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The Career Development .Pyo
jective of the Nevada Stat

EXECUTIVE SUMMARY

» ’ -
e ‘ . /

ject was des{gned to meet a general.bb-

e Depdrtuent of .Education headed by its .

Superintendent, Mr. Ted Sahders.

" That general objective was th
be provided the opportunity t

at every high school student in Nevada

that wouldequide future vocat

0 research and devisé a self profile ‘
ional and/or educational plans. .

A brief description of the-a;tivities, the processes: and the pro-
~ducts emanated frbg,the project with the following results:

q

-

A. PROJECT OBJECTIVES WERE:.. 1. To provide a career profile for |

-

~

LY

3

~_ "
A
»

‘B. PROJECT  PROCEDURES TO.
ATTAIN THE OBJECTIVES: '

b

: - 2
.1 4 .',.

'selected Senior High Students in . =
Nevada high ‘'schools.'’ :

2. To train’a Pilot_Cadre of cbunselors '
to expedite career programsbrocessing
by senior students in Nevada. o

3. Whereby senior students jn high schools
of Nevada shall become independent in
their gdidance of career development
with their families. o

4. The Pilot shall serve as a modal for

other Nevada high schools, = s

- .

The selection of, sites with high school _
students which represented the unique
characteristics_of Nevada Edycation)
‘including one counseldng center at a
university., \ R -

—
.

2. To devise student/counselor handbooks

’ during training the creation of the
products did represent a process by
which students devised their decision .

.making for career develbpment,. "

3. The "walk-thru" of-counsefbrs in a
workshop‘sha11 be the same process - -
that students will experience,

.4. The monitoring of the prddraﬁ in the .
" A Fall of 1981.as counselors .implémented |

-, their Training with students %and their
"7 families. . . : .
R - RS
5..,The eventual plan to dissemihate the

- . findings to all Nevada High- Schools., -

.
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C.

a‘

b.

e DN

RESULTS N

PROCESSES DEVELQPED

, WERE TO HELP:

3

-

PRODUCT(S). PRODUCED

WERE :

1.

1.

.self and family about job futures;
if needed.

Counselors reduce the floundering

—A'Handbook for counselor to guide

..(aptitudes, interests) as related

4

Students learn a processing system
whereby they become knowledgeable * <«
about abilities and interests as
related to projected "job markets"”.

Students,” by assessing selves, to .
communicate more accurately with.

kinds.of probable occupations; need
for further education; and where,

of students as’to their future vo-
cational significance upon leaving . -
high school. -

students in eareer development.
A Handbook for students to guide
the self-decision making process
about career, ~ o

: .
A Profile which can-.be used by -
students as to their aptitudes,
vocational interests,- job tempera-
ments and future career resources.
The profile represents -a summary
of one's vocational significances

to correlated occupations.

o

fé;_
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PERSONNEL,AND PARTICIPANTS

a2

»

. ‘s ’ \
*A. Counselors R .

.« The fo]]oﬁiﬁg sites and counselons were involved in the
project: . ; . s

Fen counselors vo]untee?éd\from‘the'foilowing areas:

".Chapparel High School (ROTC) - William Shields -
"Tonopah High - Nye County < Robert Pawvlicek )
UNLV Student Services - Ron CantagalTo
Southern Nevada Drug Abuse Counselor - Richard Heyers

. _ % Unit - Charles-Shaub
*e, Jim Bridger Junior High'~ Magpine Nielsen® -
¢ #f. Lander -Courty Superintendent Schools Office - Truett McCullah
g. Pahranagat Valley High School - Lincoln County. - Ed Hansen
~-h. Hashée High Schodl - Janet WHright. - -
. . " - Debby Loesch-Griffin (Foster Youth .
. \ o - Services)..

an oo
- - .’.

X . ) ’ > . %
Of the above counseldrs seven (N=7) completed the‘project.
.+ A1l ten had participated in the training workshop of
August 17-21, 1981me - .

J

B, Evaluatogrs : “ W

a. ‘Dr. Robert Hhittimore for Washoe and Tonopah High Schools,

» Dr%éuhittimore is trained in quidance. Also, he was know-
Tedgeable with both settings, ' '

b. Dr. James Embree for Chapparel and Pahranagat High Schoals.
Dr. Embree has extensive background in bboth urbZn and rural .~
schools, including being knowledgeable with vocational
guidance, .

€. Dr, Eric Martin for Jim-Bridger Junior High, Southern.Nevada
Drug Abuse Council and UNLV Counseling Center. Dr. Martin
has a strong background in vocational guidance and ‘im the
function of human service~agencies,. ’ . -

C. Project Director, Dr. Verdun Trione, Professor of Colinselor
‘Education a't UNLV ' ‘ .

bOr. Trione teaches vocational assqssment‘and;vocationa] coun-

seling at UNLV, He has conducted. prior projécts of a similar

nature. He was the Workshop Trainer, Yo . '

" D.* Three Graduate Students in'codnséfing at UNLV devised the pro-

totypes for the Counselor and Student Handbooks,used in the <

project under the direction of the Project Direttor,-

[N

£ - -




Institutional Participants were:
Nevada State Department qf Educatibn -
UNLV, Department of Vocational Education Research
UNLV, Department of Counseling and Foundations
Others are the enumerated schools.,

>
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. PROGEDURES-AND METHODOLOGY /

Figure I is 2 flowchart of the eer Devé1opment Project. It
represents series of events .whteh any county, or consortium of

counties, could follow if they’wished to replicate the project.

The following events took place for this projeci.-
Event \

1. A propdsa] was discussed with the State Department of Education,
Nevada and UNLV was invited to submit one via the Vocational

Education Research 0f£ice,*Co]1egé of Education,
3. The proposal was approved on March 26, 1981 by the Nevada‘§tate
Department of Edﬁcation.

2. In November, 1980 the proposal was submitted.

[
4, The Project Director arranged through the Contvoller's O0ffice
: a fiscal system at UNLV to expedite funding transactions for
the project. . . o
" 5., Concurrently, three graduate students from UNLV, under the
) direction of the Project Director, formulated the prototype
, of the Counselor and Student MQnua1s. : .
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6. Supplies were ordered for the Counselor Training Workshop,
including voluntary selection of counselors for the workshop,

Effort was sought to seNect counsé]ors in®schools repregent-
ative of differing 1%cations in Nevada. By the end of June
1981, several changes had to be made as compromiges to fit
the schedules of interested partici¥ants. N
.a. The workshop had tbo be,redyded to S'daysri37 hours )
‘of training), , ‘
C e‘_
Several schools withdrew because of other commitments
or lack of-interested counselors. .
The Project Director then sought volunteers from other
settings, i.e., Agency,“Unjversity, and a Junior High
School. )

Note 'that travel and per diem costs and supplies were
provided the participants.
& N

7. By the middle of June, 1981 the Counselor and Student Hand- -
book were completed. and duplicated."for the yorkshop., N

8. July 1, 'supplies were received and set up for the worksh®p:.
Thé’first interim report oi?;he progress of the reéport to )
the Department of Vocdtionat Education _and Research and the
State Department.of Education. - ® <

9,- fhé training-workshop was implemented from\Augus% 17 t&
- August 21, 1981 'with ten (10)-caunselors~ The Projact Director
-was the instructor. <Ny e : .
M v i .
. 2. Table I'is an outline of the activities of the workshop.

b. -Table"1 is a summary OF the participants evallation“pf
the workshop, .Ifems selected for -the evalJuation were -
suggested frompublications of evaluations done by the .
Center for Research and Vocational -Education at Ohio
State Oniversity, ’ .

-
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10. TImplementation on sites was monitored by the Project .Director.
‘Per agreement and request y the Counselor participants, the
Project Director was askeébto detay visitations until-December
1981, and January 1982. ) , . - . : .
Monitoring took placq by informal te]ephéﬁe calls from
September 15 to December 1, 1981,

[} »

11. On October 16, the second interim report was issued by thef
Project Director revealing outcomes of the training workshop
and early-monitoring. . .

12. ThéWProject Director personally visited all participating

sites in late December.and early January. ) " Vﬂ\\\\\)
- Hashoe High School ‘ . " '
Tonopeh ’ . .

High School

- Pahranagat High School

- Chapparel High School ROTC Unit

- Jim Bridger Jr. High School .

- Southern Nevada Drug Abuse Council (Coynseling Unit)
- UNLV Student Counseling.,

12a, Personnel selected as evaluators. ) - ,

13. In mid-January, the Project Director met with Mr. Ted San ers,
State Superintendent of Instruction and some members_of Wis
staff. The progress of the project was reported. . Samples of ]
the Counselor/Student Handbooks and a completed "9§§&ent pro- =

- file" was submitted, o = - ‘

14, 'OnAJaquary 29, the third interinm report was.submittgdf

15. The Department of Vocational Education and Re%éqrch subhitteﬁ
. a-report onh the Careér Development Project in the January-
. February, 1982 Nevada Vocational Education Research Report,.

16. February, 1982: Evaluators visited designated sites., They are
- listed under the section "Personnel and Participants”" in this
report. Note here that participants used evaluation forms
derived from models suggested by the Center for Vocational

- Education and Research at Ohio State University,

- z * » ’
" 11, Data returned ‘by the evaluators was collated by the Project
- Director and a graduateGStudent.

18. As of April 30, 1982 the final report was caompleted.

~ - N - 4

©,
| 29
()




THE -COUNSELOR WORKSHOP

. v W l J o
: " L, .
‘ A{Training Program) .
The workshop outling; (see Table II) i11d%trates what was impYemen- = °

ted for the training of counselors. Iditial orientation and|dis-
- cussion.of prpject objectives were made clear. Then the pargi- .

cipants&ere "walked through" the proce they would present {to the

students. ' . : 5§ . \\\\

Considerable discussion of counselor roles was maintainededuri
. this portion of the process. ‘ ' ‘ ' . ,
The Couns’élor Handbook, the Student Handbook and Student Profile — .,

were'used, including the "Job Grabber" authored by the Project

"Disector, .
Other materials were:aptitude, vocational interest:and job tem-
perament inventories.. . Use of the "Job Gra%ber", the D.0.T, and
the Occupational Outlook Quarterly were demonstrated. The final
result was the completion of the Student Profile enumerating
probable occupations the person could be suited for---with and/or
without further training. In partic®lar, the Occupational Outlook
Quarterly was emphasized. This document, published by the U.S.
Bureau of Labor, fortells needs in the job market. For i]]ustra-'
tion, attorney's and university 'pwofessors now saturate the job
market and are expected to do so for the Wext decade.  The real

. need now fs for engineers and technicians in the electronic in-
dustry. . As one writer put it, professors could’transfer their
skills to marketing research where there will be.a great need for
the next 5 to 10 years. This latter point suggests how residual
'skills may be transferred to other occupations,..
This is one way a counselor can introduce the concept of job
mobilityfthat often occurs during the working 1ife of a person. {
This must be communicated fo students and their families., .

-~ -

Y
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5. S .1: T -5 § S S
" WORKSHOP OUTLINE  ° - .
DAY/TIME . ropies ¢ - . 1ooLs ¢
Monday Career Deve]ophentf A Theoretical :
" Ratidnale . ) : ’ >
8:00 - 9:00 Objectives: Program and Behavfbr@lr ) . %.
9:00 - 10:00 - Research/Careers Lecture 3
10: 00 : Break | . - E
10:15 - 11:00 — Client Needs and Community Makeup
h’ | ] Survey . -
11:00 - 12:00 Implementation Areas
- Student .
- Family
. - Community Resources . -
— - School Staff . ) : 7.
1:30 - 3:00 . . Student/Counselor Mahwals ST
‘ . {Their Usg) L . i
3:00 Break - . . *
3:15 - 4:00 'OPersona1izing and Implementing ’
: the Walk-Thru With the Manuals Test Data Identi-
' " _ > fied
o o ’ -~ Interests
’ - Temperament

- Aptitudes

o S 10




DAY/TIME’ ' 6 TOPICS - TOOLS -

g -
.o , ‘ .

TueSda! . ' A1
) ¥ -t

8:00 - 10:00 . ‘Coordinating the test- ‘ ﬁgpnsefor/Student
. . ‘ ) andbook use,

'10:00 ,1 Brbaki

10:15 - 12:00 Participant feedback and CounﬁeTor/Student
. ' discussion. " Handbook use.

1:30°- 3:30 Lecture and Discussion of
» Basic Instrumentation
- Test Rdtionale and Theory
- Application to Student
" ProfiTe, '

»

3:00 ' Break

3:15 - 5:00 .«Complete testing sequence, Manuals f 4 Céunse10n§
- s ’ Students; ‘

v
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P
DAY/TIME

Ng&nesdaf Co e
8:00 - 10:00

a

10:00
10:15 - 12:00

1:30 - 3:00

3:00 .

3:15 - 5:00

4},.

‘Guidance:

TOPICS.
Probessing and Profiling.
Break .

Student Profile,

Confering with Parents

4 \

Bﬁéﬁk

Follow Through v,

- Counselor's an individual
consultant to fam11y and
student. '

-

- Meeting wwfh'parents as
a group.

- Meet with parents and
students as a genera]
group..

™
3

17

Manuals Applied

- D.0.T. .

- "Job Grabber"

- Occupational
Outlook Quarterly

- Student Prof11e
Form$ .

Students use of

Profile -as a Communi- - .

cation @ase

t.- Use bf Student Pro-

file: 1Its interpre-
tation and apb1ication

- Prof11e relationship’
to D.O.T. and other
Guidance Materials,
i.e.; Chronicle or
SRA Series’




DAY/TIME

Thursdaz
8:00 - 10:00

10:00
10:15 - 12:00

1:30 - 4:00

Friday
8:00 - 10:30 '
10:30 - 11:00, -
11:00 - 12:00

'1:00 - 4:00

Counsel sharing with
Staff results of student
processing, .

-~

Break

Sharing with Administration
and Board the outcomes of
the local project.

Logistical Support and
Approach
- Proposal Outlines to
Administration
- Budget Projects
- Supplies
- Equipment

. Feedback Among Partitipdnts

Break Tk

e

Evaluation of Norkshd%.

Discussion of Workshop ‘Ele-
ments and Participant Inputs.

" Recommendations:

1. Pace the project
slowly,

.2, Allow for local
modifications and
Creativity,

Project sHould be
3 years,

13

18

Department. presen-
tations by Counselor
and selected students
techniques,

AVICTNOV Cpriteria

. ¢ :
- Sharing of own :find- *~
ings on Student Pro-
files, including

selection of potential
occupation,

3 \

- -

e




ACHIEVEMENT OF OBJECTIVES, .
] ‘ "RESULTS AND OUTCOMES OF PROJECT

L ) - R . -
o. . ,

The following narrative dempnét}ates how each~objectiVe,'separate1y
presented, repres€nted necessary procedures to assure the outcomes
originally planned for. '

¢
A

While some procedural constraints occyrred, the original objectives
" were not deviated from.* Not having enough schools, ‘the Project

Director prevailed upon one social agency (SNDAC) which‘served a

large population. of high school youth, including those that were

"dropouts". 4

Also included was. the UNLV Student Counseling Center which serviced

a large number of incoming freshman from high schools in Nevada.

Swfficg'to say, objectives were successfully met at all levels, in-
cfuding the alternative participants. 1In so doing the Career Develop-
ment Project demonstrated its flexibility to operate at Tevels other
than high schools, . ' )

- Each objective is isolated in the following, demonstratipg specific
procedures and outcomes that were achieved. ’




o : . " PROJECT OBJECTIVE 1
#0bjective

To Proyide a Career ¢ a, Proposal devised and
Program Profile for approved by State Deg&
Selected High School _ of Educat1on

Students in Nevada 7

Procedures

b. Selection of voluntary
sites finalized.
~Chapparal High School
-Tonopah High School
-Washoe High School
@.Lander County
XBridger Jr. High
-Pahranaget High Schoql

*UNLV Counse11ng Center

*SNDAC

~

, <

-

c. Designed prototype-of
_ 'coordinated Career
i Process Handbooks faor

Counselors and Students.

+ d, Field tested the Student

Profile process.

* Note these schools and faculty were added in 1ate summer due to
counselors not being ava11ab1e from high schools originally

selected.

@ :Lander County counselor‘dﬁopped out of Project due to 111 health.

-
ELC IR
- ..

‘Addition of.UNLV, one

€hinking, including a

-also. necessary.

training workshop.

Qutcomes

Proposal approved and
funds made available
Mar. 26, 1981. Ex- )
tensions to Mar. 1982
requested and. approved
to allow student
processing of plan.

Jr. High and Human
Services Agency gave
an added dimension to
the project during the
period of training
provided counselors,
It extended the groups

respect for settings
other than high schools
where career Ed. is

Handbook prototype&
served well in the ~

It provided the
counseltors the same
experience -‘the stu-
dents would- have.

Process.finafized.




., i 0bjec£ive 2

To train a PiTot Cadre

of counselors to ex-
‘pedite Career Program
Processing by S+7 High
S%zoo1 Students in Nevada

s

PROJECT ‘OBJECTIVE 2

a,.

b.

. ‘Procedures -

Counse]qrs,}wg]ﬁed
thru" process' with .

a.

. handbooks ‘August

Pl

P ing with )
‘founsedors to ex-
djife the project

17-21,- 1981,

“

‘

in the ensuing .
period of Sept.,

1981 thru Feb, o
1982,

4

e

“ graf with students

Qutcomes

Counselors made
suggested changes bu
preferred to "field
test" the handbooks
during the year,

Counselors increased
awareness of the
Career Development
process caused them
make the recommenda-
tion that the projec
should be a 3-year
program to assure
implementation in
Nevada schools,

L .
Counselors did expe-
dite the Career Pro-

from Sept. 1981:to .
Feb. 1982,

-
)
L)
'
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PROJEi’éT oaascnvs 3 -

N %‘g—g‘-} -g- ’ - K .
Objective- - “P?oegddre e Qutcomés
4 e, -
Whereby Sr, Students- a. $tud;?%§§§;§§usé . T "Students become
in High Schools of Handbooks wﬁthﬁn“ knowledgeable about
Nevada shall become families .. Vel ©  the career process
independent in their - KRR T . -.With reference to-. .
guidance of career : . Soen e ro. 0 their ogwn abilities,
development with _‘wf=%-_‘j,. -~ " vocational interests
their families. Co Evneeg ¥ T o job, temperament and
. o e o T thedirt selationship tf
. ' TS T " projected job market

c %

Devige and 1m’§% jneﬁt“ s b, §tudents and familie}{
the decision m§%1ng <. communicated more
process for catiger . accurately with
development,i,e., use - families, self and
of Studént Praf1le. - _faculty relative to
. _-occupation$ and futu

tra1n1ng
‘l

It reduced” student
floundering. See
- Evaluation results,

.4

See case study-mbdeQ
of student profile.
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®. Objective
- This Pilot Project
shall serve as a
model for other
Nevada High Schools.
»~(See Handbooks for
Counselor and

Stddentgﬂ also flow
chart of gfoject.),

o '

)
- ; - ’}V\
RS

i
e

" ance,

Q

—

PROJECT OBJECTIVE 4

/

»

. Proceduges.

The project was moni-

" tored by the Project

Birector to its ful=-
fillment. (See Pro-
ject Interdm Reports
"#1, #2°, #3 dated July
1, 1981; Oct., 16, 1981;
and Jan, 2%, 1982 re-
spectively .
Further, the evaluation
of the project was done

by three professionals .

knowledgeable in quid-
d with the
Schools.,

Nevad

e

18 "~

Qutcomes

“a. Recommend disseming-
tion of Handbooks wi
profile and procedur
for counselors and’

students in High .
Schools of Nevada. .:

b. Recommend present
Cadre of counselors
present outcomes of
this project at Vo=
cational Counselors
Meeting in :Carson
City, Sum 1982,

c. Note sample profile
of student.

d. The evaluation did
illustrate*successfu
fulfillment of the
projé%t.

S e e —
e . e T



' I o .
PRODUCTS RESULTING FROM_THE PROJECT
; (SEE VOLUME . I1) . -2

L

-

Three prbducts weﬁ% deyised in the prqipct plus a prior-pub1ica-
tion:pub]ished by the Project Director} They are:__ﬂ;: o \\
~a, Counselor Handbook: which Is correlated with the Student

Handbook, plus directions’ as to how to guide the student

in his Career Development Processing,

N 1 4

+~b. The Studenmt Handbook which is consumable by the student,
It "walks" the student through the Career Development
Process by showing him how to: , . '

- Assess his interests objectively

- Assess his aptitudes objectively .

- Assess his vocational temperaments objectively

- Use resource materials such as the Dictionary °
of Occupational Titles; the Occupational OQut-
Took Quarterly and other "job" and career
materials :

- Create his own individual vocational-educational
profilte - : .

- Communicate his. findings with his family, Hhis,
peers and his counselor, ‘

+ €. The Student Profile, of which there is a copy in Counselor

"~ .and Student Hafddbooks, may be duplicated, It was found that
""Profiles", weré revised with the addition of new information
Thus several copies should be provided each student,

A profile may be defined as an outline, contbur, or a short
N biographical sketch representing the most striking charac-
i teristics of a person. . -

In this’ instance, the student profile refers ‘to a short
biographical sketch representing the Career Development
Characteristics of each student in'thig}project.

d. .An ancillary product, devisegﬁbxkxhe Project Director was
provided to the Project. It's the "Job Grabber" with
several hundred representative jobs and also found in the
D.0.T. The purpase of the "Job Grabber" is to enter into
the D,0.T. (Ed. IV) with ease. It saves"fumbling" through
pages of the D.0.T, : '

. After a student %as isolated several jobs, he first enters

. the Job Grabber which offers Job Code Numbers. These numbers
then can be found 1n'th% D.0.T. for othdr related jobs., Hence,
a "job family" is created by the student offering a variety of
‘occupational alternatives ‘to study and explore. :

-
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PRODUéTS RESULTING FROM THE PﬁaJECT

~

. Student Manual

This has been "field testéd""- No recommendations 6f-a major
nature came- from the evaluation., This is available and con-
sumable for student use, It takes the student through the °

steps of investigating:
2. One's vocational interests,

b. One's vocational temperaments:;

’
’ .

c. One's vocational ‘aptitudes, o~

#
d. Differing occupational "familjes" ghich are/corre-
lated with the findings from a, b, c. .

e. Producing a "Profile" for the student representing
© ‘strengths and/or weaknesses with reference to p -
tential job requirements, *

f. "The profiTe is then shared with the student's parents
providing a base for dialogue which the family shares,

Coun%e]or Manual

This manuag is comrelated with the student manual, . It also
includes the procedures the counselor follows to encourage ,
the stddent along in his self investigation.and career de-
velopment procedures. Fyrther, the manual lists out several
kinds of testing instruments the student may use,

: ‘. - A
Student Profile

-

The profile is not just a percentile outline which is common-

ly used. Rather the project developed the Student Profile aS'.': '

a summarized biographical .5ketch representing the Career De- -
velopment characteristics of the student.. The Career .Develop-,
ment characteristics .criteria was derived from the Bureau of

Labor publication known as the “Dictionary of Occupational .

Titles", 4th Ed, 1978,

‘The DOT pro&ides levels of worker deig1opment in aptitudes,m

vocational.interests and temperaments, These characteristics
are then matched with job profiles via the "Job Grabber" de-
signed by the Project Director. The D.0.T., 4th Ed, 1978,

1s then "entered® via job codes, from the "Job Grabber",

In the process more probable occupations are selected for
consideration by the®student, o

-
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CONCLUSTONS AND RECOMMENDATIONS |

-

.o : .o . < -
. ' ~ -

A.  CQNCLUSIONS* ]

- 1,7 It cdn be concluded that the present system ha's:
~ - . demonstrated flexibility, student cogmitive and
affective growth, parent interest-and support.
Further, it appears to not interfere with the

regular "basics" of the school pro ram, - __ -
. T e 3F e

LE€r o -
2, The project demonstrates that students. and -their

. families.can become $elf-directed with a minimum . .
‘ of--counselor -contact. 't places the counselor in \ >
. a strong positign to initiate student action, mon- .

itor it and remain.as a,pesoufrce -consultant with
students and their families, ) '

’ 3. § group ‘of ‘#nterested counse]ors-éan be duick1y

oriented to Career}D&vé]opment with & minimum.of

s time {37 hours training).. .- . : '

4. From a learning point of view, the present system .
: - dees coordinate self control techniques of stimulus ‘
- ¢ontrol f-observation, self-reinforcement, self ©
L’ .confrontdtion .and alterhate career response trainﬁng. . )
' Self contro1‘bqhaviors,’Yhen ‘@pplied: o -

t

. ~ .-do identify and alter stadent. career perceptions
- ~-identifyand alter beliefs.and attribytés . o
© -commit gne.tao a course of ipvestigative action - * o
-do promote, explore, change and foster.career
) development. - ’ S

s

. 5. .Rationale for the educationa].dustificmtion fbr.this ’
project may be ‘summarized -as follows: ‘ : ’

AN

[ . v g
. . There's abundant data to demonstrate bow-yoqth fantasiés.
. . .~_apout careers (Margan & Skovholt, 1977). Hoyever, the _
- = counselor ‘is a critical agent with_the ability to in- -
- * - - terjects{he client with reality, present and .future,
’\\5\\ . Krumboltz, 1979, d&honstrated.how cognitive,organif?%ipn;
or systems of task approdch skills, performance standards
. ¢ and affective responses, monitored by. a counselor, changes '-
o e fantasy bound conceptions of careers to reality based - .
. { _careeéwpotentials. ' e . . o T
R - " Kazdin {1978) found that unless evidence, on careers is B
. fdctual, students are prone to overgeneralize, make ° BN
“ arbitrary inferences, and extend career events” as -
absolutes rather. than processes.-..Ergo, the result is a
y dysfunctional career'schema. Therefore, training.stu- ="
- “ dents and their families in genegic problem solving - T

!e,b

-
"

. ) ] P ‘ ‘0 %,{
. . © 21 yo o o . L . %

, . . . - -~
.




-actions which, in turn, function to alter factors -

" 4t has on student and family.

>

¢
rd

strategies is a valid and effective approach )
(0'Zurilla & Goldfried, 1971). Career doncerns o
involve solving problems.

The present project presents a system of career de-

velopment that reinforces operanﬁé,ef—sst control

(Thoreson & Ewart, 1976). Thoresfn and Ewart de-
fined self control behaviors as "learnable cognitive
processes that  a person uses to develop controllin

+

influencing behavior",

.
.

]
Last but not the least, the project is cost effective,
It's estimated that materials, some reusable, such as
tests, handbooks may be dittoed; plus the outlay for
references, D.0.T., etc., can come to- $3-$5 per stu-
dent. This is a small price considering the impact

N .

The products (Handbooks and Student Profile) were field
tested under a variety of settings. Also such products
allow for counselor discretion to modify materials to
meét local population needs without destroying the
bastC thrust for career developmefit. N
The cognitive student-family school approach.recommended .
by this project, therefore, is defensible,. Further test-
ihg of this approach (3 years) to juStify its existence

as a permanent process in Nevada;schgo1s.1s recommended.

n
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B. RECOMMENDATIéNS

l,

.

Continuation of the Career Nevelopment Project for another

two years. ,

a. The presentation of the first year's findings at
the Vocational Counselor's Hdeeting, Summer, 1982.
The counselors from theeproject can become a re-
source cadre to other iggﬁrested schools in Nevada,

b. The second year should direct a proposal for the
development of a Career Laboratory or Career Center
-in key schools initially.

«P

-

N
.

The Career Laboratory Concept,
LR Rationale for the Career Laboratory. e

Since few young people understand the educational
or training steps towards occupations, accurate in-
formation is a must, Career Development is a.li fe-
1opg process., :
Failure to be informed has revealed data that a 12th
grade student uses 8 years of his 1ife "job-hopping".
This is evident from the Tack of orientation regarding
the formal and informal rules and realiities ol the
world of work,

The need for career information’is important bedause -
of sweeping economic_and technological changes! A .
career center, or laboratory, while.not a cure all,
~does begin.to alleviate .some of the problems associa-
ted with a lack.of career information. It's a room
set aside (or a portable building sponsored by a PTA,

“a Parent Club or a Service Glub) with organized ma-
terials on careers., It can include local or regional

_ resources for further career exploration'andxjob
awareness, ‘ . L

The laboratory can .provide tools f%r personal asses-
ment, Most students can be taughit. quickly to self-
administer instruments to better understand oneself,

one's attitude, work values, work interests and apti-
tudes.

« % The development of a vocational-educational -profile’
1eads to further exploration, decision making, resume'’
‘wniting and Interview preparation. Laboratory usgrs
can share findings and concerns with each other, ﬁna v

cluding. parents, in agnon-threatening environment,




g

Guidance Committees, -

The development of Guidance Committees at local hjgh
schools. The composition should include a representative
from local business, local government, PTA, school board
or administration, It's recommended the counselors chair
that advisory group to plan a career program and assist
in its implementation. coe

Continuous with the 2nd year is a continuation of the
Ist year's program for interested schools:

»

1. Training workshops,

2. Refinement or modification of manua1§ for
counselors gnd students, ‘

3. A monitor on a part-time basis, «either from
the Nevada State Department of Education or
a University, could fill that role, .

4. The beginning of a follow-up system could be
instituted by a monitor on the 1st year grad-
uates,

'

The Second year should also include studentssat both the )

junior and senior high school level. Note this should

- .be voluntary in the beginning., Experience has shown the

impact of the "ripple effect” o%_other students and
families, - 1In particular will the existence of a career
laboratory motivate students., Parents whose children are

either in the program, or evening, if feasible, could man

the career laboratory as volunteers, 1In fact, if a ser-
vice club, or several in a consortium, could establish a_
poytable, if there is no school ‘space, and the school's
Q?é;ﬁtment of $500.00 for materials coyld get a brisk
areer program in motion., The $500.00 figure is.applied
to a school the size of Tonopah High School. Price will

-vary as to size-of student body.

The - third 'year could introduce sophomore students into
the program. By this time sufficient exP®rtise will
have been develgped among faculty, among students and
parents and the community, ) o ‘

Fhrthe%, the continued existence of followings of stu-

dents shall be maintained to provide feedback Qn how well’

the career Program.is..serving its constituents, They
will have an effect ‘on the school.board, faculty and

ccommunity,

‘Last but not the 1east?\§ the interface of the qareér
program with the vocatiohnal educapion\program in schools,

-~




THREE YEAR MODEL
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~ TO IMPLEMENT

CAREER PROJECT- PROCESS

o

Impiemented Project
In Sites

uidance Labs]
mproved

aterials Develope 'Increased No. Grades 10, 11,

nd Field Tested Sites - 12 Implemented

198 ’ Feedback to
adre developed //T Grades 11 & 12 | ACommunity Resource Administration
(Counselors) for only Implemented Increased, plus and School
raining of future| . o . faculty ,._ . ! oard |

counselors . - : ]
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. ommunity
2 grade students] Resources
nd_agencies dentified
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6. Consideration of a computer terminal or mini- computer in
high schools to retrieve vocational career information.
Information would be current-and readily accessible,

, ' It's Hossible such a unit could be the result of a volun-
.tary ‘community effort to its school children. 1It.could
be housed 4n the career taboratoryg

7 Bationale for a Three Year Study.

The longitudinal premise for a three year study is
evident. Questions about which occupations are available
. geographically willreflect student occupational mobility,
Further, we have more sophistication in the intervention
of traditional self-selected occupations by students. In
response to crowded, popular courses such as cosmetology
. " and auto mechanics, often.with poor placement records,
there is interest in performing better. "matchups"” between
. obcupations with openings and the interests, skills, and
temperament of young workersa .
The above matters of occupational choices, geographical
. economic needs and mobility may be countered with the
. following questions, . )
> a. What are historical (traditional) differences 'in
patterns for entry into some occupations such as
‘ farming/ranching as compared to retailing, services,
- or manufacturing? ,
b, What are the entry needs or "market' for occupations
in the general occupational areas?

« C. What-are the occupational ladders or lattices which
~— ° appear to be patterns- for youth who "enter and advance
. into the world of work, i.e., bureau of labor pro-

jegtions? \ -
d. What are dccupational‘ladders for females and/dr
. minorities? : . ’
. ‘ e. What are the disadvantages and/or’costs for youth
. - who must become mobile? '
® R I

.. 8. A longitudinal study can be generated by the three year -
* g o . project,
. "a. A study of the distribut}mn of vocational educational
' funds' for services, occupations, target populations,
enrollments to determine human resource needs. < (\
. ,b.\ The provision of a set of standards for vocational
P . X ‘guidance and assessment of youth,




C. The improyision of a comprehensive counseling guide
indicating patterns of aptitude and ability which
may be predictive of success and satisfactory in -
various careers, ‘

d. -Identify the educational and 1ife experiences which
better prepare students for their 1ife work,

S, €. An }nfqrmation system to provide data based student
follow-up could possess the following components:

(1) The academic record; et.al.

(2) The vocational profile, i.e., intent, aptitudes,

@ . interests and temperaments. &~ _

(3) Graduate and dropout and transfer character- -
istics, '

> -~

(4) Follow-up:

Ist year graduates
2nd yeat? graduates
3*d year graduates
dropout .
the transfer student

¢
PN oy
a0 o
et e Nt N N

[

College. follow-up.

) i
. (6) ‘Occupationallfechniiml school follow-up.
) Employer fo]]ow-up.‘

)

Adult and Continuing Education.,
-Preparatory?

-Supplemental? .
-0ther?

9. Tge above could provide to the State of Nevada -

d. Pertinent detailed information about student bodies
of Nevada scthools . j

- b, Information on the mobi]ify of Nevada students and .
) whether their education fitted them for such mobi1ity.5

¢c. Information on factors with ceptain vocational edu- .
cation-and.vocational gujdance/needs including those
., related to limited english spgaking, disadvantaged and
handicapped. . , , ' '

: d. The impact of college pro ams; vocational/technical
7/ schools on the lives of Students. °
27 v
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Last but not least

* )

, a feedback to the Nevada con-
stituency and its Iegislature.

Such will have

realistic implications for future budgets and

services for education, - _
. .
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EVALUATION RESULTS

-

The evaluation of the project was
final summative phase was kept no
reporting of results, The criter
set of standards, =

: ot

Changes were made from the
proposal, This became evident th
Center for Vocational Education a
the Nevada State Superintendent o
lors, R

r

L

S used
io Sta

In fact the evaluation fbn
mended by the Centen.at Oh
The general intent. of keeping the
Summative was .m

forms were created.to assess the

qérms
e K ey

Summative evaluation was  to deter
the project: .

Evaluation was formative in
stipulated in this report, i
and participant behaviors,:

u -n-p' ‘:"'.

The evaluation model is a modific
/}nput-Procéss-Product Model", It

Intended Ends (Goals or objec
2 series of planning decision
procedure for continuous asse
sources, Example: Horkshop *

1.

s wh
S.

Intended Means: A proces
ure of. the project.proces
probable alternatives to keep
be oné stimulus. Example: T
in personnel ahd site prior t

«following o
A proceg
the proj
inal obj
and visi

Actual Means, the
the intended means.

monitor and “"de-bug™
formity with the orig
Directors monitoring

~ Actual Ends, is a form of pro
school, parents, counselor) w
" plus comparing actual or infe
effects, Example: Independe

29

original evaluation pldgn noted in the

s .maintained as state

@

The criteria_fof tHe
for consumption and g
was a methodological

positive,
ntechnical
ia employed

rough recommendadions from the
nd' Research of Ohio State University,
f Schools and part cipating counse-

. ° ¢

on the project were those recom-
te University."®

evaluation Formative and
d in the proposal., Note that
Project 0bjectiges. :

of fhe prihanY'objectives
congruehce between objectives

v

&

mine the imﬁact or outcomes of

ation of Stuffletream's "Context-
has four aspects: ,

tives which are determined through

).” Contex® Evaluation is the
ssment of needs, problems and re-
and Counselor input,

- .

ich is determined through struct-.
Input is the procedure which assesses

it moving, Site,visitations would
he original objectives plus, changes .
0 training ., &

4 -~

\ ,

outlined by
is maintained to,
r to keep it in con-
Examp]e; The Prgject

fa plan or schedule -
s evaluation
ect in orde
ectives.’
ts .

uation (students, materials,
hich ificludes thé context evaluatign
nded ends, including unintended
nt evaluation of outcomes,

duct eval

¢ .
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,Thfs"‘6dekq&§§:é'buifpifgipibéésﬁ for ‘delineating, obtaining,
y information for future
decisions, .iﬁerefehgi‘qompng statistical data,was‘avpﬁdpd.

The Evaiuatidnltﬁﬁkibiéﬁé_in’;he‘ilth p?ocedura] ﬁoﬁtm»froﬁ :
March 1981 ‘to Febnuary’ISBZ'Qf_fhé'bioject.'?Ihreeueva1uatérs~
were used, (See section-on-Personnel-and Partjcipants,) .- -

.The Steps were; . : 1353' 2 _i;:,f:"f'”' )
. - L. PRRY . - v ‘ co. "”‘_

1. »Counselor interviews, - -~-. - - N - - .

g , S T y .

2. Parent interviewsw:,‘i St TR - .

3. Administrative~Coth§]0rifhténView§: - ’ :

e & Lo . )

4., Review of Student Ca'reer Development Efforts (Taxonomy of
Learning). . e .

5. 1Independent observation scale by each.rater with each of.

their assigned sites, 4
Somefofathe Evaluat'ion results are pfesen%ed ?ntqct¢ They:are:

1

1. Counseloer Intefviews.

.
B ) s

2. -Evaluator observations of each Site visited, . ™

Otﬁer‘asbects of the evaltuation are summary statements:

o

1. barent Interviews."

[

2 A composite ‘of Counselor and Administrative inte%Viéws“
~ .!

3. A composite of interviews wjth'students and the prcess of
lTearning they went through. .Bloom's T tonomy of Learning was
used as a Criterion by the evaluators' tb judge cognitive and
affective growth. - ‘ . S

1 . « /7

4. The Counselor Horkshop - an analysis,

-~ % * * ¢
4 ) .
8, ¢ .
\ 30 / <
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Evaluation of Coupselor wbrfshvp‘

<

indicate an overall posit
cern seemed to be of coun

tions, after the written

a. Special agen1ces s

gve impact.

elor 1mp1ementation.
10 deal with the areas ofi implementation.

<>

-’

However,

(G

* Inspection ar "eyeba111ng” the resu]ts summarized on Table I -

the major con-
Items 6, 8 and

Informal conversa- S or

va]ua¢1on,=revealéﬁ the'fo]1owing:

°

ch as SNDAC did not cons1der

R

implementation a p?ob]em.

b. Those represeptati Jes from d1stn1ct or county
“ levels considered 1mp1ementat1on/a problem’
due to: . . ot e

- priority tasks thly were already assigned to.

\
- "se]h‘nﬁg’:l the condept and procedurés to local )
high schoo1s, i e.,gprincipals. ‘ L -

% - the realization thiey would have to train 1oca1
high schéol counsellors first of all,
- the 11m1ted access b111ty to students and/or .
"+ parents since they| (the consultants) were not
a]gays on site, i :
Actually, the workshop members were mov1ng on to the next
pragmatic phase. The_ group was.expressing a 1eg1t1mate con-
cern, One does not 1mpose system without adequate prepara-

- tion with the; a]ready ex1s£1ng system.

One recommendat1on was tof%mp?ement without fanfare., This ¢
meant .the. selection of a few highly interested‘students and ., .

parents. This is the "ripple effect" which the Project :
Director hds found successful, It eventua]]y draws commun1ty
support. ‘ .
) . -
5 <.
i £ . ) .
i ‘ . X
, - / L3 .
// & f’ ‘ .
[‘ ¢ b - 2 e«‘
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One workshop member cledrly enunciated his concern. "This

ia an excellent system and set of materials. Kids and their
folks are no problem.” How do I get faculty to see this .as

an integral, part of education? How do I convince the ad-
ministrator to alltocate time and enough funds that ensure the .
merging of vocational guidance with "burﬁ{cu]uq”? ‘

Another participant observed that counselors either have no
skills (or interest) in the area of vocational guidance,
Counselors seemed to be more concerned with clinical forms .of
counseling in her opinign:, '

To these latter constraints, the Project Director offered the
concept of a local "Guidance Committee". This is a concept’
which the Project Director has successfully.implemented in
the past. 1Its purpose is purely advisory. However, it is an
extension of the leadership of the vocational counselor, or
consultant, Representation on the Guidance Committee is
usually: ' .

a. A counselor,

b. Interested faculty members - at least two from
the local high school.

-~ 4

C. Two parents 6f students enrolled in the §choo1.
d. One student representative, at least.

Obviously, different combinations can be contrived, This will
be due to availability and interests of the potential members.
The committee should meet at least once per month., Reporting
to administration and school board, and parent groups are the
~immediate "interface" functions, . -

Other local representatives éan be inc]udqﬂ debanﬂing:on the
size and composition-of the community, Loca1§business leaders
and/or local employment agency servites are ohe example.

g
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" The objectives of this

TABLE J—-— o
e

WORKSHOP: AUGUST 17-24, 1981

v

- < Dull

Excellent Adequate Interesting But 0K

Po

workshop were ' .10 : !

The organization of the "8 + 1. 1

workshop was '

The workshop materials were 9 1

The workshop activities . Jﬁu 1 1

were .

The scope of coverage for 9 | 1

the five days was

The workshop provision ° ‘ . .

into the world of work for 7 3 )
. students was )

Overall, I thougﬁt the 10

workshop ‘was ’ ‘ - .

The methods of application N

for activities ¢an be 6 4 .
applied to my schedule as : -
beind .

The opportunities to
impTement this career ) 9 1
concept in my school is

The opportunity to RS ' : s
implement this career . g 7 . 3~ :
concept with parents is : , :

10 Participants
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QUALITATIVE REMARKS

The workshop sparked interest and enthusiash. Also what became
increasingly apparent to participants was “"the need for more
*time"™ to study methods and materials. The other concept was
the enormity of the process of vocat1ona1 decision on making;
its relationship to local curriculim; he mobility of stu-
dents leaving a community adequately pre ared; the need, for
parental involvement. One participant voiced the comment,
"Hell, if this thing's to work, it will take at least three
years to get it on. A vocatlon is .one of the most important
decis1ons a youth, or: an\&du1t, will ever have to make",

¢ There-was no argument as to the workshop objectives, the
methodology -or materials offered. The evident awafeness of
the workshop members was a healthy one, -i.e., how will I get,
this incorporated 1oea11y7 g o : )
As ,final note, the group's evaluation.of the student and
' counse]or handbooks was positive. MNo modifications were rec-
. ogmended _ Rather, the consensus was, "let's! try if first®

."

- Then\tonbideraﬁion_of mod?fication would be entertai@ed.

b " ’ »
» *

s
IMMEDIATE OUTCOMES OF WORKSHOP TRAINING EVALURTION -
“p PARTICIPANT RECOMMENDATIONS

/ LY
1. Re~ def1ne the ro]e ofthe counselor ‘towards - be1ng a
member of.the educational serfvice team. -Diminish
! but do not e]vm1nate the need for-. deai1ng with ,
' troubled youth, - . LT~
« ' 2. ‘Intuitive estimates by the workshop’ members suggest
-, ) - " a<350/1-ratio for students. A ratio of 8 vocational-
1y or1ented counse1ors to 1 clinical counse1ors to
1 c¢lincal counse1or is prefemable. ; : ™

" &y, . ) "

2. Include 1o0cal sehool faculty as part of the @uidanqe
process and counselors as. part of the curriculum.’
process, . After all the major objective of the sghoolx‘

- is to educate and "prepare for adu]thood" oo o
. 3. Va11dat1on of workbooks and gu1des for counse]ors and ¢ -
students where parents are.included. The decision
making process is based on data (GPA tests* etc )
rather than on‘"guesst1mates" or "hopes" o :

-4, Validation of tools- that students may use to start .
determ1n1ng their own vocatiomal significance, ﬂ.&.,"“
“use of .0.0.T.; -dob Grabber Handbook e :

These are tools and processes, offered in this work-
'shop, that can be-used.for decades by the local high
school graduate for h1s cont1nued vocational Siﬂniﬁlﬁ'
cance, .

£ -

O . - 34 '
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RO A v Provided by R

.

[ ]

A set of materia]s,ahd methods and tools for counselor
implementation at the- home site of each participant.’ .

Credential requirements for counselors ﬁqu very little
emphasis on the area of vocational guidances . One or

-F

two counrlsés are presently  required for the professional
counselops The participants suggested 18-24 credit

hours of tcaining in vocations. , ..

The workshop participants, while sympathetic, for
“troeubled youth, were strongly in support of guidance
. Systems that served the majority of students. The

present counselor system in Nevada, as they saw it, .is
a limited service for the crucial problem of chreer
development, . ‘ ' )

< . - *‘
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'SUMMARY-"

. These are intact interviews as recorded, all were *included in’

INTERVIEWS OF COUNSELORS

1 4

-, !

detail because of differing sites., .Findings,reflect positive,

convergent reactions to the prOJect

i

I.

.

The training ‘works@op was essential to the

Project's implementation. -

w?

There was greater interaction among students/parents
due to the prOJect.

The smaller the 'secondary school, greater awareness
of all participants involved. .

The workshop did achieve program obJect1 jes even
with non high school settings.

There are local constraints to cereer guidance,
not objections. ,Counselors were .of the op1nion
that it was their job to overcome this and enlist

support

For this project to be a three year process was
necessary to estab]ish it in schools,

There was no recommendation to modify the Counselor-

Student, Handbook or Profile, Counselor saw this' as
a. consideration, if needed, during the third year.

7

-
.
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oo . COUNSELOR INTERVIEW

. : L

Name Pavlicek

. - ) ' Site Tonopah

‘ Grade Level Responsibilities 1-12

19-,' . /> ‘ Interviewer(s) Whittemere

February 17, 1982

. . . Date

What were your Teasons for partaking in the careers program?

- More service to kids in decision making.

Do*you~have direct responsibilities for any of the plans that kefe
outlined during the workshop? VYes -

A

What have you done to implement plans outlined during the workshop?

1. Testingy conferences. 2. Firo B. “Job 0

B

How have ybu} planniﬁg acti

vities varied from the original design?

Major-minor finder is immediate feedback.

you involved in?

at this time.

[ . .
. . A . :
Prior to™the workshop, what previous career guidance efforts were

Are these activities part of a systematib
to the principal, superintendipt, or schoo](boacd?

’ . "

o g

Seminars, independent study correspondence.

To what extent are the priorities which were identified during the
‘ . ,Workshop being carried out?

Hierarchy is still in existence.

plan submitted for approval
Nope planned

- \

|

much so for us.

Was fﬁé\p}an developed during the workshop realistic? Yes, ver} ’

[ 4

/




Pavlicek , . ‘ , ‘°
Counselor Interyiew ’ .
Page .2

a . i . fadd
a

\\\T“// . :
Have there heen ‘any barri€rs to implementing the plan? .If so
what? Other assignments.on my job, ~

Are these barriers that can be overcome? Not with current staff

' . .
’

11.

12,

14,

15,

memBers . . ' ,

What resources do you have available to ass1st~w1th program imple-
mentation (human or material)? Background in educational journalism.

Has the attitude toward career guidance changed in your school/dis-

trict since the workshop? Among the participants? Is the relation-
ship between the.school and community any different? If so, how has
it changed? Not among faculty or staff, among participants - Yes,

Hhat is the gereral attitude of your distr1ct and fellow staff
toward career guidance? "ITt's my job",.

What has been done to attach career gu1dance to the total guidance
program? Career guidance is central to tptal guidance program

{(PL94-142). Responsibilities hdye decreased time available,
What did the workshdb do for your local district? What one unique
thing occurred as a result of‘this activity? Created enthusiasm,

) . , . .
more student self-reliance towards career decision'making.
~ - L

.

. e b .
38 . AN . . ..




COUNSELOR INTERVIEW

[

o o " Name Bill Shields

Site Chaparral High, School

Grade Level ‘Responsibilities H.S.

Interviewer(s) . J. E. Embree

’ o Date February 24, 1982

-

, " 1. What were your reasons” for partaking in the careers program? . 2

Confidence and apprecigtion for values expressed by project-directo#

~2. Do yau have direct responsibilities for any of the plans that were
outlined during the work3hop? . Yes

3. What have you done tg implement plans outlined during the workshop?

‘Routine and con{inuiqgjc1ass discussions, te§tigg%gnd complétion

st

of éxercises. : .

- e

4. How have your planning;aétivities varied frbm_the original design?

Extensions_and exbansion - no basic change of objectives.

o 5. Prior fp the wofkshqp,iwhat previous career guidance efforts were
you involved in?? Masters in Vocational Guidance - unstructured

class work - Juvenile quidance. . -

: 6. To what extent are the priorities which were identified during the
. Wworkshop being carried 'out? Priorities are being met, . -

IO

. . Lt . . . : “~ ) .
7. Are these activities part of a systematic plan submitted for approva
* to, the principal, superintendent, or school board? Submitted and )

approved by.immediate supervisor. . ' i *§¥‘
B i‘ N =
8. Was the plan developed dUringEthe workshop‘realistfc? Yes, godls an

. objectives were realistdc,
v B A . . Ld -

v ’ X e \




Bill Shields
Counselor Interview
Page 2

13,

14,

15,

 for analysis and &eve]opment.

‘pants verbaliZe and interﬁé1ize career planning segurity.

S

- .
Y

- - i

Have there been any barriers to implementing the plan? If so,
what None of consequence, some limit on human resources

available. ° , : .

hre these barriers that can be overcome? _Fuller use of personnel

~

ﬁhat resources do you have available to azﬁist with program 1mp1e$l-
mentation (human or material)? - _Reading donsultants available’ for

N~

analysis, full material support from administration.

Has the attitude toward caredr guidance changed in your school/dis-"

trict since the workshop? Among the participants? .Is the relation-
ship between the school and community any different? If so, how has
it changed? No major impact on the school as a whole. Partici-

Y

What is the general attitude of your distirict and fellow %taff
toward career guidance? Apathy. . ’ Coe

~ g - 3

. . . o 4
What has been done to attach caree€r°guidance-to the total .quidance
program? Little impact was accomplished on the umbrella’'counseling -

$ -
-

system. ’ ] . ) i -,

What did the workshop do for your local district? What one'unique
thing occurred as a result of.this activity? Gave structure in a

* ~

single classroom for guidance, i.e., ROTG prograrm.

N
’




-

‘ phases being fo]iowed‘ggthering of objective data.

to the principal,, superintendent, or school board?

~— ‘ _ ™\ ¢
. COUNSELOR INTERVIEW

'S

Name Loesch

a -

" Site Washoe High

Secondary
Grade Level Responsibilities Adult . -

« . Interviewer(s) Whittemore/h

Date~ February 23, 1982

-2

&

What were your reasons for partaking in the careers program? _Intere

Do you have direct responsibilities for any of the plans that were
outlined during thé workshop? Yes (Div1sion into 2 gfoups)

What have ydéu done to 1mp1ement plans outTined during the.workshop?

New materials - coordinating into larger program. Evaluation and

assessment; ~—

' o

How have your planning activities varied from the original designT

Correlate with an a]ready ex1sting4program changed- instruments to

. kS

‘fit local needs. More ind1vidua1 -work.

Prior to the workshop, what previous career guidance efforts were 'yo

involved in? Certif cation as counselor (CETA)J involvement in

(
schools, R-D in career work experience.

To what extent are the priorities which were identified during the
workshop being carried out? ‘Hierarchy is being fo]]owed Three

e

-

Are these activities part of a systematic ptan submitted for approva

B

Yes, t6 the Principal as part of larger. program,

Was the pian deve]oped durin//the workshop realistic? Had to be

. _modified:.to locaJ program, Too-"high level" - had 'to be "adjusted"

1] . Y ;;}
students needs and levels.

)
.

-
L3

- v
» -




Loesch. ‘
Counselor Interview
{,KP’age 2 - ’

[ S

.
. S .-

9. . Have there been any barriers to 3mp1ementing the plan? I?ISO,
" what? Structure of schoo[ - ability to-collate "times" of

7

students and parents. Some turnover rate. © .~ -

@ )

Are these barriers tha%;can be overcome? Barriers are inherent to

§xsieh (district learning center). - v,

° <

What ‘resources do you have available to assist with program imple-
_mentatiop (human or material)? Basic structure oriented to world

]

of-work, Career education materials already ava%jabie" ‘ o

. , - s, ¢ e
Has the attitude toward career guidance changed in ybur school/dis-

trict since the workshop? Amang the participants? ;Is-the relation-
se}p“between the school and community any different? -If so, how has
it changed? ‘Committee" recognizes "process" that students need to

. . - & v
engage in? Schodl has good relations with commumi ty., ..

- What is the genera) attitude of your district and féllow staff towarq
Career guidance? Fellow staff is ++ "District", may not know-or-car

V4 . -
about program. ) , ‘-

-

What has been done to attach career guidance to the total. guidance

program? Integrdl to total program,

. - -
What did the workshop do for your local district? What one unique
thing occurred ds a result of* this activity? 1. Meet with.parents.

2. Encouragement and impetus to pul] "frag@ents" together ;o jhat

kids would accémp]ish acadeﬁic goals and &evelop a brééess towards

dife style centered around world of work,

v




_outlined during the workshop?

.;'bampus visitations.

*completed.

‘Are these aéfivities part of

Less’gtructured parental involvement.

o

»

COUNSELOR INTERVIEM

-

Name

v

Site

_ Edward L. Hansenp--

Pahranagat High School -

) Grade Level Responsibilities 7-12

J. E. Embree

Intervieﬁ(s)

February 32, 1982

ro ?
3prs’p gram

Do you have direct responsibilities for any of the plans thdt were
Yes, the madel was perceived

4

Date

[ 4
i

What were%}our reasohs for partaking in the car

Awareness of the void in student preparation.

by the counselor as personal. |,

What have"igg done to implement plans outlined dh?iné‘the Qorkéhop?~

Contihu%ngﬁcouqse1ingAs%ssions'ever‘fﬁe entire- year, S8ingle and

. i
small group.

o®

How- have your planning activities varied ffém t

oFﬁg%na] design?
' é

. .

-

.

e efforts were

Prior. to the workshop, what previods'career‘guidan§
Ad college

you involved in? Vocational interest inventory a

o

’

To-what extént’are the

pridbrities which were identified during.the
workshop being

darried out?” Prioritiés were realistic and largely

r

L IR
2t

s - P ,
@ systematic pTan 'submitted for approva

to the principal, Supgrintendgnt, or sthool 'board? _Lfgj Principal"

N - : J
and local School Bpard Member included in planning discussions,

] . 4 ‘_
Was: the plan developed during the workshop\rea]istic%‘ .
-Yes, has been possible to follow. =
’ ’.,\ . . ) / A .
o 43:'




1 * N - ’ . . e
Q E. L. Hansen . . . *

Counselpr Interview ' . g y

P§ge 2 ] s '

' B — .
9. . Have«th;>é\been any barriers to implementing the plan? If so,
what? None, except budget for extending testing. Materials are

- - o«
. now ordered. .
¥ ) A
10. Are these baﬁ?iers'}hatécan be overcome? VYes, budget now approved,
. . N L s . T * 5. ) '
"11. What resources dé you have available to assist with#program imple-
. meptation (human or materia])g Military recruiters and college ‘

L3

e

recruiters’. ~ e T |
3 ‘ o
12, Has the attitude toward career guidanc@qkhanged in your school/dis-
. ' trict since the workshop? Among the participants? “Is the rela~

tionship between the school and ‘community any different? .If so,
how'has it changed? Students now weigh their values. Very Tittle

L ¥ é «
opportunity to evaluate community attitude. . '
v ; ' \ -
13. What is the general attitude of your district and fellow-staff towars
¢ _ ". career guidance? Total support and cooperation. ' . .
v . [

‘14.‘ What has been dgne to attach career guidance to the total guidance
program? CareerMguidance continues to be vital. Almost all student
must leave -their RMome town after graduation. ‘ B *

: 15. What did the workshopndo for your,local district? What one_uniqué
thing occurred as a result of this-activity? Provided a needed
e

stru%ture for students. to evaluate their desires and,abi]ities.‘
¢, >_ . ' T e
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COUNSELOR INTERVIEW

- o
Name R. s, Meyers

ssite . SNDAC
-Grade Leve] Responsibi]ities Dir.

o Interviewer(s) «  Dr. Martin

%

. ) \
: Date -March. 173 1982

-

. 3 N ’ \ .
What. were your reasons for partaking in the career*‘rogram?

o

To provide better services to our c]ients. . L

Do you have direct respbnsibilities for any of the p]ans that were
outlined during the workshop?” Yes., - '

Nhat have you done/?o implenent plans outlined during tbe workshop?
&
am

Developed the prog as a reSult of the trainings.

fHow have your%pla ng aqtiv7t1es varied from the original design?

&

We tailoredvthe program to meet our c]ients needs.
\

, e 2 T

Prior ' to the’ WOT*ShORi whae greviou9 career guidance efforts were -~
you ‘involved: in? 'Nothing. L X '

D= B -~

To what extent are the priorities which were identified during the
workshop being carried outz Fullm.

Sy

Are these activities part dﬁ a System&tic plan submitted for approva
to ‘the principal, super%&;endent, or\ school board? N/A

Was the gLan-develpped d ing .the workshop realistic? ‘Yes., ’ﬂ
N . K
-
i Y
J ' Y .
'\ J'.‘ N )
: i ) .
£ ) . o
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%
R. S. Meyers .
Counsé&lor Interview

e

hJ

Page 2. .
9. Have there been any barriers to implementing the plan? 1If éo, ’
what? Limited man power. j)
10. Are these barriers that can be overcome? Maybe. //'
11. What resources do you have available to assist with program imple-
‘ mentatioﬁr(human or material)? Human and technical and testing

. material.,

12, Has the attitude toward career guidance changed in your school/dis-._
trict since the workshop? Among the participants? Is the relation-
ship between the school and community any different? If so, how
has it changed? Yes. Awareness of its need and its usefu]ngss.

13. What is the general attitude of your district and the fellow staff
toward career guidance. Excellent. .

14.- What has been done to attach career 'guidance to the total guidance
program? Planning to use additional resources to further develop ™
‘the program.

What did -the workshop do far your local district? What one unique

15. -

thing occurred 3s a result of this activity? Helped clients to

iden®ify where to go occupationally and find a way to get there,

;

»
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. COUNSELOR INTERVIEW
’ ’ . !
Y
Namg Ron J.-”Cantogallo
Site UNLV :
A Grade- Level Responsibilities 13-16

iDr, Martin

Interviewers(s)

( )
<:z;>// Date March 12, 1982
, . ] , )

8.

|

What was your reasons ﬁof partaking in the carTers program?

My goal was to become a career counselor.

A,

Do you have direct responsibilitﬁes for any BfEthe plans that were
outlined during the workshop? N6 L

What have you done*to implement plans outlined turing the workshop?

A great deal, I used much of the information and still do. It

helps me greatly in dealing.with students. Al

’ #Y 7 . _ . .
How have your planning activities varied from the original design?

. 1 pretty much adhered to thé original design.

i .
Prior to the workshop, what previous caveer guidance efforts were
you involved in? None . -

To what'extent are the prﬁoritiqs which were~idjntified during the
workshop.being carried out? I select a few students each sesmester

-

and work with them intensely;

bmitted for approva
? No, at this‘poin

Are these activities part of a systematic plan s
to the principal, superintendent, or school boar
' ‘ .

I am on my own, H -

-

Was the plan developed during the workshop reali

tic? VYes. .

el e

o - a7 92




R. J. Cantogallo
Counselor Interview
Page 2

9., Have there been any barriers to implementing the plan? If so,
what? ' 1 don't feel there are any barriers. s

10. Are these barriers that can be overcome? N/A.-

11. What resources do you have évai]abﬂe to assist with‘brﬂgﬁam\imple-
mentation (human or material)? D.0.T. and 0.0.H. as well as other .

resource bdgoks, a secretary, xerox machine, other resource in-
LN . Ay . .
formation. ’

12. Has the attitude toward caréer guidance changed in your school/dis-
trict since the workshop? Among the participants? Is the relation-
ship between the school and community -any different? If so, how has
it changed? No ‘ -

13. What is the general attitude of your district and fellow staff
toward career guidance? My fellow staff have a minimal interest

probably because they have not been trained in the area.

14, What has been done to attach career guidance to the total guidance
- program? Nothing at this time, .

15. lWhat did the workshop do for your local district? What one unique

thing occurred as a regult of this activity? N/A
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2.

3.

' 4 .

5.

6.

7.
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COUNSELOR-INTERVIEW
B}

Name Maurine E. Nielken .
- — e .
Site Jim Bridger Junior High .

brade Level Responsibilities ~ 7th
/ - . ¢

. ' Interviewer(s) Dr. Martin.

pate March 17, 1987

What were your;reasons for partaking in the careers pregram?

I am extremeiy interested in the career potential of my students-

with whom I work with on a daily basis.

Do you have direct responsibilities for any of the plans that were’
outlined during the workshop? VYes, obviously! .

What haye you done to implement plans outlined duripg the workshop?’

-

Career Deve]opment Project "plans in process. i ) i .

How have your p1anning activities varied fromkie original design? :
*. \

agon

I am consistently fo]lowing the drigfﬁa] plan,

Prior to the workshop, what previous career guidance efforts were you
involved in? Three hours of graduate level vocational counse]ing.

To what extent are the priorities which were identified during the
worksh@p being carried out? To.a #T"! -

. Are these acttvities part of a systenatic p]an submitted for- approval
to the principal, superintendent, or sqhool board? VYes, abso]utely.

Nas the‘plan deve]oped during the workshop reaiistic? Dr. Trione's

.

“plan, of course, was realistic, it has been proved. _

- L
. - -
I '

- > .




M. E. Nielsen
Counselor Interview .
-~Page 2 : ‘ e

y

e

a—

9. Have there been ‘any barriers to 1mp1emeeZing the plan? If so,
what? None

10. Are these barriers that can be overcome? None

-

11. Mhat resources do you have available to assist with program 1mp1e--
. mentat1on (human or material)? Resources available of course.is

Dr. Hartin, Richard Pau]in, Principal and material from the workshop.

12. Has the-attitude toward career guidance changed in your school/dis-
trict since the workshop? Among the participants? Is the relation-
shlp between the sthool and community any differeft? If so, how

- has it changed? Absolutely not anything but positive valid

attitudes. \

13. What is the general attitude of your district and fellow staff towar(
career guidance? Hopefully the “career guidance program will be

implemented. ‘ T s
o ’ v z s -—
14. “What.has been donexto attach career guidance to the total guidance
program? Discussions with counselors within the school system are

taking place,

t [y

15. What did' the workshop.do for your "Tocal district? What one unique, é
thing" occurred as a result of this activity? Counselor. Adm1n1strat01

and Jr.-Sr. High teachers have a united front in regard to career s

education for the first t1me.

$
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’ PARENT SURVEYS
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While only ?our parents were available, there was reasonable
concensus andasupport for Career Development, A scrutiny of

the 20 areas suggest that parent support needs more encourage-
ment, ~ -

Y

More counselor orientation as to the use of handbooks by par-
ents is deemed necessary. This is where parent groups and
counselors should meet independently, .

A very positive parental response was their awareness of the

.

increased investigative skills of their children, including
increased lggic in decision making, ¢
. o ‘ s . .
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‘ COMPOSITE OF PARENTS
- ¢ - ® F}ELD EVALUATION | - b
. ¢ POST SURVEY | S

| CAREER DEVELOPMENT PROJECT
Jane§f1gator' Drs. J.’Embree, R. Nhittemoreh Date | February 1982

Yoo
School or Facility Chaparrel, Tonopah, Ngggpe,-Pahranagat

Person Interviewed ;

Studgn; / / Facﬁ]ty / / Administrator
Counselor / !/ . Other

/ Parent/ XXX /
N=4 Interviewed

Yy

Definitely

Not _
Certain
Negligi-
ble
None

Very
Definitel

N Item .

1. Are studentzggﬁa—éarticxpated in the career \
. program at high school and postsecondary '
level more persistent in their desire to .
complete their programs of study than were

cgposg enrolled in general/academic .programs?

w
.
a

%

23 Did part1c1pat1bn in career program at the .
high school level create a desire in stu- :
dents for postsecondary schooling, espec- 113 -
jally in a field of study para]]el to the1r ' > i )
h1gh »school “programs?

-

3. Was’ the Student Manual used for fac11itat1ng‘ 1 1 7 2
Self actions of students.

ot 5 A

4, By part1cipatfng in a career program did .
students learn to $end and receive in- . S
formation*in a variety of modes'(e.g., . '~ _} 3 1

" weitten, graphic, oral, etc.) and for a . .o .
variety of purposes (e.g., to Jinform, to .
persuade, to ana1y2e setc..) L — _ .

. Y

5. By prov1ding some sort of career program,’ \
manual did Students develop independence L2 1.2
and ability to assume responsibi1ity out- :

i side then parental env1ronment? , T o :

-

4 o - -
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11,

12,

13,

Item

Definitely

Very

Définitely

Not Certai.

Negligible

Noné

Did. participation in a career pragram provide
students with the skills, understanding, and
appreciations needed to upgrade or update
their océupational competence? °

~N

° o

Aré present career and vocational programs
tied closely™to local needs. and opportuni-
ties, or is the stydent's future ability to -
«become occupationally mobile limited?

(No Opportunity to Imblement)

Did participation in the career program en-
able parents to help sound decisions about
particular occupations based on their ex-
plorations of alternative occupations with
the student?’ .- .

-

Did participation in a career prog;am'pro-
duce students training and skills that will
enable them to become geographicallyg mobile?

x4

Did participation in the career program del
.velop in -students a greater awareness .0f the
occupational options available in tRe work
world than in the awaréness held by compar-
able students in no career program?

Did participation in the career program re-
suTt in students coming to regard themselves
as human resources whose ecomomic value can
be increased by selective educational in-
vestments? . :

3

Did participation in the career program re- .
sult in women acquiring an attitudinal prep-
aration to obtain and suceed*in positions in

male-dominated occupations? . ,
. . ‘

R

As a result of their participation in the

career program did students respond wellwto
parents on the level of rsonal relations .
since they shared interests in thedcareers °
program? . ’ ’ '

53 g




Ver}

o

Definitel
Definitel:
Negligibl

.

Not Certa

.

14, Did particibation in the career programs
seem to.motivate students to stay-on in
school?

15, Did students in the Careers program
lTearn “teamwork and leadership skills by
pursuing -activities®with collective goals
as training experiences? ) .

-
~

‘ )\

16, Did students, as a result of partic¢ipation
in careers based on self-expressive activi-
ties, showing an exploration of original
and/or alternative soiutions to problems?
(Mo time to observe

. 17. Did participation in the careers program
help students and parents improve their
communication skills, e.g., receiving and
tramsmitting messages, receiving and in-

- terpreting.information, getting a point
across to-each other? ‘

&

S

18. HWas the Careers—rogram successful in in-
volving community Neaders as a resource
to youth? (Too rly in the project.)

*19, .Did fhe(estab]ighment of a careers pro-
gram result in a heightened awareness
within the community of the importance

..0f developing human ‘resources?
“(Too early to determine.)

. 20. Did the existence of a career program in
high school detract from attention paid
to basic educational subjects as math,
reading and writing? "’

LR i - e
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JOINT ADMINISTRATOR\XNQ‘COUNSELOR EVALUATION OF PROJECT

.Summarx

Counselors and administratars interviewed were in general
agreement as to objectives and intent of the career development

program,

Their responses also suggest their sensitivity to the

factlthat the program is "new".

Time is needed for deve]opmentx

Both groups were in complete agreement that the program in no .
way conflicted with the curriculum "basics".

The general impression was that parents were supportive.
Students showed growth and a sense of independent decision
making as their occupational informatiem base increased,

« »n




FIELD EVALUATION

{ . POST SURVEY
CAREER DEVELOPMENT PROJECT

Investigator Drs. J. Embree, R, Whittemore, Date

February 1982

School or Facility Néshoe H, Tonopah I, Pahranagat Hi,

-

Person Interview@d

Chaparrel Hi

 Student /7. Faculty /.7 Administrator /XXX T

CounseTor / XXX / Other
N=5

Very

Item

Parent / /

y

Definitely
Definitel

Not Certain
Negligible

None

4

Are students who participated in the career
program at the high school and postsecondary
-level more persistent in their desire to com-
4?lete their programs of study than wege those
enrolled in general/academic programg?

N

Did participation in career program at the
high- school level create a desire in students
for \postsecondary schooling, especially in a %
~field of study parallel to their high school
programs? k -

%

‘Was the Student Manual useful for facilitating
self actions of students”, . .

By participating.in a caiegr program did stu-
dents learn to send and Peceive information 2
in a variety of modes (e.g., written, graphic,
oral, etc.) and for a variety of purposes (e.q.,
to inform, to persuade, to analyze, etc:)

~;,

T,
o o 1

* Represents the opinion of the three principals. Of interest,
two, principals involved their own children in the .project.

~
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