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FORE WORD

+ With the passage of bublic Law 94-142 came the ‘challenge- to
thezpubllc school system tQ//ducate hand1capped ch11dren 1n

reﬁular classrooms, the least restr1ct1ve environment in many

. .

instances. For many teachers, the _presence of hand1capped chil-
*

‘dreén in thear.classes presents problems wh1ch the Efachers are

.
~ .

ill-prepared to resolve. _ o .

’ ]

Martin (1974) .identifies attitudes, fears, anxieties, and

possibleiovert.rejectionfas barriers to the placement of handi-

PR

capped children in regular classrooms- Moreéver, the placement

¢ .
_of Black and other minotrity group handicapped children in regular

N &

classrooms presents problems stemm1ng from the race, culture\

’ .

and soc1oeconomic level of the students. The'm1nor1ty hand1-
L

1] -

capped ch11d is confronted bY‘the\teacher 's lack of sensitivity
‘to and positive valu*ng of cu1tura1 differences as yell as his/
her 1nab111ty to use teach1ng/1earn1ng strategles and develop

and/or rewr1te curr1cu1a 1n response to the heeds of mrnoraty
’ -
students. In add1tlon, the term "m1nor1ty" has the connotatlon

” . » =

of belng 1ess than other -gFoups with reSpect to power, status,

and treatment (Ch1nn, 1979) ' . . ) ‘

P P
- * P R .
M ’ L4

To 3551st teacher educators to overcbme these problems and

g"to 1mp1ement P: L. 94 142, NABSE/TAC has developed this” serles

<B£ modules. It is ant1c1pated that these modules w111 be. 1nfused
in teacher educatlon programs at h15tor1ca11y Black 1nst1tutlons
4 ,.-‘ “, . - ) ‘v‘

”und thereby, serVe as’ vehlcles to encourage -and 1nsp1re,pre-

erv1ce teachers to use the1r m1norlty‘perspect1ves and expertlse

5
.« »e

r the beneflt of spec1al needs m1nor1ty students in” re1at1qn

LRY

L o4 142 LR AE IR D ;




. - (l ' .. . '
S\ There are five instructional modules in this series. This

instructional module and others in the ser1es address the problems’
. . . .
faced by Black hand1capped and other m1nor1ty handlcapped stu- -

dents. The‘spirit and letter of P.L. 94- 142 are explored

_relative to their problems."Thé modules are as_follows:.“

s
[ 4

*
P. L 93-147¢ and the M&nbn&ty Ch&td

M&no&&ty Hand¢cappéu Studenta- -Aébeézment Ts8ues.
and Practices \ ..

. ¢ , .

Th2 Devetopment and Delivesy of Inbtnuct&onat Senv&ceA°
A Commitment Zo Zhe Minorsty Hand&capped Chitd

@tnuetun&ng the Leann&ng Ceimate 6on W&not&ty Hand4-
capped Studentb X }

o Valuing the Dkvenb&ty 04 Mﬁnoﬂ&ty Hand&capped Studenté

»
. ! e ~
. . .

The module P.L. 94-142 and the Minority Child is to be
® , ¢ = .

used first. Thereafter, the teachgr educator may ¢ ose ‘to use |
?,
any of the remaining modules as approprlate to the needs of his/

her.student population. ™ -
* . e ‘-, »
A11 children havé'a flggt to equality of education.

N

Natlonal Alliance of Black Scheol, Educa;ors be11eves th t through

)
. -

effort§ such as- those of the Tra1n1ng A551stance

of educat1onal opportunlty for a11 Black anq other mlnorlty

~ A
students can be attalned '
S

(4
L4
-

. ’
- Chinn, P. C., JThe exceptlonal minority child: issues and
_some. answers. Except10nsl~Ch11dren’ 1979 45 §32-536.  * -
. . o\ . . Al N

Martin, E. W., ‘Some. thoughts on mainstreaming. - Exceptional.
. Children and Youth November, 1974, 150 153 T
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- B RATIONALE o -

-y \ . Al 'Y
7 . . " e
¥

+

Prospectlve teachers must be he1ped to develop great

\d

the dynamlcs of human 1nteract10n and development.

sensit1v1ty to

erstand that “the optimum environment for the growth T
1 . .
'of ch;ldren depends as much upon the attitudes an

i -
They must und
d valueD of / - )

eduéation persgnnel as upon the -facilities a@d other resources

of the educat10na1 settlng.- . »

.
o .

/ EV1dence suggests that ch11dren who are labeled:as handigapped .

i

/ and chéldren who‘are d1sadvantaged by race, ethn1c1ty,-and/or -

blems in schools..

.
.«

Too

H
! sOC1oeconom1c status share many of the same {pTo

/
The1r attflbutes.and behav1ors are negatively perce1ved

T

seldom are these ttr1butes ‘and behav1ors seen as pos1t1ve coplng ds

mechanisms which arise from the unique experience of the child- Aif .

- Lnteractlng w1t? 1s/her env1ronments. Exceptlonallty, dlfference,

deficit, and other characterlstlcs are culturally defined wh1ch :

A\
serve to separate -tHose who meet the social an

~
One, is only exceptlonal

d cultural norms for

behavibf'and worth from those who do-not. .

5

hen one 1s perceived -as exceptlonal b

;3soc§ety Because of such
« ‘perceptions, \uany-poortb handlgapped, and minerity children have :

gc " been selectlvély removed from schools or, :at least, “from school

T -

-rooms populated by the: normative group known as the majority. ’
' . ' . % ‘ ' . ' ] ‘-' - .
'I[ R Those persons originally responsible for ‘the .selective re-

" moval df'children'are now being required to return them- to regular




. . , 'R . .
’ l - classroom settings and to provide them with equal access to ed-
. X )

. 'ucational'opportunities. Legal requirements, however, wi11 not

L . ’
?I ! automatlcally change the behaviors and perceptlons of educatlon

- ’

~

’ .

. ¢hange proc?i\ﬁhhlch can make them open. to cu1tura1 d1ver31ty,
\ ifferences, able to empathize with.the develop-
and able to consciously nurture .

&

. s
I ) personnel. They must somehow, be brought to undergo the. pa1nfu1

able to value

_ % .
mentally handicapped,, and willin

.

f ' and foster the positive sel €ondept. of children as a prerequisite

. - . . * - -

for “the/children/'s 1earn1ng . co .

.
.

’

Whrle the 1eg151atlon Pub11c Law 94'- IJ; put into place a

[y

structure and process £or ensuring the r1ghts of the hand1capped

. .'. ’

it' could not 1eglslate the change in perceptlons, attltudes, and

its pu¥poses..’ This module proV1des "the teacher educator and

© preservice teacher w1th a vehicle through wh1ch he or she may

.

- ‘ ' .
l \feellngs necessary to make it optlma\lly successfulx in- accompllshlng
l ) identify and explore hls oT/ her unders~tand1ng attrtudes and .

feelings’ toward those who are°mlnorltye%ndehandlcapped/ ~

>
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ORGANIZATIONAL PLAR
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This module is de51gned to- acqualnt preserv1ce teachers with
' AN

the lssue and plight of culturally d1verse and handicapped students

3

1n the publlc education system. Teachers are shown how their,
attltuded affect the educatlon of - chlldren who are dlfferent and*

are given strategles for worklng effectlvely with’ culturally di-

ve}se and handicapped chlldren.

*

ThlS module is de51gned to be presented in three C}) 50-minute

classes. Prese551on act1V1t1es to fam111arlze t e teacher educator

§§1th the -niodule have been 1nclude$ :

PRESESSION .

,W ‘ .
Read the-ent1re module 1nclud1ng “handouts. -
‘Obtain ‘and prev1ew the suggested filmstrip.
Obtain and duplicate handouts.
Make transparencies. ) :

Read additional materdials .on the educatlon of the
hand1capped .

»

e .
LS
v

v

CLASS 1
% R
. Materials

*

Instructional Plans -

[

Handouts . .

¢ HO I-1 The Exceptlonal M1nor1ty Ch11d
Issues and Some Answers

e HO-1-2 Many Teachers Wonder...Will the -
Special-needs Chlld Ever Really

Belong? - . ¢

e
v Pre-aSsgssment Test
. Lecture T

L IRN




'CLASS .IT -
* :Materiais

Instructional Plans’
‘Handouts . "

B
.

a [N

e HO II-1 \Geachihgéthe Behavior Dis-
\ °  ordered Child e L.

. @ HO 1I-2 Teaching Reading to Maimstreamed
- . '. Sensory Impaired Children-4 -

e HO If;i The Language Delayed Child ,
- in the Mainstreamed Primary
- Classroom -k

.

Transparencies

o TP-1 " Misconceptions of’the
' ‘Méntally Retarded

t=1

° TP-2 Misconcevtion$s of the’
‘ - - Learning Disabled

\
- TP-3

Misconcépfibns.ofﬁiﬁe :
Con ‘Behavior Di§ord§red .
‘e. TP-4 Misconceptions of the .
JUR . Physically Disordered - . . ,
e “TP-5.-". "Misconeptions of the.Speech and ,5¥'
o ., -Language Disordered

. %

v

- @& ‘TP-§° ‘Misconcepticns of the -
T ... -Visually. Impaired .- K
- e TP-7 Misconceptions -of the
: ’ ‘Hearing Jmpai:ed .

pEopn
uctional Plans™
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. COPYRIGHT INFORMATION = - = ., e
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1' ' : R
Identified below is copyfight infdrmagian'on-all:a?tic%es
‘33l[, that are recommended for use in ‘this module. Somé %;ticles.
X ‘. . LI 4 .
o requirg’a fee ?nd others do not. The articles that require no

fee are included in the moduie. NABSE/TAC offers thls 1nfor-

“‘mdtion to- faC111tate your securlng the artlcles.

.
+

Chinn,‘?. The exeepflonal minoyxity child: Issues ° ”
and some answers. Exceptienal hildren, 1979, 45.

1
- N % -»

' ; Y . Handout'I—l. ' o i - ,

’

Publisner:

Yy 2 "' « 2. -~ . -
T Council for- Exceptlonal Chlldren
\\\'ﬁ- 1920 Association Drive . oo .
. N Reéton VA 22091 T Available'in-modulé;\
* ' 'Handout I-2% . - ‘ s ]
o R Johnson, D. &;Johnson R. Many teachers wonder...will
. .~ - ' the special needs chlld ever really belong7 "Instructor,
. 1978, 87 152-54. N
v ' ‘_'S: X - . ‘ = "
~-Pub1isheri_ ¢ ' *,. A
';" e Instructor Publlcatlons, Inc. ' e ”fy;‘
S . -,57 Bank Street, L - o
Cmar DanV111% CNY 14437 ' -iAvai}ablg in module.
~ . *‘ , “ . ’ - 5’ ‘, . =
iﬂandout 11- 1, B -
"5"rt . Neel Re Teachlng the behav1or dlsordered ch11d
ot ;,’ Early Years, 1979’ 9 22 305 A . . . -
”fi : T Avallable in module.'
Publlsher. ‘ T . o , - )
V Allen Raymond Inc. P ’ s
. FP. 0, Box 1266 . , . - T

Daplen, ‘CT - 06820 _ ‘ - ' -
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Handout .I1-2 j

~

.

Degler, IN § Risko, V.
sensory 1mpa1red chlldren.

;
¢ a ° :' N
Teachlng reading.to ma nstreamed

.

Reading Teacher, 1979 32

921- 5 . R -
l L. ; .
‘Publisher: | B s
R : . ? - . .
IRA Inc. S " /
O 800 Barksdale Road - . '
. Newark, DE 19711 : b .
N, Attn: Prudence Blades !Available in module. -
* Handout I1I-3 a - ) ,
Scofield, S The language delayed child .in the main-. ’
: streamed prlmary classroom. Language Arts, 1978, 55,
. - +~719-723. ) X -
. L . v L
~ publisher: : < ¢
Nat10na1 Council of Téachers of Engllsh h
. Elementary Section - « . .
~ 1111 Kenyon Road ) : i N
Urbana,, IL 61801 Available in module.
- Handout I11-1 "7 ’“_. [ , ; "‘ ' :
i _Sizemere, B. The four m currlculum. " Away . to shape
<~ " the future. Journal of Negxo Educatlon, ‘1979, 48
341"56. ' . ,f\ . ,
SR . ."g . .. . 5 - . " - F e .
. "5 : ~ . 1. R >
.- ‘Copyright. held by: R b .
R B T y ) , 2
AR f\\\\ﬁowararUn;\lrsity . '
R General Edutation..’ .
AP L /P, 0. Box 311 . : . :
| Washington, DC 2°°°1 .~ Available in module: -
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- Valuing the Diversigy 6f Minority Handicapped Students

1 ¢

-

PRE-ASSESSMENT

DIRECTIONS: For each.numbered itemﬁfhere.iéfa‘iettgfed_set,gf .
‘ - alternative answers or completions.. Select the BEST
R ONE for each item. Circle your response: .

-

) < \

1) Which ONE of the follpwingnis\NOT a value cluster that .
" affects the socialization and learning style of children?

~ . . Al
.

-a).” communication styles-- .c) éating-sleeping-styie'l:
b)" human relations style d) incentive-motivation 'style
y - A

.

13 il

Which ONE of the following is NOT ﬁistrategy for devéloping
cultura1\§ensitivity? ‘ :

.

1

» -

holding discussions that encourage students to air
biases . . : .

b). .modifying curriculum to reflect minority student/'s
value clusters and skill needs- '

) exhibiting positive behaviors in interacting with
minority handicapped students . -

isolating héndicapped stidents that do not fit in_witﬁ

nonhandicapped students . .

s ~ .

'ph?Sgiaily‘diéahléd are*indiﬁidUals«who have

_1imixed'ﬁhySicél'movemépt o Lol ié“;$&~- -

cognitive problems as- well as. physical problems:.

functional problems with physical abiljty and medical
) gbﬁditiﬁns‘whichuaﬁfgqtAstgength,and,stamina
j..problems with trunk control and mobility:

BN . ~




- o ) N . . . . w N N - . @
DIRECTIONS: Each numbered item'is precéded by T (true) and F L

. ¢ ’ .~ (false). “Circle'T or F to indicate whether the state- « :
ment-is true (T) or false (F). - . - = A |

L ) . * h ) v - N L “y * P

. 4. The theory of cyltural.d&ficit ipcorporates®as one element " - .
the idea that ‘children who come to school lacking middle-

. class constructs and behdivior are 'ready' for school.:

. element the idea that children who tome."to,school .lacking - . )
middle-class constructs and behaviors' are 'ready’ for . o
school. _ ° . . e ’ . L

6. Curriculum for*physichlly'disabied students typically re-- . ‘
s+ quires substantial adaptations.. - . .

. (Visual aids that supplement instruction are important fores
hearing impaired students. ' ‘ b Ee

-x }5?;' -

8. Visually impaired students require a limited amount of - % \

*jSEjAThe theory of cultural difference  incorporates.as: one e

5

S

s
o

’
7

.
iy

(

.

o

special education material. : o,

9. 'Langpage'arts lessons can be structured to provide stimu- -
lation actiwities for speech dnd 1dnguage disordered stu-
dents. - ' ‘ " . i
. 10. When possible, teachérs should ignore fhe‘provocativé L
e behavior.exhibited by’students with behavior problems. )

. hY . 2 .. R s k) - = . . ey v
'T,. F Ll. Selection of a task the student can- leatn and determiny _ 1
¢ .- ..+ lation of a methdd for teaching the «task are 1ot important X

S ¥  factoxrs to consider whentworking with learning disabled .. '

\ -

students. - o . ,
o T . N oI i
:} ." , - . ’_-,. ‘~“._ . ~ . . '- . ‘.‘ . , ) ',’ - _.. ) ;:
.. DIRECTIONS: For each -numbered item, supply the correct. response. . ', T
. N kY N . “»', . N i : - I . P

GE e ﬁM.,..

< o ) . i ) ; C g . ‘ B
i+ v . 12, .Special aids.that visually impaired students may require .
T " aret - L iy L SRS Lo e e

. .
' . . N N .

N ]
. : . 4 - . ~ ‘ ~a - . - N -
s ; - . . . R A .
.« . - . . - . i
' FEERN

- S ‘ . Lo ,oand o .

. £ * - s . —
. ;,‘;':,; T ™ . — - < --
. ; . \f, :;r o s ) ~ L . " ] . N . . ) ) : ! - \ :. > o {
soo ¥y, Instrctional aids suchias Sil o SRR N
. - o :::’ R . < ~ R . . 4“‘: ] ,.‘ ) _" e . T N [ o - ‘t;," ‘ ) .
B T L I S may beg used . o
-l T ‘ ¢ N > ‘ -~ TN e LT P o B B ,{"‘ - N

by physically: disabled students in oral and written .. -
st o .F LT PR

SRR PO S AR ) :
unicatiom tasks.
1% & JOSTR L

~ . Ee

A
B




*DIRECTIONS" Each 1ettered set of headlngs is followed by a

¢ . “numbered set of iteps. ~For -each item select .the ONE
*MOST CLOSELY” RELATED heading and place the deétter’ of
the hpadlng on the 11ne préceding the Item. - :

4 - 3
' ,

. *

a) Beha r disorders, e)- Bllndness PR
‘Learr 1ng~d15ab111ty f) Mental retardatlon
c) ‘Multiple. handlcap g¥ - Impaired hearing
~d) . Deafness- . h) Vlsual 1mpa1rment

. : Lo . - 5
A dlsorder in‘one or.more., of the basic psycholog1ca1 Pr€7.u'“~
cesses involved in understanding. or using language spo en '
or written, “which may .manifest itself in an impeife :
. ability to listen, think, speak, fead, wrl%g spe

¢ “mathematical’ calculatlons. .

“ ) CLa
D1m1ted v1sual aculty whlch*désplte ‘correctivée 1enses
ﬂi 1imits 1earn1ng through conventlonal methods.’
Those who- chromcally and markedly* \ressponé to their ¢ 3-
" vironment: in SOC1a1;y unacceptable ayd/or,personally
dnsavnsfylng way$ but who cal be taught yore socially
acceptable and‘personally gratlfylng be aV1or.'

3 %

128 'a.x <

Absence of hearlng-ln both ears fo;;all practlcal purposes.

-

N Slgnlflcantly subaVerage general xnteilectuél fun€tioning
~ existing concurrently with deficits in,adaptive behavior
+ and. man1fested durlng the deve&opgental perlod

N A v . [ -»ﬁ, ..'}'b“

- an @ % L " "3 <
Be brlef. S L ";,,
[y o ’ . _" et ,'{”é ‘:\‘

PEEEN B - 'Aw \ »q

"(

DlSCUSS the 1mpact of teachef attltudes Qn the educatlon
. of culturally diverse: handlcapped students» ) o

»

' =

¢ N

DlSCUSS ways; to fac111tate'the maznstreamlng of SpeC1al

-

,fneeds students. - i . e ' .

Discuss ﬁheA mpact of . cultural dlver51ty onvcurrlculum-
PO SR v




{zvts..ﬁ.%?ex P ,N’ \.&%h ;?e
AT * 3 e &4.5?., 5 g o
7L ~J @#:&JS ri o b:. mwm.mnn&fam;

An-

TN

Beteo .. . ‘ . .-

Y - .

IR 5 . ' .

& .

it .. . .., " o

3 Ve (RN —

. . . . . .

LR . . . . v

. . . - -

3 . RS B hd

& B

¢ - '
P . L4 .

oL > | .

. )
- . .

i
i

+q? .
|.‘.

" LECTURE 1

E2% 1

&

v».&: Rebrow
s ,f.m»%ls ;ﬂ.,».

(4 2 3 .?.{ 7
:

| —_— . . 2 te .
. . g - . A ay 3 ey xs,.nu\.i DR
. . s tn i T .
ot P [ . A & I.«,,.@ &R
. . P N - . RS Z,na da
R . - . .
. o, i /ﬁ;a?
. QL 0 gt e
-, A [ - i ; ke
- e (W . 3 aegh Aw%g M%_.
. A gt PP TN

. (723N - S O O %

. . . .- 3 N - b Mw. R

Y . M &
B G " hs ».»ip
‘ ) o n Lo . 3
" . , = b
- <. . .
’ . - ’ * N N..n 4.
3 L =T . . ’
¢ .
: . . . . . s otk &,
. s w i, ' ¢
. ’ . - o
. - AJ €
. R T I % A . . %wu“ﬁ,?
. £ A « . 5 ’ N JOF N
« ‘fa3é ot G BT e
a\yn.‘ o .
; FEN =

£y
17

)

&
L

4

kA ..;

DIVER

%

oy

‘7::‘ .

B,
3
A

2,

52*’

T S..

s e

%fé

A
X
;‘»

7

it
iql

3.

2

5
3
&

s’:w
I
o
:{4
R
%ﬂ

{;

Iy
s

\t/ MM_ o

ti X . NP mm

¥ ‘r et - ,:V\.ur\b‘ A Ay R,

, ,:ﬁ%v}.\ﬁww« ?N..tr S, ST SJ,NN
5 S EaSv . %firs ¥ &?

; 5 45 ,w

s

.e,.wme st e A ARG 52 .%ﬂ,x N

£,y : S LIPS
.M«.w .wﬁ R u:bk Sk < f,.ﬁv S
S s N
AE iy ui m
s 250 k\ s ..r;w a

s R _nmm,%f», %r#ﬁ&qu <.ﬁ€?.ww£ Y s 2 e
RS oedd y 5 TR G e e

PR |
5% 33 S

.. ¢§.~»ﬂ{mfn SHi



.

.“.

Every’individual is in ceftain respects;

e .like all other 1nd1viduals-
~1like some other 1nd1v1duals and
"0 vlike no other,1nd1V1duals..

Human’ diversity res1des 1n the latter two Cond:tions, those

v oast 4 -

‘qua11t1es which mark the 1nd1v1dua1 as belng "somewhat dlfferent

or as belng;unlque. There are common featu;es in the bialogical

v her1tage of all 1nd1v1duals. Some féatures are unique go the

-

species; an erect posture, an'ability to-grasp,;three-dimensional

V151on, and a nervous system wh1ch perm1ts elaborate speech and’

1earn1ng are characterlstlcs wh1ch taken together, dlst1ngu1sh
. 3 #“

. ,
S R T L .o-m. S 2V PRINERY ,,)‘ e, %ohe e e

1'* g, oo
homo saplens from other spec1es.» In add1t10n,5the 1nd1V1dua1 as

~-~

-

born and reared 1n a soc1a1 group 51nce human belngs can not, affofd

RECT

to.- abandon grdup lzfe., Every human*belng needs the 1ove of others
ORI

and the surv1va1@of the“spec1es requlngs thexsupport of the group.

nr W - -

W1th1n the group the 1nd1v1dua1 1earns from experience and from

other members of’the group, that 1513 the accumulated w1sdom of the

o

Culture prov1des ready made

.

Culture*serves the purpose for°

.

e’ %gm‘f& «

that iﬁsxlnct serves for Iower orders of an1mals.

o
o

- nri,,

A
These‘frus ratlons may be caused for

ioiogfcai'
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1mposed by the socibty Sueﬁ‘e*perlences of satisfaction and
e

frustratlon are unlversal for a11 1nd1v1duals everywhere ' in spite.

[

of dlfferlng phy51ca1 and sociocultural contexts. Some ‘ex-

per1ences which are shared by members-of a sociociltural group

_may produce enough .recognizable similarities, to be 1dent;f1ed as

\

national characteristics or to.produce 1dent1f1ab1e group ‘traits

whioh go,beyond:memﬁership in a particular society. Thus, farmers,

' clergy; intellectuals, students, and other, persons grouped by

L

'vocation; occupation’ or ability show many similarities the world

N

over. . " .

.

Finally, there are ways in which every 1nd1V1dua1 is unique.

An.individual's modes of perceiving,- feellng, and behaving form

3

character15t1c patterns wh1ch are the product of the un1que ex-

perlence of the 1nd1V1dua1 as he/she 1nteracts with 1nher1ted
blologlcal mater1a1 with the physical and soclocultural context,

-$

~

and with the 1nd1V1dua1 perceptlons of the world wh1ch are present

! - Ny . . .

at any given moment: .
2 (p . ) ) o w " ) ’ s -

Thus, there is-uniquenéss in-.each inheritance and

v uniqueness in each environment but, morg particularly,
uniqueness -in the number, .kinds, a dnd temporal order
of critically determining sdituations’ encountered" in

the course,of life. (Kluckhohn & Murray, v 55)

a -

The enormous drversxtles oﬁ the human famlly flow from the

#~, *
i *

unlque eXperlences of 1nd1V1duals and groups, wh1ch accompany

O'v\ FO . . T .

;nteractlons W1th the1r varlous env1ronments. Unhapplly,

+

,-
"x

rertoo often unfayorah;ybevaluated by the soc1ety within wh1ch

o

the: 1nd1V1duals~re51&e. DeV1atlon from the accepted Horm" and.
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these norms differ from one SOC1ocu1tural group to another may “
be regardedﬁw1th fear” contempt dislike, impdtience, or con- : o
descension«’ A healthier point of view was expressed hy the
Amerrcan Assoc1at10n of Colleges of Teacher Education in November, :
1972, namely, that there is no one médel Amer1can. Diversity must ﬁk ,

. be seen as a pos1t1Ve force in a socrety wh1ch professes commitment

. -

“to and respect for the 1ntr1n51c worth of every 1nd1v1dual
“ . . s . -

The maJor prov151ons of Public Law 94-142- namely, free ;

approprlate education, an individualized educat1on program, least N

-

restr1ct1ve environment, nond1scr1m1natory test1ng, and due pro-

l - o -x B ‘
N .
X

cesg-prombte ind1v1dual1ty and cultural d1ver51ty.' Th%;%mplement-
8 - : . ‘ ) - )
ation of thése proyisions, however, rests primarily with the -

regular classroom teacher and other education personnel who w1ll ..

A ,&S n- W ( t oy,
-

work W1th’students possess1ng handicapp1ng cond1t1ons. Many of

these students who - w111 be 1ntegrated into regular classrooms

X

w1ll be Black or some other m1nor1fy whose cultural ‘background, .

previous tenure in spec1al classes,‘and/hand1capp1ng conditions wil e
/ ;

k2

-

render them d1fferent from middle-class students, the _group on

which‘the»public school ‘is structured. In P L. 94 142 the term

’
<

m"hand1capped ch1ldren" means those children evaluated as be1ng n j
I 'Qf deaf /. oo ':( M e other health im- . . é
NP deaf b11nd ’ T : “paired : ~<Q’f

) 132,";' s orthoped1cally’impa1red . o“’v1sually hand1capped

)
1£$¥‘ser10usly emotlonally disturbed
o spec1f1c 1earn1ng dlsablllfy "

-

o .mentally retarded <

‘0. multi- -handicapped -

f,speech 1mpa1red

f P
FAAER St 2 Bl 02

~
e, [




”—”“ﬁhlldren—thhwthesewampalxments need special educatlon and special

e s n oy e s o b e v e o e v i s bt
S —

"serv1ces wh1ch is to be provided in the least restr1ct1ve en- -

I‘ \vn‘onment. R . C

N

What will the m1dd1e class or1ent§a teacher need to, know about

cuItural d1ver51ty and handicapping cond1t10ns to prov1de appro-

-

pr1ate and equitable educatlonal opportunltles to minority students?

~
. . ‘ . ~

.

Difference on Deficit

v - .

Ay

2
.

The d1ver51ty of. Black and other minority, %tudents can be

viewed in two d1£ferent ways. If one subscribes to the theory of
cultural deficits, he(she w111 uleW'the ch;d& who comes to school
.and does not functlon as a middle- class ch11d>1s expected to
funct1on as unready because of .n 1nadequate home‘env1ronment.

‘~ﬁ w111 V1ew the chlld who comes to schoal and does no functlon as -

)

:m1dd1e class ch11d is expected to func ion; as dlfferent from

Lo \u.

.ﬁthEHmlddle class'¥h11d as a result of culturjl d1¢er51ty This

=S

chrld“wh64%§ dlfferent 1s nevertheless ready for school and capable

. N .
. = G P
. s ey A - b
. » ~ .
9 -
& [

L e ‘e T

t on that 1t 1s the‘school'

R

Ay Ak

#d other m1nor1ty handlcapped students

o Nt 3

ass1st educators and auxiixa?& per-'

”esponszb111t1es, Public Law 94-142

g g
. 3

p;‘and p011c1es. In add1t1on, the underlylng
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a premlse of publrc educatlon must be to reédgnize and accept — .o
individual d1fferences resultrng from ethnicity, race, and hand1cap '

57
and to provrde an enV1ronment and programs that enhance d1vers1ty AT

The effectlve classroom teacher of Black and m1nor1ty handlcapped

- - *‘students~is—one—whoﬁuleus the culturally dlfferent student ‘and

the handlcapped student as a human belng whose cultural context SR

. and/handicap has made him/her different from the non- handlcapped

whlte m1ddle class: 1n learning style, but not any less canable & G

—
-

+ and valued : _ : ‘ ; )

Teachén.%ttitudea_ S . .

‘ < L)
- -~ . .

-g' The school commonly ant1c1pates from all students wh1te and .
CLE .

3m1ddle class cogn1t1ve styles, behav1or patterns, values, and

" *»&‘ )

commun1cat10n~modes.

x

Students,
a set of experlences that dlffer from those of the. wh1te m1dd1e

Black handlcapped and m1nor1ty handlcapped

Bt 8PS sy

however, brlng 1nto the classroom skrlls, att1tudes, and

LN

v, S
s ve s A

These dlfferences adversely affect teachers w1th a maddle- L

7

. class.

class on1entat10n4 Wr’h regard to, d1fferences in culture, - - -

ot

b taad e b

' economrc status and race;. teachers engage in pract1ces upon

R

play attltudes toward students wh1ch 1mply the teachers'A
1dn of the students or the1r hehavror which affect .

Nidatwrasay 00, 1S

AlﬁéJacobson § Rosenthgl l968“ Lan1er, 1975 q§bu,

=

'?Sh1pman, 1976” Sllberberg & Srlberberﬁ 1974,

- Py
. 1 B R . A - E‘ A

S A . .
B - “

.

[y
<
N

,",‘» PR N ,.f‘
min J;ty handlcapped ch1 dren have been the .

«**""»‘\u 5. . o
- %

ent, segregatron and benzgn neglect o




- influenced the d1agnos1s of their learning capaclty and subsequent

A .

T

educational placement.

Prlor to P L 94 142 few if any safeguards

k.3

*BEcause their race, ethn1c1ty, socloeconomlc status and handlcap

had been used to protec Jthese ch11dren from receiving an in-

approprlate educatxon.
‘ N
‘e 1n many instances: have fa11ed to change the atjltudes of preserv1ce

teachers toward Black children. Anne Stein (1971) states, the

follpwing:

that amch11d rece1ves.

T

>

-~

) .

B

In addltlon, teacher educatlon 1nst1tut10ns

3
i . .

Three centuries of racism have already

mind and insulated the hea
When his classroom has only Black children in it,

so depraved,

|

P

-

1ncomes (Presldent s Commlttee on Mental Retardatlon , 1968)

{

N

. teacher is ready to believe without ¢ ést
poor children are so depriv

they will not

Socloeconomlc status 15 a factor int

ACCOleng to the 1968 report of the

?resldent [ Commlttee on Mental Retardatlon

be: d;agnbsed ‘as retarded than*pnplls w

b

1n whlch race was shown as a sign1f1cant 1mpe

.

¢

¢

4

~

repared the

rt of the tf€acher candidate.

1

\ 1

,.’

e -

3

BSE

i
¢

and cr1t1c1ﬂéd more." .

the

ion that' these
ed and their home community
be able to learn very much.

he. qua11ty of educatlon

-

a. child'ln a low

1ncome fam11y,.rura1 or urban, was fifteen times more rlkely to

hose famllles had higher

@Ev1dence of raclsm is documented in a 1972 'study by Su111Van

diment to a B1ack

‘Warked dszerence;between teacher 1nteract10n w1th Black

. nd WItH wh1te students when both had been randomly

Y

Black student5=were "g1ven 1eSs
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SR The Rosenthal and Jacobson (1968) study showed the effects e

v

of teacher expectat1ons on student ach1evement In th1s study,
teachers wgze told that certain children had great potent1al for
1nte11ectual growth. The childxen, howe er, had been randomly
f-1dent1f1ed and thus, ha( no more potentdal ‘than any~randomly///j
selected group pf ch1ldren. B1ght months later, the ch1ldren -
identified as haV1ng Potential for 1ntéllectual growth had made
substant1ai ga1ns on their IQ scones, while the other ch1ldren ’ -

v
not - 1dent1f1ed as haV1ng potential had not. Apparently, teacher

expé?tations served as a self-fulfilling prophecy. ¢ )

¢

v The att1tu es of. teachers also 1nfluence,negat1ve categorization ‘
"and placement of Black and other m1nor1§y group students. . Lan1er |
s (1975) found that both Black and wh1tekteachers referred Black

" students. to Educable Mentally Retarded (EMR) classes more frequently

than tﬁey referred white students even though both. groups of \ -

-

Y

‘students man1fested similar characteristics. L A )

.

‘The effect of teacher att1tudes and values is 1nd1cated in.’

-~ = . .

RN stud1es by Mercer (3973) and S11berberg and Srlberberg (1974)., \‘ Y

Mercer reported a d1sproport1onate number of Black students classi-

" f1ed as edupable mentally’ retardéﬂ S1lberberg and Silberberg -

noted the teacher s valne Judgment as the var1able that affected -

o the more’ pess1m1st1c labelung of and prognosis for Black ch1ldren . -

T .,‘\‘ .,

e who.were exper1enc1ng the~same learn1ng problems as wh1te children .
B ¢

Hwho were more pos1t1vely labeled. Blacks were labeled mentallz

o
A Heren | Am

i B

. é

23S, were labeled Learn1ng dxsabled ;»‘ T IR

e

Shipman (1976) oh low- 1ncome ch1ldren who entered
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school w1th the same average éelf esteem as ‘middle- 1ncome chlldren

o

. 3

\ revealed that after three years the self esteem -of the low-income

ey St
,}f’:.

ch11dren had dmepped below that ofgghe‘mlddle 1ncome*ch11dren.

ey
A

e AN

"?;‘t
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These flndlngs have 1mp11caf1ons for. teacher expectatlons of low-

.
>

.

income - ch11dren. o , :
A 9 B *
Negatxve labels-zsuch -as EMR dlsadvantaged -and slow- -test

- \
scores, cultural group, J@ce, and soc1oeconomf€ level influence’

*

teacher e;pectatlons apd the cllmate in- whlch chlldren learn.. These

factors have a deb111tat1ng effect on Black students because

students usually 11ve up to thelr teachers' ‘expectations. «This

: ) 4
1s d1sconcert1ng because "Many teachers regard Blacks as intellect-

lln 1nfer10r aﬁd do hot gxpect "them to dagwell (Ogbmﬁalgzs) bW .

X
Ve S,

1ess capable of "learninyg

ua:

‘p

do e ,f.A,_ W it s.‘;?».. é[\,‘t o
a -

v/Many educators v1eqdhand1capped students .as

fes .o

~'than non handacapped students and expect less from them..
i

k1
— . + "f},?‘ N ~e 4 4
3.4 ®

hhat the teacher féels‘and thrnks about handacapped Black .

o,
P
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Sy
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?andfother mlnorltyrhand1capped chlldren does make a dlfference in

A
Lon? 3
1y, B9

»

’);- e -

€ir rcognltlve and soc1aL

;

=

v

he1r deve10pment of self esteem<and 1n th
motlvatlon, cog t1ve and

ER
Sy s

<

)VW"fbwth»- Accordlng to Masloy 5 theory-of
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. INSTRUCTIONAL PLAN CLASS II ’ ‘ :

A

L

T - v > '

§ - L . : ' ’ Enabling Activitiy = ° - ) o ’
= { N » N ‘. . . - . °

% . . . @ . 6 . ) . .
5 BEhavioral Objective ‘| Teacher Educator . Student " "Materials . ’

o = ———— - — '

o , t . 3 | — e e

i 1) State a definition for the Lecture II Groups of students |1) a. ' Lecture II: Diversity .
g* folloving handicapping condi- - (3-4) will'select a in Perspective. ';f
B tions, visual impairment,- Lt a “handicapping condi-~ . ~ - R
:ﬁ hearing impairment, spéech- ., ‘ ’ tion and prepare a b. Handout II-1: Handi- !
§§ and .language disorder, mental - N short report which capping Conditions. Q .
4 " retardation, specific. learn~ - T includes the defi-* ™ ¢
e ing disability, orthopedic i nition and ‘specific

i "and other health impairments, V. characteristics of : K . . <
H .. * 4 . )

{ and behavior disorders., _ ™. the condition. Read - l

§§; . ] » ) Handout II. . * ' , 4 (
§' 2) Discuss diflfferent instruc- [o Lecture II ~ fo' . 12) a. Lecture II " . .

“tiomal strategles suggested ‘a+_iaﬂJ “* . . ]" b.- Handout II-2: Teaching the;
5 for use with mentally re- 7 j. - - Bebavior Disordered Child &
5K tarded, learning. disabled, ° | R . Yo r .
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. The publlc educatlon system is required by Publlc Law 94-142

to proV1de approprlate educatlon for all hand1capped §tudents. This

law identifies eleven handlcapplng condltlons that may necessitate

the provi ion of spec1al educatlon and related ‘services to ellglble

-

students. The children that rece1ve special educatlon and related
serv1ces are evaluated as be1ng o
° mentally rétarded

o hard of hearing
o deaf.

.

e speech impaired

e visually handicapped
~e seriously emotionally disturbed
o orthopedically impaired )
e othér health-impaired
* e deaf-blind >
- o _multi-handicapped

To o aRY e wE el

] spec1f1cally learnlng d1sabled

B "
. . 2

-‘u -t

R

At one time orhanother regular-educators can expect to,have in
the1r classrooms .one or more children Wlth any of these eleven

handlcapplng cond1t1ons.
The~p1acemen¢ of hand1capped students W1th nonhandlcapped

—— - ‘e

4

students in the regular classroom is called 'ma1nstream1ng

- . T». v
. .

integratlon'u The-nerm 1ntegratlon often has dual s1gn1f1cance

A i

Thus, they are not only

1dent1£;able because of the1r raclal/ethnlc/cultural dlfferences
. y{t ..
R T

t;;but also because~oﬂlan add1tlonal d1fference-the1r handicap g If

.q‘

HS




. physical differences are defined or regarded as a handicap hy societx:
» ( N

t nay develop attitudes

"the_persons who are physlcally dlfferen

‘about themselves that are not healthy or normal Moreover” 1f a

~ch11d assumes dur1ng~the formative years that people perce1ve hlm/

k~her negatively because of a partlcular phy51cal attribute and if u;

those perceptions cause the development of negat1ve attltudes

toward the self, he/she W1ll be handlca%ped in personal adjustment. = .

'Chnsequently, it is very 1mportant £pr m1nor1ty hand1capped st

dents to be educated in a climate that accepts and understands their —

dlghblllty and also acknowledges, accepts, and ut111zes the cultural

differences theyubrrng,w1th them. R

5

The management of handicabned students in regular classes re- . (,

- quires extra ef&ogt for teachers and sometimes students. However,

.

the preserice of hand1capped students can be-a beneficial'eiperience - 3

Malnstreamed classrooms can provlde an environ-

*  for all concerned

. ment whefe it 1s p0551ble ‘to educate chlldren ‘about dlfferences of

all‘kinds, rac1al “ethnic, mental -and ‘physical. In addltlon, ) ;-'

teachers will have. concrete\reasons for.adapting~curr1culum and :

al and learnd g strategies.

trylng new and dlfferent 1nstructlon
can 1ead chlldr n . to acknowledge

..—-—-w-w‘,_ .

kL Therefore, d1ver51ty in the class

and vaIue dlfferences among peoplexand leqrn<to s ccessfully 1nter-

n act w1th a brf\der range~of people*(Sapon-Shevln, 1979) At the -
‘Ssaﬁe tlme,«xhe presence of handlcapped and culturally d1verse ‘o - f

: ﬂstudents ‘in the classroom can serve as an 1mpetus for the profe551onaI

v - « .‘,

growth of thé'regular teacher. R R LT

-~ 3 : . i 3

s




How do regular educators sﬁccessfully foster a posltlve environ-

ment for everyone regardless of . the.nature or magnitude of : ,
£ %

differences? General knowledge of hand1capp1ng condltlons, exper-

tise in techn;ques for 1nstructlonal management of diverse popu-

.
~a

Latlons, and an awareness of cultural/ra01al d1fferences are C

essent1al. Although spec1f1c strategles will be suggested for the

-

management of” part1cular conditions, commonalt1es serve to remind i

l \ us that students are in many ways more allke than different. B

e %t Nt ge s

3

Therefore, there are teaching strategles that can promote maximum;

TRA e 3 ey
R IS

I . learn1ng across a broad spectrum of students. Whereas teachers must

o

‘l ‘equip- themselves with such strategles, they must reallze that no - .

3

RO

. r

IR LT T
5

'+ single approach prov1des guaranteed success W1th every student. .

y

Strategles that have been 1dent1f1ed for the 1nstructlon of handi- ,

2

. ‘
P L
R R R L ST

capped students cin be bu11d1ng'blocks to assist in the 1nd1V1dua-

&

“llzatlon of instruction. Regular and spec1al educatlbn students .

‘ *

‘can benef1t from the procedures that follow. °, . “

N~ .
!

KT

. starthng instruction a 11ttle below the: chlld's 1ndependent ‘“

level; "
-
e using dlrect exper1ences,

. helping the student set the pace of learnlng, .
e employlng pr1nc1ples of re1nforcement'systematlcally, -
L ;f ° uslng peer 1nstructlon, Sy . e e -
: imOV1ng from the fam111ar to the Unfﬂ iar e ’

‘
.

Sl e

DT LT N

Lev . N

5

el e,
2 A T
N L I

[P RN

o e
S Ed R e o

1

hx ; belng cons1stent, and, C", "'*"*g P
6 observ1ng thekstudent closely (Reynolds & B1rch P 463 77)

ge of spec1f1c characterlstlcs and

> -

7“»«"’
- . A

. These procedures‘and the knowled

R




:skflls,to manage,a~mildly handi%apped child in_the regular class

(Meyen, 1978) o ‘ L e c -
Depend1ng on lhe sever1ty of the hand1capp1ng condltlon of the
student 1n the regular -class,: the,teacher may, be 1). rece1V1ng con-~~ i

sultatlonton metho s .and mater1als from support personnel, 2)

1mplement1ng a pro ram deslgned by: or in conJunctlon w1th a spec1allst,

' - C o,
3) or ma1nta1n1ng,cont1nut1y of 1nstruct10n for students who are ‘ o
regularly seen out -of-class by resource or 1t1nerant personnel .
~-Such a team approach encourages respect for the professional . l” .

competence -of all members and goes a long way in prov1d1ng‘s posi-

Whatever ,

4

t1ve malnstreamlng1exper1ence for students and teachers.

the model of support used in partlcular schools, coordlnatlon and,

N

cooberatlon between regular and spec1a1 educators are essential. °

» .t
i

Apart~from the home, the teachlng -Yearning sltuatlon managed

>

by the teacher has. the most profound developmentalaampact on the

&

‘chlld and should be the central focus of the collaboratlve effort ’

of the team (Moran, 1978) - " o .

I ». - - . ) * .
N b &

”'L.v94 142 mandates an approprlate least restrlctQVe

R R
, ;,r . - ~g 1, ;-

f“all handlcapped students wh1ch 1nclude the mild and o O

*~;1mpa1red; Manyxstudents Wlth handlcapplng :- -

h-as;, learnlng d;sablllty, emotlonal dlsturbances,

ez

,speech and language 1mpa1rments,'and orthoped1c

ce R e
ents are be1ng 1ntegrated 1nto the regular '

Y

~ctive alternatjve. On the other hand

gl B
L ogiag”
s




.'r;,‘

programs. Regardless ofea%students degree of dlfference, pub11c 2

wschools are beglpning to,respond to the challenge of an, approprlate
educatloﬁf?or'all students (Meyen, 1978) » )
‘- v, e -

‘ St

Students e11g1b1e for 1ntegrat10n 1nto the reguiar class setting .

u ,,’

“.will most 11ke1y demonstrate learnlng problems relatlve to one of

. . s

PR e W > °

the following condit1ons:9 . ‘ ] ‘ ‘ v
mental retardatlon
spec1f1c‘learn1ng dlsablllty

»

speech and language disorder- ..
orthoped1ca11y and’ other health 1mpa1rment

.
.
e behavior disorder . - .
.

LY

.

o ‘visually. 1mpai&ment

. :hearlngammpalrment~
. ) g g 1

»’

~ﬁeg£a2.ﬂdt&ndation

N

.- -
‘

’ .
. « o

ey B¢ ot

A

N

By most authorltles mental retardatLon is deflned as 51gn1f1-

‘. ) -

'.subaverage generalmantellectual functlonlﬂgJaccompan1ed by

peeoney
oo

a

Festéd durlng the developmental

g

“fmental reta‘datlon 1s slow cggnltlve»

-

“A\,

‘~ate of mentgl development fgiga retarded ch11d

1
three fourths of normal chlld's rate of

l«\a
[ <

f/Thls‘slbw rate of development means«

s».‘

,skllls usuallxwhas not occurredlwhen




Mental ret'agdation‘ is usuall,
. % LT
“"categories, (See Table I.) . . ‘
o ) ' ': ¢ 3 ' . ( - \‘
\" 4 N z .. N X : ' s
X ’ ':' * - ' > R . < j‘J - §
R i o < 5 , ’ . i ’ « 3“:;:
EEEEREEREXRE ===?<éé5=‘2='_§§ggé§=g\£=Mr§¥=é%=gél=§gég;Qh=l=='=.=======ﬁ=====%====‘=== -
Degree of Mental | ~Obtained. Stanf.b\rdé- . ‘igtelligence Quot, nt‘ Common Edu- :
! ~Retafdation | ' Binet (s.d:-°16) . Wechsler Scales | cational 3
“,'* RN v .- " (s.d. 15) Lo Terms .
, ‘ T , v;’ ‘t . \: .7 . . ’ ] . ". ‘ . N B T -~ 5’ ’ 5
Mild G e7es2t %, 7-~. . 69-55 .- Educable .
* ,7 '.. "c Y . , .' i . ‘ . . - . :_x": . ’:‘:
Moderate <t %L 51=36 Vo R 54 40‘ °  Trainable S
"'§ Severe _ ’ ; - }5-20}1' l‘, '. . 39 25(extra- ‘ N
{ < TR S _.polated) ~+ Tradnable *
Profound X ‘.L and below « f'24 and below Severe/ i
T . ‘ S R ) (extrapolated) . ‘Profaund
671;0"!{ Manuaz on Telcm.{.nology and CZaéétuca«twn in Mentaz %
. . T ReZandation [hevs, ed.l, by H..J. Grosdman, et ak., ¢
: Lo { Ameucan A«ééoetauon on Mental Ueﬂx,c-cency, ,v
SRR X Wabhtngton,. vc., T97~3 P 18. ‘ . S

V..f,

T E
nE T
i

As xhe t:hart ndmates, the c1a551f1catmns of retardation appear to‘
merge into Veaéh ther mstead of representing sharp distinctions
Mbetween vthe bég;nnmg .o~ onig level and, the end. of arother.

~

- :;: ,' . “‘v’-\ & . "~r o ‘.-" < 3 .
P S\ ",\' L - rz"\’:" :-' le-.\'. "-ﬁ' MY i’ .::, '-“ ‘ ““ § ' ' * .
b «Although tl're .c1a951f1cat1’ons were deslg ed~to 1nd1cate the ]
;'t ' ;“«‘{‘{gw < ~ “
i Civa
N Andivi dual"s potentlal forx acqu1r1ng skllls, 1t must be noted that

o

&

SrNE o 4y

’,v; -

-\‘foundA not only to& change the deg;‘ee of retardamon 50 that an _\

u-m:‘, i::‘ :' 'w?: ‘_‘ ot
vidual to a 1&ve fwhere the label o&f§ -?




,Dace diagnosed as. mentally
retarded,‘a person remains,
with%n .this classification
for th

<

the ‘rest of his/her life.

,’}%& \
, If a pemaon %;Byeves a low
-+ store. onﬁan test, this

.means that hig/her adaptive

normal. .

Chfldren with Down's 2

* .Syndrome- are always happy,
compliant, and- pleasant to

‘have around. :

* -

The retarded go through-

ormal individuals

-‘
. v”ﬂ"*‘ b

fefred to in the past«as
trainable L) require~a radi-

g, i
L ¥

\dat on and 1s

skills are alsoisure to be sub-

different learning stages than.

Lo

cally differenticurriculumbthan
:¢hi¥e

5

o

The level of mental functioning .does
not necessarily remain stable,; par-
ticularly for those 'in .the mil .
clagsification. °

o .
Y . T

. It is possible for a person o/ have-
a tested subnormal;IQ.and sti
‘have* adequate adaptive skillsi| Much
depends on g¢he individual's: tr ining,
motivation, experience, social

‘.:’environment and other factors.}. .

In general although they dften are
tractable and good-natured, th
that they are significantly mo
than other children is exaggerg
’ , ) .
Many studies indicate that the learn-
ing characteristics of the retarded,
particularly the mild1¥y retarded, do»
_not differ from those of normdl :p ople.

‘ Retarded people go' through the samg
o stages but ‘at’a srower rate.

.

."y'
While, in general academics is ‘
stressed’ more dn classes for the
~mild1y retarded rejative ‘to. the; mod-'
erately retarded, this generalizati
'does ‘not always ho true for individ-
ual .children. Fa¢h chi¥d has a unique
set of characteristics and needs.

P N

. re i - ) .
A . * “ %, A -

2 Y N

s

- N . . .
‘: - LS "u -

While the diagnosis of brain injury

may«be.important &gr ‘the. med&cal pro=.
fessionalw gducators gain no useful )
informationﬁfrom such informationJ
“&.Kaufmanx 1978) L

b

o

»

-

:gqs of m11d retardatlon are descrabed as

bik

® “‘)l

most often o} centratednin the 1owest




Tw,
W .
B IR “

N . .
§ocioeconom1c group. Exhdence now 1nd1cates that enV1ronments in\
2 . .
“which certaan harmful co

. \

. nutrltlon a lack of adequate med1cal care, unhealthy living con-

ditions preva11 such ‘as poverty, mal-

dltlons and a lack of st1Mulatlon in the early developmental years

k]

often hamper a ahlld's ab111ty to learn and cope with academ1c'and

1soc1eta1 demands (Meyen, 1978). The EMR cla§51f1catlon has been

recognized as the placement that conta1ns a dlsproportlonate numpber - -
Y

v o ‘
r\ of ethn1c/rac1al@nor1ty students, many of whom are referred from

~

regular classes because they were perce1ved as management and/or

1nstruct10nal problems that couid not be handled in that class- setting.
Manf of these students were labeled EMR and placed in separate

" classes for the mentally retarded based on d1scr1m1natory assess-
ment practices rather than actual| retardation. These m1slabeled
and other EMR students are now rgturnlng to\c}asses where a lack
of understandlng.of cultural and language di ferences and/or the

eacher s 1nab111ty or unw1111hgness to rest cture the curr1culum~

* -
u M v
¥

st111 preva11s. ] -‘ .

&

“ -
r) “® .
- - - -

Jt° 1s important for teachers to know that behaV1oral charac-

terlstlcs of retarded persons re very d1verse and cover a wide
, A .
e range“of performance and that helq performance is not_ necessar11y

s w .

R R
ey fenid B

-’r
,4 ' f‘_'l"

haVe”academlc sk111s below age level but have SOClal and emotlonal'%
.-"&;\«:“‘ . e b
,skllfs w1th1n ‘the expected range., What students need -is currlculum
‘ " ;FﬂA R " ,
Nalues thelr unlqueness and cultural d1vers1ty Desplte the

Q‘o i T

haracter1stlcs wh1ch are ‘similar

‘udents Wlth slow cogn iv devélopment. . hese students often
) R - E

1£f1culty 1§ worklng w h abstractlons in ¢ ncept formatlon
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and,in generalizing information. They have poor memory "$§kills,

. -

poor attention spans, and are also‘iigid in their approach'to problen

solving. They do gt abandon an approach tnatias not working as ™

readily as ot ren. For }heée children repeated failurg;in R .

acad®nic areas result in a low, tolerance of frustration (Meyen,

- - RS , ;

1978; DuCloss, 13977). : - ) o e

% X \ . . T T - - ' e " , . r

. ~ The ®ducational management of EMR children.is not vastly . ° %f‘ .ﬁf

ial i dlfférent from that of other students. Tbachlng procedures ‘that .fﬂlﬁ;
l :are effec tive withe nonhandlcapped students can also be used with

retarded students-provided that: -, E

’ v .

¥

) * o the methods are applied d&tb\accommodations to each’ )
pupil's- state of readiness for 1nstrucﬁ10n, . ) L

P e there is more review and repet1t10n of _dnformation
‘ with a wide var1ety of materials in different con-- .
' texts and settings to help establlsh retentlon, L s

) .materlal to berlearned is d1v1ded into small but’ oA ;-f
) . still mean1ngfu1 units’; \ . CL - L

e ’new concépts are related to somethlng»concrete, and

learning environments aré as free from dlstractlons ~ & 3
as possible (Meyen, 1978ﬁ . ) T
% ) _ : . ) :

I
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Learndng I)izsablled\’"w K Lo

. s R - . c . * e - . B
e 4

‘u'. Spec1f1c learnlng d15ab111ty is deflned as -a dlsorder in .

'\ one ot more of the ba51c psychologléal processes 1nvolved 1n under-=

( : . 53
standlng cr u51ng language, spoken or wr1tten wh1ch may manlfest -
O S S e

“n“xtself 1n an 1mperfect .ability to listen, th1nk Speak read : FL

-
S -t

e

wrlte, spell rﬁdo mathemat1ca1 calculatlons. Thls deflnltloﬁ ; ] ;

Afudlsturbaﬁca, or lack of .an opportun1ty to learn.-;These ch11dren

e
k) A — o
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. spite’of normal
'\*educatibnal»efforts‘(Meyen, 1978) o o '@;@?

.:“.jffxu§pecif° characterlst1cs have’ been 1dent1f1ed t t mgy asslst

thearegular teacher who. is tryéng to. determlne 1f certazn behav16r ff
&

exhlblted conslstently by a ch11d is 1nd1cat1vevof a learnlng dis-

-

L 2

Je abihty It must e str;,gssed however, that not all students

~ suspected of hav1ng a learn1ng dlsablllty will display a]l‘of the

. .

. characterlstlcs as$oc1ated with learn1ng dlsabrlltles. stwr-ﬁ

/¢ .

° A

dent may exh1b1t his/her unique repertolre of cha‘ecterlstlcs ¢’

v .

The follow1ng characterlstlcs are those- most cited as 1nd1cat1ve

. of a learntng dlsablllty.l

. /4{:Hygeract1V1te phy51cal restlessness and d1stractab111ty,

o. General coordination deficits-clumsiness or awkwardnes@'
«fine and*’ gross ‘motor problems, and v1sual motor -
i problems,

. . x | : ’
(X Dlsorders -of attentlon s&ort attentlon span, dls-
" tractlblllty, and perserveratlon,

‘o Impu151V1ty related to ‘the degree of hyperact1v1ty,

e D1sordersoof memory-and thinking- d1ff1culty§%n Te-
\ ta1n1ng 1nformat10n and. problems w1th ahstract -
L reasonlng, - AR

. , .

.- Spec1f1c academlc problems 1n readlngv ertlng, and
spe111ng,y, e .

i -~

-9, Disorders of speech: and hearlng, andr S .

ivocdl neurélogical signs’ (Travers' & Holloman, 1975"

t., o .t .
-~

Wdrfflcdlty,nlth nonverbal;learnlng skllls, such as spatlal or1ent-"’

»
&
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atiqn, d1rect10nality, and soc1a1 perception.

-~

N «gﬁ;é’

- These difficulties

have a profound effect on soc1a1 and verbal learning

.

An awareness of some misconceptlons about the learning dis-

udent may help the teachen prov1de appropriate learning

%xperiences. These‘f}sconceptlons are:{Put on transparency TP 2.)
L -

PR

MYTH

Lea¥iing disabilities have
nothing to do with environ-
mentdl disadvantage,

- . .

FACT

Y -

. Special educators now believe

that a poor environment may
be a. contributing factor to

U 2 . Wlearning problems.

P -

.

. . . _
Learning disabilities are not
related to mental retardation
or emetional disturbances.

- 20

-
Ce .. .
N - ~

A o o
All Tﬁarning-disabled'children
_have brain damage or dys- -
function. o

'A thild who is mi&ed dominant

{esg s right -handed, left-eyed, .

left-footed, -and right-eared) .
~*wilk have a learning dis- . .

o

-

2

bhlearnfng-disabled child- .
0! have@berceptual problems.

RS
- .

-, 1
%

rabled children,
‘some do not evidence] .

-~

l'It is possible for both mentally

retarded and emotionally dis-"
turbed children to have learning
disabilities~-that is, not to
achievp\their'potential.

o+ : N {t’ o '

.Although more learning disabled

children- are féund to have g‘
central nervous system damage or
dysfunction that "normal” child-
Ten, it is ppossible to have a
learning problemuuithout any

evidence orx brain damage.h

‘,.\5
P

While‘there is'a s1¥ght, tendency
for mixed=~ dominanceato occur
more:- frequently in learning dis-

bled~compared to normal children,vl

there*&re many children who

learn normaily who are also mixed-

dominantavﬁg Lo, . ;
ARV ;

J’ . \F
. P

While perceptual problems are
more frequent in, learning dis—
as currentlv

L

class%fied
perceptual problems (Hallahan &
Kaufman. 1978) “

’
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- that the student can master and determlne a‘method of teachlng

wh1ch assures that the student w111 learn (Meyen,c1978 Reynolds &
w '1

P

B1rch, 1977).

s &

Behavio&+viéondens;'
- . l; . N ) . - Q

i . e O
. . B 4 . - ‘e _ . v e
" , . AR o . s

§ '," .
R Currently tHere 1s not a generally accepted deflnltlon of
(]

Y e

behav1or d1sorders. Kaufman (1977) fd?mulated the follow1ng

. ~ . \ 'g .
- . - ,
- .

def1n1t10n"

"ﬁ%k e , : . .
» ) - - . . . . , . \._u.%"
Spec1f1c techn1ques are ava11ab1e to aid the regular teacher in-% .,
F ~ 5.
"the day to- day management of ch11dren w1th 1earn1ng problems. To T8
cgeate a success pattern for the 1earn1ng "disabled child, the teadhen . ‘
can use the follow1ng teach1ng/1earn1ng stratE" st . N ‘e .
. reduce the frustratlonxlevel of the 1earn1ng--dlsab1ed
o studentﬂby allowing them to use concrete learnlng aids =
" as long as possible; et o \ e i .
" e teach according to the readiness level of uhe student;
-y ® 1imit, the size and complexity o tasks ;™"
. . =
e give directions clearly, concisely, and slowdy; . .
e provide work sett1ngs sthat are free%from dlstractlons, -
¢ direct learning act1v1t1es toward the* student s strongest
learning modality; and . o N ’
R e teach compensatory sk111s in areas in. wh1ch the student .
‘ '+ is weak. . . ' Al . ‘
' T L S s Mg e — .
Because the 1earn1ng dlsabled classifigation 1nc1udes such a broad e Tl
range of 1earn1ng problems, no slngle remedlat1on approach hs " § N S
adequaﬂe. Educat1ona1 -programming for the learnlng dr;abled studenf
Qi 3" s -
. should seek to 1ntegrate knuwledge of the 1nd1v1dua1's processlng *
strengths and weaknesses in conslderatlon of the sill}s that are to
| ,‘«
be taught A ma]or cons1derat10n then 1s to s&%ect 1earn1ng tasks-
t & »




:\ Children 'with behavior disorders are those who - . Sg .

. v *chronically and.markedly respond to their environ- ¢
TLoE ment  in socially unacceptable and/or persggally , .
‘ ,unsatisfying ways but who can be tapght more 4 R
. sacially.acceptable and personallu ratifying behavior. . 'f}
A ch11d may be cqn51dered'bo be behav1or dlsordered 1f he/she -
PR T § % o B
.dem onstrates one or moré of the following characterlstlcs to a . -
] P 3 wy * . ) : &
) §jgn1f1caht degree ovet a perlod‘hf times: ' T -
s v . - | e : _ #
R ‘ - ' Lo &
. 1) Inability to learn whlch‘cannot be explalned DY, :
2 ) . ‘1nte11egtua1~o health fagtors, -, . .
. > 2)- Inab111ty tob i1d or maintain satlsfactory inter- . ’
W L personal T, 1onsh1ps with peers and teachers;
g ) Ina prop iate ‘types. of béhavior or feelings under "
: norfmal conditions; = . ' . .
___ . 4) .General, perva51ve mood of unhapplness or “depression; and =
. 5) oA tendency to develop symptoms, paiw, or fear, ., X N 3%
LR b assoc1ated:w1th personal or school problems (Bowers4r,‘: SO
s 1969) oo ~ : LT Py
PRI o ‘ L I . . ’ . ~ . ‘- ‘ . ) ) ) ,:,':'{?
s . ‘-. o ‘..;;‘ ‘, . “‘_‘._:".._m -~' N . - .‘!‘:} L. '--‘- :;gf:
The foIiOW1gg areisometmﬁsconceptlons about’ behdvior disordered - &
;hlldren ‘-igﬁt gn transpafenCy,TP 3 ] R T, : ;j};"ﬁﬁ
* . . ”© W . o .,',:?’;g . ». - . oy
b3 - -,,, -~ AH.. o _, ¥ . T A3
Althoﬁgh it is difficult [T o
identify the types and causes of it
. wmw& "”5
d. wnmtype,,are quite easy to \;,ﬁz’“
spot»' ,, 8 f,-ﬁfa o
Relatively few disturbed child en ">ﬁ
have above*average,intelligence~« ﬁ

m ldly or modetately

LT

e g;e“most aeverelyﬂon =
;4p:q§ﬂgnd;y distunbed child;en, ¢

‘%hey can be:tested, hav@ ’ >

scores in the retarded range, that

fs,,atoundJSO. L. ?3 LA

s N . ‘

. oot T Fafg
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MYTH , C .. ' S FACT ! ' :

I . . - P * ' ' K i i

- > T = * A i ‘ ) ‘1 h 3
Children whose emotional dis- Children with aggressiVe, acting-"

turbanee exhibits itself in _out behavior have lesg chance for N

good social adjustme t .and

mental health~'in ‘adu thood. . < .
.Neurotic, withdrawn /children’ ‘have

a better chance of getting and -

withdrdwn behavior are more
seriously impaired than are )
those whose behavior is .

AN

= hypetaggressive. .. g
B e . . holding jobs, over oming their ¥
Al N Sre T . emotional problemg, and staying -
%; F } out of jails and mental hospitals .
- t ' . as adu1t35 \ ) . SRR
Disturbed childrenm need, above - Research shows hat\a%firmly » 't :
all, .a permissive environment “structured and/highly predict+y o
in whiéh they feel accepted . able envitonment is of greategf C

and can accept themselves for >benefit to digturbed children.

what they are. .
T L

Only psychiatrists, psycholo- . Most.teachers and parents can
.gists, and social workers are learn to be highly effective in -

~ dble to help disturbed child- helping disturbed children, often
Sooren overcome their problems’ ' ﬁ:‘without'extensive training- or
e ﬂ;'r.'z ;% e e “7 professional certification. . - .
R S 3 gy -
Q’-b@J'The undesirahle behaviorsaze There is Yo "sound scientific’ »_;
basis. for surmising hidden, un-~

oy, see ‘a :disturbed child perform
" - .are:--only symptoms of the prob- dprlying causes; the child's
s lem,.thewreal ‘problems are. behavior and its secial context:
'--:hidden deep in the chiid’ s R ite the problems. (Hallahan &
- UpS "Kaufman, (1978) :
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The behaV1or'dlsordered category is one “in ‘which m1nor1t1€s

i

'partlcularly male m1nor1ty students, have'been dlsproportlonately

s

Wi

¥ s o &

PR

LV

'placed~ ;One. reason for this placemgnt is that m1nor1ty 'students,

v
¢

-
S
Y

.-( o se

‘Wdften come,to school with competenc1es and modes of behaV1or that

dszer from those assumedfto have been acquired by or assiflated ’ ;
4 <

- —
K3

4

'-«

2 ol e b Y G S

s

‘*school-aged chlldren. The1r dlverse competenc1es and modes of

,»e

AR

DY

',e the result of culthral standards,that are.dlfferent i

andwethn

R e

1c,m1nor1t1e§.< For example, some. m1nor£ty chlld-
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7w ~..and apprectate—these—differenees—and~to—usesthemleffe;tiyely_jn '

planningzlearning experiences often leads to failure and misclassi-

e f1cat10n of minority students (Meyen, 1978) S o
A -y \ -

~

II K Academlc fa11ur€ is very h1gh among behav1or disordered stu-

X3

>
3
PR
PRy

T TRDY,

’ dents, therefore, learning problems may be encountered. 1n addition .
\J./ v \ ) R !‘.,

Thus, the regular teacher should closely (

to maladJustment problems.

assess the strengths and weaknesses of the behav1or disordered stu- -

gt A Mene
¥
TV e

Yol

ooy
e R0
¥ rya Ky
: A
. .

d‘nt to ensure the development and the implementation of a program

}
Whatever .program that =V 7%
progran § Ry

. that is, approprlate and provides success. .

3R oS To
B
FG

o3
< s «}:?;‘;

0

4
&
3

is devised should prov1des activities that 1ncrease the maladJusted

Ky

ch11d's awareness of self and others and dncrease hls/her self~

i

St

AR

‘conf1dence (Laslett 1979) : s ‘

S -t - &.A - - .

.

“  When worklng w1th behav1or dlsordered ch11dren, teachers should

-~

- PR

try to demonstrate genu1ne concern}and w1thout preJudlce accegt

he ch1ld as one who has problems to- overcome. Laslett S (1979)

'suggestlons to help the teacher work effectlvely with- behav1or dis-

ordered students .are as- follows. o ‘ . T

‘s A . ,A“ ,\.'\ - Vs ¢ ‘- L2
P

; ';e Ignore ‘as much provocatlve behavior as, possible and be .
BRI - rprepared for, the child's susp1c1ons, h05t111ty, and
LT provocatlon,. ‘ . D ST v

. " @ Set- 11m1ts and makeasure the ch11d ‘knows what _they are,

jrs L .
: ;~*\' e Av01dvunnecessary confrontatlons and react1on5zto the
SN chlld's behay;ormwhlch are likely to seriously interrupt
..~ ... - .a"working relatlonshlp with’ hlm/her, . N o
T o' Pay perlodzc aﬂtent1on‘to the ch!ﬁd to ascerta1n 2
,i'ty?*".-'* 1mpend1ng crlses“ and - &% -
SO oauDellver soft rébrlmands pr1vate1y rather than loud
T,‘f»’ g ’publ1c reprlmands. . v ; o ,
’ ) ~ »", v * . N N
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They shourd be sedted nea
where they can observe the speaker s lip movements. Allowances
should also be made for the student to ch nge positions if necessary

~
v

. to contlnue to fOllOW‘ClQSS»&Cthltles. Teacher behav1or can enhance

a hearlngxlmpalred student's ab111ty to 1lip read and understand

,-what-i§‘being’spoken. Therefore, teachers, should use a normpl ol
, natural voice and avoid ta1k1ng while: . 'mé' ~
. e walking around-the room; ‘

. - ¢ standing in: front of windows; -
° turning\toward chalkboards;<and\ ’
] e looking down in books. - . :
. e
. Adaptatlons to instructional activities can incluge the use of
~‘f supplementary p1ctures and d1agrams td’support lessons. anadthion, .
&
key words, phrases, and concepts central to :a lesson should be’
- Py 3 . £33 - e
wratten or shown on an. overhead prOJectorc If p0551b1e, asslgnments '
”~or d1rect10ns should be ertten on the board or passed out to all T -

students 5o that mlsunderstandlngs do not occur. Hearlng 1mpa1red

,w—students f1nd 1t dlfflcult to 11§ten “to. and watch the teacher wh11e

o tak1ng¢notes.‘ Thus, ass1gn1ng a pal who can prov1de a carbon copyx
\’ s ;'.,f.,, N I

Y ' .

jnt (Blrch 1975“'Reynolds & Blrch 1977) v i
. Co LT e . .o
Integratlon of the hebrlng 1mpa1fed requ1res team work on

."
»

Ml
v. = :
2] LA

‘,the'part of educators, regular and SpéClal‘ parents~ classmates,

iy

4
1

c¢ia 115ts. Regular teachers w1111ng‘to use thelr pro- .

1is; 1nslght\ and 1mag1nat10n can: often be the key to "

lv-.
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- Teacher-student and student-student relationships..are very

by . ’
R i

5

¢

- impontant‘in a classroom integrated with behavior disordered stu-

s

q
%

PN o £
w45
%

o
PR

A
4 \"

dents. Maintaining a positive relationship that is perceived as X

.

supportive by the student as.well as managing disruptive and dis- o

orderly behavior requires some ‘balancing on the,teacher’s part.

s ’ s

ﬂln addition, the teacher must giye attention to his/her re- .

=
ot

1ationship‘with the majdritx_of the students " in thelclass and the
classes reaction to the maladjusted ch!ﬁd (Laslett 1979). The

teacher who can manage and help behavior‘disordered students adjust¢ g '
socially and 1mprove academically is one who demonstrates matur1ty

not superlorlty in. he1p1ng these students function effectlvely in

1

.the regularmclassroom settlng L e e ) - o

¢;. )

e : .

. [ 5
. F AN .
3
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' .- eo-= .- Physi Eﬁlﬁy DLbabled et : ‘ ' _?@

i > . >

-
sea
. %, -

L . \ i, ';,f,’
" The physc1a11y dlsabled populatlon consasts of students with/ ‘ ;“?

functlonal 11m1tat10ns in the area of phy51cal ab;lxty (hand use,

< V\ LS
o

1&

»

| trunk control and mob111ty) and med1ca1 conditions (epllepsy,

¢ .

d1abetes, cancer, and. card1ac problems) wh1ch‘may affect strength and s
N LE - zex-x* - . ""

‘ v : - ¥

‘ -

':stamlna (Meyen, 1978 p.361)u. ‘ o
" '% . \ . ‘:'.-

For 5tudents w1¢h phy51ca1 dlsabllltaes, adaptatlons to 1n-’

-

e

T

o

structlon and the physical plant w111 vary accordlng 'to ‘the d15ab111ty

- :/--I

’ The curr1cu1artneeds of thlS popuiat1on however, do not generally "
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Cerebral palsy is a conta-l
gious*disease.

gt
.

¥

f

x Mostichildren with cefebral
palsy have -average or' above-

Bge intelligence. -

The'hore severely crippled
people are the less intelli-
gent they are. e

T

People who have physical dis-
abilities always ‘have psycho—,
logical problems. . .

- -

- = .- Q‘. r °
People~with epilgpsy,are
mentally ill., oI

e ) .
.‘ N " 4'\7\'2 .

Arthritis is found only in
adults, particularly in the ' .
elderly. '

~7.d Tuberculosis.has been com=~ -

pletely eliminated as, a public
e
": - N N

:Tub\rculosis is”a disease
o ?ﬁhly in old people.

o
Y

Cerebral palsy is not a disease
in the usual sensev’ .1t is not
contagious or progressive' and
.there are no remissions. It is
a result ‘of brainfinjury before,

during, ‘or soon after birth.
Tx

The average tested IQ of children
with cerebral palsy is lower than
the average for normal children.

e . .

A person may be severely crippled
by cerebral palsy or another con-
ditipn but have a brilliant mind.

There.is no personqlity type
associated with physical dis-
ability.

K
3

P e N -

PIRY

People with epflepsy are not any
more or less .disposed to -mental
illness.than are those who do not
have epilepsy. T .

5 s

Arthritic conditions are found
people of any-age, including
'young . children."~ \ ;

Tuberculosis still exists as a
health problem, although great
progress ha's been made in its

i contrpl and treatmeént, it stili;“r

occurs,.particularly in povert
;areas. - e
. ’ ‘

.

Tuberculosis is found An all age4,
groups. "

5 5
.’ oy
Y
. \

- ot P

Tuberculosis can infect almost
any organ system, though’ the lungs

- .are most commonly involved. .The

e
%

" Tarynx, Bones and jﬂints, skin,
gastrointestinal tract; geni—
tourinary tract, and heart may
also”be infected. (HallahaW'
K ufman, 1978) '
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" The wide range and Varlablllty of. dlsorders wh1ch~ph751cally

— .

e—m—"
‘~d15abled children suffer mean that there is no single strategem- or

. - - —
E',:..

llmlmed\cluster of strategies which an 1nstructor may utlllze to
[ iw‘

‘meet the needs of these children. For example,-chlldren with

cerebral palsy may have vastly different 1nstruct10nal needs than

children with cancer. To meet the instructional needs of the

>

) »stwdents., i_'l‘% ,ﬂf ,..' ‘ S ST

phy51cally disabled there are 1nstruct10nal aide that the regblar . ;
teacher can use depend1ng, of course, on the dlsablllty To ass;st

students. 1n%commun1cat1ng in speech and in writing, the teacher can

":‘(;j/. * 4 i

use the following:

regilar or one hand typewr1ter
communlcatlon board for nonVocal students

< PR

tape Tecorder - T - . 0
.Y
.writing -harness - -

.t

autqmated tele- communlcatlon\system

talklng book machine -, - - -
)} Spec1al book holder

>

automated page ‘turner. o

- spec1ally de51gned table. i

. '

Cruc1al to the moblllty problems of physlcally dlsabled stu--

L 4

dents 15 the need to, make adaptatlons to the physlcal ‘plant® so that

they have access to«the classroom, the restroom, and the cafeterma.‘

W b .
L d

As requlred by a- federal lawg archltectural barr1ers such as doors

., 'Y ‘

too narrow for shqelchalrs and 1naccesslble restroom stalls, are to

x eo. ¢ -

be mod1f1ed 1f they deny aCC8551b111ty to phy51cally dlsabled

3

i
4' . ‘ . ’“\‘\". L]

. e ’ - .,
- , 0’ -
- B
AT A~'

In the classroom, the feacher ¢an arrange the room and prov1de

efh-J‘a coe
5;alds to fac;lltate the free and easy movement of phx51cally dlsabled

y ’ .
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students.. Wlde a1$1es, she}ve\ near a“chl1dworwcrutch_holders_on i
et B

0

cha1rs to store crutches, and shelves oF, bags attached to wheelchalrs

{for'school supplles are adaptatlons that the teacher and school €an .
.4 . _. s ] -

make#ﬁReynolds—& Blrch 1977). e CO - P

- "t . s

g - S - .- .

Theoregplar teacher can promot@ the soc1a1 irqwth of phy51ca11y

disabled students by’ prOV1d1ng opportunrtdes for them to, work with ~

. '

nond1sab1ed students and by encouraglng them to evaluate themselves

s

x S
L 5 S o

‘and the1r work rea11st1ca11y as they strive for max1mum 1ndependence
T

- ’hll act1V1t1es. In add1t10n the teacher can use. adapt1ve

. * e ) »
»

techn1ques ‘and educatlonah mater1als that are; suggested by spec1a1, BEENERAR
. }‘ . - A
educatlon perscnnel (Meyeﬁ 1978) . o ST .

L} '\_
v e ? .
M

- e Even~thoush fhe ph 1 dlsabled constltute a d1Verse group

,lp
3 s

the educatlonal programmlng for physlcally dlsabled students should

uﬁldentlfy and prOV1defexper1ence that W111 lead to=the attaInment o ‘f

i of jour bas é gpals. These goals are as‘fOIIOWS'f}

'

s
’w

4 - S
b F

S ‘31 1) phy51ca1 1ndependence, 1nc1ud1ng mastéry of'daily,_ -
e ‘ . .' .:5" 11V1ng 31(11'15, o . . - e -, T
) ;:% 2) .seff awareéness and soc1a1 maturatlon'< L )
’ 3) —aCa&emlc growth ‘and " - ' .o
., l" 3 4) career educatlon, 1nc1ud1ng 1e15ure act1v1t1es - ¥
Ly Thp~success£u1 attalnment of these goals depends on the " .
:i 2Rs R Y ’
commltment and- ab111ty of teachers to adapt tasksgthat allbwwstu-
e 1 o .

dents to deVelop maxlmum 1ndependence (Meyen 19?8) ST

b b Y on ok Feben)
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l T Speech and. Language Disondenrs- . o

-

( Speecﬁ and language_ that cannot be readily understood,

commuhicatés ineffectively, causes distractions, or elicits dis-

agpr;val from listeners is considered to be defécf%ye. Speech and

;anéuage problems may occur in isolation or in combinatioﬁ wifh i

. éther handigappiﬁg conditionsisﬁqh as hearing impairment, mental :
}\\retérdation, and other physicql;;mpairments. ’Cléﬁsrooﬁ_teache%é

2] :
_ are often in a position to rggognize a child's speech and/or

: Vlanguagé probelm and refer him/her to a specialist. Common sﬁeech .

and language problems experienced by cﬁildren include:

. -

N0

. "1, Fluency disorders--typically known as stuttering--
speech is characgerized by numerouse interruptions
N - in. the smooth flow of speech. These interruptions
: ) ma§ take the form of ‘repetitions of sounds or wo
T (c-c-can), prolongations of sound (I:---
tations and interjections, i, uh, uh)

¢ o~ : .
.2, Articulat gfects--one of the most frequently fourd

o . —speech problems in school aged children and youth.
=" Students.with articulation problems may substitute )

R one sound -for another (*'tookie “for cookie"),

v 5 .. -omit-sounds,si('ouse" for "house"),,or distort sounds P
* icr -+ ("schtop" forj"stop"): e e T

o o _3{':'««{?' S e e * :., T ’
-3, +*Voice disogders are-highly unusual or defectivgewocal -

v, .;; ~f,cﬁéractpﬁgstics including problems.with pitch (quality,
. - volume,-flexibility, and rate). Childresnt who have

..

.y

. i ]
Lo Yol b vl AR
. P "

AT ;ugigéfpzbb}eﬁSYhaﬁg,voiges that are too high or lgw -in mry

B L “pftghg(jhjreférépcehxb‘fhg‘@qsi¢fsca;e), breathy, nasal,
S e ghq@pSg,_f@?t;and‘mqnthﬁQyS,{iopgfast or so slow that )
L s “that it is-difficult to understand., Most voice disorders ]

: ,f31 . iemust be, diagnosed by a.speech pathologist in consultation
»-ﬁ;'*tgfqvg?“ﬂwiyb‘an~gar;ﬁnosé~and,th¥Qat“dpq$o;; s coR .

O R P ReL

- s

Q@ 4; © Language disorders--another frequently occurring problem

R e ieféﬁS;&qndiffdtufty in .comprehending,expressing, or =

L. - ‘ " - o & ST Wy, s . .. T ‘4 - . A o - ES

. AR K - :ut;igzxngy§ppkgn language. Children wi h language dis- .

P A Qﬁagws'pﬁtgn;gxpgrigngﬁwdiﬁfigqlc?'in thé ‘a€ademic areas
EAE : : éfbréading;'y;ifin'@:ang’ma;hémgtiCSs\'A distipction has

e Ty . ‘been Mmade betwéen Janguage:-delay and language disorders.
TR : Delayed language-Tefers to:-language that ‘is developing * %

o gt - oy )
e S R R R R T R

» ;agﬁtgpriatelyfﬁﬁgyat afslqwéi;iate,%han expected for the
<. chronological. age of the child .(Reynolds & Birch, 1977;

T Meyeny 1978 : o
e \:\‘- M ».’A_ e e, . co A‘.\ .. 'A ‘ - -
5;_ R €4 N T« % f‘;‘;" .. )

. : e N
- 39w - .
~ - . « ¥ - - . -
: ) 6 . '




disordered ch11dren°

- Myt / -
Children with language dis-
orders_always have speech
difficulties as well,

) LV

Individuals with speech

T difficulties or language dis-
abilities are always emotion-
ally disturbed or mentally re-
tarded: o P

¢ ot T

e
S 1 WY

]

R 4

A

Y

A dialect used by ‘someone
~from a culturally different
group is in reality -a speech
disorder.

.
.
3

&
[Y9R
7

>

3

. - . « N

Stuttering is primarily a dis-
.order of people. “with extremely

~ " high 1Q's.. .-
%’ - ’ \ - ‘ . ’ . .
*J.e Children who stutter become

-,

‘e A
5
-’::.i'f«

_.

<

- . s

:'sJ

;~never very serious and are
always easy to cornect.

,;; .

The follow1ng are mlsconceptlons about speech and language

[Put on transparency TP-51)

)
s

o

;stuttering adult ..

o ’ !

'~correct articulation problems,

PRI - S em e pegn e

v
-

> ’

- FACT 9

It is possible.for a child to . -
have a good articulation, and
speech flow and yet not make any” -
sense when he or she talks;
however, most children with lang-
uage disorders have sy:ech dis-
orders as well. '

i
‘ . .
* ~

-There are many children witha;/////%”//
speech and/or language,diso ers
who.are apparently mormal in '

cognitive’ Social, and emotional

areas.

It is widely believed today that
dialects uged by children from
minority groups represent valid.
languages with different phono-
logical, grammatical and syn-
tactical- rules. .

-

” B v
~ N .

‘Stuttering can affect indg;id;
uals at ‘any level of intellectual
ability. ; * ©

v Tl

e

L aoer s v

»

Some children who stutter con-
tinue stuttering as- adulits; most,
- however, stop stuttering during;.
adolescence. ‘Stugtering is pri-
marily a childhoo disorder.

12 mt

o

s G o

bisordzrs of articulation can make
.speech . unintelligible and it is
sometimes very difficult to -

[
¥

m o

especially +£" the" individual is
retarded disturbed, or cerebralfy
palsied. ¢ - . L

Ol
W
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MYTH -
—— C'j‘:s
7. 7A‘child with a cleft palate
will‘have defective speech.

M «

Ll

P

The child born with a cleft palaee
may or may not have a speech dis- o
",  order, depending - e nature of
' the cleft,_the/nedical treatment
T he' receives, and other factors v
N . su€h as his psycholochal .
! . ’ . characteristics %nd the’ speech,
Tl .training he receives.

", . ;
. B
¢

' 8. There is no relati\ onship . Speech and language disorders of .
between inteelligehtce and dis-+ = all types occur more freguently )
prders of speech and language. among individuals of lower-in-

. - . tellectual ability, although it
L . is possible for .these disorders
o to occur in individuals.who are
- extremely intelligent. .{(Hallahan
, . . . & Kaufman, 1978) ; o .

[y
s

3

* >
Y

. In addition to students whe exhibit the speech'and 1anguage
RJ

problems listed above, teachers may also encogpte; students who _— .

speak non- standard Engllsh such as Black diafECt. Black d1a1ect .

AN

s et e~

?
ds now known to be a systematic, rule goverded/&anguage that is

dlfferent from, but not inferior to,.standard English. Although .

d1a1ect speakers are not con51dered to have speech and 1anguage prob-

a

1ems, some educators feel that .fhe grammat1ca1 and phonolog1ca1 ' \

dlfferences betueen standard and non- standard Engllsh may be great =

+
4£‘ e 3

enough to. cause read1ng problems‘ The 1ssue’of whether or. not- , -

dlalect speakers have read1ng problems“ﬁ%s not been c1ear1y settled

There are;educators and researchers who support both u;ewS((Shafer,

.y‘.‘

11976 ’Granger, 1976)* However, research has 1nd1cated that d1a1ect }

akers .are often penallzed in Standard re\dlng tests where scor1ng

’de11nes do not allowﬂfor errors related t dlfferent d1a1ects .

. S
. B

K

h =4
Teachers who 1nstruct d1a1ect speakers must be

iE

dard Engllsh and recogn1ze that 1t 1s a V1ab1e commundcatlon system:j-k

'¢k>
" [ . - - »” .




3*3

e s;tuatlon by try1ng to understand hls/her d1a1ect and gradually

expose the-studemt to standard Engllsh y . " . L R

~

Students 1dent1f1ed as having speech and language problems dre ' S

::”'i\: = . \
’II_ typ1ca11y seen by a speech therapist omce oT twice a week. then, - . .

.

) e

CFAOARDS

o support by the regular "teacher of the speech and language programw, .

tudent's sk111s.~'Teachers who\usg . e

A
on

“can substantlally improve a s

' " vefrbal praise,.tangible reinforcement, or ‘perform data collectlon . o

XM
- i

et > TR VLIS
H
Jj v

' on speech improvement and a1d in the transfer of new skills to a A
T ) .

'settlng other than the speech room. In addition to aﬁding in the ,
transfer process, teachers can set good speech examples, pe‘rform ‘ )

- st1mu1at10n programs 1nge classroom, and, if p0551b1e, conduct

drill exerclses that have: been determ1ned by- the.speech therapist

St1mu1at;on act1v1t1es involve develop1ng an- actlvity

R S A

(Meyen, .1978).

or restructur1ng a, routlne act1v1ty SO that some emphasls is pla;éd
o

rent sounds, 1anguage structures, orT

.
a
s
oty
¥

. 5 S :
Bsar 4% pmima el D7

on llsten1n% for or'using dlffe

\
Stlmuiatl activities cian be: 1ncorporated

P

gf‘vocal character1st1;s.

. 1nto the 1anguage arts program and can serve to further st1mu1ate/~ S
s i Kd

speech and- languagegégllls in students w1th speech problems as well” " :

-~ 2 . L4 g«

" R g .

A 3

as other students in, he c1ass. ‘ . L . -

. ) _,‘\‘ . 2 .\\i—‘?— ) ", J -: . T - }
,“'\\" It is important for the teachep towrecognlze that chéldren w1th SR
b . ” \ My ) w;s, < 't.
R communlcatlon d1sorders are often embarrassed and 1nsecure about-~ ¢ ..7
~ .

speaklng in- c1ass. Teachers g@o arecsensltave, tolerant, and v: S

rage good communlcatlons sk111s, dlscourage : ',g

.- N
* EE

“f'derstand1ng W111Xencou

and empha512e 115ten1ng and




thualzy Jmpatned

- e s w1 el et
3 - ’J—v
- - Y
}

Vlsually 1mpa1red ch.Adren are .those’ whose vision desplte

"cofregtlve lenses is so limited that 1t interferes with learning
through conventlonaf methods. For educatlonal purposes, the -blind

are those who are so severely 1mpa1red that they must be taught to .

.~ .

read by brallle.~,The part1a11y 51ghted can read print even though R
',they-may need to use magn1fy1ng dev1ces or books ‘with 1arge print. - - |
VlSQFl 1mpa??ment imposes restrlcqpons on the range and var1ety of .

p0551b1e experlences and the ability of the 1nd1v1dua1 to* move about .

oy

and*control‘hls/her enV1ronment:‘ N . . N

S s
-

4 % . - ‘ -
P -~

R Vlsually 1mpa11ed ch11dren have been-1ntegrated in ngU1ar sy

,‘--\,
hd 7

iaaschodis for many years. The1r needs and the nece551t1es requlred

L

. .to -meet these needs depend on the ‘mount of resadual v151on the

g e , . [ R

~EV1sually 1mpa1red have. They have Had 11m1ted opportunltles for . z
:many expefzences aoqulred 1ndependent1y, v1car1vusly, or ﬁemotehy by :;~f

p\. -.
. -~ I
-~

seelgg ch11dren.: In addltlon, V1sua11y 1mpa1r chlldren have not R

" dlly seen oT acqu1red lnformatlon'pertainlng to relat 3 shlps

uf
N
>, o~

yagong{thgse'thingsjin‘the enﬁironment. These*restrlctlons have = R

’g—?’ = . G

Therefore, ) "
.sJe}atlonshlps R &
"%Z:t’ B P »4‘

AW
»
’y

o

PBerh, 1977)”1!/ ’ ' -‘ " v L ‘ : ) , ,‘ ‘ ;;

e R .-
v} N L4 w ’

u‘v‘,

are some mlsconcepttons about‘the V1sqa11y 1mpa1red
. F‘

[Put on transparency TP 6.1-
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. .8ight at all. .

ﬁjMYTH ; Yo

v At

Legally blind ‘people have ﬂo
. v -

The, ‘blind haﬁ%:an extra sense
that enables them to detect

obstacles. ° . s
* S, e

<, ‘o ]
- : . " ‘

o * ..

i
_The” blind automatically- develop

“better’ acuity 4 their other
senses.

g
.
&

4, . The blind have~superior musical

ability o . ":_ e N .ot

<%

The blind are helpless and

Sl dependent. o .
kS . B .. 1 <& - . LN ' [ 4 [y
R SN PR X

R ) ’ -, RO s - B
stk L
. : 2?5 e -
500 l-i “ )
*-If artially blind people use .

their eyes too~much their

. -or o %,
i * . W’y
Y t 4-\ G ~ k‘.

¥
> than, that of sighted people. . . %

s, a1ity as ‘a sighted pers

PO |
k R

“ . is this true; wvisual ability -can

» . P Aen s € S N Ty
PSS
- vy - . - N
. \ R,
. %
. H
’ . .
. ’— - N -
- - Y . v
. .
FACT v >
. R L s
~ ——
. . .
. . LT
L3 » ~ o

. Only a ‘small percentage of those
.e who\are legally blifid have-abso- 4
. lutely:fo vision.- The ‘majority : )

haye a useful amoufit of~functional ¢
vision.. Lot ] , S
. . N . . . .--' .%? s ,_
The blind do not: have an extra = 1,"'f
sense. Ttey. can develop an ° . 3
"obstacle senses’ which’ ds not S,
_(3inherent provided they have - the T
i ability 'to hear. . 5

> i . 5

Through~concentration and atfention -
the blind learn to make very fine Cat
. discriminations in the sensations o
. they obtain. This is not an auto- i
matic sensory acuteness, hut ‘ ‘
rather represents a better use’ of
received sensations. . s LT

e . <

~

The musical-ability o0& the blind L
* ‘4s not necessarily any better <

.
v

Appaiently many blind individuals
" pursue musicalgendeavors because L
*  this is oré whqtgn wh@gh they“can N
,achieve success. . . _ A
. . Zoa

-
s . 4

ith a. good\attitude‘and con-
. structive learning experiences,ia
% . blind ‘person can be as independent
and P £8s: as ‘strong penson- -

e

]

)

. Marginal only in rare eonditions ',lw

actually~be improved through .
training and usel, Strong lenses, -
holding books close to.-the eyes -~

.

-

{+

.

. . as much as possible cannot t harm
: vision. o A

Vo AW 2 s Re s BT 0 80

N

- ..!yiv aES - A e ‘ : e
celng-eye dosS'*take blind . . The guide dog does not "take" the
"l“\where they Want to g01 ../blind. pexson, anyﬁhere, the' person .
: " must. fAr8t Know where“He or she
- i is going. The dog is’ primarily a.
- B *safeguardAagainst unsafeareas or

IR f‘aiij obstacles Cﬂallahan ;& Kaufman,

1978)

e Loy Tdiy e ven
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Academlc goals for visually 1mpa1red students are the-same as
PR AN ¢
However, educational goals suph as educatlonal '

o
' .

for other ch11dren.

readlness, sight utilization, braille read1ng pr1nt readlng,

14

Ilstenlng, or1entatlon and mobxllty, and da11y 11v1ng ‘skills must _ N

<
. ¢

also be, streSsed- if the student is to successfully perform in h1s/

! 4

her enV1ronment. These skllls are, however, trad1t10na11y under the ‘7

«

prov1nce of.the v1sron speciallst wdrklng with tﬁ! student (Meyen,

. b

1978)

’

-

-

The v1sua11y 1mpa1red compensate Ffor loss of v;slon by combining

- %

tact11e, k1nesthet1c, ‘and aud1tory modalities. Regular teachers‘and,

-
-

spec1a115ts share in conVert;ng information and mater1als 1nto a e

. form that the visually 1mpa1red can use; however, content areas such
A

! &
+

as math and sc1ence, wh1ch heaV11y use.pictures, dlagrams,.graphs, E

and measurlng dev1ces often present problems for the VI student i

P

because these 1tems cannot always be presented in a form that is

understandable to the tact11e sense. ; - : o

,

Vlsually 1mpa1red studentS‘requlre a vaf&efy Bf spec1a1 edu-

-

+

)
e
RS

s
rd
-

x LN
.?%,«}\w)‘.’m} AN

cation mater1als,”such as the1r texts, other educat10na1 supp11es,
1

(
and, adapted tools. .If_the student requ1res spec1a1 materlals the

v
7 . - N

v1sron teacher Wlll supply them in & medium the ch11d can use (for' ol

'

spec1a1 materaals Ly

o’ AN L
Ty

‘,}.':,égi@sc1ence pro;ects, spec1a1 a1ds for calculatlng, and braille

"‘. codes for math are often available’ for the student. Bven if there as' T

exampleg tape, bra111e, of 1arge type) Moreover

/

grné;student in the tlass, 1t is not neéessary for the - e

qf § ] S 3 . -
to, learn bra111e because‘the vision t teacher. will oL

- éggh LS -

a hrazlleé

I

t@gnscrlbxng worksheets, tests,~and

< s ‘ﬁﬁt « ;‘u& . hd o ' ;
- . K . ';"a “;:
2, . % . - : Ve
Ak R - . L3

B a’d N %’ N ¥ V]
- . , e oy
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2y

- nnrmally see1ng ch1ldren must not be overlooked by the regular

_ regular edueator wit support, mater1als, and adapt1ve approaches . .

‘._.».. . .';' . . R - . K
other materlals 1nto bra1lle and key them so the teacher can coﬁ?ect P

~ \
them. In add1t1on the v1510n teacher is ava1lable to teach compen-

-

sation sk1lls to the’ V1sually impaired student and to prov1de the \K"

.
- r

. 0

(mart1n & Hoben, 77). T . - ‘ : . e

- ) . . ‘-‘.'

Although the'regulér teacher will not’be required to vastly

alter the actual teaching of h1s/her class, teachers can assist in o WV

o

the smooth Jntegrat1on of VI students by attend1ng to details in the

-

structur;ng\of the class. Because or1entat1on and mob1l1ty are.

critical to VI students, visually impaired students should be
& . . - .

'informed priorfto—éntering a clasé if furniture has been rearranged,
Class members must be taught to push back chairs, and to keep

‘1tems out of the a1sles. Inasmuch as §1suall w1mpa1red students ' : LY
determ1ne if doors are open or closed by ‘auditory cues, they should ‘

ﬁbe.completely closed or open to av01d’5cc1dents.(Mart1n4§ Hoben,

- .-
: ¢ e o W »

1977). . S T
a : ’ ) w -, La

Theemer1ts of pa1r1ng a v1sually lmpa1red student with

.4 R PR

teacher.ﬁ The palr1ng ofla‘v1sually 1mpa1red student with a normally :
METIE -2 . ..

,seelng ch1ld;for a;t1v3°'es 11ke 'science projects, and some phy51cal .o

=

. ""

educat1on ae¢1V1t1es 15 often very helpful and enhances the v1suallyy

i

inpairedagtudent opportun§§1es for learn1ng and 1mp1ements the ... .

'0— PP YIS PRl L i O
b

‘Cestrlcﬂ"e'enV1ronment proVISlon of P. L. 94-142.

“

:: _.. - ’ -, . L. . ,r‘ \ ’
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Hearing Impainred .

\ 2

. - e N

Hearing impairment ‘is a broad term which 1nd1cates a hearing
dlsabillty that may range from mild to severe. Ind1v1duals with

hearing 1mpairments are usually c13551f1ed‘in one of two categories,

- v

.

g'll _ ‘deafness or hard of hearing. Deafness means the absence of hearing

"™ . in both.ears for -all practical purposes.' A hard of hearing person

"~

Ts one who generally, with the use of a hearing aid) has sufficient-

~

“(Meyen, 1978).

.
s

{Put on transparency TP-7.]

: %" 1: Deafness leads automatically
e to-inability to speak. . .

>

. B
C e PN
£ RN R R - . . » e
. “ .
=% % "

2., The deaf qhild is unherently

’ ’ L ga T
N'»Teaching the manual method of
‘tommunication is harmful to
+' _the lchildand may. hampér his

1
Ve

GRCEFE N

N

Some misconceptions about the hearing impaired are as follows:

o, Yuse of 1angua& .

Vo lower in intellectual ability.-

development of oral language.'

. hearing to acquire language primarily through the auditory channel

v 7 <

- &

. .
. . .

FACT |

S
]

Even thodgh hearing: impairmentﬁ~
especially with greaggr. degrees
of hearing loss, a barrier o]

normal” 1anguage development, most -

. » deaf people can be taught some

- s .
e . o «
- - .

It is generally believed that the
intellectual capacities of deaf
at birth .although the use of °
these abilities may differ depend-
ing upon language—dependency of
concepts, motivation, learning
.experiences, parentaltinstruction,
and other factdrs.

T

Most educators are acknowledging

now that a combination of the
manual and'the oral methods,*kf‘
according to. the needs of the in-
dividual child, is the best’ approach

L d

. < ..
and notmal children are the same . 7

&N%iu

to teaching communication skills., i
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- A hearing .aid is of, o use to-a
person with sensorineural
" hearding. 1oss. .

Hearing aids should not . be
»used for.-hearing losses that
‘are very mild or very severe,

‘s

A hearing aid 1lets the. person
hear. exactlyfas does a normal
person.

. r

~

2
- e

Hearing ilosses in the high-
frequency range cannot be
corrected by a hearing aid.

.

F ™ ad

R

:Thfee magor ﬁeachlng approaches (Manual Oral

) Communlcatlon) are typlcally used Wlth the hear1ng ;mpalred.

el;l'ilns iﬁ’

A 2

ﬁlmes teachers and students learn slgn 1anguage aﬁdﬁgr flnger :

\Jstudents who use the Manual anglor

Ao L

While not as useful as with con-
ductive hearing losses, hearfng
"aids can sometimes help people
with 'sensorineural imbairments.

There are no .hearing lossés too
mild or too severe té prevent a
person from trying a hearing aid.
- SN

No hearing aid can ever completely
compensate for _a hearing loss;

in general, hearing aids simply
make sounds better.~

R
This is“no longer true because of
 the ‘develbpment of hearing aids
' that .can be worn in* places that
do not- ‘involve :amplification of
distracting low-frequency sounds;
(Hallahén & Kaufman, 1978)..°

\

1

and Total

‘Th'e‘

'onJunctlon W1th oral speech and llp readlng Main-

MTotal approach may have"

ANy

-




spelllng to communicate better W1t§ the hearlng 1mpa1red student.

g

* The communlcatlon system used by- the student is greatly 1nf1uenced

’é by such faetors as the child's parents, the ghiid hinself/herself,

b the~specialist's recommendations, and the type and degree of - .
. h o & ) . N
hearing loss (Birch, 1975; Meéyen, 1978): '

»
'

-

Il l‘RegardleSS'of the communication system used, many hearing
2 N .
' impaired students will wear hearing aids in one or both ears, - The .o
‘ i ¥ ) ) . ' ' L' . * '
. . regular. teacher may want to hold\a‘ conference with the student, h;;{( .
ill her parents, .and the speécial education. teacher to dFtermine if: ’
:'i:: \ ! . ’ . o~ ‘ "" . !
. ) e the chilg can be responsible for the aid; - {
l ’ ¢ the spec1a1 educator can t{ouble shoot if . '
5 8 - Droblems occur with'the-use of the aid; and

_indicate ‘changes in
is to use the aid

. >

*  how or when the student

l \ e the spec1a1 “educatpr. wil:
' ~ (Bixch, 1975).

1/)

- .
forms can. 1n§i§ate to the teaeher\th t. an ald is® not worklng e

properly or. that the student \15 ’th ‘weaw;_lng ig. - ) ) ;
N '3 : o B ¢ ) L - .

‘-1;;\ ' The academlc .problems of mostvhea\Ing 1mpa1red students are
. SN e \\ \‘ . 3

dlrectly reIate1 to the1r 1mpa1red ;blllty to normally acqulre o .

I

B COmmUnlcatlan sk111s s1nce“the comprehen51on and use of lqnguage are L

——

cr1t1ca1 to the 1earn; p;ocess. Although hearlng 1mpa1rment

affects 1earn1ng An ali\a\adem1c§§$e§sJ\generally hearing 1mpa1red -

students have the 1nte11ectua; capaci%&\:,

;\.‘ -

behaV1or,.and 1nstruct10na1 act1v1t1es all 1nfluence
“\‘ )

the hearlng|1mpa1red student to £unct10n in' a reguIﬁE*t&aﬁg;pomf

. - -

p ’ AY
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IN§TRUCTIONAL PLAN - CLASS III:

. Y .
a ,
A : . © - Ensbling Activity
[ S , * "
" Behavioral Obfective Teacher Educator Student Materials
" — . - -— . .
1. ‘The student will be able to | e Lecture III ¢ Lecture III 1. Lecture III: Developing
identdfy four value clusters : Sensitivity to Handicapped
* that affect; the sociali- . . and Culturally Diverse
zation and leapning style .of o | Students. .
.children. ?Kui‘ ) , P ,
. ' N . s * ~
' . - ' \' o »
2. The student will be able to |e Lecture: IIT' ° le Lecture-III 2a.)‘LectureIIIIr
r > ‘ - - Ay - )
disciss wayg that the - ° b.) Handout III-1: The Four.M
) teacher can promote the de- . ) ¢ . ‘Corriculum: A Way To Shape
velopment of cultural sensi- < , - > . .lThe Future. 2y = 2Pe .
. Ltivity“in white middle-class 4 . —_— -
"V students‘, ] ;, o { | : : , . : '
. . N ‘ P i . ’ ’ R o o . ’ W .
4 . R
o . $T - + ,
< . - + i - N
= . . ™ K . .
& ~r - . )
3..The student‘will be ‘able to N ’ co . ' . ’ )
discuss the impact of. o e, R . ) R v .
cultural- divérsity«on \ - 1 . R ;
curriculum. ) . o ' v .
N e N . X ) 2 ' '
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To value d1ver51ty is to be knowledgeable of and to accept S ¥

d1fferentness (Ch1nn 1979) .Crucial to acceptlng differentnes. is 7
a knoyledge of the soe1a112at1on of Black and other m1nor1ty studentsq; f;;
wh1ch makes_ them different from white mnddle class students. The .
5001allzat1on of m1nor1ty students will- determ1ne the1r learning .-, ﬁﬂé
style and interactive behavror.i e ;-‘ ' /' C S .*j
;; ; : - ’ , . . '. v, ) i}"
) : Value -CLustens ° § L
e. ' . . . < . . .. ' . ‘ . -‘ ) . ’ {
:f Castaneda (1971) 1dent1f1¢§ clﬁsters of values that ate deter- >
mlnants of 5051a112at15n pract1ces that 1nf1uence the student's .
behav1or soc ially and academ1ca11x 1n the 1earn1ng cllmate. hese e}
: o ; K v
clusters of valyes affect the manner 1n Whlth'the ch11d is. soc1a112ed o -
< ' s . S s .. d
These QlusterS‘are as fofioWS°' - - ) » - " ATl o ud
v e . ik Ly Y - X ot} . - ¥
e commun1cat1on style P e L, AP N
o | "o,;human relatlons style - RN | ';L
e incentive- mot1vat10ng§ty1e‘ S - R Coy
. .e. the methods or styles of teachlng that ) ' C N
P the ch11d rece1ves from his family . - ' <., SR
o aphee : AN ' N ' . - :
; ™ . 3 ¢ ) . ’ e
: > Castaneda further contends that the four vilae- clusters . K
affectrhg the soc1a11zatlon of the .child’ determ1n the characterlstlts

- < St
g

: 't»of the chlldzs learnlng styles., The child'enters school with . _ * I .

"
[y - . s~

frrmly developed character1st1cs. They are as’ follows. f'f3;, ,
"‘.:f- ‘-x .: - - “ . ‘ - ] . L% B “ R ‘ "'\\

e .3 preferred mode of commun1cat1on, bor example,'M.' C

Q’;h speak1ng Spanlsh"only, some: or Barrlo Spanlsh _ ‘ o

T T non -standard Bngllsh e i . :g b i
* 7. & a:preferred mode Of, re1at1ng to others, such as - n
“,;‘f_expectmng persog 1rzed d1rect10n’from adults; . P e
,;i cu"ampreference for*certaan incentivés over~g§hers. L R
For examp1e¢ he.might. be more motivated by rewards - - .
emphas ng fam;ly‘achxevement over self achlevement . L

>
.
.
v
)
{
e Ry v
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wrns

P
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[ ‘a cluster of cogn1t1ve characteristics wh1ch reflect
.his/her preferred mode of .thinking, perce1m1ng,
remember1ng a *problem solv1ngw

-

-~
~
- . '

(' ’
‘e
)
.

o | \

. The learning styles of Mex1can Amer1can ch11dren are-in

‘%gonfllct w1th that of the white middle class (Castaneda, 1977).,
‘-Thzs obsenvatlon is consistent w1th the 1earn1ngbsty1e conf11ct

S % o

‘exper1enced by Blacks.

.

v

Compoundlng the confl1ct 1s the cond1t10n

> 2

of beang handlcappe " If a child has a handlcap and 1s\non -white

‘what spec1f1c knowledge and competence does- they tedcher need to.

approprlately meet the diverse needs of this Chlld g1ven that

H

the ch11d is.placed in the least- restr1ct1ve environment whlch.more

iy

~»often than not 1 ;he regular classroom? The - 1mp11catlon is that

the regular educator w111 possess the- competence to serve each

s

personnel if needed

-

[The

-

/-
R

that regular educators need to teach

‘6

condltzons ana.}nformat16n

‘rch1Idren_w1thwhand1cagplng,
; 5 w- P N Py

student's learning style-differq frqm

’ 7o
Regrettably, when the

"‘I

theudomlnant culture s 1earn1ng st@le, whhch is the ‘teaching/

oritie

e sent1ments

.

he statement,excerpted below th

4"\,"4‘ .
;

v kR
11N0T:]
LGB 1 RS

4

e

"o

ch1ld InLthe classroom with the ass1stance and support of aux111ary

spec1f1c character1$t1cs of hand1capp1ng

cond1t1ons were dlscussed 1n Lecture Il.]

L

( itles who are often treated and V1ewed a

e

S

5

e
i
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-~ : (&@.3 h«e f') ) e ‘ﬁtg‘k‘:‘“ o T
" 32': .@iﬁ?{é Y ;‘xb g S ) oL
” ez o L ‘
'ﬁqualhed"ﬁatf—pﬁ‘?ﬁr ’s been .a f;aud. How tan there ex~ist -
equa, a.,educatioﬁg';if‘some oﬁ the, students are looked on °
o - _nas def;\ective? “.The injuries .of. the Latin-American child . "
s F have been inf'lioted*by hoséswho have claimed to, teach - -
’ggl"* - ° . an -vmotivate hj;,m 3 o1 have “n’ teality, alienated "him -
6 ° and xfes&royed hi’““:ldentity-' ¥ rough the subtle rejection

i

*wﬁiéh nobody understand and ultimately.him, who .

nobody Yalues;;,w - > s ’ C ‘/ . . & .
8 . Devefoprﬁg Cultunal Senéitivfty 8 '
°lStud§nts come’ to school with'stereotypic views of racial and i .
‘ S ea ' . ’
ethnic m1nor1t1es and of hand1capped persons.-"Por.example, it is .

4 not uncommon forxa deaf person to be referred to as 'deaf and dumb'
: .‘-.and to be reated -as 1f he/she werezln fact dumb To combat )

stereotyp c V1ews, "the classroom te cher can hold dlscu551on5'

'&a,‘« AN Y

&, .

1nc1ude m1normty perspect1ves, vhrled teach1ng/1earn1ng strateg1es, T
3 .’ . ‘.';: -
and accomﬁl1shmen}s . of m1nor1ty persons in, the development and ”
L

4211Very of curr1cu1um, and . exh1br; behav1ors that engender the

development of caltural sens1t1v1ty and a p051tlve self concept .

- . s - aa <

N . e o e e ,
. . Ddscussdon T L . -

. e s N : A - R . - oA . R e L S
.3 . -, [ . . . . . - S T L

e L e x* o o
. ;/ - % s e

D15cuss1en 1s recogn1zed and accepted as a- means of f1nd1ng

.. T ,;‘ rvtamem 1, e
.i )~4 - N

S out how/what a person thlnks or feels and of.work1ng<8gt d;fferences. o :

. v ‘ gk . X
‘e, \A‘ -~ : 'o».¥"
‘By encouragzng dzscusszons on race, ethn1c1ty, and socloeconom1c ;#ﬂ.:oj o
i 3

the teacher can help students a1r thelr bmases. This car  {°

ra,may

! . . . [ e

1al to the students and the teacher 1n that the bdases . _~»f

(¥ skl soobdd

Ihe teacher tan. L

¥
g .

apd'at theatd_.'
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. ,-o .
the same 1n appearance, speech response, 1nte11ectua1 capaC1ty, . "

. NN L r > P - K v
and personal1ty " : ' b ‘ « : . -
. . -

o . e . ) ‘
Using. discussiéns to develop‘aﬁ“awarepesé and.acceptance of ‘

d1vers1ty ﬁssumes, of course, “that the teacher h1mse1f/herse1f has

.wrestled with histher biases that denigrate and adversely pof‘l&y “
wl m1nor1ty Lnd1v1duals and,aas a- consequence, v1ews m1nor1t§|es as i ' -|

1nd1v1duals whp have value and a right to be. treated'w1th,nespect

Sometlmes dlscu551ons and events that call forth blases may cause
T s
some. students d1scomfort However, feellngs dfedlscomfort ay be %%ﬁﬂﬁ%
L] E

‘warranted if students d1scover that they are a11ke 1n many ways \ .

o~ » e

.but d1fferent 1nkother ways that do not preclude p051t1ve inte

* $

F)

‘action. - Tzedt (1979) states the fo yowing regardlng dlscomf Tt: ‘-‘ - .-

AR N » -Hi"-
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BT I-‘eef g comfortable is an j.n u‘lgencetgnly white-fiiddle~ Ty
o class’ people can affurd . The groups_of students who ' -0 o
W o might ,be made uncomfortable by bein singled out for '! <L L .’/,g
L discuss‘on are non-white,; non-midd ke ‘€lass, students.....’” e L
RS \th,,e,$§ udents al'!'%ady feel uncomfortable \ . . ‘ - .-
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oo Whereas ;he public school curr1cu1um is trad1t10na11y .

3. . structured on whlte m;ddle class norms which are. b1ased toward ok

CRER
.
.

“'J':j . mn'brity children, other cu’rrlcula that\con51der the needs of e
‘ vy .. ’ . Frs ‘ > .
minority students can be.developed by the classroom teacher. Such
- - R - Y - '. ;ﬂm,.
a curriculum is one that results from the identification of the . ‘

l -’t.og'n.ltive' and affective needs of minorit)" nandicapped or culturally ]

AL
.@ﬂ -

NiiH

dszerent tudents and one thaR is cr1ter10n referenced/dlagnostlc-

s \ .

1 prescrlptlve in nature w1th attentlon to the uniqueness and cultural

\ -

context 'of the individual. To,accommodateithe curricular needs of.

TRy
TR

uniquély different individuals Sizgmore (1979) recommends the Four

M Curriculum which entails a reordering ofy hierarchial skills, a

3 -~ -

-

resequenc1ng,of languagé and mathematlcs, the deVelopment of

f mu{flllﬁgual and multi- cultural content agd the ut1112at16n of o

multlage groups with counseling, gurdance,,and tareer development N 1

+ '.— . . . .
. - e . »

- »eervrces. T e : . Sl ‘

!

- - *f?e culture-sensitive-Cuiriculum is one that‘foéters the, . .= .

R

develgpment f cultural Sen51t1v1ty in the white mid e-class T .~
?\» ot , -

school populatlon and a\p051t1ve self- concept, and pride’in handlcanned

o

minorlty students., Some cﬁrr;cular adaptatlons that the regular ';3:«~ Fff

teacher can make t//encourage sen51t1V1ty to cultural dafferences

RN ke
13 b et e ® 1

. - A - . - . LN e N
.Tj 1nc1ud1ng the contribution of»mlnorlty and handi- . ‘
capped persons -as-a regula part~of the currlculum, L T
2) 1nv1tdng successful handlcapped m1norxty e sons to R
ey i speak! to his/her.classy ~ . . S L
g;f3) (;de1ng f11ms such as "The. Me Nobody Knows"* R -::'f LT
. 4) .pairing non- handlcapped students with hand1capped ) a

'gi_w- ,students 1n tutorzal relatxonshlps, and” . . IR

S) ev1denc1ng approval of .and respect for mpnorlty handl-- ‘ ;
cappedjstudents 1n one s anteractlon. ' U Vo :
) K )J' ', . . ’ -. . ‘ ’aq ) ) ;\4. . “.é,
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"3 Positive Teachen Blhavior -
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The approprlate educatlon individuafized education progran,

nondlscrlmlnatory testlng, and 1east restrictive environment
~ N |
provisions of P.-L. 94-142Qrequ1re teachers to view handicapped

children-as indiuidpals who can be and have a right to be educated.

Tq'implement the spirit of the law requires teachers to acknqg}edge,
" ~ 4 Vs N . ¢ . %

L b reSpond to, and value the diversity of studentSJ ‘When .a ch
n K - 4

@

- feels that he/she i§,vaiued by hls/her peers, teachers, andzfarents,
‘.. he/she can rec1procate supportive, cooperatlve beha&mr and ‘grow
SOC1ally and 1nte11ectua11y. o . D ' T

Pepper’(1976) offers suggestidns that the4regu1ar educator .

Lo

"can use to develop sen51t1V1ty to cultural dlver51ty and to improve

the self concept\of minority ch11dren. Although 1dent1f1ed as

w»n
..

A'}.

workable Wlth Ind1an chlldren these suggesflons are:applicable
33to~Black hand1¢apped Bla s and other m1nor1ty children: -~ - )

?i) teaCh the true hlstory of the different m1nor1ty groups
S and the value of these cultures to all chlldren'

2)"va1ue and accept the child as he/she 1s, _ a
use words that build the chlld's self esteem and

* . N \
» ln the chald so the ch 1d can believe in
‘ ;felf" and U s S

’

—

;ddle class students,i he

ulﬁtloh quUITGS currlbular

l

s \vf,

LGstructzonal modalzty adaptatxo
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students”who do not identifx'with nor readily embrace middle-class '
cultural constru cts. Therefore, the classroom teac?er, as well -
as other school personne1.°must change thelr attltydes, the - c s
. ~ . .
fcurrlculum, and 1nstruct10na1 strategles in order.to’ give credi- .
' /
bility and 51gn1f1cance to the educat10na1 needs of cultrually g A

d1verse handlcépped students. Public Law 94 142 has prov1ded o '

the framework for educaklng culturally dlverse handlcapped students., N ;
It 19 now left’to the publlc eduéatlon system ‘to honor and—llve up
to that law. \y . : - . et
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¢~ Valuing the Diversity of Minority Handicapped Studentd { X
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. “ © POST~ASSESSMENT. . R

~

DIRECTIONS: Fach léttered sét-of headings is-followed by.a . - ;!
- numbered set of items. For each item select the ONE

q MOST CLOSELY RELATED heading and place tge,Ietter of

- the heading on the line preceding the item,. . L

N L] >
[ 4 L -‘ . ¢
-° 1. a)- Behavior.disordérs . e) Blindness . .
: b) Learning disability f) Mental retardation e
a - o3 Multiple handicap 'g) Impaired hearing . ..
R Z-JIIT/Deafness “. - -, h) ¢Visual impairment ° oL e

-
-~

e RPN .

rxs

—— e . 1,~‘ P

R - L, . S . N ) e y A
. A disordef -in one or more of.jthe basic Psycholdgical” . -
= processes involved infunderstgnding or using language, -
T  spoken orjwritten, which may manifest itself in.an- .
e ' imperfeot;ability to listen,-think, speak; .read, write, o
spell or do mathgmatical-.calculations. | .- ;j‘ S

. » .

»

v Limited visual a¢Bity which-despite corrective, lenses. - -
*;limgﬁsggyarning through convehtional -methods. .~ - . .
. - ' . ';7 s v" <., A s ;‘. . .’.\.‘ ) Lt _;:x;*' " | . . I E
L . Tho;é'who‘chrqgﬁgéIly and markedly respond to, their. - .

; .. environment in¥

.~ . ,"‘l >

e

, éocially: unacceptable-and/or pérsonally .
: ' Unsatisfying ways but who can be taught more sociflly . " .

S+ 7 acceptable, and.personally’ gratifying behavior. . .. . 7"
T . . . ; 43 . o A P B ,{}‘;~~ - ‘;f;l . . %

. __ - Absence:of heép}ng\iﬁ'ﬁbfﬁ‘ears for allipfacngalipur-
: . péses,..” : . e A T S
.Signifitantly subaverage general intellgctual functﬁbnihgfx';i
-existing.concurrently with deficits.in"adaptive .be- -
manifefSted during the developmenta@‘period.

it

- . o ‘:}“a_ .
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T
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e s Res v o T

éﬁptiﬂeééhfhumbéred‘itgm, supply thg correct fespon
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aids that visually impaired:students may require
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.- ’ : 3. fgnstructlonal aids such a§ S Y e, ’
t24 ‘ﬁ ‘ ! . g{;}& v C
: " . ' , and . may be >
- B > B ' , e
) ' " -used by, phys1cally disabled students vin oral and
. written communication tasks. : , \ .
- I ) DIRECTIONS: For each numbered item there is a 1ettered set of - .
T . i alternatlve answers._ or completions. Select the BEST =~
ONE for each 1tem. ircle your response. Lt fs .
[ \‘~ . \ o
> . @ . .~
o 1 4, Wh1ch ONB 9f the following is NOT a value cluster that -
. affects' the socialization’ and(learnlng style~of .
children? ., . ‘ . . o s
o . ' . . . ,. . . . ) , 'ﬂ » . e
_t a) commumicatiod%style c) .eatlng sleeplng styly ’
b) _human relations style- d) 1ne5ntlve mot1vatlon style =
. 4
. 5. Which ONE of the-folléw1ng is NOT “a strategy fbr de-
veioplng pultural.sens1t1v1ty7 - X '
) a) holdlng d1scu551ons that encourage. students to - ';. -
) air biases; . , . ~
- m l" .
. b) ' modifying curriculum tor “reflect m1nor1ty student’
: .+ value cMisters and skil] néeds; o, - ;o
Yol ) exh1b1t1ng pos1t1ve/geﬁav1ors 1n 1nteract1ng with ©e
« minority handicapped students,,. . L
. isolating. handicapped students'that do not fit t in )
ndicapped students. P ' S
' 6. sabled are 4nd1v;duals ‘Wwho have. T
o ‘ W s e e R ) L M
RIS ‘a) ‘l1m1ted phy51cal movement, LT y C o w -~ ~
‘ blf/éogp;i1ve problemstas well as phy51cal problgms Q&'-".'"
A .c) fuictiosial problems with, physical gbility and . | ‘
. SR ‘medical Condltlons whick af; ct. ﬁerength and- sgaml a;. :
A dr problems with- trunk control pd mob111ty . %‘ 5.
DIRECTIONS' Each- numbered 1tem 15‘preceded byﬁT (true) and F TR

K
5 PR
SO R

mentils Frué (T) or false (F) ‘ .

= (£al e)., , Circle' T or F . to indicate, whether the state\> : “uz

fm‘., v " ) e > . .
f b 1, . - i

5.

Al y :

The thedry of cultural def1c1t—1neorporates as one .

element the idea that children.who come;to school” lack- . .* .

cingsfidde- class copstructs and" behamaor are 'ready Nl

.~v PR R Y 7 S 0. LR ~ R .~
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The(,heqry of cultural difference incorporates as one
.element theidea that children who come to school :
-*lacklng middle-class conpstructs and behaV1ors are 'ready

‘“for school. ‘ . .

'9; Curr;culum for phy51ca11y dlsablLd students typlcally
. requlres :substantial adbptatlons. el

3

*10.*-V15ual aids’ that supplement instruction are 1mportant
for hearing impaired students. :

11. Visually 1mpa1red udents requlre a limited amcunx of
G speq1a1 educatlon ter1a1 x _ L
Y12, Language arts. 1essons can be: str2ctured to provide
. sfimulation activities. for speech and language dis-
ordered students. 'g" }
13.' When- possible,, teachers should ignere the provocative
_\ .behavior exh1b1ted by students with behav1or problems.

14. <Selection of a task the stuaent can 1earn .and deter-
minatiom of a method for teachlng the task are ‘not

important factors to c0351aer when worxlng‘W1tn Tearming——
dlsabled students. . g '

‘
&

~

o

'« Be brief.

]

D15cUss the impact.of teacher attltudes on the educatlon i
of éulturally d1verse4han;1capped students. A ]

' [

DlSCUSS Gays to fa9111tate the malnstreamlng of spec1a1
needs students. B2

. . «
.

.- DlSCUSS the'impact.of cultural\dlver51ty op currlculum.
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: - The Exceptional Minority Child:
. Issues and Some Answers

PHILIP C. CHINN

HE topic of the exceptional minority child
is one which is so broad in issues that it is
difficult to address even the most salient ones.
Delineating the issues. bowever, is a far less

- formidable task than providing answers. To

even begin with the identification of the issues
it is necessary to predetermine what.group or
groups are being discussed. One view isto take
a typical definition of.exceptional children
and add a definition of minority to it. The var-

—ious special education definiticns of excep-
tional are fairly congruent with one another.
but 2 definition for minority will find divarse
opinions regarding its meaning. For the pur-
pose of this article. the definition adopted by
The Council for Excepiional Children {CEC)
will be used.

The CEC Delegate Assembly in 1471 ap-
proved an amendment to the Sylaws that pro-
vides for the fcllowing definition:

A minosity group is any-group which Lacause of
rac:al of ethnic origin constitutez a distinctive and
recogrizable minsrity in our society. Present ex-
amples of minority. groups would include Blacks
or Afto-Americans. American Indians. Mexican
Ameticans. Puerto Ricans. and Oriental (Asiun]
Americans. (CEC Handbook. 1978. p. 87)

Examples of exceptional minority children
might include a gifted Black child. a learning
disabled Mexican American child. or a vis-
uvally impaired Asian American child. Stereo-
typing is a maior complajnt of many who work
with minority childrenTt would be well to ad-
vise here that the exa\nples provided in this
article are meant to be examples: they are not
meant to imply that they are necessarily typi-
cal of 31l children ofa particular ethnic group.

Cultural Diversity and Exceptionsiity

The selationship of cultural diversity to excep-
tionality is one that has fraquently generated
discussion and debate. One overrifiing ques.

Chinn, P.,
answers.

The exceptional minority child:
Exceptional Children, 1979, 45, 532-536.

tion !s asked: Is a culturally differant child an
exceptional child? The response is both *yes"
and “no.” Children whose cultural difference
distinguishes them-from others to the extent

. that the differentness requires instructional or

curricular modifications in order {o provide an
optimum educationsl experience can likely be
considered excepticnal. Thus, the aew non-
English speaking emigrant from Hong Kong or
the Native American Indian child who livesin ~

an isolated area of a reservation and speaks *°
.only a negligible amount of English may both

be exceptional in a typiczl classroom. Their
exceptionality is nota function of their ethnic-
ity but is due to the fact that they are so cultur-
aily different from the majority child.

On the other band, & great number of chil-
dren from minority backgrounds couid hardly
be considered culturaily different. They have
become so acculturated -and assimilated into
the dominant groups that they could not rea-
sonably be considered exceptional in this sense.

Thus we have two views of excepiicnality as
it relates to minorities. and the views are not
necessarily exclusive of each other. A child
who is exceptional because of giftedness or a
handicapping conditivn may alsc be excep-
tional because of cultural differences.

Serving the Exceptional Minority Child

The primary focus of this article is to suggest
that for many exceptional minority child-en
there are educational needs that have not been
provided for. Certainly. there are many mincr-
ity children in special education classes. par-
ticularly in classes for the mentally ret: ded
where disptoportionately high numbers of mi-
nority children have been reprried {Mercer.
1973). With respect to giftedness. Torrancs
(1977) suggested that there is a great deal of
giftedness ameng the culturally different. but
traditional identification procedures such as

Ccpyr‘ighl ¢ 1979 The Council for Exceptional Chil-
dren .

-
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\ntetligence tests are inapprepriate for discov.
ericyg giftecness among culurally diiferent
gresos.

Thus. amon3 handicapged minority chil-
dren many are being provided 2ducational ser-
vions. butitisoften ques!iunable whether these
services approprialely provide for the cultural
diffazence that may accorpany the handicap
Apoarently. many of the giftzd minority chil-
dren are not yet served. The focus of this arti-
cle. thezefote. is those who ate yettobe served
and those who are yet to be served appropri-
ataly. .

tdentitylng the Exceptional
Minority Child

1h May 1978 the Delegate Assembly of CECap-
proved a set of Minorities Positicn Policy
Gtatements {CEC. 1978). Among the m3aY pol-
icies and positions in this extensive document
is “Section 300 ldeatification. Tesiing. and
Placement.” Conceras expressed in this sec:
tion of the Poéition Policy Statements include
the fact that tests. pmicula:ly notm referenced
tests. exagg 3te growup differences and undet-
score group infericrity. Secondly. data from
these tests aze frequently used to place minot:
ity children in lower ability groups ot special
education peograms- Coupled with Torrance’s
concerns. it would appear that many minority
childreo. at least in the past. heve not beea
properly tested. and that many of he assess:
ment instruments used have been biased and
not culture free.

Public Law 94-142 (1975) contains sections
that specifically address the issues telated to
nonbiased. culture free evaluation procadures
and disallow federzl monies to state or focal
education agencies that fail to employ nondis-
cririnatory testing and evaluation procedures.
\fercer's cecently published System of Multi-
cultural Pluralistic Assessthent {SOMPA) has
heen pormed on white. Black, and Mexican
American childten. It holds considerable
promise and ls a step in the right direction.

wWith respect to gifted minority children.
Torrance (1977} suggested the use of two in-
struments that seem 10 lack cultural bias. They
are the Tomance “Tests of Creative “Thinking
and Taylor snd Ellison's Alpha Biographical
faventory. Torrance further suggested 3 num”
bes of nonpsychometsic approaches to discov-
esing giftedness among the culturally differ
0t

Torrarice de veloped a list of 18 ~peative P
tives (e.g.. fluency and fleubility B nigural

!

spsties he bee

media). which ae sets af charadt
lieves can assist in idenciizing s::-.-:? aths and
giftedness ainon3 culturally dufzesnt sl s
He contendec that these craative poshivas 2X-
ist to a high deg:? amor g cultusatly dif{erent
groups. Torrance further suzgested thatthe in-
cidence of giftedness within these gmoups
would be highsr if his means of id=ntification
were used as comparsd to more waditional
means. .

The creative positives may be detacied by
Lests. observation of botasics perfarmance.
cons:xuctibns.or any mats whatsoever. Thease
abilities. Torrance stated. “for the most par’
...canbe observed with 3 high douree of fre-
quency among culturally differeat stutants By
anyone who is willing to become 2 sansitive.
open-minded human beiagin sitzations where
trust and freedom are established™ 1D 25).

Funding and Me=ating the Issues

The 1978 \inarities Pasition Policy State-
ments provide The Ceuncil for Exceptional
Childten with a mandai? 0 detarmiig the is-
sues and to assume lead2rship pusition in
_providing adequate educatienal programing
for exceptional minorcity children. Some $i2p3
have been taken and othets afe plannzd- that
would grovide some answers and facilitate fu-
tuce planning. .-

A CEC telephone grapevine survey is now
being used by-CEC staff to interview individu-
als with 3 background. inter2st. of expertise in
exceptional mianority child education. These.
telephone surveys should yizld information
related to the education of exceptional minot:
ity ch’xldren.-including the identification of (3)
key issuesin curricula and instructional meth-
odoiogy- (b individuals with expertise i the
area. (c) modlel programs that provide unigue
services. (d) needed publications. and (e}
needed areas of research and development.

A miniconference for invited individuals
identified in the telephone survey will con-
vene at CEC Headquartas in Reston. Virginia.

* in spring 1979- The purpose of this meeting is

{o examine and discuss the findings of the
grapevine survey and to provide CEC with spe-
cific recommendatiors for needed activities
gelated to exceptional minority child educa-

tlon.
Two CEC opeo forums have also facilitated
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the infotmation gathering activities. The CEC
Career Education Conference and the Interna-
tional Convention have included open forums
in which sudience participation was encour-
aged to provide opinions and information re-
garding educational programing and future
CZC activities related to minority children.

. A CEC survey is also planned to determine
which special education ‘trRining programs
have specific courses emphasizing curricula
and instructional methodology for exceptional
minority children. Those with programs will
be urged to send their course cutlines and syl-
labi to CEC. which will serve as & clearing-
bouse for dissemination.

Other positive steps can be made at national.
state. and local levels. Standing committees in
state ‘and local education agencies to address
minority concerns such as testing. curriculum.
and instruction can epsure some attention to

this needed area. Other organizations con-.

cosr.ed with exceptional children. such as the
Amesican Association on Mental Deficiency
and the National Association for Retarded Cit-
izens. bave established standing committeesor
ue involved with special projects Jated to
exceptional minority individuals. Interaction
between these orgznizations to share publics-
tions. project results. and research findings
will enhance the dissemination of information

_ in this area. Joint tapical conferences and in-

stitutes may be a viable means to bring to-
gether individuals who share common goals
and interests. A national center is-needed lo
collect and disseminate curricula. -instruc-

tional materials. and other relevant informa- -

tion: related to exceptional minority children.

_ Untll Then....
While the issues are teing determined. the

must these children cope with their different.
ness due to their minority status. but they must
also face ‘the realities of being handicapped
and must struggle with the effort to maintain
or develop a positive sels concept. Pepper
(1976). a Native American Indian educator.
emphiasized the problems and the importance
of developing positive self concep!s of Indian
children. The same can be said for any minot-
ity child. for there are numeyous factors that
potentially damage their self percepticns. The
existence of blatant racism cannot be denied
by the objective observer and deserves no fur-
ther discussioz in this article. The subtle forms
of racism are even more-insidious. because -
they are often perpetrated unknowingly by both
minority and nonminority individuals. The
careful observer will find distorted stereutyp-
ing in television. motion pictures, and other
forms of media and can understand the poten-
tial damage to mincrity children. Stereotyp-
ing. distortions. and omissions so-common in
US history bocks-have further depreciated the
self image of many minority children who have
read and believed.

Fortunately. recent efforts have helped cor-
rect smany misconcéptions about minorities.
The successful television series based on Alsx
‘Haley's (1976) bock Rdots has brought a-sense
of pride and identity to many Black children
and has developed understanding and sensi-
tivity among others.

The high suicide rates reported by Pepper
{(1976)- among Indians and by Chinn (1973)
among San Francisco Chinatown residents
suggest that among segments of the minority
population there exist fealings of desgair and
futility. Those Native American Indians who
have remained steeped in radition find them-
selves torn between’ two worlds. The tradi-

cuarricula developed. the ir:structiona!-strale»~—~lional-'world-places expéclalions-byyhich 1.

gies formuiated. and the publications pre-
pared, there are scme effoits that can facilitate
the educational process for these exceptional
tninority children. There are two major in-

s'!fuctionaLconcems,rclaledJo the.exceptional.

* minority child: self concept and motivation.
\While these are areas of concern for 21l excep-
tional children. particulasly the handicapped.
this is an arca of heightened concern for those

. of minority background.

D«doplng Positive Seit Concepts

1t ha been said that the handicapped inority
child suffers a ~double whammy.” Not only

dians have lived {or generations. The world of
the majority group often imposes restrictions
that can neither provide for nor permit the tra-
ditional wotld to remain in Full existece.
Frusualed.md.confused.Aheumenlal health of
these individuals is often affected.

The emigrant from Hong Kong often pos-
sesses few marketable skills, and language bar-
riers create greater obstacles. Refuge is often
found in the ghettos: of New York's and Sen
Francisco's Chinatowns. where abominable
living conditions are matched only by the
working conditions in which the emigrant is
exploited by subminimum wages and long

April 1978
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ork days. Caught in ¢ -«emingly hopeless cir-
fumstances. these individuals. like their In-
J?jia:\ countesparts. are often unable to maintain
jnecessary mental health in the fanily The
children’s self concept is further diminished
;by observing the problems of their parents.
; who are unable-to serve ds-adiquate modals.
Anyone who has observed ghetto childzen
;. play knows that athletic activities are taken se-
< riously. Playground basketball or sandlot base-
“bull promote vigorous competition. Becoming
another Tony Dorsett. Daany “Little Red™ Lo-
‘pez. or Raberto .Clemente is a fast one way
ticket out of the ghetto. Sensory and physical
hendicaps. however. all but preclude compe-
tition. and even meatal retardation can create
- problems since many athletic activities are so
highly structured. Even if the child does not
have athletic interests. mos! of the jobs that are
typice! for individuals from some min~rity
backgrounds are manual ani require physical
competence. Some _minotity pacents see edu-
cation as a means for their children to raise
their socioeconomic standards. Mental- retar-
dation and learning disabilities are. serious
barziers, to- such -goals. Thus.'many handi-
capped children are often not able to meet
either {heir own expectalior‘xs-br those of their
parents, further depreciating their self con-
cepl. .

Fostering Motivation

Related to self concept is motivation. A fre-
quent complaint of special education teachers
is the lack of motivation demonstrated oy mi-
notity stirdents. “Study hard and be some-
body"” has been echoed in*many classcooms.
Who are the models for these children? Anun-
cle who sits around the reservation: 2ll day
wishing there were work for him: an oldet sis-
ter who works in a garment factory 10 hours
day; a father who .picks lettlice?, oranges. of
anything so that he can feed his family. These
examples certainly do not represent the occu-
pations of all minorities. but they are truz for
many. How can these children read with ex-
citement about Tracy’s father who is an airline
pilot when they have never beea in an airplane
oreven so much-asseena picture which would
suggest that a minotity child: let alone one
who s female. could reasonably aspire to be-
come a pilot. )

Special education’ teachers often complain ’

that they.have little or no suppost from minor-
ity pueats who demonstrats indifference to

-

their child's education. These parenls were
once told that education would help thza to
become someone. but few of the -irrams ar
promises have been fulfilled. tor whates e rea-
sons.

Developing Tsacher Sacaltivity

The development of sersitivity on the part of
teachers and adminisirators is critical to the
adjustment of culturally different childien in
the school setting. There are some who would
argue that only minacity teachzss can effec-
tively teach minosity children. A poor minot-

. ity-teacher is equally as ineffective’as a poor

nonminority teacher. Segregating minority
children so that they can have a minority
reacher is 2 highly questionable staffing pat-
teers. It is uniikely that any teacher. including
« minority teacher. can beiume completely
knowledgzable with r2spect to charartaristics
and needs of children of all minority groups.
Sensitivity. therefore. i< one of the must desit-
able qualities in teachers of minarity children.
Sensitivity can be viewed in terms of respond-
ing. appreciating. 3hd allowing differentness.
Sensitivity- suggests an open mind that is re-
ceptive to the cultural contributions each child
in the class can offer. Sensitivity can develop
through learning from the children. from the
numerous publications on cultural diversity.
and by the individual’s receptiveness to ex-
periences in cultural diversity available in the
community. -

A teacher «who has become cultucally sensi-
tive is better equipped to hzlp a minerity child
develop a positive self concept. When a teacher
values a child. self concept is likely to im-
prove, -‘Further. the atiitude of the teacher is
often reflecteu in the entire classcoom. \When a
reacher values the culture of a child and makes
it known to the other children, itis likely that
they too will.value culiural diversity. Pepper’s
(1976) suggestions to improve the self concept
of Indian children are equally applicable to
other minority children:

1. Teach the true history of the different mi-
nority groups and the value of these cul-
tures to all children’

2, Value and accept the child as he or she is.

3. Uss words that build the child’s self esteem
and feelings of adequacy.

4. Show faith in the child so the child can be-
lieve in kimself or herself.

10
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5. Plan for experiences that are guaranteed to
give success.

\Motivation is closely associated with self
concept. as an enhanced self conceptwill
strengthen the motivation of a child. The de-
velopment of sensitivity opens the door for the
creation of trust betwween teacher and child.
and between teacher and pasent. With this
wust comes a working relationship. The devel-
opment of these relationships is obviously not
as easy to establish asitisto read about. Trust
and respect may take weeks or months. as will
the development of sensitivity. .

In developing other skills in teaching these
childten. there are few if any ccokbook ap-
proaches that can serve the teacher's needs.
Enlightenment in cultural diversity and a care-
ful study of the idiosyncrasies of each ethnic
group. coupled with sound special educaticn
techniques. will provide a basic foundation for
meeting the needs of these children. AWhile
many of these ~hildren ase yet to be served. ed-
ucators can at 1.2 provide 2 stasting place.
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Many teachers wonder. ..
will the special-needs child
ever really belong? -

Cooperative learning groups can bring kids together Devid w. sehassn sad Roger T. Sebsea

PLACING special-needs students ia
the rquh‘: clasaroom is the beginaing
of an opportunity. But like all oppor-
tunitics. it carries & ok of making
matiers worse as well as the possibility
of making them better. it things go
badly. Nandicspped studen’s can be
stigmatized, sicreotyped. and rejected.
Even worse, they may be ignored or
treated with paternalistic care. But if
thiogs go well, Uue friendships and
positive relationships. can form be-
tween the noomal-progress and handi-
capped students.

. What does the regular classronm
teacher Jo 10 ensure that mainsiresm-
ing goes well? What is needed i 8
siraightiorward teaching strategy that
improves performance and builde pos-
itive telatiomhips between handi-
capped and normal-progress’ students
as they attend school together.

Nirwetariag te easure

integration

How can the classroom teacher struc-
ture the interaction that special-needs
children will Bave with other students
n the clau? The tescher hos only
three aliernatives: iadependent (0o
McTaction), competitive (one wins,
one haet), or couperative (Both can
win}. -
1. The teacher could have the spe-
cistinedus child and ihe other wudents
waek alone. mdependrmt of each oth-
cr. Each could wurk on material spe-
o illy wited for his uwm ability
tered. wrhout affecting the achieves

Al

affect him. Yet such a.practice leaves
the special chikd isoisted from his
normal-progress and creates 8
situation in which he may de disliked
o ignored for being “diffezent.”

2. The tescher could place the spe-
cisk-needs child in & competitive, re.
fationship with other students. Com-
petition is based on students doing
better than their classmates. If ooe
student wing. the other students lose.
A competitive climate among students
i out of the question in 3 mainstream-
ing class as it promotes the rejection
of low.ability students as “losers.”

3. The tescher cai’place the special

child in conperative leariing groups _

with normal-progress peers. He and
his peers compicte lessons 28 a grovp,
making sure that everyooe in the
group + jerstands the material in 8
cooperative climate, students have &

. wested isterest in ensuring that otber,

group members leam, a3 the group's
success depends on the achievement
of all members, Helping, sharing, peer
tutoring. peer encouragement. and
peer scceptance arc all ballmarks of
cooperative fsaming esperiences. Co-
uperation is the only Icaming struc-
ture that is comsistens with the purs
pose of mainstreaming. .

Strncturiog learning
evaperatively .

What Jo teachers 1o 10 et up beter-
ugeneous Sooperative igarming groupe
ond emstire that they operate cffective.
iv? The {ollowing feamcwork bBas

sling a cooperative lesson design
Modify it to &t your own classroom.

§. As fer a3 possible. specify the in-
ttructionel goels of the lesyom, Iz the
case of a math lesson, the goal might
be 10 have every studest master the
basic math skills needed o work the
auigned

2. Select the group site mos: appro~
priate for the lessom, With young or
unskilled students, the best group size
is two of tiirce members, With older
or more skilled students, larger groups
hee possidle,

3. Assign _students to groups. A
though teachers usually try to maxi-
mize the heterogenaity in each group.
there are times when homogeneous
groups are useful, A common proce-
dure in those caswes is fo give the clam
2 pretest and then assign one high stu-
dent. two average students. and one
low student to exh sooperanve
group.

3. Arrangement ot ¢roups. Arrange
the classroom s that group members
dre close together and the groups are
spread far apart .

S, Pravide the upproprivte materials
In the vase of 3 math lewn, cah
group might be given 12 stony prod-
kems, v answee sheet, and 3 checke

it for cach member ¢ntitled “How
well Jid the group and 1 work today*
What did 1 learn””

», Eeplan the tak aml the conoper
ative gl stengture For 3 math group
the task-might be 1o wlve the st
prodlems and vrsure that Jil greup

Reprinted from INSTRUCTOR, February, 1978. Copyright (c) 1978 by
the Instructor Publications, Inc., Used by permission.
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. I to engage in while they are working
\

J :
cach vae Licmben indicate theis un.
doetstanding By aigning ihe  gronip’s
answer sheet (An alternative o the
sungle amwer sheet i Lo give cach
studeni an individial tet on the ma.
teral ) The covperative srucure in.
sobvin o group gaal (complcte the
asgnment), eviteria for succew (per-
foct wure i excetlent. 90 percent cor-
redt s pood, 70 percent corret is zc-
voptabled, an awareness thas all group
members reeeive the \ame reward, an
understanding of conperative octions

wgvther tlistening carefully to each
wher, praising each other. checking
tv make wre everyone undersiands
the material), and the realization that
they are not competing with each oth-
et o with other groups. -

7. Observe the student-cudens inter-
acrion, Just hecause teachers ack stu-
dents to cooperate with esch other
Jues not mean they will always do so.
Through obscrving, teschurs can spot
probiems siudents are having »s they
fearn to work together cooperatively.
8. Intervene as 2 consultant to help
the group (a) solve its problems in
working together | cffectively, (b)
learn the interpersonal and group
skills necessary for cooperaling, and
{c) check that all members are learn-
ing the asigned malerial. Reduce the
special student’s fear of working with
normal-progress peers by giving him
a structured role to fulfiil in the group.
The=nest sdep i 10 teach the normal.

. progress qudents some helping <kills
- that they can explain material
more succesefully 1o the <pecial stu-
dent. You can also teach the special
child cooperation «kills that will help
the group work.

9. Evaluate the group products, u- o
ing a criteritoreferenced evaluation
system. I o mainstreamicd student b
unable ta.do the assigned work, the

\

f critcria in evaluating his work, astign
: fese material to be learned. give dil-
fesent material, or ine impravement
- wires, Al the end ‘of esch lesson
I teachers can have students complete
a heeklive on how well ey worked

tugether.
I 10, Keinfores the  covperaiion’ by

o S =t Soa——

s pudging cach group only }j«in own
progress, and hy praising. Cooperative
“hehavior 2 aspects of class &
Aivily. Sct & enaperalive clas climate,

in the matnetream

P
)

Revultn vou canicxpert
There w conviterable evifons. "
cooperative learming experency .
mete higher  academic ochie -« oo
of all stitdents than Ga. amlmr.;,,
LOmpetitum with pecry or working .
dividually. This is opecally truc fr
low. 4nd average-ability stodents

In the affective domain, we have
found  that  covperative leartung
#roups are far supenior tu compctitne
or individualistic learning structure
n promating friendhhips betwecn nor.
mal-progress and handicspped st
dents. Nonmal.progress sudents m
voopetalive groups see handicapped
pecry av being more valuable and
mire capable: wish to do schoolwork
ui:h_ handxapped peers more often:
report giving help 1o and receiving
help from handicapped peers more
often: choose handicapped peens as
friengs more-often: wish 1o associate
{ with handicapped peers in non-

wxhool settings, suchoas parties: ang
se_ek out haadicapped peers for more
friendiy and iexs hostile interaction in
WMmslruclioml situations. We have
also found that when students particy
pate in beterogeneous cooperative
groups, they choose low-ability stu-
dents ,ust as froquently as they choose
high-ahility goers.

Students labeled as emotionally
disturbed and learning disabled also
dieplay more appropriate social bw
havivr atrer participaung in covpers
ative groups than do matched slu-
dents working in compelitive of in.
dividualistic structures. .

3 meem s e s Smees

A
Couperation is baske
* The importance of covperative learn-
ing experiences govs beyond the 1
tegration of epevial needs students
it the regular ¢lazsroom and the so-
‘ sulting inereases in achicsement and
i wwidl shills. Caoperation i -bawe 1o
human beings Being able to pestor
technical shills, such s reading ana
math, s of tse only when thy petwess
-ean apply these sbills an intera, e
with other people  Lhe abihine o1 ..
sudents o worh vouperatnels wis
others s the Aevatene to buliing o
maintanine stable  tanihigs, by
ships. anid careers
David W. Jehssen o prolesser of
oducattone! poychalogy and Ruger |

Sohnoan s wpsvirate Profevear of
cureiculum and instructien st Ihe
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cah vne’ Member indwate theis un.
deistanding by ~gning the urmp‘\‘
CAer skt (AR alterndtive fy the
single answer bt w10 give cach
stinlent .‘n ndividual (et on the ma-
teral Y The couperative stexture ine
- LI !’1 group goal (Lomplcte the
dgament), cridenid foe suceess gpere
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Ceptable),
members foveive the sume reward. an
undentambing of couperative actions
to engagel in while they are working
together thitening carefully to each -
ot praiunp cach ather, checking
S0 make sure everyons undertands,
the material), and the realzation that -
they are nit competing with cach oth- .
er vrsith other groups....

1. 90 percent cor.
T pereent coert s ace
n awarencs that alt group

.

I> 7. Qbserve the studentatudent intér.
acfm. Just because teachers ask sty.
denty 5 cooperate with each other
diws not-mean they will always do so.
l Through cbwening. teschers can spot
problems students aré having ¢ 'they
leam 10 work togither cooperatively.
8. Intervene as 4 consultant to help
the group (a) solve s problems in
I working “together cffestively, (h)
" lezrn -the interperwonal and ,group
. skill§’ necessary “for cooperating. and )
fc) check that all members are learn-
ing the assigned muterial. Reduce the
speenal student’s fear of working with
normal-progress: peers by giving him
a steuctured role o fulfill ia the group.
I The nest™step is 1o teach the normal.
progréve students some’ helping ikills
w that they can caplain materiel
mare succussfully 1o the special atu-
dent. You can alw teach the special
; child couperation skills that will help
the group work. '
9. Lvuluate the group products, x“"
l g & criteriegclerenced cnluaqou
spstem. I & mainstreanied student s
unahble 1o do the assigned work, t’n
teacher may wish to use diﬂuw
1 criteria in evaluating his work, awign
I fess material to be learaed, ‘give di.f- :
ferent material, of usé improvement
, wurds. AL the <nd of cach lewon
teachens van have dudenis complete
I | 4 ohovkling in how well they worked
tugether, - - , .
W), Rewilires -the  couperation by
inlging vach geoup onhy on ois own

hebavir 13 ail anpests. of oo .
Gieity, Sct 4 conperative class chimate.

\,l progress, and by praising coopetative
Furn page
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' semperalive featning CEPCLICN.
ety digher  scademe achin om. el
vb all stigfinty than LS winbang .
CUInPCtition with peery o wotking o,
dividually The 1\ opetielly trye b,
iuw. 4nd aefage-abibity studenty
s Inothe affcctive domain, we hae
tound  thyt cusoperative leare.zy
&IUUps are far superwor 1., Sompetitne

Lo oFindivdualive learmng strulo ot —

N promoting fricndships hetwcen At
mal-prugress  and handicappey ;..
dents Normal-progress students

. SUOPCrative groupy see Randicapped
Ps<is @y bang more valuable  ang
_mure capable: wish 1o do schoolwork
with handicapped peers rq’orc ol!c:n.

« TePOfl giving help 10 and recening
help from handicapped peers more
often, chome hmdkappe&
friends more often; wish 10 assocute

whool settings, such as parties: ung
seek out hindicapped peers for more
triendiy 4nd less hostife interaction 1
postinstructional situations, Wee hase
aho found that when 3tudents parixk
pate in  heterogencous Cooperative
groups, they choose low-a‘biliry sty-
dents just as frequently as they choose
Mgh-ahility peery. P

. Students labeled as el"notmnzﬂp
, disturbed andt fearning Jisfahlcd alse
Jdisplay mory Jppropriate sogial M-

. havior ifter pefticipating in SN

ative groups thapn Jo matched e
l dents working in competitive o1 in-
) dnvidualistic strugtures,

I Ceeperation s hasie
The-importance wf cooperative fearn.
ing expericnces gous hc_wnl} the 1n.
tegration of wpevial aceds’ wudents
inte the regular elassroom and the e
sulting ancreases in achiesement and
sl shills, Covperation 1 bawe 1
human boings Hoing able to ertet
twwhnied) shills, sugh reading ang
aath. v of ise anily when the i
van apply, thewe sbills in ingera. s, -
with ot people, The shiliy
sudents to work SOperatinely wae
others s the hesstone bulhing
mantaning - stable  tannlies~ 11000

=shipa. and careets

eiid W, Juhagon 1o Profesenr of:
educatronal oy cholagy and Rug

Juhnoen 14 srevirate
curriculuns and inetey,
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TEACHING THE BEHAVIOR
DISORDERED CHILD

RICHARD S. NEEL

Neel, R., Teaching the Behavior disordered child.
Early Years, 1979, 3, 22-30.
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Teaching reading
to mainstreamed
sansoly impaired

children

LOIS SAUER DEGLER

VICTORIA J. RISKO

S YouR M

drea with special aseds within the
regolar classroom? ¢/« thiak 0.
Visually Masdicapped and hearing i
impaired childrea are childrea kike
soy otherx thus, educational goak
are the saoxe as for 3B childdren. The
learner’s haadicap, however, sug-
'uumneuununbahud-up
rials, adapiad 10 the specific require-
menls et by the individual impair-

prived of clear amd/or compiese
Somsery mput for much or all of their

input when cocoustering the workd
and srumpting te order their ex-
parivaces. Other seasory iaput some-

<

Degler, L., & Risko, V.,
gensory impaired children.

921-5.

Teaching reading to mainstreamed
Reading Teacher,

1979,

32,
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what compensates {of their restrictad
vision, but these children ofien ac-
quice fragmentary data instend clin-
tegrsted coastructs.

Maay aspects of our world nesd to
be soen 1o be really knowa Somecare
too large (a jumbo jet), loe distant
(cures douds), too fragile (bubbles),
of 100 danprrous (s biszs) for
visually haadicapped children 10 see
or casily expericece themn. Bocause of
vision loss thess childres may bave
bers “3b. .cod” sad thus demied
certaia experiences which would aid
in coacept development. For in
stance, & child who caanot 38 am
ud:t 0Arng must peroeally ex-

may have poor cye movements and
bizoculer teaming refractive difti-
prodieme. As a resull they may
receive incomplete or disterted
images, be unable to focus com-
sistently, or inck orieatstion te pic-
tures, models, or 8 printed pags. The
n‘muhauili_hddlhchr.

complece and consislent detz needed
10 develop socuraie soncepts.
Heuring' impairedi childres have

-

accented, may sot bs heard clearly
aad beuce the eoncepts they signal
mey et be sdequstely grasped
Sissilerly, words thet have cinims!
sound differeaces would be confus-
ing sad harder to lsern. Mukiple
mesnings of words and celoquial
cxpromons presest diflounlics for
most physically sormal childres: in-
complue o wnclesr isput from the
laaguag: of ethers componnde the
problem for the haaring impaired

siruations or & histocy of aegative rv
sposse from others may ieave these
children fearful, withdrawn or seem-
ingly .unsbic to learn, Likewise, be-
havice probiems may result when
provizion has 1ot bees made for the
children to e or host sdequately

written motter, preferted sesting,
sl clearly sudible isstructions not
mesked by othsr neises. A resource
pursos should be available to guide
the teacher ia making the specific
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environmental adjustrents required
by an individual child’s dsaixlity.
When children are exduded, even
umnlenuomlty they may cesse (ry-
ing to participate, act out their snger,
ocm;omothwnyu.hhum
{unctional clanroom behavior,

Because semory impeired childves
must often strain {0 receive infor-
mation, they may fatigue more quickly
and have shorter attention spans.
This should not be imerpectod as
boredom ocr naughtiness, but may
indicate that 3 differem pacing of
k:nona i< required,

m ond metecieln .

l(maomhelmiaﬁychnm
a resding spproach based on meas-
icg. one that is & total hw ot
approach. is critical foc optimum
reasding  development for semsory
umpaired childrea Following: are
descriptors of what we belicve is 8
mesaung approach, including s ratio-
nale {or use with sensory impaired
children.

First, comprehension is the major
goak skills arc taught only to facik-
tate comprehersion.

Because of their probable con-
ceptual and expeniential limitations,
tensory impaired childrem noed on-
going. systematic development of
concepts and broadening of experi-
ences; olderwise, their reading com-
prehension is. severely limited.
Teschare must” belp the chillien
exprrience new concepts a8 fully as
possible, to form a unified con-
struct, Encountering the cancept
with 2l senses helps the child who is
limited in one modality to compen-
sate. With cach concrete experience,
children should ht mcounpd to
talk, write, act out, or in some other
way express what they arg experienc-
ing. Far exampie, if children were to
read a ®ocy in which knowledge of
porcupine (sa uaknown concept)
was critical, prior to reading the stocy

the teacher should provide s vanety
of senory expenences reisted to
pmpaa.cmnmchddruw
chnly theie impreasions (hrough
discassion, and deal’ sysematically
with size, shape, (ouch, color, habitat
and life habits of the animal, all ae
concretely as possible,
Tbulhla\éhamdlhancm-

tere and at the same time feel and
examine 3 quill. The children would
be asked (0 dencribe how the Guill
focl, spaculste o the purpose for the
wotmlhrqmlluddmbwom

objects. The teacher might ask the
child 1o point“ic, outline, or foGow
the direction of somethiag with &
finger, This helpe the child focus and
tive teacher has unpomm evaluative
feedback.

Likewise, the tescher of Mearing
impaire’ rhildrea wll ke care to
speak extensively and simply oa the
topic, in & variety of ways, 30 the chil-
dren will be certain to get the
information. Ao the tescher might
ask the bearing um'\ured chuld for
verbal foedback, ie, requm the
child to say “porcupine™ and “quill®
in sPpropriate conteats. n this way
the child has an opportynity to
peactioe the new concepts snd receive
festhack.

Whenever sensory impsired chil-
drea resd, svery cffort should de
made to have them think and s:lk
sbout the reading This alerts the
tescher (O possible gape or distor~
tions ik the children's knowledge,

OZOLER & MBNC: Tonshing reeeiny 413
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Further. sueh Jixussion exxourages
the Use oi emerging CURCERRs and
Joreloms the children's receptive and
e pressive language as they make
and venfy peedictions, evaluatz a
chatacter’s anions, O¢ organize tne
formation. Discussion that focuses

on feclings tuward characters and-

perzonal respoascs (v situations heips
sersory, impaired children develop
the scif-knowledge ard understand-
ing of otheérs that B 50 basic o {ecling
good about oneself.

" Buliding

lenguage

Secwoad. learmuing (o resd buikds
upoa the chid's own lnguage com-
peience. Use of syntactic and seman-
Jlic cues makes it posubie both to
“know™ individuel words {decode
and define them) and to compeehend
their interrelationships (to get the
meening). These aze processes the
child already uses in oral language.
Thus teachers stnve to use reading
materials that include language
{amiliar to the child. At the same
time teachers help develop the child's
language by reading to the child (to
develop an “car semse” for book
lsnguage), by encouraging oral ex-
pression (10 expand use of diffetent

. semence palterns) and by wnung

with the child (to develop synonyms
for words. relate written punctuation
to dral counterparts, &nd to become
familiar with mgre formatlanguage).

Because sensory impaired chik
dien's reccptive and expressive lan-
guage 18 most likely limited, teaching
procedures should bombard the chil-
dren with comprehensibic language
yaput and motivate their own speak.
g Listening to stories, choral

‘speaking and reading, grestive drama,

composing and reading language
experience stories, playing-language
games, adding words to wordless
boaks, and discussion afe classroom
sctivities that help sensory impaired
children develop receptive and ex.

prasve language. Nince competence
1r reading butkds upon competencein
language, such proceduses are
cusential. . t
Reading materials that use famik-
iar language are carential (ur sensary
impaired children. The niore natural.
-moce predictadle thé language. the
. more succeasfully it will be read and
understood. Since visually handt
dpped children may confuse simular
words or onut or repeal words
because of distorted visivn, reading
matter with predutadle Lirguase
enables the childten to use other
language cues and also to read faster
{c shw reading rate often results
frum he chuld’s limited focus) and
" therefore with more comprehension
lslow. assimilation means that much
informafion i lost since it is not
ntegrated intn meanmingful whole
and retained). .

of context

Third. sight words should be
taught in"context and skills tasght
analytically, -
*For the hearing 1mpaired child,
isolated words or sounds are difficult
to discriminate and comprehend,
whefeas 8 context provides addi
tional suditory cucs. While the read-
ing teacher may want hearing im-
» paired children 1o improve thewr
auditory discrimination, teaching
sight words and sourv} symbol asso-
cistions should be done visually,

within meaningful contexts
. The teacher can help the visually
handicspped child use auditory cues
to compensate for limited vision. lt1s
casential for the child also to heve
thoth sight words and sounds intro-

duced and renforced n meaningful

contexis. N
Several other :nstructional pro-
cedures are important When teacthing
re.-ding to sensory impaired childrzn.
Since these children may need more
time and experiences to build cun-

434 The Resting Tescher Moy 1979
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cepts. learn sight words. .and read
selections. 1t 1 Relpful to provide
doth pre and positeaching activitios
toc thewe children. For .example,

210t to workiag with the stocy abont
the porcupine the teacher might take
the semsons impaired children aside.
foc some presiewing (discussion and
semory expenences that begin to
Jerelop concepts, teach sight words
and orient the children to the story).

Likewise, follow-up activities using

nen concepts and sight vocabulary

al\q:tpandingonuoryidwnulso
most helpful. Such “pre and post-
teaching. 1n addition to the kind of
c*cept development. story orienta-
non: and Jucussion attivitees sug-
yesied carher. will gve sep-ory im-
paired children the extra time and
1nput they seem 1o reyuire.

Since senscry impaired children
have oftcn had failure 10 school
planming for success is critizal. The
procedures and materuls outlined
here Jo just.that: adequate develop-
men: of concepts prepares for com-
prehension: context cues facihtate
learing night words: pre and post-
teaching provide additional input
and time to read sucoess(ully: includ-
ing the child in oral linguage and
thinking activities related to reading
supports the development of recep-
uve and expressive fanguage: indi-
vidual panticipation and 2cceptance
1n discussions advance scll worth,

Finally, teachers must be alert to
potential problems sensory impaired

children may have withsome reading,

matenak. Teachers must avosd mater-
tals that inélude 0dd, unfemiliat lan-
guage: arc loaded with unusual or
absract concepts; -have & built-in
dependence on ‘one modalny (all

-

vivual g heavily auditory). fragment
reading into oolated vkills or depend
heavily un Grcling items in work.
books rather than va Beal exproson:

“ are so indivadualired that there 1

hittle or no provision for oral ex.
change,

This reading approach 1s centanly
not radically different from what s
slready used by many fine teachens
with “normal” children. Given the
adjusiments in methodology and
materials already suggested, we dee
licve most teachers could casily adapt
to teaching reading to sensory im-
paired children who are main-
streamed within their clasirooms.

Degler and Risko teach graduate and )

wnderyraducre readimg courses at
George Prabody Collexe for Teachers
in Nashville, Tennessee.
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The Languag d

Classroom

Recent perspectives in languaye de-
velupmer.t research converge at the no-
tion that peuple use their language to xet
things done. That may seem like uld
news to Janguage arts practitioners who.
hike this authur. are ardent disiples of
the likes of Moffett 119681 und Bruton
11377). The language arts methodology
implied 7 ths viewpoint, however, has
not been universally, or even very
widely. implemented. Concerns for
nrder and eflicsency. conflicts in pri-
nriies, snd sttention to measurable
progress crteria have all too often iver-
exiden the ke of a student<vntered,
mteractive langusge environment. That
hatie, so often rejected or neghocted, s
fieruly grounded in our burgeomng
kivow letlite of how children keirn their
Longisate —mut just s structune, bot how
1o uwe i, for muny purpeses.. 1IN many
sHralments,

K3
.
.
-

féﬁ;d_‘
ela
in the Mainstrea

WY ke teo gt - 083

¥,

As mudly handicapped children are
integrated into our regular classroom
settings, it becomes even more impor-
tant tha* an understanding of ‘how and
why chuldren learn language underyird
our instructional practices. Such an
undersfanding provides a rationale for
seeking and gplanning opportunities for
child-centered communication in the
busy. tusk-oriented woeld of the primary
classrvom. Interactions that are “real”™
and meaningful to the child are abso-
lutely essential for-the devewpment of
language competence and maturuy.
They must not be ignored or avoided
with handicapped children for the sake
of making ime foe skills.

Lunguagedelayedd children nowd ape-
cial attention 1 order 10 develop thes
abudities, 1l 8 undentindable that often
the awareness of this e creates ~ome
anxety 10 the clusaroum te.acher wha

seg

Scofield,

AR 2 U
o
|

A

=

i CTesl

5.,
primary classroom.

instreamed
The language-delayed child in the ma
s Language Arts, 1978, 55, 719-723.




«

has Bead Btthe toamngg m Lunguage inter-
sentioit Tlae panpersas of the paper i te
decits spravaticatly what the teachaer can
do et attend o tee spectal nesds of Ty
her specaal pupils. This nay alliay some
of the anstety by lheteating the impar-
tance of the teacher’s genninie attention
to and  relutinship with  special
vhildren—"stratewies™ quite wathin the
range of dl weachers® skills,

Who Are These Children?

Hubbell'= 11979 ducussion of interper-
sonal aspuets of chmeal work with
language-delayed children provuded
major cuntribuiion to ‘the conception of’
the paper. He sunply defined hinguage
delay as the conchtion m which w cluld’s
language development®is sigmticantly
below  his-her  vhronological age.
Teachers wha attend viosely to the L.
Ruake abithtnes of ther pupils know tut
primary-age childeen are sl testing and
trving oot therr inange. (Qinte uormal
children overgenceralize, skip from topie
o topie with ue appircat tronsiton, iry
new words i an wld and fuiny Bislan,
and 1snse winie pronoans (Klen 1975,
Thaugh they may have acqinred 2 sound
buste competence with therr Enguage.
their perfurniinee o still uuirked by teal
and crror, a normial part of develope
went. They need ample opportimty to
explore therr Bauage st home and m
shool,

Liansngealelayed children, awever,
may  speak mo purkedly - chaldhike
phrises, without the sentencesproducmg
bty ot therr pvers. More neticeably,
they i st Lk thae welulity e use
thewr Langinagse purgeesefislly. They may
chaose, m the new demands of the
scliesed stiation, te talk very bittle at all.
Thet sy st b Jack tiian comeepits,
sten o Lidaels, shat are grart ol dan to
thes S uEteag

It s hand not 10 atke comparizons:
thie Language of handicapped chilideen
seens_gunlitatively different. Whether
thiat s >0, or the luhguage 1y only
chronologicolly deluyed tas argued, for
vxamigle, by Murchead and Ingrim
19731, is irvefevant for the teacher whe.
nust decide what to do in the classroan.

However far handivapped children may -

seem from the Muency, Nexbilty, ong-
nality and elaburation that characterize
anture divergent semantie abhhties
1Guilford 1967, they need intensive vxe.
perience with lunguage in order to grow.

Whether the teacher understands all
the minces of the labels hundivapped
children corry wath thim tin their files,
utie bopes. aned not on their foreheadst s
also areclevant. Itinay reassure teschers
to knuw thiat sone have argued that dif-
ferences in the underlying conditions of
the «ducable mentally retarded and the
learmng disabled are rrelevant o the
design of matructional programs « Neis-
wurth and Grevr-19731. They may in tact
share many chyractenisties s Hallahun
ind Kaulliman 1976 At any rate, one
saaunies that the teacher his the support
services of special personnel. Of ime.
mediate vconcern 13 what heshe can do
in the normal proceedings of the pni-
mary classroom to promote language
wrowth o handicapped chldren.

One importamt distinetian s that we
are nnt tatking about the w-caled dis-
advantaged cluld. The lanuage of such
chiddren sx usiadly eBaraviertzed by
some devintion from standard English,
Such devitmns do noi mcan the vindd's
lamiiae o cogmnve abilities ane deti-
cient 1Day 1974 ur delayed  The lan.
e a8 chariwterized o restrweted™ in
terms of the comtests in whwh the cluld
sueeesstully functions, For such a eluld,
e mxldle chos currwendum and the JGis-
tnctve stenetnd of the sehoal may cone
stitite an ahen envircinnent Bernstem
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hichly patterned st pnuramma] deill
tevhniquees of the Distur Instructionat:
System (Evans 19780, To arjue for or
Gunst certain programs is not the pur-
. pose of this paper. but it is important -
. mute that choice ol program depends on-
many factors. including-how thg pro-
Kram-reflects particular points of view
un the nature ol language lenn;mg. If
the languagedelayed child is in a pro-
gram with a specialist. ithe classroom
.teacher should know something about
the purpose of the program. and where
-the child is in the sequence of instruc.
tlion. There are many opportunities in
cach day o reinforce the kearning. Hart
and Risley 1197 have described “inci.
dental teaching™ as a “seize the mo.
ment” strategy whereby children may
be engaged in learning situations built
- on their own needs and expressed inter-
est. Incidenta! teaching could be used to
‘teach language concepts. syntax. label-
ling. etc.. through such techniques. as
.modeling target structures.

If thé teacher is selecting the language
program. heishe should sevk the advice
and assustance of speculists in determine
ing what is appropriate in the given situ-
ation. Onve again. whatévér is being
taught systematically’ can be reinforced
incidentally. if the teacher looks for the
upportunities the chlld provides for in-

* terastion.

2. Lungunge delayvd children need vx-
perience with a mnge of langnage func-
timg. An important perspective on lane
RuaKe acquimition 1 that of. Hallulay
11975+ wher his emphasized that childeen
Jearn languige as they learn its func.
tions. He has labwlhed lafyuage functions
in threis phaes. Bis list of functions in
the fiest plsise his e particubarly
peovocitive e other researchers.

Piansell « 3955 vsend Hallobay's frame.
wirk to explore the rangde of appur-
tantaes elobdten jernary clisisprans

\
»

!mveb“leumtoman. S'hewrwldeé‘..

‘evidence thutchumom tasks and JexrniZ; o
‘ing environments are: clouiy related . to >
the functions of language children -
employ. Examples i in mn-augoncs.
pamcuhrly the personsl and heuristic -

»

_-$problem solving) were hard to find. She -

emphasized the need for teachers to be-
come more aware of the ways they en-
courage and discourage children’s talk.
Tough {1976) pravided an appraxsal
framewark useful 1n the primary class-
room. asserling that sppraisal activities
help teachers.better understand chil-
dren's language and gain new aware-
ness of the role teachers play in the de-
velopment process.

Smith (1977) expanded Halliday's
categories and emphasized the exisience
of non-language alternatives for
expression——alternatives that might be
responded to as if the child had talked.
Rieke ll??ﬁ«ﬂ stressed that the teacher
must respond in such & way as to en-
courage a child ‘o commurucate more. to
keep the child in an “alternating be.
haviof, pattern.”, a dialogue -in which
there is give and 1ake. She further
stressed that this is true even if the
child’s attempts at communication are
nunverbal. )

Wilkinson (19751 set out a classification
of language functions that ncludes:
*Who am 17, “Who are you?" and
“Who/what is heishe/it?" The teacher of
the handicapped child may want o at.
tend particularly to the first two cate-
gories. Matters of selfcawareness and
assertion are crucial in the child’s de.
veloping language. Just as eritical are re.
lauunshnps with others: **establishing
contdet. maintaining bonds, moving
between intimacy.end distuncs, co.
uperating' 1Wilkinson 1935, p. 58,

Whatever framcework the teacher may
chonse for help in dotermmmy what L.
e functions ane beuyt suppurtaal w
XX

a A
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Jelanaad cluldren have aweeess i a-full, must erpect children te copnnuncate.
-~.mgg-ﬂul',uppvrhmitws. 1t o all too casy. Rieke 11974) supgests thaut these he-
1o <hp it i pattes of linntng children's  haviors encouruge interaction: ul Puy ut-
Tanauinte functions by “saving then tention: expect mare 1o Come. bt Ac-
trouble” ur-xaning tiowe. The ficus may knowledite the child’s communicabon ef-

tice. for example; TaaY. be vl learning;i7,; Facilitating 3pof
experiem.."rhalg‘i'gul:d(. hsbmay'"p‘:i “state of mind™ thot- appreciates and
quire some rebe '_b.‘.‘}gitl_i;_l_t,exflﬂd. oF-- ¢

“ tionakips:

’
—

~
~
~

v vLinaraim, shwe-he wall want to make p\-r.sunui eXpUrIences hisedd on chii
ertam that buth neemal and linguages  dren’s putiatives i thit” teschers

. £

bwe un what are very important. but lim-. fort. ¢ Commeint on what the chuld 15
ed academic | functions.. For the  doing or saying. d) Expand on the Wdeus’
language-delayed child-to casry - a suygesied by the child. «). Reinforce the
reacher's message: 10 the librarian or of- ™ child for initiating communication.

Pt

talk requires
hild, oe- 8 'yi&MsehldnixSotbu they are and us
w&,w,m‘wt--&:ﬁmm language-delayed

o s st axer e 3

T Ry T
“gfgduine ’
TV ey ¥ 4 gt
s

Re )

':Evd n: . 'f-u;cd_’"coﬂlm;e aspects of
pin, e eyelopme 'ﬂ!g_éll_h'lme-d_ elayed
ehikdres need {ntarpersonal experiences

d”u&w S, T

small coran unication efforts tincluding a
> ryigh,’a smile.or"a drawingli ways 1o re-

ard “ellorts 'with true interest and re-
0, 2. and ways to find moments for
-or, other parallel involvement with
SAnecib jpﬁhrehidmay have a powerful
2 0 valrelas’ sinflusnce on the shape of the child’s lan-

i .“_,“_: Nealicsn classs "_-f's’;ug';'e’i:fugu_ré'.-"l‘he pause at a child’s
is tenehen, Bjjeial o hildren:. We. desk (hé greeting at the door. the mo-

= . - S e A St N

‘midtt"ggday:}ﬁﬁ’h}'ﬁﬂl@nn: Quesf ment spent’ with a child at work on @

tiuns and coramands. Which comprise 8 ‘puzzie=all take on. new sigmficance
very lanie purt of ‘\@cher language;  when they are seen “or their potential el
function as cunsteaints for child speech  fect on language tearning.
«Huhbell 1977 Interaciions that-follow Special children now. by law. have
the child’s lesd in'play and tlking fucili- place in the classrooin. The teacher van
tnte are talk, on.thve uther hand 1Wule  serve them well by giving thein a place
gt ot al. 1975 Such: interactions abso  in the socsal lifé of the classroon, amd i
enhunee cognitive duvelopment by ale  his or her interpersonal !it‘o.s,\;:
fowtyg thwe chutd e learn fram hivher . .
wit stivily, throngh genuine feedhuck. References
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erthaps prepare indisiduals to chanyie
tweas nstitutinnts whivh atll promots ras
coant il van thus ead to @ sociely in
whwh cultural plurlism is recognized
© by Al as an asset. Language ants cur-
racubs should make use of students® val-
e as structured by their fumilies and
communities and 2hould develop wider
change a student’s value systen., 1b.cl
ure cam b sl or it et .1

v .
M,

sets of vaiues for the students to.choose .

+ Geveley; Arvirew M. “The New Dihecity
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chamge should vriginate fram within the
students, not-be imposed frum withaut.
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CHAPTER vII \

The Four M Curriculum: A Way
to Shape the Future |

Barbara ‘A. Sizemore, Department of Black Community Educa-
tion Research and Devélopmeny, University of Pittsburgh

I

Human variation is the enduring enigma of Américan public edu- ‘
cation. Our educativnal curricula are based on norm-teferenced : -
data preparing the teacher and: the administratar to confurm to
the average, to teach the average. and to perpetuate the myth that a
teacher can indeed instruct a group. The age-graded norm-refer-
enced Anglocentric curriculum is so much_a.part of the American
~—————educaticnal “scene that most people take it for granted as an in-
) evitable given, and it is almost impossible for a person to con-
ceive of a school organized in .any other fashion. Resultingly.
schools have become rigid and inflexible. . '
Incredibly. the curriculum of a diverse opulation is based on
“the characteristics, life experiences and culture of one minority:
the Anglo-Saxon affluent Protestant group. Characteristically, the
monolingual, monocultural and unidimensional curriculum which
created cell block classrooms with single age groupings evolved.
Interestingly. most teachers see .themselves as instructors of the<e
Broups rather than as interacters with students who are individual
human beings. : ‘
In- 1972, David Hawkins clarified the educational significance
of human difference in his seminal work published in the 71st
e Vearbook of the National Society:for the Study of Education. He
: explained the phenomenon of human difference and how we must
i accommodate it in our-learning structures if we plan to provide
: equal educational opportunity for all the children of all of the
people Hawkins gives us three postulates of human nature: men
(women) are equal. men’ (women) are free and men {women) are
retional.”™ All of the postulates hinge on the first proposition.
Hawkines explains it in this way:

Without equahity amang men there s na protaund problem o polites
the obvinusly supenior will rule Without freedum there s ng deep problem
ot how the rulers will rule, they will rule by fure or by povehesdogie sl
mumpulstion Withuut rativnabity there s na altetnative to toree o manig

-
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ubiion o meaningtul debate avet ends ao problem of cunsent ur con
ey d .

Hawkins states that the central problems of- educational theury and” -
tesearch cannut:be defined without «onsideration of these pusty

lates. This paper will discuss (1) the hasic theury presented by
Hawkins, (2) the hinds of curricular, methodulogical and sdminie

trative changes required by ~chouls in order to bring about equal

ity. treedom and rationality, and (3) application of the findings to

the -Four M Curriculum—multilingual, multicultural, multimaodal

and multidimensional. *

THE PROBLEM OF EQUALITY

=]

I One dilemma is the fact that in actuaslity we find that men and '
women are often unequal, unfree. and irrational. The postulates,
_ therefore, are mural prescriptions—a “hoped-for” view—a wish
- - that people’s behavior towwrd themselves and other people will’
/ ., imprc.e’become better, more cognizant-of humanity and humane-
- ! -3, .aness. Hawkins reminds us raat we think of adults as equal, free |
/ - f N . . . .
I ¥ .7 and rativnal but rarely comprehend children with those. capacities.
- The basic postulates, he says. must obain over the range of in-
- fancy to adulthvod. Such an idea would leave us free to think of
. children and students as teachers. s well as learners in the teaching-
l learning process.
Our confusion has led us to believe that hildren are all alike
- and that you can teach each with_the_ame-matesials, -the same
‘ things. at the same time, for the same reasons, under the same
circumstances. This is untrue. Hawhins argues the following: ,
Bul vongenital variety among peesons modificd by earlv expenienee s
nut wingle-ttack  Nhe balogical variety an ceneeal it i many.dimensiongl
s geaph o proiile And wheteas o wngle well defined currieular sralk will
‘ spread shildren vut in 4 lung hine ot masch there s alw 4 varianee in the
learning abilities of o single (hild along shernative traaas Jssumming ter g
moment that these are made commensurable by leading toward 3 commun
%oel Thus, by & proper assignment ot trache 1n 3 wav which somplenents
wngenitalivariety, the vitance of lrarning tates can be reduced and wigh .
- nudecresse uf any individual rates t
. Every teacher knows that any group of- individuals will learn
unequally and a large variance generally accrues in any class uf

l . . students given 4n identical pedagogical track. Teachers don t know
1

how to interpret this phenomenon or how to cope with it, Our
usual manner is to term some of .the students as fast and the others

’

Daval Hawhins  Human Nowmite snd the Sope ub Ldussnan  1a Philosophii g Rediees - one
vt Lducational Research The 1ot Yembouk ot the Natienal Sovmty 100 the Study 3¢ P dusat oot
. 1 Ao Universaty of Chuage Press 19720 p 21
Hhd p 20
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<l aducation and ubiguitoas hiteracy, Freedom and rationalue
require a change.

FREEDOM AND RATIONALITY

All the ations of men and women are subject to constraints
and contingencies. most of which they cannot anticipate. But with.
i such boundasies of freedom. will can be exerted. Hawkins de-
wribes this teality as having freedom by degrees--the capaity to
use human knowledge in deliberate choice.” Only when freedom
can be exercised-does on individual possess it. Therefore, freedom
enables human beings to act in ways which preserve and stabilize
themselves. they also &t in wdys to reproduce themselves. Good
education. then. expands the experiences and knowledge o that it
is nut possible 10 draw a sharp distinction between self-preserva.

_“tion and, self -development-—they become the <ame.

_ Freedom requires rationality—the exercise of reason—the abulity
to mabe intelligent choices among varying alternatives. Piaget
demonstrated the presence of rational thought even in children
His thought is inherent in Hawkins's conceptualization of ratio-
nality: ‘ f

111] isthe tendency. manifest from eatly infancy. toward the organizanon
of petieption amd behavioran terms ot 2 hieratchy of invanant structutes
which 1 open at the-same time to 4 feurgentration of thuse structures as
sull higher levels of veganization mav tequite

Hawkins believes that teachers understand the intellectual process
of children through an observant mapping of. their behavior—a
reading of their behavior—in terms of models of learning which we
ourselves have built. He says:

a tesher will sat try wrelevantly to enplan  but anstead will v 1o
provide from.many «outces that which will enrh the empirial matns of o
Juld « thought or will suggest anslogies and wonnections from previous es.
peticnce which are, &t that moment, untettievable by the hild himeelt ’

To perform in such a way a totally different kind of organization
and structure is needed. The organization of the school today is-
political rather than educational.

Politics cat be defined as management of contlict between
groups warring over the allocation of scarce resources. Education
is an allocative process. too. The issues in the Bakke case are ex-
amples. Theré- are few spaces for medical training in this-country
although our people have a great need for medical service. \Why s
there a scarcity? There is a scarcity so that the income ot dwtors
can remain high. Capitalism works on a supply-dentand paradigm

‘hd . p M3
‘hd p 22 -
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and w competincely interdependent. This means that when com.
modites or <ervives are warce the cost is high and the poke goes
up 1t ol means that when A wins, B loses. The paradigm re-
quites losers The wlucational system is. the sorting process which
Jetermines who will win. and who will lose. Therefore, the dedi-
«on that dominance and an inferimiity-superiority axis will pre.
vail 14 a political decision. not an educational une. .
Obviodsly. if we are to effect positive educational chanyes for
1l the chiklren of all of the people. we must devide some very basic
questions dbout the kind of social urder in which we wish to live.
I it important to build a mudel of the society we want the schools
to help create? Should these models possess the chaucter,\‘Q;
features and “the configurations that we expect: to reach through:
our shools? How do we'want people to treat each other? Do we
want full employment where everyone has the opportunity to
work? Do we want to have enough doctors so that everyone can
enjoy good health care? Answering these questions demands a
rigorous analysis of systemic and organizational rationality.

ORCANIZATIONAL RATIONALITY IN THE PUBLIC
SCHOOLS

The August 14, 1078, issue of Education U.5.A. states that
programs in the nation’s high schools have become increasingly
diverse. but the organization of the schools has remained very
traditional. " Thus while the typival high school offers a minimum
of three off-campus alternatives to giving credit for course work,
almost all schools still schedule coures in half-hour periods and
give letter grades.”

Katz and Kahn make it abundantly clear that organizations
have three significant structural propertivs: (1) system openness
and differentiation from their environments; 12) elaboration of the
structure and separation of the organization into potentially con- o
flicting segments Pecause of the hierarchival differences in power
and reward: and (3) yariation in functional requirements of orga-
nizational substructures.® Additionally, they state,

C Otganizatns differ sath reapect 1o the peemeahility of they boundaries
* Sume urganzatuns have sharply Jetined riged Poundaries Entrane 1nto
ik systeme and enit trom them are mt the devsions of the individual

Prisons ~houls and asylums afe suth vrgamzations Thev-ate nut as sub-

et to continuing intuence from the external ensitonment as die uthess ¥4

Furthermore, Katz and Kahn describe rigid organizations a»

-~

Adanarl Kotz and Ridwert | Koha, The Sunodl Procholige wt ANganszatnens (New Yeak Lehn

Ny & hane Jveer p 2N
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more likely to develop highly differentiated internai structure
which maintain their character and resist outwde forces Often the
power in these ofganizations is vested in the top echelon and 4n
oligarchical rather than a democratic system emerges. Since peuphe-
within any system make contributions of varying effort and value,
they are likely to be rewarded differentially. In ocder o talk about
continuing education for change, to include the participants (par.
ents. administrators, citizens, teachers and students) on an equal
basis in goal setting and planning, to accommodate lhe‘ mulu-
lizgual. multicultural characteristics of .the American gopulztion in
the curriculum, and to make provisions for the actuality of human
variation in the student population, we must consider these basi
otganizational traits. .

Moreover, organizational structure must be compatble with
what we know about human growth and development. Bruner
says that instruction should assist growth.:t If this is so. what
should a constructive responsive teaching-learning environment
be like? Sarason says that any attempt to introduce change into-
the school setting requires, among other things, changing the
existing regularities in some way. Several questions should be
answered. he advises. For example, what is the rationale for the
regularity? What is the universe of alternatives that should be
endorsed T3

If we admit that every human Seing is unique and different
with differing rates of growth and patterns uf development.. then
we must discard several regularities: (1) traditional school hours:
(2) notm-referenced curricula based on the “little race track™ con-
cept instead of the curricular network, (3) norm-referenced testing
instead of criterion-réferenced testing, (4) banking-depasit peda-
gogy, and (5) hierarchical grouping and administration. Schools
must be planned to administer ucational policy and to meet the
needs of the learners rather than political goals which meet the
needs of the society. administraiors, school board members. and
teachers. 2 .

For a brief second during the decade of the 1900’s considera-
tion was given to the creation of a curricular network under-
lining Huwkins's preference for “constant choice and invention.
But because the structure of the organization of the wchools did
not change and because the training of teachers did. not change
these temporary arrangements were thwarted. Now there is a trend

tjeeme Bruner, Towed 4 Theory ot Inepuctun (L ombiddae Slose Hatvard Unaean

' Prove twee) p §

1yeywaur B Setoon. The Cultnee ot the Skl and the Problemr o0 Qhace thmten Ava
ond B in 19711 pp 0) 4

346 The Journal of Nexro Education

D




~

A . v T
- b - - " . . ’

e - S — — - - )
R P

v trom substantial radical change in the curriculum as achaxd
taard members swing to the right in politics. :

The internalization of Anglocentric <ociocultural raditions and
alues is the prerequisite to social acceptability and access t. the

opvhinval structure?? When the English gained political control
wser the colonies they used this power to promote and maintain
the hexemony of English institutions and culture and to discour-
axe the continuation of life-styles and values that were divergent.
This provess of acculturation became the principal strategy for
lucating the American child.

Sekou Toure describes culture > the end product vy the strug-
gle which men and women wage against nature and other men and
women for control of the land.'¢ Since the Anglo-Saxon Protes-
tnts control most of the production in the United States and
Jominate the distribution of resources. they strive to relegate all
other cultures 1o an inferior symbolic universe. This is achieved by
excluding them from the common curriculum.

Consequently, it is Anglo-Saxon literature which is emphasized
in schools. Anglo-Saxon music, poetry and art which are glorified
and exalted. This situation reflects the lack of cultural pluralism,

- +nd multicultural education in the educational system even where
scademic freedom. should be demonstrated. Because educational
programs emerge from social science research and are constructed
to maintain the symbolic universe which preserves the superiority
and supremacy of this dominant group. alternate universes must
be consigned to inferiority of absurdity.!?

Thus, Anglo-Saxun Protestant values are used as a kind of
base line to determine what is normal and abnormal.t During the
1960s the Black Cultural Revolutivn raised question< about this
dominance of the common curriculum. These gusries led to the
installation of Black and ethnic studies programs in many univer-
sities. colleges and high schools. Since that time attempts have
been made to achievw cultural pluralism in curriculum develop-
ment, and multicultural education: has ‘become the means. How-

. ever, the political struggle now is between this effort and the
reactionary drive for "Compctew:y-Based-Education." sometimes
called *Back-to-the-Basics.” and testing. These programs seeh 3

famee A’ Bonks ond Conave Loy Ethanity 10 Conmpesry Anerngn Sawiv Tomard
the Deselupment of ¢ Typolugy  Lihauety. V11908) 298 led

wonhou Toure A Disbtasl Apprunh w Colte, The Rlal sl (Nuvembet (el
’ u"'nn Bergir arned Thomoe Linkonsnn The Sosml Comshrastned of Resbty Watden Lotv NY
Donbinlay & Cu 19000 v slw Bathara A Switsthee and Kymais & A hew $i%g Yot Thirg
Sutlt AineinMy B Ihe Note Do lowrnal o1 [du.ation Befall 14701 3o e

wide Millnners teatity snd Blach ChMien  The Nowe Dome Iowemal o0 §dusaten |
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npadly single track system whith s assuined, to guatanter mqualits
ot wpptunity however unequally and iwttec ively that oppor
tunity 10 question impinges on, the lives of diverse humar
beings V' .

Accommadating the individual and unique needs of the learnes
. mare wostly than implementing Compeicncy Based-Edutation
and Bah-to-the-Basies, both of which assume that all (hikdren
. newd the same things at the same lime. Moreover, it 15 altogethes

unclear as to what is basic except reading. writing and anthretic.

Is football basic? Citizenship? At no time Juring the past fifty
years have public whools abandoned “the tesching of reading.
writing and arithmetic. Nor,do the érmm‘Cumpgnmy-Hased-
Programs specity any changes that are new. What tiiey do is make
the curriculim requirements more “ructured, morte rigid. more
mechanistic. and less (reative. Incressing “equal ‘educational vppor-
wait, must begin with the individual and-private learding pre-
scriptions issued to the individual learnes. Only. then can equal
charwes obtain. This leads us o 2 new currwulum.

THE FQUR M CURRICULUM

The Fous M Curriculum is mululingual. multicultural. mulu.
modal and multidimensional in- its focus. It 1s most appropriate
since & philosophy of ethnic pluralism must pervade the schools

. before any-ethnic study can prevail.’* A Four M Curriculum does
not.mear. that the study of culturally Jifferent groups 1s appended
to the Eurocentric curriculum, but rather that the linear and ~alar

* thrust is replaced by one ‘that is wpiral and vector. Instruction is
conducted through four symbol systems instead of ore or two.
The “four are: words. images. notes and numbers. The content
subjects are framed through the spiral arrangements of cuncepts
so that all men and women mdt ‘h through history. literature.
language, music, art, sience and mathematics with eual status.

Defining curriculum.as the total aducational environment. it 15
what is taught (content), how it is.taught imethodology) ard how
it is organized for implementation {admunistration). Multimodal
strategies change the .grouping practices of the age-graded norm-
referenced curriculum so that both hurizuntal and*vertical orgam-
sation ate affected. Horizontal organization is the wav students
are grouped by the teacher for mstruction in the classroom. Vertual

Jetermines the pathway from entry to enit. Inutead of

urganization
nts in cells according 10 apes anud grades totally inde-

placing stude

Vilawhine vp it p Wi
" omws A Banhe  Hihaauiv ond whehing

ot the | thaw Studws {Irearm-ttatnen L ssnlerenae [lenaer ¢

{mpien stwme o {hearmination ll‘;“'l ICIT T
ahadis Nivembes 1218 1078
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" featnied from the.primary effects v

ceindent W ther ahievement. interents, talents, deeets, habilites
and Skl detwormares. they will be placed 1n groups asonding 0
musitmondal $amibes (many ages in a family). In thie way there 4+
mote meniels than the teacher. and prer group iastruction oan be
auliad tar sote and drill. repetition and mematization exerivs,
thus treeing the tes het trom. thaee routine Jlunmm.-lly, sy
Jents van be grouped acrording to-thew &ill mastery.an deteimined
by critermin teots desgned for prese riptive and dugmonty puIpsses
But fust what s & ohill? Rundom Hoxse Dictiondry { 1907 ed
Jetines the ward kil & follows: ] .
1 the alnhiy coming lom one s Ammwinlgr praine aptitude ei  To
Jo esmwihing well 2 competent euelleiny 10 peifimaeme eapriiness
Jestersty 3 2 ottt o8 ade Wb teguinng menual destenity v speual
Ltanieg 1t wha h 2 prosn s competens and erpesrenne

* The language 1» Jefinstely careet- of vox ational onented. Skills ate”’

taught provedurally. It is not envugh for the teacher ts be 2 mastes
of propwitonal L mowledge but he of she must Laow how to teach
3 persan how e Jdv something. Learning 4 il presuppunes learn:
ing the content vt & disipline whih dominates the shill.

Olsor alks abuut the two kinds of haowledge in hie inter-
esting and thought provoking essdy. ‘What is Worth Knowing
and What Can Be Taught. ¥ tHe say that knowledge per ~ Joes
not make it possible to--ulve problems Hence. vetbal hnowledpe
iv of limited usefuiness. and an adtivity cutrnuluin ot the Lind
recommended by Dewey would be reguired for the svhievement of
a general ond practical compeience Conseguently, while we lh
out of one side uf vur muuths abuut Competency: ased-Edusanon
and Back-to-the-Basws, whith essenually means s » know how
currivulum based on procedural Lnuwledge. we du little @ Jhange
from learning from tests ard teachers to one of leatning through
experienie. ) -

. During the Middle Axee. sunrding o Olson. usetul things
were learned through apprentiveship. Gradually with the spread of
writing and the-inventiun of the prnting press by Gutenberx, the
publivanon of textbauhs altered the teaching-styly and the schoals.
Alihough lip-setvie wa> given o learmng by Jduing and through
erpersence, observane wes mure often than not an the breeh
Dewey argurd persuasively fuor learning, through expepicine and

by Juing and MiLuhan projectnd the thuught that as i h was
i the mediunt ateelt a» by content

Thus. in spite of tec hnology and the mevdza. shalls are sull auned
» suntent of direst teed:

primanly through performatory auts in th
avad ¥t Hwen Yhat 1o Wiath Arneig ared What L a0 for Lowart ko S Re e .
Wergrrniws ) 10N (D
The Journal ol Negro Ediecattn LET)
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Rk trom the enviroament. ue from: specifically designed  peua
axn Jevies, of from a tutor, aioading o Olson. He ferls tha:
the mnt ubvious way o xyuire bath skills and knowledge -.-
‘hrough ative attempns to ahieve various goah 10 2 Vanety ol
pertormanxy Jomains. '

Obsoa describes three kinds of learning: (1) direct experierce
ie. learning that a stove is hot by twuching it; {2) madeling ot ob-
~ervatonal learning i.e.. by seeing someuvne recoil from touching o
hot ~sove: and (3) through symbols, ie., by hearing the sentence

The stove is hot ™" The use of symbols has become the mast pop-
ulae means ot communicating in the teaching-learning envicun.
ment of schools. Unfostunasely; skills cannot be communxated 1n
this way most of the time because teachers ire-confronted with
large numbers of children who havs to be taught in groups. Olson
Jescribes this effort:

W+ can be tught 1 o group of chiliren® Only mdormaton which can be

coded in the mav madia Knowlndge iv Jeiined in trrms of satemenn” «nd

propostiom ond hence v cummuna sble by Jdefiuton Whie knowlnlse
mov be repreentnd in abstract symboln furme such on senterces whuh
bevaue of ther syimbulc structure wan be conveved through the mam medu

- dudle cannle be conveynl through the. maw madia. saully cannot be repre-

aenwed 1 such symbolc furms except in the toughest rules of thumb i
The point that Olson makes so-pointedly-is that skills cannot be

taught in groups by the present banking deposit pedagogv used
in most of the classrooms in the United States. So Back-to-the-
Basics and Competency-Based-Education is double. talk, lip -service
to the purpose of procedural knowledge without the means for
practice. :

What does this mean for the administrator who is managing

for Competency-Based-Education or Back-to-the-Basics? He or che

muss find the most obvious way to acquire both skills and knowl-

edge through active attempts to achieve various goals in a variety

.of performatory domains. Therefore, language. mathematics.
music and art must be developed.into skill units, mastery of which

is acquired through performatory acts as described above. Proposi-

tioral learning can be taught in latge group activities while proce-

dural: learning requires small groups or a one to vne encounter

Administrators must design a horizontal and vertical organizston
which will accommodate this need. Both nongrading and tesm
teaching could provide such an experience if implemented properly
and with the appropriate training for the personnel involved.

Multimodal groupings of students in families will gue the
appurtunity for large group activities (LGCA's).and tuturials More

~lbd 9 »
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mu~t be asigned to groups large enough to permit large group

instruction as well as small group teaching. Also. enough persun

nel-should be available for individual tutoring.

Schools of education should begin studying these changes
Ray asks the question, “Who will bring about these changes?” He
insightfully notices that there are other ways to acquire knowl:
alge: from pain and pleasure, extremes of heat, cold. pain. taste
and touch which come through physiological sense systems. Olsan
considers these experiences or learning by doing. Ray adds that
teachers use psychological and physiological experiences to impart
knowledge and sometimes to discriminate or exercise personal
prejudices. The training of teachers must include strategies for
examining these characteristics.2? Prospective teachers should
begin working:in schools as f.reshm‘tnfacting as tutors. aides, and
monitors. Sophomores should assume direct-teaching tasks related
to curriculum improvement as substitute teachers: juniors should:
pract.ce teach: and seniors should seive as “full teachers. More
importantly, education professors should provide more alternative
styles of teaching and better methods .of meeting the variety of
{:;;ning styles which teachers meet-in a culturally diverse student

Y.

The Four M Curriculum, moreover. has the following prop-

erties:

—A reorganization of the hierarchical skills fof learning lan-
guage, mathematics, music and art occurs where each teacher
is proficient in using each of these symbol systems for in-
struction. . )

—~A rearrangement of the sequence of lainguage and mathemat-
ics is evident so that the structure of the Jisciplines becomes
relevant to the isolated skills learned previously and so that
phases can be taught when the student is ready rather than
when the system is ready. . )

—~The development of multilingual and multicultural” content
far teaching language. literature, igurnallsr;‘\. speech, Jrama.
music. art. history, geography. social science and science s
effected. o

~The synthesis of special education services with the needs of
Zudents rather. than the need of the system vocurs. tutoring

" for students having difficulty in geometry. .

—There is the utilization of muiti-age (multimodal) groupings

+
a S Une’ AR eessy o qudldy adu.at en

et R Koy Would Yo hrow Une {1 30
Al Aestern Muhian Laneran halamasane

oot trimn the Mad Amerusns Srwdws Deparame
Muhigen 1977
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tor mstruction, varying the, teather-pupil 1atio to acomms

Jute snstructional rathet than mstitutional goals. '

fhe utilization of counseling and guidance services 1n buth

elementary and secondary schouls appears to involve students

in problem-solving <ituations which result in postive solu-
tons to student +. problems and/or grievances.
—The voordination of careet devélopment courses with those

Jinipline$ necessary for their vperationalization exists, €.
- physics and automer hanics.
 _There is an integration of career development cervices with

student needs. e.x.. work study or work services opportunities

for future lawyers. )
—~There is an emphasis on leatning by experience as well as by
symbol systems. ~
- Through these changes. the curriculum-is better suited to 2 diverse
population and uniquely different human beings.?*

Lastly. the Four M Curriculum is charac terized by testing based
on spedific \riteria designed to Jetermine the direction rather than
scale. The norm-teferenced, curriculum has been failing minority
and Black pour children for over one hundred years and is but-
iressed by both the testing and the dependent textbook” industties
Neither does much to facilitate human growth and development
but. rather, serves to cort human beings into winner and loser

- categories for the economy. )
~* EFFECTS OF NORM-REFERENCED TESTING

. The Four M Curriculum requires radical-systemic (Hanxe This
change would be negated by the built-in norm-rgfetenced testing
budgets -of Competency-Based Education and Bach-tuethe-Basics

programs. in fact. in these programs. testing has replaced teaching

. ' in them as the prime pedagonical device. 1f we are 1o sustain the

‘ notm-referenced curriculum and the standardized’ tests which make
it necessary. the, following yuestions need answers .

—What information will 2 standardized test gesult give to 2

Pt pagieps o,

o T ieacher about the learnet? i
. —What diagnosis will it give (or the individual learnec?

~What skills will it assess?
~How will the teacher determine the rat

jearrier? )
~How will the teacher determin

the learner?

pro—

h—\ )
‘- - ‘-( ' ’
.

e of growth of the

¢ the pattern of Jdevelopment ot

ofatbae A Surmwee fhe Suprritendents 120 Doy Rept MWahingnen V0 Puble
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~How will the teacher assess the learning stybe and how will 1,
or.she hnow the best method for.teaching this learner?
~Will - the public be infurmed as to the student pupulating .
deviation from socio-economic norms as well as the achw.e
ment nurms? Racial norms? National adult norms?
Grouping. testing. counseling, special education and career. dv
velopment placement, disciplinary practices, and promotion «ten
dards are all set by tests. Finally. prediction of success in college 1o
Jdetermined by a test. Asa Hilliard Il asks an interesting quesiinn
“Who asked for prediction in the first place?” His answer 1s. “The
politicians.” o
. In a nation of minorities, the preferred minority is still the
affluent white Anglo-Saxon Protestant male. The sorting mecha-
nisms continue to work in his favor. They are stacked his way by
the use .of the norm as the unit of] measurement. Hilliard argues

that there is no “cultural norm. linguistic norm. cognitive norm. or -

any other kind of norm in real human experience which can be
.apprehended by a standard -inquiry.”3% He notes thatfthe politics
of normal distribution-is the hard sell line which is used to legiti-
mize the test-as an objective method of distributing the authorita-
tive values of the nation. . . ‘
The Association of Black Psychologists has called for a mora-
torium on all standardized testing. and the*National Association of
Elementary School Principals has urged “an intensive national
inquiry into standardized testing.” All tests standardized on na-
tional norms derive their critical importance from a single factor
known as predictability of “predictive validity ™ In an editorial
.note.® Robert L. Williams says that standardized testing and the
entire educational system are highly correlated. Both are based un
monocultural assumptions and the notion of 4 single normal curve
for all human abilities As such, the educationilisystem and stan-
dardized tests are Anglocentric and ethnocentric. thereby ignoring
“the influx. into society of .other and different cultural groups ¥

_More_interestingly._an_application-of-the-norm-concept-to-the can-

struction of a value continuum results in the definition of a”goud
«hoo! being one where the students achieve at the national norm
—which really means that half of the students fail. Understanding
these facts ‘does not undsrmine the obdurate resistance to the abo-
lition of norm-referenced testing.

wAve thihard I The Pradunse Vaindity 8 Norm Reteremad Standadund Lests P oaset o
Sinet® The Neger Eduanonel Kevwe NS L fuly A ndee 19571 19

»Rubrrs L Willems  The Pobitus b 1Q Kaiem ond !'\m-vl The Lowrnal o0 Atss domes , g
foswes §iWinwe 1978) ) s
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ek Stone has an explanation foe this ubstinacy  Stone in-
<oets s that SAT » were constructed by an ueganization which
as become the pavchometric monopolist in the two hundred fifty
aullion Jollar lesting industev. According to him, in 1974, the
tJucational Testing Service (ETS) in a financial statement revealnd
it the  testing Godfather,” ETS; bled the American peuple vut
ot $33901.717. That 1974 income represented an’ increase 1n just
sene vears of over $14 million.® The recent decline in SAT scores
has been interpreted as a decline in achievement of learners. This
evplanation resuited in a' stampede for Competency-Based-Educa-
uen. Back-to-the-Basics. increased testing and-flunking. )

Few peuple who advacate the maintenance of standardized test-
ing have ever had to prove that they «wld teach anybudy anything
with them. Just what'tests do besides rar'. und sort is continuously
debated.? Tests Jdependent on norin-referenced curricula are
biased against the unigque demands of Black. Spanish-speaking. .
poor and handicanped chikiren. These children, who differ from
the Anglocentric norms must develop survival skills necessary to
function in the hostile environment of the «chools. Their success,

- then, is dependent on these skills giving them an extra burden not
required of Anglo-Saxons. .
" Much to the advantage of the Black poor. many of them tend
to be prepared early for independence and survival rather than for
scademic and intellectual pursuits. This training permits them to
remain alive but it does not facilitate their easy absorption into the .
American economic mainstream. This is because 4 mismatch occurs
between the Black child's background evperiences and the required
L circumstances he encounters in school. Williams admonishes us to
accomplish a match by making & Black child’s new learning expe-
. . tiences related to the material alreadv in his mental storage. These
S are the skills which will help him to survive-and learn. =
l ~_ _ _The problems--of.-Black--studentslargelv Center around disi-
- pline. ‘learning and self-concept.® To alleviate these problems.
educational strategies compatible with the growth rates and devel- I,

: opment patterns,. learning styles. cultural heritsge and socolin.
Kuistic experiences are needed.
: Desegregation and integration models either rarely address this
issue or seek. to eliminate the imputation of Black interiority or the
. l o ahuch S A Blal Popet Stendardund Tests Teue v Falwe®  Tiy Aal olegan o7
Lo Seovombes. [ Inember 1978 U S0 . !
i e B AN tame o oot
S aBorbara A Sugemte  Sasel Cultural fowees Whih Aot Selt Parctun god *o s Respun
. ae ity ot Srudenis  at Dol Drlle (hws ond Lo | Blnhard inds o M Looes 0 wued Stadin?
2, - Nee sed Lemmme A Revww ot Relerunt Ryssrch avd Promiing Posties W hengien (Y
S Newe wtuont 1w Suprtvinmn snd Lurtuulum Development 1974
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cuiRenwies of prior deprivation. The mining of the races must be

neompanied by 2 Jifferent cusricular matrix. The differences

_between human beings. male and female, Black and White, affluent

and -poue, and in religious and ethnic groups must be acknowl-
edgad by tive schoul system anud some kind of chamge must appedat .
w relieve the dispatity which results from nexglect.

The lack of positive leadership tn the area of education in the
American community is unfortunate. The retreat of the Black elite
from social activism Jirected against the system’s deficiencies nay
_deepened the chasm between the Black affluent and thellack poor.

 although Black Studies programs attempt to cofrect T4 flaw in

undergraduate education. 3cossasd comments about that in this
way:

1§ present patterns conhinue. Blak mdnéuduate eduiauon promives o
ddress only pereonal seeds by supplving upward mobility 1o the gitied,
patient of Jetermined few All ut this vill happen at the expense of
“trengthening  widet tune tivnal education and advaraed literary diffumon
smonyg the mases ot Blach-and-oppreswed people Shewed indivadual prox-
ren~ at the expense ot bigxee Whares of hteracy diffusion and interral devel-
opment an umtard but growing csims in the muist of Blak Ameruan
inanmutional bite, promuses to detsch aducawed Black elites from their mem-
bership group and to prumote war olved conflicts and separzte goals be-
tween educatnd Black elites aned the Blach masses Od- patterns of raaal
sctudarity the bachbone of much of the vrganizetion and struggle aganst
second vlass ctizenship and uneyudl development, wuddenly bexgin to crak
and theteby leave 4 growink Black powr without ity talented tenth tof
sdvamed leadership and completed strugple agatnst inequality.

Human variation temains the enduring educational enigma
because ws are not able to absorb everyone who would be compe-
tent and uﬂi\ed into the econumic system. There is an incompati-
bility between our political ideolory which guarantées equality
freedom. and rationality to ail. andd vur economic system which is
competitive and interdependent, requiring numbers of peuple to
lose. From this incompaubility there emerges-an educational svs-
tem. which purports to guarantee equal opportunity for all. but
which actually maintains social privileges and social classes in a
stratified society. Naturally, then, there will be losers in the

. schools of the United States. No change in this category will vecur

» +until the problem of human difference is faced and the scope of

human nature which Hawkins presented 15 accommodated. The

four M Curniculum offers this opportunity. Once human varation
od fur, equality will exist in educational programs. And
of equality, freedom and rationality rest.
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MYTH

. B

Once diagnosed as mentally
retarded, a person remains
within this classification
for the rest of his/her life.

If a person achieves a low
score on an IQ test, this
means that his/her adaptive

skills are also sure to be sub-
normal.

Children with Down's
Syndrome are alwvays happy,
compliant, and pleasant to
_have around.

The retarded go through

different learning stages than -

normal individuals

Children classified as moder-
ately retarded (often re-
ferred to in the past as
"trainable") requizre a radi-
cally different curriculum than
do children classified as
mildly Tetarded (often re-
ferred to in the past as
"educable"}. )

It is valuable for the teacher
to know whether or not the

child's retardation is due to
.brain damage.

FACT

The level of mental functioning does
not necessarily remain stable, par-
ticularly for those in the mild
classification. ’

It is possible for a person to have

a tested subnormal IQ and still

have adequate adaptive skills. Much
depends on the individual's training,
motiviation, experience, social
environment and other factors. -

In general, although they often are
tractable and good-natured, the idea
that they are significantly more, so
than other children is exaggerated.

Many studies indicate that the learn-
ing characteristics of the retarded,
particularly the mildly retarded, do
not differ from those of normal people.
Retarded people go through the same
stages but at a slower rate.

While, in general, academics is
stressed more in classes for fthe
mildly retarded relative to the mod~
erately retarded, this generalization
does not always hold true for individ-
ual children. Each child has a unique
set of characteristics and needs.

While the diagnosis of brain injury
may be important, for the medical pro-
fessional, educators gain no useful
dnformation from such information.
(Kallahan & Kaufmarn, 1978)
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MYTH / FACT
| : ! $
l. Learning disabilities have Special educators now believe B
nothing to do with environ- that a poor environment may
mental disadvantage. be a contributing factor to

learning problems.

-~

2. Learning disabilities are not It is possible for both mentally
related to mental retardation retarded and emotionally dis-
or emotional disturbances. turbed children to have learning

disabilities-that 1is, not to
achieve their potential.

3. Ali learning-d}sabied children Although more learning disabled
hdve brain damage or dys- children are found to have
function. central nervous system uamage or

dysfunction that "normal" child=-
ren, it is possible to have a
learning problem without -any
evidence or brain damage.

4. A child who is mixed-dominant While there is a slight tendency
(e.g., right-handed, left-eyed, for mixed-dominance to occur
left-footed, and right-cared) " more frequently in learning dis- .
will have a learning dis- abled compared to normal children,
ability. there are many.children who

learn normally who are also mixed-
dominant.

5. All learning-disabled child- While perceptual problems are
ren have perceptual problems. more frequent in learning-dis-

. abled children, as curreatly
2 classified, some do not evidence

perceptual problems (Hallahan &
Kaufman, 1978).

I+




MYTH

~

1. Most, disturbed children escape
the notice of people around
them.

2, ,Disturbed children are usually
‘bright. \

3. Children whose emotional dis-
turbance exhibits itself in
withdrawn behavior are more
seriously impaired than are
those whose behavior is
hyperaggressive.

4, Disturbed children need, above
all, a permissive environment
in which they feel accepted
and can accept themselves for
what they are.

5. Only psychiatrists, psycholo-
gists, and social workers are
able to help disturbed child-
ren overcome their problems.

6. The undesirable behaviors we
see a disturbed child perform
are only symptoms of the prob-
ledi’, the real problems are
hidden deep in the child's
psyche.

FACT

Although 1t is difficult to
identify the types and causes of
emotional disturbance, most dis-
turbed children, whether they
are the aggressive or the with-
drawn type, are quite easy to
spot.

Relatively few disturbed children
have above average intelligence;
in fact, most mildly or moderately
disturbed children are around 90
in IQ, while most severely or.
profoundly disturbed children,
when they can be tested, have
scores in the retarded range,
is, around 50.

that

Children with aggressive, acting-
out behavior have less chance for
good social adjustment and-
mental health in adulthood.
Neurotic, withdrawn children have
a better chance of getting and
holding jobs, overcoming their
emotional problems, and staying
out of jails and mental hospitals
as adults.

Research shows that a firmly
structured and highly predict-
able environment is of greatest
benefit to disturbed children.

Most teachers and parents can
learn to be highly effective in
helping disturbed children, often
without extensive training or
professional certification.

There is no sound scientific
basis for surmising hidden, un-
derlying causes; the child's
behavior and its social context
are the problems.. (Hallahan &
Kaufman, (1978)
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MYTH

Cerebral palsy is a conta-
glous disease.

kY

Most children with cerebral
palsy have average or above-
average intelligence.

The more severely crippled
people are the less intelli-
gent they are.

People who have physical dis-
abilities always have psycho-
logical problems.

People with epilepsy are
mentally 111.

Arthritis is found only in
adults, particularly in the
elderly.

Tuberculosis has been com-

pletely eliminated as a public

health problenm.

-

Tuberculosis ia.a disease
found only in old people.

Tuberculoeis 13 a disease of
the lungs.

Cerebral palsy is not a disease’
in the usual sense. It is not
contagious or progressive, and
there are no remissions. It is
a result of brain injury before,
during, or soon after birth.

The average tested IQ of children
with cerebral palsy is lower than
the average ‘for normal children.

A person may be severely crippled

by cerebral palsy or another con-

dition but have a brilliant mind.

There is no personality type
associated with physical dis-
ability.

People with epilepsy are not any
more or less disposed to mental
illness than are those who do not
have epilepsy.

Arthritic conditions are found in
people of any age, including
young children.

TuberculosSis still exists as a
health problem; although great
progress has been made in its
control and treatment, it still
occurs, particularly in poverty
areas.

Tuberculosis is found in all age
groups.

Tuberculosis can infect almost

any organ system, though the lungsa
are most commonly involved. The
larynx, bones and joints, skin,
gastrointestinal tract, geni-
tourinary tract, and heart may
also be infected. '~ (Hallahan &
Kaufman, 1978)




MYTH

Children with langu:- e dis-
orders always have sy 'ech
difficulties as well.

Individuals with speech
difficulties or language dis-
abilities are always emotion-
ally disturbed or mentally re-
tarded.

A dialect used by someone
from a culturally. different
group 1s in reality a speech
disorder. ’

]
Stuttering is primarily a dis-
order of people with extremely
high 1Q's.”

‘Chiidren who stutter become
stuttering adults.

L)
«

Disorders of articulation are
never very serious and are
always easy to correct.

A child with a cleft palate
will have defective speech.

There 1is no relationship
between intelligence and dis~
orders of speech and language.

£
TP-5
FACT

It is porsible for a child to
have a good articulation, and.
speech flow and yet not make any
sense when he or she talks;
however, most children with laorg-
uage disorders have speech dis-
orders as well.

There are many children with
speech and/or language disorders
who are apparently normal in
cognitive, social, and emotional
areas.

It is widely believed today that
dialects used by children fro>
minority groups represent valid
languages with different phono-
logical, grammatical, and syn-
tactical rules.

Stuttering can affect individ-

uals at any levei of intellectual
ability.

bYome children who stutter con-
tinue stuttering as aiults; most,
wowever, stop stuttering during
adolescence. Stuttering is pri-
marily a childhood disorder.

- Discrdaers of articulation can make

speech unintelligible and it is
sometimes very difficult to:
correct articulation problems,
especially {f the individual is
retarded, disturbed, or cerebrally-
palsied.

The child born with a cleft palate
may or may not have a speéch dis-
order, depending on the nature of
the cleft, the medical treatment
he receives, and other factors
such as his psychological
characteristics and the speech
training he receives.

Speech and language iisorders of
all types oncur more frequently
among individuals o! lower in-
tellectual ability, zlthough it
is possible for these “'sorders
to occur in individua.: ho are
extremely intelligent. (Hallahan
& Kaufman, 1978) ‘




Legally blind people have no
sight at all.

The blind\have an extra gense
that enables them to detect
obstacles.

better acuity in their other
senses.

abilicy.

The blind are helpless and
dependent.

1f partially blind people use
their eyes too much, their
sight will deteriorate,

Sseing-eye dogs take blind
people where they want to go.

‘

The blind automatically develop

The’ blind have superior musical

Only a small percentage of those
who are legally blind have abso-
lutely no visifon. The majority
have a useful anount of functional
vision,.

~

The blind do not have an extra
sense. They can develop an
"obstacle sense,'" which is not
1nhetenc provided they nave the
abilicty- to hear.

Through concentration and attention
the blind learn to make very fine
discriminations' in the sensations
‘they obtain. This is.-not an auto-
matic sensory acuteness, but

rather represents a better use bf
received sensations.

The mugical rability of the blind
is not necessarily any better
than that of sighted people.
Apparently many blind individuals
pursue musical endeavors because
this is one way in which they can
achieve success.

With a good attitude and .con-
structive learning experiences, a
blind person can " be as Independent
and possess as strong a person-

ality as a 'sighted person.

»

Marginal only infrare conditions
is this true; visual ability can
actually be improved through
training and use. Strong lenses,
holding books close to the eyes
28 much as possible cannot haram
viasion.

-

The guide dog does not "take" the
blind pexson anywhere; the person
must first know where he or she
ia going. The dog £# primarily a
safeguard against unsafe areas or
obateclss, (Hallahan & Kaufman,
1978)
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Deafness leads automatically
to inability to speak.

The deaf child is 'nherently
lover in intellectusl ability.

Teaching the manual method of
communication ie harmful to

the chiid and may hamper his
development of oral language.

A hearing aid is of no use to a
person with sensorineural
hearing loss.

Hearing aids should not be
used for hearing losses that
,are very mild or very severe.

A hearing aid lets the person
hear exactly as does a normal

person.

-~
v
-

Hearing losses in the high-
frequency range cannot be
corrccted by a hearing aid.

Even though hearing impairment,
especially with greater degrees
of hearing loss, a barrier to
normal language development, most
deaf people can be taught some

use of language. S5

It is generally believed that the
intellectual capacities of deaf
and normal children are the same
at birth, although the use of
these abilities may differ depend-
ing upon language-dependency of
concepts, motivation, learning
experlences, parental instruction,
and other factors.

r

Most educators are acknowledging

now that a combination of the

manual and the ‘oral methods,
according to the needs of the in-
dividual child, 18 the best approach
to teaching communication skills.

While not as useful as with con-
ductive hearing losses, hearing
aids can sometimes help people
with sensorineural impairments.

There are no hearing losses too
mild or too severe to prevent a
person from trying a hearing aid.

-

No hearing aid can ever completely
compensate for a hearing loss;

in general, hearing aids simply
make sounds better.

This is no longer true because of
the development of hearing aids
that can be worn in places that
do not involve amplification of
distracting low~frequency sounds
(Hallahan & Kaufman,. 1978).
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