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INTRODUCTION

This Handbook provides descriptive information, suggestions, and

reference materials for internal evaluators, evaluation consultants, and

external evaluators who work with preschool model demonstration projects

funded by the Handicapped Children's
Early Education Program (HCEEP).

The purpose's of the Handbook are:

1.) to provide a description of HCEEP demmistration projects,and
some basic information concerning the Concept of and activities for
the model development for which they are responsible;

2.) to describe evaluation needs and planning considerations for
the projects;

.3.) to provide information on the Joint Dissemination Review Panel
'JDRP) as it relates to HCEEP; and

4.) to describe 'consultation strategies and provide suggestions and
hints for evaluation consultants when they are working with HCEEP .

projects.

It is important to specify 'here what the Handbook is not: it is not

'a textbook on program evaluation, nor a manual for'total program evaluation

design. It does not,contain a complete guide to instrumentation for

documenting child or,parent change, for does itprovAlode data analysis

)guidelines. Each of those topics has been covered previously in many

excellent manuals and books, and a list of selected references ineach

area is provided in the Appendix fAr interested'readers.

The Handbook, instead, is intended to be used to help evaluation

consultants understand the context of evaluation in HCEEP,'-to plan thorough.

yet realistic evaluations, to understand the- purpose and :ti.iric'tion of JUP

as-it relates to HCEEP projects, and to utilize their'evalaation skills

,productively in their relltio hip with rojects.
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EVALUATION IN HCEEP - T E000NTEXT

Introduction 1

The Handicapped Children's Early Education Program (HCEEP) began as

a small..program of 24 grants for demonstration projects in 1969. The,

program was designed to: aXpromote the development of locally-designed i

ways to serve handicapped young children and their families; b.) gather

.information on effective programs and techniques; and,c.) distribute

visible, replicable models for services to this population throughout the

J

covntry.

Over the years the program has expanded to meet the emerging needs of

thisjield. HCEEP is now, comprised of approximately 200 projects in 'five

component areas (Figure 1). As described in the figure, the technical

assistance centers provide assistance to demonstration projects and state

implementation grantees. Technical assistance in evaluation, the topic

of this Handbook, is provided primarily to demonstration projects.

The Demonstration Projects

DuriA'1979-80, the thentBureau of Education for the Handicapped (now

the Office of Special Education [OSE] in the new U.S. Departmentsof EdUcatiOn).;-..

funded 127 three year demonstration projects acroqs the country. Of these

35 were in their first year, 39 were in their second and 53 were in their

third year of operation. While varied in many ways, these and other
.

demonstration projects that have been funded through HCEEP focus on

1Portions of this introduction were taker-from The 1979-80 Overview and
Directory for the Handicapped Children's Early Education Program. Seattle,
Wash. and Chapel Hill, N.C.: WESTAR and TADS, March, 1980.
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development and services in four major areas: 1.) services for children;

2.) services for, parents; 3.) 'staff' development; and 4.) demonstration/

dissemination.

Services'for Children

Approximately 3,600 children were served by the projects during 1979-80.

As in prelhouts years services Were developed and provided to,children with

a variety of handicapping Eonditions. Over 25% of-the children served

ware multihandicapped. Most of the children served were between the ages

-5. Recent initiatives have expanded the number of programs serving

the youngest (ages 0-2 years) and more Severely handicapped children:

Depending on the type of program they have, proposed pwjects may serve

single age groups, e.g. infants, or multia d groups. They may also serve

children with the same handicapping conditio'n'er a variety of4andicapping

conditions.

The services provided to children also vary. The ,13timary philAsophical

base for the services spans a Continuum from child - centered` (experiential)'

to tealter-directed (behavioral).learning. Approximately half of the

projects describe their apRroach as "diagnostic-prescriptive." The focus.

./

of services is
t n

childdevelopment in the area of language- communication,

sensorimotor, social-emotional, cognitive-academic and self-help development.

In keeping with Public Law 94-142, educational services for the children

tare individualized, and described in each child's Individualized Edutation

Plan (IEP). Services are provided, again depending on the program, in the

home, at centers, in public schools and hospital and health care centers.

Services for Parents.

Each HCEEP demonstration project must provide services for the parents

of the children that are served. The services may be. designed to encourage

1'
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parents to become involved with the project in a number of ways,,such as

serving as volunteers, informing the public or other agencies of the needs
\N

of handicapped children, or attending parent group. meetings. In other
.

projects, the parents may be the target for direct-project services, such
4

as learning to be their child's teacher, or learning successful parenting

techniqUes. Parents also are involved with the development of .the IEP

for their child, and frequently serve on project advisory councils.

Staff bevelopment

A third program component which is included in most project plans is

the professional development of the project staff. Recognizing that the

varied demands of model program development may require many new skills,

projects are encouraged to include professional development funds in their

budgets, and to develop a plan for the professional growth of each staff

member. A-

DeMonstration and Dissemination

During t,he three years of Weral- funding, HCEEP projects are expected

to develop a program model and*to document its use. After the model is

developed, projects demonstrate it to other interested professionals.

Demonstration activities are frequently conducted at the project site, and

involve showing and/or teaching others how to implement project activities.

/"'

In addition, projects are involved In disseminating information

concerning the project. Dissemination activities may include the development

of brochures and slide-tams to be used for widespread dissemination of

-project information; personal, dace to face communication; newspaper articles;

sPeeches and presentations before professional and lay groups and other

similar activities. No matter what method is used, the purpose of



dissemination is to increase-awareness of the project services and model,

and to encourage others to consider replicating or adapt* he model in

order to increase services to young handicapped children.

The Concept of Model Development

The previous description of the origin and purposes of HCEEP and of

typical project program components serves as background information for

underStanding the notion of model develpment--the basic purpose and goal
-4

of each demonstration proieet.

--. .
While three years may stem like a long time when the grant award

notification is first received by the project, tillfact is that there

01
,

much to be accomplished during this time. Moidel development is a complex
. .

and" challenging task. It frel'iMportant for evaluati nsultants to be- ,

awareof the many and varied responsibilities and activities of the project

staff in relation to model development and to assist them in designing an

evaluation which will demonstrate the effectiveness of the specific,

----important characteristics of their particular model.

jp order to assist project personnel and others to underdtand the

madel'develOpment process, TADS,
2
WESTAR,

3
and OSE4 have collaborated to

produce the Model Development Guide (Figure 2). The gUide provides a

taskbytime planning framework, outlininetour stages of program development

(Planning, Implementation, Evaluation /Modification and Maintenance). In

2
Technical Assistance Development System; a Divis/On of the Frank Porte`
Graham Child Development Center, University of North Carolina at Chapel Hill.

Western Stares Technicallesistance Resource a Consortium of the Yhiversity
of Washington, Teaching Research and the National Association of Directors
of Special Education.

4
Office of Special Education, Office of Special Education andRehabilitation
Services, Department of Education.
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addition eight management tasks which are thouOit to be essential to the

model development process are described.

Use of the Guide assists projects in 1.) identifying and defining the

basic elements of their model; 2.) documenting and evaluating the effects

. of their efforts; and 3.) planning and initiating demonstration -and

activities. Evaluators will find the Model Development Guide

'useful as a resource when assisting projects to develop useful and complete

.program evaluation plans.

In summary, the HCEEP demonstration projects are funded to develop

and demonstrate innovative and Alective models of service for young

handicapped children and their families. In order to do so, project staff

must be able to describe their program and demonstrate ifs4value. For

theseAreasons, evaluation has been and remains a very dmportant aspect of

program development. The remainder of this Handbook addresses topics

specifically related to the evaluation concerns of the projects and the

ways inWhich evaluation-consultants can best be of assistance to project

staffs.as they, plan and condul evaluations of their programs.
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PLANNING EVALUATIONS IN HCEEP

Introduction,5

Perhaps the most common task which is asked of an evaluation consultant

to HCEEP projecMis that of 'assisting project staff members in the ,

development of an evaluation plan. Evaluations for HCEEP projects are

conduted most often by-the project staff or by the project staff with

'parr time assistance of an evaluation consu tant. The evaluations are,

therefore, usually internal rather than ex al in nature.

In order for the project staff to conduct or supervise an evaluation,

it is our opiniontthatthey must know: a.) what they intend the evaluation

to accomplish; b.) what- specific evaluation strategies they. will employ;

c.) how they will iepoit and use evaluation results?; and d.) how they'will

implement and manage the evaluation.

To assist projects in planning in these areas, -A Planning Guide for-

the Evaluation of Educational Programs for Young Children and Their Families

(Suarez, 1980b) haS been deVeloped (Figure 4, located at the end of this .

section of the Handbook.) The Planning Guide poses a series of questions

to be answered in the four previously mentioned areas. They are labeled

in the Guide as: a.) fcicusing the evaluation; b.) determining the specific

evaluation design;"c.) communicating and using evaluation results; and d.)

implementing the evaluation. (For additional information concerning specific

5

Portions of this Section were taken from Suarez, T.M. A Planning Guide for
the Evaluation of education Programs for Young Children and Their Families.
Chapel Hill, N.C.: Technical Assistance Development System, 1980a (mimeo)
'and Suarez, T.M. 'Evaluating Educational Programs for Preschool Handicapped
Children. A paper presented to the annual Americgn Educational Research
Association Meeting, Boston, April, 1980b.

Cs

C,

09



-12-

documentation guideline's, refer, to Suarez and Vandiviere, 1978.)

We encourage project staff members to be able, to answer the questions

posed in the Guide. We do not, however, suggest that the Guide is the format

to be used for their plan. We, instead, encourage the use of formats that

are clear and useful to the staff and consultant with whom they are working.

As can be seen in the instructions for using the Guide, we hope that

it can be used for a variety of purposes. As the roles and tasks of

- 1consultants are clarified; we hope that the Guide as a whole or it pdrt

may also be useful in providing assistance to projects.

uomvnents of Evaluation Planning

The remainder of this chapter provides discussions of each of the

4major areas of the Guide. They are intended to explain each question and

provide consultants with information that can be used in assisting project

staff members in planning their evaluations.

Focusing the Evaluation

One of the more diff,icult tasks in planning an evaluation is to determine

its focus. It demands the best diagnostic and process consultatiAl skills

of the evaluation consultant and a great deal of thinking, planning and',

decision making by the project staff. It requires consideration of a

variety of aspects of the program, e.g., its philosophy, and the skills

and Values of those most closely associated with it.

Evaluations have a focus when a.) the purposes for evaluation; b.)
4

evaluation audiences and their needs; and'c.) major aspects of the program

to be evaluated are known.

Project staff members know that one purpose of their evaluation is to

report the effectiveness of their work to the Office of Special Education



-13-

(OSE). Beyond this purpose, intents for evaluations are not always specified.,

rlConsultants can aid projects in better understanding their evaluations

by assisting them in thinking about and specifying the purpose(s) for their

evaluation. This clarification can aid a project staff in(e panding their

uses for evaluation, e.g. in conducting evaluations to improve their

program as well as meet federal accountability
requirements, and to lay

. the groundwork. for determining the content and type of evaluation that is
4

needed for their particular program.

Consultants can be equally helpful to projects in helping the staffs

expand their thinking about the audiences for their evaluation efforts.

Common audiences for program evaluation for HCEEP projects are the funding

agency (OSE).$ sources which might,be considered for continuation funding,

project staff and parents. Helping the staff to identify specific audiences

and their needs early in the planning process will assist in ensuring thatd

they hae documentation and data that will be requested of them later.

Perhaps the most dramatic illustration of this is the instance in which a

principal audience for evaluation is the Joint Dissemination and Review

Panel (JRDP). Information-which is required for this particular audience

is specified in publications such as the JDRP Ideabook (Tallmadge, 1977).

Failure to consider this audience and its particular needs in advance may

lead town evaluation which will not allow the project to be considered

for JDRP review.

A final consideration in focusing the evaluation is developing a clear

picture of the project itself. This includes such activities as assisting

the staff in identifying or clarifying the project's theoretical base,

describing the key components or particular characteristics of the services

to be provided, and delineating the project's intent or goals, i.e.

0
A.,
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I

describing the project's model. Both the evaluators'and project personnel

must have a clear understanding of what the program is and what it is

trying to do before an appropriate evaluation can be designed.

If a goda job is done in focusing the evaluatiot the evaluator and

progfam persbnnel will have a clear idea of the direction in which the

design of the evaluation should go. Both the evaluatotialld the'program

staff will be able to state in concise terms the reasons fdrconducting

the evaluation, what it is they hope to get from the evaluation, and to

whom they will provide the information.

Planning Specific Evaluation Strategies

Tnis is the-part of the evaluation planning that is Twig familiar to

project staff and evaluation consultants. It consists of determining the

evaluation questions, specifying the approach or design to be used in the

evaluation, determining data collection and analysis procedures and

establishing criteria for judging the adequacy of the evaluation results.

Discussions of these planning areas are presented here to point out some

of the particular needs and.concerns of HCEEP demonstration projects.

In assisting staff members in this part of their evaluation plans,

consultants should encourage the selection of procedures which are:

a.) conceptually lend, i.e. they are appropriate for the content and

procedures to Which they are addressed; b.) logically consistent, i.e.

provide information relevant to evaluation intents and questicift; c.)

methoddlogically sound, i.e. use acceptable, established and/or logical

procedures; and d.) feasible, i.e. do-able within the constraints of time,

resources and expertise available for the task.
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Evaluation Questions. Evaluation consultants, with

'Spertise in evalu ?tion practice and methodology,

heir exPerienee and

be especially helpful

.to project staffs in the specification.of clear a concise questio s to

be addressed. They can help the staff relate the questions to be answered

to the focus of the evaluation. They can also help in the development\of

questions which address the most important aspects of the \program and

prevent the development of too many or trivial questions.

Evaluation Methods. The most common evaluation'methods used by projects

are the pre and post tests to determine change and the survey to describe \

knowledge, attitudes and opinions regarding a program. Evaluation

.-
consultants can be helpful to project staffs by considering and explaining

other methods which may be equally or more appropriate.

There are a variety of ways in which evaluation methods, designs or

-models can be classified. As shown in Figure 3,-,pne type of classification

system of designs suitable for HCEEP projects is to divide them Into those

that are 1.) experimental, 2.) objective based, 3.) systems models, and

4.) naturalistic.

Experimental Designs. Among the more common evaluation designs which project

staffs use are those which are experimental and quasi-experimental.

Reference to the criteria of validity, logic, soundness of methodology and

feasibility often reveals limitations in the use of these designs. For

example, in order to maintain, the methodological soundness of designs one

would not wish to use those which are considered to be uninterpretable

(Cook and Campbell, 1979), i.e., the one group post -tftst only design, the

one group pre-test post-test design, and the post-test only design with

non-equivalent groups. Other more appropriate designs are often not feasible



Type of Design

-Experimental

Figure 3

Evaluation Designs for Programs for Preschool Handicapped Children
6

Purpose

To determine, the cause of obsdrved outcomes

Examples

Developmental designs (Porges, 1979)

Experimental designs (Campbell 6 Stanley, 1963)

Quasi-experimental designs (Cook 6 Campbell, 1979)

Single-subject designs (Kratochwill, 1978)

Objective Based 10 determine if stated objective were achieved (Popham, 1972)

Program planning and evaluation model (Gallagher, 1

Surles 6 Mayes, 1972)
O1-.N

* I

Goal - attainment scaling (Kireauk 6 LuA'1976; Carr, 1979)

Systems
Toldetermine outcomes with the inclusion of
data regarding the relationship among
outcomes, inputs and processes

CIPP Evaluation Model (Stufflebeam, at al.:1911)

Countenance Model (Stake, 1967)

Discrepancy Model (Provus, 1971)

Naturalistic tt..4
To describe the program and its impacts Case study (Stake, 1978; Kennedy, 1978)

Naturalistic inquiry (Cuba, 1978; Wolf, 1979)

Qualitative Evaluation (Willis, 1977)

Ethnography (Wilson, 1977)

'

From Suarez, T.M.- Evaluaciag educational programs for. ireschool handicapped children. A paper presented to the American EducationalKesearch Association, April, 1980.

23
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due to very small sample sizes, the inability to consider the childfen'in

the program as a homogeneous group, the lad( of adequate control groups

and the often dramatic changdg,in treatment.

In cases in which traditi nal experimental and quasi-experioental
P

designs cannot meet these criteria and the purpose of the evaluation is to

determine the cause of observed outcomes the consultant might encourage

the program to' consrder developmental designs (Porges,.1979) or single-

subject designs (Kratochwill, 1978;. MacLeod, Andrews & Grove, 1980),

Objective-based Designs. With the inclusion'of IEP's in programs for

preschool handicapped children, the importance of objective-based evaluation
o

,could increase dramatically. It appears logical and forthright to determine.

the success of the program by assessing the accomplishment of child'ren-ii

relationship to the goks and object4ves stated in their IEPs. Caution

should be given in suggesting the use of this approach, however,
0.

to include

procedeires that would deMonstrate that the IEP objectives themselves are

appropriate and valid, and that adequate data are available-to determine

if the objectives have been achieved.

Systems Models. There are few examples of the use of systems models for

eviation in programs for preschool handicapped Aildren. The reasays

for this could include lack of information concerning these modelSty both

_evaluators and program staff, Or the very comprehensive and therefore

seemingly unfeasible task of implementing such a design. Lack of u5e,

however, does not indicate that these design's or portions of them would
+OF

not, be useful to HCEEP projects. For evaluations which are decision-

oriented or require a thorough description of the program as it was

implemented, a systems design might be useful. Aspects of models such as

09
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he process evaluation portion of Stufflebeam's CIPP model might be

particularly useful to staffs that wish to obtain evaluation information

regarding their procedures.

°NaturalistXc Designs. Quite a few projects would describe their evaluation

methology as that of the case study or naturalistic type. In most cases,

what is provided is a description of what occurred during the program with

special emphasis on the outcomes for individual children. Evaluators can

assist program personnel in developing naturalistic deiigns which are

methodologically sound. This would require a stricter adherence to procedures

for conducting case or naturalistic studies. It would also require the
c..

development of schema which would allow for the interpretation of the

press of children or impact of the program from lengthy descriptions.

The evaluator can be particularly helpful in refining and stream

i
ining

lastrategies to make this approach feasible.

Instrumentation; Perhaps ,the question most often asked of the evaluation

consultant in planning evaluations is "What instrument should we use to

measure this?" A variety of resources which identify and review standardized

and criterionreferencedinst-ruments_are-listed in Appendix-A. Other.

instrumentation sources are those programs and projectsin which more

informal instruments have been developed (Cox, Patten & Trohanis, 1978).

In assisting projects to select instruments'it would seem important

to encourage the use of criteria such as a.) appropriateness for the

,individuals who will be assessed; b.) appropriateness for measuring the

,effect'of the intervention; c.)46aracteristics of the program; d.) the

evaluation questions posed in the evaluation design; e.) the information A

1



needed; and f.) skills of the staff in administering the instrument.

'While project staff members should be encouraged to use the most. 4

valid and reliable instruments available to them, the 4onsultant should

be prepare& to caution thgm regarding the limitations of existing

instrumentation. Few instruments have been deVelope'd and validated for

handicapped children and it is often difficult to find ones which tch

the goals of an innovative model program. Help should be given in

selection of the most appropriate instruments, with concammitant assistance

in identifying the limitations for use an interpretation of resulting data.

For those instruments which must of necessity be developed locally,

consultants should assist in planning for refining and field testing the

instruments. While a complete two-to, -three year instrument development

program may not be feasible or. appr8priate for a pr ject, basic content and

format reviews and field tests should be.aqaducted so that the ogram will

have an indication that the instrumentas reasonably stable'and reliable:

Data Analysis. Consultants should assist staff members in determining that

the data analysis procedures match the types of data and the types of questions

that are being asked. In addition, they should, encourage the use of procedures

that are feasible for the progiam staff to conduct' (or have conducted for

thin) and be interpretable by them. This may require the consultant to

ascertain such things as the statistical analysis expertise of the persons

involved in the evaluation and the availability of'computers, computer

41.programmers, data coders, etc. For those programs in which statistical

analysis expertise is not available, the consultant may need to suggest

more descriptive than analytical data analysis techniques.
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Criteria. It iS necessary to establish criteria against which to interpret

evaluatich results. A compa>i)so6 of criteria with evaluation results

permits the evaluator andr staff to judge the effectiveness of the

project. Criteria are usually considered in two domains: statistical

/.signifi ance and protrammatic
significance (Tallmadge, 1977). Statistical

significance s obtained by the use of statistical tests (Kerlinger, 1973).

Programmatic significance is,more difficult to specify, but of great

ce in assessing the benefit of a project to children, parents,

rstaff, etc. It may be necessary t* advise the staff to go to several

sources for establishing programmatic criteria. Among possible information

sources are the' general base-of knowledge.in the area, prior experience,

expert opinion, and even."best guesses" in the case of very new endeavors.

Planning for Reporting and Using the Ilesults of the Evaluations

410 Perhaps one of the most useful services an evaluation consultant can

perform is to assist project staff in identifying ways in which they can

pse the results of their evaluation. This requires skills in the area of

communication and staff development. rt includes considering: a.) the4

purpose for reporting or using the results; b.) determining the audiences

who will be receiving the results; c.) identifying which information or

results will be used; and d.) determining the methods in which the results

will be shared and used.

Much of the planning in this area will already be done if.the evaluation

has been adequately focused. Evaluators and program personnel will know,

at least in a general way, how the results of the evaluations will be used

and reported. Planning tin this area, therefore, becomes a process of

determining'which specific results will be included and selecting the
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particular methods for reporting or using these results.

It is at this point that planning schema such as that devtgloped by

, Trohanis (Suarez and4Vandiviere, 1978) are useful. A helpful service
I

that evaluation consultants can provide to projects here is to point out
4

the variety of ways in which evaluation results can be reported and used.

An executive summary or brief abstract of the evaluation results is a very

useful document t)o have at hand. Brochures, slidetape presentations, and

graphic handouts at,staff meetings could be suggested in addition to

technical reports,.

Planning for the Implementation of the Evaluation

Evaluators and'program staff often believe that the task of planning

an evaluation is complete when the design is determined, questions are
4

identified, and data collections procedures are selectedtand.planned.

Project personnel left with only these portions of a plan often experience

considerable difficulties in accomplishing the evaluation tasks. We

believe that evaluation plans which do not inclUde a plan for implementation

are incomplete. Program staff need to know who will conduct the evaluation,

what resources are available, when things need to be accomplished, and to

have some ideas how all of the activities will be managed and monitored.

Usually, all staff members must pitch in and contribute to the process

of evaluation. In order"to insure that the Casks are accomplished and to

elimiriate confusion, it is very important to identify the roles and

responsibilities of each staff member and to secure'their commitment to the

process. This would include the very important identification of the one

person who will manage and coordinate the evaluation. It would also include

identifying those within or external to the project who might be involved.
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Evaluation is not a cost free ,epdeavor (unless you consider it

philosophically as does Scriven [1974]). Program staff may need, assistance

in identifying and targeting resources for such items as consultant

assistance, purchasing instruments,-copying costs, space to work, cl ical

support, supplies, data coding, computer time and other similar items.

The schedule for the accomplishment of the evaluation needs to be

incorporated into the schedule for the overall program operation. Key

dates need to be identified for evaluation tasks and should be incorporated

into the overall project timeline.

While it may be inherent in both the identification of/roles and

responsibilities and in scheduling, it is important that the project director

share in or take the responsibility for the ways in which the evaluation

will be managed and monitored. For the consultant, this may include

assisting in the development of.contracts with outside /consultants

and providing ideas about how such contracts can be managed. It should be

clear to all of the project staff that the person who has the responsibility

for managing the evaluation has the authority to ask for the accomplishment

of scheduled tasks from other members of the staff.

In summary, a final caution would seem to be in order. Evaluations

of HCEEP programs should be within the scope of what is of most interest

and importance and what is most feasible for the staff within the,limits

of available resources. It is very easy for the progr6 staff and even

evaluatprs to be carried away with plans for providing information, in great

depth about every aspect of the program. Evaluation should be a helping

supplement to a program. It should not etd up being an effort that is

almost_as great as the effort to operate the program itself. One of the

more interesting and sometimes difficult tasks for the evaluation consultant
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is, then, restraining evaluation so that it addresses the most important

topics in a manner which can be accomplished well.
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Figure 4

PLANNING GUIi FOR THE EVALUATION
OF EDUCATIONAL PROGRAMS FOR YOUNG CHILDREN AND THEIR FAMILIES

by

Tanya M. Suarez
Associate Director for Evaluation #

Introduction

The "Planning Guide" is designed to provide a framework for planning evaluations for programs for
young children 4nd their families. 11 does this by posing a series of questions in four areas:(I) focusing the evaluation, (2) determining the specific evaluation design, (3) communicating andusing evaluation results'and (4) implementing the evaluation. Answering the questions should provide
a clear portrait of the evaluation for the program staff and other interested individuals. It shouldalso enhance the user's capability to conduct evaluations and use their results.

Using the Guide

There are 4 variety of ways in which the "Guide"can e used. First, it can provide a structurefor systematically planning an entire evaluation. Individual plans need'not be in the format suggestedin the next four pages; however, they should, whenever possible, reflect consideration of the questionsin all sections. Second, parts of the Guide can be used to plan supplements'to an existing plan, e.g.,deyeloping a management plan to accompany an existing evaluation design. Finally, the Guide can beused as a checkXist against which an existing plan can be c6mpared for completeness.

Included with the "Guide" is .a list of references categorized by the major topical areas presented.They are included to provide the reader with sources of additional information which may be referred toin making decisions regarding evaluation plans.
fi

Technical Assistance development System
University of Nor.th Carolina
Chapel Hill, Nbrth Carolina

August, 1980
4

"
t./



Major Concern I. EVALUATION FOCUS: What should the evaluation accomplish? 4

Purpose Audiences Audience Information Needs Key Program Components Statement of Intent

Why is the evaluation being
conducted?

e.g., to meet funding require-
ments, to monitor/administer
the project, to identify and
improve weaker components, to
strengthen the information
available for dissemination/
competition for funds, etc.'

a.

b.

c.

d.

Who are the audiences for the
evaluation?

e.g., project staff, funding
agency, administrative agency
community agencies/leaders,
professionals, parents, etc.

k

-Tanya M Suarez, TAOS, UNC-Chapel Hill, NC 1980.

.15

What do the audiences need to
know?

e.g., progress of children,

quantity and/or quality of
services to children and fat;
flies, attitudes of children
and/or families, program
costs, etc.

What are the key components
of the program?

e.g., services designed to
increase the cognitive so-
cial and motor development
of children, services de-
signed to increaseiparents'
skill in teaching their

children, Pcurriculum de-
signed to increase cognitive

development of children, a
service which links children
and families with assistance
available in the community,
etc.

c.

d.

It is the purpose of this
evaluation to

(why it is being done)

by providing information re-
gardihg

(key components and audience

needs)

to

Taudiences)

0
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Major Concern II. EVALUATION PLAN: What should be the major components of the evaluation?

Evaluation Questions Evaluation Design Data Collection Procedures Data Analysis Evaluation Criteria'

What information will the
evaluation seek to provide?

e.g., Have children made ex-
pected progress during their
participation in the program?
Are parents better able to
tech their children? Have
interactions among children
and primary caregivers im-
proved? Are attitudes of
parents, teachers, other re-
lated agency personnel toward
the program favorable etc.

b.

d. 4J

What design or set of proce-
dures will be used to gatherl
the information?

e.g., Pre-post assessment of
the development,of children_
in experimentatod contrql
grouos, monthly assessments
of children's progress.on
IEPs, survey of parental at-
titude at end of program,
observation of mother/child
interaction before, during,
and after training, etc.

Tanya M. Suarez, TADS, UNC-Chanel Hill, NC 1980.

What instruments or forms
will be used to qather and/
or record the information?

e.g., McCarthy Scales of
Children's Abilities, staff
developed attitude scale to
-measure parental attitude
toward the program, Caldwell

Home Inventory, staff de-
veloped form for recording

parental part4gpation, etc.

a:

9

How will the resulting data
be analyzed?

1.

How will the results be judged
or interpreted?

e.g., Correlated t-test of e.g., Statistically significant
difference between pre- and difference between means (.05
post-test means, comparison level), 75% of objectives ac-
of expected level of develop- comptished, participation of
ment (determined using a re-W% of the parents in two or
gression analysis) with actu- more project activities, etc.
al level of development fol-
lowed by a test of the signi-
ficance of the difference,

computation of percentagestof
favorable responses, computa-
tioh of frequencies of parti-
cipation, etc.

b.

c.

d.



Major Concern III. COMMUNICATING/UTILIZING PLAN: How will the results of the evaluation be communicated and used?

Purpose

4

Audiences to be Address'I eResults

IIP

0
to be Used Method of Uttfization

Wily are the results of the evaluation What audiences will be given and/or what information and results will be
.

In what was -Wilt results bebeing communicated and/or used? use the results? communicated and/or used? shared and' "d? ,

REFER TO PURPOSES FOR EVALUATION and
e.g., reporting to fundina/adminis-
tratiye agencies, parents, advisory
boards, etc., program planning, staff
Adevlopment, communication, etc.

,

COMMUNICATION

REFER TO AUDIENCES FOR EVALUATION

.

a.

e.g., all results, child progress
data, monitoring data cost infor-
mation,-etc.

'

4

-a.

,

.

e.g., distributron of print mate-
rials such as reports, articles,

etc.; presentatiOn of,ion-print
media such as vi.lidetape, video=

tape, TV/radio, etc.; personal
contact, training,, etc. .

..

. 4

a.
a. 0

.

b. b. b. = b.

. .,

UTILIZATION .

a.

,

a.

.

-41

(

a.

. .
.

b.
,. b. b. b.

Tanya M. Suarez, TADS, UNC-Chanel Hill, NC 1980.
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MSjor Concern IV. IMPLEMENTATION PLAN: How will the evaluation plan be. accomplished?

Personnel Role Specification Resource Allocation Scheduling Monitoring

Who will conduct the evaluation? What other resources are available What are the key dates on which How will the evaluation be monitored?

a. Manage/Coordinate:

for the evaluation? tasks need to be accomplished?

e.g., regular staff meetings, regular
meetings of Manager/Coordinator with
persons responsible for specific task
review of quarterly submissions of

information gathered to date, etc.
1..

a.

S Amount
or N/A

a. Consultant Assistance:

Date

a. Evaluation Plan:.

b. Selection/Development of
Instruments:

1.

b. Design Evaluation:
,

b. Materials:

2.

,-
c. Select/Develop Instruments:

3.

b.
4.

c. Facilities/Space:
.

5.

.

d. Collect data:
c. Data Collection:

1. 1

c.

d. Clerical Support:

,-C

2.

Analyze data:
.

d.
----A.:-.-

e. Supplies:

3.

t

f. Write summary reports:

4.

.

Li r---.,

. ,A.

f. Computer Time:

\

,

g. -Other:
A. Data Analysis: '

. Other:
e. Report Writing:

4 II

\

f.- Other:
1

TOTAL FINANCIAL RESOURCES
,

Tanya M. Suarez, TADS, UNC-Chapel' Hill, NC 1980..
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JDRP - THE JOINT DISSEMINATION
AND REVIEW PANEL - AND HCEEP

Introduction

Many HCEEP projects are interested in the Joint Dissemination,and

Review Panel as an audience for their evaluation results. This section

presents information ,on,the nature and purpose of JDRP, and outlines some

guidelines for assisting project staffs in deciding if presentation to

the Panel is appropriate for them and their program. A description of

procedures for submitting information to JDRP through the Office of

Special Education also is included.

The Purpose of JDRP

The Joint Dissemination and Review Panel (JDRP) was organized in 1972

by the U.S. Office of Education (USOE) and was enlarged in 1975 to include

representatives from the National Institute for Education (NIE). It is

currently sponsored by the Department of Education. Its purpose is to

assess the effectiveness of federally fundel programs for the purpose of

dissemination Of information regarding them by the Department. If the

JDRP concludes, on the basis of evidence of effectiveness presented to

them, that an educational program is, indeed, effective, the program is

said to be "validated."
This validation is required before information

regarding programs-can-be dig-SeminaCeirby the federal govJrnment.

The Panel, which is comprised of 7 members selected randomly from a

group of 22 people representing various disciplines within educational

research, meets periodically to review program submissions. 'Panel members

are selected on the basis of their ability to analyze evaluation-based
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evidence of effectiveness of products and practices, and on their general

experience in education and research.

Guidelines for Decision Making Regarding JDRP

It is critically important for an HCEEP project to determine whether

or not the JDRP is a potential evaluation audience early in the evaluation

planning process, so that adequate data can be collected during its

three-year funding period. A consultant can be very helpful in assisting

projects with this decisfon.

Four major questions must be considered in the decision:

1.) Will JDRP approval benefit the pro

2.) an the model be replicated?

3.) Is the evaluation design adequate?

4.) Are the ivailable expertise and resources adequate?

Will JDRP Approval Benefit the Project?

As mentionedlpreviouslyJDRP approval permits the dissemination of

information regarding a project or program by the federal government. The

vehicle for this dissemination is the National Diffusion Network: (NDN).

Programs validated by the JDRP are described in a book, Programs That Work

which is distributed widely around the country. Federally-sponsored

"facilitators" in each state have the responsibility
of acquainting local

school personnel with information regarding JDRP approved programs.

Finally, funds are available from NDN through competitive grants, for the

dissemination, demonstration and replication of a program by its own staff.

JDRP approval provides therefore: 1.) national recognition; 2.) automatic1

national dissemination of information regarding a program; and TO the

opportunity to apply for funds to disseminate, demonstrate, and/or replicate

the program.

o
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The Officl of Special Education alpo provides special opportunities

for JDRP validated projects. While regulations are not finalized, the
....

Office is beginning to consider JDRP approval as a "necessary but not

sufficient" criterion for the acquisition of HCEEP Model Outreach (formerly

Outreach) funds-after the three years of demonstration funding. The

purpose of theke flnds is to stimulate more and better services for young

handicapped children and their families. Activities which may be funded

are similar to those funded by NDN. They include: a.) increcs-Ing awareness;

b.) product development and distribution; c.) stimulating replication sites;

d.) stimulating state involvement; e.) training, and f.) other specific

consultative aqgvities (Swan, 1978). JDRP approval, therefore, may give

a project a comptetive edge for acquiring additional funding from HCEEP

for dissemination and demonstration activities.

National recognition and the opportunity to apply for funds for

dissemination and demonstration are the obvious benefits of JDRP approval.

If the project ptaff are interested in these things, consideration of a

submission to JDRP is appropriate. The consultant should explore the real

time and effort requirements of a JDRP submission and help the staff reach

a decision regarding the appropriateness of a submission for their needs.

Can the Model Be Replicated?

Two major factors should be considered in helping projects assespothe

replicability of their model--1.) its level of documentation and model

description and 2.) its broad replicability. The-project must be developed

and described clearly and thoroughly, so that others may replicate it with

fiderifyt7 the model. It must also be replicable by a different staff

at a different location with different clients. The.evaluation consultant

may help4the protect staff review th se two factors to determine if the
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p.roject is appropriate for JDRP.

Is the Evaluation Design Adequate?

The Joint Dissemination and Review Panel IDEABOOK (Tallmadge, 1977)

presents a discussion of the use of evaluation designs recommended for

JDRP submissions. Since HCEEP projects are seldom, if ever, able to use
,

true experimental designs, the section on quasi-experimental and other

designs is of the most interest. Tallmadge lists six methods of estimating

Li"without-intervention" conditions for use in planning the design (listed

in descending order of preference and credibility):

a highly similar but non-equivalent control group

. historical (pre-intervention) data

. a comparison group formed by dichotomizing an originally intact
. group, into treatment and comparison components around some pretest

cutoff score (Regression-discontinuity and regression-projection
models. See Cdhipbell and Stanley, 1963; Horst, Tallmadge, and
Wood, 1975.)

national, regional, or local normative data

logic

. expert testimony

Additionally, the use of single subject designs and Goal Attainment

Scaling have become alternatives for evaluation designs.

Are the Available Expertise and Resources Adequate?'

If, after reviewing the previous questions, JDRP seems to be an

appropriate evaluatiot audience, it is crucial to review, again, the project

resourcea. Preparing for JDRP requires a...considerable investment in project

staff time for such activities as planning the evaluation, administering

4

tests, taking daily or weekly data, keeping careful records, analyzing data,

interpreting results, and developing the JDRP submission. In addition, if

la-control or comparison group is to be used in the evaluation, much
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administrative time is required in agency liaison, planning testing

'schedules, communication, administering tests, travel, and reporting

test results back to the cooperating agency.

The project director or another staff member also must possess

considerable research and data analysis skill. If these skills are not

available within the project, dollars and time must be spent with an

external evaluator who can actually conduct the evaluation of program

impact and interpret the results. There must be budgetary or in -kind'

resources for purchasing tests, administering and scoring tests, key-

punching, computer tine, and typing and reproducing reports. Finally,

staff time must be available for writing and preparing to deliver the

submission. It is clear that a considerable effort may be required tb

meet the criteria for JDRP review of evidence of effectiveness.

OSE Procedures for Submission Development and Presentation

ConsVtants are frequently asked to provide information concerning

the process for preparing and presenting JDRP submissions. The submissions

are prepared by the project with the appropriate OSE project officer and

submitted to the panel by the - project officer. Projects should, therefore,

be encouraged to'contact their OSE project officers for this type of

information. At the time this Handbook was prepared, Figure 5 represented

the basic process for'developing submissions, as developed by OSE.

As Figure 5 demonstrates, the submission development process is one

which takes place between the project staff and OSE project officer. It

is in the communication between the two that the 10 page submission is

developed. Evaluation consultants to projects most often assist in:
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Figure 5

JDRP SUBMISSION DEVELOPMENT AND PRESENTATION PROCESS

Project Director. Discusses
Developing Draft Submission
for JDRP with P.O.

Project Sends Sample
Set of Child Ptogress
Data to P.Q.

Project Director Submits Draft
of JDRP Submission to P.O.

P.O. Receives Draft Submission
and Requests CritiqUe

Project Receives Approval
from P.O. to Develop Draft

T

Person(s) Selected to Critique
Draft and Make Recommendations
to P.O.

Is

JDRP Submission
Ready for JDRP Review"

YES

NO

P.O. Communicates with Project
Director and 'Indicates Submis-
sion Will Be Forwarded to JDRP

P.O. Writes Memo to JDRP
Through DID Director and OSE
to Request JDRP Scheduling

4,

P.O. Maintains Continued
Communications with Project
Director Notifying of
Scheduling Date

..---,,

,P.0. and JDRP Coordinator Meet

with Project Director et al..
to Discuss SubmissionNerbally
at least Three Hours Prior to
JDRP Presentation

1
Project Director, et al.,
Present to JDRP

WWS July 1980

P.O./Critiquer Commun-
icates with Project

Director Concerning
Recommendations

Project
Director

--..ioRevises Draft

and Resubmits
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a.) helping the staff determine if they will seek JDRP validation; b.)

designing and implementing the project's evaluation; and in the case of

`consultations which are not sponsored by TADS,
7
c.) assist the project

director in'preparing and presenting the results.

IP

a

k

7
It is a matter ofOSE policy that

TADS-sponsored consultations related
to JDRP NOT include the development of the submission or presentationof the evaluationresultsto-the Panel.



SUGGESTIONS FOR EVALUATION CONey,TANTS:
PROCEDURAL AND PERSONAL

Introduction

In addition to knowing the context in which evaluation takes place

and some of the sp cific evaluation needs of the HCEEP demonstration proje jts,

1;'4 consultants need to know and use some of the-basic principles of eff1ective

consultation. These are rev,iewed herein discussions of the consultation

process, the stages in a consultation and helpful hint thered from the

TADS staff and consultants.who have worked with these projects.t, ti

Providing Evaluation Consultation: The Process

Figure 6 outlines the stages of consultation,, as adapted (Suarez and

Vandiviere, 1980) fTom The Consulting Process in Actigg (Lippitt and Lippitt,

1978). -The 'consultation stagesjare applicable to shortterm consultations

of 1 or 2days; or to extensive consultations which extend over a period

40of months o4 yeawt ,

N4410( s sectiOn:stiould be 'read while keeping in mind two major principles:

1.) Successful evaluation consultation is
oriented,t%

o the unique needsof the t, not to the theoretical orientation or biases of the.

cons tant.
,

,,

,

2.) Successful evaluation consultation produces evaluation plans which
are related to project goals, are realistic -and feasible within the

alresources of the pioject.
..

Stages of Consultation ,.

4
1:k;;-. ,

Consultation assistance) can be viewad'as having four major stags ,

whicabbre s. ewhat similar a{ the stages In evaluation planning: .Focusing,'

Planning, Providing, and Followup.



Fig.6
-PROVIDING AND RECEIVING ASSISTANCE IN EVALUATION:

AN'ADAPTATION OF THE LIPPITT/LIPPIT1 CONSULTATION MODELe

ASSISTANCE STAGES MAJOR TASKS EXAMPLES OF

I. FOCUSING THE
ASSISTANCE

A. Contatt/Entrx

B. Problem

Identification

C. Diagnosis

II. PLANNING THE
ASSISTANCE

D. Planning for .

Action s-x

Initial contact

Orientation lk
Explore need for evaluation assistance
Explore readiness for assistance
Explore potential for working together

Explore manner of communication
Explore trust
Establish credentials

Review program
Identify general evaluation needs
Identify needs requiring assistance

Determine extent of need
Determine priority of needs
Determine desired outcomes

Confirm appropriateness of working together
(communication, trust, credibility)

Clarify expectations
Develop goals for the assistance
Specify taaka
Assign roles and responsibilities
Schedule assistance
Develop contract

Consultants

UCCESSFUL PRACTICE

Begin to become familiar with
the program and its personnel

Determine client's experience,
expertise, resources in
evaluation

4
Determine client's purpose
for evaluation

.Obtain clear understanding
of the program

-Obtain understanding of
evaluation needs

'Identify, internal and external
resources available for
evaluation: human

mechanical
financial

Ask clarifying questions

Provide organizational
framework

Set parameters of the
assistance 51

Administrators

'Acquaint consultant with program
and its personnel

,Determine consultant's appropriate-
ness for the assistance needed

-Determine consultant's comparabil-
ity with staff and program

Make personal commitment to involve-
ment in therassistance

. . .

Develop clear understanding of the
program

Obtain understanding of evaluation
needs

Specify what is needed from the
assistance

-Identify internal and external resources
available for evaluation: human

mechanical
financial

Determine staff responsibilities

Suarez, T.M. and Vandiviere, P. Providing and ReceivinAssistance in Evaluation. A paper presented at the North Carolina Association for Research
in Education, May, 1980.

1
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ASSISTANCE STAGES MAJOR TASKS EXAMPLES OF SUCCESSFUL PRACTICE

PROVIDIK/RECEIVING
THE ASSISTANCE

E. Preparation

1 F. Taking Action

IV. FOLLOW-UP

G. Continuity
and/or
Termination

Reassess'plans re cirrent needs,
modify plans if necessary

. \
Prepare for agreed upon activities

Reassess plans re current needs,
modify plans if necessary

Provide assistance

Solicit and provide feedback

Design continuity supports.

Clarify future tasks

Assess needs for future assistance

Plan for additional action or
terminate

Consultants

Read all available materials

-Develop.potential list of
areas of inquiry

Pull information together

Prepare materials
. . ,

Observe prograb in action

Provide a variety of assis-
tance

Piovide assistance focused
on the level of staff exper-
tise and experience

Provide technical and pro-
cess assistance

Solicit and provide feedback

'Provide details of feedback
given during consultation

Provide specific recommenda-
tions for follow-up activi-
ties

Provide promised or supple-
mental materials

:Provide recommendationq that
are feasible

Administrators

'Schedule; i.e., people, facilities

Orient appropriate staff to purposes
and schedule of the consultation

'Gather needed resources, materials,..
etc.

Provide access to entire program

Take leadership role with staff

Actively involve staff

'Determine feasibility of evaluation

Provide and solicit feedback

.Solicit feedback

Assumeor assign responsibilities
for next action steps

Evaluate level of attainment of goals

.'44.00ss need for additional assistance,
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Focusing the Assistance. The necessity for focusing the consultation

activity itself parallels the need for focusing in planning -the evaluation--

it forms the core around which the work is developed. Focusing consultation

has three major stages: Contact) and Entry, Problep Identification, and

Diagnosis.

During Contact/Entry the consultant and project work together to become

acquainted with one another, to explore the project's actual need and

readiness for assistance, and to explore the potential for working together.

A communication system is developed, credentials and expertise are

established, and the development Of mutual trust is begun The consultant

begins to become familiar with the program, begins to learn about the.

project's resources and experience and. expertise in evaluation. He/she

begins to determine the project's major purpose for evaluation. The

administrator acquaints the consultant with the piogram and begins to

assess the consultant's appropriateness, He/she also makes a commitment

to the evaluation at this point. (When the consultation is provided through

TADS, the Technical Assistance Agreement between TADS and the project can

be used as the planning springboard.)

Problem Identification requires the consultant and project to review

the program, identify general evaluation' needs, and then highlight-those

needs where consultation can be most useful add effective. The consultant

and the administrator' obtain a clearer understanding of the program and

its needs during this time.

The final step in focusing the consultation is Diagnosis- -the'

determination of the extent and priority of the needs Zor assistance, and

establishment of desired outcomes for the consultation. The consultant

5 3
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begins to identify internal and external resources for the evaluation, and

the administrator begins to specify what is needed frOm the evaluation.

planning Assistance. After the needs for help have been identifiqd,

priorities determined, and desired outcomes described, it is timeto Plan

for Action. The tasks in this phase are very important to a successful

. consultation.

The consultant and the project staff leadership must first reconfirm

that they can work together with good communication, in an atmosphere of

trust and confidentiality and with an understanding and acceptance of

their,mutual expe,rtise. .:The constOttant clarifies the expectations and

goals.for the consultation, specifies tasks to be done, discusses the

assignment of roles and responsibilities, and, if appropriate, develops

a consultation contract. It is helpful if the consultant provides the

organizational framework for the planning, and facilitates it through

asking clarifying questions, re-stating questions and decisions, and

setting parameters. As the planning progresses, the administrator begins

to identify resources, determines preliminary staff responsibilities, and

clarifies the lines of authority and decisiOn making.

'Providing the Assistance. Pro4isidof the assistance has two stages:

Preparation and taking Action.

If a significant amount of time has elapsed since the initial contact,

the consultant may carry out some Preparation activities.. It is important

to reassess the current needs for help, and modify plans for the consultation

if necessary. The consultant reviews all available materials concerning

the project, pulls the information together, and develops a potential list

of areas of evaluation inquiry or questions regarding the program. The

CO
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AW

administrator sets up schedules, orients staf /and begins to gather needed

resources.

The planning and forethought which have been described to this pont

aide then combined into the stage Lippitt and Lippitt call Taking Action.

During, this stage the consultant again reviews and confirms, with the

administrator, the plans for the consultation, and then provides the

assistance. He/she gees the program in action (if this has not occurred

during planning),,and provides assistance in response to the needs of the

project staff. The consultation is focused at the appropriate level of

project expertise and experience, and includes both process and technical

assistance. The entire activity is strengthened if the consultant is

careful to provide appropriate feedback to the project staff, and solicits

feedback concerning his/her own work in order to keep it on 'target and

useful.

During a consultation the consultant may need to assume a variety of

roles in order to accomplish the objectives of the consultation. Druian

(no date) in an adaptation of Lippitt's (1973) work lists the following

potential consultant roles:

. Advocate: persuades client to proper approach

. Expert: gives expert advice to client

. Trainer: develops training experiences to aid client

. Alternative Finder: provides alternatives to client

. Collaborator: joins in problem solving

. Process Helper: assists client in problem solving process

. Resource Linker: serves to help client collect information

. Catalyst: serves as'a catalytic agent for client in solving
ttoe problem
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These roles are arranged in order from greatest consultant/least

client participation to least consultant/greatest client participation.

Choice of role is dependent upon the'need that is being addressed, the

skills, expertise and interests of the client and the nature of the

situation in which the consultation takes place.

The'final step in Taking Action is the identification of supports

for continuity of the evaluation planning--the prelude to Follow-up.

Follow-up., During the Follow-up stage the consultant and project clarify

future tasks, assess the need for future consultative assistance, and

either Plan for.Additional Action or Terminate the consultation. The

consultark, in either case, provides recommendations for follow -ups ------

activities, provides materials for future use as requested, and provides

a set of final recommendations resulting from the consultation.

Summary

Utilizing this framework for conceptualizing the consultation process

should, we believe, help evaluation consultants make the best use of their

expertise, and assure an orcierly, well-planned and organized consultation

activity. We also are well aware that missed planes, blizzards, illness

and other acts of misfortune can and do affect the best laid intents and

procedures. These situations are best met with flexibility and imagination

to produce a successful consultation.

Finally, a few miscellaneous hints and cautions may be helpful.

... During the consultation process, keep in touch with staff attitudes
toward the evaluatiop--nurture enthusiasm, create/transfer'ownership.

... Remember your role--the project director is the final decision-maker
concerning the evaluation.

... Keep all information tm total confidence- -never gossip.

... Be sensitive to situations which are beyond your competence or
knowledge--don't hesitate to obtain assistance for yourself!



If you find yourself in a situation which violates or strains
your ethical principles, terminate the consultation as gracefully
as possible.

Refer all questions of federal policy which cannot be answered
from the Regulations to the OSE project officer.

Finally, -don't promise more than you can deliver, and keep your
promises.

11#
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Appendix 'A

Selected Resources for Evaluators

Following is a list'of selected,yesources which, may be of use in planning
and providing evaluationiconsuleatton. The references were selected
because of their applicability to evaluations of demonstration programs
for,younghandicapped children and are, therefore, not intended to be
exhaustive. References are included in the areas of: a.) evaluation
planning and design; b.) measuring child progress; and c.) consultation.

EVALUATION PLANNING.AND DESIGN

I. Focusing the Evaluation

Anderson, S.B., and Cole, C.D. Editor)s,notes;, The expanding role,
program evaluation. New Directions for Prograt evaluation, 1978,
(1), vii77Cii.

4

Bracht, G.H. "Planning educational studies." In R.M. Weinberg & S.G.
Moore (eds.), Evaluation of education programs for young children.
Washington, D.C.: Child Development Associate Consortium, 1975.

Chel,imsky,ii. Differing perspectivd7 of evaluation. New Directions
for Program Evaluation, 1978, (2), 1-18:

Kniefel; T.M. fSuarez). Administrator's guide to evaluation in local
school disf4cts. Raleigh, N.C.: N.C. Department of Public
Instruction, 1975.

Morris, 1.1, and Fitz-Gibbon, C. The program evaluation kit:
Beverly Hills: Sage, 1978.

Patton, M.Q. Utilization-focused evaluationt4 Beverlylifills: Sage, 1978.

Rutman, Pr.anning an evaluation study. Rutman (ed.), EvAluation
'.rVsearch methods: A basieguide. Beverly Hills: Sage,' 1977.

or

Suarez, T.W., and'Vandiviere, P. (eds.) Planning for evaluation: A
resource book for programs for preschool handicapped children: .p
Documentation. Chapel Hill, N.C.: University of North Carotina,
Technical Assistance Development System, 1978. .

4

C "

4
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II. Planning the Evaluation

A. Overall Planning

Anderson: B., Ball, S., and Murphy, R.T. Encyclopedia of educatipnal.
evaluation. San Francisco: Jossey-Bass Publisherf, 1975.

Bowers,-J. Planning a program evaluation: An educator's handbook.
Philadelphia, Pa.; Research for Better Schools, Inc., 19.78,

Fink, A. and Kosecoff, J. An evaluation primer. Washington, D.C.:
Capitol Publications, Inc., 1978.

Gallagher, Je., Surles, R., and Hayes, A. P o r m planning and
v.evaluation (First Chance for Children Ser , Vol. 2). Chapel Hill,

N.C.: University of North Carolina, Technical Assistance
Development System, 1972.

Huberty, C.J., and Swan, W.W. Evaluation of programs. -0In J.B. Jordon,
A.H. Hayden, M.B. Karnes, ancfM.M. Wood (eds.), Iarly childhood'
education for exceptional children: A handbook of ideas and
exemplary practices. Reston,Va.: The Council for Exceptional
Children, 1977.

OV

Kniefel, T.M. (Suarez). Administrator's guide to evaluation in local
school districts. Raleigh, N.C.: N.C. Department of Public
Instruction, 1975.

May, 4110; (ed.) Evaluating handicapped children's_early education
io rams. Seattle: Western States Technical Assistance Resource,

1980.

Morris, L.L., and Fitz-Gibbon, C.T. The .program evaluation kit.
Beverly Hills: Sage, 1978.

Stedman, D.J. Important considerations in the review and evaluation
of educational intdrvention programs. Viewpoints,;1976, 52 (4), 3-14.

Stenner, A.J. An overview of t- ormation based evaluation: A design
procedure. Durham, N.C.: IBEX, 1,974.

4i

B. Evaluation Design

Airasian, gym. Designing Summative evaluation studies at the local
level. In W.J. Popham (ed.), Evaluation education: Current
Applications. Berkeley: McCutchan, 197.

&all, S. Problems in evaluating early education programs. In R.A.
Weinberg and S.G. Moore (eds.), Evaluation of educational programs
for young children: The Minnesota round table on early childhood
education II. Washington, D.C.: The Child,Qeielopment Associate
Consortium, 1975.

C3
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Britan, G.M. Experimental and contextual models of program evaluation.
Evaluation and Program Planning, 1978, 1 (3), 229-234.

Bryk, A.S. Evaluating program impact: A time to cast away stones, a
time to gather stones together. New Directions for Program
Evaluation, 1978, (1), 31-58.n

Morris, L.L., and Fitz-Gibbon, C.T. The program evaluation kit,-
Beverly Hills: Sage, 1978.

Reichardt, C.S., and Cook, T.D. Beyond qualitative versus quantitative
methods. In T.D. Cook and C.S. Reichardt, Qualitative and
quantitative methods in evaluation research. Beverly Hills,
Sage, 1979.

Steele, S.M. Conte porary approaches to program evaluation: Implications
for evaluati4 programs' for disadvantaged, adults. Washington, D.C.:
Capitol, 1973.

Tallmadge, G.K. The Joint Dissemination and Review Ideabook. /
Washington, D.C.: U.S. Department of Health, Education and Welfare;
U.S. Office of Education and the National Institute of Education, 1977.

1. Experimental/Quasi-Experimental Designs

Campbell, D.T., and Stanley, J.C. Experimental and quasi-experimental
designs for research. Chicago: Rand McNally, 1963.

Cook, T.D., and Campbell, D.T. Quasi-Experimentation: Design and
analysis issues for field settings. Chicago: Rand McNally, 1979.,,,

Cook, T.D., Cook, F.L., and Mark, M.M. Randomized and quasi-
experimental designs in evaluation research: An introduction.
In L. Rutman (ed.), Evaluation research methods: A basic guide.
Beverly Hills: Sage, 1977.

Knapp, M.S. Applying time series strategies: An underutilized
solution; In L. Datta and R. Perloff (eds.), Improving evaluations.
Beverly Hills: Sage, 1979.

Kratochwill, T.R. (ed.) Single subject research: Strategies for
evaluating change. New York: Academic Press, 1978.

MacLeod, J.C., Andrews, J., and Grove, D.N. Single sub ect procedures:
Applications for educational settings. WESTAR Series Paper No. 7.
Seattle: Western States Technical Assistance Resource, 1980.

11s r

Porges, S.W. Developmental designs for infancy research. In J.D.
Osofsky, Handbook of infant development. New York: John WjLley
& Sons, 1979.
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Sheehan, R. Measuring child progress: Large group design and norm-
referenced alternatives. In M.J. May (ed.), Evaluating
handicapped children's early education programs. Seattle:
Western States Technical Assistance Resource, 1980.

White, O.R. Practical'program evaluation: Many problems and a few
solutions. In M.J. May (ed.), Evalu till handicapped children's
early education programs. Seattle: stern States Technical
Assistance Resource, 1980.

2. Non-experimental Designs

Bentler, P.M., and Woodward, J.A. Nonexperimental evaluation research:
Contributions of causal modeling. In L. Datta and R. Perloff (eds.),
Improving evaluations. Beverly Hills: Sage, 1979.

Carr, R.A. Goal attainment scaling;as a useful tool for evaluating
progress in special education. Exceptional Children, 1979, 46
(2), 88-95.

Cuba, E.G. Toward a methodology of naturalistic inquiry in educational
evaluation (CSE Monograph Series in Evaluation, No. 8). Los Angeles:
UCLA, Center for the Study of Evaluation, 1978.

Knapp, M.S. Ethnographic contributions to evaluation research: The
experimental schools program evaluation and some alternatives.
In T.D. Cook and C.S. Reichardt (eds.), Qualitative and quantitative
methods in evaluation research. Beverly Hills: Sage, 1979.

Partlett, M., and Hamilton, D. Evaluation as illumination: A new
approach to the study of innovatory programs. In G.V. Glass (ed.),
Evaluation studies review annual (Vol. 1). Beverly Hills: Sage,
1976.

Willis, G. (ed.) Qualitative evaluation. Berkeley: McCutchan, 1977.

O. Data Collection Procedures

Brickell, H.M. Needed: Inst "-nts as wod as our eyes (Occasional
Paper Series, No. 7). 'Kalamazoo, Mich.: estern Michigan
University, The Evaluation Center, 1976.

z

Demaline, R.E., and Quinn, D.W. Hints for planning and conducting a
survey and a bibliography of survey methods (Instructional Aids

-...

Series, No. 2). Kalamazoo, Mich.: Western Michigan University,
- The Evaluation Center, 1979.

Willman, J. Criterion-referenced measurement. In W.J. Popham (ed.),
Evaluation in education: Current applications. Berkeley: McCutchan,
1974.
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Morris, L.L., and Fitz-Gibbon, C.T. The program evaluation kit.
Beverly Hills: Sage, 1978.

Oppenheim, A.N. Questionnaire design and attitude measurement. New York:
Basic Books, Inc., 1966.

Sax, G. The use of standardized tests in evaluation. In W.J. Popham,
Evaluation in education: Current applications. Berkeley: McCutchan,
1974.

Webb, E.J., Campbell, D.T., Schwartz, R.D., and Sechrest, L. Unobtrusive
measures: Nonreactiveresearch in the social sciences. Chicago:
Rand McNally, 1973.

D. Data Analysis

Andrews, F.M., Klem,,L., Davidson, T.N., O'Malley, P.M., and Rogers, W.L.
0A guide for selecting statistical techniques for analyzing social
science data. Ann Arbor, Mich.: The University of Michigan, Survey
Research Center, Institute for Social Research, 1974.
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