifted tracks.

Basic skills students

.The overall pass rate baded on 287 examinations in all subject
areas was 93 percent, -

.The highest pass rate occurred in native lanquage arts (100 percent)
“in the spring.

.The lowest-pass rate occurred in vocational education (54 percent)
in the fall.

e ———

.In most courses, the pass rate is higher in spring than in fall.

Career students

.The overall pass rate based on 1,330 examinations was 86 percent, .

.The highest pdss rate occurred in native lanquage arts (96 percent) .
. in the fall.

.The lowest pass rate occurred in mathematics (53 percent) in- the
fall,

.In most/yourses, the pass rate is higher in fall than in spring.
[ .

N

Gifted students \
AN

.The overall pass rate on 267 examinations was 96 percent.

.The highest pass rate was 100 percent which,was'attained 8 times

in 5 different. courses. ;%?4,,//// o
.The lowest pass rate Qgeﬂf?zarin mathematics (73 percent) in the
spring. -

.In the courses where the pass rate was different, students had fa
higher pass rate in fall“than spring. .

+ .An examination of the following tables shows the kinds of courses
in which students received instruction and achievement levels in
the content areas as well as differential pass rates for grade levels.

-47-
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Table 22, Number of basic skills track students attending courses

and percent passing teacher-made examinations in mathematics.

GRADE 9

GRADE 10 GRAQE 11 GRADE 12 TOTAL
Fall % % % 3 %
Courses N PASSING | N PASSING | N PASSING | N  PASSING PASSING
Fundamental Mathematics 2 50 v , 50
B.C.T., Mathematics 1 100 2 100 100
TOTAL 2 50 1 100 ) 2 . 100 80

- f‘" - Ht‘

g GRADE 9 GRADE 10 GRADE 11 GRADE 12 'TOTAL
Spring % % % % %
Courses N PASSING | N PASSING | N PASSING | N = PASSING PASSING
B.C.T. Matm 1, 100 1 100 2 50 2 100 83

¥
ToTAE” 1 100 1 100 2 50 2 100 .. 83’

[




Table 23. Number of basic skills track students attending courses

———

and percent passing teacher-made examinations in science.

.

GRADE 9 - GRADE 10 GRADE 11 GRADE 12 TOTAL
Fall . t LS IR X
Courses N PASSING | N PASSING | N -PASSING | N~ PASSING | N PASSING
. ;/ 3
Earth Science 8 75 1 100 1 0 10 70
Health Cageers .6 50 5 100 4 100 1 100 16 81
Biotogy I Academic 1 0 R 1 0
\‘__,_\ . >
E TOTAL >y _ N 64 6 100 6 67 1 100 21 74
L ‘ ‘\\\‘ -
- D
[}
- GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL
Spring . SR T ¢ | % . % . %
Courses N -'PASSING | N~ PASSING | N ~PASSING |- N PASSING | N = PASSING
EartnScience 15 80 2 100° |1 0 18 77
Health Careers 5 80 3100 4 100 1 100 13 92
AL L 80 5 0 80 1 84
TOTAL . 10 5 1 100
-
"‘ - N
p" ? Al
: 65




Table 24. Number of basic skills track students attending courses

and percent passing teacher-made examinations in social studieJ.

\

> GRADE 9 GRAGE 10 GRADE 11 GRADE 12 TOTAL
Fall 1 1 1 1
Courses N  PASS N  PASSING PASSING | N PASSING | N - PASSING
o Vi .
~ Consumer Economics 7, 100 1 100 1 0 9 88
“. American Studies 5 80 2 100 3 100 10 9
Cultural Values 1 100 1 100
. World Geography I, General 1 0 - 1 . 0
(3,
] Western Civilization ' 2\ 00 - |2 100
k
TOTAL 12 92 4 100 5 50 g] 100 23 87
X P 7
'l ' ‘
- GRADE 9 GRANE 10 GRADE 11 GRADE 12 . - TOTAL
Spring - % % . % % 3
Courses o~ | N PASSING | N PASSING | N PASSING | N PASSING | N  PASSING
v \
American History I, Academic 1 0 1 .0
. Consumer Economics 1 ¥ 100 1L 100 1 0 3 67
American Studies 15 87 1 100 2 100 ' 18 89 |,
Cultural Values o111 100 - ] 1~ 100
' Western Civilization N \\ 1 0 1 100 2 50
, L N’ o f .t
TOTAL 17 82 3 100 4 50 1 100 25 80
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¢ Table 25, Numbe%basic skills track students attending courses .
¢ and percent passing %éay\er-made examinations in native lanquage art.s.
: GRADE 9 GRADE 10 GRADE 11 ~  GRADE 12 TOTAL
Fall ; % % : S R :
Courses ) N  PASSING N PASSING | N PASSING | N PASSING | N PASSING
Native Larig'uage I, Academic v 1 100 \‘ 1 100 - 2 1000 °
Native Langquage IILAca&emic 1« .100 1 " 100
Native Lanquage 111, Academic 2 100 2100 Ny
Native Language 11, General 8 88 4 75 1 100 13 85
. TOTAL 8 - 88 3 100 5 8 2- 100 |18 89
-~ - (A -
4 ! ¢
P ) ) , ,
i ‘ v ' . 4 -
. < * ° GRADE 9 - GRADE 10 GRADE 11 - GRADE 12 TOTAL
Spring S TR - . g - o2 g . ] %
courses 1 | N PASSING N PASSING | N PASSING | N° PASSING |.N PASSING
Native Lanqu§ge 1, Academic’. 1.. 100 1100 1 100 ° 3 100
Native Lanquqd” 111, Academic ~ 2 100 2 - 100
B . LY . % R /-
Native Languqé\lll General - 10 100 1 uﬁ 2 100 2 100 15, 100
, ) . N » \ _ T
 TOTAL . N 051 100 4. 100 3100 2 100 |20 100
P ¢ ‘ o ‘ M q .
§o" ) \» s
~ ’ . ’ l - y
- / . . >
AN %
u'" . ' 4 . 7()
\ : »
@ ‘ 1& '\,%:W;' ’ )
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Table 26. Number of basic skills track students attending courses

and percent passing teacher-made examinatioﬁs in busifess

N

»

-

c/
education.

Courses

Fal

GRADE 9

%
PASSING

-

GRADE 10 °
% L}
N PASSING

GRADE 11

%

PASSING -

.

GRADE 12
%

TOTAL
1 .
> PASSING

- Jhyping

7

57

100

1

100

N o PASSING

9

67

Accounting )

10

90

100

2

100

17

94

r

’ Business Skills

5

100

0

8.

68

2

50 .

2

50

" Commércial Record Keeping

" TOTAL

24

79

43

Spring"’
Coarses

4
N

GRADE 9

%
PASSING

GRADE 10
%

GRADE 11

%
PASSING

GRADE 12
%
N  PASSING

TOTAL
%

\hyginq

5

80

N  PASSING
1° 100

1

100

7

. PASSING

Accounting

16

94

3. 100

.2

100

22

w |
95

Business Skills

3

2 100

b

5

Commercial Record Keepimy.

1.

100/
10d

_TOTAL

25

¥

92

35

94

\

3 /Y00
~7

R
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Table 27. Number of basic skills track students attending courses /
and percent pass4n/g; teacher-made examirations in vocational education.
GRADE 9. GRADE 10 GRADE 11 GRADE 12 TOTAL
Fall % % % % %
Courses N  PASSING N PASSING | N PASSING [ N PASSING | N  PASSING
Vocational Education 1040 2 100 1 100 ' 13 54
TOTAL 10 40 2 100 1 . 100 H13 54
é GRADE 9 GRADE 10 GRADE 11 GRADE 12 . TOTAL
] 1 q . % %. p % % . %
ourses N .PASSING | N PASSING | N - PASSING | N PASSING | N PASSING
@c/ajional Edecation 14 79 2 100 16 81
3 TOTAL 14 79 2 100 16 81 -
i} e
. 4
v L3
r ' ’ 'P l

Y

.3
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Table 28. Number of basic skills track students attending courses

and percent passing teacher-made examinations-in practical arts.

~

GRADE 9 GRADE 10 GRADE 11 GRADE 12 ‘H TOTAL
Fall % % % % %
Courses _ N PASSING N PASSING | N PASSING | N PASSING | N PASSING
Practical Arts 4 100 2. 100 6 100
Photography & Lanquage Arts 1 100 1 100
Music & Language Arts 1 100 1 100 2 100
Fihe Arts & Lanquage Arts 8 50 > |1 100 9 56
TOTAL 12 67 3 100 1 100 2 100 18 78
GRADE 9 - GRADE 10 GRADE 11 GRADE 12 TOTAL
Spring % % % % %
Courses / ‘ N  PASSING N PASSING | N PASSING | N PASSING | N _ PASSING
: : NIRY,
Practical Arts 1 0 1 100 - 2 50
. —~

Photoqraphy & Language Arts 1 100 ' 1 100

< * l 0 . L]
Music & Lanquage Arts 1 100 ¢ 1 0 1 0 3 33
Fine Arts & Lanquage Arts 7 71 At\w 1 -100 8 75

AY
TOTAL 9 67 3 67 2 50 14 64
[}
P"'- [}
.

e 7A

s 7
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Table 29, Number of carQé; track students atiending courses

=

and percent passing teacher-made examinations in mathematics.

° &

GRADE 9 GRADE 10 GRADE 11 GRADE 12 +  TOTAL
Fall % % % % X
Courses N PASSING | N PASSING | N PASSING | N PASSING [*N  PASSING
Fundamental Mathematics ‘ v 0 1 0
B.C.T. Mathematics 1 0 1 100 2 50 5 100 9 78
Algebra I, Academic 1 0 10 50 . 9 22 1 100 21 38
Algebra II, Academic 1 0 1 0
Intermediate Algebra I 1 100 1 0 2 50°
Intermediate Algebra 11 1 100 1 100 2 100
Geometry I ‘ 2 100 2 100
TOTAL 3 0 13 54 |15  4p—T7 Yoo |38 53

q E

-] : , ¢ -
'<
) > .‘ P’ '
s’.,w-t ) 1 [
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Table 29.(continued)

o GRADE 9 GRANDE 10 GRADE 11 éRADE‘?Z TOTAL
Spring % % { % % %
Courses N  PASSING N PASSING | N PASSING | N PASSING | N PASSING
Fundamental Mathematﬁcs ‘1 0 - 1 ( 0
BiC'T° Mathematics 2 100 2 100 3 100 4 ; 75. 11 91
Algebra I, Academic_. 4 50 9 89 4 25 17 65
Algebra II, Academic 1 100 1 100
Algebra IIl, Academic 1 100 1 100
Intermediate Algebra 1 ¥ ) 3 33 3 33
Intermediate Algebra IL . 1 .100 1. 100
Geometry 1 1 0 2 50 2 100 ' 5 60»
TOTAL 8 50 15 87 12 58 5 80 40 70

» o -
-~
2
‘e A
b n G
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" Table 30, Number of career track students attendiniéourses ‘)’
) and percent passing teacher-maae’eﬁinations in science. .
,
’ GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL
Fall ‘ % I % . % %
Courses N PASSING N PASSING | N PASSING | N PASSING [ N PASSING
Biology 1, Generadgp 2 100 ) 2 100
General Science I T 100, 1 100 3 67 5 80 (
, . Y
Earth Science 15 87 24 9% |13 85 4 100 56 91 ;3
Health Careers 10 .70 19 95 (23 "96” |10 100 |6 9
3 Jlota. ~ 26 8l 46 9% (39 90 [14 100 J125 9
* GRADE 9 GRADE 10 ‘GBADE 11 GRADE 12 TOTAL
Spring % % % % %
Courses N  PASSING N PASSING | N PASSING.| N PASSING NN  PASSING y
Biology II, Academic 1 0 1 0
£
Biolo_gy 11, General 2 100 - . 2 100 °n
Ve General Science 1 , 2 50 1 0 33
. - \ -
General Science - II Academic 1 - 100 1 100
B —
General Sctence II,.General 1 100 1 0 2" 50~
. Earth Science 17 82 12 100 3 100 32 91 e
Health Careers. . 8 88 1 100 19 100 6 100 .<{34 97
o ’ NN Te- ® -
. JJOTAL - 25 84 o8 75 33 94 9 00. |75 ° 89
\)‘ . 01 N - " . T T e ‘\ 813 o_ 2
«ERIC g1 . - . , — | <A\
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* ) Tatj]e 31. Number of career track stddent;pt‘qnding courses — ‘e
. - s S s = == ~ ]
A ) . ) ) -— \ A ) v .
. E o and percent passing jeacher-made examinations in social studies, ' '
v '. . ' [ . ) ) ‘ ' ‘ . ' (
» . - , P . ): b J
i . GRADE'9 " .GRADE 10° ~  GRADE'1l | GRADE 12
Fall . A % : Y % T v
Courses o Y I N PASSING | N PASSING | N . PASSING | N PASSING | N
American History I, Academic \ 2. 100 ° - , :
World: History I, Academic ) \K . 2 100 ) 1- 100 - \3/-\1\()0
. N . T . . - , D
World History ¥: gémeral C W2 100 ‘ g . : . v
World Histacy IT, Gemeral = | |1 100 . 1 ap |- | 2 100
. A T N i . . : L4
World Geography I, .General ° 1 100 1. 0 . 2 50 -
, - = - - L3 ” - T ] ~ s N —
‘% Western Civilization /, -3 67 |8 . 88 5. 80 2. oo 18 83
. ] N A KT ‘ ] ~ T “. T ‘ - : , i
. Economics, Academic , . - ! P11 §100 L2 50 . 3 <$7 ) .
Consumer Ecbnomics . 15 100 ' [16 100 |21 95 |5 100 57 98
& . - . . -
° American-Studies R P O 20 45" 28 93 - |10 90 69 90 .
'Eastern Givilization = 2 I o 1.0
Cultural Values -~ | 1. 100 o T w0 vt
; -, , R o ] y , ——
TOTAL . 33 -8 |52 92 .|s7 o1 .[i18 94 [160 91
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;  Table 31,  (continued)
N o - B -
GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL
, Spring - % L4 . r - : L 3 %
Courses i N PASSING | N PASSING | N PASSING | N PASSING:| N  PASSING
American History I, Academic ' 2 100 - “2 71000
American History I, Generél . 1 100 1 106
World History I, A‘c'ademJj{:,. ~ -1 100 ’ 1 100 2 ‘100
World Hi&ory I, Gerbral * 2 %0 |3 100 5 80
‘World Hi‘;tAc‘)ry'II, Academic o ' 1 100 ) . 1 160
" ‘World History. 11, General .. 4 50 2. 10 --ta- 100 ’ 8 75
Consu Economics ( 3 100 6 1006 7 100 1 100 17 180
American Studies { 20 80 31 87 |26 ¢ 89 7 8 | 84 86{
Westen Civilizatdon 3 33 6y 50 781 2 . 100 18 56
Cultural Values | 10100 4 100 1 o | = 90,
TOTAL 62 80 471 81 |12 m. o5
.- ) Ce
. © N L.
.
) s
‘ ’
S - y l
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Table 32. Number of career track students attending cour;gg

¢ » , L 1
' and percent passing teather-made examinations in native Tanguage arts.
. ~ 3
" GRADE 9 GRADE 10 GRADE 11 GRADE, 12 TOTAL
Fall % % 3 % , )
Courses N  PASSING N PASSING { N PASSING | N PASSING { N PASSING
Native Lamquage Studies 1 100 1 100
[‘ hd T, i T o
- Native Langquage I, Academit 1 100 1 100 3 67 1 100 6 83
T ~ ) ’
Native Language II, Academic 5 -1 100 . 1 100
Native Lanquage III, Academic 6 83" |14 100 14 93 4 100 38 95
Native Lanquage Advanced Placement a 1 100 2 - 100 3 100
Native Language II, General =~ ° |11 82 - |25 100 10 100 6 100 352 96
Nativé Language IV, General 1 100 — i ﬁ 1 100
= — .
TOTAL - 20 85 40 100 9 93 13 10§ 102 95
' /
- L
- . ‘ -a /(} R
. ) v ’ £, ‘\‘
¢. "
s : ‘ ’ “ i
. &
1 '(;’_J
2 . . &
. 8 ¢ N \ t
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Table 32, (cont\nued)

: GRADE 9 GRADE 10 GRADE 11 GRADE 12 TAL
Spring % . % % %
Courses N  PASSING N PASSING N PASSING { N PASSING | N PASSING
Native Lanquage Studies 1 100 1 1 100
Native Lanquage I, Academic 1 100 1 -100 3 100 5 100

7 —
Native Lanquage II, Academic |, v 1 100 *, 1 100
* 7 . : . - . -

Native Lanquaqge III, Academic -'5 100 20 " 100 11- 91 3 100 39 97
Native Lanquage Advanced Placement 2 100 2 100

-~ Mative Lanquage 11, General 11 - 82 21 - 86 11. 100 3 100 46 -- —89
. . . L ]

TOTAL 18 89 42 = 93 26 96 8 100° 94 94
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Table 33. Number of career track sfudents attending courses

~and percent passing teacher-made examinat¥ons in business education,

[N

i

&

GRADE 9 GRADE 10 .  GRADE 11 GRADE 12 TOTAL
Fall . ' % % % % .
Courses N PASSING | N PASSING | N PASSING | N PASSING | N  PASSING
Typing 11 64 20° 70 8 5 - |6 67 45 69
Accounting . . 20 80 24 % |22 491 |10 100 76 91
»Bus;g\ess Skills 8 38 21 90 6 100 4 100 39 8
Commercial Record Keeping 4 50 a 25 3 0. |2 100, |13 38
TOTAL - © 43" 65 69 83 tg 82 f2a 91 {1713 79.
. . GRADE 9 GRADE 10 GRADE 11" = GRADE 12 TOTAL
Spring 4 4 % . % %
Courses N PASSING | N PASSING | N PASSING | N PASSING | N  PASSING
Typing 11 64 19 68 6 -100% |5 100 a1 76
Accounting 21 95 26 88 .|21 95 5 100 73 93
\ .
Secretarial Studies ) ‘ 1 0 1 0
—
Stenography ! 2 50 o R 2 50
Business Skills s 6 100 20, 95 5 100 & 75 5 94
a& - -»
Commercial Arithfietic \ 1 100 . 1 100
"= . ‘ \’,‘, \\ v » ' -+
Commercial Record Keeping . L 4 60 6 17 4 75 15 47
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Table 34. Number of career track students attending courses

oo \
F : and percent passing teacher-made examinations in vocational education.

&

% T )
N . ‘ . GRADE 9 ) ° GRADE 10 GRADE 11 \ GRADE 12 TOTAL
Fal} S % % . [ %
Courses ) N PASSING | N PASSING | N “PASSING'| N ‘PASSING | N  PASSING
- Vocational Education “ 10 100 - |13 92 5 60 |1 100 29 90
- Auto Mechanics’s - : 1 100 : |1 100 ) 2 100
t JOTAL A~ 11 100 13 92 o | 6 67 |1 100- |31 - 90
., L\ /\/ . ' | ., R .
n
. - B "GRADE 9 GRADE 10  GRADE 11  GRADE 12 TOTAL
. Spring % ) 3 3 %
Courses | N- PASSING | N PASSING | N PagLNG N PASSING! N  PASSING
- 3 a
. ¢ - 3 "
Vocational Education‘v-\ 8 63 5 80 5 %s0. |1 100 Ao . 7
k4 A i - N . ’ . hd ) ! ' ‘
Auto Mechanics 1 100 1 100 ' 2 100
TOTAL  ° . - 9 67 5 . 80 |6 83 1 100 421 76
4 ke ) 2
E \ ,
- ." ‘-‘ { \,. )
'} .- ATy
X :
0(\ L] . . 9,’
5 » -
4' . . . . -s -

»

-
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. . f’ . Table 35. Number of career track students attengmq courses )
. : ‘ - :‘ . ' | v “ * | | /
< SR . and pefcent passing teacher-made examimations im practical arts.
- .
v ] - .
‘ GRADE 9 ,» GRADE 10 «'GRADE 11 GRADE 12 . TOTAL
Fall L T % % % J/ %
Courseés . i N  PASSING N PASSING | N PASSING | N PASSING [N  PASSING
: : — s —
Practical Arts ‘ a4 75 -{13, 92 “|6- 100 2. 100 |25 92
M . V4 N ] _ . )
Photography & Lanquage Arts 1- 100 1 100 2wl
Music & Lanquage Arts ¢ N2 100 |1 100 4 1060 6 100 [13 ‘100
¥ N . —
Pine Arts & Language Arts 18 67 . {16 ~88™ | 9 89 5~ 100 48. 81
R - A
é TOTAL ) 24 71 131 90 20 95 13 100 88 88 -
v . ' B s -
C e ) ) ' . . . . N
‘ -0 ' . ‘ ; .
. © GRADE 9_ "GRADE 10 _ GRADE 11~ GRADE 12 TOTAL
Spring 4 % 3 ) I %
Courses “N P‘SSING LN PASSING [N + PASSING | N PASSINGT N PASSING -
- Practical Arts 2 w0 P2 100 1 100 |1 100 |6 100
[ » \\’\
Photography & Language Arts 2 100 . |1 100 \ 3. 100
‘Music & Lanquage Arts 2~ 50 5 80« 6 100 - ‘1 '100" 14 85
5 Fine Arts & Language Arts |17 65 5 100 |6 67 5 80 33 72
TOTAL T . 21 67 14. 93 14 - 86 7 86 58 80
' s
0y , . . , .‘ .
07 - N
\) ‘ o v . . N . . ’ . ¢ . § e
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Courses

Al

Table 36, Number of gifted track students attending courses

and percent passing teacher-made examinations in mathematics.

N

'

GRADE 9
%
PASSING

GRADE 10
%
PASSING

i

GRADE 11
%
PASSING

¥

GRADE 12
%
N PASSING

N

TOTAL
%
PASSING

Algebra I, Academic

1

100 -,

100

4

100

1 100

100

Intermediate Algebra I

ot

100

3

100

L1 100

100

Intermediate Algebra 11

1 100

" 100

beometry 1

—

100

Geometry fI

0

Advanced Algebra & Trigonometry

-

TOTAL
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Table 36, (continued)
|
) GRADE 9 GRADE 10 GRANE 11 GRADE 12 TOTAL
Spring 9 % ] % %
Courses N PASSING | N PASSING | N PASSING PASSING | N PASSING
Algebra I, Academic - 1 100 ) 100™ |3 67 100 7 86
Algebra 11, Academic 2 100 1 0 3 67
A Intermediate Algebra 1 1 100 100 ? 100
Intermé;iiate Allqebra Il 3 33 3 33
' Geometry I 1 0 / 100 2 50
Geometry LI 1 100 1 10q
Advanced Algebra & Tr’iqonometj(\ ‘ 2 100 0o [-3 )
B.C.T. Mathematics ey 100 1 100,
TOTAL 1 100 8 88 8 50 0 (22 73
-~
7 * ’ "
N ] i
. :
o v 10" ‘
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Table 37. Number of gifted track students attending courses

and percent passinq"teachgr-made examipations in science. ’
\l\" ¢ p .

GRADE 9 GRADE 10 GRADE 11 b GRADE 12 .« TOTAL

Fall % % % - % %
Courses PASSI?:G N PASSING | N PASSIﬁN'G N *#PASSING | N 'PASSING
Biology I, Academic 1 100 f 1 100
Biology I, General 1 100 1 100 2 100
Biology II, Academic ’ 1 100 1 100
%enera] Science | ‘ 1 100 1 100
Earth Science 100 3 -100 1 100 3 100 8 100 .
Hea'1th Careers 2 100 1 100 4 100 7 '10.0
Physics 1 100 1 100
TOTAL 100 7 100 6 100 7 108 21 100




Tahle 37.{continued)

~—/

GRADE 9 " GRADE 10 GRADE 11 GRADE 12 TOTAL

Spring % % ] % ] %

Courses N  PASSING N PASSING | N PASSING | N. PASSING | N PASSING

Biology I, Academic’ 2 50 00 " 3 67

Biology I, General ‘ . ) 1

Biology II, Academic L 1°

Biology II, General - 4 _ : 1

General Science II, General

Earth Science

Health Careérs

TOTAL




Table 38, Number of gifted t

L3

§
t

\

rack students attending course$

/

and percent passinq‘ggacher-mgae examinations in-social studies.

Fall
Courses

N

~

GRADE 9
%
PASSING

N

GRADE 10
%
PASSING

N

GRADE 11
%
PASSING

GRADE 12
%
N PASSING |

- TOTAL

Aﬁerican;ﬂ%§tory I, Academic

1

100

2

100

%
N PASSING

3 100 -

World History I, General

100

1

100

‘World Geography I, Academi¢

100

Western Civilization

100

Consumer Economics -

100

American Studies

100

Cultural Values® ‘

100

TOTAL
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< Table 38.(continued) ;
‘ Y
GRADE 9 GRADE 10 GRADE 11°  GRADE 12. . -TOTAL
Spring % ‘% % % %
Courses N PASSING | N. PASSING | N - PASSING | N PASSING | N PASSING
Social Studies . 1 Jo0 .1 100
American History I, Academic 2 | 100 2 100
-
World History I§, General 1 100 1 100
Western Civilization 1 100 2 100 2 100 ' 5 100
Consumer Economics 1 100 3 100 3. 100 7 100°
American Studies - 4 100 5 100 J[4 100 13- 100
hd o\
Cultural Values 1 800 3__. 100 \ .4 100
. - )
TOTAL 1 100 8 100 /16 1 8 100 33 100
. AR .
L ) .
- v :)
! \ i / .




100 S ¢

- ~ o R T
. L P . 3 - . ol . Y \
, ;o a - )
L e . ¢
Table 39, - Number af qifted track students attending courses
 and percent passing teac?;er-made examinations in native lanquage arts.
:o V‘ >
GRADE 9 GRADE 10 - GRADE 11 GRADE 12 TOTA
Fall . R % % . Y- 3
Courses R N  PASSING N PASSING\| N PASSING | N PASSING | N PASSING
Native Lanquage Studies = ' 1 100 . 1* 100
Native Lanquage I, Academic 1 100 1 - 100
Native Lanquage }l, Academic 1. 100 1 100
Native Lanquage %1, Academic 1 . {oo 2 1004. 4 100 3 - 100 10 . 100
Native Lanquage Advanced Placement ; i1 100 ‘ . 1 100
’ : . “ ALY .
Native Lanquage II, General . 2 100 2° 100 -| 3 °° 100 7 100
y . : — - -
TOTAL 1 100 4 100 10 *100 6 100 74 100
— - : . — PR
/
- . ]
; .GRADE 9 GRADE 10 GRADE 11 _ -GRADE 12 TOTAL
Spring % % LI ) 2 %
Courses N PASSING N PASSING | N PASSING,| N PASSING | N  PASSING
Native Lanquage I, Acader;ﬁc‘ ' L~ 1. 100 . 1 100:
Native Lanquaqe II, Academic . 2 100 ) 2 100
Y - o
Native Lanquage JII, Academic 1 100 2 100 3 100 2 ., 100 8 100
Native Lanqu@&. Advanced Placement _ — -1 100, . n 1 100
> <+ - .
Native Lanquage Il, General 2 100 3 100 3 100 8 .100
TOTAL 1 100 4 ..100 10 100 5 ‘100 20 100
B . 4 J . ) BV
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Table 40. Number of gifted track students attending .courses ]
. - . . ‘s . . "
, - and percent passing teacher-made examinaiion§ in business _gdu::ation. . v
8 ! ‘ i - .
» . “
- . GRADE 9 GRADE 1Q GRANE 1% GRADE 12 ',““rorAL ,
, FamM o 1 % y 3 % ) T
Coursés, - N PASSING | N PASSING | N PASSING | N PASSING § N 'PASSING
Typing -l 2 100 [.6 83 3 100 - {11 91 -
! Il )
Accounting 2 100 4 -.100 | 2 100 .8 100"
" Business ‘Skills’ 2 100 1 100" ||2 100 5 100
Commercial Arithmetic 1 100 1 100
TOTAL ¢ 6 100 |11 91 8 100 |25 96
.! t .- b
»
. GRADE 9 GRADE 10 GRADE .11 GRADE 12 TOTAL
Spring - ! % % 4 %
Courses N PASSING | N PASSING | N PASSING | N PASSING | N PASSING
Typing 1. 100 5 80 |3 160 9 88 .
Stenoqrapr;y y 1 100 "1 7100
' Iy .
Accounting 2 100 3 .100 ‘37100 8 100
Business Skills i ‘2 100 2 100 4 - 100"
. Commercial Arithmetic - ‘ 1 100 |1 100
& ¢ 4TOTAL, § 100 [10 90 8 100 [23 9
. LA - T X 0 -
« 111 |
, -
‘ 4 112
- A/ \ -
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_Table 41;, Number of gifted track students attending iggrses

.

k]
!

[N

e
and percent passing teacher-made examinations in vocational education.

GRADE 1% - . GRADE 12

~

TOTAL

?

* GRADE 9 GRADE 10
Falt ' % - % % ) %
Courses . | N PASSING | N PASSING | N PASSING | N PASSING | N PASSING
Vocational Education, 1 - 100 1 100 2 100 ‘
e : .
JOTAL - o 1 100 1 100 2 100
. o : ’
GRADE 9 - GRADE 10 GRADE 11 GRADE 12 TOTAL J
Spring % L) % % %
Courses N PASSING | N PASSING | N PASSING | N | PASSING | N PASSING
. Vocational Education / 2 100 1 100 1/ - 100 4 100
— . B
¥ T /’
TOTAL . 2 100 1 100 1+-7100 4 100
' /




1

. . PN
Table 42, Number of gifted track students attending courses
o ’ ‘ L ,‘

and percent passinq teacher-made examinations in practical arts.

. = M ! . I3 ° !
. h) ,4 ‘ - ‘ -
. , GRANE 9 GRADE 10 GRADE 11 ~  GRADE 12 TOTAL . . .
" .Fall T . 1 1 % R
Courses - N PASSINE | N PASSING | N PASSING | N PASSING | N~ PASSING -
! . S |
Practical Ar\s A |2 50 1 100 3 67
Music & Lanq&age Arts ‘ 1 100 2 100 |Mm 100 Ja 100 ° '
Fine Arts & Lanquage Arts 1 100 1 100 2 100 4 100
TOTAL ~.7 |1 100 1 80 5 80 4 100 i1 9 . .
N
S
. , " GRADE 9 . GRADE 10 GRADE 11 GRADE 12 TOTAL ‘
Spring : % % % % %
Courses N PASSING | N PASSING | N PASSING | N PASSING | N PASSING
Music & Lanquage Arts ‘ . 4 100 Zg 100 2 -100 8 100 .
Fine Arts & Language Arts 1 100 T 100 « 12 100 .
TOTAL g1 100 5 100 \|2 100 2 100 [10_ 100 )
112 by




}ab1e 43, Significance of tthgifference befween attendance

percentaqes of Greek- speafingfprogram students and the

. attendance\ﬂgrcentage of the school.

Pl .oy
. " - f © . Average ScﬁBGTJQ1de Atten&ahchPercentaqe: 72.0 -
§K£> " . - Mean " Standard "~Percentage
Grade N Percentage Deviation ﬁ?fference t )
9 L 93.0 LN 21.0° * %
) 10 .6 96.5 5.2 24.5 11.5. 001
11 18 90.0 11.7 18.0 27,7 .001
12 | 4 89.8 4.9 17.8 -13.2 .001
= * ~
TOTAL 29 91.4 9.9 19.4 10.6 ..001

L.

~

*
Cannot be determined

4

¢

.. »The total group average attendance rate (91.4 percent) surpassed
the average school-wide attendance rate (72 percent) by a highly
* significant margin. ) -
- !...

. The attendance rates of students in grade 10 through 12 exceeded
the average g&Qoo]-wide rate by highly significant margins,

.The one student in grade 9 exceeded the average school-wide rate
in attendance, but a statistica] comparison is not possible,

-75-




- Table 44. Significance of the difference between attendance

percentages of Spanish-§p§ak1ngiprogram students and the

attendance percentage of the -school.

v. . ]

- Average School-dide Atfendance Percentage: 72.0
v ' T e "Standacd Percentagd
Grade N Percentage Deviation Difference t P
9 38 84,8 12.5 12.8 . 6.3 .001
10 51 91.5- 14,3 19.5 7.% .001
R 11 31 8;:1 -t 9.7 ‘ 15,1 8.7 .001.
: - ‘12' 14~ ’ 92.5 6.9 20,5 11.1 .O%}//

(ﬁ TOTAL -~ 134, 88.7 12.5 16.7 11.6 .)‘1

. ) .The total group averébe'attendance rate (88,7 percent) surpassed
: : the average school-wide attendance rate (72 percent) by a highly

N significant margin, N 3‘ o

. .The attendance rates of students in each gr#de surpassed the
> average school-wide attendance rate by highly significant margins. ’

g ' Yy gnly 9' g N

.\.Upper grade students had high attendance rates. L

le, )

.Lower grade students' attendance rates were more varia

t

~ -~

§
s,
[ Y
o
\

-76- .
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Table 45, Significance of the-difference between attendance

percentages of Arabic-speaking program studenfs.an&°the

4‘ * '
attendance percentage of the school.

a

7 Aberage School-Wide Attendance\Percentage: 72.0

* ‘\ »

' - Mean StandaFd\ Percentage
Grade - N Percentage Deviation Difference t P
-9 15 89.8 9.8 ' 17.8 7.0 .00l
10 ‘10/ 90.2 8.5 18.2 6.8 .001
" 11 10° 91.2 9.7 19.4 6.3 .00l
12 4 98.3 2.2 26.3 *» 23,9 .001
TOTAL 39 7 9Lz . 8.9 i.g.z 135 .00l

ffhe total group average attendance rate (91.2 percent) exceeded the
average school-wide attendance rate (72 percent) by a highly signi-
ficant margin,

«The attendance rates of students in each grade exceeded the average

;schoo]-wide rate by highly significant margins,

.The average attendance rate of twelfth graders was exceptionalfy
high (98.3 percent).

""i‘wj_




VII. CONCLUSIONS AND RECOMMENDATIONS
\ CONCLUSIONS ; ¢
/ Although only in its first year of operation, Project .ELITES
is é1ear1y a firmly qrounded, mathe proqram with demonstrated commitment
on the parts of administratjve, teaching, resource, and paraprofessional

i

staff.

Quantitative analysis of student achievement indicated that
basic ski]]s/remed1al track students met and surpassed the evaluation
ob%ective‘1n Enq]ifh reading in all qrades (except for the two twe]fth
.graders). Career track stuﬁents did not achieve their objective in this
area although tenth-qradé students came ver9 close to it, The average
monthly qatnalfor this group, however, .ere restricted by thé high per-
centage of students‘functiontnq on Level III with hiqgh pre-test scores.
ThArty-eiaghticareer students changed test levels during the year, achieving

hig ‘;afes of growth. Gifted track students mastered less than one

objective per month of instruction and did not meet the criterion in this
/ .

///p%ea. Most of these, however, had achieved high pre-test scores on Level
I

II1 of the CREST.. As a result, not much growth could be demonstrated.

In oral lanauage ability, ninth-, tenth-, and eleventh-qrade

basic skills/remedtal track students, and tenth-, eleventh-, and twelfth-

/
gradésiareer track students achieved the program objective, Gifted
/
track students did not meet the criterion. Howeve? the ohiectiwe for

this qroup was thought to be unrea11st due to their high ratinq at

pre-test.




In all content areas, the overall pass rate for basic skills/
remedial track students was 83 percent. The highest pass rates in hoth
fall and spring were achieved in-native lanquage g:;;?\‘ln general, these

R
vy

students demonstrated higher pass rates in spring than in fall,

«The overall pass rate for career track students in all content-
area subhjects was 86 percent.' Again, the highest pass rate in hoth fall
and spring were achieved in native lanquage arts. _However, career track

students generally demonstrated higher pass raQes in fall than in spring. &

*

Gifted track students demonstrated an oyerall pass rate of 96
percent.jn all content areas. The highest pass rate was 100 percent

which was attained eight times in five different courses. _ ~.

\ | \\:

The overall attendance rate of program stqdents was significant

greater than that of the entire stqﬁent body, suggesting a high 1e‘gl_
student motivation. In terms of éo]]eqe.admissions, program students did

{ - .
considerably better than students in the school as a whole.

74
Such achievements, for which the program begﬁy}responsihi1itv,

can best be appreciated when one considers that these students come from

- families whose economic background is far lower than thdse of many of

their monolinqual classmates and from homes in which the larquaqe Spoken’
is not English. Project achievements are especially impressive given

that students are of three lanquage groups, many cultural bacququnds,“
) . )

and different racial identities. - -

AL
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RECOMHENDATIONS

k4

¢

On the basis of severaT site visits, and 1nterv1ews with
personnel and students, the evaluator recommends:
1. that full suppo}t'of the program be continued in
recogﬁ?tion’of thg demoﬁstrated effé?tiveness of the program;
7 2. 'that attempts be made to decrease the size of Spanish
classes; o
3. tgat project students be usea as resources for main-
stream social studies or other courses that dea) with native culture
apd-history; : . ;) ‘
R fhat every effort be made to involve Arahic students,

female and male, in the apprenticeship proqram; -
‘ 5. that the possibility of holding separate parent meetings
with member§ of each language group be explored as a means of increasing
parent participation;

» 6. that a bilinqual psychological counselor be added to the
staff on a part-time basis, oérhaps a’Spaniéh-speakinq counselor since
that represents the largest group of project students; in addition
to doing personal counselding with those students who share the same

lanquage and cultural’ bagquound this staff member would explore

|
commynity resqurces to locate bilinqual counseling for proqram stude <\\¥,\\

=
. ‘a
7.. that private rooms be assigned to the<9}0ject for routine

from the other two 1an*qe qroups;

-

use for student conferences.




. v

8. that the 1nstruments and criterion 1eve1s used to assess

Engliégpganquaqe deve]obment for the gifted students be reviewed for their
appropriateness. Most of these students had high' a achievement levels at

pre-test, and as a result could not demonstrate much qrowth, °

-~
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Appendix' A ' ) i

§
’ .

Oral Language Ability Rating Scale, New York City * .

9 -

“ Scale for Rating Pupil's Ability to Speak English T

Enter for each pupil the letter A, 8, c, D, E, F corresponding to his estimated
ability to speak Eng11sh in the c]assroom, defined as fo1lows

A -- Speaks English, ﬁor his age 1eve1, 1ike a native - “with no tgreign accent

or hesitancy due /to interference of a foreign language. _ “

B -- Speaks English with a foreign accent, but otherwise approximates the
fluency -of a native speaker of like age level. Doés not hesitate
because he must search for English words and language forms.

Can speak English well enough for most situations met by typical native
pupils of like age, but st111 must make a conscious effort to jd the
1angqgge forms of some foreign 1anguage Depends, in part, upon
translatioh of words and expressions from the foreign .language 1nto
English, and therefore speaks hesitantly upon occasion

€ -

Spefe! English in more than a few stereotyped situations but speak?”
it haltingly at all times.

D -

E -- Speaks English only-in those stereotyped situations for which he_has
learned a few useful words and expressions.

F -~ Speaks no English.

“ %

The expected outcomes listed for each grade, 1n-this handbook can‘serve as a
guide for evaluating achievement and relating them to the above scale. This
is particularly significant for the C, B, and A designations that use as a
comparison typical native pupils of like age.

»
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