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Clothing and Dress - Symbols of Stratificatisn

In Schoal_s_ and In Societyt: ‘A Descriptive Study e ;

- f . . - e ‘ 2

L,
L 24

~

The sociocultural significance of clotllng and dress is examined through

accounLing for patterns in items of student clothing and modes of dreas

13 -

in the rural, midwestern elementnry sscnool termed Deerfield. Student

clothing and dress are Jéscribed. Across grade levels, it.was found °

-

. '
that. tht,,'pracked" structure of the educational.system also "tracks" the
L )
clot'hing and moden of dress symbolic of sttatlfied gocial 1dent1ties, :

statuses, and roles. The atfributes symboltcally ascnbed to clothing o,

and dress, and by extenslon the atudento wearing them, are both emically

-

and etically discussed. ‘fhe spatial clustering of partlcular items of
clothing and ‘modes of dress emphasize and reinforce d:.fferences in 9

* gtudent prestige and ranking. Ethnographic studies of ‘formal education

T

systems neglect the role of material culture to the express:.on and s

maintenance of stratification in schools. In both the school and in

P

society, clothing and dress "cue" the const.ruction of ch.ffer:.ng attitudes,

) expectations, and behaviors of people toward each other.

&
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Clothing and Dress — Symbols of Stratification o .

<In Schools and In Society: A Descriptive Study1

Clothing-and dress are material mediums through‘hhich subtleties of

>
e

social and cultural meaning are both created~and -;.xpressed.2 Clothing

L4

)and dress are pOWerful mo%eo for nonverbal communication (ncLuhan 1964 -

114-117 Ruesch and Kees, £956 :57-75) ., While afbitrarily ascribed; the ‘ ’[\
neanings associated with ﬂarticular matcrial items ofeclothing and modes

of dness are quite specific (Rosencranz, 1962;: Sahlins, 1976:179- 204) -,

In putting on clothing we literally put on the characteristics of .which
small items of cloth, texture,, and color are Symbolic. Clothing and dresq
visually permit the ready identificatién and categorization of socially
signiflcant groupings - both between societies (Hostetler, 1963; Williams,
1972:174-175) as well as within societics (Fernea and Fernea, 1979; Murra, -
§1962). The sociocultural importance of clothing and dress lieé in their

.

‘legitimization.and reinforcement of the habitual mauners .in which people

L3

i

identify, respond to, 8roup, and enaluate themeelves oae to another.
(4 o
. Within. stratified societies in particular, specific items of clothing

~.and modes of dress are symbolic of stratified social identities, statuses, L

& - -

* and roles,, Stratified societies often exnibit strict rules for the wearing
of particular items of clothing and modes of dress by-particular categories’
of persons. In preconquest Peru for example, only the ruling Incé\subgroup

was permitted the wearing of garments woven from fine alpaca and yicuna

. e on - ———

, .
Q
- ® * -
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- "wool. Peasants werxe nequired to wear coarse llama wool. Among the Hindu,

« & ex awa . me . .e « . -

only the Brahmins were permitted the wearlng of cotton'garments. Low caste

. subgroups, éﬁch as the Vishyas, were requlred to wear wool garments. In
t K 2
.. feudal China the Mandarin uppexr class symbolized their fre&dom from manual

e -~

labor through the wearing of tailored, ankle length gowns of fine silk.a
In 17th century England orly the landed gentry wore silver and gold threaded

) garménts, embroidered hats, ruffleSs, and the like. In wedieval London the

© t

-

smoothness and sheen of fine fur, the soff fabrics and materials associated

.
.

w*th the arlstocracy, were symbols of their-power and preeminence. On the

S

s other hand the bold colore and coarse, fabrlcsrsuch as seen in the~paintings

3 ~ -

of Bruegei synbollzed the social status and role of the peasantry.

-

In order to maintain Stratiflcation, it is important that relatlve
k4 ,‘..v . o
! strangers at once be able o determine soclal identitg\and status. Or more ~

F ‘ _ status of the ¢lothing and dress items shroud:lng each other (Gof Eman, 19563

Linton, ]936:113*131). Rather than the peopi€ weariag them, it is clothing ’

.and dress themselves which,symbolically,carry the weight of differential

-

- o - ¢ Q_ .
statys and identity, Clothing and dress are important "eugs" (Goffman, 1951)

-

¢ - - ’
to the presence of a stratified social system.

v &

Stratification, Clothing and Dress, and Schooling

. . o ‘ - v
- 2 v

In hum g .culture, social structure invariably is transmitted through

: . N s - .
proceé&gs of child socialization. Schooling, in particular, is op{y found

’ . . ]
in stratified social systems (Cohen, 1970). As a mechanism for child >

¢

socialization, schools are important arenas for studying the various manners

o
{ An which stratification is replicated then perpetuated across generations.
There is a functional correspondedce'betwﬁsn the stratified structure -
\ . 5
\ ’

' -

o SR precisely, that people be. able{o at once determme the \soclal identity and . .

*a
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‘ T e ("tracking") of public schodling ande the stratified structure of society ° o

(Bourdleu, 1973; " Leacock,. 12§9 145—174 .Rosenbaun, 1975) ‘the primary research

-—— <
moe e

emphasls b:re though has beeﬂ on the economic (cEf. Bovles and.Glntis, 1976), "’

o

social‘(cf. Rosenthal and Jacobson, 1968)," and politic&l (cf.’ 082“» 1974) realms

-

through which stratification in the school is linked to stratification in the

”

¢+ national society. Realms more symbolic and material have been neglected

» (c£. Johnson, 1980). . . " .

PN - . .

The purpose of this paper is to (1) narratively describe student clothing »
* and dress within the classrooms of" $he elementary school I term Deerfield. ‘
N N ° ) * .t
With a (1974) pqulation of 2,659, Decrgibld is a rural village in the upper
< ] A

midwest; (2) to discuss the stratification functions of items of student

[y —

clothing and modes of dress; and (3) to concludeaby noting some secondary .

.t

cognitive and behavioral implications of these customary items of classroom
Qaterial culture. '"Decoding'" (Nash, 1977) the symbolic status and ldentity

aspecté‘of studest clothing and dres§$, us well as the strotiEication signifi- -

.

cance of their patterning, reveals how they f?nction in the classroom much as

<+

they do in the wider society. Clothing and dress illustrate & more.subtle -
material and symbelic level of correspondencg between patterns and meaningy

N in public school 1ife and patterns and meanings existing in the national
. Q 2
society to which schools are linked.

s
”»
”~

s

Student Clothing and Dress at Deerfield: A Descriptive Account . .

As part.of a more inclusive microethnographic study of the educational

system, data on student clothing and dress were collected through the cross-
sectional (cross grade level) observation of Deerfield’'s classrooms. Thes

observation protocol was composed of relevant categories taken from Notes

‘and Queries on Anthropolgéy (1951:223-236) and ethnographic outlines compiled

» - e

[~ 3]




©

-

by Julas Henry (1900) and George Poter Muvdock (1961:28-31). Clothing and
dress items were recorded durlng the midyear winter semester. To the e\ft\ent
possible, cne uust make an-efforw. to conceptually sepa,rate students from -

their dress. In comic strip fashion, it is useful to mg’mé a pd.le of

animated clotl},ing devoid of the people wearing them. Rather than the studeats’
. N

themselves, the concern here is with thz significance of their clothing and

dress.

a

Preschool:’ )

-
(Y

In preschool, studente are four and five zears of ‘age. Student

v

clothingvand dres$ are conspicuously standardized and undifferentlated. Both

male and female, virtually every stu‘dent consistently wears 2 one-piece paat/

-

shirt garmenf termed a "Jumper." 'Jumpers" are form-fitting but not tailored.

-

Al

Primz;rily of corduroy fabric in bath long and.ishort sleeved styles, the

garments. come in bold, primary colors.3 When short sleeved, cottdn "T" shirts

are worn underneath. Varlations in "jumper" styles and colors are random
and form no patterns to the contrary. Saveral ‘students wear denim garments
with st¥aps hooking over the ghouldets. ' Both males and females cus.toma_rily

3

wear black patent leather or brown lace shoes with white ankle stockings. .

There are isolated instances of scx—specific clething. An occasional female,

for example, wears a print cotton dress and a '‘colored body stocking jnstead

.
.

of white ankle stockings. - Male variations from the customary "jumper" dress
were not witnessed. Students wear new appearing clothing. That is, mo )

instances of soiled, frayed, worn, or ill-fitting clothing are obsexrved.

§

At the beginning of the day, clothing appears freshly laundered and pressed.

V¥

Shirts are sharbly creased. Students exhibit day-to-day chanogs in separate

items of clothing but no discernable change in the types of clothing worn.,

El
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<
Outwear predominately consists of one-piece nylon "ski' or "snow" suits.’
’ ) . =3 » -
Every student exhibits environmentally appropriate dress accessories such as

¥ -
P

N | < - » (=
. hats, gloves, snow boots, and scarves. Preschool clothing and dress reflect

P -
. S

little concern with.fashion or style. Clothing and dress stress the functional

" and the utilitarian. Students do not exhibit body decdration, cosmetics, or

.

the use of adornments such as jewelry.

Kindergarten: © o= > ) ‘
. ¢ & ’
. . . N .
. ) During kindergarten, rather than the spatial contiguity of one room for

.
’

[}

all students, the process of schooling becomes spatially distributed over

.. .
) several rooms.- Kindergarten stiidents are ages five and six. ©

-
<

P ’

Room A: o : ..

s - . .

For both males and females, the predominant mode of dress consists of
0 S o * .

various combinations andgstyles of denim or corduroy "jeans,” lopng sleeved

»

Cotton sweatshirts, cotton "I" shirts, or ldng sleeved cotton print shirts.
¢ L . _
Shirts are generally worn outside the waist. There are few observable.
. 3 -

<~

. ' . - . (9
differences between male and female dress. Sex-specific dress consists of

an intcrm;ttcnt female wearing a skirt and blouse comblﬁatlon or a male

wearing a "turtleneck" shirt. Such isolated instances form no pattern to the

5
.

contrarx. Theve, are no discernablc instances of 111-f1tt1ng or worn clothing.

1 »

While there are frequent changes of clothing, there are few changes in the
» s ) .
* . » . 14

, ¢ types of clothing worn. -Predominantly, students wear black or brown laced

s

shoes, cotton fabric "sneakers,” and white or colored anKle stockings. Outwear

primarily consists of nylon "snow" suits and waistlength fur-lined, hooded

-

: N . parkas, black rubber snow boots, hats, gloves, and scarves. Students do not

= Q
exhibit any body decoration or adornment. The predominant mode of clothing-

@ 1 - - . - e

§ - . .

Prig




" and dressreflects litfle concern with fashion or style. Emphasizing the
. ‘. . - \; \ M x5
functional and utilitarian, the customary mode of dress,again remains compara-

’

tively standaxdized.

al - - e

. « Room B: * ’ . ; . . °

-

In room B, studgnt clothing and-modes of dress are polarized. There is .

-

no classroom-wide homogeneity in ¢lothing and dress. Customarily, most females .

-

- . Sl ~ 1
wear various styles of skirts and’blouses. Skirts are A-line, "jumper," or

.
Y

,suspender style, frequently pleated, and worn over cotton ruffled blou§e5.3

! 4

Colors and fabrics reflect a concern with.'fashion, coordinated dress, and
-aesthetic effect. These females wear white or black patent leather shoes with

;.:hitg dr colored ankle stockings. Varla;:ion occurs in the wearing of colored

body stockings. Females wear new-appearing outwear, hooded, fur-linéd, plaid

fabric "car coats" predominate. These .females also” exhibit attention to body\ :
decoration and adornment. Haicr decoration is either through elaborate curling

uncl‘ bx_:aiding and the use of colored ribbons, yarns, or fashion ¢lips.” A

R : >
predominant group of msles wear a dress standardized around various styles of

» . -
’ ?

combinations ‘of long sleaved solid color dress-typelshirts, long sleeved

pullover shirts,  and cetton or corduroy "jeans." Customary footwear consists *

?

of brown and black lace. shoes with colored jackets. 'For these males and
females, clothing and dress appear well maiatained. There are daily chéx:xges -

rd

in clothing as.well as dicernable changes in thé types; of clothing worn.

_Students exhibit dress accessories such as hats, gloves, and boots. . Yet, there

s

is another clothing and dress pactern in this room. A second mode of dress

[

consists of various styles and combinations of corduroy and denim "jeans,"
] . . N
"7 shi¥te, long sleeved sweatshirts, and pullover shirts of various styles*
s o - - N

*.worn by both males and females. These studerits wear “gneakers" and brown or

b . - - - —_r . .




’ . 14 . . -, > i . o
a. - -3 .
: ‘ . A : . '
black lace shoes with white ox colored.ankle stockings. In some instances, ° =~ ..
AN L .
‘ . . - * ) 4
shirts and pants are clear and crisply pressed while shoes are conspicuously

~ ’ ? .
- clean and/or shined. ‘In many other 1‘ﬁstances, they axe not. Females wearing
. ¢,
this mode of dress exhibit-do attention to body, decorat:.on ot adornment.[‘.
O o 4

They also-tend to wear solid color.; wool coats rcther then plaid fabric “ear

. ’ ~ . . i . .
.coats."” -}Iales exhibiting this mode of dress tend to wear waistlength nylon

-
<

i} parkas. For both males and femaies exhibiting this. mode of dress, there are

- ‘

- less frequent changes of clothing and ao discernable, changes in the types of

N >

- clothing worn. O'I‘his node of clothing reflects an emphasis on function and

~. N

2

utility. There.is little emphasis on aesthetic ‘effect. Many students exhibiting

* this gode of dress do not.possess accessoxies.such as snow boots and gloves.

First Grade: o . L ‘
Room A: . : . . ¥

.. \
2 ¢

At the Eifrst g,'radcf level, students are ages seven and eight. "In Toom A,
for both males and femalcs ‘the predominant mode of dress cousists of various

htyles *and combinations of corduroy and denim “jeans," sweaters, " shirts,

kit pullover Sweaters aund ::hirts, and long sleeved cotton snirtsw"hThere is

Y
L]

-

an observable emphasis on wool plaid or check'eci shirts and shirt jackets

»worn outside the pants. Variations inolnt‘l,e(iemalés wearirg blouse and pant
-} \\ > .
combinations. During observations, no females lwere seen wearing skirts.

" There are no male variations from the predominﬁnt mode of dress. Most females
wear their hair naturally;or braided and; held with brightly colored yara or
rubber bands. Males exhibit no hair decoration. "Sheakers," brown aud black

laced shoes, and high top "workboots" are the customary footwear. Several

females wear black patent leather shoes and white ankle stockings. Clothing

~

&~

is characteristical\%y_' clean but frequently illl-fitting and worn. Here, a

%

ERIC oL, . ‘ ,
. ‘ M . O o s .




'shlrt tge arms of which ane\EBo ong jor there, a coat w1€ﬁ*sevefa1 missing
buttons. . Clothing colors are often ﬁéded and limp. JQuteryear consists of

. s - Ve
LI ]

midcalf length, prlmerlly solid color beltcd wool coats on femalce and various

. .
> ‘ -

styles of waistlepgth wool coats and hooded hy}on parkas,on males. ‘puring e
recess it is noticed that many of the studeﬁts,.esbecially the malesg do not

‘o‘ -

wear hats, gloves, orwboots. Fram dgy to day, there are frequent changes 1q

~ » \

‘particular jtems of clothlng but infrequent’ changes in cloth;ng stz}es or o
. i & ~ .
-combinations. Students do not appear to possesp a large quantlty of 'separate
Fl N 7t Vo ~3 «
‘clothing items or different types of c}othrng.~ e "' . *_?;: \
’\ . Room B: n ' T }
.. . . . . ) . '? 5

clothing, attention to body decoration and adornment and présence of dress

-

o .
accessories vary considsrably. Both male and chale, xoughly\han the students
_—C Fvst.

cxhibit a predominant mp3e of dtess characterlzed.by various stxiﬁs and

P .
/‘ S
Q

combinations of denim and cordutqy "jeans." .leng sleeved’shirts,

\
’ >

* ____pullpver shirts, oiaid shict jackets, striped polo and "T" shirts, ahd
\
cueatshirts.‘ For these students, outerwear primarily consists of heavy\wool
Yy  ee e e % N - < e el .

overcoats frequently cxhibitxqg frayed fabric, miasing buttons, and 2 v

\

- I
. -

worn appearance. Customary footwear consists of ”Sneakers," "wockboots, or -
- " \ 3
brown and black lacéd shdes. Further, there is an observable lack of dress

’
. 1Y s

t - .
accessories such as hats, gloves, and scarfs.. On the other hand, another

group of students can be distingu1she;§£y their clothing and mode of erSSu
—
- “-‘
HEre, the most noticeable characteristic is the ptesence of skirt and blouse

3

combinations on'the females. These females wear white or colored ankle-

. stockings with blac patent leather or 1acp shoes. Thelr overcoats are knee

length hooded fur-Jine "car coats" or SOlld ¢oloxr wogl coats. Invariably,

- - - - . ro e

A ’

In room B clothing and” dress are polarjzcd. The condition and styli of

I'd

ong- sleeved -

.
-t



'sweaters :md long sleeve knit shh:ts,. 1"1‘" shlrts, sweatshlrts, and long <

- sleeved shirts. When dscorated, females wear their hair braided and held L

- - 3

t:he}; possess hats, gloves, boots, and scarves. Those femdle students .

exhibitiag never appearing and more stylish outerwear also reflcct a concern '

° - s
b >

vith hair -Styling and decoration. "The pfe_db‘minant pattern here is intricate’ .
I . ! , - . s - ]

hait curling or brajding into ."pii; tails” (two plaited strands of hair hanging

» .

from the back of the head). Hair is frequently ‘decorated with brightly .
coloréd yarn or ma.rble sized plastic clii:s’. A group 6f males also wkar : "

X = -

"jeans" and shirt combinations but-are dxstmgu:.shed by the new appearance
.x e . ., <

_ and freshly pressed, look of their clothin". Noné of the males exhibhit hair !

or body decoratlon. From day to day, there are less frequent changes in e
°

«
‘o

items of clothing\amongf the males and among the females. Begmning at this

. : R " s T .

grade level it is consistently observed that females perlod.:.cally waar e

stereotypic ""m&le“ dress yet not males are seen wearmg ste;:eotyp:_.q\"fcm‘ale"

I3 ”
-

dress and. clothing combiaat:{,on.x. Consistently, females seecm to possas a .

greater quantltyl of separate clothing items-as well as a greater quantlty of . | LY,
different Types of clothing. 5 T,
N . ' . a ! .ot
\ ' . . . .
. Y <o P
.Second Grade: i ) . -t i ,
a 4 * ) » . ' .
L Room A: - .
_ip the second grade, students are ages eight and ‘'nine. En room A, for .
- PR -
both males and females the predomina_nt mode of ,stfxdent‘ clothing and dress 4 .

consists of various styles and cogbinations of corduroy and denim ' Jeans)

., . . o .
with rubber bandé. Males do not exhibit hair decoration. Footwear consists |
!

.
+ - w

) p g - .‘0 Ed ~ "
of” brown_ and black laced shoes or "sneakers™ with white or colored ankle

-
. - . ’

stockings. ’J,'h’r‘predomlnant characterlstlc of the clothing (especlally for .

*~ C .~ L= . .




10

y the males) is that it is fx':equently worn, .f'rayed, soiled and spotted, or ,

ill—~fittmg ~<$tudent—dress exhibits -a linited range of yvariation. ™ Most
o

students do not exhibit frequent changes’ of rlothing or frequent changes 1n
L
the type of clot'm.ng worn. JIsolated instances to the contrary form no

: \
discernable patte:n There is a con5p1cuous absence of accessories such as

L YR .P

o=

hatsg, gloves, bgots, and scarves. In no discernable style, outerwear censists

\\

of midlength jackets on males -and longexr knee length coats on females.

“\m

\

Room B: & & _ v o .

2

s

The predominate mode of student clothing and dress is-s&ually different—

’:i.ate&‘." There are conspicuous instances of sex-specific clothing. Virtually

-

every female consistently wears various styles and combinations of s sk:.x;ts and - ——]
< _____,_...-—-—r* T }
e A '—’——r‘f—-.

bloqses~ ——A group of females consistently wear .various styles of dresses. In

v
L4

addltion to customary white anklc stockings, @\y females wear elaborately

<

co.Lof d/nee length st:oc.klngs with paten;‘ leather shocs. Predominantly,

" outerwear ‘conaists of "car coats." These Eemales customarily wear their . e
hair pulled back, parted ln the middle, and tied with colored clips ox '
thick, brightly colored strands.of ydrn. Several females consistently carxy

small hand purses. Several Eama.les wear small (pierced) earrings and

-,

. :Eingernail polish. Hale clothing is comparatively undlfferentiated. The

customary mode of dress is various styles and combinations of corduroy ox

o l.-' °

cotton pants or sharply creased denim Jeans" and long sleeved knit pullover
shirts, and sweaters. No sweatshirts or "" shirts observed. Clothing is

clean, pressed, and fitting. An interesting variation here is the emphasis

placed “on belts. Without exception, all-the males wear their shirts in
o
/ £
their pants. They wear &me black and brown leather belts with large gold

and silver plated buckles.' Footwear consists of new appeariné‘:’sneakers" and

-,;n_ , ] ,‘; - - e - ;‘ 4 . @Q? . - —tamy w e e

.
i3




_ and females, clothing and dress exhibit attention to fashion and style.

, 4 s 11

the customary lace>shoes. Outerwear consists of waistlength cou.s, athletic~

style jackets, and various styleg of nylon covered jackets. On both males

¢
-

and females there is the characteg}stic presence’of dress accessories-such

as zippered sweaters, scarves, boorc, hats, and gloves. Both male and female -

1
3 |

clothiné is new appearing. That is, colors and textures are sharp, fabrics

}
are crESp, the clothing is not worn but is clean and pressed. Yor both males

)

Colors, fabrics, and textures are consciously coordinated.

? hid L

'rhigzérade: ' ’ . .
o .

(L4

~

Room A: Lt el

In third grade, students are ages nine and ten. In room A,-for both

males and females the érédominaqt mode of dress is composed of various styles

£

_and combiﬂétions of denim and corduroy "jeans'y hooded sweatshirts, "I' shirts,

.
~

long sleeved cotton shirts, shirt jagkets, and pullover sweaters. Sevéral

- ‘_\

females occasionally wear shirt and blouse combinations. Otherwise, there is ‘

no variation on ihls predominant_mode,of dress. Customary footwear includes

.

"gneakers," in varidus stages of wear, and laced shoes. ‘Females characteris-

ticaily wear their hair Ghadorned: «Isolated instances to the contxary consist

of braided hair tied with rubber bands ox brigﬁtly colored strands of yarm.

<

dhtefwear consists of various styles of nylon, corduroy, and wool waistlength .
£y +

and knee length coats. There is a conspicuous ‘absence of dress accessories

¢

such as gloves, boots, gﬁd hats. The predominant visual impression is of .

-

clothing that is' fnequently worn, ill-fitting, and older appearimg. Isolated -

instances to the contrary do not form a distinctive pattern.

~

(N4
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Room B:

Tn room-B, Students exhibit a predominant mode of dress characterized -

by sex-specific clothing. The predominant male dress is variéus styles and : .
combinations of "jeans", long sleeved “dress" shirts, cotton or corduroy pants,
;nd laced shoes. There is considerable female emphasis on hair decoration,

curling, and the use of decorati@é ribbons, beads, and clips. Is is customary

fcr females to ‘Wear various blouse/skirt combinations. During obsexrvation,
ruffled blouses and plaid "“jumper" style skirts are predominant. Most females
wear knee length solid color or varicolored stockings with patent 1eathe$

shoes. Several females characteristically wear ear and finger rings;-a-few-

————— — T

" ear_braceletss The predominant male outerwear is various styles and colors
t

female outerware is hooded kaee length

[ I i

belted coats. The dress is coordinated, aeathetic; and styled. ? i -

.

of waistlength ‘coats. Predominant

‘

Fourth Grade:

¢ bS

Roont A:

. - =

In the fourth grade, gtudents are ages ten and elevenn. In room A, males

and females exhibit a predominant mode of dress characterized by various

styles and combinations of "jeans," sweaters, sweatshirts, " shirts, and
) . H

long sleeved collared shirts. Variation forms a minor pattern centered on .

® .
the elaboration of male footwear. Here, there is couspicuous emphasis on "

males wearing.elaborate "cowboy" boots, "sneakers,” héavy laced shoes, or
laced "work" boots. Male outerwear emphasizes waistlength WWII flight-style
jackets, heavy plaid shirt jackets, and nylon parkas. Females wear their

hair naturally. There is little emphasis on decoration and adornment.

.
. <

-
it
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Females primarily wear sweo;sh;rts and turtlereck shirts. TFemale outerwear

consists of both waistlength and knee length coats. There is’ a conspicucus
-’s

. ) .
absence of dress accessories such as hats, gloves, boots, and scarves.
?

H

goom B:

.

In room B, the predominant mode of dress is characteristically sex—
- :? .
Specif1c. Every female cons1stent1y vears various comb1nat1ons of skirLs
SR -
l

and blouses, primarily with ankle length stockings and dreeses “or pants Qorn
with decorative neck scarves. Fingernail polish, finger rings, bracelets,

. - >
and (pierced) earrings are common. Every female exhibits some attention to

———————hair styling and decoration. There 1s though, an absence of plastic clips

and yarn. The predominant mode of dress for males consists of various styles

and combinations’ of long ‘sleeved "dress" shirts, long sleeved kulL pullover

and s’ «-style sweaters, worn with belted corduroy oxr cotton pants. Outerwear'

-
Cd

efrhasized athletic-style and-waistlength jackets on males and hooded, fur-

Yo
-

Ltined nylon ski jackets or calf-lingth hooded and belted plaid- coats on

the females. Every'§tudent possesses dress accessories such as hats, gloves,

. &
and scarves.

Fifth and Sixth Grades: o . 2

Room A:

.

In thé combined fifth and sixth gradee, students are ages eleven tﬁépugh

thirteen. In xoom A, for both males and females‘the predominant mode of
student dress consists of various styles and-combinations of "jeans" and tops.
Commonly, the females' "jeans" are elaborated-with\decorative etiching and
various sewn-on messages such as "Love" and "No Parking." Females tend to

wear long sleeved shirts and "jeans" with browm loafers and stockings- Here,

P Y \f,‘ " v “ ot ae a s awesw s e ®

-
& . R . . A s

R

<
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»

females exhibit a concem’ﬁiﬁh'“décﬁ‘iﬁ“oTvia. the streaking frosting, and
’ tipping of théir hair. Most every female wears lipstick, éhrrinéé,. bracelets,
finger rings, or fingernail polish. Males cllaracteristic?lly wear denim or
. ‘ corduroy "jeans' with f£lannel or wool plaid of_aclzec‘k shirts. Other males -
N /\ vear a variety of sgeatshirt.s, polo shirts, or Ifnit pull'over shirts. Males X |
predominantly wear thick soled "work" shoes, ‘hehvy engineer boots, or hunting
‘ " .

|
}
boots. Outerwear primarily consists of hooded waistlength nylon jackets on ——“‘
|
\

females an1 C.P.0. style jacicets, lﬁther ax\xd heavy vinyl jackets, and olive ,

* drab hunting jackets on males. Most every student possesses dress accessories
) . > - Ky
such as gloves and scarves. e —_————
' €
3

' Room B:

[ : . -

In foom B female dress predominantly consists of various styles‘:;nil .

conbinations of, dresses, sklrts and blouses, or pants and long sleeved a
p .
¥

. Mdress"” shirts. With thelr dresses, a few fewales consistently wear nylon

e
i

hosiery. Males wear various combinations of long sleeved collared shirts, .
. slceveless sweater vests, pullover knit shirts, and corduroy or other fabric R

. pants. On only one day of ohservation were male students seen wearing

<, e 3

“Yjeans." Males wear leather belts” with prominent buckles. Lace-up shoes RS
. - 3

© are predominant, Females exhibit hair curling and s'tyling. Several students,

.

both male and female, are wearing wristwatches and finger rings. Outerwear.
consists; of "rancher" type jackets, athletic jackets, and other styles of
waistlength j:a;kets on ma;le‘s and hooded, belted, nylon parkas or gaif-length .
coa.ts on females. Every ;,st.udent possesses dress accessories such as glo.v'es . -‘:__
and scarv'es. Students here exhibit frequg:lt changes of ci;thing as we]:]. as

- v
frequent changes in the kinds of clothing worn. Clothing‘is clean and T

pressed. The predominant imptession is of dress for -an aesthetic effect.

v
' .

-

0
Y
~I

\)
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Symbol:Lc AtETibutes X —

’ - \

Continuing the pile of'animated clothing metaphor, we ask what general

- . et . - . -

- s em . ‘. P L L] . _ e ]

— L T RO .

3
can be ascribed to these items of clothmg and modes of student dress. -

v
ko

7 , One of the primary attributes of clothing and dress iS their symbolic

association with occupational status and identity. Stratification in the
] . ,) . »
e L7 occupational subsystem of our society is jllustrated in the ranked, linguistic

L)

distinctions we make between "manual'_'/"nonmannal", “professional"/"working," -

. - !
- \‘ V
and "white colldr"/"blue collar" categories .as\\well as between the particular — |

gﬁitems of clothing and modes of dress with wh.ich each occupational clustering .
N .

. 1s associated. Phrascology itself denotes the lower ranked status and identity

4

accorded, by the national culture, to manual work;\ The media romanticism of .

. . "Jeans" aside and adolescent clothing fads to the contrary,J manua"}. labor .
| *a

|
L’- o (and thc clothing and dress symbols of manual labor) remains cowparatively low

H

statused while nonmanual labor {and the clothmg and dress symboL, of nonmanual

l ¥
s v .

. l.dbor) rémains comparatiyely high statused (Craig, 1973:314; Douty, 1963; .

Molloy, 1975, 1977 Ostvrmeier and Eicher, 1966) Low status “manual’ clothing’

|

|

) \ 'aud dress empnasize the functional and the’ utihtarian. . ¥Manual” woxk clothing~
-customarily is mnufacturad from heavy, durable fabncs such as. denim twlll o --~‘~“§

| . . ‘ -3 PPRALS -‘;,1‘ ~

, - =3R4 oorduroymaaweermm.,ﬁingle“augnggmameuts sych, aﬁ.‘_ﬁwgatshl {1 PR

- R lq

i sh:.rts, heavyl'“ "work” boots and shoes, denim clothlng, and "work\ jackets

- are low statused through their symbolic association with “"manual” labor and

N

3

- "blue collar" occupatlonal categorie€s (Form and Stene, 1955). On thc other

-

.dress shirts (Form and S’éone,ol955) « These clothing and dress J‘ f';ms symbolize’ 2

high status through thelr 1ack of association with physical labor (Douty, 1963).

’

|

|

|

o hand, "whlte collar" occupations are, associated w1th suits, ties, slacks,’ and
| .

|

\

|

g NI e AR R A L
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At Deerfield, high status clothing and dress items include “dress" coats,

i
o,

shoes, pants, "dress" shirts,'and‘belts. 'For females, we add coordinated skirt

and blouse combinations, hair grooming, and "dress" snoes (Molloy, 1975, léJG). i

High status clothing and dress are aesthetically rather than functlonally

. orientated multipurpose, and sex—speciflc (Craig, 1973: 314). An in\trel o >
_(etic) lconclusion here is that some predominant clothing and dress symh\lsj .h‘_-*d;

) of differential occupational status,and ideatity, for example, are present at

4

Deerfield elementary school. ,

’, 3 [

The ranking of_gccupations_is.a—prime-component—in"thef’efin1tlon of

4

a stratified society: (Fried, 1967 185“226)w In-stratified societies, T~

” o a2

occupational categories are ‘ascribed a rank in association with specific

items of clothing and modes of dress (Hofn, l968° Roach and Eicher, 1965,

1973). Stratification in the occupational suhsjvttm is often expressed

- live in particular residentlal areas. Feudal lords in their castles were ‘
spatially segregatpd from serfs in their homesteads. "White collar" and -

"blue collax" labor subgroups not only exhibit different- types of work and

- ~

spatially., Various nindu aubcastts in traditional ‘India were required.to .
|
|

' wear different types of clothing and dress (c¢E. Jasinski, 1957), but their

.activities are often carried oyt in d1£fereut spatial areas as well. A

P !

common industrial”eiample would be the spatial dlstinction and separation

et e —— SOOI —
. l

made between differentially ranked "white collar" plant management (office)

happen to bé wearing them, the clothing and dress symbols of high and low

a

|
- . .staff and the "manual" {(assembly line) workers. Along with the people who
|

occupational status are differentiated and spatially stratified. In each

case, spatial separation functions to reinforce the ranked identity and

? 7

status of each category.

\
. h mea—e - - .. ‘
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- In .similar fashion at Deerfield, we see that items of clothing and
2

modes of dress carry both "manual” and "whlte cdllar" status and identity. s

Pyt e, Swieeew sme s v =y R N T} .o

But the clothing and dress are not evenly d1str1buted. When compared acrosg

* tmess s e e BemebmrEr e - e - . =
.‘ “ s w & mmeem

) grade ‘levels, one finds 1ncreaslng disslmilarlty in studenc clothlng and

¢
i ’

dress between rooms and 1nqrea31ng similarity within rooms:

Insert Table 1 Here

The piles of clothing are differentially clustered. ﬁuring the middle grades,
variation in clothing and dress petween rooms becomes more pronounced than

. variation within rooms. These clustcrings are not absolute. There is minor.
. 2

7 ovarisi“on\ainost every clothing and dress category. But ‘by the fifth and L///

" sixth grades, withidlfbbm\variation in clothing and dress is rare. The

—~——

F ‘homogeaeity between rooms is starkly apparent. Most of the items of student

- clothing and medes of dress 1n rooms A carry low status identities\while v’ ‘f

.

{tems of clothing and dress in rooms B carry high. status 1dent1ties.‘f"1rack1ng

« is a form of social organlzation subdividing the student peer gtoup ostensibly v+
- _ .- on-the basis of academic ability. Students at Deerfield are differentially
< T — S
labeled ("hmgh"/"low“), ranked ("high" students are accorded more prestige ..

[ o and déferenceT, exhibit dlfferential access to strategic ‘resources (stratifi-

cation): such as "grades," and are spatially separated into dlfferent rooms.
| . »
The data argue that a-stratified, "tracked”. educatlonal structure is also L—-
<o . :.

"tracking” some clothing and dress symbols of differcntial status and identity.

As these clothiné and dress items -inherently aze ranked, the cqnclusion is

-
- [

that the structure of the‘educational system stratlfys some) symbols of e

occupational status and identlty. The patterning cf student clothlng and dress N "

"o -. -




‘Table I. Spatial Distribution of Stqd;nt Clothing and

] i >

I. Clothing:

¢ A.

2.

N ' 3.

Condition and.Type

- * of Clothing

'! .

Rooms B :

et mmmarma o eF s T
e s

1. Quantity and Quality 1.

~ - -

Large quantit&i:

“ of clothing

" Large variety

of clothing . .
Newer-appearing

'clocﬂing ,

Style . 9

Soft fabriee; delic%te,
intricate, muted coiors

Coordinated dress

A ~

Currently fashionable
clothing L e
Aesthetic'dré§éf"

Clothing care . 3.

Pressed, creased, and

freshiy laun‘lered

_Rooms A -

1. Clothing:
A. Conditiom and Type

of Clotﬁingie

Quantity and Quality
Small quantity
of clothing

Small variety

of clothing
Older-appearing

. clothing®

Style SR

Coarse fabrics, bold,
undiluted cqlorsﬁ -

Noncoord}nated dress
M

Utilitarian clothing

3

-

Utilitarian dress ot
Clothing care

Frequently unpressed,

wrinkled, and soiled

'
i
1 i
:
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;‘Table I. (Cont.) Spatial Di. stnbution of Student Clothmg and Dress

o

L ReomsA ] ) Rooms B - L
. . o H Lt - R
- B._ Appropriateness . . ! B. Apprepriatc .ess ) B !
; : 1. .As concerns age i‘ _ "1, As :.:nnce:.:s age _ "
S . A .Prequently tdilored, I ) Frequentiy dll-fitting ’
.- : iroe fitted to b?dy ° . - ) ! .
. ) B . o
proportions ‘ ) : |
‘ - 2. As concerns sex . . 2. As concerns sex ;

- Sext~specific clothing . Frequent dnisex clothing

0
g are -

3. As concerns environment- . 3. As concerns environment
.

X\
3

%

[

‘ Séhool appr.oprii_lte, ; ".‘ Clothing freque.nt'ly not’ °
.* s { " | Climate gppropriate .‘ . j" aiflhez.:ing to drésq norms R
F‘ ’ ) . KPresence.. of dress | Ci.imat.e inappropriate; )
- ] ac;essoztéa ) ’ ' lack of ha‘ts,‘ glow./es ’ .
11. Bch Decoration and Adorvament II. Body De}:_\oration and Adornment
‘ A. Cosmetics (Eacia.l/body) ‘ A. ('lqsmé:t‘ics (fa;:iavllbody) “’ . )
- | ) Freque,ntly_,preaent A ‘Frequently ;bsen.t e ) '
- . B.u Dress accgsso'rie.- ’ \\\ B. Dress accessories ) . o
( .' T Frequent presence of \\\ In'fréciueilt use of adult- :
- o 'adult-.orientate‘d ' orien'tated accessories ‘
‘ '_1 dress accesseries o ) .
" ' ‘ _pCZ Hair adommi'}_t *:'r‘:j_ o €. Hajr adornment e
R w#_:;).;c;;x.t:fon; styling | Undecorated; unstyled ' o

° ‘. @ L . . HIRS
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. at Deerfield replicates patterns of stratified occupational status and

d A

. «

identity, as symbolized in clothing'and dress, in the national society. Clothing

and_dress patterns symbolize the stratification occurring in the school system

i ’ & -

just as they symbolize the stratification occurring in the wider social system

v

~ : of which the school is a part.” Just as symbolic distance exists between

various ranked categories of clothing and dress, so too does physical distance_

» *
°

exist between them as well. Similar to the office or the industrial plant

. . : A -
to which schooling has beg@’likened, the spatial separation of clothing and ,

~ -

dress clusters further emphasizes and reinforces differential rankirg and

prestige. i S ;- : ]
. .‘* - C ' ’ »
o . * Cognitive and Behavioral Considerations T
i ' e . \ ‘ e / .‘}
« At this point, we can put students into -the pi1e§ of clothing. At . !
- . ) ; . . i
Y ¢ Deerfié}d, the prevalling teacher and administration explagation far variation “;
) \ ’ |
F in student clothing and dress was by reference to either-social race or

. .socloeconomic’ ¢class. Rather than their &lothing and dress,. the students

Q- L]

. themselves, and by extension their families, were the basis for (emic) explana- ,

L " tions. "when-1 pointed out the association betseen student grouping patterns s

® - - . ¢ .

. ' .
and student tlothing and dress patterns, the customary explanation was that

3 RS
- 1& -

. the "poorer students" (whom they associated with "poor" clothing, and dress)

do not "do as well" as the "top" students (whom they associated with "nice"

. Y ~ - T B i

“clothing and d;qgg),ﬂmlhgyAllnked°the'attribuféé'bf'ziéiﬁiﬁg and dréss

. g

B ("low status"/"high status") to the childten who happened to be'wearing them.

’

Does the data presented here support this explanétion? Is there an

.’ o
- assaciation between clothing and dress, social race, and social class?

- - L1 .

At Deerfield, each of the c1§ssroomsaobservéﬁ contained bSth black and |

° -

white students in roughly even numbers. Blacks and whites shared both -

A .

.




i patterning to student clothing and dress that could be accounted for bf

" _refererce to social race could be detected. -

clothing and dress similarities and differences. Across grade levels, no
>

3

N 3

< ) >

2

- clothing and dress symbols of socloeconouu.c status and identity (Goffman,

" and dress are not accurrate predictors of a person's socioeconomic status

and differences in student.clothing and dress patterns by reference to "

— e —

There is a serious conceptual error made in accounting for sim:.larit:.es

-
. TS

.

socioeconomic class. . This level of interpret.ation fails to distinbuish the

ascribed, symbolic aspects of clothing and dress from the personah

*

chat{acteristics of the children wearing them. The assumption is that : .
there are invariable categories: of clothing and dress associated with

particular socioeconomic classes. As has been indicated, this—is the case ..

-

for many stratified societ,ies. But the invariant association‘bétween

clothing and dress and the socioeconomic status of individuals in our e ——

-

corxtemporary society is tenuous. Bxcept stereotyplcally perhaps, individuals

e

nnd subgrqups differing- by color or sociceconomic condition are no longer

structurally frozen into requirerl nbdes of dress. Punishment by death for Dot

satorial transgressions of suuptuary laws 'is not the case in oyr society.

An sssembly line worker with coxﬁparatively. low socioeconomic status can .

-

purchase a new dress and some ballet hose for his elementary school daughter

v

- pw et

and. theteby' manipulate the clothing symbols associated with cla88 ’

"~

status. At Deerfield and elsewhere, people cont:mually manipulate the :

. 1951; Littrell and Eicher, 1973; Holloy, 1975 1977). Other than through

the symbolic there is little significant association between particular

items of clothing, modes of dress, and secioecqnomic status. Items of - | L

» . N .

4
clothing and dress themselves carry fixed status and identity. Because the

statuses and identities they symbolize are so easily manipulated, clothing '

LN

» -

) i . .. -

—e




-

-

{
\~

“ . In “tracked" school systems, we know that different groups of students

'_attituQes, and béhaviorq on the part of school parsor

& -

or social race. Rather than focusing on the manipuIatons,’it is more
. P4

important to focus on what is being manipulated. : ) » .
What difference, we might conclude, does it make that ‘elementary school .
T
children wear the clothing and dress symbolic of, different occupational .

~

‘identities and statuses? Am I saying, for instance, that all the students

in rooms A will become janitors and asgembL§ line workers ‘in‘their later yea;s?

-~
- - - .« - s

= = - = - . N
e e -

have different eaucational eXperiences and e;hibit'different educatibnal

—

outcomes (Leacock, 1969:149-174; Rosenbaum, 1975). ,The dlfferential classroom

experiences of students are affected by a host of _factors other than the

academic. As astute students and their parents at Deerfleld are well aware,

-

clothing and modes of drcas stlmulate (or ' cue") different expectations,

. Parents put woney

into school clothing and dress ("good clothes" as they{dre termed at

.DearfleIQJ because they knmow clothing and dress do mdk;gEn impoxtant difference.

\]

Some pufents at Deerfield are correct in tecognizlng that \clothing and dress-.

lannencL teacher and admlnistrator perception of future s atus and role.

 we

It is not’ so mnch a m1LtLr of whether or not students in rooms A will begome

- >

e —— i

-

]
-

Deerfield pexsonnel think think they w111 be. Sometimes conciously and sometimes

unconsciously, what we do is "decode" the symbols of clothing and dress and

make inferences about the people wearing them. In this matter of "decodzng

~ . - N .

clothing and dress symbols, school constituents at Deerfield are not exempt-

from stereotypic interpretations more commén to the national society. AS
well as symbolizing status and identity, student clothing ‘and dress also can

k)

be interpreted as "cues" to the personal habits, ersonality traits, character,
P . P _

presumed ability, and competence of the wearer. By' ascription, student status

"‘,-' .

<




apd 1dentity have the potential to be, aesoc1ated as many Deerf:.eld teachers
st e gk .7 i

~— * e
made the association, wz.th student‘ clothing and dress (Douty, 1963; ’Littrell

-

and Elcher, 1973 Ostermier and Ex,cher, 19&) At Deerfield, the spata.al

: separation of status and .gdentlty symhols tﬁnforces the potential for "cueing"

e am ey e i . oo
” . .

the dlfferent:.al attitudes imphed in the labﬁis "hlgh tracl.,. and "low track.“\
. ® &‘.. - ‘
At Deerfield, students wearing the cloti\}ng and ?tess predominant:
Y
in rooms B vere ascribed .high status while students wearing the t:lothlng

% . . > 'a..'f‘

and dress predominant in rooms A were ascribed 1ow status. Rather t'han low

-
t,

status clot‘ning *and dress bemg disparaged it ~as ‘mote a matter of hj.gh

- Ce

*)
. status clothing and dress being’ praised. I never heard a teacher say ;
that is a dirty blouse yo-.x have oni", but many times I did hear tcaohers
- Q
say "Ly o whatﬂa pretty pait of hoots! Are those new boots" Did you get,

-

«them for Christmas'.'", Or, * *, what a prettj coat?". Or, " = , you look

so nice today", Or, " » put oa you.r aproa (plastic aprons worn uhile _

- palntlng at_easels). .You don't ‘want to get paint all over your blouses®

v

Malcs vere ptai:oo.. for wearing their shirts in their pants. One often heare

the phrase "looking like little gentlemen-'_ High status clothi%, and the

- -

" students wearing them, vere continually praised and g'x.veu more attention. -

-

Students wear:mn high sta’tus clothing were-touched more frequently. One

- ‘mticed——"hat—teachers would often touch the hair of female students who wore
- k4 >
those elaborate colored...beadb. They would caress their well—-groomed lmir as

they ‘talked to thém. : ‘ . ’ -

4

Deerfield elementary school does not have a formal dress code, but

consioer the latent messages conveyed in this section of the Deerfield
A .

Paraprofessional (teacher's aide) Handbook:

v :
3
- Kl

In all probability, his, [(not.her or them)] elementary

S
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J . schocY teacher will have middle-class standards—— - :
. .

— . - .. ,

neatness, obedience, cooperativeness, etc... [my

* - ital:.cs] ST ' , . . :

- Qy ‘¢ ) . . 7 I -
< : To be & teacher's aide, you will have to like all C

kinds of children, you know; you will hav /e’ to like -,

. ‘ oo the clean and” the" irty [my it:alics]
K . - g . . ey . ,

The pamplet on Elementary School Rules and Safety Reminders states that:

.
oy

SN : v B~ : -
S T, Any student who comes to stéhool ’wif;hout proper . , E

T .
'( f

‘ " attention having been given to pcr.,onal cleanl:mes&

- - ©

or neatness of dress may be, sent hume [my italiqg]/ . q ¢
\ .

i . . A
LI . - PR ;

. M :; . - x & . 7L
rk P - v

H LN
JIn most all inst:ances, teachers at Deerfleld are well-me ing people. -

- e

‘e * . _?,.,*‘. -~
= whid ca_re about:_ the education of Fhild nf_/UﬁEGE&;c/iftnsly at best, they - L
: ' ¢ \ :

i ~ conveyed the attitudes prmlomlﬁan’% national society. As it'works T

1
.lv-'

out at Deerfield, an informai clothing and dress code tends to, favor those o ‘

A .
z - . L. e - . .
S : R .

T, o st:udents wearing the clothlng in kooms B.” . , VT e .

Pl ‘
’_/ »

) .. . ! X oo

Walking .Ln7o any school clas§‘room, clothing a ‘bd dress dg.ly \confront: WL

'
- ’

LU 'i'v” teachers as criteria for the potential construction of dlfferential attltudes, \
N e ® \
expectations, /and behaviors t:oward st:udent:s. As it is at vaﬁ.ance w:t.th

»ﬁ- o

. professed beliefs conceming equalit:y of educational opportunlty, a stibt:le -
. .*  basis, *‘or the mainteﬂance of strat:lflcation in schools ;ts through the ' ¢

’ >
’

T differential spatial organization of some predominant symbols of stratifica— .
. za : -

P .
[ -~ ’ . ’ ~
»

I”" tion, along with the students 'wez'r-in'g them. . . : . e

W me me onen we h
o ’
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! A N . . )
1. This is a yevised ver51on of a paper presented at the 76th Annual o

\d »

Meeting of-the American Anthropological Associatlon, Houston, Texas.

*

The’data on which'this paper is based were gathered during l974-l975

{

under grant #MH58496-01 from the National, Insti*utes.of Mental Health.

]
. -
v N

‘from-the Spencer Foundation. . - .

.’
’

2. "By clothing, I refer to the literal covering of the body. By dress,

. I refer to the symbollc and aesthetic orderlng of clothing materials .

o o S
’

for a desired effect. Dress refcrs to the semantlc sphere of clothing.

- e

3 ‘Defining adulthood ‘is defining sexuality. kt Deerfield, sex;speéifid
. clothing and dress appear at ages five and fix. Up to the fifth and
sixth’ grades, parents :xert more influencee on clothing and dress choices
.-~ “than do the students themselves. The .transition from child (sexless)
e T . to nonchild (sexuallty) is often symbolized by the wearlng of clothing '
.and dress that is clearly sex—differentiated (DeWitt, 1963 Wax and Wax,

L. L. 1965) . _ "Jumpers" for example, are characteriZed by extreme unisexuality. "

»
) . There aré no subtle color or fabric distinctions symbolizlng sexuality.

. - ¢ .
[ - . 4

_ 4. Note that females are germitted the wearing of customary male dress T

vhile males are-not permitted the wearing of customary female dress.

. . Female clothing and dreds are less role specific than male clothing and -

o
» v ~

< dress. Female dress is less transferable and therefore less ambiguous.

- - - .

Females are- permitted more’ aesthet1c emphasis in their dress than males.

d v

3 N L3
R
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As compared with female dress, maleydress is utilitarian, functional *

and unadorned. There is less uariation in make than female dress.

. ’ : . { ’
5. Whether formally or informally, public schools emphasize high status
4,,/identitiesvforAstudent clothing and ‘dress. Craig (1973:314) notes that

when dress codes are presen:, females are generally forbidden the

wearing of low. status items such as T—shirts, sweatshirts, and the like

v

" while males are forbidden the wearing of dungarees, T—shirts, and

¥
sweatshirts. Craig s discussion of high status student clothing anu \

dress emphasizes "a coordinated, versatile, multipurpose wardrobe that

is well maintained and appropriate to the school environment" (see also
Wax and Wax, 1964). Ryan- (1966*251) found that "normative" school dress
seems to consiet of varlatlons around a standard uniform of skirt and

blouse, sweaters, dresses, ankle stockings, and flat—heeled shoes. For
. -
males, "normative" school dress consists of variations around a standard

uniform of pants, shirts, and oxford—type shoes. Watches, uﬂbrellas,

,purses and the like are high status accessories (Molloy, 1975, 1977).

-G Uniform student dress has been a traditioral meansof ostensibly nega 1ng ”:'

- % . ?'.»

status and identity ranking based on clothing differences (Singleton,r

1967:29). Yet, educational systems,remain functionally congruent with

-
L]

social structure. In actuality, uniform student dress renders more

obvious the relative status position of individual schools within ranked
" and stratified national educational hierarchies as well as stimulating

more subtle "cueing of status and 1dentity symbols within individual

schools. Within national educational systems, elite schools traditionglly
~

<

employ‘uniform student dress as an obvious mechanisnm reinforcing high

- N -~

¢
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- o 4

\ :\, status identity and occupationaI‘socihlization. At Exeter, Choate, Miss
L e T ‘ '
T Porters, Phillips Academy, or St. Marks, high status clothing composed of
| .
\ . . N %)
‘ . the jacket, tie, or dress is the rule rather than the exception. Subtle
\"‘ T~ ) 2 - . . . .
. ~\\\\§tatus is garnered via Halston drésses, Cardin jackets, silk club ties,
- \\- ¢ - . -
o and so forth. Uniforms emphasize differential status and identity relative
to other subgroups within local school systems as well as differential
status and identity between other schools within the national educational , 0
€ ‘ El
system.
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