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. The British Open University uses television as part of its multi-media
distance learning system and case-study programmes, resembljing the
5 g sy C Y Prog Ing
documentaries of general service television, are used by many under- . . .
graduate courses. Although these television case-studies érexpopular
with students evaluations have shown that many are unable to make full |, ~ K
. _ use.of them - failing to experience the learning process the,programme '

makers intended, This paper is concerned with the teaching purposes = -
_which lie behind the use of television case-studies: the difficulties
students encounter when trying to achieve the learning objectives. these |- e
programmes set: and ways in which case-study ptogrammes might be . N 8
structured to increase the likelihood that students will find them a

. s o . . ~
_valuable learning resource. It'.concludes that we must stop thinking
of television 'case-studies as documentaries for a specialised audience:
emphasise their status as only one construction-of realjty: and pay far
‘mofe attention to the process through which reality is encoded by the
programme makers and-decoded by the students. . R
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. . . . ) 1
in higher education television has often been used as\f delivery *

mediu1 through which-Students cam be presented with lectures,\demonstrations - >
LN . . . . x

-of professional skills, or scientific experiments. In all cases % ,
inEreased'sophisfication and polish can be givez'to the preséntati::\

using the produyction techniques television pérmits. The conventjons, wi
' L . -
TV
however, are of the lecture fheatre,‘or the science laboratory and these

- , . N N -
. " < - . . °

are merely being carried by television. With case-study television

programmes the situation is very different. The conventions used are \\\

taken -from the television documentary and the programme$ use the language
of television.- S .

. -
rd L
] ' . R . -

This paper is concerned with the teaching purposes which lie behind
. . ) 0
the use of télevision case-studies; the difficulties students may encounter
when trying to achieve the learning objectives these programmes set; and |

~

ways in which' case~study programmes might be structured to Increase the .

likelihood that students will find them a valuable legrning resource.

( ) - IS -
' e S -
‘ . /\) i .t ,,

What is a Television Case-Study? ~ .
f .

In a particularly confusing situation where .the term case~study has
! been applied to a very wide range of television prograhmes probably the

-

¢
best startlng point for any attempt to deflne them is to say that they are

based on the codes and conventlons of the documentary where ' reallsm is .

v ’ t

stréssed in material which attempts .to record reality. After an analysis,

. .

1

%

-
~

-

A

system, and {he role of instructional media a very brief outlifne has been
-, included as an appendlx to thlﬁ paper. NN . \E&-
’ . 4 *
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For those unfamiliar with the Brutnsh Open Unuversuty, its teachnng SN
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_of many Open University teleV|SIon case- studles Bates and Gallagher (I97§
p.8) offered the followung broad definition.

. "Programmes -described as case- studles tend to present concrete '
examples of behaviours - usually of people and often of machifies, or
man/machine systems - operating in their 'normal" context. Whehyaa
other kinds of programme, and other ,components ‘of a course - i
particularly the corresppndence texts - tend to be analytic, abstract,’
arld prgsented in a sequential ‘or, linear manner, breaklng the subject,
matter down |nto general principles, case-study programmes tend to be
concréte and synthetic, anchored in or drawn from the 'real world!

“and reflecting the |nterre1atedness between various concepts and |
the complexltyxof the 'real' world." s T -

]

P !
.
.

To this descniption of the usual content of case~studies - and their
(\ «
documentary style format - we should also.add something aboug\ghe type '

of learning experiencel these programmes attempt to provide for the student.

~

[} 4 r ' -
At the Open University the term case-study ha's been. applied to

v

programmes with 5 wide range of feaching objectives, howevel‘ two

educational purposes do seem to be behipd most case-study programmes.’
, & ~ e .
First, they give students an opportunity:to pbserve a process, or
: g . - )
situation drawn from the 'real world'. Second, they providé material
\ . .t

whiich the students can analyse using. the concepts they Have met elsewhere

in the course. * indixidqal programmes-vary in the sophistication of the

' - -

analysis they expect students to uhdertake, and the amount of help and
guidance they offer, but the idea that stu&ents‘cah apply the abstract

knowledge they: have met elsewhefe in the course to concrete, 'real world'”
problems and situations is a fundamental ‘rationale Behind, the use of case-
T , e .

4

study”televisﬁon programﬁes.‘ Clearly any use of television thch’gives

students op unities to engage ﬁn'the higher order-ledrning skills of
analysis, synthesus, and evaluatlon (Bloom, 19564 -is parrrcularly appropriate

- .
- N t ]

in higher education where these activigées are usuafly seen as attributes_
. T N * ' '
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- © of th% ‘good' student. ’/ iy
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.
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) Unfortunately evaluations;of oase-study programmes at the Open '

University (Bates and Gallagher, 1977) showed that many students were

. unable to achieve the~ learning objectives which the programme makers Lo
had: set. . The remainder of this papef will conéern itself with trying . N

to |dent|fy why students could not benefdt fully. from these programmes _ N

‘v
t , F]

and how~the structure of television case-gtudies might be'impr6ved.

~ A '
-
v L . f . ,
B -
t .

The Open Unlve?sity Experience .

Although the |nab|l|ty of some¢students ‘to make full use' of the
‘( , /\
case- study programme reflected the usual variation in ab|l|ty among K

.
° [

N
udents Bates and Gallagher concluded that another factor In these N 8,

\
difficulties was that the programme~makers themselves were Sometimes

sunclear about the learning process they wanted students to experience '

. -
by watching the case-study. Because of'productiod pressures there was |,
¢ - 4

. a tendency for discussions about case-study programmes to’ concentrate on st

.o the content (who should be interviewed; Wthh lecations vnsnted) rather .

' . T e

a than the learning process, Greater emphasis should be given to defining

K3

the learning proce§s the programme is trying to/initiate. Then decisions .

¢

can be made about the kind of .case- study which wnll be‘most llkely to

achieve this, and whether Qtudents will need help " For example, if _ ) N

- hd :

famlllarlty with certain concept; is required - perhaps because students

-

. s N *
are to analyse the case-study material using those concepts - the p rogramme

. . ’
makers must ask themselves whether an adequate level'-of familiarity. can be

.
.

assumed aty that stage in the course. If there, is any 'doubt it may be ) .

- . » N .
- »

] . D [




necessary to include more guidance within the programme, or to change

. ’

" . the structure of the course in order that students will have the required

)

level of.familiarity before”viewing the.programme. :

. .
@

< [ . -
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/

\
- learning process "they want to initiate ‘this is still not enough.

1)

programme,

- University case-study programme Bates and Gallagher (1977 p.12) found that the
. ) . -4

R

\

»

-

-

cruCual,that the students should also be clear about this.

.

~

‘It

must know what they are expected to do with, the material and why they

are dqing it.

I

the educational purpose of 'the programme.

L 4

majority of students had seen the programme '......

v

»

. as a source of

Even though the pfbgramme makers may be perfectly clear about thes

is

Otherwise there is a danger that they will mislnxetpret’

The students

in their evaluation of one Open - .

) information rather than - as was intended - a resource for the development

Ll

B

v

of course skills."

.
i

And they pointed out that this was:a partlcu]ar

o

danger in;pnoorammes which '.....do not provide explicit cues or signposts

>

in the programme itself to how the broadcast material relates to the

general aims of the course.'!

o
s

. ‘ ‘ L

.

e

-a

At the Open University five approaches to helping students make

™ : ' s N
better use of television case-studies can be idehtified. Four are extetnal

to the programme,‘the fifth consideTs

» « P

itself. " .

he structyre of the case-study

-
.
3

More extensive broadcast notes.

’

1. In the first attempt.td help -

students the prlnted maternals which support the te]evnslon programmes -

e

known in the Open Un|versmty as 'broadcast notes' - became more extenslue

Some colrses even produced gTossy 'media booklets'

‘which included Iarge ,

s ‘e
‘V\ 1
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. .. i ‘ . . . -
amourits of backoround material, maps, photographs, and supplementary. \\\\

- < ” *
reading. These extended broadcast 'notes' became so lendgthy that in‘one

’
’

=or two courses the television broadcasts, together with the media booklet,

- t:gan to look like a separate course within the main course. Recentfy

there has been a move away from this approach and a number of courses

~

N

now include the broadcast notes within the main correspondence text. *

¢ - 0 .

-This demands a close integration between the concépts being covered in_

. > .

~~the ‘correspondence text and the material in the television case-study. .

Which in turn has implications arising from the different production

schedules for prinf and broadcast media. Before the correspondence
X , A

fgxt Is handed over to the printers the prograﬂhe must be completed in .

D

-'ordgk@that the broadcast notes can be Included. Despite. the complicated
" e N . .

scheduling that this approach may require it can help to promote a closer
- “lintegration-between the print and television components of a course.

. -

g .- . 1 :
Students: are thén more 1ikély to see how the content of the case-study

. N . ] <
relates to the main topic of the course.
. “ \ . N .
. . , , 3 "
. . / ) . . .

~

rd L
.

W2 Supple&entaﬁy television programmes. {n.several courses” a special v

.programme was made to.help students develop an analytical approach to’

" -

- the television component of that course. These programmes were transmiitted

. L3

quite early in the course and research has shown that they. can be quite

- successful (Bates and Gallagher, 1977 p.7). However, Bates and uGallagher; <

N e

1977 p.-34) concluded that ''.... althohgh such programmes can be valuahfe,

-

i't Would still be better to céqcentrate on designing case-study programmes

and courses so that such programmes would be unnecessary.', Support for

v

this conclusion.came from the results of an evaluation which showed that

\




_d. . L ' .
M . students nad found it dif »cult to xntegrate theoretical concepts with ’
, .

the original ,case-study programme mat&rial even when a follow-up

programge had given guidance. - . ,
. . . ~ $ P €
. . . 2 . ” )
+
3. Follow-up audio-cassettes. Using audio-cassettes to folloy—up. .

‘television case-studies i5 a third approach which has been used by some
. ' . L N A
Open Univers}ty courses. Here students listen to the cassette immedlately

s

after v;ewnng the case~ study These~cessettes can {nclude a wide range .
of. materlal which tries to help studznts begin their analysis of the

. .case-study. For example one follow-up cassette included additional

J material recorded just-after the filming for the case‘study had been

_completed. In th|s material several(people who had appeared in the

- =

. case- study commented on their reactions to the situation which the
. case-study had debit@ed. Using these comments, and a few brief extracts - .
from the soundtrack-of the cagse-study the acaqem}a\::: able to focus

students' attention on sever4l aspects of the case-s dy which he felt

were problematic and aeserve% further thought. This use of audiocassettes,

3 a - ~

- - has proved very successful in some courses but it still does not tackle,

. . the fundamental qhestion of whether a mofé appropriate structure could -

.
- . »
- . P »

be- found for* these telev!sion]case-studies which would reduce’ the need ' -
¢ 7 . . X
-~ - - . . Al ~ N
: for these supplementary matérials. ’ _ . N ) T
\ . .
e . . / . ‘ .

, . . ] . . AN

..

4! Training packages. These*first three attempts to help students
~ “ ' - - \ ’
were all jncorporated into the particular-course for which the case-studies”

. @

- had beep produced.. However, a fourth epproach tr}es'to.help students "

. " make better use of Open University television programmes in general;
: A .. . ‘ 3

y
4
G-




's}oduced by @embers of the BB{-Open University Proguctioh Department,

v
¢
o
v

yncluding caée-studjes. A videocassetre with extracts from a range of
Open University progfammes, together with an accompanying handbodk, was

~7 ' !

~ Y

"‘ » ) 3 ' h o. » -
Tutorial Setvices. These materials have been described in more detail
. ’

by Dirbridge (1981) but their basic format is that afte(“uiewing a
battic?}ar'extract students then work thtyough a specibl]y prepared-

»

exercise. in the exercises based on case-study programmes students are . *

gtven-help in re]atlng the case-study to passages taken from the

'correspondence text. This emphasuses the need ‘to vnew crntncally,

questionning the assumptlons behind what people say,tand analysnng . ,
M . VIS \
the situations shown.

5. Re-structuring the case-study programmes : All"four appioaches KR

outllned above have been found to be quite successful in helplng students

.

" to make better use of televnslon Cage-studies but a,more fundamental

i

solution lies In rethinking the ‘way. television case-studies are ’

“

’ ) . ) M . 4 2

structured. Perhaps it would be QS;sibTe to structure these programmes .
. ) . . " N . ) .

so that the help for the student-is included in the basic structure of -

S .

the p}ograhmé. Supplementary broadtast notes and fo]]ow-up-audiocassettes .
might stl]] have a role but the major efforﬂ%at helplng students would be
within each case-study. Thls is the flfth approach and can be seen in
seme §e¢ent,0pen Uniyeraxty case-studles whlch h?ve ased'severa] of the -
‘electronic ;:chhiques now avai1able to the te)svision producer to prompt
~Students into, interrogating the matehfal in the bﬁaéramme. For example,
 some programmes have frozen the aCtion while students areggeminded of
the conbept_ahd asked whether it qbfks_é% an‘eXplanatohy’qevice in,that ° o .
. .

i . » ‘.‘. o )

~ ° - t . )
» - ~ -
’ / J ' ' "
, o . ) .

thé Urilversity's |nstitute of Educational Technology, and Regional S -~
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r . . oY . - .
‘case. FolYowing this part of the sequence pay even be shown again to
¢ . * AT O

reinforce the questianning; but however this critical viewing Is i

promoted the interventjons have td\pe carefully designed to allow,the
b . N N R .
students to reach their owd contlusions. It Qould be a sad irony if .

oS

- these interventions mergly pushed students even more firmly into accepting_

\ . Lo . N

the programme maker's construction of reality. :

3
. -

< . .
v -~ v .
¢ \'At several points in this paper it has been suggested that a better
- .

. -
-

solution to the problem of how to help students make better use bf "television

case-studies lies in restrycturing the case-studies th' elves - rather

-

‘e than producing better/gupport materlals or separate t;alnung packages. T
Some support for this argument can be found in the research reported by
Bates and Gallagher (1977 p.16), where _they ﬁound that many students , <

experienced dlffucultles working through the support materials in the, .7

s
%

intended sequence:\ Students’ study patterns cannot always accommodate
to the fixed transmlsslon schedule of Open Unlverslty teleylsuon ‘broadcasts.

However, 1f this Was the only justification Wor suggesting a thange in ' )

-

the structure of televisien case-studies it-woTld be inadequate.: The N
N S
. . problem could be seen as maincy one of 'logistics' —'how to deliver the

" course materials to students in\Ehe optimum sequen%e? Videocassette
recordings of the cafe—studies, or multlple transmissions, could provide
solutions without requiring any change in the case studies themselves, —"
I‘bélieve this nould only be a partiik solution of the problem. Thls .

P belief is based on a conviction that we. should not think of televnsuon

case- studles as simply documentary programmes for a speclallsed audlence.

Ve need to recognise that these case—studles are as much a construction of

. .
reality as conventional documentaries and that if . the basis of their - .
3 . ' . ; .
' /
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v

.

-

’ obJectnves may, rot be achleved by most students.

g

construction is hldoen there |s a danger that thew(‘speq’al educatlona] .

- . "’ﬁ

.
- -
&

+ B
’ ' . . ‘ M ¢
s, 1 v LY

To understand the reasoning behind this argument\we must'begin to

-

think of televiﬁien-és a “meaningful discourse" (Hall, 1980) which hass

been encoded by the programme makers and must be decoded by the viewers: ,

iIf any communication is to occur. In relation to television case- )
. ’ .

. T e - .
-studies.the most important aspect of this conceptuaﬂisatién is that

the ' meannng structures“ used by the programme,makers o encodg the
) “

" materlal will probably not be congruent wnth those used by the. students

to ‘decode {t. In consequence the students may 'misinterpret' the meaning
! q y 'm c )

LI . ' .

of the matefial and.ndt be invoived in the learning experience Intended

,

s 59 the pnogramme makers. The following section considers this argument
. ) , :

. . . - N /
.
-
.
‘

in‘more detail.

- . 1 o /
. , R .

. maker. L S

. -
- - - 4 . hd

Case-studies as a Construction of Reality

"All television case-studies.are only a construction of reality.

. . ’ -~

. ‘ . o
Material is selected, condensed, and structured Mmto a coherent whole
yhic"appeans\to reflect reality.~ Hall (197Q; p.23) reminds us that

this procesg}fnvolves the explanatory frameworks employed by.the programme

-
3 s

"Television cannot capture the whole of any event +the idea
that It offers a pure transcrlptuon of realnty, a neutrallty of
the camera before 5%e facts, is an illusion, a utopia. All filmed
accounts of reality are sglective. All -edited or manipulated/ .
symbolic reality is impregnated with values, vnewpoints implicit
theorlZIngs, comm@n sense assumptlons "

-~ " '
With a casezstudy programme produced &s part of a higher education

by

coyrse one of the explanatory frameworks behind that particular construction

i -

a

“ . ' .

>
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Ve g v

of reality will be the academtc perspectlve whlch the programme makers . ‘;\;;\_(

have adopted. .analyse that.case. We can all umaglne the range‘of ) ,
case-studies dlfferent eéonomlst§ dould produce about unemployment even

- [

if they were aJl sent to fllm t'e same cages - but other forces .are . P
. .

"also acting to shape the way that construction of néality will-dppear, .
* - : ' ) ’ ’ ©

. . . . i L i’.\’
.~ "A 'raw' historical event cannot, in that form, be transmitted ® -
“ by say, a television pewscast. Events cah only be S|gn|fied within ’/j_ /

the aural-visual forms of. the television discourse. In the moment :

. when a historical event passes under the Vign of-digcourse it s
subject to all the complex formal 'rules' by whlch language signifies.
To put it paradoxically, the event must becomesa ' story' befqre it
can become a communicative event." .

- I R ' .. .(Hall, 1980, p. 129)

\\.' . . . ' (S8 \.._

\ . *

So "the enings and messages contalned in ‘the encoded reallty of .
.8

‘a television case~study are shaped by a complex sét of_explanatory o .

) . . TeT 2
. kS N .

frameworks thch all those involved in the_production process brfng“with

L

them.” First, there is the academic-perspectlve‘wnth which the case Is being
lnterpreted-together with’ accompanylng Judgements by the faculty members

. ~
- . * ‘ - .

involved of what comstitutés an '%cédemical]y respectable’ presentation.

of the case, ‘Second, there. is -the Whole.complex of beliefs among the

. .
N .

-

P . .
‘television proeduction team of what makes for 'good' television.. In the °

wider context of teleuisfon news Hall (]980,:p. 136) has called this the ,l,‘

)
[ -

-, profesgional metacode and points out that it tends to L foreground o

.

such apparently neutral-technical questions as yisual quality,

'‘orofessionalism' and so on.'" Gallagher (1978) has.dfawn our attention -
p . S allag .

to the situations where this professional metacode can conflict with .

attempts ‘to restructure xele#is?on case-studies. Thejthirdce&planatory' T

~ . -

framework involved in the encodnng process is the .shared " e stock of
[

soc134 knowledge'" which.we use in- our everyday Tives to make sense of -

.

the world around us. These generally accepted social meanings are

‘K . ( . . . . -

Vel T

.
o

R to. ) . 7:')'0 ‘ S N
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particularly important in general seryice television if the programme™

- is to produce a message which the viewer will decode in the way the

producer intends.

R

""The broadcaster must assume .this knowledge i'n the audience,
and the audience will have .to have  it, to make sense of what is
- shbwn and heard. Meaning depends pn the shared frameworks', shared
codes, shared knowledge-in-use, shared* interpretive frameworks
between communicator and recelver. Otherwise information will not:
pass from A to B ~ and there will be no circuit. [f A 'encodes'

then B (the audience) must ‘decdde’. Each is a social 'practice.”
. Both depend on a massive background of shared assumptions." s
Tor . ) SN (Hall, 1981, -p. 277) '

LN )
.~
~ -

. .
. . -

In the special context of a television case-study the studenfs will

probably share thns background knowledge - though they may not If their

Qe
cultural backgrounds differ wndely from those of theg

-
-

Students - will certalnly br|ng w:th them strong views about what constltutes

’

good' television, but Morgan (1978 p.3) warns us that we should not

programme makers

-

leap to the conclusion that students Judge instructional television by a-

simplistic application of the crk&egla;they use to judge general service

“television. . . A

- ~

'"....they'do not expect an 0U, programme to be like a general

service- documentary any more than they would expect it to be like
a course unit or the chapter of a set book or a tutorial. Rather
they would expect Tt to use different forms and .conventions to
organise and express its jdeas.'" ' SIS
. - ™

The explanatory framework whith most Students do not sﬁgre with those

o

\\ .
" who encoded the programme material is a detanléd\understandlng of the ’

academ|c5perspect|ve an which that construction of reality‘was based.

AN
It is therefore possible that the students will 'misinterpret’. the messages

-~ ‘\.

in the encoded material of,the case-study because they dekode them using’

only the generally accepted interpretive framework of generally held

.
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"1, ..lacked the analytidal and integrative skills which would have enabled

~ . : .
. . »
them to 'use the programme material as a soufce of evidence.' However, -

.soclal meanings. With many television case-studies our main purpose : . ' .

PR . - . N

15 to prompt students into golng beyond the . cOmmonrsense',_generally

4

accepted explanations and to vlew reallty ln new and more- complex

ways. |f students fail to do tnls a major educational objective of ‘

the television case-study will not have been achieved.

A k]
~ { ° '

Thompson (1979, p. 169) argues~that~the apparent realism of. a

tgdevislon case-study tends to increagg the likelihood that studefts

- [
°

will not view"reallty' In_new ways. ¢ ~ ) -

"It erigenders ‘an unconscnous relaxation because it is famillar.
It does not distance one from anything but in fact encourages the
reverse, an emotlonal, accepting type of response which tends %o
'put students B sleep' Intellectually ... She/he is hardly
constituted as 'student® at all, but is merely confirmed as

general 'observer/viewer.''" ~ .
ﬁ’ . ~ \ .
The results of an evaluation of one Open University teleyision case-study
. > . . ‘
reported by Gallagher (1977; 1978) tend to support this conclusion. The

. .
p rogramme explored inequalltles between the sexes by looking at the~problems

of women worklng outsnde the hone * It was the first programme in the course\
and orlglnally conceived as prlmarlly anvolvnng and metnvat!onal However, ~ .

as . the programme was being edited it became clear that the matertal provided” .

excellent I1lustrations of most of the main concepts dealt with by the course.

The educational purpose of  the prpgramme’ was therefore changed. It was

now seen as a resSurce against which students could apply these major

Ll

concepts. Unfortunately only about one-~ snxth of the students were able

‘to‘use the material iIn this way Gallagher (1978, p.205) suggests two

~

reasons why this was so. Partly it was that most’of the students

S
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Gallagher believes that the late change in the educational purpose of

the programﬁe-had been a more ;ignificant'fagtor. Tge programme had
originally been concéiveq as motivating and in?olViﬁ§ and had succeeded. -
in that purpose.’ The additional eéucational objectives Lgre added too.

late in the production process. L lf

& v a

+

Crearly there is a danger that unless the:viewers are helped into

- . ) " 4 - R
* the role of students they may remain as observers interpreting the - s

: , 1 ' = H
materual\using the 'common-sense', gegerally‘accepted explanations.

* [N

The result may be anger, concern, interest, involveﬁent, or motivation,

but if our educational purpose is more complex - if we want them to

-~ ' ~ °

view reality In new way$ - we must rethink the way we structure television

¢

case-studlies. -By thinking of these programmes as encoded reality which .

the student must decode we ean hypothesise, that the reason why students

rd

remain as general observer/viewer and (as Thompson suggests) are not .

N . -

distanced from anything-is'}hat in the absence of an adequate understanding

. ~ - 3 L

. of the speciaf achehic explanatqu framework they are forced to decode .

LY

the material using the Interpretive }ramework of the generally accepted

social meanings of the iméges they see. It is probably fair to characterise

4
] .

the studen; response as "emotional' and "accepting" but it is unfair to

o

“ blame the students. The failure lies with those who made the case-study
and assumed that the students shared'all the explanatory frameworks ‘
'whiqhvwere used to ericode the materlal. Unqus'it can be assumed that B
students are very familiar with the concepts which form the academic
perspective befng used It is crucial that studenta should be given help

Y

in ap%lying those concepts throughout the programme. Thompson suggests . /

N , |




- _that this help should be given by ﬁnte}ruptiﬁg the case-study programme

1
r -

more often (1979, p. 170): °

4 \

'""The knowledge producing process associated with the transformation
of experiences and the 'real world' requires the intervention of .
concepts, and it is precisely the function of teaching to 'carry' - o
this intervention.'

»~

v - “ B

.( -~ U unately: this deélrelto restructure caSe;study'programm;s QY .
. . inS;::i:if:g them more ofgen may sometimes conflict with Jenerally acceptqd- .
‘-vle\_'us among the prﬁogranme%kers of what constitutes 'good' television. ¢ ‘
The flow of a’general service dochentary would'pyobablynnever be .

— .
interrupted as frequently as we are calling for in case-study programmes.

4

~

¢

But, as was said earlier, we must stop thinkinguof television case-studies

as just documentaries for-a specialised audience.

N A ¢ . ! , —

( ( Conclusions . - - \ S
. - i
“ g .

It Is Important that throughout’' the production of a television

- -

case*study all those'involved should be clear about the learning process

°

they want the students to experience. Latervit is equally important that,

v
- 4

these objectives should be revealed to the students. | TN
. ~
° . If students are to achieve the objectives and make full use of

télqvlsion case-studies we need to pay careful attention to the structure’

-

[N

of these ﬁrogrammes. _They ‘bould not be seen as sjmply documentaries for
a spéciallsed audience. Mote of the explanatory frameworks on which

that version of reallty:wgs constructed should"be revealed to the sfqdents. .
- -
) , L. . .
It might even sometimes be valuable to demonstratd to students that different

.

- 2

< .’




-
'
® ~- ~

i\ interpretive frameworks produce different-versions of the same 'reality’.

s Y

Q%T these ways the students will see that the televisioh case-study is

. o < . ,
only one construction and perhaps feel freer to question-it.
':‘\ : . - v

" -~ L4

i

«

“$tudents also need help within the programme if they are to adcpt

the role of“student rather than just viewer/observer. Unless we do this

hd .

thére Is a danger that .the response to televis4onﬂcase-s§udies will be

v ~

an emotlional, accepting type of response. We must help students to

-

© “ . . .
distance themselves from the material, perhaps by interrupting case-
studies more, frequently, to ensure. that they decode the material using

more than simply the generaily éccepted interpretive frameworks.

-

g Television case-studies can be a particularly valuable learning

resource and an e@cellenf use of televisidn; providing learning
. . . . ° i

. s )
experiences which it may be impossible to give the independent learner

-

in any other’way. With the iqqreaslng availabiTity of video replay .‘

equiphént - videocassettes and videodigcs - the ease with which the

independent learner can make use of television case-studies must increase,

The need now is to develop the way these case-studies are structured.
- e
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»

Mot
=l




" REFERENCES
~

» ~ .
- . - <

Bates, T. and Galjagher, M. (1977), “improving the Effectiveness of Open ~
University ¥é]evlslon Case-studies and Documentaries." 1ET Par3r on

. Broadcasting No. 77. Institute of Educat‘onal Technology, Opel
UnIversuty (unpubllshed) .

I ~

Bloom, B. S. (1956). Taxonomy of Edycatfonal ObJectlves, Handbook l
Cognitive Domain, New York: McKay ;

E Durerdge, (1981), "The Adult Learner. and -Educational Television."
Eduqatlonal Broadcasthgrlnternationa] Vol. 14 No. 2, pp. 82-84

Gallagher, M. (1977), ”A Woman's Work." Broadcast Evaluation Report
No. 22. Institute of Educational Technology, Open University
(unpubltshed) .

Gallagher, M. (1978), "Good Television and Good Teabhlng:. Some Tensions
in Educational Practice.'' Educational Broadcasting International.
Vol. 11 No. 4, pp. 203-206. '

Hall, S. (}97h), Media Power: the Double Bind." Journal of Communication.
Vol <_Zli No. &4, pp. 19-26 ’ ’

.,

o

Hall (1980), "'Encoding/Decoding." in HalT, S. and others _(eds.)
Culture Media, Language: worklng_papers,ln cultural studies, 1972-79.
London Hutchinson ° -

e . ’
L] N N .

Hall, (1981), "The Structuréd Cqmmunucatlon of Events " in Potter, D.
and others (eds.),.Society>and the Social Sciences: an introduction.
London: Routledge and Kegan Paul N

1

Morgan, F. (1978), ”Summary Report of an Evaluation of D101/TVh *Using
Television'," Institute of Educational Technology, Open University
(unpublished) " - . '

Thompson,. G. (1979), ."Television as Text: Open Un!versity ! Case~study”
Programmes " fn Barrett, M. and otqers (eds.), 'Ideology and Cultyral

Production. London: Croom Helm

A "t




APPENDI X ©7 ‘ i

K7 . i

-~

‘ * INSTRUCTIONAL MEDIA AT THE OPEN UNIVERSITY

+

¥

The Open University was set up to provide anpopportunity of higher
- B . F T
education for adults who were unable to go to University when they left

school. A{though students must normally be at least 21.years old, and
resident In ;be Unite® Kingdon, the University demands no other‘entry
quall?ic;tioné. The Open“bnlye(slfy now has over 60,009 underi!aduate
sfudents, and approxlﬁately.25,000'npn-credit‘students.

hN

The Open University's Teaching System |

F :

Students are mostly In full=time employment and study at home

-

usipg a combination of specially writter” correspondence texts; set books,
0 l» L4 Y

-
»

and radio and television programmes- Throughout the course 6ptional

face to face tuition is available at-one of the 260 local study centres

6 -

spread around the country, but a!student‘s.main source og aersonal )
tuition‘is by correspondence. Some cou}sesthave a co@pulsory, resfdentlala
. summer sché@l.lastingjone week. The;e are held on the campuses;of‘
] cdhventlonaé'unfv;rsItigs.yhen épe students gf those hogt‘instltgtiéns

3

» +

have left for thelr summer vacations. At the end of each course every

N ' ) 3 - - . -
student must take a thfee hour‘written examination at a specially
°

des ignated examination céntre. 3

- b . a A‘
‘ 4 . . Ty

¥, .

The Open University's headquartérs are at Walton-Hall, 50 mi]es'\—\s>
‘north of London in the new city ofIMilton Kgyhes.‘ Hére new courses are

L

i~




. . . .. »
compgnent. “ However, anﬁite the comparatively small proportion of a

-~

L S [ :
, . . S

-
-

designéd by course teams which include academic staff. BBC producers,

educational technologists, and a back up team of graphic artists, editors,
photographers and librarians. o - .
- - . - & ’ . . 3 *

. .
o ~
v ] -

A formal agreement-between the Open University and the BBC provides
for the.produdtion of up to 300 new television, and 300 new radio

programmes each year. This agreement also includes transmission time r

’

for the growing number of Open University programmes. In 1980-the BBC : ~
transmitted each week just over 35 hours of television and abproxlmatqu
. . K . w

24 hours of radio for the Open University.. Ve

9

' The Open University's commltment to breadcasting is therefore

congiderdble. - The .total expenditure of the Open University in 1980

was approximately £50 million-of which jus't over £8 million was pald to

the BBC for producing and transmitting the television and. radio programpes. °

- - . -
’ L]

% : :

/ , . A

. . / * -‘ : \'/ »
Despite the major commitment it.must be remembered that broadcasting

’ ~

only plays a part = though sometimes q,very'tﬁportani one - in a complex >
. ' ) v ) : 1
multi-media digﬁaqce learning system.. Even on those cours®s which

.
«use, the .

maximum allocation of radio and television programmes students: receive

- " ) -
25 minute television programme and one 20 minute radio programme

) R . .
eek. Many courses use far less broadcast time than this and recently .

e or two courses have been produced with no radio or television
s

'S -

7 . ¢

.
3 ) g

student's time devoted %o braodcasts they are animportant element ‘in

’

the Open Univérsity‘s teaching system.. - -
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The Role of Television ) CoL

v

Tt would be probably fair to say that the Initial decision to use
broadcast television as paft of  the Opeg Uniyetsity's teaching system

owed as much to pol%tics-and pragmatism as to bedagogy. The original

““¥ . .

political .vision of a university of the air had carried over into the’ .
. L4 [ - »,' '

« . . ) Ty - L
early planning for the Open University, and, the need to.deliver matérial
A N
to larg€ numbers of students worklng’un thenr owh homgs meant that the
GM
national transmnssuon network of the 88C could hot be ignored.

s
.

Many of the eerly televisioh,programmes”were rather like illustrated

lectures but gradua[liother programme formats were adopted., Most of :

.

these were developments of formats us#d in general secvlce broadcasting.

o

So documentary programmes Became popu‘ar in some faculties and today

&

there seems to be a growing interest in the use of actors to dramatlse

~

material.” But whatever trends are evident a fEW—F;;:s spent Ermparnng ’/":r

prognammes produced in the first few years of the Open University with . .
. e V] . .
. those being produced now will show a tremendous increage in the

F)

SOpHistication of ‘the production techniqqee employed..
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