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IS THERE A PLACE FOR THE NONRATIONAL IN SOCIAL STUBIES EQUCATION?

- '
3 . . Rl

.

_ Jack H..Fraengel
San Frgncisco State University

-
> &

. Y i
A frequently expressed.aim of social 'studies educationfis to’.
- . \ l . . . . .

help students become more criticaly that is, rational, thinkers.’

' N
- . o' w .

- As used here, the term '"rational” means not only to reason lpgic-

‘.
L)

. ally oneselF* but also to  seek out and evaluate the reasons other

~ .
- o, Za . -
v 4

. people have for theln beliefs, . Norkshaps Fcr teashers and’proFes-

. .. ez ; 4
. PN Y ' *
[ 91onal'conFérences, nqt to menﬁlonéﬁrtlcles-and Hoks devotea to o

. . v . .7 -

;"'.4‘, this.tdbic con?inue tq_prqiiﬁerete:(e:g., PhllllpS, 1974,L Scrlven,

N . . .
a . -
* e - LI « -

: F .: l976‘ Belgh 1977 Hudglns, 1977 BeyeF,.lQ?Q]: The Jevelopment , 4
of thlnklng i's usually found in the llStS oF obJectlves ﬁrepared

. - .n
LI N

- by. scHobl dlstrlcts and by mary smclalnstudles\teachers.' Indfed,
. the'prcFess;onal organization oF:soc1al'studLes teacherét the:Na;
‘ tional Council For{the éocial Stud&es,élists-"the varl g~processes
.e S . . .
of thinking" as gne of four maiﬁlobjectiyes\which agl.sociallstugies
prograns snoulc seek td Foster'(NCSS,°1979, p. 263].: 5

. .
v
. '

.

o ’ The development of a student s rational capablllt;es appears,

N ‘ I

- in Fect, to be a "glven" For most (1F not all] educators It would
- . ‘\ . »

/21 ’ ‘ . "
. be a rrare teacher, I think, who would say that‘he orfshe does not

‘ R 5 R . Pt ’
try to promoteg thinking on the part of his or her students {(whether, )
' . . \Y , ;\
ar how wellq. he or she actually ‘does this,, ‘of course, - is another

»
matter). -One never sees "the. velopment oF thlnklng"lmentloned
\ ‘ - el j
o ) . . . . . .
1n\tﬁe literature as something teac rs should try to avoid, or strive

. not to attain. : . B “ , . : .
- ‘ * . 8 R

» e . < F - . t

e Some educators have argued, however, that this creoccupation

‘\ T, among thehicmﬂleagues with the .developmgnt oF thinkfng tqus to »
g 1gnoﬂ3(or at least dowanayj the Fact that there are many nonratlonal

~ . . .
» - »
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P ,\‘ , '.,

. -~ 1nFluéhce4\?n behayvior, and that such nonratiqnal influences not

.
v

. . only play a ‘big part in determlnlng what a student, learns, and \
how well he or shé learns it, but also that’ such 1nF1uences are . ) . |

worth&NgF study themselves (e.g., Jones, 1868; ‘Greenberg, 139694 ‘ k

dorton, 1976;: Harmin, 1976; Miller, 1976; -Wallen, 1977;. Cas- C .
© +tilloj; 18978]). | : -, . . T f p e
. "?. - -~ . ., . ‘. R . ) . o
Very little qf thls argumEnt, hOWeVEP, has,bee T directed .

- .‘ -

\ '. spec1f1cally towérd soc1al studles educators -There are few

'A

. vy

. . .
articles on the squect of non-ratipqal inFﬂuenoes to be Found
in the professional literature directed toward soeial ﬁ;;dies

‘teachérs, nor-is the suﬁject mentioned 'in the great majority

: ‘ of social gtudies methods textbooks (e.g.,“th; 1981 -NSSE Yearbook “J;?

a
1

- A
- lon the soc1al studles contalns not a single reFerence to the sub-

4 €

. - . 3
1. \
ject oF non-rational 1nFluehces on behav1or L For an exception
. . \
to the general trend see Fraenkel, 1980]."This is-somewhat sur- |
i prisingz fFor one\would thlnk that oF all the sub jects studied in
schoois, the social studies wTuld¥ in partlcular, be espec1ally
Lot ) . . ¢ o - Lol . ’ '
suited to the study of such influerces., = ) .

‘o l 5l <
- ..

By '"monrational”influences.or hehavior,"}® am reFerrin% here
(X3 ~ * . .
essentially to what we call "feelings,' that’'is, any of the pleasant

a ® . - ”~ *

N IS N .
or unpleasant sub jectivesreactions whHich people may have to a par-
’, .

N . : 4 .
4 A} L3 * 13 ' .
ticular situation, and which (usually) are not bgsed on nor associa-{
. " . - . g - e s . . = .
ted with reasoning. I shall use the term ''fFeelings" instead of "mon-" .

. rational influences” throughout thg rémafnder of this paper, é&preﬁore.

,"\ . . ) . 2 .- ’ « D N o

Much of what I éhall have to say, however, would also apply td other,
- " A y " , . . . .. .

- ¢ ' ' - . . [
nonrational .influences, such as atfitudes, imtuitions, moods, disposi-
. L s c . v
L e ~ e : , .
s - , 1]

tions, opinions, etc., .. . y ‘ - - “ e

. .
. X o
o,

O : . ) -0 . ) ..

“‘E N,C ) . e v g ‘ - ’\ 4 " ’ | ! B ;. ¢ .: . |

- 4 .
< » "o . > .
o | . . . ) ..

- N - . * .
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Thé intent of this paper, therefore, is to suggest
. § . :

] . ' N . .

some,

social

reasons why feelings are important to sﬁudy as a

e%Hcation,‘and suggest a few ways as to how this

+

W

N

The Importance of Studying Feelings as a Part of’

part of

might be dore. .

Social Studies Education

First of all,:not only do tKe digciplimes which pnovide.much.

.

QFEthe sub ject matter of the social studies fFocus in large part on
! -0 hed r . 4
! .the behavior of people -- their actions,: decisions, ideas, etc.,
- ° - . - . - . ) N . .
- but also theéy study the forces and. factors in the world which bring - ¢
. .“ . . . .z - N \ e -

about such behavior.

4

It is & Fact that the feelings of people often

play a part (and sometimes a very large

their behavior is.

Furthermore, one of

has the study'oF feelings as one of its

P

Secondly,

¢

’

part) in determining what

these disciplines,

K

main concerns.,
»

psychology, ’

the schpql has Been vieWed

since our ‘nation began,
~ .

|

as the primary sccial institution charged with trangmittifg kno@-
. . -‘a‘ . N [}
To help students acquire. worthwhile and de-

lebge to tHe young.’

i
t

pendable knowledge has always been a maJor ‘goal of social btudles .t

»

(indeed, of general}'education. The NCSS Curriculum Guidelines

state most specifically that "knowledge about the real- world and

, .

4

knowledge about the worthlness of personal and soc1al judgments"

are‘baslc obJectlves of soc1al studies 1nstruqtlon [lS?S,,p 282] i

-

. Furhtermore, these Guldellnes state that an 1mportant source of
s L

such knowledge "may be the 1nterests and values that stagents hold

-~

3

about themselves and thelr soc1ety" [1979 pq,283]

- .

i

-~ n

&

.

Knowledge of how ' people Feel 1n varipus 51tuat10ns, as well -

E

Q
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.as the Forces and Factors whlch brimg such Feellngs about

students understand

-

§

this "real world,"

- F

\ -

.t

can help

-

much“

and how it warks, sincf‘

of what

s

\ v

%oes on, there is 1nFluenced cons1derably py therFeellngs whie

- . . # e v -

. . N
. ~ , .
.
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J # ' . . ;
. . people have, and how they display these Feelings., If ve want to

help students understand the actions, .beliafs, values, etc. of

» ! ° ~ »
» [

v - .
_people as fully as: they can, we need "to help “them understand as

A .

1
much as possible about what causes people "to act as they do, believe

2
\ N - -

what they do,< hold the values they do, etc. Helping students to
not only- - %
learn more about/the r own Feelings, but alsd the feelings of ’

i . .
others, and what factors contrlbute to the having of YEPLOUS Feel-

. - 4 .

ings, can contribute to such understéndlng.

In addition, an understandin& of how peoble Feel in different
i . ' ‘ \
types of situations is also crucial ﬁe moral development. One at-~

tribute of a morally mature individual is an ability to put him-

or herself "in another person's shogs" (Wilson, 196835 . Kohlberg,

1971; McPhail, 1972; Boyce and Jensen, 1978). It is argued by

many philoséphegézand bthers interested in values education (of
8 - . -
" which moral development is a part] that aT individaal is more likely

-
- . . .

to take’the'needs and interests of others into account if he orf she

can ﬁee thlngs from the other person’'s p01nt of view (Peters, 1967;

" :
Mchall, 1972; Fraenkel; 19727). Being able to see things from

<
b

. . 2 . =
- another person's.point oF view retjuires that a person have some
. P :

: 1dea of how the other person Feels, conversély,~a person is proba-

not o, -
) bly/going to want to seeo(or even to be interested in seelng] things
[ < )
- e

from another person's pdgnt of view 1F he or she does not care’,(has

no Feellngs about} that ‘that person s p01nt of view is (Peters, 1967;

[ . . . . . R L.
'Wilson; 1972' Wallen, 1977].‘ : S ° :

° -

-

4 . -

L]

= The expllclt study oF Feellngs 1n elementary and secondary
. —
L} M 4 v * ) ’ ‘
~t . 4 schools,,thereFore, could help teachers ettaxn_éBVeral ob jectives.

, » 2 ; . . - )
In particular, I woqld_hypotheslze that such study would contribute

- °

] .
. . .
- L4 .

oy tq an increased awareness and undePstanding.on the part Bf students
~ T " a a4 > . ‘o B . - N

o : . i o

! ‘of s . ] . .

. ‘e . . . .
s JPIEN ' 8 « 3,
; . . . . , )

o
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. .

t. L. varivus types of situatiors in which certain types of
. AR ) - N < 7 .

’

“

feelings are likely to ogccur; - .

' ' v e - . .
how people feel when placed in various kinds of situations;

1 . - . . . .
.~ the fact.that different kinds of feelings may exist in

. v,
- 4 - . . -

the same situation; , . -

- A

~

. . . Vo “ . N -

.. reasons why people have certain feelings (i.e., possible
L L
. ) o 2 * . 0k L e N . N ’ )
factors likely to deherate certain kinds pf feeling$);. __—
N . ’ .
. . ' ) - s Te N . * . '
o« v . bhow.the expectations of ‘'others contribute to particular .

kinds of Feélings; ) ‘ . ‘ '

.. haw feelings and values are rélated$

as well as an increased-willingness and - ablllty on their péht to: -

LY -

. -

. N . s
. ,recognlze other people's feelings;
e, T * )

2 . .
- .

recognize. conflicts which arise due to differences in feelings;

/ &

2 . . .
. see things from another person's point of view;. .o
) ) ' oL L.
. ~ . . B N
. consider the possible effects of one's actions on the feel- - .

’
- | . ‘e

.

» ings of other people; ) ) - w e qu

~

. predict'how people are likely to ?eel; and penhaps react’

Al

* v Vo " (%3 . N
in certain types of situations. ’ : O .
’ . . . . N .

> The above hypotheses rest on Several assumptlons.

r) ‘1) that an incrgased awareness oF.énd sensitivity to how others

feel is worth trying to attain; . § Tt

~2). 'that the more viewpoints a person understands, the greater
. ) R . . .

his or her sensitivity.to others is likely to be; ’ X ]

- -~ o

. 1 . .
3) that awareness and sen51t1v1ty cannot be anght directly,

o
¢

but devé&op out oﬁ certaln types of emotlonaﬂ and 1nteilectual experi-,
eﬁces., Such experlences can be provided for..in schools, howeveru
A *

. . 4) fhat the role of teachers is hot to Judge the Feellngs of

¥ . i

-~

their students, but rather to help sfadehﬁs understand and clarify

A Y - ‘e

t .
. s . -
-

o



O S . ‘e
.\ . '_8 . . ’
. . - K .

their own anq:othené’ Ffeelings. The teacher should be prepared to

.
~

state and explain his or her own fFeelings about something, however,
& « L4 ! . - ’ ) L4 .
if asked to-do so); - .
in school- (and real-life)
5) that helping students/to consider hypothetical/situations
From the viewpoint of others will make them more likely to consider

9

¢ : - R
“the Feelings of other people with whom they come in contact outside:

) ‘ Y * . .
o of school. . L W * . \ ) ¢ : \\

Ways to Study the Feelings of People ‘ . \ -
: X -

- There. are, no doubt, many ways.to epcouﬁage stuaents to exéiore $
Feelings in scHS?ls. In thi; éaper; how?ver, I would like td discuss
p@o types of activities.;hat I th&nk are Earticularl; lfke;y to at:\

: tain man& of the objectives m;ntioned earlier in&the paper. - These,

~

s activities ifclude: (1] involving students in various types of ex-
. ¢ : . !

periences- likely to produce an emotional reaction on their part (fol-

.

»

lowed ub by discussions with.them as to how they felt during and

af ter participating in the experiences); ' and (2) engaging students ,
.t . Q N
in discussidhs of (a) what. they would do in, various sorts of emotion- .

laden sittiations; (b) .how they think other people placed in such B

- -

A - . >
situations might feel; and (c) what they think might be the possi-
bl§§qonsequénces of various actions on other people. The sorts of *

experiences I have in mind camn either be bart%cipated in direétly

. R .
by means of field trips or extracurricular activities, or vicariously
through films, stories, of roleplaying, and do not need any kind of

v

elaborate preparation ot buildup ahead of time. The kinds of situa-

.

‘tions I envisage ypeing discussed are ones in which one person acts

toward another in a way foc,ways) iikely tp produce certain Feeliﬁgs *

in the latter; _ in which-two or more viewpoints are expressed on an
L4 Q
. .

vissue; ‘or in which the actign(s) of a person may have an effect on

v .
3 \) ‘ s " : ' .. ,_{v't . &-’ ..‘ . . 3 - . . ] .
"ERIC - =¥ . % g R : - -

; . .
e - > -
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. S,
S . N . \

-’

one or more other's. Let me give some examples.
4 .

.
’ . N ‘
. L]

Examples of Experiences in Which Students Might Be Ihvolved .
\ N

Visiting an old folks home and talking with the residents; ..
. . ) :

.* Wearing a blindfold for twenty minutes; : .

P ‘Playing a game with a young child;
. ‘ ¢ B A

. Kissing someone whom one cares about;
Visiting a friend in a hospital; ) ’

Spending a day in a wheelchair; d
Watching a‘powérFui Film;

Playing .with a‘kitteq or a puppy;

Listening to 3ousa's '"Stars and Stripes Forever’ played- by a band;

P
.

Dancing; - - . ‘
- N
Running a milej; | - .
. ~ . &
. Smiling at another person. .. < "x
- 4 -
(4 What all of the above experiences have in common, I think, is \
s \\that they arne highly likely to engender some sort of emotional response '
: B v +

* ) 3 ‘o * ‘
i N 3
on the part of' students, and they are the kinds of experiences in which
, * g . -
most of us'partfcipgte, or have seen otlers articipate, rather fre-
~ ' A : ! \ .
- - N
quently in our daily lives. Thex/generate Féblings in people -- it
’ to.

o~ . . .
s is very haﬁd, I Qelievay not to be emotionally affected, in some-way,

M X Y
. 1
or another, by such experiences. Discussion with, and sharing by,

students gF how they Féei'during, or felt after, their participation

'

N : - [
in such experignces can help them be more aware of their own and others'

feelings, and (pe}haps] become more accepting of the fact that people

*
- . . .
[

often feel differently about %ﬁings than they do.

oA ® - ] , .
S Examples of Situations Which Might Be Discussed v

-

-~

-~ o
»

- ° . ¥ ’ . “
) i {a) Those where students are asked to consider what they would do were
. . - \-

N [

—~

¥ N . -
they in such a situation, e.g.,’

-~ . ,
Q. - . béihg 'ignored by another. person to whom one is attkacted;

-ERIC v , A ‘
. - : 9 - ‘ N~ e,

.
o @




. ’ . -8- . .
A . 4 >
. : . . being picked on frequently by someoﬁé; N >
) . °, : ) " A\
. . .-observing something happening to one's best friand which

- * ¥. causes him or her to suffer; . . “
. . )
o . . believing that anotHer student is telling-lies about one; >
- . ‘s . N o
&
l& f o *

. having a friend stick up for one in an argument;

Lot ) . 4 . ¢

. being ignored by others at-a %qcial gathering} . \ '
1 3

. » 4 N

. having .one's friends or parerts criticized by wothers,in | | .
. . NN : Rt A = . .

' ' one's presence; . , .
- B . .' .
° { ' AR being ‘praised-for -one's activities on the athletic field
. . .
) . . > . NS
/ or in the classroom; - : . ¥ *

\
4 v

. . * <
having another .person’ push past in a line,at a restaurant,

N -

- . - o N
and then.be served first; . . )
< - N s ! N .
~ « - . © N 4

. having a friend borrow one's things without asking.,

N .

« v

(b] Those where students’ are asked to consider th§ possible coﬁseﬁ

- .
.

»
> . quences of cértain actjons, as when a person:

- + . ' 7

'\ . does not return something borrowéd from a friend;

continually makes caustic remarks about  others; .t
\ L . '

. . takes a job he or she does not likea for the mdney inyqlved}

2

. always keeps a prqmise; . ‘e

© N I 'ly’ ) . .

} . sleeps around; / o
. ~ . . .

", always believes what he or she is told by otHers; . /

~ i /

. judges‘sdmeone by his or her looksj; . N\ v,
' . M (-] ! v

i ]

. 1is always on time. ‘> % e /T *
/ T .

L - ( ' 3 ’ ;
(c) Those where students are asked to put themselves in anct?ér person's _

. shoes, to try and se€ things-from that person's perspecﬁiveﬂ/as, e.g.,
7 - ¢ . N > g » e /

N when: . y ’ / o L // b A

. a bay becomes moody and;distant\phen his giri Fqﬁend gets

-

‘4 . - .
. better gradgs in school and is offered a scholérship to a good univer-

v .

.

sity; . " . ’

=5 N 1 |
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a-70iyear-did complains to het‘lS-year-old granddaughter

. . (Y - « PR . N
that the granddaughter- plays rock music on her radio much too

<

‘ - )
loudly; . vy ' .

P
2, ~ . »

\
.
~

. é,man complains to his neighbor about.the continuous

‘.. . - . ° . . \
. barking of the neighbor's dog; g 1 e
‘. * > » . .' -
. & Father objects to the engagement of his daughter to a

*o
.

man of ardiFFerent religious faitn; .

.- .

A

. @a person turns down’ a position with a.lgrge firm at good,

.
.

pay because she is afraid of speaking in public, which the’position

~requires;
B N N ~
,
a man refuses to exchange a present because he stammers

badly.

.
®

What all of these situations (or others 11£é them) have in

.
- *

* common is that, again, people's feelings are ‘likely to be involved.

By havfng stu¢dents discuss what they would do, or wnag,consequences

might ensue- from a’ course. of actlon, or what they think another per3
. more

son'would say or do or think -not only might .they become/aware_and

«
- ~ .

‘2

acqeptlng oF the needs and concerns of others, and perhaps more able

’ ¢ )
to see thlngs fFrom another s p01ht of view, and to take that p01nt of

. - ©

view into account, in fheir daily life.

‘ One note of calition: the use of agny particular expenience or

situation as -a teaching vehicle always would depend on the level of

.
*

> : ~ .
sophistication of the. students to be involved, a matter of judgment
\ . ]

—by the teacher in tenms“oF what he or she-thinks is or is not appro-

- )’ ~

prlate 4o his or her students needs and maturaLtional level. -

L . . i

A Brief Note About tngrﬁelatlonshlp Betweeh Feellngs and i_lues

-

.

Feeangs and values are_not the same, al-though they are most
v \\‘ N
certainlty intertwined, Values‘are, to my way of thinking, ideas --
. T =
ideas about what -is worthwh%&e in™ife,si.e., worth having, worth .
’ s ) T . N

~ .
doing, or worth trying to attain. Hence inthis respect they are
] , - . . | l,' l -
/ r . .

.




. ' . . _lD— . -~ . -

. * R : . .

. e .° ’
cognitive in nature., But they also have an affective component.

. ' - \ . .
People care ®great deal about their values, they have, strong

-
Al . Al )

. feelings toward them. It would be eather surprising tq hear somé-
- < . \ ) v

__oae remark that they valueﬂhsohe;hiﬁg é-gﬂéat deal, but they did

)

“

-

s not care for it very much. . (This is nmot to say that peopie cannot .

f -

5 L4 ? .
' ljke things they do not‘value, or that have little value to thefh. )

\ * ! \ , . . ' . v

The deveiopment of an awarefless of, and Sensitiyity-to,-§:§‘

- - . ’
A

' . . *
feelings of others, therefore, is an impbrtant part of values edu-

. . -

C. f . . ‘- ! " - ' ‘ i
v cation. -IFwwe-w1sh to help students become mBrg mature morally, .
' - v

o~

o

then we need to help them learn how to take the viewpoints oF others'J
For studehts.- :

’ t .
into account. K It is important/to be sensitive to, and able, to unders

’ -

- . st%nd the'vieWp;;Rts of others if they are to assess the wérth of ®l-

-

ternat;ve de0151ong posi tions, polrcies, etc., and students are

‘e hd ‘ ' .

very u;};%ply -to waht .to take another s v1ewp01nt into account if
‘v s

. they do not even caﬁ\\ggout finding dut What that viewpoint is.

2
-t -
N . . . - .

. < A Findl comment. Hand in glove w;th alY that has been said *

\ N . \- &~ . -

'S . L3 . R A P

\\abqyé is the neées;ity for teachers to rgglize tAat they must con- x
’ . \ - ' * . - .

) ‘tingbusly take ,the feelings of their students into acgount with re-
] . N *

> b - . ; s. T : .

» gard to whgt goes on in the classroom. Askihg stydents fo continual
. . - ey - ’ \ -

. ] - &
feedback in terms of hqﬂ the stwdents.Feel about what the teacher is

«
v

doing (and then taking that feedback inte account] can go a long way

e . . ' . . A .
toward helping students learn what the Téacher is trying to teach. .

. L

A
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