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‘ tional education.
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. 1. INTRODUCTION

~

1.1 WHAT IS APPRENTECESHIP-SCHOCL LINKAGE? ¢ . .
r .

Apprenticeship-school iinkage refers to the concept of in-s?hool appren-

ticeship. 1It is an ihnova;ive approach to_education and training which

allows high school seniors to become registered apprentices while completing

«

their secondarxﬂschool education. Senior students are employed part-time as

registeted apprentices by local employers and are expected to continue as <

full-time apprentices once they complete high school. Thus, the apprentice-
\ « .
ship-school linkage concept involves the in-school emélqyment of youth-+in

reglistered, apprenticeable trades and a ai;ect transition from part-time to

4 [

o

full-time apprenticeship employment.

The cbncept of apprenticeship-schbol linkage represents USDOL's attempt

to bridge the gap between education and apprenticehsip. The concept addresses”
a R i .
both the issues of school-to~work transition and high youth unemployment.

N 8,

While the concept of impréving the school-=to-work transition is not new,

)

) apprenticeship-school linkage is unique in that it.combines the apprentice-

> b e ‘i
ship system of training with secondary schog&‘curricula,*gspecially voca~

&
v
Te

]

In'l97f the ngartment of Labor, Bureau of Apprenticeship and Training

3 A

(BAT) funded demonstration projects in Cleveland, Ohio; Nashville, Tennessee;

-

New Orleans, Louisiapa;’and Houston,ifexas to tést the concept of apprentice-
ship-school linkage. "In 1978, the Office of Youth Programs {OYP) funded '

- .

8dditional demonstrations in Rockford, fllinbis; Des Moines, Iowa; Rhode

. - - " CSR, lncorporcted.:_
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‘Xﬁ&and (statewide); and New Jersey (statewide). The demonstrations exhibited

2 .

: . R |
the following charactgrlstlcs: N
e Limited number of locations;

e “Common programmatic features:

A}

e Varied administrative modéls; and
. vVaried local environments.
Consequently, the demonstrations provided a rich source of information to

. test the apprenticesﬁip—school linkagé concept and to guide future replica-

L
tions. Each project has produced a wealth of imformation concerning the

processes involved in integrating the diverse organizations and individuals

* . . 8

. 1,2
participating in the apprenticeship-school linkage effort.

The purpose of this Implementation Guide is to provide information which \’N

—
©

will assist those who wish to implemgnt apprenticeship-school linkage proj-

™

ects. Rather than being a "how to" manuyal, the guide is intended to organize
the collective experiences of those who have implemented the demonstration

projgcts in ofder to highlight the day-to-—-day mechaﬂiés involved in such An

~

effort..

l.2 HOW DOES-IT OPERATE?

s

\ EERY

. -

Apprenticespip-séﬁbol linkage calls for a direct linkage between—second-
ary schoola\énd the formal, registered apprenticeship system of training.
Operators. of the projects develop linkﬁges with area schqols and local em~’
plogers iﬂ order t; reéruit students and to develop and register apprgptices >

o P . -
and apprenticeship programs.

»

/ (SR, Incorporated |
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Project staff recruit senior students in high school for part-time
employment as registered apprentices with local employers. Thése students

are ther] expected to continue in these positions as full-timegapprentices
» . ’ ) .
folloWwin¥ high ‘school graduation. Employers wﬁo EEoperate with this effort

do so by agreeing to develop and register apprenticeable job slots within
h\ .
their companies. Both students and employers must agree to the standards of

apprenticeship in order for the students to be employed as registered

)

apprentices.
»

1.2,4 indicate

The information and research results which are available
that' app entieeship is a viable géproach\to bridging the gap between high

school and the world of work. 1In addition, the apprenticeship-school linkage

concept adds a new dimension to the continuity between education and the °
~ . ) . {
world of work for those young men énq women interested in the skilled trades.

1.3 HOW DOES IT DIFFER FROM OTHER WORK EXPERIENCE PROGRAMS?
)
) » ’ '

. The concept of improving the school to work transition is not new.

P

.
B * -

>
Efforts ‘have been underway for many vears and have given rige to a¥ variety

-

o? programs and approaches which include: vocational edutation, cooperative.
[r" - *
eaucation, the career education movement, and, in particular, the recent

s

?outh Employment Demonstration Projects Act of 1977. The principal feature

.which distinguishes apprenticeship-school linkage from these other schdol=-to-
. ¢ p=

<

work efforts is the inclusion of in-school apprenticeship. High’school'sen-

.

' iors who af"piaCed in apprenticeable positions with local employers become
- \ . i

indentdred and registered as apprentices whil® completing theLr high school -
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. . . ‘
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' education. Apprenticeship-school. linyage, therefore, provides students with

- -

an opportunity to participate in a~nati9nally recogniz;d.system to training

3,5

. that meets pre-déiermined and accepted training standards. Apprentice-

ship-school linkage offers the following advantages: ~
¢ 8

. Official recognition through the registered apprenticeship system
that training meets accepted standards; - '

e Opportunity for students to earn income while learning a trade and
completing their high schaol education: o .
< v i

. ~
e Job continuity for high school studekts following gradggtiGn from
high school. ’ ) ' P

-
-

. o
[ Provision of a career ladder for youth after high school graduation
with continued opportunities for skill de opment and wage
advancement; ////y'
/ .
e Opportunity for schools to éi}ﬁbiiSh a link with employers' needs

. fior skilled manpower;
. Real world learnin eﬁ;;:;;;ces within the scdhool stryctuze at no

cost to the scho because apprentices are provided.ﬁgth on-the-job

8 training; ; .. . '

I “ . '

[ An 9pp6;tunity for employers to hire young workers who have been
_Scteened for interest and ability in skilled trades and who have

.~>received some training in these trddes; and y

. ) ’
° An opportunity for employers to train .entry level workers to N
their specific labor needs; . />///me .
. ’ . . - )
! Finally, apprenticeship-schobl linkage is unique iB/thﬁg/I; uses the

N

vehicle of apprent#ééship to éve;come a problem wﬁiéh lies outside of .the ’,
normal concerns:of apprenticeship and eddcation individually, i.e., the 1ink-

.
. -
- ~ -

ing of education, training and employment to facilitate the transition of . &

-

youth from séhool to work. Thus, students begin partlcipation as productive

workers in the skilled trades while.still egrolled in high school.

& . -

* ~

Q ' i ’ : " CSR, Incorporated |
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RESEARCH: WHAT DO WE ALREADY KﬁOW ABOUT %PPRENTICESHIP-SCHOOL LINKAGE?"

L]

= S

* Y N . .
,Research on the impacts ef apprent icéship-school linkage on employers _

and apprentices4 indicates that in-school apprenticeship is a viable appr%aéh

d

1 toward aiding youth in their transition from ﬁ;gh school Eg_tﬁé world-of-work.
. . -
Structured interviews were conducted with studenpﬁ/and employers who partici-
P : ‘ N P } N
~ >
pated in the demonstration projects, as w§;;/€é with a comparision group of

] students who did not participate in,tﬁg/;;ojects, These interviews revealed
h - . ' ‘ N

-

a number of positive impacts which are suhmarizgd Below.

The research ngults indicated that, on the whole, student apprentices

) were maqre satisfied with their current or most recent embloyjpnt than stu-
. t

dents who did not pa}ticipate in apprenticeship-school linkage projects.

Second, student apprentices tended to be more occupationally. stable than com~
) . barison students. In other words, student appreniices tended to remain in

» . B J . ~
- those occupations for which they had been trained in high. school. Also,

emponers noted thgt those program participants'whq remained in thelr appren-

¢

) ticeship positions tended to be better workers than those partieipants-who
left their apprenticeshiés.' Therefore, research results suggest a pdéitive

relationship between apprentiéeship retention and job perfbrmance.
N i ’ .

Most student apprentices (over 90 percent) reported that they were very

* -

satisfied with the project and strongly endorsed the concept of in-school
apprenticeship regardless of whether or not they remainéd in their appren-
ticeships. This suggests that even those apprentices who discontinued par-

v

ticipation felt that they gaipea from the expérience.
R . {

, Y - >

{ IERJ!:L; .- ) . . . ‘ 1() //////////i !
oo S . . . 1 . . .
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Employers' satisfaction with the apprent%ceshiphschool linkage projedts
Lot aiso was very high. Most of these employers (over 75 percent) were small -

: .- ) ¢ : : - : N
businesses which did not have union representation of their workforce and
~ - I .

~

which had no prior experience with apprenticeship. It is intereéting to
L N o

note that these types of employers were the ones who were.most feceptive to
< . '

P~
emp loying stpdént apprentices and/or were most intensively recruited for the

apprenticaship-school linkade projecé@f/ These employers were attracted hw

\ . . - < *
the projects'_e@phaéis on the screening and training of entry level em-
!ﬂéyees. over 75 percent of the participating employers placed'a high-.value .

- . t

4 - . " . -
on these services and, in addition, valued the projects' assistance with

rd

on=going training ®f apprentices. ~

. - -

¢ As further evidence of employer satisfaction with the projects, over 90
peréent reported that they were satisfied with the projects and over 50 per-
v

cenﬁ {ndicated that they were very satisfied.' In addition, nearly two-thirds

¢
-

~ of these employers recommended the projects te other emplbyers and more than

half rated the student apprentices as "betteg than” other young workers with

< -

N - whom they wquéa in the éast.,
Results of the research on the apprénticeshrp-school linkagk deménétra—
T ‘

tions projects indfcate that the nuﬁber of years the projects had been_ih op~

eratf?p was the ;ingle most importaﬁt factor in'generating_positive outcomes

~ - . N

yitﬁ employers. It would appear that proj@cts which have been in operation

¢ over a long period of time have the opportunity to establish credibility with
\ . - A .
participatifig schools and employers. épecifically, research results suggest
. . . : I
that the demonstration projects achieved operational maturity some tiﬁé dur-

ing their third year of operation. -

Q - i " CSR, Incorporated____|
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Aruitoxt provided by Eic:

'serving industry needs.

. . e .
In summhry, the apprentigeship=-school linkdge projécts have demonstrated”

the efféctiV9néss of the apprepticeshipfschool liﬁkaée concept. .qu;h gain

N
¥

first hand information concerning the industry practices and skill zequiré;

. .. » .

/ . _r
ments that prevail in the local labor market. Employers gain an ingreased

awareness of the benefits of apprenticeship training and the abilities of

¢
¢

youth. Overall, apprenticeship-schooi linkage projects provide a’ labgr
-~ P . .

‘ LY ‘ - . -
exchange serving. employers seeking qualified entry level workeﬁf and youth

-’ ¢ ?

seeking an entree into the skilled trades. In &ddition, thé linkage congept

improves school-employer relations by demonstrating tlie schoo'l,sL interest in

‘o .
. ~
"

T

k4
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2. PLANNING:
. ‘f N,
‘ ) ,&’, . ! ’ ’ - - A ~1,
. . . X » ' ; -
R 8 r“ * .
‘ The successful implementation of theﬁgpprenticeship-school Jlinkage-con-
\ , , . |
‘cept requires careful'pla'nning.e The need' for the project must be assessed
P . 3 t‘“?,q .
and the appropriate individhalé/orgdg%zations should be contacted for their
. & oy \
input in the planning process&r This sectiqn describes those factors which
L, A -~ - . !
should be conside#@d during the planning phase: These include: ‘ ) f
L} 4 ‘
¢ Choosing a task force; °
e Alloting time“for planning; )
e School involvement; ) N
. e Industrial involvement; LS
— " > ‘
) . e Goal setﬁinga ) .
e Size/scope of the project; !
e Targeting; - .
e Legal concerns; and .
° Organizatign'and structure. ’ R
[ ’ . .

. The above listing is by no means exhaustive of all the issues to con-
sider when planning. However, it does represent those.areas which project
oFeratoré feel require the most attention during the pfénning stages. ~

: Ry d 2. . iy .
2.1 CHOOSING A TASK FORCE -
' "o . \
A-well-organized task force can be an aésetgin laying the groundwork'for
an apprenticeship-school linkage project. However, as is true of any com-
'+ mittee effort, thought must be given to the purpose and the composition of
the group. J ! ,
’
. ) . -8 - ,
o : ™ SR e - _ CSR, Incorporated .-
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“the apprenticeship-school linkage concept within the local area. If the task

local area, the project, more than likely, ‘would not have been a success.

v

The primary purpose of:the task force is to assess the feasibi%ity of

\

force cannot arrive at some justification for implementing the concept in the

.

M »

A good task force should be composed of individuals (i.e. community.

leaders, industry representatives, school ‘system'administrators and a regis-

tration agency representatf&e) who would be directly affected by the appren-
ticeship-school linkage project. By building a committee around those indi-

K3 N . <q .

. 9

viduals who would have a vested interest in the project, there will be a

built-in acceptance of ‘the concept. A reppssentéiive task force will ensure

that the congerns of relevant group% will Be addressed. IQ)addition, their

ifput early in the Qlannihé stage helps to secure cooperation once the

B . .
project has been implemented. If.members cannot be red%ﬁited for the task

2

force, this probably indicates that the in-school apprehticeship‘concept ’

would not be viable in that particular area.

Unlike an advisory committee, the task force's function is crucial only,
durihg the planniﬁg stages and,.therefore, should disband once the project

has been implemented. The.advisory committee on the other hand, should be
e .

used in the on-going project effort and should be considered as a component

of thé project. Therefore, the task force and advisory committee are dis<

7 . . .
’

tinct and separate entities which should not co-exist under normal circum-

’

1
stances. However, it is entirel{ possible that some individuals might serve
A o -

as membeng of bq;h thq tagk force and the advisory committee. ‘

-

_CSR, Incorporated.___J
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2.2 HOW MUQQﬂTIME\DOES IT TAKE TO PLAN?

¢

There are varying opinions concerning the length of time one should

v~

allocate for planning. However, most prbjeét operators aéree that the opti-

mum range should be between three and 12 months. The primary activities

which take place duniﬁg the planninquhase include: conducting-a feasibility

3

study and enlisting the cooperation of the local school system.aﬁd local em-

ployers. The feasibility study calls for time to:

[ B (. iy 2 . .
e Research job availability projections: | ¢

[ Assess the current, skilled manpower needs of the community?

[ Investigate those trades in the project area which may be experienc-
inq\ labor shortages: and -

[ Mg!t with representatives of the local’ Private Industry Council to
discuss the employment situation in the local area. S

a
3>

Timing is of critical importance in any effort to integrate activities

within a school year. More than likely the largest portion of planning time
N b

~ ¥
will be spent in securing the cooperation of the local school system(s).

Because school systems suppf& the critically important element of skilled

and motivatéd-yogﬁh, and because schopl systems genérally are complex and
sensitive organizatiohs, project operators should be prepared to invest a
considerable amount of tipe to gain Eheir support and cooperation. Tgis
means allowing sufficient timé to go éhrough all levels of the educational
hierarchy to reach fir9 decisions regarding projecégimpleﬁéntation.

Other factors which influence pl&nning time inclu&gz the size and scope

of the proj;ct: single vs. multiple school /district participatioh: and the

targeting of specific participant groups. While allocating several months

©

10

¢ 7
i N

)
b
i

)

~ CSR, Incorpdrated.___
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for planning may seem to be a substantial amount of time, allowing adequate

& b

time for these activities cannot be overemphasized.

Lo,

2.3 SCHOOL INVOLVEMENT

s

As indicated earlier, the importance of involving schpol personnel in

the project planning phase is critical 1n<€ﬁg~;I;;ning areas. Because they

are one of the primary participants in the local projects, the input of

school personnel during the planning process is a necessary prerequisite for

successful project implementation. .

. The rules of protocol within a school system require that project opera-
4

tors seek input and approval at a relatively high level within the school

system: However, thé approval of high ranking administrators, or even elected
7

°

school board members, does not ensure the cooperation of administrators at
@ .

L
the individual school level. Therefore, it will also be necessary to seek

out the ;npuéqﬁgd cooperation ofkéchool‘principa}s since they control the
project's access to students and staff. Sécuring their input and cooperation
at an early stage facilitates the development~of close working relationships
between*the project staff and schooi personnel. Communication between these
groups avoids duplication of efforts within the échools and feelings of "turf
invasion®” on the part of the school staff. ‘

In those instances in which there is a cqopgrative education program in
the local school or school system, project ,operaztors should \make \very effort
to develop a constructive working relationship between the project apd the

cooperative education proqram,' while the two programs are different, they

share enough similarities that there is considerable potqg:}al for mutually

e

CSA, Incorporated. |
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" potential for stiff com@etition between them. Research on the‘demonstration

s v \

-and the cooperative education program is one of the most important issues
f

s ~ -

beneficial cooperaéion between the two. On the other hand, there also is
$

projects documented extremes in this area ranging from nearly complete inte-
gration of cooperative education and apprenticeship-school linkage to a
relatively high degree of alienation between them. At a minimum, the rela-

tiohship between these two programs should be relatively harmonious with

project staff providing coopeiative educdtion coordinators witk ‘information

“ AY
on non-apprenticeable positions that may be suitahle for co-op students, and

< .
cooperative education coordinators encuraging eligille employers and stu-

A\

dents to partlcipate in apprentxceship—sahool llnkage. The character of the:

relatlonshlp between these two programs appears to be Lnfluenced by imper-

?

sonal organizétional and structural factors, as well as by personal attitudes
regarding program interrelationships. Therefore, in the planning process,

the projected relationship between the appréhticeship—§chool linkage project
N « s

that must be resolved with the local school system.

A

2.4 INDUSTRY INVOLVEMENT .

3

As is true with school systems, the involvement of local industry in the
planning process also is of crucial importance to.the project's éuccess. In-

dustry participation durihg the planning stages offers the following benefits:

-t

e It Berves as,a means of gauging their support for the concepty

e It provides a forum for the discussion of empioyers' concerns; .

‘ e It is a means of determining the manpower needs of the community; and
]

° It demonstrates an interest on the part of project opertors in-
serving employers' needs. '

~

w
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It might Be valuable to contact some of the following groups for their

¢
. O

input during planning:
e Iocal Private Industry Councils:;

e Labor unions:
° \

e Trade associations;

e Local service clubs (i.e. Kiwanis, Lion's Club, et al.); and

.

e Local employers. .

- S

~

The time spent in enlisting the support of local industry may be viewed
as a considerable inveg;ment which engures the success of the project. The

involvement of industry during the planning stage facilitates the establish-

ment of a labor exchange between businesses seeking labor and young workers

-

see%gga employment.

-~

2.5 GOAL SETTING

¢ .«

«
< .

Goal settingaestablishes the direction for project opegration and, if
stated ih measurable terms, provides evaluﬁtion criteria by which the SEZZess
of the perect QAn be assessed aE'a iater date. Goal setting involves:

e Determination of outcomes to be derived from tﬁe project:

* Establishmént of timetables; and

e Identification of interim progress beqchmarks.

Projégt goals shoﬁld be realistic and manége?ble, and designed to moti~

vate, not frustrate, project staff. It is best to consider the following

factors when setting goals:

- ' :

’
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e Project resources (funds);
e  Staff size; and
i
° Wfo;éct scope. %(>

Measgéﬁble goals set the-pace ﬁor project actlvities and serve as bench-

i
marks of pré;ect progress. However, equally important to project success are
\ ?
the non—quantifiable indicators 6? project success. For example, enhancing

™
relationships‘w%th schools and local employers is just as important, if not,

b
-.

more so, as meet%ng an apprentlceshlp reglstratlon "qudta." Therefore, in

striving to ach;eve the méasurable goals, project operatof% should not lose

- k
v .

sight of the "quality" goals.

:
f [}

g
..(-wv-n

i
4 i
3

2.6 DETERMINING qu SIZE/SCOPE OF THE PROJECT
\ N | ‘

The size/scbpe'of an'apprgntiéeship—school linkigé project has a tremen-
dous impact upon project ope%ations- First, it é;fects staff travel time for.
job development. Second, it‘a%fects the ease with which apprentice-employér
linkages can Qe achieved. Finally, the sizq or'scope of an in—scho;l appren-
ticeship project influences on-~going project-school relatiqns.

The size/scope of the project will be determined by.its sponsgrship‘
arrangement. An apprent}ceshipfschool iinkage project which i; sgfnsored by
a state agency ;iil most likely have a wiéer scope of operations than, say,

a project which is sponsored by a single sch@gl district.
By the same token, the project's geographical location will also deter=

mine ité scope and the ease with which basic project operations can be imple-

-

mented. For example, staff working with a project located in and. sponseored by‘

/\/ 14 ‘ ‘ ' *
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~

“"a single urbaﬁ school district may find it easier to reach local employers,

schools and.students. More than likely, project participants will find it

a A

easier to get to worksites because of their accessibility via public trans-
. : - o @

portation. Population density, proximity of area employeérs and availability

N .

of publig¢ tranéportation facilitate recruiﬁment, job developmeni, school

linkages and employer-apprentice linkages. Projects located in rural areas

)

generally require more staff travel time because schools and empioyers‘are
more likély to‘be'spread further ;part. Therefore, decreased population den-\ S
sity, 1aék of'public transportation and greater distances between émploye}s
make achieving thé necess;ry iinkages more time con;uming and rather
complicated. » )

The influence of project size on staff travel timé has already been
noted. Additional considerations relate to proj&s& size/scope include staff

size and availability of sufficient funds for adequate coverage of schools.

.

A project must be staffed relative to its scope of operations. A project
with a relatively wide service area must have a large enough staff so that
they have t?e time to develop the quality of wogking relationships with
schools and empléyers which are vital to the project's success.

Implementing apprenticeship-school linkage involve; integraging'diverse
_groups of organizations and individuals. Because of the complexity of this

task, most project operators agree that it is best to implement the project

4

PR §

on a small scale in the first year and to expand operations gradually in sub-

.
»

sequent years. This "snowball effect” gives firgt-time project ¢perators 3n
K 4 : . g
opportunity to work all the ."bugs" out_of a program before impgﬁmentiqg the,
i .
. . { » !

préject on a larger scale. . : f . ‘




2.7 SYSTEMS TARGETINGQ .(/

. *

o

An& decision to target project services toward special populations,
. . P

.

e.g., minorities, females, or occupations, will have a tremendous im%?ct on

Py

the opération of the project and the way in which it is viewed by the com-

munity. Targeting may be an, option which is dependent upon the priorities/
. 3

-

oﬁjectives of the project operator or a requirement of the funding source.
A N .

. .
Outreach or special recruitment efforts geared toward special popula-

tions such as minorities can be view#d as a way of increasing minority access
to the mainstream of American life. For those minority individuals who have
been denied access to the’means for improving. their ecomdmic and social ¢
. e . w
status, apprenticeship offers qualified minority students an option other
than college. It provides them with an assurance of a job upon completion
L 4 R » .6. N

of high school, a‘career ladder beyond high school, and financial security

in economiéally‘unstable times--opportunities which compare favorgbly‘with ) ;
. S

' the opportunties available through higher edcation.

o
If the goal of project operators is to increase minority and/or female -

participation in apprenticeship, then they must consider those strategies that

\ .
would be the most cost-effective for ach}eving this goal. Apprenticesh@p-

R . M }
“school linkage project opefators have found that the two most effective .

LY
strategies are recruiting apprentices from schools or areas with substantial

mifority populations a@d using community-based or other minority orgahiza-
. . . - N . * +

tions.as referral sources for qualified minority candidates. These recruit-

ment metho&s provide project operators with an opportunity to reach sizeable

numbers ofeminority sggfengs while recruiting other etudenté as well.

LS L]
. .

- EY
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One note_of.caution.regarding,tirge!ing minon'

munity's perception of the projeét. ‘In many commu¥E

a viable means for employers to increase their nrumber of uﬂ}writy employees.

While this need not be true in every instance, it is a factor which must be

considered. . .

< . - R
In considering targeting of specific occupational-areas, the experience:

e -

of the demonstration projects suggests that apprenticeable occupations may

be viewed conveniently within these three categories;

e Traditionally apprenticeable occupations within the cbnstruction
industry, . . N

e Traditionally apprentieable occupations outside the construction
industry; and ¥ P

”
P

‘e Potentially apprenticeable occupations for which standards have not

been registered previously. -

-y -
. Al ”

With respect to the first category; demonstration projects were instructed by
the Department of Labor to avoid occupations-within the constf%ction industry.
With reSfect to the”third category, thosf demonstration projects which at—

tempted to initiate apprenticeship in non-traditional occupations became very
frustrated'hith the delays and complexities inherent in this process. Conse=
quently,‘most of the demonstration projects settled for the "middle ground"—of

traditionally apprenticeable occupations outside”of the construction industry.

o

Demonstration project staff generdlly received the best reception for student

apprenticeships in.this range of occupations from small, non-union employers

.

who had not used apprenticeship previously.
y . - . © :

-




2.8 LEGAL CONCERNS C. / o ' 4
- , N - p- ’ -6
. - N — -
The nature of apprgnticeshig—school linkage is such that thére are a
number of legal issues which are inherent in any effort to impleﬁeﬁt such a
project. While there may be variations in the law depending upon the state
N ©
.in which 'the project is located, it is wise to be aware of the following: - )
e Liabilities; . . ) ' ' .
e Child Labor Laws; ' o
- v N / - o
« ® Rights and Pivacy Act; ' . .

e Laws concerning the use of' apprentices under the age of 18;
° Insurance coverage of apprentices under thé& age of 18; N
e _The limitations of verbal agreements; and

e Contract administrat;on. -
Tﬁroqgh investigaf%on of the currently prevailing federgl, state, and-<local
laws, Fequlations, and practices is a fundamental component Sf good élahning, .
as is ex¥mination of the relevant practices of prz;ate insu;ance carriers.
In addition, good legal counseIIng'dgring the early stages of the”proae;t \\\
helps to ensure a smooth operation and -helps to avoid more serious probl;ms

. !
\ —\
which could arise <at a li';;\time.

k4

v ° -
2.9 ORGANIZATION AND STRUCTURE -
-~ ° :
o ' N
The organization and structure of the apprenticeship-school linkage pro- .

_Ject is generally a function of the requireménts of ;he*préject'é sponsoring’//

agency. However, presented here are some éenerél practices which may help .

-

.CSR, Incorporated - ‘

1 gw




ry

~ -
¥

.

-

smooth the flow of projeét operations in three key areas; staffing and per-

N ‘ . ¢ ’ -
sonnel; project management; and relationships with. the registration agency.

-

staffing and Personnel

e Define staff duties and .responsibilities. Projeét operators empha-
size a team approach because it builds staffvgorale;'however, they
stress that each staff member should have a clear idea of his/her .
duties and how their particular function ties in with overall project
operations; ° e :

e Develop and use*a staff handbook to delineate-staff roles and respon-
sibilities and to protect staff members and the project should a
dispute arise; - N

e The prOJect manager/dlrector should be involved in all phases of ‘

' pr03éct operations especially durlng the start-up phase, and , 1

4

] Maintéin clear and open communications with staff. *

Project Management

e Emphasize writien rather than informal statements of policies and'.
procedures for use in-house, with schools, employers and the regls-
tratlon agency;

M e e

@ Develop a system of accountability by keeping accurate records to"

document prOJect activities;

. @

e Be aware of state and federal policies which could impact upon
project operations; . -~ ‘
& »
e Standaxdize terms and definitions to ensure consistency of language

b among those involved in project operations; ‘o -t

.

e Seek out registration agency input to ensure®™uniformity in work.
processes; —t——

\

-~ e Provide information to both employe;s and' apprentices Eoncerning the
related instruction requirement and concerhing the organizations
providing related instruction courses; and

® Develop a strategy for follow-up of apprentices between graduation
and the beginning of related instruction,-

Staff management is an area which is particularly critical to pﬁoject

xE

Operation. A staff is most effectivg when_its membars: ,.1.~'




e Are unified; i ' ST ) N ‘

. 3 ..
e Have clear directives from project ,operators; angd’

Y : - . ) : .
e Have a clear definition of 'their duties and responsibilities.

N ~ . - * ~ e

A project manager accompLishes all of these when he/she maintains clear and

open communication w¥th prolect staff and emphasizes a team/cooperative

.. >

-

approach toward project operation. These common sense me&Pods make a signif-

.

icant conbribution toward ensuring good staff morale and averting- -staff prob-

»

-‘ -

lems before they arise.,

Vv

.

Theé success of apprenticeshipvschool linkage stems

.

%gpm the abilities of individuals who are "able to cooperate in integrating

\0'.’
\ .

the complemen,?ry yet disparate set of commuﬂity resources required for suc-

cessful impléhentation of the apprenticeship—school linkage concept.a
K b
Rélationships with the.Registration ggency . :

Apprenticeshipﬂschool linkage adds a new ingredient to tle concept of

i Y

n—school employment for.youth by having students begin apprenticEships while

- N -

still enrolleo in secondary sbhool. Therefpre, it,is the relationship

v [}
between education and apprenticeship (the registration agthgylgwhich dis-'

tinguishes apprenticeshipﬂschool linkage'frcm many other youth employment
. , . " R . - ,
efforts; : N ) . . '
. . } h .
Administering an apprenticeship-school linkage project\calls for a con-

<

siderable amount of interaction between régistration agency officials and

officials of the drganization which is-sponsoring the project. For this T
R

reason, it is imperative that the roles and responsibilities of project sta!f

-

and registration agency staff be clearly delineated. The experience of £he

demonstration projects indicates tHat there are three key areas which espe=

cially require this clear delineation of roles and responsibilities.

A}

{2
Ut

. -

N
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ERIC

Aruitoxt provided by Eic:

s v s’
-

° Reglstratlon of standards w1th new employers and registraton of stu-
dent apprentices; . 1 ’

e Monitoring of student apprentices and employers while. the apprentices
still are in school; and .
) . 2 -
e Monitoring of employers and apprentices after the students have
graduatéd:
' L . .
A project which clearly delineates management roles, responsibilities and

- v .
relationships between project staff and registration agency staff at the

- 1 ¢ -~
Qutset can handle more substantve issues once the project is implementéﬁﬁbi

» . ). > N
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T TAUTGETTING STARTED T TS T

Once the necessary groundwork for the project is in'place and the appro—-

priate individuals have been contacted, the next step is to determine those

B

activities which will be necessary to get the project started. For lack of a

better name, these are called "start-up activities.” Start-up activities are

.

equally as important as planning activities in that they also influence how
effectively the project will be impleﬁente&. 'As indicated for-plannin&,
allowing sufficient time to complete all start-up activities is essential.

Most project operators believe thdt a minimum of three months should be

.

allowed for start-up activities and that, when possible, these activities

3
o

should precede the beginning of the,sghooi year.

This section of the qﬁi@e déscribes those/activitief which project .

operators noted as bé;hg.eséenpial to start-up. These include:
e Selecting an advisoryxcommittee; . Lo
: o .
e Staff selection and training;

e Promotion of the project;

e Linking with schools;

oY .

® Student recruitment:; and . Lo
) . * U
e Job development. . N\ e P
LY . % -0 -
. on ,

SELECTING AN ADVISORY COMMITIEE

a . - -
¢ . ~ LI

Project opertors are in agreeﬁent concerning the importince'of‘aevelop-

-

ing an advisory committee forAtHé project. An effective advisory group cian

“ ’v
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be an asset to an apprenticeship-school linkage project and can do much to

-

< .

pufld the project's credibility within the community. Unlike a task force,

t

the advisory committee is part of the on-going pfoject'effort and is best
conside;ed as a project compogént. Wwhen thinking about the project's advi-
sory committee it is advisable to keep the fo}lowing points in mind:

e Define the committee's function and the limits of its authority;

e Consider the composition of the committee; |

e Decide who should chair the committee; and

e Keep the committee at a manageable size.

An advisdry committee is most effective when its members have clearly -
defined resp;nsibilities and an awa}eness of the limits of their authority.
The committee's responsibilities will be dependent upon the capabilities of
indi;idual committee members, and the level of infiuence commit?ee members
aave within the cgmmu;ity. Most prqject operators believe that the committee
should function only in an advisory capacity.

The responsibilities of the advisory committee normally, include:

° ﬁromoting the project within the‘community;

&

e Advising the projecf on strategies and approaches in enlisting pa}-
ticipation by schools and employers; and

v

-

e Providing access to individuals and organizations which could be
helpful to the project. ° ) .

The precise membership of each projec}'s advisory committee can vary consid-
erably depending upon the geographic scope and administrative locus of the

) ! -
projeép, and depending upon other idiosyncratic features of the specific ~

local environment in which the project is implemented. However, a truly

representative aqd effective adviéory committ?eyshould include a cross sec= .

“tion of individuals f¥om business, labor, eéuéationa% and minority groups who

» - - « ©
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nave a relatively higﬁ degree of influence within their respective organiza-

)

tions. A registration agency representative should be appointed to the

advisory committee or serve as a non~voting resource person in commi;zeﬁ‘dis—
cussions. An advisory committee also might seek the involvement of other
groups with a youth focus (i.e. Catholic Charities, the Urban League, etc.)%

In.some cases, an advisory committee can be developed from a local or

~

state advisory committee which has already been formed. For example, it is

possible on the state level that the Bureau of Vocational Education witlin a
State Department of Education may already have'an advisory committee from

which a subcommittee could be formed to advise the apprenticeship-school

linkage project. 4
The size of the advisory committee is as importanﬁ as the composition

- s

of the group. In general, the size_of the committee fg dependent upon the

N
scope of the project area and the requirements for the composition of the -

.

group. There is consensus among project operators that the committee should

< »
-

be a manageable size, i.e., 7 to 1l members seems to be an acceptable member=-
ship range for the advisory committee.‘ ‘ ~
Kéy points to remember concerning the advisory committee are as follows:
e An effective committee 15 an important project component; o

e The committee should fun¢tion only in an advisory capacity:

e The committee should include a cross=-section of individuals repre-

senting labor, industry and education; ‘and .
e The committeehshould Be a panageable size., | - RN
ﬂ* ) .
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*3.2 STAFFING, SELECTION, TRAINING AND DUTIES

~

Selecting a staff for an apprenticeship<school linkage project calls
f g .
3 ‘ . . 4
for consideration of certain factors. First among these is the size of the

project. Size has a tremendous impact on the number of staff members needed

to operate the project and, in general, a larger, project needs a larger staff

©

begaliBe a more extensive geographic area is involved.

The procedure used to select staff members is also an area that requires

careful consideration. Most demonstration project operators agree that the

-

best procedure is selection- by a screening committee. While there is some
debatp concerning the appropriate role for the registration agency in this
process, there is a cqnseﬂsus of opinibn that the committee should be fairly

[4
small, and should include balanced representation’of the relevant constituen-

- -~

cies. There is a varied opinion among demonstration pggﬁect operators con-
cerning the appropriate role for the project's adv¥isory committee in the

staff selection process. This role would be dependent upon the functions

~ ¢

assigned to the adx;sory committee and the extent of its authority. o
§ ’

J The expeé¢ence of the demonstration projects’indicatés that the project

director should be the first staff member selected ang then should partici-
P g

pate in the selection.of any other project staff members to be hired.. Wher-

>

ever possible, demonstration project operators suggest that staff selection

procedures should guard against provision of "inherited staff" (e.g., a staff

o

which was in place prior to the hiring of the project director).

0

~ The nature of apprenticeship-school linkage fequires that .the ideal

'project director have relevant trade experience and knowledge pf apgrgntice-

’

ship, administrative axperience and %amiliarity with 'the wugkings of school

.-

.
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systems. Keep in mind, however; that this is an ideal. It is unlikely that

any one individual will have a comBination of all of these experiences. How-

4

ever, the project director and other project staff-positions will mogt likely

‘call for individuals who can interact with school personnel, students, par-
t4

ents, and employers. Given this, the best strategy seems to be, to choose

anong those candidates who have the sensitivityrand skills necessary to deal

s

with such diverse organizations and individuals.

¥

It is helpful to build in certain safequards both during and after staff

w

selection.

For example, aeveloping a waiting list of staff positions avoids

naving to repeat t?e search process in the event that preferred candidates do

Similarly, an evaluation at the end of a préidetefmined

-

not accept positions.
probationary period can make an impo;tant'contribution to project morale by
providing all parties with an opportunity'to determine whether or not the |

working arrangement is a positive one for all concerned. .

o

board, the project Operator's first duty to both
» - ~ I
the new staff and the project is to provide Erain*pg for the projegt staff. |

Once  the staff is on

Project operators should allow roughly the first eight to.ten ‘weeks of

emplcymen€ for this process to be completed. Suggested training methods and

©

‘materials include:

e Use of the Apprenticeship and Training Represéhtatiye (ATR) Manualj

4 ’ .

° Acéompanying staff on their site visits;

" &
e An<introduction to the local registration agency staff;

e Use of the Dictionary of Occupational ‘Titles, the Occqpational Hand- -
book, the -Standard Industrial Codebook: and

e Information on recordkeeping and other relevant adminstrative duties.

.
’ . ‘ N

= © a
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Training also ‘should be provided for clerical staff as yell.

£

“

¢

-

L4

»

It is important
.

that théy be familiar with apprentice registrationforms and the paperwofk~7

details involved in completing them. While two months of training may seem

v

to be a substantial block of time, it is time well invested to ensure the

-~

smooth operation of the project.

»

!

a

Project operators have emphasized the importance of clear directives
Twanpt
regarding staff duties and responsibilities. While ﬁgeée need not be in-

flexible, projedt staff should have some guideliﬂés on the extent of their

~ .

-

responsibilities. In general the individual responsible fOﬂ the management

<

of demonstration operations was designated as Project Director. Staff mem-

" bers who were engaged in job development, student recruiting, job placement

; -

and school contacts were known as Project Coordinators.
13 (¢ ~ .

On the whole, demonstra%ioﬁ project staff functioned in three-:areas.
First, they contacted schools and students to establish a systh? of‘referrini
qu;lified candidates to.ihtérested employers, and they maintained ongoing
contact with participating schools. Secéond, they contacted employers to

N “ e PR

develop part-time apprenticeable pésitions for studeht apprentices and they

maintained ongoing contact with participating employers. Finally, they coor-
-

dinated registraton of standards and apprentices with registration agency
: ) .
staff, and maintained ongoing liaison with staff membérs of the registration

*

¢

agency. P

There were two bagic ‘methods that the demonstration préjects foilowed in
assigning staff responsibilities. ,Under the first method, staff- members were,
‘ I N '

contacts with schools &nd
e . ’

! employers in their Eggigned areas. The second method involved assignment of
) - ¢

assigned to specific geographic areas and they made

A

/
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©

staff members by occupational rather than geographic areas. Under this sys-

» .
tem, each staff member specialized in a specific occupational area and main-

. -

tained contacts throughout the service area of the project. Regardless of

how staff duties hmight be assigned. in future projects, demonstration project

operators suggest that no more than one project staff member be assigned to

.

an employer or program that constitutes a single account with the relevant -

registration, agency. This approach will enhance coordination between project *

staff and registration agepcy staff, and also will minimize corifusion on the

¢

part of employers «&n’their efforts to maintain relationships with both regis-

tratidn agency staff and project staff.

In sdmmary, staffing an apprenticeship-school linkage project: is an area

which calls for careful consideration: d .

[y

-
° Thod.Lt should be given to the size of:phe staff in relation to the
size of the project area; , ’
e A decision should be made as to how the staff will be selected and
gpo will be involved in this process;

)

-

e Adequate time should Be allotted for staff training;® and,

e There should be clear directives concerning job duties and areas of i
' responsibility. : o\ v
« . . ' . %
3.3 PROMOTING THE APPRENTICESHIP-SCHOOL LINKAGE CONCEPT - .

- -
.=

R 8

The éxperience of the demonstratio§?project operators has been that the

apprgnticeship-school linkage concept .offers great benefi;s to all who par- .

ticipate in these projects. ' This includes students, em@loyers, schools and

~

state and federal registration agencies. Therefore, When promoting the

apprent iceship-school lingage concept it will be important to identify those

advantages which would be pertinent:.to each of the affected groups.

- . ) , : : ‘ A (
LN 28.b . .
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For students, participation in an appfenticeship-school linkage ahbject:

I3

e Allows students to earn income while completing their seqondary
school education:

\J

. .
e Eases the school-to~work transition by providing an assurance oé&
full-time employment upon®graduation; )

° Tends tg increase occupational stability; o, ) {

® Offers high levels of job satisfaction;

T .

o Offers an opéértunity to achieve a measure of econopic security in
economically unstable times; and °

. * 0

e Broadens career avenues of students by providing them with a career
ladder which provides for continued skill development and wage
advancement. Rk

[y

Employers who participate in apprenticeship-school linkage project

benefit by:
. ) . ¥
e ' Being assured of hiring an.apprentice who has been screened. and
trained, thereby gaining a good entry level worker: .

® Having an opportunity to tailor training to the employer s specific
labor'heeds, and )

2

° Gaining experience with the adpprentigeship system.

Apprenticeship-school linkage offers schools the following advantages:

. Provides }éal world learning experiences in highly regarded occupa-
tions within the school structure at no additiohal cost to the
school:
- .o . N\

.'o ‘Supplies an iﬁgitional source of manpower to assist 3chool personnel
o in facilitati#g the Bchoql-to-work transition;

-
7

° Improves school-employer relations by dembnstrating the school's
interest in serving employers needs; and

v
v

. Renews local'employers' spebific interesgt in vocational edﬁcation.

* The registration agencies benefit by. participating in generating an increase-
in the supply 1: skilted workers and by achieving increased visibility of

t

apprenticeship as a wsystem of training.

- : s . . ._CSR, Incorporated ____|
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. Strategies for promoting apprenticeship-school linkage projects vary.

4

However, the ,key to a successful promotional campaign is an emphasis on per;

o
sonal contact with those organizations and individuals who should be aware

¥ - N P

1
of project activities. - These might include groups of counselors, vocational

instructors, cooperative,education doordinators, parent-teacher associations, ‘
)
\
|

and, of course, various business groups. Common promotion practices employed
s - b

by the apprenticeship-school linkage projects- include:

e Presentatiqns before community and business groups;

e Use of participating apprentices to promote the project; and

. o

e Developing and distributing progect literature among schools, stu- 3
dents and other groups.

J -

In summary, it is important to remember that a public relations campaign

-~

~ 3
can only be as good as the projact. Therefore, there is no better guarantee

1 ]
of geod publicity than a successful record of performance. On the other

v

ha%a good promotional campaign must be an honest one. It ls better to ’

[

give an honest picture of the project by presenting both its strengths and

. L]
- its limitations than to risk bad press at a later time by overstating or
& ' '
otherwise misrepresenting the benefits of project participation. A concept
* . :

| such as apprenticeship-school linkage has advantages which far' outweigh any

; disadvantages it might have. Therefore, if properly implemented and publi-
?

| cized, apprenticeship-school linkage projects should have a natural tendency 5

3 . . A ’-

to promote themselves.

3.4 LINKAGES WITH THE SCHOOLS

*

: -

i L4

, . Establishing a good wcrking relationship witH both school systenf and

C . . -
'quool personnel is of paramount importarnce when operating an apprenticeship-

“ I . -

L

CSA, Incorporated | N
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' ’
. .’) i '
school linkage project. The success or failure of the entlre effort is con=-
9

N ’

tingent upon the linkages which the project is able to develop and maintain

mithe the schools-and upon the project's ability to meét the needs of the

*
~

3 school system. This section describes the methods which project‘operators

have used to develop these linkages and offers suggestions on factors to conj’

-
Py o«

sider in order to maintain these relationships.
. . TN

The following are thoughts to keep in mind when approéching a school
system: .,

e Assess the needs of the system;

e Observe their Yules of protocol; ‘, @

e Be aware of the importance of timing gnd lonq—rahge planning when
integrating activities into the schbol year; \ . -~

e Be aware of the lmportance of following up on st‘dent apprentices
when school is not in session (i.e. during’ the summer months);

e Establish both formal and dnformal relatiodnships with school
personnel; ' s :

-~
.

e Consider the school's ability®to provide apprentice$; and ’

e Determine whether or not there is compatibility between the project
) . and the schodl's policy regarding student employment. -
Establishing a linkage with a school system is usually a lengthy and

‘

elaborate process which calls for appreciation and observation of ﬁheix rules

-
»

of protocol” Meaningful cooperation on the part of a schoéi district will

-

occur only after ‘the needs of_tHe school system have been carefully qséessed

and the cooperation has been approved at a relatively high-administrative

,

level. In some cases this administrative approval may be further delayed

pending approval by a school board. - .

’ . ’

Project operators have noted two methods of seeking administrative ap~

proval. In‘the first method the initial contact is made at the school level .

o
! .




’efforé to.integrate non-school activities into the school year, consideration
. .

;- | S i
>

(i.e. with a principal or cooperative education coordinator) and the informa-

»
[
s

tion is pa§sed up through the appropriate édministrative chipnels within the
school system. With the second method, information #s first shared with a -
relatively high ranking schéol official who then passes this information down
to Ehose individuals‘on the school level who would be directly involved with

the project. -Both methods are equally effective as long as the appropriate

< )

’ .
individuals are informed and the information on the project flows through the -

3

proper channels. -

’
K4

Both formal and informal relationships are necessary for smooth project
operation. The formal relationships represent the official stance of the

school system regarding project participation; while the informal relation-

ships with gquidance cqunselors, cooperative—-education coordinators and other

sectors of the school staff are more important for day-to~day activities.
Another conéideration in establishing linkages concerns the importance

of timing and long-range planning. The school calendar year is generaliy~a

crowded one with many activities scheduled well in advance. Therefore in any

»

must be given to the school system's need ‘for sufficient notice of up-coming

activities and planning time. . .

of paramodnt importance in establishing linkages with schools is their
ability to piovide the project with apprentices. For example, it may be

unwise to devote extensive amounts of time t6 working with a school whose
<

em!ﬁﬁsié is on college preparation. It is unlikely that such efforts would -

<

3 . -~
yield a significant number-of apprentices. On the other hand, time spent in

i

"linking with, say, a vocational high school is time well invested as there
\ .

- -

4
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is advisable to devote some time to maintaining these relationships.

is a high probability of achieving a substantial number of apprentice

- N ’
registrations. '

-

A final consideration is the compatibility between the project and the
-

-

school's policy regarding student employment.s When the objectibes'anq opera-

-

tions of the individual school's programs and their policy on work release

o

time forlstudents can correspond to the éoals of the apprentigeship-séhool~
linkage project, there is considerable potential for successful pﬁ?ject
implementation.

Once a 'linkage has been established between the project and schools it
. - 4

The -

following are suggestions for "linkage maintenance:" . .

e Maintain clear and open lines of communication with school sta@f;
e Share infoémation on students proqress with ssrents, teachers and
other appropriate individuals;

e Meet periodically with school personnel and relevant association
L groups; and o )

.
-

'@ Establish.a primary contact within the school who will keep project
. staff informed of school happenings.

&

In summary, there does not seem to be a common organ%;ationai scheme for

However, the two HWost important points

-

establishing linkages with scheols.

to remember are: ,

>
®

3 ) -

Be aware of the-school system's rules of protocol; and

@ Be sensitive to their concerns regarding timing and long=-range
planning.

w AR, Incorporoted
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3.5 STUDENT RECRUITMENT s

-

>

There is varying opinion among demonstration prqject operators concern=-

ing whether employers or appréntices should be recruited first.ﬁilt appears

N . '../ SV N .
that there are two basic approaches which project opegrators informally refer

to as the "rifle approach" and‘the "shotgun approach."” The first method

+

involves recruiting a qualified student apprentice first, and then generating
i
a gpecific job slot for that candidate. With the second methggﬁﬁjob slots

W &

are generated first and apprentices a¥e then matched to interview for and

£i11 the positions generated. Arguments can .be made in support of either

- 4 ¥

W~ . &

A

approach; however, the choice of either method is a decision for project

[} - .~

operators to make in light of the information presented here. LRegardless of

" the approach that is selected, remember that individual contacts with stu-~

b

dents and emplo§e rs are most effective, particularly when their respective |

employment and training needs are met. Both student recruitment and job

¢

déve%opment are activities which occur simultaneously during project opera—

tion; however, for the purpose of organizing this guide, job development

. " s, 0,
,‘n

activities will be discussed in a separate section.
N

.

&

Recruiting students involvgs piquing the intgrest of young men and women

—_—
in the idea of apprenticeship. While the advantages of apprentdceship have
,ﬁ"“-;

-

been iisted\elsewhere in this guide,xg%me of ‘the highlights are that, it:

e Provides students withan opportunity to earn an income while com=
pleting their secondary school education; «
e Provides students with an opportunity for career advancement; and

4 ° ' . v .

e Provides students with the opportunity to achieve a measure of”
econdmic security in economically unstable times. -
E . 4
. . > &
A T R 34 ' - o
 d o - : ; \CSR, Incorporated.-=.

e
PR A

R




- Py

- : [>%
. o |
. ' . )
A As is true with employers the .most effective methods of recruiting sig:j

dents are those whhﬁ?involve personal contacts. Recruitment methods include

Ehe following: 3. “

e Making formal presentations in classes followed.iy a one-on-one
interview session aith interesteg students;
€,

e Using counselors or teachers as a referral source for qualified

apprentices; ’
_e Using an apprentice to address prospective apprentices ("peer &
counseling'); ’ 7
. J ‘

e Participating in "career days":;
s
e Use of community-based organizations as refi?ral sources; and'

L

e Addressing students as early as tenth éradé to "plant the seed" of
apprenticeship.
-

v )
One,of these methods warrants: additional consideration and that is the
° ’ \
use of talgchers and counselors as a referral source for qualified appren-
= \
~ { \
) tices. First, teachers and counselors who work with students gn a day-to-day . i
|
|
|

bagis are better able to evaluate students' maturity and ability to handle
( .an apprenticeship. Therefore, these pro§9é%ionals are in a position which
) enables them to provide invaluable ass#stance in pre-screening prospective

apprentices. Second, working :closely with school séaff demonstrates the .
(4

-

project's respect for their judgmeht. This goes};ﬁlong way toward estab-

Project operators strordgly advocate meeting with students as early as

|
\
i
\
|
’ . . LY v
lishing good working relationships with the schools. . . I
|

tenth graée. First, inforfming tenth graders of apprenticeship might givé a

potential drop-out some intentive to cdhplete his/her high school education.

-
- N

- -Second, for students interested in continuing their education beyond high
school, apzrenticeship serves as an alternative to college. "Finally, proviﬁ-'

4

P L ing studemts with early information on oppbrtuniéies for part-time employment i
i ~ 4 L] ’ : -
\.ﬁ . . . . ¢ | "”é
" » ‘ . . Py
. . . - .?‘\;g!\
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- [ - - . >
_J during the senior year enables interested students to plan their curricula

1 »

so that all course requirements can be met, at the same time that a block of

& «
time during the senior school day can be reserved for part-time apprentice-

ship employmeﬁt on a released bime or cooperative education ba515.

V . &

One final not;:@oncerns caution in the seIéction of student apprentices. -

Proj;lt operators should be“careful to select those students who 'demonstrate

. ..a.relatively long-term_interest in and commitment to the apprentice: hipLex-'

8

perience. Those who merely wish to have a part-time job during high school

_and have other long-term intc;ests will not serve the interests of the em-
ployers, the projects, or the schools who collaborate in the implementation

[

“%of the apprenticeship-school linkage concept. _ )

‘3.6 JOB DEVELOPMENT oo :

L >
¥

3,
‘Job deve&ppment is an activity which is as important to project success

-

A

as student recruitment. Job develdpment prmarily involves eliciting a will-

5

ingness, on the part of employers, to accept student apprentices on a part-

time basis and to coopetate with formal procedures required o initiate and

.

. . ) * . N . -
maintain an apprznticeship program. Accomplishing this task involves making

the employer a;are of the'incentivegkfor participating. Thesge are as

- v a
follows: . .
» . o
e Provision of a fyée .referral service; and - .
e An opportunity to'build their owr skilled labor pool by becoming 2
personally responsible for the training of young antrants to the .
. labor market. -

. -
e

. ' y)
+ . The following is a 1ligt of those recruitment methods which have proved

K ° N -

to be effective for project operators. o . :
: 9 . *
. S i
) . E S .
» * 1ﬁ;v, . N .
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Contacting employers who have had apprenticeship programslregistered

* with BAT or SAC but who have registered no apprentices;
‘e Contact with local'bﬁsiness'bf;anizations; . .
e Working with cémmu;ity college placeme;t offices; ,
///: Referrals from ;ocational instructors, counselors and'satisfigd
employers; ° - .
®. ;Cold" calls; _ -
* e Working with the local employment service office; .and
e Contacts with small employers who hav% noé had previous experience

with apprenticeship and whose employees are not represented by a
union. | -

As is t;ue for student recruitment, gaining the coqperation of employers

* 18 facilitated by pefsona} contacts on the.part of projecé staff.- It'péovides

émpléyers with an oppgrtunity to express thgir concerns‘regarding apPrentice-
ship and toﬂ;eéeive an immediite response to their quéstions.' This then

demonstrates the project staff's interest in serving thé needs of employers

« + and brings the project a stgé closer to achieving employer-project linkages.

- T

- T
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4. PROJECT ADMINISTRATION

.
-

The success and continued operation of any project is dependent upon the

way in which it is administered. Policies and procedures must he carefully

laid out so that answers to quesfions will be on hand before the need'arises‘P
Listed below are those areas which demonstration project operators feel are

R .
particularly relevant to the admgnistration of apprenticeship-school linkage

AN

projects:

e Coordination of roles.and responsibilities with registration agency
staff; '

e Monitoring, accountability and control;

. Re;istration activities;

. Staffing issues;

e Single vs. multiple school district involvement;

e State variation in policy and law; and ",

. Rel;ted instruction and transition.

4.1 COORDINATION OF ROLES AND RESPONSIBILITIES WITH

REGISTRATION AGENCY STAFF

s

¥

It is important to ‘give consideration to registration

.

ggéncy responsi=

A

bilities and roles in project administration early on in the implementation

.précess.' This will be especially critical for those projects which are lo-

re

" cated.in states in where BAT and SAC co-exist. When this is the case the

-

&

responsibilitids of these two agencies in relation to the project will vary.
¢ . . ¢ ‘
Therefore, this situation requires clear delineation of responsibilities and

-

L .

n

- . Ll
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v -4

coordination between the two agencies to avoid& ambignity on.the part of
’ o .

' .

project operators regarding the flow of paperwork,'repoiting procedures and

”

the proper channels of decision-making authority. . Due to variations among

.
. . N

projects and their local contexts, thegagiineatioﬂ’of régistration agency

‘responéibilfff must occyr on a project-by-project basis. @

v ’ . - - Y s . 0
Project operators have offered the: following suggested roles for regis='

’

tration agency staff in project operations: ’
B t

e Promote the apprenticeship-schopl link&ée'concepﬁ; . o

*

~ ® Establish guidelines for project operation%
Manage the flow of paperwork for apprentice and apprenticeship pno-
gram registrations:; o

. o 0

e "Monitor project activities:

¢

» . ra //
Provide assistance in s:ijé training, particularly in the use of
registration forms where this is appropriate; . )

n «

Make apgrenticeability determinations:;

¢ Ensure high standards of quality in the registration of new programs;

- y
o

1 - M
e Standardize terms and definitions to ensure consistency of language;
S ;

-
. -

e Follow up on graduating apprentices to ensure continuity of training;

and . - "
® Standardize work processes used in regist%riqg apprenticeship -
programs. €. . s

Communication between project staff and rggistraqion agency staff durfng the

.

'initial‘staQes of implementatioh regult in co@sistehcy in~the exercise

of.décision—makinq authori and increased espénsiveness to problems as they

arise.

- p 1
S 4 - .

v
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4.2 MONITORING,'§CCOUNTABILITY AND CONTROL .

H

_. .

Although apprenticeship-school iinkage'represents the combined efforts

N o

of education and appr:nticeship,.nonitoring, accountability and control of

-

>

apprenticeship-school linkage°pvojects~are issues which are fundamental to

their implementation. The nature of apprenticeship-school dinkage is such

that both educational and apprentf:e;;ip organizations tend to believe they

»
?

"own" the projects.. Educational organizations argue that they "own" the

projects because school staff work closely with project staff to screen and\
select apprentices.

¢

their involvement in the effort that distinguishes apprenticeship-school link~
' 4

Registration agencies also claim ownership because it is

age projects from other work experience programs. In fact, apprenticeship-

school linkage is an equal'partnership between educational and apprenticeship

organizations. In order for the concept to work, neither agency can have

control. Eacn‘group participates equally in an effort to aid the school-to-

, work transition-for youth. - )

~

Int the absence of federal funding, questions concerning monitoring,

A

accounﬁability and contxol of apprenticeship-school linkage projects may

assume even more importance. Consequently, the importance of mabntaining

written policy and procedufes cannot be doveremphasized. These policies and

.

procedures should include guidelines for roies_end responsibilities of the

.project staff and funding agency(ies). As the BAT plays less of a role in
,funding and nonitoring apprenticeship-school linkage projects, their primary

role will shift toward upholding the standards of apprenticeship in partner-

ship with other registratfon agencieg (SAC{S).

¢SR, Incorporoteo__
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In .addition to being accountable to the funding agency(ies), school sys-

tems and registratiom agencies; apprenticeship-school linkage projects also

§

must be accountable to employers and apprentices. . In\their relationships

with employers, project operators have a responsibility to select and screen’

apprentices carefully before recommend%ng them for apprenticeship positions.
. { .

For7appréntibes,"project operators must provide a quality ipprenticeshib
14

experience which will ensure their economic security.
. . .

1

No summary could be more appropriate to this section treating actount-

.

ability than a simple reiteration of varied organizations and inviduals to

-
)

which apprenticeship-school linkage projects are accountable. They include
. 1 ' ) 2
the: : )

Funding ageqcy(ies)r

Local school system(s); g
Registration agency(ies); '
Participeting eméloyers; and -

e DRarticipating:student apprentices
. i ‘ R ‘
only two clear conclusions emerge from consideration of all these aspects of

»
[

]
accountability. First, the specific approach to integrating thes& diverse

constituencies will be compleFely upiqhe to each 13§a1 situation and no clear-

cut rules of pfocedure could ever be set forth in a manual such as phis.

‘ .
~

Second, successfulaimplementation of”.n apprenticeship-echool linkage effort

in any location will require védry high order skills on the part of project
s . *

Al

staff 'in communicating, coordinating and collaborating with the diverse
interest groups\who will be involved with the project. Therefore, in the

absence of specific procedures, this general principle may be‘kept in mind.

=
N
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4.3 REGISTRATIO& ACTIVITIES

- 4

A primary goal of apprenticeship-school linkage projects is the expan-
sion of apprenticeship as a system of training. Bearing this thought in

mind, it is understandable that those activities associated with the regis-

tration of apprentices and apprenticeship programs will be critical areas o%

project operation.
The registration process consists of two basic.steps: |

. @ “Registration with BAT or SAC of the program standards which include
s the work processes, job description and arrangements for related
instruction; and ) { .

e Completion of the apprentice agreement between the employer and the s .
student apprentice.

These processes vary in complexity according to the procedures which are

o

established by the project and the registration agency. In any case, the s °
fegistration process requires accuracy, close coordination with.the regis- - e

tration agency and attention to detail. ) .

[N j
. ¢ .-

The complexity of the registration process (i.e. the number of steps
involved) is influenced by the variation in roles assumed by.the project

staff and the registration agency, afid whether or not the project is !Jc:ated . .

s

in a BAT or SAC state. Therefore, one of the first stéps‘iﬁvolved in estab- N

L \ .

lishing project registration processes is to determine the roles which the
) ] Ly

project staff and the registration agency staff will play in these activities. o

N In those instances in which project staff completed the registration

.

paperwork, some problems were initially encountered by the demonstration
projecés until staff became more familiar witﬁ the papexwdrk details. of . . <

< ‘ - !
apprentice and apprenticeship program registration. These problems wer® ;

resolvedAby'close supervisionband training by registration agency staff.

P o2
- . 7,

_ a2 " . . ‘
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All registration paperwork must flow to the registration agency office

for approval. The number of steps involved in this process is determined by

" whether the.state in which the project is located has a SAC. If the project'

is located in a SAC state, registration applications are formally.apprpvéd

. . . L]
or disapproved by the SAC. This means that the registration paperwork flows *

through.both the state BAT office for review and the SAC office for approval.

o L »
Por those projects in states wherg there is no SAC, the paperwork management

. -

.

and actions on applicatlons are implemented directly through the BAT system.

/
In those instances in which the BAT handled registration activities directly,

fewer problems were encountered than situations ®n which the registration

. . . N ‘
4 agency was a SAC. / "/,-\;) - . , -

s

o

-

*
s

In addition to the flow of paperwork involved in the registration pro- °.

cess,othe following factors also warrant consideraton:»
H . . ' R ‘o . ) "f
e Standardize terms/definitions. Inconsistency in language usage .among
project staff and registrat¢on agency staff can cause registration
errors; . ot J N
. °% ’ s »
e Seek registration agency input to insure uniformity, in work -
- processes; and 3 -~ .
—"& Work processes which are customized to -employer specifications
should, to the fullest extent. possibie, incorporate methgds which
are common to compqxable train&ng proqtams.

¢ - * .

Cammunication between the project and registratidn agency, and coordination

~ & H & .
in the management. ¢f paperwork details will help tq ensure that a rather com-
N . ot . » ' ‘ !
. A o-
plicated undetaking flows as smoothly as possible. & : )
4.4 STAFFING ISSUES : oc. .
s " [ Y *
S 5 . + 'q .. L ©

¢ -
»
v
£l «

Staffing issues in  the apprent}ceshibﬂséhool linkage/projects fall into ,

the following areas: seéleetich, training and‘evaluation ' Because projéct

. . °
. . -
. : v

- ~
-
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.

:sponéibility is to ensute that the staff is properly trained.

operation is a function of staff quality, the way in which each of these

three areas is handled will make the difference between a project which is

-~
o

operating in an efficient manner and a project whose progress is hampered by

et 9
staff misunderstandings.
%taff eelecthﬁ\Qas been discussed in a previous section. However, to

summarize the key areas, prg§ject operators are in agreement that the selec-

tion pfocess,should be conlycted by a screening committee. They ¥lso believe

that once the project director\ has been hired, this individual should parti-

cipate in this process. / This is because most project directors tend to work

more effectively with¥a staff they have helped to recruit vs. one which is

o

already "in place" and impoeed upon them. Y .
i

Ideally, candidates for staff positions should have a background which

-

combines previous work expérience, education, administrative skills and a

knowledge of training and apprenticeship. Obviously, no individual is going

.

to have extensive experience iﬁ each of these areas. These.areas, therefore,
’ : {

have been identified to.serve as a guide to help project operators select

those candidates who deﬁg%strate an ability to interact with individgals from

1
-

o

labor,, management and .education-

-’
[

Once the project staff has been hired, the project operator's next re-

©

Démonstration

. ) - e

.ten weeks of project operation for staff training.

praject operators believe that it 1s best to set aside the first eight to

At first glance this may

appear to be a‘considerable améunt of time. ‘' However, it is best to Took _upon
it if an inyestment in the effective operation of the project. Attempt’;g to

”save time by eliminating this process inevitably results in the loss of

44
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valuable time while staff members learn how to pe€rform their jobs torough the

process of trial and error. ‘

While staff bring to the project certain strengths and skills their

N\

training should cover the following areas: . - .,

e. Student recruitment:

e Job development; v e

.

e Interviewing/counseling techniques;
&
e Registration processes (where appropriate):; and E
/ - - ]
/ e Record keeping '

P

\\During this process it would be wise to consider the special training needs

\ .
of the project‘director. He/she may need training in the following areas:

° Staff management/supervision, t .
4 ~ ' -

f -

Budget managé§§§x: gnd o :

o Contract administrationa N e

&

-~

\

Some of the methods and materialsﬁproje operators have uged in staff

, ,
L ..

*training include: V.
'\
3 R N
e Use of the ATR manual; a- «§g fﬁ; ’
C . . & e “
e Accompanying staff on site visits; , P .
e Meetings with BAT/SAC staff: SN ‘ - \\ o
13 } . : g -

]
e Use of the DictionaerQf Occupational Titles, Occupational Handbook,
and Standard Industrial godebook. : .

These mgthods should be part of a planned program of train%ag1~bThe use of a

detailed training odtlide could be particuiarly‘helpful and would ensure

-

that all relevant aspects of project operation axe inclﬁdedvin the tra}ning

\.1,4‘ N PR | -
processe. o . .

’

'{Project operators also recommend building in a probationary period of
three to six months for project staff, followed by a performance‘evalqation
“ i T s

.

- N %‘:Q .
’ o o B ©

: : ' CSR, Incorporated i
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at the end of this time. The probationary period and evaluation serve the

AN

following purposes: (1) It provides project staff with an adequate amount
" * V4

of time to learn and become comfortable with their duties; (2) It is a safe-

guard against maintaining ineffectivggst f;‘13) It allows for an information

exchange between project staff and proj .operators on methods of improving
\ .

v

4
project performance. .

NG
4.5‘ SINGLE VS. MULTIPLE SCHOOL DISTRICTS

-

The involvement of a single school distr!ét rather than multiple school
districts’in an apprenticeship~scho#l linkage project has a major impact on
the ease with whic the project can be impiémented. The purpose of thi}

section will be to highlight those features which are unique to.éjgp’type oni\\

.
operation. - oot ¢

]

—_—

A single school district‘project offers the advantage of smoother (i.e.
less "bureaucratic") program operation. Because they- are less complex than —
the larger, multiple school distridt\projécts, the single 'school district

éroject tends to be less subject to outside interference: These projects

-

also enjoy the cooperatipn'oﬁ\ggre schools withig their district becagse

. .
project staff have more time to develop good working relationships with the
N - \

staff of the schools within the district. -
RA major problem with this approach is that the project may be so closely

& . '

identified with a parﬁicular‘;Ehool district that the project tends to oper-
N _( . ' ’ -
ate within a somewhat closed system. This could impede%)ject operators in

their efforts to serve students in neighboring school districts. A secdnd
. L~

v .
. v

ot
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problem concerns the population of potential student apprentices from which

>

the project may draw. A éfﬁgle school distriét will have a Binite number of

vocational or cooperatiwve education students in the system. This, then, ’ Y,

limits the number of apprenti¢es that prqugt opérators might be able to

- .
Ve T -~
s

recruit. - - : . T s

‘ ~

Projects in which multiplé school districts participate are not affécted -

.

by any of the aforementioned disadvantages. These projects can recruit from
a larger population and are able to serve more studeé!s. However, projects

which are cooperating with multiple school districts must strike a balance

~

between involvement with each school ‘system and'neutraligg among all of them--~

4

a very tricky undertaking. v . )

e Participation by multiple school districts ih apprenticeship-school

. - ' .

linkage poses two potential problems. 'First,opolicie;.regardihg student work
. . s ‘ - -
release time tend EP vary from one school district to the next. T@ergfore, “

project operators must be prepared to be somewhat flexible in their dealings

—~
~

across school districts while upholding the standards of apprenticeship. ,

-n 4

Second, multiple school district projects are more likely to pose a logiéti—

cal problem in that staff wi;l bg~required,to travel extensively to cover a

< . 7 e

. . A
'fairly large territory. Unless the prpject is adequately staffed, this could
13 r'd

inhibit the development and maintenance of project-school relations:

An effective strategy for the first yeaﬂ of'broject implementat}on may. -

ws

be to start the project .on ‘a small sEale. bThis would allow project operators
time to work out any start-up and staffing problems. Assuming that all goes
-~ ' )

well in the first year, project 0perators might then expand project opega~

- N b [

tions to a larger scale. . D

v . . . ‘ \

— _ CSR, Incorporated |
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4.6 STATE VARIATION IN POLICY AND LAW

-

It is.important to be aware of pclicies and laws governing youth and

i

eméloyment as they vary from state to state. The following are of particular

inportance for abprenticeship-school linkage project operators:

{
e Child labor ;aws; ¢

"* e . Insurance coverage of youth under the age .of 18 who are involved in
hazardous occupations; and .

o ;Eoiicy on part-time apprenticeship -
The local BAT or SAC office may be helpful in providing this- information.

4.7 'RELATED INSTRUCTION AND TRANSITION

-

Related instruction is a basic componentvof apprenticeship training, It

calls for a specﬂfic number of hours of classroom ingtrjiction in those sub-

jects which are related to the area in which the rentice is being trained.

/qu apprenticeship-school linkage project operator the. related instruction
g { it e ¢
| e Pt

v . hase . oy i
component, can be a somewhat préblematic,area. Difficulties with this compo~
- o Y

Y

.nent’fﬁﬂhﬂinte three areas: ) o

o Ensuriflg the continuity of the apprenticeship process;
- e
ning which individual or agency is respongible for"’ follow-up\
on apprentices once they have graduated; and ~ -

Py

5
-

° ~Avaiiability of instructional resources.necessary to fulfill the
reldted instruction requirement. .
/- -
The, mbnths between the time an apprentice completes his/her high school

‘e / .

educaticn and' begins related instruction can cause-a sign ficqnt break in the,

appréntice'’s training. It is relatively easy, during this time§ for an

’




[

-

apprentice to "fall between the caacks" unless measures are taken at the out-

set of traifting to ensure the continuity of the training process beyond

secondary school. Therefore, the first step in maintaining the contiﬁu&nty

of the apprentice's training is to inform both the employer-and the éppfen-

LA

tice of the related instruction requirement. It would also be helpful if"

.

projegs operatois provided the apprentices with specific information on when

and where courses were being offerqu‘ This

measure would eliminate any con~
e s

fusion, on the part of employers and apprentices, about the related instruc-

tion requirement and what would be considered acceptable by the registration

&
agency.

. Opinion'varies among project operators as to who could best handle fol-

low=-up @n the apprenticeéguring his/her transiﬁion from hzggfgzgool'through

q

related instruction. There are some project operators who feel thattehis

should be the responsibiltty of the registration agency while others believe

tﬂét’it is a project responsibility. Selection of either option most likely

will depend upon the arrangementé which are worked out between the—p;ojebt

and the local BAT/SAC ©ffice. Either option will be effective as long as

the indf¥idual or agency f?spgnsible for fellow-up maintains close, personal
- . . - \

. contact w#th the apprentices and their employers.

o«

| . . .
- . - ' .
Démbhstration project operators had a variety of methods for hdndling

-

the related instruction componeht with some taking a mq;é, or less, agtive

L
-

. N N . -
-role than others. For example, “some projecg operators felt it was sufficient

3 . o &

- y ’
to-mention that related instruction was a progtram csyéonent while others

. o

worked with local juniof colleges to develop related ‘instruction curricula.

Area colleges and employers as well, varied in their cobperation with the
‘ 7

¢

-

. , ) .
e .
— \ -
- - 49 I3 .\ . . . ‘ *
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s .
related instruction effort. For example, one local college provided finan- 4
cial aid for apprentices taking related instruction courses at_that college; .

»

. _' . N -
some apprenticeship sp%psors paid for apprentices' courses while others

4
¢ . 3
arranged for work release time so that apprentices could attend classes. In )
[ L .- -
other instances vocational classes that apprentices took during high school

L 4 . v
were credited toward the related irfstruction requirement. o

For apprenticeship-school linkage, the related instruction period is a

"test period" for all those who are involved in the apprenticeship process.
N Firgt) the student apprentice is no longer under the watchful eyes of in-

b -

structors and counselors, but is'rdluired to attend after-hours instruction,

‘ so his/her-commitment to the apprenticeship is tested. Second, at this time,

w

’ the student apprentice technically is no lénger a part of the project.

. °
r Therefore, the project staff's commitment, "above and beyond the call of

’ .

‘ . . . -
®dquty,"” to his/her successful completion of apprenticeship is tested. Third,
T many newly registeréd’employers' uﬁdersténding of and adherence to their

responsibilities as sponsors of apprenticeship programs meet their firsgt real

- . [y & §
test in making arrangements for related instructioqaglasses for theig new /
. . .
/

employees. Finally, even the invglvement of régistrhtion agency staff is

tested at this point. If registration agency staff have the same regard for
o . ~
programs and apprentices registered by apprenticeqpipischoof linkage projects

°

as they have for their own pre-existing programs and apprentices, they will -

¢ enforce the :gla%ed'instruction requirement just as vigorously for the "néw"

-
.

'prograﬁs as thei_do for their Xold" progfams. The attr;ﬁion of apprentices

dﬁring tgis transitional period can be decreaaed—with clear delineation of

.. . . - . 4
roles and responsibilities by project and BAT‘staff, an organized strate

_ “for hjandling this process,fand by personal fqglow—up on éﬁch'apprentice.

Q - o L ; <) Incorporated |
EMC L ) :‘5 o~ - ! L ) "
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L ‘5. KEEP IN MIND. . . .
- \

. a. ,,4 . ~ . :
\ [
It was indicated earlier that this guide represents the collective

experiénces of all those invelved in the apprenticeship-school linkage demon-
stration effort: BAT monitors, pfoject directors, and the CSR, Incorporated
rgsearchers. This guide also serves as the vehicle through which the demon-

s;iétion project operators can share their experiences with others who wish

-
-~

to implement ;imilar projects. The following are Sfwords of wisdom" which
¢ ) :
project operators felt others should be aware of when attempting to establish

-

a linkage between education and apprenticeship organizations. While this
&

listing is by no means conclusiGE, it highlights basic management principles

which may help to facilitate’ the smooth flow of project operations under any
v . . - .

.

typ§'5f project sponsorship. o
e Plan before imglehenting.

e Negotiate: contracts carefully at start-up.
Develop a public ‘relations and marketing strategy whicﬁ emphasizes
the simplicity of the apprenticeship-school linkage concept.

Recognize power structures within the community and work within the
system. - .
Be visible within the'community.

0

Develop ‘a system of accountability: ™

.

< %
-- Keep accurate-.records to document project activities: and

-- Establish policites and procedures early in project operations.
( 3

Be aware of the progress of'qpprentices.
o5
. 5, .
Keep communications clear and open wfth schools, employers and the
registration agency. §o
.t s
Work to develop new programs and ugdaﬁe old ones. Innovation’is a -
key to the success of the apprenticesﬁip-SChool linkage concept.

'
n»

.

; .

CSR, Incorporated.
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® Follow the staff management policieé)listed below:

-- Plan staff time carefully:
-- Emphasize a team concept; w
-- Maintain open lines of communication,

. . -

e Use the experiences of others as resourdqf in project development.

e Remember that the long term needs of individuals supersede the every

day routines of project administration.

¥

As a fd}ther aid €0 those who wish to set up apprenticeship-school link-
L

.

¢ age proilects, the following is presented as an implementation checklist.

3

Planning

® Select task force.

e Assess the general receptivity of the local community to the project.

® Assess project climate,

’

e ‘Secure the cooperation of employers and schools {or school systems).
’ ) S <

-

e Determine the scope of project operations.

VY

e Inform appropriate indfviduals and organizations about the project.
| .
e Seek out legal advice.

Start-ug \ . ./

. L} N
e 'Select advisory committeg.

e Develop strategies to promote the concept. -

® Select staff according to pre-determined selection procedures and
begin training. "L

©

e Begin recruitment and job development activitiess

e Establish school linkages. . )

Maintenance '
—————————————— o 4

e Develop a system of accountability.
° Séz policies apd procedures and folLo; them.

52
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Pl N
A % " .

Maintain open communicationsg with registration agency, schools and
staff, ) .

<

Outline staff responsibilities and organize staff time.

f
N

>

Y

e Follow progress of apprentices. -

Evaluation

<

*
of

Look at original project goals.DqIf project performance fell short

goals determine the reason by asking the following:

Was the goal realistic? s
; e

Was the project managed properly?

Were project relations with schools, employers, and regisérationf
agency(ies) handled propegly?

Was the project promoted sufficiently?

Did staff make the most efficient use of their time? °

If the project met or surpassed its goals, examine whether or not
the goals were sufficiently chgllengingm If they were, then deter-
mine what were the most successful strategies and how they might be
further improved. ‘

)

It is important to note that while these basic principles are essential to

. -~ . .
any undertaking, the success of apprenticeship-school linkage stems from the
v » - ) ‘ '
ability of individuals representing diverse organizations to come together

. ' .
in order to resolve mutual concerns regarding the education, employment and

P A -

- ¢

training of-youth. .«

-

»-l
v !

~ )

e
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" 6. ADMINISTRATIVE MODELS

Contractors for the eight demonstration projects fell into four separate

.
e ¢

cdategories. These were as follows: S -
. ‘ - 4
e Projects sponsored by state education agencies which served multiple
school districts; '

2
—

[ Projecis sponsored by post—secSBdary institutiohs which served
multiple school districts;

e Projects spons?red by and serving a single local school system; and

e ’'Projects sponsored by private, non-profit corporations serving N
multiple school districts. ’

Each sponsorship arrangement offers relative advantages and disadvantages for

project implementation. In this section each contractor type along with its

9

strengths .and, weaknesses regardiﬂg achievement of apprenticeship=school link-

age will be described. Th;s section will conclude with a brief summary of

the most iavantéaépus ‘sponsorship arrangement and also will suggest other
#

' contractor types which haye not been previously describea. '

.

¢
3

6.1 STATE EDUCATION AGENCIES

.

N ¢
v L}

Both the New Jersey and Rhode Island demongtration projects were spon--

-
«

sored by their respective State Departments of Education. In the instance
of Rhode Island, howevex, management of the project was subcontracted to a

private, non-profit corporation, the Industry-Education-Labor (IEL) Council

) of Rhode Island.

*in,

[4
Sponsorhip by a state education agency offers the advantage of direct

-

organizational linkages with the schools in the state, but because of their

A

\. .
- 4 ' ) . i' ‘.‘
‘ 54
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autonomy, this does not ensure the individual school district's or school's

1

cooperation in the project. The State Department of Education's participa-

{
tion in the project does imply its approval of the project effort which,

\
therefore, gives the project a "stamp of approval" in the eyes of local

4
N

school administggtors. Such approval may encourage locdl administrators to

“ ¥ .
f

adopt a stance in favor of the project. However, this apprdach is only
viable when the state is perceived by school administrators as being strong

in the area of vocational education. 1In addition, this pariicular arrange-

ment forecloses other sponsorship arrangements within the state.

Experience to date indicates that the state education administrative-

¢

model is a promising approach to projegt sponsorship. The approval of the

state\gaucation department'hakes establishlng linkaées with the schools

easier and helps the project:to:be perceived as a part of the educational

-

structure. . '

\

6.2 POST-SECONDARY INSTITUTIONS

a

The New Orleans and Houston apprenticeship-school linkage projects were
sponsored by vocationaliy oriented community colleges. Thefﬁoﬁgton project
was imQ}emented’§y a cdollege which operated as a part ofr the Houston Indepen~
den£ School District. The college which séonéored the New Orle;ns’projeéﬁ,
Delgado College, had nb formal ties with any of‘the area's school systems,
but had a history of training in the skilled trades. These two projects élso
shared features in common with thé Nashville;project which was sponsored by’a

[

private non-profit corporation. All three were sponsored by non-state educa=-

~ ’

tional agencies while serving multiple local school districts.

_CSR, Inco;poroted_";
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This contractual arrangement appears to represent'a risky approach to

project sponsorship. Any-attempt by a non-state educational agency to serve

[

multiple school districts calls for previous involvement with each of the ,

x

'particip%ting school Histricts while at the same time maintaining neutrality
among afl‘of them. It appears that this approach to sponsorship involves an
element of risk: one project ontdistanced all the others in performance; one

was cancelled after its first yvear of operation; and the third was a lack-}

-~

luster performer. To date there is not enough evidence to warrant support or
" discontinuation of this arrangement. Thns, careful consideration should be

given to both the strengths and weaknesses of local post-secondary institu-

tions to implement linkages and‘maintain collaborative arrangements among the

— > - = -
diverse constituences involved in apprenticeship.

6.3 SINGBE SCHOOL SYSTEM

# .

The Cleveland and Des Moihes apprenticeship:school linkage projects are
both examples of projects which were Sponsored by a .single local school dis-

trict and which served only those schools within the district. Both proj-

.
-

~
, €cts, for the most part limited their areas of operation to their. respective

f’\

city bOundaries although Cleveland expanded its service area to include gsme

of 'the surrounding counties during the latter months of the demonstration

’
——

phase. ;

-~

This relatively conservative approach to project sponsorghip offers the

assurance of cooperation from the schools within the sponsoring district.

One disadvantdge‘of'this particular model is.that it generally excludes other

56
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a

%o

|

SBcal education agencies from project participation. The projects sponsored

a N s
- unger this type of a®rangement tend to be consistent performers--not dramat-
v LI ’ N ’ '

ically high but not disappointingly low. A O
7/ N ’ - +

! Al

6 .
6.4 "PRIVATE, NON-PROFIT CORPORATIONS T : ,

‘ “ ¢

/

’

‘The demonstratien‘projects which operated under this sponsorship afrange-

<&

ment included Nashville and .Rockford which were Sponsored respectively by the

Greater Nashville Community Committee, Inc. (GNCCi) and the Rockford Area

.

i Vocational Corporation (BAVCﬂCorﬁ). Both the GNCCI and the RAVC were formed

-

¢ o
for the express purpose of managing the reSpective demonstratdion projects. -

°

2

Unlike the GNCCI which had no organizational linkages with schools in uﬁe

Nashville area, the Rockford sponsor established a primary linkage &iﬁh the

o

Rockford Area Vocational Center, an area vocationdl centeér which is owned aﬁq

Vs ' ’ 4 \

operated by the Rockford School District #205 and which also serves a few

»

students frnm the five counties which surround ~the cit During its first

Al

° - >

two §ears of operatioh,:the project drgw its stu&%nt apprentices exclusively
o .

a
° %

from this center and, -therefore, had a strong de facto indirect link with

v
»

the Rockford School District since almost all the st%ients at the vocatiQnal B

center come from this district. .
q

The information which is cufrently available indicates that the private,
non-profit corporation.provides a weak sponsorship arrangement, particularly
in the absence of demonstration funding. Local in@ependent"organizations

which sponsor apprenticeship-school linkage projects have no natural ties
# . -

with educational‘organizationh. Therefdre: these projects have less assur-

-

ance-of cooperation from the schools. Research evidence does indicate that
-] ® » '

-
-

. .
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- o . /

the private, non-profit, sponsors did have the*strongest links:with employefs.
‘ . . v

However, the independencé and the stronger ties with employers provided by

*
»

this type of sponsor are purchased between schools and organizations oriented

. . [

- N

to apprenticeship--a basic objective of the/demongtration projects. This
suggests that sponsorship by a private, non-profit corporation involves
inherent disadvantages which cannot readily be countefbalanced.by ;he advan-

tages of this sponsorship arrangement.

' \ N
4 /
N .
. .

6.5 ALTERNATIVE ADMINISTRATIVE MODELS - s 7

¢ - e
¢ . . i // 1§ -
Each of the demonstration projects has operated wit@,the benefit of’
. I L4

I3

federal fundiﬁg. However, with the discontinuation of federal funding, cur-

rent and prospective project operators must explore alternative fundihg/

———
-

sponsorship arrangements. <« .

A numbei of apprenticeship—school'linkage projects have already been

developed and are currentfy operating without federal jfunds. According to
the most recent informatiom available, these sponsors include:

W

State departments of education;

State departments of labor;

. t
i '

v
e Ilocal school districts; and education agencies; ghd

'; iocél CEfA QFime sponsors.

Experience to date indicates that in the absegcé of federal funding, sponsor-
ship at the statenlevel‘offers considerable promise. 1In fact! dual sponsor-

ship by i\state department of Yabor and a ‘state department of education also

is possible and would seem to offer a very effective arrangement. This

~
[

.
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. L
approach could enhance cooperation between’ﬁpprenticeship and education aéén-

4 .

cies. It could provide project operators with free access fo both organiza-
. ¢
tions and, at the same time, it could help to reduce the;gspblem of -atttempts

on the part-of a single agency to contvol the project. Sponsorship by‘iocdl

school districts also appears to offer considerable promise.

<

The information presented here is not intended to, advocate use of one

approach over another. For example, combinations of the admihistrative

N )
models also are possible, e.g., state sponsorship of programs in key local
school districts or cooperative arrangements between local school districts
. b
i

and area community colleges.

\ oS

The number of.sponéorship arrangemen%s is

- .
limited only by the project pperators' resourcefulness and creativity. The
models presented here merely serve as guidelines or avenues which prospective

(% .

project operators might wish to explore as they, plan their projects.

13

-~
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CLEVELAND APPRENTICESHI_P.—SCHDOL LINKAGE PROJECT _ .
CLEVELAND, CHIO '

-

. The fﬂeveland demonstration proyect iilustrated the single school dis-
trict administrative model- It began operating in Sept r 1977 under the
sponsorship of “the Cleveland City Public School DistriW® and was staffed by
a project manager, three progect coordinators and one secretary. As of June
1981, the project registered '593 apprentices and 289 apprenticeship programs.

About 320 employers,participated with the Cleveland prOJect. - . -l

The Cleveland project operated out of the william D. Howell Facilities .
and emphasized placement in non-union trades- Consequently, most apprentice
were placed in machine, automotive and printing trades, among others- The ?
recent development of Child Care and Nursing Assistant, apprenticeships en-
tailed instruction at local- colleges and universities with the awarding of
an earned Associate.Degree upon compleabon of the apprenticeship term. ¢ Lt

~ . 7 + .

Apprentices were recruited roject coordirators who were assigned to
specific are About 35 percent®lof the student apprentice placements were
with minoz{tzsstudents. Coordinators worked closely with Trade and, ‘Indus- \
trial (T&I) ingtructors to select those students who were best qualified to
participate 4in thﬁiprOJect. This close working relationship bBetween the
project staff and T&I ihstructors came about as a regult of state policy on

reimbursement for vocational education programs and the school system's

7

strong support of the apprenticeship school-linkage concept.

&

. In addition to éheir recruitment responsibilities, coordinators also
made initial contacts with employers and assessed their apprenticeship pro~
gram potentfal. The final tegistration of apprentices and apprenticeship
programs took Jplace at the Ohio State Apprenticeship Council (SAC) followiig
the local Bureau of Apprenticeship,and Training's (BAT) contact with inter-

ested employers. Strategies used to promote the project. included personal v
contacts with local uniong; publication and distribufion of brochures which
explained the project; presentations to community organizations, and produc-
tion of a taped interview with the project manager which was played over a
local radio station, . i
. . : * q-. . ° »
During the 1979-1980 school yéar 'the Cleveland demonstration project
expanded its base of operation into Cuyahoga, LaRe, Lorain and Medina Coun-
ties. Sixteen school districts were actively involved in the program. While "
the long term impacts of this expansion were not determined, it did appear
that support for the apprgnticeship-school linkage concept was growing in the
Cleveland area. The State Department oé;Vocational'Education supported four
additional in~-school apprenticeship projects’;hroughout chio, which provided °
further evidencp of the state's endorsement of the concept. .
» N N C »
_Project Manager: BAT Monitor: .
Mr. Ignatius A. Mancuso Mr. James E. White - g
c/o William D. Howell Facilities USDL/BAT--Room 720 : . N
., 4016 Woodbine Avenue . Plaza 9 Building ‘. °
Cleveland, OH 44113 55 Erieview Plaza ' .
(216) 631-5345 Cleveland, OB 44114 ‘ '
(216) 522-3823 7
. ¢ ~ ‘ < \
r . ° -~ "

62

4

©p




| - |

S e
¢

s
A

L}

_ which succeéded in establishing a linkage with a construction industry JATC.

Y T
~ . .
<~
’, . * -
¥ . .
LY
~- - 4 i
- - ‘.

\\ . HOUSTON APPRENTICESHIP-SCHOOL .LINKAGE PROJECT

h Pe)

. HOUSTON, TEXAS .
. The Houston-Apprenticeship—School Linkage Project was one of the two

th

demonstrations which was sponsored by a .post-secondaryainstitution‘which
served multiple school districts. The project operated during-the 1977-78
school year and was spéhsored by Houston Community College. Independent
school districts located in Houston, Pasadena and Galena Park participated
in this effort and were regarded as separate administrative units. . .

f "

The project was Staffed by 11 individuals, including a project director;
an assistent projéct director/senior counseling specialist; 5 counselors; and

4 secretaries. Project counselors and three secretaries were assigned to

“each of the three school districts while the remaining staff members were ’ ’

agssigned to the project's central office at Houston Community ‘College. . L

The autonomy of the three school districts in relation to Houston Com-
munity College was a unique feature of the project. Each school .district .
selected the staff mempers for the positions assigned to that district and,
had- Supervisory authority over these individuals. The central office at .
Houston Cgmmunity College functioned in a coordinative rather than dn advi-
sory capacity. -

» -t £

During its year of operation thelﬂouston project registéred 111 appren-~ ¢
tices, 54 percent of whom were members of minority groups, and 39, apprentice:
shig'programs Thirty—-seven percent of the apprentices were employed in con-
‘struction trades such.as electrician, carpenter, plumber,®painter and build-
ing maintenance mechanic. On the whole, employers fell into three ,groups:

. the .Maintenance Divisdon of the Houston Independent $chool District the
Houston Joint Apprenticeship and Training Committee (JATC) for the Eleéctrical
Contracting Industry, and other small businesses with each‘group employing 36
percent, 17 percent and 47 percent, respectively.

~
- 7

\ The project's involvement with the Maintenance Division of the Houston
School District and the Houston Electrical JATC.was a significant feature of °

" the., project. First, the Maintenance Division oyed 50 percent of the ap-
prentices from the Houston School District. Second, the project's relation-
ship with the JATC was unique because of the Department of Labor's prohibi- -
. tion against linkages with the construction™trades and because.of the JATC's
enthusiasm for the apprenticeship-school linkage concept.’ .

During its year of operation the p ct distinguished itself in geveral .
ways. , First, the project met a cant proportion of its apprentice reg-
____.iéﬁ;ation_qoaxf [ pr8ject’ enrolled a high percentage of minority-

apprentices. Finally, the Hguston project was the only project of its kind
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NASHVILLE APPRENTICESHIP-SCHOOL LINKAGE PROJECT - '
¢ * NASHVILLE, TENNESSEE -
- ’

» The Nashville demonstration project began operating in September 1977

1ﬁunder the,sponsorship of the Greater Nashville Community Committee, Inc.

>

(GNCCI), The GNCCI was established solely to sponser the project, and
tnereby.made tHis demonstration one "of theé two projects which was: adminis-
tered by a'private, non-profit ¢orporation. Its staff consisted of a project
director, four coordinators and,one secretary.
The Nashville demonstration served Davidson, Sumner and Robertson Coun-
ties, each county presenting the project with diverse educational settings

. ° and administ¥ative coéntexts within which it had to operate. The Metro School’

System in Davidson County, for example, required project operators to work
within the existing cooperative education programs in the secondary schools.
Ingluded among the three partiCipating schools in Sumner County was an area
vocational center which referred students from its three feeder high schools.
Robertson County's four high ‘schools fed students into an area vocational
center. . The center, in turn, allowed students to participate in the ﬁroject
on a released time basis and thereby gave them an opportunity to receive
training wig the  vehicle of apprenticeship.

The project's developmental abproach emphasized the individual initia-

- tive of each staff ofember. For ‘example, coordinators exercised @3 good deal
of autonomy in contacting individual employers; and, as with employers, con-
tacts with schools and students were made on an individual basis. Assisting
em@loyers with the arrangements for related instruction was left to the dis-
cretion of the individual coordinators. Consequently, obtaining the coopera«
tion of relevant organizations and individuals was a function of the personal
relationships established by the coordinators.

Using this strategyéthe project, as of June 1981, had registered 270
apprentices and 156 apprentiteship programs. . Most of the apprentices were
employed in metal-working, mill cabinet, mechapnical and other trades, as the
project emphasized job’ development in apprenticeable occupations outside the
cconstruction trades.

| .
Since beginning operation in 1977, the NYashville project benefitted a
r of organizations and individuals. Schools were able to offer a’ “high,
Qﬁ%ality work experience situation to their students. Bmployers had a xeferral
source for promising zandidates, based on the assessment of vocational instruc-,
tors. Students benefitted by receiving a substantial _wage and meaningful work
.experience while completing their eduaation. The National Apprenticeship
Program benefitted by the addition of new programs and apprentices.

Project'Director: - e BAT Monitor:
Mr. Robert A. Grimm . Mr. I. Joseph De Matteo
Greater Nashville Community USDL/BAT--Suite 406
-Committee, Inc. . - 1720 West BEnd Avenue .
500 Interstate ‘Blvd. South Nashville, TN 37203 ,
P.O. Box 111139 - (615) 251-5405 -
Nashville, TN 37211 - F/
. . . -
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NEW ORLEANS APPRENTICESHIP-SCHOOL LINKAGE PROJECT
} NEW ORLEANS, LOUISIANA
N - .
The New: Orleans Kpprentiéeship-Schqol Linkage Proj began operating in
September 1977 and served 68 schools within a 5-paris (county) area—which
encompassed'Jefferson, St. Bernard, St. Tammany, Orleans and ‘Plaquemines-Par-

. ishes. The project was sponsored by Delgado College, which was a community-
* technical state college located in Orleans Parish. The project was one of

two demonstrations which was sponsored by a local post-secondary institution
which served multiple school systems. + Its staff consisted of a project dir-
ector, four project coordinators and secretarial and clerical support staff.

Total apprentice and apprenticeship program régistrations as of Jure
1981 were 922 student apprentices and 374 apprenticeship programs. While no
efforts were made to target special groups, the project was successful in
registering approximately 29 percent female and 32 percent minority appren-
tices since 1977. .

, i

Organized labor was supportive of the projectbbut on the whole maintained

an' inactive role with regard to the project's operations. Most placemegts

‘were, by design, with non-union firms and in non-construction trades. -Inden-~"

tures typically were in traditionally apprenticeable occupations, with the
largest number of registrations occurring in automobile, service, machine and
maintenance occupations. . N

Project coordinators, undér the supervision of the project director,
handled the paperwork necessary for apprentice and program registration. .
Apprenticeship agreements were forwarded to the local office of the Bureaid of,
Apprenticeship and Training (BAT). The BAT then forwarded the applicdtions
to the Louisiana State Apprenticeship Committee (SAC) for apprentice and pro~

_gram registration. : ~

Coordinetérs were assigned to specific parisnes for job development/
recruitment purposes. ~ They stressed personal contacts- with employers and
school personnel as the most effective developmental strategy although they

.
-

used mass mailing of project brochures to local employers as a job develop-

ment technique. Coond.pators also used brochures to recruit students. How-
ever, use of the brochure was more selective as they were distributed to
students through cooperative education coordinators and school counselors.

Project staff and cooperativeoeducation staff also worked closely
together by exchanging information on apprenticeable and non-apprenticeable
job slots. For example, project staff informed school personnel of employers _
who ‘had non-apprenticeable positions available and school personnel inform
project staff of newly developed slots which might*have been apprenticeable.
Their mutual sharing of information benefitted both groups by increasing the
number “of . potential job placements for both project participants and coopera= '
tive- education students. P

-

°

Since its inception in 1977, the New Orleans project did mych to demon=-
strate the viability and success of the apprenticeship-school linkage concept.

-

-/
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. : »
The project exceeded the number of apprentiﬂ%ship registrations established
i’ as a goal in its original contract. There were more apprenticeable job slots

available than project staff could f£ill with student apprentices. Employers
expressed sdtisfaction with both student apprentices and project operations.
- Good working relationships were established between the project staff and
local school system personnel. ‘This evidence suggested that the in-school .
‘apprenticeship concept was highly successful in the New Orleans area.

rojéct Director: BAT Monitor.:
Ms. Jackie Bra;nls Mr. Norwood Jatho, -Jr.
School—tOPWork‘Llnkage Project USDL/BAT;-Roqm 6l8 °
Delgado College, City Park Campus, ' F. Edward Herbert Bldg.
+ I\ 615 City Park Avenue x 500 South Street
Building No. 33 New Orleans, LA 70130
« Yew Orleans, LA 70119 - (504) 5896103 " . .
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DES MOINES APPRENTICESﬁIP-SCHOOL LINKAGE PROJECT
" DES. MOINES, IOWA Y
.

The Des Molnes demonstration was an example of a project which was
sponsored by and which served a single local sthool system. This project,
initiated in September of 1978, was sponsored by the Des Moines Independent
Community School District and served the six public senior_higﬂ schools in
the City of Des Moines. One of the six, Des Moines Tébhnical High School,
was mandated specifically to administer Trade and Industrial cooperative edu-
cation. A preliminary agreement stipulated that the project's initial 50
placements would be identified through Des Moines Tech. However, in reality,
75 percent of the placements to date involved students from .other schools in
the Des Moines school district. : ‘

The Des Moines project operated with a single staff position, that of
project coordinator. The cooxdinator was respdnsible for all program activi-
ties, including public relations, student recruitment, and.job development.
Students were recruited through dissemination of brochures to high school
counselors and Industrial Education instructors; presentdtions to Industrial
Education classes; and referrals by instructors and coungelors. Employers '
were recruited based on the interests of student apprentices. The coordina~-
tor identified employers in the appropriate industry, often through use of
the telephone directory, and made a personal visit to determine whether the
employer was interested in employing a student apprentice. Othe? developmen-
tal strategies included contacts with the Des Moines Chamber of Commerce and
the Iowa Association of Manufacturers, and, in addition, the use of a profes-
siomal slide/tape presentation. As of June 1981, the project registered 74

+ apprentices and 84 apprenticeship programs in traditional areas such as auto

mechanic, carpenter/maintenance, web-press operator, cabinet maken, com-
positer/printer and others. ) ‘ .

Part of the impetus for the development'of the.Des Moines Project.came
from the experience and interest of the Bureau of Apprentlgeship arnd Training .
(BAT) monitor, and, to date,.the project's relationship with BAT has been a -
good one. BAT provided the project with technical assistance in facilitating
registration, in facilitating meetings with employers or unions and in pro-
,ﬁoting the apprenticeship concept within the sghool district. A three~ ‘to
four-week turnaround time was typical in the BAT registration process. 4
The Des Moines projec% appeared to be very sound in terms of school dis-
trict, student and egplcyer support . TQe project recently redched an agree-
ment with the Machinists' Onion which called for the union to waive certain
starting wage rate provisions for student apprentices. This agreement facil=-
itated placément gf’gpprentices in union shops and, in turn, encouraged the-
_apprenticeship concept. ¥ - ' .

-
’

o * ! . .
Project Director: ) ~ Project Monitor:
Mr. David L. Billings . " Mr. Carl K, Heninger ’
1800 Grand Avenue . o . USDL/BAT - :
Des Moines School District 637 Federal Bldg. - ’ A .
Des Moines, IA 50307 210 Walnut Street : .
(515) 284-7888 : ' Des Moines, IA 50309 - X
’ ) (515) 284~4690 ' _ A
Bad : . . s «
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.state.

with those who were already participating in the co-op program.

- 321 apprenticeship programs with the BAT. Apprenticeship occupations in=

'shig programs: This relationship extended tp staff of the New Jersey proj—

lschool personnel and the responsible coordinator. WNew Jersey's heavy indus- ' .

, linkage concept in the area. -

NEW JERSEY APPRENTICESHIP-SCHOOL LINKAGE PROJECT
NEW JERSEY, STATEWIDE

The New Jersey demonstration project was an example.of‘a project which
was administered by a State education department and which served multiple
local school systems statewide. The project, which was initiated in Septem- ~
ber 1978, was sponsored by the New Jersey Department of Education, Division
of Vocational Education and Career Preparation. The scope of the project was
limited to those secondary schools with cooperative education programs. How-
ever, schools meeting’ this criterion were available in every county in the

- ‘ ’

The New Jersey project staff consisted of a project coordinator and a
secretary. Apprenticeship information and cafeer development were:provided
by the State Bureau of Oc&upational Programs and project staff through the .
co-op and apprentice coordinators. Student recruitment, ‘orientation and
selection were also a reéponsibility of co—-op coordinators and the apprentice-
coordinators. In participating vo-tech schools, vocational counselors also
participated in recruitment and selection activities. The project coordina-
tor's activities focused on disseminating information to school personnel,

school administrators, counselors and others and on encouraging participation
by eligibie schools. ‘Employers were recruited primarily through contacts

]

As of June 1981, the project had registered 522 student apprentices and °

cluded machinist, auto: mechanic, tool and die maker, carpenter, electrician
and plumber, among others. - '

. New Jersey historically had a good relationship ‘betwe the state BAT
offlce and the vocational education system, which allowed’for the use of com-
mon forms and joint responsibility for the establishment of new apprentice- :

ect._ Either BAT or the approbriate persdnnel in the educational network
genernted the paperwork needed for approval and registration of an appren-
ticeship-program, In general, the paperwork was developed by the co-op or 7
apprentice coordinators. A system was devgloped jointly by BAT and the Newx J
Jersey project wbereby gil registration backages were submitted’ to BAT
through the project to ensure that all application packages were complete
when they were suhmitted. ' ) '
- Linkages between schools and industry inéhew Jersey were excellent.
Moreover, the co-op program was well accepted throughout the State. Qnce an
apprenticeship slot was developed, there appeared to be a universal appreci-
ation of the concept by the student apprentice, the employer-supervisor,

trialization, with industry s concomitant d&dand for skilled craftspersoms,
was indicative of the potdhtial for expansion of the apprenticeship—school

X _ | : ' (SR, Intorporated |
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Project Direcifor:

Ms. Patricia Peacock

NJ State Dept. of Education
Div. of Vocational Education
P.O. Box 2019 .

225 West State Street
Trenton, NJ 08625

(609) 292-6565

~nT

BAT Monitor:

Mr. Mark S. Saiff
USDL/BAT-~-Room 14
96 Bayard Street

New Brunswick, NJ
(201) 247-1421

08901
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RHODE ISLAND APPRENTICESHIP-SCHOOL LINKAGE PROJECT Lo i
RHODE ISLAND, STATEWIDE

The Rhode Island apprenticeship- ool linkage project illustrated the
administrative model of a statewide project serving multiple local school
systems. The project was sponsored by the Rhode Island Department of Educa-
tion, Bureau of Vocational-Technical Education, through a subcontract to the
Industry-Education-Labor (IEL) Council, & non-profit corporation. The proj-
ect, which wds initially funded in September 1978, was designed to Rromote,
develop and expand apprenticeship-school linkages throughout Rhode Island's
five counties. The 67 high schools and 9 vocational centers in the state all
were considered eligible for participation.

Rhode Island had a history of industry, labor and education collabora-
tion in the area of apprenticeship. This collaboration was stimulated by the

“State's Bureau of Vocational-Technical Education and exemplified by the IEL

Council. Organized labor was supportive of both apprenticeship and voca-
tional education.

The project staff of seven included the project directbr, a project co-
ordinator, three projeét specialists, and two secretaries. Strategies devel-
oped to recruit employers and students included assignment of pro;ect staff
to geographic areas; organizatdon of speaking assignments at service clubs,
trade associations and educational associations;. development of a flier for
employers soliciting permission for visits by co-op coordinators and project
staff; and development of a flier for dissemination’among high school juniors
and seniors. Project staff involved co-op coordinators in the high schools

and vocational-technical schools, and alternatively, guidance coupselors in
student recruitment and referral efforts. .

All industries and occupations, with the exception of the building
trades, were included in the program e¢oncept. Emphasis was placed on health
and energy related odcupations and, in addition, on development of appren-—
ticeships In non-traditional occupations approved and registered by BAT, such
as ahimal health technician, carbide toolmaker, carpenter-marine joiner, com-
mercial art technician, dommercial fisher and legal secf@tary. Apprentices
were also registered in traditional apprenticeship areas, such as auto me-
chanic, printer, machinist and auto body repairer. 1In all, 374 apprentices
and 84 apprenticeship programs were registered'through-tge Rhode Island
project 'seefforts by June 1981. . - -

o~

The registration of apprentices and abprenticeship programs required
approval by ‘both BAT and the Rhode Island SAC. In addition, these agencies
provided technical assistance in reviewing work processes and schedules, in

, forms submission and in development of promotional materials.

The Rhode Island project’ was successful in establ%shing linkages between
schools and industry. Reactions of school persofnel, employers and student
apprentices to the apprenticeship-school linkage concept appeared to be
positive. .

t, "__CSR, Incorporated
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Project Director:

Dr. Frank M. Santoro
Roger Williams Building
Room 222-B .

22 Hayes Street .
Providence, RI 02908
5401‘) 277-2691

/

3

’

BAT Monitor:

28 e
Mr. James E, MacGlaflin

USDL/BAT

Federal Bu%lding .
100 Hartford Avenue
Providence, RI 02909
(401) 528-4328
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ROCKFORD APPRENTICESHIP-SCHOOL LINKAGE PROJECT
- ' ROCKFORD, ILLINOIS - ’ .
§ + The Rockford demonstration project illustrated the-administrative model
of an independent non-profit corporation. It was initiated in October 1978,
under the auspices of the Rockford Area Vocational Corporation (RaV Corp.),
a non-profit corporation created solely to administer this project. The A
Rockfordtproject was located in the City of Rockford, and, during its first
| 2 years of operation, the majority ¢f its students were tecruited from the
Rockford Area Vocational Center. This center was the only area vocational
center in the Illinois counties, of Winnebago, Boone, Dekalb, Ogle and McHenry. .
Thus, the Rockford project served a 5=county area involving 22 other schools.
However, almost all students in the area vocational’ center were from the Rock-,
ford school. district. Thereford, the initial recruiting mechanism through
the area vocational center represented a de facto restriction of recruiting
to the Rockford’ school district. During its last year of operation, the RAV
- Corp. dropped its special relationship with the area vocational center and
made direct contact with high schoo\s in all the major school districts in
the Rockford area. .

’ '

o

The Rockford'apprenticeship-school linkage project staff initiaiiy
included the project director, a full-time assistant director, two half-time
coordinators (who were instructors at the RAVC) and a secretary. »Staffing
was modified later when the project broadened its bage of ‘student recruit-
ment. The RQckford project utilized both a direct and indirect approach\to
student recruitment. The’ pfoject coordinators recruited directly by visiting
appropriate schools and classes to talk with juniors and seniors and to iden-
tify stbdents who might be interested in apprenticeship. Indirect recruit-
ment involved Diversified Occusations coordindtors in the area's comprehen-
sive high schools, who sometimes made inquiries about apprenticeship posi-
tions for their students. In some cases, employers also identified potential
student apprentices. .
. -

The strategy for recruiting employers was. based on the one-to~one con—
X tacts of pro;ect staff who had substantial personal relationships with pri-
vate sector employers.. In addition, “employers were recruited through use of-
form letters to businesses that ran "Help Wanted" advertisements in the local
newspaper. These letters described the apprenticeship YProgram, explained its ool
usefulness to the employer and extended the offér of a visit by a project - f‘,

staff member to the Job site. - . ",

Y
-

All training for this- project‘was conducted on the job and in the work .
.apprenticeship programs at the wogksites. The 'employment areas of student f

apprentices included machinist, -tool and die maker, offset press operator, @

diesel mechanic, auto mechanic, fastener technician and auto body fepairer.

As of June 1981,. the program had registered 209 apprentices and %117 appren=- “)
. ticeship programs. o

. Registration by BAT usually took 3 to 4 weeks. The BAT monitor worked

‘ closely with the project director and helped to expedite regigtration activi-

ties and to provide technical assistance On registratgfn procedures and ‘on .
. ‘ , 4,
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program operations.
withthe Rockford Project.

Apprentices and employers alike expressed satisfaction

Rockford was a highly industrialized area, and . .

there appeared to be a high demand for.skilled, labor.

viewed by local employers as a viable means of training a skilled labor

Apprenticeship was

force. . . .
A - . e
Project Director: B BAT Monitor: b . '
Mr. Paul .Mann ) Mr..John E. Gavin :
Rockford Area Vocational USDL/BAT--Room 150 s
Corporation . : . Federal Building _
1410 Auburn Street, - 211 South Court Street
Rockfor IL 61103 Rockford, IL 61101 . .
) : (815) 987-4253 ‘
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‘d? Study in school with a job in any occupational field, but these two

b GLOSSARY

Apprenticeship and Training Representatives (ATRs)-~the Bureau of
Apprenticeahip and.Training s ATR serve as technical advisers on. the develop-
ment and 1mprovement of apprentiVeship and other job training dn the adoption

of Job practices that hetter utilize gorker skills:y
@2,

Apprenticeship régigtration—-refers to both the’ registration of an

- apprenticeship gfogram and to the reqistration of an apprentice. Both compo-

hentg of -the registration proceés Include:-involvement of either the Bureau of
Apprenticeship and Training or the State Apprenticeship Gouncil. The first
component is the registration of an.apprenticeship program o specific
trade with an employer. This process involves the approval of a systematic
schedule of training in different trade skills provided for an apprentice
over the period of the apprenticeship. The gecond component Jf registered
.apprenticeship is the apprentice registration. Apprentiq@ ryfistration
_requires an agreement between the-employer and the employee €o involve the
apprentice in the apprenticeship training at specific waggs with set periods
of wage increments over the period of the apprenticeship.

stration related to the combined operativbns of the apprpnticeship-school
linkage projects. The term connotes the education aspects of the demonstra-
tion and, its implementation through the system of registered apprenticeship.

Apprenticeship-school linkage demonstration--tﬁe\igerall USDOL nemon-

Apprenticeable occupation - Title 29, Code of eral Regulations, part
29.4, defines an.apprenticeable occupation as one that:

o
v

- G
a Is customarily learned in a practical way through a structured,
systematic program of supervised on-the-job training; .
® Is clearly identified and commonly recogniied throughout an industry:
3 , . > ) “~ . 4 )
e Involves manual, mechanical, or technical skills and knowledge that
require. a minimum of 2,000 hours of on-the-job"york experience; and

3

- Requires related instruction t& supplement-the on-the-job training.

Such instruction may be given in a classroom, through correspondence
¢ courses, self-=study, or other means of approved instruction.
Bureau of gpprenticeship and Training (BAT)--the bureau within the
Department of Labor which is responsible for those activities which guide,
assist and promote apprenticeship. The BAT has offices located in every

state and works with employers, unions and State apprenticeship agencies.

Cooperative aducation--the term "cooperative education” means a program
.of vocational education for persons who, through written cooperative arrange-
ments between the school and employers, receive. in8truction,AiEcluding
‘required academic courses and related vocational instruction alternation
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.

experlences must be planned and supervised by the schoal and employers so

' .that each contributes to the student's education and to his or her employ-

ablllty. Work periods and school attandance may, be on alterpate half days,
full aays, weeks or other periods of time in fulfllllng the cooperative pro-
gram. Cooperative education programs are usually administered within the
vocational programs offered at’particular schools and.involve a cogperative
education coordinator who supervises the educatlon-work experiences of the
students. The program is directed toward spec1£1c on-th%kjob training re~:
lated to the student's vocatiqnal program for study in high school. . Students
are paid at minimum wages or receivé*a lump sum stlpend while txaining. , °

School-to-work transition--the adjustment processes accoﬁpanying the
transition from school .to full-time employment. The adjustments inherent in
this transition may be problematic for some individuals while others may be
able to adjust without difficulty. The basic concept implies a status change
{(i.e., from student to worRer); an enyﬂronmental chenge (i.e., from the -
school setting to the work setting); and developmental changes (the onset of
;adulthood and the financial and emotional independence characteristic of this
stage) . Lo

State Apprenticeship Council (SAC) --councils rgcognized by the U.S.
mepartment of Labor have been established in 29 States, the District of
Columbi@a, the Virgin Islands and Puerto Rico, Each receives palicy guidence .
from an apprenticeship council composed of employer, labor and public repre-.
sentatives and has procedures for recognizing apprenticeship programs in ge
States. A‘number have staffs to help employers and unions develop, expan
and improve apprenticeship programs. Their work is carried out in coopera-
tion with,the Bureau of Apprenticeship and Tralning as an integral part of
the national apprenticeshlﬁ\qystem

‘Student apprentice - refers to those students who were registered as
apprantices while they were still enrolled in high schoel, i.ei, the -students
who participated in-the program. The term is used to refer to the student
program partieipants whether or not they were registered fully or registered
provisxonaIly as apprentices through the BAT or SACe.

-~

.,

-

CSR, Incorporotedi;.

-




