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*. TO OUR READERS
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National Depository for\Economlc Edication
Awards _ N
* Milner Library 184 .’
Ilinois  State University
Normal, Illinois 61'{61

This volume ‘of award- winnmg /essons has,beeq exempted from'review’
by. the Publ/ca't/on,s Committee of 'the Joint Council on Economic
Educ‘al/on because a pariel of educators has /udged ~contents
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s . CItis w1th considerable prlde that the Jomt Council on Economit Educa-
-3 ~ tion publishes Volume 19 in ti® Econowic Education Exper ences of Enter-
prising Teachers series. We say this for. several reasons. Its ontents serve to
° _ reaffirm oiir belief that outstandmg educational programs imjeconomics are
being presented in the schools of the United Stawes. We are always greatly im-
pressed by the innovativeness and creativity of the dedicated educators who
deliver effective economic education in the nation’s g.lassrooms Their pro-
jects, which are abstracted in this volume, are in many ‘thstances the result of
considerable outfays of personal effort, time, and money. Few of.the units de-
scribed in Volume 19 were funded by boards of educdtion, the private sectar,
Tor the community-at-large. oo
We are also pleased because economit educatlon appears to be on the
frontier of educational efforts. Emphasis on decision making ‘and problem
solving is greater than ever before. Some educators advocate complete cur-
. Jriculum thanges that will focus on such abilities and skills; others propose that,
specially designed courses be added 4o the curriculum. In this context, it is fit-
ting to reiterate the statement made by the Joint Council in 1977 when it began

. N its Master Curriculum Guide in Economics for the Nation’s: Scllgols'
o . Our purpose is to help develop in youné people, by the time they{

graduate from high school, an ability to und;rstand and make

reasoned judgments about major economic guestions facmg society

* and themselyes as members of that socnety Only in. tl'us way can they
be responsible citizens and effective decmon-makers ) ’

It isd happy fact that the economic education efforts of.the Joint Council

have made considerable progress in achieving: the~aforemenuoned goals. It is

B 3lso gratifying that the entries submitted in the National Awards Program for

the Téaching of Economics demonstrate the endeavor of teachers to help

students develop the necessary skills for rational decision makmg and problem

- solving. Several examples are included ‘in this publication. There appears little

doubt that key godls of econdmic education are being addressed.

In this, th? nineteenth year of the awards, a new competmveélevel the

’ “Open category, has been initiated (seé Chapter Five). It is designed to en-

courage school admmlstrators curriculum coordmators, guidance counselors,

" librarians, and supervnsors in parucular subjects to increase their participation

] m the economic education effort. Chapter Five includés déscriptions of how
: an entire school is iftvdlved in economig education - all the students and all the -

teachers. Other m'ln-f;ortant submissions in the Open category described how

high school students teach units in economics to students in elementary school.

The decnsnon to add thls new category of competmon was extremely frultful
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_ mitment tq it, and offer ofir special thanks.a

- Fmally, ,vefe are pleased to report t,hat ﬂf° ere were moré éntries in the nme- .

teenth Annﬁal Prog1=am. than ir any prevrous one "The 50 percent mcrease
seems to reMect two development§ (1) state mangates requrrrng education in

) economlcs as wéllas the mdepenclent growth of o fermgs in econom|c§ edlca-

tion, and (2) growing.interest, mvolvement and support | from the privaje sec-
4or m respect toeconomic educatidh in the schools.

‘Wrth the*increased interest in economic education and the Nauonal
Awards Program, there has occurred a correspondmg increase in the level of
excellence in the competition. To all'the educators who submitted prOJects, we
extend our gramude and.appreciation.. To the 81 who won awards, we extend
our congratulauons and complrments on their achievements. The nufnber of
entrres in each category and the quality of the vast majority made the compeu-
tion exceedingly keen. °

The Joint Council is most Ybrtunate to be able to conduct the Nauonal
Awards Program. The funding support by the Internatronal‘ Paper Company

Foundation enables us to extend the competition througho™ the nation. We .

are grateful for the foundation’s interest in efrodno’mic education and its com-
1 | aﬁpregiatibn to its vice presi-
dent, Sandra L. Kuntz. . N "

~ A distinguished parniel of judges evaluates the entries and determmes the

. awards. Many of the Judges have had a long assocjation with the Joint Coun-

cil. Our special thanks for carrying this most challenging and important task
for the nineteenth prograrh go to Qeorge G. ‘Dawson, professor of economics
and director Tof the Center for Economic Educauorr, Emplre State College
(SUNY); George L. Fersh regional representauve, Joint Council on Economic
Educauon, Myron L: Josep’ﬁformer professor of economics, Graduate
School of Industrial Admmrstratron, Carnegle-MelLon University; Delmas F.
Miller, executive d1rector, Wéﬁt Virginia Secondary School Prmcrpals
Association; Andrew T. Nappi, Dean, College of Business, Hlinois™ State

niversity; Rodney Tillman, professor of education, George Washington

nivetsity; Henry H. Villard, professor emeritus and former chairman,
Department of Economlcs, the City Umversrty of New York; Dorothy C,
Wass, consultant in elementary’ economics educauon and Philmore Wass,
former chairman, Department of Foundations and Curnculum, School of
Education, University of Connecticut. *

The editorial work involved in preparing this. publrcauon is extremely
challenging. ®he long-time involvement apd deep commitment of Andrew T.
Nappi, Dean, College of Business, Illinois State Unfversity, always assures a
first-rate publication. We are most appreciative of his services.

Several Jomt Council staff members deserve special mention and ap-

 preciation for their ‘efforts. Michael A. MacDowelI President, was always

available to offer suggestlons and msrihts, Robert A. Greczek Assistant in the
HAffiliated Councils and Centers Division, handleé most of the loglstrcal
dertalls, and1 Cynthia Phillips, the division’s secretary, did most of the clerical

Coie -
.
.
. 2

PR




~ ~and record -keeping. work and much of the related correspondcnce, and she
. also assumed all of the typing respiansrbglmes
: - The nineteenth Annual Nafiorfal Awards Program for the Teachmg of

Economxcs was another highly successful effort. We say “thank you” to all of
the many mdmduals who emered and who helped.

Anthony F. Suglia®

Director, Affiliated Coum‘tl{bnd
Centers Division .

Coordinator, National Awards Program
Jor the Teaching of Economics
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" Edito¥s Introduction .

M

~
.

AsT reviewed the award-winning projects summarized in this publ:catlon,

I was impressed with the innovative and creativd ldeas, methods, materials,

an& strategies employed by elementary and secondary teachers to develop stu-
dent understanding of economics. Even more important, [ was dellghted to see
the variety of approaches and practices the teachers used to improve student
reasomng about economi¢ problems and issues. | was also encouraged to 'find
that a growing number of teachers are presenting economic concepts in a self-
. contained unit or are incorporating them in the total curriculum. .
The quality of the 1980-81 entries is high. Indeed, there is little,doubt that
+  the teaching experiences summarized from this year’s competition %ll help the
continuing improvement of economic education. We can certainly anticipate
that in next year's program teachers will provide many new examples of how to
:enhance the effectiveness ofet_:onomics instruction. I hopethat the selection of
teacher efforts published heré will encourage other teachers who are not
presently inv olved in the economic education movementto formulate and sub-
mit descrlptlons of their classroom experiences. '

The reports published in this book are condensed versions of the orlglnal
projects, some of which cannot be presented‘or ev en summarize easity. The
attempt in Volume 19— as in its predecessors —is to provide brief ¥escriptions
of the winning entries which capture the essence of the teaching ects. [ am
confident that teachers who conternplate submittinig an entry to the Awards
Program, and those who have submitted projects but failed to win, will be
helped by the following summary of the characteristics of the wmnlng entries.

"

.1. The project should include a succinct stazement of the goals or )earm'ng
objectives, both cognitive and affectzve The list of objectives need not be
long, it should, rather, be clearly artlculated and related to the instructional
program. Statements of objectives help the judges gauge the worth and effec-
tiveness of the entyy. ‘ g

2. The judges should be able to discern how each unit, lesson, methad, or
activity in the project helps to develop economic concepts and generalizations.
That does not mean that mathematical, writing, reading, or other skills are not
. lmportan't but simply that awards must go to entrants who focu$ on the

teaching and learning of economics.
3. The procedures and sequence of activities should be well-organized
and clearly described. ThlS portlon ofa report should ®mphasize the materials,
time schedule, mtroductory procedures, assngnments, activities or stratégies,
and the review process.

Motnatlonal technique must be spelled out and lnstructlonal activities de-
scribed in detail. How did the teacher get the pupils interested in the idea$ to be
taught? How was the lesson, unit, course, or subject begun? The duration of

'ERIC . -9
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.the project should be given at the beginning: a year, a semester, a‘few weeks, a+ -
single lésson, or whatever."If less than a full course, théau\hgr should describe .’
how the project fitted into'the curriculum. being taught and how it was related

* . to the precetling or following material.” - - ) ,

. 4. Winning entries should cledrly describe the instructional environment

-and class situation. The judges want to know the ages, ability levels, or special

" charactetistics of the students. If the pr(;ject'was developed for a particular’
. “socio¢conomic ot ethnic group, the judges Must be inférmed. .} ) .
. . 5. 4 precise actouut of the feaching techniques used should pe given. The
basic purpdse of the Awards Program is to help other teachers, and that.can.be
‘<" achieved only if the author gives a detailed account of the smethods emb‘loyed.

". . For examplé, it is not enogh simply to say that a resource speaker was

used — the'reader sheuld be told exactly how the”speaket presented economig
* ideas, what follow-up activities were conducted, how these activities fitted into *

the total project, how the endeavor was evaluated, and so on. Whér{: appro-
priate, sample lessongplans should be included, along with assignment sheets,
i,flstructions.'passed ut to students, and the like. Complete details about the

y personnel and material used should be included in the report.

) * 6. ‘The project should shqwgb‘rfgipality. It ough't to be more than a rehash
of sorreone else’s work. At the least, it should give an entitely “new twist” to
an idea developed in a previous yeasdeas tlfatrcaptured ards in yeats past
tend to becorke old hat; while such ideas may still be good, the awards must go

to those who develop fresh ideas for teaching economics.
. * " 7. Photographs or samples should be included in lieu of student work‘
bulletin board arrangements, table displays, murals, and other iteins fhat can,.
not &e shipped. It is not_ necesgary to submit large or bulky matenial if a
photograph will suffice. Neither is it necessary to send i everything the
students have done. A few examples—one or.two typical term papers, for

. » instance—will do. ) { ' !

8. The procedure JSor the project should be explained in terms of the three
basic constituents of gvery good teathing unit. The fir§t helps to get.the pupils
interested in the unit, project, or lesson; the second develops the ideas, con-
depts, skills, and attitudes that are the goals of the activity; the thirdbrings the -
activity to a close+by summarizing andgapplying what was.taught. Plays,.
assembly programs, displays, field trips, the -making of filmstrips, simulations,

) and many other devices can be used to help conclude a unit. .

9. Evalugtion techniques should always be submitted. These generally in-
clude tests of various types (e.g., short-answer, essay, -performance) but can
also include less formal methods, such as self-evaluations by individuals,
groups, or the tlass; written or oral évaluations by outsiders; and observations
- of pupil behavior. The testing instruments along with the results should be

submitted with the entries. .

. 10. Finally, entrants should pay attention tothe requirements et Sforthin
the Awards Program application form, arrange the material in an orderly
fas!xior_r, and help the §udges by presenting their entries as neatly as possible.
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\ ° Aneducator whose submission has the ten characteristics listed above will__

have a good chance of winning. It shauld be noted, howéver, that the competi-

_tion is keen, ard that each year it becomes more di ffycult to win than the year

before Prospective entrants would be well advised to seek outside comments
and criticisms before submitting therrprOjet.ts In particular, a teacher with lit-
tle formal training in economics should consult an economist aboéut the ac-
curacy and approprrateness of'the economics used. Many projects represent an
enormous expendrturc of time and eFfort and contain superb.ideas and

materials for  teaching, but ~ne»ertheless fail.to capture an award because_they

;  contain lrttle ot no economics or be«.ause\the ecénomic content is inaccurate.
’ . It mrght be well for a contestant to review the suggestions below prior to
prepanng an'applu.atron Almost any logical and’descriptive outline will sérve
«as a guide for writing the narrative section of the praject. The important thing
* is to work from an outline. e ) .

9

- lntroductton lntroduce‘the judges to what i is to follow and thereby set

. tbe, stage 50 to speaky fof the prbject description. THe mtl'oductrorl sh0uld ‘be

j IS brref and should also describe the general purpose of the project, %

’ .2 Backgrgund lnfornlratton Give the reviewers an understandingof the
followmg points: purpose and’ phrlosophy of the curriculum for whlc'h JLhe
project was developed location and physrcal facilities of the school in which

-, theentrant teaches; btckground and capabrlrty of the students; brief history of
/ the project and other mformatron that may help the judges dctermme the
teachabrlrty of the project.

s 3. Overall Goals and Specific ébje\ctzves Whereas the overall goals of the

project can be gwen in a generalrzed narrative form the instructional objec-

tive$ should be ver)' specific and are usually presented P a Tist. The overall
goals may be thought of as Jeng-ranging results that depen(l on the afhleve-
ment of the specific objectlves.

4. Program escrzptzon. Reviewers wrfl want fo learn from this section
what i®to be done, how it is to be done, and who will do it. The procedures
should be explained fully arid in great detail.’It can be a serious mistake to
assume that the judges will cor’nprehend the details of what, to the,applrcant, is
a well- understood ecorlomrc conc'ept or instructional technique. The_ teacher

. §hould assume the Judées know nothing whatever about what js being
presented i the projest, The sequentral steps of the procedure should be
“ logically arrayed and lengthy digressions avoided - no matter how interesting
s such-digtessions may be to the writer. Conciseness leads to clarity.
: . 5. Program [Evaluation. The reviewers will*be helped by objective

.

o

~

-

4. evidenee of what'was accomplished in the project. Somesystema(rc objective i

evidgnce of. the“extent to which the instructional aims were achieved must
'therefore be- provrded and it must be descrrbed in the narrative. For this

reason, the applrcatron should mclude a section an how student achievement -

was evaluated. - . . .
xii
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‘o . The editor hopes that this sum/ary of what constitutes a good project en-
”
. ty will be useful to educators. He deeply appreciates the work of those .
" teachers (nonwinners as well as winners) who are ‘conmbutmg 1o greater
} understanding of economlcs in our society, He also hopes that increasing __
*numbers of teachers will enter the Awards Program in the future, thereby
* shdring thexr knowledge and experiente with others as wa‘l as possnbly recew— .
- ing a ﬁnanc:al reward. 2 )
- '{he editor acknowledges wnh Sincere thanks: the c00perauon of the
© tdachers Whose ideas appear in this volume They have beén most gracious in
’ permitting us to use their.material as well ds being patient and understanding
in agreemg to our editorial revnsxons '} - . P -] l
. . & '
. . ) .
L. e ~ Andrew T, Nappi,
- . . . llinoissState University
. R . T "
4 LY .
- N v T3
. 1 . . » D ‘. . ]
e N ' ] 4 L -
[ A - - ¢
. N . ¢ . ¢ J s v . '
. . s - Lo
. ‘ .. »'®
' e . 4
° . . “ . ‘ . 7 v N . .o
. ‘. e P IS Lo e ’ .
N ® . “ R .o L] )
- . ] i
‘ * . ,‘ PN . : , \ k]
- * . > ¢
-, N . ] . L2t . . -
. - ¢ . ’
. . - o .
A (l * . ~ - ) ' "
. ! ;w . ‘ * s Mg
» . . ’ - Y - - g
-3 LI - .. . -
' . - . . . - N S
N o~ A4 * * ° - 2 * . a Q
. - ) . . . s . RN .
.I . . - -~ N - .
.~ . v . ] - ° .’ A
SR i LN Co T - .
.. ;4 :‘f/‘—‘ r N ' oy ’ ) . \' ' 7‘
o~ s N no- \' ’ t * S - - . A
\ & M \ . ‘ ~ L e "
A
‘ - . . s P
<. . .
") PEREN -~
* . - . ¥ . . *
. : > P .-‘. N - :
. : , o \ 3 -
, . — J . 2 . G T
o . , Ao
: A T S
K] . R Toe ’ A Ya
. < . '
: . ” . v xiii .,
d - Y . - - 1 . [N .
ERIC - e .
N " : .

13 . -




¥

;. Energy Efficient Economics™

‘An Economics Study for First and Second-Graders .

!
. . . . - % '
» -
oo ™ <
V.

Judy S?lye\r_m’an and Nancy Lamp |,
P Mason Elementary School, Akron, Ohio

L]

4

-

Introduction and Overview

.Mason is an inner-city school located in downtown Akron, Ohio. Most of
the 650 pupils enrolled in grades. K-6 are from low-income, single-parent
homes. Sixty-two first- and se ond-grade students were involved ‘in this pro- .
ject, and none of them had any previous background in economics. Only a few .
students had some knowledge about eriergy and the energy crisis facing our na-
tion and the world today. . _ L

‘Our project focused on the relationships between energy conservation and =*
saving money income. The overall purpose of the year-long unit was to make -
. the children aware ‘of the energy problem and develop skills in rational deci-
SRIUTI sion making. There seemed to be @ real need to help our students learn to
‘ becomé energy efficient consumers and to take the knowledge and skills home
. to their parents. Throughout the s?ffay,ftﬁe children were provided oppor-
tunities to learn how to become more efficient energy consumers.

3 o . N o - o, .

T Key Concepts ‘and Generalizations . . ‘X

[ . . T -

Througliaut their involvemeat.in all phases of the project, students
. discussed key economiic conce ts and generalizations which helped develop .
Yoo their reasoning ability in making\decisiges concerning energy conservation.

st

40 ‘ e Amo?g them wéig{%e; fo}lowing: . Lo % .
F * Scarcity—The central problerh of economics focuses on unlimited wants
" and limited tesources. -t L, < S, .
. * Opportunity cost— The next best alternatj,&c foregone in making a choice.
’ ¢ Wants>Things that we would Jike to have. = -
* ‘Gopds_and services—Goods are tangible things; serviges are actions per-
formed for us by others. e Ty '
® Producers and consumers— In a;market economy producers are people who.
« . - . & - 4 .

*
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“provide goods or services in ;f(/clyinge for wages, rent, or profit. Consumers -
.exchange income "for goods and services to satisfy their unlimited wants.
U Supply and demand— Supply is the quantity of goods or services that pro- .
ducers offer for sale at various prices at a given time. Démand is the quantity
of goods or services pqul;gre willing and able to buy at different prices at a

given time. \ .
U lnterdependence Because of division of labor and of specialization, people

depend upon one apother to satisfy th_elr economic wants. N \; O
Leammg Goals .

" Each concept and generalrzauon was deweloped in class dlscussmn and in-
tegrated within the total cu chulum math, sociaVstudies, sciencé, art, and -
music. We formulated the following goals to develop the students econorric

*. undéfstanding: o R N\
' ’ 14 . R,
1. To provide a fogndation for de\elopmg hfe-long consumer economlc skills
and practices; .
* 2. To encourage children toshare their economic knowledge and skills-withr™
theif parents; .
.3. To relate the Study pf economlcs and the energy problem to the children’s

9

everyday lives;

4.To h?g students develop a deeper understéndmg %basnc economic con-
cepts and principles;

5. To increase the children’s awareness of the energy crisis and the importajice
of energy conservation. . 4 <

G . ~ -
d

—:5 M ‘- ’ . - x
The project was designed to be integrated into tlfe total curriculum and to
utilize a variety of learning activities. An overview of the entire program is
summarized in Table 1. o,

.
[ > ’

Teaching Activities . .~

. We used the following teaching procedures and related student activities

to help the children understand the economic concepts related to energy. All

the learning acuvmes were designed to besopen-ended and to generate max-
.» imum student discussion. . )

Activity 1.  To help students see the purpose of this project, we discussed
in detail the concept of starcity. We told the pupils that they would be working
ona project to earn money for our school. The energy problem was briefly ex-
plained, and the children made posters depicting scarcity in relation to their -
own personal, never-ending wants for goods and services.

Activity 2. Ta help students understand the concepts dealing with
unlimited wants and limited resources, a number of gmes and role-playing ex-
ercises as well as pictures from magazines and newspapers were used to
stimulate discussion. .

. o N ) . . -
2 H 4 ’ \
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TABLE 1.

OVERVIEW OF THE PROJECT

", Subject /

Activities

Concepts

Math

[.anguage A‘rts

. Science

.

Music Careers.

4

Working with money,,
computing, earnings

nmat g energy bllls

rmng, develop-

InQ géonomlcs
and-énérgy vocabus-

iary, and putting on

a play -

Learning about many
forms of .energy and
how théy work, mak-
ing experiments, and

' researching dino-
saurs as our source

of fossit fuels
n

Making posters for

every classroom in |

the schoo!; bufletin
* boards, collages,
kitesswith energy
messages, and pro-
jects from re-,
cycled products:

Writing ene'rgi?‘lyrics,

+ Studying jobs that
provide seryices and
jobs telated to the
energy field; leafjing
about careers by lis-
tening to speakers
and taking_part in |
field trips

-

»

.
Yok

. job

money, bpportuni,ty !
cost, profit, saving,
and energy

.l'.

* Jnterdependende, scar-

city, market, and
specialization

sources of energy,
supply, demand, .
price, producers and
consumers

»

'

energy gonservation,
advertising, and
. _market survey

.’

BoooX

J
i

s

L
bt A
jncome, salary, .
 wages, occupations,

2 profit, interest, and .

" rent

«

Activity 3. The concept of opportumty cost was explained in relation to
decision makmg It was somewhat difficult for the children to .evaluate their
" own choices at first, but they soon caught on to the idea and enjoyed making
;mx]mg or frowning faces as a way of expressing their personal values and
gOals This activity helped them to see that every decision they made entailed

an opportumty cost., *

Activity &, Students weré asked to make a list of thelr economic wants

and to choose the thmgs they wanted most. After they made their choj ces, -

15
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students drew pictures and explained the reasons for their decisions to the
Class. Two films, Jobs in the City— Services and The Policeman, wete shown
"and discussed to help students see people’ performing a variety of useful ]ObS

Activity 5. Studénts were asked to draw pictires of themselves as pro-
ducers and consu of goods and services. This showed them that th dif-
ferences between what they wanted and, what they actually could ob in wi

o
their limited mone ncome were in some ways determined by the type of job
they held. ~ ..

° A'ctiyzity 6. To help chrldred[ understand the concepts dealmg with
money and barter,,' the class held a Swap Day, in which students traded such
items as toys, games, records, and puzzles wrth their friends. This activity in-
corporated the use of ¢verhead transparencxcs work sheets, stories, games
audiovisual materials, ‘ird dlscuserns in ordér to reinforce the understanding
of basic concepts. .

Activity 7. To help students understand the economics of the energy
problem facing our ngtion today, we explained the meaning of energy and
discussed such enérgy sources as oil, gasoline, coal, water, electricity, wind,
natural gas, and solar energy‘* The film Easy Energy showed the children the.
. importance of energy conservatron Then the entire class visited our school’s
furnace room to learn /more about energy and conservation. When we returned
to the classroom, the children ljsted the different kinds of energy sources
found in our community and prepared charts to explain how coal, oil, and
natural gas, were formed in the earth, and how each of these fossil fuels js ex-

" tracted, transported, and used at homevand i in businesses.

Activity 8. The class héld an auction to learn more about the concepts of
. demand and supply and gain &'better understanding of how price is estabhshed

in the market economy Among the items auctioned were baseball cards, felt- 3

tip pens, erasers, Bubble gum, note pads, matchbox cars, and pencils. Follow-
ing the auction, the chrldren were asked'to explain why some items cost more

* than others.
Activity 9. The chrldren listed things that could be done at home to con-

serve energy. In the procgss,, the pupils discussed a number of key economic
,concepts in addition to learnmg how to be energy savers. The activity incor-
porated crossword puzzles, work sheets, word games, and discussions to
develop skills in’ decision making. -

Activity 10. Students wrote thank-you letters to resource people who had
visited the class during the year-long study. The1r letters mentioned the ideas
emphasrzed in the 7peaker s presentation which they felt were important. This
helped to develop therr writing skills as well as their grasp of economic con-
" cepts. .
Activity 11. Thé class visited a*McDonald’s Testaurant to learn nore
about energy -conservation practices. The store manager ~explamed to the,
children that all of the employees are given speciél training in ways to save
energy in order to reduce operating costs. The children were surprised to hear
that the restaurant set the thermostat at 68°F durrng the wmter months and
75°F in the summer. f

L3
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Actwrty 12 The cias&made srgns for every classroom to remind students .
.and teachers of- four basic energy rules: turn out lights, keep the doors closed,
keep shades down, and dress warmly. Our students colored the signs and then
delivered tHem. These reminders were a huge success. Everyihere we went we

. saw them=in Ihe liorary, the gym, the office. .
> Aétlvrty 13. We thought of another method of remlndlng our fellow

5
_ students about energy eonservatlon energy kites with messages on the tails.

These turned out to be very bright and colorfil. We hung them in the hall so
that everyone could seethem. We also put some in our own rooms. After the
kites had ‘been up for a while, the_children took them home as family~ “
reminders. ) :

Activity 14. Our biggest undertaking throughout this entire project was
a videotape. What a Challenge that was! We wrote the script, using some of the
children’s ideas. It took three weeks of hard work on everybody’s part to com-
plete this project. Our tape was a great learning experience for the
children because they found otgwhy it.is so necessay to conserve energy.

After writing thefscript, we had tryouts for the major roles. Our main
¢haracters were Waldk Klondike (a\newscaster), Captain Energy, and four
brothers and sisters. The children mad&aalmost all of the prop$ for us. Captain
Energy took the childrkn on a trip into thé™past to see how people lived long
* ago. Next, they took 4 trip into the future to at might happen if we ran
out of energy resources The children agreed to become energy savers!

1

L

Concluding Activity - LR

Wé decided that the best way to spread the energy message was by‘sendrng
up helium-filled balloons with a message attached. We had earned close tQSSO
selling recycled products The helium cost us $40, so we had enough left to
purchase balloons and smng

We sent notes home asking the parents to hélp us fill the balloons. Several
mohaers and fathers agreed to help and filled about 700 balloons in just a few
hours. They attached an energy message to the string: “Energy savers
unite —help America win this fight.” The message tag also had information

" about how to contact our school if a balloon was found.

Balloon Day was held the week before school was out. The chifdren knew
this was a big day for our school, and they were excited all day long.

In the afternoon, the principal made an arinouncement that the balloons_
were ready. As the classes entered the playground, each child was handed a
balloor. When everyone was ready, the 700 balloons were released. It was an
overwhelming experience to see the balloons start floating toward the sky. The
entire school clapped and cheered as the balloons floated away.

Closing Comment

At the end of this project, it was even more obvious to us that we had
chosgn an excellent topic. We had po difficulty relating our discugsions of
M / . . : : ' . 7’ ‘ ‘ o~ 5
J kY :‘ ' _ "’, . . ) . -
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energy to scarcity, supply, demand, distributio, market séirvey, interdepen-
dence, and al] the other economic concepts we taught. - . .

We were sorry to see the_efld of the school year, becayse our project had'
1 to draw to a close. We accomplished our goals and learried many things along
with the children. We put in long hours and lots of hard work, but it waswell
worth it. . . S o

~
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Economics: A Puzzle —The

People Power Solution’

An Economics Unit for Third- and Fifth-Grade Students -
N 7 Q( e ? -
H r

. . " Glenda Bartlstt and Marlene Price
= ) Sequoyah Elementary Scho@l,'RusseiJville, Arkansas
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Introduction and Objectives \/ [!, ) .

‘| Much of our economic news récently has bée_ ':'gloomy. Lack of under-
standing of econorics compounds people’s fearsiand anxidty.

Our overall goal was to h%l;i children und.ersfa'pd our economid'system.
We wanted the students to gain economic krfowl?fiai:gé and, therefore;-develop a
ntore positive outlook regarding our country’s e}cg omiC"futuLe.oSpme o'{"ou.r

specific objectives were: - © . ,

\

o
R oy
<&

£
. 1. To show students that economics is excitigg to study 5écause it affects
s-aeveryone’s daily lives; - SRR ‘
2.4To help students acquire a background of egfpe?iénce' arid the vocabulary to
help-them understand economit concepts; f b / L
3. To provide opportunities for students to refognize ecoriomics in dction —in

* .

v

7. their homé; school, and community; . J

4. To help st dents understand that people make wiser decisions when they
have a basic i(nomele‘dgg of economics; .
5. To stiow that positive solutions to economic problems can be found. = |

Rt

We kept our godls very much in, focus throughout our economic study in
the form of an original theme sone. We sang “It’s People Power, U.S.A.” (to
the tune “This Land Is Your Land”). Our theme song reflected the objgctives

" and goals of oufr economic study. :

’
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l'iackgro,u'ndz. ®

How did a third-grade teacher and a remedial-reading teacher get together

" fora joint economic project? “We both realiZed the value of economic educa-
“ tion and shared the aim of providing meaningful éarning experiences for

chldren. We v anted to combine our ideas and talents to develop a comprehen-
sive economics project for a third-grade class and a group of fifth-grade -
remedial-reading students. There were twenty third-graders, the majorlt) with
average or hlgher ability levels. Thé ten remedial- reading students were below
grade level in reading ability. Our main study lasted nine weeks, with one hour
per day set aside for the remedial-reading stui‘i\éﬁ to work with the third-
graders under the direction’ of both teachers. ™"~ -
The 1mitial preparation for our economic study began in November 1980.
The PTEU (Prunary Test of Economuc Understanding) was administered to all
students. The students acted asf the test was one of the hardest they had every
taken; it might have been, for we discovered they had little experience with

“economic terms and toncepts (mean 13.00, percentile 13). .

. A ) v
Learning Activities - .

Piaying the part of newspaper reporterg, we questioned the third-grade
students about the meamng of ¢conomics. Most students did not. understand
the term, but many said they had heard it on the news or from. thérr parents.
The students were very interested in the current presidential campargn and
were a«,mely campaigning .for their parents’ choice of candidates, Many of ®
their parents’ opinions were based on economic reasons. As the election ap-
proached, the students parucrpated in a mock election. President Reagan’s

_economic platform had influented many students through their parentg, and

he won our election.
We displayed economic terms we planned to develop in our project on

large puzzle pieces and attached them to the bulletin board. The puzzle pieces
were not put together but were mixed up. Individual folders also were
prepared for the students’ work the cover contained the puzzle pattern. As
terms from the giant puzzle were studied, thé students put together the same
puzzle on their folders. A puzzle must have a solution, and we were prepared
to-begin puttmg it together..

. Our preliminary activities with the students and especrally their watching .
for economic-related news, made them aware of the lmportance of moneyina
national and international sense. These.questions came Up Where did money -

“come from? Who invented it? We viewed the film Money, which provided us,

with an excellent hrs}ory The students learned about bartermg, coin usage,
and banking. Most of the students were truly fascinated that shells, feathers,
and other items had been used in the past as money. Another film, Economzcs,
The Credit Card, showed us that money is still evolving.

We had discussions about what we could barter or trade today for things
we wanted. Students realized that the value of what they might have to barter

. L3




rd

e )

would depend on whether a potential trader wanted it. The students drew cap
toons and, 1llustrauons depicting bartering and the evolution of money, and
these were placed on the History of Money bulletin board. Some students also
wrote a paragraph on the histery of money for their economics folder. We
placed the booklet The Story of Money in our economics reading center,

. Our’ class discussion of wants began by asking students what the term

.meant. We compxled a hst of wants on the chalkboard. Students coftributed
- the examples, dnd we w_rote down everything they said, including “air,” “love,”

and “being a famous ball player.” Then we went through the hsb to determine
which items could be purchased’with money.

We used Weekly Reader articles to get dxscussmns under way and to
develop concepts dealmg with money and inflation. The cartoons and articles

_ . about high prices and President Reagan’s plan to battle inflation prow ided the

stimulus for our study. The students shared some of their parents’ concerns
about inflation and told personal experiences of how inflation had affected
them. :
We read aloud an excerpt on inflation from The Story of Money, which
told about’ Germany’s inflation fifty years ago when the value of its paper
money fell so,low that currency was cheaper to burn than firewood. We then
dramatically talked about the necessity of bringing inflation under control in
our country; and as we named specific examples of increased cost we popped a
balloon. When the balloons were all popped and the- students werg wide-eyed
and concerned, we talked about the need for pe0ple fo be educated in
economics and how our learning to be informed citizens and make good
choices was going to help each of us. 4

We began an activity on public enterprise by asking the students to name
something that their parents really griped about paying. Some students
answered *“utility bills” but most of them answered “tz{i ” We then asked,
“What do we get in return for our taxes?” Most students said “nothing,” and
the closest correct answer was fromsthe student who said “insurance.”

*We viewed the film Why We I)ave Taxes— Or The Town Without a
Policeman. The follow-up discussion was very rewardmg students realized
that they-received very direct and tangible servicds from taxes their parents
pald We talked with the students about therelatjonship between lowered taxes
and resulting cutbacks in tax- -supported programs. We pointed out the work of
the U.S. Congress in determmmg how federal tax monies are spent, and we
asked the students to watéh for news reports about budget cuts. We introduced
the concept of “trade-offs” to help students “understand the need for com-
promises in some spending in order to reduce taxes.

We used role-playing to show the dependency of-a child on his family and*

the interdependence among adult family members. On the chalkboard we
listed as many people and businesses we could think of that provided us with
the goods and serv1c s we could not provide for ourselves— doctoars,
repairmen, electric companies, etc. The list was extensive. To" illustzate thé

-concept of interdependence, we selected a few examples from the list and

“~ o
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talked about goods and Services the studénts would have to depend on others
to produce.

.We also referred back topur activities on bartering, where pe0ple traded
items they could spare for items others had that they needed. Our governor,
_ Frank White, had just made a trip to the Far East to seek a market Tor Arkan-
sas products (rice, chicken). Drscussron of thi¥news item helped the students
understand that world trade i is very close to home and has a consrderable im-
pact on Qjr staté economy. . y

We involved the parents tn our ‘economic studynn avery personal way by
soliciting their advice on coping with the cost of living. When the students had
learned the meanings of terms such as employer, producer, consumer, goods
services, and cOst-of-living increases, we prepared a questronnarre called the
“Peaple’s Economy Poll.” : - -;é

We pubhshed the ideas for saving money that parents “shared with us
through our People Power Newsletter’at the end of our ecogomic unit. This '
was another way for us to emphasize the rmportance of the. pe0ple power
solution to .our. economic puzzle We provrded a‘great many pe0ple power
inflation-fighting and econonung ideas for the readers of our newsletter. We |
sent' the newsletter home to the parents of our students, to people who had
been involved in our study, and to everyone in oug school.

»Y

»

‘Seeing and studying busrnesses at the eity mall gave us an opportunity to

" “bait the hook” for starting our own business. We wanted th&economic con-
cepts we had taught the students to be used in a personal, meaningful ex-
perience of the market economy. We had a drscussron on possrble busrne§_§es
we might start at our school, Many ideas were mentioned and éliminated by
students and/or teadhers because of initial cost, labor time iqvolved, or other *
ecoriomic reasons. - ..

Finally, the majority of students decided on something we could sell to
everyone in the building — paper hats. Some students were skeptical and sarrf,’
“That’s dumb—no one will want those.” Those comments led to a discussion

. of what sells and why. The importance of advertising and of making a product
to meet a want (demand) was’ discussed relative ter. the paper hats and other
products students might purchase. We decided to spongsor.a hat- decorating
contest along with our hat sales. The class talked about many 'ways of
decorating the hats to make them unrque We decidéd to of fer prrzes for the
best decorated hatss -

.. -Weused division of labor and gssembly- lme-productron methods to mafce
the hats. We discovered that “productivity” was “flourishing in the Peop]e
Power Hat Company when the workers produced’ 110 hats in oné 25-minute
work period! We\\had the followrng Specialists on O8r assembly line: paper .

" sorters, suppliers, ‘folders, tapers, staplers, inspectors, label-makers, and
packers., Watchmg the gperatidns, the students began-to appreciate the need
for havrng specialists. The classroom was a beehrve of activity as we'made the
Jhats, and we were proud of our accomphshgtertt’ .

The ads placed throughout the ‘@unldmg by our adverttsmg workers
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- aroused interest. Ong student made annoygcements over the school intercomn- -
» A oo, toa Ay oy
* to publicize our sajes: Our sales booth wag‘s_sp\lg‘m,}hé cgfe‘(gﬁz: for two morn-

ki

°

ings prior to the start 8f classes. We sold i freds "Jiafg.:' eg dropped of f
the second morning, but we still had hat&gock.‘- “decided to feduce the .
price from ten cénts to two cents each, fg jj_@e'rﬁgr fuglasses. Their
teacher3 purchased the hats so as to have anot {ac’fﬁ}i& adijtion to the
decorating contest. Interested adults and student3ifgors, the .ﬁr@f}ﬁ‘;ough fifth
. grades piirchased hats. The excitement jncreased affihigse Fensiigiers planned ,
how to decorate their hats. The People Power Hat 'Co¥ pa&y % igbooth
. and carried the filled money box back to the classroorfl. ™ > "R o
People Power had collected $23, from which it dedieted S:-g_(ﬂfo'éthb'phkes. .
All hat company personnel attended a meeting to discuss WM@’*&& with.the ~
money: One student suggested dividing it up equally. W&@bg"ge};&e‘l using the’
receipts to buy something that would help us all remembetp&i\u ﬁemure intothe - -
market economy. After much discussion, the class djeggéd to buy an
‘economics book for the school library with part of the money ¥nd o use the
balance to buy a treat for each worker. We selected How ¢ sjrn Lemons into
L Money by Louise Armstrong; we put a dedication label Lrl?xi, tt‘lﬁﬁé the story

of the People Power Hat Company. - . R

Conclusion - Voo T

LN o

: One of our most important activities was our Ecpnomics'bpgn I-ibuse, to
»  which we invi,teq parents, school supervisory personnel,.and coworkers. The
gvent was held in the evening, because ouy survey had shown syye-had lots of
= workers in our families. S, - e .

’ The $tudents’ folders, displays, and bulletin boards wereiumerous, color-
"" * ful, and informative. Students guided-our visitors throug@the economics ex- -
hibits. We played a tape recording of the students’ singing our theme song, ‘
+ “It’s People Power, U.S.A.,” as background music. Parents were impressed .
with the quality of the students’ work and pleased that their children were .
learning to understand mare about economics, We gave our visitors a handqut '
containing some of Benjamin Franklin’s sayings on th'g economics of the
1700s. The handout posed the question, “Would Benjamin Franklin’s ideas on .
4 nioney help you in today’s economy?” We asked the parents to use the state-,

ment to start a discussion with their children. ~ * . o
The People Power Hat Company had designed, produced, advertised,
and sold its entire stock of Fie}d Day Fun Hats. Field Day arrived, and the ats
" were gloriously, fantastically, and beautifully decorated by fager contestants.
Some gkults in the buildigg were asked to Jjudge the hats as the children
/bws/ezh through the RIF'(Reading Is Fundamental) book display in/the
cafeteria. The atmosphere¢ was entirely carefree: students weré allowed to -
choose a free book, gaze at the hats of students from other rooms, and“show
off their own creations. Fhe judges mingled with the students and ofiet adults
and were not identified fo the students. The hats were so fantastic, the judges

had a difficult task. Creativity was alive and well at Sequoyah!
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We published the People Power Newsletter as our last ‘report of our
economics activities. The students were exuted about the official news story of
the success of the People Power Hat Compan), and they were interested in
reading about the results of the People’s Economy Poll. Many students .
recognized that other families were doing some of the same things their own
families were doing to cut expenges. They carried the newsletter home on the
last day of school eager to share it with their families.

S
» )

Evaluatlon ‘ . . . .

As teachers, we believe this Lomprehensne study of egonomlc concepts
helpedour students feel less fearful about the future of*the U.S. econamy and
more confident of their own abilities to learn and understand.

We know the students learned some economics. We received many com;
ments attesting to the students’ enthusiasm and interest. We know ' the
remedial-reading students leagned to read ‘better, increased their self-esteem,
and gaiped economic knowledge by being able to participate in this project.

Ouf students- were the envy of the school because of our entrepreneurial
adventures! Our economics study had not only touched our homes and school
bu&'we knew we had created a more positive attitude toward economic educa-
tion among many people throughout our community- Yes, people power lS the .
s’oluuon to economic education! . . 1

.

Mommy, Buy Me a R s
Chma Doll .. . s

Sl
A Kindergarten Economics Project  ° .
. , : Mary Wehmeyer
JefferSOntown Elementary School, Louisville, Kentucky
by l: l ‘ .
Introduction Lo

Last summer, I discovered a wonderful little book, Mommy, Buy Me a
China Doll, in an Appalachian book store in Berea, Kentucky. “Mommy, buy
me. . . . ” Are there any three words used more frequently by our young TV-"
sales-onemed children of today? Suddenly, I had an exciting idea for an
economlcs study to use with™my, two kmdergarten classes i in the fall.

11
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With the economy tightening all around us, inflation running rampant,
and\.all of us caught in the squeeze, most “mommies” and “daddies” are finding
it increasingly difficylt to buy even strict necesgsities..What more opportune
time than now for every five-year-old to learn about scarcity and the need to
make choices! -

Could 1 help my kindergartners understand basnc economlc prmcnples that
affect their daily lives by learning about the p0verty-strlcken ptople who set-
tled, and still live, in the Appalachian mountain area of our state of Kentucky"
I could, and we did¥ Using a study of Appalachia’s natural resources, music,
crafts, storiés, art, and history, we compared its pe0ples lives to ours today.

Ti\e operation of a classroom cgal mine and company store taught us that
Kentucky is the majon _coal-producing state in our country. Many basic |
econamic principles were learned here and in the formation of our own
business, Kentucky Kinder Crafts. We “became” the people of Appalachia, us-
ing local resurces to produce unique items that could be sbld to the general
public and prpduce income for an economically destitute segment Qf our soci-
ety[ . A} . . -

- Plan of Study - ( ‘ ;M _ -

To help five-year-olds learn to think ef fecuvely and grasp basic economic
generalizations, teachers need to have a well-planned program.<It should cap-
ture the children’s immediate attention, involve them actively.in study, and in-
clude a wide variety of activities to accommodate differences in learning styles.

Young children learn most effectively through concrete examples and
sensory-filled experiences, in which they touch, smell, hear, and see objects at
hand. They also achieve understanding, by acting out, or role-playmg,
thoughts, feelings, storigs, and poems about concepts & experiences.

Our plan of study included making pictures, posters, bulletin boards, an_d
collages to see what wé were learning. We listened to books and newspapers
being read. We saw and heard films, filmstrips, and records. We had several
resource people work with us in our classroom.

We actually worked in a classroom coal mine; where we saw and smelled
the coal dust and felt the fatigue of a miner digging coal. We used resources at
hand to produce various products to be sold in oyr own classroom business.

Enthusiasm relgned high in my two kindergarten classes each day, which
included twenty-five students in the morning and another group of twenty-f ive
children in the afternoon. Each child was involved actively and totally in learn- -
ing experiences that will serve as building blocks to future understanding o of .
our land, our people,; and our economy-

Because of the economic near-illiteracy’ that prevails among Aéenéans
today, it was important to involve the parents and families of our students in
all our activities’ I hoped to motivate them to continue exposing and.explain-,
ing economic principles to their chlldren in their everyday eXperlences )

‘together.
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Goals ;

" As the project took shape, I developed learning activities desrgned to help:

my students achiéve the following goals: . .

. To understand that because income of a household is limited an¥'its \\/ants
for goods and services are unlimited, it must choose which goods and ser-
“vices it will buy; ) -

2. To choose wisely in buying because whenever people buy a partu.ular good

< they must give up some-other good;

3. To understand that it takes. raw nfaterials (natural resources), peoﬁle
(human rgsources), and tools (capital} 1o produee goods and services which
satisfy our wants; . N )

4, To learn about the production of coal, the most important natural resource
in the economy oF our state of Kentucky;

5. To learn that decisions must be made as to what goods and servrces are to
be produced_with available resources; *  _

6% To create and operate a classroom business (Ken{\cky Kinder Crafts Co ),
asing available resources; ,

7. To learn that labor rpcome is the main source of income for most
households;

8. To involve students and parents in actrvmes desrgned to-develop their
critical thinking. - . -

Learning Activities . .
_ Thanksgiving and Christmas holidays were behind us, and January seemed

the perfect time to introduce a stimulating new study of our neighbots in the
Appaldchian mountains of Kentucky and to strive for further understanding

. of basic ecenomic principles, so important i h of our lives.

We began our study with a delightful Dok, Mommy, Buy Me a Chma

Doll, by Harve and Margot Zemach. This is the story of Eliza Lou, a litile girl
who lives in the mountains. One autumn day she meets a mountain frader pull-
ing a wagon piled hlgh with cloth and kettles and . . . a china doll. Her family

. doesn’t have money for ch1na~\dolls, but Eliza Lou has that problem solved.
She suggests to her mother that they trade her daddy’s featherbed for it, but

this poses a new problem: Where will her daddy sleep? As she sits on her '
.mother’s lap, Eliza Lou suggests alternative sleeping arrangements for the en-

tire family, and their horses, kittens,. chickens, and pigs.

r The Zemach story is @ humorous adaptation of an old mountain folk §ong
The children were lmmedrately enrapturgd by the earthy, homespun iltustra-
tions of Eliza Lou’s fantasies, and were soon singing the little refrain “Mommy, .

" buy me a china doll. Do, Momnty, .do!,” which recurs throughout the story. .-

) With enthusiasm at a peak, the children were asked to think of reasons o
why Eliza Lou’s family did not have enough money to buy her %hma doll. Do
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some families have less money than other families? Do families have to make
choices in what they buy? This led to a discussion of people’s economic wants.
The children cut out pictyres from magazines and catalogs and used scissors
and past to make a “We Need” collage. Cy

I told the children that we’could nnderstand a lot more about Eliza Lou
and her family’s wants, if we studied the special area of our own state of Kén- .
tucky where they had lived —the Appalachian mountain region. I borrowed an '

<+ enoffgous relief rhap of the United States from an upper-grade classroom and - 9

‘the children were able to trace with their fingers the path taken by Daniel * - .
Boone and other early sell}ers from the Atlantic coast, through Cumberland :
Gap;, to the hills and hollows of southeastern Kemtucky. .

. What better time than now for my'studefits and their families to learn that -
Kentucky is the nation’s number-one coal-producing state. Coal is the state’s '
argest mdustry grossing $3 "billion a year. Every edition of our two-local daily .
newspapéts, the Courier-Journal and the Loulsv*'ﬂmes contains articles

+ about the coal industry or coal-related topics. It is #d that Kentucky is on the -
eve of a coal revolution . , . a’ boom- unilke any in lts past. Th€ boom has its Co

_Toots in the beginhings of a worldwide conversion from oil anid natural gasto '

a
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How could my Sludenls begin to better undersland this all -impRgtant . N
. natural resource to the economy‘of our state? We “constructed” a coal minéY -

L a darkened corner of our dassro\Om\Thls required many mps to a local coal
yard, hauling coal in boxes to my car. A long, drap;;u«aﬁle was placed in the
classroom and became the darkanecl mme, with coal piled high on top and

. under’it. , ¢ e : ~ .

. The mme was named theKemucky Kmder‘Coal Commny A large pack-

' _mg -box outside the mine served, 4% the’ mme shaft Each.child bggame a coal

" miner by pulling on tweralfs aonmng a mineér shard hat, and cllﬁf:)g into the
®  conveyor car inside the n"une Shaft box. With laritern and flashlight in hand,

_the chllcfrempretendeg they wei‘e desccndmg\far undergroun 0 the mine en-

_trange. It was alizing how fong some children sat in thécar4n the shaft! They
. }’were convinced our mine was very detp d in’ the mountam .
o ‘Each miner’s job w3s to enter the mine and shovef coal into a basket, It
“was truly dark in the mine, and the child could see dnly wnthﬁ‘ne light from the o
- ﬂashhght The miner brought the basket filled with coal out of the ine and
_ took it'to thé Company Store. Girls and boys alike eagerly awaited their turn,
- ", 10 work in the mine. Of course this took several days to accomp j
As soon as the coal dust settlehnd we had closed our:

_ Thisled us into a discussion of hqu few ]ObS were &/-lable to mountain _ .
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people, other than those in the coal mines and lumber companies. Poverty in
Appalachia is notorious. Our old friend Eliza Lou amd her family chose to live
in the mountains_ayay from crowds of people, where they could Have some
land all their owrf and enjoy space all around them. We likened their feelings
Tor independence with those of the Pilgrims who came to the New World.
Over the years, many people have left the mountains to find jobs.
However, some mountain people now have found a new source of income.

Organizations like the Southern Highland Handlcraft Guild have contributed

to a renaissance of crafts in the mountains and elséwhere by helpmg to market
handmade products.

Wi{l_dup S a

After learning that mountain children are taught crafts, my kindergart-
ners decided it would be fun to open their own craft shop. This was the begin-
ning of Kentucky Kinder Crafts in a large corner of our classroom. In order to
be like the Appaldchian people, we understood we must use whatever raw
materials were available. Parents were informed of our plan, and we received
‘\many contributions of fabric scraps. Several mothers came in to work one-to-
one with the children on needlework projects. e -

The children loved every minute of this project! Every girl and boy made
-either a quilted pillow, a doll bed coverlet or an animal beanbag. Several
children made two items. Even our most immature students, with the poorest
hand-eye.coordjnation, worked diligently to sew every stitch, and stuff and
yarn-tie theirlittle pillows. Children hung through the \M{ndows of the llttle
craft shop, eagerly awaiting their turn to sew.

In April, Phyllis George Brown, the wife of the governor of Kentucky,

[

was scheduled to speak to the upper- -grade students in our school about a .

- statewide contest She and the governor—weresponsormg Members of her staff
" arrived early to make arrangements for her appearance. They heard about our
Kentucky Kinder Crafts, and immediately asked if Mrs. Brown could visit ours
classroom after-her _talk. One of her main interests is promoting Kentucky

* crafts. (The very next wépk, she and the governor traveled to New-York City.td

attend. the opening of 3 Kentucky craft shop at Bloomingdale’s department

" store.) Mrs. Brown was extremely mterested in the chlldren s work, and the

children showed her their handicrafts with prlde

After our month of work we mvnted famllles and friends of the chlldren .

as well as the first and second grades of our school to attend a mountain folk

festival of Your own. The children wore_“old-time” costumes, sang mountain -

ballads, and pcjormed ime and circle dances in the auditorium of the schools
They used puppets to enact an old Appalachian song called “The Black Duck.”
We had made these puppets as a group pmJect. (The Berea College Puppetry *
Caravan holds workshops all over the United States durmé the summer. They
give instruction in makmg marionettes and puppets from resources at hand,
such as paper bagsﬁ?@ paper, and fabric.) .
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- Some sold~plllows, some beanbags, some ¢andles. We all knew what excellent

. " . .
. .

\‘-.

After our program, the families were 1nv1te‘d‘to attend the grand opemng
of the Kentucky Kinder Crafts shop in our classroom. Our products included 7
animal beanbags, quilted pillows, doll bed quilts, weavings, corncob animals,

. clay pots, and ga‘ndles We displayed the items attractively and labeled each

~ one with the price and maker’s name.

Ascheckout table with two "toy cash registers (in best supermarket style)
was at the far end of the room. Two students worked each checkout line. We
.had studied the various combinations of coins required for the prices of our
products Exﬁmples of coin combinations were beside each register to help the
cashiers. :

Every chxld was ass1gned a specific place to work and help customers.

producers;we were, and, at long last, our customers had arrived to buy our
products.’ - ki .
" “The chlldren were fantastic! “They took their Jobs very serlously, and :
parents were enthusiastic, helpful, and patient in the long checkout lines. The
, “Jeffersonian, another local newspaper, wrote us up‘and included an eye-
catching photograph with the story. "”“’s

Enthusiasm prevailed throughout our economics study. I wiis gsatrfled to
see the tremendous growth in social development of all the chlldren pspeclally
when working in small groups or running the Company Store, the coal mine,
and the craft business, Best of all, their economic understanding was.develop-
ing: their*actions showed. that they were learning to think critically about
problems, ask questions, and arriye at decisions. Behavioral problems disap-
peared because the children were stimulated, involved, and busy.

.+ . The best m&hod I have found for evaluating klndergarten children i is to

*

MWMMMW;W to ask-questions and take fiote of
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the answers in small-group and private discussions, and to listen to their con-
versations with other children. The children’s vocabularles 1ncreased and it
was cxcmng to hear many of the children use at least fthree or four new
economlc terms in conversation$ with their peers, showmg they had a basic
understandmg of the concepts we had studied. . > ',

" Several parents made apprec1at1ve comments to me«on how much their
chlldren had learned in our economic study. One father, a university pro-
fessor, told me his child not dnly talked at home about the economic concepts
we were learning, but had begun to ,asl_c him questions about marketlng,

- distribution, and pmcmg of products that Jie was hard pressed to answer'at

* times.
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A mother wrote me later, “Leigh is using terms and discussing econqmlc
© activities that I don’t always understand. But I'm learning!” .
What greater reward for me than to look around the classroom®%n the last
day of the school year and see stimulated, enthusiastic children, parents, and
teachers. We had’ all worked together, learned ‘together, and found’that
economics in the classroom can be the most exciting thing happenmg in eduéa-
nontoday' oy ?3, . : : .-
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. _ Busy as a Bee.in an
. Economic Cm&\'munity -
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A First-Grade Economics Project

) -~

i N
e © .7 7 " 7 "Gaylene Myfa Davis
: ' , North Elementary School, Jonesboro, Arkansas
Rationale - . :

Economic education is important because every individual is faced with
problems of choice. Each individual has wants. These want§ cannot all be
satisfiéd; therefore, youngsters and adults must learn to make intelligent
choices. Teachers should help children become aware of available resources
and the need to conserve or use them in the best manner possible." Economics
can be woven i% every phase of the curriculum easily. A basic understanding
of economic concepts helps consumers and society as a whole to use theit .
Scarce resources efficiently, to examirile alternatives, and to seek solutions. - -

Introduction and Background I .

. . - . .
I.am not an economist; but attendance at three economic education. -

workshops has hélped me to realize that economics.can.be’d common.element — .

linking cirrricula. I believé economic” analysis is an. effective tool to help
youngsters developskills in decision makinge First-graders are bursting with -
natural curiosity, and are eager to learn and to take an active part in the world
around them. Unquestionably, economic experiences are a pa?f of children’s
“daily life: they shop in supermarkets with their parents, visit the bakery, go to |
the movies, visit neighborhood stores, listen to commercials on television, .-
make decisions about spending or saving their allowasices, and engage in fam-
ily discussions that deal With economic issues. These activities have little -
economic meaning for.children who lack a basic understanding of economic
" concepts and practices. The overall purpose of the project was to help children
see themselves as active participants in the economic system. I wanted them to )
Have a solid foundation of 'Basic skills and knowledge that they could use °
thfoughout their lives. i ot ,
* North School is located in Jonesboro, Alkansas, and is housed in an out-
“dated, overcrowded building. Although economit education is not a required
7 part of thé:curriculum, nehfly all the teachers have deVeloped €conomics units - -
. which can be easily integrated with the social studies curriculum or presented -
r  as self-contained programs. {Teachers in each grade level frequently meet to ex-
e, changle ideas and information about their projects. The school:has developed a
e L ’ ; q ’ . - .. -~ °,
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+  BESTCOPY AVAILABLE .
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N " ASSEMBLY LINE IN ACTION FOR
PRODUCING Homgv SANDWICHES .
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set of mstructlonal goals in economic educatlon, ‘which serves.as a gurde fo
curriculum planning and organization. The curriculum is designed to facilitate

.. the total development aof d1sadvantage¢ch1]dren, particularly those who had
o been enro]led nj the preschool program More than half of my students come

-

~r

v

-~

arents have not atended -Kigh
. schol and cannot read or wnte, a few are high*school dropouts

Learnmg Goals ' s .

ff o _ of some basic economic ideas that affect their daily lives. Some specific goals
g of the unit were to help students:

. Study and understand fhe market system, . o
~¢ Understand that because % jour economy is complex, speclahzatron is nec-
essary to-achieve efficiency; -
¢ Recognize the important factors underlying economic freedom,
¢ Understand the problem of scarcity and the need to make economic choices;
. @ Develop an Understanding of such economic concepts as money, caprtal
- techriology, interdependence, col?'npeutlon, and price;

=  ment, business, schools, and farms;
& Learn how businesses respond to demand and supply for goods and services;
. ®® Understand the role of governqrent in the economy.

18 | : :
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I felt there was a real need to help ﬁre children acquire an understanding:

»

. ® Understand the purpose of such. econonuc_mstltuuons as-banks,_govern___"




Learning Activities . .

My classropm was divided'into learning centers. The economics area con-
. . tained numerous books,/self- checkrng tasks, games, audiovisual materidls,
' records, filrstrips, films, worksheets, and other resource aids to teach
economic ideas. I used the following teaching strategies and related learning
activities to help my students understand the key ideas em@asrzed in the pro-.

v ject.” 4

Activity 1. The children drew pictures of varrous resources they {rvse to,

- —— - do their work in school. The pictures showed boys and girls using crayons,
scissors, glue, pencils, paintbrushes, pens, and tablets, to name just a_few.
This activity helped the students understand the factors of production and
many concepts related to the functions and role of producers and consumers in
the economy.

Activity 2. Students were asked to bring to school snapshots of
themselves and their families, pets, and friends. This helped them to see that
drff“rent people have different wants and needs and these often determine our
perspnal goals and values. Stories, word puzzles, and flip charts were used to

. reinforce the concepts being studied, - > ‘

Activity 3. I showed the class a picture of a clowp holding balloons to

s stimulate a discussion of economic choice-making. Each balloon depicted an
item the pupils used in school, such as crayons, scrssors, §Tue, Kleenex, pencijls,
desks, chairs, etc. We discussed the price of each item and determined that
some products (staplers and scissors) were durable goods and would last a long .’
time; other items, such as glue and pencils, were nondurable goods aid would

resources were hmtted we always had to makeé choices. The children had little
difficutty catching_ on. s
Activity 4. As new economic: concepts were introduced and discussed,
the children developed their own dictionary of-important terms. In their daily
* writing assignments, th@y~were 1o use the new concepts and the economic
"knowledge they had gained. Stories such as “Last One in Is a Rotten Egg”
helped to summarize the economic ideas they had learned from our discussion. *
- _ Activity 5. The pupils enjoyéd playing a game with two plastic con-
tarne:s one labeled “Goods” and the other “Servrces.” Students examined pic-
tures of producers makrng various kinds of products and performing useful
ecpnomrc services. Then they-took turns deciding which container to place the
- pictures in, but their selections had to be made within a, certain time li
After makrng therr choices, students explained the reason for their dec1sron to
»the class. v
. Activity 6. We toured the school burldrng to introduce purselves to more
economic concepts. Various school personnel visited the class andsexplained
the work thdy performed, the tools they used, and the special traiging and
skills required to do their jobs. The importance of specialization and division
" “of labor was discussed again, as the children learned fiow productive tasks’
. were divided among teachers, cafeteria workers, o'fﬁce staff, custodians, tgus
.. . - 19
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be used up more quickly. This exercise helped the class see that, s%ce our
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drivers, and thé school hbranan to take advantage of each person’s unique

talents and skills.
« " Activity 7. 1 used a number of resource people, including parents, to

- stimulate class discussion and help the students learn basic economic concepts.

.

‘Parents were invited to visit the classroom and describe their jobs and career
goals and to give children examples of how capital resources and technology
help them perform their work. Some of the parents showed them many of the
actual tools and equipment they use, and the children\ were surprised to learn
how much money it cost to operate and maintain these resources.

" Activity 8. A major _emphasis of #he project was a unit of animal study.

A series of pictures entitled “Blisy As a Bee in an Economic Community” were

used to explain how bees get the food they need to survive. Working together,

we made lists of the goods and services provided by insects and other kinds of

animals and placed them on a bulletin board. We discovered that some

animals build homes which last a long time while others are constantly moving

about and build shelters" only to protect their young. We concluded this part of

our study with the realization that people and animals were consumers and had
a w1de variety of wants for, goods and servnces

Concludmg Actmty g :

- The highlight of the project was a trip to a'/;e farm. The beekeeper showed

us the hives, described how bees produce honey, and explamed how some bees

provnde a service by caring for the young w i{e guardmg the nest. The class

_ observed how technology is used in beekceJng and discovered that only the

honeybee has the equipment and know-how to change the nectar of plants mto“

honey on a commercially profitable basr/ The children laughed when the

=gk WWW“Wmmomwhatm prpduce, how to

produce, what to consume, or when to work. Bees do their work by instinct.”
Thi pupils learned that the worker bees have special organs for producing wax
and for collecting nectar\ and pollen. They were led to understand that bees
- used their mouths to model wax secreted in their abdomens into perfect
hexagon-Shaped cells. We concluded that beekeeping had developed into a
very specnahzed science, with consnderable economic importance.

- We went a step further in dnscussmg what it costs to operate a bee farm.
The chnldren lea;?led that special equipment, such as extractors and solar wax
melters, is used in the industry. We also saw the special clothing beekeepers
wear to protect themselves from bee stings. The children prepared charts to il-
lstrate recently developed equnpmgnt (capital goods) and how much money it
costs t0 maintain buildi'ngsxand su;?plies in the beekeeping business.

" Evaluation

At the beginning of this pro;ec}ra pretest was glven to determine the stu-
dents knowledge of economics. /To evaluate- their comprehension and
understandmg of concepts presentbd the same test was/ given after the con-

22,
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cepts were taugﬁt. Testing was done many times throughout the year to check
the children’s progress. -

We were very pleased and thankful to have so many people visit our
classroom +to aid us with our economic,agti\iities. Many people helped us with
research, classroom activities, and field trips. It was also exciting and rewdrd-
ing to know that the news media, the KAIT-TV Company, radio, and-the
Jonesboro Sun newspaper were appsising the public of our economic studies. ‘
The news coverage was great! The students were ablé to answer almdst any
question that our visitors askeds I felt sure that the children had acquired the
intended knowledge. ' .

»
.

GOOD IDEAS IN BRIEF: PRIMARY LEVEL .

OTABEL BRADSHAW of the Harmony Grove School, Camden, Arkan-
sas, taught her first-graders economics through a problem-solving approach.
To help these young consumers, varied activities emphasizihg economic ideas
were used in a yearlong study. The pupils explored such concepts as consump-
tion, production, inflation, scarcity, opportunity cost, division of work,
wants, resources, and occupations. The study began with a unit on the tmpor-
tance of trees in the local community. Bulletin boards, beoklets, posters, .
stories, and art activities demonstrated the effects of trees on the economy. -
The childrén exchanged letters with a fiest-grade class;in Upion, Maine. They *
learned that trees are also a major source of income for many of the families sx:*
in that area. The state forester visited our class arid discussed tree harvesting,
energy conservation, and the economic and,aesthetic values. In-order-to-help—-r
students understand how businesses compete with one another, role-playing
exercises were used along with audiovisual materjals and discussions. These ac-
tivities helped. children to under_s:tén‘d the in;érrelationships of price, quality,
profit, and services. Pupils discovered that in a period of high inflation, the
company that charges the lowest prices for a particular good or service attracts
" the most customers, . ) g

T \ N ' ')(5’. N -
THERESA TANNER, a third-grade teacher at the Hillcrest Elementary
+School, Jonesboro, Arkansas, deva,bped a year-lofig economics upit entitled
“We Worked While Our Money Worked.” The unit was designed to help
students understand the role of money, banking, and financial institutions in’
the economy and was presented in two phases: (1) How We Made Our'Money;
and (2) How We Spent Out Money. Major activities of the program were:.a
fruit-tasting party to reinforce student understanding of natiffal resources,
choice-making, transportation, and marketing strategies; an auction to explain
how the forces of demand and supply operate in the market system; an ice-

cream social to demonstrate-the factors of production; and a nature \yalk to

&
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develop an understanding of scarcity, capital, energy conservation, produc-
tion, and consumption. Films, filmstrips, pamphlets,, stories, games, discus-
sions, and self-evaluations were mcluded in the study. A major emphasis of
the project was on helpmg the pupils discover the purpose of financial institu-
- tions and the reasons for the use of money as a medium gf exchange. As a
. result of the unit, students gained a significantly better grasp of how the U.S.
market system operates, *3* 4

MARGARET ISUN of the Fair Park Primary School, Ljttle Rock,
Arkansas, has developed a variety of activities for teaching ‘some bagic
economic concepts to students in grades K-3. The project, entitled “Designing
and Selling T-Shirts—The Econaoniics of It,” was organized to help students
understand how businesses operate in the market system. Posters and bulletin
boards were prepared to 1llust5ate the importance of spec1al|zat10n and divi-

..,510n of labor and develop a bettér understanding &f how the price system
allocates scarce resources to the production of goods and services. Students
desngned and sold Tsshirts and acted out their roles as producers and con-
sumers. In the process, the puplls earned money {profit) and used their income
to have a party. Films, ﬁlmstnps, stories, and posters were used to help the
students learn about different jobs and how productive tasks are divided
among the workers so as to take advantage of specialization. A story, “Charlie
Needs a Cloak,” by Tomie De Paola, led to a discussion, of productive
resources and thé problem of scarcity. Evaluation indicated that the children
increased their und‘erstanding of basic economic concepts and practices.

KATHY TONELLI of the North Elementary School, Crysial Lake; 1I-
linois, taught economic ideas to her pupils in a umt entitled “Saving and

Spending.” As the project unfolded, the children orgamzed their own com-
munity in the classroom andracted out their roles as consumers, producers,
and citizens. The unit, orgamzed ‘to last the éntire year, consisted of five

lessons: (1) Earning and Saving Money, (2); §tartmg a Business, (3) Forming a -

Partnership, (4) Comﬁ‘etltlon, and (5) Advertising and Selling. The overall
. goal of the”program was’ to help pupils develop a deeper und,erstandmg of
basic economlc terms such as consumer, producer, goeds, money, saving, in-
vestment income, profit, and scarcity. A large poster entitled “William the
Worm’s Working Wheel” was created, tgefplain the circular flow of goods and
services-and the purpose and function of money in theeconomy. A role-
playing act1v1ty helped the children to understand the relationship between
jobs and income and recognize the importance of specialization and division
of labor. A set of worksheets and transparencies, keyed to the main lessons,
remforced the economic ideas in this unit. Bramstormmg sessions, a play,
stones, and games wer€ used extensively throughout the study

-,« y

BARBARA SANTANA and SANDRA DAVIS.of the Bay Crest Elemen- .
tary Schoo[ Tampa, Florida, taught economics to their thlrd-grade students’in’




m:i was condtlcR:d iﬂ a (faﬂy Lrass penod Qf thmy to slxty
mmures Some of the eéeﬁomié'com:'epts and}erm& lauéht during the prorect B
I 6n§,trmpuon government, profit, supply, de-_ ) \;
mand savmg, consnmer hudgefmg, grmce-makmg . and: sca{ctyz,,]‘he
chrldren dre\\» prctﬁrest ustr thgrr wants apd)( ate st‘oaesto,exmamhow
goods and services are pmduc ’L'h,c project utﬁdpcj a.vatiery of teachmg _
metfiads an’d learning actmttes, mgradmglcarmng Lentg:rs, puzzies, puppets .
- sp@akers, fiims wmputet’ worKshe (s, and drscusswns As a result of-their .-
~ study, Students “weré ab]e 1o di:sf“ ingliisii” bsfveen various forms- of_advcmsmg .o
A and explain how businesses tespond _to supply of and-dem mand for goods and |

@ services. The emhusrasm of the dgss dg" HIE L the attn mes in theecoﬁomlcs pro-
» ject was rmprcsstveN T ’; TS _;}’,_'; T oo
. " ) S ./ =TT .»/ ' ._:: -t _,‘,‘ -~ '.,- - '//

st DEBBIE KIMMELL of the. §e152rlmg Elementary Schooi Akron, O}uo,
Jaught economics to Her .thfrd grade students by - 1ncorporatmg a Xariety of
- techmques—games stories, and role'playmg exercises—in a upit entitled
- _ “Gatornomics.” The prOJect was orgamzed “around the Akron public school
system’s program “Critter in the Classroom,” developed-in collaboration with
‘the Akron Zoological Society. The activities in the unit were integrated with.
lessons on math; art, language arts, scienca, and social studies taught during
the entire school year. The students began the project by studying.dif ferent -
ammag the zoo loaned to the class. In the process, the class learned about the
%00’s “Adopt an Animal” progam, | which makes animals available for adop-
—tion. Working to§ether thetTass decided 1o adopt an alligator, hence the name
“Gatornomics.” This experiencegave the children the opportunity to ob
the dnimal’s living habits. In addition, they learned basic economic concepts
such as scarcity, money, wants, consumption, praduction, goods and services,
and Budgetmg Weekly evaluation was used to assess student progress.
‘ . MARY B. FLOYD of the Ballman Elementary School, Fort Smith,
. Arkansas, taught economics to her third-grade pupils in a study entitled :
: ' “Econgimcs on the Road,” which utilized a problem-solving approach. Som
of the economic concepts and terms. presented in the project were demand,
advertising, competition, free enterprrse ‘opportunity cost, resource extenders,
taxes, scarcity, and money. A major objective of the unit was to help the
pupils observe at first-hand how production is carried on in a market
economy. Among the activities mcluded in the program were an assemblyline
simulation designed to reinforce the concepts of- division of labor and

(]

:_% specialization, a field tr1p to a McDonald’s restaurant to learn more about the -
role and functions of business in the economy, the writing of a play in which
& - the children acted out their roles as consumers and producers, and visits to the

classzoom by resource people presenting different occupations. The economic
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ldeas mcorporategf in this s udy were continuously reinforced with stones
~-games, poemss, skits, field trips, resedrch reports, films, and-bulletin board
dxsplays Other topics taught were the value of money; investing, saving, and
governmen( ' Z ' >

7. i

C e "PATKICIA A. ROEBER of the RoSe Warren. Elementary School, Las

: Veg?zs, Névada, taught her first-grade students basi¢ economic ideas by using

=" leartsingrcéntefs. The major topics and terms developed in the pro;ect were

.:  government, Opportumty cost, wants, goods and services; consumer, p
ducer, incomé, money, bankmg, and scarcnty “The film Choices, and a varie
of games, puzzles, stories, and filmstrips Were used to teach key economic con-
cepts and skills. A poem, “Two Little Dragons,” by Ivy Eastwich, served to
help children act out their roles as consumers and producers. A major aetivity
involved having the class make baked goods for the PTA bake sale. Four
assembly. lines were set up, dand each child had.a special job. The children
learned about the tools that were to be uded and how to care for them,, The
children enjoyed doing a project that was not only inspiring but a%s.g helped the
PTA Traise funds to purchase audiovisual equipment and resource naterials for
the school. B’Ie pupils develOped their critical thinking skills as they apphed
the tools of analysis to economlc decision makmg
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Iptermediate Level: Grades 4-6
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' - I . CHAPTER TWO'
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A «Four‘th-(*]’r"ade St’ukdyti'n oo a3
the Use of Computers and
. Their Economic Impact on

the World Today

Y

o Barbara McKleev'er
Fairview Elementary School, Fort Smith, Arkansas -

¢

Introduction and Goals

This project began with the purchase of a TRS-80 computer. Of course,
¢ this w:i,s only the beginning of what turned out to be a truly exciting study

about the use of computers and the impagt of electronic data processing on OTII‘
everyday lives. To prepare for the unit, I took a course in BASIC program-

:»-z-:-»-———ﬁ-—-- - . . q

ming at a local community college and attended 3. training workshop-ope ..
microcomputers:x - .
- I'was fortunate to have a class of only twenty-one students, so they could
{use the computer much more frequently than would have beenpossible with a -
larger group.*Nearly all the students were average or above average in ability
and extremely interested in learning about computers. Mdst of the parents had
at least some college education and w'ereralso genuinely interested in_our
£ % _ economics project.” — ) B .
‘ . One of the joys of teaching economics is the opportunity for student par-
ticipation and discussion as welMil¥the freedom to listen to and exchange all «
kinds of fascinating ideas. The children never seemed to get enough of this. - -
kind of activity. Basically, that's what we did with ouf st\udy. While I planned .
tointroduce many economi concepts and tie them in with computers as much
as possible, I knew that sbme ideas would be explored in greater depth than
others. As the project t6ok shape, we develo learning activities de,
achieve the following objectives: ’

-

e To stimulate the éhildrep’s interest in computers; ¥
"“® To provide practical experience in the use of a computer for as many cur-

« riculum subjects as possible; ‘. T B
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To explore various career opportunities in the computer fiéld;.
To gain sgme experience in writing a computer program;
To demonstrate the computer’s impact on society;
To build a background of economic knowledge to use in real-life situations.

A
Overvrew -

In order to help the students build & strong, background m economrcs, |
gurded them in developing a glossary of fundamental concepts and principles.
1 wanted students to write the definitions in their own words because 1 felt
" the concepts #hd ideas would be more easily remembered. They wyqte the
definitions in their notebooks after viewing filmstrips, listening to guest
speakers, ta}cmg field trips, watchmae Trade-offs TV series, and par-
ticipating 1n class discussions. Students We%e given a copy of the glossary, with
instructjons to study. these concepts and their meaning. Each day the>:lass
played & #vocabulary game to reinforce its knowledge

Another strategy I used was to set up a ressurce center in one corner of
the classroom so thai materialg pertaining to the study of economics and.the .
use of computers could be enjoyed Ay everyone. The children were encouraged

“to use the materials duging their Spa‘re tlme and share mformatlon they'had ac-
quired with the class. . o -

In order to help the children i improve reading skills, I asked them to read
newspaper and magazine articles. One way ] encouraged them was to give ex-
tra credit for articles on computers Since computers are constantly in the
news, it was not difficult for the ch*ddren to find articles, and they éagerly
shared their selectrons with the class before placing them in their scrapbooks. _

Fl

becoming an important part of our daily lives.* ¥hesg articles, as much as
anything, helped the children to see the impact computers were havmg on our
“society today and would have in the future. . .

N ‘

Learning Actiyities S

One purpose of our eCQnomrcs study was to dls%;ver how computers were

The concept of scarcrt/ was one of the first ecqnomic ideas I developed. I
helped’ the children understand that therr economic wants were greater than the
productive resources avarlable to satrsfy the wants.” We viewed the ﬁlmstrrp
We Are All Constimers to learn more about the nature of scarcity and the need
tosmake choices. .
Now it was appr prlate to develop the theory of supply and demand in
. terms of the market for computers. A resource spé€aker visited the class and
discussed the history of computers and data processing. ‘Frolg\e jscussion
the chlldren began to realize that the early computers were ver srve and
'qurte Iarge compared to the machines available today. As businesses needed to
£ *process more and more information, the demand for computers increased. We
&""prepared a bulletin board entitled “Computer Prices Decling” to help explain
the rapid advance in computer technology over ‘the years and the relationship
between demand for ahd.supply of computers
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Another opportunity arose to further integrate euonbmrc concepts with
our study of the computer. A newspaper article entitled “Instant Banking Has
Dangers"” listed the advantages and disadvantages of electronic fund-transfer
systems. One disadvantage mentioned was the concern for invasion of
privacy —unauthorized access to personal information. The children brought
in other articles that stressed problems created by computers. It seemed ap-
propriage at this time to view the film The Kinggdom of Mocha. The film
describes a very primitive society on an imaginary island and shows what hap-
pens to the inhabitants as economic developments and technological changes
occur. At the conclusion of the film, the students were asked to write reports
explaining how the introduction of computers and data processing might alter
the island’s economy and the lives of the Mochans. |
To help the students undé.rst?fnd the term “productive resources,” I asked
the children to think ‘of everything requiredita manufacture a computer. Many
of the activities we had been involved with up to this point helped us to specify
the resources reqmreg to manufacture Lomputers The students were already
famlhar with the terms “natural resources” and “entrepreneurs” from their
‘study of selected units in their social studies textbook. Capital resources tdok a
e little more time to explain before the children were able to underq;and that -
concept. I emphasized thaj the computer would be classrfred as a capital *
resource. Thy meaning of ¢hg term “human resources” was elsy to get across
because the students were aware that people hrl needed to produce goods and
services. The class had expressed some concern about the possibility that com-
pu ters-might replace people; this led to a very lively debate Ol{'(hé Sub_]CC( “Are
cOmputers helping or hurting our society?” +
“As preparation for our field trips, T asked the children to keep their lists of
resources in mind and tq watch for examples of rramra’l human, and capital
. goods resources when we toured different busmesses After wrewmg the
filmstrip Government Goods and Services, we visited our city’s of fices to find ,
out how computers are used. We discovered that our city uses computer ser-
* vices provided by a 16cal flrrp ona ‘time-sharing basis. Information travels to
the service comftpany’s computers via felephone lineg; the 'company compiles ~
the data‘into the forms needed by the city offices. ™ .
Another field trip was to th local newspaper, where the children observed .
' the heavy reliance on the compdter, eSpecrally in the advertising department
and copy room. ,However, nowhere was“it more apparent that the computes

/\

-

¢ plays an important role in business than at the tele,phone cdmpany The

e children quickly noted that the telephone operators’ switchboards were com-
puterrzed We were then shown the “heart” of the syst rn with the main com-
puter and its complicated maze of wires and parts. Oujtour bide pointed out "

, that we could not have a communications system as w kno it today without

: computers o . .
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Conéluding Comment and Evaluation h W

For me, this was an exciting unit to teach. I knew from experi _née that I
could teachi children basic economic concepts. I knew they would e joy work-
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ing with the computer and would eventually achieve a minimum level of.com-
« prehension about coniputers. The children far surpassed my expectations in
glherr ability tq grasp major economic ideas and principles and to write com-
¥ puter programs. A lot of time, effort, and frustration went into this project,
- but significant advance in skill, knowledge, and maturrty resulted. .
Word of what our class was doing spread to other teachers and schools,
and I was invited to describe the project to my colleagués at a professional -
meeting. It had been a successPul year in more ways than I imagined. I felt this
class had.achieved not only a basic awareness of ‘economics but also a good
understandmg of computers and how they work. As the children talked about
the future and their careers, they expressed less apprehensior about electronic
machmes than at the begmmng of the year because they had come to under-
* stand the impact of computers on the world today. ‘
Evaluation’' took place in several ways during our study. I was dehghted
" with the results of the post-test scores, which revealed that the children had in-
creased their understanding of basic economrcs All students showed excellent 47
progress. ) . e . ) i
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‘The Wide World -+~
- of Economics - - -, . .,
A Sixth-Grade Economics Study K N s o -

e v U .

s ) ' ’ Jo Ann Lovett c

’ . . Woods Elementary School, Fort Smith, Arkansas Ty A

- - .

.
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Introduction ' R
I teach the sixth grade in an open-space elementary school located in an ..
affluentneighborhood on the eastern edge %f Fort Smith. Theé nerghborhood is
relatrvely new, With some housing areas still under development With a few .
exceptrons, the parents are engaged in well-paying professrons or, occupatrons
> Many of them are connected with business interests in Fort'Smrth e
" The children in my class' during the 1980-81 school year were genesally
very intelligént and eager to learn. They came from homes whére educatron .. s ®
was considered a valuable asset. . s . .

Economiics has been an m:gral part of the curriculum of Woods Schoal X
: 9 )
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ever smce it opened several years ago. Teachers are encouraged to stress basic
economic-concepts in a variety of ways. -
- In the past, 1 usually chose a special topic and conducted a separate unit
on econoimcs There was always some fusjon with other social studies,
especrally history and geography, -but this was usually incidental rnstead. of
. planned. )
e Al the beginning of the 1980-81 sch001 year, 1 searched for a' topic that
would interest my students. I usually take ore class period to introduce the
textbook that we are going to use in a particular subject. As we, drscussed the

sixth-grade sbcial studies text, Regions of the World, by Lawrence Sene§h the
sﬁudents began to ask questions such as these: .

)

“Are you ‘going to teach economics to us?”
" “Ar€'we, going to have to study the textbook all the time?”
. “Will we go on any field trrpghrs year?”
" “Why can’t we have a lot of activities?” a

Durrng the‘next few days I pondered their questions. It was obvious that
my students wanted to study economics and that they wanted an activity ap-
- profgto learning, rather than a page-by-page study of the textbook
n our next social studies class I proposed to the students that we use an )
’\P\actrvrty approach in our social studles and that we embark on a year-long
economrcs program. The students weré e"a'ﬁf’ro try. - . .

Study Plan

We contrnued to discuss the approach that we would take in developing ‘
‘the project® After several _days of discussion, we settled pn the following plan:

pal

1. "As we used the social studies text we would select t0p|cs to which econcm-
"ics was applicable;

2, Wewould begin each toprc by taking a field trip_or engagrng in an ap-
propriate classroom activity; 4

3. We would make sure that the economic ideas introduced would have some

significanee in the local setting before applying those ldeas to other parts of
the world; % . i

o " 4. Our learning activities would entai] i 1nterv1ew1ng pe0ple in Fort Smith, tak-

ing field trips, inviting resource speakers to the classroom, writing to
foreign embassies in Washrngton to gather information about different

e

~————eeuntrres—and'usmg a wide variety of resource materials. ,

One student summed up the intent of the study when he remarked,.“This
is gping to be fun! We will be studying worldwide economics!” Eventually our
’7 study came to be known as “The Wide World of‘Economics.”

Objectlves R : B v o

The instructional objectives unfolded over a period of three to four
weeks. As 1 rev1ewed our plan of ,stidy and some. of the topics’ in whrch

”4L




students were mterested I would jot down pOSSlble obJectlves We concluded

that our goals were: ~

1. To develop a meaningful approach to a stuﬂy of economlcs correlated with
, the regular sixth-grade social studies program,

2 To use many activities in a variety of ways to enh@nce stullent understand-
‘ing;

3. To learn how producttve resources are used areund the world;

4. To learn about the economic system of each country stud1ed and how the
preduction of goods and seryices is carried out; : <

5. To determine the economic and cultural reasons why people live where they
do;

6. To study about the interdependence of people from the dlfferent regions of
the world and to understand the economic significance, of international

) trade; . )
7. To explore the energy shortage and its impact on the economy of all na-

" tions; °

8. To study technological change and its effects on the economic development
of different regions of the world. -

Learmng Activities -

Five sqparate but interrelated learmng activities were developed in the proj-
ect. A brief summary of the activities and economic concepts and principles
emphasized.in the unit are described below. ““:m,,

) Where people live. We discussed why people live in cértain gepgraphlcal
areas. We observed that even in regions of extreme temperature, people ex-

pended gyeat effort fo make their land habitabfe and to’ build a viable\ -

economy. ’ \ w

After some discussion, the students suggested that we try to findout why
pe0ple lived in Fort Smith- This would give us a better understanding of why .
people living in other places could be just as happy as we. To begin,. the

students wrote essays on “Why I Would Rathér Live in Fort Smlth than

Anywhere Else in the World.”

*. The students’ next asslgnments was to ask their parents why they hved in
Fort Smith. I asked the students to sort out those of their pa‘!'ents explanatlons
that were based on economic considerations. One reason given was the wide
availability ‘of jobs—Fort Smith is an industrial and port city. The students
also noticed that some parents had mentioned that most people in Fort Smith
were hard workers and capable at solving problems. Several parents had com-
mented on the good educatlonal system. So, we concluded people lived:in Fort
Smith not only for geographlcal and cultural reasons but because the residents
were capable produt:ers of goods and services.

I gave the students a weekend asSignment to thipk about the changes that
, haye taken place.m Fort Smith over the past few yé'ars—-those that have im-

.
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Nproved the quahtz of hfe.a§ well as raised the local standard of.hvmg They

"

were to ask their'parents £0 help them. .

That Monday the students fefurned with many enthusiastic comments
Even though the childgen felt that the changes their parents had observed were
necessary to. make Fort Smith a better place to live, they continued to talk
about thte costs and bene’ﬁts associated with the changes. I explained that all of
us need 9 realize that nothing of economic value can be produced without us-
mg prod&ctlve resources—human, natural, and capital good and we
sofetimes have to make difficult choices' or trade:offs.

I divided the class into two groups (giving each student a choice). One
group analyzed the costs and}he other, the benef:ts of each change the class
had discussed. For examiple: '

‘} - a

A Iir\:pro,ved Navigation of the Arkansas River

Cost: The federai government financed the river project despite the budget
defict. The project added to the national debt. Not only was, government using re-
sources that could have been used for other purposes (opportunlty cost) but the
federal spending was addmg to inflation.

2y

Benefits: Being located on a navigable rver helped bring industry to Fort

Smith. It i1s cheapes to ship by water than by other means, espemally if the cargo is
heavy. The dams control flooding and conserve the s0il in the Arkansas River valley.
Making the river navigabie has created new jobs and increased prosperity in our
City. v

1.

FO“Ong thlS discussion, I emphasized again that eC.’lOmlC consndera-
tions play.a compelling part in people’s decnsnons abgut where to live. I
reminded the students that people use technology to improve thelr living c/n
ditions and tb make life more comfortable for themselves wherever they live.
When westudied about other areas, I reminded the class of the economic deci-
sions that people in other regions must make. For example, in studying about
Israel, the class learned that the Israelis had-used productive resources to build
1rr|gat|on systems in order to be able to farm some areas of the Negev Desert. 1
had the children go through their textbook for other examples of économic
decisions people around the world had had to make in order to function well in
their environment. v

We continued to examine some of the ways the people in Fort Sm”lh spent,
their resources to make life more enjoyable. The children pointed out, for in-

. stance, that we used energy to provide heat in the winter and cool air in the

summer, all at great expense,. . o
Interdependence and trade around the world. We were also beginning-a
study in our textbook of B'ritﬁ'gh mercantilism. The students were surprised to
learn that the main purpose df mercantilist polfcy had been to increase the
amount gf gold and silver in the royal treasury. The students also learned that
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the objective of wars and explorations in earlier times was largely to control
trade routes. * . . Cos -

- » "2 Moving on in their study, the students learned about the gradual growth
 *qffideas antithetical to mercantilism. Manufacturers and merchants wanted to
—be-able-fo buy their resources-from the cheapest source and to séll their fin-

ished goods and services to anyone who offered the highest price. .

At this point, I could se¢ that the students were taking a “textbook” view
of-trade and did not fullyWinderstand its impact. We began to discugs. the
reasons for foreign trade, and I had thé students make several charts to
enhance their understanding of the subject. .t

. Following that, the students discussed the desirability of buying foreign-

made products when domestic manufacturers were having difficulty staying in
business. The students brought up autos as a case in point, and wanted to
debate the issué. I divided the class into two groups, Two speakers from each
group presented the arguments for and ‘againet buying foreign automobiles
when our own car manufacturers were losing money and/or had received
goveérnment loans to prevent bankruptcy. The students were given one week to
prepare their arguments. - . N L

In.an effort to gain more information about the foreign car market in the
United States, I took the students to the Norcross Volkswagen-and Audi
dealership. We learned that Norcross no longer imports Volksvgggens because
a plant has been built in Pennsylvanja. AN the parts are importéd and assem-
Jled in the United States. We also took a field trip to Bekaert Steel Company,
in Van Buren. The children learned that the Bekaert family of Begium owns
the company. It is the oldest and largest wire manufacturer in the world.
Bekaert chose Van Buren because the location is at the center of the firm’s
market, finished goods could be conyeniently shipped By barge ‘down the

" Arkansas River, and the area has an abundance of other natural resources as

P Well.\ . ' N

v

[EpiTor’s NoTE: In additicn to the twWo topics of study described"above,
the'coniplete report qontains a variety of learning activities and teaching\
strategies for three other units: ‘.‘DiﬁferentiEgonomic Systems”; “Black Gold
and Its Impact on the Economy of the World”; and “Bringing the World

Together Through Modern Technology.”] - .

... Concluding Acti_vity ’

~

) Our concluding activity came about without much prior thought or plan- .
» ning. We had intended to give an assembly program in which the class would
share with dther intermediate-grade students what it had learned in its year’s
study of economics. However, the class was not interested in presenting such a
program and instead proposed ‘writing “books” to summarize what it had
learned. Once interest picked up, every student wanted to write a book,-either
~alone or with a co-author. Once the bookléts were completed [the full report
" contains samples], the students enjoyed sharing their “books” and repeatedly
‘discuSsing what they had learned during the year. '

]
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One booklet, Economics Around the World, was typical. It was colorful,
well illustrated, and sorfietimes humorous. It depicted the local dress of dif-
fereni countries; and gave economic facts about them. .

Y

Evaluatlon

Smce this study was so much a part of the regular social studies program,
I used appreciably the same approach to evaluation that I normally follow in ..
the regular program. ‘

1 gave ateacher-made test at the end of each unit in the textbook ‘making !
it a point to include sevéral questions on the economic aspects of the activities
we had pursued in the project. Keeping our objectives inmind, usually touched
on such topics as productive resources, technology, interdependence, scarcity,
and economic systems. The minimum achievement Standard for each student
was 80 percent on every test. Rarely did a student score below that level, *

In addmon to the booklets, students wrote numerous papers on assngned

-

‘topics. I graded the papers and returned them to the students.

Oral reports were graded pnmarlly on economic content. Most students
scdred extremely well on these réports._. ’

I tried a technique of individual evaluatlon in which.L would engage a stu-
dent in conversation about what we had studied. I wanted to know if the
students could discuss economic l;ieas mtelllgently Over 75 percent of the
students scored well. /

Another technique I used was to stop the students in the middle of a free
reading period by asking, “Do you' see any economics in what you are
reading?” Immediately hands would 80 up. They were eager to give me
answers, and most students would be on target or close by. . .

Open-book quizzes were popular with my stidents. I would say, for in-
stance, “When you read the chapter on energy I ant you t(? answer the ques-
tions on the«chalkboard. You may use your book.” The questions always con-

* tained some economic aspects. .

Economic spelling bees, choosing up sides for economic games, and other ~

pleasant activities added fo the enjoyment of the year’s work aswell as helpmg >
5

me eValuate the students. ) . o &
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- pealing. The students handley questions on budgets taxes, roads, sc@ols, and

T

'Procedures

mlght have, including a city dump and power plant. The e were a

fv ments (see Exhibit 1}, The monetary unit iy our model city was called a
pomt" and ised to purchage property and pay taxes in Falls Creek. The pupils
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Introduction ) -

In this project, a miniature town called Falls Creek was constructed, com-
plete with city services and departments. The duties of various city officials

* were assumed by pupils, and the activities were designed to mimjé the real

world as closely as possible and to make lessons about governmext more ap-

zoning. Students also elecjéd a council and a mayor. The project &as con-
ducted during the period Hetween Christmas and Easter and supplemented the
pupils™ socialgudies lesson. N
The class really seemed to enjoy the activity."No one,became bored wi /th/—-*
it, and the students learned many important economic concepts and ideas
without ever opening a textbook. The model city became the focal _poin for
classroom learning “and involved the pupils in firsthand knowledge th ough
role-playmg , .

l created a thre drmensronal mode1 city in the classroom, by arranging

_ several elghg-foot tables side by side. The tables were covered with green con-
~ stfuction paper and “d corated” with creeks, trees, roads hoyses, an d various

types of busmesses e model city contained everyth ng hat a #rmlﬁmy
3in busi
“ness district and folir distinct residential areas for upper-, mlddle- and lower-

:~2**income socioecondmic groups.

As the pro;ect unfolded, tlie pupils were assigned houses and issued deeds

for the ﬁroperty they own§d at the outset or later 7/cqu1red through their own

who desir¥d to establish, the r own small businésses could pay cash or borrow

2" “needed capital from the bank at market interest rates (see Exhibit 2).

I set aside fi fteen minut every momr;(g to give students the opportunity

. to engage in business ' transactions an? obtain financial countseling and

“assistance. The purchase pnc of an exi sting business was 500 points. The
'buyer who deplded to purchase a, new b}lsmess or acquire commercial property

. ) pald 1000 pomts Property and .sales taxes were paid once a week, and the -

[ )
,
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: Exhibit 1.. A Sample Deed to Property in Falls Creek ) !
l‘.A_’ . b i ’ - PPt . . ! ~ J
. ] revenue collected was used to provide for city services, including pollce and
T e _fire protectiod and-park and other recreational fa‘cﬂmes used by local* K

residents. Each pupil had a role to play, such as property owner, business
ewner, mayof, city council representative, banker, tax collector, etc. The
students earned money income (points) for the work they performed and from
their investments in real estate and other financial transactions. !

©

v

I formulated the learning goals below to help me measure student achieve-
ment - ' . ‘ N

Students will be.able to:

1. Understand the importance of transportatlon within a commumty,
3. Explam the effects of a new inferstate highway on the City’s economlc ‘
growth and development; .

Gt
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. 3 leé a‘easons w'hy local, state, and federal taxes are necessary for mamtam—
"ing pu‘blxc services; Y . .

4, List the requirements, skills, and personalxty traits needed to obtam the job

of their choice;
5. Identify and-explain the factors that contnhutelb income dlstnbunon and
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6. Give three reasons why a bank has some influence over the economic
developrent and prosperity of a city; )

7. Understand the meanmg of profit and the effects of mflatron on busmess

" activity; i‘*} .

8. Develop econom“ic knowledge through personal expenenee wrth the
‘economy in actron - : _

]

- . L
Key Concepts '

‘ By emphasizing 1mportant concepts concerning jobs and income, the pro-
Ject helped develop the puprls reasoning.in makmg the ec0nomlc decisions
concerned with taxes, zoning problems, city services, and budgets Among the
economic ideas emphasized were wants, profit, income, inflation, production,
revenue, sales, specralrzatron,«money, opportunity cost, savings, investment,
and trade-offs. The students also became acquainted with other basic
economic terms such as city services, taxes, transfer payments, zoning laws,

unemployment, risk, entrepreneur, salary and wages, redrstrrbu\)on of in-

come, social cost, and private enterprise.

L

Teaching Activities ' oo »

'

&

I prepared the following case studies to help the students understand the *

economic concepts. involved in deve10pmg the bdy All the activities were

designed to be open ended so as to generate maxrmum student,discussion dur-' -

ing the city council meetings. -

.

€ase 1. The assrgnment for the class is to redevelop the city, mclud’ ng

« facilities, to accommodate a population of 7500 people.

. Case 2. An-interstate highway will be constructed within the crty lrm1ts
The class assignment will be to discuss the economrc and social changes that
will occur in the community as a result of the freeway.

' Case 3. ‘The Electric Company has purchased property neag the edge of
town on which to construct a nuclear plant. The new complex will help the
city’s economy, but some concern should be given to public safety. .-

, Case 4. A person from out of town has purchased a large farm jn the com-
mumty A sign on the location reads “City Dump.” The town must now dec1de
hat to do about*¥he situation. . et

Case §. The clothing factory located in towri was acquired by a cong,
gIOmerate The new board of directors has decided to sell the factory and place
its"'money in more profitable investment. Faced with double-digit unemploy-
ment and substantral loss of business, the city must find a way to cope. -

Case 6. “The $chool building in town was constructed in 1905. The state .

Board of Education has decided to condemn the burldmg The assignment for .
the class is to fund’ the replacement of the present building wrth a modern

educatronal compIex *

>
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Each cas€ study was related to economic coneepts and genéralizations
developed in class diseubsions. For example, the students were very excited.
about the prospects for economic growth they believed would come about with
the z{dv&'nt of the new highway. They felt that travelers would need a place to

. stay, a place to eat, and, of course, gasoline. For this tgason, the students
beliéved that interested investors would be wnllmg to build motels, restaurants,
and gas stations to meet the growing demand for seryices. The pupils also ex-
amined the disadvantages assocrated with the proposed new highway. They,
cited increased pollution as one possible outcome and proposed several or-
dinances prohibiting the use of billboards within city limits. The pungE’a‘o
discussed the need to ¢ope with the anticipated increase in highway traff‘ cand
-the possibility of mstallmg new stop signs and street lights, which would
necessitate additional xpenditures by the city. ¢ i .

‘Supplementary Student Activities :

In addition to the case. studies, I used the following studeht activities to
reinforce the students’ economic understanding. .

* 1. I had the children write an essay about life i in Falls Creek in 1881. Some
of the papers were excellent, and many were later published in the ‘school
newspaper. “ . .

2. The children aiso wrote a report descnbmg a typical day in Falls Creek
from the viewpoint- of their assumed roles, The children® really became in-
Jvolved in this acttvnty I encouraged the chlldren to_read their reports td the
class . o

3, As an extra project, if thg ohildren wanted to purchase a new business
Qf home Al gave them the option o eslgn?(g eir buildings, an activity that °
gave them he experience of- ﬁgu" g scale and lising geometric concepts. The
szudents ¢ould then. constﬁ P

-

an ennchment actwnty s0 that sudents could study the different housing
"designs found in America'today. The children learned about spht- é;;ls Dutch

colomals and split-foyers, to name just a few.” R R
F3 » -~ ’ {
Evaluation -~ ] ) a

The major method I used was informal observatlon However, at the end
. of each esson, the students took written tests. T used. both multxple-chorce and -
essay questions. A sample test follows: .

- TEST 1
1 How does a"good tranSportauoﬂ system affect the economlcs of a com-"
n!umty" . b ’ .
2¢ What is a corporation? -

S

’
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3 Do you feel that nuclear pdwer is a geod solution to our countrys
energy needs? Please explain your answer. . - .
e were to hold an election today,What do you feel would be the ma-
jor'i crag the community?

. What are the advalrtages and d1sadvantages of serv1ng as an elected
fficial? = - [

XA

Economic Education to
Reduce Juvenile Delmquency :

A Fifth-Grade Economlcs'Umt - .

s ~

.
-

, ‘ Nancy Braden
. Barding Elementary School, Barling‘,; Arkansas
- L o .
Introducuon . - .0 g

My fifth-grade class c0ns1sted of thirty_students, evenly d1v1ded Dbetween
boys and girls.. Their reading ability ranged from second- to fifth-grade level. .
Nearly one-fourth of the pupils had learning disabilities, and most came from
families at the lower end of the socioeconomic scale. Someof the parentshada . .
high school educations but many had not; only 3 few had graduated from col- .
" lege.
A constant and obvious problem i in the elementary classrqom is that of
students plckmg up pencils-and other items “found” on the floor. I started
thlnkmg of ways I might use an everyday problerﬁ( as a basis for an economics
unit. Children were unable to understand wh)/ those items were not their own’
if they found them. A conflict resulted when someong claimed the items being
used by those who found them.
L found this self-centered attitude on the playground also. Many times the _
students were reluctant to share playground equipment, not seeming to realize *
that it belonged to all of thein. I have actually seen students attempt to destroy ..
balls and other equipment rather than share. Teachers constantly had to stop .
arguments over the equipment, and many times t/bestudents met after school
to “settle things.” They wanted to "be winners,fiot realizing that all of them
~would. be the losers. :
 This same attitude, was seen when chlldren carelessly left textbooks, library
books, and notebooks on the playground When they‘came to class, they

. .
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would simply buy or charge a new notebook in the ofﬁce They didn"t reaily
» care aboutdosing the books.
" Time, foo, 'seemed to haye very httle V:TUC to most of the students. They
_Jrarely'made good tse of any “extra time.”

For se\veraﬁears I have been concerned about situations such as these,
-~ and I felt compelled to do something to arrest the problem. I thought that if
" students were allowed to “get by” with this typeof delmquency it would lead to
more serious wrongdoing. I didp’t think punishment was the complete answer;
prevention would be more satisfying. I thought the Key to arresting juvenile
delmquency 1s econ
of our econdmic ¥ and learn to solve problems in a rational way, they
would be less likely to ta :

but themselves, too.-

?zneralizations T ’
E - ,

ach concept was related to generalizations developed in class discussion.

" Among the economic ideas and principles stressed in the project were the

following: .

‘1. Human, natural and capltal goods resources are necessary in order for’
production to take place. The entrepreneur must decide how best to use the
resources. ‘ 7 -

’ 2. There are not engugh producuve ‘ources avallable to 'provide all the
goods-and serviges everyone wants. Hence, we have the basic economic problem
of scdtcity. ‘ ’

3. Trade-offs and 0pportumty costs are involved in miaking perspnal
choices as well as in making governmental policy degisions. Th¢ students should

. * . be able to analyze these alternatives: rationally. - ; ’

. 4. Various.sectors of the economy= business, labor,\agriculture, con-

sumers, and government—have differing viewpoints. Stuydents need to be

aware of these viewpoints in order to havg a balanced picture of the economy.
S. Students need to express their personal goals and be aware of natio
economic goals as well. ’I’hes s national goals have béep agserted by the pedple

. through political and economic decisions. These goals soetime are mutuglly

2 contradigtory. . |

' 6. Every society must declde what to produce, ho

x
7

o

-,

to produce, and for

" the way in which these dec;swns are made.

7: Specialization and division of labor create int rdependence

. 8. Crime has a real cost and an opportunity cosf. .

9. Crime affects both private and public enterprises. We pay for crime as
'consumergs and taxpayers. ° %

-

_Starting Activities..:
- The.recent Cuban refugee sityation was upp rmost in the minds of Bar-
ling resndents, because the town 1§ located adjatent to Fort Chaffee where

L i . L .
= Q. : 32,
R TR
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whqm to produce. The kind of economic system a sociefy hgs is determined by
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* committed in the classroom. They had not thought pf pocketing A pencil from N

,-Situation proved to be so successful that I continued them. I used 'them for

.
- * ~ o~ - ‘
kv . § -

’

) ?riefugees were being housed. By the time school started, it had been determined

that Fort Chaffee would become the permanent relocation center for the
unsponsored Cubans. This announcement upset the local residents because on
June 1, 1980, some of the Cubans engaged in an uprlsmg that resujted in a
great deal of looting and vandalism at Chaffee and in the Barling area. The
local residents were frightened and angry.

At the start of school, my students chattered constantly about the Cuban
situation. They were eager to tell,me everything that had happened in their
neighborhoods during the summer. It was obvious that they needed to talk to
relieve the tensjon. I set aside a time each. day for a “rap session.” As the-
students talked and asked questions, I could see that a great many of their con-
cetns Were related to ‘economic issugs.

We listed the questions that concerned the class the most:

N . . .

1. Who will pay for the damage caused by the Cubans’ vandalism?

2. How will the Cuban criminals be punished?

3. Wl" the federal government pay for the damage claims filedeby civilian

. loyees who were at Chaffee durmg the J ung 1 riot? |

4> Do Amerfcans who have been hurt by Cubans have to pay their own
medical expenses?

5. Who pays for securlty‘at Chaffee?

6. Who is paying for the expenses of the Cubans, such as food, clothing, and
medical care? \

7. Who pays the C‘OSt of transporting the Cubans to Fort Chaffee? .

8. Why did the Cubans want to come here? P i

-

As we continued our “rap sessions,” the interest in vandalism agld other
criminal offenses seemed to take the lead over the othér topics. The students
were homﬁed when’I pointed out to’them that crlmmal acts are committed by ' . e/
schoolcHildren each day.

I asked what acts they considered fo be crimes. They named urder, rob«
bery, physical attack, and other major crimes. I pom{ed out that cfime is often

the fl8or when the pencil didn’t belong to them ‘as a cnme Nor had they
i€, They hadn’t

thought of breaking glass in the school or taking t/\e cover frorp adrain pipeas .
crimes. i/
i'! ’ N

Our School ' . S

. /o . S
The discussions we had at the beginning of the term concerning the Cuban

reinforcing previously mtroduced concepts, clearmg up mr§conceptlons, and
sharing news about current events. New economlc terms. and concepts also . __
were introduced during those sessions. Most of the time I was able to givé the . 7
students enough clues so they'could figure out the meaning of new terms and




concepts lt made the chlldren fee good to figure things out for themselves,
and as they learned more they becajpe increasingly more efficient at their task.
I always had an actmty planned, for the discussion sessions but frequently
changed the schedule td include currént events, which added i ediacy to our
study. I started by bringing newspaper articles to class, but 1nm§hgrt time the
" students brought in articles themselves and reported what they heard on the -
news. Usually our sessions were scheduled for a partlcular time of day, but -
they also occurred spontaneously. \

I used many filmstrips and pr1nted materials to 1ntroduce concepts or to
reinforce what had been studied. These activities involved the whole class,
small groups, and, in some cases, an individual child. The students did some
research in committees and reported. their findings to theré"lass '

In keeping with the theme of our study, I asked about the consequences of
employee theft. The students immediately realized that it.cost money to
replace stolen property. They reacted with shock when I told them that the cost
would be passed on to the consumer. I explained that employee theft resulted -
" in higher prices for consumers.

- . Some of our discussion sessions during this t1me concerned the spending

->  of tax money in our school. Most of the students had never stopped to think
that the playground equipment, books, and furniture were paid for by taxes.
That, in fact, made those things the property of us all. Kt was a bit of a shock
to the students to realize they were actually tearing up their own property when
they destroyed the playground equipment to keep others from using it. Our.
playground took on a cleaner appearance because the students didn’t like the
idea of spending tax money to pay school employees to clean the playground.
As the year progressed, I noticed t at fewer of my students were leaving books
outside. Their tote trays were less junky, and there was less paper to pick up
from the flool\at }he end of the day. We never really stopped working onrthese

-~ problems, buf it became easier as the students learned more economics.

s 1 E .

The World of Busmess ! .

’

S

f‘ N The first goal in this lesson was to dlstmgulsh between private and public
g ¥ ehterprise. We began by naming some private enterprises in the mall and some
. factories. The students quiekly-understood-wien 1 told them a public enter-
pnse, like a school, is financed with tax money. A public enterpr1se should run,
S efficiently so-that tax money will not be wasted. -
53 w I told the students that a private enterprise must make a profit to stay in |
" business and that” many expenses must be-pgid before a-profit could be real-
_ ized, They were quick to name crlme-related xpenses that a busifiess mlght in-
~cur, for example, alarm syst.ems, burglarf insurance, shopllftlng and van-
dahsm losses.
, " At this point, I wanted the class to understand how crime and cnme
", prevention affect the cost of doing business. I asked Jerry Barling, .owner of
5 Gun City, a retail gun shop, to talk to the class. He showed us forms- that-had
" .tobe filled out when fi irearms we;e'sold Therefvere still other forms to fill out
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if the customer was from out of statg. He explained that all of this was part of
an effort to keep firearms out of the hands of potential criminals. -

Mr. Barling said most of his clistomers were hunters and bought the
firearms for recreatlonal purposes. He told of some expenses that he must pass
on to the consumer in order to make a profit. He said he recently installed an
expensive alarm system ang also pays $47 a month for special telephone lines
that are hooked up directly to the police. The insurance policy he owns covers
fire, theft, and vandalism. ’ -

I asked J. B. Turneér, a local banking official, to speak to the students.
Mr. Turner explained the role of the Federal Reserve system, the several kinds
of savings actounts his bank offered, and the methods of determining interest
rates. The students listened with mterest td Mr Turner. Finally, Linda asked,
“How does crime %ffect your business?” = =

Mr. Turner replied that smce robbery was the most common type of crime
a bank is subject to, the bank’s crimie-related expenses were incurred mostly in
efforts to prevent burglary and apprehend burglars. A sophisticated camera
and alarm system were among costly equipment the bank used. Mr. Turner
concluded his presentation by telling the children that a bank employee seldom
“steals from the bank. He explained that the bark chooses its employees
carefully. In addition, official examiners check the bank records. The bank
) pays for this service and never knows whegrthe examiners will come.

. We had studied crime and, delinquency in several private enterprises, but
had not mentioned*farming. I asked Leo Allison, a cattle farmer, to visit our
class. Mr. Allison began by telling the childrén about his 500-acre cattle farm
in South Sebastian County, where he also raises hay, He explained that farm
equipment was expensive. Rather, than invest. in machinery themselves, many -
farmers hire others who own the equipment to do'the work. Mr. Allison had
invested in equipment, so he baled hay and cleared land for other people

The students were quick to ask Mr. Allison about crimes on his farm. He

said the mdst commeon crimes were vandalismo and theft. Sometimes juveniles
shot al signs and mallboxes, and’hunters shot cows. People also threw thmgs
into pastures or-started fires. ¥
In reply to a questioa-dbout insurance, Mr. Allison said he had insurance
"against arson but not-on_all his large pieces of equipment. He said' the in-
suradnice on theft or vandalism of large equipment was so hlghthat he could not
afford it. Instead, He took precautions, such as keeping the large pieces close
to his house or where he was working. He thotight vandals and thleves would
not be llkely to come near a house. He ‘also kept his fucl tanks locked

The World of Government T o

The c1ty of Barling recently changed to the. mayOr—clty director form of
government. I asked the midyor and two city officials to’explam the c|ty budget

. to the students. . Y &
The student$ paid special attention when the mayor came to the crime
preventlon section of the budget He told them the city_had three poh’ce cars,

." 43, .
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and their upkeep cost $7,000 annually. Another $7,000 was budgeted for a new
vehicle. Attorneys’ and judges’ feescost the city . 88 ;000 a year. The city*spent
$2,000 on-office supples, such as tickets and othér forms. © - '

I asked JoAnn Kyral, superintendent of the Fort Smith National Historic
Site, to explain its budget. After explaining the tbtal budget for the fiscal year,
she descrxbed the sections concerning crime prevention. For example, $1,680
was in the budget for an alarm system. She explained that they had bought the
equipment oufright, and continued t6 pay a monthly service fee to the com-
Jpany that had developed the'system.

Superintendent Kyral explained that she has to make decisions concerning
budget priorities. She distributed sample. forms used by park superintendents
to justify expenditures. She also talked about the many ways tax dollars were
used to provide park security against vandalism and theft whxch are the most
fréqt\xent crimes she encountered in her job.

Concluding Activ:ty

Ms Kyral is a member of the Fort Smith Pride committee. She asked if
the students could prepare a public-service announcement and tape it for TV.
The students were aware that they wouldn’t all be in it but were delighted to
help-anyway. We decided to let a committee write the script, after the entire
class had agreed upon a theme. We listened to tapes of the skits so that we
could tell whose voices would sound best on the air. Terri, Kathy, and Robert
were chosen to make the tape. . .

A committee wrote the following script: ¢

ROBERT: We. have Just finished picking up some of this trash, and it was
hard.
-TERRI: Now. we can take f’w we have done. If only other people
. would remember to pick a little trash up.too, they could have pride.
KATHY:-We would like you to clean up the city so it will be nice and pretty..

. T * . ‘
- The children spoke the lines a3 they threw refuse into a trash can at a local
* park: .
On.the day the three students left to make the tape, the other children
_ wished them hick. They seemed pleased to have Terri, Kathy, and Robert
represent them,, The announcement was still running when school ended.
. . ! ) . .“:' [ tooa . N
Evaluaﬁ _ < . -
My students were always conscious of waste and crime. They shared thexr
! knotvledge with other students every time they got a chance. They didn’t get
“into fights as often because they solved thexr problems other ways, and they
*.-.shared more.

' We could tell that some of the sxxthqgraders were planning somethxng ma-

.

o ‘ . . .




jor for the last day of school. We had clues that they were planning to throw
eggs at the building and cars.

f'7 That last day I was on ougsnde duty before school. I walked toward a
group of boys and noticed they included some of my fifth-grade students and
some sixth-graders. As I walked by, I overheard some of my students trying to
convince the sixth-graders that what they were planning to do was wrong. I
heard fifth-graders tell the sixth-graders how much tax money 'would be wasted
if they carried out their plans.

. Nothing bad happened that last day. I believe some of my students talked
or scared some of the sixth-graders out of carrying out their plans. If my
students were able to influence their peers in that way, the economics unit was
successful. .

~

,

' R
GOOD IDEAS IN BRIEF: INTERMEDIATE LEVEL -

+

4 J .
STANLEY K. WELLS, a fourth-grade teacher in the Echols Elementary
School, Fort Smith, Arkansas, organized a twelve-week unit using a classroom
newspaper as the basic instructional tool. The project was lelded into four
main study topics: scarcity, division of labor, resources and productlvny, and
the market system. The overall goal was to introduce the students to basic
economic concepts such as advértising, competition, capital, consumption, in-
come, monopoly, and profit. Activity or task cards were used to help children )
apply the concepts to their own lives. Each student was required to complete a
minimum of three task cards. In the first phase of the unit, students prepared
- vocabulary cards -and dictionaries contammg many economic terms and en-
“gaged in games and role-playing activities to reinforce their understanding of
economics. Throughout the unit, the pupils were provided opportunities in
decision making, learning to examine problems rationally and systematically.
Students made bulletin boards, wrote reports, and read newspaper articles
dealing with economic issues and problems developed in the project. A par-
ticularly interesting actiyity involved having the class make a product, using an ~
assembly-line technique designed-to reinforce the concepts of division and
specialization of labor. A visit to a local business helped the class develop an
undfgtanding of the factors of production. The entire program was highly
successful in that the students learned many economic concepts and terms.

" BARBARA STAPLES, a fifth-grade teacher at the Greenwood Elementary
School, Louisville, Kentucky, developed a unit entitled “America on Wheels:
The Social and Economic Importance of the Automobile” for her twenty-six
students. The highlight of the-project waa field trip to the Ford Motor Com-
pany, where students were °exposed to the assembly-lihe and mass-production
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processes utilized in the automobile industry. The students discussed the ad-

vantages and disadvantages of division of labor and specialization and gained

a better understanding of such economic concepts as demand, supply, costs of -3

production, profit motive, production, and forms of business organization.

Emphasis was on the importance of the automobile to the economy of the
. United States. As «declining automobile sgles and layoffs in the industry were

reported almost daily in the newspaper, the class became aware of such +
economic topics as unemployment, unions, seniority, imports, trade, goverh- n
ment regulation, energy, inflation, and technology. The unit also included a
simulation in which the students took roles as rep;esentauves of management,
labor, and government and attempted to resolve issues dealing with the declin- -
ing automobile market, labor disputes, contract negotiations, inflation, and
government subsidies. This led to a discussion of management-labor relations
., and the impact of organized laborand %?llective bargaining on the economy. '
SUSANPILLAR, of the Wo:;%w School, Fort Smith, Arkan-
" sas, planned a unit called “Wheeling and Dealing in Economics” for fourth- v
grade students. The unit was organized to last thirty-six weeks, utilizing one
class period per day. Capitalizing on the students’ interest in bicycles, the pro-
ject was designed to develop the concepts of economic wants and needs,
productive resources, scarcity and choice making, opportunity cost and trade- *
offs, the markgt system, and the effects of technology and specialization. ,The
overgll objective of the lessons was to give students a deeper understandmg of -
the en@rgy problem facing the United States and the effects of a decrease or in-
crease of supply upon the price of gasoline and other energy sources. A major
activity inyolved having the pupils survey their parents to determine the
. amdunt of gasoline purch and the total cost of opergting automobiles for
each household. The children\observed the wide range in‘)rices among, service '
stations and came to undeggand why energy conservation is a major economlc{* i
goal for the nation. The prOJec&used resgRrce ¢ speakers, games and simula- 3, °
tions, audiovisual materials, and discussions in ordér to daeIOp understand-

" ing of _basic concepts and practices. In one activity the children debated the -
relative advantages and disadvantages of using bicycles instead of cars as a
means of transportation. Thé unit could be mtegrated into the social studies

..~ curriculum or-taught as a self-contained program.’

BRENDA LYONS, a sixth-grade teacher at Morrison Elementa’y School,
Fort Smith, Arkansas, deveIOpe'd a program utilizing music to emphaéize key °
-, economic concepts. A major objective was to help children deveIOp a greater
“appreciation of e role of music in the economic growth and development of
the nation. THe project bégan with a reading of Walt Whitman’s poem “I Hear
. America Singing.” The class discussed the poem and learned that music helped
to increase labor productivity by relieving employee fatigue and improving,
morale Throughout the unit, students discussed key eConomlc ideas, For ex-
ample, the class was divided into groups, given several music "bo6ks and a col-

-

- lection of tapes and records and asked to pick out songs about early American
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workers. In the process, the students learned that sea chanteys and riverboat
songs were used by sailors in the early days to lighten the work and keép
morale high on board ship. Songs of cowboys, lumberjacks, railroadmen, coal
miners, and Southern plantation workers also were used to illustrate such
economic concepts as productive resources, specialization, profit, consump-
tion, money, ynions, technology, scarcity, capital, and economic freedom.
The’ students examined the yellow pages of the local phone directory and
dlsc0vered that many people and businesses are invalved in musicrelated ac-
tivities. A concluding activity was the class play. Finally, a post-test was ad-
ministered. .
/ . )

MARCIA A. BAKER of the Snowshoe Elementary School, Palmer,
Alaska, designed a unit called “The Caribou Caper” for fourth-grade students,
which led to the formation of a classroom corporation. The project was
designed to give students practical experience in operating a business and in-
troduce them to basic,economic concepts. The children took on the role of
various Alaskan animals, including the clever caribou, and gained insights
through active participation in a business of their own catled the Carjbou

, Cache. The main character in the simulation was a caribou named Mr. Tutu,
who helped introduce many concepts developed in the nine-week unit. A sixty-
page teacher’s manual, written by the project’s author, was the basic intruc-
tional tool. It described the characters involved in the project and developed
guch ke k"y economic topics as consumption, scarcity, price, profit, oppgrtumty
cost, capital, forms of \Husiness ownership, dividends, and productive
resources. The store was open for business for thirty minutes every day, im-
medlately after the close of schoo], arid gave students experiences lp mgking
lmportany. business and inveStment decisions. Pre- and post-tests were used to
_evaluate the students understanding of economics. The project yncluded a
variety of activities, including games, filmstrips, poems, stories, and resource
speakers.. - ,/

WARREN EDMISTEN of the Sutton Elementary School, Fort Smith,
Arkansas, organized a project for fifth-grade students designed to incorporate
economic concepts in a study of paper manufacturing. The unit began with a

- discussion of the origin of paper and of the Chmese people, who were the first |

to make paper.through a process of boiling rags and plant fibers. An lmportant§
activity the students engaged in was collecting scrap” paper from each
classroom,teacher in the school. After the paper was Welghed the students
calculated that the school wasted nearly 3,000 pounds of paper each year, and
they also made an estimate for the entire state of Arkansas. Three of the
students used.the encyclopedia and other reference materials in the school

library tQ prepare a report omth:5. companies that produee paper and paper-
board products. Some students investigated the various ways people use paper
in various parts of the world, and they presented their findings to the class.

The report helped the students understand a number of key economic ideas in '

afldition to learmng how paper is manufactured and dlstnbuted in the Unlted

. ' @
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States and abroad. The class discussed the kinds of capital resources used in
the paper industry, the different types of trees used to make pulp, and the
many skilled employees and managers who help to make paper products. Also
included among the various activities was a field trip to a recycling plant and a
_ discussion of issues related to the conservation of resources.
/oo ; .
JOANNE BONDER and BEVERLY KERECMAN, teachers of fifth-
grade hearing-impaired students at Millridge Center Jor Hearing-Impatred
 Children, Highland Heighis, Ohio, developed a unit entitled “From Peanuts to
Profits,” which led to th¢f creation of the class-owned Candyland Corporation.
The unit lasted the entip’e year and was presented in three phases: (1)-colonial
America, (2) the industrial revolution, and (3) modern times. Esséntially, the
program was designed to relate these three periods in American history to the
children’s everyday experiences. The project incorporated field trips,
manipulative games and simulations, audiovisual materials, and oral and writ-
ten exercises to enhance the economic understanding of the fourt‘een hearing-
impaired youngsters, who ranged in age from eleven to fourteen years. A
highlight of the project was a field trip to the Middlefield Cheese Factory to
learn more about the process of prpduction. The most gxciting event was set-
ting up the corporation and marketing and selling a real product. This experi-
ence encouraged and developed the children’s s lf-conﬁdencq, improved their
oral-communication skills, and helped i_ncreaseiﬁeir competence in economic
decision making. As a final activity, the class prepared a mural explaining the
organization and-operationof the corporation and presenied a report to their
parents at the conclusion of the project. The success of the activity was
highlighted by the number of guests attending the evening program and the let-
ters of commendation received. ‘L ‘
MARGIE DUNLEVY, a fourth-grade teacher at the McKinley Elemen-
tary School, Lakewood, Ohio, designed a year-long project in economic
education for ninety students, who created their own corporation. The major
purpose was to help students gain a deeper understanding of th¢ American
economic system and learn how economics affected their everyday lives. The
students became entrepreneurs by role-playing in simulated activities. In the
course of the year, the students actually established and operated three
separate companies, a bank, and a newspaper firme Using local community
problems and issues as points of departure for the study of economics, the
class learned about scarcity, money, price, supply, demand, opportunity cost,
and division of labor and specialization. For example, while investigating ways
of financing field trips, the students decided to form their own company called
‘the McKinley Money Makers and produce inexpensive Christmas gifts for the
entire school. The project was highly successful; it garnered enough profit to
pay the cost of renting buses for the field tfips. In discussing the various gifts
that the company should produce and sell, the students improved their
understanding of money and profit in the U.S. economy.

) :
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Junior High School: Grades 7-9
‘*
. T CHAPTER THREE

", Using Social Studies

Skills Lessons to Teach o
Economics Concepts

and Analysis

. Bruce Jjasper
. Hosterman Junior High School, New Hope, Minnesota

Background ,

- ThgRobbinsdale School District, to which Hosterman Junior High School
belongs, has developed broad social studies objectives which fall into two cate-
*gories: ‘concept development and social studies skills development. The seventh
and ninth grades students take pre- and post-tests on achievement in the two
categories.
Economics is the ninth-grade social studies course in my school district.
The year-long course has three sections. The first lasts fourteen weeks and con-
sists of a basic introduction to economics goncepts and generalizations.
7 We assume that our students have had/no previous formal economics edu-
tion and that they have relatively little économics knowledge. We start Sec-
ion I by developing an economics vocabulary and an-understanding of basic
economics terms and concepts. Those emphasized include productive resources
(natural, human, capital goods), economic wants, scarcity, opportunity costs
and trade-offs, goods and services, basic questions cQnfronting all economic
systems, markets, competition, supply, demand, price, economics systems
. .(tradition, comimand, market), producer, consumer, profit, and growth.
Section II reviews the macroeconomics concepts developed in Section I,
with applications of current interest, All elective topics are selected because -
they (1) present an issue over whic there is spirited public debate, (2) involve a
topic in which economic analysis i important in faking wise public decisions,
and (3) deal with a topig of interest to ninth-grade students. . )
Opyer the past several years, the electives have included “The Economics of .
Crime,” “Pollution and the Environment,” “Labor-Management Relations and
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Callective Bargaining,” “Teenage Unemployment and Economi¢ Opportuni-
ties,” and “The Energy Crisis: Is It Real?” Examination of the topics empha-
sized the cost/benefit approach used by economists.

Section 111 examines personal economiic decision making and skill devel-
opment. In this ten-week unit, students are involved in a complicated simula- .
tion I developed. Ninth-grade students plan a community in which they can
. start businesses, apply for jobs, open savings and checking accounts, purchase
*  real estate, obtain bank loans to purchase homes, cars, and other goods or ser-
vices, budget incomes, purchase stocks and make other investments, write
checks, and pay bills. .

In outline, our economics course*had the following form:

-

SECTION 1 (14 WEEKS): BASIC INJRODUCTION TO .
. sconpmc CONCEPTS AND GENERALIZATIONS

Objective: Develop an economics vocabulary and an understanding of eco-
" nomic systems.

Units: .
Introduction to basic concepts .
* Economic systems :
Mixed-market economy of the United States

SECTION ‘11 (12 WEEKS): ECONOMICS ELECTIVE

Objectives: e °
Cost/benefit analysis of public issues
Application of economic coneepts developed in Section I

Units: L
Economics of crime . . .
Labor/management relations and collectivé bargdining
Energy crisis; Is it real?

SECTION 111 (10 WEEKS): COMMUNITY ECONOMICS SIMULATION

4
' Objectnvé-~Dcvelop personal economics decision-making skllls
Ul’litS. - ) e ‘ - {\ '
Community simulauon ' \ toee

Money, banking, and the Federal Reserve system

In the past few years, activities, simulations, and entire units we devised
have been distributed throughout the school district, the state of Minnesota,
and the United States ds an exemplary strategy for teaching economics con-
cépts in an interesting, and intellectually sound way to junior high school
students. Our program/at Hosterman has been successful because our ninth-
grade economics course is set up to ;achieve the following objectives: '

’

1. To develop an economics vocabulary and an understanding of basic eco- .
nomic'concept’s and economic systemns;
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2. To give student(s\zhe Opportunity to analyze issues usingkhe economist’s
cost/benefit approach; .
3. To develop economics decision making and personal economics skills.

¢ The Challenge

Robbinsdale teachers used ta present social studies skill®in the ninth.grade
in a relatively loose manner. For the most part, lessons emphasizing skills
development were presented as separate entities in the economics curriculum.
Some school years, teachers seemed to stress social studies concepts; in other
years greater attention was paid to skills development. There-was no organized
program designed to‘emphasize both social studies concepts and skills. .

As wereviewed existing skills QevéIOpmem lessons in the district, we found,
very few of them applicable to the study of both economics concepts and eco-
nomics analysis. Thus, our challenge was to develop a series of skills lessons .
that would focus on economics topics and be consonant with the existing suc-
cess ful economics curriculum. In effect, out major project ebtailed blending
social studies skills with ouf"economics core.

As we thought through our'planning, we determined that most of the
skills lessons would focus on a single economic concept or topic. The narrow-
concept fo%s of, each lesson, we believed, would aid the ufilization of each ~

skills lesson by the teachers. Additionally, tﬁ’é lés§on§.would not become dated
as the curriculum was modified. 4 -
Organiiation .

To accomplish our objective, we developed a strategy to provide students
opportunities to learfrand practice specific social studies skills in parallel with
their learning¢of economics concepts. As we proceeded, we-determined that -
each skill would be applicable to at r;ea,st two economic topics or concepts and,
therefore, would be covered at least twice during the first eighteen weeks of the
ninth-grade economics course. / . e

Our guide for the lessons was the set of social studies skills that appear in

the pre- and post-tests used at Hosterman Junior High School and defined by.
the Robbinsdale School District:

. Use of textbook (ability to use table of contents, index, and gléssary) -
- Use of the Readers’ Guidg to Periodical Literature .

. Use of the card catalog

. Use of the encyclopedia .

. Use of graphs (line, circle and bar) and tables

.. Analyzing editorial cartoons — . . :
. Distinguishing between fact and opinion - < - ¢ -
‘Distinguishing between biased and unbiased materials y . ’
Retognizing points of agreement and disagreement )
Using time lines . }

Evaluating the reliability of sources

[
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- We gave each teacher a folder of skills lessons cataloged by the skill and
economic topics in each lesson. For/ example, when teachers presenited a unit
on inflation, they could select the. lulls lessons focused on inflation. We ar-
ranged the skills lessons in a developmental sequence, paralleling the sequence
of economics topics in Section 1. As a result, students could snmultaneously
study econotmcs and advance the/r social studies skills. . . .

. .
Scope and Sequence e/ ' (
d

In the Course of the year, we developed forty-elght skills lessons. The time
allocated to each lesson vanecl For example, each economics cartoon skill
lesson, was designed to take about fifteen minutes. Lessons using the Readers’
Guide to Periodical Literature/took two to four class periods.

. When we organized the pZoject, we expected that the use of social studies
skills to reinforce economic j oncepts and topics would have the following
.+ positive results: / ’

Students will: y .

- L

1. Show an increase in their economic knowledge as measured y dlStrlCt wide
pre- and posi-test resuls;

2. Show an increase in their soclal studies skills competency measured by-
district-wide pre- and post- test results;

3. Be better able to use social studies skills to critically analyze and evaluate a
wide range of materials with economics content. The skills lessons included
excerpts from local mewspapers, magazines, texts, radio, movies,* edltonal
cartoons, and other.publications;

4. Be helped in reaching the general economics objectives of (a) developmg

and mastenng an.economics vocabulary, and (b) using cost/benefit analysis s

‘., as a decision-making model oL

Lesson Structure

The first activity in each lesson included a brief introductory statement
about the skill and how it could be helpful in evaluating information and mak- .
ing rational economic decisions. We expected teachers to expand the brief in-
troductory comments according to the needs of individual classes. Where a
specific skill was fo be used frequently in conjunction with a vanety of
€conomics topics, ¢.g., understandmg bar graphs, the teacher was reminded to
_review the introd ctory statement to insure that all students understood the
skill.

As indicated,/the skills lessons were meant to be psed in teaching economic .
. concepts, rather than mdependently Agam, we assumed that teachers would
'modlfy, clanfy, d discuss thé lessons in whatéver way seemed best for each
class; we did not/expect that every teacher w‘o(%l?\nclude every skills lesson'and
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The accompanying outline for the first eighteen weeks of the school year
shows the sequence of the materials and their integration into the existing eco-
nomics curriculum. The outline includes the economic concepts emphasized in

“each unit, key instructional activities, and suggested placement of skills
lessons. ° ‘
. ) i
Evaluation
District testing was supplemented by the more comprehensive Jinior High
School Test of Economics, published by the Joint Council on Economic Edu-
/ cation. Consisting of forty/eight multiple-choice questions, the instrument was
! used only as a post-test. The JCEE test includes some questions on topics not
directly taught during tHe first fourteen-week unit; nevertheless, 17 percent of
/ our ninth-grade students (three classes) scored over the ninetieth percentile and
49 percent achieved the eightieth percentile or better. Even though both the
district-developed t¢st instruments and the JCEE test require higher reading
.- abilities than Many of our junior high school students have, we were most sat-
" . isfied with the sycess of our efforts.
' Although hard data are limited, we were pleased to note that students ap- -
peared to do bgtter on questions which related to the topics of inflation and the .
gross nationad product. Both topics were highlighted in specific skills lessons.
This may syggest that in the future, as topics are emphasized throughyskills
lessons, stadents will show improvements in test results.

Nexy/year, after the revised economics topics skills lessons have been used
in a mofe sequenced and consistent way, the students will be tested again to
determiine whether there has been general improvement,
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* . INVTRODUCTORY CONCEPTS: TRADITIONAL ECONOMIC SYSTEM (4 weeks)

Economic Concepts jntroduced
and/or Develgped - Key Activities

Skills Less’qks

~ Economic wants Texts: .

Primero Diner

r{omif:s . Seal Hunting (distribution)
Economic
What

How

, tunity cost)t

Productive Resourges S Economics for Everybody, Antell & °
Natural Harris :
Human : \

Capital goods Films & filmstrips: Walt Disney Economic
Concept Series
Scarcity
] - K Project Business speakers from Junior
Opportunify cost/(Trade-ofis) % Achievement
Distribution sy tems: Fraditional eco- rSimulationS'

" How to Use Your Resources (oppor-

*Table of Conterits Le,ssjns 1, n! -
-—Texts—Economics/ for Everybody, &
What Citizens Need Knov?/ About

Economics )

/
*Index Lesson |, II: Excerpts from eco-
nomics texts’

/ . ’
*Glossary Lesson Ii{Excerpts of gco-
nomics terms

*Readers’ Guide (o Periodi
JLesson ll: Energy supplies .

f
The Circle Graph Lesson I, Il, I} IV:
World and U.S. Energy Resource
Production and Consumption

. Biased/Unbiased Lesson I: Rollition and
‘Energy Resources /

iterature

T4
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'INTRODUCTORY CONCEPTS COMMAND ECONOMY (3 weeks)

- Economic Concepts Introduced
and/or Developed

-

Key Activities

~.

" Skilis Lessons: -

Dlstnbutlon Systems Command
Economy ceo- -

Central Planntng

Economnc Questtons
. What
How
For Whom

* Goods/Services

Producer”

Consumer

- Economic Growth

incentives

"~ Division of Labor

Films-§& Filmstrjps:
Animal Farm
The Industrial Revolution

. Simulations: Command

Economy Gamet

Bar Graph Lessoh I: World Infla-
tion Rates a

*Economic Cartoons Lesson I, v
World and U.S. Resource Scarcity

*Economic Cartoons Lesson VI: “-
Environment vs. Energy Pro-
duction

Fact/Opiriion Lesson: Economic
Systems Compared

Biased/Unbiased Lesson II: Eco- -
nomic Systems Compared

3

" Footnotes appear on the last page of this set of outlines.




Y

MARKET ECONOMY (7 weeks)

’ﬂ,f Unemployment
:RecesslonlDopresslon
: «N“lnvestmem

Taxes

4

< ..
Eoonomlc Concepts introduced X . .
P and/or Developed ~ « Koy Activities ) Skilis Lessons
3y Mlxed Markat Economy Text: Economics for Everybody 'Encyclopedlg Lesson |: Economic
Mark ot . M . R . Film & filmstrigs: ‘ B Growth a:\d tho Industrial Revolution
Com tltlon Ty . . Kingdom of Mocha . Agreemen/Disagreement Lesson I
pe K o Mrs, Peabody’s Beach | Minimum Wage (Supply & Demand)
Supply R " Project Business speakers from Junior The Line Graph Lessons |, II, Ill, IV:
;,Demand«» Achievement U.S. Inflation 1900-Future
‘Price” c Simulations: *Economic Cartoons Lessons Il IIl:
Lo - “The U.S. Mi Market "
:—‘ ProﬂtﬁPfoﬂt Motive (Incentlve) 'New glty Tel::?\onger ° ’Economy r 1“"“,?" . . :
Charts and Tables Lessons |, II, Ill:
- Economic Growth. . Company simulation—aextensively U loyment Dat e
modified for use In ninth grade nemploymen {2,
” Government Ragulaﬂons Agreement/Qisagreement Lesson II:
Speclallzatlon ' . Governmeént Regulations,
- Money T © T Rellabillty of Sources: Lesson .
GNP - ernment Spendlng Rrioritles io
’ , . *Glossary Lesson II: Stock Market
Jntlatlon . Terhs

. *Readers’ Guide to Pesodical Ljtera: -
ture Lessons |, Il, lII: Selected topics .

can vary; can include Inflation,
Unemployment 5 ¢

Blased/Unblased Cesson liI: Taxes

o f{ootnotes appear on the last page of this set.of outlines.
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“Collective bargaining
1 Union '
Compromise
Automation“
" Recession/depression ’

he .
1]

-

Discussionsigroup activitles:
ase study Minneapolis newspaper
- strike

Case study: Snowmobile mdustry ,

B

Simulations: Collective bargammg
simutationt \

. »

s -

‘ © e 4 / N

» ) - i
18 * ,
‘ ¥
. LABOR-MANAGEMENT RELATIONS AND COLLECTIVE BARGAINING 4 wooks) -

Economic Concepts lntmducad . )

and/or Developed Key Actlv%itlos \ , Skills Lessons .
P?oductuvnty - Readings: Material about’ aneapolls *Card Catalag Lessons |, 11, lll Per- <
Recession lunemplo§ment ~ _newspaper strike :g:‘al Financés and the Great Depres-

Seni }'t Film & filmstrips; 2
-senlority ) _The Inheritance * Biased/Unbiased Lesson IV Attltudes

Strike in Town >\ " Toward Big Business .

'.v

.~ Reliability of-Sources Lesson II: Col-
fective Bargaining

’Encyelopedla
Labor Hi !

' ’EconOmlc Cartoons Lesson 1V>The \
Autg Industry

. Fact/Opinion Lesson II: Collective .
Bargaining and Strikes - 5

Time Lines Lessons |, Ii: Events in
"/ USs. Labor History

*This skill lesson is especially edsy for the te

acher to modify by mcluding other topics or more recent intormat_lgn

ﬂ'his simulation was developed by the autho

IR

O
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“To SpeCIahze or Not to.
Sp%aallze —That Is the
Questlon. An Inqunry- -
" Based, Conceptual Study
of Specnahzatlon '

.. Introd¥iction ' 1
’ . "Harris County Middle School is a swall ,“rural schdol in southwestern
. -Georgia. All sixth-, .seventh-, and eighth-graders in the/county attend this
school, yet enrollment was less than 500 s7udegts at the time this instructignal
unit was developed. Grouping is homoger}eous and is det
- -and performance in previous grades o
’ I taught all seventh-gra di
set by the state of Georgla, is Amencanlz“story My curpiculum included many
fundamental economic concepts. The unit described in thi
one of those Tessons, focusing on specialization.

Rationale . X - *

. Speclahzanon is fundamental in contemporary somety, yet it is rarely .
e taught. During the week-long unit, students learned/about specrahzauon, in-
terdependcnce, division of labor, efficiency, and profit. The unit was designed =
-to remforce the concepts abaut goods and services which were the subjects of
P earher lessons. : T
' To cope with the relatively sh rt attention span and need for social con-
tact of middle school students, th lessons providéd great variety to hold the,
interest of the pupils. The-lessons/also included donsiderable group work in
. order to satisfy student needs for contact.
X The lessons stressed the i mqul process. Each of the five steps in this tech-
" nique was mastered. Additionally, the unit incofporated a value-analysis ex-
perience, an exercise in critical thinking, and visits to a. Columbus furniture
factory and a local furniture shop.

ined by test scores
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Instructional Objectives - > %
Students will be able to: - L

1. Determine whether a business produces a good or a service;
A " 2. Hypothesize about efficiencies realized through specialization; B
3. Test their hypotheses through experimentation;
4, Evaluate an hypothesis and reach a conclusion based upon evaluatron,
o 5. Relate their canclusions to additional data in order to test the rehabrhty of
" their conclusions.

¢

Activities

I began the ginit by presentmg the student with a drlemma In this strategy,

students are e é’ouraged to express their oprmons on an 1ssue brought about
t

through a situation that does not have “right” or, “wrong” answers. «
The followmg,ls a brief summary of the dilemma:
ey,

. A junior hrgh school had an enrollmer‘t of only 200 students and one
. athletic coach. Yet, the school participated in five sports. Each,of the
five teams had losing records just about every year. One of the
teacher$ suggested that the sports program consider speclahzmg, the
. idea being that if only one Or two sports were offered the team S
. members and coach would have more opportunities for improve-
ment. The teacher hypothesized that if the sports program were not .
spread so thin, the school would enjoy a better record and more suc-
cess in the one or two sports selected. Another teacher disagreed, in-
dicating that it really did not matter whether the teams won or lostas |
, long as students were participating. ’

The studenfs were to decide what they would do if they were the coach.
" The first step was have the students answer a series of questions that proceeded
from the level of comprehensron to abstract analysrs The questions mcluded
the followmg

1. What.was the problem"
2. What did each teacher suggest? * .
3; Can youinfer from their suggestions,what they valued" \
5 . 4. What might be the source of the teachers’ values?
S. Are there any other values people thight hold concerning this 1ssue"
6. What might be the results of carrying out: each posrtron" .
7

. If you were the coach, what would you do? .

After the. students had answered the questions, the class discussed the
“problem. Parficipation was high because I stressed to the students that there
was no one correct answer. Topics of each discussion included the definition

| -
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of all terms, the recognition and refinement of the problem, and the expression
of opinions on the topic. i

The purposes of the exercise were to provide motivation and to encourage
self-expression, affective development, apd value analysis. The discussion
served as an informal pretest to discover how familiar the students were with
the above matters. . .

The final objective of questioning was to have students recognize the pres-
ence of a dilemma. This is the first step in the i inquiry process, and, as discus-
sion continued, students wanted to know whether “specialization was the best
system.” With this development, the class was ready to moye into the motiva-
tional and instructional phases of the i mqurry proce,és

The second step in the inquiry process is to éther data. For that purpose,
I gave the students a list of the thirty principal businesses in the town. The
students were to fingd out what the main products of each business were and
then to determine whether each product was a good or a service. This activity
reinforced previous lessons on goods and services. Finally, the students were to
determine whether the business specialized or not.

The third step in the inquiry process is to form hypotheses and the fourth
is to dévise methods of testing them. After all the students had finished the ex-
ercise, I divided the class into groups of four or five. I gave each group a ques-

" tionnaire, which could be completed by usmg the information gathered in the
previous exercise on local businesses. The questionnaire was to lead the
students to form hypotheses based on inductive t€asoning. The questionnaire
items were:  * ) .

. How many busingsses provided principally goods?
Z. How many businesses provmed principally services?
. How many businesses made or sold one or two goods or services?
. inesses made or soid more tham two goods or services?
. Do more businesses/sell one or two goods or services or do more . .
businesses sell more than oné or two goods of services? ; L
. Why do you think your answer to number 3 is correct?
. Based on these results, do you believe specialization is efficient? "
. In your own words, define specialization. ’
. Form an hypothesis to express your 0pm10n on the efficiency or meft‘ i-
ciency of- specnahza on.
10. List all the possible ways you could test the hypothesis your group has
formulated. /

On the tenth item, the sﬁudents were urged to brainstorm and they succeeded in.

developing several methods to test their hypotheses. .

Most of the grou.ps hypothesized that specialization was the most effi c1ent
system, although at least one group in each class took the contrary position.
The most often repeated hypothesis was: “Specnalhzatron is the most efficient
economic system.” - - -

After all the groups had completed the questronnarre the class discussed
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the answers. The hypothesis each group had formulated and the testing fnethodsl
were the central fogus of this discussion. Each of the methods the groups pre-
sented was written on the chalkboard. After all the techniqués had been re-

+ corded, the class discussed the feasibility of each one. The class made its choice
" on the basis of this discussion and a realistic examination of school and com-
munity resqurces. .

‘The first method chosen for testing the hypothesis was to consult several
business “experts.” The students chose a representative from each of the si
classes, who was made responsible for eliciting answers to two questions,”also «
chosen by the students. The questions were: Which system do you feel is the
most efficient, specialization or nonspecialization? Why? These six students

. each asked a different business operator in town to give an opinion. As it,
e turned out, all the businesses stated that they believed specialization was the
more ef ﬁcien; system.

The students each received a copy of the responses as well as a data-analysis
sheet on which to evaluate the responses. The questions on the sheet were:

. Does the information relate to the hypothesis? How?

. Is the data authentic? What leads you to believe this? ”

Does the data seem accurate? Why?\

. What unstated assumptions can you locate?

. List all the facts you can find among the responses. ° .

. List all the opinions you can fird among the responses.

List any examples of faulty logic. '

. What evidence of bias can you locate? . .

. What incons"stencies can you find? '

. Are there any unsubstantiated conclusions? If yes, which conclusions are
unsubstantiated? i . N

11. What do you think is the respondent’s frame of reférence?

12. Are there any additional inferences you can make? ‘

7

é\boc'\lo«u.a!.»(u._

Thé students used the questions to analyze each of the six opinions. Fol-/
lowing the individual assignments, the class discussed each itgm‘pn the data-
analysis sheet. The students were able to analyze the opinions remarkably well.
After discussing each of the twelve questions, the discussion now centered on
specialization. I asked the question, “Which do most businesses feel is the
more efficient system?” ,

Because the six businesses felt specialization was the better system, the
students all agreed that specialization was viewed by businesses as the most
efficient. My next question was, “Why do businesses feel this way?” Each class

* then listed reasons based on the opinions offered by the businesses. Once the
lists were completed I provided a summary. ' '

Simulation

- For the second test the class devised an experiment. The students made
paper hats, footballs, and airplanes. First, the students did not specialize,-and

( . 61"
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FIGURE 1. NUMBER OF PAPER PLANES, HATS .
- AND FOOTBALLS PRODUCED . )
I . Not Not
Specializing | Specializing | Specializing | Specializing
#1 #1 - #2 #2
Hats *

— -
Planes / ’ *
Footbalis !

3 , . M

they made as many hats ootballs and planes as they could in 45 seconds.
» Next, the students spegialized; each student made either hats or footballs or
planes. The students were to make as many of whatever they were assigned as
possible in 45 seconds. To control for extraneous variables, such as practice,
the order was then reversed. First the students specialized, and then they did
not specialize.
At:the end of each production session, the class wrote down the output of
the products on the” chalkboard (see Figure 1).
In every class, specralrzatron was clearly the more efficient. The tally sheet
~visually-depicted the advantage of specialization. In one class the advantage

-

was as high as 3-1. In most of the classes the advantage was about 2-1. Using -

these data and those in the “experts’ opinions,” the students were prepared to
reach a tentative conclusion. In the subsequent class discussion, the $tudents
concluded that specialization was the more efficjent system. P

The last exercise had two prrmary purposes. The first was to provide

another test of the hypothesis; that activity concluded the testing phase. The
- Other purpose was to develop a tentatrve conclusron-—the fifth step in the in-
quiry process. .

The next day, all the students v1s1ted a company that made rockrng charrs
by hand and a local furniture manufacturer that also made rocking chairs.
Both businesses provided the class with their latest _profit report, free samples
of the materials used and an estimate of the time necessary to complete

" one unit. SNk
When we retumed to schooi’ the profit reports and the time estimates wer
compared on the blackboard. The time necessary to complete one Handmad
_rocking chair was nine hours The company realized a $10 profit from eac
$45 chair. The time necessary to complete one factory chair was thirty min-
- utes. The manufacturers made a $15 profit on each $60 chair. The students
. ‘ (

.
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~ decided this did support their conclusion — specialization was indeed more effi-
cient. This activity tested the conclusion with additignal data, which is the

/
‘. final step in the inquiry process.

v

Evaluation . .

The students received two pictures, One showed a speciﬁlizqd society, the
other a nonspecialized society: Under each picture was a set of questions:

" 1. Is the sociéty in the picture specialized or nonspecialized? *
2. What characteristics of specialization do you see?
3. What characteristics of nonspecialization do you see?

4 Y .
Over 98 pe}cent of the students answered these questions correctly. The

2 percent who did not received peer tutoring and retesting. These students
- eventually passed the test. Over two hundred students in Harris County had
o Tqirned some fundaméntal economics concepts and,importantskills. They had
gone through the Steps of scientific inquiry, and they had participated in a
community survey, As they practiced democratic decision making, the students
-also had the opportunity to analyze their own attitudes. What is more, the

" students had discovered that economics was interesting. '

o

.
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Sew for Dough: An

Economics Project for . :

Educable Mentally = =~
" Handicapped Students

' Lucille Taylor
' f B ' Hugo Junior High School, Hugo, Oklahoma
- > - ‘
‘ R . | ' (R
Project Overview Py

I'am a teacher in special educa.tion for the educable mentally handicapped .
[in Hugo, Oklahoma. During the past year, we organized a group of sixteen

students, -ranging from thirteen to sixteen years of age, with these charac-
teristics:
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- Background and Goals

; [ ]
IQ scores were in the fiftieth to the seventy-fifth percentile range;
. Ninety-two percent of the students were from single-parent or totally
broken homes; ’ .

3. All had been unable to follow our traditional program of studies in Hugo;

4. Twenty percent were unable to understand the differences between their
first and last names;

5. Ninety percent were third- and fourth-generation offspring of unwed
mothers; N

6. All were either educable mentally handicapped and/or deprived. . .

DD e

In thinking about the curriculum I designed, I concluded that students like
these must become independent or be forced to live off sodiety.

. ]

Since it was fairly obvious that most of my sixteeri students were from
families in which no one was employed, we expected they would not know very
much about earning a living, spending money wisely, or budgeting. If they \
worked at all, it was likely they would secure jobs paying minimum wages. 1
concluded that my students needed economic education even more than
students with better ability. - 4
~ The goals of the unit I developedrwere very simple. I wanted to conduct a
project in which the youngsters were to perform paid work. : o

Although my classroom facilities were domewhat limited, I did have the .
use of two sewing machines, one of which had been discarded by the high
school home economics department. With this equipment, I ‘decided to

j epehapwohktfocu&oxpo:gamm&m-;%g_wmmmm__g_é
ing factory. Among the major objectives of the project were: )
. .,

e To proyide an agtivity that would lead to an understanding of the relation”
ships between’ working, production, incorte, and output; '
e To attempt to earn & profit that would be used to purchase supplies for the
enterprige and some wholesome fgagl for the students; p
e To,provide gxperiences in counW®¥, making change, and controlling and
making spendfhg decisions;

. ® To provide an activity gie&gn‘ed to bring out the importance of being self-

supporting. -

v

Procedures
, W&

The first and most outstanding activity was the sewing project. Using the

Joint Council on Economic E\ducation’s Master Curriculum Guide in Eg“o— .
. ‘nomics for the Nation’s Schools, the Oklahoma State Economic Guide for

Special Education, and- the McGraw-Hill Learning Skills Series (Math and
Language) as resource materials, we undertook the project. . ’
After teaching the students to operate the sewing machine, the next step

i
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was to organize an e}nployee-owned company and to conduct business meet-
ings to determine various aspects of the sewing factory s operation.

It has been my experience that spec1al~educat|on students will work at
most anything, providing it is interesting and there is emphasis placed on what
they can do rathér than on what they cannot do. This project clearly fit the
bill, for who does not wagt to earn money and have styllsh clothing at one-third
or less the normal cost?

At the outset, prices were kept to a minimum in order to insure the success
of the project. For example, only $5 was charged for each outfi t, consisting of
a skirt and a blouse. It was important that the students be assured the oppor-
tunity to sew and earn money. -

Early in the school year, requests came in for choir outfits, Western shirts
and pants, and-other articles. The business continued to pick up, and many
orders for apparel were placed prior to Christmas. Although students were

“allowed to sew for one hour only during the school day, many began to arrive
early and stayed after school to complete their orders. Altogether, the students
manufactured seventy-five new articles of clothing and repaired or-altered-am—+
additional thirty-two pairs of jeans and twenty shirts and jackets. . .

The second activity developed out of a business meeting which had f

. cused on a discussion of earnmg additional income. The students wanted(

buy paper and pencils for their own use but at discount prices. This desire led

to the establlshment of a class store. Aftet some discussion, the students
agreed to buy their school supplies from the class store at the same price they

would have paid elsewhere: ’ o

“The stage was set for a study of wholesale,,retall -and discount prices. Ad- -
ditionally, students became interested in taxes and tax exemptions in deter-

—— miMmNgTax payments. iere was no question that thigstudy made these con-

cepts far more meaningful. Prior to this, most had no idea where the money to

- ——support welfare checks, schools, highways, and other public services originated.

With businesses and corresponding profits growing, there soon existed a
need for banking services. As part of our study, the students visited a local
bank but were not able to gradp the essentials of banking until they opened
theit own class bank. As they shared the responsibility of running the bank,
the students learned about printing checks, writing out deposn slips and

. checks and maintaining records. ' "(

A * Considerable enjoyment was realized as_the students wrote out checks,

: made deposits for their school supplies, and conducted transactions using real
: " money. As direct outcomes of this 3 activity, the students learned abouf borrow-

ing money, to make notes of indebtedness, to make down payments on mstall-

. ment purchases, and to pay interest on theit loans.

One of the more interesting aspects of-the unit concerned voting and the
political process. As one activity, an examination was made of how the news
media can influence public thinking. It was difficult for my students to dis-
tinguish between fact and opinion and to recognize how attempts were made to
influence their views on ImRortant issues. K . . ¢

’
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ols, the students voted.
ur next phase related to health and nutrition. I want to bring out rela-
tipnships between a balanced diet and good health. The students learned they
ore “junk foods” than they should, and although most had sufficient
\éo ey to buy food they tended to spend it on the junk foods In the course of

e unit, our students learned that junk foods cost more than gutritionally
/Lala‘nced foods.

,,, The students clipped magazine ads to make posters illustrating balanced

N meals,_planned menus, and compared prices as advertised in néwspapers. The_
students thy,did their own shopping and prepared a féw meals in the class-
room. . . . .

The most visible result of the unit on nutrition was that the students began
to eat in the lupchroom at noon. Previously, they would rush to a nearby store
to buy candy, pop, and other similar 1temgh “free” nutritionally
balanced meals werg served, the practrce of the majovity of students was tp

head for the store immediately after the d}smlssal bell at noon.

<

3

-

/PrOJect Outcomes

/ . I canfiot describe all the activities of the class in the space allotted for
this abstract. It was evident that the students enjoyed shopping for sewing ma-
-terials and groc'eries As they conducted their businesses, they simulated pay-

. ing utility bills, practiced banking skills, and gained the kinds of- pfaet;eal——
knowledge that they would normally a,cqurre in a traditional class, For rnstance

~ o The students learned to make, repair, and alter clothing. Although most of
them were members of families who had known only welfare, thése youngsters .
. developed the initiative to work and support themselves. Séveral of the
students were successful in obtaining part-timéjobs; .
¢ They learned how to read afid understand utility bills. In the process they
learned to recognize and define eagh item on a bill and found out whén the
. meters were read and when the bill was due for payment;
e They learned to fill out applrcatrons for jobs, to conduct interviews, how to
dress and act during interviews, and how to apply for Social Security, cards,

driver’s. permits, and credit cards 0
. They learned how to write checks, to balance their accounts and to ask for
receipts whenever they made payments, -

04 They studied credit wthe advantages and cgncerns about credit purchases,
they learned about interest charges and the costs of credit;
. T&y learned about the hazards of impulse buying.

An equally important result was that the students practiced economic and —~
s 4
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survival skills alon \‘h the three Rs” in a very meaningful environment. Be-.
ing actively involved in a host of classroom activities: they developed a feeling
of accomplishment and self-worth. . .

- I was also pleased with the interdisciplinary aspects of the unit. For exam-
ple, reading was greatly improved when the students read want ads; writing |
skills were reinforced when the class filled out forms and wrote checks. Legible |
handwriting became very important. Math became interesting, since the stu-
dents had to determine balances and (namtam the financial records. of their
businesses. Correct spelling and neatness were emphasized. There’{l«as ‘no ques-
tion that all of these would be of great value as the students entered adult life.

. v S
s Summary ] .

I was convinced that m;, students needed encouragement and the dppor-
tunity to be self-reliant. As they assumed financi}l responsnbllltles and learned
about the dignity of work, they also developed a mental outlook that wpuld
help them cope in today’s world. Perhaps my students are unable to define
each word in the egpnomlcs vocabulary we used, but they are aware of the con- |
5 = cepts wetressed. There are great opportunities in Hugo, er‘dahoma, for peo- - }

ple who are capable and wilting to sew and to do janitorial and domestic work. |

It seems to me that my students now have an important “head start,” since they |

AN have learned that no job is too “low” and that each job should be done well. .

" This unit provided a stepping stone to that basic idea. |

N
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A Simplified Model of a

Free-E nterprise System o

A Seminar for Students in Grades 7-9

) . - .
. . ‘ ) . E. M. Smith ,
Y ' Kummons Jumor High School Fort Smith, Arkansas-

[ - Ny

/ Brief Overview

A six-wi ek seminar on snmpllf' ed modeling of a free-enterprlse system was
- organized as xan after-school activiiy for seventh-grade students enrolled m
Kimmon unilor High. Seudents volunteered for the program and were selected
on the of their performance in their regularly scheduled classes. ‘
Th inar met twice weekly Each session lasted twenty to forty min-

'
» - : .
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utes. During the first fiftéen minutes, I gave a lecture, and during the remain- <~

ingtime students asked questions. I also encouraged the class to complete their ,
research assignments. ) ' . R .
I began the seminar with this relationship: .

The material welfare of an economy depends on the available natural
resources that can be transformed into useful praducts by’ human,/ ]
effort plus capital goods. . / / v

LI
’

1

Each meeting produced a discussion on a new component of the relationshi7.

Concepts and Objectives o
Discussion centered around those basic economi'd concepts applicable to a
free-enterprise system, including scarcity, marke’t'economy, supply and de-

mand, natural resources, 1nterdependence, automation, the labgr force,.and

production. o, .
The objectives of the seminar were centered on the relationship described -
above and included: I 3 ) » )
- ‘ ' } .- v

1. Creating interest in the study- of economics; _ “
2 .Teaching students to apply the basic concepts to the broader problems of -

the economy, and to write out those applications;
3. Having students present-research papers in their own handwriting, éxplain-
.-, ing one part of the relationship; - . .
4, Quantifying the‘relationship. I A

-

The program allowed the teacher to break down the relatronsl',up and, with the .

s

) formmation i the smaents research papers, recompose it.
P Procedures . : . * '
-~ ;;.‘ . -, N 4 - .
F *

In this unit my role was to motrvafe the students to conduct research. No
. information was given to students that would m,fluence their research or sway
them in any direction.
= After the relanonshrp was, presented to them, the students wdgked ou( {
o srmple definitions in.class. With the teacher’s help, the relationship wagbroken
down into its conceptual parts and each student was assigned one segfment on S
which to prepare a research report for presentation at a later date. us, one
“  student reported on the material welfare of the economy and another took up .
natural resources. No student was expected to report on the entire system. ,
During the petiod of about four weeks in which the students did their re-
¢ search, questions were invited and answered. At the same tire, general interest
was’ directed toward elements of the relationship.

The final activity of the seminar was the pregentation of research reports .
1o an audience of peers and parents, - . .
68 ® . \
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- — -~ - -Som “Teaching Giidelines for the Unit .

"~ Summary . ~;' . .

T

-

1. It is important that the instructor state clearly the objectives of the
class: to understand and be able to drscuss the definition of a free-enterprise
system.

2. The mstructor should not give direct or definitive answers but rather
should suggest what an answer might include and guide the student to a
research source.

3. Typedreports should not be accepted thrhds to prevent the student
from having recourse to a family member as an editor. Students should write
their reports in their own handwriting.

4. Only two meetings a week should be sahieduled over a six-week period.
In my project, research begins during the third meeting and concliides at the
end df the fifth week. [Timing is important in order to avoid dullness.] The last
week is used to allow students to make presentatlons before the entire student
body ahd the PTA. —

5. The teacher should limit class sizg. Students should be screened prrvately
to ascertain that they are doing well academically in their required classes, and
only those students successful i in regular classes should be accepted for the
seminar. ‘-

6. The seminar is mf ormatlon and research onented designed to generate
enthusiasm for economics. My experierice indicates the unit could be uséd at
almost any grade level.. .” -

7. All discussion should be centered on the free-enterprise system. This
leads to exploration of many basic econontic concepts such as: the market eco-
nomy, the reality of scarcity, supply amd demand, natural resources as a vital
element, interdependence, &utomation, the labor force, and productiom -

8. My observations suggest that the teacher should introduce whatever
material is available to update basic concepts; the class will respond positively.
Although the time was limited, it was adequate for effective study yet not long
enough to produce boredom. ) o .

O - . - .

1

Through | thrs research prOJect “students learned that a free-enterprise sys-

‘tem will be responsive to the society of which it is a part. Students found the

system requrres effort because all the elements are interrelated. The.question
of scarcity arose through study of the relationship and was examined from the
resource level to the marketplace. Student examined the relatronshlp between

' independence and interdependence. Forcmg the students to do their own

research resulted in papers that went into considerable depth in order to ex-
plain and support the writers’ views.

Evaluation of the project took place during the twenty-mmute sessions. T
tried to ascertain whether each student understodd a certain component of the

- relation. I was pleased to find that 85 percent of the Students were on. track’é
with the research. In all, the rgsearch project was a successful experience.

»
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GO_OD IDEAS IN BRIEF: JUNIOR HIGH SCHOOL

[

BUFFE PETROFF antl PAULA DOMEB}teachers of self-contained
orthopedically handicapped students, and DOUGLAS DOMER, a special
education work/study coordinator, in the Reidinger Middle School Akron,
Okhio, develbped a unit, “The High Cost of Exclusion,” for seventeen physically .
handlcapped students. The project emphaSIzed the relauonshlps between work
(employment) and play (recreation). Although physically handicapped, the
\students demonstrated their ability to work and showed how their behavior as

. consuimers affected the community when they used their income to meet”ex-
penses involved in participation in a bowling league. The students used the
economic knowledge and skills they had learned in sponsoring a “bowl-a-thon”
to raise money for muscular dystrophy. Many economjc cbncepts and terms
were presented during the course of the unit, including specialization and divi-

¢ sion of labor, production, interdependence, opportunity cost, supply and

demand, and earning and spending income. The basic subject of the project
" concerned the possibilities of underestimating the employment and leisure-
time capabilities of handicapped students afd the high cost to the general
public when handlcapped students were excluded. The students’ experlence
with the chemical coﬂlpany that employed them; with the Muscular Dystrophy
\ Assoclatlon for which they raised a considerable amount of money; and with
the commumty proved the project was highly successful. Above all, the .
students had an excellent opportunity to be productive and to serve society and _
were able to participate in an exemplary project.

THOMAS P. KURTZ, a seventh-grade history teather in the Coral
Springs Middle School, Coral Springs, Florida, developed a project dgsigned
to organize the classroom as a business. Entitled “Disruption vs. Democracy,” .
__the unit utilized an economic incentive system to make the class as interesting
and relevant as possible and to modify or influence clgssroam behavior. In
organizing the project, all class work was assigned a dollar value as well as a
- grade. -Students printed and distributed Class Cash, providing a tangible
reward for academic achievements. The students could save Class Cash for _
monthly auctions, at which various prizes and privileges might be purchased,
or buy Class Companies. The companies had the authority fo sell penmls,
pens, paper, library time, ‘and other commodities in exchange for the cash.
Better class control was obtained when the concept of figes was introduced as
. a disincentive to violating clats rules. During the course of the project;.
_Students became bankers and bookkeepers and managed the clerical records .
assomated with the unit. A bankbook was maintained by each student, which,
in effect provided an accurate progress report Other activities included a
class court, which heard cdses. The project had three direct benefits. First, the °
* < financial aspects of it taught lessons which could be applie to_real life;
secondly, many interesting parallels were drawn between the economics in the
classroom and the economics found in American hlstor§ and, finally, the
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students were eager to attend class. The subject matter came to life as a result ¢

- of their acceptance of the many responsibilities associated with conduct in a
middle school class. For the students who participated in thja project, United
States history and economics became- more exciting, interesting, and realistic.

I 4

JOHN KALKA, a seventh-grade social studies teacher at Shore Junior
. High School, Euclid, Ohip, developed a unit designed to emphasize the funda- -
* .mental problem_facing all economic systems— scarcity. At the outset, the
students were rf19tivated through a moral dilemma to discuss whether the
developed nations should share their wealth or keep it and become even richer?
A version of triage, using “The Lifeboat Dilemma,” was employed to begin
class discussion. All the activities in the unit were focused on the complexity
and magnitude of the world food problem. Research assignments, graphs of
world cereal production, population growth, world fish catch, produiction-
possibility frontier: and supply and demand were apalyzecj 10 provide impor-
tant supplemental background information. Copgesn over. the failure of food
production to keep pace with population growth encouraged speculation on .
i - future efforts to grow and distribute adequate food supplies..Ai_the_‘end of the
* four-week unit, the student consensus was that assistance should be extended
to the less fortunate people of the world. The project was included in the social
studies ¢urriculum of the Euclid public®chools as part of a unit entitled “Life-
Styles of Emerging Nations,” in which comparisons are made between life-
styles prevalent in the developed pations and those found in the emerging
nations. .

’
Pl ‘ s -

BEVERLY  BROWN, a nihith-grade teacher of English at Ashland Junior
. 'High School, Ashland, Ohio, organized a unit called “How in the World Do |
~" Apply Economics to the Teaching of English?” te combine instruction in basic
economics concepts withvocabulary, literature, and composition. Initially,
_the stu&ents worked on the development of an economics vocabulary. Each
Monday during the first four weeks of the unit, the students were given ten
words to study. Following this, the students used the vocabulary words to play
a game entitled “Money,” which is patterned after“Bingo.” Next, the stidents .
: studied a unit called “Identity,” taken’from the Insights antholggy. The short
stories “Clothes Make the Man” and “The Confrontation” and the mininovel
When the Legends Die led-to a discugsion on many economic issues and con-
* " - cepts such hs wage standards, consumer boycotts, opportunity costs, and value
. added. Thé\ students gave oral reports, were assigned \avrit,ten reports, designed
bulletin boards, and made posters on the igsues and|concepts. An important
outcome of the unit was that the students learned the importance of ecopomic
To- knowledge {n the search for personal identity. Studepts’ research papers in-
"« cluded such items asiGosts ofstraining, wages, fringe benefits, and financial
. assistance for education in the study of careers. Significant to the praject was
" the students’ ability ta_selate the study of economics to vocabulary, literature,

" and whiting. : S ) ; , -
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DEBORAH"B ANDERSON and ELOISE L. BOYER of Western Hills ~

Junior High School, Cranston, Rhode Island developed a consumer economic
education curriculum cafled “Consumer|/Decision Making in the Marketplace
Approximately 360 ninth-grdde students were enrolled in this required one-

_year course that was designed to introduce students éco the basic concepts, atti-

tudes, and skills they would need to a¢t as rationa®™onsumers in the market-

'_ place. Students were of varying ability, And classes tended to be heterogeneously
grouped. The course was aided by a federally funded grant provided by the '

- proach and incl

Vocational Education Office of the Rhode Island State Departgrent of Educa-
tion. The course coqducted primarifly through teacher-prepared activities,
multimedia materlals,‘ field trips, guest speakers, and other commercially and
privately funded resqurces Careful jand extensive pre- andpost testing was
carried out to measure <hanges, In sfudent attitudes as well as knowledge of
consumer economic ,concepts in the following ten categories: (1) basic eco-

nomics in the marketplace, (2) bankjng skills, (3) credit, (4) comparison shop- -
ping, (5) responsxble budgetmg, (6) nsur/ance, (7) taxation, (8) the ecGnomics *

of energy and ecology, (9) advertising, and‘(lO) consumer law and protection.
After participating in this program, the students achieved a 25 percent mcrease
in their understanding of the basic toncepts in categories included in the tésts
The teachers developed a flexible curriculum guide: it can constitutea one-year
course if the class meets twnce egKly or a semester coursesif the class meets
five times a week. Teachersycan Iso use the lessons for each category as in-
dividual units that ould be incor orated mtgan already existing course —i.e.,
home economics, science, math, spcial studlesvetc The guide alsoprovides in-
d|v1dual lessons dealing with vagiolis consumier economic concepts such as
scarcity, supply and demand, opportunity cost, etc. This curriculum includes a
pre- and postattitudinal survey, pre- and post-tests for each unit, and ac-
tivities, readmgs, and quizzes. The teachers use . multifext, multimedia ap-
Jde..a list of s ggested resources —pamphlets, audiovisual
materlais, comm rcnally prepare acuvmes, and possnble ﬁeld mps and gyest

-speakers for each topic. . . .




Senior High School: Grades 10-12

-CHAPTER FOUR’

P

From Friedman to .

- Galbraith: A Method for -
Teaching Students to

. Analyze Economlc, L .

. Proposals Critically.

P SN

¢ - - & ; : : Diane Elizabeth Keenan
: ’ + . West High Schdol, Redondo Beach, California

” ’ Bac%round ; : .
This is a threecweek unit, the final onein a twelfth- -grade economics course
1 teach, The unit was developed for a regular course, an elective open to all
- senfrs and “acceptable to satrsfy graduation requrrements Most of the
" students who take the economiics course go on to erther a two- or four-year
-+ _college. - -
) ‘ I am enrolled in amaster’s program in economics, and have tried to share *
.~ some of my rmdmg with my studengs. My experiences have led me to believe
that seniors are quite capable of handling some fairly complex ideas and are
. fascinated- and «hallenged by them. My procedire has been to take the,
students step by step through the course so that at its end they will be able to
comprehend articles on economics and evaluate Yarious proposals and policies
L ‘suggested by contemporary economiists. v, . o
~ .~ 7' Ishduldsayth tl have‘a personal,concern about the bias and one—sxded—
T ness of some of the cconomic education materials availale. Too often, only .
" ‘one perspective on ah issue w\ given, and students are not ¢ allenged to.do any
. analytical ot crmga! hinking. This uhit,.and my overall approach in my ec'o-

s

A

&k .nomics claSS, is an attempt to remedy this problem.

C A A ’“-‘; -

AR lntroduchon . ,

N ' * - Lo
- “ VZhen a student a‘sksﬂl_rat causes inflation and what can be done to'.
Tae contrdl it?” how will you »an economics teacher, respond? Obviously,




" Milton Friedman would answer that question differently than would John
Kenneth Galbraith. Which viewpoint woyld you give your students? Why not
expose your students to’differing economi spectives? 1 believe that senior
‘economics students, soon to be voters, should be presented with a wide spec-

. trum of arguments and proposals on controversial economic issues. I also feel

. that students at this level can be taught critical-thinking techniques to help

them evaluate, judge, and select economic proposals .

The final unit in my senior economics class at West High raised the ques-
tion of what policies the United States should pursue jn order to promote eco-
nomic growth and price stability. Can a revitalized free-market economy
accomplish this or will more governmental involvement be necessary? The
students were presented with the views of four current economists represen-
tative of conservative and liberal schools of thought— conservatives: Milton
Friedman (monetarist) and Arthur Laffer (supply-side); liberals: John Kenneth
Galbraith (“cost-push” role df large corporations and labor unions) and Lester
" Thurow (desirability of more equal distribution of in ome). As a class we

studied the arguments presented by each economist, the ef'idence cited, whether

or not the evidence was convincing, what values and assumptions underlay
these agguments, and the bepefits and costs of each proposal. The’ purpose of
this firfal unit was.to promote critical thinking and decision, making, to teach
students to evAuate ecBnomic proposals they may c#front in the future, and
io stimulate students tQ read furtléer about economic issues and ideas.
Goal - . .

The purpose Of the lesson was to lielp students develop the skills in critical
thmkmg to evaluate a wide variety of current economic ideas and proposals.
4 The more specific ob)ecuves Were . o~
B , . t L " !

1. Students should be able to list tl}e main points of an arucle written by an
economist; A
2. Students should be able to descrlbe the evidence used to support the

.economists’ arguments and to raise questlons about the strength of that
evidence;

3. Students should be able to see that any economlc proposal is based on cer-
“tain underlying values and assumptions;  « R

Students should be\cﬂﬂe‘ fo analyze the benefifs and opportumty costs of
each proposal made. - . .

.
:p,

My personal’goal as a’teacher was tQ expose my students to samples of current

créate an atmbsphere in the classroom where students felt free to come to their,
own conclusions. ) « . .

o ..-l V -, . R

'l'eachmg Procedures

. . -
. .
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unit. They were all aware that there were- differing economic viewpoints on
controversial economic issues. When questiqns came up, such as: What caused
: the depression of the 1930s?, I had given them several perspectives, ranging
e from Milton Friedman to Karl Marx. Prior to the final unit we hdd studied the
problems of«}‘nﬂauon, economic growth, and unemployment. As we dealt with
these issues, students naturally came to the questions: What can be done, how

cari the U.S: reach the goal of economic growth, of price stability?
[ began the final unit by explaining that we had studied the problems of
inflation and slow economic growth and that it wes now time to take a leok at
-some policy proposals being made by several Lontemporary economists. [ put

» the following chart on the board:

! Conservative Liberal
X . Income
Monetarist Supply-side Cost -push d/stnb_qt:on
Milton'Friedman - Arthur Laffer John Kennet% Lestéf Thurow
Galbranh

.
" - , -

Our next acuvnty was to analyze each critically, with the expectauon that
students would ultimately decide which economist they felt made the best
economic proposals. v

" After the initial overview, I showed Part One of Mllton Friedman’s Free
to Choose film series. The program served as a good opener to the discussion of
the free-markerrand the monetarist weWpomt, and gave students their first op-

"portunity to critically evaludte an economic argument. 1 then had the students
discuss four questions that would serve as our method for evaluaung all the

X _ econofmists: o
' ]

« / *
~~ 1. What were the main points made? 4
’ 2 What evidence was presented and was it convincing?
3. What values and assumptions were used to suppert the argumem"
. ~4. What were the benefits and costs of the proposals"

DY

5

In studying the views of the four contempdrary economlsts we proceeded
0 as follows.
' | f
1. Distributed reading materials | R
“There Is Only One Cause for Inflation,” Los Angeles Times, 1979, Alchian’
“What Supply-snde Economics Means to You,” Readers D:gest May 1981
«* “On lnﬂauon,? CorSumer Reports, February 1979, Galbraith -
* Chapter | from The Zero Sum Society (Basic B3oks, 1980), Thurow
2. Analysis-of the! .arguments by the class G
3. Completion of the worksheet (seetbelow) ]
4. Quiz on the eCOPomlStS

7
. ‘ *
' ) b , 75
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. Assignment for which students bring in news articles or cartoons relating to
the economists’ ideas .
6. Discussion of the reading matenal# angd general reacuqns to the arguments

they cpntain - '

i © .

*  The easiest task for the students was to list the main ideas of the econo-

mists. The goal.of the lesson, however, was to go deeper and to critically eval-

uate the arguments.. Thus, students were asked to raise questions about the

evidence presented—i.e., Is the evidence convincing? What additional evi-

dence is needed to make the argument convincing?

Funher J wanted the students to see that all the ecopomlc proposals were

-based on certain assumpgions that each student should .decnde are readlistic or

not. I used a variety of questions to help the students Fieduce the underlying
assumpuons For example, in discussing “the monetanSI viewpoint I asked:

* What happens to the demand for houses if lr%rest rates are hlgh"

e If the demand for houses is down, what does the monetarist assume the
price of houses will do?

* Does the monetarist assume that pnces are flexible (do they quickly respond
to supply and demand or not)" . :

After discussing the views of all four economists, we came up with a table

of basic differences in values and assumptions between the conservative and |

the liberal economists (Figure 1). Students were asked to weigh the benefits of »

the economic proposal of each economist agamst its costs. | wanted to make

clear to the students that all four proposals would involve costs and that part

of .their decnsnon‘makmg would include deciding which costs they could best

.

accept. -
, / FIGURE 1 /
< - -
— FREE-MARKET-CONSERVATIVE— ~ —=——————- L'BEBAL ———————
_ (Friedman, Laffer) / (Gatbraith, Thurow)
X v . 4 .
VALUES
» "Economic liberty ~ . e Economic equlty - s* .
* Private sector solutions to economic ¢ Public-sector solutions to economic
problems .. problems’when private settor fails*
. Individuai responsibility s Social responsibility for others
* j — ASSUMPTIONS -
F. . P . ’ . ) “ - o
- . ﬁigh degree of competition * Imperfect competition e
e Price and‘wage flexibifity * Price and wage ngidity
T g . T
|




After studying all four economists, Students completed a worksheet on
each. Here s an example of a completed worksheet for the monetarist position:

B : : .

"WORKSHEET #1

- Main Points of the Réading (monetarist perspective)

. 1. The only cause of persistent inflation is a too rapid increase in the money

- supply. ..
2. The Federal Reserve, under pressure from Congress, is responsible for
allowing too much money in circulation. N

3. The principal way to control inflation in the short run is to tighten the
money supply sufficiently to stabilize the general price level..(For the long

_“run, monetarists believe that inflation — and business cycles— can be avoided
by increasing the money supply at the samé rate as the potential long-term
growth’ of the econdmy.) .

©

Evidence - ~ . o

. 1. There has historically beén a ’mgh correlation between money-supply
.~_ growth and inflation. . 1

2. Data shows that even some countries that were highly dependent on foreign

oil when its price was mcreasmg raprdly managed to keep their rnﬂatlon

L - - rates low.
- Aéumptions oo LT, ‘
- 1. The monetansts assume a basically competmve economy, wrth prices
-7, respondmg rapxdly to ¢hangjng demand. - _, . o
i 2. Monetarists assume that there is & unique and very strong causal connect10n
o , between changes in the growth of the money supply and changes in the

general price level. In other words, the money supply is essenually the only
) systematlc determinant of the price level. L - -
: yé Monetarists assume that steady and strong ecdnomic growth cannot oceur

if inflation is not under control.: L° s
o Costs : .
” . s — 4
f . b Tight money policiés may cause recession and unemployment.

~ ties, worhen,, teenagers.
E . .
After studyxng the ideas of each economist, the students were given a
short quiz and asked to brrng In news articles relating to each economist’s. iy,
T ideas. The purpose was to shoy students the relevance of these ideas and to re-
g quire them to relate the ideas to current events. .
c , As wé concluded the unlt, students developed a chart (Frgure 2);in order

A J

2. Some groups suffer more than others fromemployment—x 1‘% minori-'

—

. 3, .




- FIGURE 2. SUMMARY OF POSITIONS OF F6UR}CONOMISTS

[y

. 4
Main Point °

T

Evfdencé

Assumptions

Prdposals o

%

! inflation caused by too -

large an increase in the
" money supply

high correlation be-~
tween money supply
growth and inflation

* inflation eaused by too

small a supply of goods
. and services

4

previous (1962) tax

cuts stnmu{ated growtiy

.

7

-

Monetarist Position <

price flexibility and
high degree of compe-
tition .

4

tight money policy until
-inflation brought under

. control

e .. PR LI o
slow economic growth
or recession until infla-
tion is controlled

certain types.of work-
ers more.adversely
affected than others

-

Supply-side Position

increase in investment

‘will follow tax cut' .

ungmployed will be
hired '

increases potential for
economic growth

Y

4

personal and business

tax cuts to stimulate
production .

. o,
foss of federal fevenue
short-run deficit '

possible increase in
inflation




" inflation due to power

of.¢orporations to con-

trol prices and of
unions to control
wages

& . b

Gan

Cost-push ,Position

«failure of monetary “gce rigidity
policies to bring infla
tion down without
causing stagffation, as
in 1974-75 recession

imperfect competition

5

A
.*

’

f

inevitable government
involvement in equity
issues .

~———— income Distribution Position

cases of groups seek-
ing governmental help
to prevent economic
toss (Chrysler, Laock-
heed, Penn Central .
Railroad cases)

people desire eco-
nomic security

price rigidity

_ price and wage con-
trols i noncompetitive

sectors of economy

I3

‘

possible shortage of
goods T

4
renewed inflation
.whenever cohtrols are
removed :

Y

government should
compensate economic
“losers”

higher taxes on high
i incomes

possible loss of incen-
tives to produce

government wolld be
involved in complicated
redistribution of in-
come issues

~
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! -~
to summarize the viewpoints of the four economists whose positions were
critically analyzed. . .
a .

. ° 5

Evaluation -
Throughout the lesson, students were quizzed on the position of each of

the economists. In the final activity, students were asked to decide which econ-

omist made the best proposals for the United States. The students were then

assigned one- to two-page positiof papers addressed-to tl}ese questions:

1. Which economist makes the best arguments and proposals and why?

2. What assumptions undq'rlying this argument do you feel are realistic?

3. Why do you prefer the proposals of this economist over.those of the other

three? v

We concluded with a discussion of the position papers. Many students felt
the economists’ initial values and assumptions were most important in deter-
& | mining whether their argtiments and proposals were convincing. Students also

found that deciding among the four policies involved’choosing the least harm-
ful costs. Students rejected particitlar proposals because they could not accept J
the cost inherent in them. ' . T T
Class discussions were lively as lines were drawn between “liberals” and
“conservatives,” while a group of uncommitted students listened to both sides.
.I felt that I had achieved my major goal of encouraging students to come to
their own conclusions in an atmosphere,in which all, viewpoints could be
" expressed. ) \ . . .

- Forecasting witha

_Follow-Up . e

. Thomas M Mullane
: - West Essex High SCTOL North Caldwell, New Jersey

* /
.
.. . i
I

'
.

' ¢
High school seniors in West Essex High School who wergegnrolled in four ~
©  classes of a full-year course in edonomics were given a fwo-week unit in eco-
nomic forecasting. The unit had been precedgd by an extensive study of fiscal

l _ and motetary policies. » .
& Organized in groups of four, the students—-most_of whom were colleger” - -
. LT . T e . . € L
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bound — were asked to examine and characterize the state} of the economy,

whic € placed on the classroom wall. At the time of tits writing, we are Y
looking forward to visits from seniors who have graduated land will return to
ir efforts in economic analysis and fQrecasting were./f

* . . . d
. To give stydents an,e'xer.’cise in economic analysis;
. To bring/students’ attention to varied schools and points of view in eco-

nomics; -, ‘ )
To have studedwuse and study data and economic statistics at firsthand;
4. To permit students to gain respect for and awareness of ghe complexity of -
an economist’s responsibilities; .

5. To remind students that ecoromics is also thestudy of ¢

‘J . 6. To have students learn by doing in a hgu¥istic fashion;
7

8

litical economy;” ~—

. To reinforce student understanding of fiscal and monetdry policies;
. To westablish an atmosphere in which students undergd the quasi-Tal-
mudic trarnmg of defending, drscussrng, and debating findings,
9. To instill in students a drsposmon to continue their intefest in economic
analysis; N
10. To induce students to return from college for
nomi'cs classes. ¢

visit withrsucceeding eco-

Description and Procedures ~ - -

Chapter 20 of our text (‘Economics; Danidl R: Fusfeld,} D.C. Heath &

. Co., 1976) is entitled “Economic Policy and Hconomic Perfbrmance, 1945-

1974.” It summatizes such events and subjects/as the rapid edonomic expan-

of the 196@s, thg trade-offs be-

.tween unemployment and mflauon and the p litical_use olgc nomic policy.

Included in the text are a series of graphic presentations showing changes in

GNP, government spending, unemployment and the Consumer rice Index, up

to*the year 1974.

b *  To supplement aftd update the text I prepared a lecture of the puzzle of

B stagflauon, the movement of the Phillips curve, and I supplied later data on
. the economy through 1980. The lecture’ concluded with a remjnder that our

text (Fusfeld)“g:ressed a post-Keynesian synthesrs, whereas the mosl contro-

versial currenttheory is “supply-side economics.”
The essente of the new theOry was presented in newspaper and magazine

~ - i
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" 3. Secured from parents and‘frrends dozens of copies of rec3nt issues of For-

- ’, .
a . ..

articles on the Kémp—Rg;h bill and the Laffer curve. In summary, supply-side
, economic theory holds that lower taxes will encourage investmefit and produc-
tron thereby leadmg to greater tax revenues and fuller employment with less
.inflatiqn. ~

sNext, it was announced to all classes that they would now be expected to
project the performance of offr economy for the next two years.

The initial response and reaction in all classes was somewhat surprising
and disconcerting. They were extremely uncomfortable and reluctant to com-
mit themselves to a forecast. Upon reflection, I believe this was because stu-
dents do not like uncertamty They seemed to prefer going to the text to find

“the rlght answer.’ ]

To alleviate their concerns and induce more enthusiastic participation, I

did several things. R .

%
I3

- Provided a list of readmgs and reprints covering the general topic. These .

included: *

a. Anarticle from the December 15, 1980 U.S. News and World Reporr
“Prosperity Without Inﬂatron ’ that had-interviews-with-four Nebel - —— - ——
prrze-wmnmg economists —Milton F nedman, Lawrence Klem, Kenneth -
Arrow, and Paul Samuelson; N —

b. Four articles by Leon’ard Silk, whase column appears on Wednesdays
and Fridays in, The New York Times; .

€. Three columns each by Paul Samuelson and Milton Friedman from
Newsweek. They, of course, have contrasting points of view.

2. Covered the walls with pages from the Wall Street Journal, the busmess
section of The New York Times, Business Week, Time, and Economic

~ Road'Maps from the C onference Board, all contammg materral relatmg to

economic; forecasts’ i

4

P3

'y

tune, Business Week,.and-the Wall Street Journal and p‘laced them on a ‘
table available to all; . . ’
4. Divided students in each class (the four’ c[asses totaled 140 students) into
. groups of four. Each group was te orgamze its own"research and wrrte a
joint report; ° ) ‘ . e
5. Intr®duded students to the data bank of current economic statistics that .
appears in the business section of each Sunday’s New York Times;
6. Instructed all groups {o make four specrﬁc predictions in addltronto their
overall analysis. The four were to be year‘end figures for 1981 and 1982 .
for GNP, unemployment, inflation, and the Dow Jones Industrial
Average; y
Accompanied these directions and mstruc’ns with a short lectu\e on-
forecasting as a major responsibitity &# many professronal economrsts ‘ -
8. Announced that all predictions would be reécorded and revreWed atan ° o :
alumni reception in December 1981 and December 1982. Parenthetlcally, .
should note that we conduct, through our student government, an alumni
reception each December. It includes classroom visits by alumni who

82 ‘ T Ty / 91
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. . .
desciibe their college programs, social life, and problems in general, and
. usually offer advice of a constr)actrve n,ature p .
9. Took up the politica) environment in which economic decisions are ‘made.
As the student groups began their detiberations and 1 my observations, a
problem became apparent. There was need for some ‘discussion and clar-
ification regardmg the then current budget and tax proposals emanatin
from the Reagan adnfinistration. We reached a generat understanding in
_each “class thar uncertainty about the economy is compounded by the
workings of the political process. Therefore; predictions have to be ad-
justed for best-guess expectations of congressional actions;

10. Provided four class days for research; reading of matetials, discussion,

and reaching a consensus i each group. Frequently, as differences
_became apparent and heated, I suggested that a dissenting minority
opinion could be written. [t never hdppened, however. The classes asked
for one more day and a weekend to finish their final papers.

-
v . Voo

\\
All groups turned in reports and made theif predictions. Happily, the

« Atthe outset, I stated that the entire project \Would be marked merely fon a
pass’farl basis. The only way to fail would have been not to do the wor
theConclusion, many of the students, obviously proud of their efforts, raised

le question of grades;-but { held to the _original “deal.” .

We tried to produce a stimulating memento of the exercise. A very com-
paet typmg jOb Jeduced ali the predictions of the groups onto two sheets of

mmal reluctance to take a stand was “replaced by'a competitive feeling. .
t

§ paper. Our mdnstrral arts department prepared two plaques on which we

mounted the predictions by decoupage Thus, we were able to display on the
wall our_“fearless forecasts,” and 10 keep:them for review in December 1981,

and agam in ﬁecember 1982. In a way, the names on the wall-were analagous )

.to seging one’s name inprint. All the students came forward to see the plaques

.
N

and compate the predictions on them. A stimulation of interest in economics .

was also apparent as students from other classes came in to examine the
plaques - . .o

L N -

~“ .

1 expect that next year’s classes will fepedt the rOJect They vC'lll arso bene-
fit from more visits and “lectures” from “economiss” returning from college.
- 1 was stimulated to further reflect on this unit by an argcle in the June
"1981 issue of Phi Delta Kappa, “Reflections on the Fate of the ‘New Social

Studies’” by Thomas J. Switzer (p 729). Professor witzer, drawmg upon his .

own experierices as well as those of Edwin Fenton, faises the question of ade-
quate ¢ antecedent conditions,” which he feels are not|provided for students at-

temptmg independent i mqurry He does not go so fat, however, as to dismiss

N the mqug;y method.  ~ -
lba(’i,,conscrously used the,g‘eas of Ausubel in providing the Advance”

Organizer, i.e., the concepts relevant to fiscal aqd monetary pq,hcy. This

\
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proved insufficient, for it was not possible to simply say to these relatively high
level, college-bound twelfth graders: “inquire.” Additional help— structuring
of the approach, guidance, and materials— was necessary. Once the readings
were suggested, the problem had been narrowed and analyzed, and the goals
. established, purposeful work began. I believe that substantifl learning took
_ place, and 1 aifi sure the students found it an enjoyable experience.
* Next' December, when my fgrmer classes return as homecoming grad- -
uates, I should be able to determlne whether or not the effects were memorable
and lasting, ‘ oot . )

~

Economics in U.S: Hlstory | ~
: Usmg lemg Museums

-
! s / e

v

~ - ~ N
. =

T 'b‘avid E. O’Connor ahd Joanne Foley
Edwin O. Smith School, Storrs, Cornectici

.

.

. N " ¥ * ~ PN
‘ Introductron . . e .
rJ; -
‘ The premlse that economlcs is for everybody stlmulates us to incorporate

, several key economic concgpts into the required U.S. history and American
studies courses at our school To shed the jmage of economics as a “dismal
science” and to brmg ecogoafnc concepts to hfe, a field trip to Old Sturbridge -
Vlllage, a living museum; was ‘planned. . 8

<! A heterogeneous group of thirty-seven sophomores, two University of
Connectlcut interns; and giko U.S. history teachers at E. O. Smith were given

i preparatlon through ase of individual and group activities, for a program
entitled, “Choosmg Work @Making a Living” at the village. Because the pro-

. gram could accommogat Yonly thirty-seven students out of a class of 200, it
was deided that the fipal achv.lty should be one that could be shared with all

- sophomores im the history program. An auplo-shde show based on the data

. collected by students and from published texts was the means of shating the
experience. The presentation included a wolsh t, inquiry cards dealing with

\the “wants—sahsfactlon cham,"k pretest\and os[,tests t0 measure student

. ) 'C“‘ ) h Yo LI °

. l The “wants sallsfactron chaﬁ’ used in lhrs umit is adapled from the model onginally outhined

¥ " in Economics in Society, Strategy and Methads. by Suzanne nggms Helburn et al. (Reading,
o Mass Addrson-Weslcy. 1974); - .
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Jearning, and the use of a teachers guide.”As a DEEP cooperating schdolJ

system we were eligible for grant money from the University of Connecticut
Center for Economr&ducatron to defray costs fer participants in the museum

VlSl(
The unit’s goal is for the student to-recognize /tér?ndurmg nature of fun-

/\dqmemal economic concépts and that the basic ecopdmic questions of the ear-

F

Q

ERIC

Aruitoxt provided by Eic:

ly ninefeenth century.are the same-ones facing us teday. Sepcifi cally, thestu-
dent should: . - .o
. Define, drstmarsh between, and give examples of productrwe resources
(land, labor, capita], management, technology);? >
2. Recognize that relative prices and ¢hanges in them result from the interac-

* tion of supply and demand, and that there are relatively frequent changes in

Brlce relauons in @ modern market economy,
3. OQutline the wants-satisfaction chain,.and recognize vxuy production takes
“place (to satlS{y a demand), how it is achieved (with use of productive rex
" . sources), and that some businesses succeed (becauseythey compete success-
fully for the consumer’s patronage) while others fail; A
4. Understand that the type of economy in existence at-any given time and
place depends on history, current events, type of culture, and the level of
technological development. ' ’

&4
-

In addmon to understanding these economic ideas, students were acquainted
with use of a decision-making model. This skill, coupled with#the’ concepts,

should enable them to make reasonable economiic decisions. .
. a ° ° .
_Recommended Use” =~ .- .. N
. . The four-period unit designed for the high school sophomore hrstory pro~
gram mrght a(l}sQ be suitable for: ‘ . . .
1. U\g\hrstory/Amerrcan studies; - s . )
“ 2. ?roblems of democracy/Contemporary issues; ' )
3. Economics; o J
4, Sbciology .
Orgamzatron and Teachmg “Procedures’ ] P

4

Because the thjrty-seven studentg in the program were from seven dif-

ferent U.S. history and American,studies classroems, it was impossible to con-

ve}1e them at regular mtervals to prepare them for the trip. It was necessary,

.
. -
- .

2 Though economists may have differing opinions as tomrether technology and/or management
should be called indepefident “productive resources,” few would argue that these factors do not
have a plajor impact on production.”Conventionally, management is considered part of “labor”
reSources, tcchnology part of capnal” resources.
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e - FIGURE 1. - CAREER TREE . VL

N

Mother

Crang=
fother

h’du Couatn

Crandfether

Brother

Interproter:

Directions: Inserfappropriate career for each member of family (as applicable). -« °
) . { T e o .
therefore, to give thém “warm-up” activities a week prior to the trip in the
form of homework, These activities included two tasks. AN .

The first-was to fill in a family “career tree” (see Figure 1). The purpose of
the career tree was to study the occupations of the student’s own family in
order to discover any regularities or patterns witHin it. Sex roles, levels of edu-
cation, and types of occupations— by géneration— were among the points ob-
served. One of the four groups at Old Sturbridge Village would later repeat
this proc_edure using ir_lfor}pation provided by their “interpreters from the nine-
teenth century.” . ' ‘ )

The second task was to'fill in a decision-making chart (see Figure 2). Aside

" from naming the skills involved in determining specific criteria for job attrac-

’

- tiveness, students were asked to evaluate a number of fwentieth-century occu-

pations using these criteria. Again, one group at the village would use-this
model to examine the family histories of the “initerpreters from the nineteenth .
century.” : '

ERIC SR
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. P * These ;,wo adnvmes were d&skne to provide personal rrervance to the

=" _topic of twentieth -eeptury career-optlo s and demonstrate a method by which .
. ", alternative careefs coutd be evaluated, The student responses were dlSCUSSed
< deripga smgle fty~mmute class perigd scheduled prior to departure time on

’ fe also shown a transparency of the vulage
layout, glven a map of the museum and .prov1ded wrltten mstructlons con-

. Arip. 0 N RO
' 1 The seconfl, or ‘developmenial stage in this four-perlod unit occurred at -
Old Sturbridge Village. Students ¢ollected data for use in the audio-slide ,
presentation gnd were ass;gned to ong of four groups, each consnstmg of hine .
) or ten sLuden S..

- - 0 - T ‘ r
. ) qroup I ’I’o k‘ hde's, prepared udiotapes, served as reviewers for the slide
o presenta 1015 and focused on productlvew resources, wants-satlsfacuon

- ‘ chain, work, and lels_pre . : .
' ] ; e Lo , - ‘ : s
. ' ‘ 87_
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' ‘ ! , [ ) .‘ 4 ; . . )
‘Groyp lI‘ Desrgned an original advertrsement'for the places of busmess visited
on the tour (one advertisement per student). . . ) T{
pu./y Inter- '

* Group, IIL:- Devised a “cateer tree” for each of the nineteenth-ce
reters visited at the vrllage (one career tree per student) ¢

assrgned t0 each group, or by interpreters along the tour:
wﬂ—/_—’ﬂ——'—

.
o
-

Wrap-Up _ e & -

.. Trymg to tie together this experrence was the most challengmg agpect of
the untt—and one whtch prompted the idea of the sltde show Part ctpants o

<

tatron were not among the orrgmal participants m the program
" Our task was to thallenge ~the 'brrghter students while not le

“information so as not to bore the riginal thrrty-s’twen participants.
show attentpted to accomplish A:ésoe goals by giving the ylewer an active role.
The student was required to complete a worksheet on econoiuc corcepts. Ad-
/\ ditional notes made during the post-VleW'mg‘dtscussmn could suppl¢ment the
. original ones. The student also had to take a pretest, which allowed u to deter-
mine student knowledge and also served to introdiice the next phasd. A pause
during the’ shide presentation permitted the class to discuss and corrdctly order
the elements of the wants-satisfaction chain— see Figure 3. (Student$ were told

"at the beginning of this lesson that'they would be tested on wh they had o
learned.) - e
The contents of the sltde show “Work_ and Leisure at Old Sturbrrdge -
Village” were: ) ~
- Section I: Credits for the show '

‘Section II: Basic economic questions =~ . ) )
a. What to produce? (wants, GNP, , consymer goods and servicey, investmeiit '

goods, government services) - .o -, N R
b. How to produce? ’ " ‘ -
¢. For whom to produce? . . ' . . )

!

Secﬁdn III° Old Sturbridge Village answers the bgesic questi0n

b How to produce" (land labor, caprtal)

m . 100
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SR * FIGURE 3. THE WANTS-SATISFACTION CHAIN{
. ., P'S ~v_ =" . - . ) ,

- "‘ .s

c. 'For whom to produce\? (wants-satrsfactlon cham, barter or markets and
money, adveértising and demand) . x

i +
¢ ~
.Evaluation and Concl?ion . ,’
” For the thirty-seven participants, evaluatron tool&place at each stz}ge of’
the four- -period unit (“period” includes the time gpent at the museum) ‘Par-
ticipants were responsible for completing the tasksjm the various stages (career
tree, decision-making model, group work at the vqlage) inaddition to the slide
. show worksheet and the pre- and post-tests. A ¢omparison of the results of
forty randomly selected sets of pretests and post-tests showed marked im- .
- provement’in student scores on the second test. Pdlerage scores rmproved fr
70 percent correct on the first test to 82 percent on the sedond A closer an;‘;\
N . sis shows that 73 percent of the stadents in the sap*rple performed better on the
post-test, 10 percent showed no change, and l7’percent did worse. :
+  There was -also informal evaluation of tthe participants and of the
-sophomore class as a whole. The Splrlted questioning and involvefment led us
to conclude that high inéerest was generated by7llearmng economiic concepts in
a U.S. history class, Although the fact,is diffjcult to pin down, students’ at-
titudes did not seem to reflect a “dismal- scrence” Jmage of economics; the pro-.*
' ject seemed to be accepted as useful, even lnterestlng Tiis, as one mrght ex-
pect, was especially tfue of those who vrsrte(i the’ museum.
Museums, especially living museums, ca provide a vital educational ser-
‘ vice. To share the experi‘ence of the n1neteenth-century interpreters was truly
“the next best thing to being there.” With “work” as the focus of the inquiry,
students were able to make comparlsons through time and over cultural bar-

»

.
-
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ners The contindal relévance of the basic economrc questions was also
dernonstrated. The combination of activities at the museum and in the
classroom transformed abstract concepts into live and congrete ofles. Our
project proved to be an excellent way to bring economrc concepis home to
students

xS

Cheese Blts Our B|z2

Economrcs Umt fora Hrgh School Frrst-Year Accountmg Class

. o \

: Lo Sister Marion Josgph Gerl
St. Joseph Acédemy, Green Bay, Wjsconsin

LY

Intr(;duc on g

. 3
- One of the obJectrves in my accounting course is [o develop in students an

. econormic nderstandmg of how business operates. To carry this out, I thoked .

fora type of busmess mystudents would find mtere ing as well as strmuratmg

and who produces them. In Green Bay, Wrsconsrn, in the surrounding area,
ct, in the whole state of Wlsconsm, the making of cheese i 113 of utmost ~
ce. - o

-

Ifth-grade students, heterogeneously grouped They undertook the cheese
oject during' the second semester of the 1980-81 school year. -

« “Time out for cheese” was Laken when somethmg related to the project oc-
rred Same example$? the erection of a, building by the Bemis Company in
hich to manufactUre machinery for wrappmg cheese, bacon, etc; work on a

Loocloz

"
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b milk price support brll in the state legislature. All such developments relaung
e to~cheese haye an'ﬁ’nportant eCondmr.c rmpact on the regron

. Backgrmtnd e o R , ‘ /

- " } «In order to ascertain how much economic knowledge my students had A

) gave them.a' pretest: Economic Understandmg (12th* Grade) Traditional
\ Economits {Wisconsin Department of Public Instruction, Madisop, 1980). At 5
the time, five of the twenty-seven were enrdlled ina frrst-sémester consumer -
ecohomics class The other twenty-two had taken g .course neither in cons'u,mer

* economics nor in economcs. Sevenfeen out of twenty-seven had passing
grades on the pfetest but most were: low. Consequently, ] concluded that’ j
-something needed to be done to improve the students’ background in \/
economics. (I'gave a post-test when the prOJeq ended. ) . /

) . | i .
' * Goals and Activities . . : - /
E The prloject had the followmg goals or activitiess - '
1. To promot terest ln-economrcs ‘through the study of a major business in,
‘the Jocal contrmunity; L e
- 2. To study the economic benefits’ resultmg from cheesemakmg('md the

Campbell ‘wrapper machinet
3. To learn about alternative ways ‘to do busrness, with emphasrs n
. cooperauves, .
. 4. To have the students read newspapers in order to kéép up Wrth cUrr ng.
e events pertaining-to milk and cheese; ; :

5., Tgglearn how a bill to skip a scheduled increase in milk prrce su t .
7 becamelaw; - -
., 6. To witness.a session of the Nauonal Cheese Exchange in Green Bay and to

learn from it; e h

7. To take a field trip to Consolrdated BRadger, a cooperative in De ere,‘

< Wisconsin. (As an aid te observation, the students used a que‘ naire

about an.econhomic field _tripdevised by George Fersh, former 3;
director of the Joint Council on Economic Education);

8. To have students contribute materials relating to the. -project for

N . on*the bulletine b((lard

9. To assign students to makesflow charts on the follo'wrng subjec
Economic Benefits of Cheesemal{mg, The Economis Benefits the
Campbell Wrapper Machine; Decision Making: Things to Thmk utin *
Starting a New Business; .

10. To give students a matching test based on twenty-five definitions t ken
from the economic vocabulary terms students kept in their scra bo

spciate

osung

' scrapboaks; 4
"12. To administer a pretest and a post- test
C . ' 91
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Orgamzatrop and Procedures .
Students were requrred to keep 'scrapbooks containing the following:
1. A list of eighty-four economlc terms and definitions and an additional hst

. Of terms used in cheesemakmg Stydents were reminded to study the eco-
nomic vocabulary periodically in otder to prepare for a matchmg test on

“twenty-five def nitions; o
2.-A copy of “He1ps to a Better Economlc Understandmg of Concepts,” which
was used in the pretest; . Ny .

3.° The article “Entrepreneurship: Starting a New Business and Case Studies,”
furnished by the National Federation of Independent Business. It contains
materlal on decision-making concepts, which are important in actounting.

In fact, the end of every chapter in our accounting textbook has cases that
require decision making. The stuslents constructed a flow chart entitled «
“Things to Think About in Starting a New Business” with emphasis on
motivation, preparatlon, and capital, as well as on decision making;

4. A list of alternative ways to do business in an economic system It included
the codperative form of business organization, a form prfvalent among
cheese producers in Wisconsin;

S A manuscrlpt entitled “Wisconsin Cheesemaking Has Colorful History—
Began in the 1800s,” by Al, Breseman, dairy product specialist in the
. Wisconsin Department of Agriculture, Trade, and Consumer Protection. .
'The article was used as the basis of a poster as well as a set of flowcharts
titled “Economic Benefits: Flow and Ripple from Cheesemaking.” The
poster contains a statement that when the dollar value of the economic

benefits of cheesemaking is multlplled by the regional multlpher (between *

2.5 to 2.8) the result is surprlsmgly large. (The regional multlpher indicates
the amount of income or émployment generated as a restlt of each addi-
. -tional dollar of new spending in the immediate area or community);
6. Excerpts from the article “Campbell Wrappers,” written by Carl J.
Gerlach, former chief engineer of Hudson Sharp Machine Company,
: Green Bay. A-flow chart-and poster showing the many economic benefits
this machine' provides were madeé} -

" 7. Newspaper clippings (and pictures) pertaining to mllk cheese, the milk

price support bill as well as recipes containing chéese. Students were asked-
to underscore the main points in the articles and/or comment on them.

'8, The article “Small- $usmess Performance in the Regulated Economy,” by
Kenneth W Chiltoh and Murray L. Weidenbaum.

Related Student A(;tivitles

A poster and a flowchart about the process of decision making by con- s -
sumers, producers, and the government were used. To provide an example of
the federal government as a decision maker, students prepared a poster depict-
ing how the bill to skip the April 1, 1981 increassyin milk price supp‘grts

beca.me law.
.
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; Another poster contained four pages of interesting facts about cheese titled
‘.“‘Cheese)Bits- Our Biz.” “Cheese Bits” included information about such things
~as the world’s largest cheese; it was madé in Wisconsin and displayed at the - '
' World s Fair in New York City. (e N \

" Students weye asked for suggestions — rneludrng sales promotron ideas and
: advertising slogans — to advange the sale of cheese. One slogan read “Cheese, "

coke and, crackers -delight many snackers.” K .

A 16-mm film, Wisconsin Cheese for AII Seasons (free from the Wiscon-

/ sin Departriient of Agriculture), was shown to the two accounting classes, and

4

~to members of -the home economics food class.

The students were taken to the National Cheese Exchange in Green Ba
Since there was no trading activity on that particular day, the president of the
exchange provided a simulation of what would have taken place had there
/ been bidding, buying, and sellmg He expgned that when no trades take place

> on a trading day, the probability is that Beneral economic conditions are un-
{
/

LY [

favorable or that the government rad a surplus of.cheese on hand. He also said
that because the milk price support had not been increased, moregstable prices *

( for cheese were likely, which would probably help incrgase cheese consump- »
| tion. Had the milk support price increased, cheese prices would hav eu
| :. and chdese consumption would-have gone down. , :

¢+ A second field trip was made to the Consolidated Badger CoOperatrve in .
De Pere, Wisconsin. The Center for Economic Educatron of the University of
_;&nsm at Green Bay provided us in advance with several booklets and ~°
‘ reports, rncludrng proceeding$ of the March ¥980 workshop on cooperatives.
The booklets strengthened the students background on cooperatives in
/ \ preparation ‘for the field trip. L

Near the. pro;ect s\end, the students were given a matchrng test on the
economic terms and def” nitions in their scraphpoks The scores — an average o
§8.3 and a meédian of 92 —were a factor in determrmng their grade in account-

/ ing.

-

Students saved candy bar wrapper§ (the large ones) from Milky Way, 3
Musketeers Snickers, and Mars Bars, which were sent to the Mars Company
for refund checks of two dollars for twenty-five wrappers. The funds help,ed
finance thecheese, coké, and cracker party held during the last week of schooE

. At the party, the students with the two best ‘scrapbooks were given
awards, and each accounting student was given a Certificate of Participation .
in the project and an autographed copy of my copyrighted term paper guide.

Evaluatlon ' ) o !
Students learned some rmportant ecohomic concepts, as shown by a com-
arison .of the \post-test grades with those of the pretest. The arithmetic
- . average of the pretest scores was 69.5, the median 7%, The arithmetic average

of the post-test was 86.4, the median 94. The studerits were delighted to see |
< how much they had improved.

As students read the local newpapers lookrng for anythrng related to milk,

< ., «
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cheese, and cheese recipes (including pictures), they reported having reeog-
nizgd words with which they had become familiar by studying the egonomics

4 vocabulafy They said this gave them a better understandlng of the articles.

“Cooperatives” appears in the last chapter of our accountlng textbook. It ) .,
helped our study of Wisconsin’s.cheese industry ‘and made the studying more . .

- mte[estmg Most cheese producers in Wisconsin are members of cooperatlves
The process of deciding on the milk_price support bill in the leg;slature of- ..
fered a good example of how a*bill becomes law. - )
. Students ev aluated the pro;ectiln a »\guosltlve fas&uon sinte it gave themv ¢
a better apprq:nanpn of Wisconsin’s cheese mdustry and the hard work &f the . " 1
farniers engaged in the production of milk for cheese-maklﬂg It also helped . g
i

~

. them to und stand the amount of effort needed to preserve a family-type
" business < a form of organ’Zatlon that helps assure the stability of families and
. the preservation-of small business enterprises.~

! .. ,t \ . ¢ ‘ : x,-/': ° .
GOOD WJEAS IN BRIEF:'§F§LOR, HIGH SCHOOL
- o //q'\

N o
ANITA S. BO&EBU%G, a home economics teacher~at Lm\coln-"West»
High School, Cleveland, Okio, developed a unit using a mini-flea market asa
motjvational tool and springboard t(rmtroduce‘key economic concepts ina,
clasS on independent living. Enptitled “Independently’ Speaking,” the unit
demonstrated that economic concepts have positive effects when the glassroom
activities involve stulent contributions and action. The unit’s goalsfwere con-
sistent with the graded course of study approved by the Clkveland ‘Board of
3 Education for home ecbnomlcs classes. - N .
*The purpose of the unit was to encourage.students to analyze their roles,
rights,.and responsibilities in the arketplace and to provnde them with ex-
periences in making short- and long-run 'decisions on‘how to earn and use’
% money. A flea market was, the key activity, since it provided opportunltles’for
students to fearn how to prgaiiize such an evenf and to understand how td con-,
vert unused.or old items into income, thereby ipcreasihg the student’s purchas-
ing pOwer In addition to proyiding a firsthand glimpse of*a market sltuatlon{ -
such conc ts as scarcity, supfy, demand, ‘wants; nd trade-offs weré em-
phasized. The flea market, a student- owned business, was used for instruc-+
tional strategies, mcludmg games and simulations, use “of classroom speakers,
field trips, lectures by teachérs, and\readlng asslgnments based on the content- -
reading approach developed by the Cincinnati public schools. The key factor
to sugcess was student participation and involvement. All indications showed
that the class improved its understanding of basic economics concepts and how
the Amierican.economy furictions.

DOROTHY A. BARRETT, a social studies teacher at West High School,
Manka\IO, A/'Iinnesota, developed a twelve-day simulation that used the ac-
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"cumulated social and natural science skllls of her twelfth-grade classes, The
unit’s theine, “If We Do Not Leatn from History We Are Compelled to Relrve
It,” was keyed to the year 2000 and incorporated three assumptions. (i) supplies
of fossil fuels+ mﬂ tontlnu_ejo fall; (2) transpartation needs wjll'not diminish
because of increased interdépendence within our natibg and world; and Iﬁ
foreign tradé will be vital to U.S! self-interest and to help'us be more competi-
tive in the world market. . L N

The actrut) focused on an invesygation of the rebulldlng of our c;onsen‘3
tional_railroad4system. Students researched proposals for ungonventional
trains capable of speeds ranging from 300 mph to several thousand mph. A
student Fask force Was organized to.hear the pros anE cons of the varfous rail
systems and to listen to students playing the roles of economists, souologrsts,
labor union representatites, inventor-researchers, business people, and pro-
moters. The task force then made ;etommendatnons addressed to the follow-
ing pornts D et . t

]
S'hothd the Unrted States begin plannmg r an rmpro»ed efficient, and re-
. = liablessystem for passengdrs arfl freight?
2. What type of system should it be?
3.JHow will it be pald for and managed? .
4. ‘What, if any, responsrbllltles will the government. Tve” .
s, What are the economic implications ofthe;deusron prmupally, the socia l
costs versus the socral benefrts" " "4

+ .

.

. ’ ’ -

2 LOIS M. RHODES, a social studies teacher at Broadway High “School,
Broadway, Virginia, organized a unit that integrates the study of lo¢al gbovern-
ment with economics for fier erghty-ﬁve students in U.S. government. The,
unit, entitled “H-E-R-E’S Rockifgharn,” was presented tp a diverse group of - .
seniors, ranging from tjre educable mentally retarded to the gifted. In examin-
ing the duties of a school board and a bgard[of supervisors, ‘the budgets of
both were andlyzed ih respect to local tax structure, state and federal funding,
and,the costs of educating the school-age population. In addition, welfare
assistance, law enforcement, *rghway and road maintenance, littér control,
and preserving local hrstorrcal landrpark,s were taken up as part of the study of

" «community economics. " Another compongnt- “of the unit concerned the incen-
-, ive system and the profits of a local garment factory. Students learped about
the-different levels of interest rates on vanous types of loans and interviewed a
variety of employers and employees. Further | investigation concentrated on the
* pqultry industry, in which Rockingham, g nearby commumjg', is a leading pro-

ducer. This led to class study of the diversification of the Aation’s economy.
Throughout the erght weeks aljoted to the unit, a nu of basic economic

" concepts” were rntroduced and uSed. After their concentration’ on the local
communrty, it was apparent that the students began to understand how a
‘market system works"and to appreciate it$ ‘basic institutions and values At the’
‘same time; students considerably increased their knowledge of the structure
and functiong of the local.governing units.
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ORAN W. PALMER/}‘R and MICHAEL SLOVIK, teathers at Clare-

mon High School, Claremont, California, de»eloped a one-semester course

titled “Introduction to Economics” as part of a twelfth grade requirement in

the,study of government. The course takes up the premlses, structure and

functions of the Amern.an economic system, and focdses on eco]nomu. théories

relevant to our economy today The course, developed over the past five years,

is divided into four major units: “The” Anatoniy of an Economy " ¥Qur

a' Economy in Operation,” “The National Ecenomy and Public Policy,” and
“The National Economy and International Trade.? L -

A representatne unit in the course is “Odr Economy in Operatron T
deals with the structure and role of the firm; the elements, struct e, functron
and mterrelauonshlps between the product and factor mdrkets; and ﬁ,mle of

, the factor market in putﬂ;;_polrty practices_directed at income réddistribution.
Among the more effective instructional strategies used was a series of weekly
‘guest Speakers Evaluation was prouded by Ob_)et.tlve and by essay, examina-
tion methods . as wéll as by position* papers. The latter were deslgned to
measyré a student S abrhty t,o makg a normatne dnalysis based u.pon Positive
evrd’encc . . - e ,

o PR -

JUAMTA FRYER- a teacher at Benfonville H/gh Schoo‘/ *Bentonvilles
Arkansas, devised a simulation in whrch students.ifi Consumer education
cowrses were “pdid” for,cortect @s%rs during a review and per\rnrtted to.tﬁ
the payments to purchase answers to test.questions the following day. The ac-
trvrty was designed as a vehicle to review and to reinforce basic econ'bmrcs con-
cepts “covered duripg a six-week tefrm. 1\ . ? s .

On the day prior to the six-week test, students were given an envelope con-

g 'tarnrng large-size macaronr 1ls. Addrtronal shells could be earned by prgp
viding correct responses duriifgthe review or could g lost by pro»rdrng incor-
“rect 1nformatron Shells could be tised at any time to purchase\candy or could
. be saved'for use at test tinte. Tl;e shells were spraytparnted in two colors: one
to b&\lsed for ‘answers requrrlng specific information and thegther for®more* |
complex answers The use of\palnt also s s'ved to ‘deser studefr\tps\from surrep-

txou"sly brmgmg addjtional shells‘%;iais U

During the secortd six;week terin.two addrtronal drmensrons were added
Students were allowed to”buy irsurance ag;arn\rwrong answers or to borrow
,/ sh;lls if they, badly 'wanted help on the test. Loans could be paid back with
“Special’ reports ‘A six-wéek mfortgage was #lso available. Students found the *
¢ sfmulation _fost -enjoyable and‘ also improved their mastery~over the
economics conCEpts presented. The evid®nce-was the improved test grades,?
even after an adjustmént of a-possible 10 percgnt deemed attrlbutable to buy-
lng correct answers wrth,the shells ‘e . . . . )
- PATRICIA M. ASHBROOK, a home economics teacher at Sacreﬁart
Acadel)d'm i.oulswlle, Kentucky, deveﬁped a unit to acquaint sdphomores _
with the ecdnomic impact of eﬁfor,ts to “recycle” (revive) the downtown )
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business district of a community. Using’ Louisxille as the example, students
were introduced to a number of basic economic concepts, economig institu-
tions and systems. A decision-making model was used throughout in order to_
help students see the relationship between the 'various forces  in the
community — consumers, businesses, findncial institutions, and gbvern-
ment —and how they affect the economic life of individuals. A variety of

strategies. and methods were used, including field trips, speakers and resource ~

persons, project  folders, worksheets, and contract grading. The unit was
enriched wrth mar(ri' audiovisual aids, crossword ‘puzzles, and a series of
teacher- made tests. The unit, “Recycling the Business District of the City of

- Louisville, Kentucky, and lts Effects,” provides a model teachers elsewhere

might easily adapt. Business districts are frequently crucial-to the economic
health of a coprmunity, and many <ities throughout the nation have business
districts that need or are undergoing recycling in order to maintain or improve
the etonomic Benéfits they bring. Study of the recylling of a business district
‘provides outstandmg opportunmes for effecuve and relevant economic educa-
tion. L
‘EDITH FAYE BEARD, a teacher in the Monticello High School, Mon-
ticello, Arkansas, developed a strategy to integrate economics into her
eleventh- and twelfth-grade world history classes. Usmg “Imperralrsrq A
Blessing or a Curse?” as a focus, students were introduced to a number of
basic economics concepts as they studied the scramble for overseas colonies
that started in Afrrca during the nriddle of the nineteenth century During the
unit, students learned to apply the concept of écarcrty as it related to_im- °
perialist ventures; how innovation and invention are crucial to economic
growth why markets and opportunities, for investment are needed; and othér
related concepts and jdeas. A panel from each class studied and compared
some of'the chief early theorres of imperialism — those of Hobson, Lenin, and

_ Schumpeter —as well as the contepts and explanations of more contemporary

writ¢rs.' The theories of imperialism were applied to discussions«of contem-
porary multinational corporations. Throughout the unit, students completed

. such activities as crosswords puzzles, word games, quizzes, ; and tests. The tim- |
* ipg of the unit was important to its success. Since studénts had studied

Economics al year thxs unit served to remJ)rCe and review what they had been
taught earlier.\ l‘le students’ test scares indicated that most had achieved a
basrc knowledge f economics and the specific learning goals of the umt
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-Open Category* A ' _ .

.Ih'cw'po_rating Ecoriomics o
in the K-6 Curriculum * -

’ . Patricia Derrico .and A. Thomas Kartsotis
Lincoln Elementary School, Bethlehem, Pennsylvgnia

» 3
-

Introduction : . . ‘

Lincoln Elementary School, one of seventeen elementary schools in the
Bethlehem Area School-District, is a Title I school, witl approximately 360 .
Jpupils in kindergaften to grade’ six. Lincoln Elementary uses a variety of -
teaching strategies, among.which are team teaching, multi-age heterogeneous
and homogeneous grouping,’individl%lized instruction, and microcomputer-
assisted instruction. , . 4

Following a series of activities held in conjunction with the Center for
Ecohomic Education at Lehigh University, which included in-service teacher
training, workshops, and cgrricu‘_ﬁ!m consultation, we set ourselves the goal of

édeveloping a project to intréduce economic educatjon into all phases of the
K-6 curriculum, with special emphasis on the social studies.

Learning activities included: . ~ 2

. .

* A complete K-6 simulation unit, called “The:€hocolate Milk Crisis,” which
*  stressed the concept Of scarcity. Teachers used ‘the unit during the first two
weeks of the school year. The activity introduced the entire sohool to basie s
.. economic concepts and decision-making skills;” which students would at- 5

tempt to master in the course of the year with the aid of additional strategies

and reinforcement; 4

' 2

7

B - ’

*The “Open Category” was added to the National Awards Program for the Teaching 91,
Economics to encourage educators whose responsibilities are not defined by traditional grade-
leve¥ distinctions—e:g., primary grades, intermediate grades, etc. Among those who became
eligible and were encouraged to submit projects to the program were school libratians, ¢urricu-
lum supervisors, and school administrators. Such individuals often have multi-grade and/or

school-wide responsibilities. ) } ) ) \ -
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® “The Jdincolnomics Mall—Learning Economics .in the Marketplace a
simulation unit emphasizing entrepreneurship, was designed to reinforce
and broagden student knowledge of fundamental economics concepts and
use of the decision- maklng model mtroduced durlng the first snmulatlon

>

.

Part One—“The Chocolate Mllk Crisis” . v o

The purpose of the “The Chocolate Milk *Crisis” was twofold: to in-
troduce basic economic toncepts and decision-making skills and to give
stude‘nt's the opportunity to experience a real-life dilemma. The.class explored
the problem of unlimited wants versus limited resources. The students had to

* :decigle how to. allocate the scarce resource and evaluate the solutions they
reached. The class resolvéd the dilenmma of scarcity by discussing, brainstorm-
ing, and decision making. '

To instill 4 unity ‘of purpose ‘in the schools commltment to economic
education, the two-week simulation was begun the second:full day of school.
Since all «classes and teachers, kindergarten to grade six, were to participate
simultaneously, the writing team provided a guide tHat included detailed in-
strustions and activities for each grade level for each day. Little advance _
preparation on the part of teachers was necessary, dnd teachers new to the

+ building were able to begin the unit with confidence. -

The staff attended a training session on the teacher preparatlon day that

precedes the opening of school. At the session, the féachers who wrote theé unit.

L3

provided instruction and practice in bramstormlng and decision making. The |

staff also viewed several of the Trade—offs vndeotapes and were instructed on
the use of the unit guide for’simulation. . >

\

Objectives of the Simulation
** Students will: b

e Know themeanings of the terms wan?s aﬁd resources, as used in the study of,
geonomics; :
¢ Know that sca,rclty is the ra(tio’nship of wants to resources——i.e., wants ?x-
) ceed resources; ’ ’, o
* Know that searcity is a ‘condition inherent in life—individual and collectlve, .
- . human and nonhuman —rather than an occaswnal sxtpatlon orone that can
be overcome if there is sufficient money;
e Know that people respond to scarcity by making choices;
¢ Know that by choosing one way of spending a resource we lose the oppor-
tunity to spend it another way or for another purpose (opportunity cost);
e Know that every benefit has some coQ '
e Know that when people make a choice, they balance anticipated beneﬁts

e against anticipated costs; .

¢ Know reasons why adequate lnformatlon is the key.to drawing valid conclu-"
sions aboiit the comparative advantage of one choice over another;
* Be able to recognize existing options or alternatives for decisions;

. e
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¢\ Be able to develop feasible alternatives for personal decisions; R
¢ \Know steps common to decision- makmg strategies: A !:
Define the problem : .
List glternatives ‘ . ) .
State criteria /- ’ , .
/ o |

4'., Pvaluate altermatives
5. Make a decision - -

" .

Usmg the Simulation

The Chocolate Milk Crisis was s{arted in every class at the same time. The
common time allowed interaction among classes and unity of effort of the
whole school resolving the preblem. Teachers selected activities from “The
Chocolate Milk Crisis” teachers’ guide, whioh also included an extensive.bibli-
ography for.teachér use. An overview of ‘each day’s activities follows.

Day one. The students in each class were asked whether L?ley wanted. to
purchase chocolate milk the next day. They were then told that only 50 pexcent
of the quantity needed was available. Students were introduced to brainstorm-
ing and then used that technique to decide how to allot the chocolate milk.

" After the choices were made, each student received a special token to be used
in purchasing chocolate milk. A letter was sent home to parents describing
“The Cliocolate Milk Crisis.”

Day two. Each class evaluated its bramstormmg and decision making.
Children shared ideas regarding the “unfairness” of their choice, how other
groups solved their problem, and discussed shortages in real life. .

Days threé, four, five. Students participated in a variety of games and
other activities developed to help them understand the concepts of scarcity,

#supply and demand, and unlimited wants.

Day six. Teachers again surveyed their classes to determine the number
of students. w15hmg to purchase chocolate milk at lunch the next day. Again,
students were mformed that only 50 percent of those wishing to purchase
chocolate milk’ %ould be able to do so. A variable was added to*the problem:

students not receiving a chocolate nulk token were randomly given pne of

_wthree special tokens tedeemable for merchandise at the school store. The

tokeris"were worth a fr.ee pencll free eraser, or five-cent discount. Much t6 the
... surprise of the teachers, the students regarded chocolate milk token as the
* most valuable of the tokens. -. . .

Day seven, Students participated in a variety of actlvmes ~including

games developed to help them understand the concept df choices/trade-offs.

-~ Day eight. Students viewed Trade-offs videotape| Lesson 2, “Malcolm
Demdes,” discussed it, and followed up with a decision- aking session for-,the
problem posed on tape. They then compared the mode process shown in the

lesson with their own process for making a decision mt ﬁrst chocolate milk

crisis on Day One. ¢ - .
Day nine. Students participated in a variety of activities develol)ed to
help them to understand the meaning of the term resoyrces.

.
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: Day ten. Students reviewed the C'Oncepts of scarcnty, demand, and
barter, and their appllcatlon into the chocolate-milk crisis.

.

Evaluaflon

’

. . Each teacher submitting a daily log indicating the concepts learned,
‘ strategies used, and pertinent information regarding success of problems en-
,  Coutitered in the lesson. A review session was held at which information was
. ) gathered from the entire staff. The staff economic education planning com-
. mitte€ {ater used the information in developing the meolno‘mlcs Mall unit.

Part Two: “”l:he I:incolnomics Mall — Learning and
. Eal_'ning in the Marketplace” .

“The Lincolnomics Mall” unit utilized a simulated shoppiné mall 'to rein-

e staff for the mini-society. Specifics were left to

o the ingenuity and imaginatiop/of each business.

. A monetary system was established, using the Rainbow Dollar as its base.
The Student Council made' up of elected representatives from each class, ad-
ministered the Rainbow Bank of Lincoln. Each business made a loan applii:a-.
tion for start-up and operating funds. Businesses had to make an accurate
estimate of the amount of funds they needed for payroll; cost of materials, ,
rent, and utilities; and 10 percent interest on the loan. Workers deposited their

N . weekly payroll checks irr the bank; the depositors filled out deposit slips
. ’ whenever they banked their money, and they received 10 percent interest on
their savings.

Each business had to pay rent and charges for the use of utilities. Rental _
costs varied and were determined by pedestrian traffic patterns. .
Each business also had to “pay” for all materials, including school sup-

plies, used in the production of goods or services. A pricing guide was

developed to allow each class a means of estimating its production costs. The

teacher could purchase any item not available at the school from a local store. .
Advertising wall space was allocated to each class. In addition, eaclr

. business was given an option to present two “radio” commercials over the

“school intercom.

The ultimate goal for each business was to show a profit at the conclusion
of the unit. This forced each business to select and market a good or service
that would be in demand by the Lincolnomics Mall consumers. Each_business
developed its own procedure'sqf,gﬁ monltormg production costs, quality con-
trol, and general operatﬂ( costs. /‘;t the conclusion of the unit, each business i
completed the Lincolnomics Mall Accounts Ledger and a graph dlsplaymg
costs, income, and profit or loss. “ .

i




Goals ‘ . : - . )
Teachers chose among the following instructjonal goals, those ap- |,
propriate to the grade level, needs, and type of busjness developed in theif

classes.

! ~

.

i
‘v

Students will: . .

] 2 . *
¢ Become aware of how a business operates in the frdmework of the American

reconomic system; - .

¢ Learn about thé role of the entrepreneur as an orgamzer of. producuve
resources; | L . -

¢ Beinvolved iti'production, markeung, sales, and pther business operauons,

¢ Have a firsthand experience in producing a prod ct or service for sale;

-e Recognize tha decisions concerning what to produce, how to produce, and

- for whom to produce are made in the marketplace;

. Understand that competition is one of the_impprtant characterlstncs of a
cap:tahstx\‘c Hemy; ’

) Understanﬁibw profit acts as an incentive to b iness;.

¢ Knaw the rn'eanmg of the terms specialization apd diVision of labor;

e Know that ‘when péople divide tasks and specialize in parucular occupa- .
tions, everyone bécomes mutually dependent o1} everyone else;

¢ Be aware of ways by which advertising influencés the sale of goods and ser-
vices; :

e Be aware of factors that determine prices; ,
* Be aware that the purpose of advertising is to inform pediple about specific
goods and services and to encourage purchases .
.* Know that demand concerns willingness and abjility to buy; . .
" o Know thht prices are affected by the supply of land demand for goods and"*
services;’ -
¢ Become aware that people who make or prowde goods and services are,pro-,
-ducers;
¢ Know that producers must decnde
J. What to produce
‘2 How much to produce
3. What markets to produce for | .
/ 4. What prices to charge . T e
"5. When to sell .
® Be aware of factors that affect buying decisions;
¢ Recognize the relauonshxp between productive effort and money income;
¢ Become aware of the importance of work and its personal and'soclal func-

-4 ’

tlons, . ’
e Become sensitive to the necessity of treating workers with respect;

€ Be aware of the feathres and functions of banking msmutlons,
Ce ‘Be aware of terms and concepts such as resources/ income, expendxture,
Cfedlt debt proﬁt, etc.; . . -

-
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* Know that money is used_to exchang?‘ goods and services without barter and
to measure values as well as a storehouse of value;

® Be aware that credit allows_immec\i;t'e acquisition of goods and services to

o3 be paid for at a later dat¢, along with credit costs; .

* Be aware of procedures involved i applying fof a loan.

* Know that tax revenues are govergmental income;

® Develop skills in writing and speaking, group parficipation, leadership, criti-
cal thinking, decision making, intefyiewing; an?'objgective analysis;

* Participatein activities designed to %:Ievelop critical thinking $kills and abilities;

* Know procedures used in gathering and interpreting economic data.

»

=" = - Operation of the Lincolnomjcs Mall Simulation

". The entire instructional and¢support staff, including teacher aides and
. 'parent volunteers, was directly involved in the Liricolnomics Mall. By includ-" *
ing thé support staff we were ;'able to reduce téacher-pupil ratios, and in
utilizing the multi-age grouping patterns in’ our sehool a real-life setting of
varied ages and abilities was gtablished for each businessin the mini-society.
The nine half-day Weekly?sessions devoted t the mall continued from
January to March 1981. The é’ﬁrst three sessions were largely devoted to the |
o development of economic con epts in class, Resource people, such as bankers,
* business pwners, and s¥les representatives, were invited to discuss their bus-
. inesses or service organizations or their roles as_employees. This activity
& was coordinated with the school’s career education program, and many of the
: ;presentatio’ps were videotaped and used in other classes. '
'L During the early stages, the pupils planned the specific types of business
© . they wantged to establish. Many groups took marketing surveys in the schéol to
¢ . " help them decide. The final choice was in the main magg by the students.
;... Nineteen businesses were established and developed for the Lincolnomics ¢
' _"I'Mall. These included a great varety of gift and craft shops, bakeries, an air-
plane shop, a snack bar, a travel agency, a bowling alley, and a popcorn shop..
Each business devejoped with a style that reﬂecteg the students and teach-
er. Shortly after the Business was established, an organizational plan was
.. created and leaders wefe selected: Each group selected deaders, who were given
varioys titles, such as;’president, manager. Each business listed the jobs that
were available j}d.eveloped job descriptions. Children completed applica-

.

tions for spedific Jbbs, listing their special qualifications. ) ,
In developing their businesses, children became good problem solvers. Ef-
ficiency, division of 1abar; specialization, and quality control became critical if
a product or service was to be produced at the lowest cost. Group consensus
versus decision by a leader often caused heated debates.. -
. Mi‘dwéy throygh the unit, advertising emerged. Groups began campaigns
‘ to create a nged fq'r their products or servicess One group wore printed T-shirt
advertising their . product. Others,developed their product under the tight
security of locke:d doors for fear that some industrial “spy” might steal their
‘ - 0 . 4 i ) k
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idea. Workers in the We Bake It— You Take It bakery were visibly upset when
they discoveréd another bakery’s advértisement hanging from their ceiling
when they arrived in their classroom one morning. .

“As the opening day approached, interest rose ever higher. Adverusements
covered every available inch of space ip the hallways. Commercials were heard
over the school intercom at the begihning, the middle, and the end..of the
school day. School attendance reached its-highest level i in two years.

During the mornmg, children prepared their shops and businesses for the
grand opening. Workers visited the Rainbow Bank to cash their payroll checks
and withdraw thqlr savings with interest, then «.ontemplated how to spend their
hard:earned Rainbow. Dollars. :

The Lincolnomics Mall opened for business after lunch, ran through the
afternoon and continued the next morning. Each business set up lts own work
schedule, with approximately half the group working in the business while the
other half shopped in the mall. Most, but not all, the children budgeted their
money so that it woulc\last the two-day period.

.
* .

X

Evaluation

Evaluation for the unit was carefully structured by the staff. Following
the second day of business, each company met to discuss its successes and/or
fallures in great detail.«A guide had been.developed and disgributed to the
children to suggest subjects for dlscussnon The teachgrs reportéd the matters
of greatest importance in each one’s group. A graph was plotted indicating
costs, profits, and losses for each business. The children completed a survey
indicating what they liked the best and what they liked least about the simula-
tion. -

Finally, the intermediate- and primary-grade students each met separately
in the multipurpose room to review the events. The principal served as, facili-
tator Each business displayed its prof' t-and-loss chart and took a few minutes
to"offer an analysis of the operation.”Excellent interchange took place among
students. \

It became very evident to “the staff that the children had outstanding
perceptions regarding ecanomic principles, with ready applications_to real-

world problems. The la:ge-group sessions were vndeot~aped and later analyzed'

by staff.

It
i

Conclusion

Economic edtication has had ‘a tremendous impact on both the students
and staff of Lincoln Elementary. Economlc concepts and generalizations were
introduced and studiéd in great depth Students had a unique opportunity to
apply what they.had learned in the mini-society simulation, and their social
studies units took on an important aspect. Newspaper headlifies describing our
economy began make sense to our students., 2

Decxsnon—makmg skills emphasized in our Phllosophy for

Kdren pro-
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mercial were only a few such experiences.

“of the work was voluntarily done by the te

< - . ]
- . g

- gram and life-skills cugriculum were pracuced throughout both simulation

units. Career education gained added meaning. Children practiced reading,
writing, speaking, and math skills in a great variety of practical situations. The
importance of mastering these skills became evident o students. Calculating
the costs of goods, making changé, interviewing a respurce person, writing out
a check, draftmg a thank- yog_letter, and creating a concise two-minute com-

-

- An unexpected outcome was the impact of the units on the entire staff,

‘students, and commumty The Lincoln Elementary staff had been working

tagether only one year prior to the 1980-81 school year. The common learning
experience provided for two diverse scheol prulaZ

housing unit uséd their “street sense” in a positive manner, whlle chlldren from

more affluent middle-class homes offered a dlfferent approach to solving a .

problem. Children also gained new respect and understanding for the local
.busmesg ¢ommunity, whose support of this®roject was very graufymg
By;becdmmg immersed in"The Chocolate. llk Crisis on the second day of

- the schoel year and later becoming intensely involved in the Lincolnomics

Mall, the staff became unified and proud of the successes of the program. The\
entire staff gained an understanding of econdmic concepts that could quickly

become part of daily teaching. Planning and preparing for the project was
done during a limited number of m-servnce.ﬂ%ﬁftmgs and workshops, but most
al .

ets after schooi hours.~
The project proved tq, ke a positive lear ing experlence for both staff and
studems ’ . . . s AN
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. anesota Commumty

Studles / o

. SR - _ Robert W. Beery and Robert J. Todd

. : . Rochester. Public Schools; Rogchester, Minnesota
. 3, ) ’ oo o .
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The Minnésota Commumty Jtudies curnculum, developed wnh Title IV

funds lma‘er the Elementary and ﬁeeondary Education Act (ESEA), inclides
student books, f"lmsmps, _;vor’(sheet masters, snmuiauons and complete.
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ions, now combmed inone °
new school settmﬁg, worked well for everyone. Children from the low-income”
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. teacher S gurdes Materlai" éfr‘e .deslgned as a ﬂexrble half—year program for

. grade siX. tej, - o S
We believe the drvem‘t&;‘bﬁ,aerspectrv% provided by the thirty-six edu- e
. cators and commuiity, sent;agwes“m i® the development of the

_materials significantly sere ngt ened’b‘iymaf product. \ .
Minnesota Studies-i ) ,ro&!’s‘fmeans of actively learmng about «
diverse and changi‘ng ways o 4, mgesom communities. Examples are

“the use of a variety of written zﬁid v} sour Ss in exploring the reasons why

the Ojibwa péople came to dom q no[Ih innesota during the time of

the fur trade and why East Europ tﬁ%th&ere # the early twentieth .

“century. N R

Clearly, much that is included in *Minn @ S‘tud?és cangapply to human f‘

life in other times and places.~In this sense{xm#&/ﬁnnesota siniply provides a i

source of data for illumjnating some srgﬁrfrca,nt jdeas about lifextoday, in the

past, in the future. The ways in whldﬁlﬁe gconomy of Berfson, Minnesota®

reflects the state of agrrculture in the Benshn trading area could-be applied to

undefstanding rural service centers at-th tuar’n of the century or present-day

changes brought about by increased div r‘srt“ icatiorr in the old-cottan belt.

In dddition, there is recognition at ‘key developmental stages in the
intermediate school-junjor high years concern the“‘chrldreq s discovery pf their
- many unique relationships to others and that these stages can be stimulated by
activities that require children to reflect aﬂ thelr own experiences as partici-
pants in events. This inevitably requires the use of farruly and community ex-
amples in class. This might invplve speculatron on the reasons one’s family,
moved into the state and community and reasons why a famrly might move on-!
to other areas in the future. Going.keyond tb}ﬁ to a sharing of personal exper-
iences of migration and reflection on the‘consequences of geographlc mobrhty
can be worithwhrle : .

The study of the local community and anesota then, provides oppor- .
tunities for the growth of the individual’s sense of self and for discovering how i
people.interact and how human lifewayschang Furthermore, it makes possi-
ble development of & body of functional knd edge about”Minnesota and .
one’s own family and community. anesota,‘Commumty Studies Project

" mdterials are one approach to developmb ‘a state-based program that reflects

these broad goals, . .o .

I * < . oY

Unit Descriptions - -

~

g

’ AN
The complete package of project materials was designed for about twenty-
four weeks of instruction. The followmggdescnpth{n of content and materials

providegan overview of six units:
Ny
A. Commumty growth (set in Rochester, Mrr;nes ta). A four-week unit

* with student book, “clue cards,” blacklme masters,. af)d teacher’s gurde

1._ Sertlement. Personal-accounts were used td hf¥bdthesize about processes of . T
*migration and community development * -

-




2. Ecomomic interdependenfe. Students made inferences about the economic
interdependence of indiv s and i/rgstitutions by studying case fnaterials
dealing with a lotal groceny store, a’shopping center, and an international
corporation.
3. Commumty chapge. Study ofthe Mayo Clinic to explore'changes in insti-
) tutions and in the community and their interrelationships.

4, Chang&rfg perceptions of race. Students inferred reasons for changes in

behavior and atmu_des in one community.

.

. '
B. Livfng in the city (set in St. Paul’s Mexican-American community). ‘A
three-week unit with student book, a sound f“lmsmp, blackline masters,
teacher’s guide. - . '

. ‘

1. Urban nelghborhood community. Students used v1sual materigls to 1dent1fy
charaeteristics of “commumty” in a large metropolitan area. -

2. Culturalghange. Students used audio and print materials to infer processes
oftcultural change as eyidenced in life-history materials. - .

3. “Ethnicity. Students used a variety of print and visual materials to make in-
ferences about the sngmf“ icance* of ethnic tradmons in the lives of indi-
“viduals. .

4. Social and -political interdependenge. Througﬁ .personal accounts, news ,
stories, and role-playing, students inferred the importance of voluntary

participation in political processes. >

-

C. Two communities (set in New Ulm and the Lower Sioux community in
west central Minnesota). A three-week unit with student book, two sound film-
strips, evidence cards, blackline masters, and teacher S gulde

. K v [y

1. Culture and envirOnment.’StC::nts compared and contrasted the percep- -
tions native Americaris and Europeans immigrants jad ‘of the same envi-
ronment and how these percepuons resulted in different behavioral patterns.

2. Culture change. Students inferred,changing populdtion pattérns and made
value judgments about the change\s

3. Ethnic identity and changes. Students used famnly -history data to infer the
significance of ethmc traditions and changes in them. -

v .\ g '

D. Change on the range (set in Mesabx Iron Range in northern Minnesota).
A three-week unit w1th student book, sound filmstrip, Eeachers guide.

. Culture and environment. Students uséd personal. accounts to com‘l)are and
contrast values technologies, and behavior as reflected in the®vays distinct
groups have utjlized the range.

2. Economic interdependence. The students inferred reasons for the “boom-
.and-bust” economic history of Hibbing, Minnesota.
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3. Changmg econgmic base Students probed the contr0versy regardmg ex-

reasoned vaIUe Jﬁdgments about the issues mvolved

. e ' . «* -

E. Rural Minnesota (set in Benson, Minnesotg, a smallagncultural center)
A three-week unit with student boo)( ﬁlmstnp, blacklme masters, | teacher s
gulde . R

o
-

f

,

. . «

1. Economic interdependence. Students determined the interrelatedness of ,
“town” and “country” in an agricultural community.

2. Changing agriculture. Students inferred changing agricultural patterns and
the reasons for these changes, as they examined visuals, first-person ac- ,

counts, and statlstlcal data. . .. Vs

F. Looking at our community. An eight-week unit with three student books,
blackline masters, teacher’s guide.

'l

1. The commlnity today. Students used local resources to test their hypothe-
ses about thg community’s economic base, government agencies and ser-’
vices in the cOmmunity, and the ethnic composition of the local population.

2. The community’s past. Students developed their own local history materials

through use of a variety of inquiry techmques, including mtervlews, the

study of contemporary accounts, and the analysis of artifacts.

3. The community’s future. Students made predictions about their com-
munity’s future on the basis of knowledge about trends. They were also
involved in making reasoned value judgments about the future of their
community. ’ v -

. Evaluatnon ‘ o

Formal research demonstrated Minnesota Commumty Studiés Project
materials to be effective in achieving conceptual and inquiry objectives.

Three hundred and twenty-one students involved in‘instruction with Min-
nesota Community Studxes Project strategies and materials scored significantly
hlgher (p > .001) on the “Minnesota Community Studies Assessment Instru-
ment (reVised)” than a control group of “sixty-three students.” The testmg
instrument measuréd concepts and iriquiry skills that were basic to both the ex-

* perimental and control programs. The report on project evaluation concluded:
“The use of project materials, with all things equal, should result in higher
levels of pupil achievement in the concepts and inquiry skills tested.”

- Besides that research into student achievemen /u there were surveys of
“perceived effectiveness: . . :
‘e Teachers using the materials for the figst time unapiméusly recommended

that project materials be used again next year. /

.

108 : ~

" ERIC SRR

PRA vivext providea vy eric [




.

® Over % percent of 675 students surveyed recommeq ed contmued use
® A parent survey reinforced teacher and student data, suggesting that ma-
terials were perceived to be highly and consistently effective.
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A Bllmgual Study of

~“Economics as Applied to
" the American ,Enterprlse
- System |
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Sue Devero, Troy Bedwell, and Jim Shropshire
Southside High Schogl;. Fort Smith, Arkansas
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Project Overview S L

Because we had decided that the most effective way for students in mar-
- keting and distributive education to study economics was for them to “learn by
doing,” we proposed.that our 120'stucknts develop a unit on economics, with
particular emphasis on the Amerfcan enterpnse system, which might'be used ef-
fectively in the fifth or sixth grade.

Midway through the project, as a result of a suggestlon made by one of
our students, We defided that we would “field test” the unit at Fort Chaffee,
where,a Targe number of Cuban refugees were detained. The decision to pre-
.sent tﬁe free-enterprise portion of our economic education proggam did not

necessitate changing the format we had planned. fqr the elementary—level unit. . f

The educational level was approximately the same for the.Cuban refugees as
for fi f;h- and sixth-graders. Although the ave'rage age of therefugees was _
twenty-elght, the majority were' men with about a fifth- -grade education. They
~had no knowledge of economics. Presenting the program to  the Cubans causect

a drastic change in the mechanics of orgamzmg our program, and aitered the g

scope of our orlgmal plans.’

\




- 'Background - A e

As coordinators and teachers of marke\ing and distributive educzition,
our past experlences with the students and their employers caused us to feel
strongly about developmg a program designed to enhance the-economic under-
standing of our 120 high school students. We felt it necessary to move in this
~ direction as a result of 3everal factors: . *

- - &>
0 Our students attended school in the morning and left for j0b§ in retailing in
the afternoon or evening. It was our contention t.hat they’ were directly i in-
volved with the practical application of many economic concepts. We felt it
1mportant that they_ study these concepts and know gbout the bas)c institu-
/'« tions of the American free-enterprise system;
e We had attended a series of conferences and programs agd heard presen-
tations concerning the importancegf* understandmg economics as an essentlal/
"to successful business operatio *
o We were—eo.ncerned with survey results that mdtcated that many pedple 'had
. negauve views of busmess,,busmess leadership, and the term profi 15} ]
o We were aware of our students lack of economic knowledge arid of their ig-
e no;ance of the Amerlcan economy and how it functlons. ¥

Overall Goa}x Law “ CA

. The major Boal of the-project )yas’to help our students understand the
fundan)ental vconcepts 6f.ecolomics and to be able to apply these concepts to
an m—depth Study oi"the Amerjcan free-enterprise system. Our instrugtional

-+ objectives’ Weres . . .
'+ ""obj DR AT S -

P as

N
el r- P o N . -

y
» I"To d&velop a basg:?;g;andmg of spectfi'éf;Onomtc concepts,

T «m,gamzatxon, Qperation; nstltuttons an iding principles;.

)’w

,' : 3 “To have’dur students de eIop amappr iation-of the Amerxcan system of
-, - . enterprise; ~  *
L ¢r To encourage our students to develop an nstrucuonal upat to be used in the'
; “fifth or stxth grades. . i

;?“

s A,s md:cated above, we decided that we would
* phase of the prOJeﬁt,ablth Cuban refugees. For
followmg secondaty JeCtheS- \ .

ITy out an experimental

N
. N

o '!Z.nsas, wlth the American free-enterprise system;
25 T@ f
: Hving in the United States and for aogn’inpg American cmzenshtp
~3. To, help the Cubans adjust to the Amenean way of life. ..
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2 Tolead our studeqts to an understandmg of the American economy.—its .

at purpose, we added the *

l To acquaint the Cuban refugees temporarily- housed at Fort Chaffeq, L/

oster a poslttve attitude toward education dnd work as essentials for -
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k § Project Descripnon

Following the administration~of a pretest in economics, we showed our
students the five films in the American Enterprise series, which give a broad
“view of American economic history. The films presented the factors responsi-
ble for the growth of the United States. Following each of the five films,
discussions were held, accompanied by a quiz. This stage took up the first -
week of our nine-week unit and served as the motivating tool for our students.

During the second'and third weeks, we used a serigs of readings and trans-
parericies to present the concepts we wanted to emphasize. Next, we used
severa] additional films to reinforce earlier instruction about ecq mic con-
cepts and the American economy. . o -
SR "During weeks five through eight, our students began to 'prepare the
elementary study plan They decided that the most effective and interesting
learning strategies were those involving games, simulations, gnd role“playing.
Using these techniques, the students, organized in small groups, deVeloped the ,
followmg minicourse for elementary school pupils:

, FREE ENTERPRISE IT’S WORKING
) - TO KEEP YOU WORKING :

THREE-WEEK MINICOURSE IN ECONOMICS FOR FIRTH- AND SIXTH-GRADE STUBENTS -

.~ IsT WEEK

* .  :Monday: Ptetest and discussion of pretest at end of period =
.\ Tuesday: See film Kingdom of Mocha; discuss film
" Wednesday: Read in class and discuss booklét About the N&ture of Economxcs

.
]

> Thursday: Continue discussion started ‘Wednesday. .
) Friday: Assign list of vocabulary words; do werk in class (words not com-
[ﬁeted will be homework for {he weekend) o
, d
- 2ND WEEK _ . a

~ : [ - ’

Monday: Review vocabulary list; make up a composxte vocabulary list so all
" students have the same mieanings for the words - s
Tuesday: Play word-scramble game [included in teaching umt]
Wedesddy: Read in tlass and discuss begklet About Man'’s Econoriic Wants
. Thursday: Continue discussion started on Wednesday
» Friday: Discuss free-enterprise skit; assign roles to student's_ -
5

P—

-

3D WEEK — : ' ' v

Monday: Continue discussion of free-enterprise skit; play’ freéenterprise
bingo game with the students (this game serves as a post-test of. their
_economic knowledge) -, )

T uesda}:: Prepare props and costumes for skit




-

Wednesday: Continue preparation of props and costumes

Thursday: Practice skit ‘

Friday: Have students present the free-enterprise skit to another class and/or
their parents; have audience fill out &n evaluation form to show what they
have learned from the skit ’

8
Outcome . ‘o,
After our decision to present our program to the Cuban refugees‘at Fort'

- Chaffee rather than to fifth- and sixth-gradeys, we made preliminary arrange- ,
ments with officials at the military post. Two speakers from the base came to
talk with dur students at Southside, following a visit by a group of our

e students and teachers to Fort Chaffee to explore the possibilities of setting up
the project. . ) )

* During the planping stages with officials and teachers at Fort Chaffee, it
was suggested that our program be presented to three classes of thirty Cuban
students each. As more groups heard of our program, they wanted to become

. involved. Eventually, when we made qur presentations, we included approxi-
mately 1,200 refugees. A~ * ) .
The program delivered to the refugees started with a skit, during which
the students played'the roles of the factors of production. Dressed in costumes
appropriatg to their roles, the students gave brief talks on each of the factors
of production and how each was important in the production process. At the .
end of éach talk, a piece of a'large puzzle was placed on a large backdrop.
When all the factors had been presented, the puzzle pieces formed a large map
of the United Statbs, with a baseball cap-appearing in the center. Eachrproduc-
jve factor was shown on the map, demonstrating how all the elemenfs of free
“enterprise combine to produce the products and services used by the people of
. the United States and the world. l : .
We then introduced an aspect of the program that focused on placing -
orders for and selling 200 baseball caps. Since the students undertook risks to
purchase caps with borrowed money and then sold the caps as a fundraiser, a -
considerable amount of economic understandifig was generated.
+ The final phase of our project with the Cubaris was the development of a
.. bingo-like game which we called “Libre.” It was designed to teac the.students
economic concepts and terms. Instead of calling out numbers, as in bingo, the
leader read a definition .of one of the economic concepts the Cubans had been .
. studying. The cards were designed to include definitions of the concepts. The
o game provpd to be very interesting and fun for the students andtat the same
- time served io test what had been learned. An' added componeiit of the
.= project—translations- of everything into Spanish—provided an unexpected
.bonus for .our own students. : - .

- ~
.

r

Ev;aluqtionx . . ’

" The total involvement and commitment of the 120 high school students _ -

invql?efd i’ our project was gratifying. W{discngfei talgnts and skills among * -

+ .
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them which had never been demonstrated previously. Certainly, traditional
course offerings would not have brought these out. In addition, we had sup-
port data that indicated our objectiveshad been achieved. The post-test'results
showed scores significantly higher than those acRieved in the pretest.

We also ,developed an evaluation form with the following questions:

. — .
.

I. Did you gain a better understanding of the American free enterprtse system
*becausé of this project? ‘
} 2. Did you gain a better understanding of the Cuban refugee problems because
of the project?- ) .
3. Did you enjoy working on the project? |
4. Were the results of this project, in your oprmon, worth all the time and ef-
fort spent by everyone?

14

Responses to the uestions could not have been more positive.

Anna Fra.nkel and Ruth Faulkner
" ._Cleueland.Fundarnental School, Cleveland, Ohio
- . x 3

-

N .
3 . A

Background - . ‘ k- ’ ‘

»

The Fundamental Edugation Center became; the first Ohio school to
'attempt to enhance economic literacy among its students by introducing eco-
nomic concepts throughout the curriculum, including daily classroom pro-
cedure as well as in teacﬁmg of mathematics, social studies, language arts, -
science. Cleveland Fundamental opened in 197§ as a magnet school, stressing -
the three R$ in a back-to-basics approach. Drscrplme, homework and .a dress

. code.are key mgredrents in the school’s operatron ‘ .

In January 1981, a fourth subject was .added —economiics. Rather than
teach it as a-separate subject, we decided to incorporate it in all other disci-

« plines. T o our }mow'ledge, the Fundamental Education Center was the firsg .
. school in Ohio, perhaps the natron, to use economics as the central organiza~ *
tional structure for the other drscrphnes (see Exhibit 1). :

. Economics was part of social studies in the elementary curriculum but was
included in other subjects only at tHe option of the teacher, Untﬂ the FEC pro-
gram, no comprehensive attempt was made to’specify the economic concepts

. elementary students should masger’ or to determine which concepts were to be
taught at each grade level. One previous effort had been tade in a Cleveland

- - 13




-Economic Literacy Program
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EXHIBIT 1 Nal

-

" public school peer-trammg program for twenty-five elementary teachers The
... _goals of that program were excellent buit the .twenty-five participants were
. \'asslgwd to twenty-four different schools, and it became clear that a moye con-
* . centrated program, with comprehenswe course development, was requlred
;" Despite the avaxlablllty of ™ excellent economit education materials
" developed by the Joinf Council on Ecm}omlc Educatlon and others as well as
talented teachers who feach economics because- they feel it 1mportant todoso,

- at every grade level to_assume responmbnhty for teat:hmg the economxc con-
L cepfs speclfied foﬂhegrade RN . ;

.
.

-

ijective L S.W | . Lo

N

L " The objective of the literacy prOJect was to instill an “economic way of
, thinking” in students so that they might attain mofe control of their lives,and,

o0 = ! : .o
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:“““'no gchool'in Ohio except the Fundamen'tal Educanon Center Tequires teachers
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consequently, have better chances for success. The goal was accomplished by
bringing economic concepts into the teaching of other subjects, such as mathe-
matics, social studies, language arts, and sc:ence, which are all parts of the dai-

. ly schiol curriculum. -
” - - ’ , Tx
Project Summary ° T~ .

The idea of a “four-R” curriculuni#was initially proposed by Cleveland
public schools staff in October 1980 in response to the back-to-basics move-
ment. The school system asked the Cleveland Center for Economic Education
to help design and set up the program, and planning meetings were held

-

throughout October, November, and December. The Harvard Business School *

club of Cleveland and Martha Holden Jennings Foundation provided financial
assistance.

Phase one. An early result of the planning meetings was a table of con-
cepts (Figure 1) developed cooperatively by the center director and teaching
staff of the Fundamental Center. They listed the economic congepts to be
taught and specified the grade level for introducing, teaching, or reinforcing
¢ .them. To determine the grade level for each concost, CPS staff reviewed all

texts in current use in the major disciplines in grades one through seven.
Phase two. The first priority was to instryct the Fundamental Center
teaching staff in economics. The need for tra1n1ng was verified by the results of
x _ a pretest of staff knowledge of economics.
o In~serv1ce lnstructlon began in January with a half- day session. Nine

. morning sessions were held in January and early February. Robert Reinke,

director of the Cleveland Center for Economic Etcation, seryed as the in-

structor. On February 12, 1981, a luncheon for the faculty was held at the

. Cleveland Athletic Club. School administrators and members of the business

) «commuuiiv were present to see the staff receive certificates for completlng the
inservice. . v

Phase three. "Even before the in-service course ended the third phase,

consisting of curriculum writing and use, started. Teachers begari to ,prepare .

_ Tessons and to present them in class (see Figure 2). First, each grade level
developed a pre- and a post-test fot students and administered the pretest.
' Although a nationally normed test was used with the faculty, the consensus
" was that student tests should be staff created so that they could be limited to
specified concepts rather than cover all concepts as nationally normed tests do.
Phase four. As teachers began to use the leMI “economy”
emerged This was not planned, although the was shown Marilyn
»Kourilsky’s movie, The Mini-Society. Unlike the minizsociety, which is con-
tamed in one classroom, the economy at FEC was schodlwide. ’
" The school became a community. One floor had streets, another avenues,
another roads Teachers became heads of local governments. Students agreeﬁ
. on ways to earn Back-to-Basics dollars, and teachers hired civil servants for
" classroom chores. They also used prices to reallocate therr time, thus rationing
student interruptions. Studemts tutored others for fees. °

- : s
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7 'FIGURE 1. ECONOMIC CONCEPTS OF THE FUNDAMENTAL EQUCATION
CENTER (L = lead-up; T = teach; R = reinforce; A = application)

) ‘ Grade Level
Concepts K1 23 45 6 7 8 ;

Scarcity .
Economic goodsifree goods L T RR AR R A A

Economic roles . - 3
Consumer N
Producer T
Citizen )

Choice
Determine problem "
Determine aiternatives i
Determine criteria
Opportunity cost
Trade offsisubstitutes
What? How? For whom?’

Resources - . :
Inputs needed for'outputs -, -
Land, labor, .capital, time . .-

1
Exchange” : ' .
vy - Barter ) - T
Medium of exchange (money)l
" . store of value . N
inflation
_ 1y, Banking

“Market ( .y :
Supply i" |
Demand -
Price
Profit

. Interdependence

Income . . ’ %

"Wages : .
) Transfer payments
> Circular flow-
7 8pecialization

< Government

- Regulation am
Taxation Ly
National goals

. 6hio in the market place (Cleveland) i
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" Comparative advantage
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SUBJECT CONCEPT(S) . ECONOMIC CONCEPT
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. MATERIAL:

. students of the math specialist distributed BB dollars to teachers and kept fi-

‘c.? \ . E

He

.. o FIGURE 2. LESSON PLAN

.

~
[

.3

OBJECTIVE: * -
- . ~

' —1

PROCEDURE:
(Introductory Activity)
(Develoi)mental) ' i _
{Culminating)

v

EVALUATION: - :

COMMENTS: ‘ :

. . .. a

L]

NQTE. Thrs sample form was given to teachers They are not held to a ngld
form. They must give c0ncepts‘for both the subject and economics for each lesson.
When all lessons are written (estimated number? 500+ ) they will be published.

o

-

s

A fourth-grade class designed the school money (Back-to-Basic dollars), ’ L

nancial records, seventh-grade students were required to pay rent, purchase
food and other necessities, and pay taxes; all except grades one and two devel-
oped busmesses producing goods and serv1ces wlnch were sold to students and
teachers in all grades.
Produgtion reached a peak in The Marketplace, a one-day evént at which, |
. classes set up booths in the school lobby and sold goods and services to each
other G’parents and guests. All transactions were in BB dollars.-The Cen- .
tral Bank opened an exchange window in the lobby so pdrents could'purchase
BB’s at’ a rate of 1,000 to"orie dollar. A financial newspaper published by stu- ~ *




dents in the media center was sold The POSt Offixe sold stamps (deSIgned by
seventh-grade Students) and delivered letters.* .

Phase five. Following The Marketplace, all businesses were hquldated
and annual réports prepared. Loans were paid back to the Central Bank, all
taxes were collected, and classes found out whether they had a profit or.a loss.
Post-tests were given to students and faculty to measure the growth in learmng
economics. . . ’ w

. g'l

Evaluafion’ A

The Fundamental Economic Education Literacy Pr ogram incorporated a
variety of evaluative instruments into the design. For teachers, they included
the Test of Econdmic Literacy (JCEE, 1979), Forms A and B. Studehts were
evaluated by hybrid grade-level an pre/post tests; Primary Test of Economics
(JCEE, '1973); Tw&of Elementary sonomics (JCEE, 1971); and 2 question-
naire. The teacher evaluation had a pre- and post-test design. Form A of the Test
of Economic L:teracy ¢TEL) was given at the beginning of the first daylong in-
service meeting on January 8,4981. Thirty-one professnonals at FEC took the
exam. The mean score was 2¥.33 points, with a range of 7 pointg to 37 points,

Following twenty hdurs of extensive in-service economic education and
instruction of selected economjc concepts to their students for a period of six
months, the teachérs took Form B of the TEL. Twenty-one of the original
tHifty-onejteachers took the, exam. (Ihie dlfference was'due to teacher. attrition
during the school year beca&se of budget cuts and the resultmg lOWel’ed morale l
of remammg staff.)

.The'mean score for the post-test was 28 3 points, wntharange of 11 points
to 42 points. The - gain score from pre- to postétest placed the FEC teachers
above the national mean for individuals with economics trammg (Based on

- research by John L. Soper for Test of Economic theracg; Discussion Guide
*and Rationale, JCEE, 1979.) , .
. &, Thestudent-test design included-the wrm of hybrid tests for each grade,
"utlhzmg the format and selected questions foufid in standardized instruments.
This technjque was followed because the topics covered differed from grade to
--grade. The mean scores for the seven classes in the sample were: . !

15-point instrument: pretest = 6.45; post-test = 11.35

20-point instrument: pretest = 4.10; post-test = 7.37.

Although we did fiot, of course, haye national norms far the tesfing
instrument we designed for the students, the average gains accomplished in the

" relatively short period of instruction indicate they were learning.econemiesata
‘rapid rate. We felt that itcorporating economics in the teachmg of the_other
‘subjects as well as emphasizing economics in the schoel’ as a whole were
responsible for this rapid learning.
- “The final formal evaluation consisted of a student questionnaire, which
... -all students completed. The summary tally anLi remarks follow:
. :

10
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ey eatin, abmféeeommrcs this year'?' :

G AN

POl (‘ ‘-m;peﬂamae knpw‘?

% ﬂié‘ you make,tmngs for The'Ma‘@eIplace

B Dxdyou%uy‘thmgsmﬁhe Mackét;ﬂaee”— S

e “Woltd.yoy likedorfearm more ,eeer;omfes’7

Bo;/euﬁuakﬂé ;

X ‘amafketdaynexwear‘? T el g . . 406,
i 9~Dzd.xqu talkwyoy ,ia,mﬂ»aﬁmf’greeconomlegyou - o7

\ 0B =T 38 141
217 T 2232

. Students 'were aiso requ1red Lo—“wme your own spec1al feelings about the
econemxcs pro;ect m space. provxded on\the form. Some of the remarks
follow CI e s _ D

5 “IE was greaf because you can make money »
“I liked . working and making wishing wélls.”
e‘\should have a market day three txmes a year »
“I like to Start my own busmess -
- “It was boring.”
“It made you feel like an adult
“It was nice, and I thank Mrs( Middleton fg’hlettmg us have eco- 3

nomxcs.

~

“lloved it.? - =~ - ‘ _—
“We learned how-to'save and spend msely ;
“It helped me know about everyday lifg out of school, when you are

. on the streets and at your. home.” . T

«

’

The questionnaire indicates the students had a strong positive attitude to-
ward economics. This ability ‘of a program to instill a de!1re to learn more
econontics is remarkable. . N '

. Although subjective vxewpomts and other observatxons were not part of
the formal evaluatiop process, they can add insight into the overall efféc-
tiveness of a program, for example: B .

7 - -
¢ T d

_Mrs, Dorethy Middleton, principal “Attendafnce for st‘u,dents greatly im-
proved (placing FEC number one in the East cluster) once the economic educa-

tion program was’ mmated » ¢ s .

.ng mc

FullToxt Provided nm: .
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» - Carol Scott, ,Seventh-grade teacher: “Students whd were failing all subject

areas and would have been held back saw the need to know and learn from the
prorect Theyfpassed.” . » & -

Nancy Hagen, first-grade teacher: “It is amazmg how much economrcs
can be taught to primary age children.” - ..

r\ .-

t

S Finally, Mrs. Carol Scott an FEC seventh grade teacher, won first place
7 in the Sohio Teachers in Amerrcan Enterprrse competmon this year. ..

.- Role of the Prmcrpal

A key to the success of the program has been the principal, Dorothy-Mid-
dleton. She has long believed in the rmportance of economic education. Her 1
strong support for the program held the faculty together in a project that
might have caused rivalries and mlsunderstandmgs because so many people

# Wwith varled personalities and teachlng styles are involved. Any new program
entails some stress for the f aculty, and thé-FEC staff was already under stress
because of the financial crisis in the school system, which necessitated teacher
layoffs. In fact, four excellent teachers were laid off that year in our school.
In all, the system terminated 800 teachers in the 1980-81 year. The principal .
displayed tremendous sensrtlvty and skill in introducing.and .and successfully cany-....._|
ing out a new, extensive program which must have seemed threatening to the
faculty at first. In addition to the pressures the faculty had in common with
other teachers in the system,- ours had-the additional burden of being in a

: “model school,” often visited by outsiders and used to “showcase” special pro-
| grams. Some of the teachers were rnvolved.m piloting special programs during =~ »
thejtime of the economic education program. The combination of an excellent
principal and excellent faculty assured success of the program. -~
¢ »

<A Lasung Curnculum RPN

. The most outstandmg benefit of the program from an administrative 7

- viewpoint was the development” “of a “survivable economic curriculum.”*5

Heretofore, onégr_{wo good teachers in a building might develop a superror%
program in economic educatron, but if the develOpers left that school the pro-

. gram disappeared. Because the whole faculty was involved in the program,
from~in-se trammg to The Marketplace, the loss of four teacheérs (in-
cluding Mrs. Scott, the first-place award wu’lner) did not destroy the program.
And becauSe of its,basic structure the program became part of the estabhshed
Gurriculum. . .

Other schools, both\within the Cleveland system and w1thout have asked
about replicating the pro
feel:the “Cleveland Formula” j
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GOOD IDEAS IN BRIEF: OPEN CATEGORY

PENNY REDMAN of Syre Elementary School in Seattle, Washington,
organized a unit specially desrgned for a third- through sixth-grade enrichment
class, In the course of the project, students established the Superkids Supply
Store, financed through stock purchased by students, to sell pens, paper, and
other school supplies. The participants learned many aspects related to
operating a-business, such,as ordering stock, keeping a record of j inventory,
merchandising,- advertjsing, selling techm.ques, and change-making. As the
business went on, the students took on different jobs, for which they received
wages in the form of paper credits. Additional credits werg earned for book
reports on economics issues, business, or*current &yents. The students paid
taxes on their earning the course of the project, such additional enterprises
as banks, pencil-sharp®fing services, and the like were organized. Credits
€arned by the students were spent for goods at special auctrons Stockholders ,
were paid back their original intvestment plus a dividend on prof“ts upon sur-
render of their stock certificates. Economic terms and concepts were- used .
throughout the unit. There was considerable opportunity for practical applica-
tion of economic concepts and math skills. The activity generated widespread -+

enthu iasm and interest & ollowing repayment of stackholders, Iemaining pr

fits we used to finance ﬁeld trips for the students.

v
SARA B. BAIRD, coordinator” of economic education, the Colleglate
School, an independent college preparatory school with an enrollment of 1 ,350,
students, in Richmond, Virginia, designed and organized a prografh entitled
“The Marketplace for Economic Education” to integrate economics into the
K-12 cusriculum. The program incorporated the broad goals of the E. Angus
- Powell Endgwment for American Enterprise and was funded by the endow-
ment. The goals of the endowment are to help students “understand their roles
“» in our economic system and how changes affect them, to develop student
understanding of the interrelationships of economic.and ‘poliitical freedom,
and to establish a model program atg encourage and assist other schools to
develop similar progsams. A.major objective was to interest teachers in
__economrc education and to instruct them in basic economic concepts. At the
“start of the school year, nationally known economic educators addressed
the faculty and led seminars for teachers and business” leaders to keynote
the focus on economics. An on-campus three-credit graduate course was
~ held for faculty members. Many of the participants completed_ study proj-
ects, and these were submitted to state and national awards programs.
nomics teachers were recognized at a dinner where they met with business
leaders and educators. Administration of the Joint Council’s Test on
Economic Literacy revealed a 50 percent increase in scores. An exhibit at.the,
. Chamber of Commerce “Trme for Actton” Conference, a slide show for
" business leaders, ‘and a WOrkshop at the Virginia Assocratron of lt\dependent -
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. \Schools’ conferenceswere used to interest others in economic ;glucatron
Economic Emphasis Day on campus, films, guest lecturers, and field trips

enhanced the total program. A special newsletter reported on progress in
economic education to the community. Many materials were added to the

The Joint Council’s Basic Economics Test, the Junior High School Test on’

<j/school’s resource library as a result of the great interest that was generated.

’

Economics, and the Test of Economic Literacy was administered at ap-
propriate levels to 300 students. As a result of all the activities related to the
project, economics was taught in a variety of disciplines throughout the
school, including social studies, history, biology, religion, matheratics, and
"literature.

@ ’-..
“

LOIS ARMSTEAD'EXENDINE a professor in the School of Education,
Oklahoma Chpistian College, Okla/zoma City, Oklahoma, developed a unit on
the economics of the envitonment. The unit and a file of available teaching
ideas and materials were desrgned to aid teachers in helping students to achieve

a higher degree of economic literacy and develop the ability to make rational -

economic decisions. 'Economrc education was coordmated with seweral other
subjects taught at the college. The ideas and concepts can be adapted to apy
grade level. ‘The main goal was to enhance student understanding of the
economic ungor;ance of o_uunuronmem.smdentssuggested.personal ways

of savm% time and discussed the role of. pollution control and the costs of alter-
native solUtions to our nation’s energy crisis. Students studied about how
economists and environmentalists view “trade-offs”—the giving up of one
thing for another. Sources-of pollution ‘problems -as well as suggestions for
control measures and the extent of their effectrveness were considered by
students in a vrsrt»to/ a local sewage plant ‘A list of land-use abuses was
matched with corrective ways to use land wisely and to redress ecological
. disturbances. The students trjed to determine the present cost of polluted air
and analyzed how each student could budget time and money effectively ifair
were actually pollution free. Ideas on what a family might do to lessen the
problem of pgllited air were also discussed. A speaker discussed water pollu-
‘tion and the cost of correcting the problerri Réseérch data stioWing measures
the Environmental Protection Agenty has, "takeri’ to insure: ait. quality were
“studied. Objectives were satisfied after the study on yarious typés of pollution
was completed and students saw the economic benefits of preserving natural
.resources. Library books, resource publrcatlons, pamphletg, films. filmstrips,
scrence experiments, songs,” games, and guest spEakers enriched the unit.
K3

JUDITH E. 'BUSH, a mathematics téacher at Eastern High School,
Lowsvzlle, Kentucky, developed and taught a unit on consumer credit to her _

" consumer mathematics class. Since approximately one-fourth of credit users
under twenty-five are overextended (according to the United States Office of -
Consumer Affairs), it would séem an essential responsibility of the high school
to show students howto use credit wisely. Thr'oﬁ\gh the use of games, inter-
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views with family members, speakers, newspaper advertlsements movies, and
publications from Federal Reserve banks and the Federal ‘Deposit Insurance
Corporation, the student learned to define credit and the essential terminology
of credit and to undérstand the advantages. and disadvantages of credit use.
Students learned their responsibilities as credit users and the importance of -
protecting one’s credit record. They learned how decisions are made regardmg
the lending of money. \ !

Local agencies that provide assistaice to consumers both in managing
credit and in’obtaining fair treatment in the issuing of, credit were listed.” The
value of shopping for credit was emphasized. Students learned the answers to
such questions as (1) Where is credit available? (2) In what ways can the cost be
computed and stated? (3) Why does the cost. vary? (4) What should thg, in-
dividual determlne before using’credit? and (5) What is the maximum for a
given income which should be tied up in credit payments" Much attent-ron was
-+ given to analyzing advertlsements for credit. A gratifying result of th& ac-

tivities was that students at every ability level realized the importance of learn- *
) ing about credit. . & _

RUTH FAWCETT and* CAROLE MALDONADO of James A. Garfield
School, Willoughby Hills, Ohio, developed a school-wide currej!y called "
. El,Vls (an acronym for Garfield Exchange Nfedlum) Participating teachers
" desjgned classroom programs that included ways to earn GEMs, ways to spend

GEMs, and ways to lose GEMs (fines). The First School Bank offered savings !

accounts that paid interest; it also employed tellers and accountants. . ... =~
4 * The purpose of the program was to provide experiences that' would ex- .

emplify economic concepts such as supply and demand, scarcity, inflatjon, cir-

cular flow, the roles of producer/consupmer/investor, earned income, private ",

“enterprise, marketing, d|v1s|on of labor, goods and serv1ces, wealth a&pover- .
ty. In sum;responsibility and economlc demsxon maklng were being practiced
* on a daily basis. ° . . :
An outgrowth of the previous year’s economlc project, the.GEMs pro-

gram was continued in the 1980-81 school year. The student-operat arket o

was the focus of the activities surrounding the manufacturmg andez}[l?hf\

goods for the Christmas boutique, of which the most popular dtem Wase

gnomes, 5

This program was started to providea dynamic, co ntmurng, multllevel ex-
perience exemplifying basic economic concepts by stimulating free enterpnse . "
and maintaining cireular flow. It was planned that'all students i 1n grades one
through six would part|c1pate on various levels and %vould garn economic ;-

understanding to the best’ of\thelr ability. " . N

5 vt . ‘ C e

GAYLE J. AKKERMAN of the Lakeville Elementary Sc[rool Lakeville,

Ohio, taught economics to her fifth grade us1ng a unit entitled “Economics in

the Clgssroom.” It could be employed as supplementary material, for-

reference, or as an 1ndependent teadhmg unit. Tts materlal was geared. tothe . *
<
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upper elementary child, although it could be modified to fit other ages, depend-
ing on the ability and skill gf the students involved.

The unit provided practical, positive, learning experiences on scareity,
demand, supply, opportunity-cost, price, money, international economics,
fiscal policy, consumer speéhding and saving, and inflation Each lesson pro-
vided explanatrons for the specific c‘oncepts it covered The class also par-
ticipated in motivatirig and introductory activities, ranging from large— and
small-group discussion and problem-solving games to a simple filmstrip or
movie. The description of the actual irfstructional activity included speciﬁc

+ . step-by-step procedures as well as suggestions for mateiuals and room manage-
ment. Edch lesson-then concluded with follow -up, actmties, evaluation tech-
niques, and suggested reference materials.

. MARGARET M. MURPHY coordinator of economic education at
JJhnS HOpkms University, Baltzmore, Maryland, began a program “for high
school students in 1980. Engaled “The lnternship Programe for Gifted and

. Talented Secondafy Students,” the program took six weeks, with the first and
¢ last weeks conducted on the Homewood Campys of Johns Hopkins Univers-

ity. The on- campus sessions provided an‘intensive introduction "to economic

concepts and,skills. The initial week also included an introduction to com-

puters, a. library use session, and an orientation meeting for parents, students,

. and mentors. The central four- week _period involved assigning each student to

- a mentor in a business, bank, or government agency. During this period
students developed and completed the terms of a contract with their mentors:
Eath student was w.srte;i each week by the field supervisor, Nineteen students
were accepted and at the orientation meeting were tested on'theif knowledge of* s
economics. Between the orientation }neeting and the start of the program, in-
terviews were arranged between the participants and poteﬁtial mentors. Dur-
ing the first week, students received an overview of the field of economics ,
which in¢luded the topics: the individual in the gconomy, the role of businesses

L in the economy, banking in the economy (with a field trip to the Baltimore

“ branch of the Federal Reserve Bank of Richmond, Vii'ginla), and the govern- '

ment’s role ll‘l the economy. In addmon to fulfilling the contract’s terms, .
students were required to maintain a daily 1og and_mﬁlelopaa.ufao._te_ﬁxm_‘,.
page analysis of their assignment places as economic o izations/ Following |
the internship, the students returned to the Hopkins campus. THe last week
was a synthesis ef fQﬂ\_QZL the students compared the econpmic organiza-
tions in which they had be placed and presented summary reports of their
major projects. The students used the reports as a basis for studying the
economics of contempeorary issues, for which the, participants received addi-

. tional resource materials.

) BEVERLY J. TOWNLEY of the Fairfield Counly (Soulh Carojma} .

- Schogl District served as project director for the dévelopment of “Creative

‘ " Economics Notions for Teachers and Students”—(¢ENTS$). The project was
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desrgned@s a Title IV-C elementary economrcs effort to provrde K-8 teachers
with strategies and materials to teach ecoriomic concepts m a nine-week social
studies unit. The program took three years to desrgn, develop, use, and

evaluate The program focused on the concépts the Joint Council on Economic_

Edqcatron specifies as essential to understanding the American economy.
They were introduced at specific grade levels and reinforced at increaged levels
of sophistication throughout the grades. The forty-five teachers who par-
ticipated in thé project used a scope and sequence chart, grade level teachers’
manuals, puppet, filmstrips, posters, transparencies, and economic games. All
materials were designed by a group of thirty teachers with stringent consulta-

tion and review provided by economists, curriculum consultants, and measure-

ment specialists. In addition, there were project-developed summary tests, éx-
aminérs’ manuals, and an in-service users’ guide. Learning activities included a
variety of real-life expefiences and simulations. The evaluation component

. used a control-type design. With one exception, students who participated in

the ¢ENTS project significantly outpetformed control-group students as
measured by both the project- developed and commercial tests. The evaluation
data clearly indicated that the students who Qad participated in the p)'meCt had
learned economics. Further information about the pr.OJect is available from

the project director.. . S
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