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X PRO.JECT RESOURCES

The following pages represent products created within amd

for the'project.

Section I is the Counseldr's Haﬁdbook. It may be duplicated
for use. " It is a guide for the counselor.  Due to student
population differences, modifications may be made to meet

individual differences. o

Section 11 is the Student's Handbook which permits the :
student to begin at a simple non-threating level. * Further,

the Student Handbook is. sequential "enough so that most stu- -,
dents can follow it with little guidance. It's flexible - - E
enough for student _use in-groups also. "L

)
Y

. ¥ Section III is a set of evéduation fdams;,-Thbse forms were - ., -
modified to meet projeét.q?qut?ﬁes~a§ses§ment needs.. The ‘
forms were deriived .from documegnts- proferred :from the Gedter . .

. . for Vocational -EdifcattoR’ dnid Research at Ohio StaterUniver-¢ v ~ . -

"sitys The validity.of fhe documefits had been established in" .
. ’pFojgctﬁ_monitéreq‘by the"Cgnter.'with: othér Gareer Projects, ., <» _

g ih -a’ number ‘0¥ ofiher‘ states. ©, . . “ g
’ . - » "; - » v o N . . . . .y .
° . . ," - - N N -o. - T
Section.IV. is",the Student .Profile form.
-Section .V is’a 1ist 'of References and Resqurce Materiatl. ‘ ‘
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over View

,prov:.de understandirig neaassary for life rqQles and job dec1910n making. Career
/-

A nutber of stidies suggest that our high school-.graduates either go on to
jobs or oollege or vocational school only to discover that the past several years
have failed to provide them with the means of diretting them to the world of work.
An example © thls is a million or more jobs in engineering and related techmcal
fJ.elds are presently .going beggmg for talent each year because 1nadequate or no
guichnoe is given to prospectlve workers.

The rather paradoxlcal s:.tuat:.on is that self-professing technology is with

.us. Many students, because of pressure of fam:.h.es, faculty nenbe.rs in schools, -

or J.ndlffe.renoey have refused to* accept or reoe:.ve the message or choose t0 .be~
] §

11.eve that a sgarcity of jobs seems evrdent in someareas. They operate in an -

arbitrary order simply because inappropriate mfonnat:.on and the opportumty to’

/
process that information is not made available to them.

This manual is addressed to the matter of helping students, faculty, and
) / -
families to process career infommation. It guides to- the point where students have

a vocat:.onal-educat:.ornl prof:.le by the t.lme he/she leaves the 12th grade. The

-

, basic philosophy J.nvolved in this program 1s to prov:.de students with tools and

methods in order that they can mplenent vocat:onal mfonnatlon and self-inform-.

ation for career planning and processing. ' A .
) \

A career development model should address itself to the issues of ecomtm’.c,
soc:.etal, leisure, and vocational goals, including the attitudes and values which
I

guldame values can be provided through th1s -program
"It is ev1dent fmn the career llteramre that a 11fe career development

cmoepf doés ,not neoessarlly describe-a single aspect of one' s hunan gmwth and "

developnent. It focuses on d'rfferent levels of develnpnent. Also, a career
11fe develop't‘ént concept is not restrlcted to just some people All people have .

“a career Their lives are; in fact, theJ.r careers. This program admowledges that -~
~

. there aze vocat:onal-educatlonal, personal and soc1al dJmensn.ons in career

mnﬂarne e K

=
J
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1. For a general owrview regarding the major theories and practices involved in v
vocational counseling, see: Crites, John 0. "Career Counseling: A Review of
Major Approaches" ’Ihe Counseling’ ngchologlst, 1974 Vol. 4, No. 3, . 3-23.

2, For a recent nev:,ew of the hterature regarding vocat:.onal counselmg for wcxren,
see: Crites, John O. ahd Fitzgerald, Louise F. "Toward a Career Psychology of
Women: What Do We Knaw? What Do We Need to Know?" Jom'nalofcounselmg

gchol_g_gx 1980, Vol. 27, No. 1, pp. 44-62. R

3. Test select:.on, scoring and J.nterpretatn.on should J.nclude (not em:hxb) the.
student. See: * Swper, D.E. "Testing and Using Test Results in Counseling"

Ocoypations, 1950, 29,,p. 96. ¢ )

4. Gmtp rather than strictly individual dlscussa.on, scorJ.ng and interpretation
is encouraged. The instructor, as facilitator, may Support informal or formal
peer agsistance among the students during part:.cular phases and/or the duration,
of the program. .

S.. Acknowledglng that parental support 1sakeyfactor1nthesucc&ss of this : ,
program, students should be directed toward openly discussing each successive
stage of the program with their ‘parents or guardians. Further, parental meetings
have been scheduled at specific points during this program.in order to inform
parents of me programs content, to apswer questions and to dsk. for parent's
writtén pemmission for their duldren to.participate in the program. ‘

6.. Request that participating student3 maintain a separate notebook for~ th:Ls v
program that will conta:Ln all handouts, test scores, exercises and progress
sheets.

7. Rather than presenting*a étri_et format for procedures, this manual should be
used as a general guideline to follow through the program. The inclusion of
. frequent ppen discussions and the inviting of students' questions may lead to -
. important- explorations of interest areas not spec:.flcally covered in this manual.
A well organized overall plan that is conducted in an informal flexible manner
will pronoba a positive personal:.zed approach to this. program.

. N
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(PHASE I: INTRODUCTION AND INTERESTS:

TTHE COUNSELOR .
. RN o
'INTKJIICI‘I(N'IO'H{EVDH‘DOFVDRK - -
1. Parent meeting #1 o N S '
a. Introductnph\ o S '_-‘9 L S

b. Share instxuctor and student manuals

L)

. C. Show- sanple coples of Vocat.mnal Interests, ,Aptltudes and Terperaxrent
- tests® .. .

d. Ask parents to give their written penm.ss:.on for theixn duldnen to - “

-

2. PWARENESS: Student preparation ' o °
a. Handout: ’me Work World (Appendlx 1) .

-

B. ‘Descr.Lth.on of facts concerhing current arid projected vocatlonal

opport\m:.tles. " ..

.Refezence: . 1980 bepartment of Labor bulletin )
c. Discussion of general guidance services provided - . , Jo

* 1) Within the school L -

2)§ ,Within the commmity | ° .. .
T " References: [Local cammmnity resource directories - ‘
> . ' State and-private emplpyment agencies

.

_ College career centerss
d. Explanation of the use of available resource information .

'/l’n:): steps for finding library mtenals oo : .
‘ School hbraxy . ) . '
: :b) Commumity or county public library. If materlais are not
available at this point, ask the 11b for help thmugh the. . .
. N,

c) Library regional sy$tem
2) Other resources ’ .

a) Career Library

participate in this program. o7

b) ‘College and/or tm:wem:.ty libraxy - . - - -
. T Stpplen‘ental 1 '
> . Materialg: -Dictionagl of Oocupatmnal Tltlesv
. - o $D.0.T.) -
- .. - ’ ) g "; ’

Al
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%p.0.1. filés '

Occxpatibnal Outlock’ Handbook .

. 4'lhe C'nrom.cle Career Kit

>he College Blue Book

6 . .
Colleges and Universities in
the Urﬁ.bed States

. . Vocat:.onal Schools Directories

e. Discussion of the mporta.nce of self-appra:.sal and self—gm.dance.

EXPLORATION I: In'terest Inventories

1.

U3

'1) /Mini-lecture: Self-Guidance (Appendix 2)

a) Handout: ,"Abeut Myself" self-:awarenas exercise- (Appendix 3)
b) Hdhdout: "My Future Goals" (Appendix 4)

»  +  References: Bolles, RichardiNelson.' What
Color is Your Parachute?
Berkely, Calif.: Ten Speed
Press, 1979, preface. (Sup-
1 ports the value of self-
appraisal)

1
Super, D.E. The Psychology
of Careers. New York: Harper '
and Brothers, 1957, pp. 307-
308. (Dlscussmn of counseling
techniques and the importance
of exploring the self-concept)

3

Definftion: An interest inventory is made wp of nany questions which ask-a
person what kind &f activities he likes best. 'The activities in an interest
inventory show what a student would like to do as a worker. :

Discussion of Interest Tests : p
- .,
a) Present syllabus of Interest Inventory qualities (Appendix 5)

Selected Interest Inventories (C.hoose One)

>

a) - Kuder Preference Record Science Research Assoc:.ates (Grades 9-16)
(Occupational Intexest Survey)

b) = Strong—Ca'qbell Interest Inventoxy Stanfoni University. Press (Gtades 11-12
. . , - and College)

¢) The Self-dnected Search ~ Consu&t:mg Psydlologlsm Press (Oollege)

o %
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d. Ohio Vocatlonal Int:emst Survey 'Harcourt Brace Jovanovich (Grades 8-13)
Referenca ‘Bailey, Larry J. and Stadt, ]

. . Ronald. Career Education:
s , New Approaches to Human ’

o . _Development. Bloomington,

: ‘ ./ VI11,: MXnight Publishing

o . . ‘ : /' Co., 1973, pp. 118-121."(A
’ . review of the literature and
" / ) dlscuss:Lcn of various tests)

. Holland, J.L. "A Theory of

. ' ‘ Vocational Choiee" Joumal
. . ) of Counseling Psychology,

N ‘ . Vol 6, No. 1, pp. 35-45. )
' ) : (Proposes that interest in- p
ventories, are actually

personality inventories)

' - Isaacson, Lee E. Career
' T Information in Counseling
— ’ o ' and Teaching. Boston: Allyn
’ . Lo and Bacon, Inc., 1977, ,
pp. 80-85. (A review of the
s .literature and discussion
of various tests)

Kamel, Iouis J. and Karmel, *
Marylin O: Measurement and
. ‘ Evaluation in the Schools.
- : ' " New York: MacMillan Pub.. Co.
> ) . T ‘Inc., 1978, pp. 316-337, (A
- s . . discussion of interest inven-
- tories with actual examples
.+ and reprinted interpretation
- remarks for.several tests)
4. Administer choserrin tinventory and score. In some cases, these tests =~  °
must be sent elsenrhez;e for/scaring. )

. C. EXPLORATION IT: (Optlonal)

1. Values: Indlvn.dual ‘and group exercises nay be™sed to explore personal
values in relationship, to vocational-choices. These exercises may be -
introduced at anytime, but may be especially useful during the time that - -
may lapse between the ac‘um.m.s';enng and scoring of the interest mventozy -
should the group meet in the mtenm .
a) Handouts: Omorallmaybeuseddurmgoneoroverseveral sessions,
" Allow sufficient tJme for campletion and processing these exerclses.

-

1. "Job Valueg{' (Apperxilx 6) ‘
"2. "How Do I See Myself? (Appendix 7) : -
"3, "Working Conditions Preferences" (Appendix 8) |, ™

’ -

'
. \
¢ . . . .
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Bolles, Richard Nelson. What
Color is Your Parachute?
Berkely, Calif.: Ten Speed
Press, 1979, pp. 80-96. (Iliu-
strates ten specific exer-
cises to explore memories of |

. the past, fee]_mgs about*the
present, and visions of the-

- future with regard to voca-
tmnal choices)

D. EXPLORATION III: Interprefation of interest inventoxy Scares

E. EXPLORATION IV:
. - -
1.* Work Values Inventory . ° Houghton Mifflin Publishers
y 110 Tremont Street
Administér . . Boston, Massachusetts 02107

Score

Interpret’

Discuss the i‘elatxonshlp between the fmd:.ngs on this inventory and ‘the
results of the«interdst J.nventory .

. Mini-lecture: How to Think About Test Scores (Appendix *9)

Handout: St_ege in Career Planning °( Appendix 10)
-‘a. Have étqdents cxxtpleté- Step 1. .
P. III:ISION Investxgatmg Spec:.f:.c Jobs

~

1. Identify stmngest gttitude similarities from interest J.nventory that
correspond to partlcula.r occupational fields. ) \
/;.. Refer to the D.O T. for job titles and J.dsntxfy one sample pertinent jOb
1) List the ska.lls reun.red for thlS Jjob.
. 2) Llst the capacities requ:Lred for this job.
2. Handout: Steps in Career Planru.ng (Appendix 10)

a. Have stadents {xxtplete Step 2. X |
3. Handouts: "Job Families" (Appenda.x 1la,b,c)

PHASE II: APTITUCES AND TEMPERAMENTS

A Parent Meeting #2 o

J. Review of all materials given to stundents to thJ.s pomt Inélude test
results and student feedback .

2. M:i:}i-lecb.ue:, Inter@ts, Aptitudes and Educability (Appendix 12)

" *%'=e for Temperaments also. ¢ [ - A

- p 10
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3. Outlineofproceduresforf}rtlmeaptimdetests : ’ ST
) L S ’ Referenoe Kamel, Louig’ J. and Kammel, ~
N ) o, : Marylin O\ Measurement and .
- . Eéaluatlm in the Schools.
- : ’ New York: MacMillan Pwb. Oo.
. ' . ‘" 1Ing,, 1978, pp. 219-248.

" _ (Explanatlon and rationale
) . for. aptltude tests are -given)

4. ‘~Ask for parentalepermission for stﬁdents to - - 2
a. Begln the program (to carplete an in t inventory) . )
- . tb. Oontmue with thenextphase of the program. '

B, Ope.n discussion and/or quwtlon-answer session.. . . . y

o2

B. AWARE'NE‘SS Introdu:tlonto‘Aptlmdeand’I\enpemnent'Dests "

1. Have students read "A Daffodil in Spring! and foLlow w:.th a di:scussion : ‘
(Appendix 13) : _ ,
2. Muu—lecture Interests, Aptitudes and Educzblla.ty (Appendlx 12)
e o3, DJ.scuséJ.on of Aptitude and Mpezanent tests (Lecture)

]

< a. Present glossa::y of apt:.tude and tenperament qualltles (Appendix 14A and l4B)

A Lmk ﬁxd:,vmdual student's aptitudes and temperaments . (self-assessed at this
’ " point) to their general field of J.nterest (detemuned by the mte.rest ’ .

-

mvsantory) _
c. Link aptlmdes #nd tenpérarrents in regard “to’ stude.nts' chosen sanple jobs
' (fmm Phase I). o " . . ? ) _ )
4, Handouts: ; e
| ~"B&Eic ‘Bmldmg Biotks" (appendix 19)
; b.' "Interests and Abilities" ' (Appendix 16) -
‘ C. Career z:elatedeabﬂlttes" (Append.m 127) i
" d. "Estimatd Your qucatmnal Accmphs}ments" (Apeemilx 18) ST

C. EXPLORATION I: Aptltude Tests

1. -Definition: Aptimdes are spec:.flc capac:.tnes or abllltl&ﬁ required of a
- personvhldzhelphmleamsme taskor Jd) duty.

2. Selected Aptlb.lde Tests (dnoose one)

S a. leferentlal Aptltude '.Dests (DAT) Psyd'xological Corporation (Grades 8~12)

b. General Aptitude Test Battexy (G&'IB) only through the U.s Enploynent
Service or State Extployment (Grades 10-12)




. _ 1) List skills achieved to thJ.s point (educatlonally) Compare this list °

' D. EXPLORATION II° ’l‘emperanmt (Personality) '.Dests

. Administer" choeen aputnﬂe test and score. i -

a. Test may be glven in ent:lrety durlng one s dunng anodmer.

b. Test may be given and scored in sections over a perlod of several class
. seesxons. . \

4

1.° Def:.mt:.on 'luzperaments are personal:.ty qualities wluch are faJ.rly constant
and show a pérsgn as he really operates.

2. .Selected Personality Tests (Choose one)

*3. Minresota M.zlt:.phamc Personad.lty Inventozy (MMPI) Psyd'lologlcal Oorporat:tm

i (Ages 16 years and up)

< ., .

*bh, ChllfOxma Psydlologlcal Inventory (CPI) Oonsul_ting PsychoIogists Pjress
(Ages 13 years and up) .

, C. Work Values Inventory ‘Houghton leflln, Boston, Massachusetts ’ 02107
3, Handout: 'Behavmral Finction Worksheet" (Agpenchx 19) T

‘4. Handout: "pefinition of Behav:.oral Ievels" (Append].x 20)

) Interpretation_of ‘Aptitude and Temperament Tests .

Q

- - 3 &
) : Reference: Karmel, Louis J. and Karme.l, Maxy-
o~ S o lin O. . Measurement ‘and Evaluation
. : - . ¢ In"the Schools. New York:
- . ~ - ™ MacMillanwub. Co. Inc., -
: coL T 1978, pp. 293-307. (Gives
. : ) . A the rationale for personality,
C : .~ tests and discusses-the pos-
X L - : . sible problef?s in usage) -

5. Adm.m.ster chosen tenperament testand score.. \, e

~

"

»

a. Test may be given in entlrety during ‘ofe sessa.on“‘and scored :}n another.
-

b. Test may be given and scored in. sectlons over’ a perlod of several class
s&sslons. > '

1

-

.
t

. Comparison of results ofinterest inventory with aptitude:and mint results.

a. Refer to the pneviously selected jOb fmm the D.O.7T. o

with the items listed as required skills for this job. . S

. 2)" List capacities present (percentile scores detenmned by the apt.ltude
- test). Compare thJ.S list with the list of capacities required for' .
th:Ls JOb.

% e ,«

2, Discws:.on of obtamed aptitude scores matched to selected job from the D.0.T.

* Use if trained to use mstruments, therefore opt:.onal
R - .

[
..'

12 . .
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S .
. . . .o . A . T ’ ’
a. Aptitide scores lower than capacities required for selected job. - (
b. Aptitude scares average for capacities required for selected job.
c. Apta.tlxiescores with high perqeéptil& in capacities 'required for selected

3»? Disaj;ic;la of obtained Tenperainent scores. - ‘ L \
a. How do the obtaihed scores agree with aptitude.scores for the selected job?
b. How do the cbtained soores agree with interests' for theé selected job?

F. DECISION: (At this pomt, studentg/ must reach a decision to either

1. Choose a new job fxg the D.O.T. (should their interests, aptltudw and
temperaments not show a satisfying match) +-and repeat the skill-capacities
required/skills-capacities present exercises. 'Ih:.s stage may be repeated
several .times until a satisfying match is made. .

2. ® on to Phase III.

, _ PHASE III: CAREFR PLANNING _ !

© A. Parent Méeting #3. T '

.. 1. Rev:.éw of all materials given to students to this pomt. Include test results
- and student feedback ) '

“ 7 2. Introdice Phase ITI: Career Plannmg, and descrlbe hc»l .students Wlll participate

’ in exercises that will cont.mue to explore speclfic jOb functlons which will lead

g’ - tocareerplanm.ng - _ .

; . a. Explain how students will cbserve and interview people who are pr.esently
e vprlungmmejobthatmestudenthasselecbedtomvestlgate.

b/'ixplam how students will et a first-hand chance to check the reallty of .

' their chosen Job in connection w1th the smdent s own emotional, aptitudinal,

- and mysunl capacities. ‘.

N 1y DJ.SCL‘ISS and ask permission for individual and/or group field tr:.ps. Same
L ' of the students’may need supervision for an "overnight" visit to a large.r )
o commnity if there is no local access to see theiy chosen job. This
overnight trip will most likely be the rule, and not the emeptmn in
.mralarea,svmeretlusprogramls in effect. ¢

3.. Ask parents for written penm.ss:.on for fhe:.:g dmil&ren to begm and/or
continue with ‘L‘.hJ.S program.

13{,, BAREESS: mvesugamg Job Functions

st

"e

SO Disctssmn of ways to became more real:.stically mfomed«éfabout the students'
" selected jobs from Phases I and II. If the students\cb not arrive at the-
possibility of checking out the jobs in the cammmity, the instructor may
g sugg&sganasmportthemportanceof'dustask . ..

- g, Handout: "Class of 172", Have -"students read and discuss (Appendix '21)




1o
- b.. Handout: "Women Workers" Have students read and discuss (Appendix 22)

A

" c. Handout: "cameer Clusters" (Appenda.x 23)

d. Handout: "Physical Copacities; Jaor\kmaeet" (Appendix 24)
C. EXPIDRATION !
1. Introduct:.on and discussion of ava:.lable methods of future career traJ.mng. o

a. Raned:.al work 3

"b. On-the-job tralnmg . -
c. Appréntic&ship programs .o
d. College degrees: AA, Bachelors and graduate level -
e. Technical schools
£. ProfesSional schools

N

g. Special schools - A
h. Self-employment o 8
i. Military training
2. Ha;nc’outs:
\ "My Educational Plan" (Appendix 25) |
'Conplete steps i7 in "Steps in Career Planmng" (Append:.x 10)
c. "High School Course Plan" (Appendix 26a and 26b)
d. "Should I Go On In School" - (Appendix 27)
3. Individual student research may 'be required for ﬁx‘e following options:

-

.. @. Remedial work
b. Apprenticeship programs, \‘( _

cv Self-employment

A

4. Discussion and canpariéon of loéal and out-of-town career training.
) . .

5. Investigating Resources

a. Discussion of financial resources for future career training. .

b. Suggest that students:

| 5N
”a
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Write to schools -for tuition, room and board, etc, information.
a) Ha}ndgut: "Pérspective Col.lege Profile" - (Appendix 28)
2) Research school cat;alogs for financial information.

3) Handout: "Occupational Study Guide". A library research -project '
(Appendix 29) : .

6. Field Trips: At this point, the instructor Wwill know the types of jobs that

©  were chosen by the students and will have checked out their local avallabillty
An overnight excursion may be arranged with the parents thmugh the school
system for those students who don't have access to a loca.l viewing of, their
selected Jcb.

[}

q. Handout: "Worker Interview Form" (Appendlx 30)
b. Handout: "Job Analysis Summary Sheet" (Appendix 31)

3

DECISION

1. Parent meeting #4

’

Review all the materials and information that has been gathered in Phase III

ta this point.

Encourage parents to plan a discussion session Wlﬁ'l their children in order
to aid the students in their career plamning. The parenm' i.np.lt concerning
the area of financial support for a particular career ice is especially
important to cbtain. . l

Inform parents that this program is nearly completed except for a final
work-up sheet, g review of the processes that were used, and a student
evaluation of this career program.

Putting it All Together

3

a. Have students .do a "work-up sheet" on their selected job. This is an
evaluation of a particular job and will include:

1) Interests :

2) Aptitudes :

3) Temperaments . °

4) Realistic job functions

5) Type and'place of available training

6) Cost of career training P

Discuss "Tme Energy and Effort" with students with regard to their selected
jaob.

*

1) Handout: "A-Victory" (Appendix 32)
2) Ask students to discuss the following questions:

a) 'Isfhlsparta.cularjda st:.llmeamngfultonemtenrsofﬁletime,
~ energy and effort involwed in preparmg myself for this kind of work?

b) Ifttus:obmworﬁthetlme, e.na:gyandeffort,mlllbeableto
‘have the financial resources available to me when I need assistance?

~
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Q) Ifﬁxis}obismtmrﬁiﬂ\et;ime,eﬁeﬁwqhdeffort, and/oxr. I cannot
j' . obtain the financial resources for this particular job, what are my
‘  alternatives? R " >

- 1. Suggest the possibility’jco students to wark through their tests, ob~
servation skills, etc, in order to arrive at a second, third even fourth
‘ career choice. - Ask the students to evaluate these choices in the same
- way that they evaluated choice nuber one.
. . . P ) ] -
e 2. Handout: - "Polargram” Aid the students in filling out this form.
(Appendix 33) '
F : -
.a. Ask the students to discuss the alternate choices with their

parents in order to arrive at a career possibility that may be
:mgre acceptable (using their evaluation skills) .

3. Conclusion ' " ‘ ' ) _

a, Have students camplete a written evalﬁation about this career program. The .

- evaluation may be short but should include the answers to at least the follaw-
ing statements: (Sample evaluation: Appendix 34)

1) "In this program, I learned the following things about myself . . . "

* 2) "In this program, I re-learned the following things about rrysel;‘:' o "
3 "My general and specific career plans for the future are . . . "
4) "'My feeling about the value of this program to me i5 . . . "

\

D
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*
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. THE WORK WORLD - .
& N ,._".ﬁ ¢

'Ihemrdmrkneansdnﬁgm:yandfatlgte
forsomeandjoyandpleas&éforoﬁxers .

L3
b

- WORK. . .activn:y that is required andforwhitdl payment is made

S

-

POSITI(N.. .asetoftasksperformedbya withma
’ particular orgam.zat:.on

J(B’.‘ . .the particular position‘a person holds or the particular
kind of work done for pay in that position -
. Y
OCCUPATION. . .the kind of activity needed to perform work tasks

VOCATION. . .a sense of life mission or. purpose

4

* CAREER. . .timeextended .working out of a purposeful iife pattem -

throygh work undertaken by the individual

.
9 k | °
. . \ . . .
- ‘ >
.

4

9




Mini-lecture

a

Every person is different | lfxm way frcm other people. We take thls,state- .
nentforgraht:ed most of the ti Doyou}uml'xowdlfferent you are from others?

Actually yeu aren't quite like mM else in the world. You have certain aptitudes,

. interests, abilities, and ‘ nts, When organized together, they become
"Psyd:ological Equipuent(. " You te with this equipment when yoil deal with the
a»world about you. '

| %

Qndancelsvmereyousmdyyo lfandapplylttotodayaxﬂthefumre The

mre you know about yourself, the more effective you can be. To be successful, you
. mst lea.m to be effective w1th‘yo\urself and others.

Jou have taken tests durmg you}c stay in school They are for your mfomat:.on and
'totell you about yourself. Whatgoodane they? 'J}mey tell youwhatyou oouldcb
Tests tell you what you would be interested in domg But Just being .Jnterested
d)esntguaranteeyoucando1t.

What apt:.tudes or abJ.lltJ.es and terperamen's do you have for a spec1fic occupatJ.On?
.Do you know? _Do you know emugh about yourself to look ahead and see yourself on a
job? Can you predict éhough about yotrself at least 75% of the time and be right?
If so, then you're tﬁe first student who has been able to see himself as a future
adult without knowing anything about himself.

To learn about yourself takes time and hard work.* It's worth it if you want to be
effect.we. \\le know this much~——the closer we can effect:.vely predict and control our
future,.the greater the reality.

"N




Today's Date

‘"x
Ve

My’name

My birthdage

CAREER- PLANNING : @
I have thought 'about\iry future and what kind of career I want

Yes 'S No

If I answered "Yes," I would like to

| L

' N ‘

,IfIanswered"No"IkrmIshouldbeﬂunkmgaboutnyfutum Same ‘of

ﬂxed‘zmgsllﬂcebodoﬁuatm@tleadtoa;areeram

-

’ -~ ™

-
>

My definition of a jab is

\ -—
My definitian of a career is - ) .
) ry e
;w-"
4
’ -
. —
0{} .
. k3
-
* i {
\ r. .
4
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My age

I

P

N »
5.years . ' . .
from now T,
’ ¢
A
10 years ]
from now :
. C e
- ’ ‘5‘ E -
. = w J .
20 years ’ .
from now . o
kel .
25 years
from now . N
° N
. ' ,
. . AR _/
a - 7 ., 3
T . {
> - ’ ° 2 .
— ’ .
. & v
- . . 3
[ N x >’
. A e .
<0 ' .
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3 ii '..,' N
I Appendix 5.  _

B
. ° ¢

mmmmmsm

1. Interests canbe involving activities with things and cbjects such as detailed
scale drawings, using draft:.ng tools, handling electrical or mecham.cal equ:.pment,
keeping recards, storing nerdzandise. A Y ¢ B o7

'2. Interests can be for act.w.LtJ.es cmcemed with people and ccmmn;icat:.on of 1deas,
1e,newsreporter, lawyer, nmigteadmer,arta.st ' . ’ '\'

3. Interests can be pxeferenceﬂ for activities havmg busmess contact with people,’

i.e., banking, financial myest:.gatw.ms, solmm@us, sales, labor union
manager, advertising. . '

4. Interest can be for actwltms of a sc:.entlflc or technical nature, i. e., tests ’

g

and experience to measure characteristics of things or human beings, illustrating '

scientific books, making exhibits of scientific thjfgs, conducting agricultural -

experimentations, oqun:diml exper:.ments . - . . ‘ v
5 Interest can be for activities of a mutlne, concrete, onganmed nature, 'l.e.,

keepmg flles, assmung operat:.on of machmes, domg piece work,’bperat:.ng a

machlnel

rl.

6. Interest can be‘ for activities bf an abstract, creative nature, i.e., perfonm.ng o
SClentlflC experiments, studying phys:.cal or soc1al env:.roment or J.ndJ.VJ.duals,
painting, ardutectue, nathenetlman, writer.

1. Interest can;be for working with people for their presumed good as in social "'

-

welfare, or working w1th _people and language.ln soc:.al sztuatlons, recreation, . v

vocatmnal counselor, social worker, mJ.antry - s

8. Interests can be for activities that are non—soclal in natuxe and carrJ.ed on in

!

relat::.on to processes, mchmes and” j:echmques i.e., operatlng madunery operat.mg

.o

ductor, counselor iqe? 1'; - B )
10. Interest can be for Tuities resulting in tang:ble, pmduct:.ve ,satzsfactlon, «;,,éa, .

fixing an automobile, bakery operating : a. machiné, carpentq; this generally ref_gr&—
*. to most skilled.activities. here “there 1s defmlte production. .

21 .
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individuality - money
) . - areativity

RN

o " Hetearesarevalwaheldby%manypeople e o o

" -
o o .
\ oy ‘e b DR

® oot?
he e ¢
’ & . “ =0 o

independence X
equality of all people fanﬁ.lyandhmef{:’e e - - e .

education - religion

ﬁ?’&\ s

honesty ‘ helping others e N T, .

"‘: Co

‘ acceptancebyothers‘ prestige, recogni

status

- e UL %o ¢ .. . .
Writemﬂmespwegbelwﬁ:ree f:.vevaluesﬂmatyouaremareas.bggxg . R
.important 4o you. - 3 e L L
a. ' - RGO NI e
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Asyouﬁu.rﬂcofthevalues you hold, are there any

occupations 1.:hat you

believe you ought “to enter because of them? List occupat:.ons that mght— ", ',‘ oo

fit your values and some that might not.

L SO e ’
i l 3 ; ‘, Y - : .
Occupations tbat fit Occupations that might- '
- » Y
your values ot fit your values .
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. + " HOW DO I SEE MYSELF? ) ' -
. Y - t-\' \

. Which answer best expresses how I feel about a job?

g g - s . Very, No
. _ N ' Much Uncertain Interest

1)‘

I prefer a job' in which I work with pecple

Iprefe.rajobmvdudxlmrkmﬂu : . t &
people I like - ) \ . . - —
'T prefer a job in which I.would be able e ‘ t
4 to be friendly withipeople — —_—
* I prefer a job in which I would be |
physically active . . /
< + -
I prefer a job in which I work with my ‘ . .
Iprefe.rajobmmlmlworkmthfacts, . ;
figures, and information and apply "them . . )
o m I - t— _— —_—— : "
+ I prefer 3 jb in which I could be. ' ) '
- creative -and work with ideas ) ' ’ ‘ -
Ipi'eferéjobmlchlenjoy, that is
:mter&etmgtome : .
IpreferajobmmlmImuldbewell /»
paid : ) X . — —_—
I prefer a job in which I would be | o
helping others - o (
) . ve %
oIpreferaJobJ.nwhlc:hIwmldbeny . N . ;o
own boss N & .
Iprefe.ra job J.nw!uduldlrectpeoples .
" wark® i — —_— —_—
Ipréferajobmma.chlmakedecz.smns . N . . .
andswemseothers - - - . °
‘0\" - I *
A} M ] h .
. >
’ 23 -
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R 4 T, . s .
- . . © S -
WORKING CONDITIONS PREFERENCES EXERCISE

- * . ” . .

IOOK AT THE FOUR PAIRS OF WORKING CONDITIONS BEIOW. FROM EACH PAIR,
SELECT THE OONDITION YOU PREFER AND ‘MQMMNMSPPCE

- t 4
. . L . . S, —

Workirng: indoors Working outdoors
~Working with people____'_ ’ Working alone

Working with a variety of tasks Working at .the same task ] )

Doing physical labor ¢ Doing little physical labor

\
) ‘ . £
7
- ‘5_‘/
e ( . )

‘ A




N ' X o .
’ . N
Mini-lecture —— el
« ' L e’ *

HOW TO THINK ABOUT TEST SCORES

Testing is only one cbjective vay in wich students get information
about 'meir'assets. 'I:es{: information heips in making decisions about
courses, occupations and plans for training. '

Paxents or a previous euployer may have more J.nﬁomat.wn about a
student than a test can show, If a student is tohaveallthefac;s '
about himself, he needs the help of those people who know him. When ©
yoti éiscuss the Eest soores with your —parenm, teachers and friends,'
be sure they tell you abou the interests that they've noticed you've
had in the past years. Later, you'll also want to discuss your abili-
ties and aptitudes with these people. d

. .
\1’
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o
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. Use Work Values/Inter&st Inventories

‘ 3
Step 2 w
-
) ",
¢ > ,.r

¢

'*SEPSEQREERHMG ,

=

MMOFYWRON@REERHANNING. YOUR CAREER PLANS AND DECISIONS
ARED!POMPNI‘ SPEND TIME THINKING ABOUT THEM. 'WHEN YOU HAVE FINISHED ALL
mmmmmmm YOUWII.LBERE‘ADY'IOTAKECHAKE
OF YOUR OWN CAREER PLANNING. -

—

§ . -
PN : ¢ s

e .
Step” 1 . ‘ -
— D

DECIIE' WHAT T WANT FROM A JOB/CAREER | h -

-M1atdoIvaluemost? . ‘ RS
Making money? Hav:.ngasteady Jd)? :
Being my own boss? Serving others ’

- What -are my job preferences? - o S S
Work indoors—or outdoors? ‘ ° - »
Work with, people--or w:.th dDJeCtS du.nes? '

: EXPERIENCE:S, AND ABILTTIES . ot -

=
R
-

o

'mmkaboutmyspecz.al;bﬂltles,mterests v C-, "‘/

 and skills P -

r~

- $ee :Lfnycurré.nj:pastlmes, hobbies; and
expenenoes suggest career possibilities '

- ‘
. . ]
Step 3w~ e T S
" ~ v
- ‘ . o) . N 1
.

OUT ABOUT THE DIFFERENT OF TRAINING
EDUCATION THAT )

whatea‘choft-heseoff L .

on-the~job tram:mg, business schools,
4-year ‘colleges, the military, apprent:.ceshlps \ o

- My cowselor/teach& can help me
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Appendix 10 (Coritinued)
M% ) ‘ S Have . Need to °
Started ° . .Begin
mmmmwmmm - . -
mmommxrlmm'

>l

- \an

,_»“‘Vhatamﬁlqz'reallylike? What would , ' . ’
L I actually & from day to day? . 7—'\

-~ How would thése jobs satisfy my needs , : -
’ andg)ala? . e

< -Wlllthesejobs st:.llbeavallablemen
Ianreadytogotowork?

- Can I get any work-related experiences
to help me decide whether I would enjoy
these jobs? | . .

B

v
<

e a ,
. ’ - Have ‘Need to
StEE 5 ' . . o B X ¢
sarso»is:aoa/mm*cnh:s FOR MYSELF ‘ [

,-mnﬂ:abouttheedlcat:.m,ttmm.ng ‘and
Jcwaouldhke tohavelOyears from now.

-Howmzdmr&spms:.bg.htymuldllﬁce? Do C
Iwanttobemd)ange? T ¥

-WlllIbem.llmgmgetﬂxeextxatram- . :
:.nng:Lllneedmgetaheaa? :

- w . ¥
'~‘-Isﬂus;obastemmgstomtoabetter , '
.ordlffermtjob? . :

;:‘4 : )‘ BEEE e , S,
mmmmmmmwxmmlmmmmonmom
mmmamczlsmrmssm

1
< . - ' NN

1.\ .SI_'Q 6 . P . . ) “ L e

F]NDOUI'VHA’I‘ID&ISTDO'IUREAGITHESE(DAIS N | t

o .DoIneedsonepart-‘timemrke?enenoe

_ -more education or tr&im,ng,
°aic}toreadxmy<pals? o 7, -

:. -~ = What. Spwlfic plans or declsions m:st I rra)ce? __,_ :

ax -mtxmmtldor:i,c_ntml? Whatdecisnmsmst N
\benadeintheftmnre? ) . LT e

s ! v 1
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REMEMEER, MY PARENTS, COUNSELORS, AND’JZEAQIERSGANHELPEWIEMYQ\REER&ANN]NG.‘
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. . ' | ‘ Appendix 10 (Continued)

S‘IBE 7 ) . . . f/, )
' PREPARE FOR THE DECISIONS I HAVE TO MAKE. . o~
BE SURE I KEEP.MY OPTIONS OPEN ’/\

- Whén faced with a career deciéidn, consider ' '

my goals, the ways I can reach them, and /
the risks and costs :

At

.
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JOB FAMILIES

mmmmmzl,ooomrmmmmmnwmmw Y
EEEN GROUPED INTO'EIGHT CAREER CLUSTERS. EACH OF THESE

CLUSTERS CONTAIN SEVERAL JOB FAMILIES. EACH JOB FAMILY

- CONTAINS MANY INDIVIDUAL JOBS. THE JOBS IN EACH FAMLY ARE

DO SIMILAR KINDS

RELATED. PEOPLE IN THE JOBS IN A
OFVKRK THIS SYSTEM OF CLUSTER,

JOBS MAKES

ITEASIERIURYOUIO']H]NKAMTP'IHEDIFFERENTJ@SIN'IHE

. WORLD OF WORK.
é

]

I. BUSINESS SALES & MANAGEMENT
. PROMOTION AND DIRECT OONTACT SALES
Puwblic relations workers,fashion models,
" travel agents,sales workers who .visit
customers (for example,real estate bro-
, kers, insurance agents,\sholesalers,offn.ce
supplies sales workers)

. MANAGEMENT AND PLANNING
. Hotel,store,and campany managers,bankers,
- e¥ecutive secretaries,buyers, puml-mamg
agents,smll business owners
. RETAIL SALES AND SERVICES
Sales workers in stores and slmps,auto

salespersons,retail sales workers

L] '

II. BUSINESS OPERATIONS

D. ‘ CLERICAL AND SECRETARIAL WORK
Typists, file clerks,mail clerks,office
messengers ,z'gcepdmism ,Secretaries

E. PAYING,RECEIVING,AND BOOKKEEPING
Bank tellers,acoountants,payroll clerks,
grocery check-out clerks,ticket sellers,
cashiers,hotel clerks .

F. OFFICE MACHINE QPERATION'
Adding,billing,and.bookkeeping machine
operators,camputer and data processing
mdm)e operators, telephoné operators

Je

IIT. TRALES,CRAFTS,& INDUSTRIES

- HUMAN' SERVICES CRAFTS

Barbers,hairdressers, tailors ,stmenakers,
cooks: chefs,butchers,bakers

REPAIRING AND SERVICING HOME AND

. QFFICE EQUIPMENT

Repairing and servicing TV sets,ap-
pllances typewriters ,telephones,heat—
ing systems,photocopiers

GROWING AND CARING FOR PLANTS/ANIMALS
‘Farmers, foresters,ranchers, ga.rdeners,
yard-workers,groundskeepers,plant ftrs-

. ery workers,animal caretakers,pet shop

attendants °

CONSTRUCTION AND mmmmm
Carpenters,electricians,painters,
custodians (janitors) ,bricklayers,

sheet metal workers,construction labor-
ers’ (bujldings-,mads,pipel_ines,etc.)

TRANSPORT EQUIPMENT OPERATION .
Long-haul trick and bus drivers,bull=~

dozer operators,crane operators,fork—

lift operators

MACHINE OPERATING,SERVICDIG,AND

REFAIRING » _ .

Auto mechanics,machinists,printing press
operators,sewmg maching operators, .

' service station attendanm laborers and
> machine operators in factdnes,mnes

lutber camps,etc. , N

\\
G STORAGE, DISPATCHING AND DELTVERY—
* Shipping and receiving clerks,stock
clerks,truck and airplane dlspahchers ’
delivexy truck drivers,cab dr;.vers,
mail carriers )

-

. ke @




IV. TECHNOLOGIES... -
Ebr Science and Medical ’Dechmclans, See

cians,draftsmen and draftswomen,

piiots,g__qrveyors computer program-
mrSo °

V. NATURAL & SOCIAL SCIENCES
0. NATURAL SCIENCES AND MATHEMATICS
Biologists,chemists,lab technicians,

physicists,geologists,statisticians,
agriqﬂtt:ral scientists ,ecologists

P. See Cluster VI—HEALTH SEWICE:S/
. SCIMSCLUSRER ' -

Q. SOCIAL SCIENCES PND LEGAL SERVICES
Sociologists, lawyers,political
scientists,historians,psychologists,
home econgmists

R.

"i'.

VII. CREATIVE & APPLIED ARTS

Authors, concert singers,musicians,
actresses and actors,dancers,
artists

APPLIED ARTS (VERBAL)
Reporters, technical writers,in-

texpreters ,newscasters,newswnters,
ad copy writers ~

Z\PPLIED ARTS (VISUAL)
Interior decorators ,archltect?
commeréial artists,photographers,
fashion designers

POPULAR ENTERTATNMENT

Night club entertainers,popular
singers and musicians,disc- jockeys,
circus perforimers

-~ .

~

_ VI. HEALTH SERVICES & SCIENCES

P. MEDICINE AND MEDICAL TBCHNOLOGIES
Dentists,doctors, veterinarians, -
medical technologists and lab
workers,pharmecists ,X-ray techni-
cians,optametrists,dental hyglem.sts,

., dietictns— .

W. NURSING AND HUIMAN CARE |
" Child care aides,nurses,dental
assistants ,physmal therapists, *
hospital attendants- .

N -

.~ VII. SOCIAL & PERSONAL SERVICES

X.

EDYCATION AND SOCIAL SERVICES™ ™ .
Teachers,counselors,soeial work-
ers,librarians,athletic coaches,
recreation woﬁcers,clergynen and
clergywalen_

See Cluster VI--HEALTH SERVICE/
SCIENCES CLUSTER

_ PERSONAL, AND HOUSEHOLD SERVICES

Waiters and waitresses,airline
stewardesses and stewards,house- -

.. keepers, porters, carhops,butlers

and maids "

LAW ENFORCEMENT AND PROTECTIVE
Police off:.cers,bmld:.ng food, .
and postal inspectors,watchmen,
plant guards firefighters
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e to do that you think you are capable of doing. Then select two individual jcbs in each.

- J0B FAMILIES °

<

that you are familiar with the preceding eight career clusters, select

’

e

two you would
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Mini-lecture: - INTERESTS, APTITULES, AND EDUCABILITY
) N

An INTEREST INVENTORY is made up of many questions which ask a student what kind

of activities he likes best. The activities in an Interest Inven.tory are directly
related to activities in many cicmi:ations. An interest inventory shows what a ghﬁent
would like to do as a worker. BBILTTY is the power to perform acts. Interest is not
thesamea-sability. Aninterestisﬂ;oughtofasatendenqtobecaneabsorbedinan
experience or an act. Itshouldberemarbexedthatapersonnaybemterestedmsane
act or occupation; but riotg}haye the ability to carry out or succeed in that act or “
occupation. For exaple, people mght like to be acl:r&sges or actors but they do not
have the power or ability to perform as actresses or actors. . °
A third term or word that one. needs to know when getting information about one's
self is the word APTITUDES. Whereas ah ability is the poyer to perform, an aptitude
is a fltness or égitability for an action. It is more the idea of an undeveloped
ability., l'merefore, an app‘.tﬁ:de m§’y be thought of as an ability that may need further
| EDUGABILITY may be thought of as the power to perfom educational tasks in learning.
It is an ability to handle synbols like words, nunbers, ideas, and objects A socore on
aneducablllty test can give a smdentanldeaofrnwhecmparedtoother students in
) the ability to do school work. Knowing an educab:.]..lty score helps to tell a student .
what kind of occupatlonal training is wor&r&hile as well as what and how long school
work will benefit him. For exanple, a; student scores in the 65th percentile on a test,
i.e.; lamuage, mathematics, etc. He could profit from more difficult and lengthy
trammgsuchasoollege. - o o ’

A pementlle score does not mean t’qe percent of exoellenoe The percent.lle score
.J.ndlcates how one person carpares and ranks with other persons of similar age or grade
level throughout the ent:.re countxy For exanple, a score of 60 in Mechanical Aptitude
means that a person is as good or better than 60 out of every 1QQ. boys and girls in the

~ o

<
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(- S | -+ » Appendix 12 (Continued) -

" country in this one aptitule.
Any score that falls between the thirtieth percentJ.le and the seventieth
percentile (30 percentl.le and 70 peroeptiie) is ﬁxoughf of as an IZVERAGE score.
If a student has a scoz.'e higher than the. seventieth percentile-(70), this means
he or she has a perscnal asset that is abowve the averageandnn:stbe takenn.nto
consideration in plannmg for vocations and educational: coyrses.

s
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"DAFFODIL, IN THE SPRING"
A "Poor" Student Looks at the School

by Stephen M. Corey :
Condensed from Childhood Education

No, I'mnot very geod in school. This is my second year in the seventh grade
,gtldI'mbiggeraxﬂtallerﬂ:anﬁxeotherkiés. They like me alk right, “though, ,
even if I don't say much in the schogl rodi, because outside I can tell them how
to'digalotofthings. meytagmearom_;iand&xatsortofmakesupforwhatgoes

ooon school. . .

I don't know why the, teachers don't like me. They never have wery much.
lﬁteﬂmeygbn'tﬁﬁ:ﬂcyoukrmanyﬁmingtmlessyoucannaneth'e‘bookitccmesout
of. I'we got-a lot of books in my own room at home--books like Popular Science;
Mechanical Encyclopedia, and the Sears' and Ward's Catalogs, but I don't very often
- Just sit doim and read thefw through like they make us'do in school. I use my
wheananttoﬁndsaretimxgout,’likewheneveannbwsanyuﬁhgsecorﬂ-handI
lock it up in Sears' and Ward's first and tell her if she's getting stung or'not.
» I can use the index in a hurry to find the things I want.

In school, though, wé've got to learn whatever is in the book and I just can't
memorize the stuff. Last year I stayed after school every night for two weeks try-
Ang to learn the names of the Presidents. Of course I knew same’ of them like . -
Washington and Jefferson and Lincoln, but there must have been thirty altogether,

and I never did get them straight. ',

I'm not too sorry though because the kids who learned the Presidents had to
tum right around and learn all the Vice Presidents. I am taking the seventh grade
over but our teacher this year isn't so interested in the names of the Presidents.

* She has us trying to learn the names of all the great American inventors.

) I guess I just gan't seem to remenber names in history. Anyway, this year I've .
beenttying-toleamabouttruc}gsbecause}tymclemnsﬂ'xreea.rﬂheséysIca‘n ‘
drive one when I'm sixteen. I already know the horsepower and nunber of forward .
and badward speeds of twenty-six American trucks, some :of them Diesels, nd T can
Sspot each make a long way off. It's funny how that Diesel works. I started to

tell my. teacher about it last Wednesday in science class when the pp we were .
using to make a vacuum in a bell jar got hot, but she said she didn't see, what a
Diesel engine had to d with our experiment of air pressure, so I just kept still.
The kids seemed interested, though. I took four of them around to ny uncle's garage _
after school and we saw the mechanic, Gus, tearing a big Diesel truck down. Boy,
does he know his stuff! . .

I'm not very good in Geography, either. They call it econamic geography this
year. We've been studying the imports and exports of ¢hile &ll week, but I couldn't -
tell you what they are. Maybe the reason is I had to miss school yesterday because
"y uncle took: me and hi$ big trailer truck ‘state about two hundred miles, and
. we brought almost ten tons of stock to the Chicago narket.’ )

-~

HetoldmevmerewéweregoingandIhadtofigureout'dmehigmaystiitq]ceand
also. the mileage. He didn't do anything but drive and ‘tumn where I told him to. -
+ _ Was that fun!" I sat with a map inmy lap and t51d him to turn south or southeast
»  Or some other direction. We made seven stops 'mddmveoverfivq hundred miles

¥
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rowfid_trip. I'mfiguring mthmthisoil oostarﬁalsothewearandd:earonme _' '
-tmdc—hecallsitaepmclation—-sowe’llmlxwmnhwemade . § s -

Ievenwriteoutallﬂemnsarﬂsaxdle&emtoﬁlefanmrsaboutmat .
ﬂaeirplgsandbeefcattlebmumtatthesteckyards Ionlymdethreemistakes
"in seventeen letters last time, -my - amtsald——all'camas “She's been through high -
+ school and reads thém ower.. IwishIcon,ldwra.tesdmlﬂmaresthatway. 'melast
rxé*:hadtompn,"matapaffodnmmcsofSpﬁng andIJustcouldn'tget
going. . s - Sl

chntdove:ywellmsdzoolinant!m\etlcezther, Justcantkeep'
nymindonthepmblets Wehaxdnnetl'xeo'(:her:datyliket:h:n.s-~ Ifa57foottele-
pdle falls across a cement highway so.that I7 3/6 feet extend fmm one s:.de

ae
»

‘matseetredlskeanawfully s:.llywaytoget w:.ddibffah.xgl'may. Ididn'
across or not. . .

Evenmshopldontgetvexygoodgrades. Allofusmdeabroanholderanda°
bookend this term and mine were sloppy. I just couldn't get interested. Mom doesn't
useabmnmd:andallourbocksammabodccase. ‘Anyway, I wanted to make an
endgateﬁormyunclestrallerbuttheshopteadlersaldthatneantusmgmtal
arximodboﬁlandl'dhavetoleamhwtowozkmmwoodflrst. T4

Id:uintseewhz butIkeptstJ.llanimadeatlerackatsdzoolandataJ.l
gate after sd'xool atmyurnle s garage. He saJ.dI savedh:unslo.

C1v1b31shard for me, too. I've been staying after school txymgtoleam
the "Articles of Confederation" for almost a week because the teacher said we %
couldntbegoodcz.tmensmleséwedld I really tried, because I want to be a-
“good citizen. I did hate to stay after school, though, because a bunch of: us boys .
fzuntheswthendoftomhavebeencleamng@ﬂnoldlotacmssfrcmTaylors
-Machine Shdp to make a playground out of it for the little kids from the Methodist
home., Inademejm\glegmfmnoldplpeandﬁxeguysnadeneaGrandhbgtﬂto
keep the playground ,going. We raised emough money oollecting scrap ﬂus month o’
bmldam.refencecleararomdfhelot. .

-é? N

Dadsays Nean quit sdmol when I'm fifteen, and I'm sort of anx:.o;s tobecnuse
therearealotofﬂungslwanttoleamtodoandasnytmclesays, mmtget-
tmganyyomger ' .

The End

. - oy ‘.‘.7._-::“_-:::_{-—-?}_:;'\~ ;-,;‘E:‘--;_-? - .' .‘. 1“:_/),'_" Doe - Y -
. ISR / AppendixlB (Oantinued)

'149/17feetfroqn/6eoﬂ1er,howmdglsﬁ1eh1gmay? S8 B RERY. -

even try to answer it because it'didn't eveh say Eher the. pole had fallen stra:.ght g
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CIKSSARYQFAP’I‘I’I‘[DES

. 4 4
VR U U ’—W

,1 Verbal *nusneanstheabmt;ytomderstandmeamngsofwozds,ldeas v

¢

associated‘u.ﬂ'x them, and to use them effectively. - -
2./\Nmer1cal Ab;lity to perform arithmetic operatiaons qu:.ckly and accurately. ..
“, _3.- Spatials To ca!prehend forms in space; mdersta.rxi relat:.cnships of plane

é.t)d abjects.: bhybeusedinsudltasksasbluepnntreadmgarﬂ -

solvjx}gemetxy problems. Ability to."vigualize" objects in two or. &n:ee .

dimensions, to think vn.sually in geonetric form. Space Pgrcegtlon, or the o

degree to vwhich the ability to discriminate differences in distance is
a. Visual by means of sight A .ot - o .

b. Tactile motor by means of touch - . .-

c. Kinesthetic, i.e., necognition of small difference’s‘in noiiement through space
4. Ebnu Percept.lon = To peme:.ve pert:.nent deta:.ls of objects of p:.cton.al or o M

graphlc natenal. 'Ib make v1sual ccrrpansons and dlscrmn.natlon arﬂ to see .' o
sl:.ght differences in shapes and shading of flgures, .1.n~w1dt-h and length'of -
lm&s, mrdsor nutbers aswell, is thedegreeof ab:.h.ty“bo dlscr:l.mnate
dlfferencesmshape demandedonajob° '
ay Visual by means of sight * . T :’"7; .
(b. Tactllebtbtorbymeansoftoudlandmvment SRR . o
5. Clerical Perception - Ability to percelve pertinent detalls of verbal Qr graph

LA

maﬁenal,,toobsenredlﬁferencemcow topzcofreadmrdsandnmber§‘to o R

&

. avaid v1sual errars in ar:.thmetJ.c catpumtion. Observatlon ‘Ihe ablllty Lok
'whiZh ‘is called forth by the job of enploying attentmn so that no detail of
the perfczmance remains unmt:.ced The md:.vidual must be aware ofawhat he lS

‘doing and heep accurate note on mmute details of the job; pmofreadmg is an

. ¢ *

- example of this. S g « - 2 . ‘ ‘ T

- 6. Motor Ccordination - To coordinate eyes, hands and finge.re; actirately mak:mg

movements with speed. ' ; _ L _
w 24, ‘ - N - B
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- : ' ”);;pendix 14a(Continted)
¢ ‘ .

e—Jjob-requirementin"the conbination of finé muscular rovements _in making
fine adgust:nen@, i.e., such as fine 1n.stnment making, cmptareter
operating, andfmeannaturerndlng ‘ L :

b. Refers to the harmom.ous cambination of eye and nuscle action demanded by

the job, a movement contm]lledby 91ght, it is dmportant in such a job as
S teleli:oneoperatlngmwhlchﬂleoperatorlsrequlredtogettheplugmto
e aholeofsmalldlaneter locat:onofwh:.chlspercelvedbytheeye.

7. F:nggr Dexhenty To move fmge:cs and n'am.pulate small objects rapidly and

accurately; -

ok

8. Mamal Dexterity ~To move hands easily and skillfully; to work with hands in
) placing and turning cbjects.
Eﬂeﬂﬁ-}:‘bot Cooxrdination - To move the hards and feet ocordinately with each

other ln accordame with vision, dnv:.ng an automobile is a good example.

10.~Color Discrimination - To perceive or recognize smu.larltles or dlf-femnc&s n

colors or shades or other values in the same color. To 1dent1fy a color,

- recognize harmonious or contrasting caxb:.nat.lons or to match golors accurately.
ll General Intelligence - This means general learning ab:Lllty, the abJ.lJ.ty to

"catch on" and umie.rstand directions and underlying ideas; ability to reason

things out. The ablhty of an individual to solve a new pmblem ahd the

abJJ.J.ty to put knowledge t'hat ordmar:.ly obtained in school to use on the job.

Far exalrple, readlng writing and the ability to utilize numbers as a requirement.

a. Verbalinderstandmg - The ability to understand directions, degree of
ccnprehens1m of verbal or wr:.tten dlrecta.ons provided or demanded. -

)

b. - Auditory Upderstéhdmg 'IhlS refe‘is to the readiness or quickness with
vhich directiors nustbemgderstoodonagiven job; on some jobs a slow

'Y - pace may be established but on others where they must be grasped and nder—
' - stood quickly and readily, such as"troubleshooting."

.

. e@
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. Appendix 14a (Continued)

<
A}

" 12. Judgment ~ Readiness to manipulate two or more ideas or concepts; to mkea .
ciecision fram information or data. The exercise of choice on a job, the |
gelection of best response from among a number of possible satisfactory responses.

- 13, E:neCutJ.ve The capacity for leadership required on the job. Thiszsa :
camplex, unalyzed mental ability which can be rated only in a.very superflclal
way. Camplex parts of personality, are something relatively little is known ’
-éf at this time. Therefore, éxpené.noe and observat:i.cor;z on the job are tﬁe

best ways of judging if a peréon is of executive-or leadership material.
: o
[

O




Appendix 14b
cxoseu&‘or‘ TEMPERAMENTS ‘

1. Preferenoe for a variety of dut].es often character:.zed by frequent change,

s

i.e., general office work where there is vanety, repalrmg equipment;

wachmg people.
2. Preference for repetitive or short-cycle 'operations carriedt%ut according

! to set procedures or sequence, i.e., addressing envelopes at a typewriter,

/: workmg on an assenbly lme, operatmg a power pms, Boing advertising
3. A preference allowing' httle or no roan for J.ndepe.rxient action or Judgnent
| or working out “job pmblens, i e., beauty parlor operator, machlne operator" ~
4. The preferenoe ﬁor direction, control, or planm.ng of the entire act:.v:Lty |
,or acthltl$ of otHers, i.e., designing and oonstn:cta.on of a buJ.ld.mg
sales manager, 'advertising nanager,‘execut:.ve, are some examples. - . ,

*

Preference. whmh mvolves the necaisn:y of dealmg/ﬁ/th people and actual

Jcb dutJ.es beyvglvmg and. receiving instruction, i.e.,. supervl/smn of
people such as the perSOn who«worked m 'solving soc:ua]: problems of travelers,

migrants and tras)sz.ents, tak:mg plctures of news events; supermsir{g people
A preferenoe for workmg alone and apart in [hslcal isolation from others

'although activity may be lntegrated m.th that of others, i.e., keepmg )

close watch on crops belongJ.ng to farmers, fire lock-out, trapper, astronomer.

Preference for influenoing people in thelr oi:iniom attita1des or judgments )

about ideas or thirgs, ile., writing 'adv‘ertising’copx,‘_ soliciting for .,
businesses, pt:bhc opinion analyst. - . ‘ %y

| Preference for perfoming adequately mder strEss when confronted: with criti-
c1smorthe ,ortakmgnsks,le.,mrkmgunderwater,ormmrm,
being a surgeon, fire fighter, polioemerx profaisional soldier. -,

- The preference where evaluatmn is done, 1.e., arriving at generalizations,
Jtﬂgxentx or decisions of 1nfonnatlon @mst Sensory or judgmental ch.terJ.a

[E




Appéndix 14b (Continued)

A person organizing and interpreting scientific datd; producing finished -or

" fancy baked goods conduct suits for clients; interior decorator; appraisal
of government records of public interest for historical significance. - ~a
-10: Preference which involwes evaluation, i.e., arnv:mg at genagralizations, °

A

judgments ‘or. decisions for infommation against m’aasurable or varifiable

criteria. This is- exammmg and testmg metal sanples, exammmg works of
art, dném.cal tests, 1aborato“zy cultures, diamond cutter, technlc1ans of
‘ various sorts. . -é
11. Preference for intefpretatﬁ.On of feelings, ideas or facts in terms of._ T )
| perspnal viewpoint, i.e., artists, photographet"s, éietician, éerson who
writes musical or art reviews for newspapers or magazines.
12. P;eference for precise attainment of set limits, tolerance or standards
i.e., 'vhammacist, designer, research engineer, :Lnspector assayer. )
13. Initiative! The self-starting aspect of job demand; the ability, of an ’
md1v1dua§. to begin a jew operatlon without mstructlon. ' vooe
14 Persn.stence The sta.ck-to—:.t-lven&ss demanded by the JOb. -
15. Alertness. This is the madms with which an J.ndJ.VJ.duaJL must :show on the
Job in neet.mg duang:.ng situations. e _ o
- 16. Planfulness. The &bility to look ahead to forsee the general plan of work,
to méthod_imlly plan or, form a schene for the method of doing the work as \

- ‘ S .
part of the job requirements. ‘
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, , *BASICBUH.DINGBIOCKS . S
YOUAREAD{D\]GATBEINGABIEILTMJYIUFHLDIMSC}ERP e o o s @
My strongest skill is: .o
v M MYsecgmds&mgstsfdllis: T
X . My third: |~
_.24'.. ’ .

' My fourth: Ct )

W'IHEYCANBEIEARRAN@D‘DHOQ—\REEIBINAN@BEROFWS.

e
. -My fifth:
4
v Q »
A *
- "My sixth: . '
. z ™ 14 -'
47 . o
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STRONGEST —THAT WHICH YOU DO BEST AND ENJOY AND FEEL CONFIDENT
ABOUT--IN YOUR OPINION.

* Use Aptitude Glossary; ™ -
Use Aptitude Test results - _
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:’K—‘, e Mx 16
| * INTERESTS AND ABILITIES - .
INIERESTSANDABILITIESAREVERYIMPORPANTINED[EATIONALAND B
VOCATIONAL PLANNING. (List 6 areas of interests in descending .
order with percentiles noted) -
A. What are your chief interests? ‘

¢

B. In what ways do your interests relate to your abll?

- A

- v/c. Doanyofyourabllltnesamimteres/seantocl:onﬂjqctwi
" each other? If so, how?}l
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: Appendix 17
CAREER-RELATED ABIIITIES '

YOU HAVE. JUST EXPLORED YOUR JOB VALUES AND WORKING CONDTTIONS PREFERENCES. -

- READ OVER THE LIST OF ABILITIES . SIWWYOUwSEEYOlﬂSEIFBY

Ability and Description ' 10-53% 30-70% . 71-89% 90 + %
Iower 1/3 Middle 1/3 3 Top 10 Percent
* HELPING OTHERS % Y3 Top i/ P cen
Caring for or teaching others, . . o
- making others happy.....eeeees | :
MEETING PEOPLE - , |
" Talking with people, getting . ’
along with others, making a . '
SALES :
- Selling things, influencing
Or leading otherS.eeeesesvssss
CLERICAL, .

' Working with tools, machines,’ . o Lo
wood, metal; fixing things.... . , . .

'Doingscienceco{:rsem ’ . C ¢
understanding scientific .- '
* pmcipl%..................... ) |

Finding new ways to do or say ,
something, exploring new : .
ARTISTIC -

Drawing, playing a musical

ingtnment, writing, acting, . :
pa.l.nting.....'................. .t A

{

General School. Abilities ~
Understanding what you read,

v “

Understanding and solving - o A . . T

REMEMBER: | Saneabllltl&s like' math- and reading are important for
" anyone plarning training beyond high school. .
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‘

<

- ESTIMATE YOUR EDUCATIONAL ACCOMPLISHMENTS (G.P.A.)

‘ . 3 ‘ : .
R ARER BELOW AVERAGE AVERAGE ABOVE AVERAGE ‘

Music .

"~ Physical education . ' -

N 47 ~ *_Q

4 ‘ L .
Hame econamics | . .

v/
Business -

».  Extracurricular’ - : ,
. activities : L ]




BEHAVIORAL FUNCTIONING WORKSHEET

. L ' l
Client: Referral Date: v
INSTHI:'I'I(NS Please prov:.de all relevant information based wpon D.O.T.
, definitions.

. 5
EDUCATIONAL DEVELOPMENT (Check functioning level of each area)
- Reasoning Math o ', Lengwge
" (1) (minimal (1) (minimal (2) (minimal
— skills) skills) T skills)
(2) (2) . (2) ;
(3) (3___ (3___
(4) (4)_ (4) .
(5) (high level (5) (high level (5) (high lewvel
. skills) — skills) skills)

APITI‘UDE‘S (rate 5 if client falls within lower 10% of popu]atmn, 4 of .

Ll

“top 10%)
" Intelligence
Verbal

Nunericxl

- Spatial P ption
fbrm Péroeption
C]erical Perception

—_— }

“’

lower-third; 3 if middle third; 2 if upper third; andl:.f‘

[

Motor Coordination
Fingef Dexcteri ty
bbnual Dextenty

* . Eye}Hand/Eoot
Coordination

Color Discrimination
o

WORK mmms'rs/zxcrm'ms (check-one or the other of each palr) '

'Ihmgs Vs, People/ideas
2._____- Business with People vs. ___ Science/Technology
3.______Rout'.i.ne/.organized vs. _Abstrac}:/Creati:ve
| 4.__Socia1/Helping vs. ' Non-Social/Machines
5. Prestige/Esteem vs. —__ Tangible Prodl.;ctivity ~ )

A4S
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SOME DEFINITIONS OF BEHAVIORAL LEVELS

@

the recall of specifics and wniversals, the
recall of methods and processes, the recall
of a pattern, structure, or setting

understanding in which the individual knows
what is being commmicated and can make use
of the cogm.t.we material without necessarily
relating it to other materidl .

. the use of-abstractions in particular and
corcrete situat.ions

'thebreakdcwnof cognitive material into its ( .
~constituent parts and detection of the re-
lationships of the parts, and of the way they .

are organized

putting t:ogether of eletents of cognitive
material to fonn a cogent.whole

-
" making Judgments about the value, for scme
purpose, of cogmtlve materials

-

’
+

awareness of and w1llmgness to rece:.ve,
pherunena or stimuli

sufficient involvement in a subject or act1v:.ty
to prodwe act:.ve ccmmtment

accepta.nce of, and preference-for, a value; com-
mitment to a goal or dbjective

Organization —— ooncepb.nllzatlon and organization of a value
- H system, . . .

Characterization —- 'consistent action in accordance with the value
. ) system; the person can be "charactenzed" by his
. valué system . .

s

PSYC!DMJIOR (tentatJ.ve hypotheses. by R.H. Dave)
Imitation -'zr- ; imitation of an pbservable’ action

Manipulation — ° development of skill in following direction;
performance of selecged actions ™




Precision —-
~ Articulation ——
.‘ 6
Naturalizatidrg —

’
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Appendix 20 (Continied) :

prof1c1ency of performance in reproducing a.
given act readxmg»a high level ‘ .

coordinatian of a series of acts and estab- :
lishing internal cons:.stency anong t-han

automatic and spontaneom response in the
performance of an act or series of acts; e
performance becomes "second nature" '
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'Snape Snape that is. In the spring of 1972, about

- - . Appendix 21
_ Newsletter '80
WHATEVER HAPPENED TO THE CLASS OF*'72?

athered together for another

20, 000 marbets of the class of '72 were questioned about their attitudes
and plans for the future. This was the beginning of the National Long-
itudinal Study (NLS). Recently, the National Center for Education Sta-

" tistics (NCES) carpleteclégs third followup study. More than 95% of the
original group participa in all the surveys. Most of the questiomnaires

were campleted -in October 1976, meaning the young pecple were four and a
half years out of high school. Here are a few of the hlghhghts.

o About 72% were working in fuu or part-time Jcbs Another 9% were
unemployed. About 17¢% were still in college.

o  Of those who'entered college m 1972, .39% had graduated with a bachelor's
degree Octaber 1976; 26% were still in school; and 35% had dropped

. at the entire group, 42%-had not had any higher educatlon

. byOctober1976, 42%hadsmeandonly 16% had earned a BA or more.

-0 Abaut 42% of women said they were "homemakers", up fram 29% in 1974.

o 'mxee out of four of 'che collede graduates were enployed full-t:.me in
October’ 1976, with an average -annual salary of $9,500. Engineering
graduates led the way at $13,000. Edwatmn graduates averaged.$8,700.

O About 53% of the woxrm and 35% of the men reportedhavmg been married
at some time. About 23% had ag least one’child. .

o mstmma:ﬁmntyyomgpwple saldtlmrsexorraeehadbeen

L

more of an advantagé thah“a disadvantage,in pursuing education or Jobs
For example, 9% of black wamen said they had been treated unfairly -

. because of their sex, but 28% said they had been given special -advantage
bedause of it. Also, 20% of these women said they had been treated unfairly
because of their race, while 27% sald it had given them a special advantage

o After four years m the "real world", respondents had a mne negative
opinion of their high school experience. About 51% said the schaol
should "have placed moke emphasis on basic academic subjects". In 1972,
. the figure as 45%. About 64% said they w:.shed they had more vocational
: te;ﬁo cal education. In 1972, the figure was 68%. Only 39% thought
1 had provided them with enough counsela.n%tb pursue msely ‘

', their edua(tion In 1972, the figure was 57%
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13.

. A majority of women work because of economic need. Nearly two-thirds
-of all wamen in the labor force in 1978 Were Single, widowed, divoreed,

Nevada Newsletter '80 - . .

20 FACTS ON WOMEN WORKERS |

or separated, or had husbands whose earnings were less than $10,000(in 1977). -

About 42 milljon women were in the labor force in 1978; they constituted
rmore than two-fifths of all workers. -
) +

at

. .Fifty-nine percent of all women 18 to 64--the usual working ages—were

workers in 1978, campared wjth 88 percent of men. Fifty percent of all )
women 16 and over were worKers. Labor force participation was highest’ i .
among women 20-to 24; .

The median ége ofvgenworkers’is 34 years, .

Fifty-three percent of all black women were in the labor farce in 1978
(4.9 million); they accounted for nearly half of all black workers.

Forty-five percent of Spanish~origin-women were in the labot force in
March, €1978 (1.8 million); they accounted fok 39 percent of all Spanish- .
origin workers. -

. Women accounted for nearly three-fifths of the increase in the civilian

13bor force in.the last decade—13 million women compared with 9 million
men. . K © :

More than one-fourth of all women workers held part-tiime jobs in 1978.

The average worklife expectanc} of women has increased by more than one-
half over the two decades since 1950. In 1970 the average woman could
expect to spend 22.9 years of her life in the work force.

T .

. S,
The more education a wdman has the greater the likelihood she will seek
paid employment. Among women with 4 or more years of college, about 3 L
out of 5 were in the-labor force in 1978.

e

g

. .The average woman worker is as well educated as the averaéé man worker;

both have campleted a median of 12.6 years of schooling.

vﬁ?hurﬁer, of working mothers has increased more than 14 since the

peri6d immediately preceding World War II, while the number™sf working "
wormen more than tripled.” Fifty-three percent of all nothers with
children under 18 years, (16.1 million) were in the labor force in 1978.

: 1 ’
The 5.8 million working mthers“/with preschool children in 1978 had
6.9 million children under 6 compared with 4.8 million working mothers
Wwith 6.0 million children under 6 years of age in 1973.

1/ Includes never married mothers: ° \ - .
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Appendxx 22 (Cont.'lnued)

-~

&
14. The matployment rate was lowest for adult white men- (20 and over) and
h:l.gh&t for black young wamen (16 to 19) in 1978:

Adults Percent Teenagers Percent -
- White men 3.7 White men 13 5 .
, White women - 5.2 ' 14.4 Y
Hispam.c men 6.3 19.5 -
Hispanic women " 9.8 22.0 .
Black men " 9.1 36.5

Black women 11.1

- ' \f 41.0 -
. 15.‘vunenworkersarecmeentrated1nlwpaymg, endjcbs Asaresult, )

AVELAUE & t1°2he - 3 ct -3 --r. @ Y, o [l 0.“
even when both, work full-tme year-romd 'me median wage or salary income -
of year-round full-time workers. in 1977 was lowest for minority-race2/women--

$8,383. For white women it was $8,787; mmonty men, $ll 053; and whlte
men, .$15,230. _

*

~ . The median eammgs of full-time year-round women farm workers were $1,635;, *
private household workers, $2,714; sales workers,. $6,825; and Clerical
workers, $8,601. ‘ I

1s6. Fully employed women high sdxool graduates (with no college) had less ‘
income on the average thaggfully employed men who had not conpleted elementary
.school—$8,452 and $9, 332, respectively/ in 1977. Women with 4 years of
college also had less incame than men with only an 8&1 grade education— *
$11,134 and $11, 9’31, mspectlvelyﬁ .

17.. Among all famjlies, abbut 1 out of 7 wexre’ by- alwcman in 1978 caxpared
* with about 1 out of {0 in 19687-239 percent of black families were headed -
by ‘wamen. Of all women workers,. about 1.but of 8iwas a f@nﬁlyghead- about -
1 out of 4'black waren workers wa&azﬁfamly head.< . ”
0 ? -
18. Among all poor families, nearly half (49 percent) Were” headed by women in
1978; more than 2 odut of 3 poor biack families were headed by women. In
1968 about one-thixrd (35 percen ) ofallpoor fanﬁ.lleﬂwereheadedbywmm, -
and 51 percent of poor minori famities had female heads, R oo
19. It is frequently the w1fe s earmngs vhich e a fami;y out 'of poverty.
' In husbapd-wife families in 1978, 6.1 percen poor when the wife did
not work; 27percentwhenshewasmﬂ1e force. Among all wives
« who worked in 1978, the median contribution was more than one-fourth of the
total family incame. Amngaﬁmose who worked year-mmd full-t:l.me, it was
nearly mo-flfths

20. Women were 80 pement of all clerical workers in 1978, but only 6 percent
of all craft workers (women were about 3 percent of all appreptices as of
Juné, 1978) ; 63 percent of service workers but only.43 percent of professionals
and technical workers; and 64 percent of retail sales workers, but only 23
pef:cent of nonfarm managerSfaxxi adm.m.strators. ‘ .

/ v

5 o "Minority races" refers to all races other than white. Blacks consti.tute
about 10 percent of persons other than white in the United States. Spanish-
origin persons are generally included in the white population; ° about 93 per-
cent of the Spanish-origin population is white. ‘ :

¥/ Data on black families are not available for 1968.

.
v .
bl . .
3
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mmoxmmmmmsmssmm THE ABILTTIES MOST '
OFTEN NEEDED TO PREPARE FOR AND TO ENTER THE JOBS IN A
CLUSTER ARE LISTED FOR THE EIGHT CLUSTERS. THE STEPS BELOW

. WHLHEBPYOUSEEEWYOURSELF—MTEDABIIJTIESRELA’]E'IO

THE CLUSTERS. )
, —> , —
I. Business Sales - II. Business Operations i
” and Management ' - ™
__1. Meeting pecple ___1. Clerical ability
2. English ability —__2. Math ability
___3. Sales ability ‘ 3. Reading ability
4. Reading ability
_ 5% Math ability
— -

A

III. Trades, Crafts

Al

VIII. Social & Personal

1. Wor}q‘ng with peopld _ : . . __1. Mechanical. ability,
—2+ Helping others . . __ 2. Reading ability
—3. Reading ability 3. Math ability

4. Math ability :

-

VI. Health Services . V. Natural and Social

and Sciences,- ' |. Sciences
___1. Helping others _.__1. Science ability "
‘2. Scientific ability| __ 2. Creative ability
g 3+ Math ability 3. Reading ability
S 4. Reading ability - 4. Naﬂ'x ability




~ Appendix 24
PHYSICAL CAPACITIES WORKSHEET

. . )
Client:” . - Physician:
Counselor: " ’ ' Date:

Note to Physician: Based upon your e)qnmatmn of the client, please-check
all items where there is a r&stncta.m of the client's
capacity. Explam briefly.

“*A. LIFTING: g/ . ‘ ,
The most ‘ nable lifting and/or carrying expéctation for this client:
100 1bs. occasionally to 50 lhs. frquently
50 1bs. occasionally o 25 Ibs. -frequently
20 lbs. occasi to 10 lbs. frequently
No lmtatlons on client
, .

B. CLIMBING-BALANCING: ° . ' : v,
Clinbing:

Balancing:

. C. SIOPING-BENDING: -
| Stooping:
D. RE'A(.‘H]NG—HANU.:DIG
' —_ Readfing (ams):
—— Reaching ( 3 |
______ Handling (gross motor manipulation) : '
\ Handling [fine m.;tor mahipulation) : ‘, .
: ‘ ! .
] E. TALKING-HEARING: . .
' * Talking:'
" __ Hearing loss SR
oo .____No sj:gnificant loss &0—,15 decibl-es) .
' .+ Slight (15-20)
___Moderate (20-40) ; - N
___ Moderately severe (40-60)

o
fero
.

n
o

JERICT e




_.Severe (60-80)
. Very severe (80 and above)
No hearing

VISWAL '
No siénificant restrictions:

$

Corrected vision:
Vision is ocorrectable:

Vision is not correctable: -

v ——

Vision is pmgzasive/degenerative:

Blind:

INDOOR-OUFDOOR:
Neither indoor or outside:

- Inside:

Outside:

COLD-HEAT: ) A
Cold ‘climate (40 degrees or less):

Hot climate (100 deg;e&:& or more) :

DRY-HUMID:

-~

Activity in wet/humid setting:

Activity in dry setting:

L3
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~ Appendix’25

T

EDUCATTONAL, PLAN

&

. . ' o
terests, personality traits, and accamplisiments

&llltles’ -
are important rs to consider in educational and vocational
planning. '

Given your abilities, interests, personality and edtmtmnal acconmplish-
ments, what kind of education (after high school) would be best for you?
dleckbomﬂxeldealtypeofedwationandthemstrealmucme

-

-—

Realistic

. Idea°l

Job experience, withOut any addztional
formal education part-time ‘.

Vocational or technical school

_ Two~year college

Military service

¢ ~

Four-year college or university T

Graduate- school

el
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' . Appexyfiixzs J
" . SAMPLE OF FOUR YEAR HIGH SCHOOL i '
. COURSE_PLAN. RECATED 0 A CAREER .
- N _ , . .
7 « — : : -

) OCCUPATIONAL EXAMPLES: . THIS CLUSTER WILL.ENCOURAGE AND SUPPORT A LIVELY

INTEREST AND APPRECIATION IN MANY VOCATIONS. ‘IT WILL ALSO PROVIIE A WEEL
. ROUNCED FOUNDATION FOR PROFESSIONS AND CAREERS WHICH REQUIRE A CX)ILE(EAIEG?EE.

¢ ' / .
© COLLEGE PREP OR GENERAL CAREER, CLUSTER -
9th Grade ', Credit ' Grade * 10th Grade . _Credit Grade
Eng I Core Eng II Core * . R
.y PE, NROIC- . ’ PE, NJROTC
Science : . Driver Ed/Elective ‘
Earth Sci ' Foreign Lang II or
Envir Sci . i Elective , p
Physical Sci : . N
) L Math Elective
 Math . ' s
H :_‘.' ' * Elm’tive . A
Algebra I or - ’ o -
Geometry -
, Fareign Lang or '
~ Elective o "
élective. N . N . - .’
-‘ " - . . ' .
. Iith Grade Credit Grade
Third Year Eng
US History v
Math Elective ° /// ' . .Fourth Year Eng - i
~ Sci Elective " .- " Elective’ - -
= . - * ' //// i
Elective 7 Elective

£
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GIZUPATIQU\LE)NELES RADIO/'IVREPAIR, 'EIEP[-DNE'IMMCEN ]NSTRIDEN‘I‘

REPATR, HEATING AND AIR OONDITIONING TECHNICIAN, AUTOBQDY

1)
LI

DEX}IANICAL &‘SERVICECAREERCLI.S’]ER

SERVICE, APPLIANCE
szmrzcmm, mesmmmsmucammpm, m.acm:cxm. '

9th Grade ' Credit -Grade  10th Grade Credit Grade
Eng I Core ‘ , Eng II Core
. . , . o
PE, NIROTC SO PE, NJROIC ~
/SQi énce ¢ Dri\;m:t .Ed/Elective ’
" Barth Sci Y Co- Electronics
ffonmt Sci _
P Si@.l Sm.- M ’ ° ’ m m f . .
Math ' - , Elective
General Matﬁ or
Algebra I .
Select one electiver
Metal Shop .o z . )
. Auto Sh(?p d '
Elect:.ve )
1lth Grade ¢ it Grade  12th Grade Credit Grade
Eng III Core o | f: . US Govermment ‘
select elects. . ol
- - Health/Elective . -
_US Higtbry . > )
: Select one elective:
lect one elective: :
: - Adv Auto Shop
Adv Auto Shop , Adv Mtl Shop N
Adv Metal shop Adv Elect o~
Adv Elective ~ ' . o
5 , y Elective. ¢
Elective ~
R . {1 Elective”
- ,
;'ﬁ:\\ £ /’“\x )
N A
4

.
PG [N . e
. -

Ty
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. © O IN 5CHOOL OR NOT... * %

« a

any, further education. °
1. Consider yourpurpose "in gaing.-
2. Consider whether you enjoy going to school.

3. Consider whether you have the ability to succeed in the type
of education that interests you. :

4. Consider when you should get ydur additional education.
: )
5. Consider the teans of financing additional education.

6. Consider the partfmlar sc;ﬁu should attend.

I

g {

*  The following factors should be given special consideration in planning
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" . PROSPECTIVE COLLEGE PROFILE -~ > . %

- PP . M i
] v,

. msnﬁenfs,aftérﬁmeydecidgtogoonforfur&msdmlmg,am -
confused by the nuber of schools that are availsble. Your answers
to the.following questions will help narrow ‘down the nurber of schoo,

that you need to study in greatkr detail. ‘ o
1. Specialized educational program? 5
3&# Curriculum design? 4 . .
3.- Accreditation? -
b ’ . ///
4. ‘Size? ’ "
. ’//
5. Type? L
6. Student body? .
: 7. I“,;.tion? P -7 R -
- | * o , A 2
8. Student activities and services? ) L y
/ . ‘ [ - ~
4 ’ ’ ~ v
» 1y "
B ' o k [
. ¢ !
LY o ‘é‘ .
——
S
. t




. - OQCUPATIONAL SI\ﬁ)YGJIlE

Name of student .
~  Title of occupation -
DOT code number . s
Title of material studied . . .
Author and/or publisher _
pate of publ:wation

1. what vork is perfomed? What do the workers doP

ald

N -

Why do they do it?
3. How do they do it?

4. What skill is involved?
\‘ ’ .A\ ' . Z\ ) . | i
5. What are the requj:mnents for entering this occupation?

’

X - |
6. What are the pathways or methods of entering this occupation?

J. What nachiim, t‘:ools, or°equi;ment is used?

ot

w8, Matarethephym.caldarandsonthemrkers? Dotheymclude

- sitting, lifting, carrying, pushlng, fingering, walking, clmblng,
. ‘ . stooping? .

.0
)

damp, wet, humid, dry, dusty, high above the ground? '

X
N |

4

9. What are the working conditions? Are they inside, outside, hot, cold,




12.

14,

15.
16.
17,
18.

19.

20.

21.

130'

R - , I4
.

Appendix 29 (Continued)

What.worker characteristics are‘inwlved? ' Does the occupation involve
people, data, or things? Does it involve strength of hands, amms, or
legs; finger dexterity; eye-hand coordination; memory for details;
sense of smell; contact with people; outstanding personal appearance?

Are there special requirements such as licensing or certification? -

i

What is the,usual line for pramﬁm or advancement?

What are the beginning earnings? per
week/month/year. '

What are the averaée earnings? ) . ped
week/month/year.

What is the employment outlook?

s

About how many workers are employed in this occupation?

What is an average day like fér a worker in this occupation?

|
o &
Do members of this occupation have (a) unions, (b) professional
organizations? 4

What other occupations is this occupation related to?
What is the history of this Ochpaion, and'what does it do for'society?

“Now that I have studied this occupation, I beliewve that
(Please check one): ]

it is not appropriate for me
it may be appropriate for me, but I need to study it further

Y

it is appropriate for me

B e ——

e




Title of occupation

DOT code number

Date. interviewed.

Place of interview ) )

1. Mr./Ms. , how long have you been etpldyed as a
' ?

2. As: a/an _ , vhat are your main functions, duties
., or responsibilities? - ) '

.. /
- 3. Which of these is the hardest to do?

4. Which glves you the greatest satisfaction?

5. When and how did you decide to enter or become -a/an -2
‘ . «

6. vohat is%the usual way to advance in this occupation?
7. mataxemeusualbeginningeamingsinﬂnisocmmtion;
per week/nﬁnWyear-
8. W?at\are the eaminés.of an éveragé worker in this occupation? °
. — per week/ionth/year.
9., What fringe beneflts or rétitement pians are avallable in this occ;.zpation?

10. How would you describe the place vheré“:‘ydu work?

11l. Are ‘there certain parts of the countzywherenar;yx'mﬁcers in this
occupation are employed? If so, where?




D 12

14.
15.

le.

Amﬂmeseasommenmﬁcers mﬁusoccupationa‘m‘mtployed?
If 50, when? ; , '

matdxangeshavetakenplacemthlsoccmtmndurmgthetm\e ®
youhavebeeninlt?

t

L 2
L I 4
Do you ‘foresee any changes. taking place in it in the future?
: @ , ‘ = ' . .

i

Describe what you do on a typical day.

What suggestions would you give to a young person who was -
considering entenng your occupatlon?

Wl
st

»

» =a

L s - Appendix 30(Continued) ' -




Job Title. .
D.0.T. Code

1.

2.

’ Atmospheric conditions: Fumes Odoxs Dusts

JOB ANALYSIS

Industry

ok
g

—

»
8~

G.0.E. . o

WORK PERFORMED RATIM;S:_ (Insert level of each)

Data Things

People -
PHYSICAL DEMANDS:, (Insért coded level)

Sedentary Light  Medium Héavy Very Heavy .

Lifting . Carrying Pushing _ Pulling  Climbing __Balancing
Stooping __Kneeling _ Crouching | Crawling ‘
Reaching  Handling

__Fingering__ Feeling "
Talking _ Hearing

Acuity(far)__ “Acuity(near) _ Depth Perception

Field of Vision __ Accammwdation _ Color Vision ' :
WORKING CONDITIONS: . : . \

Inside $ Outside %

Extreme ocold with or without temperature changes: (insert ocode)

Ext:gete heat with or without temperature changes: (insert code)
kY . -~ -

Wet and/or humid (insert code) Noisy? (insert code) Vibrations: (insert ocode)

Hazards: Mechanical Electrical

-

Burns Explosives

Other . ‘ ? -

Mists . ‘e,

“ K 'Gases __Poor Ventilation

t———

Other

“Level or Education and/or Training:

NFE__V__ T G - g

e~y ‘
SVP 1 2 3 4 5- 6 7 8 9

C

-
o~
e




TR

o~

Developmental Skills Noeded:
(Reasoning) 1 2 3 4
(Mathematics)l 2 3 4 5 6
(Language} -1__ 2 3 4

.#5. APTTIUES:. (insert code)

G_V_N S P O K F M E _C
6. INTERESTS: |
la__ (o lb__2a_ (o) B 3a_ (or) b
4a__ (or) &b__ Sa__ (or) B__

; L4
L3
-
[ 3
LY
3 [}
> - we -
. .
L
-
»
.
9 AN
& ~
<
it
-
. -
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2.

3.

' 6.

7.
8.

=
w7

.
-

ABILITIES - capability to change
(factors necessary to expedite change)

* MODEL~-A VICIORY: ““TECISION ANALYSIS | -

®

self-esteem—perception of self

Appendix 32

VALUES - a value system which facilitates the decisioﬁ-naldng process

INFORMATION -~ appropriate information
' necessary resourees
examine profile

(conflictin_g data) or (counseling problem)

test results—accurate information

TIMING - critical events necessary to
immediate action
/
OBLIGATION - commitment *
need to do something

RESISTANCES - 8kills, knowledge, or ability to consummate decisions.

YIELD - pay-off
What do you get?

CIRCUMSTANCES/QONDITIONS - envirommental features and events
- N significant to process of change

implement decision-making

e




-~ POLARGRAM "~
. PROFILE 5

NAME.

TN DATE o

LOCALE

COUNSELOR

e e g ome




¢

~

- .

.

£

In this program, I re-learned the following things about myself

*

-

-

My general and specific career plans for the future are

.

T,

>
L4

. . »

< My feeling about the yalue of this program to me is

’

—
A

v
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INTRODUCTION

"All education is caréer-education, or should be.

And all

our efforts as educators must be bent oh'preparing studente
elther to become properly, f#sefully employed 1mmed1ate1y ugpn
graduation from high’ school or to go on to further igrmal

@ @

educatlon. }Maryland, Asst. Sec. of Educ., 1970)

. ™

f

- e

-

7/

BASIC PHILOSOPHY

e To provide students with such tools in order that they'-can

-
-

1mplement vocatlonal training tasks for career growth and

" OBJECTIVES ‘

l. T provide:student with .a career program,pfbfiie.
. , - !

2. To provide student with tools for systeématic exploration of

s
.

occupations. ~ - o -

v

interests,uapﬁitudes, temperaments, and job values.
\ .

-

4. To provide student w1th spec1£1c 1nformation regardlng the

<

"3. To, provide student with realistic personal, concept including

. ,present and future job market (Bureau of Labor Statlstlcs)

*
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PHASE I  *© . 1 o
* INTERESTS /JOB VALUES".
. % o,
\ e , . y

A GEOD PLACE TO START YOUR CAREER PLANNING IS TO GET TO KNOW

¥OURSELF BETTER. UNLESS YOU KNOW THINGS YOU LIKE,AND DISLIKE'

3

TO KNOW YOUR COMPETENSIES YOU WILL NOT BE ABLE TO MAKE GOOD

| DECISIONS. . THE EXERCISES THAT FOLEOW WILL HELP YOU TO LEARN
ABOUT.YOURSELF., - . ©
, L]
e Co . :
. o o

- ! — 7 . . <

4 . . . . s

] o, 2
1 v
\ 5?" J
z ’ . :
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*" The word work means drudgery ‘and fatigue
for same and joy and pleasure for others

<

-

[ 2
“ WORK. . .activity that is required and m pa t is made

POSITION. .a set of tasks ‘perfonf\ed by a person within a
' particular organization
. L/\ hd . ’ ateren

JOB. . .the parti'cular‘ position a peréon holds, or the particular
kind of work dane for. pay in that position ‘

-

OCCUPATION. - . .thé kind of actiyity needed to perform work tasks

VOCATION. . .a sense of life mission or purpose

I

. CAREER. . ,time-extended working out of a purposeful tife b_attem

_'through work undertaken by the individual

.
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5

My birthdate

R QREER MG J
‘I have thought abqut,ﬁ. futuf® and what kind :oﬁ “career I want
v Yes & xo ) y
";‘.If I éQs;,;ede "Yes," I'would like to' ° ¢’

- .9

- I 2 ‘

.
- . -~ e

i_f I answered "No," I know I should be th:mkmg about ny future. S{;Ere of

*the things I like to do that micht lead to a career are

. r 3+
P - »

o
L

,

My definition of a job is

v

»
.

' |
My definition of a career is

s «

PO A v 7ext Provided by ERIC

N




I want to d this

I want to be

—

I want to have

Present

5 years
from now

lb years
from now

20 years
from now

25 years - .
from now .




. ’ . " Appendix 6
JOB VALUES EXERCISE .

Here are same values held by many people:

+ individuality '

noney
inde creativity
equality of all people family and hame
education religion
honesty helping others
acceptance by others prestige, recognition,
status

Write in the spaces below. three to five values that you are aware as beJ.ng

important to you.
A.

-

!

B.

. Occupatians that fit
~ your values

-

of the values you hold, are there any occupations that you
you ought to enter.because of them?
ur values and some that might not.

List occupations that might

Occupations that might
not fit your values




; ‘ : {

. '.'rmnplsmmsmm

[
3

Which answer best expresses how I feel about a job?
. Very
I"prefer a job in which I'work wg.th people

I prefer a job in which I work with
people I Jtke

"I prefer a job in which I would be able
to be friendly with people

I prefer a job in which I would be
physically active

I prefer a job in which I woxk with my

) —

-

" I prefer a job in which I could be -
creative and work with ideas

*

"I prefer a job which I enjoy, that is
mterest.mg to me

°

I prefer a job in Vthl‘YI would be well
pa:.d

I prefer a job in which I would be .
~ hélping others . ‘-_

I‘prefer a job in which I would be my
own boss
N —_—
I prefer a job in which I direct people's
wark

. I prefer a job in which I make decisions
and supervise others

Appendix 7
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Doirig physical labor

4

* WORKING QONDITIONS PREFERENCES EXERCISE

-

IOOK AT THE FOUR PAIRS OF WORKING CONDITIONS BEIOW. FROM EACH PAIR,
SELECT THE 'CONDITION YOU PREFER AND. PLACE A CHECK MARK IN THE SPACE
NEAREST THAT WORKING CONDITION.

'wi *

-

Working indoors Working outdoors

Working with people Working alone

Working with a variety of tasks Working at the game task

.

<

hY

Doing little physical labor
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* STEPS IN CAREER PLANNING

'IHEREAREMANYDIFEERENTWAYS%M\KEG\REERIICISIONS 'IHEB:.STWAYIS'ID
TAKE CHARGE OF YOUR OWN CAREER PLANNING. YOUR CAREER PLANS AND DECISIONS

ARE IMPORTANT. SPEND TIME THINKING ABOUT THEM. VWHEN YOU HAVE FINISHED ALl . -
THE STEPS AND ANSWERED ALL ‘THE QUESTIONS, YOU WILL BE READY TO TAKE CHARGE
OF YOUR OWN CAREER PLANNING. .
* Use Work Values/Interest Inventories L
‘ X Have Need to
- . Started | Begin -
Step 1

CECIDE WHAT I WANT FROM A JOB/CAREER

- What do I value nost?
Making money? Having a steady job?
Being my own boss? Serving others

- #hat are ny job preferences?
Work indoors——or outdoors? '
Work with people——or with objects and na”"dmmes"

Step 2 ’
IDENTIFY JOBS REIATED'.[OWIN’IERES’I’S, : _ N ’
EXPERTENCES, AND ABILITIES ’ .
- Think about my special abilities :Jinterests
and skills ,

= See if nmy current pdstimes, hobbles, and ) g &
experiences suggest career possibilities ’

\
A

.

Step 3

FINDOUPA%UP'IHED]FFERENI‘IGNIBOFTRADIII\IG . v "
AI‘DEDUCATIOI%}THATAREAVAH..ABLE ’

= Do I know what each of these offers?
Camunity or wocational/technical colleges,
on-the~job training, business schools,
4-year colleges, the military, apprentloeshlps

- My counselor/beacher can heIp me g ~ )

4
3 ‘ \




° ) Appendix 10 (Cont;inued)

) , i 2 . ,
Step 4 e ' Have Need to

Started Begin -
mmEMWMOmeBSMT ' ' .
SEEM TO OFFER WHAT I WANT

’

- What are they really like? What would

I actually do from day to day?

- How would these jobs satisfy my needs o
and goals? :

~ Will these jobs still be available when- G —
I am ready to go to work? . ‘ i

- Can I get any work-related experiences
to help me decide whether I would enjoy
these jabs?

REMEMBER, MY PARENTS, COUNSELORS, AND TEACHERS CAN HELP ME WITH MY CAREER PLANNING.
. - \ . \
Have Need to
, Started .Begin
Step 5 ‘
SET SOME JOB/CAREER (ROALS FOR MYSELF

- Think about the education, training, and
job I would like to have 10 years from now. » . \

- How much responsibility would I lJ.ke? Do
I want to be in dxa.:;ge”

-W:.llIbew:.llmg to get the extra train-
ing I will need tb get ahead? :

~ - Is this -job a stepping stone to a better ‘ -~

or different job? .

’

'mmmam@mmmsmlmsomclmmwmmmom
. THAT MY FIRST CHOICE IS NOT POSSIBLE.

P

. Step 6

FINDOUIW{IM‘IMISTII)'IOREAG{'H{ESEQ)ALS'
- Do I need some part—-time work experience,
. more education or training, or financial
. aid t reach my goals?
- $hat specific plans or decisions must I make?

- What must I do right now? What decisions must
be made in the future? . ,

~J
o




o ' Appendix 10 - (Continued)

. &
. - Hawe Need to
\ . . Started ggin
Step 7,
PREPARE FOR THE DECISIONS I HAVE TO MAKE R
BE SURE_I KEEP MY OPTIONS OPEN ) - .
. = When faced k&£ a career decision, con'gider
ny goals, the ways I can reach them, and T . ‘
" the risks and costs :
. . '
/“\
) \
N L
. 5 R . ~
4 . a' * .
\ % ,
‘ L]
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JOB FAMILIES

CLUSTERS: CONTAIN S
CONTAINS MANY IND
OF WORK., THIS SY.
IT EASIER FOR YOU
WORLD OF WORK.

s,

THE MORE THAN- 21,000 JOB TITLES IN THE WORLD OF WORK HAVE
BEEN GROUPED INTO EIGHT CAREER CLUSTERS. EACH OF THESE
JOB FAMILIES. EACH JOB FAMILY
JOBS. THE JOBS IN EACH FAMLY ARE .
" JOBS IN A FAMILY DO -SIMILAR KINDS
F CLUSTER, FAMILIES, AND JOBS MAKES
ABOUT THE DIFFERENT JOBS IN THE

I. BUSINESS SALES & MANAGEMENT

A.

B.

PROMOTION AND DIRECT CONTACT SALES
Puwblic relations workers,fashion models,
travel agents,sales workers who visit
custoners (for exanple, real estate bro-
kers, insurance agents,wholesalers, office
supplies sales workexs)

MNZ\.GEIMTI‘ANDPLHWDIG

. Hotel,stou;é and campany managers,bankers,

executive 'secretaries,buyers,purchasing
agents,small business owners

RETAIL SALES AND SERVICES ©
Sales workers in stores and shops,auto
salespersons, retailggales workers

II. BUSINESS OPERATIONS °

D.

E.

F.

G.

CLERICAL, AND SECRETARIAL WORK -

Typists, file clerxks, ma:Ll clerks,office
gnessengers, recept.).omsts ;Secretaries

PAYING RECEIVING, AND BOOKKEIEIP‘ING

Bank tellers,acocountants,payroll clerks,
grocery check-out clerks,t:.cket sellers,
cashiers,hotel clerks

OFFICE MACHINE OPERATION .
Adding,billing,and bookkeeping machine
operators,camputer and data processing
machine opexators telephone operators
STORAGE, DISPA’ICHING AND DELIVERY
Shipping and receiving clerks, stock
clerks, truck, and airplane dispatchers,
delivery truck drlvers,cab dr:.vers,
mail carriers .

°

. . :
ITI. TRALES,CRAFTS, & INDUSTRIES

¥

HUMAN SERVICES CRAFTS -
Barbers,hairdressers, tailors,shoemakers,
cooks~ chefs,butchers ,bakers

REPATRING AND SERVICING HOME AND
OFFICE EQUIPMENT

Repairing and servicing TV sets ap-
pliances, typewntexs telephones, heat-
ing systems, photocopiers

GROWING AND CARING FOR. PLANI‘S/ANIMALS
Farmers, foresters randlers,gardeners,
yard-workers, groundskeepers,plant nurs-
ery workers,a.mmal caretakers,pet shop »
attendants .
mNSTRLETION AND MAINTENANCE -
Carpenters,electricians,painters,
custodians(janitors) ,bricklayers,

sheet metal workers,construction labor-
ers. (bulldings,roads,plpelmes etc.)

TRANSPORP EQUIPMENT OPERATION
Long-haul truck and bus drivers,bull-
dozer operators,crane operators, fork-

lift operators . .m‘

MACHINE OPERATDIG,SERVI@ING,AND
REPAIRING. °

Auto n‘eduanlcs,nachlmsts prmtmg press
operators sewing machine operators,
service station attendants, laborers and
machine operators in factones,nums
lunber camps etc.

A

-

S,

LT AN
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For Sc1ence and Medn.cnl Techm.cmans, See
Job Families 0 and P .

: N.

L4

ENGINFERING AND OTHER APPLIED TECH-
NOLOGIES -
mgmeers and engineering techni-
cians,draftsmen and. draftswomen,

. pilo’cs,surveyors camputer program-

ners

Appendix 11b
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' NA’IURAL&SOCIALSCIIINCES

NATURAL, SCIENCES AND MA’.I}IEI@.'I‘ICS
BlOlOngtS chemists,lab technicians,
phys:.cmts,geologlsts statisticians,

’ agr:.cultural scientists, ecologists

See Cluster VI-—HEAL’IH SERVICES/
SCIENCES (I.USTEIR

SOCTAL ,SCIENCES AND LEGAL SERVICES
Sociolegists, lawyers,political
scientists hlstorlans psychologlsts,
home econamists

VII. CREATIVE & APPLIED ARTS

* CREATIVE ARTS

Authors, congert singers,musicians,
actresses and actors ,dancers,
artists .

APPLIED ARTS (VERBAL) '
Reporters techm.cal writers, in-
terpreters,newscasters Jewswriters,
ad copy writers - .

APPLIED ARTS (VISUAL)

Interior decorators,architects,
eommercial artlsts,photographers,
fash:.on designers

POPULAR ENTERTATINMENT

nght cluwb mtertamers,popular .
smgers and musicians,disc jockeys,
circus perfomers ]

VI. HEALTH SERVICES & SCIENCES
\

MEDICINE AND MEDICAL TECHNOLOGIES
Dentists,doctors ,veterinarians, -’
medical technologists and lab
workers,pharmecists,X-ray techni-
cians 4optometrists,dental hygienists,
dlet:.lczans

NURSING AND HUMAN CARE

. Child care aides,nurses,dental

assistants,physical therapists,
hOSpltal attendants

\;\

VII. SOCIAL & PERSONAL SERVICES .

EDUCATION AND SOCIAI, SERVICES

Teachers,counselors,social work—
ers,libratdans,athletic coaches,
recreation workers ,clergymen and

. Cclergywamen .

See Cluster VI--HEALTH SERVIC’ES/
SCIENCES CLUSTER

PERSONAL AND HOUSEHOLD SERVICES
Waiters and waitresses,airline

‘stewardesses and’ stewards,house-

keepers, porters, carhops butlers
arnd maids

LAW ENFORCEMENT AND PROTECTIVE
SERVICES -

Police officers,building, food,

and postal inspectors,watchmen,
plant guards,firefighters ‘ . (




J0B FAMILIES s

that you are familiar with the preceding eight career ciusters, select two yo

.- -

u would

i -

e 'co.do that you think you are capable of doing. Then select two individual jobs in.each.
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*DAFFODIL, IN THE SPRING"
A "Poor" Student Looks, at’ the .School
‘ ' : by Stephen M. Corey .- ’ . .
e \ Condensed from Childhood Education 4 '

. No, I'mnotvez;ygoodmsdmool. 'mnyswondyearmtheseventhgrade .
and I'm bigger and taller than the other kids. They ‘like me all right, though, °
evenlfIdontsaymuchmtheschoolmn,beczuseoutsudelcantellthemh
to.d0 a lot of things. They tag me around-and sort’ of makes up for what goes
on in school. — o . ~ . .
I don't know why the teachers don't like me. They never have very muich. Seems
llketheydOntmmkyouknowanyﬁxmgmlessyoucznnanethebookltcaresout
of. I'we got a lot of books in my own rpom at home--books ‘like Popular Sciénce;

Mechanical’ Encyclopedia, and Sears' and Ward's Catalogs, but I don't very often .

just sit down and read them uch like they meke us & in school. I use my books
when I want to find somethmg out, like whenever Mom buys ‘anything second-hand I
look it up in Sears' and Wargd's first and tell her if she's getting stung or not.
Icanusethemdex;.nah to find the things I want. - .- '

’ .

In school, thOUgI'x, we've got to learmn whatever is in the book and I just can't
menorize the stuff. Last year I stayed after school every night for two weeks try- .
ing to 1 the names of the Presidents. Of course I knew scme of them like

" Washington and Jefferson and Lincoln, but there must have been thirty altogether,

AT

and I never did g&t them straight.

,»g,, I'm ot too sorry though because the kids who learned the Presidents had to
turn right around and learn all the Vice Presidents. I am taking the seventh grade
over but our teacher this.year isn't so interested in the names of the Presidents.
She has us trymg to lea:rn the names of all the great American mventors.

. IguessIJustcantseantorenenbernanesmhlstory Anyway, this year I've
beentrymgtplearnabouttrudcsbecausenymclem&lree and he says I can
drive one vhen I° m sixteen. I .already know the he¥’sepower and nunber of forward
and backward of twenty-six American trucks, soame of them Dlese dI can
spotfeach make a“‘long way off. It's funny how that Dieset-works.

tell my teacher about it last Wednesday in science class when the pump we were
using to make a vécuun in g bell jar got hot, but she said she didn't see what a
Diesel engine had to do. swith our experiment of air pressufe, so I just kept still.

\ The kids seemed interested, though. I took four of them around to my uncle's garage

- after school and we saw the mecharuc, Gus,” tearing a b:Lg Diesel truck down.  Boy,
‘doeshekxmhlsstl.lff'

I'm not vexy good in Geography, either. They @.U. 1t economic geography this
year. “We've.been studyipg the imports and exports of Chile all week, but I couldn't
tell you what they are. Maybe the reason is I had to miss school yesterday because
my dncle took me ang 1{1‘.5 big trailer truck down state about two hundred nules, and
we brought alxmst ent tons of stock to the Chicago market.

. He told where we were going and I had to figure out the hlghways to .take and .
t also the miléage.' He didn’t do anything but drive and turn where'I told him to. *

_Was that FmN I sat'with a map in.my lap and told him to turn south or southeast
‘or sare other direction. We made seven stops and drove over five hundred miles

N
Py

[

\

-




Appendix 13 (_Contiﬁued) -

rownd trip. I'm figuring now what hlS 0il cost and also the wear and tear onl,t?ne A
truck-—he calls it depreciatiq\n—-—so we'll know hm.M' we

I even write out all the bills and send letters to the farmers about what
their pigs and beef cattle brought at the stockyards. I only made ee mistakes
in seventeen letters last time, my aunt said--all camias. She's through-high
school and reads them over. I wish I could write school themes that way. The last
one I had to was on, "What a Daffodil Thinks of Spring", and I just couldn't get
going. : ~ ,

I don't do very well in.school in arithmetic either, seems I judt can't keep:
my mind on the problems. We had gne the other day like this: If a 57 foot tele-
phone pole falls across a cement highway so that 17,3/6 feet extend from onedside
and 14 9/17 feet from the other, how wide is the highway? ' . '

._\{} 3

That seemed like an awfully silly way to get: the width of a h;.gf ghway._:I didn't'

even try to answer it because it didn't even say whether the pole had fallen straight

across-or not. ~ )
- ) ./

Even in shap I don't get vezyzoodgrades A1l of us made a broom holder and a

bookend this term and mine were sloppy. I just couldn't get interested. m doesn't.

. use a broom much and all our books are in a'bockcase, Anyway,.I wanted tc‘>‘make an”
end gate for my uncle's trailer but the shop teacher said that meant using metal
and wood both and I'd have ‘to learn how to work with wood first. . T

: \

I di&n’t see why, but T kept-étill and made a tie llack at school and a tall '
' 'gate after school at my uncle's garage. He'said I saved him $10. AR

Civics is hard for.me, tgo. I've:been staying after school trying to leam
the "Articles of Confederation" for almost a week because the teacher said we ,
couldn't be good citizens unless we did. I really tried, because I want to be a

good citizen. I did hate to stay after sghool, though, because a bunch of us boys -

from the-south end of town have ‘been cleaning up the old lot acrpss from Taylor's
Machine Shop to make a pla und.-out of it for the little kids from the Methodist
home. I made the jung ,gyntfmmoldpipeandtheguysmadeﬁéa'Granat«bgulto
keep the playground g¢fing. We raised erouch Imn%y oollecting scrap this month to
build a wire fence cléar around-the lot. . ' .o . :

’ A - T * L

.Dad says I can quit school when I'm fifteen, and“E'm sort of afxious to because
there are a lot of things I want to learn to do and as my'un¢le says, I'm not get-
- ting any. younger.': , ' . o o S, ‘

e . ) ." '\ TheEnd | N . . o " \
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* BASIC' BUILDING BLOCKS
YOUAREAD{DQGATBEDJGABLEILTIMAIELYTOFI[LNIHISC}Q\KP..... !
. ' ' )
. / My strongest skill is:
- - I , . »
- : . . My second strongest skill is:_ K
. My third: .
i . o
L) g ! -
S o - Y} R
( My fourth: .
. ”~
. > -
My fifth: - ) < s
, * . 7 My sixth . v
¢ - ‘ a ‘

“ .
mwm&&oummmmymmmm
ABOtm-mYDUROPmION, :

.
-

~

- * - - o - \

. . -- N L) \
“+ NOW THEY CAN EE REARRANGED INTO GAREERS IN A NUMBER OF WAYS.
o.j B N o ‘Q‘. ' -4 ‘ a S R

:,_‘-.;;T ({7_ 3 . :

o Usé Aptxtude Glossa:.y- . . : :
it UseApterde'Iﬁestiresults‘ - . < B N
':.:b“",~i:;?.|,': .. ] L s . . o
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Appendix 16

hd . &
‘ * INTERESTS AND ABILITIES
INTERESTS AND ABILITIES ARE vm\n@oxmrr IN EDL‘I.‘ATIONAL AND
VOCATIONAL, PLANNING. (List 6 areas of interests in des ing .
" order with percentiles noted) =~ - ]
&
\ L “ ’ R
A. What are your chief interests? . X
P . .\
. . { . . R . v
B. In'vhat, Ways do‘your interests relate to your abilities? e 1
< 4 »

C. Do any of your abllltl_es and interests seem to conflict with
each other? If so, how? l
* v » . e \ { ’
. ‘ -
- b .
g ¥ éx - * ’
1 - ‘ “ '
. A) 'Y P, N
| . [N | .
Ty | ‘
Rl ‘w o ¢ °
o ! . |
e ' '
& ) ' N ( S
* :' < \ = ¢
- o - 4 . -
[ \ - N, , B ‘ _
\ ) | hd . “ | e,
- S, * & 5 “ . "' . 3
-~ 2 : 1
» \ N o »° [ . .
L] le - -
4 | A t
. e v - * g' ’!
N . . l‘ M 9 _Q’-\' . ’ .
* Use Tests and Igalogue A e e .ol
LN ) .
. N s [y 4
-~ = R
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—
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\

’ CAREER-RELATED ABILITIES

YoU HAVE JUST EXPLORED YOUR JOB VALUES AND WORKING OONDITIONS PREFERENCES.
NEXT CDNSIEER YOUR ABILITIES

.READOVER'DELISTOFABILITIESBELOW SPWI‘DWYOUSEEYOUIGEIFBY
PLPCNGAGM(W\RK]NONEOF’H{ECDLWNFOIIOWINGEAQIABMTY. RATE
. YOURSELF AS YOU REALLY THINK YOU ARE COMPARED WITH PERSONS YOUR OWN AGE.
DON 'T+ RATE YOURSELF AVERAGE IN EVERYTHING. !*

Ability and Description 10-29%  30-70% 71-89% 90 + %
' Lower l/.? Middle 1/3.,mp 1/3 Top 10 Percent

>

HELPING OTHERS
Caring for op teach:.ng others,
making others h3
MEETING -PEOPLE
Talking with pecple,) getting
', along with others, i
good iMPreSSiON.eeeedeceecaecas
Selling things, influencing
or, leading others.. k ..........
Keem.ng accurate’ records : ‘ ..
organizing and flllng, using
correct grammar and spelling.. ' | o
MECHANICAL
: Working with tools, machines,
; wood, metal; fixing things.... g
Doing science course work, » .
understanding scientific ~ : -
. principles....... ceesens veoees ' ‘
. CREATIVE *
Finding new ways to & or say
samething, exploring new .
ideas \

] Drawmg, play:mg a mus:.cal
ins ’ wntlng, actJ.ng, ’ '
L ~  pPainting.teccioee..s cettsesas e " W
. - : L | g -
General School Abilities '

IEADING . B N
- Understanding what you read, .
.reading qu:n.ckly ........ N - .
MH ) 3 T . '
Understandmg a._nd solymg . - -
math problens ...... cesecsens ‘oo
" Some ab:.lltles lJ.ke math and read.mg inportant for *

. anyone plgnmng trammg ‘beyond high s

\ o
" =
‘ :

»'r.‘.,89 \
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ESTIMATE YOUR EIIK.‘ATIONAA ACOOMPLISHMENTS (G.P.A.)

Appendix 18

4 ‘ : ,
AREA - BETOW AVERAGE 1 . " AVERAGE " ABOVE AVERAGE
Grades | Tests Grades | Tests ‘Grades| Tests —
. S
English
Mathematics
} Social studies .
r -
Foreign ‘language .
" Art M P R )
Music
Physical education < '\ ‘
on - N
Hame econcmics ’ \_
Business : -
Extracurricular ' )
activities 1 '
. ' K -
I A < \
» 'ﬂt.‘ \..7 \!" 1%
, - - 57,
. 'i:"wmg;r \ .
0 : \
12 ‘ o ¥
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BEHAVIORAL FUNCTIONING WORKSHEET

N

Client: . Referral Date:

INSTRUCTIONS: Please sprovide all relevant information based upon D.O.T.
definitions.
L4 9

EDUCATIONAL DEVELOPMENT (Check functioning level of each area)

Reasoning Math Language
(1) (minimal (1) (minimal (1) (minimal
T skills) — skills) T skills)
(2) (2) (2)
(3) . (3) &)
(4) (4) (4)
(5) (high level  (5) (high level (5) (high level
s . skills) skills) skills)
(6) ®___ " . -8

| APTTIUDES (rate 5 if client falls within lower 103 of_popylation; 4 of
lower third; 3 if middle third; 21fupperth:.rd andllf

. top 108 ’
Intelligence o _‘_b'btpr Coordination

__ Verbal " \ »o: _ Finger Dexterity

___Ntma:riczl ) " Manual Dextenty

Spatial Perception
Fom Perception

Clerical Perception
[ ¢

} EYe/Hand/E‘oot '
Coordination ‘

' Color Discrimination

* WORK INTERESTS/ACTIVITIES (checkne or the other of each pair)

[ -

'Ihings Vs.

2. Business with Peoplé vs.

\ 3. Rc_mt.i'ne/o;ganizgd vs.
"4 So’cigl/ﬂelping vs.

5. Prestige/Esteem vs.

LY

Non—-Social/Machines

y

People/ideas - ) - i)

Science/Technology

Abstr “ct/Creati\;é

(N

Tangible Productivity -

9t v

v

55




+ . SOME DEFINITIONS OF BEHAVIORAL LEVELS

QOQNITIVE

Knowledge —- ‘

. Camprehension —-~

©

Application -

Analysis - 8§

AFFECTIVE

Receiving -—

Responding ~—

Valuing —. |

o

5
Organization -—— N

.

' %cﬁeri%etion —
y

PSYCBOM'JIOR (tentatlve hypotheses by R. H. Dave) ) 4

b [

fmtatlon -

Manipulation —

" -recall of methods and p. ses, the recall

* the ‘breakdown of cognitive material into its

to produce active commd tmen

Appendix éO

the recall of specifics and wniversals, the
of a pattern, structure, cf ,?et%? - : -

understanding in which the individual knows

what is being communicated and can make use

of the cogmt.we material without necessarlly -
relating it -to other material

theuseofabstrac'nsinéth{a:ap{d ’

concrete situations .

constituent parts and detection of the .re-
lationships of the parts and of the way they

are organized - ’ - —

putting together of elements of cognitive .t

natenal to form a cogent whole ) - -
&

making Judgments about the value, for same
pprpose, of cognitive mater:}als ;

\ - ‘. - . ’
\) .

awareness of, and w1llmgna£s to rece:.ve,

phenomena or stimili .
. \ ) .. /

Sliff:LClent involvement: J.n,a,{:subject or act1v1ty

acceptance of, and preference for, a value; com-

\

mitment to a goal or objective . \ ¥
5N

oonoept:ual:.zatloxf and organization of a value .
sysStem . -
consistent action in accordance with the value
system; the person can be "charactenzed" by his,
value\system, - . .

im:.tation of an observable action

J
develo‘ptent of skill ‘in follcwmg d.u:ect.lon,
performance of selected acuons

Y G

g , - '
X
’ \ , A - 4
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Precision —-

Articulation ~—

Naturalization -—=

s et

O

RIC

Aruitoxt provided by Eic:
,

: Appendix 20 (Continued)

.

px.:woficiéncy of perfomance in reproducing a- .
given act reaching a high level , ;

cgordinaticm of a series of acts and estab~
lishing internal consistency among them

automatic and spontaneous response in the
performance of an act or series of acts;
performance becomes "second nature” @ - -
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PHASE III
CAREER PLANNING
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WHATEVER HAPFENED TC THE CLASS OF '72?
v’ " ‘." .

{

. ! . - °

. The high school class of 1972 has been gathered together for another
snapshot; a statistical snapshot, that is. 1In the spring of 1972, about
20,000- members of the class of '72 were questioned about their atti s
and plans -for the future. This was the beginning of the National I6ng-
itudinal Study (NLS). Recently, the National Center. for Educatibn Sta-
tistics (NCES) completed its third followup study. More than.95% of the
original group participated in all the surveys. Most of,the questicmaires
were completed in October 1976, meaning the young people were four and a
half years out of high schoQl. Here are a fewof the highlights:

O RAbout 72¢ were working in ‘full or part-time jobsF—Anothef 9% were
unermployed. About. 17% were still in college.

Of those who entered college in 1972, 39% had graduated with a bachelor's
degree by‘Octcber 1976; 26% were still in school; and 35% had dropped
out. Looking at the entire group, 42% had not had any higher education
by October 1976, 42% had some and only 16% had earned a BA or more.

About 42% of women said they were "homeémakers”, up fram 29%win 1974.

Three out of four of the college gradua:hes were employed full-time in
Octcber 1976, with an-ayerage annual salary of $9,500. Engineering
graduates led the way at $13,000. Education graduates averaged $8,700.

About 53% of the women and 35% of the men reported having been mdrried
at some time. About 23% had at least one child.” - .

Most women and minority young people said their sex or race had been

‘more of an advantage 'than a disadvantage in puisuing education or jobs.

For example, 9% of black wemen said they had been treated unfairly

because of their sex, but 28% said they had been-given special advantage
because of it. Also,*20% of these women said they ha{i been treated unfairly
becausf of their race, while 27% said’ it had giveqn them a special advantage.
After'?(four years in the "real world", respondents had a more negatiye
opinion of‘their high’ school exp¥rience. -@bout 51% said the schaol
should "haveé placed more emphdsis on basic academicysubjects”. 1In 1972,

- the figufe as 45%. About 64% said they wished they had more vocational
and technical éducation. Ings"lz,'the figure was 68%. Only 39% thqught
their school had provided thém with enough counseling to pursue wisgly

their education, In 1972, théjfigure was 57%.: s

-
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N 20 FACTS ON WOMEN WORKERS .. -

>

. Amajority of women work because of eoomfnic “need:. Nearly two~thirds |
of al)l_women in the labor force in 1978 were single, widowed, divorced, "=
Or separated, or had husbands whpse earningg were less than $10,000(in 1977)

About 42 million women were in the labor force in 1978; they constituted
more than two-fifths of all workers. - :
Fifty-nine percent of all women 18 to 64--the usual working agés—were
workers in-1978, compared with 88 percent of men. Fifty percent of all
women 16 and over were workers. 'Labor force participation.was highest.:
anDng woﬁerl 20 t9 24. ﬁ . ‘ ~ ' * - -

The median age of women workers is 34 years.

+

N

Fifty-three percent all black women were.-in the labor fgrcé +in 1978 -
(4.9 milljon); th&¥ accounted for. nearly half of all black workers.
Fofty-five percent. of Spanish-origin women were in the Iibor force in
March, 1978 (1.8 midlion); they accounted for 39 percent of all Spanish-
origin workers. - VR . .- ’
. "Women ‘accountsd for neé._rly three-fifths of the increase in the civilian

labor force in the last decade——13 million women ‘compared. with 9 million
men: . ; PR !

- t ? . . ra . - ¥ . - [}

More than one-fourth of all women workers held part=time jobs in 1978, -
The average worklife .expegtancy -o yomer has/in eased. by more than one~ .
half over the two decades since 1. In 1970 the average woman could , - |
" expect O spend 22.9-years of her Rife in the.work .force. .. = -«

. ."m_e‘mre education a wpman has the greater the, lﬁcelihqéd_:shéjwillseek . :
paid employment. Among women ‘with 4 or. more yeéars of college, about,3 - |
out of 5 were in the labor force in 1978.". -, '_ _ e T

The gverage woman worker -is as well educated as the average man worker;

- - both have completed a median of 12.6 years of schooling. ,
B o oL . o oo .

The nunber of working mothers has "increased ioreythan tenfold since’ the
period immediately preceding World War II, whilé¥the mumber, of working{’
: women more than tripled. Fifty-th percent of all mothers with -~ . - ~

. children under 18 years ‘(16,1 millidh) were in the labor force im 1978, TR e

*The 5.8 MIion' worklng mthersy&:i‘th Pr&sc‘.bqb]; children ln 1978 ha qd .
6.9 million children under 6 compared with* 4.8 fnillion working mothets.
with 6.0 million children underé years of ‘agein 1973. .- - ..

4 . . -

K]

1/ Includés never marned m’others; S
. .o . » v ) "'

14

v < 7

~
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.
v

14, The mer;plqyrrent rate was lowest for adult white men' (20 and over) and
highest. for-bla¢k young wamen (16 to 19) in -1978: . -

Adults Percent Teenagers . Percent
White men White men 13.5
White women White women = . 14.4
Hispanic men Hispanic men 19.5
Hispanic women'’ Hispanic wamen 22.0
Black men Black men 36.5
Black women Black women < 41.0 .

15. Women workers are concentrated in low paying, dead end jobs. As a result,
the average woman worker earns only about three-fifths of what a man does,
even when both work full-time year-round. .The median wage or salary income
of year-round full-time workers in 1977 was lowest for minority-raceZ/women-—

,  $8,383.° For white women it was $8,787; minority men, $11,053; and white
mén, $15,230. - : :
The median earnings of fﬁl—ti.me year-round wonen farm workers were '$1,635,
private housghold workers, $2,714; -sales workers, $6,825; and clerical
workers, $8,601. : ' ‘

16. Fully employed women high school gradudtes (with no college) had less
incame on the average than fully employed men who had not completed elementary
1—$8,452 and $9;332, respectively, in 1977. Women with 4 years of
«college also had less incame than men with ohly an 8_th grade education--
$11,134 and $11,931, “respectively. . : )
. 17. Among all families, about 1 qut of 7 were headed by a woman in 1978 campared
with about 1 out of 10 in 1968; 39 cent of black families were headed &
- by womenr.  Of all women workersg,,.about 1 out of 8 was a family head; about
1 out of 4 black women workers wds a family head. } :

-
L4

8. Among all poor families, nearly half (49 percent) were headed by' women in
9%;’"/

X more than 2 out of 3 poor black families were headed by women. In
1968 about one~third (35 percent) of all poor families were headed by wamen, '
and 51 percent of poor minority-3/ families had female heads. s ¢ -
5 . -

19. It is 1£rgquently the wife's earnings which raise a Jfamily out-of poverty.
In husband-wife families in 1978, 6.1 percent were poor when the wife did
~not work; ' 2.7 pefcent when she was in the labor force. . Among all wives
who worked in 1978, the median contribution tas, nore than one-fourth of the
total family income. Among those who worked year-round full-time, it was
nearly two-fifths. ' ' . ’

20. Women were' 80 percent of all clerical workers in 1978, but only 6 percent
of gll craft workers (women were about 3 percent of all apprenti 5 as of ‘
Jund, 1978); 63 percent of service workers but only 43 per of professional
and technical workers; and 64 percent of retail sales workers , but only 23 °
percent of nonfarm managers and administrators. ‘. .
K¢ * . 4 N . ' . .,
: . . , ' . ) \\
2/ "Mirority races" refers to all races other white. Blacks constitute
about 10 percent of.persons other’than white in the United States, Spanish-
origin persons are generally included in t white population; about 93 per-
cent'of the Spanish-origin population is whito.. -
o 3/ pata on black families are not available fgr 1968.

. ’ y Y
/‘ e %/8'7 °
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.. CAREER CLUSTERS-

Generally speaking, all skills divide into six clusters or families.

Select the cluster with the Same or similar skills you-have;and most

enjoy using and place in the'designated spot on the next sheet.

g .

¢ -~
.

. ~
L J

. People who have athletic

or mechanical ability,

—prefer to work with objects,

tools, plants, or animals,

or to be outdoors.

T~

Peopie who like to

observe,' learn,

<

investigate, analyze,

evaluete, or solve

problems. -

.People who like to work
with data, héve clerical |
dr-ndherical ability,
carrying things out i;

N .
detail or followiﬁg
thfougp'on othér's

instructions. “

‘Péople who have

artiséic;‘;nnogating
or intuitional

¢ a
abilities', and like to
work in unstructured
situations, using

their imagination or

creativity

~ -

4

People-who like to work

- with people--influencing,

-spersuading or performing

T, .
or leading or managing

for organizational-'goals

or for economic gain.

People who like to work

with people--to inform,

enlightenb ﬁelp, train,

develop, or cure them,

or are skilled Qith

-

e &
words.

<
LS

&
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MY SELECTED CAREER CLUSTER
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Client: " . Physician:

. // . _ , Appendix 24
PHYSICAL, CAPACITIES W)RKSHEE.T

3

7
;.

37

Counsefor: .- / e Date: ) - e
. / *
o O

Note to Phys:./zlan: Based upon your exammatmn of the client, please check
; all items where there is a restriction of the cllent s .-
capacity. Explain brlefly
2
A. LIFTING: ‘ ] .
The most reasonsble lifting and/‘or:canying expleg:_,ta.tion"fof this client:
3 ’ e . 2 - o

100 lbs. occas:.onally to 50 lbs. frequent_g.yg ‘ . \'

. - 50 lbs. occas1onally to- 25 lbs. frequentiy L

« 20 lbs. occas:.onalfy tolo lbs. frequently .. N S

_ No limitations.on cllent e . o~
"B’ CUIMBING-BALANCING: , o ‘ _ d SO
- Climbing: | B )
§ _Balancing: - - Y " i o
C. SIOOPING-BENDING: - ) , | -

Stooping: L ‘ . -

D." REACHING-HANTLING: o o Toe o
ﬁ Reaghing (amms) : ‘ .~ ' ‘
Reathing (legs) : i F o S
Handli (gross motor mampulata.on) : ; B S .
- " Handling (fme mtor ‘manipulation).:- | ’ ;", N v; ]
B TAKINGHEARING: ' RN N
Talkinq: ; o '
Hearing loss . ) . " e -
__No ‘sig;lif'ica;t loss (0-15 deéiblé;e;') N ;,‘i S O
] __ Slight (15-20): S *

. "___Moderate’ (20-40) i - .y
D'bderatcly severe (40- 50) o \ C . e g .
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Appendix 24 (Continued)

. Severe (60-80) .

 Very s?er'e (80. and above) ,
‘ No hearing g :
v ) L

.

- Vision is progressive/degenerative:

H.

No sigrdfiéant restrictions:

-
?
Corrected 'vision: ’
-~ ! ¥ '
Vision is correctable: »
Vision is not correctable: ' 3

. « .. .o .
Blind: : » )
ry +
o

INDOOR-OUTDOQR:

Neither indoor or outside:

Inside:

S
Outside:

& . i —
COLD-HEAT: . T 3 N

Cold climate (40 degrees or less): ' '

\ N L

Hot climate "(100 degrees or more) : -

DRY-HUMID:

Activity in wet/humid setting: Coe .
Activity in dry setting:
‘ [

(
t

¢ - .
v
.
J
“
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~
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-~ ® ~ 4 - 7
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. . ,
MY EDUCATIONAL PLAN

P

Abilities, interests, personality ttraits, and accamplishments

Appendix 25

are important factors to consider in educational and vocational

planning. . .

Given your a}.?hi ies, interest;s, personality and educational awon*plish4

3

ments, what kind of education (after high school). would be best for you?
Check both the ideal type of education and the most realistic one.

-

. Ideal Realistic Other
Job“experience, *withdut ny additional ? -
s formal education part-time -
Vocational or technical school o .
Two-year collg_gev e
>

. M_ilitary service

.

Four-year college or wniversity v
. " ' @ \ m .
. Graduate school \ ’
2 s ~
‘ Y
N \ w
. 8 B S &
N ' "
® 3 - ~
- Y
: -
e A )
. p
[ .
L
s 4
12
L] M ﬁ-&‘ “ .
t ¢ !
£ 1
ld
L " J‘ ‘\ . ’
. o’ . i
o - N
[] .
- » 102 .
Fi——" ,
’ GH\
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% o Appendix 26 a _

¢. - SAMPLE OF FOUR YEAR HIGH SQHOOL . ’ ' -
. COURSE PLAN RELATED TO A CAREER :

X -

o - - -
ACADEMIC 5 T ) ‘
- —— . .

CCCUPATIONAL EXAMPLES: THIS CLUSTER WILL ENCOURAGE AND SUPPORT A LIVELY
INTEREST AND APPRECIATION IN MANY VOCATEONS. IT WILE ALSO PROVIDE A WELL
ROUNDED FOUNDATION FOR PROFESSIONS AND CAREERS WHICH REQUIRE A COLLEGE DEGREE. ‘

. OQOLLEGE PREP OR GENERAL CARFER CLUSTER

) )

Third Year f:ng
iB'Histoxy |
Math Elé:t_we |
Sci Elective
Elective

. Elective

Elective

US Government
Health/Elective
Fourth Year Eng
Elective »

Elective

k4 , :
\} . - .
9th Grade ‘- Credit ° Grade ‘10th Grade Credit Grade . °
Eng I Core . Eng II Core ;
PE, NJROTC . PE, NJROIC , ’
Science i Driver Ed/Elective )
Earth Sci . Foreign“Lang II or
Envir Sci Elective
Physical Sci
- Math Elective
Math - . ’
) ‘e Elective -
Algebra I or = - . - '
Geametry ’ - )
. Foreign Lang or ' d
) Elective i
Elective * . .
11th Grade Credit Grade . 12th Grade " Credit -




\ . " Appendix 26 bs
Y VOCATIONAL . .

4

) ’CxxUPA'I‘IONAL EXAMPLES: ’RADIO/'I;V ﬁEIPAIR, TELEPHONE TECHNICIAN, INSTRUMENT'
REPATR, HEATING AND AIR CONDITIONING TECHNICIAN, AUIOBODY SERVICE, APPLIANCE
SERVICEMAN, BUSINESS MACHINE SERVICE AND REPAIR, ELECTRICIAN. -

»

»

MECHANICAL, & SERVICE CAREER CLUSTER _

9th Grade Credit -Grade® '10th Grade ~  Credit Grade
°  Eng I Core ) ' Eng IT Core
PE, NJROIC - PE, NJROTC
Science ) Driver Ed/Elective
Earth Soi o Electronics
Environmt Sci T
Physical Sci . . Tech Draw I
Math S Elective
General Math or
Algebra I '
" Select one elective: B
Metal SHop ) .
Auto Shop . - .
¥ small Engines ST }
Elective > . 3
Lth Grade Credit Grade’ . 12th Grade - = Credit Grade
Eng III Core or : US Government

select from'elects. -
: ' Health/Elective
< US History ’ '
; ' " . Select one elective:
Select one elective: * ) , :

Adv Auto Shop
Adv Auto Shop - Adv Mtl Shop
Adv Metal Shop . + Adv Elect
Adv Elective
~ Elective
Elective ) , : .
. . ) Elective
Elective . . : T A
- ] . ¥ A
{u
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@ ON IN SCHOOL OR NOT. <.

a

4

The follown.ng factors should be glven spec.1a1 consideraticn in planru.ng
any further education.

1.. Consider your purpose in going.
"2. Consider whether you enjoy going to school.‘

3. Oonsmer whether you have the ability to sucoeed J.n the type
of education that interests you.

4.  Consider when you should get your édglitiqnal education.
5. Consider the means of financing additional education.
6. .Consider the particular school you should attend.

[
#




PROSPECTIVE COLLEGE PROFILE

3

Many students, after they decide.to go on for further schooling, are
confused by the humber of schools that are available. Your answers
to the following quest.lons till help narrow down ‘the nurber of schools
that you need to study in greater, detail.

‘ 1..

2.
3.
4.

5.

. 6

7.

»
.

Specialized educational program?

‘Curriculum design?

Accreditation? -

Size?

Type?
Student body?.

Location?

Student activities and services?

2




OCCUPATIONAL, STUDY GUIDE

LN
Name oXstudent
Title of\occupation
DOT code number .
Title of material studied
Author and/or publisher
Date of publa.cat:.on

1. ‘What work is ,pe.rformed” hhat- domthe workers do?

bt .

Why do they do it?

LS

k]

How dothey do it?

What skill is involved?

&
L4

i

7
.

What are the requirenents for entering this ,occupation?

o
L}

he . ‘"
°

What are the .pathways or methods of entering this occupation?

L ]
4 -
.\ ~ ¢
N

Whét michines, tools, or- equipment is used"
u'z . . s :‘:'?. ‘

What are" the phys.lcal demands on the workers? Do they” mclude

sitting, llftmg, carrying, pushing, fmgerlng,,,_wauung“*cllmbmg‘,

stoopmg”

. -~ -
[l . 4 .
D . \
- ~ -

what are the work:mg cond:.ts.ons” Are they inside; outside, hot, cold, ,
darrp wet, humld dry, dusty, high above the ground”

S -

-
Y
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Appendix 29 (Continued)

e

. »

10. What wf:rker characteristics are involved? Does the ogcupation involve .

. people, data, or things? Does it involve strength of hands, arms, or '
—  legs;.” finger dexterity; eye-hand coordination; memory for details; |,
sense of smell; contact with people;\ outstanding personal appearance? °
. L] - ~ * - ‘l' . \
"11. Are there special requirements such as licensing or certification? : .
' v ‘ . ) ) ’ 0.
. 12. What is the usual line for pramtion or advancement? -
. . t ' . o . . - . R
130 What aré the beginning earnings? - per
. Week/month/year. EE .
14. What are the aver:age earnings? = . per . - ~ o
, ) week/nf)pth/yea.r." ’ . (
- . o . & PO ‘ PR ) ’ ’ ’ ‘
15.. What is the_employmenit outlook? . T 21 "
’ i ’ . ' ¢ . 4 :
. 16. About how many workers are etployed in this occupation? )
o : - SR I .
- o . . * : =
17.” What is an’ a@age day lj.ké for a worker in this océ@ation? o,
, T ' . o~ ) .

LY * i

:f 18. -Do members of this occupatiqn ha\‘/e' (a) uni'onb\(b)_ professional -.

- organizations? -
t ) . - N <y ! o ~ ¢ - - . U R
\ . “.t . . . M .,
19. what othér eccupations is this occupa%}on related to? .. . ..
( % . . - - . . -

. i N - e
20, ~ What is thé higtory of this ogcupat,ion, and what does it-dp fof society?

’ - P4

y . . . ‘
21. N’ow that T have studied this occupation, I believe that® = - ¥
‘ (Please check one) : B " i
) ) it is not apbmprig}:e for me s . :" - ’\
S i:t may be appr.opriate for me, but I neéd to study it further | i ) _~
) it is appr;priate for me -, ' : | . ,

- . . e
. - .




.. VORKER INTERVIEW FORM - K
Name of person. interviewed ’

Student interviewer ' . v

Title of occupation ’ (
DOT code number : .

Date - interviewed

Place of interview ‘ ) \ 4

1., Mr./Ms. » » how long have you been employed as a

[y ‘ -

, .
- ?

2. As a/an ° ) , what are your main functions, duties
.~ or r&pons:b:t’htles" o

14

- ]

/3. Which of these is the hardest to do? . ~

£

4. Which gives you the greatest satisfaction?

5. When and how'did you decide to enter or become a/an ?

"6, What is the usual way to advance in this occupation?

AT . T © g e
> .

. 7 - What, are the usual . begmm.ng eanungs in thi's occupation? ’

AN L S per week/rmnth/year B .

8. what.are the,,eannngs of an average worke.r in thJ.s occupatmn"
7 per week/mnth/year
9. What fringe benefits" dr retirement plans are available in this occupation?

« . H - - . § "ot :
10. How would you describe the place where you work?
) - ' — §

~ . " . , N

J1. Az:e the:ce certam parts of the ocountry where many worke.rs in thls
occupat.l.on are euploycd” If so, where?

. _ -
Toawe

109




Appendix 30(Continued)

Are there seasons when workers in thls occupation are unenployed” »
If so, when?

What changes have taken place inx_h;is occupation during the time
you have been in it? /

v
¢

Do you foresee any changes taking place in it in the future?

Describe what you do on a typical day.

? a

What suggest.lons would you give to -a young person who was
oonsidering entering:your occupat:.on”
» .

®




' Appendix 31
* JOB ANALYSIS o

' - " SUMARY RATING SHEET . , N
Job Title # R Industry )
D.0.T. Code ‘ G.0.E. - o ) ,
1. WORK PERFORMED RATINGS: (Insert level of each) \ | ‘ -

Data - People : * Things , . ‘

2. PHYSICAL DEMANDS: (Insert coded level) ' | : .

- Sedentary Light Medium Heavy _ Very-Heavy - ; i ’

Llftlng ] Carrying - Pushn.ng Pulllng Clmblng Balanc:.ng -
Stoopmg _.__Kneeling Cmudu.ng . Crawling . a
Reaching Handlmg Fmgermg | Feeling

Talking  Hearing ‘ : ’ o
Acuity(far) __ Acuity(near) —_Depth Pe.rception ) B
Field of Vision __ Accamodation Color Vision

\

" '3, WORKING CONDITIONS:
Inside % Outside 3. o _ e o . N
~ - Extreme cold w1th or w:.thQut tanperature changes. ____{insert code)
Extreme heat w1th or w11-hout texrperature changes: ___ (insert code)
‘Wet- and/or humid ]  (insert code) N01sy: (msert code) "Vibrations: (insert oode)

?

Hazards Mechanical _ Electrical Burns  Explosives

Radiant energy ' Other

———p—
IR

Atmbspheric conditions: Fimes’ Odors Dusts  Mists

3

o~ Gases Poor Ventllatlon Other.

-

4. GENERAL EDUCATION U:Z'VEIDPMENT
- ° level ;oi:: Education and/or Training:

NFT V- T C G .

© sl 2. 3 4 5 6.7 8 9




A » ‘. Appendix 31(Continued)
¢ " Developmental Sifills Needed: . -

. »

(Reasoning) 1 2 '3 4 5 . 6

(Mathematics)l . 2. 3 4 5 ¢

/[
) (Language) .1 — 2 '3 .4 5 ¢ ) )
5. APTTTUDES: (insert code)
G V. N 8 P O K F M E -
. 6. INTERESTS:
la (or) 1b 2a (oxry b 3a (or) D .
o_. ————— v -5:,‘) ?“-f
4a (or) & 5'_>a (or) b - . ‘
» ES
(2 N o e 'é
-~ ) ‘.
. i
‘*mf" a ’ /e
‘ b o |
- . . .
T A2




" MODEL~-A VICIORY: ~[SCISION ANALYSTS

. * Y
L) [ad Al

‘*’ A : P

'\s . -

ABILITIES capablllty to change
(factors necegsary to _expedite ‘change)
self—esteem-~percept10n of self.

-

5

VALUES - a value system whmq facilitates the dec1s10n-makmg process
(conflicting data) or (counselmg problem)

INFORMATION - appropriate information -
necessary resources

- examine profile

test results—a&ccurate information

N

¢

-~
&

* CIRCUMSTANCES/CONDITICNS — environmental featufes and events ——
significant to process of ‘change

<

TIMING - crltlcal events necessary to :mplement dec:.s:.on-mdkmg
- immediate actlon

OBLI@HW - commitment
need to do something

RESISTANCES - skills, knowledge, or abﬂ.:.ty to consumate dec:.smns

Y]ELD pay-off -
What do you get? :




~~ POLARGRAM" .
" PROFILE. R

NAME ,. k" b
DATE _ \

LOCALE_

COUNSELOR___

/

CTEST_- - e . TEST

A -
- .

114°




-EVALUATION

»

In this program, I learned the following things about myself

b 4
»

\ . . i
My _general and specific career inans for the future are

N

pn

'

e

—
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. " JORKSHOP, EVALUATION.. Y
Jr\ - ¢ : . -~
‘ SR a L S Dull '
R : - ¢ Excellent Adequate” fﬁtercsting But OK Poor
Y. The ohjectives of this workshop - -
3 were L
7. The ogpanizati
wis . . .
3. 'The workshop mgtcrials werc A v
4. The workshop actlivities were
5. The scope of covéruge for the
five duays was - P
L}
6. The workshop provision into ) ,
; the world of worlk for. students ] *
was : -
7. Overall, T thought the workshop ’
wds ' . - -
&. The meiliods of epplication for - 1
acrivities can be applied to ny ) .
schedule as being . g } .
9. The coypercunities to implement
4 this earecr concept in my school '
s
'
10." The opportunity to implement this \ . o
carecr concept with parents is | | C o

Aruitoxt provided by Eic:

{; ERIC - - 11

R s . .
.l

. -
“‘ .,
'Y
¢
.
» £
. L3
! K Tt
L , . .
(] .
. . .
° .
.
£
M
«~
Y
. .
.
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e

Spoen s

A ]

%y Tt G L Wem e

ey

B0 TP NE SR s R N &

IS

1

1.

(48}

L
.

4.\

50

6.
7.

80'

Y

\ v o & .
. "COUNSELOR INTERVIEM AN .
- : . Name ,/: ' N ‘
S , _ Vo site! / - - -
. A o B s . , N /-

Grade

What were your reasons for pa

Do you'have direct responsTb1t%t1es for any of the plans that were
outlined dur1ng the worksh“op7 C

What have you done. tb implégénfﬂp1éns outlined during the.workshop? .

. . ..
C / : .
had L e — had N 7 i

— —
-

How. have your planning.activities varied from the ohig?nalfdesign?

. .' D » . . -
. | “

Pridr to the workshop, what previous career gu1dance efforts were
. you involved ;in? . .

<

To what extent are the priorities which were 1dent1f1ed dur1ng the
workshop being carr1ed out7 e

Are these activities part of a systemat1c plan submitted for approval
to the principat. super1ntendent° or school board? ) ~

e o

L3

Was the plan developed during the workshop realistic?” . C

*
- . R -




- . = , ’ - >
’ ! . ‘o s T .

5 » ‘ o Y e ‘ : P ~
.Counselor Interview oV SO .o - \ A
‘Page 2- ", . LT O . e

. o SELe T L I '
. o e gx- . o A I3
' ~ - Ll 2 £ -4, ” . 0 » <
. &3 > ’\‘e . .. ,oa ) é @ R
9. Have theﬁe been any barrLers f%gﬁgghamgntjngothe plan? 'If so,
- what? B ; e S L .
N . o .t“} ¥ 0 %
; - . .y‘-.aﬁ ‘,"&0 -
“ .'3. . o . ) -
- » T v e . ": ;‘. .4 ‘y‘: ‘\Q“ < - e 2 i .
10. Are these’barriers that can be overc0me5 Jﬁkg” N
T
11. What resources do you have available .falds st with program.imple-
mentation (human oy material)? 3"°$“&h'a e . v .
o . . t .-:&Té'&' >
) - = - ;ﬁ_&gj_“ s";'- A
. ,\»’:ﬁ LA N R -
12. THas the att1tude toward career gu1danceec anged in ‘yéur school/d1s-

) 13.

14

- 15,

trict since the workshop?

Among the participants? Is the rela-

tionship between the school and community a /py d1fferent7 If so,

how has it changed? . - C g
[ 3 - . -~ 0

What is. the. general aftltude of you'r d1§tr1ct and fellow staff toward

“career’ gu1dance? . . o

Sl -
W

What has been done to attach career’guihagcg ﬁg‘thé total guidange
program? ' , - T~

L3

= X S -

- .

What did the workshop do for your 1oca1 d1s'cr‘1c'c*7
th1ng occurred as a result of this act1v1ty.

What one unique

- ‘ &
- »
-
)
. -
A9 .
' g -
Y
-
9 2
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' “ Y ~ .
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\

. - + FLELD EVALUATION

o ' " 'POST. SURVEY
. : CAREER DEVELOGPMENT PROJECT
Investigato® . . . 3 !

School or Facility

— = . = hd

Dﬁte

.Person Interviewed .
. \

¢ Studemt /. . / Faculty / 7

.

Counselor / / Other

» T . (3

o Iy
Item

Very

Administrator /

-«

Definitely»

Definitely

-

Not

o
[}
-3
(12
b= ]
t
~

»

X

Certain

Negligi-

ble

None
\

1. Are students who participated in the career
program at the nigh school and postsecondary
~level more persistent in their desire to
complete their programs of study than were i
those. enrolled in general/academic programs?

2. Did participation in career progrém at the-

high school level create a desire-in stu-
dents for postsecondary schooling, espec-
ially in a field of study parallel to their
high school programs? ) s

3. Was the Student Manual used for facilitating
self aetions of students’,

-+

4. By participating in a career program did

students learn to Send and receive in-
formation in a variety of modes (e.g.,
written, graphic, oral, etc.) and:for a
variety of purposes (e.d., to-inform, to .
persuade, to analyze, etc.) '

~
+% - »"
2

5%;hy providing some sort of career program
manual did students develop independence
and ability to assume_responsibility out-
side the parental envirdnment? ° -

€ -

i

-




Il Bl

N . > > Rl [}
L 3 . ” - . .s v - 'q_) r(‘._) :3 Z
’ 7 o + 5. -, P
RN - Lo Capm U >0
; . o , 4 = .= o -
. ‘\ >~~'—' Sy —_" Q
- - e Y - Y + o = .
. . . . (TR} o ) o c
Item >0 . o = = =
TR
6. Did partic1patiqg§jn‘a-career program provide | w ! | ' !
students with the skills, ungerstanding, and f ‘ MR
appreciations needed to upgrade or update - | |
- théjr occupatienal competence? . - | l i \g
——- ' SN . — ! | | ' .
- . . ) . : \ 1 '
. o . ) ¢"' . ) s‘ ! ! )
7. Are present career and -vocational programs | . ' ﬁ ‘]
" tied closely to local."needs and opportuni- Te : i v ‘
“ties, .or 75 the student's future ability to : |
become occupattonally mobile Timited? ' . BN
(Mo Ippartunity” to Implement) ' \ |
L4 ’o ‘{'/"'.’ * . s
AR : , . i .
> &, Did particifation in the career program en- ] ©op

able parepts to help sdéund decisions 'about
particular ocecupations based on their ex-
ploratjibns of alternative occupations with
the ;fudent? ) . .

- O

Ngﬁ”ﬁid pérticipation in a career program pro-
duce stydents training and skills that will T
enable them to-become geographically mobile? ) : :

4 . . '

10. Did participation in the career program de-~
velop in students a greater awareness of the )
occupational options ayailable in the work . ¢
world than in the awareness held by, compar- ‘

¥ -~

‘ eble students in no career program? )

11. Did participation 4n the career program re-

sult in students coming to regard themselves
. as human resources whose economic value can _
/- be Jincreased by selectivé educational in- . e
vestments? S ’ :

~

12.. .Did participation in the career program re-
sult in women acquiring an atfitudinal prep- Dl . \\\
arfation to obtain and suceed in positions in A

. Mmale-dominated occupations? ' \\

X, . .

A -

\ ‘ (2

13. As a result of their participation in the \ NTN“MNN“
Career program did students respond wé'll -to . (

parents on the level of personal relations . _
since they shared interests.in the careers .
program? o o '

—_— .

S 120




Very i
Definitel
Definitel
"Not Certa
Negligibl

-
- .

- None
[ d

‘ . . o
14, Did-péarticination in the career programs .
seem to motivate students to stay on in ) )
school? ‘ '

5. Did students in the Caréers program .o .
Tearn teamwork and leaaership skills by ' P Ce
pursuing activities with collective goals’ ' ~
a5 training experiences? ’

4 . . %

16, Did students, as a result of participation ' : .
in careers based op self-expressive activi- :
ties, showing an exploration of original ' ’
and/or alternative solutions to problems? 0o

~(No time to observe e

- 2

17. Did participation in the careers program
help students and parents improve their
communication skills, e.qg., receiving and
transmitting messages, receiving and in-
terpreting information, getting a point- .
across to each other? ) , =

8. Was the.Careers program successful in in- . -
yvolvirg community leaders as a regource
to youth? (Too early inSthe project.)

L4

- . L)

FyDid the establishment of a careers pro-
gram result in a heightened .awareness - ) i
within the community of the importance - |
of developing human resources? .L g
(Too early to determine.) . : .

‘ ‘ .

20. Did the existence of a, career program in ’ . .
high school detract from attentionfpaid | | - ,
to basic educational subJEcts as math, . /
reading and writing? '

- - - 3

-

5"




STUDENT TAXONOMY "OF LEARNING

S > 3 .
- . - . (Y A
’ o - , ..
‘Stﬁa’ﬁt } ) o I Dite ° .
Site - . . - - . = ~ ' E“Qiiluat:or" ’ -
. N : " . ’ i
- ) i  The student was able to: ‘_; -
P : "* *COGNITIVE BEHAVIORS ° o ST
- yes no ? SR D ‘ )
o " . Knowledge .o recall snec1%1ces and un1versals ‘to,
: . e F recall methods and processes; recall-
’ of a pattern, structure; or: sett1ng '
) . Copprehension understand what was being - communlcated
' “could make use of the cognitive ‘material
. - = - and related it to. other material
o » .~ . "f. t. . i, L. N : .
Application us’e of in particular and: cofcrete situations
. ' . E i
< Analysis’ Ldnote-the breaka‘own of cogmtwe material
. N . nto its constituent parts; detected
A I _ relationships of the parts and of the -
. . ? way t] ey are orgam’ed , .
N ~ ., ’%ﬁ‘;'a * - . ‘v .
e Synthésis - . put together elements of cognltlve )
" w o . matemai to form a’ cogent- whole. A
B 4 . ~ P
o S ~ P
. R . > = Evaluation__ .. - make Jud ents about the value of T
SRR - , : . career purpose . r
AT ST o . . :
- . s, [ .o ... Lo N . ‘
yes Tno - 2 o AFFECTIVE ,BEHAVIORS The student Had: oo v
- R Fpec iviqg “ an awareness of, and willingness'to '
@= - .+ receive, phenomena or stimuli . . v '
[ Y "‘ . - \ R X .
- . Responding ) . sufficient 1nvolvement in_ the subject ‘.
: ™ ) . - - or activity to produce active commitment -
. N ) b . " v
r . |, Valuing an acceptance bf and preference fdr,
-~ % . career values; a cofumi tment “to goal or .
) . T e . obJect1ve L.t v,._ ,
- Q o . .
) < - Organizatione a conceptmln"atlon and organlzatmn
e w . * of the value of careers *
- Characterization, took conhlstent action in ‘accordance w1th
.. ' : * his value system - ,
. M c};’} - . ~ ‘. v
‘\,. o » e . . m ) L o v, . * « B
" *Bloom's Taxonomy - . - CeE T . -
\ Q .-l 0 i ' B .
- ERIC TN o 1Re R

T — . f - f -

-~




+

"’EVA'LUATQ\R}‘S'SUM.MARY OF_PROJECT ) .

MIMH AVICTORY CRITERION -

Site,Visited . L Date e,

4

Evaluator ° : . . ' o ‘
. - -

~

Here the designated projegt objectives fu1fi11ed acco}ding to: o .
the following NIMH criteria (AVICTORY) for project evaluations? :

_ABILITIES:

1. HWere there factors in-evidence necessary to expedite change,
i.e., buﬂgét,:manpower, freedom from other priority demands? .

A

N

2. VALUES: *. -
Were ‘guidance vaiuesfenunciajedh‘ Which were Supported by N

those.in the decfsion making process, i,e,, counselpr, stu-
dent, parent, administrator; or others? . oa

JNFORMATION:

‘ - ' L4

3. _WEs’re]evgn& information communicated in the project as to .
how the Career Guidance system 'will resolve problems for - . N

-, student/family? T

)

t

~CIRCUMSTANCES dR EVENTS; e

4, Are there environmental features or events on the site favor-.
jgble fqr the'continuance of the project? '

[RaldaRIRaE LI
BN .

-

TIMING: | - L M/ e
5. "Is the projéat progressing at a pace ssary for the

evéntual acceptance of it into the present administrative -
. system? o - ' \ '
% ’ . , i

Is a ‘three yea§7p§célacceptab1e far éych imp]emenfation?

- . R
P . > Yo . . l

L
o
.




, ' “y
OBLIGATION: -
6. How ate personnel, parents and students committed to the ¢
objectives of the project? ) . -
S - J—,
RESISTANCES: - . '\ i}
7. Are there resistances to change in terms of perceived « . .
risks; lack of skills; understanding or necessity-of de-. ° -
. cision making: . et i . -
. . ' . .
YIELD: | : ' ‘ ;o
) ‘8, Is there’a yield in terms of perceived benefits of the
- Career Develobment,system? . . , .
e
» s . K .
y) ‘ N ' . ' v ‘"
. = ‘G" . 5 “,. “
™ he ’ > ! > ‘. '\1
+ fm .
' L " f ‘ ;i
s ) ‘Y ‘
. -5 s ’
< N " - = "‘ /\ ? -
y m ‘ . " - ‘ u:
“» F
« _ . "
‘ ’ : - : - /
- ) ’ < )
L S -
e ' ' 5




L 4 .
. " . VOCATIONAL ASSESSMENT
| (STUDENT PROFILE) - _
" TEST DATE a NAME
HRS. TESTED .,

',‘-N‘()’.
>

ugf*

o

A

E
3y
STReracs

I1. "

JII.

IV,

VI.

3. Others

&, Tests Administered (Check those Administered)

SR v

ﬁAPTITUDES

1. Differential Aptitude
2. Multiple Aptitude
3.. Othevs

“INTELLIGENCE -

1. (WAIS) (WISC)
2. BINET

PERSONALITY OR TEMPERAMENT

VOCATIONAL INTEREST

1. ‘World of Work
2. Strong-Campbell
3. Pic Interests
4

E

Other
DUGATIONAL

Study Skills
-Other -~

COORDINATION o

PR —
[] * ‘. [ ]

1.. Purdue Pegboard,
2. Nigg]y Blocks

¢
S
o

1. Calif. Psych Inventoryv

2. Minn. Multi. Persy. Inventory .
3. Cal. Test Pers, ' .
4. Psych. $creen Inventory

5. Other

o0
.q=°’-

4

4y

3. Other
X Y
-
. PN
o - -1-
. 125
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- S i o, S .
. I . JOB QUALIFICATIONS PROFILE . :
DOT NO. J08 TITLE ~ T3 T3 ,
~  CLIENT DATA’ ~ - * G.E.D.1  s.v.p.2 - GWSPQ  KFM EC INT.  TEMP. p

LS

-

/\\ . : .
LD ' d . ™ >
\" N -
’ o _ _)A . % -
/ . o . - »
s N 7 R
.‘\’ 7 \7)
- : -
" *Residual Skills from Experience and Training, " 2.SVP- 9 = dver 10 yrs 5=,6 mos. to yr
"@0ther jobs within Timitations of d1sab1hty 8= 4-10 yrs 4 = 3-6 mos
. N 7 =2-4 yrs ' 3;=13moq
, 6 =1-2 yrs 2=1m.
G.E.D. 1. General Educational Deve'lopment - 1 =1 short demo only .
"S.V.P. 2. - Specific Vocat1ona Pr'eparation )
INT.A 2 Interests - TEMP. Temperaments
APT, 3 - Aptitudes

. N
- .
. ) . s - .
. & &
R X .
126 . . g
o4 - o » .
- . ) ) :

(5 Rep]
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APTITUDE AND‘INTELLIEENCE FACTORS
Circle *
Functional :
Level: oo ,

12345 V- VERBAL: .Ability-to understan meanings of words and -ideas associated
: with -them, and to use them effectively. - To comprehend language, to
understand relationships betweeh words and to understand meanings of
whole sentences and paragraphs. To present information or ideas
tlearly. ’ '

1234 NUMERICAL:* Ability to, perform arithmetic operations huickly and
- accurately.

. . . . A
1234 S - SPATJAL: Ability to comprehend forms of space and unders taad
‘ relationships of plane and solid objects. May be used in such
tasks as blue-print reading and ‘in solving geometry problems.
Frequently described as the ability to "visualize" objects of
two or three dimensions, or to think visually of geometric forms.

FORM PERCEPTION: Ability to perceive pertinent detail in objects
or-in pictorial or graphic material. To make visual comparisons
and discrimifiations and see slight differences in shapes and
shadings” ef figures and widths and lengths of lines. -

CLERICAL PERCEPTION: Ability to perceive pertinent detail in verbal
or tabular.material. To observe differences in copy, to_proof-
read words: and numbers, and to avoid perceptual errors in arith-

" metic computation. !

i -

MOTOR COORDINATION: Ability to coordinate eyes and hands or fingers
rapidly and accurately in making precise movements with speed.
Ability to make a move responie accurately “and quicgly.

FINGER DEXTERITY: Ability to move the fingers, and manipulate small
objects with the fingers, rapidly or accurately.

MANUAL DEXTERITY: Abi]it& to move the hands easily and ski]ffu]]y.
To work with the hands in placing and turning motions.

EYE-HAND-FOOT COORDINATION: Ability to move the hand and foot ,
coordinately with each other in accordance with visual stimuli.
(Not measured by GATB). oo :

- COLOR DISCRIMINATION: Ability to perceive or recognize simi-
larities or differences in colors, or in shades or other values of
the same color. To identify a particular color, or to recognize
harmonious or contrasting color combinations, or to match colars
accurately. (Not measured by GATB) -

INTELLIGENCE: General learning ability. The.ability to "catch on"
. or understand instructions and underlying principles. Ability to
reason and make judgments. Closely related to_doing well in school.

Key (D.0.T.): 5. Lower 104 4. Lower 1/3 3. Middle 1/3 2, Upper 1/3
1. Upper 10% :

.

\ -3-

3 .
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VOCATIONAL INTEREST FACTORS

that apply).

1.

S1tuat1ons involving a preference
for activities dealing with Things
and objects.

Situations involving a preference
for activities involving Business
Contact with People.

Situations involving a preference
for activities of a Routine,
Concrete Organized nature.

' : %
Situations involving a preference
for Workimg for Peop]e‘for their
presumed-good as in the Social
Welfare sense, or for dealing
with People and Language in
Soc1a] Situations.

Situations involving a preference
for activities resulting in
. Prestige or the Esteem of Others.

The Interest Factors are associated w1th job cond1t1ons (Encfrc]e those

Situations involving a preferenc!
for activities concerned with
People and .the Communication of
Ideas. . :

Situations involving a preference
for activities of a Scientific.
and Technical nature.

Situations involving a preference
for activities of an Abstract
and Creative nature.

Situations involving a preference
for activities. that are Nonsocial
in nature, and are carried on in
relation to. Processes, Machines,
and Techniques . N

Situations invo]vihé a preference
for activities resulting in
tangible, productive satisfaction.




«
- .
*0

TEMPERAMENT FACTORS Lo

@

The following twelve factors are defined 'in terms of situations in jobs
that have'been judged to be homogeneous with the temperamental adjustment
-required. (Encircle those that apply). . SN -
. L [3A
1. VARCH - Situations involying a variety of duties often characterized

by frequent change. .

2. .REPSC --Sifuations_3nvoiviﬁg repetitive or short cycle operaiﬁons
carried out pccording to set procedures or sequences.
'3.. USI - Situations involvingﬂdoihg thipgs.only,Under specific instrugtion,
allowing 1ittle or no room for independent action or judgment i
~working out job problems. ) :
pep - Situgtioné involving fhe d{ré‘tion; control and planning of an
entire activity or the activities of other. ‘

DEPL - Situations involving the necessity of dealing with people in
actual job duties beyond giving and receiving instructions”

ISOL - Situations involving working alone and apart in physical iso-

lation from others, although activity may be integrated with that of
others. ‘ ‘ v

.~ INFLU - Situations involving influencing people in their opinions,
attitudes, or judgments about ideas or things.

pds - Situations involving performing adequhtely under stress when
confronted with the critical or unexpected or taking risks.:

éQC - Situations involving the evaluation (arriving at'generalizatian,
. judgments; or decisions) of information against sensory or Jjudgmental
criteria. ~ :

MVC - Situatipns invdlving the evaluation (arriving at generalizations,
-judgments or decisions) of information against measurable or verifiable — °
criteria. : .

-

. FI? - Situations involving the interpretation of feelings, ideas, or
* facts in terms of personal viewpoint, :

.” STS -.Situations involving the precise attatnment of set ‘1imits,
tolerances, or standards: .

v
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