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FORT HAMILTON HIGH SCHOOOL

PROJECT ELITES BILINGUAL- PROGRAM

Location: 8301 Shore Road, Brooklyn, New York

Year of Operation: 1980-1981, First of two years

Target Languages: Arabic, Greek, andISpanish

Number of Participants: 256 (49 Arabic, 37 Greek, 170 Spanish)

Principal: Mr. Diego Coscarelli

Director: Ms. Gertrude Reps

I. CONTEXT

ENVIRONMENT

Fort Hamilton High School is located in the Bay Ridge area

of Brooklyn, a primarily white, middle- to upper-middle-class neighbor-

hood. Wh'ile a short bus ride away is a busy commercial area with small

Stores and six-story apartment houses, the immediate vicinity of the

school is entirely residential. The front of.the school faces a

playing field and houses; the rear is close to the Belt Parkway qnd

looks out over the watjr to Staten Island. In some ways, Fort

Hamilton's setting bears more resemblance to a suburb than to what is

most oftem thought of as an urban environment. Nearly all of the

houses in the immediate neighborhood are unattached, one- or two-family

dwellings, with small, well-kept lawns and gardens, driveways and

garages, on tree-lined streets. The neighborhood is one of extreme

quiet, with an occasional woman and child visible as they go shop-

ping or for a walk, and whatever bustle there is stemming from the

comings and goings of Fort Hamilton's 3,500 students.



Of the school population as a whole, nearly a third of the

students' home languages are among the project target languages: 23.5

percent Spanish (831 sik?ents); six percent Greek (2;g); three percent '

Arabic (98). The other significant language group 'represented is

Chinese '(three percent or 119 students); while the bilingual needs of

these students were originally addressed in the project proposal,

funding considerations forced a cutback in its initial scope. Signifi-

cantly smaller numbers of students whose home language is Korean,

Vietnamese, Turkish, or French also attend the school.

Ninety percent of the Spanish-dominant students live in the

Fort Hamilton district, District 20; the remaining ten percent commute

from Sunset Park and other Brooklyn neighborhoods. The Greek-dominant

students are members of tte long-standing Greek community in Bay

Ridge. Whereas there is a small local A bic population for whom the

Arabic program was originally-begun, the vast majOrity of the Arabic-

dominant students now come from the downtown Brooklyn area.

SITE CHARACTERISTICS

The project is located in the four-story building that houses

Fort Hamilton High School. Though it has been in use for 40 years,

the building remains in very good condition -- free of graffiti, with

Winddaunbroken, and with hardly any papers strewn about. The director,

the coordinator, and a secretary work in a single busy office, with

their three desks crammed in, among bookshelves filled with texts and

dictionaries, a table used for conferences, for work sessions, and for

students to do their homework while waiting for an'appointment. The

resource office on, the floor below is similar, and is shared by the

-2-
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three resource teachers and the three paraprofessionals. Like the

classrooms,' both offices' are filled with brightly-colored posters of

the studentS' native countpieg. The location,of these two offices

on separate floors typifies the overall integration of the project

into the school as a whole. Classrooms, too, seem to have been assigned

on the basis of availability, rather than out of any conscious attempt

to keep project students concentrated in a single part of the build-

ing.

The books in the offices and on a' separate shelf in the

school library have not been divided according to source of funding.

Rather, they form an extensive collection of resource and research

material financed by a variety of sources during the history °Obi-

lingual programs at Fort Hamilton.

II. STUDENT CHARACTERISTICS

COMPOSITION AUD DIVERSITY

7
The target population consists of 256 students of limited

English proficiency (LEP). Of these, 170 students, or 67 percent,

are Spanih dominant; 49, or 19 percent, are Arabi? dominant; and

34, or 14 percent, are Greek .dominant. Af least 80 percent of these

studehts have arrived in the mainland Cnited States during the past

four years. Fort Hamilton is the only New York City public high school

that offers a bilingual program in Gr:.eek and Arabic. Using the "magnet

concept," it attracts students'' who speak these lapguages from all

over New York City.

..

Of the three, the 37 Greek students form the most homogen,

ous grog , sharing not only a single language but a single culture

-3- f-ly



and native country. The Arabic students might be Moslem or Christian

(with a history of tension between the two groups'); Lebanese '(with

a background in French); Palestinian (with 'a background in English);

Yemenite (with little or no schooling prior to coming to this country);

or representative of a different background. While the issue of diversity

among these students should not be minimized, it is noteworthy that

51 percent of the Arabic students have Lebanon as their common country

of origin. Whereas students from Puerto.Rico form the largest, single

group-38 percent) of the Spanish-dominant students, they are nonetheless

outnumbered by the growing numbers of students from Central and South

America.. The evaluator attended one Spanish typing claA in which students

had come fairly recently from Chile, Dominican Reputflic, Guatemala,

Me4co, Panama, and Puerto Rico, resultin,g in a tremendous mix of back-

grounds and cultures. ,The foll wing table presents the countries of

origin and language groups of ll of the students in the program:

-4--
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Table 1. Nmmber.of students.by language and country of birth.

LANGUAGE . COUNTRY OF BIRTH NUMBER PERCENT

Spanish 170 t 67%
'Puerto Rico 65

DomiAian Republic, 1- 33

Ecuador 25.

Panama 13

El Salvador 10

Colombisl 7

Guatemala 4

Mexico 4

Argentina 1

Chile 1

tuba 1

Nicaragua 1 AIL

Peru 1

U.S. 2

Other European Country 2'

.06

Arabic 49 19%

Lebarion ' 25

Yemen .17

Israel 5

Syria 1'

1

Greek rss, Greece 37 14%

Becauie there may be selectiv'e personal and environmental

.pressuris on students in urban communities, the composition of the student'

body may vary from school to school and grade'eb grade within a school

Table 2 present the distTibution of grade and sex of bilingual program

students for whom informati& was re rted.
mr .!!
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Table.2. Number and percentages of students by sueand grade. (N=247)

.

GRADE MALE
N'

SeX . ,

percent
of

grade
TOTAL

N

m,

_percent

of all students

percent
of .
grade

FEMALE
N

9 46 66% 24 34% 70 28%
a

m

10 : 38 48% 41 52% . 79' 32%

11 31 449'm 39 . 56% 70 28%

12 9 32% 19 68% 28 12%

TOTAL 124 50% ,

..,

123 . 50% 247 100%

.The percentages of male and female-students in the bilingual

.program are equivalent.

.While the pvcentag4 of male students drops from 66.percent in #
the ninth grade to 32 percent in the twelfth grad, the percentage
of female students increases from 34 percent in grade nine to 68
percent in grade twelve.

.The highest percentage of program students is in the tenth grade.

Because so many, of the Fort Hamilton bilingual students are

immigrants, (many having arrived less than a year ago), their educational

histories may vary considerably. Many have suffered interrupted schooling

or, because of a lack of educational opportUrities in their countries

of origin, have received fewer years of education than their grade level

would indicate.- Bi)ingull program students are reported by age and grade

in Table 3;

-6-
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s' Table 3. Number of students byage and grade., (N=249)

..

.AGE ,GRAkE 9

,./

GRADE 10 GRADE 11 GRADE 12 TOTAL

14 1 1 1

15 15
,,,

3 18

16 28
i-

27 3 58

17 14 28 29 2 73

18 8 16 21c 13 58

19 4 4 11 10 2g'

10 2 4 3 9

21 1 2

22 . 1 1

TOTAL

Percent
Overage
For Their
Grade

.

72 .

78%
.

78

62%.

70 .

54%

29

48%

249

63%

*Shaded boxes indicate the expected age,range for each grade.

4

.63 percent of the program students are overage for their grade.

.The highest percentage of overage students occurs in the ninth

grade.

///
As Table 3 indicates, the fact that so many students are over-

age may have implications for fnter reting student outcomes and setting

standards for expected rates of growth. These are students who have

missed a year or more of school, whose grade placement may reflect their

age more than their prior educational preparation. As a result they may

-7-
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have alack of cognitive development in their native language which must

be addressed,-Is it has implititions for their agility to acquire oral__

and literacy skills in English.

PART IPANT'5 CTION, -

Slime a third of the total student body is composed,of LEP'
b

students, the PrArampthooses those most in need of it. Ninety per-
'.

cent of program students score below the tenth percentile on the

Language.Assessment Battery (LAB), ten percent below the twentieth per-

centile. Participants are selected on the basis of LAB scores,

referrals from previous schools, teacher recommendations for students

already enrolled at ForC'Hamilton, and individual interviews.4 Students

who are newly arrived from their native country are automatically

interviewed:'

AM students are interviewed .by the project coordinator.

This participant selection interview is designed to test literacy in

the native language and involves reading, answering questions based

on the,reading, and writing'a short composItion in the native language.

Since the coordinator is bilingual in English and Spanish, bt does not

speak Greek or Arabic, paraprofessionals who speak these languages translate

during the interviews: Information is also elicited about each student's

educational background, interests, and plans.

1.

-8-
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LINGUISTIC CHARALTERISTICS

The director obServed that 04 students tended to use thei

native language both in their homes and neighborhoods. In observing

classes and'both student-student and student-staff interaction, the

evaluator noted that while most preferred to speak in their native

language, others moved back and forth between English and their nati

language; several clearly' preferred to use English in situations whe

that'usage was an option on their part.

\4.



III. PROGRAM DESCRIPTION

PROGRAM PHILOSOPHY .

The basic approach of the program, as articulated by the

director, is to offer an education equal in quality to that -in the

ft,._ ,

mainstrea ool annp
i

make a major effort to.graduate

w\
students at the same rate 3.th AOr English-dominant counterparts.

These goals are implemented through a highly individualized approach

to each student and through mainstreaming students as soon a's.they are

capable of handling the work. Project ELITES is seen as a two-year

transitional program.

At the heart of the project is career education in*the form

both of course conte t ( and focus an? of apprenticeship assignments.

Such an approach is seen as a key motivating force for all students,

because of its relationship to their future lives as self - supporting,

wage-earning adults. The focus on attitudinal changes is especially

iimportant in dealing with those students who are only marginally re-

sponsive to the academically-oriented high school for reasons of

boredom, feelings of alienation, or academic failure. The individual

nature of the approach to each student, one which takes into account

interest's, Aptitudes, and plans for after graduation, provides an

additional motivating force.

The principal, while not Hispanic himself, has experience

in Spanish bilingual education, and appears to share the fundamental

philosophy of the program. He spoke of plans to set up a Health

Career Program with a focus on.science and business that would have



a bilingual component and be similar to the ELITES apprenticeshi0

proghm.

ORGANIZATION AND STRUCTURE

c

The program.is a unified part of the bilingual education

',department. Its director is assistant principal for foreign language,

arts, and mimic. She thereby has overall responsibility for super-

vision of the program, .in addition to her being part of the school

administration. The coordinator has worked in the-past as the school's

bilingual dean; as a result, both of the key program administrative

staff have functioned within the administrative structure of the school

as a whole. A parent advisory committee was originally intended to

have significant input into the. program. Chart 1 illustrates the program's

organizational arrangement within the Fort Hamilton administrative

structure.. I
IV. INSTRUCTIONAL COMPONENT

STUDENT PLACEMENT, PROGRAMMING, MAINSTREAMING

Programming 14

Individual student programming,is done by the project coordinatbr.

As with those designed to select program partici pants, these interviews

IA
involve, where appropriate, the translating services of the Arabic or

..)

Greek paraprofessionals. The priority in_each instance is to make sure

that each student meets graduation requirements. The exact nature of

each student's program is determined by LAB scores and teacher recommen-

dations based on academic performance and grade level advancements, as

well as by individual interests and post-graduation plans. The first

area determines in, which of these tracks a student will be placed: career '

j
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Chart 1. Organizational chart of Project ELITES, Fort Hamilton High School.
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and occupational, gifted, or low literaVy. Individual programming makes

possible maximum flexibility between tracks, allowing, for example, a

1111/

student to take a mainstream,course.in one subject and a remedial course

in another, or a gifted student t'o take an advanced mainstream. course in

addition to a cbusse that is part of a career and occupational cluster.

The second atea of consideration determines which career cluster will

) provide the basis for each student's program.

In each langualle group, the program offers three tracks:

--Career and Occupational Program. With a focus on career

awareness and exploration, skill developMent, and on-the-job training;

this track is centered on career clusters in the areas othealth,enyiron-

ment, business, public service, and art. While for the majority of .*

students this career focus takes place in the classroom, for a small

number it occurs alsothrough the apprenticeship pi-ogram which places

them for two hours a(day in a community business or agency; these students

receive two credits for this unpaid work.

--Gifted. .4ifted students work on individual study projects

with a teacher or resource person. For those interested, in advanced

exploration in a given Subject area, the additional option exists to

take a mainsteam course. This aspect of the programming is therefore

geared to the student with sufficient facility in English to handle a

mainstream class, rather than to the very bright student. who still has

difficulty with English. Guidance for these students especially stresses

college admission.

-13-
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--Caw Literater:These students tend ta be highly motivated,

but suffer from an earlier educational deprivation, for which they must

now compensate. The special goal for these students is to strengthen

literacy in their native language'and to move them into career clusters

as soon as possible. In adgition to their attendance in their scheduled

classes, students in this track work on a small -group basis withaira-

professionals.

Tablet4 presents the distribution by instructional 'sequence

and grade of bilingual program students for whom information was provided.

Table 4. Number of students by instructional

sequence and grade. -(N=254)

INSTRUCTIONAL GRADE GRADE GRADE GRADE TOTAL PERCENT OF

SEQUENCE 9 10 11 12 N ALL STUDENTS

Basic
Skills 28 7 6 2 43 , 17%

Gifted 1 8 13 9 31 12%

Career 43 66 52 19 1180 71%

TOTAL 72, 81. 71 30 254 ' 100%

(..

.71 percent,of the biltnqual program students were enrolled in

the career.track.

Each'student receives English-language instruction: English

as a second language (E.S.L.), English vestibule (a transition course for

the student moving from E.S.L. to a mainstream English class), English

reading or writing, or mainstream English. Each student also receives

instruction in the content-areas of mathematics, social studies, and



science. 'All students have contact with mainstream students in physical

and health education, art, and music; students in the apprenticeship
ra{sst

progrIM, who have to leave after the fourth period, have had their

physical education requirement waived. Some Spanish and Greek students

take courses in native studies which are designed for remediation as well

as native language enrichment.

Students typically remain in school for six periods, though

an occasional student remains for a sevenftroeriod, usually to take

an el ive course. Most often a lunch period is not scheduled, giving

e student a school day that involves going class-to-class without

a break, but accommodating the many students needing to work after

school who thereby have to get finished as earTfas possible. The

following randomly-selected programs offer representative programs in

the non-graded three tracks for each of the three language groups:

.Gifted track
" --Arabic student

Period 1 Trigonometry* (mainstream)
2 Environmental Science (Arabic)
3 American Studies (mainstream)
4 Intermediate Algebra (mainstream)
5 English (R.S.L.)
6 Gymnastics

--Spanish student
1 Environmental Science (Spanish)
2 Crime and Justice (English)
3 Computer Math (English)
4 Intermediate Algebra (English)
5 Physical Education
6 English (mainstream)

--Greek student
1 Consumer Economics (Greek)
2 Auto Mechanics' (English)
3 English (mainstream)
4 Trigonometry (mainstream)
5 Physical Education

6 Italian
-15-
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.Career Program

--Arabic student
1 American Social Institutions (Arabic)
2 Environmental Science (Arabic)

3 Accounting (Arabic)
4 Physical Education
5 Art
6 English (E.S.L.)

--Spanish student
1 English (E.S.L.)
2 Environmental Science (Spanish)

3 Commercial Spanish
4 Physical Education
5 American Studies (Spanish)
6 Major Art

- -Greek student
1 English*(remedial reading mainstream)

2 American Studies ((reek)
3 Health Careers (Greek) ..

4 Hygiene
,

5 Accounting (Greek)
6 Beginning Greek

.Law Literacy

*
. The letter "s" indicates that the studen works intensively in a

small class"'of up to five or six students with a paraprofessi"onal

or a resource teacher.

--Arabic student
1 American Studies (Arabic B)*
2 Environmental Science (Arabic B)
3 Accounting (Arabi] B)
4 Shop (mainstrea
5 Physical Edu ion

6 English.( .L.)

-- Spanish, student

1 English (E.S.L.)

2 Typing (Spanish)
3 Accounting (Spanish).

--1T Spanish

5 Physical Education
6 Art (mainstream)

4

-16-
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--Greek student
1 Consumer Economics (Greek B)
2 English (R.S.L.)
3 Environmental Science reek B)

4 Writing:1n English (R.S.L.)
5 Intermediate Greek
6 Physical Education

Transitioh

The decision to partially mainstream a student is based ona

teacher's recommendations, grades, and an interview conducted by the

coordinator with student and teachers.N.Irudents are told that they will A

be entering the mainstream on a three-week trial hasis, a period in which

they are given maximum support and assisted in making the decision to

remain in the mainstream class(es) or to return to the bilingual program.

Full mainstreaming can result from a twenty-first percentile score onr,,

the LAB or from a student request; both student ',parent retain the

right, if the student has attained this Ivel on the LAB test, to decl'

r 7the recommendation for full mainstreaming.

Some differences among the languagg=groups appear'consistently.

The Spanish-dominant students, for example, seem less anxious to main-

stream than the Greek - dominant student's; as a result, the Spani h

bilingua/teachers tend to go more slowly into English usage in

classroom, while.both students and parents reportedly complain if a

Greek social studies course, for example, is conducted in Greek only.

This difference seems to be reflected in the report bythe director

that usage of English and Greek in bilingual classes is equal"; whereas,

with the exception of Spanish typing, Arabic or Spanish was used 80-90

percent of the time.

-17-



Classroom inter *ction and the textbook or resource materials

are meant to reinforce each\other. Thus, an English language textbook

,Might be Used in 4 class, but\all explanations would be given in the

native language., The evaluator observed a Spanish typing class which

began using a Spiinish langmage'book in Septemher but was, by the spring

using an English language one. While the teacher gave instructions in

English, -the bilingual parqprofessional answered the questions of the'

minority of studentii(who were having difficulty following the, directions

in English. The program plans to intermingle Greek and Arabic students

it this class next year, tXdugh no typing books are available in either

language. A cours4 in American social institutions for Greek-dominant "-

students was taught in English and Greek, with, the teacher writing on the 4

,1

board the aim of the class in English and defining key wordsin the lesson .,

(isolationism, revolution, development, trade) in Greek. In a different

situation, a class preparing students'for the Criterion Referenced

English Syntax Test (CREST) through review of verbs, idioms, an'd sentence

structure was conducted entirely in English and offered to students of

all language groups.

Thirty percent of the students in the program are taking

two or more of their content-area courses in English, including 25

students who re,in mainstream Englkh class.

Exit from Progr,am

During the 1980-81 academic year; one program student was fully

mainstreamed. In addition, students left the program for the following

7.

4 4

reasons:

-,1 1-18- ,-,
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-- discharged or transferred to an alternative program
(2'st4dents)

-- transferred to another school (3 students)

graduated (19 students).

1-- returned to native country(21 students)

- removed from program by parental oPtion (2 students)

-- le t school for employment (4 students)

-- married and left school (4 students)

FUNDING OF INSTRUCTIONAL COMPONENT
J

The funding sources of the instructional component are listed

in Table 5. All of tile instructional aspects of tite program are supported

by local funding, either tax levy or supplementary Module5B money.

$1,d

Table 5. Funding of the instructional component.

FUNDING
SOURCE(S)

NUMBER OF PERSONNEL:
TEACHER PARAS

1
E.S.L Mod. 5B (N.Y.C.) 2.0- 0

Tax Levy

Reading'-(English) Tax Levy .4 0

Native 1..angua-ge 'Mod: 5B (N.Y.C.) .4 0

Math . taxirevy

Social Studies Tax Levy .4 111

Science Tax Levy .4
1.0 (Title VII)

Other Tax Levy .2

(Vot. Ed.,etc.1 Mod. 5B (N.Y.C.)

#

VI

-19-
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INS)CTIONAL OFFERINGS/CURRICULUM DEVELOPMENT

Founded on a well-developed comprehensive\program which has been

described in past yeas in evaluations of Project GRASP, Project ELITES'

expands this base to areas of career development by coordinating some of

its offerings with the content and technique applied in E.S.L. classes and

by tfte addition of an apprenticeship program. The form of this new focus

has necessitated the devp1 dpment of new curriculum material.

Tables 6 and 7 indicate instructional offerings in E.S.L. and

in native language arts. All meet five times per week. There are no

native studies offerings reported for Arabic students, although the

Yemenite students, especially, were described by staff members.as having

come to the United Statel, with little or no educational background.

For bilingual courses, each meeting five times a week, the

student breakdown is indicated in Table8 for the 980-1981 academic

year.

'This breakdown supports the evaluator's own observation that

a considerable discrepancy exists between the number of students enrolled

on an average in the Spanish classes and those in the Arabic or Greek

classesg At 4tS most extreme, in the bilingual classes, the average

,register for Spanish studeks is 34, whil'; for Greek and for Arabic

students it is 27. The Spanish students seem to be doing a significantly

larger amount of their work in their native language: the Greek students

are usingEnglish approximately 50 percent of the time in terms of class

meetings and materials, while the Arabic students use their native

language 90 percent of the time in class but have half of their reading

-20-



Table 6. Instruction in English as a second language.
A

COURSE TITLE
AND LEVEL

NUMBER OF
CLASSES

AVERAGE
CLASS REG.

DESCRIPTION CURRICULUM OR
MATERIAL IN USE

E.S.L. 1 & 2

L.V. (nbngraded)

4

4-2

25

27

Instruction for beginning LADO Series

levels of English proficiency t,

Instruction of advanced 'Short stories, newspaper,

English proficiency teacher-made materials.

R.S.L.-(nongraded) 3 29, Emphasis on reading 1. Reading for, concepes.

proficiency. 2. Using good English.

Table 7. Instruction In native language arts.

COURSE'TITLE NUMBER OF AVERAGE DESCRIPTION . CURRICULUM OR

AND LEVEL *CLASSES CLASS REG. MATERIAL, IN USE

N.S. (Spa. 1 & 2) 2 1 Native language enrichment 1. Me.jora to Espanol.

2. El Mundo Hispagicozw.

(Greek) 2 28 Native language enrichment



Table 8. Bilingual instruction in *content' areas.

COURSE TITLE NUMBER OF

AND 'TRACK" OR CLASSES
4

"LEVEL" IF.

APPLICABLE

AVERAGE
REGISTER

LANGUAGE(S) OF
INSTRUCTION

USED FOR WHAT
PERCENT OF
CLASS TIME?

PERCENTAGE
OF MATERIALS
IN NATIVE LANGUAGE

Spanish Science 2 Ad 34 Spanish 85 100

..-

Spanish Social Stutti* 2 34 Spanish 90 100

Spanish.Math 1 32 Spanish 80 80 .

Comm. Spanish 1 33 Spanish 90 100

Spanish Typing 30 English/Spanish 50/50 A 50

,

Greek Skial Studies, 1 21. English/Greek 50/50 50

Greek Scierice 1 19 English /Greek 50/50 50

Greek Math '2 27 English/Greek 50/50 50

A abic Social Studies 1-

abic Science
)

1.c

,23

p

Arabic

Arabic

90 ,

90

50

50

Arabic Math 1 27 Arabic '90 "50
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in English-;* for the Spanish students, however,-the figures ar80-100 ,,-

percent usage of their native language in class time an assi nments.

Table 9 outlines student participation in - instream classes.

Except for E.S.L., which Meets for five to ten hours a week, all of the

classes meet for five hours a week.

The,main feature of the project is its Career and Occupational

Program, which is organized,on the basis of career clUsters. This focus

requires the resource.ttachers to concentrate their energies in two

directions:, translating relevant texts where such texts are not avat'lable

in the natiyelanguage;* and developing resburce units for use in the

courses within each cluster offered during the academic year.

The former task is particularly pressing for the Arabic and

Greek. resource teachers who must work without texts in the native

language. Thus; the4kreek resource teacher has been translating

into Greek economics and health textbooks, while the Arabic resource

teacher hA been doing translation of texts on accounting and environ-

mental science. The resource teachers have also developed the following

bilingual units as part of the project's occupational focus: Arabic

bilingual social institutional; Arabic and Spanish environmentaj science;

Greek" biology; Greek and Spanish introduction to health; Spanish economics.

'Each written unit forms a manual of from 26 to 70 pages; the Spanish

environmental science and introduction to health careers manuals contain

Afagraml tWat add-to their potential usefulness.

In addition to taking career-oriented courses, IR students

(fewer than the 25 projected in the proposal) were originally placed



,

I

able 9. Majnstream classes in which program students are enrolled.

COMPONENT/SUBJECT 'NUMBER OF_STUDENTS__ - CRITERIA FOR SELECTION .

Englist (Regular)

English (Reading)

25'

,

20

Teacher recommendations

Teacher recommendations
. t q

Math 2 40
.

Teacher' recommendations -

Science 15 Teacher recommendations

Art 50 Free elective

Music 18 Free elective

Typing 26 Free elective

R.C.T. English 46 Not eligible for alt. testing

R.C.T. Math , 18 Not eligible for alt. testing

Social Studies
'

57 Graduation requirements

Business Education 26 . Free elective

Shop , 51 Free elective

Physical Education 230 Graduation requirements

or)
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and scheduled to work two hours a day, five days a week, for twb credits.

4 4

Of those, six dropped out of one Spanish student returned
4

to Ecuador; one Spanish male and two Arabic male students left the

\

apprenticeship because. of tneir need to do paid work; and two Arabic
'

.

\

,

female students left becauso of parental concern thay they would
..,-

not'receive sufficient school supervision if they were not on school

grounds. The 12' students who worked throughout the semester had the

Allowing placements:

--1 (Greek); private\ doctor's office
--1 (Greek), Lincoln'\Savings Bank
- -1 (Greek), Crown's4Peter's

lt

avel Agency
--3 (1 Spanish, 2 Greek), Vic ofy Memorial Hospital,
--4 (Spanish), Lutheran Medic 1 Center
--2 (Spanish), 68th Police Precinct

The-evaluator met with three students involved in the ap-

prenticeship progra. A student who is interested in going ilito police
- ..

work a5d intends to go to John Jo/College if she does not return to

Puerto Rico, has been working under the supervision of a police officer

and leariling to file the false alarm reports and correspond with people

about car registrations and license$ at the local police precinct. A

Greek student planning' to go to Baru h. College next year and major in
.

business administration has been at the Lincoln Savings Bank closing

,accounts, filing, d leirning to work computers. he has been offered

a paid job during, he summer and a part-time ob next year while he

attends college. A Greek student working a Victory MfmoriaT Hospital

wants to go to medical school. She hasbeen shown around the hospital:

where she works carrying messages, keeping charts, and feeding patients;

she was especially *pleased because sge had been able to translate and

thereby help get a Greekpatient settled when her Greek-sgpaktng doctor
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was unavailable, an experience that reinforced her own belief in the

value of her bilingualism.

4

The coordinator hopes to increase the number of participating

students net year, especially to include Arabic students. The feed-

.

back from participating agencies has been consistently positive, over-

coming whatever reluctance some of the agencies might have had at the

beginning of the year priors to program initiation.

AP
V. NON-INSTRUCTIONAL COMPONENT.

FUNDING OF THE'NON-INSTRUCTIONAL COMPONENT

The total Title VII budget is $197,246 for 1980-8t.

Funding of and personnel involved in the non-instructional

component are indicated in Table 10.

Table 10. Funding of the non-instructional component..

Administration
and Supervision

0

Curriculum
Development 4

Supportive
Services'

FUNDING SOURCE(S)

Tax Levy

Title VII

Title VII

i

Tax Levy
Mod. 5B

Staff Development Tax Levy

Parental and Title Vil

Community Involvement

Secretarial Services Title VII

PERSONNEL: NO. & TITLE(S)

1 Asst. Prin. Foreign
Language

. 1 Coord. of Ed. Guidance

3 Bilingual Resource
Teachers (1, Spanish,

1 Greek, 1 Arabic)

1 Bilingual Dean

1 Bilingual Att. Coord.

1 Asst. Princ. Foreign
Language

All Personnel Involved

1 Secretary

-26-
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SUPPORTIVE SERVICES

Like other aspects of the program,the provision for supportive

services are complicated by the trilingual nature Of the program. Per-

sonnel and vocational counseling is done primarily by the coordinator,

the resource teachers, and the paraprofessionals: Connections with

local colleges and as an offshoot of the apprenticeship program, with

community agehcies and businesses, seem particularly important. Th
ie)

Spanish resource teacher was especially involved in preOaring students

for college entrance exams and arranging field trips to KingShoro

Community College and omier area colleges. Vocational counseling ts

incorporated into tNe guidance counseling done by the coordinator,
A i

especially in working with students inthe career program; outside

), speakers are brought in for group guidance sessions. The coordinator

also deals with students' personal and psychological prDblems direct or

makes referrals to outside agencies when necessary.

The presence of female paraprofessionals in two of the language

areas (Greek and SpaniSh) clearly makes it easier for the Greek and

Spanish female students to approach them with some of the problems

they might be having, which they might be more reluctant to discuss with

a male staff member. While the current Arabic resource teacher has

worked in the program only during the 1980-81 year, project administrators

plan to rehire in September 1981, the Arabic resource teacher who this

year is on maternity leave; this will help them to reestablish the



'continuity needed for effedive support services, as well as for the

academic aspects of the program. Walking through the halls with the

coordinator and seeing him greet many stud nts familiarly and personally

underscored the value of a stable staf in providing guidance to students.

Since several desks and a frequent line of waiting students

are in both the departmental office and the resource office, privacy

during counseling is at a minimum: As a result, counseling that might

be more appropriate to do in private has to occu4 in the office, in the

hall, or in an empty classroom, none of which is an ideal place for coping

with upset or crying students.

While.taff makes,home visits only when mail is returned

and there is no home phone, contact with parents is very frequent,

sometimes stretching into the evening hours when parents are home from

work. They are
v
contacted both because of specific school or attendance

problems and because their input is needed to make some decision about

their child's education. In.this area too, the trilingual nature of

the program contains built-in problems, since neither director nor

coordinator speaks Arabic or Greek, and the burden of making and main-

taining.such coptacts necessarily falls on the Arabic and Greek resource'

teachers and the paraprofessionals.

Community service organizations are used as the need irise?

with referrals being made to ,South Beach Psychiatric Center (individua

)4 andiamily therapy), St. Joseph's Home (abused children), and St.

Vincent's Home (wards of the court). The need for more information

regarding available community services was expressed. Finding agencies

that can provide services in the student's native language is critical,

-28-
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as for example, is the need for the services to be provided by individuals

who share'the student's native culture. The nature of such services

is particularly important because of the number of problems that center

.;e on confliCt of valusAbetween a student's old and new cultural set-
,

tings, problems that necessarily involve a student's relationship with

parents and other family members. Again, the general difficulty of

locating the best possible services is compounded by the need to locate

them for three language groups.

STAFF DEVELOPMENT

,Because nearly al; of the staff had participated in Project

GRASP, Project ELITES did not fhclude in its proposal any pre-service

orientation. Workshops facilitated by the coordinator and the director

were held four times during the year on mastery learning, testing, and

- individualization of instruction.

In addition to attending various conferences sponsored by the

New York City Office of Bilingual Education, the director attended a.

, technical assistance workshop at Fordham University and two resource

teachers
6
attended two workshops, one sponsored by the New York Aquarium

and one by Brooklyn Union Gas, and the United States State Department. One

of the resource teachers who had attended the latter workshop on energy

.talked enthusiastically about develoOirig-an energy conservation resource

unit next year, something he thought especially exciting for students.

Both professional and paraprofessional staff are taking

courses at Long Island University, the'former for a Ph.D., for preparing

. bilingual courses related to finance and data processing,) or for, improving

-29-
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the teaching of E.S.L.; the latter for an M.S., and involving courses in

such areas as cultural pluralqm, educational evaluation, genetics, and

learning disabilities.

Staff characteristics are outlined in Table 11.

PARENTAL AND COMMUNITY INVOLVEMENT

While parents have demonstrated a very strong involvement in

their children's educatiOn, the difficulties involve4 in having a

trilingual parent advisory board have thus far been insurmountable.

Only one meeting of the board was held this year, though monthly

meetings were planned. The .need to have every statement made at a

meeting translated simultaneously into at least two different languages

eliminates the spontaneity and impedes the effectiveness of such

gatherings.

Parents.have clearly preferred,6 relate to the program on

an individual basis: attending Open School Day meet with individual

teachers; accompanying students on trips and to pe formances. Parent

attendance at Open School Day was better this year than last year. The

program staff translated into,Greek, Arabic, and Span sh all school notices

and orientation booklets. While they are pleased with the parents'

individual commitment to the program and the positive feedback teceived

from many of them, program administrators did feel the need for improve-
,

ment in terms.Of the organizational involvement of't4e parents.

Outreach to th0 e community focused primarily on the der

schools. Program staff has talked this year in about half a dozen

local junior high schools. The principal thought that more public

)
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Table 11.

r

Staff characteristics: professional and paraprofessional staffs.

FUNCTION(S) /

/
PERCENT DATA EDUCATION LICENSES EXPERIENCE

. / OF TIME APPOINTED (DEGREES) HELD MONOLINGUAL BLLINGUAL
1/1 SPENT IN TO EACH
/ EACH FUNCTION

FUNCTION

A.P. Superyisioh 70 11/79 M.A. Ed. French 20 yrs. 6 yrs.

Project Direc or 30 9/75 Sup. & Admin. A.P. Supv.

Coordinator f 100 9/79 M.A. Spa. Spanish 15 yrs. 2-1/2 yrs.

Ed. Guidan&e Cert. Admin.

Spanish Bi nqual 100 9/80 M.S. Ed. Bil Com. Br. 7-1/2 yrs. 6-1/2 yrs.

Resource I acher

Greek Bili qual 100 9/75 M.A. Math

Bil G.S. JHS
Bil Bio & GS, DHS

Greek 6 yrs.

v

6 yrs.

Resource Te cher

Arabic Bilin al 100 9/80 M.A. mil- French 11 yrs. 1-yrs.

Resource Teac r o§ophy

/-
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relations efforts needed to be made in iMe Community to improvoilistrict

-20's receptivity to it; largely, this would be a.qedutattonal effort to

,26"

counteract the image of students in the program as "intrudersr-into the

neighborhood.

AFFECTIVE DOMAIN

1k.
Students seem tothave positiie attitudes towdrd-the program.

Some of the indicators are the following/

112*Attendance

Attendance has been consistently hildwhan in the school

as a whole, deiptte the fact that many of theprogram.students have to

travel to school and face economic problems (no money'llra lost bus

pais, book, or gym suit) that might discourage attendance.

ExtracurricularActivities

Program students have been involved primarily in such school

teams as swi

of double sesti ns and the need of many to work after school ma member-

g, volleyball, baseball, and softball. The existence

ship in other school` activities unfeasible.

Honors, College Admissions

,A half dozen program students are in the National Honor SoAty.

While 65 percent of the graduating student body as a wholegoes onito

college, 90 percent of the program students do.

Vandalism, Suspedsions

Vandalism, drug ab , and garig membership are not problems

among program students. No students were suspended du ring the 1980-81

cademic

1

rar.
)
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Other Indicators

The evaluator found students to havt a positive attitudj toward

the program: Students seem attentive and involved; in large classes,

teachers almost always had several volunteers to answer each 4t4lition.

4

Program students like tostay together and belknown as members of the

program. The departmental office receives more requestS than they can

Findle for entry .,into the prograse/Students who work as student aides

in the office tend to stay late and come early. The constant stream into

both the program office and the resource office of students who did not

hive problems but - simply wanted to check in and say "hello" indicates

clearly the sense of fonnectedness and belonging they have, a sense that

necessarily has'a positive effect on their work in the program.

4

:

-33-

I



VI. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

The following section presents the assessment instruments and

procedures, and the results of the testing to evaluate student achievement'

in 1980-1981.

Students were assessed in English.language development, mathe-

matics, social studies, science, business and vocational- education, the

practical arts, and school attendance.

English as a second language -- CREST Criterion
Referenced English Syntax Test, Level r, II, III)

English language fluency -1- New York City Oral
Lang age Ability Scale (Expressive Domain)

ath tics Performance --, Teacher-made tests

Scien performance -- Teacher-made tests

Social siudies.performance Teacher -made tests

'Business education -- Teacher-made tests

Vocational education -- Teachermade tests

Praciical arts -- Teacher -made tests

'Attendance -- School and programCrecords

The following analyses were performed:

For the New York City Oral Language Ability Rating Scale

(Expressive Domain) the number of students tested, the average (median)

pre-teit rating, and the number and percentage of students advancing one

or.more scale levels is reported. Results are presented by grade level

for each of the three instructional sequences: career, basic skills/

remedial, and giftbd track students. The evaluation object

-34-
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each of the groups-was as follows: basic skills /remedial (60 perch

will advance 1 level); career (75 percent will, advance 1 level), and gifted

(85 percept will'adV410 2

The instrument used to mdasure growth in English language,was

,the'Criterion Referenced English Syntax Test (CREST), which tests mastery

of specific syntactic skills at three levels. Miterial at the beginning

and intermediate levels of the CREST is broken down into 25 objectives per

level, such as present -tense forms of the,yrb "to be" (Level I), or

possessiye adjectives and pronouns (Level II). Material at the advanced

. . ., ,..

leveljLevel I) it Organizedinto 15 objectives, such as reflexive

't . pronouns. At each, level, students are asked to complete four items for
. ,,

.0

1
, k

objectives -mastered, and the average number of objectives mastered per

month of tretment by students who received non-Title I E.S.L. ins ruc-

,

,.. tion.in the 1980-1881 academic year. Information is also provided on

each objective. An:itemaconsists of a sentence f ame for which the. .

4411,
students most supply-a-word or phrase chosen omfour possibilities;

,9- A

"%K. 4
Mawryof a Skill. objective is determined by a student's ability to

answer atleastthree out of four items correctly.

. This report"prov-tdes information on the average number of

students' performance at tie vari9us7tesi' levels. Achievement is summa-

rized for the three nstruetional sequences of the'program: career,

.

basic skills/remedial, dnd iiteetrack students.

41.11P

Performance bre downs are reb9rted in'two ways for each of

the instructional sequences. C,,irst,a grade and level breakdown'is re-

ported

.f...

for tydentdwfvo were pre- a d post-tested with the same test level.

-.35-
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In addition, a 'grade and test level breakdown is reported for students
.,

who were administered a higher level of the CREST when post-tested than

when' pre-tested. Setond, resdlts for the combined sample are reported

for the average number of objectives mastOed at pre- and post-testings,

and the average number of objectives mastered per month of treatment.

For students givep different levels of the test at pre- and post-testing,

it was assumed that all objectives of the pre-test level were mastered

by the time of post-testing. IfnLeVels I and III were used, the additional

assumption was made that all Level II objectives were also mastered.

InfOrmation is also provided for the averagg mastery rates of

students in each:grade who advanced one or two"levels between pre- and

post-testing.

Rates of syccess of students in mathematics, science, social

studies-, business educatiON_ vocational edbcation, and the practical arts

in the bilingual program are summarized for students in each of the three

instructional sequences. The numbers of students reported as taking the

reTevant courses, the number reported to have passed, and the percent

passing, for fall and for spring courses separately are reported by

- instructional sequence, course, and grade level.

Comparisons of the attendance rates of program, participants

with that of the school as a whole are presented by 1 ge group and

grade level. These tables contain average rates for the school And for

the various participant groups, the percent differences, values of the

t statistic, and its level of statistical sighificance. .The t statistic

indicates the extent to which the observed.percentaqe differences vary

from what might be expected by chance.

-36-
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Table 12. .ResultS of the Criterion Referenced EngTish Syntax Test

I(CRE'ST): number of objectives mastered, and objectives mastered

per month.

(E.S.L. non-Title I basic skills/remedial
track students, combined sample, total year)

J
Grade

i of
Students

Average Number of
Objectives Mastered

. Pre Post

Objectives
Mastered*

Average
Months of
Treatment

Objecttzs:.
Mastere

Per Month

9 15 10.6 18.5 7.9 7.6 1.0

10 4 5.5 12.8 7.3 8.1 .9

11 5 12.2 20.4 8.2 7.8 1,--1

'T. 12 2 9.0 12.0 3.0 7.9 .4

TOTAL 26' 10.0 17,5 7.5 7.7 .9

Post-test minus pre-test.

.The stated evaluation objective (.5 objectives mastered per month)
was met and surpassed in all grades except grade 12.

.The largest monthly gains were made by eleventh graders.

.The total group of 26 students gained an average of approximately
one objective for each month of instruction.
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Table 13. Performance of students tested on the Criterion Referenced English Syntax Test (CREST):"

average number of objectives mastered by grade and test level.

(E.S.L. Non-Title I basic skills/remedial track students,' combined sample, total year)

LEVEL I . LEVEL II LEVEL III

4 .

Average Number of Average Number of Average Number of
Objectives Mastered Objectives Mastered Objectives _Mastered

Grade N Pre Post Gain* N Pre Post, Win* N Pre Post Gain*

9 7 5.1 10.4 5.3 37 10.3 15.3 5.0

10 3 4.0 12.0 8.0 -r- 10.5 15.0 4.5

11 3 10.7 13.3 2.6

12 2 9.0 12.0 .3.0

TOTAL 10 . 4.8 10.9 6.1 4 10.4 15.2 4.8 5 10.0 12.8 2.8

NOTE: number of objectives for eachslevel: Level I (25), Level II (25), Level III (15).

*Post -test minus pre-test.

.Most students were tested with Level I where 6.1 objectives were gained on the average.

.Students tested with Level II gained an average of 4.8 objectives.

.Level *III students showed the smallest gains, but they knew.60 percent of Level III'

objectives at pre-test. Little room for extended growth exj /13



Table 14. Performance of students tested on more than one test level

on the Criterion Referenced English Syntax Test (CREST).

(E.S.L. non -Title I basic skills/remedial track students, combined sample, total year)

Students Advancing From
Level I To Level II

GRADE N Average #
Objectives
Mastered

(Pre-test
Level I)

Average
Total

Objectives

Mastered*

Students Advancing From
Level II To Level III

N Average #
Objectives
Mastered
(Pre-test
LAel II)

Average
Total
Objectives

Mastered*

Students Advancing From
Level I To Level III

N Average if Average
Objectives Total
Mastered Objectives
(Pre-test Mastered
*Level I)

Ls)
140 9 2 20.5 10.5 3 17.3 15.3

10

11 2 14.5 16.5

12

TOTAL 2 20.5 10.5 5 16.2 Asa

a

-.. NO DATA

NOTE: numberof objectives for each level: Level I (25), Level II (25), Ceiel III (15).
*
(25 minus pre-test) plus post-test.

.Seven students demonstrated unusual Engl/sh language growth.

.Two ninth graders mastered all Level I objectives and were functioning on Level II at
post-test. They mastgred an average of 10.5 objectives during the total academic
year.

1 4Iv) Jive students advanced from Level II to Level III, mastering an average of approximately
16 objectives. 5
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Table 15. Results of the Criterion Referenced English Syntax Test

(CREST): number of objectives mastered, and objectives mastered

per month.

(E.S.L. non-Title I-career track students,
combined sample, total year)

Grade
# of
Students

Average Number of
Objectives Mastered

Pre Post

.

Objectivts
Mastered*

Average
Months of
Treatment

Objectives
Mastered
Per Month

c

9 38 10.1 17.9 7.8 8.0 .9

10 54 11.1 21.9 10.8 8.4 1.3

11 39 11.2 18.3. 7.1- 7.9 .9

12 13 11.7 20.9 9.2 8.4 .9

TOTAL 144 10.9 19.7 8.9 8.2 1.1

Post-test minus pre-test.

The objective stating that 1.5 objectives will be mastered per month

was not achieved. However, over 50 percent of program students
functioned on Level III of the test,(see Table 16 following) where
small gains were observed for students who already achieved 60
percent of Level III CREST objectives at pre - test.' The average
monthly gains are probably depressed,by this factor.

.Grade 10 students showed the largest gains'.

1

-40-
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Table 16. Performance of students tested on the Criterion Referenced English Syntax Test

(CAM): average number of objecitives mastered by grade and-test level.

(E.S.L. non-Title I career track students, combined-sample, total year)

LEVEL I LEVEL II LEVEL III_ _ 4 4,

_Grade

Average Number of
Objectives Mastered

Pre POst Gain* N

Average Number of
Objectives Mastered

Pre Post Gain* , N

"-a

Average Number of
Objectives Mastered

Pre Post Gain*

9 7 6.5 12.0 5.4 12 8.0 13.9 5.9 10 9.5 12.8 3.3

10 7 9.3 14.0 4.7 3 11.0 16.3 5.3 28 8.1 14.8 6.7

11 2 10.0 14.0 4.0 4 7.5 15.8 8.3 24 10.1 1343 3.2

12 9 10.0 11.7 3.7

TOTAL 16 8.2 13.1 4.9 19 8.4 14.7 6.3 71 9.2 13.9 4.7
g"

NOTE: number of objectives for each level: Level I (25), Level II (25), LeveJ1 IEI (15).

Post -test minus pre-test.

.Most students functioned on Level III where the smallest average gains were Achieved.
However, the average student had a high pre-test score on Le(fel III.

.The'larqest gains were made by students tested with Level II.

J

1
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Table 17. Performance of students tested on more than one test level on

the Criterion Referenced' English Syntax Test (CREST).

(E.S.L. -non-Title I career track students, combined sample, total year)

Students tdvancing From
Level I To Level II

GRADE N Average #
Objectives
Mastered
(Pre-test

Level I)

Average
Total

Objectives
Mastered*

Students Advancing From
Level II To Level III

N Average #
Objectives
Mastered
(Pre-test

Level II)

Average
Total
Objectives
Mastered*

Students Advancing_ f rom

Level I To Level III

Average #
Objectives
Mastered
(Pre-test

Level I)

Average
Total

'Objectives
Mastered**

9

10

11

12

3

4

3

14.3

18.5

16.0

21.0

17.8

22.-0

26.0

6

9

6

17..2

16.6

16.2

2 13.0 2 18.0

15.2

16.4

15.7

17.0

3 12.0 43.1)

TOTAL 12 15.9 21.0 23 ,16.8 16.0 3 12.0 43.0

OTE: number of objectives for each level: Level I (25), Level If (25)', Level III (15).

(25 minus pre-test) plus (post-test)
50 minus pre-test) plus ('post -test)

.Approximately one-quarter of students pre- and post-tested with the CREST advanced one

or more test levels.

.The majority of thete students advanced one test level and mastered over 15 objectives.

.Three students demonstrated exceptionally large growth: they mastered 43 objectives on the

average.

4

4.7



Table 18. Results of the Criterion Referenced English SAfftax Test

(CREST): number of objectives mastered, and objectives mastered

per month. .

..
E.S.L. non-Title I gifted track students,

Air combined sample, total year)

O

irade..

# of
Students

Average Number of
Objectives Masterqd

Pre Post
Objectives
Mastered*

Average
Months of
Treatmgnt

9 1 7.0 ,11.0 4.0 8.7

10 - 7 12.7 16.8 4.1 8.7

11 12 j1.3 17.6 6.3 a.5

12 7 11.0 14.1 3.1 8.4

.TOTAL 27 11.4 16.2 4.8 8.6

Objectives.
Mastered
P onth

.7

.4

.6 .

'Post-test 'minus pre-test.

S

.Gifted stude were expected to master t*o objectives for every

month of inIiiktioni
., ,

4%

.In all 'rade , the Aver age student mastered less than 1 objective

per th. . .

.for the'majority of students (89 percent', the typical student was
only able to gain .5 to'.6 objectives.

.Most .students achieved the max mum amount that can be achieved on
the CREST.

-43-
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Table 19. Perfor:manceof students tested on the Criterion Referenced English Syntax Test (CREST}:

average number of objectives mastered by grade and test level.

(E.S.L. non-Title I gifted track students, combined sample, total year)

LEVELI LEVEL II LEVEL 111

Average Number of Average Number of Average Number of

Objectives Mastered Objectives Mastered Objectives Mastered

Grade N Pre. Post Gain* N Pre Post Gain* N Pre Post Gain*

9
7.0 11.0 4.0

10 NO DATA
6 11.7 14.5 2.8

11 1 9.0 16.0 - 7.0 10 10.8 14.9 4.1

1 7 11.0 14.1 '3.1
.12

TOTAL 1 '9.0

atm,

16.0 7.0 24 10.9 14.4 3.5

NOTE: number of objectives for each level: Level I (25); Level 11 (25), Level (15)1

Post-test minus pre-test.
4IPii *

.No gifted student was pre- and post-tested with Level 1.

.Eighty-eight percent of gifted studentt tested with the CREST were pre- and post-tested

41 with 'evel III.

.Level III students, mastered practically all LeVel III objectives (15).

.One student who was tested with Level II gained 7 objectives. r:(1



Table 19. Performance of students tested on the Criterion Referenced English Syntax Test (CREST):

average number of objectives mastered by grade and test level.

non-Title I gifted track students, combined sample, total year)

LEVEL I LEVEL II LEVEL in

Grade

I- Average Number of
Objectives Mastered

N Pre Post Gain* 'N

Average Number of
Objectives Mastered

Pre Pos Gain*

.

N

Average Number of
r.Objectlues Mastered

Pre Post Gain*

I.

I-.

9 *6 1 7.0 11.0 4.0
.-

10 NO DATA 6 11.7. 14.5 2.8

11 1 9.0 16.0 7.0 10 10.8 14.9 4.1 .

12 7 11.0 14.11. 3.1

TOTAL 1 9.0 16.0 -7.0 24 10.9 1 . 3.5

NOTE: number of objectives for each level: Level I (25), Level II (25)4 Level (15).

*
Post-test minus pre -test.

. No gifted student was pre- and post-tested with Level I. .

.Eighty-eight percent of gifted students tested with the CREST were pre- and post-tested

with Level III.

. Level III students mastered practically all Level III objectives,(15).

. One student who was tested Level/ gained 7 objectives.
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Table 20. Pert rma'nce of students tested on more fhan one test level on

the Criterion Referenced English Syntax Test (CREST):

(E.S.L.9on-Title I gifted track students, combined sample, total year)

Students Advancing From
Level I To Lever II

GRADE NP Average it

Objectives
Mastered
(Pre-test
Level I)

,Average

Total

Objectives
Mastered*

Students AdVaneing From
Level II To Level III

N Average
Objectives

. Mastered.
(Pre-test
Level II)

Average
Total

Objectives
Mastered*

Students Advancing From
Level I To Level III

Average S
Objectives

Mastered
(Pretesi
Level I)

Average
Total
Ohlectives

Mastered

9
.0*

10

11 1 re 19.0

12

28:0

1 19.0, 12.0 NO DATA

.4

TOTAL 1 19.0 28.0 1 19.0 12.0

NOTE: number 'of objectives for each level: Level I (24, Level II (25), Level

*(25 mipus pre-test) plus (post-test).

Two students advanced one test level.
ti

.One eleventh grader mastered 28 objectives

.One tenth grader mastered 12 objective& on

on Leveis I and II.

levels II and III.

41.

III (15).,

a
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Table 21. Oral language ability.

Pre-test rating, number and percentage of students advancing one or two levels

on the New Yark.City Oral Lange Ability Scale billinstructional sequence and grade.

Basic Skills/Remedial Track Career Track Gifted Yrack

,

Number Number

Pre-test Adiancingl Pre-test Advancing

Grade N !thing* One Level % N Rating* One Level

9 16 E 14 82 31 D 18

10..
.,,r. , -.4 E -, . 4, -100 54 ..D ; '. 44 ,

,

11 5 D 4 80 41 D 32

12 2 C 1 50 13 D 11

'Number .

Pre =test Advancing
N Rating* One Level %

1 B 0 0

7 C . 1 14
,,'' -,', .. '"

12 C 1 8

8 C 0 O,

Test level corresponding to average (median) group rating (see Appendix A).

. Rasic skills/remedial track students in grade 9 through 11 achieved the stated obJectivg
(60 percent will advance one level). The number of twelfth graders (2) is too small for
a reliable judgement of growth to be made.

. All grades except grade 9 achieved the stated objective (75 percent will advance one level)

among career track student. .

,

.Gifted track students did not attain the criterion (85 percent.will advance two levels).
however, the typical gifted track student was rated at Level C on the scale at pre-test
(see Appendix 1).-- An.-expectation of two levels of growth may have been unrealistic for

these students given the Observe pre.,Areatment knowledge demonstrated by these students.

,
.

,DveraT1, tiie is an apparent-strong relattom*Q"between th and pre-test rating.

Consideration of this factor should-be-made inAhtd-nterpre tion of these data.

- ----.r-----

_ rrvg7r MC vdrovi ro ta.

..iitiiiY ,...0/(C MR", ret
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Tables 22 through 42. Results of teacher-made examinations

in content-area courses for students in basic skills /remedial,- career,.

and gifted tracks.

Basic skills students

.The overa1 pass rate bated on 287 examinations in all subject
areas was 83 percent.

.The highest pass rate occurred in native language arts (100 percent)

-in the spring.

.The lowest-pass rate occurred in vocaional education (54 percent)

in the fall.

. In most courses; the pass rate is higher in spring than in fall.

Career students

.The overall pass rate based on 1,330 examinations was 86 percent.

. The highest pass rate occurred in native 'language arts (96 percent)

in the fall.

.The lowest pass rate occurred in mathematics (53 percent) in-the
fall.

.In most,,ourses, the pass rate is higher in fall than in spring.

Gifted students

.The overall pass rate on 267 examinations was 96 percent.

.The highest pass rate was 100 percent which was attained 8 times
in 5 different. courses. _

t.

.The lowest pass rate 0110G0Trri in mathematics (73 percent) in the

spring.

. In the courses where the pass rate was different, students hadra

higher pass rate in fall than spring.

4

.An examination of the following tables shows the kinds of courses
in which students received instruction and achievement levels in
the content areas as well as differential pass rates for grade levels.

-47-
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Table 22: Number of basic skills track students attending courses

and percent passing teachermade examinations in, mathematics.

GRADE 9 GRADE 10 GRAQE 11 GRADE 12 TOTAL
Fall

Courses
.0

N

%
PASSING N

S
PASSING

%
N PASSING N

%
PASSING N

S
PASSING

Fundamental Mathematics 2 50
w

2 50

B.C.T. Mathematics 1 100 2 100 3 100

TOTAL 2 50 1

.

100
..

2 , 100 '5 80

RADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Spring % % % % %

Courses N PASSING tf PASSING N PASSING N 1-PASSING N PASSING

B.C.T. Mat atics lir 100 1 100 2 50 2 100 6 83

TOTAe/'''' 1 100 1 100 2 50 2 100 6 -- 83

C



Table 23. Number of basic skills track students attending courses

and percent passing teacher-made examinations in science.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Fall

Courses N

%
PASSING N

X
PASSING N

%
PASSING

..-

N.
%

PASSING N

X
PASSING .

--, __----- .

Earth Science 8 75 1 100 1 0 10 70

Health Ca9eers ,6 50 5 100 4 100 1 100 16 81

Bia$T I . 1 0 1 0

.,

TOTAL 14 64 6 100 6 67 1 100 27 74

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Spring
Courses

--X- -

N PASSING N
%

PASSING N
X

'PASSING-
.

-14

X
PASSING

X

N PASSING

E4rOcience 15 80 2 100b, 1 0 18 77
...

Health Careers 5 80 3 100 4 100 1 100 13 92
3

TOTAL _ -.-,-..

20 80 5 100 5 80 1 100 _31 84

C
,
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Table,24. Number of basic skills track students attending courses

and percent passing teacher-made examinations in social studie

GRAiii 10 ADSGRADE 9 GR 11 GRADE 12
Nk

TOTAL

Fall

Courses N PASING__Ii/
%

PASSING
%

PASSING N

%
PASSING

%
N PASSING

Consumer Economics 70 100 1 100 1 0 9 88

American Studies 5 80 2 100 3 100 10 90

Cultural Values 1 100 1 100

World Geography I, General 1 0 1

e

. 0

.

Western Civilization ' 22) 100 2 100

TOTAL 12 92 4 100
L

5 §0 100 23 87

GRADE 9 GRADE 10

Nik

GRADE 11 GRADE 12 .TOTAL

Spring
Courses N

%
PASSING N

%
PASSING N

, %

PASSING N

%
PASSING N

5
PASSING/0",

American History I, Academic 1 0 1 ,0

Consumer Economics 1 1' 100 1, 100 1 0 3 67

American Studies 15 87 1 100 2 100 18 89 ,

Cultural Values 1 100 1 100

Western Civilization \ J 1
0 1 100 2 50

.-

TOTAL 17 82 3 100 4 50 1 100 '25 80



Table 25. Number- . basic skills track students attending courses

and percent passing Ita4per-made examinations in native lanquvie arts.

. GRADE 9 GRADE 10 RADE 11 GRADE 12 TOTAL

Fall

Courses
..

%
PASSING N

%
PASSING N

% ,

PASSING
% %

N PASSING N

% ,

PASSING

Native LangUage I, Academic . '1 100 N) 1 100 2 100-
.

Native Language II, Academic 1 .100 1 100

Native Language III, Academic

, .

. 2, 100 . 2 100

Native Language I1,-General 8 88 4 75 1 100 13 85

TOTAL 8

,

88 3 100 5 80

.

2 100 113

.

89

47,

9

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL.

Spring . iv .

Cdurses N

%

PASSING N
ilf %
PASSING N

X"
PASSING N.

%

PASSING 0
%

PASSING

Native Lanqu a I, Academicl. 1 .. 100 .1 100 1 100 ' 3 100

Native Lanquq III, Academic 2 100 .2 100-

Native Lanquge II, General 10 100 1 10# 2 100 2

,

100 15. 100

TOTAL 4_ -11 100 4

4.

. 100 3 100

.

2 100 20 100

t-

.r

7
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Table 26. Number of basic skills track students attending courses
,

and percent passing teacher-made examinations in business education.

GRADE 9 GRADE in GRADE 11 GRADE 12 TOTAL
Fall

Courses N

%
PASSING N

%
PASSING' N

% ,

PASSING.
%

Nos PASSING
%

N° PASSING

plypfng
.

7 57 1 100 1 100 9 67
.

Accounting 10 90 4 100 2

.

100 1 100 17 94

Business Skills 5 100 2 100 1 0 8 88

Commercial Record Keeping 2 50 .
. 2 50

TOTAL 24 79 7 100 4 75 1 100 3§ '83

GRADE '9 GRADE 1.0 GRADE 11 GRADE 12 TOTAL
Spring'
Courses

..1

N

%
PASSING N

%
PASSING

X
N PASSING N

%
PASSING

%
N PASSING

14),ping . . 5 80 1' 100 1 100 7 86

Accounting a 16 94 3, 100-. .2 100 1 100 22 95
.

Business Skills

.

3 100 2 100 f--, . 5 100

CommercialRecord Keeping. 1 , 100 a

,

1 1

TOTAL 25 92 6 100 3 A00 1 100 35 94

#.0
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Table 27. Number of basic skills track students attending courses

and percent passf4 teacher-made examinations in vocational education.

GRADE 9. GRADE 10 GRADE 11 GRADE 12 TOTAL

Fall

Courses N

%

PASSING N

%
PASSING N

%

PASSING
_ %

N PASSING N
%

PASSING

Vocational Education

4

10 40 2 100 1 100

t

13 54

TOTAL
.

10

,-,

40 2 100 1 100
i-

13 .54

GRADE 9 GRADE 10 GRADE 11 GRAPE 12: TOTAL

9

ours s N

%

.PASSING N

%.,
PASSING N

%

PASSING N

%

PASSING N PPASSING
.

Voca ional EdtEation 14 79 2 100 16 81

TOTAL 14 79 2 100 16 81

r

P41



4

Table 28. Number of basic skills track students attending courses

and percent passing teacher-made examinations in practical arts.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL
Fall

,

Courses N

%
PASSING N

%

PASSING N

%
PASSING N

% °r"
PASSING N

%

PASSING

Practical Arts 4 100 2. 100 6 100

Photography & Language Arts 1 100 1 100
..

Music & Language Arts

.

1

.

100 1 100 2 100

Fine Arts & Language Arts 8 50
y

1 100 9 56

TOTAL 12 67 3 100 1 100 2 100 18 78

GRADE 9 .

V

GRADE 10 GRADE 11 GRADE f2 TOTAL
Spring

Courses , , N

%

PASSING N

%
PASSING N

%

PASSING
%

N PASSING N

%

PASSING

Practical Arts t 1 0 1 100

-

2

\J

50

Photography & Language Arts 1 100 1 100

Music & Language Arts . 1 100
I

i 1 0 1 0

.

3 33

&Fine Arts Arts 7 71 1 100 8 75\Language

TOTAL 9 67 3 67 2 50 14 64

4

el '



Table 29. Number ofcarger track students attending courses

and percent passing teacher-made examinations in'mathematics.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Fall

Courses N

%
PASSING N

%
PASSING N

%
PASSING

%
N PASSING 'N

%
PASSING

Fundamental Mathematics 41 , 0
,

1 0

B.C.T. Mathematics 1 0 1 100 2 50 5 100 9 78

Algebra I, Academic 1 0 10 50. 9 22 1 100 21 38

Algebra II, Academic 1 0 1 0

Intermedi4e Algebra I 1 100 1 0 . 2 50

Intermediate Algebra II 1 100 1 100 2 100

Geometry I
4

2 100 2 100

TOTAL 3 0 13 54 15 4 p.---7--`i0o 38 53

ser:



GRADE 9

Table 29.(continued)

GRADE 10 GRADE 11

. \
GRADE 12 TOTAL

_
Spring
Courses N

%
PASSING N

%
PASSING

1

N

%
PASSING N

%
PASSING N

%.

PASSING

Fundamental M4thematIcs 1 0
42.

1 0

B.C.T. Mathematics 2 100 2 100 3 100 4 75_ 11 91

Algebra I, Academic, 4 50 9 89 4 25 17 65

Algebra II, Academic 1 100 1 100

Algebra III, Academic 1 lop 1 100

Intermediate Algebr'a I * . 3 33 3 33

Intermediate Algebra IL
(

. 1 .100 1 . 100

Geometry I 1 0 2 50 2 100 5 60

TOTAL 8 50 15 87 12 58 5 80 40 70

w

6

4

..
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Table 30. Number iof career track students attending courses

and percent passing teacher-mainations in science.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Fall

Courses

,

N

%
PASSING N

%
PASSING N

%
PASSING N-

%
PASSING N

%
PASSING

BiologyiA, General* 2 100 2 100
,

. ,

Genera Science I I' 100.', 1 100 3 67 5 80 (

.

t '

Earth Science 15 87 N 24 96 13 85 4 100 56 91

Health Careers 10 .70 '19 95 23 100 62 9296K 10
, .

TOTAL ~ 26 81 46 96 39 90 14 100 125 91

' GRADE 9 GRADE 10 sIGRADE 11 G ADE 12 TOTAL

Spring
Courses N

%
PASSING N

%
PASSING N

%
PASSING. N

%

PASSING
%

PISSING

. ,

Biology II, Academic . 1 0 1 0
4

Biolqgy II, General 2 100 r 2 100

General Science I

.

2 60 1

.

0 33

*
.

General SciehceII, Academic 1 100 1 100

General Sctence II,.General 1 100 1 0 2' 501
,

Eirth Science '' 1"7 82 12 100 ,3 100 32 91

Health Careers. %. 8 88 1 ,100 19 100 6 100 34 97

11 '
TOTAL --

. v
25 84 . 8 75 33 94

*.
9

°

100. 75 89
(

J .ter
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11, Ta1Je 31. NUMber of career'track stddentOrding courses

and Percent sing iteacher-made examinations in soctai
6

studies.

(

. GRADE 9 GRADE 10 GRADE, 11 GRADE 12
Fall

-..

Courses N

%
PASSING N

%
PASSING

-1

N .` PASSING N

%
PASSING

% - \l,

N PASSING I\

American History I, Academic 2, 100 2. 100. .

Wort&Histoy I, Academic 2 100 . 1 100 , ----C111..._

World History 11/: Gegeral
,

2 100 o 2 100.

World HistarY IT, General 1 100 1

-. -

101. - 2 100

Worleteogrephy I, .Genera) 1 100 1 . 0
.

2 50

Western Civilization -3 67 ' 8 88 -5, '80 2. i00 18 '83

Economics, Academic , ,
. 100 .2 50 -

N
3 (067

Consumer Ectnomics 15 100 16 100 21 95 '5 ..-100 57 98

American. Studies 11.

0.--

73' 20 28 ..93 - 10 90 69 90

Eastern Civilization .. 1 0 .

1 0

Cultural Values 1 . I00 1 100
.

TOTAL 4
.

.

33 '-88. '1 52. 92 , 57 .91 . 18 94
P

,160 91-
.

. _

p a 4



,Table 31. (continued)

GRADE 9 GRADE 10 GRADE 11 GRADE 12 . TOTAL
Spring
Courses , '. --N.

%

PASSING N PASSING
%

N

%

PASSING
-

N

%

PASSING- N

%

PASSING

American History I, Academic 2 100: 2 100

Arierican Htstory I, General 1

...

100

.

. 1 100

World History I, Academjc.,_ ,. ' 100 1 100 2 100.. ,.f .

, . -,

World Hillory I, Geseral 2 110 3 100 5 80

World History II, Academic 1 lon 1 loo

World History- II, General- _, .- 4 50. - -- -2 . 1.90- -----7-2--.-- -100 8 75

Consumer Economics / 3 100 6 100e 7 100 1 100 17 140

American Studies ,.: 20 80 31 -87 26 ' 89 7 86 84 86

Westen Civilization 3

.

33 6
%..

50 7' 57 2 100 18 56'
$

Cultural Val ues 0.$ - ,6 . 83 10 100 . 4 ,100 1 0 21 90
1

TOTAL 38 74 62 89 47 87_ 12 83,.

*

84

I

ti
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Table 32. Number of career track studenti attending courses
p

and percent passing- teacher -made examinations in native language arts.

GRADE 9 GRADE 10 GRADE 11 GRADE. 12 TOTAL

Fall

Courses N

%

PASSING N

%

PASSING N

%
PASSING N

%
PASSING N

%
PASSING

Native L uage Studies 1 100 1 100

lio.

Native Language I, Academit 1 100 1 100 3 67 1 100 6 83

Native Language II, Academic
.

'1 100 . 1 100

Native Language III, Academic 6 83

,

14 100 14 93 4 100 38 95

Native Language Advanced Placement (
1 100 2 - 100 3 100

Native Language II, General 11 82 25 100 10 inn 6 100 %52 96

Native Language IV, General 1 100 --
-1

1 100

.

TOTAL , - 20

.

85 40

.

100 19

.

93 i 13 41 102 95

4

ft

I

C. '
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Table 32. (coninued)

GRADE 10 GRADE 11 GRADE 12 113TAL

Spring
Courses N

%
PASSING N

%
PASSING N

%
PASSING N

%
PASSING N

%
PASSING

Native Language Studies 1 100 1 100

Native Language I, Academic 1 100 1

I-
100 3 100

.

5 100

Native Language II, Academic , 't
'\

1 100' 1 100
,

Native Language III, Academic b6 100 20 100 11 91 3 100 39 97

Nativg Language Advanced Placement 2 100 2 100

Native Language II, General 11 82 21 ---86 11, 100 _ 3 100 46-- .89

TOTAL _18 89 42 93 26 96 8 100' 94
s

94
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Table 33. Number of career track students attending courses

'and percent passing teacher-made examinatkns in business education.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Fall

Course; N

%
PASSING N

%
PASSING N

%
PASSING N

%
PASSING N

%
PASSING

_

Typing 11 64 20' 70 8 75 - 6 67 45 69

Acc unting . 20 80: 24 Ad 22 4(91 ' 10 100 76 91

BusOess Skills
-s

8 38 21 90' 6 100 A 100 39 82

Commercial Record Keeping 4 50 4 25 6 3 100 13 38

TOTAL - 43' 65 69 83 39 82 za 91 ' 173 79 ,

GRADE 9 GRADE 10 GRADE 11' GRADE 12 TOTAL

Spring
Courses N

%
PASSING N

%
PASSING N

%
PASSING N

%
PASSING N

%
PASSING

Typing . 11 64 19 68 6 .100
14,

5 100 41 76

Accounting 21 95 26 88 21 95 5- 100 73 93

.1111/4
Secretarial Studies

ir
,

,

1 0 1 .0

Stenography 2 50
.

2 50

Business Skills , 6 100 20, 95 5. 100 4 75 35 $4

Commerci41 Arithinetic 1 100 1

ft

100

Comiliecial Record Keeping 1 60 6 17 4 75 15 47

.

TOTAL ) . 184 74, 78 36 94 15 87 168 84
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Table 34. Number of career track students attending courses

and percent passingteacher-made examinations in vocational education.

GRADE 10 GRADE 11 GRADE 12 TOTAL
Fal4

Courses ! N

.% .1

PASSING N
%

PASSING
%

N 'PASSING'

%

N

.

'PASSING N

%
PASSING

Vdcational Education 10 100 13 92 5 60 1

...,

100 29 90

Auto Mechanics 1 100 1 100 2 100

TOTAL r. 11 100 13 92 a, 6 67 1 100- 31 . 90

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL
Spring
Courses ' N

%

PASSING N

%

PASSING N

%
P4 NG N

%
PASSING

%
N PASSING

Vocational Education 63 5 80 5 3 80 1

r
100 9 . 74

0

Auto Mechanics 1 100 1 100 2 100
.

TOTAL
..

9 67 5

.

. 80 6 83 1 100 .21

.

76

CI I

I

, ,

I
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Table 35. Number of career track students attending courses
di

a

and peltent passing teacher-made examinations in practical arts.

GRADE 9 GRADE 10 ,GRADE 11 GRADE 12 TOTAL

Fall ,

Courses, N
% 1

PASSING N

_%
PASSING N

%
PASSING N

%
PASSING iN

S

PASSING

Practical Arts 4 75 13 e 92
..

6. 100 '2.,. 100

- 1.1-

25 92

Photography & Language Arts 1- 100 1 100. ' /00:

Music & Language Arts v 2 100 . 1 100 4 100 6 100 13 100
_

4P
fline Arts & Language Arts 18 67 J6 -ten\ 9 89 5 ' 100 48 '81

746TAL 24 71 31 90 20 95 13 100 88 R8 .II.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Spring
CoUrses -N

('%
PASSING ---N

%
PASSING 041

%
PASSING N

% ee

PASSING-- N

T.

PASSING .

Practical Arts '2 roo 6 2 Igo 1 100 . 1 100 .6 100

Photography & Language Arts
.

2 100
r

1 100 '3. 100

Music & Language Arts 2 50 5 80. 6 '100 1 '100 14 85

.

Fine Arts & Language Arts 1? 65 5' 100 , 6 67 5 80
11

33 72

TOTAL . 21 67 14 . 93 14 86 7 86 56 80

v

V

'kJ I
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Table 36. Number of gifted track students attending courses

and percent passing teacher-made examinations in mathematics.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Fall

Courses N

%
PASSING N

%

PASSING
-

N

%
PASSING N

%
PASSING N

%
PASSING

Algebra I, Academic 1 100 ., 4 10d 4 100 1 100 10' 100

Intermediate Algebra I ' 1 100 3 100 I 1 100 5 100

Intermediate AlgebriII 1 100 1 100

.Geometry I 1 100
(

1 100

Geometry II 4. 1 0 1 0

Advanced Algebra & Trigonometry 1 100 1 100 2 100

TOTAL 1 100 7 100 , 8 88 4 100 20 95

-'I
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GRADE 9

Table 36. (continued)

1

GRADE 10 GRADE 11 GRADE 12 TOTAL
Spring

Courses N

%

PASSING N

%

PASSING N

i %

PASSING
%

N PASSING N
%

PASSING

Algebra I, Academic 1 100 2 100.. 3 67 1 100 7 86
.

Algebra II, AcadeMic 2 100 1 0 3 67

Intermediate Algebra I 1 100 1 100 r 100

Intermediate Algebra II . 3 33 3 33

Geometry I 1 0 1

i
100 2 '50

Geometry LI

,.-

1 100 1 10

Advanced Algebra & Trigonometir ' 2 100 1 n ,-.3

B.C.T. Mathematics #
, 1 100 1 100.

T0TAL 1 100 8 R8 R 50 5 Rn 22 73

7
a -/

0%



Table 37. Number of gifted track students attending courses

and percent passing'teacher-made examinations in science.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 . TOTAL

Fall

Courses N

%

PASSING N

%
PASSING N

%
PASSING N

- %
'PASSING N

%
'PASSING .

Biology I, Academic

%

1 100

*

1 100

Biology I, General . 1 100 1 100 2 100

yiology II, Academic
.,

1 100 1 100 '.

General Science I 1 100 1 100

Earth Science 1 100 3 -100 1 100 3 100 8 100.

Health Careers 2 100 1 100 4 100 7 '100

Physics 1 100 * 1

, .

100

TOTAL 1 100 7 100 6 100 7 10* 21 100



Table 37.tcontinuqj)

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL
.

Spring
Courses N

- %

PASSING N

%

PASSING N

%
PASSING N.

S

PASSING N

%

PASSING

Biology I, Academic 2 50 r ,t0 3 67

Biology I, General 1 100

,

1

-

100

Biology II, Academic
.

1 100
,

1' 100

Biology II, General
rx

1 100 : - - 1 100

General Science II, General 4 1 100 1 100.

Earth Science 1 100 . 2 Apo 2 100 .1 100 ' 8 100

Health Careers -

. .

2 100 .. 1 100
Nr,

3 100 6 100

TOTAL .
1 100 7 86 7 100 6 00 21 95

1 03



010

Table 38. NuMber of gifted trick students attending course

and percent passintcOacher-made examinations in.social studies.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Fall ,

Courses N

%
PASSING N

%
PASSING N

%
PASSING N

%
PASSING . N PASSING

AMOrican HSstory I, *Academic 1 100 2 100 3 100

World History I, General - 1 100 1 100

World Geography I, Academic- . 1 100 1 100

,

,

Western Civilization 1

.

100 .1 100 2 100 4 100

Consumer Economics 4 100 6 100 4 100 % 12 100

American Studies 4 100 4 100 4
sr

100 12 100

Cultural Values' 1 100 1 100

TOTAL , 7 1 100 10 100 16 100 7 100 34 ' 100

tt

(

;
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GRADE 9

Table 38.(continued)

GRADE 10 GRADE 11'

a

\

GRADE 12 TOTAL

Spring
Courses N

%

PASSING N,

\.%

PASSING N

%
PASSING N

%
PASSING N

%
PASSING

Social Studies 1 J00 100

American History I, Academic 2 100 2 100

World History 14, General

,

.,.- 1 t00 1

4
100

Western Civilization 1 100 2 100 2 100 A 5 100

Consumer Economics , 1 100 3 100 3 100 7 100'

American Studies
\..

4 100 5 100 4 100 13 100

Cultural Values 1 SOO 3 100

\

As 100

TOTAL 1 100 8

m
100 16 1 8 100 33 100

I

t

1''

a
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Table 39. - Number of gifted track siudenti attending

and percent passing teacher-made examinations in native language

.

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL'

Fall
,

Courses N

%
PASSING N

%

PASSIgN
%

N PASSING
,

N

%
PASSING

.

N

%
PASSING

'

Native Language Studies
I-

='.'

t

1 100 . 1 ' 100

. .

Native Language I, Academic

.

'1 '.100 . 1 100,

Native Language 1), Academic . 1. 100,

.

1 '

.

100

Native Language II, Academic 1 100 2 100 4 10,0 3. - 100 10 100

Native Language Advanted Placement it 100 4r 1 100

Native Language II, General 2 100 2. 100 3 - 100 7 100

TOTAL 1 100 4 100 I0.1100 6 100

1,

il 100

GRADE 9 GRADE 10 GRADE'll

,

- /

'GRADE 12 4' TOTAL

Spring
Courses N_

%
PASSING

%
PASSING N

%
PASSING N

%
PASSING N

%
PASSING

Native Language I, Academic` ,
, ' inq 1 100,

Native Language II, Academic . 2 100
.

2 100

*
Native Language III, Academic 100

...

2 100 3 100 2 , 100 8 log

Native Langua90 Advanced Placement
'SI,'

1 1 100

Native Language II? General

.

4
2 100 3 100 3 100 R ,100 '

TOTAL . ' 1 100 4 , 100 .10 100 5 s' 100 20 100.
.

0 I
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Table 40. Number of gifted track students attending.courses

7,

and percent passing teacher-made examinations in business eduCation.,

GRADE 9 GRADE 1Q GRADE 11 GRADE 12 OTAL

Fall

Courses, .
%

N. PASSING N

%
PASSING N

%
PASSING N

S
PASSING 1 N

%
'PASSING

Typing
L

'2 100 6 83 3 100 11 91

Accounting .

,

2 100 t4 100 ' 100

i

8 100-

BusinessBusiness 'Skills 2 100 1 100 "' 2 100 5 '100

Commercial Arithmetic

..'

1 100 1 100

TOTAL ,

5,-

6 100 11 91 8 100 25 96

GRADE 9 GRADE 10 GRADE ,11 GRADE 12 TOTAL

Spring
.

Courses

%
N PASSING N

%
PASSING N

S
PASSING , N

%
PASSING N

'%c

PMSING
.

. .

Typing 100 5 80 3 100 9 88 .

,

Stenography 1 100
y
1 :100

Accounting . 2 100 3 100 '3' 100

&

.

,

8 100

Business Skills

,

' 2

.

inn 2 100 4
,
100-

Cp ommercial Arithmetic 1 100 r 100

TOTAL.. . 5 100 10 90 8 100 23 96

112



Table 41., Number of gifted track students attending curses

and percent passing teacher-made examinations in vocational education.

GRADE 9 GRADE 10 GRADE - GRADE 12 TOTAL

Fall

C6Urses N

%
PASSING

X
N PASSING. N

%

PASSING N

%

PASSING N
%

PASSING

Vocational Education. . 1 100 1 100 2 100

TOTAL .. ,
.

1 100 100 2 100

GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Spring
Courses

%
N PASSING N

:- %-

PASSING N

%
PASSING N

%
PASSING N

%
PASSING

_

Voc ti6nal Education i 2 100 1 100 1 100. 4 100

TOTAL . 2 100 1 100 `100 4 100

e

11 I
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si Table 42. Number of gifted track students attending courses

and percent passing teacher-made examinations in practical arts.

GRADE 9 Gem lft GRADE 11 GRADE 12

0,

TOTAL .

Fall

Courses . N

% .

PASSING N
%

PASSING N

%
PASSING N

%
PASSING N

% .

PASSING:

Practical Ar s
,,,

.. 2 50 1 100 3 67

Music & Lang its 1 100 2 100 "1 100 4 100

Fine Arts & Language Arts 1 100 1 100 2 100 4 100

TOTAL . 1 100 1 R0 5 80, 4 100 11 91 ,

I
GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL

Spring
Courses N

%

PASSING N

%
PASSING N

%
PASSING N

%
PASSING N

%

PASSING

Music & Language Arts 4 '100 ?? inn 2 Pion 8 100

Fine Arts & Linguage Arts 1 100 100 2 100

TOTAL -, 1. 100 5 100 \ 2 inn 2 100 10 100

11:

J
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Table 43. Significance of thkdifference between attendance
r

percentages of Greek-speafing program students and the

attendance centage of the school.

Grpde

Average

N

Sctio0I-Wide Attendanc#.Percentage: 72.0

--.

Mean Standard Percentage
Percentage Deviation Difference t p

9 I. 93.0 * 21.0'"N, *

10 - .6 96.5 5.2 24.5 11.5- .001

11 18 90.0 11.7 18.0 27.7' .d61.
_fl

12 4 89.8 4.9 17.8 -13.2 .001

ir

TOTAL 29 91.4 9.9 19.4 10.6 .001

*
Cannot be determined

. The total group average attendance rate (91.4 percent) surpassed
the'average school-wide atten4nce rate (72 percent) by a highly
significant margin.

Ilh
. The attendance rates of students in grade 10 through 12 exceeded
the average school-wide rate by highly significant margins.

.The one student in grade 9 exceeded the average school-wide rate
in attendance, but a statistical comparison is not possible.'

(

-75-
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Table 44. Significance of the difference between attendance

percentages of Spanish-speakinl program students and the

attendance percentage of the-school.

Average School -Wide Attendance Percentage: 72.0

Grade N

Mean
Percentage

.

Standard
Deviation

Percentage/

Difference
.

t p

, .

9 38 84.8 . 12.5 12.8 6.3 .001

10 51 91.5- 14.3 19.5 7.6 .001

11 31 87.1 9.7 15.1 8.7 .001
.

12' 14 92.5 6.9 20.5 11.1 .001,

TOTAL 134 88.7 12.5 16.7 11.6 . 1

.The total group 'average attendance rate (88.7 percent) surpassed
the average school-wide attendance rate (72 percent) by a highly

significant margin. 1

x,
.The attendance rates of students in each gftde surpassed the
average school-wide attendance rate by highly significant margins.

.-Upper grade students had high attendance rates.

.Lower grade students' attendance rates were more varia le.

.

fly
-76- ,
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Table 45. Significance of the-difference between attendance

percentages of Arabic-speaking program students and'the

attendance' percentage of the school.

Average School-Wide Attendance Percentage: 72.0

Grade N

0

Mean
Percentage

1

Standard
Deviation

Percentage
Difference t 2.

9 15 89.8 9.8 17.8 7.0 .001

i

10 10 90.2 8.5 18.2 6.8 .001

11 10 91.2 9.7 19.4 6.3 .001

12 4 98.3 2.2 26.3 ', 23.9 .001

TOTAL 39 . 91.2 8.9 19.2 13.5 .001

.The total group average attendance rate (91.2 percent) exceeded the
average school-wide attendance rate (72 percent) by a highly signi-

ficant margin.

.The attendance rates of students in each grade exceeded the average
school -wide rate by highly significant margins.

.The average 'attendance rate of twelfth graders was exceptionally
high (98.3 percent).

44,
1 \
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VII. CONCLUSIONS AND RECOMMENDATIONS

CONCLUSIONS

Although only in its first year of operation, Project-ELITES

is clearly a firmly grounded, mature prOgram with demonstrated commitment

on the parts of administrative, teaching, resource, and paraprofessional

staff.

Quantitative analysis of student achievement indicated that

basic skills/remedial track students met and surpassed the evaluation

objective in English reading in all grades (except f3r the two twelfth-

graders). Career track students did not achieve their objective in this

area although. tenth-gradd students came very close to it. The average

monthly pains for this group, however,_mere restricted by the high per-
4.

cent ge of students functioning On Level III with high pre-test scores.

T rty-eig `career students changed test level's during the year, achieving

hip r;at'es of growth. Gifted track students mastered less than one

obtective per month of instruction and did not meet the criterion in this

rea. Most of these, however, had achieved high pre-test scores on Level

. -

III of the CREST. As a rest/It, not much growth could he demonstrated.
o

In oral language ability, ninth-, tenth-, and eleventh-grade

basic skills/remOtal track students, and tenth-, eleventh-, and twelfth-

grade Career track students achieved the program objective. Gifted

track students did not meet the criterion. HoweveP, the objectivie for

this group was thought to be univalist due to their high rating at

pre-test.

-78-
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In all content areas, the overall pass rate for basic skills/

remedial track students was 83 percent. The highest pass rates in both

fall and spring were achieved in'native language a7;Z--In general, these

students demonstrated higher pass rates in spring than in fall.

.The overall pass rate for career track students in all content-

area subjects was 86 percent. Again, the highest pass rate in both fall

and spring were achieved in native, language arts. However, career track

students generally demonstrated higher pass rates in fall than in spring.A

Gifted track students demonstrated an overall pass rate of 96

percentin all content areas. The highest pass rate was 100 percent

which was attained eight times in five different courses.
r-,

The overall attendance rate of program students was significant

greater than that of the entire student body, suggesting a high' level

student motivation. In terms of college. admissions, program stunts did

considerably better than students in the school as a whole.

Such achievements, for which'the program bear responsibility,

can best be appreciated when one considers that these students come from

families whose economic background is far lower than thOse of many of

their monolingual classmates and from homes in which the language spoken

is not English. Project achievements are especially imnressive given ,

that students are of three language groups, many cultural backgrounds,

and different racial identities.

YIP
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r



I

RECOMMENDATIONS
1:

On the basis of several site visits, and interviews with

personnel and students, the evaluator recommends:

1. that full support of the program be continued in

recogrition'of the demoristrated effectiveness of the program;

2. that attempts be made to decrease the size of Spanish

classes;
O

3. that project students be used as resources.for main-

stream social studies or other courses that deal with native culture

apd'history;

' 4'4: that every effort be made to involve Arahic students,

female and male, in the apprenticeship program;

5. that the possibility of holding separate parent meetings

with members of each language group be explored as a means of increasing

parent participation;

* 6. that a bilingual psychological counselor be added to the

staff on a part-time basis, perhaps a Spanish-speaking counselor since

that represents the largest group of project students; in addition

to doing personal counseling with those students who share the same

language and cultural'background, this staff member would explore

coinmunity resources to locate bilingual counseling for program stude

If
from the other two lan. ge groups;

.,
A i

7.. that priva e rooms be assigned to the_Onject for routine

use for student conferences.

'12
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4

8. that the instruments and criterion levels used to assess

Englisbjanguage development for the gifted students be reviewed for their
r

appropriateness. Most of these students had high' achievement levels at

pre-test, and as a result could not demonstrate much growth.

-81:
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Appendix'A

Oral Language Ability Rating Scale, New York City

Scale for Rating Pupil's Ability to Speak English

Enter for each pupil tiye letter A, B, C, 0, E, F.corresponding to his estimated

ability to speak English in the classroom, defined as follows:

A Speaks English, for.his age level, like a native - with no foreign accent

or hesitancy due Ito interference of a foreign-language.

B -- Speaks English with a foreign accent, but otherwise approximates tfte.

fluency-of a native speaker of like age level. Does not hesitate

because he must Search for English words and language forms.

,C -:- Can speak English well enough for most situations net by typical native

pupils of like age, but still must make a 'conscious effort to 1v6id the

langujge forms of some foreign-language. Depends, in part, upon

translatioh'of words and expressions from the foreign.language into

B33

English, and therefore speaks hesitantly upon occasion.

D SpeitEnglish in more than a few stereotyped situations but speak"

it haltingly at all times.

E -- Speaks English only .in those stereotyped
situations for which he"has

learned a few useful words and expressions.

F Speaks no English.

The expected outcomes listed for each grade, tm this handbook 'can serve as a

guide for evaluating achievement and relating them to the above scale. This

is particularly significant for the C, B, and A designations that use as a

comparison typical native pupils of like age.

dr.
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