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. Personal and Professional -Conflict: Stress for Teachers
$ . _ ~ . .
.- _ " * - T ) ‘
. " : . NN -
AY o ) o ' P .
Teachers often find it difficult to separate their personal lives.from -
" their professional lives, Professional responsibilities such as lesson
- . - ) ' M . AJ '
planning, paper grading, and material preparation“sometimes can not be

v , R

completed durlng $chool hours and thérefore must be done at home, This -« v
N e "

~ o

eutsxlnto a teacher s personaI tlme.and may ‘create stress, Teachers alsgo

» - ”,
‘. . . R Y owy. » IS .

., > . -

may be troubled byl"ertaln condltlons at school (e.g- students W1th d1sc1-

- ® .
~ - N —

pllne of academlc problems, ex%ectatlons of pr1nc1pal or communlty, rules

and procedures)-and may continue to th1nk about these condltlons even.after
’. _ o
leav1ng school-at the end of the dayp ; \ ! : o

Spec1f1cally, ‘how do teachers personal and profess%onal lives 1nteract

N
i .

What are the eff‘ects of thls mnteractior{o and how do teachers déal mth stress
-4

which might bescreated because bf this interaction? Burden (19?9, 1980) S

-

v
L

conducted a study to obtain teachers’ perceptions of theif. personaI'and

P

professional development 1nformatlon was prov1ded by the teachers t¢ answer

Pl -

these questions. Tbe study also prov1dedsev1dence for stages of teacher
caree% development in terms of changes in job SklllS knowledge, and

behaviors; changes in attitudes -and outlooks- and changes in JOb events.

This- paper will describe (l) the or1g1nal study, (25 the 1nteraction

L

of” the teachers personal and proﬂesslonal lives, (3) the difficulty 1n ’
/I Cqd ol ~
separatime the personal and pr@iess1onal lives', "and (4) the tension from
) )] . .
the job, . At - ‘, ‘ .
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- ' ‘CIhe Research étudy

The purpose of Eurden's study uas to determine teachers' perceptions

of their personal and professional development fQr their ent}re careers by

a

- conducting focused interviews with experienced teachers. The study obJectlves

. - -
.

‘focused on personal and professional changes and 1nflua§ees. . .

7 s -

'o\ - ~

The focused 1nterv1ew al&owed the teachers to refiect on any varlables

.they thought were 1mportan¢ to\their careers“ They could/relate key var1ab1es '

© )
..!

that. affected thelr personal and profes51ona1 déVelopment agajdlscuss how

A 4

those variables mlght have changed “6ver the" years, * Glorgi (196?) Sa;d\the
o - . 4 ‘ o ) '

essential phénomenon“as_it'was lived and experienced by the subjeats should

Be captured in an interview; atherwise 'the research would lose much'of its

-

.value,® The focused interview allowed for this phenomenon,
. . & h 3 ‘

\ : .
" Method - . . ‘ .

. . . ‘. . -

.

Subjects.  The sample conS1sted of 15 publlc school teachers from eight

suburban school districts in centril Ohio., The thirteen women and two men
were teaching at the elementary leyel (K-62:‘ ibe~teachers ranged in school
teaching experience’frém 4 to 28, years. ' EEETRE o |

Because ofi the relatlvely small sampleas;ze a nupber of ‘criteria were

3 . . s
established for this exploratory study o narrow/the range of variability-for

the teachers interviewed, The sample in&luded only regular.claserOm teachers

+ M ) u\ :
who had their entire teaching experienee at the. elementafy level, those with

s

Timited. delays from the end of hlgh schodl and the start of teaching, and
_those with few breaks in service once startlng to teach * )
Interview Guide. The focused interview's'distihguishing bharacteristf

5 ‘ A

made it particularly useful in- uncoVering a divers1ty of responses which WETe

salient to the teachers as. they descrlbéd thelr cargers.




An interview guide was devéioped which followed the focused interview

.
-

‘ 5
guidelines proposed by Merton, Fiske, and Kendall (1956). '

Therevis;inherent flexibility in the fnterviewer:s conduct due to the -

necessity of responding to new emerging data. After the teacher completed
' r

“the describtion of the first year, the‘investiéator provided a transition so

-
~

the teacher would discuss the second year in a similar manner., Each succes- .

.

51v@ year and each school settlng/was discussed

]

-
~

er experlmental 1nterv1ews were gonducted to: (1) test the design’of
the interview, (2) improve the 1nterv1ew skills of thé'1nterv1ewer and
(3) develop consistency in the interviewer's approach.

{ ’ & : s
Procedures for Data Collection, The teachers who%agreed to the inter-

N

view were sent a letter wh;ch outlined the object?Ves of the studi, reminded

« ’

. thenm of the tape recorded 1nterv1ew, and assured them of anonymity. With the

-

letter was a school data sheet which the teacher was asked to complete prldr

to the interview, The data sheet was used as.an aid te the 1nvest1gator'

!
durlng the 1nterv1ew but also as a meahs of st1mu1at1ng the teachers memorles

of specific detalls‘or general patterns of their careers. Also 1ncluded w1th ’

1 . L

the letter were ten sample questions to give the teachers some idea;ﬁf the

toplcs that might be addressed in the interview, -, S

. ',
A4 -w S ‘ ’

Data Analysis. The.audio “tapes of the 1nterv1ews were transcrlbed onto

note‘cards and were later typed consecutlvely on typing paper Definitional

. . . . v a4
guldellnes were developed wﬁlch served as a bas1s of de01s1on when coding the

- ~ P «
ideas prov1dcd by the tcachers. The.constant-comparative-method of qualjta-

tive anaLysxs proposed by Glaser (1965) and Glaser and Strauss (1967, 1970)
.-was used to analyze the data. This method 1nvolved the comparlsoﬁ Qf the
"'ideas phich were coded into each study objective and the.determination of

. .




topical categories, .}

Interaction of Personal _and Professional Lives -

. -

/Most teachefs indicated that their personal lives had affected their
teaching and; in turn, their teaching had affected their personal lives.,
Table_l prbyides a summary of these 1nf}uences.' . t-

" Personal iife Affects Professional Life

Most teachers reported that their personal lives affected their
. N - »
teaching, usuzlly in a positive and supportiye manner. Among the personal

.aspects .cited were their, attitudes and feelings about themselves, their

snoﬁses and ‘families, their-outside school activities, and their personal

© ©

qualities., - . o L . —

Several teachers said their positive feelings about themselves allowed o

N .
.

'tben to be more positive when dealing with the children in schoal, When they

were more comfortable and happier with themsel&es, they were more comfortable .
‘ / .
and bagpiér when workingrwith the children, . .
MIf yoJ'pe happy in your personal life, you're happy with the
"% children., If you‘re not happy in your personal life you waste |
a.lot of time worrying abaut .that and then you can't do your i
. Jjob as a teacher, If things are going well at home, you can |
concentrate on being yourself, be;ng genuine* and interesting
as a tegcher, " . . {

-~

"I, just learned to like me BoTTer, WhIch\L_think helps in
teaehing, too. Becduse I think when you 're real satisfied with
yourself, then you can be happier.inm your job," -

Some teachers indicateavthat ‘their relationship with their spouses

Tk (

resulted in_more warmth understanding, and compassion yhen dealing with the

’
. f - Te ' ° he

«;children at. school. The teachers understanding of their own children alSe

- . . .
P L4 ¥
o ' @ . . . S

g helped <them in $heir classrooms."“a ’ S N




iage had a big influence on how I teach and -
= L « approach the chiydren., I think it makes me more understanding,
" If I feel that I'm\]loved and wanted and needed, it's eagier
. for me to make that thild at school feel that he's loved and
‘wanted ‘and needed." .-
‘a 1] “ e : .
Because of their personal activities outside of school, ‘a few teachers

@

. , said they were more flexible! compass;onéte, and understanding of the children

S : %.. ' h N \.
‘"Somethlng that has influenced me some in my thinking is my
b a‘taklng classes in painting. Thé struggling that I went through

at schbol,

-~ in the process of  trying to do that has given me a little ;
. : 1n51ght into what the kids go through."  ° .
Y ‘ -
- Professional Life Affects Personal Life :,? % ’
Most teachers reported that their profess1ona1 act1v1t1es affected the1r -
R .
personal 11vesa ﬁ%ofess1onal activities positively affected the general
e, . . .
quality of life, personal de%elopment, and home life., Teachers glso said
I N ! B L Y .
there were negative aspects such as strain on their families and*on théir .
. . h X . ) o
own mentzl health./ X
Some teachers said their jobs enhanced their lives and made them feel |
more fulfilled, They also indicated that their personal development was
influehced positively by the people they worked with in the’;schobls,
) "I found our staff made a big difference in me. From them I . )
* learned to questisn and to develop answers for myself, I g
learned to set standards for myself even higher than the ones
. . I had set before. I- th1nk enjoying teaching ahd the confidence
’ in that helped boost the confidence outside the school.” . =t
> © "Because of hy teachlng experience, I feel I'm capable of
" doing some' of these wther things outside of school, This
- . is where my job hag enhanced my living and the act1v1t1es

I do." ) N

-

The profess1ona1 dives of some teachers’ positlver affected the1r lives *

at home, When they were comfertable and happy- with the{r teaching, they.

> v

of tén were cgmfortable and happy at home as well, Khowledge “of children and

3 . Y - ¥
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Y

teaching also helped teachers in raising their own chlldren.
.O
"If you 're not happy in your job, you feel like a failure.
And then-‘you don't want to throw off all those problems on
your family, If you feel satisfeition in your teaching,
.you're going to come home and feel satisfaction here. My* .
experience in teaching helped me more with my own children,
T made sure that the bad things I saw in school, ip teachers, _
and in kids would not come up in our family."
. ‘ . . \ ’ *
The professional lives of some teachers created strain and tension
which affected family relationships., Tension will be discussed in a later

section,

, “Because of the changes in education today and the amount .
of energy a teacher has to put out to cope with the discipline,
I think my family has suffered-for it, too. It takes patience
to work out a class situation and it's a fact that by the time. -
I get home, there isn't-any more patience left." .

. "I.don't think your job should take all of your: time but it
can be that demanding to be a 2&-hour job. And when you start
inp September and go until June, you have those children with
you all year long in your thoughts. .You take the work home
with you. You take the mental strain home.with you."”

N ) ) .
Diffiegl;y Separating Personal and Professional Lives
o N

Some teachers viewed their personal and professional lives as being
inseparable, Some accepted.that merglng as a natural condltion of teaching
while others saw 1t as-a desirable condition., The teachers reported thlnklng

abgut their %eaching and the children often when they were not in school and
- 4

-

also reported spending much of their personal time obtaining materials or

) thipking of new teaching methods to enrich the“class, Often many of their

personal friends were teachefs in the same building so it was difficult to

L B >

separate their personal and professional lives,

e

Fo. "I don't like to disassociate my personal life’ from teaching

.QK,!V because, to me, teaching is a very personal thing. And it's

2]

because a lot of my ‘close friemds .are at school with me, So
it's like  my pexsonal and working Y ves are very close, I don't
look at,it as an 8 t0 .5 job and I'don't quit when I come home;
you can’t do that when you teach You carry. everythlng with
-you 2i* hours a day. )

L ‘ - e

. .
- g X . ' . . .
- ‘ ‘ T ﬁ : & .
. " " A .
~ , /




- professional lives, . They either preferred to keep their.personal and pro-l

tension, and (3) ways they released the tension,

4

“I'm glad we talked about the school and about personal life .
because phey seem to go hand-in-hapd, ILt's not a job where

you can just.go home, I can not just leave it, Even when

you're sitting here at night, there are‘still ‘thoughts of

school zoomlng through your *head." .

« Some teachers  padg a deliberate effort to separate their personal and .

fessional libes iﬁdepenﬁeﬁt of each other, or they tried to keep them

e

their personal lives. Despite their efforts, the merglng ofathe personal . -

. ) -
and professional lives often occurred,

“Teaching "is my job., I'll do the best I can while I'm there . ;.
and when I'm home, I want to do other things. I didn't ever

feel that way until a couple of years ago., And now after 15

years of teaching, I feel like I come first; my thoughts and

feelings come first

' "There is an overlap of my personal life and teaching because -
a lot of friends I made at teaching that work with me are a
people who I do things with in my private life, But I try

to separate that.- I .am a teacher and that's sthe way it is,

JAnd I talk about teaching even though I do try to separate R
it; it still gets in there "

1

Tension from the Job | -
When discussing the demands of the job, the teachers commented on

(1) the personal time required te do teaching tasks, (2) the sources of

3, ) - : )

* ’ . ‘ . l ' M
Personal Time Commitment -

. . | ) .
' ‘Mos‘t ateachers accepted the volume of work and the pressures (juring their

first year as part of the job; they were willing to take work' home and use

personal time to complete it. Less was said about taking work home and Y4

.committing their personal time durﬂﬁg the later yeaESQ&h their careers.,

"I think most things that came along that first year, I
- assumed were part of the territory.”




. . N . . . - )
Many teachers said they spent a great deal of time at home during their

v. first year to read the curriculum and textbooks, grade homework papers,
‘ ’ wrlte lesson_plans and. find WOrkable activities, Few menploned taklng !
home school work durlng the later years in their careers, .
"I just remember malnly that'it was Just, a tremendous amount’
of work because you don t have the baquround and yoéu have ' ‘o«
“to start everything new, I would ‘work At school until 4 p.m, .
and go home and work all night every night." - . :
4 . \\ , )
\ ' " "There was lots and lots of homework for me in ny first yeaxr;
a lot of preparation. Not until quite a bit later in the e
year do 1 recall not bringing a lot home each night," )
s . . ) : : - v . >
./’ Some tedchers had to adjust the time they alldéped to their owr interests
N

and actiVities around the time needed to complete school work This\was

reported mainly for the flrs{ year." Less was said about mak1ng°thesé
¢ - . )
ad justments for the later yearsy

1 * N \f P .
- "I just,had to lear;\%o organize my home time and my time - '
) with friends around-the time I needed for school work." .

‘ . \

"1 think that}I spent so much energy worrying about the

school situation .that first year that I didn t have time .

for hobbles and interests.'s . ’ . ‘

~ Sources of Tension o /

.
Most teachers mentidhed sources of tension throughout their careexs.

A}
-

The teachers reported experiencing stress as beginning teachers because of time
demands to complete many tasks (as mentioned in an earlier section), . \

( * Most tension for more experienced teachers originated in their professiohal
. . : o

- lives‘and indluded: the.energy required to ruh their classrooms, uncertainty

over school closings, state and federal guidelines, requlre‘ form®, fast pace -

-

, dT life, accountabillty, competitlveness among teachers, and confllqts with

parents,




L]

were less willing or able to absorb the tension-as part -of the job, They

Most sources of the tension were in their professional lives while most -

"I would' like to know how to deal With the $ension of teaching.
I think the wholg way of living is more tense nqw than what it
was 12 years ago when I started,teach!hg. The pace is too st :

for dealing with people as human Beings,™ . P
- .
."The accountability business is getting stropger and stronger. ;

and I think that's what is bringing a lot of this competition . ) -
feeling and pressure feeling, Teaching is a real competitive .o i
thing now, ., It's not as relaxing as it used to be because

everyone is worried about what everyone else is going to do . - v
or say," . ' e
3 . .. b A ]
. : > h -
Release of Tension L. . .

. The teachers reported that/they accepted many tensions in the;first

year as simply being part of the JOb Later in their careers the teachers o

sought ways to release thelr tension or to move away from the source of it,
\ . - ’ ;

4

tension-relieving activities were in their personal lives. - N
’ Y - -

Only a few teach%rs ihdicated they they adjusted to the tensidn‘through . -

2

e @&
PR Y

their activities at school Oxe teacher 1Bcaﬁe less personal with the -
\,‘ . e

children after she discovered that she had a difficult time dealing with

- -

student problems, Another teachereused his activities as a sw1mming coach

- v

as a release of tension from“his teaching and also as a source of fulfillment o

Another teacher tried to talk about non-school topics. at lunch.
"I used to be softer but I had to éet.harder outwardly because
I couldn't cope with the problems they had., I used to come
home and cry at night and now I don't. You have'to learn
self -survival,” )
"We try to avoid talking about the kids so much at lunch
because we try Yo just take a break for our own mental health, "

L] o=
4

. Several teachers said they needed-the summer to be away from the

.

children so that they would be rested and mentally ready for the children

in the Fall. The teachers who worked during the summérs ofiten took

. .
¢ H .
?

-




constructlon secretarial or accountlng jobs that had no ‘contact with>
q’ - ’: . ?

ch;ldren. Many teacher chose not to woxk in the summer so they could

_rest and pursue their own interests.
“This 'goes clear back to my first and second summers when -
T.worked in playgrounds and the migrant school, I just’ .
‘didn't think I was prepared mentally to go back to the .

. classroom after_hav1ng worked With the kids all summer., So - d

\ " oonsequently from-that point on, J've always done a summer

job that was not related to worklhg with kids, And I felt ° .
myself much mqre ready 'to go back.and do the job."

. ' "The disadvantage of feaching is that il takes So much time~ [
. & and.so much energy. Puning the nine. months, you have home-
5 work to do and activities o plan and it really 1limits you .
\ as far as other things, You Ve glven so much that yoeu can't
e > do anything else. during that time.’ Of .conrse the summers
are nice.but you feel like you have to rest up. . c. e

* 'Half the'téecgE%é said they tried to ‘release their tension or triedt

© ’ ' - . . €
..

A to movg away from ﬁhg source of it after dchoely in the evenings, dnd on the

-
A t by -

weeken)e fThelr activities sucﬁ as Reeting frlends or working on hobbles

AY
often allowed them to fBrge} ﬁhe school situation and take a break from-

~ .
L4

.
. ~work1ng w1th chlldren. One teacher said he released tension after school

‘- . o * N .

~ &by.yelllng at other cars while he. was driving home,

. "You just have to be able to -go out that door and’leave a -

' . lot of §{t there, And #hen you get home, you have o kind
» . cof rejuvenate. And one thlng I haue done is to cuss people -
. out on my-way driving mee. . :

“The first year I had few ougside intefests. The second |
year I started looklng for other things so”that I wouldn &
S Co get too disgouraged and also ‘to.get- away.from teaching. -
In teaching, you have to get -away ‘frof ii-or, you can get '
bogged down, I bought a hourse after iy first year, You . -
f' T . work inside with the kids all day and.you get kind of ~
© tense at times, I can get out and work with the horses ~ .
) and. I. can forget about it. for-a while, It's really a-way , . . .
. of relax1ng and forgetting about the problems of the day '
so I'll be ready to tackle the next day." v
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" have on their personal lives, 'Spmetimes conditichs in, the professional

y (&

envirbn

»

-

W:Teacherslin their later years of service were less willing to let their

.
“«
.

F

‘ Teachers' pérsonai and professional lives inevitably affect each

‘other, Teachers appreciate the positive effecté’their'bersonal lives have

-

Conclusion

- -

)

P

- a N

on their profeésional lives and ‘the positive effects their professional lives

-

. .
- [t

because d?_&ﬁat, teachers often try to separate their personal and profes-

°.

sional lives as much as possible,

A

-

4

12
A}

ment'produpe negative effects dn -teachers' personal lives and,

¢

Teathers in their early years of .service were less able to separatefn o

’

their personal and professional lives than more exﬁerienced teachers,

Y

professional.lives interfere wi

to separate their
. . c e

S

e -~

°

-
.

\

-

th .their personal lives and were more able

N
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personal and professional lives, . .

.
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0 j .- INTERACTION OF PERSONAL AND PROFESSIONAL LIVES- i
,»* g - :
f Personal Life Affects - L Professional Life Affects
i, 7 Professional Life Personal Life

Positive Effects

. When they were more comfortable

' children at school,

" compassionate, and under-

Their p051t1vg attgtudes and
feelings allowed them to be
more positive when dealdng
with children in school,

and happier yjthgthemselves,
they were more comfortable and

happier w1th the children,

Good relationshlps withospouse
resulted in warmth, understanding,
and compassion when dealing with

Teachers understanding of their
‘own children helped them at
school,

A
’ -

Because of personal activities
outside of school, teachers
said -they were more flex1b1e,

standing of children at school,

3
.

‘affeoted teachers' quality of

\

\

Professional lives positively

life, personal development,
and home life, -

Teaching enhanced their’ lives
and made them feel more
fulfilled:

People they worked with
positively infiluenced their
personal development

If comfortable and happy in
teaching, then they often Were
comfortable and happy at home,

Knowledge of children and
teaching helped raise their
own children,

.
—A

Negative Effects

Created a strain on their
families and on their own
mental healjh.

L]

Personal time was needed to
complete school work
(especially in the first yearj

o
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