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INTRODUCTION | ,

Most language textbooks are written with a presumption that the
language would be taﬁght under the auspices of a trained and experienced ’
language teacher. And while this situation does prevail in the teaching
of Europeqn languages, such is not thecc}se with the lesser-known lan-
guage§ of Ehe,third world, particularly outside the walls of hiéher

j/ learning. .
) Ed

In the learning of African languages, it is more frequently the
case that language teachers are untrained (owing to the minimal demand _
for such teq&hers) or that the learning situaEion is outside thq class-
~  groom. ‘Although I have 'no access to statistics, my impression of Peacé
Corps language fraining is such that.even with 100-;06ﬁﬁburs af 1anguége ,\
. . tréining, the learner will need addittonal.study before being able to ,'
use the language with any facility. ‘

Thus; 1t is the reality that much of the learning of African lan-
guages w111 1nev1tab1y take place outside the classroom in s1tuathons
that are in some ways 1dea] but*which lack an experienced language
“tutor. It is this reality that gives rise to this volume for it was
written for the learner who has the commitment to further his/her
1anguage study, but who lacks the genéral know]edge of how to proceed.

. It is the purpose then to give the learner the sufficient gkills and
. nowledge’ Eo be able to carry out the order]y study of a fore1gn lan-
guage on h1s/her own. )

. .

~
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- CHAPTER |

INTRQDUCTION T0 THE LANGUAGES OF LIBERIA
[

In addition to English, which is widely sooken in Liberia, there
are three major groups of 1anguages spoken there" West Atlantic, Kru
and Mande, a]] of which are subd1v1s1ons of the Niger-Congo branch of
Niger- Kordafan1an, the 1argest grouping of 1anguages in Afr1ca (see
f1gure 1). : :

3

L ]

The Kru languages, spoken in both southern Liberia and the west-
ern part of the Ivory Coast, include the fo]]ow1ng Liberian 1anguages
Krahn, Bassa, Kru, Grebo, Dei.and Kuwaa (a]so known as Be]]eh) The
West Atlantic languages are spoken rrom Liberia north to Senega] and in-
clude the Gola and Kissi, spoken in the ndorthwestern and northern parts ~
of L1ber1a respectively. These languages are virtuyally surrounded by
1anguages of the third group known as the Mande languages. This group
covers a much larger area than' the oober two, including not only the
above-mentioned countries) but Guinea, Upper Yolta and Mali as.well.

5

‘The Mande 1anguages have a Western branch and‘a (South)eastern
branch. Mano and Gio (hard g) are Southeastern Mande languages spoken’
in Nimba county. The Western branch has two sub-branches, Northwestern
- and 50uthwesternl Both Vai, spoken in the Cape MBunt area, and Manya
(also known as Mandingo) spoken in the border area hetween Gu1nea and
Liberia are Liberian 1anguages of the northern branch. <The other )
branch conta1ns a, set of very closely related 1anguages called the
Southwestern Mande languages of .which only Loko is spoken outside of
Liberia, in Sierra Leone. T?e rest, Mende, Band1, Kpelle and Lorma

are spoken in the northern part of Liberia.
- s
The location of the Mande 1anguages in Africa is shown in figure
1, the location of ‘the languages of Liberia is shown in figure 2, and

figure 3 shows how these 1qhguages°areine1ated.

L
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“FIGURE 1: THE DISTRIBUTION OF AFRICAN LANGUAGES
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[ FIGURE 2: LOCATION OF LIBERIAN LANGUAGES
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(from Liberia in Maps; von Gnielinski (ed. 1372)
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5 ' . FIGURE 3: THE RELATEDNESSOOE THE LIBERIAN LANGUAGES®
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. L _ FIGURE (4p). )
oot Indo-European correspondences from Greenberg (1957:42) ‘
- . LANGUAGE ONE ™O THREE HEAD EYE ° EAR NOSE ' MOUTH - TObIH
Breton ' inan dau eri ¢ penn lagad skuarn fri - geny dant
= Irish g:n do: . tri kjan su:ly  <kluas S srefa™  bjal fiakal)
* Welsh in da4 tri pen blagad, Kklist & truin - keg _ dant M .
N Oanish . en to:? tra:? ho:dha *  aja - o:irs Nnasa mon? tan?
- Swedish °~ en tvo tre huvud oga dra nisa mun tand
. Outch e:n tve: dri: ho: ft * o:ix oir ng:s mans tant
’ S° English won tuw oriy  hed Taj . thr nowz maws N
. - German . ajns tsvaj draj kopf auga o:r . na:ze munt sakn
French e, yn db trwa’ te:t ®1/J6  ore:§ ne buul, di
v [tatian uno, _due tre testa okkjo orakk jo naso bokka dente
. L. una . * . .
» Spanish un, dos tres . kabesa 0x0 orexa naso boka dltente
> ~ una . : . .
' + +  Rumanfan  .un doj trej kap okju ureke nag qura dinte
Albahian n's du tre koka sii vesh  _chunda  goja dbams
Gr enss dhjo tris kefali matd afedf - mitd stoma dbondi
. ‘ Lithuanfan viegas du tris galva akis ausis ndsis burna dantis
" s Latvian viens divi tri:s galva atss _ auss deguns 'mute zobs
. Polish Jeden  dva t8i > glov&  oko uxo nos |  usta,  zdp
. . g&ba
N ' . * Czech Jeden dva tri hlava + oko uxo nos usta zup
Russian adjin dva, trif galava oko uxo = NOS rot Tup, L
dvje - : . ( .
Bulgarian edin dva tri glava oko uxo nos usta zab
’ o~ Serbo-Cro-* 3 . .
. atian jedan dva tri , glava oko Uhy . nos usta Iub
Finnish Uksi~ kaks{ #kolme pa: *  sihna korva nena ‘su: hammas
. Estonian ks kaks kolm paa silm wilja-pea nina - 3u; hammas
*Hunqarian' ed ke:t ha:rom fU:, fej sem il orr, sa:j fog ,
- *Basqye bat bi hirle b0 begt belar{ sidlle  aho orts .
. .
- o ~ FIGURE (48) | |
c T . Some West African language Correspondences . S
LANGUAGE ONE WO THREE EAR EYE < MOUTH . T0OTH HEAD  *NOSE
Fulbe do did tati nofru  visere hunnuko  nyifre hoore k +nal
Biafada numa ,bithe bifvo nufa -gire ' musu keede 9aga -sini
Themne ' ain reg -sas tens -far -seq -sek ~bump | sot . s
: Limba funte taae tatat  {fa “ifa -foti Eiitd kafa peren
s Kissi pelee  mill ngaa " nilen -if> sordoo _  kinde boteen  milindo
. Bullom «bul tin ra . niy -hal nyphal cha? -bot smin
: + Gola qun tiel taal ' kenu efe  onya kes{a edi emia .
’ * . Bambara kileg ﬂla' saba tulo nying - da . nyiq kun nun .
Oyula + keld fla saba toro nyaden da nyt nun ™~
a Kisranko gelen  fla sawa tule ~_ye. ‘de - namen - .
. Manyakan kelg fila, sawa tolo nya da ny{’ kg | ni
» T Kono , okele fela sawa toro. ya daa “nire kun_ nun
. vai . dondo: fela- sagba tolo , ja da nyiq kun suq
Sasso kedeqg firig saxan tuld yce de nyinni xU _ noem B
Laﬁ? ngNa fele sawa nquo ngau nda ' ngongou ngu hokpa
. Hende Yta fele sawa ngol{ ™ ngaht ndo - ngongolu  nQu hokpa
Bandi . ngila  fele sawa ngoli  4gast nd% ngopgoluy  ngqu sokpa
! 3 i Lorma * gfla.  felegs 'saaza gof g3azuve daa niin wun sokpai
v Kpelle tono  feere  saaba  wolil e 1a nyiqg 0un soa’
‘ BN Mano doo peete  yaaka  too nyle 1) 3 wikele nyu i
*- Dan- | do pira yaka tu nyaga di s8 goga nyl N
' : We d> pire yaka tury nyawe la-bo so . wun ne e
. i pils 3 oe 1on laga [T} me nye
m do- ple. 7 yaga  trona yirebe  di so\w moru nyi
, B do . plao ngad - turun- yowore ye 50 nwunuy nye
Suro du. fia yaa tone  yle e sle mbo mi
. Bisa ‘dinne  hira karko tur yer - le 5 min mif .
- - Bobo,Fing tele pla saxa tury  nyoho do nyin{ gwon  bi
) Dol boo s00 © tas 1as  “gire nueen  gire dury merd
Bassa do . s00 tai 15 - gqirg uno oire tru . mla
. < Guere doo 560 ti nagu gie KT nye deil)y mera
Grebo do so_ , ta nud  yife uund nye - u mia -
~  Kuwaa dee $35 133 Mot s w35 . kala wuly nju ..
5 . . . » :
' " Akan-Twi  baako ablen ; abicsa aso ant ano % es0 eti® ehwene
Lot . (-1 ckome enyc eté, tot . hiomed  daa - yitso  qugo
- Yorubs eni et cta eti” oju eno envi _ olf. 1y
Q ~ P R - . ) . v
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Invériab]y, the euestion of language versus-dialect arises in the
discussion of African 1angua/es, as in the phrase "he spoke an African
dialect." .The implication of -this phrase is of. course that there is
byt one African language. If we draw the recognized distinction be-
tween language and d1a1ecggfthat of mutual 1nte111g1b111ty (1f,you can't
understand the speech of someone, he is speaking a language d]fferent'
from your-own, while 1f you can, it is a dialect of your own language)
then the notion of dialect discussed carlier is quite wrong By the
above def1Q1££5;, Africa has somewhere between 1000 - 1500 distinct
‘1anguages-(est1mates vary). Many of these languages also have several
‘dialectal variants. At-least four distinct didlects. have been 1dent1- '
fied Yor Kpelle and for Lorma. ’ . '

1

AJtﬁough we may have.resolved the problem, of d1a1ec2 the reader
may still be wonder1ng/hust how closely these languages are related

and in what ways.they are related. The answer to this question is

unfortunately quite comp]icéted so that in the following paragraphs
only a partial answer can be given. K ' ‘

‘ ~

To bedin with, ;anguages can be compared on the basis of their
sound systemé; their syﬁtak, their vocabulary and their meaning (see
Chapter II for definitioﬁs) The most common way to compare languages
is to compare how” Jwo or more 1anguages will - represent a Yiven word.
‘As a general. rule,’ the éere basic words two 1anquages have in common,
the more closely the two languages are related. Figure 4 shows a com-

parison of some common words in European languages and in some of the

- languages in West Africa. N

¥ - N

‘One of the assumptions behind the comperisoh of figure 4'an5 the
chart in figﬁre 3- 4% ‘that of divergent development. At one time there
was a single.group of people who later separated into two or more
groups. Once isofated, the language of the two groups developed in
different ways until finally after a 1on§?periddfbf time, they were no
Jonger mutually intelligible. Presumably, this process has continued
repeatedly and is the primary explanation for the degree of linguistic
divérsity in Africa today. , : ~ . ‘ :

. . N
.
‘ .
S
L o] .
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.Yet in addition to divergence, there is also convergent develop-™
ment, that of"two different languages becoming'mqre similar as a re-
sult of contact and commercial 1ntercourse

N 4
It is poss7b1e to'find

" two distinct language groups 11v1ng together, sharing not only s1m11ar
words, but turns of expression and cu]tura] items.

"Thus with both the
processes of convergence-and divergence the precise ne]at1on of any

one language to anqther may prove to be exXtremely. complex, much more so
at least than figure 3 would have you beligye.
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Intraduction y
{ -~

s . f ' - ’ Fy
Peop]e have .been legrning foreign 1anguages for centur1es both

‘with formal 1nstruct1on anJ'w1thoot This fact is at 1east encour-
ag1nq, bhough at th1s point, h1story has revealed no outsbanding‘mgzgz,
od or approach to. 1anguage learning. _Here in £0rzor, [ know some ,
high school Students who are gﬁudywng French in school. .they are
getting, nowhere, at tHe same time;, there are high schaol students

who came from other parts: of Liberia‘who learn Lbrma within, a year
outside their daily academic studfes. f '

~
.

This anecdote suggests two th1ngs, 1) a_formai approach does not
guarantee” 1earn1ng and 2) an 1nforma1 apprpacﬁ does not ﬁécessarﬁ]yq\
inhibit it. Furthermore, most efforts to determingé what ié the most
effect1ve method to 1earn 1anguage have usually concluded that the

most crucial d1fferences in c]assroom effectﬂveness center around the

-~

quality of teacher, the organization of classroom procedures and.
learner interest and‘discipline. The method Tnvolved has rare]y~bégn

deemed significant. B .
' Lot

What this evidence'means *is that crucidl to learning a 1anguage is
a.well- organxzed 1earn1ng procedure (no q@ttér what method is 1nvo]ved) .
~and hard work; ghg more you work the more you learn (w1th1n reason).

13

What this also means is that any method can be used, to 1earn"
Vevertheless it is 1mportant that the learner be aWare of the variety of
these approaches and their 1mp11cat1ons" - < ‘

. -
.

. . . .
. - s “ °

A
.

2. Aspects of Language Learning to Consider

-~

\
~e i - r?)you have ever studied a %oréign 15nggage béfore, you probapﬁ}

T

s
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' 10
}/”\7 encountered most of the following Situations:

(a)  You know what‘you want to 3ay, but you don't know how to say it ,
either because you don‘t know the word or how to use it;

A}

Two or three words sound alike, but have very different*meanings;

, \
(c)  You figured out how to ask.the question, but couldn't begin to
/i‘ comprehend the answer; ’ . '

(d) . You said somethlng that you thought was appropr1ate and everybody
laughed. . s

A1l of these problems ere rea]j and represent different aspects of lan-
guage 1e@rning that you need to know about.

The first problem points out that there are two modes of meaning
in ]ahguage: 'that found in words, and that found in the relationship

between words. These two modes of meaning are more formally called

vocabulary and syntax.

I

The second problem s another system, the means by which these

modes of meaning are signaled. This sytem, more formally termed the

sound or phono]og1ca1 system, concerns the contrastive sounds used by

3

the 1anguage. v

~

~ The third prob]em concerns an overemphas1s on the production of

sentences and an underempha51s on the comprehension of sentences

[

The foun;h prob]em concerns the'social context in which the lan-
guage is embedded »- that is, what you said ‘was technicaTlxgcbrrect in
_terms of (a) and (b) above, but appegred ‘out of context.
could have been humorous for any of the following reasons:

I

(a) Thus it was.correét, but not expected. That is, since so few
foreigners say the right thing at the right time in the right way
that the very correctness of the response is out of ?ontext.

Your comment

-

¢
P ead e
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(b) Your comment may have been correct, but 1nappropr1ate " that is, in
the spec1f1c context, another comment is requ1red You-would no
more think of greeting people at a funeral with "h1 there" than you -

A .would of showing up in a bathing suit. ) v
. By .
K (c? YoUn%conent may have been humorous'for other reasons as well.:
‘ [t may have been correct, but cafried an additional meaning.
In French if you say you are full rather than satisfied you mean
that you are pregnant...a strange thing to say after a fine mea]
pért1cu1ar1y for & ma]e ‘When you are in the process of 1earn1ng | -
the vocabulary and syntaX .of a language,#®you can expect some sur- ‘
prjsing]y;humorous developments.
(d)  Your comment méx Mave meant something other than intended. In The -
: Lonely African by Colin Turnbull, one missionary is credited with
saying “&oursbettom" rather than "ggod mﬁ;ping" because the user
* failed to make a tone‘d1stinction. This kind of error is normal
when learning the sound system of the language. \\\\
For Lorma speakers learning English, tHe pronunciation of final . \\
consonants (the con$onants at the end of words) are a problem. One of
the general strategies which speaker® use is that "when in doubt add an
1." Thus I have heard.!ill for way. But for good humor dead bottle for
dead hody (John Singler, personal communication) is supreme. Let's face
it, these things are funny and thé best way to deal with them is to laugh.
together You may as well, for you are certain to be next if ybq\are
N serious about learning.a Liberian language. . A S S
‘, These.differences may be due ®pronunciation, as in the abbve
v "t éxamples or to the wfong choice of words (malaprops). .o
. These brob]ems then, underscore the aspects of 1anguage that you
need to know about in orderYto effectively study language. These can be ’
summarized as 1) the organization of language: vocabulary, syntax, . s \

phonology; 2) speaking vrs. listening; and 3) social context (usage).
7




The Organization-of Language
T

Language consists of three subsystems: T) phonology: (the sound

system of the 1anguagé); 2) *the Texicon (the vocabulary of the language); .
. Lo and 3) theé syntax (the system of putting words together to make sen- .
tences) .In everyday 1angu§ge, ]anghage consists of 1) a set of distinct- y
ive sounds, 2) a vocabu]ary,‘and 3)‘a1grammar: a set of rules stating
how séntences are formed. K
3.1 Phonology (the sounds of a 1anguage) ) )
‘ ‘Every language has a finite set of d1st1nct1ve sounds which are ¢
used to convey meaning. These sounds are calied phonemes. While the
inventory of these sounds is not the same from language to language,
~ they are simi]a@?enough in most.cases’ nét to cause problems. Yet there
are inevitably cases, however, where one 1anguage makes a distinction
which the other doesn't. For some reason, if these distinctions are not
part of your native language t%ey will be parH to hear and hard to pro-
duce, yet with practice they can both be heard and pronounced .giving you
the same access to the- phonemic distinction that na;iQe speakers have.
Chapter VI contains sound drills des1gned\ tqg help you learn to hear
the differences between those sound contrasts found in Liberian 1angu-
ages, but not in English. . e ‘

3.2 Léxicon and Syntax (vocabulary and word order) ‘;_/
. With the distinction between lexicon and syntax as that of words
and their combination into sentences, it is worth while to consider what
this—means —Meaning in tanguage is of two typés, that which is general

and systematic, and that which is individual and idiosyncratic. For

example, we can say that elephants are big anq.mice are small or we can v
.. say that some elephants and some mice are big for their species, or small
. for' that matter. Thjs way of relating size to different items is general
and systematic and can be constructed by relating one word™®o another, .

-

that is it can be expressed syntactically.

But it is also possible to express size in another way as the

©

following sets illustrate:
O ' 7:""
4
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drop, puddle, ‘pond, lake, sea, ocean
baby, child, youth, aduit,’aged

pebble, rock, boulder .Y
This usagé ist idiosyncratic, that ~drop, puddle, etc., are not
. systemat1ca11/ related to each other in form, but are simply different

words. Thus the expression of systemat1c and general meanings -s the

dom@in of syntax while the expression of 1d1osyncrat1c meanings is the
domain of the lexicon. -

O} P
3

>

=

3.3 Syntax: ) ? ,

It 1s 1mportant to bear in mind that the d1v?§1on betweew lexical
and syntactic meanings 1& not exactly the same from 1anguage to jangqage
though it ,Is nearly so. Nevertheless, we may find one language express-

ing a notion iyn{act1ca11y whereas the other uses a single word. Below
are some examples: ’

L}

. © English . Typlcal Mande o
' ‘ calf: 4 * - cow child
. -to dance: " to do dance
sea: ~ big water
. ™~ houser place where one lives
’ .+ 7 potash: bitter salt
e ; Thus in your exposure to a new language, you will find that what you

éXxpect to be one word is actually several. One of the nice things about
Mande 1anguages is that if you learn _that the way to say "work?r“
11tera11y “farm-work-do-person"- and- you'kgow thewords for "farm,. wor
"do" and "person", you do not have to really learn any new words, only a
new combination which turns out to bq easier for most people. You can
' also expecé to finp wordsvwﬁ{ch reqdire several words for translation

4 into English. . M

L ¥

4 What Does Languagd Ability Entail? .

LY

Everyone has heard of Someone who spgaks six or sevel Tanguages.
\{Qg_ggg§t1ons that this raises are what do s this entail and how did they

* -do it. -




4<1 Competence and Performance: , )
P .In order to speak a language, you have to have co;siderable know-

ledge about the tanguage. You have to know the sound system, though

perfect know]edge'df it isn't absolutely necessary. You have to know

N

b some words and some syntactic rules. The questiom arises., how many words
and how many rules? :

he \
N

The number of words one needs to'know varies from language to langw

uage because of differences in thé way cbncepts are expressed, whether by
. syntactic devices, or by word compounding or by having one word covering

a wide range of concepts. But by fephrasing the questio%-as "how many

concepts are necessary?“,%he question can at least receive an answer,

though to my knowledge Tittle systematic study of this question has been
. carried out. Rather caut1ous]y, then, I throw out the figure of 1,000 to :
2,000 concepts as.being necessany to comprehend 90-95% of a conversation. )
This percengage marks the level at which one can keep up w1th the general
meaning of the discussion. _ ’ -

[y

A 1an§uage is not just a co]]ectipn of words but, as we havé pointed
out, it also contains a syntactic system. This syntactic system consists
,of a set of rules about how to combine words to make sentences. The .
answer is that you need to know most of them, something any good lanquage
text should present. While the general set of syntactic expressions are‘
fixed,-the way they are expressed may be straightforward or compiex.
Plurals in English- are easy, but complex in German. Pronouns in English
are stra1ghtforward but complex in the Mande languages.

4@ Question of User Utility:

It 1s one thing to talk about the kind of information you need to
- speak a language and another to talk about how it is actually used. Ffor
example we can tell someone abgut how to do.mulfip1ication. which prin-
ciples are involved. That is, we can say that 6 x 7 is 7 added 6 times. )
, Yet when we-ask someone "what is 6 x 77", the answer Will be given in less
.. time than it could possihly take to add seven six times. In doing arith-
metic, we *found it to our advantage to memorize the individual products
-, rather than calculate them each time we need #hem. The calculator, on the v
El{l(j other\hand does:}ust the opposite. 1 yi

‘
® e
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-

™13 examole is intended to emphasize that simply stating the kind
or know]edgﬁ that s involved in language does not necessar11y meSn that
this is the form in which this information is used, - In language teach1ng,
two positions nave been taken. One which might be called a "deductive"
approach, and the othér an "inductive" approach.
‘ . - - \
l Tre deducﬁive approaéh presents the learner with a set of ‘rules to
learn. Oﬁce‘these rules are learned, the learner is free to construct

sentences. The inductive approach argues the reverse, that if you pre-
sent the learner with a set of sentences that the learner will figure out
the general §atterns"’ ’
. ’ ' ' S
M 1 This second approach usya]]y also presumes that there is relatively
tess t0 generdlize about than the first. Thpat is, what people do in
learning a lanquage is to learn a sentence type and develop variants of
1t'by substituting words at various places. : R

”
These two views are qu1te d1fferent and prgsume two different .

n0tions of the humanm mind. The deduct1ve approach presumes that the mind

15 like a calculator with little memory capacity and prefers therefore to
® geﬁerate new information rather than store it. The inductive approgch
considers the mind to have a much greater capacity for memory.

v
In this regard, it is true that the mind has a_vast capacity ?or

memory. Th1nk of all the experiences, events, jokes and facts you can

recall. Think of the words that are available to you, these number some-

wher'e’ between 10,000‘§n§ 20,000 items. 'What is truely remarkable about

this is you can ihventory them all within a split second. If I ask you

Y ] which of the Xollowing are English words: "house", "tire", "fleurten",

"vice"; you will have no difficulty whatsoever picking out fleurten as
the non-English word. In this regard, the human mind is far superior to ™

s the computer. ' . . - - T .

v

It is this tremendous memorytapacity that leads me to emphasize
the importance of an approach which stresses the importance of the i"z;

ductive approach: working with real sentences.




16

4.3 Integrating the Two Approaches:

This conclusion does not exc1ude a deductive approach however. The i
fbrma] _presentation of rules and genera11zat1ons can help a learner under-
stand why a glven sentence 1s expressed the way that it is and why each
ef%mentnxs present. This h}pd of knowledge cannot be obtained directly
fram a native speaker of any language un]ess that gerson has been trained
1njl1ngu1st1cs Such knowledge can be mostgeas11y obtained from the
.gré tical section of a language’ textbook which has been prepared by

someone with forma] 11ngu1st1c tra1n1ng

. . These rules are‘ﬁart1cu1ar1y useful in the beginning stages of
language 1earn1ng because they provide the learner with a set of state-
-ments with which to evaluate and interpret both incoming and outgoing
sentences. However, _when the learner becomes more competent in the
language, to the point of actively producing and comprehending sentences
in an ongoing conversation more or less spontaneously, the learner will
no longer have need ofa these dev1ces That is,, the kind of know]edge
that they represent will have been converted into a more useable form.

5. Listening: ' )

Much of traditional 1anguage teaching has placed great emphasis on
production: the generation of sentences. This approach has implicitly ¢
assuméd that if you can speak sentences, then you can also comprehend
them. We a™ beginning to take note that these two skills (product1on
and Tistening) are quite different ;Lt1v1t1es and should be treated
separately. ‘

Ear11er we mentioned a problem of learning how to generate ques-
tions, but being unable to comprehend the answers. This is a ‘typical
- problem of traditional approaches. At this t1me, language teachers are
beginning to place more emphasis on being able to compreherd what is said
'} during the earlier stages of 1anguage 1earn1ng This is ngt to say that . Lo
np language product1on is emphas1zed but rather that that’ comprehen§non Q
should precede production at a]] times. This means that early emphasis is
placed in understanding what is going on about you rather than being able
7—*\///;iﬁta1{ about it, and emphasis is placed on why a given sentence has the
formithat™ it does, rather than how to proquce it. \ - \

@
c l L
[
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6. Context o8

17 4
!
‘After the . Tearner has deve1oped a listening fluency in certain
areas, and knows what is be1n0 said and why, then is the Ltime to<encour-
age nroduct1on of sentences for that topic-

& ‘ .

The proces's of commynication'invo1ves two aspects; the message and
the context in which the message is situated. A traffic light presents
to us.very little information (red, green and,ye\(Q:) yet the context (a
street intersection) permits us to proyide a rich i

terpretation of the.~
message: to stop, to go or to proceed with caution.

-

Learning a language can also be seen in.this light, the message.and
the context. That is, in understanding a sentence, one can take advan'-
tage of the context in which the message is embedded for the interpreta-
tion of the communicztion as well as the message. The use of context is
part1ca1ar1y useful for a beginning learner of a language, with only an
1nc1p1ent bility to interpret a message. For example, the context in
which a gri%tlng takes place is eas11y'1dentifiab1e The messages which
can be asked are fin‘te The learner does not need to know the entire
1anguage or even'hear the entire sentence to know what is being said. /A
ey word identified from a sentence may be sufficient for full comprehen-
sion of the message. - ) ~ ’

-~

In teaching children to read; edugcators—have found that context is
very important. Beginning readers have a Targe anfount of context Sptc—
tures) compare¢ to the message (one sentence per page). When a’child

first approaches a new page, he/she will f1rst examine the p1cture to de- .

limit the range of possible messages that the sentence could represent
At one stagemy son only used the first 1etier in each word, along with
the context to construct the messaggﬁf Not knowing now to recognize the
words beyond, the first 1etter, he would guess at its mean1ng, given the
context and pick a word &hat started with the same sound as the one he
was reading and wh1cn made sense 1n the given context. Quite often he
was-correct and in so d01ng gradually bu11t ‘up his reading competence,
but often he was not, though he might even comp]ete a sentence havwng
missed two or three words in the process. But the 3nterest1ng thing was

-

?

"
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that if the sentence made sense given the context he would continue read-

ing, while 1f it did not, he would rescan the sentence for a better
readjng, <

'

. The point here is- not how t0‘§egéh children to read, but the value
of*context;in learning a language. This means that if you can contro] .
the context, You have a better chance_gf comprefiending the messagas.' .

2

' 6.1  MWays of Controlling Context .

i \ 0f course, the c1assroom is an’ideal'wey of controlling context. -
Here you can define the range of what is being expressed within very g
narrow limits and thereby opt1m1ze context. Some of these techn1que§ are ,

given as follows:

(a)  Sen-sit Build Up: . A
. \
-~y

In this dri]] the 1earner is given a Tist of messages which will -’
he presénted to him/he?, whether a list of nouns, cogmands, activi-

ties, ﬁUmbers of anyth1ng Idealfy th1s list should be in the form -
of pictures, real obJects or demonstrat1oes The important thing
however, is that the learner knows therordEr of presentation.

S €

The tutor then says the _first message. (The learner shou]d know in B [
‘advance the mean1ng of what is being said.) If 1t s a4g233and
then the learner should carry it out. If- 1t is a p1cture, the.

~ . learner should point to the cell. If Yt is a th1ng, then the '

Tearner should point it out. oo ‘

. -‘ | ) ’1 ° :» a ‘

The learner should know at thid point, that the tutdr will either

repeat the message or utter eomething new. If it is a new me;sgge, '

1t has to be the second item. Once the second item has been intro- - v

. duced, the tutor then drills the learner on the first two messages.

At.this point, the Tlearner can expect one of two messages mhieh are.
- known, or if not that, a new message will be the.third-item on.ipe
list.. When the third item is introduced, the tutor will drill the
*.learner randomly on the first +hree items until the learner can -

1
~ - identify them easily. : o . 8 — N
~ O . s “’\5 . i .




Péﬁ@ is rntroduced and drilled in the same way
Ly ‘tﬁﬁgomplete e

%i*
Praf"t1ca; 5 M%ﬁre}s

This app*oi.n vaft @iso be used to dr111 pract1ca1 sentences that

%
¢ %

the learner *voyld like to use. Here the learner draws up a list of

seven pract1ca1 sentences that he/she would like to know -and ’
o

the tutc~ 1« rndyces thém to the learner in the target language in

that ‘order. " .
V.
s :

Comprehendaing adext. .
- ¢ '4' ~ "\
[ialoy seifoeslog drills-can be jnitially presented as totally un-

¢

knowr mes-a0n: (a0 c0ntext). Learners then attempt to pick out

whal is .+ .y Tamiliar®to them from previous lessons or experi-
»

ence. Tayg nan prof1i€b1y be repeated only two or three times.

-
. ¥

THaat b+ e is allowed to ook at the text to see how it is
~ @ ' S ., .
written. ¢invs i 41ps the learner separate the- flow of sounds into
word segu. e . 3ag will uswally result in the identification of

more word? ..: gore of the meaning of the sentence. '
° »
Next the lev~er is permitted-to study the translation and go over
the anzl/siz of the&textasdjihat every aspect of the text is unders,
stood: tMo rcaning of each word, and the reason for the presence
" of edch glement in the“sentence. At this point, the learner should

know what 1- going to be sa1d that is, the context has now been
provided, but the uséfulness of the text hSS\not yet been %xhaU5ted.

~

The ,1edrner saf 11sten to the teft aga1n, following along the
written text, but this time he/she shou]d be aware - of what is being
said and should know the meaning of each sentence. In order to, do
this, it may be necéssary to hear the text several t1mes, or to re-
fer back to the ana]ys1s to be sure.
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.o ) - @
Finally, the learner can listen to the texf without the use_ of
written material, and should qgntinue‘to<d0 so until comprehension
is 100%., )
These texts should be rgtdrned periodically to be sure that compre-
hension is retained, and to reinforce the retehtion of Ehis know-
Tedge.

[P '
» - -

NOTE: To repeat a text verbatum. is a virtual impossibility for
most tutﬂrs, either.die to pdrdom or fo lack 4f experience in read-
ing “the lénguage You are studying. Ffor thi§ feasoﬁ it is prefer-
-able to record the text initially and rely on your, recorder for
Fepetition% rather than your tutor. \ )

By the time the learner has got?én this far, hg she will know a lot -
of the language even tﬁough he/$he still Eanpot produce it. Never-
theless, the production stage Qi]] be a lot. easier because of this
breakdown. ’

‘e
.

Translation Drills: ° ‘

. “ « . N
Ong of the problems in production as well SE\FEEZgnition is figur-

ing out or knowing how things\woulé\ag said in a language. One
method is trial and error, (learner sdys something and is, if lucky,

. corrected). An‘gt%ernative.to this is the-translation drill. The ~

learner either writes a cohpo;jtjonnjﬂgggglish for the learner-to——

~ translate, or asﬁgithe Té;}ner to translate sentence by sentence.

Here the Tearner’ Knows what is going qo be said and should have

S,

some idea of the words to be used and tHe kind of construction in-

volved. Thus when the sentence appears, most of the context has
already -been provided. " '
. . S |
Such drills should be taped, so that they can be reused.
!. ~ N " ‘

. ‘ ! |
Known Event: L ‘ |

*
Here the learner asks the tutor to tahk'about a commonly shared

. |
event, such as going to the market, visiting a friend's house, or
- 2 /\ ~ !
0

\_,.r‘/i
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dvan « foieca’> tod o English.  Again the leapner will have
nérrowgd *he range of contexts and should be ab to interpéét the

. . ’
message more richly than otherwise.

N PR
Picture Drilis: . ¢

.
e

Another way of controlling the context is to use.a picture of some
scene or'a?tivity that the learner is (1) interested fn learning
about or ( } has some Ffamiliarity with already. . The 1earner then
asks the tuto* to talk about the picture or asks fhe tutor ques-
tions dcout (he preaure,

-

Eavesdroppinu:

[t you Find »ou-elr 1n a situation where fhe-]anguage s being

zpoken, .90 a dar, Ina tax\i or cookshop, listen to the language
with the aim of ry/1nc té pick words you know and getting a general
idea ofswhat tra conversation 13~_bout

-

Oursi* the ¢lassr.om there are also technaques wh1ch can be uséd
to narrcw thy corzext  GOne is to place one's se]f in a p]ace where

b

3 known actiwity w111 take place. Greet1ngs, market1ng, bartering
énd 50 Fortn. Wrin I was in Mexico C1ty a few years ago,°1I had at
my grasp vé?u.?' Tlc Spartisn, but I d1d know the. seemifig useless
sentence “'where i; the psst office?" Well, I fo he post off;
ice, wa]k;d about a block away and asked my-question. [ knew what
the answer had 0 be so I was able to figure out what the Spanish
had to mean. Then I moved two b]qgks away and repeated the drill.
Variations to this kind of exercise are limited onty by lack of -
imagination. -

We cannot &nderestimate’the important.role that memory has in lan-

quage learning. “We havn already suggested that to have a minimum opera-
* ting capacity a user mgst have a minimum of 1,000 to 2,000 concepts ava1]-
able for yse both in recognition and production, as well as the under-

standing of how these'words are organized into sentences (syntax).
2 . s

- . - f)’
. “~ oy
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In dgscr1b1ng how to develop recognition sk111s, we suggested tnat
the learner should spend considerable tim 11sten1ng in context: Sen-
tences should appear in a context inwQigh their meaning would be-clear,
words should appear in the context of a -sentence. This approach d1so
suggests deve]oping a familiarity wjth.§ fixed number of Sentences.

Just think ahat this means: that while the specific goeJ.of the
exercise was the recognition of- the given words, it-is clear that in
‘addition- fam111ar1ty w1th these words has' deve]oped so that they might
be recogn1zedzgn other contexts Forth rmore, the specific sentences
learned serve as the basi¥for recognizing a géﬁ@of sister sentences in
which only one word has been changed so that, even if the 1earner does
.not know the new word, the sentence may be understood due to context.
Finally, the learmer has learnéd to listen, a technique which will pro-

Al

vide the primary source of new information abodt the language.

A Y

-

7. Learning Production

4 -

But production deserves its .due. “One. cannot go around 11sten1ng
all the t1me, though I suspect one would be better off with ar ability to
comprehend what was.go1ng on about than with an apidity to talk about 1t
Anyway, 1earn1ng to produce sentences is also an important ianguage
ability. ' )

[l

To this~end, particularily during the begipring we recommend that
sentences as a whole be memorized. Now everyone c]aims that they heve a

weak memory and that memorizing scores of sénténces 1s K real: impossi- -
bility. Yet such is not the case, though one' s 1anguage Tearn1ng memory
.may not be operating at full capacity. That 1s, whether if is true or
not, %@k should "take the view that pne's brain is like a musc]e (an in-
'creas1ngly Jpopular view) and that the more you exercise it, the stronger
‘ In part1a1 supporﬂ of this v1ew is a report by August
. Schliem§nn, the archaeologist:who discovered T/oy who 1qc1denta11y
claimedfthat he had a weak memory. Source: Ilios by Henry Sch]1emann2
ondgn, John Murry).

7

.

L 4
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First of all | took paiﬁé to learn to write tegibly, "and
* this 1 succeded in doing after-twen}y lessons from the fa-
mous caligraphist Magnée, bf Brussels, Afterwards, in order
to improve my position, | applied myself to thq\study of
modern languages. , My.annual salary amounted only to 800
francs (£32), half of which | spent upan my studies; on the
other half | lived---miserably endugh,. to be.sure. My lodg-
ing, which cost 8 francs a month, was a wretched garret with-
out™a fire, where | shivered with cold in winter and-was -
seorchedwith the heat in summer. My breakfast consisted of
‘rye-meal porridge\y and my dinner never cost ‘more than two- -
pence. But nothing Spurs one on to study more tﬁtﬁ misery
and the certain prospect of being able to release oneself
from it by unremittifg work. Besides, thé desire of shéwing
myself worthy of Minna created and develoged in me a bound-
fess courage. ! applied myself with extraordinary diligence
to the study of English.  Necessity taught mé a method ,which
greatly facilitates the study of a language. , This method
cofsists in reading a great deal aloud, without making a
translation, taking a lesson every day, constantly writing .
essays upon subjects of interest, correcting these under the
supervision of a teacher, léarning them by heart, and repeat-
ing in the next lesson what was corrected on the previous day.
My memory was bad, since from my childhood it had not been
exercised upom any object; but | made use of every moment,
and even stole time for sthdy. In order to acquire a good
pronunciation quickly, | wert twicé‘e{ery Sunday to the
English church, and repeated to myself m a low voice every
. word of the qéergyman's sermon. | never went on. my errands,
even in the rdin, without having my book in'my hand and learn-
ing something by heart; and | never'waited at the post office
without reading. B8y such methods | gradually strengthened my *
.memory, and in three months' time found no difficulty in re-
citing from memory to my teacher, Mr..Taylor, in each day's
lesson, word by word, twenty printed pages, after having read
them over three times attentively. In this way_| committed to
memory the whole of Goldsmith's Vicar of Wakefield and Sir
Walter Scott's lvanhoe. From over-excitemeqt I slept but
little, and employed my sleepless hours at night in going over
in my mind what | had read on “the preceding evening. The
memory being always much more concentrated at' night than in
" the day-time, | found thase repetitionswaffnTth of paramount
use. Thus | succeeded .in.acquiring in half .3 year a, thorough-
knowledge of the English .language. ‘
‘ | then applied the same method to the study of French,
the difficdlties of which | overcame likewise in ‘another six
months. Of French.author§ | learned by heart the whole of
Fenelon's Adventures de Telemaque.and Bernardin de Saint
Pietre's Paul et Virginie. This unremitting.study had in the
course-'of a single year strengthened my memory to such a
degree, that the study of Dutch, Spanish, ftalian, and Portu-
guese appeared very easy, and it did not take me more than six,
weeks to write and speak each of these languages fluently. )




l <. With the effect of the moist air of Holland, my complaint
s in the chest gradualty disappeared during my first year's
" residence in Amsterdam, and it has never returned. But my
. passion for study caused me to neglect my mechanical occupa- T
tion in the office of Mr. F. C. Quien, especially as | began )
to consider it beneath me. My principals would give me no
promotion; they probably thought that a pérson who shows his
incapacity for’the business of a servant_ in an office proves
thereby his unfitness for any higher duties. At last, however,
. through the intercession of my worthy friends, Louis Stoll of
" Manpheim and J. H. Ballauf of Bremen, | had on the Ist of
March, 1844, the good fortune to obtain a situation as corre- LN
spondent and bookkeeper in the office of Messrs. B. H. Schroder
& Co. of Amsterdam, who engaged me at a salary of 1200 francs
(£48); but when they saw my zeal, they added 800 francs a year
more.by-way of encouragement. This generosity, for which |
shall ever be grateful to them, was in fact the foundation of
my prosperity; for, as | thought that | could make myself still
. more usefull by a knowledge of Russian, | set to work to learn
- . _that language also. But the only Russian books | ‘could procure
. were an old grammar, a Jexicon, and a bad translation of Les
_ Adventures de Telemaque In spite of all my enquiries, | could
. pot find a teacher of Russian, since, with the exception of the
¢ " Russian Vice-Consul, Mr. Tannenberg, who would not consent, to
- give me lessons, there was not one in Amsterdam who understood
) a word of the language. So | betook myself to the study of it
. without a master, and, with the help of the grammar I learned
-+ “the Russian letters and their pronunciation in a few days.
Then, following my old method, | began to.write short staries
§ : of my own composition, and to learn them by heart. As | had _
SR . 'no one to correct my work, it was, no doubt, extremely bad;
but | tried at the same time to correct my mistakes by the
’ \practlcal exercise of learning the Russian Adventures de
Telemaque by heart. It occurred to me that | shauld make
. more progress if | had some one to whom | could relate the
adventures of Telemachus; so | hired a poor Jew for four “
francs ‘a week, who had to come every evening for two hours to
ltsten to my Russian recitations, of which he did not under-
.stand a syllable.
As the ceilings of the rooms of the commons houses in
“NHolland consist of 5|ngle boards, people on “the ground-floor.
can hear what is said in the third storey. My recitations )
therefore, delivered in a loud voice, annoyed the other ten?
. ants, who complained to the landlord, and twice wnile study3
ing the Russian language } was forced .to change my lodglngs .
. But these *thconveniences dld not diminish my zeal, and in the - f
course of six weeks | wrote my first Russiam letter to Mr.
Vasili Plotnikoff, the London agent for the great fndigo
dealers, Messrs. M.P,N. Malutin Brothers, at Moscow, and |
found myself able to converse fluently with him and the
Russian 'merchants Matweieff and Froloff, when they came to
Amsterdam for- the indjgo auctions. After | had completed my
v study of the Russ.ian language, | began to occupy myself ser-
iously with the literatures of the languages | had learned.
y D

Qo e | ~/ August Schliemann
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8. F.S.I. Leve]s_ AN e

P ¢ ES

There can be no doubt about it, Schliemann's system worked. Most
people however would say, is this the most direct way to language
mastery? Can't this approach be made more efficient? The answer is of
course yes. And to explain this, we need to examine the system by which
the Foreign Service Institu;g (FSI) 'determines the language competence
of an individual.

The FSI examination is based on six levels ranging from S-0 (no
competence) to $-5 (equivalent to that of a native speaker). The cru-

. cial ]evel however is S-3 which is rea]]y the first stage at wh1ch the

speaker has good control of the language and can continue deve]op1ng
language competence without special study. I call this level minimal

language working capacity.

To attain an $-3 in a foreign lanbage is a real accomplishment
and one which a 1earner who has attained this level can really feel
proud of, though this shou]d not by any means underva]ue the attainment
of the intermediate S-1 and S 2 levels. Furthermore, the development of
these 1ntermed1ate levels shou]d be seen as targets in themselves and as
steps along the way. These' Tevels' are summar1zed by the f0110w1ng self-
test check list.

]

G

8O
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A CHECK LIST FOR SELF-APPRAISAL
QF SPEAKING PROFICIENCY

A
3

(A11 answers must be YES to achieve at least the 1eve1 of prof1c1ency listed on”
the left, except for four items at the S-3 level.)

= ) . - . ’ /
" YES N0
S-0+ Can you use a minimum of thirty words in appropriate L .
contexts? (i.e., not just count or recite the days [/ /_/
of the week). I R
K -
$-1 Can you tell someone how to get from here to the )
K nearest hotel, restaurant, or post off1ce7 '
. Can you ask and ‘tel1 the time of day, day of the 7T
week, date? et
Can you order a simple meal? : ' 7 7.
- Can you negptiate for a hotel room or a taxi ride R
at a just price? L L
Can you buj a.needed item of clothing or a bus o
or train ticket? : -7 T
" Can you underétand aﬁa respond correctly to form
questions about your nationality, marital stagus, o
occupation, date and place of birth, etc.? 1/ [/
-Can you make a social introduction and use approp- L
- riate leave-taking expressions? /1
Can you use the language well enough to assist some-
one who does not know the language in coping with.the -
situations or problems covered by the S-1 range? /7 /7
S-1+ Can you meet all S-1 requirements and at least o
three of the $-2 requirements listed below? /Ay
§=2 Can you describe your present or most-recent job .
or activity in some detail? A A
Can you give detailed information about your i__ -
family, your house, the weather today? [/ [/

|
|

(_ Can you give or take simple messages over the
telephone? (Forget the telephone, can you. give /7
or take simple messages?)

~
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Can you hire an employee or arrange for special
services, taking care of details such as salary,
‘qualification, hours, special duties?(can you order
a table from a carpenter?)

. !
Can you give a brief autobiography including a
statement of your immediate plans and hopes?

~ Can 'you describe the geograph§ of the United
States (or some other country) or familiar

-

location? \

. €an you describe the basic structure of the United
States government?

Can-&ou describe the function and purpose of the
organization you represent?: .o

Do you feel cénf1dent that you understand what
native speakers want to- tell you about the .
abovg topics at least 80% of the time?

Are you afraid that you will misunderstand infor- .
mation given to you over the telephone?

(Answers should be YES)
Can you speak to a group vof educated native speakers
on a professional subject and be sure you are communi-
cating what you want to, without obviously amusing

or {rritating them linguistically? .

-3

Can you listen, take notes, and summarize accurately
4 speech or an informal discussion on your area of
special interests, heard on the radio or over a

_ Public address system? .

.Can you (on a social occasion) defendu.s. attitudes
toward culture, race relations, or for 1in aid from
. attack by an anti-American student or politician?

Can you cope with sugh trying linguistic situations
a3 broken-dewn plumbing,.an undeserved traffic
tickat, a serious sog¢ial or diplomatic blunder
made by you or a eolleague?- o
Can you follew connected discourse on a non=technical
gubjegt, 8.9., 4 panel discussion on the status of
women SR

Gan you serve as an tnformal interpreter on subjects
in e $=3 range? '

?e {ed feel that yeu have a ?refessiena1 command
Pather than just a practical ane) of the language? -

A

~ §
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S-3+ ‘Can you meet all S-3 requirements and at least

three of these S-4 requirements? A

a

S-4 In professional discussions, is your vocabulary L
always extensive and precise enough to enable you /]
to convey your exact meaning? : .

Are you able to alter your speecﬁ deliberately, . s

depending upon whether you are talking to univer- ' [/ 1/ -
sity professors, close friends, employees, etc.?

Can you serve as an informal interpreter for a U.S. o
ot . senator or cabinet official on all diplomatic ahd [/ [/

social functions?

Do you practically never make a grammatical mistake? /7 /

Do you think you can carry out ‘any job assignment
as effectively in the language as in English? /[ *

. N . )
S-4+ In discussions on all subJects, is your vocabulary

"always extensive and precise enough to enable you to /_/ /-—7
convey your exact meaning?

S-5 Do nat1ve speakers react to you as they do_ to each L
other? - . [/

Do you somet1mes feel more at: home 1n the 1anguage
than in English? X ‘ [/

Can you do mental arithmet1c in the language with-

out slowing down? /7
Is your vocabu1ary at ]eést as extensive and pre- — *
cise as in English? [/

’ Do you considercyourself a native speaker of the - .
Tanguage? /[ /

» ) N :
s ! d r)_‘
4
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The difference between $-2 and S$-3 is really that between knowing
a. language so that you can use it in any context, and knowing enough of
the language so that you can use it in a fixed context. This means that

™ the skills listed under S-1 and S-2 can be specifically targeted for.

That is, it is possible to define a specific set of contexts: bio-

graphy, greetings, simple messages, etc. in which it is possible to

build a working language competence. This can be accomplished by #evel-
oping a listening ability for the range number of sentences which are:
likely to appear’'in that context and a speaking capacity for the speci-
fic skills. ‘

By specifically targeting for these goals, it should be possible

‘to achieve an S-1 after 50-60 hours of study (assuming that this time if

being used effectively) and it should also be possible to achieve an §-2
after another 100 hours. One of the important things to remember about
this phase of language study.is that performance rather than competence
is being measured, thus it is not how much you know, but how well you
use it that counts. This is why context is so very important, for comp-
rehension is as much anticipating what is to be sa1d (context) as it is -
understand1ng the content of what is being said. Thus, "hanging in
there" and making the effort to comnun1c3te (even if by gesture) is at
least half the battle. \ s

But while these targets are .goals in themselves which the learner
can aim for and accomplish, they can also be seen as steps on the way
toward real language competence (S-3). The internalizing of a few hun—
dred sentences can serye as the basic corpus of messages which can be "’

expanded and applied to other situations.
4

_In the eommunications handbook that accompanies this text, this
has been the design: " the first lessons are a1med at S-1 skills, while
the 1ater lessons aim at S-2 sk111s, sO that by the time the book 1is
completed, the learner should ach1eve an $-2 level and be well on the way
to achieving an S- 3 ability. Though in all honesty that level will re-
qu1re cont1nued study

o

Earlier we suggested ways of developing listening comprehension,
what fo]]ows is a way of complet1ng theyuse of the text, the learning of

how to produce it. - ,
g’ )
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9. Memorizing a Text (Layering) )

Memorization of a text can be v1ewed as a sequential process be-
ginning w1th the first word and go1ng on to the next and so forth. VYet
there is another way to view the process, and that is to see the text as .
a series of layers. For example, 1n learn1ng to comprehend a text (dis- .
cussed ear11er) several steps were out]1ned, each one gleaning more
information from the text, building up in the learner's mind 1ayer upon -
layer of* information about the text\K When a learner has. learned to
comprehend a text, the job of memorL;1ng the text is already half com-
pleted. The following steps are 11sted below:

A, Go over the text sentence by sentence (phrase by phrase and even

word by word if necessary) with your tutor to develop as accurate

a pronunciation as possible.
I

One procedure for doing this is for the learner to attempt. to say ' :
the sentence If the sentence is correct the tutor will say that
\ ) . . it is correct (or signal so by not sayin@_énything?; if the sen-
_ tence is incorrect the tutor will repeat’the sentence. This

should continue until the 1earner at that point has done his/her
begt

»

The major problem at this stage is the generosity of the tutor.
The tutor really has to be encouraged to be critical. Thus the .
learner must repeatediy ask the tutor if that is the real way X ‘
a it is said, or whether it can be said better and should show
< " ’enthusiasm in the tutor's pointing out these fine points. Other- !
wise ,the tutor will be inclined to let pronunciation slide.
|

v Y . .
§\~ B® Once the text has been gone over carefully, the text should be re-
. peated sentence by sentemce until a normal rate of speed is - -T

.achieved. This can be practiced using a variety of techniques.

Repeating the sentences after the tutor (or a tape recorder), ‘
|
|
|
|

-

along with the tutor or by tracking.
~ r \




31

\ \ v

3

'Trackingﬂis a technigue of repeating a sentence after about a

second's delay. This has the effect of’separéting the listening Cr

part of the task from the production part of the task: »
Y

C. fo be sure you are aware of all. the distinctions; the 1éarner

“should practice writing the sentence-down after hearing it. This'

dictation dr®1 should be done sentence by sentence, and in beg1n-

ning stages, the senten€e should be repeated as many as three times. .

D. writ§ng down the ‘text from memory is also a good exercise. This'is
a form-of self-test which will give the learner a good idea of what
is known and what T3n.t.

- - h

E. This stage should be followed by the learner attempting to say the

text frbm.memory with the tutor prompting at first.

‘F. The task is complete when the iearner can rattle off the entire

text at a normal rate of-speed. ‘ ’ j
G. This exercise can be followed up by a question-dﬁswer drill in
which the tutor asks questions in such a way that the memorized
sentences will be the answers to the questions.

NOTE: Initial texts do not have to be long, as few as five sentences.
But the learner should try to increase the length of these texts as soon

as possible. “ \ N

10. Self-Instructed and Learner-Centered Apdaoaches

- L]

| There are a number of reasons for emphas1z1ng this k1nd of approach
to 1anghage acquisiition. '

\

1. 'Afr}can-languages are usually under suchflow demand for foreign’

) language instruction tha? teachers ‘are unava11ab1e, untrained or
at best minimally trained. This means that when a tu;or is hired,
that person will never make the teaching of the targeted language

- his profession (unlike French, Chinese or Russian) and will prob- T a
ably be given a crash course in how to teach the language. Inev1t- ’
ably, this person will feel .awkward because of the expectations

7

VoL
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placed on him/her and the inadequate. training givea. This
situation will create an avoidable tension in the classroom.

32,

-

_ It is the learner who is the person who wiTl either profit or ‘/

suffer from the experience. It is the learner. who has the most at
stake. A sucqessfﬁ] language learning program will lead to a deep-

.er and a more effective experience for the volunteer or other lan-

guage Tearner. Th1s being the case, it would, be better to concen-
trate efforts on he1p1ng the 1earner to legrn rather than on help- °
ing the teacher to teach. \

~

Many language training programs allow insufficient time, regardless
of how that time is used to allow for the achievement of a minimal
speaking competence. This means that serious learners will have to
continue their learning outside the classroom aﬁyway.

Learners frained #n a teacher-centeréd program in which they have

little control in how the class will be run, are ill equipt to make
A ‘

the transition to learning on their own.
© /
’ b}

For these reasons, many educators are moving to learner-centered

approaches. These approaches place more attention on the 1éarner, giving
the learner the sbphistication in the ‘types of learning techniques that
are available, the wayS‘dri1ls shou]d be run and so forth. . While these

approaches have their own drawbacks and may be slower during the initial
stages, they do have a ﬁumber of advantages ‘ \ \

.

Tutors are released from their anxigty. Their reépgﬁsiﬁi]ities are
consonant with their traiming aﬁd experience. They are.responsib1¢
for (1) providing a model of the target‘]anguage (2) correcting -
Tearner responses and (3) rtunning driﬂi'whi_ch the learner will
help to establish. The tutor is ‘ot responsible for preparing
lessons, for the success of the student, or for gradingzthe stu-
dent's progress. Thus the tutor is only cesponsible_for what any
native §péaker of a language is capab]e’;B doing. This. situation
eliminates the tension of the c]aSSroom\}hat arises when these

. responsibilities are placed on the tutor. Ag a resutt the rela-

tibnship between tutor and learner is more of cooperation rather

')a-v
than apprehension. GO
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2. ,The learner being placed fully in charge of learning no longer must
bear the burden of suffering under a tutor whose methods the learner ob-
jects to. If the methods being used are unsuitable, they can be changed.

3. Given insuffitient time in a tra}n1ng program, learners will be
forced to sw1teh to a learner- centerep program anyway if they are going

to cont1nue their language learning, so why not begin a 1earner centered
emphasis from the start? *

4, A learner who has exper1enced learner- center tra1n1ng from the
start, will be we]] prepared to make the trans1t1on program to learning
lon their own. >

- * - i e

However,‘1earher;centered 1anguaqe training requires a considerable
_ amount of trainihg pf the learder in the techniques and approaches of
language learning. This cannot only be done in the abstract, but re-
quires supervisioft by an experienced language teacher and ideally a text-
book which is oriented towdrd this approach to language learning such as
5\ - _the following textbpok. In‘the communications handbook” accompanying this
volume, each 1esson is both aimed at the Tearner (though it can be used
by a glassroom teacher or a part1a11y trained tutor) and—comtdins de-
tailed instructions as to how drills should be run and dialogs used. It
presents the grammatical notes in terms which an unt?Sﬁned lTearner can
understand and contrasts'the tirget language with English so that the
learner can see exactly where the major points of centrasts. Finally
the hmandbook contaihs a set of suggestions for self-study, procedures
which the Tearner can carry dut om his/her own to continue language study.

- 11.1 Tutor Selection

; [
* ”

N

N When making the transitior® from a formal language training program
. '

to a totally learner-centered program, the first major task will be to

locate a tutor who @111 be willing to help you.

A J

In this regar, it is important for the learner to remember that a ~

i number of factors are involved in the tutor learner relationship. Some -
) of these are listed, as follows: . N .
14
Q
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Persoha]itx. There is always the possibility of.a‘perso6a1ity
élash That for some reasgn the tutor and the learner do not hit
1t off, or for that matter they may _Factors here may be age, sex,
education and cultural background as well as pure personality
differences. . ) '

Relationship. In most cases, a learner-tutor arrangement will

necessarily develop into a deeper relationship 1nvo1v1ng mutual ‘ .
reciprocations based on Zavailable resources. The learner will be

given things, have things, done for him/her as well as being in-

formed about the workings of the community. In return, the learner

.can be. expected to return the favor in terms of textbooks or school

fees if the tutor is a student, money or other gifts. is rela-
tionship can be controlled by both parties, and it is in general

sound advice to deepen the relationship slowly.
) 4

Knowledge of language. It is commonly accepted ;that the real lan-

N 1
guage is known by old people, and not by young schoolbeys and girls,

therefore, it is often said that if you want to learn the real lan-
guage it is best to contact the old people. This approach too,
has its problems, however, for it may well be that old people do

.not know English or any other medium of common communication, there-

fore the learner may actually at first engage a tutor who knows
Eﬁg]i%h. ' -

Knowledge of how to write the lanquage. For most Liberian lan- A

guages, a writing system has been established, and which is in use
by at lTeast some members of the community. If this is so, it ts ’
preferable to find a tutor who can read and write in the targét .
1angu$ge, for it will help you in recording texts and writing down
sentences. You can even ask your tutor to‘prepare texts, dialogs >

-

and sentences for you to study.

" Reputation of the tutor. Not everyone in the town has the same X

esteem in the eyes of the community. To some extent the esteem of
the tutor will rub off on the learner and vise versa.

2 . ]
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These points suggest that in engaging a tutor that one should pro-
. ceed cautiously. The learner should wait until he/she is established in
town or until sufficient contactsﬂire made”before showing interest in a
tutor Then one should ask respected members of the community who might
be recommended (Hiring someone w1thout a recommendation is a real
gamble.) One might ask other vo]unteers, teachers, your landlord, vill-
age head, pastor or other such persons

It is always good to not commit one's self too soon. That is by
saying that the period is temporary, for a few weeks only.or that one
wants to try a number of people, one can avoid the problem of being
stuck with someone who isn't working or of the embarrassment of hav1ng
to fire someone.

- . °
L 4

/

Finally, when the learner has found a tutor.with whom he/she feels ~—~
confident, the arrangement can be made more permanant. It is only at

this time that thelearner should gradually allow the relationship to
deepen. : ' ) . .

)

11.2 Organizing a Learning Schedule . -

~

“The most important point to be made hefe is consistancy. That is
whatever program the learner decided to set up; it should. be followed
religiously. 1[It is far better to ma1nta1n a modest commitment of only a
. few hours or even-less than to set a schedu]e of *learning that is too—//
ambitious to keep. ", The learner should endeavor to establish learning

 times that dre unlikely to be disturbed by specia]éevents, and in the
event that they are, the language session'should be rescheduled.

v

The secona most important'thing is to structure the sessions so
that the Tearner and the tutor are aware of what is supposed to take place
during the session and what is supposed to be done by the learner as
preparation or follow-up. The following schedule “is des1gned for a Tearn-
ing session involving three contact periods per week. This Structure is
probably too ambitious for the learner who is also holding down an 8 hour
Jjob, but if followed will allow the learner to progress rapidly. In the
event that the learner has less time to commit to the 1earnin§ of the
language, the schedule can ‘be pared down. “

y

* ' ,),‘
LV N

4
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5 well-written Tanguage textbook ought to have a large number of

dri]]g that can be used in the selfsinstructional mode.

Most such text-

books"are organized so that a chapter be completed each week by a class

meeting five hours per week.

The fo]]oﬁ?ng outline suggests one way in

which a textbook chapter c# be organizedinto a weekly lesson plan.

*
’

71.3 Use of a Spoken Dialog ; o

Class (1)
Period
#] . \
(2)
(3)
“Home- - k])
wark %‘
#. -
, (2)
.
) -
(3)
- (4)
VAN
Class * (M
Period - {2)
2 7
; (3)

>
o~

-

Listen to the dialog with book closed, for ;Qmpre-
hension. , Record the dialog with a cassette tape
recorder—for later use.

Listen to the dialog, this time following the book
(listening for word-divisions and other phonological

-«

cues)

~

Ana]yze the dialog for content. Work with your tutor
if necessary so that you understand the full meaning

and. structure of each sentence.

-

Listen to the dialog on the cassette recorder for
comprehension so that each sentence is (correctly
identified and each word is heard as a separate
entity. (
If the
structure of the dialog is unclear, return to the
written text, f0110w1ng the spoken -dialog word by
word until it becomes clear.

4

Repeat the above as often as is necessary.

Write the dialog several times, copy1ng‘d1rect1y from
the text (not from fmemory).
Enter new vocabulary items into jour notebook.

®ﬂ
Listen again to the dialog spoken by the tutor.

N

Practice saying each sentence with the tutor (using a

backward buildup if nec®sary) udtil,eaqb.sentence of -

the dialog is said flawlessly at a normal rate.
Prattice dialog with tutor or with othér learners in
the class. 8 .-
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3 0
Home- (1) Memorize dialog for following class. For béginnérs
work this dialog will be quite short (3-4 _lines) but by, ‘
#2 the end of the f1rst year, these dialogs will en]arge

to, about 20 lines per week.

N Class . ' (1) - Use—%he«ddaleg~in-c1a§s; -RemembefAto simulate the
Period context of the dialog compTetely; stand, sit, look
. . #3 the other persorf in the eye at the appropriate t1mes,
use props. 5 . oL .

(2) Develop variations on the dialog us1ng word substitu-
" tion or sentence *#gransformation" as appropr1ate to
your level of knowledge.

11.4 Use oﬂlwr+tten Texts

Written texts should consist of short (ten-s¥ntence) descriptions,
" stories relevant to a specific context. As the course progresses, the

texts will become longer. ¢ .
. . } . " -
Class (1) Presen&atibnl recording and analysis of the text.
Period #1 . ) . ’ ‘ ‘
Home- . (1) Listening comprehension of the text (senteénces as
- work units;, words as discrete entities) and the writing :
41 » * out of the text (not from memory). : _ .
-Class ’ (1) "Practice in hearing the text wich phonemic accuracy,
. , Perigd ¥ . - practice 1n saying the text at norma1 speed with
S #2 . phonemic: accuracy
) Home- (1) Memorization of the text (now that it is understoéd
- work . both syntactically and phonet1ca14y) Th1s w111 in-= .
P ' §2 . volve writing 1t out, saying it ora11y, and tracking Z/”’/
i : the taped ve 1on to—achieve normal.speed and timing. ©
+° Class - (1) Recitation of text orally and/or writing it down from ' { ,
. Period #3 . memory. ' - . . ’ '
J
Homework #3 (1) Correctipn of noted éﬁ:;;x§> - !
J t
4“\) -
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38

’

A11 drills should be taped for home listening and pract%ce.

1)

2)

Phono]og1ca] drills:

“Basic phonological transcr1pt1on can be learned through dictation
exercises. Errors in these dictation exercises will reveal probliem
areas in phonemic discrimination.

In consultation with the ]anguage'faordinator and the textbook,
discrimination drills, including minimal pair exercises can be pre-
scribed, recorded and used, both in.class and at home. N

It is important to remember that learners must be able to hear .
phonemic differences before they can be expected to articulate them.

Once phonemic differences are\mastered, accuracy can be further
improved through transcription exercises. Articulation can be

further improved through dialog and text repetition, tracing and
memorization.

, Syntactic Drills:

Each drill begins with 1istehing comprehension. It is important
that' learners comirehend what is going on: the purpose of «the
drill, the meaning of the words and constructions invo]ved,jand
what they are supposed to do with it.

'Once the drill is understood, learners should go through the drill,

repeating ééqQ}séntence after the tutor if necessary until normal

* speed and accurate pronunciations are achieved.

The drill is run according to the specifications given in the tepr
book. Answers and résponses must be given’'at normal speed. If that
is imposs{ble, either go back to the praceeding step or abandon the
dri]1‘and consult with thé ]anéuage coordinator. Thé dri]]'shou]d

.be practiced until it is carried out perfectly, though this mastery
'+ need not be achieved during the first running of the drill in class.



3) Vocabulary:

A minimum of 40 lexical concepts should be acquired each week.
'These may come from the text or from the genralized vocabulary
- . lists.

i

Several types of~drills have been developed for the learning of
vocabulary in the Communications Handbook companion volume. Space
does not permit a detailed statement of these drills, but the

Y

following 1ist is indicative of the types involved.
(a) vocabulary

(b) flash cards with pictures on one side
(c) related vocabulary lists .
(d) the sens-it-cell

12. Conclusion

This chapter has summariZed the thinking, strategy and methodology
involved in the study- of a foreign’]aﬁguage and has gone'jnto the plan-
’ ning and construction of these learning materials. If is présented here
for the express purpose of providing thg learner with a.genera]eunderf

standipg of the task and the way to proceed. s . }
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CHAPTER I} - .

INSTRUCTIONS TO TUTORS ‘ ’

¥

-

- 1. General Remarks

. The chances are that if you have been asked to tutor someone in a
Liberian language, you prdbably have never taught your language to a
foreigner before. If this is the\base you may be very worried because

+ You are not sure about what to do. If you are worried, continue to read
this chapter, for it contains a set of suggestions about what is impor-
tant in a language learning situation.

: 2. Preliminary Considerations :

Even before you det started, there are some important considerations,
the first is the organization of the Tearning situation. The Tearning
sessions have to be cons1dered important by both the tutor and the
learner. To emphasize the importance of these sess1ons, 1t is important
to "mark" these learming”sessions as follows.

A. Time:

The sessions should have a specific beginning time
and'a closing time. Ihese times should be kept the
same from week to week. There should also be a°
pena]ty\for lateness and no mgtte} what the reason:‘

- A4

missed sessions should be made up. : - e

. B. Pﬁace:

. A “The sessions should be held in a specified place
which is cons1dered good for learning. Tables and

»
stra1ght cha1rs§are considered better ‘than sofas and
beds. Classrooms are better than homes, but homes
are better for most people than bars.
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There should be an agenda or class plan of what is to
be done during each period. This can be prepared
either by the learner or by the tutor, depending on

¢
@

what has beeft arranged. An‘égenda should contain a
. . list of topics to be covered, including: (1) pages : :
- : " 4n the textbook, (2) correction of homework, (3) prac-
tice of dialog, (4) taping of dialogs, (5) vocabulary i .

= study, (6) free conversafion and so forth. These ’
agendas (technically called "lesson plans") should be
stored somewhere (a file, notebook, etc.) as a record
v of accomplishment during the course of study.

D. Preparation/Followup
- ¢

[

‘ . A learner should expecEJto do out-of-class preparation

‘and.followup for each session. This may fnvolve study-

//// . ", . ing fhs\dialog, grammar, cultural notes, taped aspects
) . ~ ‘ofﬂthe class session, vocabulary wark, preparation for

' cTass discussions or taking excursions into the Jans.

— L . Quage community to practice what has been learned. ‘ .

Whatever the event, the tutor and ]earnér should agree ~

to the prEparat%on and followup activities, preferably

, . in writfng (see agenda) before the end of the preced- . . '?'

. - 1ing class. ’ . . ‘
€ .
v v .

® 3. The Role of the Tutor =~

2 ) N

<

~
In most cases, the tutor is not required to be an experienced lan-

. guége teacher or éqmeone 'who knows a great deal about the grammar of the -
1anguag¢ being studied. - Rather, what is expected of the tutor js simply ]
what fo110ws:],° ' X | . . . »

A. An ability to speak your language clearly b

. ® - ,

* B. An-.ability to be patient

L J ~

C. An-ability to point out and correct mistakes.

»
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4. Classroom Rules of Order-

There are a number of rules of running a c]ass, which 1§ ‘followed
w111 help to make the class situation useful and productive.

A. A]way§ have a session agenda and stick to the topic.
(see 2C above)

B. Always begin on time and stay within agreed upon time blocks.

C. 'Emphasize the use of the target 1ah§uage. The tutor should try
at first to explain things, directions, concepts and so forth in
‘the target language using English only if absolute]y neceSsary
(the use of §h911sh is usually a hinderance ‘rather .than an aid
to learning another anguage).

D. Drills should be run smoothly with nb detays or interruptions '
If the learners are taking too long to respond, it will be
neceésary‘to simplify or change the drill. The instructions for
running each drill are given along with each,dri1l in the commu-
nications handbook. A drill can be simplified either by skipping

) the drill a1together or by eliminating somqapf its complexity.

One way to do this is to treat the drill l1ke a dialog to be
learned (see instructions for learping dialogs in the commun1-
cat1ons handbook). Once fam111ar with the conten* of the drill,

_ ) it can then be re1ntroduced as a drill; this t1me\w4th better
results.

il

. o Another way, is to have the students .read the drill from the text-

) ) book, though the normal way to run a drill is without student gse

. , ‘ of textbooks. These dril}s should also be. recorded onto tape so
that they can be replayed as one of the homework activities.

. If you and the class are still having troub]e with a drill, ask

. the lanugage supervisor or whoever is in charge of the program -
; . to help you,
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While many tutors think thaf they have to provide more than this, this is
all that is truely necessary. But, at the same time, the ab{lity to do
these things is very important. Because of this, the above points are
discussed in more detail below.

A.

Speaking Clearly

When you speak your language to your students, you should try

“to speak at a normal rate of speed. This means Fhat you shou]dq

not speak too rapjdly as 1f you were in a“hurry, or too slowly,
as if you were talking to a small child.

Being Patient ) \

It is impo;tant-to remember that learning a language is a slow
process because it requires a lot of learning: not only new
:vords,'but new wéys of saying things which are very diffexent
from the way that the learner is used to saying things. You will

find that a learner will forget much of what you‘tell him and that-

is why you must repeat things frequently: dialogs, storys, dri]]sl
and so forth. From the viewpoint of tMe tutor, it appears as
Ehough the learners are not very smart. -This is why it is so
necessary for the tutor to be very patient with the learner.

Correcting Responses

While it is important to be patient, it is also necessary $o

correct errors in the-responses that learners give. If they say
something ihcorrect]y, they should be told that it s incorrect
and be asked to say it again correctly. One wax to do this is to
simply repeat the response correctly foli.«ing an incorrect re-
sponse. - The learner hearing this will then correct his response
following the model of the tutor.- If it is a matter of pronur-
ciation, and the ;tudent is unable to pronounce it correctly
after ‘two or three tries, then the tutor should te11 the learner
that the pronunciation is still incorrect, but that it will be
possible for ﬁim/her to correct it later on. Remember, if the
student is shown that his pronunciation of certain sounds is
incorrect, the chances are that the student will learn to pro-
nounce~th€ sounds correctly in timeﬁfé} '
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g " CHAPTER |V

) | KPELLE SHORT SUMMARY" REFERENCE GRAMMAR

/
Preliminary Remarks

- This reference grammar is a summary of the-basic grammatical struc-
tufes in Kpelle. It is written for the generad reader. Those who wish
more detail or a more sophisticated 11ngu1st1c ana]ys1s are referred to ;
the linguistic materials available in profess1ona1 pub11cat1ons, part1gg

- cularly those of William Welmers on phono]ogy and morpﬁo?ogy As mu¢h
as possiple, I have tried to use Welmers' term1nology to reduce confu-°
sion. The reader is expected to refer to other sect1ons of this hand-

- book for detail on Mande phonet1cs and the Mande 1anguages,
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THE SOUNDS OF KPELLE
You will understand and pronounce Kpelle better i{ you begin your
study with the Introduction to Liberian Languages. This section provides
an introduction to hearing and producing the sounds of Kpelle. You wi%]
find it helpful to review this lesson periodically throughout your study.
To speak Kpelle well, you must first learn to hear it. Many times

.. . ) . i .
you will think you are hearing - and even speaking - correctly, only to

find that you are mistaken. Try to practice the drills in this lesson

until you are fairly prof1c1ent then the rest of the lessons will Be ’

easier and you will learn faster.

<
1

The Alphabet .

The sounds of Kpelle are represented by the following a]phabet
Examp]es of words containing each sound <are given. Have your tutor
pronounce them for you. (You may wanf to tape these at the end of the
session so that you can listen to them as you hav% time.) 'Be careful -
do not expect the 1etters to represent the same sounds 45 they do 1n

‘English. The two-letter combinations 11ke /gb/ and /kp/ represent s1ng]e

sdunds .=
§ggég ~Examples - ~ Notes ~ “ ~
fal o Saja' 'sheep' similar to /a/ in 'mama‘ - .
} namu ’ ;fight' S ) ; )
, sdle  'medicine’ . ' S .
/a/ ' fia ind’ " strongly nasal - ‘
sda 'honest' ’ é
/b/ ___ °- bere  'trousers'. . some speakers do not distithish
. bski . 'bucket’ . this sound from /67 .
bala 'bush dog’ ’
/67 Ba+ - 'rice (cooked)', o R D
" béla tsplit, . N . T
- 66 ’ 'open" . j;; ' ‘ - ' ;
s365 ‘EQ;oundhoa' : "t o e
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Sound Examples Notes -
/d/ da- . 'and’ S,
~—" Denig "April’ ©
Dukdo ‘Monrovia'
/e/ | de 'river!’ this is not 1jke Eng]ish’sound /ay/
] népe 'which' in 'say' - Tisten carefuf]y,
pene "turn’ ﬁ oo
/&/ kp&la .'water deer' | -
T
le/ lele ' good' ﬁ :
. meni, 'business’
/E/ fig . 'head pad'
AT fag . 'wind' ) )
folo ‘shine’ |
/9/ gala "box' ' -
gwe 'banar;:? \ - N
e/ - ‘gbai - corn’ this is not /g/, /b/, or /By
\ gb3ms 'wasp' 2
- gbée 'who' - \ '
/x/ \x‘, yau 'yam' /
yele - ‘when’' |
yele 'day’ .
/i/ . ilaa 'your name' this represents 2 sounds: - the vowel
_gbig "bed' similar to /e/ in 'he' and the vowel
mina 'spoon' | similar to /i/ in 'hit’
pili "throw' )
A s - 'spider |
’ ' tiya 'taboo' -
/k/ kia - ¢ ‘see C
k¢/ *do' " -
. kolo', 'poor” : .

4
. ) - "~




Examples

. kpao

kpee «
kps kpa

'knbek-knock'

48

Notes
_contrast with /gb/

/.

' RET
1€1e
11

this is simitar to English /1/ in
some dialect areas and less similar
in others.: ?of]ow your tutor's
pronunciation. ,

meni
mulun
mina

. 'business’

v
& . - 4

'ofder sibling'
TN

(3

AV S
[} ]
. sle?p

Mygg- CJFQSh;‘ ’

Jlike /ny/ in 'canydn'
L

. 5§§{rd',, _ similar to /ng/ in 'sing’
"“?OU@ ﬁf""? . .
Cale NI
'your, head'

“far away"

I'get old!

[ 3
>/

§ T

'y .

: »
N

- H
§ Q; :’-z) ¢ -

-



——~ high to low. Théy are marked on the vowel as follows:

-
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\ -
Sound . Notes ’ .
/t/ ‘one’ , .
'toat’ ’
/u/ puu | . 'ten' -
tuna 'rain’
R nua 'people’
C Al - - fla l‘powder'j
ista 'nose’ ‘ E\
/V/, 4315 " 'black snake' . .
va. ‘comb’ | , .
- — & =
/W, wala 'thousand’
A . - -
\(oo "“language’
L Y
‘ T
/y/ yaba  ‘onion’ ,
' yee thingt . o, 1
Y29 'wet' N :
z 200 . 'doctor’ .

tones \_

There are three levels of tones in Kpelle: high; mid, and low.
Further, there are two contour tone patterns: high to loﬁ, and mid\to

’ -

high - /‘/ zd0 ~ ‘native doctor'
,mid - /no mark/ ' tuna 'rain’' . g .
Tow - /~/ ny>% ‘ 'be afraid’ .
high-low - /*/ sda 'today" o .
mid-high<low - /*/ tisd 'sneeze' . '
g Ay

ST
b
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\ = ’ .

PHONOLOG_Y:\%C,\ ‘ )

t

1. Componants (as represented in the orthographic system) -

p t «k kp'
b d g gb ‘ .
f s ' .
v 2z + .
b 1 2
W r y _ :
m n 0 : . , o
& ) )

_ Dialect Notes “r/////
a. .In the areas nearest the coast, /s/ is similar to the English /s/.

In the middle section of Kpelle territory, it is often closer to
»Egglish /sh/; while,in the nQ[Ehern areas, it is often pronounced
as an kEnglish /h/.

b. In the northern areas, an /1/ will often sound midway between /1/
and /n/ when it is the first sound in a word, or sometimes be
replaced altogether by /n/. Y

3

c. In the northern areas, 7y/ between two vowels. wiil often be

- elided or changed to a /y/ type sound.
LS

. d. In the northern areas, an /r/ between two vowels (as written in
the texts) will be pronounced as an ¥1/.

” ’ . -

2. Vowels .
e D - . &,
Front Mid Back ]
High i Ty B ' i
Mid e . | 0 ' v
£ . . 2
Low a a . e

. . < , ..
a. Vowels may occur long or short. When long, they are written as’

*

two vowels., .

3
)
4V



1
Round back vowels, when followed by a.front vowel, are less
rounded and somewhat more fronted. ) /
/i/ after /y/ is.not pronounced.
Nasalization is significant. There is a difference in meaning

~ s . 3. .
between sii, 'spider' and sii, 'tribe', for example.

\ .
Tones, Stress, Intonation

>

a: There are three pitch levels:- high, mid, and low.
b. There are five possible patterns in a wqrd:

high throughout: pele 'also'

mid throughout: pele 'to start'

Tow throughout: pele 'small’ .

high to low: -pére - 'side (of the body)'

‘mid to high:]ow: pomﬁq 'germinate’ *

Sc. Words.with high, high-low, égd Tow tone patterne have stress on
the -iajtial syllable. Mid-high-low haVe stress on the second
. vowel, since’'this stress is automat1c and does not d1fferent1ate
h one word ‘from another (as English stress does in ‘'progress' as a
\\h un and 'progress' as a verb). In the area around Gbarnga, /k/,
and, most frequently /y/ are not pronounced when- they are in
an unStressed sy]]ab]e between two front vowe]s.

d. *~ In some\yords, ‘the patte¥rn h1gh or h1gh to-low becomes high- £0- m1d
These-are marked in the Totot& orthography.

The patterys presented.apply to words wi thout prefixes or suf-
fixes. Affixes carry the#: own tone patterns. '

f. In a pause, suai]y marked in writing by a comma, as in English,
the last syl ab]egtone will rise sharply, and a sl1ght pause

will ensue.
-

To mark a que tiod° the last non-low tone_will be noticeably
higher. If the sentence has-only Tow tones, a11 Tow tones are
< s]1ght1y h1ghe{ and tense.

/

A . E
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Other

B

a. After a mid tone, low tone becomes high-low.

.Example: pére tdn> 'one house'

taa tsnd> 'one town' - ad

b. Kpelle, like several other Mandehlanguagesj changes the initial

.consonants o& some wbrds when a nasal sound (/m/, /n/, /q/) cOmes

before it, or when a low tone is placed on the syllable. Mis

- happens frequenfly in Kpelle. These are the changes:

p > b b+ m
t - d 1 =+ n N
> g Y > n i
kp - gb W oW (or o before u, 0,5)
f.> v y - ny orn
S + v ] *
]
' .
- r 4
] .~ -
’\
‘ ) |
‘A' - * . d . * -
/ ‘ >
e .
’ »
b d [ .
. \ -
- g

“s
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WORDS AND "CONSTRUGTLONS

4 . 3

Nouns and Noun Phrases : ]

1. Independent and Dependent Nouns (Alienable and Ina]ienable) .

r o Independent nouns are items which are either abstract1ons wh1ch

are not usually possessed by anyone or items which can be obta1ned
? and disposed of by a person. Independent nouns may occur with or
without a possesipr indicated.

Dependent noyaa are those items regarded as integral parts of
the possessor - they cannot be transferred or discarded. Most of
these nouns are body parts, re1at1ves, or ‘membership names. They

1wax must have an identified possessor, Dependent ouns fall into
two groups - persons and non- persons Persons alterrate consonants,
while non-persons do not. K ' )

Exampte: 1 lee 'your mother' gdlon nee’ 'the chief's 'mether’

. L) .
N ¥ pdlu *'your back’ gdlon polu 'the chief's back'
Persons ‘also have a plural form: the suffix /-ni/ (after /n/,
/-mii/). .
Example: {ﬁﬁég 'your child’ i 10n1i 'your chi]dren:
There are also some dependent nouns derived frcm verbs by the
addition of a suffix /-i/. ' de '
Example: see 'sit down' i see . !your seat'- R
. '
2. Plurals '

Most Kpelle nouns have a single form to répresent both singular’

A

and plural. Whether there is one or more of'something than one is
indicated by the contéxt. However, there is one category of nouns
which does have a plural form - nouns which‘name or refer to people,
such gs mother, father, child, etc. \Tpe plural is indicated in

this way when the noun is dependent: (pronoun) + noum + ni. (If
einoun ends in /q/, it will have 32 /nii/ for the plural.)
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" When the noun is independent, the plurals are varied. They
" ‘ Y will be given in the vocabulary in the beginning. If you learn a
word which you think should have a plural, ask your tutor. .

.

“Examples: nuu s 'person’ . nua ‘people’ s
lolon 'child' nia-pelee  'children’ -

3. Possessive - : ’ ; {

=<

5 - *In marking possession, the possessor always comes immediately
before the possessed noun. Generalty, the first noun will be in
~ the specific form. :

<
»

’ Example: Nolon goi - 'the child's stomach’

A pronoun is also used with dependent nouns if it is a noun de-
noting a person.

Example: NOlon née : 'the child's mother’

4: Specific and Non-Specific Nouns

In English there is a difference between "the table" and ."a '
table". Kpelle makes a similar, but not identical, }eference.
" For example, in English we always say, "the sun is shining", but
erfle uses the nonspecific form: "a sun is shining." On the
\ other hand, a amle to whom you owe fespect is always addressed_by
his title in the definite form: "the Sir." Others may dr may not .
receive such a mark of respect. Dependent nouns almost never occur
in the specific form. ) ’

S ' The specific is indicated by:

T

\
low tone + noun + i
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o

‘Examples:

pele hause" bé]e% the house
Bo1i goat « molii the goat

wulu tree awulii the tree

The low tone affects the initial consonant (see the Grammar Note
in Lesson i.) There are two additional notes:

a. When a word ends with a /n/, then the /-i/ suffixed is lost.
Example™N—galon...'the chief'.

b.  The two falling tones fall only to mid in the specific.
Example: kalon...'chief' galon...'the chief'

c.  Whep the word ends in /u/, it willfchange to an /i/ when the
/=i/ suffix is added.
Example: wuru...'tree' nwdrii...'the tree'

d. An /N/ may g&company the low tone.

Exa@ple: wﬁru..,nwﬁrﬁ?

l’ \‘

One additional note: if there are two or more adjectives and
the noun in the specific, on]y the hast adJect1ve has the specific
marker as well, ’

Compounds,

Two or more words may be combined to form a new word. In all
compounds, the final stem has a low tone (or hﬁgh-]oy if the pre-

(]

ceding word has a mid-tone).

——d

Examples: “: A
kals 'book' i‘? 2/ laa 'leaf’ kolo-1da 'page’
tou pa1m nﬁf{; wils foid' - tou-wilo 'palm 0il’
kélen motor:igﬁic]e'kpere " path’ , ké]eq-pépe 'road’
tée ch1gkgn -ydlon ‘'egg’ 'tée—yé]oq' 'chicken egg’
mi 'to egifﬂ .- sale 'medicine’ /mii-sé]e "pill!

/ ) Yo =

vy
fe e —— y
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N

. ' '
A special class of compound$ are reduplicative forms.

Example: kpiya-kpiya 'important' A b
6. Noun Qhrase° -
The word order for a noun phraseiis as follows: )
1) possessor; 2) noun; 3) adjective; 4) numeral; 5) spegﬁfic suffix? \.
6) demonstrative pronoun. < . /




1.

57

Pronouns

Subject’ Pronouns

er]1e has three sets of subject pronouns. Note that it distinguishes

petween a singular and plural ‘'you'.

*

Affirmative - for Present, Future, Customary tenses

Singular
st na ‘T
2nd ba (va) 'you' .
3rd a ﬂhe, she, it'

Negative - for Present, Future, Past,

-

Singular
1st Fé
2nd ife
3rd vé

L]

Plural

kwa 'we'
ka 'you“
da (di) 'they'

Hortative-Consecutive tenses

Plural -
kafe
kafe
difé

Affirmative - for Past, Hortative-Consecutive tenses

-

Singular
1st na
2nd i
3rd e (&)

Affirmative - for Conditional tense

Singular
1st # na
2nd ba
3rd a

Negative - for Customary tense

Singular
*1st fa v
2nd ifa
3rd ™ va

Plural
k@
kd
di

Plural
kwa

-~

ka

da i

Plural

kifa

kafa )
difa




Negative - for Contrary to Fact, Conditional tenses
. )

*Singular’ Plural
1st ndi ' ki ;
2nd i kai
3rd el. dii .

l

L]

The forms below are alternative pronéun formations. The first set

really represents the verb kda + a subject pronoun. [t'is often
used as a substitute for the pronoun alone.
I'm comjing. fgda pai. ' na pai,
You're coming. ikaa pai. ba pai. ’(ya pai.)
He's coming. gaa pai. , @ pai.
We're coming. kukaa pai. kwa pai.
You're coming (pl.). kikaa pai. ‘ ka pdi. .
They're coming. dikaa pai. da pai.
2. Object Pronouns ) ' 4
Singular Plural
- 1st N ‘ine ', kd 'us’
2nd 1 'you' . . ka 'you'
3rd ) '‘him, her#it' = di 'them'
These pronouns come directly before the verb. - .
Examples: ngaa *“see me'
kule - !teach us'’
3. Indirect QObject ' ‘

In English it is possible to say either 'give me, the book' or
‘give the book to me.' Kpelle also distinguishes between an ob-
Ject (bobk in the above exémp]e) and the person to whom things are
given, said, shown, etc. For this second function Kpelle uses a

" special set of pronouns:

ma me ‘ kua us i'
ya you kaa -your _
ma him/her/it dia them \Y

’ \ .. (J“J



59

These always come after the verb as iin: ) »
e mo ma. "He told it to me." C T

You will find that many of the Kpelle verbs which usé this "ma"
series are the same as those in English which are "to me" verbs.~

. But this 1s not always the case. In Kpelle, for exampla; “helpﬂ
...kpon, uses the "ma" series, while "give"...fé uses a'differeng '
pronetun set.,altogether, the "mi" series. Hint: Use "md" Qhen-*
ever the sentence seems to require.a "to __" form. You will .be .
‘right more often than not. Whenever you notice a verb thh,ag
"ma" after it,. take note of it, so you will remember. i

'y The "mi" series generally indicates 'on behalf of' or 'for'.
o ke o
yé © kda /
M- die ‘
Example: Ge mi. 'Do 1t for me.' )

4, Pg;;g§;1;e Prounouns

Indep@ndent Nouns
of ‘.. ‘my' . ki ,'our!
{ 'your! . kd 'your"
) ‘M3, her, dts' o df Cthelr g

When a possessive prondun 15 used, the specific suffix must be
placed on the noun.

"7 Example: ndpered 'my house' -

Rialect Varigtion: The singular possessive pronouns vary some-
- what, In the northern areas you may hear/nd/ or /a/ for 'my', /&/

for 'your', and /ni/ for 'his, her, 1ts'. Thus; Tisten cirefully for
what your informant and neighbors say. A\:o(mko sure you use the

right tone or there may be some confusion, '
5
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Dependent Nouns

é N
Dependent nouns require a possessor.

N ‘my’ . ku ‘our’ -
‘ 7 Ctyour' v 7 ké ~ 'your! A
" 'his, her, its' df i 'their' «
(Examples: Adn 'my‘father“ . kindg . ‘'cur father' ,
indq  ‘your father' kandn 'your father' (pl.)
hi nan ‘her father' dfq@q "their father'

A
L]

Independent Pronouns

-
®

Independent pronouns are uséd in marked complement construction
and also in some emphatic situations. These are:

nya T T kua Y 'we! 7

fa (ya) 'you' - \\§ kaa 'yvou'!

‘hya (18)- 'he, she, it' dia“.. . 'they'
Examples: nyd be. . 'It's me. .

11 a-dia. ° ‘Take them."
. »
Conjundive Pronouns ’ ;
ka you . >

da " he '
dké . we %l

!

2

Conjunctive pronouns are used only with another noun or a

singular pronpun in this format:
)

H

pronoun ’ pronoun + remainder of sentence

- B
Examples:
Da_Moses da pai. "He and Moses are coming."
Kwa Moses kwa pdi.  "Moses and I are coming."
o
Ul
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This can also be used to express the idea of accompanying someone
or Some people Thus, the sentences above could also be translated
"He is coming with Moses" and "I am coming with Moses." /

/

R 7. Compound Expressions

) /
» The f9 rst element of a compound expression is the»prpnoun ka,
da, or kwal\\““\
The second element is: a pronoun showing ®ither 7ﬁe person you
qre “speaking to, or those you are speaking about." /
. The third element, -mi, occurs only after Egg_or/gjg.to indicate

that the whole reference grodp encompasses more th’;an" two people. ®

/

Examples: da nyaa '('they (iné]uding”tim)' {
da dig-ni 'they (including more t4an 2)
kwa ya 'you and I' -
. ka nyaa: ’ 'you and he' (ydu including him)

The subject pronoun in the sentence follows three pronouns and
agrees in person and number with the first pronoun in the combina-

tion. So: . +
Kwa nya ki 1i daai su. 'We (he and 1) went into town.'
Ka Elomo ki 137? . 'Did you go with Flomo?'
| f
8. -po

-po is a dependent noun which occurs frequentfy in Kpelle.
Basically, it expresses two kinds of ideas: indirect object and”
possession. To an English speaker it w111 seem like a pronoun. ‘
y Examples of its use: "give it to us". dee kup3; ‘“where is your
homeb" :.1po taai koo., Sometimes it will best be translated as a
possess1‘p pronoun - ours, mine, his, etc. But in Kpelle, it is
a dependent noun. I h |

o

S
[y
[ 4
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Adjgctives ' ) .

_Where there is a mid tone on the noun 1psmod1f1ed

.62

AdJect1ves function d1fferent1y in er]]e from the way they do in

. English. First, there are 2 major classes of adjectives: predicating

and attributing. Predicating adJect1ves, by far the largest c]ifs, are
derived from verbs, In other words, if you know the vefb, you c&n pre- °
dict the adjective.form. The meaning, however, may differ slightly from

- the meaning of the verb from which it was derived. The word kéte, 'big'

is the only adjective that does not differ from'the verb form. The chart
below shows you how édjectiveslare formed. Although this chart will help
you, produce the r1ght adJect1ve forms, fluency will only come when you

are so familiar with the ad3ect1ve forms that you do not have to use these

forms. . . N
» ) ‘ ) v 4
Verb Stem )
Monosy]]ab1c Stem Bisyllabic Stem. Consonant + N
Consonant + Vowel ’ Consonant + Vowel + Vewel + Vowel
. Consonant + VoweP\

_Suffix €. C+ i, e, ore CVC + i, e, ore CV+i,e,oreg
‘Suffixa | C +a - CVC + a CV+a
Suffix 5 all others . all others all others
Examples:

tama . “to be plentiful® -témaa_ "d Tot of"
Tele . "grow, flourish" 1€lee "fine, nice, pretty"
kpalu "get ripe, redden" kpoluo . "ripe"
wig "get heavy" wiei "heavy"
. . 1
Note: the suffix has a high tone except when the stem has a 1ow
tone; then the suffix tone is also low. ‘[,

(
: A]ternative]y, the adjective can be formed by simply altering ,
the tone of the verb: 1ow*tone replacing the stem tone’and high-1ow

.
L

~

»
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Example: /

-

Y32 . "get dry"
seye ¥do *'dry clothes"

~/

1.. Uses of Adjectives \
More important are the uses of adjectives.' They car\ be predi-

cative - that is, act as a verb. Remmeber, not all adjectives can
be used this way. '

[y

object + adjective stem + suffix vowel + i

©

= /'
Examples: \ .
-~ faai "It's hot." -
nyai faai. “The water is ‘hot." ‘
4 . ku kitei "We "are big."

«
1

Note: the English translation uses a subject where Kpelle uses an- -

object.
! Negative: fé + adjective stem + nf
¢
. Examples: )
s Fe faa ni. "It is not hot." _
, Nyéi fe faa ni. "The water is not hot." .
- o 4, . .
. Kufe kete ni. "We are not big."
.. Adjectives can also be used with a noun to form compound words.

And as in the case of compounds, the second member (the adjective)
N has a 1ow\tqne.

‘ Example: - , . &
' 616 "empty"
sen-folo g "dish"’
& £0 / .
Q . ' ) oo~
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The English speaker will find it difficult at first to know
_ when to use the verb stem and when to use the adjective stem as
if 3t were a verb. Generally the verb stem is ySed in descriptions

..."That girl is pretty."...not "That is a pretty girl." Also,

the predicative implies only that a certain quality is present. -

The verb is used in expressing the activity, how the subject got

- .the quality, who made it so, etc.. So,-in saying something is red, "
we use the adjective form "kpolus." If we want to say it got dry,
Wwill be dry, the sun dried .it, etc., we use the vert form "kpa1p.” .

Verbs can.also function as nouns without adding any suffixes.

For example:~ nlma..."to steal":

A Humdi. "He is stealing it." /
(low tone marks the object it) o
L} . )
A nlma kégi.* "He is makiny steal." /
fumadi. "He is a thief." .
*nUma is @ noun here, the object of the verb ké..."tB;qeke, do." | “/ )
s . . » ) » /
w . P /
2. ‘Adjectives as Nouns - , . o/
V £ d
Adjectives can also be used as nouns. For example:
, ‘ t N
- kete "big" T
" géte "a big one" )
getei "the big one" /
~ . - : R i / -
The speaker asMumes that you know whii ch things are being discussed. :
» M ‘ ”” i -
3. Adjectives as Adverbs X ‘ e

P .

They also function as adverb@ - in marked complement phrases.

ez

[ 4

a + low tone + adjective

—

Note; a is the preposition or particle mean
0o

vy

ing with.

/




éxamp]es: # .

Y 2R T N N
€ a nelee. .. v "Do it well.™ L
[ . *
aa a nelee. "It is good." |
. [P ' . ) . -
ke a nelge. "It was good." t, ‘ .

! , .
Note: the kaa forms are equfvalent in meanihg\to the regylar

predicative. The “éﬁké" forms indicate past.

- e -
¢ -

Comparisons

English has .comparison using different forms ‘of the adjective -
large, larger, largest.. In Kpelle, there i< no change in the ad-
jective for any of thgée meanings. Often, the mganing comes Qrom
the context:" if you ask what animal is.big; by implication you
are Asking which {s biggest. When the meaniﬁg is unclear, Kpelle ~
speakers will express the comparison explicitly using the verb tie

to pass of surpass. <%o: for something -er than something else: <

¢ -
- .

~

€€ ... Ma —gr‘

M~
ct

~

e 2 .
zeyei ni neleei € tée nyita ma}\f/ ' -
{ "This shirt is better tpan‘%h%tcone.“

Literally: —this shirt is good, it §urpasses that one.

Example.

L

-

[f some hing”fé the ~---est: <

L7

noun + specific + adjéctive + specific |,
A+ LY
. =
Example: ) s
zeyei neleed + "the best shirt" . -
[f two things or actions are simila};
. cens yée v I (for things) :
— i X
A ] - §° ’
=~




Example:

zeye 01 neleei yee nyiti. - ' ‘A?
"This shirt is pretty like that one." < o
L] ‘. “ ' -
. ) * . ‘
... Yé& berej... | for attivities, )
abilities, ete.

»
.

© .

Example:

Fa sen kda y&e berei ya gaa lai. ‘
"I don't see the way you 'do." \ .




Numerals

1. "Numbers
The Kpelle numbers 1-10 are as fo]Jon:

tano

] \ © 1%5lu mei da 6
feere | 2 ~ 130lu mei feer 7 ‘
saaba 3 1551u mei saaba” 8
naan 4 1551u mei ndan 9 S
1551u 5 puu 10°

To express a number 11-99, this is the form:
w
puu X kau X
- < |

If you are expressing 20, 30, 40, etc., sthen it isqghst:

»

\ 5 puu _X e
Examples: \\\\\\\\\
. puu feerg = 20
0+ 2 =20
puu kau 100 1u megi feere = 17
10 kau o+ 7 = 17 . ,
.o puu saaba kau feerg = 32 \\'
’ 10+ 3 kau+ 2 = 32 y
To say a number i the hundreds:
qun (pblu) 10's
-~
»
‘) r)

(2
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—

Examples: _
nun tans pdlu puu néaq kau nan = 144
100 4 polu 4 kau 4 = 144 ,
nun 125 lu mei feere = 700
. 100 x 7 = .700
. “~
To say a number in the thousands:
— ,wé]a nun
¥
( .
Examples: ' .
wala féere nun saagp pdlu puu = 2310
1000 + 2 100 + 3 polu + 10 = 2310 v

et

) Note: In counting, the iéa]u of 1531u mei da, etg.. is'usually
omitted. ‘ ‘ !

-
+
>

Numerals - . . ' . ]

Numerals are similar to nouns in Kpelle. They can be'given’
a prefixed low tone to indicate that a certain number of the total
s being discussed and are known to spedker and hearer:

-

[

' ’ N <«

v tano & -one' - dono 'one of them'
ta .’some’ da ‘ 'some of them"

If the;numgxa] is modifying a noun, however: then the 10w'tone-\
only affects the Qgpn and the number keeps its stem Form.
. ) ) ’ \
Example:”
"some houses (of those, already

beré ta
. . -
. mentiorfed)"” .

#

i
1




>

-3,

The specific suffix can also be indicated with numbers: ’
L A '

-

. \ ' ' [} b [} . ‘ .
d;tona... one dono....'one of them' - dsnsi...'the only one' *

i
‘

feere. . two'- veere...'two of them'  yeerei..'the two of them'
. 'both of them

Note that neither ta nor keelee takes the sﬁecific.

Noun + Number - -

a

¢

In Kpelle, the noun comes first, then the numeral.

=~

Example: g . ‘
e

tee ‘naan "four chickens"

There are several words which act as numerals.

¢
Examp]e::
ta + . " "some, any" ' »
kélee RIE )
tee tamaa kda be. "There are a lot of chickens here."
tamaa | ' "a Tot of, many" : S

- 4
”

Do not use the specific form for the indqpendent (the first) noun.
You can use numbers without the noun.

ExampTéK . . : o

véere = ¥ _ "2 of them"
veergi o . “the 2 of them"




identification ‘ ;
i

-]

To ask what the name of an object is, you say:

Le Be ni? 'What is it?"
Lé be 417 'What is this?’
Le be ti? 'What is that?’

The answer is:

X ka ni.
X ka ti.
Examples:

rp 2 . .
Le pbe ni? is this?’

r, 2 . .
Kpee ka'nl. is a chair.'

Locatjon

“Where questions are very similar to "what" gquestions.
form is as follows: .

i ?
1s ¢ Ty

is here.

is there.

’

)

|
£xamples:  Kpee 13 koo? 'Where is the bench?'

Kpee 14 B¢, “'The benéh is here.')r

4

. i * -
Location and identification sentences both form their‘negative in

the same way: ° -




-
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"
. fénqf ‘This is not ___ .
fe ti 'That is not __ .°
fé b¢. ' is not here.' or:
- 'There is no ____ here.'
- ____ fé naa: ' is not there.' or:
'There is no ____ there.'
Examples: : S !
Kpee fé ti. | ‘That is not a bench.'
Kpee™fé naa. 'There is no bench there.'
A variant is this: . _ .
£ - . 'This/that/it is not __ .*
' is not here/there.’
) _~ 'There is no _____ here/there.'
~ ‘ ' , '

'Ihe meaﬁing of the statement depends on what was asked.
Example:  Kpee fei. - 'This isn't a bench.' |
' 'There i3 no bench here.' etc.

+
¢

.
3> How Much/How Many

“~

The Kpelle word yeelu is a‘question word requesting information
- about quantity. It translates into Engljsp,as either 'how much'

or 'how many'. . . . -
- \ - [N U
- Examples: - S e o
How much (does it cost)? = yeelu’Be?

’ e

" How many are there? ‘ Yesiu kaa naa?-

A}

How' many __ did y&u bring? = Ya pa a ____yeslu?
- '

-

ey
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4.

»

Locatives

N

In English we usually describe the location of something by
using a prepositional phrase - "iﬂ the box," "on the table," etc.
Kpelle uses a s stem of nouns to‘express these ideas. Ybu have
already learned here/there. (naa/Be). As you can see in the
dialogue and text, the other locative expressions are noun
phrases: generally an independent noun followed by a dependent
noun. Formally it is:| Y,

4 . . ‘{’

possessor noun + locational/spatial nouny depe%dent

+ specific form

Examples: °
Possessor Noun { Dependent Noun
pere . ‘'house’ + Comu 'space inside’
= BErei mi..."inside the house'
. ’
pere "house’ + - la 'space at, space near'

= Bérei 1a...'near the house'

. ’ N . . ‘
Nenii gaa Bére1 mu...'The woman is in the house.'

¢ , -

Further, if you want to‘indicate the location of the activity ex-
pressed by the rest of the sentence,  this phrase is placed after
the verb. If placed e]sewhere{1n the sentence, these noun phrases
can be used to, express s11ght1y different ideas:

as indirect object: ka kaa berei mu..."We looked inside the house."”

P

.as the subject: Béfei mu tei......"The inside of the house is

big-"




Marked vs. Unmarked Lomplements

-

In Kpelle only a few phrases come after the verb in a sen-
tence These phrases are generally referred to as comp]ements
There are two types of canp]ements Those labeled vnmarked are
so called because they earry no explicit grammatical marking.

Examples: bérei kda daai pdlu. 'The house is on the other side
) of town.
bérei kda‘naa. 'The house js there.'

Others are called marked complements; for example, G¢ a maa
felaa., 'Do it quickly.' /a/ is the marker. The important point:
these are the only types of phrases which come after the verb in

Kpelle. Complements are a very small set of construyt1ons in
Kpelle.

Marked Complements >

e
erl]e uses a marker /a/ where in English we might use an un-
marked object. Quite often the idea is "with something" or "in such

and\fgfh a way." So, for example:

a1 pé a nyéa. "They brought fish."

is more literally:

A} Al 2

e ge a nelee. "He did it well."

is more litersily:

“They came with fish."

. "He did it in a good way."

You will generally use this correctly if you can turn the sentence
into a "how" question: "How did he do it?", "How did they come?"

/a/ is sometimes expressed in a pronoun form /1a/, which is
just 'it', 'him', or 'her'. ~Thus, pa 13, 'bring it."

Note: a is the preposition or particle meaning with. -
/
Examples: N
Ke a nelee. "Do it we]]i"
Kaa 2 nelee. “It 1s good."
E ke a neles. - "It was good."

»},.'
)




Note: The kda forms:are equ1va1ent in meaning tq the regu]ar pre-
dicat1ve. The e ke forms 1nd1cate past.

7. Objects . .o : - &
. In Kpelle, all direct objects.come before the verb. ) :
Example: Ki zuai son. 'We catch animals.'
8. be

Do not th{nk of /be/ as 'is'. It 1sz'f.' be ois used in two -
ways. The first.js the use as part of the question 'What is th?s/"_
© that?' Notice that /be/ isimid-toned, nat high, in this phrase.
(/B&/ with high tone occurs in questiensfabout location.

9. Emphasis

&

]

Eé is used in emphasizing a word or phrase in erf]e.‘ (In . . >
English we cén resort to a change in voice tone. Do not try it in '
Kpelle.) ’

.
. B .
* . ® - -
. : . .
0

a. to emphasize the subject df a sentence...

: |
< |

|

. |

Y ;
) subject + bé + ..... " |

-

® ;
for present (conditions), past, and.future, the subject pronoun
.is not present.  In other tenses bé + pronoun forms ba.
& ‘ . 3

Example: - v

- M .

&

Nee gaé'saa.s "His mother died."
Lit: "His mother, she died." .

)

b. to emphasize an object: move the obJect to the front of the

P

c]ause + Be + remainder of the sentence

Example:
4 . M ’
qé malan q{ rya. "1 bought this rice. '. . C -
M31aq of bé nd nya. ."This, is the, rice I bought " : :

ol R
Y]

. » -
R >
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to empnasize a complement:

>

' .- ’ . ~ N
for marked complement: place complement without marker at the
beginning of the sentence + Bé followed by the remainder of the

sentence + la. : L ’
.' ‘ [ 4
Example:
05 bur11 tee a gbeya "I cut the tree with a cutters.®
Gbeya bé nd nurii tée 1a. "It was a cutters I cut the tree _ *.
with." . /

\ ‘ :///

for ‘an unmarked complement: there are two forms which express
-a s]ight]y different meaning. The f1rst expresses the idea ~
. of emphas1s on the part1gp1ar Tocation, while the second em-

phasizes where a]together So, for example: ' S
. ‘. .
nd bu heyii si. “I poured it in the fot." )
can be: ) L A
' heyii 85 na bu zu. o {t was THE POT I poured it 1n+p "
" neyii su bé 44 bu "It was the POT (not something else)
’igaa. . I poured it into." o ‘
For the first type, ‘the comp]ement but not the. dependent 1oca--'
tive wdrd, is moved | ont fol]owed by Ge and then the re-
mainder of the sentencé + the d,pendent ndun w1th a 3rd s1ngu]ar -,
possessive pronoun. ,In the secondﬁkase the who]e phrase, 1n- .o
clud)ng theé noun, is moved, fo]]oWed by Ge, the rema1nder of .
the sentence and finally naa in the p]aCe of the comp]ement L e
. (Expressions of time mdy be treated as either object or marked . . :
_—

‘complements.) . - o e -




t .
Often it means that.part of something i§“yours -"you have a share

L -

wo is sometimes-used to indicate_ or emphasize possession. ’

Examples: - . R
. . . A}
i wo loii - . your country )
ce T ku wo molog ( . our fice (our share of “the tota]) B
r . _ . ‘ (Gur own rice) .
L X [ v . '
i 0 7 - 11, Next Week g ) . C g . ‘ AN
- v N LY [y ’ ' . ) T
, ndkui,ni means next week unless used with.a past construction;
R © then it medns last Week ' T S e
' 12. Yes and No. "Owea" rea]]y means "what xpu said 15‘correct" '

- . ORI LE S

. and "kpao" means "what you "said is not correct.”-.Thus %he ‘correct’

answer to "Don't you have bananas?" 1sé"0we1" or "Yes, I have no
>

il o bananas." . . ‘ . LT B . .

. e ' N -«
) ca * . . - . . ERS

‘H’n . .
13. "erra ye" 1s often translated as "please". However, it is. ¢ R .
more 1nd1cat1ve of supplicationthan the Eng11sh please. It is
e quite p011te Kpelle to omit a "p]ease“ where We fee] it necessary . ’
. ; //1n Eng]1sh The' Kpelle will use. "kpera ye"'whe?e the request is £,
7 . seen’ as unusua] Qr sér1ous,.or to ﬂnd1cate persistence. You can -
l +best learn its usg by obsery1ng‘when it is used. (Also, the use of.

’

. Y Y beg you" in L1ber1an Eng11sh is para]le] to “kpcra ye" “in Kpelle.)
' ' . . oo - g :;‘,l;
; ’ . <Y 2 " ° 4 . . \
. 14. Ya 11 m11-ta? . ' T e e, : —
N ~~'» . . B Y 4 ., ;.

- ’ /ta/ 1s a word wh1ch makes the que§§1on more polite. This is- '
. Jorque111e Kpelle. In Sanoyea er11e,xthe word uséd®is /na/. These .

h Y o .
. -, are placed after;the Verb “in short qua§11ons wnsn agdréss1ng someone '
B td whom you want to'ghow.reSpect ar, fr1ena§n%p Fé11ure to use .
. , thangs not rude,rmweyer o g T .. ¢
. ‘ o ' : v 4 x
3 ’“» e o" : \", ’ q‘ . '? 3 PRI -8‘ L)
« b ] ¢ 3 Yorw [y .o _
© T e - < £ - .
] M “ .y N ~ l . ‘.-, -
. d S, oo - [ SN .
B \0 . q - ! s .
. = . - ¢ L4 " . 5 -
& = - pw 3 i . .
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Cannectives -

in many waySq.

77

Just as in other languages, sentences and words* can be 1inked

* i .
-« .
- 4
.

¢

’

da which js usually translated as Mand" joins “ordy 2 nouns or
;ga ‘npun and a thivd person pronoun.

-
A Y
€ .

>

*

Examp]é:

qé,malaq yH'da yaBa, "I bought rice and onions."

o

S\mo and Fulumo came."

-, kpeni fei'means “"because" or "for", kp€ni fii means "It is
not without a reasqn", so it-always introduces the cause or
reason for the previous statement. ' '

téaéq kda naa.

.-

- Sumo da Fulomo pa. -

e: .,

.
~

. Kpéni, f&i, ya "Because there ds a lot of
water there."

~

v
-~
-

. ’
.maa-meni na‘means "for this reason".

.

(You also hear msnl ma) .
It emphas1zes that what you, sa1d is the Teason.

‘s
l

-

Example:

’
NN

KO pa yaba meni ma.
.

®

"We eame for onions."
v

a k& t1 medns "in that-case." It genera]]y introduces a

sentense’and refers to what has JUSt been said.
f~ o . -
. g L

“In that case, ydu'11\hav

v
.

Examp]e ‘ .
‘A k& tf, fée T manag nii,

>

.

, nyaa £é can be translated as "consequently" or Yas a result.

It can connect two clauses or introduce a sentence by. referr1ng
@

e [

to what has gone before.

.
PSEES

Examp]&
Myaa bé, na 131,

("And so I went." "

e"to eat cassava."




ERIC

kele means "but" and for the mbss/part
/

English.
Example:

Kele, ku fe pa ni.

78

- '[ .

/

N
7

\

. {"But we didp't come here."

N
e

i

B

is used just as in

S

Y

4
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Re1ative Clauses

In Kpelle, ‘a relative clause 1s a sentence marked.with the
specific suffix -i attached to the.final “word to. ﬁnd1cate that 1t

is functioning as a relative c]ause The object or comp]ement

refers to what is in the relative clause portione

-

o~ ’ »
. Pid }‘\ .
Examplés: " SN
“Fe nuui kolon e.pai.
"1 don't know who came."

Lit.: [-not the person know he it came.

Gaa goloi ]6n81, Sumo e dee boi.
"He is reading the book that Sumo gave him.".
Lit.: See him reading the book, Sumo he it gave to him.

(quaégmes, nyii ("who" "which") or yii may occur at the beginning-
of th Of course, an entire sentence may serve as a

sentence subject or modifier.

main e]ause.)

Examples: {

Niui e wée pai, e .l
sda.
Béi kélee a 11 ndai, bia

’ A A e ",
man ba pari 11i.

. ®

“The person who came yesterday went
today."

"Wherever he went, you may go also."

.

.Bgi, which comes from B¢ + i, is used to make a relative

- Clause indicating "where." .

-

AY IS

\ . o

~

y 2 . . .
643 clause + naa + + 13

— -

Note: even if the final word in the phrase has a spec1f1c marker

Li, still add an -i.

a third.,

Example:’

Bei na 191 nadi...

Egi na 1i naa a molon...

If the word ends.in -ii, ‘however, do not add

-~

"Wherever. I'm going..."

"Where I took the (fce..."

Q .
v
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" Verbs < ‘ .
1. Verb Forms
- ‘_&
“Present dr' . na pai. I am coming. stem + 3 .
Progressive Fe pdi. [ am not comiy. stem'+ 1 \
. future na pai pdi. I will come. - : jstem + 3 * \\
Fé pdi pai. I will not come. _ stemo+ 7 7 ™ )
+ Past na pa. I came. © low ‘
. Fépani. . I did not come. stem - I
Customary — na pd. I come. _ . 1 ow
- Fa- pad. I do not come. Tow
Conditional qé‘pﬁ, el If I come, ... “Tow
na wala pa, .. If I do not come, ...  stem.
. . . ;\ hd o
. Imperative Pa! Ka pa! Come! (s.) Come! (pl.) stem - -
© 7 ffe pa! Do not comely " 16w
Hortative- . na M . and (I) came stem .
Consecutive ... fe pa ».. and (I) didn't come Tlow '
NSompleted na pa. I have come T stém
Action \ .
Irrevocable or nad pa. I'have just come. stem
Recently’ Com- N |
,pieted Action %
i - . 3
Contrary-to- ndi pa, ... If-I had come, ... ~ Tow : ;
Fact Condi- Fei wala péd, If I had not come, stem }
.tional difei 13, they would not have low ‘ §
' v gorie. ' ,‘ : ‘
® -from Spoken Kpelle . ) |
Willtam E. Welmers: |
" Liberia, 1956
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2.

8

4

-

Imperative . Bt

In Kpelle the imperative is expressed:

) - P

(ye) + verb stem - “you (sing.)"’

kwa + verb stem - "we"

ka + verb stem - “"you (p1.)"
Examoles: " (ye) pd. Come (sinq?),

ka pa. 4 Come (nl.).

This is used in the same situations as the Fnglish imperafive.
» .
The Teqative imperative is formed as follows:

neqative pronoun + verb stem + low tone

Examples: ifé pa. . Don't come (sing.).

kafé pa. ' Don't come (pl.).

. _ ;
Present Progressive ) .o

> Te a !
1

Th¥s is the same as the English /-ing/Zform of the verb: . "I
am coming.", "He is kopking.", etc. In Kpelle, this form is ex-

pressed: - C

. v,
subject pronoun + verb stem - i°-. .
™ . : - ‘ -

!

[ ¢
. The negative iy very similar:

W

~

« " .

\ i
negative;subjgct pronoun + verb stem + i >

~

&

7o = . . , . /
Examp1€s: N g . .
= Ay ‘ f Y " . ) ‘ » -, . * »
a pai.....'he is coming'.....a - he + pa - come + { - ing
* . di Tonoi..... ' they aFe.counting' ..... di.- they + 1dno + 7 .

7/




) 82 - |
.« 7 y
: - /
{
‘ ) & el .
° Examples: .
’ A- 1 J-Lb 3 ]
ve pai. He 1s not coming.
dife lonoi. ) - 'They are not counting.'

This verb form is quite useful - think how often you use the En-

glish eqﬁiva]ent. There is also another similarity to‘English: ot
it can be used to jndicate something which will happen soon - he is
coming (this afternoon). (The low tone of the suffix /i/ affects

mid tone verbs so that the sequence is mid - high - 16w. Examﬁ]e:
"a paai...he is killing.) '

E

4. Immediate Future

Just as in English we say, "I am going to go “o school." with -
the meaning "I will go to school soon", Kpelle speakers say "na .
1ii Ti"..."I am going to go." This is npt the only future, but it
. , isjoften used. . -
] subject noun + 1i1 + verb stem - <
N ‘ ..
‘ L 4
! \
( §,
¢ , a ™ ‘mii. 'He is qg}ﬁg to. eat.' )
: di 1i1 1¢. 'They are goirfg to teach.' = «
' 5. Future ' \ \
The future is expressed byf
, subject pronoun + pgi + verb stem + },
. ' - A.( . A . - ’ ;
Exgmples: na pai 1i1. “T will go." -
( ' ©a pai mii. "He will eat.” .o
\ ) & N
i -
. t
N \ 2 Y
Q . S . ‘




The negative:

? A . A} .
Fe pronoun + pai + verb stem + i o . a

e

I A .
Examples:  Fe pai 1if.
‘ Va pai mii. ,

-

* senses of "going to" as in "I'm

Past Tense . '

The ordinary past, used to
before present is formed:

3

This is used zﬁen we use "will..

"I, will not go."
"He will not eat.®

" in English ana also the future
goiﬁb to town tomorrow."

refer to act1v1t1es ‘that oecurred

-

pronoun + verb + low tone

(same as Hortative)

- i

o
Examples: 5 .
e lono. 'He spoke.' ‘ :
- ? ? A
: ku ba mii.(:;/ 'We ate rice.’
Negative: ii
. ’I :
' ’ . [ )
t ‘ + negative pronoun + verb stem + ni b T
oo ; - ‘
o . % 0
Examples: R Y '
. . .
ve tononi. 'He didn't speak.' | ‘

! N 4
ife mii ni.

< j .

“You didn't eat.'




7. .Completive -

d This expresses the idea that a process or action is over (com-

p]eted) For examp]e water is heat1ng and when it.is hot, it is

:hot: Ryai aa fda - 'the ;\ter is hot.'. It is finished getting hot.
¢ In Other wgrds, a completive expres§es a state of being which is the
result of gfevious attivity. Th%Q’is the commonly usad .verb form for
the useful verb kaa, 'see', which,-in Kpelle is seen as a verb ex-
pressing an outcame. You EEVE looked for or at something and the
result is,that you see it. The formula forythe completive is:f

i

- } I -aa pronouns 4 verb stem* . e

- .~

© . .
- Example: Daa 11. “They- are gone."

(*Some verbs with mid-tone are higfi-tone afteﬂ!% high or mid-tone.)

The formula ‘for the negative is:

!
!

-y

L]

(/ fe + nii + verb stem + ni s '
. , .
Examples: ~Difé nii 1i nj. " "They haven't gone yet." S
Nyai fé nii-fda ni. ."The waterdsn't hot yet." T ‘
~ h ’Q '

Th1$ verbal expression has a slightly different meaning, than an
adjective - like form:

. ) a) Nyai aa Fia. ~ "The water is hot." (Completive)
b),  Nyai faai. “The wate;‘is hot."
!

Essent1a11y the d1fference 14es in the emphasis - on whether the inter-
est is the outcome of a process or just'a statementiof fact So 1n
the examp]e above, a) would be conrect if you'were waiting for the

. water to heat’up; b) would beecorrect if you tested the waFer { it

»

-

is hot or not.

~
-
4




9,

8. Completive General

‘

This differs in meaning from the completive (recent) only in
that it makes‘no statement in itself about when something happened
or how permanent the change in state .is.

The gereral form is not
restricted to recent events.

¥ A
t ' 2
A
na pronouns + verb stem
% N El
Example: a pa. "He has come."
vs.: aa pa. ;fy "He has come (recently)."

<~

* The negative isi the genera]Apast or the completive (recent).
However, with some verbs - like do, promise, agree, believe - this
Verb'form is'emphatic It essent1a11y expresses the 1dea that the
comn1ttment has been made and is not changeg. ‘

Some verbs - agree, promise, bekieve, do, etc. - sometimes use
- the cOmpleted action v@rb form. for emphasis .even though the speaker
"may be referr\ng to a present activity.

Examples:’ = B ~ ° ) \

A faa. s L e does agree." ™He agrees."
"He has agreed."

|
Us1ng A faa For the fdea "He agrees/ﬂoes agree" is more emphat1c thag
A faai. "He is agfee1ng "

. , Q- & ) . . » . \ ° f
U_sed_t_o N : C
. . 8/ . ‘ X
To express tﬁé ?dea 'used ‘to" when referr1ng to a-period prior
to the last 4 i? 5 ES hs, you may use kaa (kana). b .o
. - - .
R 4 ' . © . - N j !
“? 4 . R
o pronoun (present) + kaa + verb
egéy — AR B ;
, B “
. Example: , fodd o SR .
3 A F 2R S S R . * . ! "
. . N e kda ké a nélec. "He used to do it well." .
% h ? - - . ~ ) , ' )
. ' ’ » . -' "‘ ‘ L 9 a -, , N /\ A
¥ . . . ) ’ Ze -

i N i

."1/ ’ \




11:

Negative:
fa + kaa + verb
o ?
»r
Example: .y
g fa kda ke & néles.  "He didn't use to do it well."
. _10. “Habitual S v . s

?

This verb form is used to describeran activity or ability that
occurs as a matter of course such a¥™"I go to church on Sundays,"
or "I.eat rice with pepper."

e

.

present pronouns + verb + low tone

» 3

~ : : ~
Example : . , o .
Da 5p%1eeewoo Bo. - - "They smgaR"er1?e.”\
» -t .
This can express the idea "I 'come every day." "You swim’
(every day)." ) '
Stative ‘ , . |
Stative is & term used to refer to a class of verbs which use ‘ A
'@ marker to indicate a condition of being: I sitting, I ‘am \

-ni" s always

t s . .
&fstandingY etc. For[?gw, you need oglﬁerememben_thrge of them:

sit, stand, sleep. used in Sanoyea Kpelle. In

 Jorquellie, it is sometimes omitted.. - . S S
» ' ’ . "
‘§gbject prg%bun.f-a'+ stem + ni Co

*a - ‘ : i , Y . ) .
. . - o o " T e
Example: Kaa seeni..."You (p1.]) are seated." YA I

. - v ' ﬁ . -

As you might suspect, it is not the commonest verb férm. - :
- o, 0

‘
» B

[y



Customary

Example: - Kwa‘kpélss < W00 85..5?We spedk Kpelle."

S

negative pronoun + verb stem + (ni)

Example: Ife see (n%)...."?ou are not sitting."”

- -

This fis simply the form of the verb used in discussing what is

ordinarily or habitua]]y true. In English.we say things like "I

speak English." "I go to shcool." These same ideas are expressed
' ,
through use of the customary form in Kpelle.

A4

+
pronoun + mid tone + a + verb stem + low tone

£

L4
¢ e

'

Negative:

- ~-

subjéct pronoun + fa + stem + Tow tone
© VT e

Example: K&fa'kpélee - woo bo..."We don’t speak Kpelle.,™
. \ ‘ ! -
.fa [ RN ku fa we

t

b

. . . 8
ifa L you ka fa . you
va _ he, she, it di fa " they

Hortative/Consecutive : S ?

First; Took at the uses of this form of the wverb. It is
used to exgress\jdeas like "we should,"” "let's," "have. someone

-

do. " . . . | s

Examp]és: 4 ) He should co.
- Let's go. '

-

&




.

88

This form is also used for the second of two verbs when it ex-
presses the result or goal of the first verb.

r ot 0
Examples: . Pa ldaa. Come and see it.
‘ N . (Lit. - Come you it see.,)
na nweliil na f?. I want to qo. .
.- (Lit. - T it want I ao0.) _,

N

-

To form the hortative or consecutive:

2

pronoun + verb stem oo™ }
. .
- I
These Ere the pronouns:
qé [ ' ku we
v you (sing.) ka you, (p1.)
e she, he, it ° di they

.

As you can see, tﬁey'differ only in the sinqular from the other

~

pronouns.

r

The negative is formed ‘as follows:

a

l negative pronoun + verb stem + low tone i
If the first verb is nesative, then the negative pronoun is not
used for the second.

a

Examples! ‘ fee vé'éé. It's necessary that he not
” . ‘ qo.. g
@ ‘ : ( . He shouldn't qo. S
. fo awelii na 1i. I don't want to go.

This verb form is also used for narratives (relating stories%wgtc.x

*

iy S ’ ' ’ L‘



14.

15.

16, ¢

L 4

ol
[00]
(Yo}
oy
-
-

c o, . .
s O

M>
M

N

\ . . P _
If you use fée and a clause with the verb n the hortative~ |
consecutive, then the meaning is that sémething is required This

is the idea we express in English as 'must' or 'have to.' - '
R < 1— . . - Q .l-. . .
Example: Fée 1 11. *'You must go.' ) ) .
yele da - 'suppose ... then' v . ' . i
‘ . ‘. , : o / P N ' -

A sentencé beginning with yele da, with the verb in the con- '
secutive or the cohditiona], carrigs the'méaning 'suppo§e‘l.qj . ! ii
then.' R - . i * .u ° . “’ .
Example: yele da nlu pa, ge ... 'Suppose someone goes, then .

LY

Contrary to JFact

The following verb form' does just what the name sUéQests:
used to tells of a condition or wish that is not true.’

e

past pronoun + -1 + verb sfﬁ9-+]ow tone

4

' ) or
’ L , , P
- \ 1]
. Y . ‘
past pronounﬂ;\Qggm/¥/$
* ', .
; )
Example: ‘ . . .
-nai pa or 0ai pai "I wish I were coming,.."
Tolon el Pé,_éT . "If the child were coming...he"

Note: 1if you add a third action (if tHe child were going, he could
_take money and ﬁuz it), then use the consecutive for the third verb. “~
. ) - «

. v
»

s

i | i

. A
‘past pronoun + -1 + wala +.verb stem

Example:

el wala pé...- "If he hadn't come..." /1 ~

, N
' -
o -
>

9 - ; . \




bt ’ » B . 0]

‘ A P SRS .-
. . % ,‘Q‘ ' . [ S
R Y . . ] ; r\ MG R & N v, .
° past negative pronpuq +-1 + stem + Jow tone ¥ . .
. - N N A ,,—“ :g . M R N R
. . '9 . - .{. .. Ll & "' . «
Note: a]ternat1ve1y the ma1n clduse may,be: kproncun + 3+ fe + . N e
. e o S ~‘w A‘ Sa L. ~ 5
: and/or the verb stem +3. LTl .iﬁ K . x . ‘
M - - -« " N v D
- . o . . !‘ . [5 : . ,0_ 4 « 4
- ) Q. X . ] . . ] L. - "is M .',: : . . ao
| Example: ) Sy e ©-
. " kufei pa. . 7 'we would natshyve éome" "
; ‘ s 57w e Y L.
This verb form cdn al'so, be used. to expreSs s Ould’ﬁave W S
‘ : T *s“ . o... - : : . 2
s . . ¢, ~
R »- o
g : A — N
,pronoun + i + pori ‘f.stem + low tone *1 e S >
| ¢ P . . w N *
} . \ ek, “ e
- , N . B
. ) .. MU . - : N ., Lo
~ E£xample: . : ) T . C e DR
o ) L. . el pori p %he shoyld have come" T
N 1 \ [} o s
< . v ws . s NP I X . . .
17. -The Conditional =~ - _ ., & ’
* ’ ’ ¢ ) v - L :
L Most often the idea expressed by this form can best be expreSSed .
| . as "when..."-in English.- Sometimes, "if..." wil] also be appropriate., -
‘ «
| This verb form is used to discuss something that has not happened or ‘
_happens- only sometimes, or is not specific, ' '
| - Lt
P -+ , . 5
| . L S SN
. . _pronoun + verb + low tone ‘ . -, .
) ; -

.
A - - »
. . . Y - e .
N *

a mii "when he ate..." -
a kpala "wheff it is‘dry..." ’ ) .
A\l . : . ) ' »
. . Pronouns: qpa kwa b _
/ . \ \ (ad v 'v
v Ba(ya) ka @
’ a da - " ! o
L) (§] ‘ .

<
l\u




Negative: U ‘ . )
i . 3 3 e
r~ - 2
pronoun + la + verb stem\
. B " ‘ "(or wala) 4 . - ,
. ' Ve ‘ - "
Examples:- o,
oy, A il k
v alamid- "if he doesf®t eat..."
a wala kpala "if it doesn't dry.. "
e - .
. . ' !: . ) - - ..)‘4--—-———-— o~
Nothk . sometimes‘-i' ke + verb stem + 3 ﬁq,m§é¢“59d for the nega-
- | Y
“tive form. — This is slightly dif--
ferent in meaning Examplke: ? ’
- ala ké b4 mii. - "If he is not eating rice..."
ala Ba m11.~ "If he does not eat rice.. - '

1N

Alsd, past action is often expressed by us1ng a relat\VE c]ause

clause. ‘ ,

v

for the when,..

There are two other ways to express obligatory action: \ .

Maa -nge + hortat1ve-consecutuve sentence means shou]d do some-~
thing. ’ | _ : &

Example:

-

"I should sing."
"I should go'"

“~ I d
Maa-nge na wile ‘tdo.

[Sd ’ .
Maa-nee na 1i.

Gaa sen + hortat1ve-consecut1ve sentence ‘expresses "need to"*
or ought to." :

Example:

[ ’ ’ 3 ’
Gaa sen nd wule too.
¥4 I

Gaa sen na 11.

“"1 ought to sfn%." . - ‘
"I need to go."




3

20.

.92
r\ 3 <

\

19. To Have 8
In Kpelle "to have something" is generally expressed D 119
a verbal form of "in my hand".

Y

Independent nouns: -

' ’ ) \
X kaa + possessor pronoyn + yee + i~

=
%

This is equivalent in Teaning to "I am having it in my hand".
. S

T Negativer - Ty T
¢ . ’

? 4 .
X fe + yee + 1 .

There are a few Qther verpa]s d? this sort: they have both noun

and verb characteristics, and a meaning of place and continuous action.

Examples:
L tée kda ﬁyééi. ' . "I have a chicken."
tée fe nyedi. < ' "I don't have a chicken." \
. . N N S 3 .
mi ba ipo tadi? * "Where is your home?"

~

(Where is the living place?)

kalon "to know" can also mean "to suppose” \Egﬂguess"Aor "to
think."

a. To express a meaning of "1 know something (now)" use the. horta-
tive-consecutive pronouns and the verb in the stem tone.

Example:

na ntui k31s1. "I know the man." ‘.
— ‘, i Ld

b. - If a sentence follows kolon rather than just a nominal ‘object,

then thé.meaning is suppose, or guess.




Example: ' -
j} géloq a 11i. "l think she's going."

To express the 1dea of "know" in this context (with a sentence
complement). k EQ ggg is used between k>1on and the sentential

clause. B

Example:
qé golan kpo a "I know (for sure, for true)
Y N . "l ‘
gee a 11Y. she's going."1

C. ' express a past meaning, the auxiliary verb k& is used.

’ +
s « | ‘pronoun + k& a + kolan 2
Q ©
or :
s 0" B o * e‘\-
‘| pronoun + kolan + k& ' .
*  Example: .

PY
)
na_g3lan ke a 13i. "1 knéw she was going."

-

d. In all other tenses it has the meaning of "know."

- > ]
N .~

wgli :
W1i has Some parallel distinctions. However, in the present
it is treated as a stative verb if you medan "like" or "love."

'e o
Example: . s ~
rn N . ¢
na niui gwelini, "I like that person." ‘
L . . .

If ke is used as an auxiTiary with past ténse, then wé]i deans
"want" rather than "1ike." To indicate the "want” meanifg is
present, use the regular present/ . ) »

o . . N o




’ 94 . u :
o
. ’ - \
o N .
- Examples: i ‘
Ve T £onoa L N
na oweli. i1 Viked nher. : .
na ke a oweli, T wanted it." . ~
’ . [}
(Note: use weli in an adjective form.) v
na owelii... "I want t0..." N VoL
-
l -~
- 22. - Ke is used before the verb stem + -i to indicate intensifica-
tion. This ¢an take geveral.forms - as ft answers the tense for
s the clause. ] -
e “ Examples:
\ \ A A 9 - ’
e ke pai. + "He was coming." -
. a pai kei pait "He will. be coming.“"i'ii . &
» .
- 3 23, * K ke is used when the speaker does not knew whether an event
, will occur or not - corresponding to ours"if." A 5& is placed ber
N fore the remainder of the phrase which is in conditional form.
: ’ X L
Examples: . ’ i - . N
- S L s 8' Y " : " ‘
. a ke a pa mi1. If he eats rice.. . . -
. a ke a kpala. “If it dries..." ’
- —~
74 o °' " y 1] ’ ' f\\ A\
24. Keg is used to express the idea "while.
. 3 . - N Y
7 ‘ | - : N ® .
’ * ’ . ! .
pronoun + kee + verb : T .
» . ) t ) . -
. / .
. : 5 . [N
, ¥ - Example: _ g \
. . di kée pii.' "while they_wesé com%gg..." )
- 'di kée mii. “while they were eating..." “. ’
i t - - . ) . \ , ) .,
> v h -~ - ’-
\
7«1 v ! dq L)
3 v )
; ’ o ¢ "‘( X .
. € o .. . P .. )

o,




The Conjunction ke ) ’ C .

Ke is used to connect tw? phrases which have the same subject. -

] - (These phrases do not express the idea of first one thing affd. then
anothér - use consecutive for that:). -

+

) ) i\\ .| phrase + ke + phrase® _vérb with Tow tone
. N ! !

~
f

t ¢ Y
" Examples: | - - .
\ ’ ‘ ’ v . ! .- . . ’ .
A ba mii, ge seye pala. . "He eats rice and weaves cloth."
PR ’ .. . -
A ba mii. . _ "He eats rice." a
\ R -
A seye pala. "He weaves cloth." .
\ 3

\]

26. More Coordinate ‘Sentences ‘.

. \
- ¢ . .

’ X ’ ’0 3 4 »
R a. . Fée followed by the negative conditional or consecutive, but
" . g Dot at the beginning of the sentebce expresses "except" or -
% . "unless". - ) ‘ .

: : Example:

- | Fe mii-sen,wé1ii fé¢ tuma-laa.
\ - N »'I don't want any *food except greens."

&
¥

> ' b. -If the verd occurs in another tenge, then the idea is "before."
. ¢ o

Example:
. £ // ' » . . A . -
‘ T« Ko opori 1i1 fé¢ é pé.

. - - _ "We can go before he comes."

. ' AL

. c., If until is meant, use: kwa pai + clause describing first

‘ . activity then second ctause.’
L 'h ¢ v

3

» kxamp]e:

© . i

Kwa ‘pai kulad mii ku.lée ser}i Gbomue.
) . ", "We will eat before we reach Gbomue."

° - . .

> .

) ™~
v




.

[N

1:b and T.c may both translate as “before" in Ehgl1sh The difference
. 1n Kpelle is this: S . {

-. . .
s

FEe "before" means that something 'must be done before the
act1v1ty described in the second clause. - v

Kwa pai until" r "before" simply means the act1on w111 occur
before the action in the second clause.

i
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.’~K9£LLE-EN61£EE AND ENGLISH-KPELLE DICTIONARY

The process of writing a dictionary is a large and tedious process
of check1ng and'rechecking entried against usages not only by one sbeaker,
but by many speakers. A good d1ct1onary shou]d contain samp]es of sen-
tences to illustrate usage of the entry. What follows then by definition
is less than a dictionary, but on the other hand it is-more than a word
Tist, for it does conta1n information on parts of speech, d1a1ecta1 vari-

ants and wsage. When using this- d1ct1onary the reader is encouraged to

cérr;ct or, modify transcription in the light of experiénce a to make

additions when new words are ‘identified.




A4

‘a t‘% bdlo-kwelee

A. B. Q
a bala ;
particle used in post verbal ., rattan " «
. phrases, often "with", "for" . '
- "by means of" bala
] . bush dog J
a . ' (
{contractioh of kéa) bele .
N trousers, pants ‘
Age ' o
Harbels (r bene
o ' still
aba . . ~
“hour i bia : :
. ‘ -beer
Afeko ’ L 1
Ivory Coast Bikana i \
. Buchanan
a fuo ° .
unconscious ° <*Bon yeei ma
_ . ; "Bong River
a g?:e s N
in order to boki :
. . , : bucket
a gee len o L . /j
how bolie-zu
X ’ thin' ¢ {‘
a ke (conj) . C !
in order -to, so that 310-pdlo .
D e : - old, ancient
a ké balo i LT ~
to be getting better boron-kpalai
. * November .
a maa felaa N . . - e, .
right away, immediately, soom - b3yee “(see p3ye)
. L - oL ., . % color ‘
a tai su-koya seye é lee kpee o X . .
a long time to get well. bl1o-kwelee
4 ©, eggplant
’ PR * -
‘ ¢
L7
. p i
. R ‘ {




bear fruit

cooked rice

baa-ke-maa
to obey
Ty

baa-ki1a-maa
to disobey

ba10
to cure, to heal

e

Eara 3
brass

baraa-y&e-mei-yalee
to win

~Barao )

‘e]]owmate, peer ,ﬁ(_end

. pl. baraa
bére o

’ trap: Bare t& ‘set a trap'

be

(4

part (USed to emphasize subj.,
obj., compl. and after question
words:)

be (adv)
here: Be pere "this w y s
€ ni ma 'over~kere', béi
ke]e -naa (in phrase)
‘wher ver

-bela (suff) - ]}

' (1rregu1ar plura¥ form of

niu): * t7i ké-nuu 'worker'.,

tfi ké-bela worker§' '

béela
black deer

, bele -
réspect

\56100 ’

“50160

Be]e-kpe-goi
" (kpoara)
hate

bele toli boo
. to invite

Bso,.Eeleo (Jorquellie)
chair, bench

Bere1-gono {(Jorquellie])

wall
P . * . -
bese oo ]
sesame: bese-kao
'sesame seed'

speak, open

(COHJ ) - .
(1n phrase): k& bo
and also’ J"Also:

ge 0, e bo.

bsa ]
knife
\ * [
@oi ! L
wild boar, bush hog, pig

bo1i
goat

~

resemble, Tooking like

grave /

Booo (variant)
) arm

boon wolo (variant)
armpit, :

bora- ya]e
brace]et

¢




father-in;1aw \

63313-130 .
son~-in-law

RS Boto'

' hat; cap, bag %ﬁck
\ .
quii kpaya-kpaya na

‘ " money bus™~
. .
. bovuu®
soft
Y
bu gie ma ’
’ add
. bai .
. P19
. [S
~
o DJ ‘
k‘ »
\ ' y
H ’ . °

..

3

. Dikoo - ~
' Monrovia

and - - .

\
daa-daa -
doctor,”nurse, medical
' person . »

“da kdla zu .
subtract .
dala 'y . L,
"> dollar :
\ - . . TR
danai .
September v

dee-gie:
thick

dén&q. * . 4 ; .
April .

derign :

pond, lake '

Deny ’ - P
: St. Paul River //

dika -
digger

" digbo (Jorquellie)
© - small C

Doan 1oii .
' Lofa County

3
-

D3a-na " °’ ' .
Loma !

donk3ron i
pawpaw, papaya




[

~

fda. ..o N
F.
fda
dnswer
fia
hot, heat, get hot: i kolo
faai ya? 'Do you have a -
fever?'
‘ CYer:
faa
wind
faa kéts" .
siorm
fala
cut, tear
fana<bo ..
- offer - Y
&
hard over, give
Fe yani
* day after tomorrow
_ feere- . -
two: di feere noo 'both
of them' . »
féla
wage due for work, taxes,
‘tuition: df 1 féla fe?
‘Did they pay you?'
f
. Felaide
Friday
félaa )
a maa félaa ifast,
right away, immediately’,
imaa félaq 'be fast'
L4
, Téla-fe . -
' pay
fée
must, compelled: fée é p4d
‘he must come' e
I3

)
'if . I
\ .

e A folo té-eei nup ma

: - '3.

fée , ; .
- fan {rice)
: ‘ 1\;.. -

-fé¢lee-zoo
nurse

féna
mushroom

feng-sen -+ e
wild animal, meat

fén-kpalan C '
field (already burned) _ >~

fie-fie ,
in a rush, with haste
£ii o
tiredness: mvii aa
kpee 'I'm tired'

-f%1e . - Co

firit . -
- ’ \
félo -

empty, vacant: sen-folo
'dishes’

folo
day, sun

folo
shine

folo a ., tée
. days ago

‘f610-kpanas
umbrella (sun shade)

f610-1aa bo vele
dry season

folo maa 14a . _
noon , ’ -

- - « \
folo te-cei nun ma- °- .
afternoon N

. 18
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. N . ¥
. A v of \ i *
félo téo yele..... S e, e Gio loii
) (; ‘N,
f6lo téo yele . gala ‘
' . sunny {sunshine time or - . fence \
_ season) : -
, gala : ‘
fon box, herb used to dye
. 5¢ : clothes black ! .
-fule °~ gali-kalai
" lungs , May ° -
filoi oo - galon
. first ¢ gallon
—~ .
flilon ! gaméne
come logse, " loosen: orange: gaméne-1lon
maa e fulon ‘'she gave - -~ -, 'lemon', gaméne kpaya
birth' kpaya 'grapefruit', - -
gaméne pele-pelee '
fulu “ ¢ ‘tangerine’ .
, alive: fulu- seo "Tiving - , '
thing', fulu-laa 'life’ Gan-taa
Ganta
%
. gara
' mat oo
. gau-;;;\qje-qa - .
, ) bone®setter - .
- e @ ; gau-see gie-na
' . : set a‘bone - .
. . geén
y crab
’ i ge-Zu-feere kwii zoor
i ‘doctor (M.D.l ..
. Ge'n'i ’ v . 4 ‘
Guinea :
.  Gilebo
~ Grebo
) ’ Gio Toii
4, - Nimba County
r\' -




- Gissi -

goi ~ gweéi B |
. -, banana: goi kpayg-kpgya
‘plantains' ’

- 661; . 4 ’ '

. -Gola - . : ‘.

gonon
: gourd, calabash o
e goto

‘ grasshopper, locust

.gor :
goru .

14

gold

gole-yalon-leei
*  January

gole-yalon-lon
December * X

gtiro-yale-ndu
t jeweler o

------

T .gbe . kée

altost

gba Bé]e : .
. hat, heimet

gbai
corn
Gﬁénj !
Bandi

gbeya '
cutters

gbene fé& lelee ni
unhealthy

"gbene (abune) kéte
: fat

.gbene-1£1¢ee
healthy

]
gbehé pslie zu- )
. medium size

%béeﬁ ‘,h
who?

Gbeles 1oii
Bong County

0,

\gbinin pd ma
-Toom

s

gbodo
leprosy:
'Teper!
gbono /
© ring >

M

gbodo-nuu

-
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) : \
. gbOTO. vttt T SR yel
. L} » A
v . gbolo T o yala-pere :
- ~ green, unripe ° e . ¢hurch . "
Gbolo - " , yale ‘
Bassa i - . break
] ' . ’
P gbonoi-1€1e (g$1oi-p3no) o yalee | -
: healthy ° L ~ broken .
- gbon-tolon S0 L s ydlen T o
A L handbag . ' ' moon, mgnth
gbora. ‘ ’ yau - { R
one-half ) : . " yams )
© gboto ’ ‘ elé - 7
leprosy / . «day, sky, heaven:
‘ yele d3a 'someday,
gb3mo . " " maybe, sometime',
“wasp . . yele kéte 'holiday',
— ) a,yele-wala pepe “'at
gb>-laa . daybreak', yele-kuu
. a type of water green 'working, day', a
. . ) g veere-yeltei 'the second
. gbors J ) timé*, nele-gbana
. rice farm before burning, . "thunder’,. nele-waai
) / when all trees are cut . ni su 'this morning’
gboyoai ‘  yelei ;/A .
July f Wpward, toward the sky:

\ : — {wgo te yeléi 'speak
_ gbuno bele . slouder'
+ eddoes v , ’
. : i o . yelq-kolon
'\ ., ,cloud - Sy L
’ , yele-waa - ) -
. ‘ . - morning )

yele-wii-fdlo
sundown, sunset

§ : ‘ ye]e-wu(]ii)
: " evening .
yeelu ‘ o
how much? how many?
) °

yele _
when?

TRO
LI . ‘.

Ny



yeli-kpdmo *
. nine .

s y%la
Ct dog

.

Lapa,

yidi-pere
cook s

v ':Y‘iri' .
: bunch,
« o
yiri
. tie

yili maa seye

-

skirt.

hop

bundle

a

haya (saa-ya)

\ rice bird
S ¥
® 4+
i gbeld
greeting

iko151 ponosi
Are you well?

2

L

J . .
105 )
............ ~ . j.. .kéne
* } ¢
" kda a vulu
. alive - v
_kda bima_ B
‘. dead '
kaa kolei ‘
_to be sick .
kda sadi - )
to be dying
x L * ,
kaaka wiru ) N
* docoa tree - AR <
Lo ¢ .
kéa-r)
shoulders .
. kaan-kau ’
feces
*kafalo ) .
excuse me (to one person),
ka kafalo. 'excuse me-(to,
several persons)' :
kala

grass, weed, trash,.
chaff, peeling, scale
(of fish): ikala-
kalai 'you are hard,to
deal wiEh, stingy'

kala bo ° - .
to husk, to shell ’

.~

-

kali ) X
_* snake 1
kavicoo T
hoe . J
Kalgn ) .
" chief, king® kdlog-laa
'chiefdom’ -
kdne .
- silver <




. -
LY K . -
) o’ ' ’I ‘ N
N tﬂ ]06 - N .
_ . ' - ’ oo . . ’
’ kane-tSap&..t......,.Qs..ll;..q.ﬁ...(......:.,..:....;..§..f ..... kona
- I' . » . ‘. ,\,. ‘9
' kane-t3on ' R o SR
tuberculosis . R ' mind .
¥ ’ . ! .
kan - . .ot 817 a gee,/a gss'-k111
wall , , . . ..  remember (keep in m1nd)
‘ . ‘. » . R ?
’ _kapa | ) ’ LR Xire .
one cent,.penny ) . speed, hurry, haste .
L - . oL
. kara =~ - . v ‘kiyen / - o=
. spoiled, rotten . . peéper . R
~kau T -koi / -kui / -koo _ - ‘
- - bane . ) IR stomach;, .goi a tee .
s . i 'he ‘has’ d1arrhea ~
(kéle)-150 (tfo-122) " : . ,
> palm wine * koi'kaa'ma .
o ) A N to be pregnant
. kélees ' o
all L +,  koi-kdna v -
> v IR .+ constipation - -
ké]er) A » [ .
: vehicle, boat, canoe, sh1p, . koi-nia . .
car, ,truek koon-keleq .air- . . pregnant woman .
p1ane', ya ni-keldn 'ship, _ : ) L -
> steamér boat', kélen sia-nuu_~ koi-nyii gbeli 5 -
X ‘driver', kélen-pere 'highway' - hookworm
. kera - ‘ V. koi-saa- S
uncle (mother's brother) -° barren woman -
¢« kere .o koi ta nina
» palaver hut . _ B newborn baby
kéren - K _ T koi-tée
burn ., C . « - .diarrhea
i ké - ko1a .
do, be, happen, say: - da ke ma rice bag .
. - 'they call 1t... S . T
s KQ]Q :
kélen-sia- nuu’ ) © o ; . ¢ white: iji:ko1e
' « doctor v+ . oo * 'white man® ‘-
<Rty . L. X0mo . o
. ’?19’ important ~:  basket . :
~ kie ' kona B
, together each other - Tw  mortar ‘
.. . l‘rj . J c . ..
‘ ” v D ? ? o M P }. -

AN



. kooo~ke1eo

koon-kelen
airplane : . skin, book, paper, litter:
’ - o k35 nd-kolo 'shoe', kolo-
koon-sen sale ‘ 4 kpau 'pencil', kolo-laa
insecticide : : ' "sheet of paper', kolo-
/ c ' pere 'schoolhouse',
’ ’ * kolo siye 'sue in court',
fence ‘ kolo psye-nuu 'clerk,
) secretary, writer'

koran

" koya
"~ long . - kolo B6 .
) . ’ R to peel
kofe . . '

coffee | kalo=-kolo
na2lover sauce

kdi .

firewood | . kolo-lda
. page in a book

kole ©
negrness{ vicinity kaloi a naa péno
N to be recovered (was
kole.. - B R ' sick, now well)
sell . . .
, o ‘ ~ koloi pénosi
. .kole . ‘ -to be well
- cold in stool ~- CoL
o vy  kolo-fela
k3le AX : . illness
. sick’ '
. . kolo-kole
kole a téi - : ’ bright
A have a chill
. ’ kolo-kdlaa
I 3} R clean -
iron, motor, machine :
- - kolo-pere-nuu
koli-yale-niu . o student &
, blacksmith L
) kolo-wolo

k314 scratch

open5 mole

o - . -kona
koli-dena ' . throat
screen




k3hi seye keleg

koni seye keleqn .

train -
.kalan .
know, learn, find out
-kan
. neck .
K5q ,

na kon 'raise, bring up, rear'

N -
koo N,
where :

~koo ) . A .
foot, leg: koo-pilanii

'beginning”, &o-kwana 'ankle',
koo -yee mei-pere 'on the left'

-k3o-gbua .
toe

koo-na kolo
shoes

koo-yée-mei-pere - .
(the) lefit

k320

moan
k530

weigh =

* kapan

compound .
o 4
kopu . ,
cup, tin can, rice measur@g

ment

k> ran
year

kula .

N take out, come out, get out,
surprise, come across: Ssu-
kula 'explain', neni kula
'marry a woman'

- . 119

kila, sda ma
after today
il
sugar cane

kulu=1ss
\ piassava wine

kalun-na )
Kru ) o

kuraté
» small (Sanoyea)

kuro-te (dekpé)
lTittle, small

kurup
Kru

kuu-na
crew, worg party
kuyen - . . LN
potado

-kiyen-1laa
potato greens

kwa-bo
brush (a fan)

kwa~Siirgg
brush

,
kwa-kelen \\\ .

brushed farm

kwatara ’ '
old

kwé]ge - : ’
bitterball

kweyen
necklace

kWi -tou .
pineapple




® “
white person, European/
American, educated person:
kwii-kole "white map', kwii-
tee 'duck' ‘

< kwii-toli
¢ toconut

kwii-z00 .
doctor (M,D.)

[P

kpa-saa
. head tie, scarf’
kpaa (man)
or

.’kpaa

no

kpala
-dry
o \
kpalan
. farm, field

'kp§1o L.

piassava palm branch

kpanan
village

kpao
bridge
kpao
no
kpéral 1
head-tie

kpasa
handkerchief

kpawo P
fishhook

kpawo
bridge |

kpaya-kpaya
big, large

kpe]& _
became physically
mature .(female)

-

kpele
drink, swallow, suck

}

®
1i7

/

-




kpe]eq-kEeq‘
yellow fever

kpe]’i T . ! /
earthworm L

'kw' \1“
remainder, rest, the other

kpéne faa-maa .
(kpono kelen-maa)
malaria

%pera
stop, beg, ask: ~kbera yé
'please, I beg of you'

-
kpete / kolo-kula
clgan ‘

Kpeye .
opposum _ -

kpelee . K
name of the Kpelle tribe in

~ Liberia: kpelee-nuu 'Kpelle
. man', kpeleg-na 'Kpelle people

kpelee kere
country kitchen

Kpelee-sale ,
. country, (traditjonal) medicine
RO AN

kpe]%n
shake; tremble
kpenén *: '
. mortar \
kpete e
- fix, make, create, grow,
decide, "get rich, circum-.
cize :

" e

kpinanos
‘cooked

kpini
R night, darkness: : kpini’
sama 'midnight', kpfni-
seye 'nightgown’

kpinin

. -wrap, fold, curl up
\ — ‘

kpinin " -
,///gﬁéhy

/
/ﬁp€ni0 . )
/ pegion, neighborhood
-kpin- (Totota) oo .
kpso  (Gbanga)

-self

kpiri-kolo *h
sandals

kp6-pere
latrine

kpolo -, . T
salt

* kpdlo
bread

kpolo-nyee
« smoked fish
/ikpono M
‘ body, person, self:
gbonoi 'through him, in
his body' .

—




red, ripen, dye red, ripe, dif-"
ficult: meni-kpolu 'trouble,
difficulty’ :

i
kpono.......... e, e e e e e kpura
kpono : : 4 kpomo
“log (to sit on) ) root, vine
kpono-faa-maa . - kpon
have a fever crowd
kpono ké-maa sols boi kpon )
gain weight help, gather, collect,
- R pile up
" kpono maa-paa
camwood - - kp33
. harvested.farm, young
kpdn - bush: a 11 kp33i 'he
" bottom of anything " went to farm'
. kpon g . -kp32> (Gbarna) e
door -kpiy (Totota)j S3%@
- " cut oneself
-kpéro ) , ‘L
aqk}e tg?g wana
kpowo hurt oneself o
path ,
. kpara0
kpa .. rickets
very much: ne lej kpo 'very ’ .
good* . kpua
short
kpoara
hate rkpua
- piece, section
kp2 kpo
hammer, "knock-knock" (one ~kpul3q
. says this word when arriving joints
at a door: equivalent to .
knocking) - kpuaa
' short
kpolo ~ . .
underbrush, thick bush, shrub . kpune ‘
. ~ =« whole, unbroken
kp31o .
basket kpdra
. v half, a part
kpolu )
red
kpolu -

e

n

Fes N
3




s
L T Bt et ittt lTeyi
L. ,
la -1éa-yé- .
it (substitute for a + noun spit
. when the noun is not expressed) .
it (in commands when noun is aav _ '
expressed ' bed, sleeping p'lace
-13 layi .
> mouth, opening, open top of a shout .
centainer, entrance, doorway, ..
+  bank (of a stream), side of a 1ai
surface (in English translated cold .
with prepositions by, at, next . )
to) ale )
cold
1aa ,
place, set, put, trust, lay, 1a0
1ié down : soup (Liberianstew to
eat with cooked ‘rice)
-lda ]
[ name ! ]e »~
what
14a ‘ , -
leaf of plants: tou-laa 'palm -leg
leaf’, koto-laa 'page of a book' mother (title of respect
_ - used with name for older .
laa kale - person): pere-lee 'main
sweep road', pére-lee 'head wife'
laa-kpaa -leya
leap hair, feathers

laa-laa-

sloppy

_ laa mii-yée mei-pere

" (the) right

1aa-qugggn
g

[ :

laa-see

last (prior)

laa-seye / ptle-mei-séye

lapa ’

" -léye -

*

younger sibling’

-1eye4n§ni
young%n sister

rleye-surSd
younger brother

lTeyi
pot, cooking pot: a &
Teyi §i13i 'she is cooking'

——



leyi-yili-koli
- stone

1en

how?

-lenei
waist

1€ : - ‘
show, appoint®‘teach: seq le-

nuu 'teacher"

1€1e
grow, develop

1€1e

good, nice, fine, beautiful

\ \

‘1€lee ananaa . - 9"
beautiful

leni-maa
now

1ewo
breathe, breath

11 .
go, take with

-11a : . I &
older sibling: nia - St 0 'my
“older brother, fifa-nen Ny
older sister'

lia
" to forget

TRY

dirty

lokura

Tiver (centér of emotion):
1ii- seleq worry, anx1ety ,
n11 ne€i 'I'm happy , nii
gwanaa1 "T'm angry y 1ii-
laa sat1sfact1on 1ii-maa-
wap pure in heart' Tii-
kpele 'courage, pat1ence,
bo]dness' lii-see 'peace’,
111 -ma-seq "treasure,
favorite'

141
raffia palm
111 ma seq
_choice
lii-nee
happy
1ii wana’
vexed, angry

-1i1 / -woni (Gbarna)
liver .

19 t60o pélu (Kda yadi) .
- afraid

1fyen
sweet, savory

loa

hoe

* loai

‘between, the area in
between

loai ma
. area in between, border

1okurd?' .

_baby, -smal1 child

+

F




10100 e e, e e v.luu a naa seye
* {

l0lon ) 1351u -
child; P1. nia.peles’'children’ five

16ma ‘ N P .
red deer, antelope - . forest’, bush, jungle

16mpo ‘ , Tiu 7.
room mist\ fog, dew,

-lonii . -luu a naa seye
children: pl. of 149: - kali- scab -
lonii "members of the snake
society’

AN

lonii ma

right away, -soon -
16n0 ! ) .
speak, count: kolo lono 'read
a book'

-]60 . , '
child . : :

1oon‘ '

squirrel )
IE " )
enter, put

Loga-po / vai laii . . .
. Robertsport . st . ‘ .

1oba wira (mian wiru) < . o ' ‘ )
rubber tree = -\ - : )

1oba yd (m3an gd) .
sap, latex \\4 , : - -
. - o ) 5 v

Toku ~ 152-kuu

week
7

Toii - A ‘ ’
land, floor, earth; greund’, ) '
soil: Toii-meni '$ribal, o ' ‘
customary matter - . . ) . -
- ]311 pe]ee N ' ’ . ,,v
“\‘ turn the soil, tild 17 ‘
| o X . * s




on, surface of a thing

ma kanan / saa
carve

maa-fela-laa - \
set a bone: from maa-fela
"change" .,

maa koli .
. fence in, enclose

maa kori .
study )

maa-nee i >
it is advisable, oné should

. S
maa-tinano
late

maamu
spouse

maki : -
“ . N N
... vaccination.

mala 1
dance

-m3'| en 3
nephew

malen / malen-neni

nephew / niece . L
manaa

over there

manaai ‘ .
August

manan .
cassava .

manan-laa
. cassava greens

.

-2

manan-siaa
pourded-cassava, ready to
use

mans )

v . Mano

man .
also, too

mahun ’ o

mango ‘ -

»
.

-mare S

question (in phrase only): .
maré ké 'ask him a ques-
tion', mare-kee ké 'ask a
question' -

Al
mare-ké. -~ . \ .
*. ask Q‘question

mela ! . ‘
strip  ~ \

«-mei -
- above, the area above —
# another thing -
. - \ RS
meni - -
matter, thing, business,
palaver > ‘

meni. ) .
hear, obey N

N <

sMeEni-kpolu = -

danger . .

meni-kpolu a nanaa
dangerous

Menin
" Mandingo

mESE - N ¢
sesame seed: .Also Besiﬁ




N “
e .

¢ ~ -

............. ...mu-tei-ee

. molon-teée tdi ; :
rice harvest (season) :

Mone

Monday

trouser leg red, ripe . ‘
w .

mina

. v .
spoon . < ‘under, the area under ’
. ° something
mm or mm S ) . .
"~ yes {used as a response to’ mua = -, :
greetings or to.;pqicate you. . boil, sore
are 11sten1ng) ' . ' ' B ’
. : q , v mulug
. m3-ny{i ' L : dust X
measles . _— . g .
-~ i mulun / mulup-kpolo '
‘ M5a \ ) dust oo . ‘
Mano _— R /
1&j~“*“1 -, mulun=-pors |
. - molan yala T soil dust _ v
. rice straw . _ « |
- ' : D mu-seye |
mQ'IQrJ e , .w_. ©0 tall . .
.5 rice (uncooked): molan-kao . L. B B |
'rice seed' : T mu-tei-ee |
9 ' + blue ,
molon kao s . . ’
rice seed i » |
. . Y |
- . . |
- molon kEen ,
seed rice . . '
molon kere .
’ granary, rice kitchen.* -~ T N
- g -
malaq kpala - . _ : s .
upland rice - ' ' : |
, . , . N T
moTon moqoo < - ‘ o . . |
sprouted rice- . .. .
S ' . . R ° }' [ ‘
. molan sia-pere la . . o,
rice mill .
[ . 4 "
’ 7 > . v ‘
. g R — ‘
’ - ) '! B
.’ ’ . ’ |
R | o

R RN W IR DN T T T




. gragdfather

L A
N. . e
naa )
there
-nao ~ nawe
friend (also used to addeess a .
social equal or acquaintance)
-nana X
1Vein
nan . |

father, father's brother (also
used to address an older person
to show respecty

naq nonan’

" A o, " A
nan nosaa-goolo/ﬂneé nonee
aunt, grandmother
napgin - i ’
skip over, step over, take
. over, -overlook
nei ) ‘ '
’ after a white; later -« - ...
- .
neyen ) BN \\\
: . _face ‘
nere -
nail
nee T
delicious, ‘sweet, good tasting,
happy
/_ '. @
. nei .
dime, ten cents
) nélee agée 1fé nia ma .
it's importanp not to fogbet Ve
" nému R ‘
" breathe .
N .

nene with nd  ~ .

comfort, console

nene’ - :
which®
R »
neni
Wwoman, wife:* P1.

neydd 'women'

neni ma yeke
dress : . .
” N —
=~NEN
tongue

nén ) :
boj]:{ ya nenoo 'boiled
water’ .

3 ~

(to indicate plural for
few irregular nouns )

nia .-
- forget . -

-nia’ A
older sibling: nia-
syron 'my older: brother',
Ala-neni 'my older sister'

Con
nia -
'will, desire

’ A
nia-pelee

‘child'

niye-Tiygi -~ — — e
June '

children, pl. of ¢0lon }

nii .
(used with a as
variation for a
ll-i,f. . .II

a dialect
ke )
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- ) ‘
. L c...nyuo-la
nii Co 2 . nya moldq Y ‘ -
yet, still : , swamp rice . 1
i nina ) " nyale o )
new \ t cat N
. ,..'-—J ! . o ’ . *
. ninai . , nyee ~'nyge -
next (as in next day) . fish IR S
* piniv L “  nyge dengn kpétee
~ shade e - stock a fish pond
. ninig ’ nyge kolan
shadow, shade . fish pond

N . nina nyge-kpala

: -, cow:’ nina nini-ya 'miTk' ’ .dried fish : :
-::;’/-.no ) Nyen-yen o "

only, just . February
. - ¢ 7
, ndmu . nyie
- stay (awhile) - S e . ‘groan
E : . ' nyii .
dirt : .~ Sleep g
- - ,*Ww
nau-tei-kwii zoo ) -nyin- a ,
. black bagger - . v tooth , .
nuu polo=na . ‘ . ‘ nylni ' -
ancestors, elders - . this
5 S, : . ‘ .
niu-belaa — nyiti - , - .
operate ~that :
nuig ‘ - tnydmss , ]
men, people:. Pl. of niu- : - bad, ugly ‘
. - —p——— N - X . - ?x
ndu o ~nyss : oo
_ man, person: nuu-kpune 'human bad: (contr. of nysmss) -
/ being’ . , :
nys>s o
nuu-kole ° , . . . be afraid .
- . Peage. Corps Volunteer -
. nyso
.nweei . . within the year .
- October , . i
" : nyuo-la
» .

A} \

— ' ) — mother-in-law




/'r)on'i
bird S

»
’
: 119 ) /
2L e S nweei
7 '] ¢ /
Y R ' noni kpes
(to Pluralize nouns): “ to scare away b1rds
gbelee-na 'the Kpelle people . { .
¢ . ° . 05“3
na again -
. on top of, top area of a - ‘
) _1\ tthg . ) ' o1
. AR v fire
A ‘ naa ) T . L \ . J .
. : contraction of nama ) qaq-teqa A
’ e blood (only contractéd form f1rep1ace
.. used) - ' '
- . ! ’ ) naya ’ g :
n§a~B07 _ guest, V1s1tor, stranger
wake up - X o
! 2 N :! 00~k ]1 Ca -
ndan : > ,
. motor bike ¢
< four L . : :
) nali . ; nime - ,
. isharpen"(a knifePp ° e knee
. nanaa Qun .
. a lot, muth ) - hundred
— nanla - ' -nun .7 A ®
my family head, chapter in.a book
A R J .
nan o ' ‘nin ' '
then . e awaken, wake up
. nela ) -qu-leYE
- rabbit hair (head)
nelen ~ yelen nun tons ;
fry” 100 ) '
- -0 i ‘ . ... hun tueapere
eyes, face, appearance ’ above
nei-ke mo-md nun-soli
: smile . cold (fresh cold)
\. . i <.
Yoy nEya nwana . L
. ' sand " bitter: nqwana-los-nuu 'a
violent, wicked person',
/ . 1ii- wana ‘anger,
this ‘ . -
fueei S
; " name of the month of October
preast , (named after the call of the

bird kpdla noni that returns
at this month) . .




P

P

!

»

paa

3

As
-~

pai

pa]a

-

‘pala

pama-

pane

A

pan

* rice’ o

para-

pau

RN

come, bring
d

-

paa k€e niu (body part) na.
sore, hurt

sore (body part)

p1nt

!
weave

sore
Ty
sii

paramount chief.

: panaq ma
- yard

pan: “pane-kalanp 'corrugated
iron for roofing'

4 unit: pan tono - $4
usage confined nowaplays to the
o1der generation

s’ LY .

pele

game, entertainment .

peleqn . -, "
straight

3

pene ' . S
turn-,‘"‘s’tir, change -
pefe . .

way, road, path .

$ ) o
start, beg1n bend over,
bend down

pele

péle. . '
also, besides (in phrase:
€ péle...md)

small: pile-pelee 'small',
nanta-peleci 'my children'”

bémejeh-kau
star

pére: - "
house, hut, building

+ pére-kpgya

thatch roof .- -

pere-laa-lei
house, enhance

-pers

“side (of one's body)-
pii - ‘. o
porcupine ‘

-~

swamp’ para-molag

Yswamp-

na séye (paa-na “heq)
bandage

pound (measurement)

pilan
get down, descend put
down, fo110w

p%?eti '
plate

pilti - C

broadcast (rice)-

ol )

.




poa

fruit, flower

poa
. -lake, pond ' T,
-polu A : 4
‘bac of body, back !
polu-pere .
~  backwards -
pomo g
‘carry on the back Y
. pono
. clear, light-colored, fair
. .pokdn
picture, image, copy, imitate
‘p313 ok 4 M :
0old, to get old: sie-pols ‘old
man'
poloi. .
© "7 s last (as in last‘month)
_p3ls R '
spin :
palon . C,
tribal initiation school
P3als . -
to spindle -
pamﬁn

sprout, germinate

fell (a.tree), cut down, chop

-p1 f :
spouse
p5o &
to own

/ dependent noun
ownership: mine, yours,
- his e
~ equivalent to possessive
pronoun in English. -
use with a |

f

can, is able to, ability
(to do something)

soil, dirt, topsoil, clay, mud
p3ron ' ’
inside of a house

poaran-boi
house boy

. P3ye ‘ '

- write, mark: kols p3ye-

nuu 'writer, clerk, '

secretary' .
design, color )

p3ye maa félen RN
dye . .
p3ye pld ma
*  embroider
pd -
‘pour, run away, empty out
@ .
-pdlu | -
intestines -
- - g
pumu
ant

puru : .
hunger: puru kaa ma \
'I'm hungry'

puu-

ten : ! , -




saa ba

die, hew, .carve
today. ..o
§traight, honest, just
'things: pl. of ggi
three -

sda yele<ni
this day

. -saaBolo °

one's sibling of the opposite
sex, i.e. a man's sister

saye . ;
a dwarf antelope (the wise
animal of the Kpelle folk
tales) _ -

sayilang’ . .
needle: . sayilan.- siye 'get an
injection

sayilag-tée @ ‘
give an injection

sala . .
sacriface: sala kala 'make a
sacrifice -

Salaide
Saturday

sale
medicine

sale-kau
tablet, pill

sale-kpele
1iquid medicine

+ sama

'séyai -

sdle-pere
hospital

sale-pére kéte )
~ . hospital = - .

sale-pere lop ~
clinic

sale-tii-ke-ndu
pharmacist

sama
gift, "to give a gift:
sama-seq.'gift, present'

space in between or
among objects, waist,
middle, center

sama-ya yele
rainy season

same
root w

samu S
turtle ” . '

sane | -
bottle i

sdq ‘

parable, proverb

sanula g
© " calf and skin (of the leg)

see ‘ : )
sit, sit down,fplace, set

-seei R
a place to sit, \ N

coast, coastal area,
coastwards '

P




o - hang up:

seye
,clothes

seye-nina

- - new cloth

¢ <

seye-solo~nuu
tailor . L

seye yée-koya
sleeve (long)

séyen
clear up, melt

sele ; ~,
elephant ot

¢ B
seleqn ’%‘

shilling (used to be worth
20 cents)
seri ) "
arrive, come (as in time
comes), reach .
stbe —_—
* talisman, medicine container
(hung around a child's neck to
-protect) .
seyé. , _ )
thanks: seyé fe 'give thanks’,
fseyé 'thank you'

sélen - .
1it-selen 'worry'

Selog -
"~ Sierra Leone )
seny . - .
thing: pl. saa 'things', mii-
scn 'food!

SE}I’)“fé]O ~‘ .

) <~ dishes -

123
.......................... sen-kau
Sen-kau : .
m , I
oney, change .
sen-kau So]o-BOo
. earn money
sen-kau koi keleq
taxi
sen-1é-nuu P
. teacher
Sére . ‘
shake hands, snap fingers:
vis1 <
-plant: kwaa si 'plant
rice'
sia : &
walk, rub, beat: kili-
na-sia 'to think', sia-sia
'walk about, stroll’,
kélen sia ‘'drive a car'
sia
argument - °©
si-sen :
plant, sapling
si-seq Ba (ka1aa) T
. pod
si-ya . T te
porch '
S{Q' ‘ T
chair P
Sig-polo
old man
< - - g
S1yan - - -
borrow, rent:
v 120
.‘M'J . - . . {)
. v -




~ T
[ »
126
R siYe..oo:-ooooooooooo.oooooooo:o:oooo........................,..?SOD
L ’ . .
, ) ', .
siye A somQi
- pick up, take, carry, take hold, ° early: - . - ‘
Tift, move from P ) .
. ‘ . , somu . .
-sii . o .. o go early, go right away .
kind, type, variety, tribe °
. k ' sonia - ' \
sii - wives of a polygamous man .
spider ’
s . s0n ; )
sii-sen gbin G- " catch, arrest
. - hill ’ - Co T ' '
C i B ¢ .8000 .
sii-sen mdo . . "~ - corher .
sprouted seed ‘ ‘
[ ¥ ' SO0 :
si-sen mon s , . horse: soo-koli “'bicycle’,
seedling . . - . - soo-falen 'camel', wele-
N . soo 'donkey’
si-sen si kolan .
garden ¢ . s6o B .
: ’ ‘ « funnel. ,
sii-sen si tai (yele) ' \
< _ planting time (season) . ssbele
;o & . . shovel
K sina N o AR .
termite, bug-a-bug s3bs
I Do \ groundhog
‘ v~ s1naa e . cl . v
L o -men: pl. of surdg . s3lo ,
N . . . ) sew . - L.
o csig o o . -
| ‘ .~ shore L solo with bo : -
| e L. . - . ; _get receive
v —~ sig o R JA - C*ﬁ‘” _
R < . R deep\ , q ©o- . - Sone ' :
S - o L _ Sunday ‘ ‘. L
- .. . sin . S - . , L .
) T, dig?, . -$21) o : '
- R : ’ o .+ - deed, action, behavior, :
-« singn _ ' ) guilt ‘
e © ., _iroko or mulberry tree a - .
kY . ~ . A ’ i . " S5+ ) ' -
~ soboo N ) pipe vine
K - garly S CL . . <
o oo - ¢ S22, . 0
, ) soli 7 - (R - . daub’, hurt, injure, hit'
’ . + hurt, ache —\ . . :
S - ; . 2
.o 125 - :
; T c L . L "




[y

S0 v e

s3o
anteater
s3P~ so0n
price, value

$390 ‘
lock (on a door)

sdon=Kketei
expensive
sdya
rice bird, weaver bird

*

inside-of a

-Su .
inside, in, area
place or object

su-kpananos
strong

sua
animal, meat

A
sua

Ay ‘\

garden

-stia

© nose
sua kpalaa

dry meat

-siia, yd pd -
runny nose

sibe1¢

yam=-like tuber .
sdlai . .
first

-~
Oy,

/

sulun . !
waterfall

Sune -
Sunday

125

T 1T LI FY

r

sunp
fast 8
surdn |
man, husband, male:
suran-loo 'small boy'
"Surdn g
neni pals

umbilical cord




some, any MR

taa
town, village

taa-tule-kpo
manure, fertilizer

. tdag

one (used only in counting)

Also: tayan

taaq-kpalé
tobacco

taba
towel

tai [
time

tama

to be much, plentiful

tamaa
much, many, plenty .

tapi ké-niu
rubber-tapper

tapia koli
" unburned brush
tapiq-kée .
»* tap (a rubber tree)

tea
pumpkin, squash
. tee ,
harvest, cut

teebele
table -

Teide
Thursddy -

.................................... ti
tela
also, before
telag .
peanuts, groundnuts
coal \
téya
pump
té ,
go up, climb, rise, raise,
1ift, close
tee

pass by, segd, give,
surpass: nalon tee ti
'Tast month'

tée
chicken: kwii-tee 'duck'

tee

blow

tee kee € zaa
hatch an egg
vd

tée-pére ‘
chicken coop

Teyeide

Thursday
. tei 4
blacken
L '

tei-tei
one by one, several, a
few

" tei-téi / tono-tomo

once, one at a time _ .

ti
that




1 - 1
tian . )
load
tii
’ work, farm
tii-kelen )
burn the farm :
. . . . . ; ~
tii kelen tai ) .
burning time ‘ /
tii-ké-nuu
farmer
tiin
charcoal
tiyi
charcoal

tina or tuna
rain

tinaa
tomorrow

-tinaa maa
spin

tinan ) ’
turn around, surround, delay

t{nin )

silent -

tin .
noise, sound
B, .
tiso
sneeze
tiya -
" taboo

tiyen
_ cross (a riveF), go across

k3 . v
.

127

té]i 1Y
call .
tolo )
jealousy: tolo kula
'be jealous'

tolon
pigeon, dove

-t0n
top’ (of a surface)
tono
guinea fowl
too
fall, fell, put on,
dress, shine
tou
~ palmnut
t3a
" Loma
t3ko
young (note: this word _
has a.wide range of mean-
ings: fruits not yet
ripe, food that is
cooking, but which is
not yet cooked, etc.)
t37¢ o
cough: naa-t31e¢ 'T.B.', °
Zu-koo-t31e ‘whooping
cough' "
to]% '
palm kernel
tono. .
.” one
t3n
law -




-

~tas

\

ton '
,a Quietness, silence

Cbéan T

too .
build, stand up, being rich,
raise, breed ‘
14 . s

too
wait, stop

too-sen (123)
rash

toon
beans

t3on
cough

t30q saa \
produce a cough

tua ‘
spend a long time, behave:
tua-pere 'behavior, custom'

tua
scratch, bruise

-tua

king monkey

tuan - : y
push, move over

-tae. Pl Pl
front of, front area of some-
*body or a thing ’

Tuide
Tuesday

tule
(in compounds): taa-tule
'domestic animals'

“kola nut, cola

tllug .
“""garbage pile

tuma
fishing net

tdma
net

tuma-laa
greens, herb,‘gegetables

-tlme
heel (on the foot)

tumo
shake, deceive, fool

4
tdmu
cdssava snake

tuna
rain

tun

\

-/




vaa .
_greeting: vaa ke 'greet
someone (by spapping fingers)'
Vi Lo

’ Vai

vélo mia-laai

afternoon (see folo)

volo aa kula
sun up

volo 23 nyii see
morning

v6loi & kila
east

voloi a yen ) -
west |

vdlo .
black snake

Vin-sen-ma . ;
Voinjoma

vuu¥1ayii
March £

~y

waa (wawa)
broom , s

waa gala
bath ouse -

-

wala
thousand

Weide '
Wednesday
wene ' . T

window ‘ ‘

~

wWee .
yesterday

wee flo polu ma
© day before yesterday

wéeée
Wednesday * -

weélid
want, wish, like, love:
weli-ke-maa 'Tove'

wie’ ’ . -
heavy

urine 3t

¢avannah
'S

-whli- - . .
) ‘ear ) .

i

‘woli-kweyen i .

, eagring 3
wélon /

sour

TN

13- ‘

4




W00 . 1%
word, voice,, sound, langudge, - buy -
noise, speech: woQ-ke-sen - Y
'"letter', woo-yeli 'sentence'!, _  yd . e

lwéo-kbua 'syllable® . ‘river, creek

A
wilo - : ) . .yad nyd tgi
cry : L * “well , -
\\\\\\gflo-saa zu yaba
" sob ' : onion
) walo- wolo N : - yata-laa
a long time ago \ water green
wima-nuu ” ye bu gie ma
rogue . multiply
wulo : ' ' ye gbinin ma . -
, palm oiJ,AgiJ, fat, grease - weave ﬁak .
wunu ) v ye lee laai
new (things or people who are ' stay in. bed
N oL new to a place) T _
= < ye nemu a zu-wiee
+ , winu . : breathe deeply \
tree, stick ., . T
. , ) yee
wuru-ba - thread
fruit :, - - J— : ‘
. . ' -yee
wuru-ba-kao , A hand .
fruit salad I ‘- '
-~ T L. yée .
’ wiru-kau . : .- hill
stick - . - o
. , . -yee-gbua
wlru-ksla 4 . finger - \
bark - . ’ -
: 2 yée-kete
: wiru-pogoo . - . > mountain
« logs, clt trees = ’ S .
L. ) yée-kon
wiru-tii-ke-nuu ¢ ) muscle ~
carpenter ‘ .
. yee *
. : . say (used always with a
: /> pronoun prefixed)
i =



- 131
- \ .
_ YEKE o it e e 2uzdu
. 2. ,
yeke f N . - ' zeye zu
. shirt choose .
. yifa ’ Zie ) o T
: pocket N ceiling mat
. y23 _ - 2]
. wet ’ . . » ceT¥ing
. - o \
yuss ) 200
axe medical man, traditional
) doctor ’
yuo |
ocean, Atlantic Ocean, lake: z51s
yuo-na 'American’ sew
. : lo2o
. . Zorzor s
— zu~-kpalanos ,
. strong, manly '
' i - Zu-saa . ) )
lazy B
‘ , ‘ Zuedu b
. Iwedru .
\
/// Ay /
- :
. . .
£ N ¢ .
‘ ' -
\
) 1
/ . .
- -
> 4




L 4 ) S
)

r ]33~
° DICTIONARY (ENGLISH - KPELLE) «+vvevevrnnn ... above to arm
' ' : , i
' : "4 also, too
A. : man
aboye . ' also, befuare
nun tue-pere \ -, tela
e o
above, the area above another also, besides
" thing ) . péle ..
. . -mgi (in phrase - é pg1g...ma} .
action . "American )
A =San YUuo-na
. | add. . ancestors, elders
- Bu gie ma _ nuu psls-na
' it is advisable, one should - and ,* B ,
maa-neéi - i da
afraid . and also__
111 toos polu ké bo
kaa yaoi .
’ : . anger
to be afraid .o 1ii-gwana )
nyss ‘ - nii wanaai - I'm angry
. C
v * after today_ * ' animal meat .
* kula saa ma _ +®ua .
afternoon . : ankle
f6lo tg-eei fyn ma - -kpdro
volo maa:}aa ” ’ ﬁoo-kwana L
again ) ) ‘ answer .
' USLIS) . faa ‘.
airplane " ant
: koon-kelen  pumu
‘ .
‘ alive ) '+ anteater
" fulu ; 33 ‘
oA ' April
kélee - Denig - : ~
. ) . . — * -
s almost . . argument )
: . , gbaa sia
i‘ o - also | . arm
A bo, 6000 (variant) t
ebor - .
gé bo : .




e

v

_armpit .

. boon wolo (variang) -
’ N

~--arrive,-come -{as in.'time comes') baby, smali child |

reach . 10kuro ' - )
seri —_
‘ newborn baby ‘
ask, beg koi ta nina - .
kpera )
~ back
ask a question polu
maré-ké .
back of body
at . , -pdlu .
-1a ] N ‘
‘ ' backwards
August polu-pere
Manaai * .
, bad, ugly
aunt, grandmother { - . nysmoo
nan qg§aa:630‘o - ny3s (contraction of ny3mss)
nee Nonee , o ‘
‘ , bag .
awaken, wake up n bors ¢
L kold - rice ba T
axe ' : ~ banana (
) yu:AZQ, ’ ¢ , 96]:
gwei
‘ - ’ "~ bandage - .
7 - para-na seye .
' : paa-na heq
.- —_— A .
Bandi
‘ sgbani L ’

bark (of tree)
wﬁru-kalg ® "

-

- - barren woman ' -

koi-saa_
\d

basket
komo
kp51o

Bassa

gholo-

ot
Lo
b



bath house

bath house
waa gdla
be
ké

bean
t3s .
toon - beans

bear fruit

beautiful

%515 :
ele ‘aganaa -

bed, sleeping place .
Taai

b
eer'bia\ &

.beg
kpera
&

begin
Pele

beginning .
k35> pilanii

behaveA'
tua

‘behavior
-&0

bend - ‘ ) @é?

-

kpiri

bend over
pe Te

between,“the area in between
« =loai -’ P

space in between or among objects;
waist, middie, center
-sdma

_”‘Biéycle
soo-k;]i'«

\—-big, important
ke Te ¢

big, large g
- kpaya-kpaya_

bitter .
nwana ] ,
nwana-loo-nuu - a violent, wicked

person

»

»
bitterball
kwe Tee

bird
noni

bﬁack bagger ’ ‘#
nuu-tei-kwii zoo

black deer
gela *

blackshi th-
koli-yale=nuu~

black snake
V15

b1acEen, black
tei-

. A , _
blood (only contracted‘fcr@ is used)
nda (contraction of nama)

' 4
blow
tée

blue

//{:l\TH-tei-ae_
boét -

kélen

t¥e
IR R




&

-e

 * Bong County

(body, person, self
rkpono

. |
to boil
s ne:r] .
ya nenso - boiled water

boil, sore
mua

boldness -
1ii-kpele

Gbelee 1o1i

Bong River
Bon yeei ma

* book - |
kala

bone’
-kau

. bone satter
gau-see
gie-na

..border
Toai m

borrow; rent
S1Yaq

both of them
di feeﬁg\\

.

. bottle ,
sane N

bottof (of anything)
POn ~
box _
gala
bracelet
bora-yale

1

<o
:\}

-
--------------------------------------------------------------

kpdlo e

. breast
-pini

breathe, breath
* 1éwo

breathe
nemu

Buchanan

«

ye nému a zu-wige - breathe deepl

breed
tao

bridge
kpas .
_kpaws

bright
kalso=kole

bring
pa

broadcast (rice)
pili

broken
yalee

broom
waa
wawa

I":
!

kwa-sii-ge

brush
brush (a-farm)
kwa-bo

Buchanan_
Bikana




buy

' [}

137 ' -

BUCKe . oo e cassava snake

’

bucket
b3ki

build, stand up, to be rich,
raise, breed:
too

bunch, bundle
yiri
burn
kéren

burn (the farm)
tii-keren

burning time
tii keren tdi .

- business

meni

bush
120 ) -

bush dog
- bala

.ya

by - | . :.
‘1& A , Se o aw,

%

calf and shin (of the leg)
-sanpula

call ,
toli
camel [
soo-faleq

camwood -
kpono maa-paa

can, is able to; ability (to do some-
thing) - ’
pori

canoe
kelen

car
kéleq

carpenter - .
wiaru-t{i-kée-nuu

carry
siye

carry (on the back)
', pomo "

carve oo ‘
ma kanay - .
saa -

cassava,
manan

cassava- greens
manag-1aa ,

pounded cassava (ready to use)
manan-siaa '

_ ‘cassava -snake

tumu - -

19 ¥al
A ‘_')
»




catch, arrest
son

ceiling
zié

" ceiling mat

Zie

. center

~-sama

chair
sie
see=-sep
chair, bench

ben |
belen

to change
maa-fela

chapter in a book
nun.

charcoal
tiin
tiyi

chicken

chicken coop '
. tee-pere

chiefg/king
kalen

chiefdom
kalon-laa-

¢hild
16n

A

10l0q

tee \\

o,

choic

choos

churc

circu

clay

10nii (p1. of
nia-pelee (pl1. of .1610)

A3

e
111 ma sen

e
zeye zu

h
ydla-pere

mcize
kpete -

p5ra

to cfean

clean

to close

20

clean

clear, 1ight-co16red, fair

climb

clini

cloth

cloud

coal

kpete _
kalo-kula

kolo-kiTaa
up, melt
Séy&q

pono

té

c . .
sale-pére 10q
té

es
seye

YE]e-ka1aq'

tena

1

*



crooked

cook shop
- yili-pere

cecoa tree cooked rice

» kaaka wiru < ba .

coconut ' . copy :
kwii-toli . 7 pok3n

«coffee, - corn
¢ kofe ‘ ~ gbhai

cold . : corner
Y13 ‘ sOno
laie
Coe corrugated roofing

celd (fresh cold) ' pane kalan

nun-soli
.o * 0 cough
cold in stool . . t3on
. ckole : . tS0n saa - produce a ‘cough

color Lo | cough
b3yee = . ~ o t31e

cqme‘ . . : v T country kitchen
pa. - kpelee kere

come (time comes) , . country (trad1t1ona]) medicine
seri / ' ~ kpelee-sale

come loose, Toosen i courage, patience, bo]dness
. fulon .. o . Tii-kpele

«

come out, - cow N
kula . . | - , hina

' “comfort, .console . crab -
nene (with fa) - geén

compound ; : . . Ccreate
k3pat . .kpete:
constipation , crew, work party
koi- kaga ~ kuu-na

cook N " crooked
Y’l kpinanoo
a leyi Y%lii - shé is cooking

440




O CrosS...oviviinnnnns e r e .

to cross (a" river), go across
- tiyen

", crowd

b«

kpon

cry .
wils

cup, tin can, rice measurement
A k3pu

to cure, to heal
Balo .

curl up ”
kpfnff) T

custom2 behavior
tua-pere

cut, tgar , .
fala

cut down
Pan

cut oneself .
pronoun + -kpdo-sdaka

(Gbarnga)
" -kpin saka
’ (Totota)
cut]ass;
gbeya Lo
147

ooooooooooooooooooooooooooooooo

dance
mala

danger
meni-kpolu

dangefous ‘
. 'meni-kpalu d nanaa

daub, hurt, injure, hit
$20

day, sun . v
folo

day- ‘ .
. Ye]e ‘//‘

day af;er tomorrow

fe yani ’

day before xestgrdéy
wee f0lo polu ma

__days ago
folo a tée 4

' dead

kda bima

deceive .
tumo -

Detember

Ga]e-yq]Oq-]Oq
) ‘v
decide -

Kpete

deed, action, behavior, guilt
-Saq‘

deep _ . P
S‘iq . ’
to delay -,
tinan

N

£




delicious.......covvvivvvnnnnnnnn..

delicious, sweet, good tasting,

happy
Neg

deéign, color.
P3ye .

diarrhea
kOi*tee ! '
gol a teei - he has diarrhea

difficult
kpalu

difficulty
meni-kp91u .
dig |
Siq .

digger .
dika N

dime, ten cents
i ngi

dirt
n3s
“dirty
©1ibi . '

dishes
Seq-fO]O

disobey
' baa-ki1a-maa
do, be, happen, say
ké. :
da k& ma - they call it...
hY

doctor, nurse, medical’person |
daa-daa .

doctor .
keleng-sia-nuu

................................. duck
doctor (M.D.)‘
ge-zu-feere kwii zoo
kwii zoo ,/</
dog
Y'I]a %
do]]arA -
dala
-
domestic animals
-taa-tule
domesticated (in compounds) y
tule - -
donkej
we le ~s00
door- )
kpon "
dozen b T <o
dSsin ‘
dress .,
_Neni ma yeke
" to dress
too \
drink, swallow, suck ;
kpele
drive “(a car) K
kéleq sia
driver N

ké]eq-sia-nug

A}

dry
kpdla

dry season R
folo-laa bo yYele

”

.. duck

kwii-tee




dust, soil dust
mdlug
mulun-kpolo

. A mulun~pors
¥ \

3

dwarf antelope (the wise animal
of the Kpelle folk tales)
saye ' :

dye . .
p3ye ma félen

té be dying
+  kaa saai

11y o

142

each other
kie

ear
-woli

early .« ..
- somoi
soboo
earn money.
" sep-kau
sota-H0o

< s

< earring - % *
woli-kwgyén

P

@ %
earth . .
© 1011

eartfworm e

. kpeli
east
voloi

eat
mii
eddoes ,° <,
- gbun3bele

eggplant’ .
- bulo-kwelee
, L
elephant ‘
sele

embroiger )
pSye pu ma,

empty, vacant
folo *

enter, put,’
13 -

-
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European............... e e feces
* European, American (n.) - F
kwii-kole
. Europeaq, American (adj.) - face
. kwii neyen
. 4 ¢
evening y fall, fell, put on, dress, shine
‘ yele-wu T too :
yele-1ii : .
. my fam‘iLy ) ’
excuse me (to one person) nanua ‘
kafdlo .
. \ .to fan (rice) . \
extuse me (to several people) fée
ka kafalo . .
L farm, field
explain kpalap
su-kula R
) brushed farm g .
oL expensive 5 . kwa-kelen ‘-
soon-ketei : ~ . -
v, A - farmer . '
) eyes, .face, appearance ’ ti{-ke-nuu
.a o® , °0é1 : ) ‘2 ) t
‘ : fast (gdj.)
" . . -felaa " et
. > .. tob be fast ! A
SN N , - maa fela ’
_ / o . fast (n.) . ~
. , ’ . ] , . e . sﬁq .
* . . ‘ * -7 R ) fat - ) . ’ '
y 3 . . gbene kite ; S PO '
o * Ybune kéte . S 5 '
. R @ . father, fathet's brother (also used to - .
‘ address an older person respectfully) - * .
St ' ndnp o T '
. . . - father-in-law ". \ . .
‘ . L CL e 0¥ 1s - : .
T . . February | co .
‘ , Wegye
T . ) , . feces R T,
. o7 R . " kaan-kau - < d .
- [ 4 44 &
... ) s S
DU ) v - 2 . I T \,
' - Q’ s b
Q * P ' i - \ -
- .l/"z ' * o . hd N




L 4

3

fell (a tree)

-

fell.(a tree), cut down, chop
Pan

fellowmate, peer, friend
-bardn
~barda - pl.

-

fence R
gala
koran

. to fence in, enclose
maa koli

to have a fever
' kpono-fada-maa

’ inger -
~-yee-gbua

ield (already burned)
feg-kpala
fire
non

fireplace
non-tepad

‘o, firewood

k31

. first

file
. fuloi
sl

fish M
nyee
nyge

dried fish
h¥€e-kpaha

- smoked fish
kpolo-nyge

.
I d

-

. fishhook

kpdwo\

fish pond
y nyge klanp

fishinq net
?ag?

five '
13514

five ¢ents
foq

fix, make, creaté, grow, decide, ‘get

rich, circumcize
kpete

floor |
Ioii

fog
Tdu *

~

to fold
kpinin .

foNow !
pilan

food
mii-sen

to fool
timo -

foot, leg
S &h)

vfor

a

]

forest, Bush, jungle
To0

forget -
. nia

/

/
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e &
; it's important not to forget.............................. give birth
- rl - hd
it's important not to forget G- :
nelee a gee 1fe nia ma -
.o» ' e
. four - ' gain weight ) .
ndan ' < Vv kpono ké-maa s51s boi
o four (unit) e : game, entertainment
) pdn : " péle
pdn tono - four do]]ars
) . Ganta.y
. Friday . taa
“ . Felaide ‘ B ' o
' ga110nA
friend (also used to address a - . galog
social equal or acqua1ntance) .
-ndo . .-garbage pile
nawe T tiluy
»
: friend : , garden
s -bardn : . . * sta
L - - ., -barda - pLz“7 si-sen si kdlag
S0y
S »3 front of, rént anea of somﬁbody . get down, descend, put down follow
. , o ‘ “br.as thin p31aq
R . 3& d ’
b o R0 ~. . get, receive
' . . f ‘it, ﬂO\NeW& ©oe , o So1o (with 6) ‘
poa B T L
. e ﬁ‘ ﬁ/ ' get out”
f it a .- ‘? et kula
waru-ba . ‘w_ I -
" ! . to-be getting better
. v fruit seed s A a k¢-Balo -
R . . wuru a-k\b
/<<; ‘ to g%ft, to give a gift
- fry . _ sama
‘ r)é'ler) ' : . , ,
R i Yalef] @ C N giftp present ” ' oy LN
. o ‘ sama-sgn .~ Sy
funnel : ‘ '
- s6o = SR Gio. |
. ) @ - gio -
[ R ) Gissi | . o ’,
‘ , - _ gisi-pa . - .
. ! * . ,\ 7
5 : L . to give birth ’
‘ [ .us ' fD]OQ

maa e flulon- she gave birth

‘e




te

.
T =Y o 2R

go early, go right away

somu”

3

- go, take with

11
. ¢
go up, climb, rise, raise, 1ift,
.close ‘
te | =
goat
’ » boli
Gola _ - ’
#dla

s

L
goru

good,- nice,- fine, beautiful
1€1e ,

gourd -
_gbekée

gourd, calabash
gdnon

grandfather
naq
pdnan - h1s grandfather

grandmother
naq qosaa =bools

nee qonee - his .grandmother

grainery, rice k1tchen
mslan kére S

grapefru1t
gamene kppya- kpaya

grass, weed, trash, chaff, peeling
.. Quest, visitor, stranger

scale (of f1sh)

ka;a L
grasshopper, Tocust
* goto.

L4
-~

146 .

green (color): s
laa-nynu
4

green, unripe

gbold - . g\

greens, ‘herb, vegetable .
tuma-laa

potato greens ﬂ
klyen-1aa-

~a type of water, green
gbs-laa -

} greeting 5

Vaa ké 2 3 . - "

to gregt someone (by snapping fingers)
vda S

e’
groan / .
ny: '
/gé.:

ground
1o1i
groundhog

SoDD -

grow
oolo
kpete o

_grow, develop “

lele

é nSya .

!\
gu11t .

-Soq '




H

4 . .
guinea fowl . . hair feathers
tono -leya

hair (head)
-qu-leya

half, a part
’ kpura

, one-half
. * gbora r
gbura
hammer, "knock-knock" (said when
arriving at a person's door) .
kps kpo

hard )
yée

handbag
gbln-tolon

s )
handkerchief
kpasa

hand over, give
fé

‘hang up
Sé]eq

_ - happen-
’ ké -

happy -
Tii-nee
Ne
Nit1 ngéi - I'm happy

Harbel
Abe

-

rice harvest (;eason)
ma‘ﬁ%;téeltai\

A
£

\
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toharvest...........vvevinn w.........f.. ................. v
to harvest, cut ) heiven
. , _ |tée “liele )
harvest farm, young bush heavy
kp35 - ' ) wie
© - a 11 kp33i - he went to farm -
heel (of the foot)
haste - -tlme
kire) '

hatch an egg
tee kée € zaa

hat, helmet
gbabéle

hat, cap, bag, sack
oro

to hate
kpoara

‘ hate
be 1e-kpe-goi

to have_a chi]].
- koT® a tei

-

head; chapter in a book

. head-tie, scarf
’ kpasa
kpa-saa

- to heal -
Balo
healthy
gbéne-1&lee
. - |gbdnoi 1€Te
gsloi-poyo

to_hear., obey
. meni .

heat
fda C .

-~

)

. &
. help, gather, collect, pile up
. > kafJ

herd )
tuma-laa
.
here
bé
bé-pere - this way
bé ni ma - over here |
béi kélee...na - wherever

hew, carve X
. saa
& hfghway ’ -
. kelen-pere - %
hiTl
yée .
sii-sen gbip
hit
S22
, \ hoe . -
.+ kali
., ~ loa
holiday -
. . lye1e kete
honest | {
sda '
hook worm ]
. koi-nyii gbeli
horse ~
.o $Q0
11



¢

. paraq-Bai

hospital.w.ovvvvuenn., s S

hospital ‘-t_ %

. sdle-pere kéte = -
- hospital, clinic
sdale-pere )
hot, heat, to get-hot
fada )

* kol fadi ya? - do you have
a fever?

a
-~

hour -
aba

s

& house, hut, building
pEre

house boy
house entrance
pere-laa-lei

ow?
- len

how . .
a gée leq - ‘-

how much; ﬁow‘many

yeelu . .

hundred
nun .
hunger )
puru .
. Puru kaa md - I'm hungry

hurry ///
. Kire '

to hurt .

$22
”»

-hurt,_ ache
s014

hurt oneself
pronoun + -kpdo wina
" -kpin wdna
%0 husk, to-shell "“
kala_bBo

.4

of




intestines

-

\ . ’
illness. .. coovivevnnnes. peeeees Yeeeieiienaieeenas N gt June

] . 3
| ' o d _
. ' ‘ e e
i1Tness January - - .
kaolo-fela Gole-yalon=-leei .
- ; T “\'
important P jealousy S
kéte tolo - '
to gat an injection: to be jealous - * N
sayilan siye tdlo kdla
. : & . - .
to give an injgghion ; jeweler
» . sayilan-tee guro-yale-ndu
injure. - - joints
S22 ‘ . =kpuliq
'in order to . T July .
a gee . ' Gboysai
“in _prder_to, so that - - June . _
. ake . Niye-1iyei PR <
insecticade . .

koon-seqn sale

inside, area inside, in
"SU&
inside of a house_

PSran
-pulu

invite -
Bele told. bos

iroko, mulberry tree
Siqaq
iron, motor, machine
koli
it
& la B R

Ivory;Coast’
Afeko




kind, ;ype,'variety
sii .

&
king monkey
- tua 1 -

knee’
* -nuiiie

knife :
. béa
know, learn, find dut
kdlan .

kola nut
_tule

Kpelle
kpelee .
“kpelee-nuu - Kpelle man

" Kru

kg]UQ
kurun .

lake, gond
* poa

land, floor, earth, ground, soil
Toii
Pl
language ‘ oy
'W60 ' ) t? (
lapa
laa-seye
pele-mgi-séye

lapa, skirt  ~ L
yili maa seye

last (as in last month) q
poloi ¢ .

last price - :
laa-see

late
mad-tinans

, later; after a while

nei

Tatrine
kpo-pgre

lazy - "
zu-saa

leaf
laa
laa-kpaa - leaf of plants
tou-laa - palm leaf

154




>

left i
koo-yée-mei-pere

on the left

koo-yee mei-pere
2]
leg

koo

lemon
gaméne-10n

leper
gbodo-nuu

leprosy
. gbdto
gbddo

letter ’
kolo

|

|

|

i

| * letter (in a word)
’ wéo-ke-sen
\

|

|

|

|

|

|

|

1ie down
, 1da
R . i < .
- 1ife
' fulu-laa

lift -
té g
siye -

to 1ike
’ wéli
1iquid medicine /
sale-kpele

little, small
- kuro-te
dekpe

v

liver (center of emotion)
=114
~woni (Gbarnga)

1iving thing
fulu-seq

Toad (n.) ©

ti?q
kpiri

lock (on a door)
$30n

Lofa County
Ddan 1oii

log (to sit on)
kpono

logs, cut trees
wuru-ponoo

Loma
t3a
long -
kbya

a long time ago
wolo wolo

2

a long time to get well -

, a t¥i 'su-koya seye & lee kpee

loom )
gbinin pu ma
loosen v
fulop

a lot, much
nanaa

speak louder
1 woo te yeléi




love
‘w€li-ké-maa

. to love "
weli
. lungs )
,~fule
o
¢
Q
M
/
tf -
hY .
“a
-0
O

................ Bl May
]
machine
kali
o M 4
. main road t , ‘
pere-lee / N
malaria . . )

kpene faa-maa
kpono kelén-maa

man, husband, mal
sur§q
suron-1oo - small boy >

man, person
ndu
nuu-kpune - human being

Mandingd” oy
) menin . , -

. 9

mango
manun -

manure, fertilizer
taa-tule-kpo

March
Vuu-layii

to marry a woman
nenl kula

" mat —

géra

P

- matter, thing, business, palaver
#Eni

to become physically mature (female) .
kpela .

May :
Gali-kalai

" 15




>

measles
m3-nyii

dry meat
sua kpalaa

medical mah, traditional doctor
200

medicine
sale

medium size
gbene polie zu

melt
seyen
. ¥ 4
men, people -
nfa - pl. of nuu
‘men, males ’
’ sinda - pl. of sur3g

middle .
-sama

qidnight

* kpini sama

milk
nina nini-ya

i
rice mill ~
molon sia-pére 14

mist, fog, dew
Tuu

moan R

k321

Monday
Mone

money bus

bogji kpaya-kpaya na.

money, éhange
. Sen-kau

Monrovia
Dukso

month, moon
ya‘]Or)'

‘morning

- yele-waa
volo ad nyii see

this morning
nele-waai ni su-

mortar
kpenéq .
kongd )
mother (title of respect used for
older woman)
-1ee‘

mother-in-law
nyuo-la

motor bike
nos00-koli -

mountain
yee-kete

- mouth, opening, open top of a con-

tainer, entrance, doorway, bank (of
a stream), side of a surface. (In
English translated with prepositions
- by, at, or next to.)
o -1a
move from
siye

mubh, many, plenty
tamaa

H

mud
pirs

musclie
yée-kon




[4

mushroom

mushroom
.. fena

must, compé]]ed to
fée |
' multiply
* ye bu gie ma

new

nail
nere
name
-laa
nearness, vicinity
kole

neck
-k3q

necklace
kweyén
2%

o

needle
sdyilan
neice
mdlen-neni

‘nephew

-malen
mdlen

-nina

new (things or people who are new to
a place) . :
wunu .

new cloth )
seye-nina

news ,
tun

next (as in next day)
ninai 1

next to
-1

night, darknesi
. kpini




°

4
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Al »

nightgown..............................l;............n.:......‘.......one

nightgown
kpini-seye
Nimba gounty
Gio loii
no
kpaa
kpao

noise, sound
tin

noon )
folo maa laa

now .
1éni-maa

November

Boran-kpalai-

’

nurse = -
--daa-daa
y félee-zo00

*

o
0 ° e
.
.

e« .
., s,

’

. to obey ’ . 3 o
~  Baa-ke-maa . . )
meni -y ) ‘ )
ocean, Atlantié’ocean, lake " , :
ydo o
e @ -
October . .
f]weei 2 . . ) :, ]
. ’ \ o
offer S . :
fana-bo o - oo
. o ‘ ‘\ ° C
-0il, fat, grease ’
wulo, . . ° _ ot -
old. \ : )
. \

kwatara ‘ . ‘

old, to get old . '
pols _ ‘ . EEGE

old, ancient ° .

bolo-pals P o

old man .
- sig-polo -

-11a .
nia-suron - my older brother -
"nia-noni - my older sister

* -~

on, surface of a thing

" older sjb]ing , ‘ o .
|
|
J
|
|
|
\

-ma
~ \ -

once, one at a time

tei-téi

tons=-tons ' .
one Q

no . . J

one (used only in counting) .

téaq

tayan

\



one by one

one by one,.several, a few

: tei-tef.

one cent, penny .
_kdpa. - o7
onion :
yaba

only, -just
) no, .

open mole
. k314

opening’
- -]é'

operate _
nuu-belaa

. oppossum
kpeye

or '
Kpaa -
man

orange
gamene+

'overlook4
nanin

over there: -
manaa

to own
poo

ownerShip:: mine, yours, his-

-poo (with 3):

-~

hpa]m butter

page in a’book
kolo-1da

;ﬁ] ave‘r"

meni,

palaver hut‘
kére

pa]aver: sauce
k31o-kols

olpaim kernal

told
pa]gpnut
tou

tou kporo .

wilo
palm wine

« kéle-1os
t00-155

‘pan, pot

‘ leyi

pan
pane

pants
_béle

“paper

kals

paramount chief
pdma=-sii

)

palm oil, oil, fat, érease

-




particle

particle (used to emphasize
subject, object, compl. and
aftenguestion words)

P "

pass by, send, give, surpass
tee . .
nalon tee ti - last month

path
» kpowo .
pere '

patiénce X S
1ii-kpele

pawpaw, papaya
donkaran 9

pay |
féla-fe

p———

' peace 7
191 see

Peace Corps Volunteer

nuu-kole

peanuts, groundnutS'.
N teldq
o

peel o

kols bo.
pencil

kalo-kpau
people K

_nda (pl. of nGu)
-bela (irr. pI. of niu)

pepper ¥
Kiyén
person
nlu

pharmacist ‘
sale-tii-ke-nuu

~

piassava palm branch
kpalo -

piassava wine
‘ kulu-1s2

pick up, take, carry, take hold, 1ift,

move from
Siye

"picture, -image, copy, imitate
pakdn . .

piece, section
_=kpua

pigeon, dove
_tdlog

pineapple
kwii-tou

pint .
pdi

pipe vine
S22 .

\ &

to place, set, put, trust, lay, lie

down |
laa

to plant L
S1° ' .
kwaa s - to plant rice.

plant, sapling’ *
si-sen

p]antajns )
goi kpaya-kpaya

.planting time (season)
sii sen si tai
sii sen si yele

b~
<n
(W

planting




please, I beg you '
kpera yé

plentiful

.o tdma

suffix used to pluralize nouns
- _rJa

IS .

pocket :
yifa-: \

5bd ‘ Y

si-sen ba
kulaa

.

pond, lake

denén

.
7
cw
" .

porch
si-ya

porcupine
pii

pot, cooking pot
leyi

potato ‘ :
kuyen .

pour, run away, empty out
Pu :

¥

pound (meastrrement)
piu

‘to be pregnant

koi kaa'ma

pregnapt woman “
koi-nia

price, value
s3>

00N -

proverb
san .
pumpkih, squash
tea
-
pump L
v téya |
pure in heart
111 maa-waa

push, move over
tuan

at




w2

) queSéonOOOOOOOOO00000000000'0000000ooooooooooo00000000~oooooooored deer

L

* Q
4
‘ \ question (in phrase only)
' -mareé .
marg kié - ask him a question:
mare-kee ké - ask a question

quietness, silence
ton

-

[N

“rattan_

i

LY

R

rabbit
nela

raffia palm
B RS

rain, .
tuna
tina

rainy season
samd-ya yele

rash ' y
too-sen
153
bala

‘raisé- . .
too

raise, bring up

kdq : ’

a k3n - rear
na kon ear )
reach
seri

receive .

solo (with b6)
to be recgovered (was sick, is now
well)

¥oloi a naa porio

red, ripen, dye red, ripe
kpolu o

‘red, ripe

red deer, aptelope .

1oma




‘region

region, neighborhood
kpinin -

remainder, rest, the other .
kpéli

remember (keep #ﬁ mind)
-kili a gée
a gée-kili .

" rent

»

siyan N

reseﬁb]e, look like
56]OQ . -

respect -
bele

rice
Jmolog 4 ..

rice bird - ~
haya
saa-ya . S

rice biwd, weaver bird
s5y4

- L \
riQ? farm before burning, when
all” trees are cut
gboro

% ! ¢

rice kitchen
molon kére

. swamp rice

nyd molan K

rice grain s
m1an kao

rice seed .
-molon kien

rice, sprouted
po1oq m5no2

(the) rignt . \
* laa mii-yée mei-perd™w-

-----------------------------------

rice straw
molon yala

L]
—

ot

riée_(unccoked)
moloqn-kao

rice, upland
molon kpala
© e
to be rich
T )

to get rich j

kpete

rickets
kparanq

righf’away, immediatelys soon
a maa felaa

right away, soon
Tonii ma

ring g
) gbono .

rise )
te

river, creek .
ya r

road
pere

Robertsport =~ . 3
', Laba-po
Vai loii
Ebguea‘
. wima -nuu’

room
Tompo

182




root ‘ ~ S _ ,

same . ' .
root, vine _ | . - sacrifjée e .
kpomo . . sala - s
- ‘ b sala kula - make a sacrifice
rope " » .
yeli ¢ St. Paul River ' .
' i - - - DET) ‘ ‘
rotten :
kara AN g ‘ salt
; kpolo )
rubber-tapper . ‘ . v
, tapi ké-ndu . sand
nEya
rubber ‘tree - : ) ¢
Toba wuru: < o sandals - | s
mdan wiru kpiri-kals
runny ngse _ . . sap, latix <
: -sla ya pu . mdang yd
. 156a ya .
: in a rush, with haste A
fie-fie , satisfaction - '
‘ vt ‘ 1ii-gaa
. ‘ T . Saturday ‘
_ ) Salaide L~
» ‘ " savannah L
# h - wé‘]an
f - R
| . say »
. ] k€ . {
K say (used always with a pronoun pre-
[ * fixed) ) ) ¢
. T €€
" . y ‘ ) ;'
\, y scab .
L ' -luu a nad seye .
¥ .- -
. to scare away birds .
) noni kpée ‘
' scarf ’
kpasa
‘ kpd-sda ° .




4

schoo]h0usec......z..

schoolhouse
" kolo-pers

—scratch
koto-wolo

scratch, bruise
tua

screen
“koli-déna

the second time
a veere-yelei

secretary
kolo p3ye-nuu

seedling
si-sen M3q

-self .. .
kpig (Totota)
kp3> (Gbarnga)

4 Se,]i : ~
kote -,

send Ct

tee -

’

sentence
¢ woo-ye 11

September
Danai

sesame.
~
Dese
mese

(4
sesame s
* bese-kao
set a bone

gau-see gie-na
maa-fela-laa

4

sew
s5ls .

-

shadow, §hade
ninig

'shgzy ’

* kpinig®

shake, deceive, fool

tumo

shake, trgmb]e '
kpelin

shade hands, snap fingers

« . Sére

- sharpen {a knife) .

nali
20¢)
sélen
- ¢
shine
folo
too

shoe .
" kds pd-kols

shou]dgrs
kaan

shout
layi

sabele

show, appoint, ,teach

4

shilling (used to be

.

LAY

Ll

.

°

»

l - Ve
equivalent to .

L -

n

. b4




<2
ship, steamer

ya na-keleq

shirt
yéke
sibling of the opposite ﬁex -

i.e., manls sister
-sdabols

sick
kole

to be sick
kaa kolei

Sierra Leone
S¢ton . ~

side (of one's body)
-pére

silence
© t3n
si]ent,
tinin
silver
kane

sit, sit down, place, set
© see !

a place to sit
-sedi

. skin, book, paper, letter

-kols

skip over, step over, take over,
put over, overtlook

nanin |
skirt )
yili maa séye
sky .
yele .

L I T I T I T T T S T

sleep o
nyii .
sleeve (1ong) .
seye yee-koya

sloppy

. laa-lad
S

small

kuraté (Sanoyea dialecCt)
digbs (Jorquellie dialect)

small
pele '
pele-pelece
nania-pelegi - my children

smile
e §
mo-M5

snake

kali
J

Snake Society members
kali-lonii

sneeze .
tiso
sob ’
wolo-saa zu

soft
bovuu TN

soil, d}rt, topsoil, clay, mud
para p

some, any
ta

someday, sometime
yele da

son-in-1aw

b3515-159
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1oy

son-in-law



sore (adj.)
paa
paa kée niu (body part) ma -
sore body part
soup (stew or soup to eat with
cooked rice)’
ldo

sour S~
wolog

speed, hurry, hgste
kire

speak, count
. 16n0 _
e -

speak, open ) .
b6 -

speech ‘ N
-w60 . . '

spend a long time, behave
tha .
spider_ | .
. sii . r.

spin .
tinaa maa
p3ls

f )

to spindle
P3ola }

spit
- -laamya

spoiled, rotten E
© kara . -

spoon
mina

- step over . - ' .

spouse
maamu

'p50 ¥ .

sprout, germinate
. pomun

sprouted .seed ' SN
sii-sen m3o-

squirrel
loon

stand up,
too

étar .
pémelen-kau

start, begin, bend over, bend down ] .
.pele _ i :
stay (a while) \
©ondmu -
stay in bed = * . G
* ye lee laai

nanin - .

stick !
wuru-kau = ’
. ¢ \é
stingy
kala-kalai (1it., you are hard
to deal with)
/ l -~

stock a fish po;d
ny€e denén kpétee

.

) %
stomach ) .
- -koi SN )
-kui
-koo !

ce -
stop, beg, ask o . '

1/ kpera . . ) ’
. kpera yé - please, I beg of you .

O s
\J‘J
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.

stonn..........................&......................ﬂ:i.....syllable

“storm
faa kéte ’
7 stove
< Teyts ,
yili .
koli. -

(

straight °°
pelen

straight, honest, j
sda

. Stranger
ndya

strip

mela
strong :
su-kpandnos

student
kolo-pere-nuu’

study i ’
maa kori

.subtract
de kula zu -

sue..in court
kolo siye

N .

.

sugar cane,
- kuls

E)

»

/

U%t'

b

/

)

o .

sun .
=. folo’
Sunday )
Soné

sundown, supset
yele-wii-folo

sun up_* )
‘volo ad kila

166

3

éunny‘(sudshine time or ssason)
folo téo yele

surpass
tee

surprise
kula .

surround
"~ tinan
to swallow
kpele . ;

swamp
para

swamp rice
para-molon

sweep
laa kéle

j . ’

_sweet,‘savory .
liyen ‘
nee

syllable '
" . w00 kpua

-

[

"

4




‘teach

table ®
téebele

tablet, pill
sale-kau

tailor
‘seye-solo-nuu ¢

2

“take out, come ouf, get out,

surprise, come across
kula 4

talisman, medicine container
(hung around a child's neck for
protection)

sébe

tall

' mu-seyéee

tangerine
;o gamene . pele-pelee”

tap (a'rubber tree)
tapin-kée
taxes |
fela

taxi .
.. sen-kau ka1 kelep

/
- 1 £ .

teacher ‘.
sen=1€-nuu /

ten
+ puu

»’

termite, bug-a-bug
* sima .

N .
4 .
% R -

------------------------------------------------------------

. thanks

* seyé
s seyé fe - give thanks
isgyé - thank you

that

thatch‘roof
pere-kpgya
then
nan

there

b

thick
dee-gie

thin
bolie-zu

thing, matter
meni .

thing, object
.
saa - pluratl

sthink
kili-pa-sia

this
nt

this

L4

»

. : nyi?i //,
thousand -

wala

threaq . L
- yee .
three
saaba

,

15~
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throat,.... :} ......................................................
throat on top of, top area of a thing

~kona nd
" thunder , towel
yele-gbana taba
Thursday town, village
Teyeide ! ’ taa v
tie - A train
yiri koni seye kelén
time y trap
tai ! . ﬁére )
" bare too - set a trap
tin can ) ‘
k5pu N trash
kala
tiredngss . )
f1i . »  treasure, favorite
.muii aad kpee - I'm tired <1i1-ma-seq °
tobacco ' tree, stick
taan-kpala . . . .0 wdru
‘today . S " tremble -
sda ' kpelin
today, this day ) tribal, customary matter
. *.saa yele pi’ S 151i-meni
toe. .. tribal,initiation school
k55-gbua , J: palog
together, each other triﬂe
kie - . -sti ~
tomorrow .. . trouble .
t{naa : . Meni-kpsld
tongue _ trousers, pants
. -nén, , . o X . bgle- SN
tooth’ L trouser leg
-nyin . milin,
top (of a surface) _ “truck
- ton o o kelen
. , - , .
. "

~——




to trust
14a

kane-t3on

tuberculosis
naa-t3le \

Tuesday
Tuide

turn; stir, change
pene

turn around, surround, delay
tinan

turn the soil, till '
1oii pelee

turtie
samu

two
feers

Dy

U

~

A

umbilical cord
sursn-pals A
neni-polo

umbrella (sun shade)
folo-kpandny

uncon§cious
a flo

unburned brush
tdpia koli

v

v
uncle (father's brother)
-ndn

uncle (mbtheér's brother)
-kéra

under, the area under something
-mil

underbrush, thick bush, -shrub.
kpolo

unhealthy . .
gbene fe lelee ni

dnripe
gbold

upward, toward the sky
elei -
1 wo0 te yeléi - speak Tou

uripe ,

wobe

der




s

°

vaccination............ e

v -

vacsination
. maki

Vai
vai

vegetable
tuma-laa *
vehicle, boat, canoe, ship, car,
truck
kelen

vein
-nana

very much
kps_ -
neléi kpo - very good

" vexed, angry

1i1 wana

"village

kpandn

vine .
yeli-kpom%'

visitor *
ndya

voice
-W00

Voinjama _ -
V3n-sen-ma

v~ !
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wage due for work, tuition, taxes
fela . _
di i fela fe? - did they pay you?

wait, stop
too

waist
-lenei
~-sdama

wake ub
\ qaa-ﬁo

walk, rub, beat
sia

walk about, stroll
sia-sia c e

wall
kan
Berei-bons (Jorquellie dialect)

want, wish, like, love -
weli

wash T
waa
1 (
wasp
gbams
waterfall
sulln

water green
yata-laa -

way, road, path Loy
pere !

weave , /
pala
ye gbininp ma




wednesd;&..p ................. e

Wednesday
Weede

weed
< - . kala

week
. : . 15ku
* 155-kuu
weigh _
ka3n g
well
ya nya tei
to be well
kaloi ponosi
west A
voloi a yen

wet
¥o5

' LiNE et
what : |
1é -4

-when (?) ’
yele

' where « ‘ L

koo

where = .
mi

) which X
néne T

. white
" kole

kwii-kole - white person, -

European, Ameri;an,
educated person

.
...................................

who]é, unbroken
kpune "

whooping ceuéh
zu-kog-t3le

wild animal, meat
fens-ieo"

wild boar, bush hog, pig
bos. s

will, desire
' Mia

wind
fda

£
l

to win -
baraa-yeg-mei-yalee

- window . |

wéne.

" with

a . ) - '

.

Wwithin the year

‘ny3s

wives of a polygamous man
sonia :
pére-lee - head‘ﬁife

h -

woman’- wife
neni
ngyaa '~ pl.

-

" word, voice,,sdund, ‘language, noise,

speech L .
-W00

work, garm .
tii

ey
¢ v




worker

¥

t11 ke -nuu
_tii ke-bela - p1

wo?king day |
yele-kuu~

worry "
1ii%elen

wrap, fold, curl-up -
kpinin

“\write, mark

pdye

writer, clerk, Secretary -
-kalo-p3ye-nuu

b

younger sibling

yams
yau

yam-like tuber .
sibele

yard i
pandn ma

year
koran

yellow
kpel gq

yellow fever
kpelen-k&en
yes
owei )
" yes (uség\as a response to greetings,
or to indicate you are listening)
o Y

-
.

’ o

F

yesterday
‘WEE

. yet, stil) .
ni1 »

.

i‘e young (note #his word has-a widé .
/;Brange of mean1ngs fruits not yet
ripe, iood that is cook1ng, but that

. is not %cooked ete:) "
- tako -

i - 3

younger.sibling , 7,
1éye v
-1éye suroq - younger brother
-1éye=-neni - younger sister’

o
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A> INTR'E‘)anTION RN | ST A o

a ~' !n "u“ 4 - -

This chapter is. des1gned to prov1de a deeper baS1s for the under-
stand1ng of the sound systems of the Mande languages of Liberia. Al-
lﬂhough every attempt has'been made to reduce the amount of technical
_language used to convey the information in\this chapter, it has not beenie
eliminated aTtogether, for what is used is fe]t to be necessary for the
presentat1on ) ' )

B
[

- ,'_ N , h
4 Nevertheless/’mhat follows can be followed by an ent us1ast1c reader

"“with no previous tra1n1ng 1h\l;ngu1st1cs or ]anguage-]earn1ng For tHose

‘ seek1ng\on}y further practice.Nn the recognition of the phometic distinc-
t1ons found in. Mande it is poss1b1e to §!1p d1rect1y to.sect1on F where
there are 11sten1ng exercises. which may be carr}ed out with the accompany-
ing cassette tape. ‘Then, if there is’ some, confus1oh about the nature of
the sound contrast being stud1ed the ]earner may then refer back to the s
sect1on ‘which discusses the nature of tRis contrast. . '

- d v

b=

»

{ THE SYSTEM.OF sounps R
* . - . 'f ~

A ]anguage consfsts of three maJor subsystems ‘It has an,inyentory i

of words-known as a ]ex1cpn It has a* sgt of fules- by which these words

e 'are.arranged 1nto sentences, known as syntax F1na11y it has a sépnd

il System wh1ch cons1sts of a set of d1screte qontrast1ve sounds; known as
honemes., Phonemes, or rather str1ngs~of phonemes are used to rendef
ords as sound_images so that they ‘may be spoken and understood. This

chapter is about how those sounds are ordanized and understood.

L4 t, “ » ~

4

While phonemes ‘are written us1ng Roman alphabetic characters, they .‘
should not be confused with the letters used to-write English. These
are non-phonemic, because.they violate the principle that a phoneme




Vo

stands for only one contrastive sound.

176

The following examp]es illustrate

\ that the English alphabet v1o]ates this condition. ©o
- ¢ . " Letter " Sound Word - . >
= ) s, s see ,
P z raise .
- - : measure v .
) ' c S city .
k' cow
. i ° |
) "0 a pg_d ’ ’ .
# 3 log 7 .
i ngen
, . ow* ~  smoke- ‘ .

“Because of ' these discrepancies, English is no; perfecgly phonemic ~
which means ‘that 1t is not, alwax}fp0551b]e to determ1ng how a word is go-
. ing to be pronounced (given its spe]11ng) or wr1tten (given its sound).

Because of these indeterminancies in the wr1t1ng system of English and ‘ '
many other written languages,™ linguists have found It useful to develop '
a phonemic writing system to use when analyzing a 1aqgque. This writing

. system is also of value to learners of a language because it elimtmates.
the guegswork in reading and'writing in the 1anguage:‘ . . *

When you first hear a new language,.you will first note that it is
made up of & serjes of syllables.  The syllable is a gobd place to begin
~ breaking down the sounds of language because all three major phonet1c )

elements: consonants, vowels and suprasegmental features areé assoc1ated :
with the syllable.

At the,heart of the syllable is a. syllabic unit which is generally,
though not' always “(as is pointgd out later) a- vowel. Vowels are sounds
that receive their distinctive acoustical properties through the resonant
properties of the mouth (oral cavity) and the throat (pharyneeal cav1ty)
through adjustments of the tongue, tongue root, lips and jaw. The vari-
ous resonances produced by these different oral shapes can be explained
by the same principleas the resonant sound/producedfby blowing on a beer
bottle iﬁhOugh the resonances produced .by the more complex shapes of the
Elii(j.vo;al_tract are of course more, complex. e )

y. . )




C. VOWELS

Classification . ) '

Linguists find it uséful to classify vawels by:

a) the location of the tongue: - 1

2

“1. Is it toward the front of the mouth oilj
2. s it toward the back of the mouth?

b) the location of the jaw:

1. Is the jaw closed'so that the tongue is high in the mouth or
2. is the jaw open so that the tongue .is Jow in the mouth?
. h . ) ( / ©
c) the ‘shape of the lips: N

1. Are the 1ips’rounded or

2. are the 1ips unrounded?

<

Tﬁe reason for this classification is that linguists have found that
vouels.that Share common properties, (i.e. high véhels: front vowels or
rounded vowels tend to function alike ‘as we will show tater). The glassi-
fication of the vowels used in tHe Mande languages in Liberia is given -in
the following chart. )

Back & Rounded

L)

u

- wow o @ oo o e

.
L W (O




»
None of these sounds exactly. 11ke those of Eng11sh therefore the follow-
ing equ1va1ents should only be taken prov1s1ona11y, to help you 1earn to
recognize the sounds-associated with the symbols. Drills are given in

section F to familiarize you with the use ‘of this s_yste\m{gn transcribing
Mande soupds N

-

A

-
v
S~ » . ,
- .
.

Description of Individual Vowels

The front,:unrounded vowels:

/i}  bee, neat, tidy, me -

"The'English vowel differs from the Mande /i/*, by being g1lided,
that is, followed by y a semnvowel (see below). Thus the word bee

- when transcribed phonet1ca11y is /biy/. If you say this word slow-
ly, you may sense the /y/ at the end of the vowel.

Due to historical change,, English words spe]]ed with.an i_(e.g;
Bite)gare'no longer pronounced with an i (ee sound) but rather an
' eye sound. In making thé;tﬁhﬁﬁition td the phonemic wﬁit’ng syé—
tem you may confuse the Grthégraph1c i (eye) and the phonemic /i/
(ee). R - '

’

2 e

»

/e/ ("closed e") day, take, say

The English vowel differs from_the Ménde e in that it is glided,
like the high vowel, it 'is followed by a y semivowel (see below).
“Thus the English word day, ‘when transcribed phonet1ca11y; is /dey/
or berhaps /dey]. You can - detect this y glide by saying'the word
day very slowly. You will note that while you start en the wowel
/e/, you end with the-vowel /i/. In learn?ng to say this vowel
say it slowly and cut off theAx_"of%glide"._ For many speakers,
the first-part of the vogéf’js lower (closer to a phonetic /e/)
than a phonetic /e/. You can approximate the h1gher and tenser
/e/ by tighten¥ng your 11ps, -as in a sm11e ‘ ﬂ ’

‘ . ‘ ) ) ‘

4

*The use of the-slashes here is to distinguish bhonemic transcriptions
from orthographic. . ’

L4

-

-
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Lorma and Kpelle have a definite suffix -i which when added to a
word. ending in a f%gnt?vowe] produces something Tike the glided

vowels discussed above. 3This~gives an epportunity to hear the
glided and nonglided as contrastive forms.

. @

,  loma ” irjd?finité definite .
% . porcupine pivi | pivii
) road pele - . pelei .
house. . PpEél1€ pé]é{

/e/” ("open e") bed, lead, red, hetter

- . The English sound is rirtua]]y identical to the corresponding
| Mande sound.

/=a/ ("diagraph") bath, laugh -

‘ . - - -
. »

This sound.doés not gccur in, the Mande languages, but has been .
included in the 1ist, because of the _potential confusion between
the written’ Corthograph1c) a of Eng]1sh and the phonemic /a/ (see
3 be]ow)

» .

2.2 The back, rounded vowels: .

Ju/ school, pool, tube, coo ‘ 7

Th1s vowel, like the English iy .is g1 jded, but ‘this timg with the
semivowe]l /w/ rather.than /y/. Thus the above words are
s rendered phonetically as /skuwl/, puwl, tuwb, kuw/.
.&‘ ) ® o ﬂ" . i

- 4o/ ("closed 0") ~ go, row, tone,'toe Y ¢

Like the’ vowel /gy/ this vowe] is heavily g]1ded Again 1f you
. say these words slowly, you will“note the presence of a.w semi-
, ' .. vowel following the vowel ‘nucleus (e.g., /gow, row, town and" tow/.

P w 3 ' L .
om0 T [ofs("open ") | caught, law, frog, log
Thfs vowe] is quite S1mi]ar 1n sound and broduct1on to the’ under-
. Iined Eng]ish vowe]s to the left The on]y prob]em being that the
- S 5 sound does ot “exist in some dialects of American English. 1f,

-
»* -
o & v

_G‘ . - : ) ~ ‘ 173 _. s




2.3

’ ;e
- / e ‘
for example, when you say the words_caugh% and cot the same way,

or canpot hear any appreciab1e4diffenence betWeen them you are go- -
ing to have to learn to hear and produce this contrast. Secondly,
speakers from different regions do*hot égree on which English
words have this open o sound. .For some, words such as frog, log,
ngg,:and so forth are pronounced with an a vowel, while for others
they are pronounced with an open 0. )

The back (or central) unrounded vowels.:
/+/ ("barred i") just (see comments)

Thieuis not a contf%stive sound in English but occurs as a variant
of -the general unstressed vowel known as schwa, 1a/. -Therefore it
is rough]ygthe equivalent of the second vowe] in muffin or in the

word just when unstressed. .

/+/ appears as a variant of the EorreSponding front vowel /i/ in
Kpelle and southwestern dialects or Lorma, particularly following
elar consonants (see below) which- because they are articu]ate¢
/ith the tongue back tend to draw the front vowel back.

elle (nilig/ = [nilig] 'bugabug'.‘ (Square brackets are used to B
mark variant pronunciations). The Lorma u, part{cu]ar]y the wor. "~
'in" is sometimes pronounced with this variant,\e.g. s:.

/&/ none ; ' N

/é/ is the higher gid equiva]ent of barred +. It appears as a
variant of /e/ in Kpelle and Lorma, part1cu1ar]y following ve1ar ‘
consonants. (k, g, ys n). For a definition of "Velar" seé .
section D2.1. Kpelle: /Kele/ = [KEIE]

e

/a/ ("carrat") _but, cut, put,_hut

This vowel is found in some’ but not all‘English words written with

_a short u, (note the pronunciation of put, which has an 00 sound

rendered phonetically as a lax u written but npt described here.’

’1\})
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Like the two back unrounded vowels A is also a varjant of the S
" corresponding front vowel & in Kpelle and Lorma, part1cu]ar1y ®

following velars. er]]e /kele/ =[kalal

/a/ hot, lot, hopper o

This is the only low vowel in Mande, and shoqu cause little diffi-

culty o the speaker of English other than the tendency to confuse

it with the written (orthograph1c) a which as we po1nted out earli-
er is pronounced as /a/.

% r

3. 'Diphthongs

, Diphthongs are sequences of a vVowel and a semivowel which tend to )

act as a single unit. We have already mentioned the diphthongs .
- /iy, e ;i, uv and ow/ above. In addition, English. has the diphthongs

‘ /ay/ as in Sky, tie,and light, “Jaw/ as in cow and now /oy/ “as 1n._41

toy and noise. These sounds do not occur in the Mande languages
» ) However, the sequences /ii, ei, gi and we now add/ai/ are found in -
some of the Mande lang.ages but because i acts as a full vowel -and ‘
. hot a nonsyllabic semivowel, these are genera11¥-not considered ¥
. : diphthongs. - ° ©, )

!
ES

4. GOrthograghjc Conventiohs . :
|\

) . As @ent ioned ear1}er the phonemic wFiting system is not in w1de
use for the, wr1t1ng of Liberian languages. For examp]e personal
names and locations have been -rendered i standard English ortho-
graphy. Becuase of the 1nadequac1es gf.the English orthography to ¢

" remdbr certa1n Africa soupds, 2 number of conventions have been | e

( deve]oped. "These are given as follows® )
& .
o‘ @
) l 1 \ -
- ‘ -' _ '
¢ ! y N f [e)
* = ~—— - L 4
” -
. t X4
¥ .
» - N * F 3 4
o N 5 / 1 Q -

S
=
L]
.g\\
.
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Convention Phonimic_Value Comments/Examples

" e /i/ - ~ Bodegie = /Bodegi/
g i e . Jul Bague = /Bagu/
eh. 3 \‘\"/e/ ‘ _ " Ileh Tow} = /1e taW/
ea* el o Salayea = /Salaye/
- or f /a/’ ‘ Zorzor = /Zaéoo/

Lorma /Looma/

/  *This seems to be a Lprma/Kpelle conéention only.

<

3. Nasalized Vowels

- A nasalized vowel is a vowel in Which some sound is alldwed to
eéﬁape@through the nose (nasal cavity) as,we11_aslthe\mouth {oral

~ cavity). While nasal vowels exist in English they are honcohtrastive
variants of ora] vowels usually derived form%he nasalization of an’
adjacent nasa] consonant spilling ontﬁ‘?ﬁ:.VOwel, as such words as
moon, [mdwn]; soon [siwnl; and can't [ k&3 5t] 111ustrate NasaT1zat1on
is marked by placing a ti]dg /~/ over the vowel. t In the Mande 1an—
guage§,‘nasalization is contrastiye...égpecia]]y in Kpelle.

AY

6. Vowe].Length /

L]

N -
1 . s -

“Mande 1anguages.have contrastive vowel Gength. That is some
- syllables may be 1onger in durat1on than dbthers. Thisdifference
can S1gna1 a difference in meaning as in the fo]10w1ng Lorma
examples:

- ké1{f ...... hoe - - ZEARE I ‘shake

mésggi§ .... chief v . md4sdqgii .... corn




D. LEARNING MANDE. CONSONANTS

-

1. Classification .. ) s
R-2

In addition to the vowels, which form the nucleus of most sylla-

' bles, are the consonants: They are so called because they "sound with"

the vowel and are according]y found on either side of'the vowel. While
it is common to find consonants on either end of the Engb1sh syllable,
s treng th, consonants 1n Mande tend to- appear before rather than .
after the vowkls. In other words, Mande sy]]ab]es tend to be "open" (an
open syllable is one in which no consonants fo]]ow'the vowel, e. ‘G s pe,
1e, ‘_E_) The one exception to this is the velar nasal. /n/ in ‘Kelle.
Some open syllables cause troub]ef}or Eng11sh/speakers, because the
'sound ¢ does not occur 1in Eng]1sh open sy]]ab]es (This is the reason

for the development of ea and eh as a way of writing /e/: see section C.)
Furthermore, Mande allows very few consonant clusters in a sylla-
ble initial position (before the vowel). Thesg'clusters only involve /1/,
(as in /F]omofq'personalf%?me' and as in /kwele/ 'big.' =
The consonants of the Mande languages are given jm tabular formes °
below: o i Tt . Lo e ,
. . i C > A
‘ ~Labial-  Dental Palatal  © Velar <§abio Velar
L ‘- ’ ° .
. ‘ — \
STOPS: S . ;o
Voiceless p : t . c k " okp
Voiced b e ’ 3 g " o
.o ' . «v Y b '
IMPLOSIVES: - 6" d - . gb
. S . 4 ’ ' TN ” ‘ .
FRICATIVES . .8 : . ’ .
Voicelass ° f. s —~. S . S | . :
1 / % 0" - - . v . . _—
Voicad g g@ ’ﬁ.@..‘z. ’ z N ;\
. NASALS; , m. - n NP IR N ’ nm
-,quuxos I T '
SEMI . & . _ -
VOWELS: B Y “ N
A ) . . . 7 /

g . B .
ﬁﬁpeSe spun?s have”been arranged in Buch a wyay that the rows and columns
‘ ‘ . L % ) '

v : . ’ - e 1~Ju '

’ hd »
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fontain similar classes of sounds. For example, it was pointed out in

the preceeding section that the front vowels (/i, e and €/) were often
backed (converted to i, € and A respectively) or that vowels tended to be
nasalized following a nasa] consonant. These terms, of course do not
have to be learned, though they may be usefu] in he1p1ng you understand
the pronunciat1on of these sounds.

-

) 2? Points of Articulation e “

v

*Part of the oroduction ofga consonant involves either the com- | .
plete or partial obstruction of the flow of‘aih in the oraT, cavity.
This 1s accomplished through br1ng1ng‘§n art1cu1ator lower 1ip, or
-the front mid or back of the tongue 1nto proximity with a po1nt of
articulation. assoc1ated_w1th the upper part of the mouth. These
points of*articulation are discussed below. Individual sounds will
be discussed later. \ . ~ - ‘ , )

r
4

2.1 Lab1a1 T ' Co | ‘ S~

.he term labial means "pert"}1ng to/ﬁhe lips." There are two =
types of .possible.1abial articulation:- b1h&b1a1 both lips) /p, b,
and 3/ and labial" Qental (Tower 11p and upper teeth) /f, and v/,

2.2 Dentai ’ i .
Dental articu]at1ons 1nvo]ve moving the front part of the tongue
behind the upper teeth as in /t d, s, zy N, T and' 1/.

2 Q Pa}atal s. . ' ’ ) “ ‘\\e

While these sounds/are rare in Mahﬂeklangu they do oecyr.
* They are produced by br1ng1ng thé mid t of the tongue in the hard

[

palate region as in /¢, 3, d, z; n and y/ C I . .

-

] N N

+ 2.4 Velar: . » - ‘ - - ‘ , T

Th1s sound 1s<produced by raTSan the back of the tonoue to the
region of the soft pa]ate as in-/k, 9, ¥, n:/ ~.}

A S

. . :
Aa y
. o -,
. .
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kN
'2.5 Labio-Velar:

e

. This sound is the most difficul#I;ound for speakers of English
to master. First it involves the s1mu1taneous art1cu1at1on of a
labial and a velar, It is as though you were trylng to say cookpot
or lugbolt but with open syT]ab]es (e.g. coo-kpot and 1lu- -gbolt).
Secondly, these sounds are often pronounced with ingressive air (the
air moves into the mouth during the first moments of articulation be-
fore it is followed by egress1ve air from the lungs (the normal mode).
‘: This implosion is more typical of gb than kp. |

<

'
’
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Picturing the Points of Articulation.

cross sections of the human vocal apparatus m&? prove °

-

Nasal
Padsage -

Soft Palate -
~y
Pharynx
! Teeth
' Larynx !
B a
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4, Manner of Articulation’

‘e

Sounds .can also be" cfassified by how they are produced at the
point of articulation This is. called the manner of articulatton

<o . . NG

4.1 Obstrucnts:

Obstruents are sounds which involve & radical obstruction of the
) lir stream, either complete blockage as in-s ,Stops-or, partial blockage
as in friéativos. Obstruents may be either,woiced o voiceless which
means that tho vocal.cords are either vibrating or not respectiver

. You-can detect the difference between voicing and nonvoicing. either
. by putting.your fingers on your larynx (Adam's apple) or in your

aars while you are saying these sounds. You will no doubt notice =
that in English, the fricatives /f/ and:/z/ are more heavily voiced
than the stops /b, d and g/.° This is because in English the voice- °
Tess stops /p, t, and k/ are heavily aspiratqd This means that they °
are followed by a puff of air (capable of blowing out a candle) which
devoices the beginning of the following vowel. Because the aspira<
tion also serves to distinguish English voiceless vowels,-the .
voicing distinction is not crucial, Fortunately for English speakers.
the voicolcaa obstruents of Mando dre also aspirated, though not as
heavily, The two sdunds /&/ and /3/ 1sted as palatal stops in the
previous {1lustration aroaactull1y Affricates. This means that pho-
netically Ehtx consist of i stop followed by a fricative (¢S] and

- tdd) rn:pnetivol& However because they function as a unit, thcy are
given the unitary :ymboll /8 and 13/,

4.2 &hplolivclz v .

The normal manner of articulation 1nvolvcl the use of (egressive)
dir coming from the lungs. In the artdculation of implogives, air is
(drawn_tnto the South by ereating a parttal vacuum in the pharynx by
et clnlin| it off at either end by making a velar, dental or v
laetal !\ep a4t one.end and a gluttad atop (eYozing the Yarynx) at the
other end.  Then the Bharyax is. e&reeehud by lowering the Jarynx-and
" 1h 10 doin| crating @ parwitl Vaguun 1n the pharyax. Thus when the

.




~ , . » . \} : : LY
Lt o ~elom g M : ;
' o o . P

’ . S ’ -
r .
. R t

stop is articulated, for'a'éri?f momefit,'air wfff gysh into the mouth *. - - )
briefly giving it its distinctive $ound*before thésegressive &ir from .~

-~

" .
a oo .
.o, Q’ Re ?‘f ) [

- the lung resumes.

. SECEY — ..
g . closure : lTowering - ~ . \ re]%asg ) P
* ® < . 1 . A . sz.,,‘

- o o R

FE)

The remaining ses of. consonants, the nasils, semi-consonants and'
: ;emjvowels are all véiéed. Nasals can Best be HEF?né& as Voi;gd '
stdpsuwith the added feature of the opengng up of the nasat‘p?§sag%;5i
’ . ¢ 4
The semi-coq&onants and the semivowels are like the nasals are N
resonant which means that there is less obstruction of the air stream’
. than in the case of the stops and fricatives (known col]ectiveﬁy.as
: - obétryents)i The lagk oﬁ.fpstruction dllows the vocal tract to reso-
‘ nate giving the nasals, semi-consonants and semivowels their distinc-
» tive acoustical character..

““Unlike the nasals where the resonance is produced in the AZsa1
céggty, the resonance of the semi-segments is produced- in the oral
A . gavity. Semi-consonants are distinguished from semivo&e]s in that
} semi-consonants are considerep less obstructed or wéakened consonants .
whi}e the'semixoweTS are considered more-obstructed than true voyels.

[4
| S 0 o Sonorants: ol -t
| . v

", _ * The remaining sets of consonants are called sonorant becuase id
L F ‘ addition to havipg an oral obstruction of somegf gort they also have
R e . - < :

o

-
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resonan.ce f* examnle in the nasals, the way is opened for sou‘nd to
1 move 1nto the nasa].cav1ty which is a*§esonant chamber In the case
. C} of the 11qu1d 1 the air is permitted to escape around the sides of
4 ~ the tongue producfng resonance. And finally, 1n\the case of the
sem1vowe1s Ty/ and /w/ “Which are nonsy]]abr; vowels, (i and u re-
~—e spective]y) the resonance 1s mere]y dampened. Sonorants, whick also
_include all the vowels are géherally voiced. A1l sonorants have the
. Capacity $o be syl]ab1c As‘bo1nted out above the syl]ab1g equiva-
‘?y' " lents of ly/ an9 /w/ are /1/£%nd Ju/ respectively. Other syﬂlab1c
' . sonorants can be marked by p]ac1ng an apostrophg directly under the-

v
D

0 ‘ff . segment In the Manderlanguages nasals are o syllabic as in

o Kpelle: ”mbu1u; Bande; sndambangf. Lorma onc "aaithese sounds but
. they "have since been Tést. _ ' )

PURANY . ot o . A ¢

« 43 Concin¢ing Remarks -~ L. !

« . -

Much of what waé presented here was quite technical-and beyond
what you rea11y need to "know to learn a Mande 1anguage Yet\yt was - . T

presented for a number of reasons: ’ . ] |

~

(1) it may help you to better understand how the consonant
System of a language is structured \

|

(2) that Mande languages are an interesting and fru1tfu1
area of sc1ent1f1c 1nqu1ry

(3) and because we thought you'd like-to khow.

¢ . L. . ‘1

o
2
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2

E. MANDE SUPRASEGMENTALS ‘ '
\ . , |

Classifications

>

In addition to consonants and vowels, a syllable may also posses ]
. a number of characteristic features called suprasegmentals. They are
. ‘,iir so called because their distinctiveness may transcend a single seg-
ment. - -

. v,
' ~ Features often. considered to. be suprasegmental are stress or
- syllable prominancé, tone, vowel length and nasalization.- Vowel

’ length and nasalization have been presented in the section on vowels.

: 2. Stress T \\\

, [-2

b‘whiJe stress is generally non-contrastive in.Mande it is gener -
———— /ally distinctive. In Kpelle, it falls on the first high-toged sylla-
ble in the worh, or if the word has no high tones, it fallsn%n the
first syl]ab]é. Stress is-acoustically marked by an increase in the
loudness .of the syllable and is often accompanied by a glightiin-
crease in the 1en§th of the syllable.’

3. Tone -

Tone in Mande is chatacterized by relative pitch. That is a high
tone Js-relatively higher in pitch than a low tone and vice versa.
* No Mande language has more than’ three d1st1nct1ve pitch levels.
1 Kpelle and Mano have three: ’h1gh, mid and ; while Lorma and Manya

" have two. The following contrasts are from Kpelle:

) '

high-  pé1¢  'house’
: mid P§1E 'road"’
\ Tow b¥1&  'trousers’

The remaining Mande languages have only two ‘evel tonés,.high and
low. Thg above contrasts appear in Mende as fo110w5:

Jow high p2lé 'road
ERIC . Tow bé1§ 'trousers'
,,, i ‘ v - 19() ) e" (

» - o

|
|
|
|
|
|
|
. \ 4 ] ] é E
/ ~ high pelé ‘ house :
|
|
|




191
In Lorma due to some historical change, the tones of the above
words are ‘high, though the different words to exert an influence on
the follqwing word as the following examples show.

pé1é  ‘house' . péléniine 'new house'
e
'

pé1é 'road’ - : peléniiné ‘new-road’

' I IR Y )
bé1¢  'trousers’ beleniine 'new trousers'

3.1 Contour Tones e . ' ."

<« ’

Coa;our tones arF tones that actually rise.or fall, rather than
remain at the same pitch throughout the syllable. When these tones
, appear on a single syllable, they are writtengas follows: »

falling v Kpelle: BQ  'owl' Mende: mbi ‘owl’
Q ’ o
risfng ] er11e: m315q3 'rice' Mende: mbd 'rice’

-~

¢ - =
Rising tones’ and fa111ng tones are heard 1n Lorma as sentence -

Nevel intdnations: A.comma or a quest1on mark following a low tone
w1 produce a rising tone. ‘ A period foltowing a h1gh tone .will pro—
duce a falling tone. Since this is not a property of the word, and
since the tondl influence is really marked by the punctuations, these
rising and faJ]ing tones are not otherwise marked.

3.2 ﬁbwn-Drift and Down-§fep,

L3

In most Mande languages there is some downdr1ft and downsuep
Downdrift is a general condition where a h1gh tone fo1low1ng a string
of one or more low tones 15 net as high in absolute pitch as the high
tone preced1ng the Tow tone. Graph1c§11y this condition can be shown

3

as follows: ) , ‘

H.... Where H ?epresents a
thigh toned syllahle ahd
where L, represents a low
toned syllable. °

Y




S

3.3 wansteg“' . o d .
. Downstep is very much like downdr1ft except here the lowered Qigh ’
fo]]ows a high tane directly. It is as though the 1nterven1ng Tow

tones were lost. Downstepped h1gh‘tones are merked‘w1th '
an apostrophy before the high-toned sy]]abre as in the fo]]dwing

-

-~

graphic example: , : - NG
| —_—

T q
) . ,/ ",:. ., ,

j | e
Downstep is not found  in Lorma and has only a 1imi f!’%jstribd- f‘:
tion in~Kpelle where it ocbur; only at the end of sentences.

’ N

4. worg Types

Although not strictly speak1ng suprasegméﬁta], it is worth men-
tioning that Mande words héve4def1n1te phono]og1ca1 shapes. As men- :
tioned egrlier Mande sy})aﬁ]es tend to be open and®preceded by S ’f:j>
.single consonant. Such’@wsy]1ab1e structure can be represented as
cy where consonants are r§5resented by the symbol C and vowe]s Qiig

x,, .8
Pronouns postpos1t1ons and verba] part1ﬁals tend to be mono-
syllabic while nouns and verbs tend to be bisyllabic; words‘conta1n§‘ L
ing more than two syllables are either borrowings or morpho]ogic5119 -
comp]ex (composed of more than one word). Given these facts, the. S

Sa

bh

]earner can say a lot about the nature of the word s1mp1y on the bas1s ..
“of its phono]og1ca1 shape, - . . _ >
- ‘ % :
” ! 0‘ - ! L
| A\l )
- \ .
- g "
o ' * 2
v .
- (A
a Y. “ -
, : N RS . 7 ..
» ~ i - . [ ) N
. 3 e N'?',S ‘
L ,/ , . > - S =
# l‘ ‘~ Aalie->S z 5 - <
SRS, g v i |
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2 . .
F. LISTENING AND TRANSCRIPTION EXERCISES - o~

3

» L}

The ?o]]owing exercises have been recofded'on tape.  They are con- \

‘structed in such a way that you may ejther do them orally, by covering up
the answer with a card, or you may prac&ice writing down the aqéwers
either in the space provided, or preferably on a sheet of scratch paper.
Please note, that-wHi]g these exercises wif]-give ydu a general ability
to recognize and transcr{bg these sounds jou.wi11 find that additional

" work w?i] be nécessaryLwith your target language before you can hear
them clearly. °

i ~-

!
\
/ .

°

The Vowels )

»

1. e vrs ey (If the vowel is glided write /ey/ while if it is not,

write /e/. !
—
: ‘1 ey : M.« s* m sem
. iy LT
ot ‘ e s 12, s m seym
. 3 ‘ e RS ] Te
\ 4 ey ' ‘s 14. f . Tey
5 bt " bet 5. s s ' sesey
6 b . t " beyt : 16. t 1 teyle -
7 f 7. feyl - 17.. m>* m meme
B f  fel : 18. Kt kete -
> 9. ‘P _.n peyn 9. s sey
) A . I ‘
10 p n pen . 20, < s se
rl u' .'b N
\ | . P
t o‘
S~ ’ ) o lug
N g -




.ivrs e

e vrs € vrs i

' te
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i .
e. ~ 2.
e N T3,
i 14.
si 15.
se 16.
te 7.
18.

i 19.
le p 26.

)
e 11.
\
e 12.
e 13,
e 14.
g s
e ‘(;_ .. ’ ,..‘16.
€ " ’Egﬂ > 17.
se IR 18.
\\

Se 19.
sd . 20.
Lo

A 2
{
p 1
p 1
P 4
P 4
f o
f 1
f 1
1 p
1 1
p 1
P 1
p 1
p 1
p 1
P
] 1
t 1.
t ]
p 1

1i
pele

Cpili

pize
pizi

"Fili

feli °

file
lepe
1114

»

L2

3 —




.4, % ovrs ow

folomo

gulu

gulo

kolo

kolu

mulu

molu

nowo

~ ‘nowu

™~ t00




> < \‘ .
‘ + T g
| : ! \
|
' - ' ¢ o
; ;']. — 0 [ 11. g 1 - gols
. 2. o) 12, k1 "kalo
s 5 C13. k1, kolo
) 4'. > 0 ' 14, . | g 1 { qulu
sl 0 15, Jva‘ 1 golo -
6. s et tolo
7.t Lt 7. "t 17 e
8. _ t . to 8.t 1 tolu,
é. g' go -19.. ‘P 1 palu
10. g B _® 20 __bp 1 po1’u
. : . .
7. .avrs o D \
1 2 L RERS T talat
2. ) 2. " . p . 1 paloi
3. a | 13.“ p 1 «Polu
4. R T 1 paly
.5. p pa " T;. D 11 palo
6. _ D o ¢ 6. ..°p 1 ,  pola
7. _p 1 ol 7. e 1 pola
8. p 1 pala 18. ‘p e | paTo d
. By )
9. t 1 tola 19, ¢ ’ K~ p - . kopo
10. r.}' 1- tals 4 20 'k p kapa
v | ) | 4
) 193 -




8. AVrS avrs 8

59, AvVPS 8 Vrs
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" N
‘ / ’ . 1-1. 2 ) *
' .10, .AVvrs@urs ivrsevrse .
'8 A ( - ;
R P ‘tele 1. ooma 7
2., tAla "y - 12. T ome .
- \ . y
~ : 3. .- gele 13. mi e
) . géle . 14, mi
> s iy 15 _bE
' 6. K 16, ’ i
A\ N . N
7. kele . 7. s4
w = ) .- , ‘, N
. 8. kele | . 18. fi
- 9. C. Rala Lo s fe .
. . ' ) ’
10. kele - 20. gée ,
, "e \ N ' .
‘ ) Mande Consonants - .o ) ]
- ° The fbllowing consonants should give you Tittle difficulty and for that

reason no drills are given: P, t, k, b, d, g, f, v, s, z, m, n, 1,.y and w.

~

11. kp vrs p vrs k

* .
o - ) i .
‘ 1 o ka : 1 I kpaka ")
. 2. pa 12. " pakpa !
RO kpa 13 s kapa )
4. “ kpa . i:;zz : kpapa
‘ . 57 . kaf o 15. — - kpikij/ ) -t
6 pa 16. pike
3 , .bkpe' S ¢ A ~ kpolo -
8 : o O\ 18 wiu ¢ >
] ~9. O - pe” 19, puly .
J;EJ};‘ ) ;. 10. E i ~ ‘ kpe . . %f;,"~ .}gekpe
, ' v //



ba

qa

.
B IR : A - @

13. “gb vrs b vrs b vrs g vrs «p

1. ga

¢ A
gba

/’ Ba

gba

. 0a
N
ba -

. be

be -. |

be
be




-

16.

<170

pvrs 5 vrs v vrs T

» pa°

fa-

, " va

. fa

.

vas

ga

fa

. va

va

. "

2 yrs ¥ vrs & vrs.]

sa

-y

) ¥a

sa

. &1
.Y
Je

N “%e

;4

°

23

~

‘ RES

{?_

201

—

)
KA
-

14, ‘

15. [/

16. ;
F_ I

i

Covis

vili
pili
fili

pulu

‘vulu

fals

golo

yolo

e
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Supraseqgmental” Drills -

19?3 Long.vrs Short Vowels..
t 0y -

, babaa ' ,l . B . ,tilaa

- baaba . . i tiilaa® -

Tasasaa . ' tasaata

saasasa * . - . kpaasagii

sasaasaa . . mukulu

soola .. © .« maaneeve
. ’ (4

\

‘ teveea . ‘ niingi

masagi{ . L. bovelaale

Fiibee o9 Kooligl

. saago : 0. . Pago




.. Nasalized vrs Qral Vowels

‘7

ba

b& -

-baﬂs

baba
i

1amaa

1amaa

lamaa . ]

1amaa

- £1714

tutita-

L

. 21, High Tone vrs. Low Tone

/

»

1.
2.

@

¢ b4bd

béﬁf

babd

babi

hdba

it

t3t}

- kuld

" kdlu

kg 1d

g

-

tdtatd
tdtéta
tatdtd.

tatdtd
tétét§>

kdk4td
tdk4ka
mémémé

mamdmi

kGlukd +




22.. High Tone, .Low'Tone and Downstep -

¢

/
—

) : ' | ;

r / b—all_)‘g‘ 2. - . \"éa,_ﬁ__
. .{‘ L 13, _ - tdtdd
R feer

-
-~

.

o

(<13 &%
o

L b . .
. . 1, . \
6. Kakakd ,
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