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"ONE.MIGHT MANPPULATE-THE CAySE TO 'ALTER "THE® EFFECT.
. A, . - .

_THE -FUTORE" OF TEACHER EDUCATION -

° Qv\ - o . ) s
”IN ‘THE SEVENTEENTH AND EIGHTEENTH CENTUHIES, INCREASING

\

NUMBERS OF, PEOPLE BEGAN T0 BELIEVE THAT MEN COULD DETERMINE THEIR
.OWN FATE, SHAPE THEIR OWN INSTITUTIONS, AND GAIN COMMAND OF THE .

MEN HAD BELIEVED THAT

SOCIAL FORCES THAT BUFF TED THEM. - BEFORE _THEN, FROM THE BEGINNING,
L "THE' MAJOR FEATURES OF THEIR LIVES WERE

DETERMENED BY IMMEMORIAL CUSTOM OR FATE OR THE WILL OF GOD. IT
,WAS ONE OF THE COPERNICAN TURNS OF HISTORY THAI BROUGHT MAN GRADUALLY
OVER TWD OR THREE CENTURIES TO‘THE FIKM GONVICTION THAT HE COUED
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. HAVE A HAND IN SHAPING HIS INSTITUTIONS. ;;A S

”No ONE REALLY KNOWS ALL THE INGREDIENTS THAT WENT INTO THE g
CHANGE, BUT WE CAN IDENTIFY SOME MAJOR ELEMENTST ONE. WAS THE
EMERGENCE wITH THE SCIENTIFIC REVOLUTION OF A wAY OF THINKING THAT :
SOUGHT OBJECTIVELY [DENTIFIABLE CAUSE-AND- EFFECT RELATIONSHIPS.
PEOPLE:TRAINED IN THAT WAY OF THINKING ABOUT THE PHYSICAL WORLD
WERE BOUND TO NOTE,THAT "THE SOCIAL WORLD, T0O, HAD ITS "CAUSES AND
JEFFECTS., AND NITH THAT DISCOVERY CAME INEYITABLY, THE IDEA THAT

' AR . ‘
.’\ ' hd - . . * N

v AT THE SAME TIME PEOPLE‘BECAME LESS AND LESS INCLINED TO

’EXRLAIN THEIP DAILY LIVES 'AND INSTITUTIDNS IN TERMS OF Gop' S WILL.,
'AND THAT TREND HAS CONTENUED TO .THIS DAY. LESS AND LESS DO MEN

SUPPOSE ; EVEN THOSE WHO BELIEVE DEVODTLY"TN A SUPREME EEING, THAT
GOD BUSIES HIMSELF WITH THE DAY TO; DAY NH‘.pADMINISTRATION OF THE
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"WHILE ALL OF THIS WAS HAPPENING, NEW MODES OF TRANSPORTATION
AND CQMMUNICATION WERE BREAKING DOWN PAROCHIAL ATTITUDES ALL OVER
THE WORLD. f\S MEN DISCOVERED THAT HUMAN TNSTTTUTIONS AND CUSTOMS
VARIED ENORMOUSLY FROM ONE SOCT TY, TO THE NEXT, IT BECAME INCREASINGLY
DIFFICULT 1o THIN; OF ONE' S owu INSTITUTIONS AS UNALTERABLE, AND

,INGREA&INGLY EASY TO CONCEIVE OF A SOCIETY IN WH?C MEN CONSCLOUSLY

I
#

. SHAPED .THEIR INSIITUTIONS AND'CUST@MS. _”.. L . .,

- A ’
| THE RESULT 5 THAT TODAY, ANY BRTGHT HIGH SCHOOL STUDENT CAN
piSCOURSE oN SOCIAL 'PORCES AND INSTITUTIONAL CHANGE. A Fen
CENTURIES AGO, EVEN FOR LEARNED. MEN, SUCH MATTERS WERE 'GIVEN,'
ORDAINED, NOT SUBJECT TO ANALYSIS, ETXED IN THE GREAT DES;GN‘OF

THINGS, ° .

os
‘s

“lp 10 A POINT THE NEW V{EW%KWERE IMMENSELY EXHILARATING,

IN THE WRITINGS OF OUR FOUNDING EATHERSJ‘F0R=EXAMPLE, ONE ENCOUNTERS
A MOOD APPROACHING EXALTATION AS THEY' PROCEEDED TO SHAPE A NEW
NATION, BUT MORE RECENTLY ANOTHER CONSEQUENCE HAS BECOME APPARENT:
THE NEW VIEWS PLACE AN ENORMOUS--IN SOME INSTANCES, AN UNBEARABLE--
‘BURDEN ON THE SOCIAL STRUCTURES THAT MAN HAS'-EVOLVED OVER THE
CENTURIES . THoSE STRUCTURES HAVE BECOME' THE SOLE TARGET AND -
RECEPTACLE FOR ALL MAN'S™ HOPE AND HOSTILITY. He Has REPLACED

HIS FERVENT PRAYER TO GOD WITH A SHRILL CRY OF ANGER‘%GAINST HLS

OWN INSTITUTIONS. I cLAImM No sPECIAL INSIGHT INTO THE UNKNOWAB
DEITY, BUT HE MusT BE, CHUCKLING. ’
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"NEN CAN TOLERATE EXTRAORDINARY HARDSHIP IF THEY THINK- IT s
AN "UNALTERABLE PART. OF LIFE’ s TRAVAIL. But AN ADMINISTERED ’
FRUSTRATION~-UNSANCTIONED BY RELIGION OR .CUSTOM OR DEEPLY ROOTED |
VALUEs--Is MORE sTHAN THE SPIRIT CAN BEAR. S0 INCREASINGLY MEN "
RAGE AT THEIR INSTITUTIONS._ ALL KINDS {OF MEN RAGE AT ALL KINDS OF
INSTITUTIONs, HERE AND AROUND, THE NORLD.. MOST OF THEM HAVE NO -

CLEAR VISION OF THE KIND OF,NORLD THEY WANT 70 BUI%?; THEY ONLY

~ ¢

KNOW THEY DON T WANT THE KIND OF WORLD THEY HAVE. ?

-
. \i

I HOPE YOU THINK | AUTHORED THOSE BRILLIANT PASSAGES | HAVE
JUST READ. I DID NOT. THEY WERE TAKEN VERBATIM FROM A COMMEN%FMENT
ADDRESS DELIVERED AT. CORNELL UNIVERSITY om June 1, 1968, _BY Joun W, "
GARDNER, THEN" CHAIRMAN OF THE URBAN COALITION; THE FORMER SECRETARY
OF HEALTH, EDUCATION, AND WELFARE,. AS WELL AS FORMER PRESIDENT OF
THE CARNEGIE CORPORATION _OF NEw, YORK: . ' ‘ ~

¢
z
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I HAVE READ THAT ADDRESS DOZENs, IF NOT HUNDREDs, OF TIMES IN
THE PAST YEARS, I-HAVE FOUND THE PASSAGES I HAVE READ TO YOU, AND
OTHERS I WANT YET TO SHARE, TO BE THE MOST INSIGHTFUL AND BRILLIANT

' ANALYSIS OF MAN'S RELATIONSHIP TO HIS INSTITUTIONS THAT I HAVE EVER .

“READY DR\ GARDNER'S ANALYSIS IS PARTICULARLY RELEVANT . TO THE ».>’/“

~'CONDITION OF TEACHER EDUCATION . TODAY , . THEREFORE, [ BEG YOUR S o
'INBULGENCE WHILE- [ SHARE MORE OF THE- ADDREss wITH YOU AS AN - LR
INTRODUCTION 70:'MY COMMENTS-ON THE FUTURE OF 'TEACHER EDUCAFION,

> ey

.- ‘ 's,. - . 57
DR. GARDNER TOLD HIS LISTENERS THAT HE WOULD‘TAKE _THEM ON A

AT

E00-YEAR TOUR OF HISTORY--300 YEARS INTO THE PAST AnD 300" YEARs




v \
- v ‘

. *. \

INTO THE FUTURE. As A RESULT OF HIS TAKING A COUPLE OF "FUTURE

-~ PILLS" INVENTED BY A CORNELL SCIENTIST, DR, GARDNER FOUND H1MSELF
300 YEARS IN THB—FUTURE LOOKING BACK ON THE 20TH CENTURY. AT THIS .
POINT WE.PICK UP THE ADDRESS. a

.

b ‘

THE FIRST TH{NG'HE DISCOVERED WAS THAT IN THE LAST THIRD OF ‘
THE 20TH CENTURY, THE RAGE TO DEMOLISH SUCCEEDED BEYOND THE FONDEST ~
DREAMS OP'THE.DISMANTLERS. THEY BROUGHT EVERYTHiNG.TUEBLING DOWN.
SINCE THE HOSTILITY TQ INSTITUTIONS WAS A PRODUCT OF MODERN ,MINDS, ,
. THE DEMOLITEON WAS MOST THOROUGH IN THE MOST ADVANCED NATIONS.
/ . . T . . s [
UNLIKE THE FALL OF ROME, THE DECLINE WAS NOT~ FDLLowED BY
HUNDREDS OF YEARS OF DARKNESS--JUST A COUPLE OF HUNDRED YEARS OF
_ AUTHORITARIANISM AFTER WHICH SCHOLARS WERE AGAIN ALLOWED TO STUDY
HIsIORY. “THE EFFECT wAs ELECTRIC, [6 THOSE AUSTERE AND ANTISEPTIC;
\' MINDs, CONDITIONED TO THE REQUIREMENTS OF A TECHNICALLY ADVANCED N
| AUTHORITARIANISM, THE REDISCOVERY OF MAN’'S HISTORY WAS INTOXICATING,
IT GENERATED AN INTELLECTUAL EXCIZEMENT THAT DOMINATED THE WHOLE
TWENTYFTHIRD CENTURY.. SCHOLARS WERE ENTRANCED BY TNE VARIETY OF
HUMAN EXPERIENCE, SHOCKED BY, THE VIOLENCE AND BARBARISM, SADDENED
s BY THE STUPIDITIES; AND EgALTED BY THE ‘ACHIEVEMENTS OF THEIR
’FOREBEAPé. AND AS THEY SEARCHED THAT HISTORY, EXCITEDLY, SADLY,
§4LDVINGDY, THEY -RETURNED ENCREASINGLY TO THE.TWENTIETH CENTURY AS
" , A MOMENT - OF CURIOUS AND CRITICAL IMPORTANCE IN THE LONG PAGEANT ¢

@ ' ~ x B .
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o "ALD THE EVIDENCE AVAILABLE T0 THEM INDICATED THAT- THE PRECEDING ’

'CENTURIES "HAD SEEN A VAST AND IMPRESSIVE MOVEMENT IN THE-DIRECTION
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oF INSTITUTIONS THAT WERE RESPONSIVE TO THE WILL OF MEN. THERE
‘WERE SETBACKS, TO BE SURE, AND TROUBLE AND-HYPOCRISY AND FAILURES,
BUT 'OVER THE YEARS.THE TREND WAS UNMISTAKEABLE. WHY THEN IN THE
. ~ LATE TWENTIETH' CENTURY ,DID MEN TURN ON THEIR INSTITUTIONS AND
' DESTROY THEM IN A FIT OF IMPATIENCE? As’ ONE TWENTY-THIRD - CENTURY
.SCHOLAR PUT IT, 'UNTLL WE ANSWER THAT QUESTION WE SHALL NEVER BE
SURE THAT WE ARE NOT PREPARING .THE SAME FATE FOR OURSELVES. S ' - '159

v P v g '

"As THEY STUDIED THE HISTORY OF THE TWE%JIETH CENTURY, THEY
DISCOVERED THAT HUMAN EXPECTATIONS ‘HAD ‘RISEN SHARPLY IN THE MIDDLE _
YEARS OF ‘NE CENTURY ., ~ THEY OBSERVED'THAT MEN CAME TO DEMAND MORE . .
AND MORE OF THEIR INSTITUTIONS AND TO.DEMAND IT WITH GREATER

’ INTRANSPGENCE‘ ANDFTHEY NOTED- THAT THE DEMANDS FOR INSTANT PERFOR-
MANCE LED TO INSTANT DISILLUSIONMENT, 'FOR WHILE’ ASPIRATIONS LEAPT

AHEAD, HUMAN INSTITUTIONS REMAINED SLUGGLSH*-LESS-SLUGGISHJ TO BE

SURE,- THAN AT ANY PREVIOUS TIME IN HISTORY, BUT-STILL INADEQUATELY

RESPONSIVE TO,HUMAN NEED. ' S .

{q s
- . . . ) . . ©

"TWENTY- THIRD “CENTURY SCHOLARS AGREED ON THLSE FACTS BUT THEY
'DISAGREED AS 70 THE IMPLICATIONS, UNE'SCHO L OF THOUGHT SAID THE
, BIG. MISTAKE, HAD BEEN TO LET ASPIPATIONS LOOSE IN. THE FIRST PLACE.
HUMAN ASPIRATIONS, THEY SAID, SHOULD BE KEPT UNDER TIGHT CONTROL., ]
{ THE OPPOSING SCHOOL OF THOUGHT ARGUED, THAT HUMAN ASPIRATIONS "WERE A
AMIC FORCE THAT HELD ENORMOUS POTENTIAL EDR 600D, THEY INSISTED
THAT THE MAIN REQUIREMENT WAS - TO MAKE HUMAN IN;TITUTIONS LESS -
, SLUGGISH. +[HE ONLY ERROR OF. THE MID-TWENTIETH CENTURY,‘THEY SAID,

" WAS'TO RELEASE ASPIRATIONS WITHOUT DESIGNING INSTITUTIONS RESRONSIVE - /7

© _ ENOUGH TO SATISFY THOSE ASPIRATIONS:. ¢ - i
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"AFTER YEARs OF DEBATE, THE TWO.SCHOOLS OF THOUGHT BEGAN TO
COME TOGETHER, AND A COMMON DGCTRINE BEGAN TO EMERGE. THE FIRST v
THING THEY AGREED URON WAS THAT IUMAN ASPIRATIONS WERE CAPABLE OF »
CONTRIBUTING ENORMOUSLY TO THE DYNAMISM OF THE SOCIETY AND THEREFORE
SHOULD NOT BE TIGHTLY BOTTLED UP. BuT THEY ALSO AGREED THAT THERE
'MUST BE PROCEDURAL BOUNDS WITHIN WHICH THE ASPIRATIONS COULD EXPRESS
_THEMSELVES.

, ,"SOME WERE 'QUICK TO POINT OUT THAT IN THE MID-TWENTIETH'
CENTURY SUCH PROCEDURAL BOUNDS DID EXIST AND FUNCTIONED QUITE WELL, .
PERMITTING EXTRAORDINARY SCOPE AND VARIETY OF DISSENT UNTIL THE
LAST THIRD OF THE CENTURY, WHEN THE BOUNDS WERE INEREASINGLY
REJECTED AND THE DISSOLUTION OF THE SOCIETY BEGAN. BACK OF THE
REJECTION WAS THE IMPATIENT HOSTILITY THAT.LATE-TWENTIETH CENTURY
MAN FELT TOWARD HIS INSTITUTIONS. THOSE WHO CONSCIOdgLY SOUGHT THE
DESTRUCTION OF THEIR SOCIETY WERE NEVER MORE THAN A $MALL MINORITY,
BUT THEY FOUND IT EASY.TO TRIGGER THE LATENT HOSTILITY OF LARGER
NUMBERS OF PEOPLE. -MANY, OF COURSE, WERE IGNORANT OF THE LONG,
PAINFUL EVOLUTION OF PROCEDURES FOR THE EXPRESSION OF DISSENT, FOR
THE PROTECTION OF INDIVIDUAL RIGHTS, FOR THE MAINTENANCE OF THAT
FRAmeORK OF QRDER WITHOUT WHICH FREEDOM 1S IMPOSSIBEE. OTHERS

WERE NOT IGNORANT BUT VERY ANGRY. THE RESULT WAS THE SAME.

o

»

, . 2 . - ,

"THE SECOND THING TWENTY-THIRD-CENTURY SCHOLARS CAME TO AGREE
UPON.WAS THAT IF SOCIETY IS GOIN& TO RELEASE ASPIRATIONS FOR .
INSTITUTIONAL CHANGE--WHTCH -1S .PRECISELY WHAT. MANY TWENTIETH-CENTURY

N
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SOCIETIES DELIBERATELY DID--FHEN IT HAD BETTER BE SURE ITS INSTITU-
TIONS ARE CAPABLE OF SUCH CHANGE. IN THIS RESPECT THEY FOUND THE
TWENTIETH CENTURY SADLY DEFICIENT.

[y

“MosT INSTITUTIONS WERE DESIGNED TO OBSTRUCT CHANGE RATHER
" THAN FACILITATE 'IT. AKD THAT IS NOT REALLY SURPRISING.- THE‘ ~ ,‘
" INSTITUTIONS WERE, AFTER ALL, DESIGNED: BY HUMAN BEINGS, AND Mos T '
MEN MOSE OF THE TIME DO NOT WANT THE INSTITUTIONS IN WHICH THEY
THEMSELVES HAVE A’ VESTED INTEREST TO CHANGE. PROFESSORS WERE OFTEN
CITED AS AN INTERESTING EXAMRLE OF THIS TENDENCY, BECAUSE THEY - . ‘ ‘

CLEARLY FAVORED INNOVATION IN-. OTHER PARTS OF THE SOCIETY BUT

STEADFASTL% REFUSED TO MAKE UNIVERSITIES INTO FLEXIBLE, ADAPTIVE, '
SELF-RENEWING INSTITUTLONS.?“... 5 ‘ . I

"BECAUSE OF THEIR FAILURE T0 DESIGN INSTITUTIQNS CAPABLE OF

-

CONTINUOUS RENEWAL, TWENTIETH-CEMTURY SOCIETIES SHOWED ASTONISHING
SCLEROTIC STREAKS., EVEN IN (THE UNITED STATES, WHICH WAS IHEN THE -
— MOST ADAPTABLE OF ALL SOCIETIES, THE DEPARTMENTS OF IBE FEDERAL

GOVERNMENT, WERE IN GRAVE NEED OF RENEWAL; STATE GOVERNMENT WAS IN -~ -

[

" MOST "PLACES AN oLD ATTIC FULL OF OUTWORN RELICS; IN MOST CITIES .
; MUNICIPAL GOVERNMENT WAS A WAXWORK OF STIFFLY PRESERVED ANACHRONISMS
THE SYSTEM OF TAXATION WAS A TANGLE OF DYSFUNCPIONAL MEASURES, THE
COURTS WERE CRIPPLED BY ARCHAIC ORGANIZATIONAL ARRANGEMENTS; THE

UNIONS; THE PROFESSIQNS, THE U?AVERSITIES, THE CQRPORATI NS**EACH - 7
S -A”AD SPUN ITS OWN IMPENETRABLE WEB OF VESTED INTERESTS._
] . . 5 .
N . '
- ’ ’ ~ N ) 9
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“Such A SOCIETY COULD NOT 'RESPOND TO CHALLENGE. AND 1T DID |
NOT. BUT AS ONE TWENTY-THIRD=CENTURY SCHOLAR PUT 1T, 'THE REFORMERS
COULDN T HAVE BEEN LESS INTERESTED IN THE BASIC ADAPTABILITY JOF THE
SOCIETY. THAT POSED TOUGH AND COMPLEX TASKS OF INSTITUTIONAL

REDESIGN THAT BORED THEM 70 DEATH-. THEY PREFERRED THE JOYS OF

'COMBAT; OF VILLAIN HUNTING., As FOR]THE REST OF SOCIETY; IT WAS "

DOZING OFF IN FRONT OF THE TELEVISION SET.. .
A} . . N )

—

'THE TWENTY THIRD CENTURY SCHOLARS MADE ANOTHER EXCEPTIONALLY

A

INTERESTING OBSERVATION. THEY POINTED OUT THAT TWENTIETH CENTURY
INSTITUTIONS WERE £AUGHT,£N A SAVAGE CROSSFIRE BETWEEN UNGRITICAL
LOVERS AND UNLOVING . CRITICS. ON THE ONE SIDE, THOSE WHO LOVED-

THEIR INSTITUTIONS TENDED TO SMOTHER THEM IN AN EMBRACE OF DEATH,
LOVING THEIR RIGIDITIES MORE THAN THEIR PROMISE, SHIELDING THEM

FROM .LIFE- GIVING ‘CRITICISM, ON THE OTHER SIDE, THERE AROSE A *BREED
OF CRITICS WETHOUT LOVE, SKILLED N DEMOLITION BUT UNTUTORED IN THE -
ARTS BY WHIOH HUMAN INSTITUTIONS ARE NURTURED AND . STRENGTHENED AND
MADE T0 ELOURISH. BETWEEN.THE TWO, THE INSTITUTIONS PERISHED.

P v . o .
» . ’
” [y

’

“Thg TWENTY-THIRD-CENTURY SCHOLARS UNDERSTOOD THAT WHERE HUMAN
INSTITUTIONS WERE CUREERNED, LOVE WITHOUT CRITICISM. BRINGS STAGNATFON ,
AND CRITICISM WITHOUT LOVE BRINGS DESTRUETION. /ND THEY EMPHASIZED .“
THAT THE SWIFTER THE PACE OF CHANGE, THE MORE LOVIN%LY MEN HAD TO

CARE FOR AND CRITFCIZE THEIR INSTITUTIONS TO KEEP THEM INTATCT THROUGH

THE TURBULENT PASSAGES.”. . . -




UCATION 'IS THE
1

RECIPIENT OF SOCIETY S HOSTILITY“—NHX TEACHER EDUCAT ON HAS BECOME

g

IF I HAD TO EXPLAIN TO YOU TODAY WHY TEACHER

THE WHBPPING BOY -AND THE SCAPEGOAT FOR AN EDUCATIONAL YSTEM THAT
'MANY- BELIEVE TO BE LESS THAN ADEQUATE“"I WOULD USE. JOHN GARDNER«S

RATIONALE THAT SOCIETAL ASPIRATIONS FOR EDUCATION AND TH PROFESSION

E
A

OF TEACHING HAVE FAR OUTSTRIPPED OUR- INSTITUTIONAL ABILIT*¥T0 T
- PRODUCE THE DESIRED RESULTS. I WOULD SUGGEST AS HE SUGGESTED THAT

WE IN TEACHER EDUCATION CLEARLY FAVOR INNOVATION (As LONG IT
OCCURS IN OTHER PARTS OF SOCIETY) BUT WE HAVE STEADFASTL? RERUSED -

« €

~

-TO MAKE OUR OWN AREAS INTO FLEXIBLE, ADAPTIVE SELF- RENEWING ROGRAMS.
THAT WE; 700, HAVE OUR OWN WAXWORKS OF STIFFLY PRESERVED ANACHRONISMS, ,’4‘

*
-

< "« AND THAT WE, TOO, HAVE SPUN OUR OWN~WEB OF, VESTED INTERESTS, - . )

-~

HAVE wE INDEED BECOME UNCRITICAL LOVERS, SMOTHERING QUR T T

J

\ INSTITUTIONS N AN EMBRACE OF DEATH, LOVING OUR RIGIDITIES MORE ]
 THAN OUR PROMISE, SHIELDING OUR PROGRAMS FROM' LIFE- GIVINGVCRITICJSMa
-YEs, TO A VERY GREAT EXTENT, I BELIEVE WE HAVE BECOME UNCRITICAL

LOVERS. As A PROBABLE'RESULT, WE ARE NOW CONFRQNTED WITH UNLOVING '
CCRITICS, - MANY OF WHOM WRITE FOR Time MaGAZINE, NEWSWEEK, THE WarL

STREET JOURNAL, THE CHRONECLE OF HICHER EDUCATION, AND EVEN THE T
LADLES__HQME_J_URNAL pEsplTE THE LARGE AND APPARENTLY INCREASING '

NUMBERS OF UNLOVING CRITICS, THEIR OBVIOUS ANGER, HOSTILITY; AND

SKILLS IN DEMOLITION, TEACHER EDUCATORS ARE NOT JUSTIFIED IN
- PLAYING THE ROLE)OF UNCRITICAL LOVERS. NOR CAN WE WITHDRAW FROM

THE CONFRONTATION IN SELF- RIGHTEOUS SILENCE. WE MuST BECOME PROACTIVE, .
IN EVERY SENSE OF THE WORD., WE MUST BE WILLING TO USE. LOVING CRITICISM

WHERE NEEDED.AND %E MUST PROPOSE REFORM WHERE REFORM IS NEEDED, | ,
. ' ‘ . . « *

= . . -
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IN ORDESLTO LOOK AT THE FUTURE OF TEACHER EDUCATION, | WAVE °
IDENFIFIED SIX ISSUES IN SEARCH OF \RESOLUTION, ['WILL BRIEFLY
ANALYZE 'THE BACKGROUND OF EACH ISSUE AND WILL 'SUGGEST WHAT |

“

' BELIEVE TO BE A LOGICAL POSITION FOR TEACHER EDUCATORS TO SUPPORT,
THE ISSUES ARE: (1) ACCREDITATION, (2) COMPETENCY ASSESSMENT QF

. TEACHERS, (3) EXTENDED PROGRAMS AND QUALITY OF PROGRAMS, ) THE
TALENT- POOL, (5) THE TEACHER SHORTAGE, AND () GOVERNANCE/COLLABORATIQN.

- M [} -
. . e ’ , . '
v .
[N ' N - “ -
A

ACCREDITATION OF TEACHER EDUCAIION : ‘ .
>IN 1980 [ CHAIRED A COMMITTEE TO- EXAMINE ACCREDITATION OF.

TEACHER EDUCATION;p N. THE PROCESS OF DEVELOPING A REPORT; THE.

) COMMITTEE SURVEYED (THE CHIEF INSTITUTIONAL REPRESENTATIVES OF 100

. " -
.
SN ° . - s -
. .

INSTITUTIONS TO DETERMINE THEIR REACTION 70 NATIONAL ACCREDITATIGN

AND THETR SUGGESTIONS\fOR IﬁPROVING THE PROCESS., ALTHOUGH REACTIONS.
\

WERE VARIED, THREE MAJOR MESSAGES CAME THROUGH :

-
L} v

1. ACCREDITATION COSTS TOQ MUCH, BOTH'IN MONEY AND -

IN TIME, - S
, . ’ ’ AN [
' .

’,

2.” ACCREDITATION AT BOTH" STATE AND NATIONAL LEVELS IS
. , UNNECESSARILY DUPLICATIVE IF NOT REDUNDANT. < o

.
- . » LY
. - N .

-

3. ALTHOUGH REPRESENTATIVES GENERALLY SUPPORTED o ' ;
VOLUNTARY NATIONAL ACCREDITATION, THEY WERE, NOT .\U
. REALLY ASSURED THAT THE PROCESS SIGNIFICANTLY '
| IMPROVES PROGRAMS OR THAT WEAK PROGRAMSDWERE
ELIMINATED. 'MOREOVER; THEY WERE'NOT CERTAIN THAT

3
. . . i .

r
2 .
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NATIONAL ACCREDITATION HAD A SJGNIFICANT IMPACT

WHEN - VIEWED IN THE REALITY OF STATE APPROVALS,

ryd

STATE RECIPROCITY, AND INTERSTATE COMPACTS., ’ .
ta e

. .
%- .7 . N
., :

1

AS A RESULT OF THE SURVEY AND THE CANDID REACTIONS, THE

COMMITTEE MADE AN INNOVATIVE PROPOSAL, PERHAPS EVEN A ‘COURAGEOUS /
‘ .

- PROPOSAL. THEY PROPOSED:

4
-~ - .

, . C ' J .
1. THE ADOPTION OF COMMON NATIONAL STANDARDS AND *

13
- s

j.

: . - & ,
) PROCESSES FOR ACCREDITATION BY THE SEVERAL STATES;
2. STATE ACCREDITATION VISITS TO INSTITUTIONS
S )
'PREPARING EDUCATIONAL PERSONNEL TO ASSESS THE:
»' EXTENT AND DEGREE TO WHICH THE NATIONAL STANDARDS
o | ARE IMPLEMENTED; . - .-
T : « - - : Yy
3, STATE ACCREDITATION TEAMS COMPGSED OF KNOWLEDGEABLE
PROFESSIONALS AND LAY PEOPLE WHO‘REPRESENT STATE
AND NATIONAL CONSTITUENCIES OF PROFESSIONAL-EDUCATIONAL

PERSONNEL’ PREPARATION ?ROGRAMS; AND

»

P

4, NationAL ACCREDITATION BY, A NON-GOVERNMENTAL BODY a
-  THAT HAS RESPONSIBIiLITY FOR: - ‘fi\.

A, ~TNE DEVELOPMENT, CONTINUING'REVIEW; AND
i . . REVISION OF THE NATIONAL STANDARDS FOR - - '

ACCREDITATION




B, MONITORING AND ‘REPORTING THE EXTENT TO WHICH
STATES ENFORCE COMPLIANCE WITH THE STANDARDS -
%»./ ' .. EOR ACCREDITATION AMONG THE INSTITUTIONS
ITWPREPARING PROFESSIONAL EDUCATIONAL PERSONNEL

C\ MONITORING AND REPORTING THE PROCESSES "USED
’
- ‘ BY JHE VARIOUS STATES IN THE CONDUCT OF SITE
VISITS AND SUBSEQUENT ACCREDITATION ACTIONS

~D. EFFECTTNCQAGREEMENTS AMONG THE VARIGUS STATES
FOR RE&}PROCITY OF CERTIFICATION AND LICENSURE,
‘ PENALTIES ASSESSED FOR NON;COMPLIANCE, AND
OTHER AGREEMENTS NECESSARY FOR AN EFFECTIVE
NATIONAL SYSTEM‘OF ACCREDITATION,

*
L

- OF COURSE; NOTHING HAS CHANGED AS A RESULT OF THE REPORT
EXCEPT THAT DISCUSSION CONTINUES AND PROPOSALS TO CHANGE ACCREDITA-
‘TION PRACTICES GROW IN NUMBER. ALTHOUGH WE IN TEACHER EDUCATION
SUPPORT VOLUNTARY ACCREDITATION OF INSTITUTIONS, OUR CRITICS DO NOT.,,.

ﬁr

THEY EXPECT us TO POLICE THE PROFESSION AND TO ASSURE THEM, THROUGH”*
MANDATORY ACCREDITATION, THAT WEAK INSTITUTIONS DO NOT PREPARE

TEACHERS, « ' )

(%4

"2, COMPETENCY ASSESSMENT OF TEACHERS
AS OF THIS DATE, 33 STATES HAVE TAKEN SOME ACTION TO MANDATE
TEACHER COMPETENCY ASSESSMENT FOR ADMISSION TO TEACHER EDUCATION

L4 ! *
PROGRAMS OR FOR CERTIFICATION, SEVERAL OTHERS HAVE STUDIES UNDER WAY,

.

O Y }
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‘REPORTS OF BARELY LITERATE STUDENTS GRADUATING FROM HIGH SCHOOLS | ]

13

THE MINIMAL COMPETENCY ASSESSMENT OF TEACHERS MQVEMENT WAS ‘ )
PREDICTABLE AND PRQBABLY" INEVITABLE s IF THE PUBLIC, ALARMED BY

BY' THE THpUSANDSJ INSTITUIED SOME SORT OF MANDATED MINIMAL COMPETENCY
TESTS FOR STUDENTS, WHY SHOULD THEY ‘NOT DO THE SAME FOR TEACHERS 5
MANY "OF WHOM THEY BELIEVE TO BgiBARELY LLYERATE THEMSELVES?

~

IN AN EDITORIAL IN THE DECEMBER l97Q HI DELTA KAPPAN, EDITOR
ROBERT COLE WROTE : _ , ‘ .

* "SHOULD TEACHERS BE REQUIRED TO PASS A STATE '
EXAMINATION TO PROVE THEIR KNOWLEDGE IN THE SUBJECTS
LY , . . i

THEY WILL TEACH WHEN HIRED? CAN WE NO LONGER. TRUST

TEACHER PREPARATORY INSTITUTIONS--APPROVED BY STATE,

REGIONAL, AND NATIONAL ACCREDITING AGENCIES--TO WEED'

OUT WEAK TEACHERS? CAN WE NOT: RELY ON THE SCREENING

THAT TAKES PLACE WHEN A DISTRICT HIRES- TEACHERSO SHOULD

TEACHERS BE RETESTED EVERY FEW YEARS TO SEE IF THEY ARE

KEEPING UP TO DATE? IN THE MOST RECENT GALLUP PoLL oF °

THE PUELIO’S ATTITUDES TOWARD THE PUBLIC SCHOOLS, 85% .

OF THOSE POLLED SAID YES, TEACHERS'SHOULD BE REOUIEED ' Y
TO PASS A STATE EXAM IN THEIR SUBJECT AREAS AND THEY ; :

SHOULD BE CONTINUALLY RETESTED.”

~

THE PUBLIC'S CALL FOR ACCOUNTABILITY HAS BEEN ISSUED: FIRST
FOR DEMONSTRABLE KNOWLEDGE AND SKILLS OF STUDENTS AND NOW FOR
EVIDENCE OF THE INTELLECTUAL AND PROFESSIONAL SKILLS EXPECTED IN
THEIR TEACHERS, . ‘

»

e SN

i
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: TWELVE STATES HAVE PASSED LEGISLATION FOR COMPETENCY ASSESS-
MENT OF TEACHERS AND 12 HAVE ISSUED STATE DEPARTMENT.OF EDUCATION
MANDATES. OF THESE STATES, 12 SPECIFY ADMISSIONS STANDARDS AND

" 17 sPECIFY ASSESSMENT FOR CERTIFICATION; EIGHTEEN REQUIRE TESTING
IN BASIC SKILLS., 12 1IN PROFESS FONAL SKILLS, lO%IN'ACADEMIC SKILLS,
AND b WILL REQUIRE ON: THE-JOB PERFORMANCE ASSESSMENT.

‘;j .

WHY HAs THE PUBLIC TURNED ON TEACHER EDUCALION INSTITUTION87 :

BECAUSE THEY DON'T BELIEVE THAT WE HAVE DONE, OUR JOB IN THREE

AREAS: (1) ADMISSTONS, (2) PROGRAM QUALITY CONTROL, AND (3) PRODUCT
EVALUATION, TH&X DO NOT BELIEVE THAT WE |CAN OR'WILL CHANGE THE
SYSTEM, , ' ' . -

5

- L . -

IS

IN AN EFFORT TO ALERT THE®TEACHER EDUCATION COMMUNITY TO THE
IMPETUS AND 'STRENGTH OF)THE TEACHER ASSESSMENT MOVEMENT. AS WELL
AS TO 'SUGGEST ‘“THAT IT WAS A MOVEMENT DESERVING SUPPORT, THE
AMERICAN As50CIATION OF COLLEGES FOR TEACHER EDUCATION PASSED TWO
SIGNIFICANT RESOLUTIONS AT THE ANNUAL MEETING IN DALLAS IN
FEBRUARY 198). THESE RESOLUTIONS WERE : ..

[ % N
'

1. IN RECOGNITION OF THE NEED FOR QUALITY TEACHER

EDUCATION, AACTE SUPPORTS A TEST OF BASIT SKILLS g
AS A CRITERION FOR ENTRY -OR coNTINUANcE IN TEACHER

.

._[EDUCATIQN PROGRAMS, - -

-




-

IN RECOGNITION OF THE NEED FOR QUALITY TEACHER
EDUCATLON, AACTE suppoRrTs A';;CGRAM OF ASSESSMENT .
:t3.0E PROFESSIONAL SKILLS AS AN EXIT REQUIREMENT FOR
TEACHEE PREPARATION PROGRAMS. .THIS ASSESSMENT |
’5\.&SHDULD INCLUDE:  (A) COMMUNICATION SKILLS > (B) HUMAN
RELATIONS SKILLS; (C) GENERIC TEACHING SKILLS, AND
(D) SUBJECT MATTER PROFICIENCY. -
.
- [ .PROPOSE THAT WE JOIN THE PUBLIC IN SUPPORT OF TEACHER
COMPETENCY ASSESSMENT. | PROPOSE THAT WE ‘ENDOBSE RIGID ADMISSION '

REQUIREMENTS IN TERMS OF COMPETENCY IN BASIC SKILLS., ’I PRéPOSE

THAT WE ENCOURAGE* QUALITATIVE_MEASURES ‘OF PROFESSIONAL AND ACADEMIC
SKILLS PRIOR TO CERTIFICATION. But, vou Ask, "WON'T THAT GREATLY,.
EXACERBATE THE COMING TEACHER SHORTAGEo" CF COURSE IT WILL, BUT.
WHAT’THE HELL, I'M READY TO HELP (CREATE A TEACHER SHORTAGE IF THAT'S
NECESSARY TO AWAKEN THE PUBLIC TO nﬁE PLIGHT OF TEACHER EDUCATION,
TO OUR LACK OF FINANCIAL SUPPORT, TO OUR LACK OF LIFE SPACE IN

 THE CURRICULUM, AND TO OUR LACK OF STATUS. | BELIEVE WE SHOULD
'GIVE THE PUBLIC WHAT IT PROFESSES TO WANT. [HEREFORE, | PROPOSE
THAT WE, AS GOOD ACTIVISTS SHCULD, GO HOME TOMORROW AND .BEGIN
IMPLEMENTATION WITHOUT AWAITING THE LEGISLATIVE MANDATE THAT IS
JUST AROUND THE -CORNER. . .

P MS " ¢

_GEORGE DENEMARK OF -THE UNIVERSITY OF KENTUCKY CONTENDS THAT

TEACHERS DO NOT NOW RECEIVE A FULLY PROFESSIGNAL,PRESERVICE
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EDUCATION, THAT THEIR PREPARATIOR IS NOT COMPARABLE IN LENGTH OR
RIGOR TO THAT OF MOST RECOGNIZED: PROFESSIONS. . GEORGE INSISTS
THAT OUR PROGRAMS ARE NOT GROUNDED [N THE BASIC CONCEPT THAT MARKS
A TRULY PROFESSIONAL EDUCATION: THAT THE GRADUATE MUST HAVE
ATTAINED A LEyEL OF COMPETENCE SUFFICIENT 10 GUARANTEE SAFE PRACTI CE
wTTH'CLIENTs. HE CONTENDS THAT THE PRO%ESéIONALiREQUIREMENTS ARE
INADEQUATE IN TERMS OF TIME AND THAT WE NEED FIVE YEARS MINIMALLY
TO ADEQUATELY PREPARE THE BEGINNING TEACHERS.
TiiTHERE ARE MANY OTHERS WHO' SHARE WITH GEORGE THE CONVICTION
THAT OUR LIFE SPACE IS INADEQUATE, THAT WE NEED A FIVE-YEAR
INTEGRATED PROGRAM TO EVEN BEGIN TO APPROACH THE NECESSARY PROGRAM-
MATIC DEPTH AND RIGOR OF AN EFFECTIVE PREPARATION PROGRAM. I am
ONE WHO AGREES WITH GEORGE. | BELIEVE WE, TOO, SHOULD DENY AS
ADEQUATE THE 15- 25 HOURS PRESENTLY ALLOTTED IN MOST STATES FOR
THE PROFESSIONAL EDUCATION OF SECONDARY TEACHERS.
< . ‘ \ -
THEREEORE, I PROPOSE TO YOU THAT- WE SUPPORT EXTENDED TEACHER
EDUCATION PROGRAMS; THAT WE ADVOCATE A FIVE-YEAR PROGRAM AS MINIMAL ’
FOR CERTIFICATION IN OUR VARIOUS STATES. WHETHER WE ARE'SUCCESSFUL
OR NOT SUCCESSFUL MAY NOT BE AS IMPORTANT AS OUR TAKING THE. .
POSITION: HE MUST NOT CONTINUE TO BE swAYED‘DY PUBLIC OPINION,
WE MUST SWAY PUBLIC OPINION. OUR PROFESSTON HAS NEVER BEEN IN P
GREATER NEED OF LEADERSHIP. TEACHER EDUCATORS MAY NOT BE POREREGL \
AT THIS TIME, BUT THE ROWER\OF- GOOD IDEAS IS INESTIMABLE [ am
. AWARE THAT MANY SMALL PRIVATE INSTITUTIONS FEAR FIVE-YEAR '
.PROGRAMS BECAUSE ‘THEY BELIEVE THE FIFTH YEAR WILL INEVITABLY
- L]

s
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_BE A GRADUATE PROGRAM, 1 Hore NOT ; BECAUSE [ BELIEVE THAT WOULD -

17

'DEFEAT OUR PURPOSE, | BELIEVE IN A FIVE-YEAR INITIAL PREPARATION
PROGRAM.

LA RSN ' ‘
] H
H

i

%

;} ' BT, You AsK, "HON'T A"FIVE-YEAR PROGRAM FURTHER [EXACERBATE
“ THE COMING TEACHER SHORTAGE?" OF COURSE IT WILL., | HAVE THE SAME
N\ AYSWER I GAVE TO COMPETENCY ASSESSMENT, 1'M READY TO EXACERBATE °
THE SHORTAGE. LET’S TAKE A STAND FOR QUALITY VAND LET THE PUBLIC
. WORRY ABOUT THE CONSEQUENCES.

ly, TaLENT Poo * ~ S
TIMOTHY UEAVER OF Bosfon UNIVERSITY PAINTS A BLEAK PICTURE
OF THE QUALITY OF APPLICANTS TO TEACHER EDUCATION PROGRAMS. HE
IS ABLE TO DEMONSTRATE»WITH STATISTg % DRAWN FROM MANY SOURCES
- THAT. TEST SCORES ON THE ACT . AND* SAT ARE DROPPING DRAMAIIGALLY FOR
ALL COLLEGE ENTRANTS, BUT TEACHER EDUCATION SCORES ARE‘THE LOWEST,M
AND . STILL DROPPING,

, “'&;;, , X \

THERE ARE NUMEROUS REASONS FOR 'THIS: ' v

[y

, B )

1, THE ABOMINABLY LOW PAY

.
N
-5

~——

I THE POOR AND DECL NING STATUS 'OF THE PROFESSION

b
®,

2
3, THE PROBLEMS OF CLASS 00M MANAGEMENT
4

. THE REPORTS. OF TEACHER SURPLUS

£
P

“




'_PERHAPS EVEN MORE AIGNIFICANT IS THE LOSS OF WOMEN AND .
. - p ¢ . . . «
MINORITIES WHO ONCE F UND 'TEACHING AN AVENUE T0 UPWARDQMOBILITY'
- NOW WITH S0 MANY NEW AND EXCITING PROFESS}ONAL OPPORTUNITIES, THEY

o

FIND TEACHING TO" BE .ONLY AN ALLEY.
& r.

I SEE_LITTLE PROMISE OF IMPROVEMENT [F CONDITIONS STAY THE "
SAME. SOMETHING MUST BE DONE TO‘RAISE THE STATUS OF-THE PROFESSION .-
TO EQUAL OR EXCEED iTS PASTGEEVELS. N fROPOSE THAT WE DO NOT
ACCEPT INTO OUR PROGRAMS THE MEDIOCRE AND THE INEPT., | PROPOSE .
THAT WE ESTABLISH MEAN[NGFUL ADMISSION‘REQUIREMENTS, SELECTIVE .
‘ADMISSIPN REQUIREMENTS, AND THAT WE RIéIDLY AEMINISTER THEM, ‘

} — *

hy
/

- ¢ . 2w
BuT, You Ask, “WON'T RIGID ADMISSION REQUIREMENTS GREATLY -
¥

" EXACERBATE THE COMING TEACHER SHORTAGE?" | THINK,YOU KNOW THE .
ANSWER.,  IT's: “MHAT THE HELL, GIVE THE PUBLIC: WHAT THEY WANT."

: b ]

~

'4

LET'S DEAL WITH THE 'TEACHER SHONTAGE. s IT REAL

| )
OR IMAGINED?/ FQR MANY YEARS PRIOR TO 1968, THE DEMAND FOR- NEW

« , .
TEACHERS EXCEEDED\JHE SUPPLY BY THOUSANDS. /IN 1969, THE
SUPPLY/DEMAND WAS ALMOST IN'BALANCE, But’in 1570, THE SITUATION

ABRUPTLY CHANGED AND.. THE SQPPLY EXCEEDED THE -DEMAND BW ALMOST
: \

50,000, ThHE DRAMATIC‘DECL}NE IN THE DEMAND FOR NEW TEACHERS CAN

BEST BE ILUSTRATED BT\THE FACT THAT IN 1963 THE NEW TEAGHER
DEMAND WAS APPROXIMATELY 245,000, Bv 1980, THIs FIGURE HAD FALLEN’

~ \ -
TO APPROXIMATELY llS;OOQ.‘_“ g \\\ ’ .
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v AS COULD BE EXPECTED; THERE HAS BEEN A LAGGING.BUT CORRESPONDING
's“o '

. : DECLINE IN THE. NUMBER OF NEW TEACHERS pREPARED DURING THE SAME -

—

‘PERIOD OF TIME. SINCE STUDENTS IN THE TEAGHE@Q@QUCATION PIPELINE .
AND'TEACHER PREPARATORY INSTITUTIONS WERE CAUGH

BY SURPRISE BY
THE SUDDEN DROP IN DEMAND, PRODUCT ION CONTINUED UNABATED UNTIL
1974 AND 1973, . YEARS IN WHICH THE GREATEST DISPARITY OCCURRED

N 4

BETWEEN SUPPLY AND DEMAND. SINCE 1972, HowEVER, THE SUPPLY OF NEW
TEACHERS HAS ‘DROPPED PRECIPITOUSLY IN RESPONSE TO, THE REDUCED DEMAND

‘

AS WELL AS TO A NUMBER OF OTHER FACTQRS. THE NET RESULT IS THE

PREDICTION THAT THE LINES OF SUPPLY AND DEMAND WILL CROSS IN THE
. R », . % . ‘ .
MID TO LATE 1980's. ot

A}

*

DESPITE THE F‘CT'THAT NdNONEZDENIEﬁ THAT A VAST SURPLUS, OF

TEACHERS HAS EXIS%§D DURING THE DECADE OF THE 70's, THIS SURPLUS
HAS NOT BEEN“UNIFOGM ACROSS THE VARIOUS TEACHING SPECIALIZATIONS.
TH NEA, FOR EXAMPLE, REPORTED A 50% EXCESS;OF NEW TEACHERS OVER

" AVAILABLE POSITIONS IN 1978, THEY INDIC TED, HowEVER, THAT THE
SUPPLY WAS LEAST ADEQUATE IN TRADE- INDUSTRIAL AREAS, MATHEMATICS, -
VOCATIONAL AGRICULTURE; SCIENCEG, DISTRIBUTIVE EDUCATloN AND

SPECIAL EDUCATION LD. [~ e T ,

[
13

¥ SO . . - - . -
IN REPORTING TEACHER SUPPLY/DEMAND ,FOR 1981, THE ASSOCIATION
EOR ScHooL, COLLEGE, AND UNIVERSTTY STAFFING (ASCUS) LIsTED,
EIGHT TEACHING FIELDS WITH A CONSIDERABLE TEACHER SHORTAGE
MATHEMATICS,, . INDUSTRIAL ARTS, PHYSICS, SPECIAL EDUCATION (LD)
VOCATIONAL: AGRICULTURE, CHEMISTRY., GENEHAL 8CIENCE» AND. SPEECH

CORRECTION./ TEN AREAS WERE LISTED Aé EIELDS WITH A SL! HT TEACHER

a
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INCLUD%INE—R»E FIVE AREA,S— OF SPECIAL EDUCATION;

BILINGUAL EDUCATION, % H SC/ENCE, BIOLOGY, SCHOOL PSYCHOLOGIST,

S ot

AND BUSINESS ELEVEN TEACHIN{i FILELDS WERE LISTED AS BALANCED AND

S
EIGHT AS HAVING A SLIGHT SURPLUS. THOSE LISTED AS HAVING A SURPLUS

WERE FRENCH, GERMAN, ELEMENTARY  (BOTH PRIMARY XND INTERMEDIATE

GRADES); HOME ECONOMICS; HEALTH EDUCATION; SOCIAL EDUCATION; ART,
. g) -0

. o=

<
-

- . . .
o , .

AND PHYSTCAL EDUCATION )

\

*/

AY

ASCbS REPORTED A DECREASE OF LEZ N THE NUMBER OF NEW
ELEMENTARY TEACHERS AND 517 IN NEN‘%ECONDARY TEACHERS BETWEEN

1970 A%P 1908 THEY- FURTHER RERORTED ANTICIPATED DECREASA§ IN

" THE 'NUMBER OF PERSONS COMPLETING RE IREMENTS FOR CERTIFICATION ,
BETWEEN 1900 AND 1981 TO,BE/ZIZ IN EREMENTARY AND 147 v SECONDARY
EDUCATIoN. ’

. .
\ . . ’
5

[’
3 -

“
-

ALL INDICATORS POINT TO INéREASING BALANCE BETWEEN SUPPLY/DEMAND
MANY . PRDJECT A SHORTAGE AS EARLY As 1985, TSNK{/
CERTAINLY THE DATA PROJECTED BY THE ‘NATIONA® CENTER FOR EDUCAT .

" STATISTICS SUPPORT A FORTHCOM{NG SHORTAGE IN é;E’LATE 1980's.

IN THE NEAR FUTURE "

&3

THE SHORTAGE OF TEACHERS WILL BE CAUSED -BY A NUMBER OF FACTORS:

- . rs

-
- .

°

THE SCHOOL-AGE POPULATION (5-18 YEARS), i

. HAVING
DECLINED 87 BETWEEN 1975—85 WILL BEGIN INgREASING
BY. 1985 AND IN THE PERIOD BETWEEN 1985-2000 wiLL.

INCPEASE BY APPRDXIMATEEY 7, OOO 000 .
\/‘

3

v
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. A MINIMUM oF 33 STATES, HAVE TAKEN SOME ACTION

REEATIVE TO COMPETENCY TESTING OF TEACHERS EITHER
- FOR ADMISSION TO TEACHER EDUCATION PROGRAMS OR ‘ -

- FOR CERTIFICATION. THE RESULT IS TO TIGHT(N UP

REQUIREMENTS BOTH,FOR ADMISSION AND CERTIFY{CATION.

4 -~
] -~

L ) . »
STUDENTS REPORT ,A RELUCTANCE TO ENTER' TEACHER

oy

EDUCATION BECAUSE OF LOW PAY, LOW STATUS, AND ' . ‘
. {
DISCIPLINE PROBLEMS. co - .. F

f ‘ A ¥
,

-

o [N ADDITION TO LOW PAY, LOW STATUS, 'AND DISCIPLANE,
INSERVICE TEACHERS ADD BUREAUCRATIC DEMANDS AND
“BURNOUT” OR STRESS AS FACTORS CAUSING HIGH TURNOVER “

' RATES ESTIMATED "AT 6% BY NEA AND &% BY THE.NATIONAL

s - CENTER FOR EDUCATIQN STATISTICS, w

4 . ]

] ’ = . l
. INCREASED JOB OPPORTUNITIES FOR WOMEN AND MINORITIES -
i PROVIDE OPTIONS OTHER THAN TEACHING TO THESE GROUPS

o

FOR WHOM TEACHING ONCE PROVIDED UPWARD MOBILITY.

9

ALTHOUGH THESE AND OTHER CAUSES ,MAY TEND TO PRODUCE A MORE

.FAVORABLE RELATIONSHIP BETWEEN THE SUPPLY/DEMAND-OF TEACHERS AND

MAY, IN FACT, CREATE A SHORTAGE, THE-CRISIS OF SUPPLY DOES NOT

LIE IN NUMBERS OR QUANTITY, BUT IN QUALITY! THE QUALITY OF TEACHER
- oo ’ X , S

EDUCATION STUDENTS IS DIMINISHING AT AN ALARMING RATE AS EVIDENCED

BY TEST SCORES AND OTHER MEASURES.




“ """ JHE FOLLOWING CONCLUSIONS CAN BE SUPPORTED BY DATA: :

> .
- . A [ 4

A. THE RATIO BETWEEN SUPPLY/DEMAND IS RAPIDLY. COMING
° INTO BALANCE. MOREOVER, SHORTAGES EXISJ IN SELECTED
_TEACHING FIELDS PRESENTLY AND PROMISE TO -EXPAND FROM

L g

" THESE .10 OTHER' FI'ELDS IN THE NEAR FUTURE. LGIVEN THE . . .
TRENDS THAT EXIST TODAY, A GENERAL T.EACHER "SHORTAGE

CAN BE EXPECTED. ‘ ' ~

' B." GIVEN THE GENERAL LACK OF CONFIDENCE EXHIBITED BY
‘ © THE PUBLIC N EDUCATION AT ALL‘LEVELS, STATES .CAN BE
> EXPECTEDTO CONTINUE MANDATING COMPETENCY ASSESSMENT
MEASURES FOR BOTH ADMISSIONS AND" CERTIFICATION, x B
THEREBY. FURTHER RESTRICTING THE SUPPLY GF NEW TEACHERS.
) _. C.  GIVEN THE LACK OF INCﬁNTIVES‘FOR ENTERING TEACHER
‘ EDUQETION PROGRAMS (LOW PAY, LOW STATQS,\ETC.),-THE
QUALITY STUDENTS WILL INCREASINGLY BE SIPHONED OFF
~~BY OTHER PROFESSIONS, MiD VOCATIONS. THEREFORE, ONE : -
CAN EXPECT THE ACADEMIC QUALITY AND scHoCARSHIP OF . |
STUDENTS ENTERING TEACHER EDUCATION TO CONTINUE TO .
DECLINE.

’v‘
7
- i

D.. GIVEN THE CONDITIONS LISTED.IN C ABOVE, THE FLIGHT -

&

o FROM TEACHING OF PRACTICING TEACHERS WILL CONTINUE
OR INCREASE, THEREBY CAUSING®THE TURNOVER RATE TO
MORE NEARLY APPROACH THE’NCES PROJECTION OF 8% RATHER

-
- 2
) N .
i Iy q .

o . . . - : 9,




« ‘ . .
THAN-THE NEA PROJECTION-OF 6%--A FACTOR THAT WILL - = -
. . & . CONTRIBUTE 'SIGNIFICANTLY TO THE DEVELOPING TEACHER : =

SHORTAGE. .

.o
2
Y . . W

E.  THE INCREASE IN SCHOOL- AGE’ CHILDREN, AGES 5- 18 -
A VALID ASSUMPTION AND WILL FURTHER. EXAGGERATE |
. SHORTAGES . ‘
F. THE PRESENT SHORTAGES'OF‘MATHEMATICS AND SCIENCE \
TEACHERS WILL BECOME INCREASINGLY CRITICAL, : ,

G. THE RESPONSES OF STUDENTS AND TEACHER EDUCATION ° - '
INSTITUTIONS TO TEACHER' SHORTAGES WILL LAG BEWIND

/THE INCREASING DEMANDHEVEN MORE PRONOUNCEDLY THAB . - “<:?
| IN RESPONDING TO THE OVERSUPPLY., THE 'MAJOR FACTOR . o
WILL PROVE TO BE LACK OF INCENTIVES TO -ENTER THE . ;"“-
TEACHING PROFESSION, ) . B —
s - .

@ - ' .

. .
IF YOU BELIEVE THESE DATA, IF YOUR INSTITUTIONAL DATA CONFIRM
THESE PREDICTIONS, *THEN YOUR OACTE SHOULD PREPARE A NEHS‘RELEASE

roe

AND INFORM THE PUBLIC OF AN IMPEND.ING CRISIS THAT CAN 0 LY(RESDLT
FICATED

IN STATES FLOODING THE CEASSROOMS'WITH EMERGENCY CERT ‘
. . N , é }
TEACHERS AND THEREBY FURTHER REDUCE THEFQUALITY . PUBLIC EDUCATION, .
) '-,, ‘ ; .’—- 7' ' . /

FINALLY, TEACHER EDUCATORS SHOULD BE ACTIVE IN BUILDING

COALIII ONS BETWEEN THE TRAINING ARM IN HIGHER EDUCATION AND THE

¢ ,; } . . ‘ Sy
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. ! N ,
PRACTICING PROFESSION, THE POLARITY~BETWEEN THE ,PRACTICING

PROFESSION AND HIGHER EDUCATlON'THAT HAS EXISTED AND, CONTINUES' TO
- EXIST .CAN‘ONLY LEAD TO A FURTHER WEAKENING OF, SCHOOLS, COLLEGES,
AND DEPARTMENTS QF EDUCATION,
» -

B . .
. /
. ) .2
PN
4

THERE 1S A MAJORFCHALLENGE FOR THE CONTROL OF* TEACHER EDUCATION.
TEACHER ORGANIZATIONS WANT, AND EVEN DEMAND; MORE v0ICE IN-THE -
5(¥ERNANCE OF *TEACHER EDUCATION. THE PUBLIC DEMANDS A VOICE AND
FHEY ARE GETINNG IT THROUGH LEGISLATION AND STATE DEPARTMENTS OF
EDUCABION, ~ YE ARE FACED’ WITH SUCH QUESTIONS AS: WHo WILL CONTROL,
»  TEACHER EDUCATION? HQ\WILL DETERMINE CRITERIA FOR ADMISSION AND
RETENTEON? HHoDwILL‘DEIIERMINE THE .CURRICUI_UM7 WHO wiILL C0N19R»0L
B ~THEsCONTENZ’Aﬁb’DE‘IVERY sx\\EMagF INSERVICE EDUCATION? WHO WILL
. CONTROL ACCREDITAT10N7 WHAT WILL BE THE ROLE DF’/DLLEGES OF
EDUCATION IN THE FUTURE? /h%ﬁT WILL BE THE ROLE OF THE PRACTICING

PRDFESSION7 OF STATE DEPARTMENTS OF EDUCATI0N7

s’

ARE NHESE RELEYANT,QUESTIONS? ~INDEED, THEY ARE. BUT THESE-

AND OTHER. QUESTIONS. WiLL, NOT BE SOLVED BY ANY ONE SEGMENT OF THE
'EDUGATTBN COMMUNTTYs ‘THEY 'CAN ONLY BE SOLVED BY COLLABORATIVE
PROCESS. OF\ALL THE INVOLVED EDUCATIONAL CONMUNITY, THEREFORE, WE
MUST. EEARNﬁﬁéRE ABOUT COLLABORATION AND HOW TO DEVELOP VIABLE
RELATIONSHIPS WITH TEACHER AND OTHER EDDCATIONAL ORGANIZATIONS.
WE MUST LEARN,TO SHARE/EOVERNANCE IN NEW WAYS AND TO SPEAK WTH
" ONE VOICE ON SIGNIFICANT fSSUES® WHAT ARE YOU, THE OACTE poInG

» 70 PROMOTE ‘COLLABORATIVE GOVERNANCE OF TEACHER EDUCATION?

=~ LY
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SUMMARY

[ REGRET THE FACT THAT MANY WILL FIND MY PRESENTATION UNDULY

PESSIMISTIC AND MY RECOMMENDATIONS -UNFOUNDED, . HOWEVER, [ S&E NO

GREAT CAUSE FOR OPTIMISM, THE PICTURE IS BLEAK. BLEAK IN TERMS

‘OF FINANCIAL SUPPORT FOR EDUCATION.. PEOPLE ARE NO LONGER WILLING

TO MAKE FINANCIAL SACRIFICES VIA TAXATION FOR EDUCATION. - THEY WON'T
INCREASE TAXATION NOR WILL THEY PASS BOND ISSUES FOR NEW FACILITIES.
EDUCATION BUDGETS ARE ESSENTIALLY FLAT,

-

. As TEACHER EDUCATORS, %OU CAN DO SOMETHING ABOUT THESE ISSUES.

Al

As THE OH1o ASSOCIATION ofF COLLEGES FOR TEACHER EDUCATION, YOU -
_HAVE BOTH A FORUM AND A VEHICLE TO IMPLEMENT CHANGE. IF YoU ARE

TO BE LOVING CRITICS AND PROTECTIVE SPOKESMEN FOR FEACHER EDUCATION,
WHAT RESOLUTIONS WILL YOU PASS IN YOUR BUSINESS 'MEETINGS .TODAY

~ (TOMORROW)?  WHAT ISSUES WILL You DISCUSS7 ASSUMING YOU TAKE
POSITIONS ON ISSUES, HOW WILL You PUBLICIZE YOUR STANCES7 WHo .

WRITES YOUR PRESS RELEASES? OF MOST'IMPORTANCE, ARE THEY PUBLISHED7

- ) ~
<

I BELIEVE THE STATE ASSOCIATIONS TO BE THE MOST PROMISING
CHANGE AGENTS IN.TEACHER EDUCATION TODAY, FAR MORE IMPORTANT '
THAN OUR NATIONAL ASSOCIATION IN TERMS OF-TMMEDIATE IMPACT ON A
STATE. | AM A PROUD MEMBER OF OUR KENTUCKY ASSOCIATION OF COLLEGES
FOR TEACHER EDLCATIONZ WE HAVE RESOLUTIONS, WE LOBBY FOR LEGISLATION,

WE SUPPORT, POLITICAL CANDIDATES. HE ARE PROACTIVE. [M CERTAIN

-

THAT YOUR ASSOCIATION IS ALSO, BUT IF NOT, TODAY IS THE BEST DAY
TO START POLITICAL ACTION. <

we.

<




