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BUSHWICK HIGH scuom. N
BILINGUAL /BICULTURAL PROGRAM: "A WARM WELCOME".

ul;

Location: 400 Irving Avenue, Brooklyn, New York
Target Language: Spanish T %

Year of Operation: ’ 1980-1981

. in-jf?des 9 -"11
“Principal: " Loufs Santiago: ° o

Program Coordinator: . Harold J. Clines i
l - ) ' . ) . _.. . . ‘
I, DEMOGRAPHIC CONTEXT. ) T

Bushwick High School is located at the northern edge of the

Bedford Stuyvesant §ection of Brooklyn, i; ihe Bushwick areé, which is'very
depressed eqonomica]ly qnd ;ocially. High crime ratés, substance abuse;
arson, abandoned buildings, ﬁnemploymenf, and poor health~are all prob]ems-"
here. ﬂbusing {s nnsf]y run-down q;d ov;;crqwﬁgg; 1n‘some cases it is !
virtually unlivable. There is also a lack ok businéss.and industry, and

s

thus of Job opportunities, in the area. The school sérves a multi-racial'
and mu]ti-ethn1c lower working-class.population, with students from the

- Williamsburgh, Bedford -Stuyvesant, and parts of the East Neu‘York section

of the bor ugh as we]] as Bushw{fk itself. It is 1ocated not far from an . ”

ubway station whigh provides access to the neighborﬁnod for many .

‘e
. ‘ A

of ‘the students. . ‘ . < " “-?"
I3 ~ 4 s,
‘ The attendance area‘BT‘tpe school has a population whith is’
approximately 63 percéent Hispanic and pe{cent black} almost all hoyseholds
N N . \_._

are in the low socio-ecoﬁqmic category. Many récen;]y arrived~f§miiies from
. . ¥,

Participants: ' Approximatety 250 Students v

”;/




Centra] America the Caribbean Islands, and South America settle here.
Since the area as a whole is Span1sh -dominant, many Hispanic students
have ]1ttle need: to use English within the commggity. A tendency fpr
Bushwick residents to lead a community- basqj 1ife, w1th relatively few
trips to other areas of the city, further reduces the need for .English.

The deterioration of housing’ in the area has a dire:t im-
pact on the schoo]. The high mob111ty of its population is ret;ected
in the fact that Bushwick High Schoo] replaces 1,000 students per year
with new students, or over 33 percent of the total school population of
2,700. Students disappear, moving back to their native country or on to
“better neighborhoods. This is one of the special .problems of the community
which disproportionately qffects the Bilingual/Bicultural Program.’

The principal also commented on this instability as a problem
for®the prdgram and for the school as a whole. He regretted that staff
were unable to see “an end product” for their efforts in_many cases. He
also said that at times when an attempt had been made to locate a student
subsequently reported as “not found,“ not even the building fn‘whiéhfthat
student had ‘1ived was there any more. \ P
\Bushwick High School itself bfends into this neighborhood
. sett1ng. The school building is not new, and has an institutional aspect.
' Armed secur1ty personne] et the Jisitor, and.the memory of a teacher
who died this y{ear, aft;Eintervened in a quarrel and was struck by a:

students is still fresh.' Yet Amis, Friends, Amigos, a school publication

;
v
-+




. A

< o
given to new studepts of Hmted Enéﬂsh proficiengy’, saﬁthe following:

Your first 1mpressien of Bushwick High Schoo]

might not be a good one if you only consider s

‘the building. It might appear to be a cold

place. But when you meet the people, you will

find them to be very warm and- friendly. Students

who speak another language.or come from another

country, find a family here. - .

_These sentences communicate one important aspect of the

relg;\?nship of Bushwick's bilingual program to its context within a
strange" @nd perhaps at first forbidding setting, it does attempt to pro-
vide "a warm welcome" which will foster the education of its participants.
In the initial orientation process the students themselves provide a major
resource for the newcomers, both through the Friendship Club and also more
informally. The aim is to have the students not only get to know each other
better, but to help each other succeed. Another potitive way in which the
program FETates to its context is through the committment of the progfam'
coordinator to the neighborhood, of which he is a long-time resident. He is
a neighbor of some of the program's students, apd is active in a church which

other students attend. The continuity which this provides is extended by

other program staff who live in the area. For example, the educat1gna1

9

oo assistant is a 1978 graduate of Bushwick High School.
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II. STUDENT CHARACTERISTICS -

The school popu]at1on 1s similar to that of the larger

" community in its ethnic an rac1a1 compos1t10n. In 1976-77 the Hispanic ~,
population of the school was 63 0 percent, of which llféfgg}cent were

designafed as “other than Puerto Rican.” ;

were 33\6 percent black, 0.3 percent-ﬂeﬁﬁ : . {  ott For ‘
the same Year, the social and economic/Stabili i | 1
described by the fol1ow1ng‘statist1c§:<:;;?l percent of the students
received free lunch, and the number of students in the district receiving
Norm Aid to Dependent Children was 3,642. This year the school is 66
percent, HiSpan1c, 33 percent black, and has.only 50 students who are non-
H1span1c whites or Orientals (less than 1 percent)

Over 80 percent of Bushw1ck s students received free 1unch
this year and it is likely that an even higher percentage of program "stu-
dents were eligible. Along with the increase in Hispanics, and virtual
disappearance of non-Ri§pantg/white students, anothen e1gnifieant change
over the past several yeaks has been.the decrease .in the propoition of
Puerto §1cans within the Hispanic population to less tnan 50 percent.

About 40 percent of this population is estinated to be Dominican, the
next largest group, with the remainder trom Ecuador, Co]bmb1a, E1 Salvador,
ﬂonduras, end other countr1es. These proportions are similar in the target

p0pu4at10n of the Bi]ingua1’%1cu1tura1 Program, as shown in Table 2, below.

Table 1 shows home languages of students in the school as a whole.
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1 —
) Tab]p 1. Home Iangugges'of students in the school-as a whole.
\ L;\NGUAGE 4' NO. STUDENTS % TOTAL ENROLLMENT % LEP
« v . N . : .

-l Spanish_ l;”t— . 1,528 62% 16% .

i ' French. ,fi \ 14 less than 1% i 100%
Chinese. ' “ 4 ~less than lf 100%
Other ’}'f 3 less than 1% 1003
English 886 D TV 0%

As shown in Table 1, the students served by the program represent |

e

100 percenf of *the Spanish dominant LEP students at ‘Bushwick High %fhool, and

92fbercent of its total LEP population. The remaining LEP students participate

in E.S.L. classes.

-

b d




’ »
s Table 2. -Number of program students by country of birth. .

COUNTRY OF BIRTH NUMBER PERCENTAGE
. L o (4 'Y
Puerto Rico ' liS 45.3
Dominican Republic 80 3.5 /
Ecuador _ = 23 9.1
Honduras 7 2.8 -
—
Colombia 6 2.4
E1 Salvador ' 5 2.0
_Guatemala .o \ 5 2.@'
«Nfcaraqua 5 2.0
2 f ‘ Z. ”
U.S.A J;%\ 1.6
‘Costa Rica 2 .8
+ ' e
Bolivia 1 .4
Y )
Panama . 1(« .4
\ §

Total 254 + 100%

- N 1

The Bushwick High School Bilingual/Bicultural Program provided

"

schools in the district. 'Because some students receiyed virtually né )

.

bilingual/bicultural educational services to'approximqtely 250 students of
Hispanic backgrounds who are not EngTish language dominant. As Tab]e_z shows,
almost all students are foreign-born; about 70 percent'of these are newly

arrived. The remaining 30 percent come to Bushwick from theintermedjate




the ranQe of 1iteracy in the native 1«an§uage is gréat: ‘from illiterate
'td very proficient. Howevir; most do have basic competency in Spanish.
In EngHsh the range of prof1c1ency is also great: students are placed

on~a11 1eve1s from elementary to adnvanced-transit1ona1 E.S.L. Here, a

PO

1arger proportion are at the Tower skill *1eve1s. ‘Some college bound
students part1c1pate at the highest level in content-area courses, whﬂe

~ other prdgram members need remedial work.
-

An tmporént aspect of the educat1ona1 history of students
in the program is that many +have suffered 1nterrupted schooling. % addi -

tiop, because of the ¥ck of educational opportunities in their countries

-

e

of origin, they may have rece1‘ved fewer years of education than their a —~

grade level would indicate. Table 3 be!ow shows the d1str1but1on of

.7 b-lhngual,program students’ by age and grade.

Accordmg to Table 3 based on program records of student

bi rth dates, 79 percent of the program students are overage for their

grade. The proportion of overage students ranges from 68 percent in grade

~

e1even to 87 percentnn grade Rine. The fact that so many students are

]

overage may have implicattons for 1nterpretmg student outcomes and setting
standarde for expec:ed rates of growth, These are students\who have missed

a year or mdre of schooi, and whose grade placement may ref]ect' their age B
more than thejr prtor educational preparation., As 2 res,ult they'may nave

" ~a lack of cognitive deve'lopdnéft‘ in their native language which must: be
addressed, since it has implicativns for We1r ab111ty to acqu1re ordl

and literacygskills 1n EngHsh 1t is also possible that the1r willing-

ness and ability to remain in school at all is affected, creat1ng additional,
' v
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Table' 3. Number of st'udents'by"i je. and grade.* . y ‘
- . p * - 3 S { -
] Gra®a~10 | | Grade 11 Total -
‘ ' 2
15
<A/-L > #6
-’ 61
- 2 65 )
66
30
i 9
= 2 N
. 22 2 )
|
Total . 120 .12 252 -
. X ]
Overage ]
Students: .
Number 104 i ) 55 41 200 -
|Percentage| 873 | 761 - saz\ 9%
‘ -
)
* Shaded boxes indicate the expected age rande for each grade.
~ e ‘ :

[
’

—

Such students may be unde} incfeasing pressure to
. :
leave school and contribute:to family ineme, for examgle.

motivational problems.

.
REN
e

. v . : :
Determination of eligibility for particigation in the Bilingual!‘\

Bicultural Program is based on performance below the twfn;y-first percentile

on the Language Assessment.Battery (LAB) together with § higher score on the

Spanish Language Assessment Battery (SLAB). A school-modified version of =~

>
.
.
- - ¢
t

.
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=the Cr1ter10n Referench English Syntax Test (CREST) is also given, and a . PR

) :/, profile sheet deta1l1ng such information as years of Eng]1sh stud1ed where
m’"x?

studied, etc., is used th placement. Although t1merdoes not perm1t a per-
sonal 1nterv1ew with each student at the beg1qn1ng ‘of the school wyear, the *
) test1ng coord1na¢or does see every student in the course of the year., . At

this interyiew ofal abilit® are assessed.

\

A e Table 4 Number and-percentages of students by sex and grade. . .
= : SEE—— =
PERCENT - _ PERCENT i
- MALE OF FEMALE OF TOTAL  PERCENT OF
GRADE N GRADE N . GRADE | N - ALL STUDENTS
9 Y| 65 'sax | 55 6y " | 120 48
10 18 53% - 4% | 72 288 =
1 | 7 - 45% .33 554 60 263 :
. TOTAL 130 . 521 122 » 48 252 100%
. ‘ | T

lable‘4 "above, shows the number and percentage of students by.
sex and grade. In many high schools g1rls eutnumber boys -due to a number of
.academic, econom1c, and cultural factors which have a d1fferent1a1 1mpact on

A girls and boys. H1th1n Bushwick H1gh School.as a whoTe, there are 49 percent

L 4

" male students, and 51 percent female, a lat1ve1y balanced population. For \‘~ZT

s
Bushwick 's 9111ngualprogram there werg a total of 130 boys served w1thin -

the -program, and;122 girls, so that_zh sexes ;ere represented in nearly

equal proport1ons, with s]ighflygmore boys. However, as is consistent with

pattérns found 1n other schools the proportion of boys steadily decreases

from grade nine to ‘eleven, suggesting that more bors leave the program and/or

¢ -
- . L f . [

" S o~ 9
; i
e o :
.
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ithere were 96 girls (56 pereent) and only 75 boys (44 percent).

: ' . It s also notable that there are twice as many students 1n grade
nﬁne asihhﬁug;zsyﬁn grade eleven, “with a very sharp drop after grade nine. ~
In grade e1even the‘program 1ost only thirteen students in 1980- 81, as shown

,by Table 5, Students heavzng the program reason and grade. A1l of these

resu1ts 1nd1éate areas which need more complete understanding, but whose
.potential 1mpapt on programs for bilingual students is clear. At Bushwick

).: for example the program 1s a1ready attempt1ng to give special attention to

~{ts ninth grédErs who'are more numerous and more at risk academically.
- In addition, the stroag emphas1s on careers is well suited to an‘older
. student popu\a,,hon. Lo ‘ ‘
: fap)e,s.: Number of students leaving the program. .
.| REASON FOR ~ . . - { s
LEAVING —— . GRADE 9 GRADE 10 GRADE 11 TOTAL
Eu'lLy rhamstréamed: 1~ 1™ )
: Trans%erred to | ~ :
another:program 11 6 3 20
| Returned L . :
g nat1ve country . 1 7 : 2 2 1{
‘ Discharged‘ ' , |
. |—Amarriage) . 4 1 ) 1 .
» : s . . . : gn
. ?12222,?%"5“) ’ 8 5 13
©p ) i s B - . ’
Truant ~ - 4_ 4
'Ot'he,r ‘ 11 12 7 30
_roT}nL . a2 25 13 80 i

»

sthool than do- gi;gs. ,In suppdrt of this analysis, data co11ected at the very

end of the school year 1nd1cated that of 171 studentg remaintng 1n the program,

-10-

[
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‘1. PROGRA'M.aDE'SCRIPTIO'N-OVERV'IEH

* . The Bushwigt High School Bilingual/Bicultural Program offers
instructional and supﬂortiﬁe seryices to hinth-, tenth-, and eieventh-grade

non-English dominant students. Emphasis is placed on the ninth;.and to a

=

iesser degree, the tenth grade, since it i5 here that the greatest need is

~

" felt to exist. -There 1§ alsoa proportionally greater number of students

in'these grades. The qverall phflosophy, as articulated by the program

coordinator, is "to give students the basic competency they need .both to
r
fulﬂll: hibh school diploma requirements and to succeed in the mainstream

as‘q kly as possible, to enablg them to identify and prepare for appropriate
careers, and to build upon and enhance their cultural heritage and personal
strengths.” This philosophy appears to be fully shared by other program

staff, and by the school administration.

i

The program is in itj/first year of a three year funding cycle.

It is’ the logiZal'compiement to an earlier five year program, which enabled
Bushwick to build a solid -basic bilingual curriculum. This. new program, how-
ever, is attempting to meet needs which have not-been adequately‘mitygefore,

especially in the area of career training,

. . ; ;
- . # |

AIN
e
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mathematics. The “A" stands=for "aim": providing the skills and motivat1on

as a second language (E.S,Ls), and, are required to take an additional

a;gram some “badly needed add$t1oﬂa1 space. *The ass1stant principals supervise &

&
’
S

- 1 . .,
L

. ) N . - . o

L} N -

IV.  INSTRUCTIONAL COMPONENT'. ) T B

Bﬁshwici‘s b1]1ngha1/81cu1tura1 Progrcm emphasizes the attain- .

{>%;nt of minimum competency in basic skills. ke acronym ingorporated tnib the:

program's title--WARM--suggests the areas it emphasizes: writing; reading, and

aecessary for students to seek&productive and fu1f1111ng career goa]s is of

central importance not on]y to the staff who offer.support1ve.sérv1ces, but

also to those implementing the instructional omponent. ,
' Participants in the program rec:}§g\1:§truc¢10n in Spanish
language and,culture, with courses for those who are non-readers, oy are

semi-1iterate in Spanish, constituting the 1cwer levels (1-4) of the regular

Spanish for Nat1ve Speakers curr1cu1um.Q Program participants also receive

bilingual, instruction 1n science, soc1a1 studies, and math; study Eng]ish

English (reading) class. As their proficiency allows, students may also
participafe in other ma%nstream ¢lasses 1nc1ud1ng industr%al arts and business
courses. In thd1r art, music, and physical education classes, all program
students are integrated w1th ma1nstream students.

Many factors foster the program s integration with the school

_as a whole.’ In the nﬁdd]e of this year, a new pr1nc1pa1 took over the ad-

ministration of. the schoo] he is an energetic man who shows a great dea] of

{nteresc in the program and lends ¥t his support. > He has a]so given the pro-

-t

the b111ngua1 teachers adm1nstrat1ve1y and pedagogical]y, and also work very

c]ose]y with the program coordinator. B111ngua1 materials are kept ‘within

-



in the mainstream guidance area. Mainstream tleachers support the program,

strong asset to the school.

- Minor problem areas do exist hgwever. According to proiect staff,
the ‘fact that bilingual students tend to outperform others has been a sore -
point for a few of the mainstream staff.‘ Iy is less clear whether any main-
stream. students share such_feelings. On_the other hand, progran staff would

- - See some room. for improvement in the sensi ivity of mainstream teachers with

]
}\\\\\Program students.,,Déiause a generally faxzrable attitude towards the program

reate any real difficulties.

i
1

Prevai]s, these situations do not seem’to'
iz

Nevertheless the principal is eager to facilitate even better communication e

(between the program 4idd the school as a whole, and program staff arefin agree-
ment with this goal: oo L .

Careers are also a uniiging theme throughout .the program
curriculum, Vocatjonal material s presented in science, math, -and social
r .’ \ ‘ -

studies classes. .In the Spanish for Native Speakers‘component, the series

of multi-media kits entitled,Careers for Bilingu K Carreras Para.Biiinéues
'is used with great success, according to the program coordinator. An aoprecg-.
atyon of vocational advantages of the truly bilingual and bicultural
student is taught through these materiafs, and {E stron61y empHasféeQ through-
the program. This is one aspect of the program’ s stress on the contribution
::2h the student's native culture and heritage can make and*?hows how the
’ study of native cu]tures'“ As i/}orporated into the curricu]um‘s;‘«{content areas.

b

.
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Blculturallsm 1s also reflected in the way matfematlcs is presented to the

fsfudents, as a kind of un1versal language” which can tie people of many

linguistlc and cultural backgrounds togethert

.

b

‘“ ' The stated philosophy of the program is th 5 English is used

~a® the language of 1nstructlon,’exCept when Spanish is necessary to allow
the students to progress aoademlcally at the same pace as mainstream students.
In general, classes'lntended for nlnth-grade students ane to have aoout 25
perqent'use of. Engllsh,\classes for tenthigrade student% about 50 percent

use o; English, and c¢lasses for eleventh-grade students about 75 percent

use of English. Allowances are made, however, for individual programming

and other exlgencles that often cause students of different levels of English
proficiency to be in the same class. Tnere are many mgre students at the
ninth-grade level, so that-the reported ﬁercentages of—Spanlsh‘language
instruction, as Shown in Table 6, below, tend to be higher than the per-
c:ntages given above. Accordlng to these statlstlos, here is much greater

use of Engl1sh in the more advanced classes (about 50 percent) and in speclal

areas such as typing and guitar Qup to 80 percent), although 1n one class

observed by the evaluator, the 1ively student participation was entirely in - )

g -
Spanish. The teachér here also used more Spanish than English. However,

since all students take a minimum of 10 hours of English language instruction

= L 4
a week, and enrollmgn?g?H!Itinstream courses is a popular option, exposure (

to English appears to be at a level consistent with the program goals.
Tables 6, 7, and 8 which follow show the bilingual and main-
stream courses in whloh program students partlclpate and the sources of

funding for the instructional staff of the program components.'

>

-
A

e g v
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Table 6. Bil#ngggl classes.*

NO. AVERAGE % SPANISH e N.
INSTRUCTIONAL  CLASSES  CLASS  INSTRUCTLON** PERIODS - STAFF APPROPRI

COMPONENT FALL SPRING REGISTER (AVERAGE) WEEK . TEACHERS*** PARAS MATERIALS

Spanish for : . . .
Native Speakers 8 9 21 . 100 1/2 yes

Math 6’ & 28 75
Science 3 27 . 64
Social Stadies 4 29 77
‘Guitar 1 29 - 2

Txping 2 31 20 : .

A complete list of native language arts and content -area courses appears in the
appendices. .

*% Varies within content area, with a greater percentage of Spanish being used 1n
« v the lower level classes. . . P

2 . » 2

*#% - Rounded up to nearest 1nteér value. ‘ . :

N
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Table 7.. Participation in non-bilingual classes*.
- _ |
b JINSIRUC | IONAL COMPONENI SIUDENT ENROULLMENT | SELECTION CRITERIA|

.- 4

E.S.ls. I - Ver ¢
English T1 - T4
Other English

< (9 . ()
Spanish
Math/
. Busiftess Arithmetic =
Recardkeeping/
Typing

Social Studigs -
Fine & Applied Arts -

Music

Shop

Fall

Spring

é114$tudents

A11 Students

31

91
15
29

. 52
12
58

28

F

Qualified
Available

Qualified
Available

Qualified
Available

Qualified
Available

Mualified
Available
Available

Qualified
Available

Required

Required

and Bést
Choice

and Best
Choice

and Best
Choi;e

and Best
Choice’

and Best
Choice

. =&
Qualified and Best

Choice

and Best
Choice

Qua]ified and Best
Available Choice

. ) ’ A : |
Physical Education - A1l _Students Required |
. © LR o u%" j
* AlJ classas meet ,ive’peq}oqé a week, except for E.S.L. I and
. ‘ E.S.L. II, which meet ten periods a week.

’

. . |
** A zomplete list of E.S.L. classes appears in the appendices. - R '




Table 8. Instructional personnel: funding sources.
Fall Term
INSTRUCTIONAL FUNDING NbMBER OF PERSONNEL:
COMPONENTS SOURCES TEAGHERS PARAPROFESS IONALS
E.S.L. _|Title I/PSEN 3.}\', 66
Title VII .50
Readtng Tax-Levy 1.0
(Engtish) - ¥ :
Native Language Title‘I/PSEN .8 .166
(Spaish) Tax-Levy 4, .4
Math Tax-Levy 4, .8
P - Title VII .50
ocial Studies Tax-Levy .8
I
Science Tax-Levy .6
Bilingual , Tax-Levy o2 A ‘
Guitar I Title I/PSEN T™~— 166
-Bilingual .
Typing Tax-Levy A L
Total 9.0 2.0
’ Spring Term
L 4
E.S.L. Title I/PSEN 2,8 .66
Title VII .50
. Reading Tax-Levy | .4, .6 .
(Enﬂ'l‘lsh) i .
- Native Language|Title I/PSEN 1.0 .33
= (Spanish) Tax-Levy A, 2, 2 :
Math Tax~Levy - 1.0
' ‘ Title VII ' .50
Social Studies | Tax-Levy .6 _
. Science " Tax-Levy ' .8 .
Total 8.0 2.0
) -17-
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It is noteworthy that E.S.L. instruction plays a central
rg]e in the instructional design, wjth its stress on the relationship
of the skills and goals acquired in each class, and the teaéﬁiﬁa of basic

skills within content areas. Intensive ﬂ,S.L.‘instruct1on is given for

“two periods a day on the elementary level, and one period a day on the

intermediate and advanced-transitional level. * The program coordinator
stated that double periods for E.S.L. 3 and 4 would also be programmed

if funding cutbacks did not preclude this. Ag Table 7 indicates, all’
program students were taking one E.S.L. class and one other English course
every day. Mapy were also taking a third mainstream‘énglikh courge. Tﬁére
is strong emphasis on helping tﬁBse whq are required to do so to pass the

Regents Competency Tests in réad1ng and writjhg,}buf coﬁpetencies

o

are a goal for al}-students. Career-related™Instructio
important component of the E.S.L. curriculum.
Here are specific ways in which the E.S.L. teachers are

' |
expected- £o participate in the program, asjout]ined in a memorandum t

=

then’from the program director:

1) Prepare the students for the reading and writing Regents Competency Tests.

2) Include material related to career awareness, education, exploration,
-and guidance. Emphasize especially the career-related exper1ences in
which the students are involved elsewhere.

3) 1In E.S.L. 1 and 2, an entire period ddily must be based on the theme
of careers.

4) Reflect the bicultural aspects of therrogram, for language and culture
are inseparable. An appreciation of their own language and culture will
help the students adjust better to a ®gw language and culture.

5) Help the students cope with 11fe "in BJsh ck High School. PUt spec1a1
emphasis on skills needed to succeed An other classes, espec1 ly in -
mathematics classes and on the mathematics) Regents Competency Fest in
English. Also emphasize the ability to understand and use the guidange
and other services offered by Bushwick High School andgthe ability to
understand and fill out application forms for college and emp]qyment.

\\

* ‘ -18-
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Similar memoranda were also sent to b111ngua1 teachers in all
the other content areas.
. Hithin these spee*fic content areas, the curriculum in use
».,(,é
= in b111ngua} classes 15 shqnﬁw1n lable 9 Additional 1nformat10n on these

components may be found in 1able 6, B1lingual L1asses.

-

-

lable 9. Curriculum in use by component.

l
l
FECUMPUNEN -

-

CURRICULUM

Spanish for Natives Remed}ation, Literature, Native Culture

Math Fundamentals Alr
| Science '§:ﬁ3 General Science Biology, fhysics,

i tarth Science), logy,,

v v Biology Fundamentals

Social Studies - Economics, World ican

) studies | 7
-
o
. Students are placed within the.program, as‘was indicated in

1
l

Section Ilf

according to a variety ot criteria: LAB and SLAB scores, a school
- \ v ’ .

» modified version of the Criterion Referenced English Syntax Test (CREST),

school-created math tests, student profile sheets, oral abilities assessment,

and personal interv \ .data. The program IS designed to reflect the character-
istics of a ulagi negnch is quite diverse in terms ot linguistic and
content-area ¢ tence; it is very individualized. Gtach student meets with

a gréde advisorVat /least twice a year, and to a large extent determines his

or her own‘progbé . Changes can be made if the work seems too diffjcult or
/ .

too easy. Prodr m students carry heavier programs than those in the main-

stream, since‘theytaré rehuired to take E.S.L. in addition to fivai‘Ejorv

-

subjects.
-19-




‘§* ',?%ﬁziiLeveT VI. ‘ﬁdﬁover, almost no students are fully mainstreamed.

. successfu]ly completed at grade Tevef‘:ahd the student has mastered E;S.L{

Ma1nstreamtng before the comp]etion of the eleventh grade

is encouraged by the program and is: recommended when courses have been

%

point exists at the end of: the tenth grade, when partial mal/szream{ng 1s
common for a student demonstrat1ng fairly good English skillls and strong
subject skills. In addition to the required mainstream English class,

many students take at least one additional contént-area course in English;

some, mainly eleventh-grade ake two or more such’bpurses.

Stodents‘are encouraged articipate to the 1imit of their ability, thus
ga1n1n3 cacger.orientation and ools necessary for academic suocess. At
the end of:the eleventh‘grade, 411 students are mainstreameo.

There are only a very few students who have comp]Eted E.S.}.;
but continue to receive content-area,instruction in their native ianguage{
A more.common situation is one in which a fully mainstreamed student ‘
continues to 1dent1fy with the program and return for subportive services
\on an informal basis Z::hce nq funding is provided for th1s), or to g1ye
support and information to thg~e still within the program.

Parents must be involved in the decision to mainstream a

student; parental consent is required, and, indeed, a student must be main-
/

streamed if his parents request it. Accord1ng to the cﬁazdnnator, program
f-

« )

minority are re ant, preferring that their children continue to have

all their course work in Spanish. ~ * ~ 3

\l L

\ e

\ ‘ b d

ot
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. ” ~ Educational significance was determined for each*grade level by

calculating an effect size" (ES) based on observed su\ ry statistics using .
e the procedure recommended by Cohen.1 An effect size fo the corref;!.E t
test model is an estimate.of the difference UEtween preytest and postzﬁipt
mearis expressed in standard devidtion units freed of th inf1ue::e of sample
size. It’is often desirable to estab]ish such an estima e becau$e substantial

ifferences that do exist frequent]y fail to reach,stati tical significance if

FL(?
'.

™
the number of observations for'each unit of statistica] ana]Ysis is small.

Similar]y, statistica]ly significant differences—often are not educationally

meanin ful, s .
g ‘ ‘0‘

© L Thus, statistical and educational significance permit a more f
- . T )’, - ° .
meanigful appraisal of project ‘outcomes. r’f thumb, an ES of 20 or . .

1€ss is a small effect and of-minimal or no educational signiticance, an ES of
’

.50 is.a medium. effect and is of moderate educationa] si"§¥3cance, an ES of

.80 or more is a 1arge effect and has definite educattenal significance. : f.msm \
- ’ /- *

*
y "

- 2) The instrument used to measure growth in English language

s was the Crifertqn Referenced EngJish Syntax Test (CREST), which tests mastery

’ R _of S| ecific skili\wft three Tevels. Material at the beginning and j termediate
7& A . 1eve1siof'the CREST is broken down into 25 objectives per- 1eve1, s as pre-
sent-tense forms of the verb “to be" (Leval I), or possessive “adjectives and
pronouns (Level II), .Material at the advanced level (Leve] I11) is organized’
into lsgobject‘ives, such as reﬂ.éxive pronouns., 'At-ea‘ch level, studemts.dre

‘e ) ' 4 o
. - . - ) _ ~

1

. -1
-

, . \
- - ,\

hY

See Jacob Cohen, tatistical Power Analxsis for the Behavioral Sciences
(Revised Edition) New York: Academic Press, 1977 Chapter 2. -

R " |

e 4l
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_ former stdquEi:_\;: fact, successful mainstreamed students have becpme.
1 resource in answdring questions which the fami1ieg 0P students s

within the program may have about the mainstreaming process.

program is planned. in conjunetion with the program staff. After that, a

-

The studénts,EOn‘;he other hand, whilg they may be” apprehen-
sive,‘tend tm‘succeed in the mainstream. The first wholly mainstream
student's teachers, counselorS;.and the assistant principals often refer

to proéram personnel’, who tend to retgin 1nfbrma1 contacts with their

¥

.
-
*
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. asked to complete four multi-choice items for izch obae;tive. An item con-
ststs of a sentence frame for which the students must supply a word or phrase
chosen from four pqssibiiities.— ﬂastery of a ski11 objective is_dete:mined

by ajstudent's abjiityato'answer at least three out of four items correctly.
This report przides information or{ the ooerall numi:er of ob-
jectives mastered, and the average number of objectives masteredgper month ofi
'treatqent by students in Busnwickig\gijjnguai program, .These mastefy rates are

\ e reported from both fail and spring and were derived from a comparison of numbers

N . ' of objectives acquired with number of months offprogram participation. Lenﬁth *

' . of treatment (instruction time) is defined as the period of class instruction

whicn occurred- between ea semester's pre- and post-testing. The maximum
.treatment time is, accord ng to this definition, 62 days,in the fall and 63
days in the spring; since 20 dayg comprise an instruction month, this equals

” 3.2 months eachfSemester. Infprmation is also provided %n students' pre-test

r . ) .

. and post-test performances at each of the three test levels in each of the
) N 'Y . ,

three grades. C . e

”
-

-

"3) Resuits from cr1terion-referenced tests in mathematics, il

fjscience, social studies, and career awareness are, reported as numbers and

percentages of program studerts in each grade who passed teacher-made tefts.
‘These data are contrasted with mainstream students' passing rates which- were
obtained from schogl records. ’ ) - ‘

- ' . * ¢ ’ ——

" {5} ' , 4) Students mastery of writing objectives was determined by
. v ,
. calcu]ating the number of objectives atta1n n comparison to the number ’ -

®

of months they»were in the program as recokded on a teacher-made checklist.

4. -\ -

. ¢ ¢ -




V. " NON-INSTRUCTIONAL COMPONENT

v +
4 * ' <

. An overview of the nof-instructional’component of Bushwick's £
‘ , o o
B11ngual/Biculitural Progra® is given by Table 10#below: o
. , , ) X -
Table 10. Non-instructional personnel: funding sources. . .
NON-INSTRUCTIONAL FUNDING _ PERSONNEL - PERSONNEL -~
COMPONENT * : SOURCE(S) - *TITLE " NUMBER
Curriculum Development* Title VII . Curriculum =~ 1 . .
N > Coordinator o :
e : Ne v . .
7777 ] Supportive Services ' Title I Grade Advisor** 1 =
' ) .
Staff Development®** . Title VII Curriculum 1
o Coordinator
S ¥ Pafénta[ and Communitj Title W1l . Family Assistant 1 )
Involvement . -
Administrat and Title V]I Coordiﬁat&r ‘- 1
Superviston ’ )
"+ | Bther | Title VI Secretary 1 .
} ’

: ]

*This is done under the supervision of the appropriate assistant pr{ncipal,
‘and also involves tax-levy teachers, and Title I E.S.L. personnel.

) **[n the fall, one teacher fu@dgd by Title 1 spent a total of 2 periods per -
; day as grade advisor. In the spring, this teacher spent 3 perigds on
- grade advising each day. .

LI
‘

***Note that there is only one curriculum coordinator, who is responsible for
both staff development and curriculum development. -~ o

)
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|
S Informat101 is provide:L:n the attendance gate of students

ared with that of the total school

partici ating in the biltngual program c

kY populatﬂona . * .
. . . - . . e

. . _ ' -Although a total of 254 students participated in Bushwick's Warm
Welcome Program at some point during the 1980-1981 school year, not all could

’ f(i:\ be included in the data analyses. Many, of‘course, did not -attend the program

e for the full school year because they entered thg-program 1ate, Jeft before the‘

end of the school year, or were‘nainstre d into non-bilingualgclasses. Since

»

many of the analyses require both pre- and post-test scores, these students and '

. any others absent on the days of testing were not 1ncluded. The merging of two -

different data tapes (Title I with T1t1e VII data files), entry errors on the

data capture forms, and ccura fes in the data keypunchfng account for other
lost data. As a result, data for the CREST testings were available from 113

or more students while data‘fdr the\evaluation of the Prueba de Lectura pre-

post measures were obtained from only 66 students.

-

(L)
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_ CURRICULUM DEVELOPMENT

Curriculum deve]ogment in the 1980-1981 school year was concen-
trated in the area of career materials. These materia]s are cufrently in ,
‘claasroon use, and were made avai]ab]e to the evaluator. They are mainly

L3

appropriate for upper-leve] stqdents, and will be reworked for yoanger stu-"

career awareness and career-related skills which can effective]y demonstrate’
growth in this area. The 1nstrument used this year proved to be 1nadequate

for the measurement of change. (See Section VI, Fihdings.) : ) C,

4

‘ Appropriate curricdlar materials are in place in every class-

room of the program. The science teacher is making use of materials that she

herself previously developed as 3 Title VII resource specia]fst at Bushwick
High School, The program, through 1nteqs1ve research was able to d1scover
va]uablé classroom resources and purchased them through Title VII funds. =

These materials include a textbook entitled Speakingfof Numbers, which

combd nes 1nstruction in E.S.L. and mathematics; sets of extreme]y effective
r-

1nstructiona1 mat.&ials for E.S.L. classes from Newby Yisualanguage, Inc.,

the Oxford Picture Dictionary of American Eng11sh (both, the ‘monolingual

Eng}jsh and Spanish-English editions) with wall charts, a workbook entitled

'Math That Pays Off from Xerox Educational Publications; and audio-visual

kits of the series entitled Job Oppqrtunities For The 1980's from Guidance
Associates. The city-wide Title I E.S.L. office also broyidedacurricular
materials forrthe program. The program shared curricular ideas with the
Bureau of Educational and-Yocational Guidance ot the New York City Boara

of Education,.especially in the realm of careers. .

L |

&

~ dents next year. The program also needs to develop an’ instrument for-heasuring

~
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' e w _ ole .ﬁtlesl Spanish-_speaking st‘udents, fall) S
i 1. T L pOF AVERAGE NUMBER OF AVERAGE  OBJECTIVES | -
. "GRADE  STUDENTS OBJECTI S MASTERED OBJECTIVES  MON OF ;NMASTERED - <o
. T M CE . PRE - POST . - MASTERED * TR ENT >PER MONTH .
> - - .'l <4 o ‘
PR A 81 6.1 12.0 5.9 16 2.3
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The program'is aware of and wishes to make moré use of other

3

~resource centens in suhpo;t;of curriculum- development and.other non-1ﬁstruc-
~tiooal act‘ivities. Q example, contacts have been made- with the New York -
.City Board of’£agcation 0ffice of. Educatjonal Eva]uation, and Bureau of

o
Occupatlonal and Vocationa1 Guidance, as well as the Bilingual Vocat1ona1

2

Service Center px New Worﬁ Bniversity, the Title 1 Office, TESOL and NABE
, the state and city Office of Bilingual Education, and the Office of Bi]ingua] .
. Educattdh and Minority Language Affairs in Washington, 0.C. Through the”
K Bureau Qf 0ccupat10na1 and Vocational Guidance, career education tr1ps were
arranged to theé . S. & S. Corrugated Paper Machinery Company in Brooklyn, and
'to tne Police Acadenty . In the future, trips which will give students infor-
matibn‘%bout‘wnite collarfjobs, for example in computer prograMming and

re1ated aceas, are p1anned. Program personnel also expressed a desire to

»

contribute to as well as make use of other resource-centers. They have in-
€

' deed c tr}puted to the SABE newsletter, and hope to share more information

> in the future.= s Gk

The program itself has a small resource center, which 1t expects

to expand. ’ ' . .

> EY . a2

SUPPQRIIVE SERVICES

. Supportive serv1ces is a vital component of the Biltggua1/81cu1tura1

&

Prograa. Thjs year one part-f*me grade advisor, a b111ngua1 gu1dance counselor,.

= .l' >, 3

" and one fami]y assistant ‘were -assigned to this~area. Career and college. coun-
se11ng for a1¥ 250 students in the program was the guidance counselor's main

resgonsibilitx., In Bushwick's career-oriented env1ronment th1s is an 1mpor-

4 tant‘aktiyitxifn which iglﬁstaff participate to some extent. The.part-t1me
’ ’ﬁ;n = ’ ~ ¥

3
i

—
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. Yadle 13. Perf Criterion Referenced English Syatax Test (CREST):
- (E.S.L. Tite © Spanish-spasking studests, fall)
s — 7 — T
: LEVEL 1 LEVEL 11 " LEVEL 111 )
. “s - .
, . MWERAGE WMDER OF . AVERAGE IMBER OF . AVERAGE MMBER OF
T 0. oeJecTivES mSTERED OBJECTIVES MASTERED OBJECTIVES MASTERED,
g omoe n o me POST  GAIN* N e POST. GAIN® W * PRE POST = GAIN *
1 o 28 50 s’ 65 1 8.2 . 133 51 - 2 100 © 125 2.5
f 0 - e 166 :}l 2 es.  165° €1 3 60. 87 37
/ " » f o .
n n 5.1 15.4 .3 12 15.1 0.9 5.8 15 . 8.9 1.7 2.8
JoTRS 0 65, 13.5 1.0, 43 108 169 60 20 8.6 1.4 2.8
\ . N 4 73

P

¢ NOTE: - Number of q:kjntlns ‘for each level:

* Post-test -ipus m-togt

Lewel 1 (25), Level 11 (25), Level 111 (15).

\ '

i

The gains made by studests at éach of

. l‘ R s -
the throe test levels Zuring the 3.7 months of fall instruction were congruent

with project objectives.

LY

. The 7.0 gatn ot Level | 13 0 28

. The 2.8 gatn at Level 111 15 &
. Since Lavel 111
© or Il some gat

ts had higher pre-test scores
may have been masked since there was loss room. for growth.

percent 1acrease and refTects an attaimsest rate of 2.7 objectives per mdath.

The 6.0 Fatin at Lavel 11 19 a 24 parceat increase ud'nflocts an attatnment rate of 2.2 cbjectives per month.

rate of 1.0 objectives: per month.

and reflects an att.ai-ut
tested with Levels 1

19 percent incresss
(57 percent or 8.6 out of 15) than those

At
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: reports. ' ’ s

,'éonthly group sessions to.explore coping strategies for the problems of adjust- cLe

_hentdto the socfal and school systems ip this culture. One‘special group

§tudents'part1o1pated. Thelir present mastery of English, and ab1l1ty to over- '

i . ) coL e '

‘ . . ' .
I‘ -

3 3
“‘ s

grade advisor who supplemented the act1v1t1es of ! the b1l1ngua1 gufdance

" counselar proved to be a tremendous asset to the program,accord1ng to staff

’ P Ly &
s

E

Durtné the 1980-81 school year, the guidaice counselor scheduled’

probfen addressed was that of students-re-entering the1r.fam111es after living
for years with grandpanents or other relatives. The counselor and the program ‘
coordineton:both pointed oyt that this was a common situation among b1l1ngda1
studerits, and one that had received 1nadequate attention. About one-th1rd of
program.students were estinated~to be adjust1ng to* & changed family s1tuat1on

as well as a new language, culture, and commun1ty.

.The guidance counselor also goderated a panel discussion of _

‘adjustment to ihe college experience in which five former Bushwick b1l1ngual

come many obstacles in diider to pursue a h1gher education greatly enhanced

the self-confidence of program students who attended, according to staff -

m"‘ie rs. . - =

. -t Prigate sessions with students and fam1ly members were/frequentiy
scheduled by the guidance staff to ass1st students with individual behavioral,
personal, or faniljal problems. Students were dentified for these-pr1vate .
sess1ons by referrals from school personnel or Py self-referral. The efforts '
of'the excellent family assistamt provided informal counseling suppdrt, and
.enabled home viséts when needed. Normally the fam11y assistant spent two days
per week outsfde ‘the school and she somet1mes worked outside the normal school -

houns to accommodate the needs of working fam11y members. .. V1s1ts were also -

<
3
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Table 14. Results of the Criterion Referenced Epglish Syntax Test (CREST):
’ number of 553ecf!ves mastered and oEjectives mastered per mqnth.

(E.S.L. Title I Spanish-speaking students, spring)
. N * k ’

. GRADE ;§TUDENTS OBJECTIVES MASTERED , OBJECTIVES MONTHS OF MASTERED

" - N C ! . ..
# OF AVERAGE NUMBER OF AVERAGE OBJECTIVES

PRE POST_  MASTERED * TREATMENT PER MONTH
. o o » - . .
9 S 49 lo.o 14.3 . 4.3 2.7 s 1.6 ]
0 38 147 9.0 . 4.3 2.8 1.5
1 28 - 10.1 13.4 3.3 2.9 1.1
ToTALS 115 1.6 - 15.6 4.0 28 - L4
> i i .. —.,- ’ - -

A

* Post-test minus pre-test.
[ ]

. On the average, students~h§§teq9d-4;0 objectives over the 2.8 months of
spring instruction, ' '

. N v b )

. Mastery rates appeared*highest among ninth-grade students who acquired an -
average of 1.6 objectives per month of instruction. However, progress
across the three grades is quite comparable, since many of the eleventh-
grade students were tested with Level 111 whigy includes only ¥5 .(not 25)
objectives. (Refer to Table 15.) .

[

-
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"/\ -mdde by the family assistant, the gdidance counselor, and others, to a hos-
pitalized studént without relatives who was warmly su&Korted during a long
pe L]

{11ness and provided "?h a regted television at the sonal expemse of

}z

’!

Program staff. °

£

) ) The family assistant monitored attendance as another major

. component of her responsibilites. A’ computer system established at Bushwick
.was’helpful parents were autouatically notified by letter whénever a
student was absent, as well as when a non-passing grade was received on a

> report card.’ an the basis d‘f teacher referrals, parental requests, and’
personal observations, home \&isits and telephone contacts were made during
the school year in an_attzt to resolve truancy, disciplinary, academic,

'V‘ -~ . ’ -
and other probléems where family co-operation was deemed to be important.

Y

. , »
' These visits often culminated 15 agenc‘y referrals or suggestions for tutor-

8 “ing in véaE acadenic areas. Students were able to avail themselves of
Bushwick's Peer Tutoring Program, or “Homework Helpers," for example.
Close cohtact with a number of supportive agencies was maintained, and
the family assistant normally accoupanied students who made their first
contact with an outside agency. Among agencies utilized ere the Bushwick-
Ridgewood Mental Health:Center; the Legal Aid Society; The Door, a mlti“

. service youth agency; the Puerto Rican Family Institute; Bushwick Human

*"= Services, a part of Catholic Charities and the New York State Division :

i for Youth X ;

The family assistant worked closely with the guidance counselor,

t
an(kep-t careful logs bf heh activities. (l'hese logs are reviewed at _year-end

\by the assistant princ!lpal i’or guidance.) Before making home vi§its she reviewed

) )

-

| -
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. (E.5.L. Title | Spantsh-Spesking students, spring) ‘ ~ T
. LEVEL ) - . LEVEL 11 ¢ LEVEL 111
AVERAGE WINSER OF AVERAGE WOBER OF AVERMGE WMBER OF
S . 0BJECTIVES MASTERED - GMJECTIVES MASTERED OBJECTIVES MASTERED
GAE m  MmE_  POST GAN*s N . PRE POST GAINC N PRE POST  GAIN *
1
s* . 8.7, L35 48 9 182 81 29 2 120 1%S LS
13 W1 s 54 . 2 1607 Wb A0 T 3 67 e T a0
s 86 . M8 62 8 23 \ 17,34 W 91  mns 23 °
. T N\ ) : :
f i . ‘.,‘ﬁ:‘ N N .
Aotes 6 9.9 150 51 % Mo . 186 36 B 90 n3 2.
WOTE: Mamber of objictives for dach level: Level 1 (25), Layel 11 (25), Level 111 (15). . .
+ post-test mimus pre-test.. . ’ . .o

: " . 4 4 5 s 85y 7
» . . 77 .
‘ T The gains sade by stedents at sach of the three test levels during the 2.8 months of Spring tastruction were

. congruent (with project ebjectives-only with studpaty tested with Level 1s
. The 5.1 gais at Level 1 1s’s 20 n‘c"cut !xmn and reflects n attaiameat rate of 1.8 o?jcc.tins per nuth
"o The 3.6 gatn_at Level 11 3 3 15 percest iacresse and relects an attaimmat rate of 1.3-cbjectives per sonth.
. The 2.3 gatn at Level 111 1s & 15 percest tncrease and reflects ea sttainment rate of .B ohjectives per month.

. Studests’. rates of pregress ware slightly lower~in the spring than i thy faill for_every grade and test level
except ninth-grade students tested with Level 11. Nowsver, beth the .tnclusfon of f axisately 20 -«
{tudents new to the pregram 1n the spring, and the “premstion” of successful students to 3 higher .
sy mask ?o. gains, . ' . -

-

~ . . . N
. -
’ . .
’
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the ; ent's file with the guidance counselor, and a1so discussed-each v1s1t ¥
"" A

afterward. She also partTcipated when parents well knod. to hed through prior

*3

contacts visited the guidance counse]or. -

. hd 7 \ et
- g TheNZEonrtive services staff maintain an “"open office” po[icy

»

toward the students, and are ektreme]y accessiblg, ﬁbwever, in situations

where privacy is required it 1s.soﬁetimes hard to‘f1no. * The guidance staff
. \ ’ ¢ :

needs a*small, quiet, and private area in which to work with students and

»

parghts when a crisis situation arises. This would help them to be even more '’

effect1ﬂﬁ'1n their work.
. ?

STAFF DEVELOPMENT - . ' i
!

Staff devdloppent activities during the 1980-1#/81 schoo? year

. ’took place both w1th1n and outside the school. Formal stud7 by program staff
included courses taken at Brooklyn Col!ege, New York University, the, New School
for Social Research, Queens College, Southampton College, an other 1nst1tut1ons.
This formal study' involved seven of the profess1ona staff members and‘one,para-
orofessiona{, who.was working towards a B.A. degree. Subjects studied covered
a range of ﬁi%fessional interests from economics of education and educationa]l,
supervision, through guidance, Ttareer planning, 1ingu17k1cs, fiction writing,
Arab1c and photography. In addition, staff members pa rticipated fh the Spring
Conference of the Anerican Association of Teachers oﬁ Spanish, a New York .
Title I E.S.L. Conference, the New York City State Atle VIl Conference on

= Proposal Writing, and a conference of the New Yofk Academy of Sciences, among
other activities. The curr1culum coordinator &lso presented at a TESOL

(Teachers of English to Speakers of Other Languaﬂ/s) convention.

N 1"; ~

N T . |




Table 16. Improvement of bilingual grggram students' writing in English
as measured on a teacher-made individual student che st.:

> 5 ]
AVERAGE # OF AVERAGE # OF AVERAGE 0BJECTIVES % OF STUDENTS ;
# OF 0BJECTIVES OBJECTIVES ,MONTHS OF  MASTERED MASTERING AT LEAST
GRADE STUDENTS , ATTEMPTED MASTERED  TREATMENT  PER MONTH = 1 OBJECTIVE/MONTH -
b ‘- l T 'g‘x. - i -
s § | . : \

.9 6 ' 233 - 9.9 73 1.4 59% -

10 a2 22.8 13.3 8.5 ® 1,6
. L,

11 37 19.9 12,3 8.5 1.5 86%

TOTAL . 145 . 22,3 . 1n.s 7.9 - 70%

o

R

, ] LY
. NOTE: The highest score pg&sible was 25,

o

.-On the average, ;tudeﬁfs mastered-11.5 objectives over the 7.9 monghs of treatment at a -,
rate of 1.5 objectives per month. This rate was similar for the students taken as a

group at each grade. o , ‘ .

attained only at the(gleventh grade where 86 percent of the students mastered at least
one objective per month. Ninth-grade students fared the poorest since only 59 percent

. The‘éﬁjective of sigqé:?cant improvement in 80 percent of the E.S.L; students was

- progressed at the ratg of one objective per month.

R

e
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- Hithin,the school, forma] staff developnent consisted of a pre-

H O
service orientation. four parent-staff workshops and meetings, and E.S.L.

0%
) denonstration iessons. In addition‘ a]] tedchers attended their respective
departmenta] meetings month]y with mafnstream teachers, and tbe program -
;‘ ' coordinator stated that he-and the curriculum coordinator and guidance )
% counselor congjnuaily gave individual or smaiihgroup orientation, instruction,

e

and adviEe to members of. the program staff.
"‘\7

o i - Before the pre-service or'tentation session, the project director,

13
.

- - bilingual rricuium coordinator; and bilingual guidance~counsélor met with
the appropriate assistant principa]s to explain the goals of the orientation
/// sessions and receive feedback. The orientation itself which was attended by

ten subject teachers was intended to familiarize teachers with the goals of

- P

the progrdm and explain how to iAcorporate the requirements of the new pro-

* .posal into subject classes. )
- The combination of parents meetings and workshops with staff .
meetings and workshops, and also with meetings of the Parents: Adyisory
Committee, was meant to‘create a "family" feeling and identification among
all the participants in the program. These were particular goals for the staff:

--Novembor, 1980: To acquaint staff members with innovative and
highly effective instructional techniques, in particular, as regards
the use of musicai—MEtegial to- motivate and instruct students in
, End?ish as 'a second language. . °
i §
--December, 1980: T% sensitize the staff members to mative Christmas
- _customs of Latin American students in our program and to enablé the
staff members to better incorpgrate this sensitivity in their lessons.
--Harch, 1981: To inform the staff ot the supportive services available
- in the community for the students and their families. . .

--May, 1981: To sensitize the staff to the feelings and obstacles a new
bilingual student feels as he or she enters Bushwick High School, and
to suggest ways of alleviating the traumas.

LY
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Table 17, Native longuoge reading schievemsst of Spanish-tpesting stedents. T e
(Stgnificance of pre-test/pest-test rau score differences for - 7
stulents tested with Level 1 of the Prusha .
R ME-TEST . POSL-TEST DIFF COMELATION ,
GRADE " n 2 - Y n _TEST/POST-TEST t p ES*®
£ g 2" 480 109 M2 LI 102, 0 © =M 4,04 4,001 .90
T 1 ¢ no 63 o o e 67 ., .8 3.0, <.86 126
n, ° - . - . .- - - e .
TOTAL 2% @7 103 : 780 28 . %3, a8 - 4,68 <.0001,92.

: g 1

Wg N 7 i .
NOTE: “Form A 1s the pré-test, Ferm B 1s the post-test. - The mexisum score ea Level 1 s 00,

* The effect size (ES) formsla 13 referred to ‘In the intreduction to this section. An éffect is
cons idersd educationslly stgaifighit 1f ES 15 equal to or greater thaa .80

. m. ."t.' “

tenth-gr
native language reading abilities.

. No apprepriste norms sre-availasblie which uoulé indicate the perceatiles or
faappropriaste as a pos

these scores. It 1s clear, however, that Level 1 was
both grades achieved aversge
10, re vely). It s 1ikely that the real goins of

ade studonts tested with Level 1 demonstrated significaat fnprovement in their
!

students wee greater

grade-level squivalents of '
t-test for this roup since
scores near the ceiling (00) of the test (78.2 and 77.7 for grades 9 and

tof

than’their Lavel 1

cations of their progress.

scores indicate, since,a ceiling effect operatad te Vimit 1




? ’ |

The program coordinator stated ihﬁ} no fogyal neéds assessment
: 3 |

) g %88
had been done, but thgg_he'récognized the need for a more intensive staff . .

development effort within the program. Ouring 1980-1981, he said, muth staff
. v

dévelopment was done on an informal basis, but there would be more formal

. . sessions planned for the following school year. The evaluator strongly ' 5

- recommendéd that this be dane.

>

RN Title VII _staff characteristics in regard to education and

El F] 3 3
experience are given in Table 11 below. Of tax-levy teachers, only one,

ah E.S.L. teacher certified in Spanish, was teaching out of licénse, > -

.

L




v
i

j c M ’{ - « €.0F
) ) ’ s : ! -4
. wat “ kY s
. ik LU, . ) N ) :. :‘l - . - - L -
) * ¥ -) o @ * - [
- ? r Ya @
— v A\l - .
- © < < i .
- ! v i
-4 o A Y e, & - 1‘ :
* N ] . - H
Table 18, Mative language reading m,-_-gg. of Spanish-speaking studests. *
(Sienificance of pre-tast/pest-test raw scere differences for studest
mmq»wzumrmhmun) .
. _ PRETEST POSTIEST DIFFERENCE TION ‘
GRAE 8, M ] N . TESTAOSTIEST - ¢t p  ES:*
<« A - . ‘,' [EERA 1 1 . i ) o ° "
- i ¥ T
' . 9. 13 Ms us 12 - W7 16 . .18 -2 WS .
e . n sm2 Ha .8 3. . 8.6 82 3.28 <.01 .9
o P - s c tc ¢ ‘
g l.on 6 ma ns w2 13,3’ 10.5 45 2.9 .01 .18
/,’ hd v ~ -
‘m,n-. 40 ‘t n', t"' “'o . 1‘01 .t "1 '33 202‘ (0‘“ '36

-

WOTE:
* The offect size (ES) formula

* ¢ v ) .
Form A is the pre-test, Ferm3 1s nﬂf-‘tut:
{s ‘referred to 1 the.latreduction to this section. Ma effuct is

‘The meximm scere on Level 2 1s 110. :

considered educationally signif

fcamt §f 1t is-at l'ust 80, .

\N " s € e %o
® renth a0d alevesth Sraders tebtedvilh Level 2

L2
denonstrated

sigaificant (p < .01) improvesent in their

dative language readipy sbilftiss. Hinth-gcade studonts as 3 grovp domenstrated no progress when
tasted with the Lewn] 2 test. . this Wps largely due to twe (of the 13) :mn u'ﬁou .::ms
.4 points

dropped 40 or msre points. The
obtained an average post-test scere of 84,7,

- . . s

-+ ;Only ong set of sorms. is availaple fram the
aversge score of 84.7 achieved by sleven bf-
11e of similar ainth-grade studants.

sther 11 ninth-grade students .ﬂn"u average

t publishers
aisth-grade

‘Hatidhal norms fadicate that a score of 19 (s

e

for comparison with these students. The
students 1s equivalent te the 79th
squivalent

to grade level 8.0,

this.

€ach of the grade 9, 10, and 11 Bushwick studest groups averaged 3 score above

- N . -

-
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cteristics.

«Table 1. ‘Title VIL staff chara

£

~

EDUCATION . CERTIFICAT

YEARS OF EXPERIENCE

POSITION N MONOLINGUAL E.S.L. BILINGUAL
Program  B.A., English = N.Y.C. 22 15 5
Coordinator :H.A., English - -
Bilingual  B.A. French " UNYLC 10 5 1
Curriculum  M.A. French N, Y.S.
Coordinator M.S. Ceunseling

(spring) . Ph.D. Counseling
Bilingual  .Ph.D. Candidate ~ N.Y.C.: 0 6 3-1/2
Curriculum Linquistics N.Y.S.
Coordinator

(fall) /ﬁ\‘ )

. Bilingual . B.A. French/Russian N.Y.C. 15 3 1
Guidance _M.A, French - N.Y.S. -
Counselor M.A. Guidance -

Bi1ingual B.A. Education . N.Y.C. 2 6 2
Grade: M.A. Special Ed. N.Y.S.
Advisor
b u " g b . !
. Family " Enrolled in B.A. - - 1 1 2
Assistant . . Program . . i
© = College Bound. - -
Workshops
Educdtional - High School Gradyate - 0 6-1/2 6-1/2
Assigtant . Co.
; : Y R '
L ] \\\
’ |
\
\ >
: . \ -30-
+ . 3 4 | R s ~
- 26
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Table 19. > sttonding and
. cs.

~ BILINGUAL STUOENTS.* .
) STUOENTS
GRADE 10 GRADE 11 AL GRADES

AL .3 3 3 3 3
COURSES a PASSING  a  PASSING  m PASSING  PASSING

Fundssnatal fath | | 0 e - @) o () o (@
Fundamental Wath 11 I . 20 (70) (43) 37 (62) (36)
Algebra 1 B ‘25) 0 (50, 4 2 us) | @Y

Mgbra Il - v - (0) 8 (50) (42)

- .y

Other Math : "3 - (100) (29 1 (55) "

SPRING
COURSES

Fondamestal ath | M (5 (50) ‘(s0) 52 (56) (22)
Fundasen®a) Math 11 (50) (70} (4s) 45 (83) | (32)
Agebra | ® © (s0) L6 w o | e
- Algabra 11 ° - (40) 1 (87 12 (50) .| (49)
Other Math 3 (67) 3 (100) 9 (100) 15 (93) M

b4

* The total n of biliagual students for whom course data ware anfhplo in the fall was 149, lfn
the spring 61. . :
'y P .

. Bilingual studests' performances were oquivalent to or surpassed that of
sainstrean students in every fall sad spring mathamatic courss. 81liagual
studeats ¢id considerably better than mainstrean students in the fundamental
mthematics courses, although this mey be due to selection factors. -

B urrlunly. bilingual students in elective uﬂmufcs courses ("other
. coursss®) fraquestly perforsed better than thése in the fundamntal courses.

o1




PARENTAL AND COMMUNITY INVOLVEMENT

. The B111ngua1/81cu1turai Program at Bushwick has continJ;d to
reach out t0 the triditionallyAuninvolvéd parent community, with limited, but
encouraging success. The goal is to increase the parents; ability to help'
their children :ith séhool-rela;ed activites, and to undepstand.their own »
importance and strengths in contributing to the pfbgram. One of the stfongest
components of this effort 1§ the home visiting program goaducted by the family

assistant, discussed under Supportive Services, above.

This effort to bring the school to the’family has been able, to.

- _some extent, to neutralize some of the factors which adversely affect parent

-pafticipation: irregular work,schedules, non-traditional family structure,
home reSponsib111t1es, lack of money for travel and cloth1ng, the d15persion
of fam111es in the area by fire, and the fear of travel through the ne1ghbor-
hood. Success is measured in part by the 51gn1f1cant number of parents and
" other family members who contacted the.family assistant for help.
J Given the many problems which 1imit parent ,involvement, the.
strategy of holding “family" gatherings of parents, staff, and students had
a positive.effect. Another strategy has “been to enlist the aid of the stu-
dents in bringing their parents into the school. ) SR /
Some activities in which parents participateg included th#
school-wide Open Schoel Day, Puerto Rico D1scovery Heek Dominican Repubtic
Day,*Fr1endsh1p Day: Pan American Week jgt the Board.of Education), amd the

Christmas parf1es. Parents also went along on several program trips, and some

participated in an afternoon course which one of the bilingual science -

b




’*L/ / )
S . .
e  Table 0. Wt attendlng ss{
ong 18 SCIieNcs.
SILINGUAL STWDENTS * - RAINSTREAN
~ STUDENTS
. GRADE 9 GRADE 10 GRADE 11 ALL GRADES
FALL 1 3 3 3 '
COURSES " PSS - a  ~ PASS " PASS a PASS . PASS
| ‘Bologg 1~ - . > (56) Y (88) @ (69) gl (53)
Genera) . : -
Sclence 1 13 (31) 7 . (06) 2 (106) 2 (55) . (41)
Other I ‘ ; .
Sclence - - - .2 (s0) 4. (100 6.0 (0 - )
e sPring ' ' ',‘: )
COURSES . . .
Blolegy 2 s 3 (75)
{acadenmic) ’ . ) .
) ' (50) 22, (1) 5 | (9 s (7s) (48)
- | B1ology 2 C . . -
. (fendamental . - - o~
General -
Science 2 10 (40) 4 (100) 1 (o) ) (53) (42)
Other ) St .
Sclence 2 (100) - & (1) .6 (83) 12 % (83) ] "

* The total a of bilingual students for whom data wers available in the fall was 72, in the spring 80,

*+ Passing rates of sMs in these ;n courses ware net recorded separately on the data capture forms so
", they dre reperted jointly.

. Bilingual studants' perfermances wers equivalent te or swr¥issed that of mainstream students in cnr‘.ull
and spring sclence course. Bilingual studonts did conslderably better then mainstreas students fa t
fall science classes; the performences of these two growps was wore similar in the spring.

&
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teachers taught as preparation foc'tak1ng the.High School Equivalency Exam
in Span1§h. .
O
The w1der communjty 1s also made aware of the bilingual program

through several channe]s. An after-school consumer educat1on pilot projec\
involving bilingual students and journalism students has taken thg participants
- L

out into the netghborhood to speak to merchants and other local business people

and also produced a newsletter for commnity distribution (see appendices). ’

Career-oriented activities within the program have also led to trips and other

-activities in the community. For example, some students work as volunteers

at a nearby hospital. In addition, the program is eager to bring more community

. people in to talk to students, and to serve as resources and role models for

them. .This is an effort whiih the principal actively supports and in which he

. particip&tes. . ‘ -

AFFECTIVE DOMAIN co- ,

Positive student attitudes within the program, dur1ng a partdc-

'ularly trying and difficult year for Bushwick as a whole, were reflecqed in

several ways. Attendance was above 81 pérgent, which is well above the school

average of approximately 73 percent. (See Table 23 for commenig\bn*tpe signtfi-

cance of this data.) Although vandalism, substance abuse, and gang membership

are all serious problems in the school as a whole, there was very little

”véndgl1sm, and less .than 10 suspensions this year. The drop out rate was

———

,gréatest at the.n1nth4§rade level, but still be]ow the rate for the general

e

" school population. Although students will bewma1nstrg§aed before their senfor

year, it was hoped that about 75 percent will apply to ¢ollege. In order to

foster a high level of accosthment and a positive self-concept amon‘
»

g -
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. BILINGUAL STWDENTS *

.
(%

GRADE 10 @ADE 11 . AL GRADES

FALL 5 3 e 3 3
.. COMSES B " PASS A pmss PASS

American . . . ’
Studfes 1 : it R J (95)
- ’ : R

Social \ -
Studfes | 1 (100)

Other Soctal
Stedies Course

s §
CORSES -

World « ' . .
History | (12) ., 6 (100) (100) w (19

EX

#- o .
"Economics 1 - A ):3713 () 2 67) '] (62)

Other Social ' ) '
Stedies Coursp O (9) 1. (100) 7 (06) s (78)

-

03

* m mﬂ R of bi‘llmﬂ stmu lor whom course data were anﬂlbh in th fal nﬂbﬁ lu the spring 103,

. iﬂim! students’ performences were sarkedly better then those of meinstreen students in three of m four  we
most Common Courses (Amaricen Stwdies I, Socul St.‘in 1 and wu Nistory 1).

. WNere meinstrean students passed Ecu&lu 1 than mmm sulnts (77 and 62 nrmt. mmunly).
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.students, éach_!sgk the bilingual program enters candidates in the school-

‘'wide Student of the Week contest. Several present or former program students

have won this award. '

Participation in extra-currfcular éctivities“both within the
program and Qutsi;; of ii, was‘almost universal. “Students joined Aspira, the
program Friendship Clhb, the soccer team and other athletic téams, and Arista,
which was pegded by the curriculum coordinator. Students were very wel%:beha?ed
on the program trips, and in general maintained a highly respectful attitude.
The program director comanted that program participants, especially éirls,
were often kept~at home by strict and fearful parents, and had little‘oppor-
tunity for a social life of any kind outside of their families. Howeve}, since
these famflies often allowed their children to attend school-sponsored activi-
ties such‘as Friendship Club meetings, these became even more jmportant to the

participants. . ~//
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Table 22, of bilingual ) s* caresr s as .
¢ ses r_aWarenss onmaire. L%
~ MMSER OF  AVERAGE WMMDER OF N MERAGE WBER OF R
GRADE . STVOENTS _ OBJECTIVES CORRECT ON OBJECVIVE CORRECT O . OIFf. - -t ‘NF ES°*
. . MRE-TEST | POST-TEST . . :
9 % e 12.0 21 . 29 >.01 .87
10 2 16.0 17.3 . .13 20 > .06 .27
o } * B - *
now ns R X - om0
oI 68 160 BT X 1.4 - 3.5 > 001 .42

! -
0

The effect size (ES) foruu‘ appears in.the introduction te this section. M effect “l cons idered
educationally significant 1f ES equals or is greater thas .80, o

M (Y

.o
¥

The total scere possible on this questieansire was 25. The same form was used for Doth pre-test and
m"‘."' } ’ -

. '

The amount of time wATCH elapidd betwsen aduinistration of the pre-test and post-test was approximetely
7 months. The minimal § evidenced 1n gach grade was of educational sigaificance only in grade
9 and even thers was well belw the progran ged) of mstery of one sbjective per month. ¢

. o

Examinstion of the Carear Awaraness Questionasire which was used to eviluate this objective fadfcated
that 1t-'was an § fate instrumedt for this purpose. ™his questionnaire consisted largely of
opinton statements u:::r then knowledgs statements and, as & result, u\u unsurprising that little -

Cmmm" J . M . -

.
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VI. FINDINGS . -

ASSESSMENT PROCEDURES, INSTRUMENTS AND FINDINGS

This section presents th assessment instruments and procedures.
and test results of Bishwick students(fachievement during 1980-1981,

P .
s Students were assessed in English “language development, mastery of

their native language Spanish, wr1t1ng'1n English, mathematics, science, social

studies, and career awareness. T

instruménts used-we
English as a second-1anduage--CREST (Cr1terfg:p::)erenced English
Syntax Test Levels , I, and III) ! .

Read1n§“tn Spanish--Interamerican Series, Prueba de Lectura [total
read1ng, Levels 1 4and 2, Forms A (pre-testf*ana B (post-test)]

!

L4

- Mathematics--Teacher-made tests o
‘ Science--Teacher-made tests ‘ Jf
\\\ Social Studies--Teacher-made tests
Career Awareness--Teacher-made tests
. - . .
The following analysis were performed: ’ R

1) The statist1cal significance of differencas in pre- and

post-test Spanish reading achievement was determined from aicorrelated‘t

test. This analysis tests whether these differences are larger than would

be expected through enance varggtion. It does not represent an estimate of .

how students would have performed in the absence of the program. No such

estimate could be made because of the 1napp11cahi11ty of test norms for this

« &
population, and the unavailabflity of an appropriate comparison group.
“. . \ . .
" .
= -34- .
40 )
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Table} 23, Sigﬂiﬂcante of the difference between attendance %ercentages of
— program students an e attendance percentage o e school. .
) ‘ P e - . '
: Y. " Average School-Wide Attendance: 73.2%
- * . EM STANDARD  PERCENTAGE .-
GRADE N PERCENTAGE DEVIATION DIFFERENCE t P
. Q .
9 95 76.4 22,6 . +3.2 © 139 NS
l v
10 e . .§1 86,0 12.7 4-12:8 7 .28 '001
i 11 53 7.1 ¢ 9.2 13.9 11.01 >.0001
- o R o s
> ALL GRADES 199 (8,1‘.:7“ 18,2 +8,5 2,81 . 3.0001 +.
.o AR . ; ! .
- _\‘ _ K . .
® . ' .
Note: ude ‘only those students who were enrolled #n-thé program through

e schgol year. Attengdance data from 28 “"no-show" students gnd an
2dditional- 27 studénts who droppéd oyt of school during the schodl y* were

excluded from these computdtions. i

- - , .t
P s ) ) .

'S&ool-wide attendance percentiges were available by’grade level only for

Bushwick students in the bilingeal program, not for the school as a whole. The

data suggest that pr
than non-program stu

a
-th

d
8

roprout stude
/5,/percent )

ram $tudentd-attended school more regularly {81.7 percent)
ts (73.2 percent). -Since ‘it -is unclear whether “no-show’
re wncduded in the computation of school-wide .attendance,
rence fqoririg'bﬂjngual students may be slightly e%aggerated.
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SUMMARY OF FINDINGS _
Of the 254 students enrolled in BiShwick's 1980-1981 bilingual,

a

- . %

,,' program 28 wer2 "no show";.i.e., they were assigned to- the program at the
' beginn1ng of the schoo] .year but did not attend a s1ng}e class. Of “the
“ 226 enrongd students who did participate in the progra@ in some.way 172 (76

percent?grema1ned through the school year and an additional 27 students (12 T
)

percent) 1eft the program for a legitimate reason (e.g. schoo] transfer,- main- o .

-W

streamed, graduation, etc.). The rema1n1ng 27 students (12 pencent) were chronic
' truants of were d1scharged for unkoown reasons-and are thusvconsidered.dropouts.
| In conpar1son 568 of the’ approximately 2298 Bushwick student popu]ation-]eft )
high ‘schdol under an over 17 yearsnold' category by the end of the school year.-
SinceAthese f1gures are most d1rect1y comparabie no tests of statistical signifi-
"cance are warranted. However, it seems c]ear that the drop-out rate of students
from Bushﬁick‘s b11;ngua1 program was no higher than that of the school as a nhole . -
andgnay have been slightly lower. . | ‘ |
On the CREST, program students mastered the cr1ter1a of one objective
(at Leveis I and III) and two objectives (at Level II) only dur1ng t all 1nstruc-'
t1ona1:months. Stddentsitested at Level I' met these cr1teria in the spring; ga1ns . .
-at each level were‘partially mitigated by high spring pre-test scores.’
$' Students in all three grades tested with either Level 1 or 2 of

the Prueba de Lectura evidenced significant-growth in their Spanish rkading

\ with the exception of ninth-grade students tested with Level 2. P .

«¢ Bilingual students writing ab111t1es demonstrated s19n1f1cant
growth at a rate of 1.5 object1ves mastered each month of instruction. The

objective that 80 percent of program participants would master a minimum of .

\ | , " / [y




one objective per month was aehieved by e]evénth-grade stddents. lsevent&-
four percent of the tenth-grade students and 59 percent of the ninth-grade
students‘Lastergd at least one objectite per.month. -

. Program participants' passing rates dere~equ1ve1ent to or sur-
passed tnose of mainstream students in every fa]] and spring mathematics
course, and ranged from 34 to-Sé percent -in required courses.

A7 ) Program'B;rt1c1pants' passing rates were equ1vdlent td or sur-
passed those of mainstream students‘1n evety fall and spr1ng science course,”
and ranged from 53 to 75 percent infequired courses.

= In three of the four social studies courses attended by most
ninth- through eleventh-grade students, students in the b111ngua1 program
passed more frequently than mainstream students. Pass1ng rates of bilingual
program students ranged from 62_to 95 percent.- . ..s' .
Little change in bj11ngua1 program.students' awareness gf careers
related issues was evident. However, this was probably due to use of an
1nappropriate measure. ,:‘ .

Program students attendanqe rate (81.7 percent) was sign1f1cant1y

higher than"hat of the school as a whole (73.2 percent).
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’ " VII. CONCLUSIONS AND RECOMMENBATIONS * - -~ - <«
) “:’ > . .oe . " N .
o T Tea {gh School Bi1ingdal/BicuTtural Program has’ - oL
4 .
x.successfuﬂy built on tpe ,prjor b Hngual program's base to further meet - Lt

. T
the heeds of 1ts target“ popu]ation. The 1nstru¢;tional *program 1s oarefu] ly %
. . - 4, ‘ 1

. - fﬁesig:ef to beripprop'rﬁt,i th the various subgroups within this p0pu1ation--

students 1n need of basic skﬂls development stud,ents with ueH deve]oped

i
3

L] =

“tion 1nTngHsh. R

:

~

-~ The double thrust of the program--career education and basic
conpetency skﬂ]s--represents a well thought out, appropriafe, and thorotighly - -
1ntegrafed comprehensWe 61&\ for the education of these students. “In

addition, the program is staffed by a number of conscientious and conpetent

-

people who defﬁonstrate in many ways the1r)carefu1 attention’ .to the detaﬂs, o . -

s

o of 1np1ement1ng this plan, and the1r reflective attitude to their work‘ They '\ /1
have retained the1r high mora]e in what has been a very difficult year for

,the school as a whole, and have 1ndeed "ovided "wa rm" support for the students

‘

e@whose 1earn1ng they guide. o e ‘ e

While comending the overall quath of the program, the fonow—

R
- -

A

. 1ng recommendations are made so that 1t may g)erate even more effectively 1n .

the remaining two year§ of the funding cycle: 2 " o

v 1

L e € -

0

i 1) TQe careef cjmlponenfmight be strengthened in two ways. First, ¥
"1t would be desirable to of fer additional, more advanced business courses
within the program. Second, the instrument presently ir us'e does ”not%ade"quate-

(R 3
3 i) N + 3

'f’ly measure growth in the ‘area of career skills and career awareness. An
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* production,

instrument is needed that can better discriminate attitudes, information, and <

skillsv?h\gfner to properly evaluate this key component of the program.
2) In the context of goals set forth in the program proposal, there

" should be somewhat more stress on the use of English.in the upper level bi-

lingual classes. It is probable that this can best be done in classrooms

where an educational assistant 1; present, since the English language abilities
of the students do vary considerably. -
-. - 3) The series of workshops.which took place this year, while intended

to address staff nBeds, shared this.focus with other unrelated activities.

While it is recognized that informal staff development works well at Bushwick,
it would be advisable for formal staff development to be given more emphasis
and to be conducted as a separate, 1ntens1ve activity. Staft should also
have he opporuunity'to meet for this purpose more frequently than four or
fjve ti a year. .

'ﬁ’ven the program's commitment to continued support of its stu-
dents, 1nc1ud1ng follow-up of --ents 1n mainstream classes, it is recommended

that an attempt—e made to systematize the process of monitoring the academig

[}]

’"progress of these mainstreamed students. In this way potential problem areas

might be 1dent1f1ed, and the 1nstructiona1 design of the program fine-tuned
accérdingly. - A o
5) The effort to 1nvoTve parents and comm”nity in the program is of )
great value, and should be cbntinued and extended, perhaps through a series
of programs which focus on issues of special concern to this parent popufat:onj
.

A student newsletter sent home to parents would be another way to inform and

involve parents, as well as benefiting those students who participated in its

) »

i ‘ o e
A |




; 6) Outreach to the larger school Eomunity should a‘lsc_; be a con- ‘ .
tinuing priority. Here too a newletter might be one means of eanncing the
dialog betwéen the program and the Bushwick mainstream. |
, 7) Counseling services could be even more efﬁactively delivered if .3
R some private space Qere readily a;ailable. while recognizing that physical
space is at a prggiun in most 'schools, it is nevertheless felt that the lack
of privacy in the supportiva'serviées area pfesents a problem that should be

addressed. - )

Pl El3 . -

tAy-Q-'.‘z.:.a..al&g “.6‘ "“"sgott
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8) The program co-ordinator has pointed ouf that assistance with T
the specifics of bgdgeting, dealing with vendors, and other, administrative
details would be of great value to those newly in this position. It is
recommended that in response to his suggestion the‘possibjlity of workshop
for program copordinators and assistant co-ordinators, to be structured under
‘the sponsorsﬁip Pf the gft:c% of Bilingual Education, be explored. While
this is net primarily a recommendation to the program itself, it is_hoped
‘

that the program co-ordinator will also pursue this suggestion, which is an

excellent one.
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NEW RIGHTS TC,YOU

i

- 'UNDER CONSUMER LAW

There are & NUMbEr Ot things Nt You,
a8 & consumer, you should be aware of

The Furmiture Reguigtion iaw 15 a new
st which has come sbout recently it
states that when s piece of furmture 1s pur

furniture 13 & final sale
13 just on sale |f there 1 no
ugh, then they are suppoded to refund
your money within & week's time.

§
]

Hay un numero de cCosst, que usted,
como consumidor debe estar alerto.

La ley de regulation de muebies e
una ley nueva, la cual ha vemdo recient-
sments. Eso especifico que cuanto usted
cOmEro un mus e, o comerciante debe
poner in el recbo uns feche aproximeds
de la entrega. La fechs de entrega no
debe tardarss mes de rents dat, despuel,
usted tiene tras opciones (oportunidsdes)
La pnmena e renorsr su contracto (fiar
otra fecha).

Segundo preguntar por su credito
pera sy proxims compra {cancelsr la or-
den). Tercero preguntar por su dinero.

Cimo te gustars resnteger los der-
schos? Cads trenda debe tsner un letrero
informando esos derschot. La tiends debe
informale s usted, & los muebles estan en
verta final 0 solamente estan en venta. Si
no hay un letrero, la tienda esta UPUEStO
§ reNegrar U Ginerc dentro de une sem-

GET MORE FOR YOUR MONEY
\ AT THE GROCERY

over the store. There are siso the power
itame.  Power rtems are rtemns which are
high in sales snd call the consumer’s atten-
ton. Tomstoes are conndersd power items
and ususily have the dressingsnext to them,
30 you will buy the dressinge. Dremungs
and other items which aren’t so populer
are put with power items.  This 13 to
attract your sttention to the other items.
Then there are the packaged foods
Psople are inclined to think that pack-
aged products are always chesper which
1sn‘t always true. |f you compare the
loose toods to the packaged ones, you
may Sometimes find the l0ose ones
chesper _Another 1tem peopie are in
clined to think are chesper are the pro-
cemed foods The stores charge more
for processed foods because they have
things which are added in the processing

('

~

Vegetaies, carnes vy productos diarios
on (os articuios d ndasdos. Ests e la
razon por la cual son repartidos en todo
el comercio. ’

Hay tambien ios articuios de mas
tuerza. Los articuios de fuerzas son los
articulos que tieran mis venta y que
laman mas aten®on. Lot tomates estan
considenndos como unos de los articuios
de fuerza, ususlamente estan 3l lado de la
mim de ensalaca, Pera que ustedes com-
pren la saiss de ensalada |2 saise de en-
salada vy otros productos que no SON POP-
ularos, los ponen con articulos de fuerza.
Eso es pars !lamar la atencion del con
sumigor

Tambien hay l0s paquetes de com-
das. las personas piensan que [Os pro-
ductos de paquetes son s:émpre mas bar-
atos, pero no siempre es verdad

St usted compara los proguctos
sueitos. Con los paquetes podra notra
qué a veces ios productos sueitos son .
mas beratos que los productos que estan
procesando Los comercios le cargen mas a
los productos cuando !0 estan procesando
porque eiios le anaden cosas cuando los
procesan




)
.
The supermarkets have what are known Los supermercados tienen los produc-
eys-lovel displeys to get the public to buy tos 8l nivel del 0j0 del consumdor pers
in iteme. Eye-level displays have i1tems llsmar la atencion y que ¢l plbiica compre
stract the attention of the public, €08 productos. Law-lsmnonm
However, the ceresis are arranged in a mwulumlhm&rhummm
wey. They are pidced low, 50 that nifos. s nivel del o0 del nific.
the sttention of the children
1 sye-lovel.
information wes supphed to us
Ellenburg from the New York

R4 /

SOME FRUIT DRINK PRICES
AS OF FEB. 20

KIND Siz CONSUMERS  KEYFOOD KEYFOOD ASSOCIATED
GATES AVE. MADISON/ST KNICKER- MYRTLE AVE.
NICHOLAS BOCKER AVE.
. _AppleDnnk 480 --—--83 - i<} - -
— Peach 48cz. .83 33 - -
Frurt Punch 4802 .83 83 - -
8402 (bot.}] 1.39 - -
Grape 48az. 89 83 79 -
@ Wild Berry 480z 85 83 .75 -
Cirus 480z, 83 <] - -
Cherry 480z 89 .83 n -
Pinssppile 480z 83 83 - -
Strewberry 480z, 83 J: <} - -
Tangarine 48oz - 83 | 79 -
. Orange 48or - 83 79 -
8402 - (bot) 1.39 - 128
HAWAIIAN  Red 4oz ¢/ 85 - - -
PUNCH Orange oz, .85 - - -
480z - 133 - 89
8402, - 13 - -
Cherry 1402 88 - .~ -
N 4802 - .95 7 .88
Fruit Punch 140z, 885 - - -
Low Sugar Fruit Punch 1402 85 / - - -
Apple Red 140z, 85 J - - -
4802. - ‘ 95 79 -
8- pack Red 8cz. s 219 - - -
Very Berry 1402 85 - - -
480z, - . 95 - -
840z, - (bet) 133 139 -
Grepe 640z - (bot) 1,33 139 -
4802, - - - 89
480z. - 95 - -
WELCH'S Grape Drink 1802, 8% - - -
J20z. - - - 89
Grape Juce 8402 - (bot) 1.33 - -
Red Grape 2402 - - (V3 -
DELMONTE Pinesppie 48cz. - 85 - -
Pink 480z - 85 - -

Ths Community Corsumer Shoppers’ Sheet 11 supported 'n whoie or n part by the Office of Consumer’s
Education, U.S. Department of Educstion by a grant to the Buresu of Home Ecomomics OCE. However,
the opimons expremed hersn 30 NOt necessarily refiect the position of the Depsrtment of Education and no
officiai endorsement shouid br inferred
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LEASTER EGG COLORING: . i

. HOW THE BRANDS COMPARE. -

los iembros de I. Buahwick
Zducational Pilot project hiciron
DA CORpRIBCION SnUw P E
e

Jo
T Kit y Mu_ﬁ_vxkh
" Tom Com grupos de extudimnies

> color Qs las pastillas indicadas.
~lnos entraron los huavog én el

jus. I ellos eron los
& os e 3 o8 que trxjeron
wr cajas qus a® secarmn, los

enem en la caln y
4urIT2Y NUeve hueves.
¥-s de Consumer Education
lot “rolect recomienda
sts - Eﬁf Coloring Kit porque
aner. caturas que Aae pegan
huevo, son mas divertidos porqus
a3 es z nitad de precic que
" ATav'e Shake an B y Paas tiesnen
.olores mas tes.

——t

Somer Novelty Shoppe

]

The members of the Bushwick .": .
Educational Filot Froject made = -

compmrison between I'aag Pagter P
Coloring Kit and mm‘.i
ZEK-

The two groups of students 1"“;‘7#“

con una docena de husvos started with a dozen hard boiled eg..
NYapor’cada wmo. - - - -~ mh;h. e g, S0 )
.- B1 proceso que ellas. process they went S
~1re Ju M (-] fus el . faxr the d Shue--nw
~i - log- . —- -k -~ Thep Y7
‘mmw&: Tinteron tneToites | in ihe pecrasy. "Tich racrage comm il
dotr S conles pec . The i
Atwinpaguete.- 21 viense . ‘wWith four Mfferent color powdersa k.
= o, CLATTOS culares o . [ ‘They emptied the powder in the.sbenk
- 34X M1oa. vacierom ¢¥ polve -+ <ihag ent put the egf in the bag. vy
enn I funds de sacudir y eron - , IHEY Just shoak the beag and the” agal
log oavos e 1a funds. . - - i -omae painted.~ Aftar the egZn arisd,>
nada mes pusieron low huevos en © “they put thew in-the gtand-
lx funde ¥ los sacudieron y tomaron tbr:.buthltmdsmx w5
- color. Dusspuew que los husvos s -z JTocess they werrt g
iagsron ellos pusisron loe husvos mrfgﬁ‘mmﬂm S,
en1 Ios hoyos que tanian las cajas a® follows: eV NEE TS
ue aquantaban doce huevos. They took & cup or'-m-wm_
El procestc que ellos tomaron tworm.mmmm.
ara el Egx Colo Xit fue- & tablet in this sclution to dissolve
~+ los 8 emtes: tomaron i1t. After the water ook the color -
. "ws de aque y pusieron ms otthcuhhtmydmktotbcw-_,
.icha>a de vimgre en ¢l squa - iz the miter. They put the poia
‘Atonces pusieron las pestillas the stand after it drie¥. The stand.-
slorantas ey sSto pars que & comes- i the box and holde up to-nine
“iso.vieran despysk ¢l aqum tomo eggs. ¢ Tan

The Consumer Education Pilgt — ' -

Project recommends Paas Easter E

Coloring Kit because I3 Tad eiietlr :

Pasg -
Ltar

Dud]g g

ﬂf

Buch more fun, and because
was half the price of the

§¥—m Egr snd the Paagy
colors.

N

ots of Bargains !McCrory Woolworth's

396 Knickerbocker Ave. 5413 Myrtls Avae. ¥yrtla/ Myrtle/
"nderdonki& Puthanm &
Forest Wycoff
1= Taster 95¢ 3119 - 31.19
g " .loring
s 7
4 Thra) -
- v s 12.2% 2.4
T Ffe
o ‘
— = ”ﬁL‘*_“ — —_— - — 1
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Eos‘ter Brm s

7f you'd ask most people why
painted eggs are used during Easter,
chances are they wouldn't kmow. Well,
the members of the Bushwick H.S. Con-
sumer Pilot Project Imow and are go-
ing to tell you. It first started
out as an exchange of gifts given to
friends by anclent Egyptians and Fer-
sians because they believed that the
earth had come from a-giant egg. In
Fngland, friends wouvid write messages

ed with everything from chocolates tc
toys. legend says that a poor old wo-
man dyed some eggs and hid them from
her children-in a nest during a food .
shortage as Zastst. gifts for her child
ren. As scon as the children found
the eggs, a big rabbit leaped from the
nest and hopped away. Word spresd:
“heoush- the frwr that- a rabbit had
hrOught the poor woman's children East-
ar egEx and that i= why children bel-
ijeve in the Faster Bumy tocday. The
proutxt new life.

ﬁ.,..‘vwav‘ﬁ - -

> A ';Q

Jaw a3 W-“@"aﬂ@ 4y

on colored eggs. Today eggs are fill-’

. 'ninos creen en ¢l conejo de- cuaresam.’

~3~-!-;de Wc&w. airm”-
mmwmmmctlm from -
ﬁ-mumm*ﬁ‘m heater district. ?;};‘_
ﬂf"tﬁ. paces of. intcm."cpcning hours and prin-s‘ R
fﬂﬁcm velgm and. "..» e 3

Y ’5@ A‘*.’H’*-Ji ;novifm Ave; 7 TN ST
RS SN T M

TraJt‘taons

S1 usted le pregunta a muchas
perscnas {pbrque se usa huevos pin-
tados en cuaresma’, probablemente
no sabran. Tos miembros del Consu-
wer Tilot Project de Bushwick H.S.,
saben el porque y se lo pueden decir

Comenzo cuando hadbia un tercambio

de rsgalos entrs los ancianos, amig-
os, egipsios y los persianocs porque
ellos creian que la tierra habla ven-
ido de un huevo gigante. In Ingla-
terra los amigos mandaban zensages

en los huevos pintados. Hoy los
husvos estan llenos de chocolate ¥
juguetes. Ia leyenda dice que una
aujer pobre y vieja pinto algunos .
huevos y los escondio de sus ninos ..
en un nido para darselc comc re . -
de cusresas durante lx sscases
comida. En seguidz que loz ninos- Q“
sncontrardn loa husvos urr conela v
grande salto del nido y ze fus. Se-
dice por el pusdblo que conejo trajo |
nusvos de cuaresss s los ninos de 1l
mujerss pobres.. For ego: ¢s que 2oms - -
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FAFuiToxt Provided by ERIC

Appendix B. lastruction in native lanquage arts and the coatent areas (fal) and spring).
Mative Language Arts - Fall 1980 *
cougst THTLE NUMBER OF AVERAGE CLASS | CLASS PERIUOS . CURRICULUM OR
AND LEXEL CLASSES REG. PER WEEK DESCRIPTION MATERIAL 1N USE
Spanish For Native Speakers
2 2 19 5 Native Language Arts Espanol 5
Spanish tor Mative Speakers .
. 3 1 20 5 Mative Language Arts Espanol, Lengua tharatu{a
Spanish For Native Speakers .
4 i 19 5 Native Language Arts Conozca Su ldiowma
Spanish For Native Speakers Regents Level 111 IR
5 29 5 Spanish ﬁMl Es Muestra Lengua
Spanish For Netive Speakers Narradores Dominicanos;
1/8 . 25, 5 Advanced Spanish Llecturas hispanoamericanas
|
‘ Spring lydl
. )
!
Spanish For Native Speakers |
2 \ll 5 Native Language Arts Espanol 5
Spanish For Native Speakers . '
13 5 Mative Language Arts Espanol 7, Lengua Literatura
Spanish For Native Speakers ¢
4 12 5 Mative Language Arts Conozca Su ldiowma
Spanish For Natyve Speakers Regents Level 111 £1 Espanol Es
5 34 5 Spanish " Muestra Lengua v
Spanish For Native Speakers Regents Level 1y
6 39 5 Spanish Tesoro Hispanico 3 yr. Wkbk,
Spanish For Mative Speakers
] 13 5 Advanced Spanish MarradoresDominicanos; etc.
Q “or Native Speakers
[EIQ\L(:‘ 8/9 b 18 5 Advanced Spanish Lecturas hispanoamericanas
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CONTENT ANEA CUUKRSES® - FALL 198U

\

\
COURSE TITLED NUMBER OF AVERAGE LANGUAGE (S) UFR CRITERIA FOR PLRCENT UF MATERIALS
AND LEVEL CLASSES REGISTER NS TRUCTTUN SELECTION OF STDOENTS IN NATIVE LANGUAGE
»
- [
fundamental Mathematics | 3 24 90% Spanish Examination Of Record 601
. 4 > 10X English And/0r lInterview and
/\ . Placement Test
fundamental Mathematics 2 | 3 0% Spanish . ' 60%
> 301 English
Ninth-Year Mathematics 1 | , 3l 651 Spanish - 401
- 351 English
Ninth-Year Mathematics 2 R T ./ 17 ™ 509 Spagi S . a
R\ 5071 English
, | ~ x
osh TN 5 :
Biol | 2 \ \\ 501 Spanish.—~ ination Of Record 301
- - 1\ N English & Plevious Performance
:’} AN +
. \ fb
General Science | 1 2 Spanish / . 75%
. > Eﬂgl‘sh b
\\TL'\/ ‘{“‘ .
Social Studies 1 3 23 Ks’unlsh Grad{ Req. for A}l 6U%
' 20% English Studgnts; Sometl imes
Intefview &/0r Exam.
Of Reqord
¢ -
American Studies 1 ] 35 701 Spanish . 6U%
301 English
Guitar 1 P (_ l 29 25% Spanish Student's Interest 153 ‘
‘ 753 English | .
Typing 1 2 3 203 Spanish |Grad. Req.; Examination an
. 80% English |Of Rac%rd
N -
EMCurses met for 3 1/2 hours per week,
. ) '
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Spring 1981
S~ &
. COURSE TITLE” MUMBER OF AVERAGE LANGUAGE (S) OF CRITERTIA FOR PERCENT UF MATENTALS,
AND LEVEL CLASSES REGISTER INSTRUCT UM SELECTION OF STUDENTS IN NATIVE LANGUAGE
Fundamenta) Mathematics | 2 30 90% Spanish Examination Of Record 60%
‘ : > 103 English And/Or lInterview And
. Placement Test
Fundamenta) Mathematics 2 1 43 101 Spanish . 601
30% English -
‘v ~
Ninth-Year Mathematics 1 1 34 651 Spanish . - 401 B
358 Eng'llsh -
Bioloqy 2 1 20 0% Spanish Examination Of Record 30%
50% English & Previous Performance *
Biology “f" 2 2 24 65-70% Spanish - . S0%
o 30-3.'\)1 English
General Science 2 1 23 Y 80% Spanish " L 751
: 20% English
Economics 1 - 1 k1. 301 English Graduation Requirement 601
70% Spanish For A)1 Students;
And/Or Examination Of .
Record
S
World Wistory 1 2 i 20% English " 601
BOL Spanish
! 15 50% Spanish | Examination Of Record | . 401

Ninth-Year Nathe-q’tics 2
|

501 English

And/Or Interview And
Placement Test

* AN cours! met for 3 1/2 hours per week.
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B A 9 APPENDIX C. Instruction in English as a second language. .
. »
* CONRSE TITLE NUMBER UF | AVERAGE CLASS | CLASS PERINDS vt DESCRIRJAON CURRICULUM OR
ANO LEVEL @ CLASSES REG, L PER WEEK e, . MATERIAL 1N USE
\ - : —
E.S.L. 1., 3 'y ° 21 10 elementary £.5.L. Access to English, 1
Fall 1980 P N .
L £ ~
£.5.0. 2 2 20 0 ' elenen(ury £.5.L. : Access to English, 11
£E.5.L. 3 2 17 5 intermediate E.5.L. Reading Achfevement
’ ~ ' .
™ “E.S.L, 4 1 ‘15 5 intermediate €.5.L. Composition Practice
7 J R
£.51. 5 2 15 5 . advanced/transitional E.5.L. Writing Power
» R - -
' English T1 2 ., 24 5 elementary E.S5.L. English Step by Step
- with Pictures
. o B L
Enqlish 12 1 32 5 ‘elenentary E.S.L. Lado, 2
.. Enqlish 13 1 3 5 ®  ‘Intermediate E.S.L. Lado, 3 :
‘o * .
s» S B == .
. Enqlish 14 -1 18 5 tntermediate E.S.L. © N Turning Point -
[ S o ,
Fe e ;
£.5.0. 1 3 15 10 elementary £.5.L. . Access to Endtish, 1
Spréng 1981 8 : )
£.5.L. 7 2 AT "o elementary £! Access to English, 11
£.5.L. 3. 2 22 -1 5 Intermediate £.5.L. © Reading Achievement
——— . S — i
} E2S.L. 4 1. 10 5 . Intermediate E.S.L. Composition Practice
L £.5.L. 6/6 ( 1 23 5 muncednrqasmﬁz.s.t. Moby Oick: Writing Power
e : . _ > : ? :
.\ “English T 1 39 5 . elementary E.S5.L, English Step by Step
‘ ' ’ . ’ . ¢ with Pictures
- . bl [}
- Enqglish 12 2 20 -5 elemehtary E.S.L. Lado, 2 / -
. . N - . v
A e m e e - ——— =7 » X
English T3 1 20 & 5 Qteme:ﬂate £.5.L. Lado, 3 %
4 ) : v
- -— e — e —— 1 B » - -
: Q Enalish 14 1 22, 5 " intermediate €.5.t. Turning Point
ERIC ' el e 2
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