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F ()REWORD

I With the passage of Public Law 94-142 came the'challengeto

thelPublic school system to/educate handicapped children in

reular classrooms, the ledit restrictive environment in many

instances. Fbr many teachers, the presence of handicapped din-

drtn in their .classes presents problems which the teachers are

ill-prepared to resolve.

nartin (1974) identifies attitudes, fears, anxieties.,' and

, possible Overt.rejection' as barriers to the placement of Nandi-
.

capped children in regular classrooms; More7er, the plaCvnent s;\

_of Black, and other minority group handicapped children in regular

,
P

classrooms presents problems stemming from the race, culture,

and socioeconom'c level of the students. The minority handi-
, ,

.

...capped child is confronted by' the, teacher's lack of.sensitivity

(to Alnd positiVe/alung of cultural differences asevell as 'hii/ ,

. ..

. .

her .inability to Use teaching/leiTning'strategies an develop -,

,
.

. 7,-"..

and/or rewrite curricula in response to the heeds of minority , s'

0.
4

. .

students. fn additiOn,
.

th me ter "minerity"-hag the .connotation
, 4 '4 . , e

: . ' . o.,.t_
of being Jess thanother-genps with respect to pOw4r status;

and tyeatment,(Chinn, 1979).
.

A.t

To assist teacher edUtators to overcome these problems and

. o 4, !,.

to'implement P.',L. 94-142, NABSE/TAC has developed, this";eries'
.

.. . .

.
.

©f ,modules.. It 'is anticipated that these-modules-will he infused
4

-12,

, ,

.
4

. .A ern teach edlication, sprograms at historically Black:inititutiOns
.

..4.-'

.

*

_.) .

.
. .

and, thereby, serve as-vehicles to encourage and inspied, pre-

ervice teachers_to use their minority perspectives 'and expertise

or'the binent,of special-needs minority students in-relation

Ao-,TA,i 94..442. , !

.4
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There are five instructional modules in this series. This

instructional module and others in the series addreSs the problems"

faced by Black handicapped and other minority handicapped Atu-

dehts. The'spirit and letter of P.L. 94 142 are explored

-

relative to their problems.' The modules are as follows:,

c

P.L. 94-142 and the Minimitdy Chitd

Minoicits-ffandicappOW StudentA: .A6,6e4Ament 146(Lea.

and Pnact4e4

Ths DeveZopment and Paive4y o6 Insttactionat SeAvice4:

A Commitment to the Minotkty Handicapped Chad

;Stieticiutt.ing 'the _Lea/ming Cti.ma-ie Sot Minotity Handi-

capped Student4 3

VaZuLng th e-Divenzity o6 Mianpkity Handicapped Studento

The module P.L. 94-142 and the Jiinbi-itir Child is to be
4.

used. first. Thereafter, the teacher educator may
.

\

4

.any of the remaining modules as appropriate to the

A
,

i
her student population. -,

.
?

, .1
. eb

.

- *
I .

.

All childrenshavea tigilt to equality of educ tion. The

ose'to use

eeds of his/

National Alliance of Black School, Educators believes th t through
..

.

ffort§ such as those of thp Training AsSistance eater e ualily
.

of educ'alional opportunity for Black r minority
, s',-

students can be attained.. .,
.

.'1,'

I',
4

$ -

Chinh, P. Fhe excepfiondl mirioii,ty, child: issues and
#

.

some.ansWert.. Exceptional' hildrens.1979, 45, 532-536.

- iiite \'

,. . .
.

.Martin, E. W., Some thoughts on.mainstreaming. Exceptional'

,Children and o
Youth, November, 1974 150 -153. '-- ,

t

,
.
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,RATIONALE

Prospective teachers must be helped to develop great

sensitivity 'to the,dynamics of'human interaction and development.

They must understand that the optimum environment for the growth

of children depends as much upon the attitudes and value, of

4
education pervannel as upoA the facilities ard other resources

of the educational setting..

Evidence'suggests that children who. are labeled:as handicapped

/ and .children
who'ure-disadvataged by race, ethnicity,-and /or

socioeconomic status share many of the ,sametproblems in schools..

/
r ,

Their attfibutes. andbehaViors are negatively perceived. Too

seldom are these ttributeS 'and behaviors seen as positive coping 1,1\11.

f

mechanisms which arise
b
froth the- unique experience of the childifi

interacting with his/her environmehts;2xceptiorality, difference,

/

i.deficit, and other characteristic are culturally defined which

serve to separat.6-those 'who meet the social and cultural norms for

I .

Those persons originally responsible for the .selective re-

behavior and vorth from those wh'o do.not. One, is only exceptional.

hen one is perCeived'as exceptional by society. Beca'use of such
1

AL, 'perceptions, Zany poOrt., handicapped; and minority children have

been selecti141y removed from schools or, ;at least-,.from school

-rooms populated by the'normative group known as the majority.

moval of children are now being required to return them to regular

.

1

0



classroom settings and to provide ,then with equal Access to ed-

'ucational oppoftunities. Legal reqUirements, however, will not

automatically change the behaviors and perceptions of education

personnel. They must, somehow, be brought to undergo the.painful

change proce s which can make them open. to cultural diversity,

able to value ifferences, able to empathize with_the develop-
\

mentally. handicapped,,and willin and abbe to consciously nurture .

.. . ,

and foster the positive sel conNpt of children as a prerequisite

eil

,

for'th children?s learning.

.

. . I.,

While the legiSlation Public Law 9:?-.11kput into place a
.

..

structure and process for ems.uring the rights of the handicapped; ,

. . .

%
.

1
.

it could not legislate the change in perceptions, attitudes, and
. .. .

feelinks necessary to make it optima'1iy successful, in-accomplishing
-

,

.
,

its putposes..'This module provides"tht teacher educator and

pieservice teacher with a vehicle through which he or she may

identify and explore his or, her under:s:tanding; attitudes an4

r-
feelings' toward those who are minority,iandolandicappedi

tan

tti

,\

A.

4

..v

it
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*G"o

..

The 'goal of the module. 'is to provide the 'following. information

. \ . t
. ,,

.
,

,

.

about, minority, handicepped students:
,_ ll't 4.

r

.attitudes _that affects them. academically and

socially;

characteristics of specific handicapping con-

ditions, and- ;

c teaching/learning Stretelgic,s to enhance them
.

. 1

academically: end socially, !$
.

,

9

%,
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ORGANIZATIONAL PLAN
\

This module is-designed toacquaint preservice teachers with

the issue and plight of 'culturally diverse and handicapped students

in the public education system. Teachers are shown how their,

attituded affect the education of.childien who are different an&

are given strategies for working effectively with"culturally di-

verse and handicapped children.

This' module is designed to be presented in three (3) 50-minute

classes. Presession'activities to fatiliarize teacher educator

k
liththeldodule have been includedt.

."PRBSESSION

1. Read the-entire module including handouts-. _

.

2. Obtain-and preView.the suggested filmstrip.

3: Obtain and duplitate handouts.

4. Make transparencies-.

5. Read additional materials -on the education of the

handicapped.. ,..

CLASS

Materials

Instructional Plans

rh'
4 Equipment

HandoUts

. HO I-1 The Exceptional Minority Child:
Issues and Some Answers

H0.1:2 Many Teachers Wonder.1'.Will the -

Special -needs Child Eller Really

Belong?" '

Prt-ag.stssment Test

Letttire "I

ti

t '



CLASS

Materials

r

Instructional Plans

'Handouts

,1

Equipments

Overhead Projector

HO II-1 'aeaching the Behavior Dis-
ordered, Child .4

HO 11-2 Teaching Reading to Mainstreamed
Serisory Itpaired Children:

. .

i HO 11-3 The Language Delayed Child ,

in the Mainstreamed Primary
-Classroom .h

Transparencies

p.-1 Misconceptions of'the
'Mentally Retarded

TP-2 Misconcenlioni of the
Learning Disabled

TP-3 Misconceptions. of-the
Behavior Disordered .

TP-4 Misconceptiong of the
Physically :Disordered' .

.

I "MiscondeptioAs of the. Speech and
'Language' Disordered

. TP-6. 'Misconcepticins.of the
Visually. Impaired

4

TP-7 Misconceptions" Of the
*

-Hearing Impaired

Ledture II

telils' Equipment
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COPYRIGHT INFORMATION
,

0

1 -

.\ , -2

Identified below is copyr'i'ght infdrmat,idn on.all:articies

that are recommended for use in this modUre:-.Some articles
,;(

4

requir a fee rd others do not. The articles that require no

fee are included in the module. NABSE/TAC offers this infor-
,

tion to facilitate, our securing the articles.

Handout-I-1.

Chinn,"P. The exceptional minoxity child: Issties

and some answers. Exceptional Children, 1979, 45. '

Publisher:

Council!. for-Exceptional Children
1920 Association Drive; ,
Reston, VA 22091 Available 'in-module; 1

'Handout I

& . j

Johnson, D. *Johnson, R. Many teachprs wonder...will
the special. needS"chil:d 'ever really belong? 'instructor,
1978, 87, 152-54.

-Publisher:
.

,

.

/
,

, .

Instructor Publications, Inc,
,7 Bank Stfeet;

-
.,--

'Danville, NY 14437 , t
, Available in module.

1

Handout

Av

.Neel; R." Teaahint the.behavior disordered-child.
'Early Years, 1979', 9,

fr

"-Available in module.

Publisher:

Allen Raymond, Inc.
,c):. Box-466 ..

DariPw,'CV:06820

"*.

- viii

44

L

.
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Handout.II-2

Degler, & Disko, V. Teaching readingsto mainstreamed

sensory impaired children. Reading Teacher, 1979, 32,

921-5.
f--

Publisher:

IRA Inc.
_800 Barksdale Road
Newark, DE 19711

Attn: Prudence Blades

Handout 11-3

'Mailable in module.

,
-.. \

Scofield, S. The language-delayed child,in the.main-

streamed primary classroom. Language Arts, 1978, 55,

,719-723.
4,, --

. . ,, -

, .0

*Publisher:

National Council of Teachers
-Elementary Section
11,11 Kenyon .Road
Urbana,, 1,1, 61801

Handout III-1
p, .

..'. ,
,'

.

, ,

.Sizemore, B. The four m curriculum:. A way .to shape

..-- the future.' Journal'.of NegroiEducation,1979, 48,

341 -56. '; ' ,-.- , .
, .

'.. A
I.

Copyright. held by ,, '

of Engliih,

Available in module.

HowartgUnilsity
General Edutation,'.

:P. 0. Box 311
Washington, DC .20001 Availake in module:

o

.

ti
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BehalOoral Objectl.ve

Enabling ACtiv4y

Teacher Educator
\

Student Materials

1. The _student will be-able-to
discuss, the theories of -.
-cultural deficit:,anad.Xif-
erence relative to the ed-
ucation of culturally
diverse 6hildien.

I

go'LectureI

\

'Lecture II

I.

. LectCe-e I: Diversity in
spective '.

1 .

Handout /-1: The Exceptional
Minority Child: Isspes and °.'

Some Answers

2. The studenwill be able to
tell how teacher att,i-udes
affect the education, of
culturally diverse students

Lecture I Lecture II . Lecture

. The student will be able td-
discuss ways, in which to
facilitate, the 'mainstream-
*ing .of ,special needs atu-
'dents. V-

.

Handout 1-2: Many Teachers
Wonpr...Will the-Special.
Needs Child Ever,Realfy Belong?

.

s
.1w4.

t 0

15.
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HANDOUTS, TRANSPARENCIES (APPENDIX)

Handouts

HO I-1 The Exceptional Minority Child:
Issues and Some Answers

Many Teachers Wonder...Will The Special-
Needs Child Ever Really Belong?

.1
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PROFESSOR\:

DATE:

J

4 ,
. ' r

Valulu the Diversity of Minority Handicapped Students

PRE-ASSESSMENT

<,

DIRECTIONS: Far each.numbered item there.ig. a lettered.set,pf
alternative answers or completions.. Select the BEST
ONE for each item.' Circle, your response:

Which ONE.of the following is,NOT a value cluster that

affects the socialization and learning style of children?

a). communication styles- - ,c) eating-sleeping.styfe%
b) human relations style d) incentive-motivation 'style

,

2) Which ONE of the following is NOT a strategy for developing

cultural
I

sensitivity?
- .

. .
0 .

.

''.1 - a)''
,

holding that encourage students to 'air

biases -

.
.

. 1)). .modifying curriculum to-reflect minority student's
value clusters and skill needs-

-- .e)/ exhibiting positive behaviors in interacting with
minority handicapped students

d) isolating handicapped ,students that do not fit in with

nonhandicapped'students

The'phY'scially disabled are-individuals-1,410 have

a) .limited Physical'movement
b) cognitive. problems as well' as. phySical probl'emsf.
c) functional problems with physical abiliity and medical

tonditiOnS which-affect stfength..and stavina

0-,,problems with trunk control and

, 4



DIRECTIONS; Each numbered itele-is preceded by I (true) and F
,.

!
(false). --sgircle'T Or F to indicate whether the state- 4

# .. ment,i's true (T) or gaIse (F). .

.

. V%

P
) I

s

.

T 'F . . The theory of cultural .deficit incorporates' as one element

the idea that 'children who come to school lacking middle-

class constructs and beiiiyior are 'ready' for. School.v
.

The theory of cultulal. difference ,incorporAteS....as one
T.: ,F"

,

element the idea that children who tome- to,school aacking

Mciddle-class constructs and behavior& are 'r'eady' for

' .

school. , ..

.

i ,

t F 6. Curriculum forkphySically °disabled studentS typically re--

quires substantial adaptations.-

P 4. Visual aids that supplement instruction afe. important fdY?.,-;.

, hearing. impaired studentS.

T 'F 8. Visualay,impaired students require i limited amount Of--"1-

special education material.
. .

T F- 9. Language arts lessons can be structured to provide stimu-

' lation act4ies for Speech and ldhguage disordered stu-

deirps. - 0 ,

, . ..

'T F. 10. When possible, teachers should ignore the provocative =,

,

behavior exhibited j)y'studfnti with,behavicir problems.
, ,

r'
'T 11. Selection of a task pte.student owleatn and determini

` - ration of a meth6d for teaching the 'task are-not important

.

factors 6 consider wheniworking with learning disabled

students'. . ,

10

DIRECTIONS: For each .'numbered item, supply the correct. response.
. .

12: .Special aids that visually impaired students may require

are :
,

)

'I

". o

1nStrOctXanal, aidi suchas v '
-

.:= may be, used .

,physiCallytdiSah10;,st6dents in oral and written,-
N.%



'DIRECTIONS:,. Each lettered set, of headings 'is follOwed by a

`numbe.red set of items. For each item Select :the ONE

'MOST' CLOSELY" RELATED heading and place the 4etter' of

the heading on the line pr&eding the, item:.

/4. a). BehaiiOr disorders, e)

b) Learning- disability f)

C.

c) Multiple. handicap
d) Deafness-,' h)

Blindness
Mental retardation
Impaired hearing -
Visual impairment

t .

A disorder in'ione or..mdr,:of the baiic psychologiCal pro/
./ ..

cesses involved in understanding, or using language' spoken
.1..

of written, -which may .manifest itself in an impet

ability,to listen, think, speak, -fead, write, ape

mathematical 'Calculations. '', ', *---
.. 1=

,--
N ...'4 ,

.Liinited,visual-acuity which,ddske 'corrective lenses

4..limits learning through conventional methods. si

Those.. who chronically and' markedly their ea-

vironment. in soca.1J.y unacceptable- amid /or /personally
but who can tte taughtpOre socially

'acceptable and personally grafifying,,,be/hayior.
.

, Absence of hearing tin both ears' fq:;.4v practical purposes:

Significantly subaverage general iiiieilettuar futioning
existing concurrently with defiCits win, adaptive behavior

and manifested during the delielopOe.neal period.

,ESSAY:. Be .brief.'
i ,

, i.r,..,
.1.,.

A:S.14Scuss the impact'of teachatfituaeS,,gn the education ,

of culturallY --diverse- harickiCapi*k,.itAidntS,: -"-, s -f"
.-4,.

. ,

-',16.- -4DiScUss..wayst6 facilitate7.the mainstreaming of special".

,ineed$.,Students:,
4. . ._, . ,... el ,Z

:. / . .
., ,

Tiscuss the impact -of, cultural.' diVersity' on,curriculum.
.....

`-e 11.

.0
Z.,?

4
.4
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* 1.

Every' individual is in certain respects;

to, .like all other individuals;-

o like some other individuals and;

;like no other",individuals.

Human diversity resides in the latter two conditions, those

,qualities, which mark' the individual as being somewhat Aifferent

C

or as bein&-unique. There are common features in the biological

heritage of all individuals. Some features are unique to the

species; an erect postufe, an:ability to_grasp, three-dimensional

vision, -and a nervous system which permits elaborate speech and

).Jegriiing, are characteristics which, taken together, distinguish'

hoMo_sapiens from .other.' Species. In additioni, the individual .s

born and reared in a social gioup since human-beings can notaffortt

t:42aban.., dpn graup,life., Every hu m4n'-being nee dS theioye of others
r

',and' .,the surviv4;,of thespecieS,,requi* th& support af the group.
"*.'.

Within the,-groUp'the glearnS,from experience and ffom
- , . ,,- . . ,

0 et members of the group, that isl'theaccumulated wisdom of Ile
-,.t.

','. .

gfoup,,,..yhich, is ,called,"culture"1., tuItUte:provides ready made.
- .

.

solutions to'humanlixobleMs. CUituteserVes the pdrpose °"far.
-

Utik; eingt.that int,,tinct serve* for rower oriters of animals.

ditionally s,ome,:,similiatities,inhumgri. development, and

-ro duct=hUman, er., son alit tem from the AailysAtiS f gd. t,ion§
.

' frustrations of i ,',ef..' , hese,,frustrations may be caused, for .

...,

kam e; -the_weather siOlogical!.,conditio4 within? he

- , --

a e_restrictions iniPased.* Authot4y;, or by sanctions

Mib



impoied by the society. SueTexpyiences of satisfaction and

frustration are. universalior all individuals everywhefein spite

of_differng physical and sociocultural contexts. Sothe ex-

,Teriences which are shared by membersof a sociocultural group

may produce enough-recognizable similaKities. to be identified as

national characteristics or to4roduce identifiable group'fraits

whidh go.beyond' membership in a particular society. Thus, farmers,

Clergy, intellectuals, sthdents, and other, persons grouped by

vocation; occupation'or ability show many similarities the world
.

over.

Finally, there are Ways in which every individual is unique,
4k ,

An- individual's modes of. perceilang,.feeliiig, and behaving 'form

characteristic patterns which are the product of the unique ex-

perience of the' Individual as he/she interacts with inherited

biological material, with the physical and .sociocultural context,
,

and with the individual perceptions off the world which are present

at any given moment:

Mus, .there is'uniquenabs in-each inheritance and

-"uniqueness in each environment but,,morp particularly,

.
uniqueness -in the number,,kindS, and .temporal' order

of critically determining situations,vencounterect%in
the course, of (Kluckhohn..& 'Murray., V. 55)

-
.

The enormous diversitie-s' of the human.fathily flow from the

unique experinCesof %ndiv,iduals and. groups, which. accompany.

their interactions with .their various environments. Unliappily,

. .

uthan5cparaCteristics which result from these interac'tions.

,0T,..t0o,OftWunfayorabp'-evaluated by the society within whiCh
.,

i4idIvidual+roOxle. 'Deviation from the accepted Aormand.



these norms differ from one sociocultural group to another, may

be regarded,with fear, contempt, dislike,' impatience, or con-
:

descension/ A healthier point of view was expressed by the

American Association of Colleges of. Teacher Education in Novembeli,

1972,- namely, that there is no one m6del American. Diversity must

be seen at A positive force in a society whichprofesses commitment

to and xespqct for the intrinsic worth of every individual.

The major provisions of Public Law 94-142-,namely, free

appropriaie-education, an individualized education program, least

restrictive environment, nondiscriminatory testing, and due pro-
.

ceeS-prom"dteindividuality and cultural diversity. The mplement-

ation of thdse provisions, however, rests primarily with the

regular classroom .teacher and other education personnel whd will
(

work WithStudents possessing handicai5ping conditions. Many of

these-students who will be integrated into regular classrooms
.

.will be Black or some other.minoriey whose cultural background,

previous lepbre in special classes; and/handicapping conditionsmili\
. .

render'them different from middle-class students, the group on

which'the-publiC school is structured. In P. L. .94.:142, the term

uhandicapped children" means those children

o: deaf

deaf'-blind

orthoped4ailylimpaired

ieridusly emotionally disturbed
,

ipecific learning disabiritl

speech- impaired

evaluated as being:

other health im-.
paired

o' 'visually handicapped'.

mentally retarded
1-

: multi-handicapped
. -



-Childrenwith- -these_impairments need special eduCation and special_ _

services which is to be provided in the least restrictive en-

vironment.

if

What will the middle-class oriente teacher need to. know about

cultural diyersity And handicapping conditions to provide appro-

-.
priate and equitable educational opportunities. to minority students?

Di..66e4ence Vn De:tcicit

The diversity'of Black and other minority.)tudents can be

viewed'in two 'different -ways. If one subscr es to the theory of

cultural deficits, hyhe will view the chiadl who comes, to school

. .

And does not function as a middle..7clais chifd is ex pected to
) , ,/ ,

.

function- as unready because of n inade'quate 'home -environment.
.

.

Those personlqlko subscr d, to th theory of cultur 1 difference
.

, I

will view. the child whb .comes to school and does not function as.

=middle -class .child is expected to ftinc on:, as different from

,

i
.
,

0-,,mid416,Class6ild as a result of cultur I di ersity. This

thildis different is nevertheless ready for school and 'capable

earning,.

977) tal* the position that it is the',school's

o be ready to teach the culturally different.

is the 1;choops responsibility to be ready

and capped Black and, Other .minAr4ty handicapped Students-
..

as'srooms..::. To,'aSsikt.educatorS: and auxiiia* per-

carrying out #1eit.,M4Onsibijitips, Public LaW 94.-142

oceauT:4
acitlitipli. the underlying

3.



.
.

.4..;,,
-

.

,--
-.

premise of'public education must bi to recognize and aCcept

individual differences restating from ethnicity, race, and handicap

.

,

and to provide an environment and programs-that enhance diie,10rsity.

o
. . .

The effective classroom teacher of Black and minority handicapped

-.studentsisomewho_mipws_the culturalli_different student and

the handicapped student as a hUman being whose cultural context

and/handicap has made him/her different from the non-handicapped

white Middle-class,in learning style, but not any less capable

and valued.

Teachers 'Attitudes

, 1 .ow I .

The school commonly anticipates from all students white' and .

.,, A ,
t

middle-clals cognitive styles, behavior patterns, values, and
.

.

.,;-
-.

. ,

communication. modes. Black, handicapped, and minority handicapped

tO . .-
, d. o

students however bring into the classroom skills, attitudes, and

.. \,
- .,,

,

,a set' of experiences that- differ from those of the white middle

claSi.- These differences adirersely affect teachers with g middle-

:cliss..orientatiam. '146.),b regard.to, differences in cultUre,
..,

socioeconomic status and race, teachers engage in practices upon
a

play, .attitudes ibwardstudenis which imply the teachers'

nfavdrable,eyaitiatiOn of the students or their 'behavior which affect

- r , .

tuden acadeMic peWorma nce and which perpetuate 'a caste

1

(Jacobson .$ROsenthal, 19681),anier, 19,75; Ogbu,

-,

..,

:Shipman 1976;; Silberberg & Silberber' 1974;
,,,

. ,

-

itY handicapped
ciiildrehhave been the

,Y 4asiessmentassessment.,,. se4Arregaont.and
benign neglect



their race, ethnicity; socioeconomic status and handicap
.

influenced the diagnosis of their learning capacity, and subsequent

).
educational placemen t. Prior to P. L.°94-142 few if any safeguards

had been used to protectothesechildren from receiving an in-
,

appropriate education. .In addition, teacher education institutions

in many instances:have failed to change the attitudes of preservice

teachers toward Black* children. Anne Stein (1971") states, the

following:
/'

,Three centuries of racism have already repared the

mind and insulate'd the heart of the t aches candidate.

When his classroom has Only Black Ch dren in it, the

teacher is ready to believe,without q estion that these

poor children are so deprived and their home community

so depraved; they Inn 'not' be able to learn very' much.

Socioeconomic status is a factor In the.quality of education

that'a-child :receives. According- to the .1968 report" of the

.Prisident'S Cbmmittee on'Nental RetaTdation, a,bhild'in a low
,

income-', amilyr rural or urban, M'ai.fiftten'times more kike/y to

.be-diagnbsdd 'as retarded than pupils whose families had' higher

4ncomes;(President's Committee on Mental Retardation 1968):
.

Evidence of racism is documented in a 1912 'study by Sulliiian

:12-1cwhit*,riCe 114,shown,at a significant impediment tb a Black
3

not444040* ret*iyikii:4.,edkatioti that did not
*succteding,iwthe publia school system. The study re-

P.', -.

ale narked -IdifferenceAntween.teaaex interaction with Black

14...
f

ancrm?.th' white }students when' both had been randomly

ted-nand non-gifted: Black students were "given less
4

.

nosed, tbre, praised less, and ariticiAd more.';

0

0



The Rosenthal and Jaccakspn (1968) study showed the effects

of teacher expectations on student achievement. In this study,

tit

teachers were told that certain children had great potential for

intellectual growth. The children, howe er, had been randomly

identified and thlis, haft no more poten 1 than any -randomly

selected group pf children. months later, the children

identified as having Potential for intellectual growth had made

substantial gains on their IQ scores, while the other children'

riot identified as having potential had not. Apparently, teacher

exp.ktetions served as a self,- fulfilling prophecy.

The-attitu es o,teachers also influence4negative categorization

and placement of Black and other minority group students. Lanier

(1975) found that bothBlack and white teachers referred Black

students, to Educable Mentally Retarded (EMR) classes more frequently

than tfie?-referred white students even though both groups of

stuctentsmanifested similar characteristics.

'The'effect of teacher attitudes and values is indicated in.'

studies by Mercer (1973) and Silberberg and Silberberg (1914)..

.Mercer reported a Clisprdportionate number of Black students classi-
.

fled, as educable mentally'retarda. Silberberg 'and Silberberg
a

noted the 'teacher's value judgMent as 'the variable that affected

the more pessimistielabering of and prog4osis for Black children

Whor.were experiencing
the4samelearning.problems as white children.

who were more 'positivelyvely libeled. Blacks were labeled mentally

retarded; whites were labeled-lvarnini diSabled.

study by
, -

Shipman (1976) A low-income children who entered

ava

OM.
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.

school with the saMe,average tiif-etteem as. middle-ihCome children

.4k revealed that after three years ihe self-,esteem-,of the lbw- income

children had dropped below that of 01,e, middle - income -children.

These findings have implications for, teacher

income -children.
0

- Negative labels- such. -as E.MR, disadvantaged, .-.and slow-test
. \ ,,

.
. ./-

.
scores, cultural group, grace; and i'ocioedonomic level influence'

-, . . , A .
9

. . .
.

.

teacher e4pectatiOns and the Vlimate in-yhich children learn.- These

_factors' have a debilitating effect on .Black. students' because

expectations of low-

students =utually live up to their teachers' expectations.. a-This

I a.

is -disconterting, betause "Many teachers regard Blacks as intellect1,-
. -

,Ually4. inferior aid do not expect 'them to' do, well (Ogb*.4,,,l79?,B) .' '

-..--- ....$ .4 --,:exti....4.,!,..4.. ... ,--0,-,, , - . 4...;,4,-,,, --,F
.. . 4W

lry. educators view_handicariped tttident-S:.as ,less Capable of learnint,'view:
-1. .

thari non - "handicapped ,student -i ,and expect lets 'from- them.
,:,, ,. .

.

,.What the.-teacher ees and thinks about handitapped Black .

c17,otW -niinority-,-,hanctioatiped- children
- ,

does make' a differ-ence in

,their development of self-esteem and in their ,tcognitive and social.

0wt ccOrding s_ 'theory .Of 'motivation , cognitive and

o '8Ur; unt ttearind
^

e4tic4toxs,,,ought to be .sensitive to

essences--tand, knOwledieale of handicapping' conditions

verS,e,childreir ifiei-eiit from. whit,e non - handicapped
"

rifin,_afe, the' *,4nie.ailyhite non-handiCapped

,g64t thems,eaves, to

asx cApabrtebf-(sitc..4c dirt
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Behavioral Objective

t 1) State a definition for the
following handicapping condi-

, , tions, visual impairment,-
. hearing impairment, speech-

and language disorder, mental
.retardation, specific.learn-
ing disability, orthopedic
and other health impairments

A and behavior* disorders:,

moir Immo sr am or Imme
\

INSTRUCTIONAL' PLAN CLASS II
4

Enabling Activitly

Teacher Educator

Lecture II

10

Student..

a
'Materials.

Groups of students:
(3-4) ill 'select a
'handicapping condi-,
-tion and prepare a
short report which
includes the'defi-'
nitionand-specqic
characteristics of
.the condition. Read
Handout II.

1 a. Lecture II: Diversity
in Perspective.

b. Handout II-1: Handi-
capping:Conditions%

%?.

different:instruc-
-tioual strategN.S suggested,,
for use with Mentally re-
tarded, learning. disabled,
an& behavior disordered stu-
srlents.

) 41-Scup* diffeient instruc---
tionaX, *Strategies suggested
for use with Aensory impaired

,--and.*PeeCh'end langUage-dis-
Ordered'stadents.

Lecture II 2) a.

b.'

Lecture II

Handout I-2: Teaching thei-
Behaltior Disordered Child.

Lecture II a. Lecture II

b Handout 41-.:3: Teaching
Reading te Mainstreamed
Sensory'Impaired Childrew.:;1

*

c. Handout 11-4: The Linguag0
Delayed Child in 'the Maiñ

0 streamed Primary Classroom'-

-List ns *440
h v,,,f145 be used by-

-,phSr,SieaIWdiSabled and
impaired students.

LectureII,- Research ((int of
_ elaSs) and -prepare

'

!-

-afghort written re-
..

.port.owthe
arid. appliances used

:paired- and,phYsi-,
caily disabled'.

4) a. Lectre, II

,

t

4-



ME 10. 1.111 -110: AIM

Optional Instrualonal Plan - Class II

.,4 ''.

Onsfti:SAschogl,14101.mdinstreamed
st'Ustents Talk, with:the:teacher
4bAVO:OtitionagtrAtegiehat:,
AWiW**e" Yii01406ii)ped stu=nt



CLASS II

.,,
HANDOUTS, TRANSPARENCIES (APPENDIX)

HandoUts

HO II--1:

HO 11-2:

Teaching the Behavior Disordered Child

TeaChing Reading to Mainstreamed Sensory '

Impaired Children f

The Language Delayed Child in the
Mainstreamed Primary Classroom.

,4

cliTC t44 _the y, Retarded

of the Learning DisablediscoicePti,cns,

iscOnOli.Xions

ii-C116#cePtons

f the Beliavior pisordergd.

l'the Physically
.

.of the, Speech- And, La'nguage-_

m" irecl.tions..; of the

;pcc):ACI,ptiOns', a.f: the Hearing :Iinpaired
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. The public education system is required by Public Law 94-142

to proVide appropriate education for all handicapped ttudenti. This

law identifies eleven handicapping conditions that may necessitate

the provision of special education And related'services to eligible

students. The children that receive special education and related

services are evaluated as being:

mentally retarded

hard of hearing

deaf 4

speech impaired

visually handicapped

seriously emotionally disturbed

orthopedically impaired

other health-impaired

,o _,multi-handicapped

specifically learning disabled

I a

At one time 0 anotler regular educators can expect to, have in

their.cIassroomt one or more children with any of these eleven

- .

handicapping conditions.

.

The-placeme4 of handicapped students with nonhandicapped
.- J

_

. .

tcudentS in fhe regular clissrooM is called* 'mainstreaming' or
, . .

A

qnfpgrat. iOn'. 'The. tlerm integrat ionf, ionoft en has dyai iinificdnce

, , -,..,-, .,

.

r some haildic4pped::students who ,,2:receive instructiOrk in ;the regular'
..

la:tsi-6om. That is many of the integrited mainstreamed students
. .

Black and also ;handicapped. Thus, they:are not only

enfifiable because of their differences
. ,

,A-.
.

also.because .of an additicffial-difirence-their,handicap: If-

, .- . -

4



.physical differences are defined or regarded as a handicap by society,

thepersons who are Olysically different may develop attitudes

about,themselves that-are not healthy or normal. Moreover if a

;or,
,child assumes durinvthe formative Years that people perceiye him/

-her negatively ,because of a particular physical attribute and if,
,

those perceptions cause the development.of negative attitudes

toward the self, he/she Will be handicapped in personal adjustment.
. ,

Cbnsequently, it is very important fpr minority handicapped s4,

dents to be educated -in A climate that accepts and understands their

dilAbility and also acknowledges, accepts, and utilizes the cultural

differences they bring with them.

The management of handicapped students in regular classes re-

-

quires extra effort for teachers and sometimes students. However,

the presence of handicapped students can be a beneficial eXperience

for all concerned.- Mainstreamed classrooms.can provide an environ-

mentment where- it is possiblelto educate
.

children about differences of

all kinds, racial, ethnic, mental, lind physical. In addition,

teachers will have. Concrete treasons for. adapting curriculum and

strying "new and'diffeyent
instructional and learni g strategies.

Therefore,:diversity in the class can 3ead childr n,to acknowledge

and -value differences among
pecple,,,and lealrn-cto s ccessfully inter:

'f.with a br:ciader range-of
people-tSapon.:Shevin, 1979Y:. At .the

- .

,

same time,Athe presence of handicapped and culturally diverse

students, in the clasSroam can serve as an impetus for the profesSionar

'
a

Iroigth-cf:the
t

regular teacher.

211 -



How do regular educators successfully foster a positive environ-

ment for everyone regardless .of.the.nature or magnitude of

differences? General knowledge of handicapping conditions, exper-

tise in techniques for instructional management of diverse popu-

lAtions, and an 'awareness of culturaliraial differences are

essential. 'Although specific strategies will be suggested for the

management of'particular conditions, commonalties serve to remind

us that students are in many ways more alike than different.-

Therefore, there are teaching strategies that can promote maximum:

learning across broad spectrum of students. Whereas teacheri must'/

'equip themselves with such strategies, they must realize that no

single approach'provides,guaranteed success with every student.

Strategies that have been identified for the instruction of handi-

capped students can ,be building blocks to assist in the individua-,

lization of indtruction. Rtgulat and special educatibn.students

can benefit-from the prOcedures that .follow:'

.

startling instruction a little below the' child's independent

level.;
.

II 400P

using"direct experiences; :

. .

4 helping ,the-student set the pace of learning;

.

:

employing principles--of r e infor cement systematically;
,

I
t

i using" ,peer .instructional, A

"Jioving frOMthe faMiliar 'to" the Unfamiliar;

4,,modtling behaydoi;, -,,
,

,/
limiting exttaneous stimulil ,- ,

.,

btfiig consistent and ,. -,' --, . .

4 4

ob4erving thekstudent closely (Reynolds & Birch, p. 463-77) .

A-TNest.,proteaures, and, the .1(nowleAge of.specific,characteristics and
.

.

.
. .

..
..

)1WrlUct-zonal,strategiOs,
cdn help to.equip the regular'teacher with

, .

1

...-,

.

- 21



,

skills to manage a mildly handicapped child in the regular class

.

.(Meyer,. 197.8).

Depending on he severity of the handicapping condition of the
:

student in the regUlar class, the ..teacher may, be 1),receiving con-'

saltation ion metho s And materials from suppOrt personnel, 2)

!implementing a pro ram designed by:or in conjunctidn,with a specialist,

3) or maintaining;Continutiy of instruction for students who are

regularly seen out-of-class by resource_or.itinerant personnel.

Such a team approach encourages respect for the professional tr.

competence df all Jpembers and goes a long way in providing'g posi-

tive-mainitreamingle-iperiencefor students and teachers. Whatever,

the,mocW1, of support used in particular schoolS, coordination and

'cool)erationbAtween regular and special educators are essential.-

, . .

.

,-Aparti:from the home, the teaching4earning situation managed

'ihe teahas_the moSt'ptdfound develOpMentaIA;ampact on the

. . .

,ild,and should' be ,t1te central focus of thecollaborative effort

the ..team tMotani 1978) .

b
.4.94' -142:maridated-an appropriate least,resti-ictNVe

IgOment;f0all'handicaPped stUdentS which include the mild and

i:
impaired; Many,Studentsaith handicapping

such, as< .leairning_ disability, emotional disturbanceS

speeCh and language impaiments,.and orthopedic
,

.impairments are being -integrated- into the regular
.

OSteictili,e.alterngtive. On the other hand,

Severely/p0foundly handicapped student's

cinca#.04:.,aSses, in pUbliC schools as
,

A. 0;11e:instances' schOdis systems are



. .

so, pioviding activities these students by-
1 . . .4

integrating them into saciargctiVitfes or offering ieet,7.,,tutOring .

. !.,4,

rograms-. Regaidless 6441t1tudents degree of 'difference, public 41000 ,.
.

schoolsAareebegipp*ng',Wretpond,to the challenge of!an appropriate

4

.

-, -,

education for'all students (Meyen, 1978).

Students eligibleor integratiOn.into the regular class setting

4

. . , ., 'it,
4

will most likely demonstrate learning .problemS'relatiVe
,
-to one of

..,

the following conditions:.

v.

mental retardation

. specific `learning disability -,

behavior disorder , . ,

speech,and:language pliporder.
,

.

o- orthopedidaili:aneother health imiairment
..,, .4 4

4,--visually:iipai!Yment
.i.
.

S ,
:.hearini*Airment! a

.

.

,
.

,

, -,-

Mentat Retatdation

S

.

, . .

'/ ,

most-alithorities.mental retardation is defined as signifi-

J

antly%subaverage,general4intpllectual functioniftJaccompanied by

efipient;adaptive behaviot,and manirested during the developmental

Simply edtY retardation
,

is slow csinitive-
.

te.-
of mental, development for a retarded. child

nerally one.. 44 to three'.fourths of normal child's rate of

'n eaT:',...This.slOw rate of develoPment means

or.academikills usuifirlis not o_ccUited' when

entersentters'school 4t ars, ofagc",



Mental retardation' is usually Classified

categories. (See,- Table I . )

=====*============

,egree of Mental
*taidatibn

Mild

Moderate

Severe

_Profound'

by degrees-,info four

AAMD tEEELS MENTAL=1:ETA-R1),AVION

4.)

:Obsained.Stanf6,rd- ntellfgence Qubijen

`
. ,

, *

(s.de .16) iechsler
(s.d. - '15) .

67-52° .

2,51-36 1--

69-55

-
..

54-40-

'39725(extra-
. :polated)

14 and below
''(extrapolated)

17md b elow
,

-

,

t' Common Edu.
cational
Terms

Educable

Tainable

Trainable

Severe/:
,Profcune

nom: Mdnacit on T exinirto gy and Cia4.6i6icatio.n in Menta.e
Z e t c o t. d a t i o : n ,i0ev;g 1 3 y H . 7 . GA.o4.6man-, et et.e.,

AzSciei'O.tion on Mentat
p.. 1 8 .

, -

the classifications of ,retardation appear to
.merge ,ilito.ead41-;o,,thft- ii*tead of .representing sharp distinctions
between 111$ ,b6Ainiting al* level and the end ,of another.

;!. ,

$

Z .' ,

Although the..ciassificati, ions.!iiere des'igneid ,-,to indicate the .

indiy,i4uat's. potentY:a-l. acquiring it must be noted that

irtentaliretarciaPPan;ieno neces,sarily,Vernanent Lnit'ruCtion has
r-

.t,ot,L,Chang.e the degree of ietardat- ion so, that ain

kip-s;/at-, a .highaer lievel than initially expected
4,y4dual 't2O :a ,-4ye-ri4here".the label g,f

usti, aed,/ b

f. 7

Inc:inceptions abOut mentally retarde0
b ,

.15-1)
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7MYTR1

.:JOlime diagnosed as mentally
Tetardeda person rem,ains.
Withi thls,ciikssification
19T' he,rest of his/her life.

FACT.

The level of mental functidning.does
not necessarily remain stabile,' par-
ticularly for thoseln,the mild
classification. '

.

. I a pesson ach eves a low . It is possible fora person

store omen test., this a tested subnormalkI0,,and sti

means that, hikther adaptive have' adequate adaptive skills

skills are alstsure to be sub- depends on IChe individual'sstr

normal.
. motivation, experience, social

.1.
3. Children with Down's

Syndrome are always happy.,
complint, and-pleasant to
have around.

H4: The retarded go throUgh-
different _learning stages than
orMal!,individtafs

enl.fironment and other factors.

have,

Much
ining,

In general, although they often are
tractable and good-natufed, idea

that they are significantly moire so
than other children is exaggerS. ed.

Many. studies indicate that the 1 arn-
ing characteristics of the retarded,
particularly the mildly' retarded, do_
not differ_froM those of normdly ople.

'Retarded people. ,go the sam
stages,biltat'a shower Tste.

, ,

Children classified as moder-
stritaided :(oftenTe-

ia.riie45aat,as

"-.trainable" radi=

414T414f,0011;x4:6111q0,th4h,
d.or chi

40.44aEcie(441y,re=

ct
he-paltas.

,

i*,gixerai; academics is
streaSeVil4'.0-in classes for ew

-1111±45, reii*f:a07(1: relative to,thel_m,od-

erately r.etat4,04, ieneralizati tit
does "not always hidTtrue for indiv

ftt tniq
set of characteristics and

,
needa.

., 0. 4

;,

401g:- the teacher
hither-or?iint-the

apiatiOlr is to .44'

While; _the, diagnos4 of 'brain injury:
ma*,1?04.1aiortailiV the-Medical pro-
fessionalz, ._educa' gain. no useful.
ingortaaro4join ailchmiltiftattpp,

retardation are described as

This IS the most prevalent

retardation and is, most often d,onciltritedtin the lowest

- .



socioeconomic group. E idence now indicates that environments mill

Is-

.

'which certain harmful co ditions prevail-such as poverty, mal-
\4

. nutrition, a lack of adeqbate medical care, unhealthy living con,

ditions '-and a lack of stipulation in the early developmental years

often hamper aAzhild's ability to learn and cope with academic,and

societal demands (Meyen,1978). The EMR tlaisification'has been

recognized as the placement that contains a\disproportionate number :

I
of ethnic/racialinority students, many of 1whom are referred from

.regular classes because they were perceived as management and/or

instructional problems that could not be handled in that class setting.

Manf of these students were labe ed EMR and plaCed in separate

classes for the mentally retarded based on discriminatory assess-
.

ment practices rather than actual retardation. These mislaloeled

and other EMR students are now4turning toclasses where a lack
'

of.understanding.of cultural and language d ferences and/or the

teacher's inability or unwillingness to rest cture the curriculum-
.

still prevails. +1;

r

-It -is important for teachers to know that behavioral charac-

csteristi o vf retarded persons re very diverse and cover a wide
.

-

range'-'of performance and that hei,r performance iS'llot.necessarily
.

:belotirialierage in all.deveipPM ntal Eareas, that is, students may

h01P?a4ditic
,skills:bel'oe level -bUthave social and emotional

l5lls.v4hInthe expected range: ,What students need-is curriculum

'Naluog-their. uniweneWand cultural diver.sity. Despi.ie the

-ariaWity.4 'there are general haracteristics, which are similar -

t4tOdents-with slow cognitliv cle6lopment. These students often

Wdifficult;r,i1wOrkingwith absttaCtions in c ncept formation



!It

and in generalizing information. They have poor memory skills,
_

poor attention spans, and are alsolk-gid in their approachto problem

solving. They do t abandon an approach that is not working as

readily as of r c Oren. For thege children" repeated fa4lure in

acadPnic areas result in a low tolerance of:frustraton (Meyen,

1978; DuCloss, 107).
1

The educational management of EMR children.is not vastly

different from that of other` students. Teaching proceaures:that
,

are effective witifenonhandicapbed'students can also be used with

tetarded students-provided thjat:

. ,

- the methods are applied W1t.h,accommodations to each'
pupil's' -state of readiness for instruction;

-o there is more review and'fepetition of.,information
with a wide variety of materials in different con7:-,
texts and settings to help establish retention;-

1

material to be4learned is divided into small but
still meaningful units;\

.

pew concepts are related to something,concrete.; and

a, learning environments re as free from distractions
as possible (Meyen, 1978) ,

1

Leatning Dissab.ted 4r

Flecii..leleariling disability is .defined as a disorder in

. ; `

1 one, or more of; the basicASsychological processes involved in under;
' ,--'-,-,,

_

standing 4)r using language,. spoken or Written, which may manif;)est,

I
..'::''

telf in an imperfeCt_ability to listen, think, read; '-'...-

wFite, spell,.or-Tdo mathematical calculations. This definition' ..,

.`,%, `.-
.:')-, ,,, , ' . ,,

identifies, children with signifitant learning problemi that cannot
" ! t -, .1;.-; . :

. .

eexplsine y mental retardation, sensory impairment,lemotional

lack of an opportunity to learn. TheSe childrenisturbafite

1

*

17



..,

show Specific and severe learning problem in spite of normal-
--N --.-

-edueatibnal,efforts' Neyen, 197-8.). .
11.

..

pecific characterfstids hdvel)een identified th&t may assist

. \
.

the-regular teacher who.is trying to, determine if certain behavior
. .

.
. cy. .

,,

eXhibited consistently by a child is indicativefof
1

a learning dis-

ability: It mustabe:stvasseds, however, that, not all students
,

N A.
. t

suspected of having a liarning.disabilitIy will display all..of the
, ,

A
a

characteristics associated: with learning disabilities.
,

s ttrr .

dent may exhibit his/her unique repertoire of chditcteristics.,'
/ .

la.
o I

-The following characteristicsare those. most cited as indicative 46
. - .R

of a. learmiing disability:
. .

em7,Hylieractivite-,physicalrestlessness and distractability;

L .: General coordination deficits - clumsiness or awkwardteSsl

. :fine dndIttoss motot problems, and visual-motor

,ptoblems3 .

.

.

o. Disorde of .attention -sort attention span,_dis-ri, -.
-.
ttactibilitYfi and perservetation;

.

. -.., .

Impulsivity-related to the degree of'hyperactivity;
Ae

':Disordersof, memory and thinking-difficulty an re-

taining information and problems with abstract .:

reasoning; . -
-

Specific academic priiblems-in reading., writing, and,

APelling; -:-,

Disofders of speech. And heating. and-,

,Eq iv, A d l,neu r dlog ical s ignS(Travers-- A Holl oman, 197

.
4

O

dOing may -be i4anthsted in several. forms .

dve prOblems..with,verhal learning 'sskill,s which may

robleiSAgith;the comprehension mid use of oral language,-:

writ e101anguage, and atitketic. -Theloay have
- -,. ---

YWO4YOtiAV1Aarning skills, such as spatial Orient--1'



aq5n, directionality, and social perce/itiori. These difficulties

have a profound e ect on social and verbal learning. :

An awareness of some misconceptions abbut the 'learning dii-

Vable student may, help the teacher, provide appropriate learning

experiences. These mi conceptions are:tput.on transparency TP-2.3
$14r.

MYTH

1. LeaiiiIng disabilities have.
nothing to do with envi-ron-
.mentd1 disadvantage.

A

Learning disabilities are nVi
related to mental retardation
or emotional disturbances.

O

. All Aarning-disabled :children
have brain damage or dYs-.-.
function.

A'chil& who is,miNed-dominant
Tight-handed, .left - eyed,`

jef,t7:footed,,and right7eared)
a_learding

earnfng7disabled child,
xPlu:averceptual,problems.

k

FACT

.SpeCial educators now believe
that a poor environment may
be a contributing factor to

,j,,:learning problems.

. f.

:Z?It is possible for both mentally
retarded and emotionally dis-
turbed children to have learning
disabilities-that is., not to
achieve. their 'potential.

Although more learning disabled'
chiIdken'are found to have-
central',.nerlaits system dgilage or
dysfunction that ",normal." child-
ten; it ispossiblse to haV a
learning'problemwithout any
evidenceor bralm dimage.

While there is 'a sli'ght,tendency
for mixed=dOminapce.to'occUr
more:frequently 'in Yearning
able&:coinpared to normal children,
thera4re many children who
leard norme'lly_who,are also miked-
dOminant. .

Whi!ie-'perceptual prol;lime are
moremore frequent in,learnint-'dis-
.aied, children, asAprientiv
c1aasAfiedome_do not evidence]%
perceptual problems (Hallahan 15g
Icalti'mad, 1978). ;-
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. -

.

,Specific techniques are available to aid the regular teacher in :

'

... .

.

.

, I. , 1
.

the day-to-day management of:thildren with learning problems. To
t

-;

.
.

create a'success pattern for the learning disabled child, the teatcner,

can use the following te aching/learning strategies: 445' 4
.. . i

.
. . .

redute the fr-ustratioelevel of the learningdisabled
student,"by allowing them, to use concrete learning'aids
as long as possible; .. ,. 14*

4 4

teach according to ,the readiness level of tiae student;

limit the size and complexity of tasks.;''

givedirections clearly,concisely, and slway;

provide work setiings4hat are.fee!from:distractions;

'o direct learning` activities toward the- student's strongest-

learning modality; and 02 .
e%

teach compensatay skills in, areas in,which.the student

is weak. .

.

..-
_ . .

,.. - L--..--
, ., -1

,, . . .......,............ .
4,',

..Becauie the learning disabled classification includes such a br oad ..4. .,.

,

nosing
,

range of learning problems, le remediatiOncapproach 'is

. 4
. .

1

t

t

Adequatt. Educatiohal.programming for the learning dtgabled student

,,-. .

; , ''10, ,. ,.- t'* .

%should seek to integrate knoialedge of the individOl's procesSing

strengths and weaknesses in cohsidaration'olf the'skills that are, to
. .

,.
.. .,

be taught. A major consideration then is to iklect learning tasks
.

4
e

-that the student can master and determine aluethod of teaching-

which assures that. the studethlaill learn (Meyen,,1978; Reynolds &

Birch -, 197fl. ,. ,.

"-\
:

, .,.

1.'.
ft:.....

1
. t .,

.

,
7

Behavioit-W4ondzA.4.4
/ , A.

,,i, . .

...p.
.

. .

quitently,tHere is .not a.anerally accepted' definition. of
, . .. .

behavior.disorderS; _Kaufman (1977) fOfgulatea-the ..following

.

definition:

44.

O

-'30
. s

.

.09 r-
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a

Children-With behavior disorders are those who
. chronically andlsarkedly respond to their environs:

meht_in, sotially unacceptable and/or personally
.,i.w

unsatisfying way's but whd can be taRght 'mime
.

,sotially AdteptaDle and perspnallu ratifying behavior.

.

, ,-
A,chilcmay be"consideredrto. be behavior disordered If. he/she

1

deidiYstratet one-or more of the following characte"ris"tics to a
0, ,

. ' . .°

.5.24111h:cant degree Over
T

periodZof

1) _Inability to earn which cannot be explained by
sintellectual, o health faors;

2). Inability b ild or maintain satisfactory inter-
. personal r lonships with peeri and teachers;

.

3) Ina prop late lypes of behaVior or feelings under
nor al.conditions;

4) eneral, "pervasive mood of- unhappiness or-depreSsion; and

Wtendency,to develop symptoms; pjit' or fear', ,

associated, with personal or school problem's (Bowersf.

1969),.-' . I
.

.

The. followiu, are-:some miSconceptioni about behgVior disordered
. 1

t on transparent P-3. idIdren:s.

1

..At

. Altholith; difficult
i4d4fY he _types. and causes of:,

'''OP*12:46ligrArsL404#44- -Poet
tUrWi-,;ChtldOn whethr'they:
are aigt00.7e_orcthe,w1h7

4Uiteeasy to
. 5

t

lioa*diaturbled-044dren escape
the.potite--of drpedple around

4 7,4

.1teloivelYfewOist-Airbed child en

haveSt-0*,Ov4rein04ligitite;
*440;i,*4*Iild:IY orAnoderately
410'4,00,,OhIldren.ateidround.
44-4Rir'04:01:0-4 -4040-Y Pr,

0,11-1,00
whentheY.-c-ai :betesfed have

is-tote-a ,the retarded range, that
'.., 4

v *,



O

Children Whose emotional dis..;
turhAnOe exhibits itself in
WithkraWitbehamio1r are more
seriously impaired than are
tho4e whose behavior is ,

hypitalgressive.

Disturbed children- need, aboVe
all, permissive environment
in Whidh they feel, accepted
and can accept themselves for
what they are.

Only Fesychiatrists, psycho/lo,
gists,, and: social workers are

'to help disturbed .child-
ren overcome their.probIem0.

st

Children' with aggressiVe, acting-
out ,behavior:have lead chance for
good ,social adjustme1t and
mental health-:in thood. .

Neurotic, withdrawn children 'have

a better chance of setting and '

holding jobs, over owing their
emotion4ltproblem= and staying
out of jails and "ental hospi'tal's

as adults. i

Research shoWs hat a firmly '.
structured and highly predict-.4-
able environM t is of greate*f
'benefit to di turbed children.

Most, teachers and parents' can
learn to be highly" effective in
helping disturbed children,, often
-without extensive training-, or
professional certification. .

A

There_ is no' sound scientific
basis. fez- surmisinehidden; un-
derlying causes; the child's
behavior and its social context
gre the prObIems.. (Manahan &
Kaufman, (1978)

he-undesirable behaViors.we
:disturbed child perform

.,are =only ,symilteM0- of the prob-
:enthe -teal -problems are .'

hiddeiC.deeir in the.ciliid's
Psych. .

e'behavior disordered category is onedn'ithich minorities,

-,particularly male minority' students, havelleen dispropbrtionateiy

laced,. _One:reason for.thils place**Int is that minority students

ten,coie, to school with competencies,and modes of behavior that
.

-..o.., .

diff

. .

er from those assumed,to have be4n acquited by or associated
i

,SChbio1:7'aged-childten. Their' diverSe competencies and modes of
s,

WirAptthe:result,,o'f .cultUral standar4.thwp are, different

For eximi, some, minbri)tk child-

wOr in4Tpup;s_becaUse of their having to share and

*mbeirst:, lEailurg by ,edUcators to understand



n

,5

e these differgnees-and-to-use-them_effectively in.

planningllearning experiences often leads to failure and misclassi-

fication of minority students (Meyen; 1978). s

Academic failure is very high among behavior disordered stu-

dents; therefore, learning Rroblems may be encountered in addition

to'maladjustment problems. Thus, the regular teacher should closely

assess the strengths and weaknesses of the behavior disordered stu-

Ant to ensure the deVelopment and the implementation of a program

that is appropriate and provides success., Whatever.program Oat

is devised should provides activities that increase the maladjusted

child's awareness of self and others and increase his/her self-

confidence (Laslett, 1979). ,'.

' When working with behavior disordered children, teachers should ,(

. ,.. , , ,
-

try to demonstrate,genuineconcern)and without prejudice accept
. .

-a,-,

the child as one 1.7ho has problems to-overcome. Laslett's (1979) ,s !ift

suggestions to help the teacher WOrk .effectively withbehavior.dis-.

ordered, student's are aS'follows:.

i'- .;- ?,, ' f :, ,,,,I ' t' :- ...,
.... 4

...

Ignore as much provocative behavior as,possible and be
:Treparea:for,the child's suspicions:, hostility, and .

I. provocation, A '''''`C .... -.K.,,

. -
' t,,,''

fo Set limits and make sure the child knows what they ar4e;.

Avoid unnecessary confrOniationS, and "i'eadtiOntYto the .'

schild's behay4or;WhiCh are likely to seriously interrupt
-.

.a:vwcirking relatiOnShip° with him/her,,

41.jay periOdiC aftentioirtd the.chlid to ascertain
.

, , ^ , .,, , .
f'

.
impending crises, and

rerinands rather than loud-
01

public reprimands. - ,
e

4



They should 114e seated n6.-ar -t-heteacherwith--face--to,face_visi_bility,.
,

whele they can observe speaker's lip movements. 'Allowances

should also be made for the student to chlze-positions if necessary

to continu6o follow 'clas4ctivities. Teacher behavior can enhance

a, v
ehearingimpaired'student's ability to lip' read and understand

.t..

what.i. being spoken. Therefore, teachers, should use a 4oT141,

,-

,

,

natural voice and avoid talking while:

walking around-the roo

s standipg in: front of indows;

turnink toward chalkboards; and\

looking down in books..

Adaptations to instructional activities can include the use of

.

--.

I"
supplementary picture and diagrams.t su p port lessons. I_ n ad d_tion,

.-.
,.

./citds, phraseS, and concepts, central to :a lesson should be'

,. '. .
:304.tteil_or shown on an_ overhead projector.. If.pos'sible, assignments

gordiigctions should be Written cm the board, or passed out to all
'V -. .

.0
1

,

'students'so:that .

A4sunderstandings do not occur, Hearing impaired

.:,--StUdpnts,-:find it difficult to litten'tb,and watch the teacher while

-
,.

.

I

takinvnOtes, -Thilt assigning a .pal who can provide carbon copy
,

.:,--, ,
,.

..

her beviery hplpful to the hearing impaired itu-

1P$1 Reynolds & Birch,-1977).
.

Integratbn of.the,,..,hehring impair timpaired requires team work on
,

-

the part 'of educators; regular and special)? pafpnts4 classmates,
.

,

other. specialists RegO1ar teachers Willing'to use their pro- .-
.

-

sr insight, and imagigation can-:Often be the key to
,

,

altStreamingexperience 'for a' hearing itpaired student.



A

Teacher-student and-student-student relationships -.are very

- important'in a claSsroom integrated'with behavior disordered stu-

dents. Maintaining a positive relationship that is perceived as

supportive by the student aswell as managing disruptive and dis-

orderly behaviOr requires some'balancing on the :teacher's part.

11n addition, the teacher must give attention to 'his/her re-

lationshi with the major4ity of the students' in the class and the

classes reaction to the maladjusted Oeld (Laslett 1979). The

teacher who can manage and help behavior disordered students adjust,

socially and improve academically is one who, demonstrates maturity-

not superiority Anhelping these students function effectively in

,the regulr_classroom setting,

f,;(0
P444,iaty . 1

,

, .

The physcially diSabled population consists of students with

functiOnal limitations in the area of physical ability (hand use,

Itrunk control, and_mobility) and medical conditions (epilepsy,
t

.

aiabetes cancer, and. cardiac problems) which-tay affect-strength and

stankin0-(Meyen, l978, p.S61),
.

Tor students with physical disabilities, adaptationS to in

"Struction au the,physical plant will virraccprding to'the disability.

4 .

.11e,curriculdr needs of this population, hOWeVer, dO not generally

-

require adaptation with the exception9t physical education (Reynolds

4



'MYTH

Cerebral palsy' is a conia-.
gionA disease.

, MostichildrerOlith cerebral
have.average or'above-

alieii e

- 3. The more severely crippled
people are the less intelli-
gent they are.

4:, pbple who have phyiical
Abilities always have psycho-

problems,.

People, with ep4e4y are
.mentally

A
,

Ak
.

,Arehritis,is found only In
',adults,:particuiarly 4.n the
elderly .c

Tuberculosis.-.has been corn--.
eliminated as, a public

44,1the4)0bleM..,.: n

TACT .

Cerebral palsy is not a disease
in the usual sense--,It is not
contagious or progeeS!live-, and-

,there are no remiApins. It is
a reeult'of braininjury before,
,during,'Pr soon ,E&ter birth.

.`t

ThA-average tested IQ of children
with cerebral palsy is lower than
the aveiege for normal children.

A person may be severely crippled
by cerebral palsy or another con-

-ditipn but have a brilliant mind.

-
utierculogIs,AS dISAiSA

There _is no personaility type
associated with physical dis-
ability.

People with epilepsy are-not any
more or less .disposed to ,mental
ilinesystan"are thoSe,who do not .
have epllepiy. .

Arthritic. conditiOns are found in
people of enrage, including
young,claidren.

.Tuberculosis still exists as a ,
-heaithif)roble0; although great
=progress ha'Sbeen made in its
control and treatMent-, stil

'occUrs,;.pArticuiarly in 'poiert
,,areas. ,

0

Tuberculosis is found ,in all age

StP:44?

-Tuherculos44can infect almost
sny:prgin lungS

Are MOstf,..pommOnly-inVolved, The
larynx, bones andjointA, skin,
4grpintestina1 tralct; zeni-

Aourinary,tract, and heart may
,,aisObe infected. (isliahav

Aati4P4P:t 1178)



e.
The Wide,range and variability of,disorderiwhich-physically

,
-

--
___ _

___---- ...........

disabled children suffer mean that there is no single strategemor
-

limiteck4uster.of strategies which an instructor may utilize to
ak*

meet the needs of these children. For example,-children with

cerebral palsy may have vastly different instructional needs than

children with cancer. To meet the instructional` nbeds of the

physically disabled there are instructional aids that the regular
-

teacher can use depending,. of course; on the disability.. To assst--

students in,communicating in speech and in writing, the teacher can

use the following:

regular or one hand typewriter

communication. boar for nonvocal stUdents

'tape Xecimder

.writingharness

automated tele-communication system
1.

. talking boak machine

special book holder
.

.automated gage ltdriler.

specially designed table.

I

Sri

Crucial to the mobility problems pf physically disabled gtu,
-

. .,
- . 1

.

,dent's. is the neea'to .make adaptations to the physical plant so that
. .

4 .'
,they -have access to .-the,Classroomv the eestroOmn&-the cafeteria

. .

-..

.;As. .req. u. i r.ed b y a. f ederal lawl ar-chitectul barri e. rS's- such as d- oor§

..toa narrow for s4plchairs _and- inaccessible-restroom
,

stalls, are to

be_modified ny acif they deny RhysiEally'diSabled
s -

i 6

siAdents. -
'..,,..-,,-

.%-- .

-

I

.1I4.tfic;dssriYom, the reacher can arrange the room and provide
. s ,

aids"- to. ficilitaie:the.free and movement of physically,44hled



4 4..

' :" ,

.:students, Ifide.aitles, shelve,s near a-chiraor_crutch_holder's_On'

chairs to store crutcheS,.andshelves or bass attached to wheblchais

.

,,for-tschool supplies- are adaptations that theteacher and -school'ean

=
makeso(Reynolds-4Bitch, 1977).

4

$.

-The4regplar teacher can promote the social rowth" =of physically

disabled students by'providing opportunities for, them to work with
-

nondisabld students and by encouraging ihem to.evaluate themselves

'ancitheir work realistically as they strive for maximum independence
,

actiV,ities. In addition, the' teacher can use.aaptive t

techniques and educationa materials that are'sugsested by special

education personnel .(.14eyen0978).
\ .

--Even-thoush prit*,Ay...,

the educational.pro.gramwmg

disabled .constitute a diverse_grouii.
. A,

fot Physically disabled students should

T

$ ,0 6 ...
.

,ideAtify;and_provl e,experienge that will', to'..the attainment-ci 1
. ..,

,
. .,

'''Cof-,fgur lisapiC.:goals. Thesdigoals'are as'follows
.., A

11 physigal:ihdependence, including masfOry.of.dailY..

. , ,

.
, . -

.

21 -40..f-awarenesv and,soCial maturation;
,, ,

-.)' 44d4mic-eputthr.anci ,

4) 'career education, including.reksureactivitieg.
.

4 ..'.,
7 o,'1

- , ezsUccesf01 ,att.kinhent,lof these. goals dept.nds.on the

,,-
. .

,--gomnatleht teachers to adapt task4that*.allow,stu:-

'dent's, to develop 'maximulii. independence' OMeyen, 19Y8) .

f o

o

5.

s

. *
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Speech and.Langua.ge naotdeta-

Speech and language, that cannot be readily understood,

commihicates ineffectively, causes distractions, or elicits dis-

approval from listeners is considered to be defective. Speech and
.

,languagt problems may occur in isolation or in combination with
.

other handicapping conditions such as hearing impairment, mental

retardation, and other physical impairments. $ClaSsroomteacheis

areboften in a position to 6 nize a child's speech and/or

language probelm and refer him/her to a specialist. Common speech

and language problems experienced by children include:

1, Fluency disorders--typic lly-known as stuttering- -

speech is chariCAerized by numerouse interruptions

in the smooth flow of speech: These interruptions
mi5 take the _form of ""repetitions of" sound- or wo

,---------- (c-c-can), prolongations of sound (I.--- hesi-

tatioriS and interjections, u WI);

4 , 1. I
.

-2. Aiticul e ects- -one of the most frequently fouid:

_,.......l-speet-I-Problems_in school aged,Children and youth.,

Students with articulation problems may substitute )

one sound%for another ("toakie=for Cookie"),
.

-,0Mit.sOundsv3rouse" for "house ") or distort sounds

'("sChtop" fat4"stop").
,

. .

.. ..i,-.7-

3. --[Voice. disaVers are highly unusual 'OPT defectiVeomocal.

,: Characteristics including problems. with pitch (quality,

-'valuMe4-.fIexibility, and rate). Childrel who have

,,'VP.ic,6.1))13161SYhaVe wises that are too high, or low in
-pitCh,(in:refetenCe,.ta the inusiCTscale), breathy,-nasal,

,:40,4T0e, flat*nd-'morlotoAqus,:topfast or (:).slow that

tSai it:ii,-dilfiCUli to -underStancto Mpst voice disOrdes

111; 1,), diagnbsedhy a.-speeCh,Tathblagist irLconsultation

with,dh-earnose and thrOat'-dpctor; - .1 ..

Language dispiders7-another, frequ'ently occurring problem

.;, referstadiffitufty 5.iiiOntehending,expressing,
or

A4040:110pAo language. ail40 with language'dis--
ofderS.PfXperienceAifficultrin theAtadevelic areas

Of4441-iiii-'w4#ng,:,,:and'matheMaticsi .A distiOction has

-,'bien.,*ade-liettleen-languagei,delay and language disorders.
')10).ayed'ianguageteferitotjangUage that Is de'VeloPing A

g k6pri4teIy;:biit:zi aiToi.ir, gate, 'than expected for the

,c rOological,age Of.pheOhild(Reynolds & Birch, 1977;

004:1974.-._.-,
,



The following are misConceptiOns about speech and language'
1

disdrdered children: (Put on transparency TP-SJ)

MYTH FACT

. ,
.

1. Children with languageslis-
,

.-' 1 It is possible-for a cUA.,1d to
orders.always have speech 1,? have a good articulation, and
difficulties as well,. speech flow and yet not make any

sense when he or- she talks;
however, most children with lang-
uage disorders have spJech dis-

k
,,,orders as well.

, .

.2. Individuals with speech
difficulties or language dis-
abilities are always emotion-
ally disturbid or mentally re-
tarded:

4. dialect used by someone
frot,a culturally different
group As in reality a speech
disorder.

S

-here are many children with
speech and/or language &Asa ers

who .are appareAtlyraiiiiel in
tognAtiv-e; "ioCial, and emotional
areas.

It is widely, believed today that
dialects u4ed by children from
,minority groups represent valid,
languages with different phOno-
logical, gratmatical, and syn-
tacticalrules.

4. Stuttering is primarily a dis- Stuttering can affect indliwid-

,order of peop1-4-with extremely uals at any level of intellectual
high .

,

Children who stutter become
,Stuttering adults.

;Disorders .of, articulation. area;
ever 3.!ery,S-6044,aii'd are
AlWay.a.easY:tO .correct,

- 4Q -

'Some children -who stutter con-
tinue-stuttering as- adults; most,

1 howeyer, 'Stop stuttering duringf,
adOlescence. Stuatering is pri-
marily a'childhoerdieorder.

Disorders of articulation can make
speech.unintelligible and p is
Sometimes liery_difficult to
correct articulation problems,
agecially-lethejndivi.dual is
.retarded; disturbed,, or cerebral*
palsied. '



7. "A child with a cleft palate
willhave defective speeib.

FACT

11;

The child born with a cleftcpalaee
may or may not haie
order; dependingL904-t-he natilk-i of

the cleft, the -medical treatment
he'rec.e1V-es, and other factors
au-6h ass his psYchologtcal
characteristic/s Ind the' speech,
,training he receives.

8. There is no relatilonship, . Speech and language diso rders of

between intelligence and dis -.. all types occur more frequently

?rders of speech and langUage. among, individuals of lower-in-

.
tellectuai ability, although it
is possible' for -these disorders
to occur in individtkalkwho are
extremely intelligent. Oiallahan
& Kaufman, 1978)

In addition to students who exhibit the sPeech'and language
;J...

.

problems listed above, teachers may also encolntelr students who

e..',. . ,-J

speak non=itandardEnglish, such as Black Uaibct. 'Black dialect. 41 A

)
f

.. .

iS now known to be a systematic, rule-gover "language that is '

. .

different from, but not inferior tookstandard English. Although

dialect speakers are not considered to have speech and language prob-
. . .

.
. . .

lems. some edudators feel'that,the gianimatical and phonological
. ,

.differences between standard and non-standard English maylle great

enouenough to-cause reading probIekst The Igsueof whether' or, notgh t ,,

- ...

. .
, .r.,

dialect speakers have reading- problems not been clearly settled.

There-are. and=reseaichqswho *upport both viewsilShafer,
,, - ., .,. ,

q976;tranger-, 1976): Bowevei, research hat indicated that dialect
. ,

..

Pi.:0.,00,5Prs-are Oten-penalized
in standard' re ding tests where scoring

- -,,-
. - . ,

.. ,

el-do.notalloir,for:errors,telatedt different dialects.

:4J? i

artier; -19,70-:. ',Teachers who instruct dialect speakers must be
. ,

the,relationship anelifferenOts:between standard and non-
. .

,,/

4t1,andard,,English,and recognize that. it is a Viable' communication system.
.2.,



C

A, g94 teachers then is effe6tively capitalize on edcilOgu7-

dent's ability to use whatever *dialect he/she brings to the:schooL.

4

r,

S

....s.AtuatiOn by trying to understand his /her dialect and gradually

expose the -student to standard ,English.

Students identified as having speech and.language problems are

.typically seen by a speech therapist oftce or twice a week. aften,

support by the regular teacher of the speech and language prograR,

can substantially improve a ,student's skills. Teachers whoopti

verbal praise; tangible reinforcement, or perform data collection

on speech improvement and aid in the transfer of new skill's to a

setting othei than the speech. room. In addition to aiding in the

transfer process, teachers can set good speech eiample, perform,

stimulation programs inlk classroom, and, if possible, conduct'

diill exercises that havwbeen determined by.-the.speech theraplst
1

I

.CMeyen, 1978). Stimulat,ion'activities involve developing an aetAvity,
.

or restructuring d, routine activity ,thdt.some emphasis is plas0 '.

.:

,

4

.
.

on listening for oikusing different sounds; language structures; or
,Ir-

,

.

\
.-

'vocal characteristics . 'Stimulati activities can be-incorporated
.

into the language arts program and can serve to further stitulate
:. .

Speech and-languagegkills in students with-speech probleml as Aell-
i

..-

as other .students. in, he class , . h,

- children, with ,

, It is important "for the teacher to*recognize that

' 1 ,!!.., _.

communication disorders are often embarrassed and insecure abput.,

:
%. .0

.,

s#4kang in class. Teachers vt.dre,sensitive, tolerdnt,' arid
. vi.

.
i

.
I

AmdezItanding,will encourage good' communieations skills, discObrage

etr'Itdsing,dnd negative attitudes, and ;emphasize listening and-

.(- . :
,

Okxng.behavlor,to the.benifit70 1 in tficlass Me en 1978)
.4.,

. e,. --
. .4.

-4'2-

Or



Vi4uatty 4mpaited

Visually impaired ChTldren ire,thase'whose vision despite
, .

co*estive lenses is so limited that it interferes with learning

through conventioni methods': ior educational purposes, the blind
.

are 'thos'e who' are so severely impaired that they must be taught'to

read by braille. ',_The partially sighted can read print even though
2 .

.

they inay need to use magnifying devices or books"with large print.

AmVisupl impairment imposes restrickfons on the range and variety of
, 'i, .

_

'possible experiendes and the.ability of the individual td move abbut
.

. ,;

and-'control 'his /her envi ronment; V .,
.

. ..

Visually impaired c hildren'have been intggrated in regular.

.;` schodis for many yeari: Their,need's and the necessities required

to,meet these needs depend on the *mount of reskdual vision the
. . , ,

.
_

.

--?' ,xisUally',impaired have They have-ball. lilittd opportuqities for

**
,ma,,,ny,exp04encesacRuired independently, vicari usly,.or Remotely by

,

eti ighildren. DI additionyisupll-y,ipwair children have not
,. .

. . .

4eadily-sten.br,aCqUired information to relatillipi4-

':among, thqse thingt-in the environment. ,ThesereStrij'tiOns have
. ,

Al

, : ",
efitate_implications for educational Therefore,

... ..

:in$tructiOn,should nOt7only,be conereteftild stf 4.elationships
...,

. . .-

hings, .butshould alSo include common lexperi.ences whisk have

r

J*1,-4401rea:bythevisualV impaired StUaent peeyen, 1974;-

eie are some Misconceptions' aboUt' the visually impaired

ich educators,meed to be. aware. (Put on traithparency"ft-6.].
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MYTH':

,

itgokr0i;

1. _Lega lly blind people, hive Ao-

, ,,,aisht at' all. '

2. The:hiind have an extra senie.

.
that enables them to detect.

. obstacles. .

_y.
. .

A

3. The -blind automatically- develop
better' acuity :in -their other
senses.

yT

.1

b

FACT

Only a amall percentage of those
who are legally 'have. abso-

,
19.iely,qib vision.: The majority
haye a useful ,amount offunctional
vision., .

The blind do note have in extra

sense. They can develop an
4Obstadle sensevir which'..is not
inherent provided they have 'the

ability to hear.

Throtigh,congentration and attention
the blind learn to make very fine
didcriminitiona in the sensations

- they obtain. This is not an auto-
. matic sensory acuteness, hat

rather represents a better use' of

received sensations. . ,

.

The oblind have superior, musical
ability. .

,

#

The musical- ability '60 the blind

Is not necessarily- any better
than, that Of- sighted people. ,

Appa4.ently Many blind. Inftividuars

Turaue aingicaldeavors beicanee

this is otliy,4n wh e thei?can

, achi=eve success. -

-.11401.4:good Attitude, and- eon-
structive learning experien6es,
blind etaon can be as independent.
and: To*ofsa as `strong;
ality as'a sighted- pera&11- '0

The blind are', helpless and

depend'ent.
,z:t -

- 4,4

It Lpartially blind. people use
bele:eyes ;00,;:inuch, their,

4

Marginal' only, in rare conditions
. is thip:,truel visual ,can

aCtui11Y,be improved through
- .

.
trainng'-and use: :Strong lenses,,

bolding.boOka _close .to, -the eyes

as much as poasible cannot harm
vision. (4

:

The guide dog 4does not "take" the
perao#1anyviberei the'

;know' Where or she
lifini4til$?

aidagUard',agains unsafei4reas br'
XaUfman,

I9 ' a
zr

.



Acad-emic goals fax visuarly impaired students are thesime as
. I

for other children .-- However educational goals sup.h as educational

readiness, sight utilization, braille "reading,,Aprintreading,

listening, orientation and mobility, and' daily living skills must

also be,itretsed- if the student is to successfully perform in his/

her environment. These skills are, however, traditionally under the \'
, .

province of.the vision speaalist working with th student (Meyers,

1978). .

3

'The visually "impaired camperisate for loss of vision by combining
".

tactile, kinesthetic, and auditory modalities. Regular. teachers-and,

specialists share in converting information and materials into a

form that the visually impaired can use; however, content areas Such

. .

as math and science, which heavily use.pictures, Ziagrams,4graphs,'

and measuring devices often present problems for the VI student

because. these items cannot-always be Oesented in a form that is

"understandable to the tactile sense.

,

.
Visually impaired students. require a varletY-6Pspecialedu-

., .
. t

,
cation materials,-"'Such as their texts, othereducational,supplies,

and, adaptled tools. .1±the Student requifes spec ial materials the

/ .

vision teacher will supply them in medium the 'child' can ise (for
. . - . .'.

example4 tape, braille,-or large type). Moreover, specdal materdals-

f
...

science projects, special .aids for calculating, and braille
r.

codes far math are often available for the-student. Even if there is

-
. .e

a bralle=4a in student in the lclass, it is not neassary: for the

4 t .

t r. egular. cher to earn braille because' the vision teacher.will
,

.

make Ada Ati4s h s-tkanscribin worksheets, tests arid , .

g ,

. a.

;?__-,"
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other materials into braille and key them so the teacher can coAect
s'

them. In addition, tile-vision teacher ds available. to teach compen-

sation skillsto the'visually impaired student and to provide the

regular educator *it support? materials, and adaptive approaches

(Ifirtin A Hoben, 77).

Although theregular teacher will not'be required to vastly

alter the actuakteaching of his/her class? teachers can assist in

the smooth integration of VI students by attending to details in the

structurj.ng,of the class. Because orientation and mobility area

critical to 'VI itudents, visually impaired 'students should be
.

iinformpd prior\ to entering a class f furniture has been rearranged.

Class members must-be taught to push back chairs, and to keep

'items out of the aisles, Inasmuch as 'isually1impaired students

determine if doors are open or closed by'auditory cues, they should

,be 'completely Closed or open to avoid accidents. (Martin & Aoben,

%19q7).

The.nieltsof Pairing a visually.116aired student with
.

=many seeing children must not be overlooked by the regular
. .

teacher.- The -pairing of, visually impairea.student lath a normally
. . , ,,-

seeing chil&forAttivifies like Science projetts, and. some physical .

... - .- ----, .

. , , --- ,
,

,
ecipcatipiiilti,es is often very helpful and enhances the visually

,

j.mpadre tident opportunities for learning and implements. the ',
,k,,,,, ,.

.lea4girestric e environment provision of P. L. 94-142.
.. . ,

. -

\./

s.



Heating Impaited

Hearing impairment ls a broad term which indicates a hearing

disability that may range from mild to severe. 'Individuals with

hearing impairments are usually classified Yin one of two categoiieS,

.
'deafness or hard of hearing. Deafness means the absence'of hearing

in bolth,ears for ail, practical purposes. A hard of hearing person

is one who generally, with the use of a hearing aid; has sufficient-

, hearing to acquire la#guage primarily through the auditory channel

(Meyen, 1978).

Some misconceptions about the hearing impaired are as follows:

Put on transparency TP-7.]

MYTH.

100,

11. Deafness leads automatically
to.Thability to speak.

4'

The deaftaxild islinheren'tly,
lower.in intelleCtUal ability:

'Teadhing the manual method of
'communication is harMful to
4h.t.childand m4y hampOr his
dtVeioptent 6f-oral language.

o

FACT

Even though hearing- impairments,
especially witeh"grealtrde4rees
of hearlhg loss; a barrier to
normal - language most
deaf people can be taught some
\use of language.,

It.is generally believed that the
intellectual capacities of deaf
andnormal children are the same
ar birth,although the use of I.
these'Abilties MAy differ depend-
ing' upon language-dependency 'of
conceptbe motivation, learning
_experiences, parentalksinstruction;
and other faCtOrsi

Most educators Are Acknowledging
now that a combination of the'.
manual and' the' oral methods,..,
according to. the needs of the in-

.diVidbal child; As thebest:Approadh
to teaching communication skills.



-A .fieartng-iiid is.of,tio Use to4
:person with sensorineura1
hearing.loss,

5. Hearing aids should not.be
used fcr,hearing\losses that
.are 'very mild or very severe.

6. A hearing aid lets the, person
hear_ exactly' as does a normal
person,

. Hearing losses in,the:high-
icequency range cannot_ be
corrected by a hearing aid. ..

FACT'

"' a.
.

Whi1e'not as useful as with con-
duct:6;re hearing lnsses, hearing
'aids can sometimes help people
with 'sensotineural imtairments.

There are no hearing losses, too
mild-or too severe to prevent a
person from trying a hearing aid.

_No hearing aij ever completely
compensate for..i.hearineloss;
in general,.hEaring .aide simply
make boundslieeter..

,

1

This is ao longer true because of
the'develbpment of hearing aids r .

thatcan be worn in' places that
dn,not-involve:amplification of
distracting low-fieluency sound
(Hallahee & Kauftan, 1978),*

major teaching. approaches OvianUal, Oral, and Total

Communication) are typically usediith:the hearing Impaired. The
. .
.

.

_ .

appro#A-:thatA.S ,used,determixjeS the cOmmunicationSystem of the

indivicipai. The Manual,meth'od uses siinilAguage.4ndtor. finger
. .,-.

. -,--
,,,in

spepting;:,ThetOral.approaChemph4si4e ;hp use Of `residual hearing,
. .

read.
-

-7,:a.pd.UdentS.,Ar.e4aught-t0 speak, alips,:and'listen. The-third
,,,_.

4W.07,001:64.110a Total ComMunicatiOn_is 4 caMbinaion,of the Oral

and,,Mahual- methods. -These stUdeiltS.use Sign lgigUage and /or- finger
.,.. . - , . . . ..

6 ang.142,-,,conjUnttion-with'. oral speech 'and li-reading. Main
,

.

-

sireaMbd,students.09:*se the Manual a41/04tal'approach may have

terpretor-i&-iigns:and finger spells_ what the teacher is saying.

any:tiMes teachers_and.studen'ts leirn sign language aid /jr finger



4

spalling.to communicate better with the hearing impaired student.

The communication system used by the student- is greatly inflUeficed

,by such factors as the child's parents, the child himself/herself,

the-specialist's recommendations, and le type and degree of
dap

hearing loss (Birch, 1975; Meyen, 1978):

1,Regardless-of the communication system used, many hearing

impaired students Will wear .hearing 0.ds in one or both ears,.. The

regular. teacher may want to hold a.confefence with the student,1hisi
1

her parents,,and the special education.teacher to determine if:

O.,

the child can be responsible for the aid;

the special eduCator can trouble,- shoot if .

problems, occur withithe.usse of the aid.; and

'the speciil'educatpr:wil indicate changes in
how or 'when the student is to use the aid
(Birch, 1975)..

r

A dffeanca in.fiow thehearini.,impal d student

forms can, indicate to tlie,teachei-th
, ' .

t. an hid is

properly or that the student,iS4hot ling 4.

r
-

behaves and per-

not working °

The academic TorcadMi of nest heai"-.=4.g.Impaired
,

students are
.

.directiy,Tetate impaired .1.'lto their iMpair a i ity to normally acquire
-

'%;
communicatiao skills sincePthe comprehension and use,of 14nguage

. . .
,-

critical to the learning process. Although bearing impairment :, ,

are

6
_

affects learning '..in alfNademit.41v$,4 generally' hearing impaired
.)

students have tke,intellectUaa capacit

that non- impaired students learn;

earn the same dirriculum

,

Adaptation in. such areas as seating arr ments, teacher .

,behavior,,and instiuctional,activities-all'influenci- Eityof
-

the hearing:impaired student to function in a regul- sx,Qom 7--

I.

1L b

4.
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INSTRUCTIONAL PLAN - CLASS III :

Behavioral Objective

Enabling Activity,

Teacher Educator Student Materials

4

1." The student will be able to
identify tour value clusters
that affect t-he sociai-
zation and lea nil style .of

children.

2. The student will be able to
discuss way the 00,.

teacher can promote, the de-
ve4opment of cultural,sensi-
,tivity'in white middle-class

yi/ students.

Lecture III Lecture III 1. Lecture III: Developing
Sensitivity to Handicapped
and Culturally Diverse
Students.

a

Lecture:III'
,

4

Lecture --11I 2a.) LecturelIII:-

b.)'Handout II-1: The Four.M
,Curriculum: A Way To Shape,
The Future.

9f

H

:4-
0

.,The student vill_be able to
discuss' the 1.mpact Of,
cultural-.d,iversity-,on
curriculum.

i.

A
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To value diversity is to be `knowledgeable of and" to accept.".
.

,

differentness hinn, 1979). .Crucial to accepting differentnes i5
a kn11.edge of the /socialization of Black and .other Ininority studentt

- *which makes them different from white ma:ddle-class students. The'
:socialization of minority students will: determine their learning

.'style and interactive behavior. .

-°,

Value -Ctuzie.A.4 °

. . , ...._Castaneda .0.971) identifiril chiSter's of values. that aiedeter-. . t ,r ,

of: sacializati6n practIces: that; influence the student
kiehavior socially and academicals) -in the feariling hese...':':,. :,.. ..,-,

=..7, .
clusters of values affect the manner i-ii which- the child is- ,socialized:

- ... ,, .
. . . .

TheSe', clustei-5',"a.-re' as, followst",;.--
..... . .

ti`

communication style `,

.

'1 human relations ',style -`

incentive-motivationsty let
the methods or styles of teaching that
.the child' receiveS'ftom his family,

.

)! ---.. .
taStanecla further contends that the four v ilte clusters

- - e
.. _ .. . + .affectiln the .sociaiiZatton of the .child'dete -rmin the characteristics, j , 1

tce--Child's learning styles. The, child ;enters school with. .

4rnily:,developed characteristics . They are. aS. follows :..

a,-,preferre',& mode of communication, bor, example,
..speaking or Barrio, $panish , or

. .non.-Standard tngliSh; _'"

fte,friPcl: J1194.--Of J-elating to as
expe44g,p0Onal'iled directioa-:froM adults,

--a4irelererioe incentives over abers.
For eXaMige:, motivated by rewards
empba0.70.rig.fam,i.ry;achiey.emenV over seIf:archieveMent;



Y

'a cluster of cognitiire characteristics which-reflect
his/her prefer ed bode of 'thinking, perceiving, .

remembering afillt4problem solving.. , I

.

The learning styles of MeXican-American children
.

are-in
- , 8. 6

'conflict with that of the white middle clasi (Cds'taneda, 1977). ,

'-This Obsellvation is consistent with the learning-style oriffict
. 4

4 , .
, , ,

-experienced by Black . Comp9unding the conflict, is the condition.
,

. !.. .

,

of being handicappe If,a child has a handicap, and is,,,nokn-white

what specific knowledge and - competence does. theitedcher need to404

appropriately meet the diverse needs of this child, given that
r

the child is-placed in.the least restrictive environment which, more

.ften than not i.111;'' tegularclassroom? The - implication is that
.

N, . r

-the regular educator will poSsess the-competeike,to serve each
.

Child.in-the classroom With the assistance and. support of auxiliary

r.pirsonnel needed. [The specific characteristics of handicapping

. -
sonditions arill,inforMatiOri thit regular educators need to teach

s
children,with..,handicapping conditions Wei;'dist4-sed:in Lecture iI.]

f
4'. 4 1

., 0. ,
.8.

egrettably, whenthe student's ledrriing style diferffrom
, .

dominant :culture's learriini,s4lelmhiCh is the :teaching/
- -

mode of the3,publid school, the studtnt is oftn viewed as

" tatilri4YAOlpriVed10-langtiage.handic400,-" or "mentally
, .

Black`itarded:P' 8a.categoyj.npi,which ManY students hiVe been

David4Sanchez a San Francisco Boardof Education.
4

addressed- issuetof.44,aford'ble attitudes:toward
Tr'4

nic;,mintrities. On :behalf` of" iheSPaniih-speOing child_

.

.

kz,,expreSsed.?.21-1,the statomo14oxerpt0 below thp,sentiments

racial who are :offen_treated and viewed as

lx*bObl;



V-;
Wi-gr-i--1,,,t-"

.A.- 1

*X p).
. -:

s.

t.

*-ual17,edW4t.00144 been;.a fraud. How an 'there ,a4'st-
eclu4redu'ditigPiesolAe%Of the., students are lodked on
;gas diTOCtiV'e?'::the'injuries.1,,the Latin- American, child
have been intlictt4j14 tihhkel.*ho have claimed ,to teach
and motivate 4401,- "1-avelipi'tea'ltty, ilienateehim

° and-ofeStroyedWildentiWt' rough the subtle rejectiOn

.
-'d'of hWiangui0,,xhiCh nobo speaks, his culture,

,whith.nobody .und'ersta'nd and ultimately him, who
. . nobOdy valueS,,,,:,.,
*4° 4

At c

' Deve6pkkg Cuittuat Sevi4i.tivity

6 .

-StUdgnts gome'to school with stereotypic views of racial. and

ethnic minorities and of handicapped persons.'For.example, it is

not uncommon fora deaf Rerson to be .referred to as 'deaf and dumb'
. .

- .

ft-and to' be treated as if he/she wer in fact dumb. To combat
A

stereotypic Views,'the classroom teacher Can hold discussions';

include minority perspectiireS, varied teaching/leal.hing strategies,
...

ind.accottlis,ments=Of=minority.persons-in the deVelopment and
,-,

- -
. i

. ,.,..
i

, .
. .

.

delivery of curriculum,. and e4hibiet behaviors that engender the .

. tor Jr/

'
,

.

'development of cUlthral sensitivity and a positive self-concept.
.

-- -

.

Pi4eu.64ion

.

iDiscussien is recognized and accepted as ameahs of finding- .. _,,,

Out how/whdt A person thinks or feeli-and-of, Forking oniiaifiences.
-:-_, -,,

y encoiltaging discussions on race, eihnicity, ansoeiogconomic /-.
,-..-

,. ,

'status the teacht;. can help, students air their blds0s. This can- v"
1-', - .' , I - .

. ,

dcial to the sthdents-and the teacher.in,that*the lases
. ,

can. Ue addressed opilli)i_dnd constrUc*elor. The.tpacher Can

e cOmponaiities thaVexist.for all rtudents apdgat the,

students accept differeAce as a positive atplibute.



4.

.Certainly both' the teacher and the student would, acknowledge how'

-dull and uninteresting the class would....be if eve;), student, were-

the same in appearance, speech, response, intellectual capacity,
- , . .

and personality.

.1

Using. discussiOnS to develop 'an' awarepesA. and_ acceptance of

diversity assumes, of (6ourse , *that the Leacher himself/herself has

Wrestled with his/her biases that denigitate and adversely poly
.minority individuals and, a consequence, views minorities

cp.

individuals whp have value and a right to be treateciiiith-,respede.

SOmetimes discussions and events that call forth biases may cause

some student discomfort. However", feelings iscomfort ay be

warranted if students disccwer that'. they are alike ih iany ways
: .- -

(-
. but different in- other ways that do 'not-preClude positive inte

... .,
%

.. , s
4. t,. .

-action. Tiectt (19791 'statei, the fo lowing regal-dint. disComf rt: oh .-
. 4' M

, .

Veen. g comfortable is an Iii 0,.gece4nly,i7hite id-dle-
, -

class'peopie can affard.'. Tie groups of students whO
,pight.,,beMade uncgnfortab" -by kefn singled gut for
discuStaon are,non,wHiti4.'#op-iifraelelass students., ...

the auIenteal*ady-feel.uitc.cinfOrtable.. .

, CliAkidatim .

7

teiigning curricaum °and a!d0.iVei _system, the-teacher'- .

.:...,.., ...inuAt co'nsidei, students' etnic.,,ity an.' cUltUre (Dabney,. l91;() -.' What
,,..- . .7.To a

..4 ,...
- A ' 0 .--- .

is tp.._ be taught 'and .'how it is -to -bee '.talht.;s,hould" -flee -s-nsj. ..
lb- P , .,.. ..r, ..

...,,,,*.L.:
,,.,,i,v,#,,y tb-,CbltuyE-1- d ers*y.,wkile ,fulfi:_i_ling.;COgnitiVe. and affective

, ,__.- -,
;ne:ediii f of..)nitofity,,70-ouchiidt0ii' t :Wean wilt' their ,-;

,..
. -, .,----. _

z- . , .. .,

onimUnication, -style ,,,.1)uinan ;i:eiat i3On,*_t-, incent4v,k--mcitivation ''
A

:-4.--,

-teferT01;1::.rilodg, cjf think/rig-, p-erc'eivings. ,remembering, and
, ..

igni affect 'the` "uyr,i....14,11:21*.:.11:4 teaching/
.

, t:-
47, \ ,
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.



Whereas public school curriculum

structured- on white middle-clas norms w

is traditionally

h are. biased toward

p
. mintority

minority
al

children, other curricula that consider the needs of

students can be,developed'by the clasroom teacher. Such

a curriculum is 'one that result's from the identification of the

.10ognitive- and affective needs of minority handicapped or culturally

different tudents and one th'at is criterion-referenced/diagnostic-

prescriptive in nature with attention to the uniqueness and-cultural

context of the individual. To, accommodateidthe curricular needs 'of

-uniqudly different individuals Sizemore (1979) recommends the 'Four

M CurricUlum which entails a reordering ofj hierarchial skills, a

resequencing, of language) and matheillatics,,' the development Of

'IulkiliOgUal and multi-cultural content and" the utilizatibn of
)

_multiage groups with :counseling, guidance-,; and Career development

services:
. .

--T e cUlture-sensitive curriculum is one that foiters the. .

develrment %of cultural .Sensitivity in the white middle -class

school -population and a\positive serf- concept, and pride- in handicapped
f . . , '

minority students, ,
'Some ,Orricutai' -a-daptationi "th# the regular

ttacher can make toencOurage ,sensitivity to cultpral differences :
, -

,

=,are:,,at, follows)

e

t,
rj including the contribution of,Minority and handl-.

capi9d' persons,_as-. a, regula part-,''Of the curriculum;

2) ":invitj.ng successful handicapped minority p sons to
speak'...t-o hi,i/her claSsl .-

h09inkf'ilms ,.SuCh' as "The. Me NohOdyKnows" ;

Stpdents, with handicappd
.,s,tudp.ntS -.in:,i.it-6'041-1-41:414Shii)s; and-

-0Videncing: approval, of and respect for Vnority handl-

-,Ca..14)eld:*ttidentS. O'ne's Ante.r.ittion..

8



Po4itive Teachet Bihaviot

The apPropri:ateeducation, individualized education prograi,
-

.

nondiscriminatoryiesting, and least restrictive environment
.

provisions of P. L. 94-142,require teachers to view handicapped
*

children-as individpals who can be and have a right to be educated.

To impletent the spirit of the law requires teachers to acknowledge,
,

respond to, and value,.the diversity of students., 'When .a ch
4

feelS that he /she' is vaiued by his/her peers, teachers, and)parents,
/ '

-

. he/she can reciprocate supportive, cooperative behlpior and row
. ,

'socially .and intellectpally,

, .,1
can use to develop sensitivity to cultural diversity and to improve

-. -
,

the self7c6ncept\of minority children. Although identified as
, .

Pepper.(1976) offers suggestiOns that the regular educator

korkable-with'Indian
,

children, theie suggestions are - applicable

-to:

-,1

t
-,...,4,,,

,
oAllati,Aandicapped B14 , and oilier minority children:

.:._:-/
...

---4zoi4-4-.: 1
1) teach the: true history-Of,the-different minority groups
H and, the Value of these-cultures to all childTen;

2) 'value:andactept the'chIld-aS he/she ii; :-
..

use-words ith-a-t build.tte.Child's self-esteem and
--fdeliiiiA:sof .adequacy; ' ,. : :

show fa }" in .the child so the Oild"can believe, in
himself/he.f /-- - ':'''-" --:-' -' --, --?--

-,

that are ,guaranteed ta,give success.

g

-
eduCation- system is Angio-centric

*41

---

teach ,primaTiir_white middle-class studentsthe

tural naturiocif the school- *Tufa ioh requires curri'culary

modality, adaptations. e adaptations pust be
..

anish-speaking, poor, and handicapped.



- I .

siudents'whd do not identify with nor readily embrace Middle-class

cultural constructs. ,Therefore, the classroom t1each rj'as well

as other school pers6nnel,-must change their attitudes, the
, 4

`curriculum, and instructional strategies in order:to'give credi-

bility and significance to the educational needs of cultrually
. ,

4 S. ; ,

diverse handicapped students.. Public Law 94-142 has provided

the framework for educating cultually diverse handicapped students..
.

r

It is now left'to the public e4ueation system to honor and-live.bp

AMIPPIMMINIMI1111.



NAME:

Q
to

DATE;

PROFESSOR:

e

t Valuing tlie'DiveiSity of Minority Handicapped Students

DIRECTIONS:

f

1.

1

POST-ASSESSMENT- A

Each rdttered setof headings is. followed by a
numbeted set of items. For each itet- select the O.4E
MOST CLOSELY RELATED hegding. and place tie, letter of
the headirig on the line preceding the it m

Behavidy disorders .

b) Learning disability
e) Blindness
f) Mental' ietaiaAtion

neaiihg
iVisual impairment.Deafness

3.t r

t

4 .

A disorclet,'in one:Oi more Ofitlie basic PsyCholdgical'
processes invbived innindersfanding or using language,
spoken or written, Which may:manifest 'itself in. an''
imperfeotability to listen,-think, speak; .read, write,
spell,ordo mathkmaficalcalculations. . -

.

it !.... __. :'. ,

.

,

Limited-visuaf aduity which`' despite correctivelenses.
limitstagarning through convehional-methods.

-

Those who ChrogitCaily and markedly ,respond to, their
environment intociaIly-unacceritable and/or personally',

unsatisfying ways but who can be taught more sociAlly.'
ac6etable,.and,pdtsonaliygratifydng behavior.

/ A

Absence...;pf hearing in b'oth 'ears fin. all c.al pur
.

SignifiCantly. Subaverageieneral.intel*tpai functiOni'ng
existinUcollpurrently with deficits.in'adaptivebe-
iavidt and manifectted during the developmenta period.

. ,
,'

-:,

RECTIONS.:. fEor eadh numbered item-, suPply the Correctiesiibng$.
',',4:

(_., -1 -. V , , , -qyec.141,,aids.,tha,vAspa4yimpaire.dstudents may reqUife
Jai* q.- , -,.

and

4

c,

J
I



3. Jinstructional aids such at

, and may be

:used by, physic.ally disabled students 'in oral and
written,communication tasks.

DIRECTIONS: For each numbeied item there is a lettered set of
al fernaidve answers: or completions. Select the. BEST
ONE for eadh item. .circle your response. 4cictot.

A SV)

4, Which ONE yf the following is NOT a value cluster that
affects the socialization and/ learning style- of
children? ,

_ .
--

a) communicatio4tyle c) .eating- sleeping styly
.

b) ,human relations styke dl incentive-motivation style
-

a
1

S. Which ONE of the following is NOT"a' strategy fbride-
veloping cultural .sensitivity? ,.

. ,

.
. .

.,... -

a) holding discussions that encourage ,students to -

,air biases;
.

..
-

.

b) modifying curriculum to.' reflect minority_ student's
. value c/bsters and, skill needs; / :

6

.

-------- i
c) 'exhibiting positive behaviors in interacting with

minority handicapped stuidents; , . ._ . .

.d). isolatin . handicapped .itudents'hat do not fit, in
.

u with no andicapped students.
:

,

The' physi.caiiY

a)

'tabled are .individuals who have:

11mitek.physical' MoVement;'- .
..,

b ogni-iive probleilis .as well as Physical:probl*Tils,;
: , - - ,.

c) fuxlefional problems with phY ical ability- and' ,
mediCal.condit:inswhichafti:litengthandstampla;.

1

problem's with 'trunk contiOl pa Mobility.

'DIRECTIONS: Each' numbered. item a'S1receded bye T (true) and F
- °,ffal e) or F :to indicate, whither the state;

. mAnt is -true -(T).,or .false (F).

- incThe thedry-, of pii3tutai,ideficitCorporateS as one .
04).'emelit,liheTidea that childre'n.,wHO come -;,to. schoo lack-
* iddie7ciaSs constructs are 'ready'
fo school:



-.. ,, i _ . ..

-f F 18. The ,ittheoiy of 'cultural. difference incorporates as one

, element the 'idea that' c ildren who come to school

.
,
A.ackfing middle -class con tructs 'and behiviors are 'ready '

"f,or school,. ,. . .
0, i

. . . t

T F 9. Currriculum for physac'ally disabI4d' students typically

requires :substantial adaptations. --°,
, . .

,

F 10. Visual aids' that supplement instruction are important

for hearing impaired students. °, . .
.

.

3 F 11. Visually impaired ktudents require a limited amoun.t of

special education mlaterial,.
..,

I, , °

...r F 12% - Langilage .arts- lessons cam be..strctUred to provide. .

. stimulation activities: fbr speech and language 'dis- ..

ordered students. .
i

S.
. 1. ,

T F 1., When- possible,, teachers should -ignore the provocative

,
- ..behavior exhibited by -students with behavior proplems.

- . .

F 14. e Se 1 e c t i on o f a task the --silIZ-e-iit- -can learn .and dter'-

mination of a method for teaching the ;task are 'hot

important ac ors o co,nsi e

disabled students., s

.

ESSAY1 Be: brief. 3

-

Discliss the impact, of teache'r -attitudes on the -education

of -Culturally diverse 41ianii,icapPed -students.,
--

Discuss ways to facilitate the Mainstreaming of special

needs St udents: ,

Discuss "the ithpact tof culeuralt diliersity op curriculuM.

9

o

,

63,
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The Exceptional Minority Child:
Issues and Some Answers

PHILIP C. CHINN

IT HE topic of the exceptional minority child
1 is one which is so broad in issues that it is

difficult to address even the most salient ones.
Delineating the issues. however. is a far less
formidable task than providing answers. To
even begin with the identification of the issues
it is necessary to predetermine villatgroup or
groups are being discussed. One view is to take
a typical definition of. exceptional children
and add a definition of minority to it. The var-

-ious special education definitions of excep-
tional are fairly congruent with one another.
but a definition for minority will find diverse"
opinions regarding its meaning. For the pur-
pose of this article. the definition adopted by
The Council for Exceptional Children (CEC)
will be used.

The CEC Delegate Assembly in 1971 ap-
proved an amendment to the Bylaws that pro-
vides for the following definition:

A minority group is amp group which L.-cause of
rac:al or ethnic origin constitutco a distincti.e and
recognizable min:rity in our society. Present ex-
amples of minority groups would include Blacks
or Afro-Americans. American Indians. Mexican
Americans. Puerto Ricans. and Oriental (Asian)
Americans. (CEC Handbook. 1978. p. 87)

Examples of exceptional minority children
might include a gifted Black child. a learning
disabled Mexican American child. or a vis-
ually impaired Asian American child. Stereo-
typing is a major complaint of many who work
with minorit children:1r would be well to ad-
vise here that the examples provided in this
article are meant to be examples: they are not
meant to imply that they are necessarily typi-
cal of all children gta particular ethnic group.

Cultural Diversity and Exceptionality

The relationship of cultural diversity to excep-
tionality is on that has frequently generated
discussion and debate. One overriding ques.

Lion Is asked: Is a culturally different child an
exceptional child? The response is both "yes"
and "no.- Children whose cultural difference
distinguishes thern,from- others to the extent
that the differentness requires instructional or
curricular modifications in order to provide an
optimum educational experience can likely be
considered exceptional. Thus, the new non-
English speaking emigrant from Hong Kong or
the Native American Indian child who lives in
an isolated area of a reservation and speaks

.only a negligible amount of English may both
be exceptional. in a typical classroom. Their
exceptionality is note function of their ethnic-
ity but is due to the fadt that they are so cultur-
ally different from the majority child.

On the other hand. a great number of chil-
dren from minority backgrounds could hardly
be considered culturally different. They have
become so acculturated and assimilated into
the dominant groups that they could not rea-
sonably be considered exceptional in this sense.

Thus we have two views of exceptionality as
it relates to minorities. and the views are not
necessarily exclusive of each other. A child
who is exceptional because of giftedness or a
handicapping condition may alsci be excep-
tional because of cultural differences.

Serving the Exceptional Minority Child

The primary focus of this article is to suggest
that for many exceptional minority children
there are educational needs that hate not been
provided for. Certainly. there are many minor-
ity children in special education classes.,par-
ticularly in classes for the medially rete}ded
where disproportionately high numbers of mi-
nority children have been repprted (Mercer.
1973). With respect to giftedness. Torrance
(1977) suggested that there is a great deal of

giftedness among the culturally different. but
traditional identification procedures such as

Copyright t 19:9 The Council for Eigt eptional Chil-
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intelligence tests are mapprepriate for discov-

ering giftedness among culturally different

groups.
Thus. among handicapped minority chit-

then many are being pro% ided educational ser-

%%Lets. but it is often questionable whether these

services appropriately provide for the cultural

difference that may accompany the handicap

Apparently. many of the gifted minority chil-

dren are not yet served:The focus of this arti-

cle. therefore. is those who are yet to be served

and those who are yet to be served appropri-

ately.

Identifying the Exceptional
Minority Child

lit May 1978 the delegate
Assembly of CEC ap-

proved a set of Minorities Position Policy

Statements (CEC. t978). Among the many pol-

icies and positions in this extensive document

is "Section 300 Identification. Testing. and

Placement." Concerns
expressed in this sec-

tion of the Poiifion Policy Statements include

the fact that tests. particularly norm referenced

tes:s. exagg ate group differences and under-

score group inferiority. Secondly. data from

these tests are frequently used to place minor-

ity children in lower ability groups or special

education programs.
Coupled with Torrance's

concerns. it would appear that many minority

children. at least in the past. have not been

properly tested, and that many of he assess-

ment instruments used have been biased and

hot culture free.
Public Law 94-142 (1975) contains sections

that specifically
address the issues related to

nonbiased. culture free evaluation procedures

and disallow federal monies to state or local

education agencies that fail to employ nondis-

criminatory testing and evaluation procedures.

Mercer's recently published System of Multi-

cultural Pluralistic Assessifient (SOMPA) has

keen normed on White. Black. and Mexican

American children. It holds considerable

promise and Is a step in the right direction.

With respect to gifted minority children.

Torrance (1977)
suggested the use of two in-

struments that seem to lack cultural bias. They

are the TdifiriceTeits of Creatffie "Thinking

and Taylor and Ellison's Alpha Biographical

Inventory. Torrance further suggested a num-

bee of nonpsychometric
approaches to discov-

ering giftedness among the culturally differ-

ent.

Torrance dt veloped a list of :8 ,te 0-.e p.:s-

itives (e.g.. fluency and fleeibility ttgurai

media), which are sets ef
cheat-tees:1c: he be-

lieves can assist in identity:1g stredethe and

giftedness among culturally .I.fferendetnel.-its.

He contended that these creative pies:elves Px

ist to a high deg:ee among culturally -Afferent

groups. Torrance further suggested that the in-

cidence of giftedness within :hese groups

would be higher if his means of identification

were used as compered to more traditional

means.
The creative positives may be detected by

tests. observation of bArie ice perfermance.

constructions. or any means wha'soever. These

abilities. Torrance
stated. --for the most par'

... can be observed with a high degree of fre-

quency among culturally different students by

anyone who is willing to become a sensitive.

open-minded
human being in situations where

trust and freedom are
established" lo. 251.

Funding and Meeting the issues

The 1978 Minorities Position Policy State-

ments provide The Council for Exceptional

Children with a mande.:e to determine the is-

sues and to assume a leadership position in

,providing adeqUate educational programing

for exceptional minority children. Some steps

have been taken and others are planned- that

would-provide some answers and facilitate fu-

ture planning.
A CEC telephone grapevine

sur:ey is now

being used byCEC staff to interview individu-

als with a background. interest. or expertise in

exceptional minority child education. These_

telephone surveys should yield information

related to the education of exceptional minor-

ity children..including the identification of (a)

key issues in curricula and instructional meth-

odoiogy. (b) individuals with expertise hi the

area. (c) model programs that provide unique

services. (d) needed publication:- and (e)

needed areas of research and development.

A minicoriference -for invited individuals

identified in She telephone survey will con-

vene at CEC Headquarters in Reston. Virginia.

in spring 1979. The purpose of this meeting is

to examine and discuss the findings of the

grapevine survey and to provide CEC with spe-

cific recommendations
for needed ;activities

related to exceptional minority child educa-

tion.
Two CEC open forums have also facilitated

533



the infoimation gathering activities. The CEC must these children cope with their different-

Career Education Conference.and the Interne- ness due to their minority status, but they must

Donal Convention have included open forums also face "the realities of being handicapped

in which audience participation was encour- and must struggle with the effort to maintain

aged to provide opinions and information re- or develop a positive self concept. Pepper

girding educational programing and future (1976), a Native American Indian educator.

CEC activities related to minority chili-t =en. emphasized the problems and the importance

. A CEC survey is also planned to determine of developing positive self concepts of Indian

which special education 'training pre:grafi:is children. The same can be said for any minor-

have specific courses emphasizing curricula-
ity child, for there are numerous factors that

and instructional methodology for exceptional potentially damage their self perceptions. The

minority children. Those with programs Will existence of blatant racism cannot be denied

be urged to send their course outlines and syl- by the objective observer and deserves no fur-

labi to CEC. which will serve as a clearing- ther discussion in this article. The subtle forins

house for dissemination.
of racism are even more -insidious, because

Other positive steps canbe made at national. they are often perpetrated unknowingly by both

state. and local levels. Standing committees in minority and nonnainority individuals. The

state 'and local education agencies to address careful observer will find distorted sterentyp-

minority concerns such as testing. curriculum. ing in television. motion pictures. and other

and instruction can ensure some attention to forms of media and can understand the paten-

this needed area. Other organizations con-
tial damage to minority children. Stereotyp-

cere.ed with exceptional children. such as the ing, distortions. and omissions so-common in

American Association on Mental Deficiency US history books-have further depreciated the

and the National Association for Retarded Cit- self image of many minority children whohave

izens, have established standing cornmit tees or read and believed.

are involved with special projects Zelated to Fortunately, recent efforts have helped cor-

exceptional minority individuals. Interaction met /many misconceptions about minorities.

between these organizations to share publics- The successful television series based on Alex

tions. project results. and research findings Haley's (1976) -book Rants has brought a-sense

will enhance the dissemination of information of pride and identity to many Black children

in this area. joint topical conferences and in- and has developed understanding and sensi-

stitutes may be a viable means to bring to- tivity among others.

gether individuals who share common goals The high suicide rates reported by Pepper

and interests. A national center is needed to (1976) among Indians and by Chinn (1973)

collect and disseminate curricula. instruc- among San Francisco Chinatown residents

tional materials. and other relevant inform& suggest that among segments of the minority

tion related to exceptional minority children. population there exist feelings of destair and

futility. :Those Native American Indians who

Until Then ... have remained steeped in tradition find them-

While the issues are being determined. the selves torn between' two worlds. The tradi-

curricula developed, the instructional-strate-----tionalworld-places
e:cpictations,byl.vhich In,

gies formulated, and tha publications pre-

pared. there are snme effoits that can facilitate

the educational process for these exceptional

Minority children. There are two major in-

stfuctional concerns related to the.exceptional.

minority child: self concept and motivation.

While these are areas of concern for all excep-

tional children. particularly the handicapped.

this Is an area of heightened concern for those

of minority background.

Developing Poeltrs Sett Concepts

It has been said that the handicapped minority

child suffers a "double whammy." Not only

dians have lived for generations. The world of

the majority group often imposes restrictions

that can neither provide for nor permit the tra-

ditional world to remain in full existence.

Frustrated,and_confused.ahe_metal
health of

these individuals is often affected.

The emigrant from Hong Kong often pos.

sesses few marketable skills, and language bar-

riers create greater obstacles. Refuge is often

found in the ghettos- of New York's and San

Francisco's Chinatowns, where abominable

living conditions are matched only by the

working conditions in which the emigrant is

exploited by subminimum wages and long

April 1979



fork days.
Caught in s emingly hopeless cir-

cumstances. these individuals. like their In
)lian counterparts. are often unable to maintain

;necessary mental health in the family The
children's self concept is further diminished

by observing the problems of their parents.

who are unableto serve is ad'..luate models.
Anyone who has observed ghetto children

;, play knows that athletic activities are taken se.

' riously. Playground basketball or sandlot base-

'11.11 promote vigorous competition. Becoming

another Tony Dorsett. Danny "Little Red" Lo-

'per. or Roberto .Clemente is a fast one way

ticket out of the ghetto. Sensory and physical

handicaps. however. all but preclude compe-

tition. and even mental retardation can create

problems since many athletic activities are so

highly structured. Even if the child does not
have athletic interests. most of the jobs that are

typical for individuals from some min-rity
backgrounds are manual any require physical

competence. Some minority parents see edu-

cation as a means for their children to raise

their socioeconomic standards. Mental- retar-

dation and learning disabilitig are serious
barriers, to such goals. Thus:many handi-
capped children are often not able to meet

either their own expectationsor those of their

parents. further depreciating their self con-

cept. .

Foetertng motivation

Related to self concept is motivation. A fre-

quent complaint of special education teachers

is the lack of motivation demonstrated by mi-

nority students. "Study hard and be some-

body" has been echoed intmany classrooms.

Who are the models for these children? An un-

cle who sits around the reservation all day

wishing there were work for him: an older sis-

ter who works in a garment factory 10 hours a

day; a father who .picks lettuce7.oranges. or
anything so that he can feed his family. These

examples certainly do not represent the occu-

pations of all minorities. but they are true for

many. HOw can these children read with ex-

citement about Tracy's father who is an airline

pilot when they have never been in an airplane

or even so muctas seen a picture which would

suggest that a minority child: let alone one

who is female. could reasonably aspire to be-

dome a pilot.
Special eduCation teachers often complain

that theyhave little or no support from minor-

ity parents who demonstrate indifference to

their child's education. These parents were

once told that education would help then' to
become someone. but few of the 1r-tarns or
prcimises have been fulfilled. for w hates er rea-

sons.

Oevloping Tarter SansItIvIty

The development of sensitivity on the part of

teachers and administrators is critical to the
adjustment of culturally different children in

the school setting. There are some who would

argue that only minority teachers can effec-

tively teach minority children. A poor minor-
ity-teacher is equally as ineffective'as a poor

nonminority teacher. Segregating minority
children so that they can have a minority
teacher is a highly questionable staffing pat-

tern. It is unlikely that any teacher. including
minority teacher. can bet.orne completely

knowledgeable with respect to charaeteristics

and needs of children of all minority groups.
Sensitivity. therefore. is one of the most desir-

able qualities in teachers of minority children.
Sensitivity can be viewed in terms of respond-

ing. apprediitirit. and allowing differentness.
SensitIvity suggests an open mind that is re-

ceptive to the cultural contributions each child

in the class. can offer. Sensitivity can develop

through learning from the children, from the

numerous publications on cultural diversity.

and by the individual's receptiveness to ex-

periences in cultural diversity available in the

community. -
A teacher who has become cultural') sensi-

tive is better equipped to help a minority child

develop a positive self concept. When a teacher

values a child. self concept is likely to im-

prove. Further. the attitude of the teacher is

often reflecteu in the entire classroom. When a

teacher values the culture of a child and makes

it known to the other_children. it is likely that

tbey_too will.value cultural diversity. Pepper's

(1976) suggestions to improve the self concept

of Indian children are equally applicable to

other minority children:

1. Teach the true history of the different mi-

nority groups and the value of these cul-

tures to all children:
2. Value and accept the child as he or she is.

3. Use words that build the child's self esteem

and 'feelings of adequacy.
4. Show faith in the child so the child can be-

lieve in himself or herself.

1 0 I
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5. Plan for experiences that are guaranteed to

give success.

Motivation is closely associated with self

concept. as an enhanced self concept will
strengthen the motivation of a child. The de.
velopment of sensitivity opens the door for the

creation of trust between teacher and child.

and between teacher and parent. With this
trust comes a working relationship. The devel-

opment of these relationships is obviously not

as easy to establish as it is to read about. Trust

and respect may take weeks or months. as will

the development of sensitivity.
In developing other skills in teaching these

children. there are few if any cookbook ap-
proaches that can serve the teacher's needs.
Enlightenment in cultural diversity and a care-

ful study of the idiosyncrasies of each ethnic

grotip. coupled i'th sound special education
techniques. will provide a basic foundation for

meeting the roteds of these children. -While

many of these children are yet to be served. ed-

ucators can at provide a starting place.
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In the mainstream
HO: 1-2

Many teachers wonder.
will the specialneeds child
ever really belong?
Cooperative leaf ring groups can bring kids together David w. Mama sad Rotor T. isims

PLACING special -sheds students is
the regular classroom k the beginning
of an oppxtunity. But like all oppor-
hankies. it carries a risk of making
matters woes, as well as the possibility
of noting them better. U things go
badly. handicapped seudenft sae be
stiinatizsel. stereotyped. and relate'.
Evers 'wont. they may be ignored or
treated with paternalistic care. But if
thisp go well. true friendships and
povitive relationships. can fans he-
arten the nonsg-progress and handi-
capped students.

What does the regular clam-trams
teacher do to ensure that mainstream-
ing goes well? What is seeded ill a
sttaightforward teaching strategy that
improves performance and builds pa-
llet relationship' bagmen handi-
capped and normal-prairies students
as they attend school together.

Strofterheg to *aware
llatgration
How can the classroom It-=Ises struc-
ture the interaction that special.needs
children will base with other students
is the class? The teacher has only
three alternatives: independent (no
interaction). competitive (one wins.
one Stases/. oe taupe/mire 0*th...cm
win).

I. The teacher could have the ape-
gislineidt. child and the other studenti
work ahms. owlepeadent of each ma.

et. Each could wait ma material spie-
sdls illy suited foe hi uses ability
les ef. without affecting the achieve

affect hint Yet such a, practice leaves
the special chili isolated from his
nennal-progreas peers and creates a
situation in which he may be disliked
or ignored for being "different?

2. The teacher could'place the ape-
cisl-needs child is a competitive re-
lationship with other students. Com-
petition is based on students doing
better than their clasimates. U one
student wins. the other stuekets lose.
A competitive climate among students
is out of the questiOn in a mainstream-
ing class as it pnxrintes the rejection
of leiw.ability studenti as losers."

3. The teacher caiPplace the spicial
child in cooperative teaming grOups
with notinaliwogress peers. He and
his peers complete lessons as a group,
making sure that everyone in the
group . *stands the materiaL In a
cooperative climate, students have a
vested leered it ensuring that other,1
group members lam. as the gimp's
success depends on the achievement
of all members. Helping. sharing. peer
tutoring, peer encouragement, and
peer acceptance are all hallmarks of
ccoperathe teeming esperiasces. Co-
oprrotion is the only learning struc-
ture that it consistent with the per.
pose of nwsituteramitsp.

!lidesetering Seawalls'(
rooppratIelly
What Jo teachers do to set vp lwter-
orneows cooperative kerning groups
and ensure that they operate effective-
Iv? The following !tam-work has

sting a cooperative lesson des*
Modify it to et your own claaroom.

I. As les as possible. spec* the is-
orscrinnel goer of the lemon. la the
case of a math lean, the seal might
be to have every student master the
basic math skills needed to work the
assigned problems.
2.-Seleer the group ske most appro-

priate /or the lesson. With young or
unskilled students, the best group size
is two or three members. With older
or more skilled students. larger groups
re possible.
3. Assign students to groups. At-

though teachers usually try to mai.
mire the heterogeneity in each group.
there are times when homogeneous
groups are useful. A common proce-
dure in those cases is to gist the class
a pretest and then assign one high stu-
dent. two average sttaacnts. and one
low student to each cooperative

Croup.
A. Arrangement of groups. Arrange

the classroom so that group members
are close together and the groups are
spread far apart.

5. ',field, the appropriate materials
In the case of a math Irson. cash
group might he *hen 12 stop pr.*.
Ions. m: answer sheet. and a cheb k.
list for each member entitled -How
well did the group and I work 'oda%
What did I learn?"
to, Esplain the twit aml the ...ore

aloe coal .trop sloe Ftit a math gtoi:p
the tasl- might he to soise the sires
Problems and msurt that sit twur

Reprinted from INSTRUCTOR, February, 1978. Copyright (c) 1978 by

the Instructor Publications, Inc., Used by permission.
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each one Members indicate Theis un-
dntanding In signing the griwip's
answer %beet (An alternative to the
single answer .heel i. to $Ive each
student an indisidlial test on the ma-
tersili the cooperative sink-Cute in-
%obis a group goal teiwnpiete the
anignmenti criteria for success I pet.
led wore is esceilent. 90 percent cor-
rect is good. 711 percent ciwrect is sc-
.:LT.141+kt. an awareness that all group
members-receive the same reward. an
onJerstanding of eooperative actions
to engage in while they are working
sogether klistening carefully to each
other. praising each other. checking
to make sure everyone understands
the material), and the realization that
the) are not ciwnpetine with each oth-
er or with other groups.
7. Obrhre Me stelentiterdent inter-

ration. Just because leachers ask stu-
dents to cooperate with each other
does not mean they will always do so.
Through observing. teachers can spot
problems students are having rs they
learn to work together cooperatively.

11.,/nrereene as a consultant to help
the group (a) solve its problems in
working together ,effectively. (b)
learn the interpersonal and group
skills necessary for cooperating. and
KY check that alt members arc learn-
ing the assigned material. Reduce the
special student's fear of working with
normalprogress peers by ,giving him
a structured rok to !until in the group.
The,nest step is to teach the normal-
progress students some helping skills
so . that they can explain material
more successfully to the special stu-
dent. You can also teach the special
child cooperation skills that will help
the group work.
Y. Evaluate the group products. us-

ing a criteriareferenced evaluation
system. If a mainstreamed student is
unable to..do the assigned work. the
teacher may wish to use different
criteria in evaluating his work, assign
less material to he learned. give dif-

1

ferent material, or use knprovement
scores. At the end of each lesson

I teachers can have students complete
I a checklist ass how well they worked
i together.

10. Krinforn the cooperation' by
patting each group only on-its own
peogress. and by prabing:Cooperative
liehavioe sit all aspects of class at.
rivily. Set a cooperative class climate.

Turn pare

-T

1 ,

in the ansaitestreent

Ilevession ye. rasciespore
Ihatr is un%i.lrrahl. 1..1.1vnt. o,.
L tmtcrative learning esp.:mot,
mote higher academic achf..grre.r.
l all stirs eats than W..*

1..yrnpvIrtion with peers or woolifnr in.
thidually. This is etioccially true fug
km. and aeragr-abilit) students

In Site affective domain. we has
found that cooperative leatrans
ffilgip are far vupertne to COMpt:titor
or indisidualistic learning structures
in promoting triers.hhips between nor.
malprogren. and handiotPPed star
dents. Normalprogress students us

cooperative groups see handicapped
peers as being more valuable and
mOre capable: wish to do schoolwork
with handicapped ,peers more often:
repOrt giving help to and receiving
help from handicapped peers more
often: choose handicapped peers as
friev moreoften: wish to associate
mori with handicapped peers in non -
school lettings. such.as parties: and
seek out handicapped peers for more
friend;y and ins hostile interaction is
post Instructional situations. We have
also found that when students partici-
pate in heterogeneous cooperatise
groups, they choose low-ability stu-
dents just as f;equently as they choose
highability peers.

Students labeled as emotionally
disturbed and learning disabled also
display more appropriate social be-
havior otter participating in cooper.
aline groups than do matched stu-
dents working in competitive or in-
dis idualistic structures.

Cooperation ho bask
The importance of eisoperatise learn.
ing experiences goes beyond the in-
kgration of special needs students
into the regular e.lx:sroom .end the re
milting increases in achiesement and
%vial skills. Ciioperation is basse to
human beings acing able to polio
technical skills, such as reading and
math. us ot only when the pcis
can apply these skills in intera.t:.
with other people She abilits at ..

students to work coperatisels suoi
others is the kess!one to budding e
mairitainm stable !amities, tuel.
ships. and careers

Dolt W. Jokilevis i.-profs..r
@duration/I ps)th.lt) and
Jakarta a so:ists rs.(e.sos
varttcolam and Itistfa.ttos it tn.
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each one Members indicate their un-
deistanding hs signing the growths
answer ..s-et 'An alterniitive to the
single answer sheet i. hi Rive each
stdeni in indisidual test Oft the TA.
:crud ) ;the cooperative stroeture in-
%oho. Is itf011p goal tvompley the

i
assignment). criteria for %access 'per-
to.t wore it c t. 911, percent cot-
rmt is good 0 percent 4:vireoI is ac-
ceptable). n awareness that all group
members eveiv-i the same reward. an
understa tins of COalperatere actions
t.t meal in white they are working
together t i ening carefully to each
other. praisin each' other. checking
Jo make sure everyone understandsi
the material). and the realization that ..

they are not competing with each oth-
cr or ;huh other groups
T. Obterve the truJenr.student inter-

tat non. Just because teachers ask Mu-
dents to cooperate with each other
Jocs not mean thev will always do so.
Through obsening, teachers can spot
problems students are haviiig s'they
leans to work together cooperatively.

S. Intervene as a consultant to help
the group (al solve its problems in
working, 'together effectively. (11)
learn -the interpersonal and ',group
skilli necessary -for cooperating. and
tc1 check that all members are learn-
ins the assigned material. Reduce the
special student's fear of working with
normal -progress. peers h9 giving him
2 structured role to fulfill in the group.
The ncu-step is to teach the narnal-
progniss students sonse'helping Skills
so that they can captain material
more successfully to the special stu-
dent. You can also teach the special
child cooperation skills that will help
the group work.

J. ktlatillif the group products. WI.
Mt a criteria reftrenced evaluation
system. If ...mainstreamed student is
unahle to do the assigned work. ill,
teacher may wish to use diffttint

I criteria in evaluating his work. Alien
less Material to he learned. live dif-
fcrent material. or use improvement

, stories, M the end of each lesstin
N.J.:ha% can have students complete

I stiectlisr on how well they worked
together, .-

.

10. Itetrilitere she rteoperorion by
lodging each group only on its own
roves.. and In praising coopetative
hehavior is all aspects. of etas% ac
litity. Set a cooperative Class climate.

ruin rove

lin the rivalraentreestani

Plvaalin y,ems ran exp.".
I 1%1 ....mulct able a1,p11.11119se 1.411iny! itpctial. ,

higher academic ache
.1 all student. than
sompetstion with peers or %regime al.disown) Ibis is especially true .1,elow and Aserageatnlit) students

In the affective domain. we have
found that cooperatoc Icarr..r.1
groups arc far-superior to Ctcnrelitt%e
Of inslisiclualistoc learning stru"--
in promoting friendships

hetwesn nor.mal.progr and handicapped
dents Nisrmal.progress students in
covvperatise groups see handicapped

. pots as being more valuable And
more catiable: wish to do schoolwoyk
with handicapped peers more often.
report lining help to and recessing
help from handicapped

peers more
often. choose handicapped peers as
friends more often; wish in associate
more with handicapped peirs u1 non.
school settings. such as parties. and

' seek out handicapped peers for more
triendly and less hostile interaction In
postinstructional situations. We have
also found thai when students partici-
pate in heterogeneous Cooperatise
groups, they choose lowability stu-
dents lust as frequently at they choose
highahility peers.

Students labeled as emotionally
disturbed and learning disabled also
display more appropriate social be-
havior alter participating in cooper-
atisc groups than Jo matched stu
dents working in cornpetiti4ce or in-
dividualistic structures.

Coloppral les II lhantek,
The importance of cooperattsc learn-
ing experiences soca Istsor41 the in-
tegration of special needs' student
into the regular classroom aril the re
milting increases in achievement ar.1
social skills. Cooperation is ham: t,
human beings tieing able to perwt
tochroca; skills, such is wailing aria
math. is of use only when the po...
can appts, these skills in inter... ts.
with other people_ the ahihts .tt
student. to work c'ooperatoch No.
others is the kesstone to building
maintaining, stable

and earets

)beaus W. leketwa t. prara..0
darasimud ro)(h..goir nd It,., t
John... is 14gottsf
tufro;50055 454 5n.it..55,.5 .5 555,

1



TEACHING THE BEHAVIOR
DISORDERED CHILD

RICHARD S. NEEL

-HO II-1

Neel, R., Teaching the BeEiTiT57arsordered child.
Early Years, 1979, 9, 22-30.
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Teaching reading
to mainstreamed
sensory impaired

children
LOIS SAUER MOLE'

VICTORIA J. RISE0

TS YOUR schoOI maimusamiag
A special children Iasi the media.
prosram? Can earthen wally provide
effective reading isstructios toe slim
dm* with specinl meth within ths
regular classroom? V think a.

Visually handicappoil sad hear*
impaired childrea are Makes like
toy others Moe. oimatioaal soak
are the same as for as chiJdrem Ths
learner's hamlicap. irowevert, mg-
grata that certain methods sad mar
risk, :darned to the specific ropier
mew ere by the Milk/ideal impair-
ment. may be more effective in
achieving soak of eompsomos is
rending.

It is always difficult sad perhaps
dangerous to ouesonae a rasp of
children. yet it k isoPertallg to have
some sews of ohm may he oar
sideral typical ot,sesmary kapsinsd
children. Follow* is a diatomite. al
these clikiree's charecteriaket fiat

Specific seethat emit
psestriefis eft accessed
fee mew inistrataion
of virginity hersalicimped and
hewing impaired chliecn
In envier ciessrocen.

mow directiy Matt to reed* in.
structios. Gives as sederstanditis
peobable lea/sing negligible sad
wealkesses. irepliottives foe read*
issouceimi become avo wal.

Vissttly henditappol sad hewing
impaired diadem have boss dr
primed of char, sadine complete
isamry lapse for am* or all ((choir
experieam this their cosomnial eke-
vslopmeet is probably on limited
than owned elhildres'a One mom.
wax at games development is
that these children oftes led some

anulad coons, sad
how an usable to acquire misted
concepts.

Vlonsily Asodlaspiped Afton
Vitsay hmeficapped Madras Mme

bed imemplirta or distorted visual
Wpm ohm eacosaterisg the said
sad settioptisig to order their en.
perinea. Ocher sensor/ input maps-

Ito

HO II -2

Degler, L., & Risko, V., Teaching reading to mainstreamed
senior), impaired children. Reading Teacher, 1979, 32,

921-5.
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environmental adjustarms required
by an individual child's disability.
When children are excluded. eves
unintentionally. they may cease try-
ing to participate. ad out t heiranger.
or in some other way exhibit non-
functional dasarooea behavior.

Because dessory impaired children
mum dies strain to receive islet-
ination . they may fatigue more quickly
and have shorter attention sped.
This should not be interpreted as
boredom or naughtiness, but may
indicate that a differed pacing of
lessons ig required.

11Mheids and meteelde
It seems overwhelosinety cleaithet

a reading approach based on meta-
ad that is a total language arts

approach. is critical foe optimum.
reading development for away
impaired children. Followiat an
descriptors of what we believe is a
inesion; approach. including a ratio-
nale for use with sensory impaired
children.

First. comprehension is the major
goak skills are taught only to facili-
tate comprehension.

Because of their probable con-
ceptual and experiential
itensory impaired childrai need on-
going, systematic development of
concepu and broadening of semi-
dem otherwise. their reading com-
prehension is. severely limited.
Teachcre must- help the chiPirers
experience new concepts as fully as
possible. to form a unified con-
struct. Encountering the ammo
with all senses helps the child who is
limited in one modality to compen-
sate. With each concrete experience.
children should be encouraged to
talk, write, act out or in some other
way express what they are experiencv
ing. For example. if children were to
read a story in which knowledge of a
porcupine (an unknown concept)
was critical. prior to reading the story

the teacher should provides varier,
of sensory expended related to
porcupines, enceemeing children to
clarify tide impressions through
discuss:co, sad deal' syterosaticalty
with site. shape, touch, color, habitat
and life habits of the *mat all as
concretely as possible.

Thus the teacher might have chil-
dren look at a picture of a porcupine
and thee describe abet they sec,
carried from the geseral to the
specific. They might be asked to
compare the porcupine to their pet
cat. The teacher might have the
children look at the porcupine pic-
ture and at the same time fed and
examine a quill. The children would
be asked to describe bow the quill
fads. sposulate on the purpose for the
book in the quill sad discuss how one
might pet a porcupine.

Throughout sensory experiences,
the teacher would make certain the
visually handicap* child was spe-
cifically oriented to pictures and
objects. The teacher might ask the
child to poineto. outline. or foGow
the direction of something with a
finger. This helps the child focus and
the teacher has important evaluative
feedback.

Likewise. the teacher of hearing
;mpair rttildres will take are to
speak extensively and simply on the
topic. in a variety of ways. so the chil-
dren will be certain to get the
information. Akio the teacher might
ask the hearing impaired child for
verbal feedback. i.e.. require the
child to say 'Vamping" and -quill"
in appropriate contexts. In inn way
the child has an opportunity to
pathos the new concepu and receive
frgo)54ick.

Whenever sensory impaired chil-
dren mad, every effort should be
made to have them think and
about the reading. This alerts Inc
teacher to pomibie guise or distor-
tions is the children's knouts-dr.

Oita/It a Mewl Taidese moo* eta
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un her. ...eh discussion ecourages
the u..e oi emerging concepts and
des clops the children's receptive and
e.pres.sac Language as they make
and serif, predictions, evaluate a
character's actions, or organize in-
foematson. Disciiiiion that (mixt
on feelings toward characters and
personal responses to situationi helps
sensory, impaired children develop

the self-knowledge u.d, understand-

- lag of *shies that is so basic to feeling
good about Oneself.

Ossining lansposge
Sc sod. learning to read builds

upon Oh child's own language com-
petence. Use of syntactic and semen-
sic cues makes it possible both to
-know' individual words (decode
aid define them) and to comprehend
their interrelationships (to get the
rneaoing). These are processes the
child already uses in oral language.
Thus teachers stnve to use reading
materials that include language
familiar to the_ child. At thi same
time teachers help develop the child's
language by rcadiifg to the child (to
develop an "ear sense' for book
langstage), by encouraging oral ex-
pression to expand use of different
salience ,patterns) and by writing
with the child (to develop synonyms
for words, relate writ ten punctuation
to oral counterparts, and to become

familiar with rricre formal language).
Because smeary impaired chil-

(lien's receptive and expressive lan-
guage is most likely limited. teaching
procedures should bombard the chil-
dren with comprehensible language
input and motivate their own speak-

ing. Listening to stories, choral
speaking and reading, creative drama.
composing and reading language

experience stories, playing=languale
garnet. adding words to wordless

books, and discussion are classroom
Activities that help sensory impaired
children develop receptive and ex-

The elemeng renew Mrs ten

pressive language. Since cumpetfns
in reading builds upon competence in
language, such procedures are
essential.

Reading materials that use (emit=
iar language:re essential for sensory
impaired children. The more natural.

-mote prediciable the language. the
more succeisfully it will be read and
understood. Since visually handt-
clipped children may confuse similar
words Orr omit or repeat words
because of distorted vision, reading
matter with predsaablc taneuaF
enables the children to use other
language cues and also to read faster
(1. sit w reading rate often results
fri.m he child's limited focus) and
therefore with more comprehension
'(slow, assimilation means that much
in(ormaiion is lost liner it is not
integrated into meaningful whole,
and retained).

Importance or context
Third. sight words should be

taught insepnteet and skills taught
analytically.

For the hearing impaired child.
isolated words or sounds are difficult
to discriminate and comprehend.
whereas a context provides addi-
tional auditory cues. While the read-
ing teacher may want hearing ins=
paired children to impiove their
auditory discrimination, teaching
sight words and sound symbol asso-
ciations should be done visually.
within meaningful contexts.

The, teacher can help the visually
handicapped child use auditory cues
to compensate for limited vision. It is
essential for the child also to have

'both sight words and sounds
duced and reinforced in meaningful
contexts.

Several other instructional pro-
cedures are important when teaching
re.ding to sensory impaired children.
Since these children may nerd more
time and experiences to build con-



ems. Learn sight words. and read
.elevators. it is helpful to provide
both pre and postteaching activities
tor these children. For example.
prior to working with the story *bum
the porcupine the teacher might take
the sensor impaired children aside.
for some previewing (discussion and
etnory expenencrs that begin to

develop concepts. teach sight words
and orient the children_ to the story).
Likewise. follow-up activities using
new concepts and sight vocabulary
and expanding on story ideas are also
most helpful Such 'pre and post-
teaching. in addition to the kind of
cscept development. story orienta-
tion: and discussion artiiities sug-
gested earlier. ion leave seii-ory im-
paired children the extra time and
input they seem to require.

Since sensory impaired children
have often had failure in school.
planning for success is critical. The
procedures and materials outlined
hear do just.that: adequate develop-
ment of concepts pteparis for com-
prehension: context cues facilitate
learning sight words: pre and post-
teaching provide additional input
and time to read successfully: includ-
ing the child in oral linguage and
thinking activities related to reading
supports the development of recep-
tive and expressive language: indi-
vidual partiapatiop and acceptance
in discussions advance sell worth.

Finally. teachers must be alert to
potential problems sensory impaired
children may have with some reading,
materials. Teachers mint avoid mater-
ials that influde odd. unfamilia'r lan-
guage; are loaded with unusual or
abstract concepts: have a built-in
dependence on 'one modality tall

visual or bravo!), uditoryi. fragment
reading into notated skills or depend
heavily on circling items in work
books rather than on ;rid caws:won:

' are so andividualired that there is
little or no provision for oral ex
change.

Thu reading ipproach is certainty
not radically different from what is
already used by many fine teachers
with -normal' children. Given the
adjustments in methodology and
materials already suggested. we be-
lieve most teachers could easily adapt
to teaching reading to sensory im-
paired children who are main-
streamed within their classrooms.

Defiler grid Risko teach graduate and
underxroduare readunr courses at
(;none Piagiody Clkre foe Teachers
in Nashville. Tennessee.
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The Language-delayed
t.-.

L

in the Mainstreamed Primary .

Classroom

Recent perspectives in language de-
velopment research converge at the no-
tion that people use their language to get
things done. That may seem like old
news to language arts practitioners who.
like this author. are ardent disciples of
the likes of Moffett 09681 and Britton
'ISM. The language arts methodology
Implied Li thin viewpoint. however. has
not been universally. or even very
widely. implemented. Concerns for
'order and efficiency. conflicts in pri-
orities. and .attenttan to measurable
progress criteria'. have all too often over-
ridden the logic of a student-centered.
interactive language environment. That

ste often n7ecied or liegketd is
firmly grounded in our burgeoning
kives.kmige of how cluldren learn their
langisaite=not Just its structure. loot
to ter it. for many purposes.. in many
ituatorrts.

: -7,* -

As mildly handicapped children are
integrated into our regular classroom
settings. it becomes even more impor-
tant tha. an understanding of'how and
why children learn language undergird
our instructional practices. Such an
understanding provides a rationale for
seeking and planning opportunities for
child-centered communication in the
busy. task-oriented world of the primary
classroom. Interactions that are -near
and meaningful to the child are abso-
lutely essential for-the development of
language competence and maturity.
They must not be ignored or avoided
with handicapped children for the sake
of making time for skills.

Languagedelayed children need spe-
cial attention to order to develop the::

li ie uralerstaralable that often
the awareness of this need creates some
anxiety' in ilse classroom teaehr who

Scofield, S., The language - delayed child in the mainstreamed

primary classroom. Language Arts, 1978, 55, 719-723.



has hail little teal ttttt latignas4e inter-
.ent ion. The Inn of the. paper L. to
dl speciticall u hat the teacher can
do to' attend to the special needs of lie/
her ..ticial pupils. This may allay some
of the anmety by illustrating the impor-
tanc of the teacher's genuine attention
to and relationship with special
children--strategies.' quite within the
range of all teachers' skills.

Who Are These Children"!

Hubbell's ,1917, thscnssoin of interper-
sonal aspects of clinical work with
language-delayed children provided a
major contribution to 'the conception- of
this paper. He simply defined language
delay as the condition Iii4vIlich a child's
language developmene6 significantly
below his.her chronological age.
Teachers who attend closely to the lan-
guage abilities of their puptls know that
primar -age cluhlren are still testing and
trying out them language. Quite normal
children overgnerali/e. skip fr topic
to topic with no apparent transition. try
new words in an odd and y fashion.
and wetw prIMMII1N I Klein 191 Ti.
Though they may have acquired a wand
basic umpetenc with their language.
their Lierhirmance 6 still marked by trial
and error. a normal part of:develop-
ment. They need ample lipporttinity to
expliire their languait at htonit and m
school,

Languaglelayed however.
mad in mar kedly childlike
phrases. without MlitiInvpril411IIIR
ability of their peers. More mnce:slily.
they mac went to lack the to II
thir latignage purpled-Italy. They may
choo. III the new ilemand the
-4-hool'ottiation. be talk en little at all.
The% mat ....in to lack main coneepts.
"%t-11 Lea- III.tt ..re part id flat to
dot to at arts.,

it 6 hard not to make compare-otos:
ddb language of handicapped children
secius_qualitatively different. Whether-
that is so. or the language is only
chnuoilogically delayed tas argued. for
example. by Morehead and Ingrirm
1973t. is irrelevant for the teacher who.
must deckle what to do in the clas.srision.
However far handicapped children ma}
seem from the fluency. flexibility. origi-
nality and elaboration that characterize
mature divergent semantic abilities
'Guilford 1967/. they need intensive ex-
perience with language in order to grow.

Whether the teacher understands all
the nuances of the labels handicapped
children carry with then in their files.
one hops s. and not on their foreheads' is
also irrelevant. It may reassure teachers
to k that some have.- argued that dif-
ferences in the underlying conditions of
the educable mentally retarded and the
learning disabled are irrelevant to the
design of instructional programs Nee,
worth and Greer19751. They may in tact
share nom characteristics Hallahan
and Kauffman 1916s., At any rate. one
assumes that the teacher has the support
services of special personnel.' Of im-
mediate concern is what he-she can du
in the normal proceedings of the pri-
mary classroom to promote language
growth in handicapped, children.

One unpin:int distinction is that we
are not talking about the so-called dis-
advantaged child. The language of such
children Is usually cliaractertzed by
some aryl:dam from standard English.
Such deviation du nut nwan the child's
language or cognitive abilities, are tleti.
cam! 'Day 1974/ ur delayed The Ian-
guage is characterired -restricted- in
terms of the eoutexts in which the child
micce....hilly functions. For midi a cluld.
Ih middle class curritil and the dis
malice NiftlItti". of the wikkol may con
stank. ate alien environment .Herio.tein



patterned and pnigrammed drill
with:lapses of the Discus Instructional.
System ir.vans. 197th. To argue for or
aganta ei-rtain pcugrams is nut the pur-
pose of this paper-6ut it is important to-
note that choice of program depends on
many factors. inclading-how the pro.
gram-reflects particular points of view
kin -the nature of language learning. If
the language-delayed child is in a pro-
gram with a specialist. tthe clasiroom

.teacher should know something about
the purpose of the.program. and where
the child is in the sequence of instruc-
iion. There are many opportunities in
each day to reinforce the learning. Hart
and Risley t197:- have described -inci-
dental teaching" -as a -seize the mo-
ment" strategy whereby children may
be engaged in learning situations built
on their own needs and expressed inter-
est. Incidental teaching could be used to

teach language concepts. syntax. label-
ling. etc.. through such techniques. as
modeling target structures.

If the teacher is selecting the language
program. heishe should seek the advice
and assistance of specialists in determin-
ing what is appropriate in the given situ-
ation. Once again. whatever is being
taught systematically can be reinforced
incidentally. if the teacher looks fur the
opportunities the child provides fur in-.
ter:xi:tam.

2. Language delayet71 children need e.r .
perience with a range of hotentme
Huns. An important perspective on lan-
guage acquimitun 11 that of. Halliday
119751 who has emphasired that children
'learn language as they learn its func-
tions. Heliaa laltelkil language function,'
in threi. phases. his list of functions_ in
the first Weise has beep particuhirly
provocative he oilier researchers.

Pitmen .I97:it toed Ilalliday's frame-
work to explore the range of appor
tomtit, eloldt en as primary chi:ore:ems

r

-

havilo -leans She.prvideci.:4:
evidence that. clairmatriftasks indlearnz-::',
"(nit environments are.cloaely retated.to:;,
the' functions of language children'
employ- Examples in .ceriaiti. Categories.
particularly the personal- and heuratic.i
problem solsing; were hard to find. She

emphasized the need for teachers to be-
come more aware of the ways-they en-
courage and discourage children's talk.
Tough 119761 prnvided an appraisal
framework useful in the primary class-
room. asserting that appraisal activities
help teachers.better understand chil-
dren's language and gain new aware-
ness of the role teachers play in the de-
eekipment process.

Smith 119771 expanded Halliday's
categories and emphasized the existence
of non-language alternatives for
expressionalternatives that might be
responded to as if the child had talked.
Rieke 119141 stressed that the teacher
must respond in such a way as to en-
courage a child to communicate more, to
keep the child in an -alternating be-
havioe. pattern.' i dialogue in which
there is give and take. She further
stressed that this is true even if the
child's attempts at communication are
nonverbal.

Wilkinson (19751 set out a classification
of language functions that includes:
-Who am 1?". "Who are you?" and
*Whiasehat is heishe/it?" The teacher of
the handicapped child may want to at
tend particularly to the first two cate-
gories. Matters of self.awareness and
assertion are crucial in the child's de.
veliming language. Just as critical are re .
lationships with others: **establishitig
contact. maintaining bonds, moving
between intimacy.and co.
operating"IWilkinson 1975. p. 56'.

. Whatever framework the teacher may
clioase for help in determintlig what 1.111.
guage functions are being sapported iii
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t.HAPTER VII

The Four M Curriculum: A Way
to Shape the Future

Barbara 'A. Sizemore, Department of Black Community Educa-
tion Research and Development, University of Pittsburgh

siHuman variation is the enduring enigma of American public edu-
cation. Our educational curricula are based on norm - referenced
data preparing the teacher and the administratiir to conform tothe average, to teach the average, and to perpetuate the myth that ateacher can indeed instruct a group. The age-graded norm-refer-
enced Anglocentric curriculum is so much...a...part of the American------educational -seFriethat most people take it for granted as an in-
evitable given. and it is almost impossible for i person to con-
ceive of a school organized in any other fashion. Resultingly.
schools have become rigid and infleiible.

Incredibly, the curriculum of a diverse population is based on
the characteristics, life experiences and culture of one minority:
the Anglo-Saxon affluent Protestant group. Characterislicalry. the
monolingual. monocultural and unidimensional curriculum which
created cell block classrooms with single age groupings evolved.
Interestingly. most teachers see .themselves as instructors of thee
groups rather than as interacters with students who are individual
human beings.

In' 1972, David Hawkins clarified the educational Significance
Of human \difference in his seminal work published in the 71st
.1earbook of the National Society for the Study of Education. 'He
explained the phenomenon of human difference and how we must
accommodate it in our 'learning structures if we plan to provide
eqUal educational opportunity for all the children of all of the
people Hawkins gives us three pUstulates of human nature: men
(women) are equal. men' (women) are free and men (women) are
rational.- All of the postulates hinge on the ititt proro.itIon.
Hawkirt« explains it in this way:

vsitioui earudlity among men there 1. nit protoutul problem rt'llitthe ot.i.sou.ly superior will rule Without freedom thew' n,, Jeep problm
t ho» the fan will tuft% they will rule by fotte of by is%V. holOSI% .11
malipulirtion Without rationality there w nu alternative to 'torte of mum,.

* . I 61V. III '41. I IrrI
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%dation no mraningtul debate 'Ives end. no phiblern ti.n..etis

Ilawkins states that the central problems ot.educational theory and
tese.arth cannot ,be defined without cor-i;dderatton of these posit,

This paper will discuss ( the basic theory pre..entd by
Iltwkin... (2) the kind.. of curricular. methodological and ecimints
trative changes required by schools in order to bring about equal
ity. freedom and rationality, and (3application of the finding.. to
the four M Curriculum-multilingual, multiculturAl, multimodel
and multidimensional. ;

THE PROBLEM OF EQUALITY

One dilemma is the fact that in actuality we find that men and
women are often unequal, unfree. and irrational. The postulates.
thirefore. are moral prescriptions-a "hoped-fur- view-a wish
that people's behavior tow Ard themselves and other people will
impri.e,'become better, more cognizantof humanity and humane.
:',ness. Hawkins reminds us riat we think of adults as equal. freei
and rational bust rarely comprehend children with those, capacities.
The basic postulates, he says. must obtain ocer the range of trn=
fancy to adulthood. Such an idea would leave us free to think of
children and students as teachers. s well as learners in the teaching.
learning process.

Our confusion has led us to believe that children are all alike
and that you can teach each with. the-same-materials. -the same
things. at the same time. for the same reasons, under the same
circumstances. This is untrue. Hawkins argues the following:

But tungenital variety among peron. modifivi by early eitperierue
nut ,tngle.ttek like biologit yawn in general at mandimen.ional
it graph prniale And nherea J t.ell define:I turritular track
spread ihildren out in a lung line of h there. I. a a variante in the
learning abiline. ut a ,ingle thild along alternative tra.k. a...timing tin J
moment that the.. are made tommenurable by leading tu*.ard a tommn
goal Thu.., by a proper avagnment ut tra.k. an a way huh sumplement.
ungenitarvatiety, the vatiante ut learning rate. tan be tedu.e..1 and isth
nu Jet ream. of any individual rate.

Every teacher knows that any group of- individual.; will learn
unequally and a large variance generally accrues in any class of
students given an identical pedagogical track. Teachers don t know
how to interpret this phenomenon or how to cope with it. Our
usual manner is to term some of .the, students as fast and the others

11.4ason, Mama Naito'. aria Ow aor. at Elo.doort .rs R01..e. ..n
r rim.dtkothil Iftwareh th, 0, 0., "ha

It bk.*, Veuvotuty of thkeopPion, 111:1 p :adOwl , 2
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shit. to rank them hierarchicaily as
inferiors and supetiors with

ores and grader.

I lawkin. points out that for rah' child there exists in prirkiple

unique optimal Otrit ?Alf INKk of mit It a kind that in a

group where learning is thus individually optimised the variance

at attainment will be negligible. He explicate. this theory as

; intrt, tt as drat heir that I am no: speakinK tt.uk. a. prefabtntrJ,

thwash they %ou1.1
hi...hinted a. 4 tethook on ahetnanye tta.L.

Mathrmauttan. will mognite that I 41114teaktnx,
aiwtt.ntly ut niutatton a.

J rus.uon too se. (UM IUMAIII uvet two Jotnatn. of %enable+ whit h ate 4-..en.

wally nonlineat In thtit tetatton. to each other We 411111.11
.peak of an

optimal 1144k in general eurpt with tefetentr to J r4t11(126/ IrInet 111 of

an opttmal kactxt rutin with tetetenkr to a pattwulat ttaa Of tuut.e

there.ate
untverallyitaJ track.

Hawkins discovers a new postulate to deal with this dilemma. and

that is. human beings are incommensurable in their differences'

Further, he iggets that incommensurability
implies that al-

though individual,. L'an be compared and ranked in many ways.

such comparisons are vector rather that scalar in type. Addition

ally. it implies that generally one
individual does not excel another

in all relevant dimensions, 'does not in mathematical language

dominate him."
Hawkins's interpretation views people as congenitally varied

rather than unequal. posing questions about the differential effect

of dissimilar environments in relation to the kinds of learning°

each supported or inhibited. Local and dependent curricular and

instructional choices must make the curricular spiral tangent at

many points to the individual lives of children and to the educa-

tive resources of their total environment which
they know or can

be helped to discover "'
Hawkins is certain that children can learn equally in general

only as they can jearn differently. "The more constraints there arc

toward single-track preprogrammed
instruction, the more predict.

ably will the me.:-.-y
of individual varietycongenitally

and individually-evolvedexpress
themselves as a large rank-order

variancr in learning:* Equal opportunity can be effected only to

the extent that we can institutionalize equal
status in our educa-

tional programs for all of the children of all of the people. As long

as dominance
interpreted on a single axis of inferiority and superi-

ority prevails, we will not reach our high and lofty goal of univer-
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sal education and ubiquitous literaty. Freedom and t.ition.alitt-
require a %lunge.

FREEDOM AND RATIONALITY
All the actions of men and women are suknet to constraints

and contingencies. must tif which they cannot anticipate. But with
in such boundaries of freedom. will tan be exerted. Ilawkin.: de-
scribe. this reality as having freedom by degrees--"the capacity to
use human knowledge in deliberate choice.- Only when freedom
can be exercised-does :n individual possess it. Therefore. freedom
,enables human beings to act in ways which preserve and stabilise
themselves. they also act in ways to reproduce themselves. Cod
education. then. expands the experiences and knowledge 143 that at
is nut possible to draw a sharp distinction between selfpreerva-
tion become the came.

*Fr-cdom requires rationality the exercise of reasonthe ability
to make intelligent choices among varying alternatives. Piaget
demonstrated the presence of rational thought even in children.
His thought is inherent in Hawkins's conceptualization of ratio -
nality:

lhl t, the temlenev. matultt f tarn early infancy. toward the ',rpm/anon
of petteption and beharioesn terms ut htetatthy of invariant ttu.tures
which I. open at the -same time to reorgantration tk thi.we ,ttutture a
still higher levels 4.4 otganitation may require 7

Hawkins believes that teachers understand the intellectual process
of children through an observant mapping of, their behaviora
reading of their behaviorin terms of models of learning which we
ourselves have built. He says:

washer will .tut try orelevantiv to e.pLion but instead will Iry to
provi,le front -many that whnh will entith the rmrirkal maul. of .1
thiki thought of will .ulutem anlosie. and Hon. from Furviou. e%
petleme whnh are, at that moment. untetrierabk by the him.elt

To perform in such a way a totally different kind of organisation
and structure is needed. The organization of the school today is
political rather than educational.

Politics can be defined as management of ..onilict between
groups warring over the allocation of scarce resources. Education
is an allocative process. too. The issues in the Bakke case are Ct
amples. There are few spaces for medical training in this.country
although our people have a great need fur medical service. Why is
there a scarcity? There is a scarcity so that the income aft doctors

can remain high. Capitalism works on a supply demand paradigm

t3
'lbw! p 113
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and is torripetiti..elv interdependent. This means that when cum.
ntodities or services are ..arse the cost is high and the pace goes
or It also means that when A wins. jl loses. The paradigm re.
,tunes losers The educational system is. the sorting process which
determines who will win. and who will lose. Therefore, the deli.
.ion that dominance and an inferiotiitysuperiority axis will pre.
1'311 14 a "political decision. not an educational one.

Obviously. if we are to effect 'positive educational changes fir
all the children of all of the people. we must decide some very back
yueions about the kind of social order in which we wish to live.
Is it important to build a model of the society we want the schools
to help create? Should these models posses./ the character, tte
features and 'the configurations that we expect to reach through:
twr s:::tools7 How do we'reant people to treat each other? Do we
want full employment where everyone has the opportunity to
work? Do we want to have enough doctors so that everyone can
enjoy good health care? Answering these questions demands a
rigorous analySis of systemic and organizational rationality.

ORGANIZATIONAL. RATIONALITY IN THE PUBLIC
SCHOOLS
The August 14. 1075. issue of Education U.S.A. states that

programs in the nation's high schools have become increasingly
diverse, but the organization of the schools has remained very
traditional. "Thus while the typical high school offers a minimum
of three off-campus alternatives to giving credit for course work.
almost all schools still schedule courses in half-hour periods Ane
give letter grades."

Katz and Kahn make it abundantly clear that organizations
have three significant structural properties: (1) system openness

and differentiation from their environments: (2) elaboration of the

structure and separation of the organization into potentially con-
flicting segments beCause of the hierarchical differences in power
and reward; and 13) )variation in functional requirements of orga-

nizational substruchares. Additionally, they state.
Organizations differ :-.4tth respect to the pernsteistlitv of their hoots-ow.
Some orgeotAtion% have 4harplv JetoseJ regal hoursdArte. intt.me trots
.soth ty.ten and rot irons them are not the Jese.ton. of the Irs.Iss wl
Prysortv %hook anal rsylums, are 'kith organizations they -air not .1% uts

t 111 onemuons influerke from the rstertial ens oonment as air other. I

Furthermore. Katz and Kahn describe rigid organizations as

4)04 KO* oral 1.trit l Kahn, S."4.4 rew.liotolv tbtamaaafme Mew Ng 1.bn

Hart a hem. Iv..r p
.01.1
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more likely to develop highly differentiated intern.ei .true fur'
which maintain their character and resist outside fortes Often
power in these organizations is vested in the top echelon and an
oligarchical rattier than a deniocratic system emerges. Since peopli-
within any system make contributions of varying effort and value.
they are likely to be rewarded differentially. In order k' talk about
continuing education for change, to include the participants (par-
ents. administrators. citizens, teachers and students) on an equal
basis in goal setting and planning, to accommodate the multi-
lingual, multicultural characteristics of ..the American rapulation in
the cOrriculum, and to make provisions for the actuality of human
variation in the student population, we must consider these basic

organizational traits.
Moreover. organizational structure must be compabble with

what we know about human groWth and development. Bruner
says that instruction should assist growth.11 If this is so. what
should a constructive responsive teaching-learning environment
be like? Sarason says that any attempt to introduce change into
the school setting requires, among other things, changing the
existing regularities in some way. Several questions should be
answered, he advises. Foc example. what is the rationale for the
regularity? What is the universe of alternatives that should be
endorsed?u

If we admit that every human :sing is unique and different
with differing rates of growth and pattern% of development.. then
we must discard several regularities: (1) traditional school hours:
(2) norm-referenced curricula based on the "little race track- con-
cept instead of the curricular network, (3) norm-referenced testing
instead of criterion-referenced testing. (4) banking-deposit peda-
gogy; and (5) hierarchical grouping and administration. Schools
must be planned to administer '1111ucational policy and to meet the

needs of the learners rather than political goals which meet the
needs of the society, administrators. 'school board members. and

teachers. -
For a brief-second during the decade of the 141o0's considera-

iiot: ?elf. given to the creation of a curricular network under-
lining H4wkins's preference for "constant choice and invention.
But because the structure of the organization of the schools did

not .change and because the training of teachers did, not change

these temporary arrangements were thwarted. Now there is a trend

HkeaPor &ran, Tr...4 rivry i..11,WhON 11. 1d414 %tr.* 1114#6.1.1 1......"
hr» loom p I

,o'sttivialst !.4/1/ MUM. Ti., Cristo', Or %.1.001.0.1 0,4., ,..,
and town 1.711 pp s.1 *4
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tram sub.tantial radical change in the currkolurn as school

lvAid members --wing to the right in politics.

rhe internalisation of Anglocentric sociocultural traditions and

LAIL-. is the prerrquiskte to axial acceptability and access t . the

structure./1 When the English gained political control

oLcr the Lolonie. they used this power to promote and maintain

the hegemony of English institutions and culture and to dis<our-

.1,te the continuation of life - styles and values that were divergent.

hi. process of acculturation became the principal strategy for

educating the American child.
Srkou Toure describes culture As the end product is; the strug-

gle which men and women wage against nature and other men and

women for control of the land.t4 Since the Anglo-Saxon Protes-

tants control most of the production in the United States and

dominate the distribution of resources, they strive to relegate all

other culture.: to an inferior symbolic universe. This is achieved by

excluding them from the common curriculum.
Consequently, it is Anglo-Saxon literature which is emphasized

in schools. Anglo-Saxon music. poetry and art which are glorified

and exalted. This situation reflects the lack of cultural pluralism,

and multicultural education in the educational system even where

academic freedom, should be demonstrated. Because educational

programs emerge from social science research and are constructed

to maintain the symbolic universe which preserves the superiority

and supremacy of this dominant group. alternate universes must

be consigned to infzriurity or absurdity.)'
Thus, Anglo-Saxon Protestant values are used as a kind of

base line to determine what is normal and abnormal.* During the

tgoes the Black Cultural Revolution raised questions about this

dominance of the common curriculum. These querirts led to the

installation of Black and ethnic studies programs in many univer-

sities. colleges and high schools. Since that time attempts have

been made to achieve cultural pluralism in curriculum develop-

ment, and multicultural education- has 'become the meant. How-

.. ever, the political struggle now is between this effort and the

reactionary drive for "Competency-Based-Education.-
sometimes

called "Back-to-the-Basics.-
and testing. These programs seek

slanr A' twills ofd C14.41 LAM
Etitn.th fn 1. tworenr.w as 4ww144n

44 Dm ireffte PA el TvrollAir fekwrety. a :41
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rigidly single track system which is assumed. te, guaiantee

cimortunity however unequally and trieftctivly that ()pow

tunny in question impinge-. on. the lives iti diverse

beings i'
Accommodating the individual and unique nerds of the Ironer

is. more costly than implementing Competency Bawd-Education

and t3ack to.the.B.,..1,... both of which assume that all children

need the same things at the same time. Moreover. it is altogether

unclear as to what is basic except reading. writing and arithmetic.

, Is football basic': Citizenship; At nu time during the past Ed ry

years have public schools abandoned -the teaching of reading.

writing and arithmetic. Nor, do the present -Competency-Based-

PfOSTAM) specify any changes that are new What .they do is make

the curriculum requirements more structured. more rigid, more

mechanistic. and less creative. Increasing-equal 'educational oppor-

iunit., must begin with the individual and Writing pre-

scriptions issued to the individual learner. Only, then can equal

chances obtain. This leads us to a new curriculum.

THE M CURRICULUM

The Four M Curriculum is multilingual. niultictiltural multi-

modal and mcilticlimensional in its focus. It is most appropriate

since a philosophy of ethnic pluralism must pervade the schools

before any-ethnic study can prevail." A Four M Curriculum does

not.mean that the study of culturally different groups is appended

to the Eurocentric curriculum, but rather that the linear and scalar

thrust is replaced by one that is spiral and vector. Instruction is

conducted through Four symbol syStems instead of one or two.

The 'four are words. images. tunes and numbers. The content

subjects are framed through the spiral arrangements of concepts

so that all men and women march through history. literature.

language. music, art-science and mathematics With equal status.

Defining curriculum:as the total educational environment. it is

what is taught (content)), how it islaught tmethodulogy) and how

it is organized for implementation (administration). Multimodal

strategies change the .grouping practices of the age-graded norm-

referenced curriculum. so that both horizontal arsd'vertical organi-

zation air affected. Horizontal organization is the way students

are grouped by the teacher for instruction in the classroom. Vertical

organization Jerermints the pathway from entry to exit. instead of

placing students in cells according to ages and grades totally 'fide-

"If.erion. oft .0, r 101
4141r. 4 aink. Ithmtity ora sh...1,ni 416.1.1. 1.., I ...ernas....on eapr. 04 :6

1 014 I 1h1.1/1 'WW1,*
14.41PM11141041 I o411fIf I leiMei I ..104.1. Nrosthes I: 1 i P.,*:.
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oemirnt 411 their AhiPvetlient. interests. talent,. Iimbi%s

awt skill desk isinaws. they will be plated in groups at:wiling to

fIlliihrnMial families (many ages in a fanulf). in this way there are

more models than the treater. and peer group instruetron-tan be

sititiAsi tor Rile anj drill. repetition and mernorstatitm tt'eftsr.

rhos treeing the tekher front. those routine. sfforironrally. stu

dents tan be grouped ,:toiling totheir 4.111 mastery.as determined

by . memo% tests destgnexl for pre* Tipsier and dragnietk purposes

gut 1,41 what e. a 4.ill7 Random Hoare Dictionary I No7 ed t.

Jenne. the word 'skill- as follows:
t thr ibtIstv .unsay' thugs oar. kntralrshr .ptxitar apiatati rt. tu

.ssrossiholle with 2 usottptarni
rurlirtur on prtiatmrft. rpg.f13N

Jr.hrtstir e trait- of ha& at owe+ trwastutig mouse! Je.irtav .p..141

tteourg lit .shush a prt.on 14. omprtras r and rsprtorn,r

The language is definately,careet or vuxatronal oriented. Skills MC

taught protedur.illy. It is not enough for the teacher to be a master

of propositional knowWge but he or she must know how to teach

a person how to Jo something. Leaning a skill presuppose. learn-

ing the content 02 a whkh dominate. the skill.

Olson talks about the two kinds of knowledge in his inter-

esting and thought provoking essay. 'What is Worth Knowing

and What Can Be Ta ugh t."'" fie says that knowledge per se Ile%

not male it passible tontulve problems Hence. verbal knowledge

is of limited usefulness. and an activity turrieuluin of the kind

retuntrnended by 'Dewey would be required fur the anevernent of

a general and practical Lumpererke
Consequently, kink tit talk
(. i

out of one side of our mouths about imprren.yliaed.Edutation

and Elackto-tisatics, whkft essentially means a := know how

.:urriculum based en procedural knowledge. we Jo little to %Jiang,.

from learning from tests and leathers to one of learning through

experience.
During the Middle Ages. awirding to Olson. u'sttil things

were learned through apprentiteship.
Gradually with the spread of

writing and theinvention of the Printing press by Gutenberg, the

publicatio of textbooks altered the r.a.hmg-tyle and the ...hoots.

Alihough lip -serve e was given to learning by doing and through

rprf3rnir. obscrvante was more often than not in the breedt

Dewey argued persuasively for learning, through raprrietlie and

by doing and Mthilhin projetird the thought that as moth was

learned from thr.primary rife. t. of the medium itself as by Lonteitt

Thus. in spite of technology and the me.{:a. skills are still 4.quired

primarily through
performatory Jut. in the .ontst of doe. t

I tt.m MAI is Nwth arse %Pim t me
1 A. w,.

e. M4
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Gr

back trust the environment. or from. specifkally ciemgnect
'toga: devises. or from a tutor.. according to Olson. lie trek lb.:
the most obvious way to acquire both skills and knowledge -.-
chrough active attempts to achieve various goals in a 'variety .1
perionsawiry domains.

Olson describes three kinds of learning:- (1) direct experience
. learning that a stow is hot by touching it; 12) modeling or ob.

ervanonal le.seni.--Ers, i.e.. by wring %immune recoil from touching d
hot aove: and p) through symbols. i.e.. by hearing the ientence

The .wove is hot The use of symbols has become the most pop-
ular means of communicating in the teaching-learning environ-
ment ui schook. Unfortunately: skills cannot be communicated in
this way most Of the time because teachers ire- confronted with
large numbers of children who have to be taught in groups. Olson
describes this effort:

1,0 t can 1w taught so group of children' Only Intormitiun which .an be

.sicced in the ma« media Knuuledge I* defined in term. t,i 4taternents. 4nd
propumussits and hence is turarniankkir hy defirumin. While knueiledict
Imo/ 1w repteurnerd in abstract symbols.- farms %ma .entente:
betatiw thew wiebuhc strixture tan be %unwired through the 'nay+ media
4116 :and* be conveyed through the. me.. media. wilts .Annan 1w Terre-

*mord in such symbolic items escept in the roughest rules of thumb a
The point that Olson makes so-poinnedly.is that skills cannot be
taught in gioups by the present banking deposit pedagogy used
in most of the classrooms in the United States. SO Back-to-the-
Basics and Competency- Based- Education is double. talk. lip.s.ervice
to the purpose of procedural 'knowledge without the means for
practice.

What does this mean fur the administrator who is managing
for Competency-Based-Education or Back-to-the- Basics? He or she

must find the most obvious way to acquire both skills and knowl-
edge through active attempts to achieve various goals in a variety

of performatory domains. Therefore. language. mathematics.

music and art must be developed.into skill units. mastery of which
is acquired through performatory acts as described above. Propo,i-
tional learning can be taught in large group activities while proce-
dural, learning requires small groups or a one to one encounter
Administrators must design a ,horizontal and vertical organization
which will accommodate this need. Both nongrading and team
teaching could provide such an experience if implemented properly
and with the appropriate training for the personnel involved.

Multimodal groupings of students in families will g..e the
opportunity for large group activities (1..CA's).and tutorials More

p
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must be assigned to groups large enough to permit large group

instruction as well as small group teaching. Also. enough person

nel.shouki be available for individual tutoring.
Sawa I% of education should begin studying these changrs

Ray asks the question. "Who will bring about these changes ?' fie

insightfully notices that there are other ways to acquire know!.

edge from pain and Pleasure. extremes of heat. cold. pain. taste

and touch which come through physiological sense systems. Olson

considers these experiences or learning by doing. Ray add% that

teachers use psychological and physiological experiences to impart

knowledge and sometimes to discriminate or exercise personal

prejudices. The training of teachers must include strategies for

examining these characteristics.0 Prospective teachers should

begin working,,-in schools as freshmen acting as tutors. aidei. and

monitors. Sophomortivshould assume direct-teaching tasks related

to curriculum improvement as substitute teachers: juniors should-

prat:I.:e teach: and seniors should serve as lull teachers. More

importantly, education professors should provide more`alternative

styles of teaching and better methods .of meeting the variety of

learning styles which teachers, meet in a culturally diverse student

body.
The Four M Curriculum, moreover. has the follOwing prop-

erties:
A reorganization of the hierarchical skills foe learning lan-

guage. mathematics. music and art occurs where each teacher

is proficient in using each of these symbol systems for in-

struction.
A rearrangement of the sequence of language and mathemat-

ics is evident so that the structure of the disciplines becomes

relevant to the isolated skills learned previously and so that

phases can be taught when the student is ready rather than

when the system is ready.

The development of multilingual and multiculturar content

for teaching language: iterature. ,speels. drama.

music. art, history. geography. social science and science Is

effected.
The synthesis of special education services with the needs of

Students rather, than the need of the system occurs. tutoring

for students having difficulty in geometry.

-There is the utilization of multi-age (multimodal) groupings

'Ins. II flay Ploiloi 'taw kno.. ttror It lou tNwr thw' on 4uakts

0.-W4 +won the Ilia& AtowlilsS4
Ugl.aurneft Arortn Sthhstan l fltff .41.1 h41.01.1/0

Vhshoda/1
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tot instruction. varying the, teat herpupil Nth/ to At OMMI)

Ilk' instructional rather than institutional goals.

the utilization of counseling and guidance *tykes in both

elementary and secondary schools appears to involve students

in problem-solving situations which result in positive solu-

tions to student needs. problems and/or grievances.

The ctxitdination of career development courses with those

dist iplinei necessary fur their operatiunalization exists. e.g..

physics and auto met hanics.

There is an integration of career development cervices with

student nerds. e.g., workStudy or work services opportunities

for future lawyers.
There is an emphasis on learning by experience as well as by

symbol systems.
Through these changes, the curriculum-is better suited to a diverse

population and uniquely different human beings.z.

Lastly. the Four M Curriculum is characterized by testing based

on specific .riteria designed to determine the direction rather than

scale. The norm-referenced, curriculum has been failing minority

and Black poor children for over one hundred years and is but-

tressed by both the testing and the dependent textbook industries

Neither does much to facilitate hummi growth and development

but. rather. serves to sort human beings into winner and loser

categories for the economy.

EFFECTS OF NORMAEFERENCED TESTING

The Four M Curriculum requires radical -systemic Jiang, Thic

change would be negated by the built-in norm-referenced testing

budgets of Competency-Based
Education and Back-to-theBasics

programs. In fact. in these programs. testing has replaced teaching

in them as the prime pedagogical device. If we are to sustain the

norm referenced curriculum and the standardized' tests which make

it necessary. the following questions need answers

What information will a standardised test result give to a

teacher
What diagnosis will it give fur the individual learner?

What skills will it assess?

How will the teacher
determine the rate of growth of the

tear tier
How will the teacher

determine the pattern of development at

the learner?

Itakit. tiroksoir thy N.eftmon./..ft. 110194b Jtfre.0 tha14.nttn tit

,,,iroys Maisk ,14'1; 11 A ..tivrt.4, m...% telt .Fvf own rw

.Sfa.." I It two. tritt4megh ra t notf.a. ..f r.11Swl% to ft
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How will the teacher assess the !earning style and how will /
or-she know, the best method forteaching this learner 7

Will -the public be informed as to the student population
deviation from socio-economic norms as well as the achww.
ment norms? Racial norms? National adult norms?

Grouping. testing. counseling. special education and career. dr
velopment placement. disciplinary practices, and promotion star.
dards are all set by tests. Finally. prediction of success in college
determined by a test. Asa Hilliard'Ill asks an interesting question
"Who asked for prediction in the first placer' His answer is. "The
politicians.'
. In a nation of minorities, the preferred minority is still the
affluent white Anglo-Saxon Protestant male. The sorting mecha-
nisms continue to work in his favor. TheY are stacked his way by
the use of the norm as the unit of measurement. Hilliard argues
that there is no "cultural norm. linguistic norm, cognitive norm. or
any other kind of norm in real human experience which can be
aprehended by a standard inquiry."as He notes thatrihe politics
of normal distribution-is the hard Sell line which is used to legiti-
mize the test.as an 4rective method of distributing the authorita-
tive values of the nation.

The Association of Black Psychologists has called for a mora-
torium on all standardized testing. and theNational Association of
Elementary SchoOl Principals has urged "an intensive national
inquiry into standardized testing." All tests standardized on na-
tional norms derive their critical importance from a single factor
known as predictability or 'predictive validity In an editorial
.note." Robert L. Williams says that standardized testing and the
entire educational system are highly correlated. Both are timed on

oruxultural assumptions and the notion of a inglenormal curve
for all human abilities As such, the educationalksystem and stan,
dardized tests are Anglocentric and ethnocentric. thereby ignoring

'they influx, into' society of other and different cultural groups.v
_Morginterestingly_an-application-of-the-norm-concept-to-the-con-

strut:tit:or of a value continuum results in the definition of a "gOod
school being one where the students achieve at the national norm
which really means that half of the students fail. Understanding
these facts:does not undsrMirie the obdurate resistance to the abo-
lition of norm-referenced testing.

roA.* 111.11.44 ill IN. ProJarera. 1.i.Jdy Nem itrintfrrrJ *rtanJa4Jrn4 Iran Arge

goner the Nufrerr iJarrorroktt Arrev.fir. '511,111110v i S teht I4"I 1V
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hock 'tone has an explanation for this obstinacy Stone in-
.os that SAT s were constructed by an organitation whit!'

has be.:otne the psychometric monopolist in tl,e two hundred fifty
million dollar testing industry. According to him, in 1974. the
I ducational Testing Service (ETS) in a financial statement revealed
:h.it the testing Codfathn. ETS: bled the American people out

401.717. That 074 income represented an' increase in iust
i.ce years ot over SI4'million." The recent decline in SAT ..cores
has been interpreted as a decline in achievement of learners. This
explanation resulted in a' stampede for Competency-Based-Educa-
tion. Back-to-the-Basics. increased testing and-flunking.

Few people who advocate the maintenance of standardized te-st-
mg have ever had to prove that they c.,uki teach anybody anything
%.ith them. just what tests do besides raw': and sort is continuously
debated." Tests dependent on norinreferenced curricula are
biased against the unique demands of Black. Spanish.speaking.
poor and handicAnped children. These children. who differ from
the Angkcentric norms must develop survival skills necessary to
function in the hostile environment of the schools. Their success.
then. is dependent on these skills giving them an extra burden not
required of Anglo-Saxons.

Much to the advantage of the Black poor. many of them tend
to be prepared early for independence and survival rather than for
academic and intellectual pursuits. This training permits them to
remain alive but it does not facilitate their easy absorption into the
American economic mainstream. This is because a mismatch occurs
between the Black child's background eiperiences and the required

fie 'circumstances he encounters in school. Williams admonishes us to
accomplish a match by making a Black child's new learning expe-
riences related to the material already in his,mental storage. These
are the skills which will help him to survive and learn.

The problemsofBlackstudents--largilY denier around disci-
pline. 'learning and selfconcept." To alleviate these problems.
educational strate,gies compatible with the growth rates and devel-
opment patterns.-learning styles. cultural heritage and soiolin-
guistic experiences are needed.

Desegregation and integration models either rarely address this
issue or seek. to eliminate the imputation of Black interiority or the

AL fwd. bon, A 11.4.1. Parli ,t4r1J4eJueJ test. feue .. thf 5.4.4

It I %%Muni. op .et
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i:xigeiscies of prior deprivation. The misirig of the rates must be

ailcompaniesi by a diffetent iurricular matrix. The differences

. between human beings. male and female. Black and White. affluent

and pow. and in religious and ethnic groups must be Acknowl-

edged by the school system and some kind of change must appear

to relieve the disparity which results from neglect.

The lack of positive kadership in the area of education in the

American community is unfortunate. The retreat of the Black elite

from social activism directed against the system's deficiencies ha

s attempt to correct flaw in,deepened the chasm between the Black affluent and the.ck pout.

although Black Studies programs
undergraduate education. Brossard comments about that in this

way:
If present patterns sontinue. Kra undergraduate (Jut anon promise to

addle:. only perwsnal
.upplyIng upward mobility to the gated.

patient or determined iew, Alt of the. virtu happen at the espen.e

strengthening yodel turtsnisnal rdutation advanaed literary Jiiftation

Anus* the maws tot-Blk-and-isppre-ssed people Skewed individual mat-

te.. at the e.pense tot bigger .hares of literacy diffusion and internal devel-

opment an unstated but growing crisis in the midst of Black Amer saan

;monsoonal lite. promises to detach educated Black elites tram then mem

bet.hip group and to prumote unit solved soniluts and separzte goals be.

tsween educated Blatt, elite. and the Black masses 041- patterns of rectal

solidarity the backbone of much of the organization and struggle agatn.t

second data setizemhop and unequal development. suddenly begin to craa

and thereby leave growing Black pone without IK taknted tenth tor

advanked kaderihip and iompleted struggle agatnst itwourtity.

Human variation -remains the enduring educationAl enigma

because v.; are not able to absorb everyone who woukl be compe-

-teht and traped into the economic system. There is an incompati-

bility betweeii our political ideology which guaranties equality

freedom, and rationality to all, and our economic system which is

competitive and interdepenc:ent. requiring numbers of people to

lose. From this incompatibility there emerges an educational sys-

tem..which purports to guarantee equal opportunity for all. but

which actually maintains 'social privileges and social classes in a

stratified society. Naturally, then. there' will be losers in the

schools of the United Stales. No change in this category will occur

'Until the problem of human difference is faced and the scope of

human nature which Hawkins presented is accommodated. The

Four M Curriculum, offers this opportunity. Once human variation

is provided fir, equality will exist in educational programs. And

on the postulate_of equality,
freedom and rationality rest.

adue A 31.1...tJ 1114.1
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MYTH

1. Once diagnosed as mentally
retarded, aperson remains
within this classification
for the rest of his/hei life.

2. If a person achieves a low
score on an IQ test, this
means that his/her adaptive
skills are also sure to be sub-
normal.

3. Children with Down's
Syndrome are always happy,
compliant, and pleasant to
have around.

I 4. The retarded go through
different learning stages than
normal individuals

5. Children classified as moder-
ately retarded (often re-
ferred to in the past as
"trainable") require a radi-
cally different curriculum than
do children classified as
mildly 'retarded (often re-
ferred to in the past as
"educable ").

Id fi-

. It is valuable for the teacher
to know whether or not the
child's retardation is due to
brain damage.

TP-1

FACT

The level of mental functioning does
not necessarily remain stable, par-
ticularly for those in the mild
classification.

It is possible for a person to have
a tested subnormal IQ and still
have adequate adaptive skills. Much
depends on the individual's training,
motivation, experience, social
environment and other factors.

In general, although they often are
tractable and good-natured, the idea
that they are significantly more, so
than other children is exaggerated.

Many studies indicate that the learn-
ing characteristics 'of the retarded,
particularly the mildly retarded, do
not differ from those of normal people.
Retarded people go through, the same
stages but at a slower .rate.

While, in general, academics is
stressed more in classes for the
mildly retarded relative, to the mod-
erately retarded, this generalization
does not always hold true for individ-
ual children. Each child has a unique
net of characteristics and needs.

While the diagnosis of brain injury
may be important, for the medical pro-
fessionalt educators gain no useful
,information from such information.
(Hallahaq & Kaufman, 1978)
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MYTH

1. Learning disabilities have
nothing to do with environ-
mental disadvantage.

2. Learning disabilities are not
related, to mental retardation
or emotional disturbances.

3. All learning- disabled children
have brain damage or dys-
function.

4. A child who is mixed-dominant
(e.g., right-handed, left-eyed,
left-footed, and right-eared)
will have a learning dis-
ability.

5. All learning-disabled child-
ren have perceptual problems.

TP-2

FACT

Special educators now believe
that a poor environment may
be a contributing factor to
learning problems.

It is possible for both mentally
retarded and emotionally dis-
turbed children to have learning
disabilities-that is, not to
achieve their potential.

Although more learning disabled
children are found to have
central nervous system uamage or
dysfunction that "normal" child-
ren, it is possible to have a
learning problem without any
evidence or brain damage.

While there is a slight tendency
for mixed-doRfnance to occur
more frequently in learning dis-
abled compared to normal children,
there are many. children who
learn normally who are also mixed-
dominant.

While perceptual problems are
more frequent iu learning-dis-
abled children, as currently
classified, some do not evidence
perceptual problems (Manahan &
Kaufman, 1978).
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MYTH

1. Most, disturbed children escape
the notice of people around
them.

2. ,Disturbed children are usually
`bright.

3. Children whose emotional dis-
turbance exhibits itself in
withdrawn behavior are more
seriously impaired than are
those whose behavior is
hyperaggressive.

4. Disturbed children need, above
all, a permissive environment
in which, they feel accepted
and can accept themselves for
what they are.

5. Only psychiatrists, psycholo-
gists, and social workers are
able to help disturbed child-
ren overcome their problems.

6. The undesirable behaviors we
see a disturbed child perform
are only symptoms of the prob-

the real problems are
hidden deep in the child's
psyche.

TP-3

FACT

AlthOugh it is difficult to
identify the types and causes of
emotional disturbance, most dis-
turbed children, whether they
are the aggressive or the with-
drawn type, are quite easy to
spot.

Relatively few disturbed children
have above average intelligence;
in fact, most mildly or moderately
disturbed children are around 90
in IQ, while most severely or
profoundly disturbed children,
when they can be tested, have
scores in the retarded range, that
is, around 50.

Children with aggressive, acting-
out behavior have less chance for
good social adjustment and
mental health in adulthood.
Neurotic, withdrawn children have
a better chance of getting and
holding jobs, overcoming their
emotional problems, and staying
out of jails and mental hospitals
as adults.

Research shows that a firmly
structured and highly predict-
able environment is of greatest
benefit to disturbed children.

Most teachers and parents can
learn to be highly effective in
helping disturbed children, often
without extensive training or
professional certification.

There is no sound scientific
basis for surmising hidden, un-
derlying causes; the child's
behavior and its social context
are the problems.. (Hallahan 6
Kaufman, (1978)
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MYTH

1. Cerebral palsy is a conta-
gious disease.

2. Most children with cerebral
1 palsy have average or above-

average intelligence.

3. The more severely crippled
people are the less intelli-
gent they are.

4. People who have physical dis-
abilities always have psycho-
logical problems.

5. People with epilepsy are
mentally ill.

6. Arthritis is found only in
adults, particularly in the
elderly.

7. Tuberculosis has been com-
pletely eliminated as a public
health problem.

.

8. Tuberculosis is a disease
found only in old people.

9. Tuberculosis is a disease of
the lungs.

TP-4

FACT

Cerebral palsy is not a disease
in the usual sense. It is not
contagious or progressive, and
there are no remissions. It is
a result of brain injury before,
during, or soon after birth.

The average tested IQ of children
with cerebral palsy is lower than
the average for normal children.

A person may be severely crippled
by cerebral palsy or another con-
dition but have a brilliant mind.

There is no personality type
associated with physical dis-
ability.

People with epilepsy are not any
more or less disposed to mental
illness than are those who do not
have epilepsy.

Arthritic, conditions ave found in
people of any age, including
young children.

TuberculoSis still exists as a
health problem; although great
progress has been made in its
control and treatment, it still
occurs, particularly in poverty
areas.

Tuberculosis is found in all age
groups.

Tuberculosis can infect almost
any organ system, though the lungs
are most commonly involved. The
larynx, bones and joints, skin,
gastrointestinal tract, geni-
tourinary tract, and heart may
also be infected. (Hallahan &
Kaufman, 1978)



MYTH

Children with langu: e dis-
orders always have sr ,ech
difficulties as well.

Individuals with speech
difficulties or language dis-
abilities are always emotion-
ally disturbed or mentally re-
tarded.

3. A dialect used by someone
from a culturally. different
group is in reality a speech
disorder.

Stuttering is primarily a dis-
order of people with extremely
high IQ's."

5. Children who stutter become
stuttering adults.

I 6. Disorders of articulation are
never very serious and are
always easy to correct.

A child with a cleft palate
will have defective speech.

8. There is no relationship
between intelligence and dis-
orders of speech and language.

I

FACT
TP-5

It is possible for a child to
have a good articulation, and.
speech flow and yet not make any
sense when he or she talks;
however, most children with lang-
uage disorders have speech dis-
orders as well.

There are many children with
speech and/or language disorders
who are apparently normal in
cognitive, social, and emotional
areas.

It is widely believed today that
dialects used'by children from
minority groups represent valid
languages with different phono-
logical, grammatical, and syn-
tactical rules.

Stuttering can affect individ-
uals at any levet of intellectual
ability.

some children who stutter con-
tinue stuttering as a3ults; most,
owever, stop stuttering during
adolescence. Stuttering is pri-
marily a childhood disorder.

Disorders of articulation can make'
speech .trtinteLligible and it is
sometimes very difficult to'
correct articulation problems,
especially if"the individual is
retarded, disturbed, or cerebrally-
palsied.

The child born with a cleft palate
may or may not have a speech dis-
order, depending on the nature of
the cleft, the medical treatment'
he receives, and other factors
such as his psychological
characteristics and the speech
training he receives.

Speech and language lisorders of
all types occur more frequently
among individuals of lower in-
tellectual ability, 2.1thoue1 it
is possible for these .'sorders
to occur in individua.,,:.c are
extremely intelligent. (Manahan
& Kaufman. 1978)



MYTH FACT

1. Legally blind people have no
sight at all.

2. The blind have an extra sense
that enables them to detect
obstacles.

3. The blind automatically develop
better acuity in their other
senses.

II4. The'blind have superior musical
ability.

5. The blind are helpless and
dependent.

Only a small percehtage of those
who are legally blind have abso7
lutely no vision. The majority
have a useful amount of functional
vision,.

The blind do not have an extra
sense. They can develop an
"obstacle sense," which is not
inherent provided they nave the
ability, to hear.

Throukh concentration and attention
the blind learn to .make very fine
discriminations'in the sensations
they obtain. This is not an auto-
matic sensory acuteness, but
rather represents a better use bf
received sensations.

The musical-ability of the blind
is not necessarily any better
than that of sighted people.
Apparently many blind individuals
pursue musical endeavors because
this is one way in which they can
achieve success.

With a good attitude and .con-
structive learning experiences, a
blind person can"be as independent
and possess as strong a person-
ality as a -sighted person.

6. If partially blind people use Marginal only infrare conditions
their eyes too much; their * is this true; visua.l'ability can
sight will deteriorate. actually be impfoved through

training and use. Strong lenses,
holding books close to the eyes

....

as much as possible cannot harm.
vision.

I 7. Seeing-eye dogs take blind
People where they want to go.

The guide dog does not "take" the
blind person anywhere; the person
must first know where, he or she
is going, The dog is primarily. a
safeguard against unsafe areas or
obstacles, (,liallahan & Kaufman,
1978)



MYTH

11 1. Deafness leads automatically
to inability to speak.

I

2. The deaf child is rherently
lower in intellect..1 ability.

Teaching the manual method of
communication is harmful to
the child and may hamper his
development of oral language.

A hearing aid is of no use to a

person with sensorineural
hearing loss.

5. Hearing aids should not be

used for hearing losses that

are very mild or very severe.

6. A hearing aid lets the person
hear exactly as does a normal

person.

"*.

7. Hearing losses in the high-
frequency range cannot be
corrected by a hearing aid.

TP-7

FACT

Even though hearing impairment,
especially with greater degrees
of hearing loss, a barrier to
normal language development, most
deaf people can be taught some
use of language.

It is generally believed that the
intellectual capacities of deaf

and normal children are the same

at birth, although the use of
these abilities may differ depend-

ing upon language-dependency of
concepts, motivation, learning
experiences, parental instruction,
and other factors.

Most educators are acknowledging
now that a combination of the
manual and the'oral methods,
according to the needs of the in-
dividual child, is the best approach

to teaching communication skills.

While not as useful as with con-
ductive hearing losses, hearing
aids can sometimes help people

with sensorineural impairments.

There are, no hearing losses too
mild or too severe to prevent a
person from trying a hearing aid.

No hearing aid can ever completely
compensate for a hearing loss;

in general, hearing aids simply
make sounds better.

This is no longer true because of

the development of hearing aids
that can be worn in places that

do not involve amplification of

distracting low-frequency sounds

(Manahan & Kaufman,. 1978).


