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This document is the,result of an Institutefheld on June 5,01981, regarding
the Efficacy of Eariy Childhood‘Education for the Handicapped. The Institute
was held by the Regional Demonstration Program\(RDP) for Pres&hooi Handicappaed
Children, operated py the Putnam/Northern Westchester Board of Codperative
Educational Services in Yorktown Heights, New York. It was one of many acti-’

TVities which took place because of a three-year demonstration grant sponsored

o

by the United States Department of Education.

Q

Five participants were inv1ted to attend They represented State Senators

[ QU

" and Assemblypersons whose constitutents are served through the-RDP as well as
| county executives for each of the two coun;;és which the RDP serves.
The spec1fic purpose of the Institute was to provide documentation for the

importance of education for preschool handicapped children Speakers addressed

.the results of nationwide_research regarding the effectiveness and cost ef-

fieiency of early education for the handicapped and described ways in which

preschool spec1a1 education cou]d be incorporated into present educational
"systems. ' Special emphasis was placed on the results of'research conducted over

a two-year period by the RDP program Participants were provided with a state-

_ ment of present needs and recomhendations for programming and 1egis1ation in

© New York State »
_ . This proceadings summary is addressed to state legislators, county execu-
. tives, education department officials and directors of special education. Its

-~ .




purpose is to provide:infoFmation regafding the éfficééy of early childhood

education for the handicapped to those individuals who may need such data
to make lggislativF or educational decisions regarding young handicapped
‘ =

children.

The document is dividied into four sections:

Section 1 provides a historical perspective to the development ~

‘ of early education programs and the results 6f national

research to date;

Section 2 provides a summary of\the resﬁlts of research, conducted
by the RDP program, on the effects of early intervention;

Section 3 provides a summary of the history and status of legiéla-

tive efforts in New York State and examines current fund-
ing- of these programs through the Family Court Act;-

Y

Section 4 provides rei:omndations made by the RDP program at this
o Institute. k :

The Regional Démonstration Program hopes this document will provide‘the
reader with a baéi; understanding of the results of reéearch and programming
efforts in the field of early childhood education for the handicapped. Hope-
fully, it will also clarify the reason§ for “insuring tﬂat such yprograms for
'handﬁcagpea'preschoolers continue in New York State. - |
The RDP Qbuld Tike to extend its appreciation to Institute particib%nts

and acknowledge their interest in the needs of handicapped children.
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SECTION 1

The Effectiveness of Early Childhood '
'\ Education for the Handicapped *

A National Perspective

Spec1a1 education was .almost none&wstent ‘before this’ century, except

" for the efforts of a few individeals who worked on their own for the benefit

of hand1capped ch Idren .}n earlier times, as soon as a child was known to
have some s1gnificant learning difficuTty, he or she frequently was sent to

| a state school -- a place away from home -- to live a ]1fe of dependence

and nonproduct1v1ty As Tate as the 1940s and 'S0s, the majority of child- .

ren who received special education in this country were those whose parants

had the money and the expert1se needed to find the few pr1vate tra1n1ng cen-

ters where their children could be enrolled. DuJ1ng the 1950s and early '60s,,

t@ere was an expansi%n of federal{support for the handicapoed in the areas of'

research, teacher training, and demoﬁstration But for most handicapped

youngsters, including the poor and those without 1nf1uence, little d1rect i

help was ava11ab1e

In the 1960s, efforts 1ike Head,Start and the Compensatory Education pro-

grams were initiated to "make up" for.those educational deficits that seemed .
to go with economic inequality. In 1965, the Elementary and Secondary Educa-
“tion Act firmly established thé idea of_federaﬁ aid to éducationi. In the

months and years that followed, amendments were added to this law ‘to help

\

meet the'educational needs of special children. These amendments prov1ded

v

add1t1ona1 funds for state schools and for local service centers. They sup-

ported research and experimental efforts.

* This material was excerpted from Starting at theagkg1nn1nq, (TADS and
,NESTAR, 1980). . . :
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During this per{od, many educators and researchers began to encourage tne
earliest possible prov1s1on of services for ch11dren with special needs "Sup-
port for special serV1ces came from BenJam1n Bloom, Jerome Bruner, Jean Piaget, ff

! and others who 1mpressed the profess1ona1 worid with the content1on that much
‘of the 1nte11ectua1 growthg\S the human being takes place dur1ng the first four

to six years of 11fe They and others also suggested that many of the critical

emot1ona1, 11ngu1st1c and cognitive patterns in human be1ngs are set by the age

of three years. o =

In response to the need for stimulating more and better,preschaol special

services, Congress passed Public Law 90-538 in 1968. This landmark legislation
i

came to be known as the Handirapped‘Chilhren s Early Education Assistance Act.

One: of 1ts greatest contr1but%ons was to give the Bureau of Educat1on for the

Hand1capped 1n the U. S. Office of Education authorization to begin funding

demonstration projects in all parts of the country These projects were not

. ¢
expected to meet all the needs for preschoo] special education. But they were

. intended to‘deveIOp ways of serving special children and their fam111es and ’

then demonstrate their methods to state and local agencies which would ulti-

mately be responsible for providing services within their own geographic areas.

N After three years of federal fundfng, the financial backing of the pre;eets

was to be assumed by public and/or private sources. This plan -- involving

federal, state, and local people -- has worked well to date. A great deal of -

the progress in preschool special education over the past ten years can .be

traced directly to the projects begun under the 1968 legislation.

-Perhaps the'most noteworthy of all the special education Taws is Public

Law 94-142, the Education For All Handicapped Children Act. Its purpose is to

make a free, appropriate public education available to all handicapped children.

-2-
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" In fact, this law requires every school system receiving federal “unds te pro-
" vide free and appropriate services to all handicapped children, aged three to

twenty-one, in their areas. It includes a provisfoﬁ to make additional funds

available to the states to help pay the.extra cist of these services. How-

ever, services to preschoolers are mandated only if the federal requirement

. does not conflict with any state law, practice, or an order of any court. -

.There are indications that dollars spent on preschool special education ‘

" today will save us dollars that might_have been spent on special education .

later. 'Research by David Weikart at the High/Scope Foundatiof in Ypsilanti,
Mtchiéan and IrJ1n% Lazar of- CorneII‘Un1vers1ty in Ithaca, New York shows that
a substantial port1on of the. total costs of an early ch11dhood program can be
recovered from the savings which result because part1c1pat1ng students often
require less costly forms of educat1on later Qe1kart shows that_handicapped
children W1th preschool services get off to a better start than ‘they wbuld\
have without them. 'The ch11dren never completely lose this 1n1t1a% advantage.
Weikart also found that a group of e1ghth graders who had preschool ranked
h1gher in: academ1c achievement than the1r peers who had not had preschool .
Whattthese and other studies suggest is that when a hand1capped student
can enter a rgggla__c]assroom situation and do well enough to stay -- educa-.
tional costs decrease for that child. Research aTso’suggests that preschool
may Tower a special child's involvement with welfare, med1ca1 and penal systems
which in turn saves tux dollars. Preschool special serv1ces\a1so appear to in-
crease the poteptial for the Tifetjime earnings of an individual In dollars
and cents the value of early ch11dhood intervention cannot be denied. 1In fact,

research and exper1cnce support the contention’ that the earlier an educational
/

program is bngn with the young chjld,‘the more effective it is likely to be.

~

- Y

4 -3-




L

.

\J . S
-

.
+ '

-

But the savings of dollars and’cents are-the lTeast compell1ng reasons for

. prov1d1ng ese necessary serv1ces Providing serv1ces at an early-age
es

facilit yimal growth and development, the attainment of individual

potent1al, énd 1ndependence In fact, there is a growsing amount of

-

ev1dence which indicates that the earlier a child' S hand1capp1ng condition
qg}1dent1f1ed, the more successful the educational ihtervention
7,, There -is ‘no single best recipe for a program for young handicapped
o ch1ldren. Across the country, programs have taken many diverse forms.
"&:@,§on; p:ograms base their act1v1t1es in a center which children and the1r ‘
pa}ehts attend for developmental act1v1t1es Other programs send the1r
‘ ;orkers into home settings for regular v1s1ts, usually with emphasis on
) help1ng parents teach the1r ch1ldren Various combmatnons\o‘c “home-based" '
and "center-based" programs are used, depend1ng on the locatjons of programs
and on' the 1nd1v1dual needs of the ch1ldren‘to be served. , ' {
. : Regardless of the arrangement chosen to deliver the special services,
i\g f1ve essenttal character1st1cs have shown up red;atedly in the prograns CN
that have helped preschoolers with Spec1al needs First of all, parents are
1nvolved extenS1rely in the design and 1mplementat1on of their children's
- developmeatal prpgrams. Second, the training of parents and of proaect ‘
workers is organized, extens1ve, and cd£}1nuous "Third, a sound theoretical
-base which gives the program apeonsistent structure exists. Fourth, the.pro-
- gram's philosophy and goals re clearly stated. Fiéth, what the project jn-“
tends to accomplish with each child and the‘hﬁlestones each chlld is expected

to achieve are spelled out carefully and clearly. ‘ ‘ .
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" SECTION 2 |

Results of Local Program Evaluation

During the last two years, the Center for Resource Management, Inc.
(Yorktown Heights, New York) conducted an ewafuation of the Regional DemonstraQ
tion Program.

The evaluation examined processes and outcomes associated with

the classroom program and the home program (see Append1x A).

<

4

The following results indicate the success of the classroom program during
- the 1979-1980. school year: " | . ¢ E -
* As compared to national norms, RDP students made statistically

{ ‘ |
significant gains from pre- to post-test in all skill areas

_measured by the Mccdrthy Scales. These areas included:

h Verbal Ab1hty
.;Perceptual Performance
Quant1tat1ve Ab111ty
Motor Performance
Memory
General Cogn1t1ve Ab111ty

* Placement records were extremely pos1t1ve, 65 percent.of RDP graduates

were placed-in regular classrooms or transition programs while only

35 percent were ass1gned to special educat1on programs
* Follow-up test1ng with RDP graduates revealed that ‘the cognitive.
sk111 gains made during the 1978-79 school year were’ ma1ntaqned by

‘aw

}J\,
‘those students who cont1nued to have spec1a1 intervention services.

re
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Achievement of objéctives for home-program students at' the end of the échool
year was consistently above the standard initially set. Ninety percent of the
goals thg program staff set for improving the functioning of their students were
met in the three years of the préject.

Effectiveness Factors - ' i

] Recent research has placed emphasis on several specific factors that may

be conS1dered ev1dence of the effectiveness of early 1ntervent1on for the handi-
capped The four most significant factors are:

1. Number of preschool graduates placed in regular education

2. ?e@ preschool graduétés retzined in regular gfades ‘

3. Positive parental perceptions bf thé educational brogram's

impact on‘tﬁé children

4. Positive attitudes of the children toward school
The 1ast‘facto? is also a éignificant predictor of Tater school success.

To provide further evidénce of effectiveness, a study which examined the 3
four factors listed Above‘was conducted to assess the long-range impact of the
ROP. Children wﬁo graduated from the preschooi program between January 1976
and May }980 were considered in the sample. The major regults,revealed:‘

* Fifty-three percent of the total graduate snmple are currently

" iplaced in regular education programs; none of these students have

been- held back™a’grade which indicates the cost-benefits of pre- .

school education. . . o - )
* Parents of graduates in regular and special. education reported posi-
tive results for their chfldren; 98 percent of the parents indjcated

that their child would not have done as well in school if. he/she

had not participated in the RDP.

-6-




* Teachers rated the RDP graduates in regular classrooms similar to

or slightly better than their peers in both skills and attitudes
towards school, which de@onstrates the value of the program in
improving the performance of the students academically and socially. |
.The charts on the following pége give the results of recent studies of
students from three programs (including the RDP) -- serving children with a
wide range of handjcapping conditions -- with regard to these indicators. .
These results clearly suggest that preschool programs have a positive impact

on the handicapped children they serv;.
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. lowering the mandated age of children to be served through'the local school

SECTION 3

The  Status of Legislation
In New York State

~-

Dur1ng the past decade, approximately seventy bills were introduced 1nto

either the Senate or the Assembly (or both) in New—¥ork—$tate—regard1ng pre-

- school educat1on for the handicapped. ? In fact, every year-during the past .

detade, legislation has been 1ntroduced.A The majority of bills” emphasized
district down to age three. To date, four bills have passed, either in one
houee‘or the other. Two passed in tne senate, one in 1?fh and one in 1979;
and two in the Assembly, one in 1972 aid one in 1976. Each passed their
houses unan%mously. None of these proposals ba%sed both houses.

In 1980-81, the Governor's. Executive Budget also proposed that school
districts assume~respons1b111ty for hand1capped “children who are between the
ages “of three and f1ve years. ﬂowever, f1nanc1ng would have been shared by
the stete and tne school distr1ct uS1ng a state-aid formula. No provision '
was ma&e for children under~three in that bill.

In the pest two years, the Board of Regents has proposed that responsi-
bi[ity*for providing educationally related services and transportation‘be
shiftedttq school districté. This proposal includes a provision for full

state funding of programs for handicapped children between the ages of three )

-and five who are placed in épecial education.. Services for children under

_three years old would still be ava11ab1e through the Fam11y Court Act This

bill is presently being recmnnended by the Board of Regents
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The New York State Council on Children and Families has introduced

a bill reoommending that a service system devoted to early intervention
jshould draw upon the resources and administrative structures already es-
tablished Within the State Education Department (SED), the Office of
ﬁgntal Retardation-and Developmental Disabilities, the Department of

7 He 1th, and other‘serVice and regulatory systems Under this plan SED
would continue to have primary responSibility for proViding educational
“or educational and habilitation serVices to disabled children, ages
three to five years. The Office of Mental Retardation and Developmental

‘Disabilities would be responsible for funding habilitation and medical

services for children under three\years. They would also ensure the . -

>

delivery of services to those disabled children, ages three to five years,

who were soTely in need of habilitation or medical. serVices through gen-
‘EPIC health and speCialized developmental disabilities proViders This
"bill and the Regents Bill are presently available for conSideration by .

the Legislature Many programs are presently funded through the Family

Court. It is important that this legislation be conSidered since Family

Court funding is conSidered inappropriate by most professionals and parents.

Family Court .
" Under the Family Court'Act, families with a handicapped child under
age. five mustﬁpetition tne‘Court under Section 236 of the Family Court Act,

to obtain needed services. The petition must be supported by evidence of

“the need for services which_is supplied by a psychiatrist or a psychologist

“and a physician. If the judge approves the court_order, the cost'of the -
program is paid by the county. The State'Education Department reimburses

the county or city for fifty percent of the servioe costs. The State

>
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R Education Department also issoes prior approval of each petition regarding
| eligibility for state funding. Chjldren with a variety of handicapping
conditions are eligible for services under‘the current system. These
conditions are specif{ed in the education law and include emotional, '
mental, and phys1ca1 problems e.g. mental retardat1on{\aut1sm, cerebral
palsy; orthoped1c conditions; and emotional d1sturbances\\ Serv1ces pro-
_; vided via the Family Coort system-of funding are del%vered through pro- A o
grams. such as a BOCES and other public schools, and voluntary agencies
such as the United Cerebral Palsy, the Assoc1at1on for Retarded C1t1zens,
Head Start programs, and day care centers. )
There have been problems, however, that have.been cited in regard - i\
to this method of funding. The most d1ff1cu1t aspect of the current

delivery system is, that parents are required to petition the Family Court.

in order to obtaih serviccs for the}r hand{capped childz The trauma of
ST raisino a child hith a handicapping condition is increased'byorequiring
Afparents to petition the Court. In some counties, parents have to appear
in the Court Ehisically to defend the need- for services that have already
. been recommended by professionals in the field. To compound the situation -
further, the petjtioning process varies dramatically from county to county. *
Alsof’parehtsfare frustrated hheh the services are unavailable, or only -
available at a great distance from their homes, or when they experience
lengthy delays in the petitioning process. : ‘ ‘ .

s

Another problem has been the growth and cost for local government.

o -
¥ o

Early 1ntervent1on programs were developed mostly through federal fund1ng, o ©

i

but no permanent state funding source ex1sts except through the Family

Court. The counties have, therefore, been forced to insure continuation

-10- ‘ \
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of funding. County officials have'been very concerned about the open-

ended'dﬁain on their resources that the Family Court program has brought.

; ~ There.is alsp a lack of coordination. Programs funded through the
Court program are largely uncoordinated and are not integrated with
maﬁy other services provided for young children. Services for school-age

\
. children, on the other hand, are channelled through the local school -7

e e i e o
e

d1str4ct S Comn1ttee on the Hand1capped New and existing programs also
‘exper1ence'difficu1ty in operating since state and town funds are often
delayed because of the number of agencies and depar;ments invdlved in \

“processing each child's individual petiti&n. Moreover, th process is
unevenly app]jed.throughout the state. Inxsome counties, services are

i provided in an expeditious way'and in other counties, they are not.

;\;7 ‘ Mest of thé people involved in dealfng with Family Court petitioning

- agreegthat this is not the most apprOpr1ate or viable means of atta1n1ng °

~—~ [

pducat1ona1 fundtng-for these children. Nonetheless, 1p‘1s, at present,

‘the only source of legislated fund]ng for-educational services.

e
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SECTION 4

Recor_nmend_ations for Future Legislation

3
n

& 5

New legislation is needed to serve the best interests of handicapped
children and to insu}e appropriate end adequate services in New York State.
After all, research and experience indicate that intervention is most ef-
fective when 9rov1ded ear11er 1n a child's Jife than school age. At least _ -
three essent1a1 enements need to be included in such 1eg1s1at1on if it is

indeed going to provide a comprehens1ve statewide system that will make

. services available to all those young children who need them:

1. Leg1s1at1on should authorize serv1ces for all hand1caps \as!

L I

defined in our state law and the regulat10n§ of the commis
\
sioner. Not only should this 1eg1s1at1on,3nc1ude severely .

handjcappea children, who have been the subject of some prb-

posals in the past, but it shuuld also include services f%r ‘
moderafely and mildly handicapped children. The RDP research : T
has clearly demonstrated the positive 1mpact of proqramm1ng l
for these ch11dren (see Appendix’A)

2. Leg1s1at10n should include authorization of- serv1ces for .
the full range of prescpool years, that is, from birth to

agé five. It is clear from the previous research in the

field that the earlier the handicapped child can be served,

the-better the resul ts. (see Appendix B)

3. There-should be author}zation°for full state funding for o S

"“““‘”“ﬁﬁésé services. At present, the Family Court system is a

. . ., ¥ o
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burden on the counties. That burde: was unanticipated
__a few.years ago. Sucdenly, the counties are béing -asked "
to underwrite hal¥ tre zost of expénsive services for - . '
1arée numbers of childran, .
The passing of appropriate lagislation will insure apprOprj ate -
services to young handicapped children by reducing local financial respon-
sibility and simplifying ‘the e]igibiﬁty process. It is Jec_::islayion that's

needed now! .

- -
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BOARD OF COOPERATIVE EDUCATIONAL SERVICES .
Putnam/Northern Westchester Education Center
Yorktown Heights, New York 10598 .

‘A REGIONAL DEMONSTRATION PROGRAM FOR
PRESCHOOL HANDICAPPED CHILDREN FACT SHEET
SPRING 1981

-

e

Public Law 94-142, the federal "Education for All Handicapped Children Act of 1975" states a
national priority for a free, appropriate\public education for handicapped children, ages 3
through 21. Under New York State law, .preschool programs for handicapped children below the-
ige of five may not be funded by local school districts. Tuition for preschool programs for
tie handicapped may be provided under Article 89, Chapter 853, Section 4406, of the Education
haw in cooperation with Section 236 of the Fanily Court Act. Aside from federal funding, the
amily Court system is the only system in New York State which allows snrvices to be provided.

ESCRIPTION OF EXISTING BOCES PUTNAM/NORTHERN WESTCHESTER PRESCHOOL PROGRAM:

T ) ' :
Between 100 and 150 children are served by providing early intervention services for children
from birth to five years of age. Children exhibit one or mcre handicapping conditions. These
‘handicaps include: severely speech/language impaired; emotionally handicapped; physically
handicapped; specific learning disability; hard of hearing/deaf; blind/partially, sighted;
educable mentally retarded; trainable mentally retarded and autistic. The Putnam/Northern

" Westchester POCES provides services to 18 component school districts. This regional program

constitutes an efficient method for our school districts to respond to the needs of preschool
handicapped children. All componeqt districts are eligible to receive services for any child
who‘ meets the program's selection criteria. i ' )

The current piogran has several gpicific components: SEARCH, SCRUENING, ASSESSMENT, SERVICE
and PARENT INVOLVEMENT. A brief description of each follows: o .

" SEARCH ~ Presentations and‘bdveitising within the community greate an awareness of program\
services, Direct referrals are accepted from parents, school district personnel, social -

- agencies, medical institutions, public health nurses, physicians and nursery school teach-
ers. - - : ‘

-

A . .
SCREENING - The preschool staff conduct a parent interview and observe the child's skills

s

ASSESSMENT ~ Team members work cooperatively to assess each child's needs and abilities and
.to develop an individualized prescriptive plan for the child and family.

DIRECT INSTRUCTIONAL SERVICE - A child and family may participate in one of two service
_delivery components based on needs: the classroom:or hcue training program.
- The Classroom Program - Children, ages three and four, are taught at sites’in Peeks~
: kill, Mahopac and Yorktown Heights. A morning and afternoon session are offered with

approximately 10 children in each session. Children spend 2% hours per day, 5 days per
week over a 10 month period in classrooms. Staffing includes a teacher-teacher aide

- -team, parent volunteers and part-time speech and language pathologists, psychologists

and social workers. All staff are highly qualified in their respective disciplines;
— classroom teachers are trained in both early childhood and special education. The
structured, routine schedule emphasizes individualized instruction during large and
small group activities and during individual time. The daily Schedule includes struc—
tured play, creative' play, art, snack, quiet time and fine.and E?oss motor activities.

The Home Training Program -~ Children from birth participate in the home program. This
program ig a repIIcatEon of the Portage Project Model, a nationally validated prograti.

~ . . 1
- - - N
4 - N

. and behaviox. Over 150 children and families receive this service annually, -

<




Skilled home training staff members each serve hpproximately 10 children and the!lr
parents through weckly visits in the patural home enviromment. An important advantagg//’
of the home training program is that the parent learns more effective parenting and
teaching skills. The home program allows for the child to receive supplemental in-
struction at a regular nursery school, where appropriate..

PARENT INVOLVEMENT - Parents are viewed as team members who provide critical input in
the overall educaticnal planning for their children. Parent involvement is a major
compounent of botn tha classrocm and home training programs. Activities include parent
orientation, formal and informal meetings with the staff, monthly group meetings,
observations and volunteering in the classrocm.

+

EVIDENCE OF EFFECTIVENESS OF THE PUTNAM/NORTHERN WESTCHESTER BOCES*QRESCHOOL PROGRAM:

-

The Putnam/Northern Westchester BOCES P*~eschool Program has been nafionally recognized as an
effective intervention program. The nationally validated Portage Project operated by Coopera- -
tive Educational Service Agency 12 at Portage, Wisconsin, trained the staff and wrote in their
evaluation of the program, "It is rare to see a preschool program that is as large as yours

doing such a thorough job of planning and indiéidualizing. yet kec. such a h{gh level ofﬁ
quality in its service." c - i

1

The program further received national approvah and recognition in the preschool field through
. the receipt of a United States Office of Education Demonstration Grant from 1978-1981. These
funds allow the program to aid other preschool programs for the handicapped by demonstrating
and disseminating exemplary programming, methods and curriculum. '

i

4

A. third party assessment of the projgct's unique approach to\the early education of the handi-
capped .was conducted” during the 1979~80. school year by the Center for Resource Management,
Yorktown Heights, New York. Results indicated that all the elements necessary to initiate the
prograa and insure its effective daily ‘operation were evident. Parents held extremely positive
?iews and supported the program through a variety of involvement activities. Over 50% of the
parents volunteered in classrooms; moreover, the average parent attended at least nine group
parent meetings during a typical schuol year; 99% of the parents responded that they would
recommend the program to the parents of other handicapped children. «

LY

As compared to national norms on the McCarthy Scales of Children's Abilities, a widely known
standardized test, students made educationally significant gains from pre- to post-test in
verbal, perceptual-performance, motor and overall cognitive functioning, areas which are di-
rectly relevant to the stated program goals and daily curriculum activities.

Placement records were extremely positive; 65% of program gradiates:were placed in regular .
classrooms or transition programs while only 35% were assigned td special education programs. .
Follow-up testing with program graduates revealed that the skill gains made during the 1979-80
school year were maintained by those students whn continued to have special intervention serve-
ices. Additionally, an extensive follow-up study undertaken in the spring of 1981 revealed
that preschool education had a positive effect on program graduates for factors such as regular
school placement, retention, special services and teacher and parent ritings -

cémmunizy agéncies have noted the effecti&eness of the program with ‘children they have re-
ferred; letters of commendation have been received from Protective Services, Day Care, Head
‘Start and local nursery schools. )

. 1]

PROGRAM COSTS: The per pupil cost for 1981-82 for the program is $5,681. e

For further information, contact: Ms. Amy L. Toole, BOCES Preséhool Program, French Hill

Elem. School,*Baldwin Road, Yorktown Heights, NY 10598
(914) 962-2377
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- "Position Statement on T L
SERVICES TQ HANDIQAPPE_D CHILDREN BIRTH JI'HROUG‘I FIVE .
.* . Division-Of Early Childhood : ¢
INTERNATIONAL COUNCIL® FOR EXCEPTIONAL CHILIREN b
: . Reston, *Virginia . "
-, .‘ ) T . ) N 0 |
The Division of Exrly Childhood of ti®, Counci} for Exceptional Children .

believes that the provision of services to handicapped children from birth through
~five years of age must be made a priority of the 1980's, It is the premise of
this division that lack of such services represents the most sevious impediment to
the development of handicapped children which exists today. Thexe is mounting
evidence of the effectiveness of programs for yery young handicapped childwen and
their families.*. - . K ‘ ST ‘

. N .
Services to young handicapped children are éutten'tiy provided by ‘a*vatiety
of systems at national, state and local levels) including public health, lsm:i.al
services, education, mental health and specific programs such.as Early and Feriodic

Screening, Diagnosis and Treatment Program (EPSDT), Head Start and Child Health
Assirance Program (CHAP). There is'little systematic’ coordination between these
agencies, and mcjor service gaps remain unfilled. We recowmend that a natiqnal
initiative be made to establish plans, for systematic coordination between the .-

social, educational and health agencies currently serving handicapped chtild birth

through five so as to insure maximum benefits for these childresx and their famiiies,

and so as to plan for the future provision of additional programs to f£ill major

gaps in-service to this population.. We urge the Council for Exceptional Children )

and the Bureau of Educatiqn' fox the Handicapped** to assyme leadership roles in >

bringing about such 2 national planning effort, N ; )
, The Division for Early Childhood recognizes that wide variations in sexrvice
arrangesents are necessary to\meet the individual needs of children. We strongly
support the principle that -services for young and handicapped children, whenever ., -
appropriate, be provided in a context which includes nonhandicapped and handi™ ¥
capped children alike. Since-the success of integrated programs relies heavily on,
the provision of specialized teacher training and supportive resources, we urge

. that the importance of such supports be reflectediin legislative and funding

directives, . - ‘
' In expanding seivices for handicapped children from birth through five .

" years, it is essential that the central role of the parent in the young child's
development be recognized. The parental role mandated under P.L. '94=142 does not
adequately reflect the need for continuous active participation by parents and to
provide support for families in their role as the child's primary cace provider.

The training of teachers of young handicapped children should be expanded to ~ -
include skills in working with parents in mutually helpful ways so that parental
and agency 2fforts in helping the child are strengthened,

* For a review of this evidence, see the position paper prepared by INTER-ACT.
Contact: Jennie E., Swanson, Ed.D., INTER-ACT, The National Committee for
Services to Very Young Childien with Special Needs and Their Families,
Rte. 1, Box 96C, Barrimgton, IL 60010, .
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