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PREFA

a

This paper presents the.Iield test plan including site selection for

the,Resic,Skill.Development Through Vocational Education Project which is
4

-being conducted by the Coriell Institute lor.Occupational Education.
.

The purpose of the project is to develop Resource and Teacher. Guides

which will provide vocational and occupational education teachers,with

information about ways offincorporating basic skills instruction into

occupatiOnal education, and about resources which will help facilitate
. . .

implementation of a coordinated and integrated basic skills program within
. ,

a. vocational program. Vocational education teachers could n e these

materials to improve their students' basic skills competencie 'while they
_ . . .

teach technical skills" competencies.
. . . .

Once project staff have developed prototype versions of the Resource

and Teacher Guides (hereafter referred to as "guides" or 'cadteriali") the

materials will undergo a formative evaluation by being field-tested by,a

sample of vocational education teachers.

Chapter One presents some of the assumptions underlying elements of

the field test plan. Chapter Two teviews development, evaluation, and
I

.revision activities which lead up to the field Eest.t Chapter Three

is the recommended field lest plan itself. There are five appendices to

this report: the field test, evaluation criteria; descriptions of the

data collection documents; the relationship between the documents.aad

the evaluation questions; field'test tiree's; and draft documents.

Thanks' go to Johh Bowers for his thorough description of the field

test plan and to Judy Nichols, oi her expert typidg,of the ,final.draft.

of this paper. Special thihks go to Madeline Dean foi typing the data

collection document drafti in AppendiX,E.,-

James A.ADunn
.Principal'Investigator and
Director, Cornell Institute for 0

Odcupatlonal Education
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CHAPTER ONE

}ASSUMPTIONS

Field Test Plan (Task I)

A

t

A very basic assumption for the field test, or any field test; is

.that the best way to develop a product such as the guides is todo it

so that the/product not only reflects good theoretical knowledge but also

the realities of the context in which it will be used. Materials must

be tested under real-world conditions, and be used by persons represen-
. n -

tative of /the materials' intepded_audience....__kfield,fest in a realistic

situation will help to show that the'guidesqaerform as intended under

near'nonL1 use in a variety of conditions and populations. This infor-

mation dill help to determine, how the,"real world" affects the use of

the guides.

t is also assumed that, to be conducted properly, the field test

must ,e guided by criteria by which the materials may be judged and that

these criteria must be specified clearly asyart of the field test:.

design. The field test is essentially a formative evaluation and evalua-

tion must contribute_ information useful for decision - making about materials

-development. Data-gathering-must-be- disciplined -and- organized and-must
. .

contribute, to these decisions regarding product,improvements. But deci-
/

sions algo require criteria, standatds'by which to'make judgments regard-

ing product improvements. The suggested criteria of.usability, effective-

ness, and ggfier li ility are presented in more detail later in this

positiod paper. dition,'criteria for both the nomination and final

'selection of field test sites (Task J) are disciissed

Sit% Selection (Task J)

..
A number of assumptions lie behind the recommendation'to usEA

sites forthe field test and behind the criteriajbl which such sites will
,--

...

1.
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be selected. Sitetxrather than individual teacher volunteers; are used

as field test units since it

effectively by an individual

context and its leaderghip.

is assumed that'the guides could not be used

without backing from the:organizational

Further, it is necessary to provide support

and assistance to users and this is most efficiently done by.working

with sites rather than with individuals.

There.ts also an assumption that anierganizational chain of command

''p should be follold in the nomination and selection df,sites. This recog-
ek

nizet'the central role of state and local administrators irrinitiating and

supporting almost any change process. Since it is assumed that it is

desirable ftir the final version of guides to be used by as many teachers'

across the country as possible, such sites must represent ageovaphic

mix, varyipg classroom contexts reflecting differing racial, socioeconomi9,

and ability groups, and diffeiing organizational contexts. Exact criteria

for site selection will be discussed in more detail later in this paper.
q s. "

Field Test Coordinator Role .,

It has t)een assumed that there will be a need to carry out specific

"assistive efforts for participating sites. It is also assumed that there

will he a heavy data gathering and analysis burden associated,with each

site if detailed usage information is to be gathered, that it would be

better if teacher9 and administrators at the site were not burdened by%

such data,collection, and that more reliable data would be gathered by

trained personnel. These assumptions have influenced the role of the

Field Test Coordinator as it is presented in the recommended field. test

plan. Essentially, it is assumed that the Field Test Coordinator will act

both as a facilitator who supports the entry procegs at a site and.the

-adaptation and'use of the.materials, and also as an obgerver whonathers

extensive knowledge about the sites and their use Of the materials. More

details about assumptions and actions of the Field Test Coordinator are:

presented-in the recommended plan.

r
4
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Essentially, this role is part of the mechanism which allows more.
...

responsiveass to local needs andcOnditions during materials use. It . 14,

also provides'a way of documenting and communicating problems and accom-

plishments. The phone "hot-line which oachers may use'to call*project. .

. - . .

staff for
4
assistance in solving problems associated with.materials usage

..

is another part of this mechanism.
iso .

'.. . .

Data Collection

The need to gather accurate information about\how teachers use and

react'to the guides has been a major influence shaping the design of data
.

collection documents. Another influenc% has been the need to consider

future dibsemination problem's of the guides. Thus, documents also gather,

)data to hel*analyze the school as part ofa larger community,:deterMine.

'teacher training needs, and examine the network o$ support of the selad7

flop and usage of the guides.

- -. . ,

Some of the forms of the data cbliedtion documentsare designed fcir

administrators and technical reviewers.
,

Although it is assumed that
!.,,-..

, . t
..

A, .*, teachers, as the primary users of the gUideS, would be the. primary source
,

., , , .

..,- of fnformation for the field test: it is not assumed they would,-be the
.. e. k.-

only sourcei Teachers
<.

mAf.not always be experienced with the-total range.,... . .,

of issues that need to 'be considered in developing-and dissemindting

such a prdduct. Administrators can 'provideinformafion
.

regarding Adminis-

trative issues and expert reviewers cauclakeboth conceptual4and concrete
. - . --

.

recommendationefor materials content.and usage.
..,

This chapter has'attempted to_outline only a few Of tha.assumptions

behind the .recommendations in the field test.plan. Others aremore
.. ....... ... .4 '

. appropriately discussed'in',the "context of the field test planin the
s

nest chapters. .
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CHAPTER TWO

ACTIVITIES PRIOR TO THE FIELD TEST
4.

.4 !

a
:,In his position paper on the development olothe Resource andlreachOr

.Gray hasoutlined in some detail the activities for developing,

producing, reviewing, and revising thematerials,'leading up to the pro- 1

duction of the version of the materials' to be used; during this field test.

In order that the reader may more clearly understand the relationship of

the field. test with previous development and evaluation activities, Gray'S4

development procedures, time frames, design Strategy; evaluation criteria,

(and production task's are reviewed briefly below. Additional
.

information

is provided regarding the persons and ,procedures involved in the. reviewry

process.
D

4.

'Design Strategy

.
\gt.

....

Development begins with an initial design strategy valid; ,attempts to
.

.
.

.determine othe objectiv.esehat .teachers are to accomplish a result of
...-

using the guidgs, 'gathers' data about the experience, interest's and prefer-
. ..

ences of vocational education teachers, d creates 'design alternatives-

aNkre

4

- for the materials based on both these objecti s for the guides-and the.

.

.data'about,the teachers. . The, aeeign strategy.concludes with recommenda- .

tions-gor.particular afternati4es..

<ry
,

,

fzt -

1b

Development Process`,
4

t

After this initial .design strategy, the remainder o thl development

process may be viewed as a Series.of successive three-xstepcycles.of
-?

. .

materials production, materials review, and materiAlss design and.reitSion.

comprises manuscript preparation; artwork,'e
.

diting gld. proofing,

printing, and preparation for dissemination. .Miterials review consiseaof. :NN,
materialssubmitting the materials to selected rev

,

iewers for their responses to



Specific questions based on evaluatiton criteria, as well as their general

comments regarding.materials improvement: Information from thereview is

fed into the design-revision step. -This third step essentially repeats
-

-

the design strategy describedIn
4
the previous, paragraph. The recommenda-

-
.

tions resulting!from the design strategy lead to the revision of. the

.materials. This output of the'revised..materials then Ayes as-'the input

to.the production step in the next cycle:,

Gray's proposed Schedule calls for the first cyblt to begin with thp

Production of outlines for'the guides' component beginning on March 10,

the review-of these components to begin on March 24, and the revision

design cycle- .to. begin' March 27, .1980:

<L,
Productionof the next set of materials, called the pilot trial ver-

sion, is scheduled to begin on April 16 with the materials review beginning

June 1 by-our Project Monitor,in'accord With our major project milestones.

Pilot test materials are scheduled for production -after June 15'.

The-pilot test itself will begin on June 23,,and design and revision on

july.28Z-1980--

Production test materials will begin-on.August 4.and' the
..., .. l .,..

.../eeield test -will start on September 15, 1980. Plans for the evaluation

criterii,groups, Instruments, and-activities associated With the field

test-arethe,sghject of succeeding sections of this plan.

".=

Evaluation Criteria and $uestions
. '

-----:,------,

:. t

,,...-,-, ..,...
-.,-.. t,.

--,,,--, ' -'' Y' ,

Gray has also set et up evaluation criteria, topics, anchquestions

---.,,,----,.

tor' he prototype component reviews, the pilot trial and pilottest

versions of, the material's. Three criteria. have been specified: usabil -, 'N

. -'4'lf e_-_,

ity, effectiveness, and gtneralizability. Within each of these
. .

. .

13
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criteri.are a number of topics and questions. Materials developerswill

seek answers to these evaluation qUestions by gathering information from

the reviewers.

Gray's evaluation criteria are identical to those to be used during

the field test. His evaluation topics and questions are highly consi;=.

tent with,- but not identical to, those to be used in interpreting field

test results. The evaluation topics and questions for the field test are

more extensive and detailed and are organized somewhat differently. The

field test criteria, topics, and questions are presented in the following

sectidn.
4

The reviewers for the component outlines and the guides'
416

pilot test versions will be selected from a rivmbervof groups. The

reviewers will include the project's faculty advisorg, adjunct staff, and

a National Advisory Committee Comprised otexperts in vocational education,

basic skillsproduct development, and educational research. \Teach rs

and administrators will also be asked to review the materials. Th

eachers and administrators will probably be selected from district with-

i New York because of their accessibility to project staff.

The test deserves some additional comment. It is the final

review of the materials prior to their actual full -scale use in the class:-

room. will probably' involve more reviewers than the previous reviews,

including possibly some from Florida where basic skills instruction is be-
t

ing implemented in conjunction with vocational education. In addition

to the materials, reviewers will be asked to review and comment on the

field test data co12.ection instruments with respect to their

utility, objectivity, ease of response,and other factor. InforMaiion

-from this pilot test can be used to ref. the materials,, the field Last
0

_Instruments and the data collection procedures prior to the beginning'of

the field test.

7
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NS CHAPTER THREE

FIELD TEST PLAN.(TASK I) INCLUDING SITE SELECTION (TASK J).

Purposeof the Field Test

The purpose of the field test is to gather information which can be

used by the devel4er's to improve the guides and to provide initial infor-

mation ontheir validation. It isanticipated that the field test may
.se

also provide information which can be useful later in the dissemination
. .

o0he gUides. Field test infOrmationwill be gathered from product users,

in a variety dt implementation contexts as well as from reviewers of the

materialS. 444.4

it

Materials, Evaluation Criteria

Three general criteria willbe used to judge the matefials'and to

determine what, aspects of*the materials need to be improved. These three

criteria are usability, effectiveness, and generdlizability.

tr

.
.

:Usability refers iosthe capability of the materials to be used by
_..,

teachers and administrators inve real-world setting., Within the general
. <0

criterion of'usability-are the topics of the clarity of the materials'

content. and illustrations, their adaptability within various school and

classroom contexts, their ease of use,.the level of resources needed to

use them, their acceptability:to their intended audienCe, and the ease

with which the procedures outlined in the materials can be integrated

within existing school teaching and testing practices.

Effectiveness refers to the materials' potential for effectiveness
4,

in their-intended,setting...In this'field test plan, effectiveness does

not refer to Changes in either teacherfbehavior or student behavior. Isw

Although such.changei may'Occur as a result,of using the materials, they

probably would' not appearin anydeteCtable form for some time, The
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limited nature of the :field test, and especially the limited time avail-

able for it,"makes it necessary, as a practical matter, to restrict the

definitionl6f/Maierials eflectiveness-to estimates of the potential

effpctDredess of the' materials.- The general criterion of.ggiectiveness

here comprises the 'topics of the accuracy and currency.of the materials

content, user characteristics =din-service training required for success-

ful usaCf.the materials, teacher perceptions of the materials' effec-

tiveness,. the potential impact which users perceive that the materials -may

have on instruction, the'perceived- value of the materials with respect

to-the needs of school personnel, their attractiveness, the extent to

-which the materials are perceivedas excluding or countering racial and

sexual bias, the variability of the perceived effedtiveness in various

contexts, and any unintended effects which result from materials ' use:

Generalilability efers to the capability of.the materials to be

disseminated'to and, use in other sites than those in the field test.

However, such judgents will be based on the experience of using the

materials in the field test sites. Within the criterion of generali-

ility are such eopicb_ag user interest, costs of using the materials,

and the perceived adequacy of the - materials for use with special needs

students and adults. :

Within each of these criteria )and topics, there are a number, of.

. = specific evaluation questiobS. Bedause of their large number, these

evaluation'questions, organized by4driterion and topic, are listed in

,Appendix A. It is these questions- which tte developers must ask.them-
,,

selves, and answer, in order to improve the materials. Answers to these

questions will enable developers t assess the quality of,ifie-field test

versions of the. guides and,specif those charadteristias_which.need
.

improvement.---These questions wit not be asked directly of the field test

participants- in the form,stated im.Appendix-A. Rather, they will be
'141Pc,--

. qr,"

elaborated into a series of ftems'eo be presented to participating groups

. 10

. 16'

.
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on various documents:- . By examining and analyzing the responses frail
t .

, .

A

these individuals, prolitt evaluators and,dekrelopersicwill be able to
4-

derive answers to the more general evaluation questidris in Appendik A.

The-developers will use the answer to\these general.evaluation questions
,

( , .-
As a major tool in reising the guides for diSsemination.

.

.

Groups` Involved in Field Teseing '?'

In addition.to.ohe product developers, there ate foil; major groups

'from whomdata will be collected in the field test.
v./

-'Teachers are the first, and primary, group front whom field test data

will be.colIected. Secondary vocational education teachers are intended

to be the primary-users of the finalversions of the guides. They will -

be the chief source .of information about the usability, effectiveness,

.and generalizability of the materials. It is planned that'there will be

approximately 'four to six sites in each of the six states. Assuming'that
,

- there will be an average of about eight-teachers per site, it is there-

faTe estimated that data will,be collected from about 192, to 288. teachers.

For planningaurposes, a total of about 240..teachers ill be assumed.

Administrators, the second group, include any state or local voca-
,

-tional education adminiYtrator who is associated with the use of the

materials'ia-site but who does not actually use them in the classroOm.

Review by such persons will assure that the materiais,representaurrent

thinking in vocationAl=education, reflect local and state priorities,

andAare practical rom an administrative point of view, An estimated

30,persons will be in this group.

Technical reviewers,. the third group.,...L.Vbe selected for their

experience with baiic skills or vocational eddcation, or theiexperienCe

in.materials development. The group comprises adjunct staff;; faculty
,
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advisors, and an advisory,comittee associated with the project.--About.
,-,

255lersons will be in this group.

. Field Test Coordinators, the fourth group, will be a major source of

'data through their work,with teachers at participating sites and their .

observations ,of:materials usage, There are four Field Test Coordinators
..

emgloyed by the.projeCt, each assigned to one or two states: These .persons

'perform a crucial role it the project. They will facilitate the use dt *4

the.pradOctd in the sites by gaining the cooperation of the teachers, by

-.providing training in-the use of the materials, by providing concrete

assistance on immediate problems ih the use of the materials, by developing

support in the local site for the use of the materials, and by gathering,

. analyzing; and reporting. data regarding the sitesi'usage of the materials.

Data Collection\ Documents

k

A number of dotuments.and data ,collection methods will be used, to

gather information regarding the evaluation criteria,, topics, and ques--
.

ions outlined, in Appendix A. Documents have been devised in such a way

that each evaluation topic is assessed by at least one item on at least

, dne of the.documents to'be used in the field test. For most .issues,

there are several items,. spread. over one or more of the documents. Use

of such multiple observations increases'*i reliability' and the validity

of the,data gathered'. , By combining item responaes, the prodUct devel-

opers can pinpoint exactly what changes deed to be.made in the guides.

Documents to be used in collecting .field test data are'described'in
..

Appendix. B. The.description ofTchj comprises its purpose, how it is
.

used, the information it gathers, ard who completes it. In some eases,
" 4

separate gni-4'4 have separate...forms -The role -of each document .in the'

field test, and its relation to the stages criteria, of the fieldV
44-

tedt, are disgisseriin-later sections., Some um4nts consist of two ".',,---

'''',,': ' ' . . ,
,' .

-'-:

+
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scales which gather related, but somewhat different,' information. For

the sake of elarity, these scales are described separately tn Appendix B.

Draft copies of the documents are in Appendix'E.

Drafts of these'documents,sas,well as copies of. this field test plan,

will be submitted to appropriatelederal, state, and local officials for

review. A submission has already been made to the Federal Education Data

Acquisition Council (FEDAC). State and review will take. place

during this federal review: Local sites will bAlable to review the

documents as part of the site recruitment and selection prckcesses. Local

and state administrators will be asked to comment on the field test plan

and documents with'respect to such issues as the practicality of the plan;

problems that might be encountered in working with teacher unions, the

willingness of teachers to use the materiOls and to complete field test

documents, and the realities of working in various urban, rural, and

suburban -settings.

A r P

1

One major issue pertaan-iiirttrEffeteadrer--and laciminiitrat.prg__rows_

is that of response burden, i.e., 0e-amejunt of time required of these

persons to respond to the documents. The estimate, of the response burden

given beloincludes only the time needed to complete field test docu-
,

mints, and does not include the time which a teacher or administrator

might use:in actually trying-out the Resource and Teacher Guides.: No

time estimate has been included for the teelnical reviewer orXield Test

Coordinator groUps since they are, directly or indirectly, employees of

Chet project.

Respondent Group

Teachers

Administrators

Numbe ,

Estimate of average

estimated) person -hours per document

-240 0.5 -*

30 0.5 - 1.5

The relationships between the data collection documentS,an'd scales :

and the evaluation criterieandAW
topics'are illuStrated in Appendix C. At

ur on thia'chartindicStes.that at least'one item on the designated scale

le

4-
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provide information to be used in answering that paraular question.

ExaminatiOni of this chart will show the source of information for answer-

ing each question and aide 'in insuring that all questens are c'vered and

that not too many sourdes.pf informatiOn are used for any question.

Field Test Activities Beginning with Site Selection

. ,

As indi ted previously, the Field Test .Coordinators bear much of the

burden'of gathering and summarizing data. Their work is critical to.the
4.- ..

° success of the field test. They must assist in site selection, work

closely with participating teachers and administrators, coIlea data in

a standardiZed, and timely fashion, meet time scheduleg, and provide in-.

formation about the implementation of the guides.

The data collection processcan be viewed as occurring in four. stages:

selection, site preparation, materials usage and site.lose-out.
_

Certain tasks are performed, inforthation collected, and instruments com-
,

<leted diiring each stage. The paragraphs below describe only'the roles

of.teachers: administrators, and project staff. The activities of,tech-

nical reiewers diScussed later in this sectAon.

t

Site Selection

The technical proposal for thii project calls for field testing the
,

guides in sites representing a geographical spreac across the country. A

"site" is a local district or school with a vocational, eeducation program.

Field test sites will be in dalifornia, 'Florida, Georgia, Illinois,

Minnesota, and New York. New, York sipds, becauserof their accessibility.'
: .

to project staff, 10.11 also` be usech.for pilot tot purposes.

/
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Directors of vocational education in the States named,have been

contacted and have made initial nominations of potential siees. These

directors have nominate tee which, An their opinion, represent to the,

greatest possible extent,:a geographical. and population mix, which are

Committed to basic'skills instruction; which coven the seven vocational

education areas, which have a good relationship with the state department,

which are accustomed to ignovatiog,-and which will tie willing to partici-

pate in the activities associated wi the field test.

' Such site nominations constitute the preparatory step prior to the

initiation of the final site selection. It should be noted that nomina-

tion does not guarantee selection for the field test. Some states have

nominated more sites thancan be accommodated b§ the pefsongel and
i

resources of this fieldtest. In addition, some of the site nominations

may not entirely satisfy the nomination critvia,listed in the previous
e

paragraph. Further, nomination by the state directors does not guarantee
ON , '* .

I., that a given site is willing, for its part, to:patticipatein the Project.
..,

. ,

,

Nomination is only an,indication that the site am wish to participate.
./''

Sites which have already been nominated are listed in- Appendix D.

'

.

.

Using such nominations as anAintroduction and referrall'Field'Test

Coordinators or other project personnel will contact ehe sites to begin. -. ,

.-

the site selection process. iIt will" be the task of-the'Field Test Car-
.. , .

'D

NI.,-.._

.

.

,,-dinatois to Conduct the negotiations . with Site personnel leading'tó the .

site's decision to participate, Or=not
,

participate; in the! field test,'
.

. ....

1

Because the states and sites will vary widely in eheirelotal poce-

dures for making 'Such a.decisionr,- it is-got possible toprescribe specific
,

. .. . . : , 1.

tasks o a seqUence of'-tgska for: the ntg4tiation process. ,In general,
, . ,

howev: it is anticipated that the selection stage wilbegin cjith,,the
, .. . . .,

Fiel Teat Coordinator introducing the"materials'to the site Aersonner.

and' xploritowith:them the match between the site'A needs anethe
.

0

mate als. The .Field Test Coordinator can then discuss the resources , --

'.requirefor performlng--.the activities outlined in
.

the = -materials and work

Wii4:Sit.a., sOnne14:4tchingthtii iithilable.Tesources and Prilffties

--I, .-:',-.: -.i. --

.., ,
. . . .s. . . . , . .,

419'
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,.'

with those needed fOrtsing the mat l's. 'COofdinators will also cora-
vt---4--# --. -'- , 0

municate the requirementg for collectingdata frOm site-participants
, . °

during the field test. N", ..',

,

1

9 ''' e f -

Site.idministratOrs must then decidelhetheetotOa00rticipate in the-
_ . .. V ..q. C.% . - ro :. ', , 4,

field test' and commit.time,,personnel and resOvreqes,.,..'-;The,Basia Skills-..

'Project Director will decide whether the ,site i2"' 106, the

field test. The project Director's decision .Wild kider)haw well thd,e,

site fits the Original criteria-for nominatiOn1(me heged previously),
, .

make a judgment as to .the site's ability and wAlagneWto.commit-time,
,

personnel, 'and money to the field test, and.oth#' factors such 'as the

presence Of special needs students at the site;and range:of yocational

educational program areas at'the site, and thesite's need for assistance
. . -

in.,teaching basic skills. In making this aecispn,,the Ifroject Director.
,

,

shave
:,.. I.

&

will ,information .available that was cbIledted on the site by ;he
.- ':- t °

-

Field Test Coordinator and other'projecestaff.,

The selection stage may be considered to terminate when authorized
-

site administrators decide to participate in the -field test,, and the `Basic

Skills Project Director, in consultation with- the sponsoring USOE project

; officer, decidel that the site is to be included.

be concluded with a.letter of commitment spelling
4

be performed, and the resources to be provided.by
s

,

A final:dedisiOn should

out the activities to114/4'

the'project and the site,.

It should be emphasized that evaluation information 16 collected dur-

ing the site selection stage. During the site selection sagethe Field

Test Coordinators and other project staff will-work with State and'

LEA officials to recruit and include sites id-:the-lidla test, Ewing-this

entry process,-the Field, Test Coordinators and ONW.'Staff shou14,effen-,

tively communicate the naturet'ofthe project and;Ke guides: theMatch
4

between the Site!s needs and resources, and the limits, on 1the nattife and

amount of- assistance timilable.; As "a result of this entry process, there

_shotild be a mutual commitment eetween the site and the. rOject.staff re-

.garding
f 7

theiF respective responsibilities in ;he fie/ test'
.

-
0
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During this stage, the Field Test Coordinator Completes the Site

SelectidnLog for all sites, including' those which are nominated but'

which,.for whatever reason, do not become participating sites. This log

records the-site selection activities, the persons involved, and the

product and-site factors which influence a site's participation, or non-.

participation, in the field test;
-1

Site Preparation

. In this stage, the Field Test Coordinator and the site staff begin

to work together to implement the usage of the materials fot the field

test. The site should Allocate the necessary resources for the field

test activities which it already committed itself to in the previous
0

stage. The site May wish to appoint a teacher or administrator to act,is

coordinator of the materials usage, activities. The Field Test Coordinator

simuld orient the local coordinator to the use of the guides as soon as

possible, preferably before other site staff-attend the orientation

session (to be discussed below). The Field Test Coordin or works with

the -local coordinator, or other site staff, to select t e tedchers and

.administrators who will participate,-to 'help schedule meetings and work

sessions which may be n eeded to implement the/use of the.guides,'and

possibly to plan and gather information the partidipants may.need in plait-
::

ninethe use of ;the materials.
.

,

The site preparation-stage culMinates in an orientation session for

those teachers and administAgtors whb'have been notifies of their selec-

tion for participation.in-the field test. The purpose of the orientation

"pions, is toinformthe--Participant of the purpose and use of the

guides, and to begin their involvement with their planning, use, and eval'

ua'tion. A possible agenda-for such an orientation session, Subject to
f... -.

considerable variation,depending on site condition's and the final config -'

uration of the-materials,.is presented in.-Figure 1. AtsuCh a session,
.

the' teachers and administrators can review and criticize-the guides, ask
.

ctuestions)kand,hegin to plan_for their' use.. They will also .be informed:
c,.

,..
. .

.

, *.--,
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Figure 1

1

16,

VW.

OUTLINE OF ORIENTATION SESSION ACTIVITIES

1. Welcome and introductions (5-10 minutes)

. 2. Introduction to the BasicSkill Development Thpugh Vocational

Education Project and'the guides (10-15 minutes)

a. Background and purpose: Need for the materials and how they

were developed

b. Overview of the'materials: Their content, organization and use

3. Rands-on inspection-of the guides (10 minutes)
z_

':z
z_

4. Break (15 minutes) ..,,,

. .?

,

5. Detailed walk-through of the guide books (30 minutes)
sa

a. Illustration ofpossible ways ofusing,the guides

b. Discussion of resources needed to use the guides

c. Questions and further discussion with participants'

6. Planning session (60 minutes)

a. Use of materials by individual teachers and administratos to

plan assessmentand instruction

b. Use of materials by groups or teams of teachers and_administra-

tors to plan assessment and instruction

c. Technical assistance by Field Test_Coolcnator and other project

staff

7. Field test act'i'vities (45 minutes),
A. 6,

a. Explanationof lieldtest purpose and activities

b. Discussion of teacher, involvement in field test

c. CompletionoflOrientation Document by teachers and administrators

(
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of_their further involvement through the data-gathering activities of the

field test. The Field Test Coordinator will explain the purpose of-the
.

field test, the types of data to be collected, data collection methods

and documents, and how this data is to be used for materials improvement.

The teachers and administrators will complete an Orientation Document con-

sisting-of two parts: 'A Par.ticiPant Information Scale and a pre-usage

form of an Attitude-Skills Scale. Detailed descriptions of the adMinis-
.

trator-and teacher versions of. the Orientation Document are in Appendix
.

B. These documents are, fairly brief and an individual should need no

more than 30 minutes to complete an' entire document. No form completed

by teachers Zr administrAtors will ask for their n4es or other uniquely.

'personal i dentification. As part, of the information onthe field test,

the Field Test Coordinator will also review with participants the.Guide-

lines for Corilments which ask users to write Marg*nal notations in the

Resource and Teacher Guides during their use of the materials.

Materials Usage

'This stage cursaduring the scheduled perigd for the field test,

i..e.,' between September 1 and December 15, 1980. Because of ldcal varia-

tions and the possibility of some sites making,a late decision'to parti-

cipate, some sites may nbtconduct their orientation sessions and begin__

use of the guides before October 1. It diming this stage that teachers

dsand administrators actually use.the gui s.. It is their period of great-

est involvement in the field test. Because they are using field test'
,1.1....,.

versions of the guides, teachers.and adMinistrators may need Some assis-,

tance in solving Probleqp,which'ariSe in their use. While Field Test

. Coordinators and the.project staff should hOld their independent inter-
,

vention ip-thW sites to a min imum, they must be prepared to ,provide con- *
. . A

-Eieie.issistance on immediate problemS. Partly, thiS will
4
beachieved'

by setting up a telephone "hot line" by which users can call for assis:-

tance. Assistance can take the form of-answering questibns and, solving

problems over the phone, "over-t shouldei" assistance provided, in person,

19
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reviewing completed tasks, providing,feedback.to the site personnel

regarding th it work, and othei assistance appropriate for local needs-

and condlti

During materials usage, the Field Test Coordinator keeps a record '.

of work with the sites and'ofithe technical assistance which is provided
1

them. The Field.Test Coordinator keeps records of activities and assis-

tance'dsing the Field Test Activities Repotand the' Technical Assistance

Contact-Report. The Field Test Coordinatot,also gatheri information' for

;_completing the Site and Class Description Package during this time based

on infoimation.gained froth teachers and from school records. TOdhers

:and administrators who_uselthe materials can make comments in writing on

the materials during-thia stigi following the inattuction5pin the Guide-
.

lines for, Comments. inttod ed earlier athe orientation session.

.

Site Close-out
,

_

During this stage, the Aieletest activities and project7steaff'qn-
. . .

volvement at the local Site will be brought to aclose. The,site may, of

course, continue to use thamaterlais On its own.---tle major event of the

site close-out stage will be a meeting of all the teacher aniladminis- .

trator participants atwhich time they.Fill beasked torecount their':

experiences with the materials, and make criticisms and suggestion* for

revisi m-0 At this final meeting, teachers .and administrators will Com.

plete.klaFrMination Doclitt consisting of part's: a Prodnct Eval=
.

nation-Scale, and a post-usage form of-an Aetitude -Skills SCale.. Detailed

'descrIptiks Of the administrator and Peacher versioftsof the-Teiiination

Document are in Appendik B. Completing this doanment wIll.require

Mitely 30.miattes Of an indiyidual's time.

t

, .



Field Test .Coordinitors will also conduct interviews with the parti-

cipants using the Ihterview Guide, a list-of open-ended questions which

will be asked verbally of the participants and which they will answer

verbally. Notes willbe,kept of their answers. With their permission,

the interviews will also be tape-recorded, and their answers transcribed
. .

later. The interviewsWill be f4iriy brief, probably no more-than 15 to
_

20 minutes. At this:close=put meeting, the Field Test Coordinator-Will
,..

collect the users' copies-ofthe guides with their comments written on
,....

them, and replace,these with°clean copies for participants to use in. the

future.
. \

fc

-'--InSUMmary, Field Test Coordinators will be responsible fordata

quality control, collection and summary analysis of data, and'reporting
0 A

of results. Field'Test Coordinators will transmit data and summaries A

data on a regular basis so that materials developers may begin improving

, portions of the guides before the end of the field test. -

.

.--140-Soject staff will be-responsible .for having the materials°reilewed .

by :the techniCal reviewers.- It fs. anticipated that these reviewers. can
. .

begi# reviewing the fie14:_test versions of the guides as soon as these

are available. Reviewers will write comments in the materialS as instruc-

ted by their owntform of ache Guidelines for Comments, cdmPlete their form ,,
-c-

.

--Of the Procluct:Evaluation Scale, and be interviewed by project.staff

regarding their reactions to eireMaterials using the .reviewer form of

the Interview, Guide;

Sumiary.ot.Field'Test Groups,Stages, and Documents

ti

At-this point, th'i'reader may find it helpful to consider the inter!..-:-P

relationship of the groups, stages, and documents whiCh have,been diSci.24sed
. .

.

in preVious Sections. There are four stages to the field teSt:'
.
site

tt,
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selection, site preparation, materials usage, and site close-out. There

are four groups participating in the field test: teachers, administrators,

technical reviewers-, and',Field Teii Coordinators. Each group has certain

data:collection'documents which .4.t' completes in one or more of the stages

of-the field test: A summary of which groups:complete which documents in

each stage' is presented in Figure'2.. As a, supplement to this figure, the

reader may wish to refer to AOpentix B which give's a brief description of

the dotuments to be used.in the field test. ,These'descriptions are arranged

and labeled accoiding to the letter and number combinations (e.g., la, 4c,

etc.)' given in Figure 2.

The relationship between the doCumenis and the evaluation criteria,
1ft

topics and questions is illustfated in Appendix C. The symbol "X" in

the Appendix C chart signifies that at least one item on the indicated

doc ent or scale will cohtrib eute information to.be used by the develo rs
6

un
in-

fswering
the indicated evaluation question.. It does not mean that

evluation question till be on the document, only that there will be one

mA the'"document" which, when its responses are analyzed, will con ibute

.wk,
ards answering that evaluation question.

.050"

Data 'Analysis

Formative materials evaluation requires the reporting of findings that

can be easily used and repOrted in a timely fashion to the materials devel-

:7.opers"-However; no great sophistication is necessary in design and daa,

analysis. For many items on the forms, simple tabulation of the frequency

and.percentages of versons/respondents selecting the responses will auffice.

Means and standard dii;tiations will be computed for items with scaled re-

Sponses (e.g.; 4 lOurpoint scale,where4strongly agree;=4,?agree = 3,
V

.

disagree= 2, anctstiongly. disagree = or completion type items

Will be'eximined,comphed,,and'summarized to present major categorieiof
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Figure 2

SUMMARY OF FIELD TEST- GROUPS, STAGES, AND DOCUMENTS

. Groups
and. Site Site Materials Site
Documents selection preparation usage close-out

1",

Field test stages
a

1. Teachers

a. Orientation Document -
Teacher version

b. Guideline-for Comments -
Teacher version

c. Termdiation Document
Teacher version

b
d. Teacher interview

X

1

X

x
x

2. Administrators

a. Orientation Document -
Administrator version x

b. Guidelines for Comments
Administrator version. X

c. Termination Document -
Administrator version X

c. Administrator interview
b

X

3' Reviewers

a. Guidelines for Comments -
Reviewer version

b. Product Evaluation Scale
Reviewer version

c. Reviewer interview

4. Field Test Coordimatorsc 0

a. Site Selection Log X
b. Site and Class Descrip-

tion Package
c. Field Test Activities

ReportFormat
d; Technical Assistance

Contact Report

X

X

X

itW

X

X

Footnotes

,.-
aThe symbol "V indicates 'that this group will complete this docu-

. meat aurimgthis4tage-of thelield test. -.dr

) ,
b
TheJdterviewsAf- ,teethers; administrators, and reviewers are actually ,,

conduciabi.the,FieleTist doOrdiiaiors. Members of these groups giii
only verbal answerst-tonLititions`, and,these arewriitan49vn'by the Field,
Test Cgordfnatoro410**Yaiice,teichers, administialfive,i.-and reviewers
are= Chi' souses'=of `the responses and-sinci-their time is-riquirei_imcorder-
to relpoid.tbi,intiiiVieliCari'llited under the.respectiva g%oups, rather.
tdarriddar'the4ieW-Tiat7COOrdinator-gkoUP: , - . ;

d
Thos. documents:00als9_00-CdaplitaCby members of,the project

Isiadsoihae'Wvi Field:Tist'bierdimetoti. Field Test ActiVities Reports'
are.dompletedprinectpally,,during the Materiels Usagestage,but maralso.t.
becomOIsted4uring other-stages as tequired"b.circuistances.'

.

ti
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participant comments. Data will be-tabulatedor sites and,for respondent

groups,as a whole. Data will also be cross- tabulated by variables such

as po tiont experience, region of ountry,-area of vocational specializa-

tion,

The only statistical tests to be conducted will involve those items

which ask teachers and administrators to rate'their ow4kills in teaching

basic skills and their attitudes regarding the practicality and deseabii-

ity of combining basiC skills instruction with vocational education..

is hypothesized that, after using the materials, educators will perceive

themselves as being more skilled. in teaching basic skills and will per-
&

ceive efforts to combine basic skills with vocational education as more

practical and desirable. An analys4s of variance,br otheii appropriate

statistical techniques, will be used to test this hypothesis.

Timetables.

Collection of data.related.,to the field test will start with the

Site selection.process inite springand Summer of 1986. Revieweretay

'review copies of the materials as.soon as drafts.of them are available.

Participating teachers will actually use the materials during the field

test'period,from $eptember.1 to December 15,-1980. Data collected during

site selection and the early part-ot-tiae-field test will be tabulated

and a6elyzed.whilethe rest ofthe .field test is going on. Thus, initial-. ,

in draft forti, will be available to project staff and advisors

by middle or lateOctober,1986. The complete body of

i.yzed following the ond of,thefie14test at the sites

.1980. Restilts will be available tolproduct developers

data will be ana-
. ,

on December 15f 7.

in the form of

draft copies: of the tables in mid -.or late Jahuary, 1981. 'Alfihal report-

on the fie -ld test will be available,on February 1, 198; for _distribution

to project staff, the prOject monitor and funding agency, and other

interested.nersoris. A more wideSpread distribution of resultS:40in be

date of a larger report of-the total materials
.

deveYopinetit-process:
3.0.

`1-
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. Appendix A

MATERIALS EVALUATION CRITERIA, TOPICS AND QUESTIONS.

Criterion: Usability

1.0 Clarity
e .

1.1 Are the materials' objaptines clear and comprehensible to users?'

1.2 Is the text of thasaterials clear and comprehensible to users?

1.3 Does the'sequenceof topics in the matariils:concribute to the clarity
of the content?

.

1.4 Dothe illustrations contribute to the clarity of the content?

2.0 flexibility or adaptability

2.1 polLtailigiiii4ifi outcome of Wink the =wish suggest that they
are le

a. in differing in.;tituttonal conditions, e.g., home-school, vocational'.
' center, etc.? t)

b. different grade levels?
4

c. in the seven vocational areas?

d. by teachers with differing training and experience?

.1 Can users plan and,conduct diagnostic test procedures outlined in the
materials?

3.2 Can users plan and conduct prescriptive instruction in basktzki/ls as
outlined in the materials?

\--
3.3 Can users relate diagnostic test procedures and results to. prescriptive

instruction-as outlined in the materials?

3.4 Can users plan and conduct assossment,procedures 411 outlined in the materials?

3.5 Can users related assessment procedures and fastats to prescriptive instruc-
tion-and-vocatipnel-needs-az-ourlined-in-the-satArta-s?--------"

3.6 Do the materials give sufficient guidance for planning testing and prescrip-
tive procedures which are consistent with school procedures?

3.7 Do the materials give adequate guidance in other tasks related to the imple-
mentation of diagnosis of student needs, prescription of instruction, and
assessment of results?

MY

4.0 Level of resources
-.

4.1 What level and kinds. of resources do usersafpand-in'using the materials with
rasiMct co

A. Person-hours?

b. dollar. xienditures?

'now-dollar resources?

5.0 Acceptability

,What was the, nature and extent of the opposition, if any,to the use of the
materials?

-. .

5.2 Did-usitir view the metarialp as being'practical,to us*? -.' ve,

AW
6.0 -Intacatios

Can!the testa and procedures outlined in the ,materials be integrated with
ocher-school curriculum and'testin.prograMs?



...Criterion": Effectiveness

1

1.0 Content

.1.1 1s.che content of the mat;riaLs appropriate for the needs of teachers?

1.2 Is the conceits currant with present icnowledge and developments regard-
ing the provision of basic skills training and vocational education?

1.3 Is the content of,chematerials accurate?

1.4 Does the content of the materials include all relevant information,
adequately covered?

. 1.5 Does the content of the materials exclude irrelevant information?

e

2.0 Hear prerequisites/characteristics

2.1 What La-service training is required for effective use of the materials'

2.2 What previous education isIsiociated with effective ail of the materials?

2.3 Ghat previous experience is associated with.effective use of the materials?

.

3.0 Teacher perceptions

3.1 How do-the materials affect users' instructional practices?

3.2 Sow do the materials affect uaers' attitudes towards the importance of pro-
viding basic skills instruction in their vocational programs?

3.3 Haw do the materials affect users' perceptions of their skills at providing
basic skills instruction in a vocational program?

4.0 Pupil characteristics

4.1 Saw is effective use of the materials influenced by such pupil charaCceris-

tics as

a. race?

b. socioeconomic status?'

c. achieves level?

d. other factors?

5.0 Potential impact

5.1 What do users perceive as the potential impact which the materials might have

on instruction?

4111",
6.0. Value

40P'
6,1 To whey extent do users view the materials as being valuable?

. 6.2 Are the materials directly related to significant needs and demands

personnel? 0

7.0 Attractiveness .

.5

of school

7.1 Are the matehals attractive, tousers with respect to appearanti4 layout,.
-illustrations, foriat, typography, etc.?

',,

,- ..' ' .

8.0 Social equity

8.1- TM-4Ai1 extenr-io'the materials exclude or counter' bias and,ditcriximacion

xnlated to :: ' ',1.- : i.-

i. ism? s
.*#

-ti.. race 'or echnicihrigln?- 3
c. 'socioeconomic status?

,*, % = ,

4..

9.0 Unintended-eifitss .

.,i,- 9:0hat00OitiVafor negitiVeWfects. which,weri,nos directly intended, are

4, observiOs'areiult of materials' use? '

v

10.0 Variability of effectivenils' ,
.

10.1:-To',W8at.extent_x4results on the abova'Affedtiveness issues vary with

'Sfiliiceto.,%:::.'.'

'a.. regioni,

it., vocail'OCMJiii? .,

C. ' sits ,characterii tias26

d. other factors ?,

, -

Cm.



1.0 Interest

1.1' To what extent do using'sfees, and potential sites, display an interest
is usids the materials?

4

;116-- Criterion: Caneralizahilitv

p
104.

1,

__

2.0 Reasonableness of costs

2.1 Do usersparceiva. the nosti.of purchasing and implementing the materials
as,hitng'ressonable? t 0

"
3.0 Teacher differences

3.1 Ara materiels equallyusablt brdiffarent teachers?

3.2 What differences are there between teachers in their use of the materials?

4.0 Site differences

4.1 Are the materials equally usable-across sites?

4.2 What differences are there between sites in usidi tbs.:A:cartels?

.

5.0 District differences p .

3.1 What effects do district organizational differences have on materials usage
and implementation? . a

'
5.2 Are the materials eqUallyusable by districts with different organizational

arrangements for providing vocational education and basic skills? 1

t
6.0 State differonC6

6.1 What effects do scaca'Policies and priorities Mao on materials usage and
implementation?

. .

7.0, Special educatiOR
. .4
7.1 Do the meteriAls give users adequate guidance.for planning and conducting

w . basic skills instruction for
,

1.' handicapped students?

V

.' b. dis'advantaged students?

s. other 3tudeuts with special needs?

8 0 Use with idUlts .

. .

8.1 Do umits feel that the.meterials could-po ntially be.used to incorporate
balictikills'instruction in adult edlicatio classes?

r . .

"

1
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'This appehd4c -0

tion data during th-e;.t.eld tiii-.:agrendilf-toneerns documents
-6

to be a

,Consid

leted*:itiaTieradnitniiiitiessfs--,-iid;ieviewers. These-rirt-

red together becaue__Of ifieSiitiarity of -thee docuOental-a*ong these,
':

groups, Part 2 deltisEuittr4oOtimed
.-_

Field .Test Coordinatot.---- ,,,

_arid zegirt`s- r-oz=be completed by the

ft

Eachdocument has.a number ana iettex code preceding it. This code,

corresponda to the labelihg used in - Figure 2 icithe text of this field

test plan. Figure 2 displays the relationship among the grou s, stages;

and documents associated with the field test. For convenience and logic

arrangedin describing the documents, they have been arranged,somewhat differently

4 in this appendix. However, the labeling system from Figure 2 has been

retained. Under this labeling system, documents are labelec acediding

t6 the-agesponding 'group, as followi:

10-

0Documents-labeled'

la.through id

2atthrsugh 2d.

3a through 3c

4a thro4gh

I ,

Pare 1 Documents completed by teachers, administrators; and reviewers

kesponding group

Teachers

Administrators

,Reviewers

' Field Test Coordinators ''°
. _.(or other Project. staff)

la.,Orientation DocUiSent=- Teadher-:Version. ,
,
,to

2a':"n Orientation ;Document 'Administrator /eksioe

-, The Orientation:Document for both -grocips,consists of two scales. The

c7.

Particiiint'informaticin.Scale gathers information on the characteristics

of teachers and admInistrators-who participate in the field .t'e t. It

focuses primarily on general demographic
%

information. about.the respondent,



..z.. .
.

title-and, duties,- education, work experience, dnd educational add pro-
-.---,.

. -

fesslonal activities. The Attitude-Skills Scale gathers information about
6

materials users' attitudes towards various aspects of the provisiton'of

basic Skills instruction in a vocational education context,,afid also about
- .- -

users' self-perceptions of their own abilities to perfoim tasks associated

with the provision of basic skills instruction as outlined in the materials. '

Attitude items. assess the'reipoadents' feelings regarding issues in- the
..

. .

delivery of iastructioin a vocational educationprogram, the respon--

dent's desire-to learn ways to improve basic skills instruction, his/her
J

1 . .

. personal commitment to change and improvement, and so On. Task items. --

assess the respondent's perception of his/her own training, experience,

and ability to perform the instructional improvement tasks outlined in

the materials. A portion of the Attitude-Skills Scale will be adminir.

tered on a pre -post basis; so. that the degree of change'in ttitudesaild

skills of users over the fieldtest period could be estimated. The

teacher and administrator versions of the document are nearly Oenticalt,

and differ only in that some of the items on the two version; are Worded.
. .

slightly differently. The. Orientation Document is completed dtirias the

Orientation Session. It will require -no more'than 30 minutes to complete

lb. Guidelines.for.Comments - Teacher. Version

2b. Guidelines for Gomments - AdminiatraiorlVersion
'64

3a. Guidelines for Comments Y.4 Reviewer Version

This is not a document in itself but is rather intended to

guidelines to persons eading the materials. _ It alerts reaaerl,
.

'points to look fo in reviewing materials and instructs th
o

what comments t write on the Materials themselves. Ali effect,

' converts' the

of users and

provide "

tb 'specific

as 'to 4. .

thigr page

terials themselves into documen ts for the!,t4ritten comments
.

eviewers. It is anticipated thht the instructions for each;,,

of the,grou indicated will be slightly different,.deReading on what

issues we w sh each group to focus.

- 32
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lc. Teliination Document - Teacher- Version

2c. Termination Document - Administrator Version

3b. Product Evaluation Scaleor Reviewer Version A .
. . . s

.-4,

For teachers and administrators, the Terminatiam.Document consists

of two scales, a post-usage form of the Attitude-Skills-Scale which was

also completed as part Of the Orientation Document, and a Product Evalua-

tion Scale. Reviewers receive only the Product Evaluation Scale. The
- a .'

purpose of this documentis to gather reactions to the materials in an

objectives, organized way. Respondents will rate Portions or features of

the materials on rating scales. Fill-in and open-ended type items will

ask for specific suggestions for changing the materials. Possible

topics include the materials' clarity, usefulness, problems in use, content,

l'k the perceived value of the materials, intent to usethe materials again,
li

etc. The Product Evaluation S le for the three groupi will focus on

Zatsomewhat different issues, or 11 have items which are worded somewhat

differently.. Completion time for the Termination Document should, average

about 30- minutes.

ld. Teacher Interview

2d. Administrator Interview

3c. Reviewer Interview'

The purpose of these interviews is to-gather reactions to the mater-

ials dad their usage and outcomes. They are designed todupplement infor-
$

oration gathered^,with the Pioduct Evaluation Scales.
P

The interviews wil

include questions which require a more open-ended, extended response or
, .

awhich may warrant a deeper exploration or probing than can be ccomplidhed

with short written answers. Interviews will be conducted:byihe Field

Test Coordinators or'other project staff, and with permission of. the

respondent, will also be.tape recorded with small portable,redOrders for
.

'later reference: The'interviews will require only verbal responses, and

nO'Afritten responses, froth teachers,administrators; and re*iewers.. The

set of interview questions willbe somewhat differext.for each group.,
>

indicated. Interviews should require no more than 15-20 minutes of teacher

and adminiitrator time:.



Part 2 - Documents completed by 'Field Test Coordinators

4a. Site Selection Log

The purpose of the log is to provide A systematic format for gather-

' "ing Information about participating sites during the process of gaining

their participation and cooperation in the field test. Ik may also
1

provide information on sites which explore the possible 'use of the mater-

ials but which decide not to participate in the project. It consists of

two .parts. It opens with a brief narrative account of the district's

decision to participate, or not. The second path lists product character-'

istios accompanied by rating scales which describe' the elment to which

each characteristic influenced the district's decision to participate.

04.3.District characteristics are'also listed and rated with respect to their

influence on the decision to include the site. This document is completed .

by'fthe Field Test Coordinators during the site selectionl)rocesa.
.

41). Site and Class Description Package
./

This-document consists of two parts: a Site Description Scale and a

Classroom Description Stale. The Site. Description Scale gathers descrip-

tive information on the sites which participite in the field:test. This.

information includes number of students, population density,-percentagq

of urbanization, percentage of nonwhite population, and other factual

information about each site.. Usually, the Field/Test Coordinatovmillbe

able to obtain such information from local adMinistrators or reference

books. The second part, the Classroom DescriptiorOcale, records information

regarding the individual classeiwhich,receive iastraiiOn as a result of

their teathers' use of the,materials. This can include the racial or
..-

socio-economic composition of the class, the average:and..range of achieve=
,. .

ment test scores in, basic skillssareas
.0

the nature of,the.program which
4 .

the class is in, andso on It will. not gather information abOht individual
.i,,.. . .. ..

students. When the Field Test Coordinator has completeda Site,and Class-
. . . .. ,,0".; ,.ii: , , -,.' ,.

.

room Description Packagefor a. site,, it consists of onecopy:of the qiite..,"._,

DescrptlOn Scale plus oaecopyOf the ClassrOom Description/Scale for,each

0 . participating class.
'',,
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4c. Field Test Activities Repor Format

This is a format for writing a memorandum report of activities

associated with the field test. .It is to be used by the Field Test Coor-

dinators to record any training activities or foal meetings with state

department personnel or local district teachers and administrators. The

'format includes heading for context information (time, date, place of

meeting or work effort, persons present, etc.) the 'purpose of the meeting,
. .

a fadtual description of theactivities, outcomes,accomplished, intended
N440

future activities, problems encountered, ,implications for materials changes,

and so on. The memo is to, be written by the Field Test Coordinator based

on his/her notes. The Field Test'Cooidinator will retaina.copy-and send

the original to CIOE.

4d. Technical Assistance ContacteReport'
. #

This document gathers information about specific problemS.encountered

1)1, users,while-they are using the materials. The form provides space for

the.ngigrofthe user, the person giving assistance, the means of assistanc
.

(telephone or-face
=44Ikele
to-face), the nature of the problem,or assistance,

requested, what assistance was given, implications for their risfon of
.. s

materials, and other relevant information. The report'is completed'by
.

Field Test Coordinators orby project stiff:

a
4

0,
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Appendix C

DOCUMENTS - QUESTIONS MATRIX

This appendix illustrates the correspondence between the Instruments listed

in Appendix !I and the. field test folnation criteria, topics, and questions

listed in Appendix A. :Mere are three pages, on for each arche.thria general

criteria of 4eability) effectiveness, and generalizabiiity.,`Documents are listed

across the top of iacW;Page, Wich'the raulher and lettar-1:ibas used in Figure 2 '

,
La the text, For ths,reider's convenience, these Labels are repeated helot/.

1. Documents completed by teachers

La. Qiiencation Document - Teacher Version

.0*^0.1b.....;d4idolines-for commencs - Teacher Version

lc. iTerminatan4ocument - Teacher i6rsion
tt

ld. 'filcher Interview .
2. Documents completed by administrators .

2a. 'Orientation Document - Administrator Version

2h. Guidelines for Coolants - Administricor VersinU

2c. ,- Termination Document - Administratoo Version . . A
"W.

24. Adminiscritor4nteryiew , .

-. -
. .

3. Documents completed by technical reviewers . ,

U. Guidelines for Comments - Reviever,Vrsion

3b. Product 4YaluAtion4cale --Reiiewee.Version

3c. ewer-Interview

4. Doc ts completedimzfiel4 Test Coordinators
or o_ther ,A

a

kg
4a. 'Sits Selection tog ''

',.; .
.,

,

4b.15ice and;Classroom,Description. Package
a a

. 4c.1.11:ield Test Activities Reporp,Format . 0 1

4d. iOchnical Assistance Contact Report <

Evaluation topics aud-puestions are listed dowilthe left side. of eacOage, using' '4

the number designationsigiven each in Appendix A. Figure 2 Webs coat shows;rha

relationship !tong groups. stages, andfinstruments. Ttwriader joky wish to refer \ ',
..t

%

, -co it'foi further information. , ,=:
./

. ,
'-'=\

0 .
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USABILITY

Documents

0

la, lb .ic la 2a 2b 2c 24 3a 3b 3c 4a 413 4c 4d

1.Q,,
1.1 -x "x x X'-x x x
1.2 X X X X X X X
1.3 X X X X X X X

4.. 1.4, ., X X X X X X X
D. <

2.0
2 . 1 X X 'X X X X X X X X,

ca

o4
.6;
ca

3. 0
3.1
3.2
3.3
3.4
3.5, 11`

3.6
3.7

4.0
4.1

5 :0"'"-
X X
X x x x

.

6.1
r.

X X
X X
X X
X X' .

X X
X X
X X

X X a

'ow

X X
X X
X X
X X.
X X

X X

X X

X X



1,0

Documents

la lb lc Id 2a 2b 2c 2d 3a 3b 3c 4b 4c .4d
r-

.2.0

1.1
1.2
4.3
1.4
1.5

2.1
2.2 X

2.3 X

3.0
3.1
3.2 X
3.3

4
X

4.0 ..

2c X x . X X X X X X X X
XXX X X X X X X
X X X X X X X X X
XXX X X X X X X
X X X X X X X X X

.1

X X X k X X

X X X X X

X X X X X

X X

X X 'X X X
o X X, .X X X ,

,
4.1 , X X X X- X

0I ,

5.0
co
c.) 5.41 -.,4,, X X X. Xri

6.0
6 1 X X, X X X X X'X X,X*
6 2 . X X . X X - -X X X

X X.

X X



GENERAtIZABILITY

Documents

.

la 12 lc ld 2a 2b 2c 2d 3a .3b 3c 4a 4b 4c led

03

0
E-1

1.0

2.0
2.1

1.1
3.20

1J 4.0
eu 4.1

4.2

5.0
5.1
5.2

X X X X
X X X X

1.1 X

X X
X X X

XX to XXX X
XXX X X X

11 X

X X ,

X X X

X X X

a

6.0
6 ..1

7.0
7.1

8.0
8

, .

X

X X X X X4

x
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Appendix: p

NOMINATIONS FOR FIELD TEST SITES

V*
This appendix presents nominations for field test sites. Being,

nominated does not Indicate that thoie Sites have definitely agreed to

participate, nor does"it indicate that the project director,haS definitely

decided. to include them in' the field test. Such agreiments Will be made

only. after negotiatio ith state and"local"educational officials.

I.

California

'Argus Continuation High School
Ceres Unified School District
Ceres, California 95307

-Del Paso High School, -

Walnut Valley School District
Walnut, California 9E789

Central City OCcupational Center
Los Ahgeles Unified School District
Los Angeles, California 90b51

Mountain View Continuation Sigh School
Santa Ana Unifiedichool District
Santa Ana: California 92701

Northern Santa Clara Couity Regional OccupatiOnal 'Program
Sunnyvale,oCalifOrnia 94086

Florida

St. ,

getersburg-VocationalTechnical'Institute-.
",Clearwater', Florida 33518 ".

,DeLarid Comprehensive ,Senior High,Schooll

DeLand;.Florida-3272O
V. * 4

-Washington HolMeS.Area V,otationalTechnical. Center
Chipley, Florida 32428:

if

.;4

Cr
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Georgia.

.

-;:'
. ,

.
.

-wayiia County Comprehensive High School
-Jesup, georgia 31545 ,

South DeKSIb Occupational 'duration Center
Decatur, Georgii 30034

Valdosta Comprehensive High School
1,raldosta, Georgia 31601

. .

Illinois

,Canton Union District #66'
Canton, Illinois 61520

.

East Richland Community Unit District #1
Olney, Illinois 62450

Lockport Township High School District #5
Lockport, Illinois 60441

'Orion Community Unit District #1
.Orion, Illinois 61273

Minnesota

Whitebear Lake'Area VocatiOnal-Mchnical Institute
St.,taul, Minesota

,Hennepin County Vocational - Technical Institute
Minneapolis, Minnesota

New York:

,...-AroOMS-DeIsware=Tioga BOCES.

Pper Glenwood 'Road. -
Einghamton,,New Yojc 13405

EdisOn technicalAndOccupatiotal Education Center
..Rochester, -New-York 14601

OSWego BOCES
Melcico, New York 13114

5

9



Suffolk.#2 BOCES
Islip Career Center
Oakdale, New York 11769

I.

1 George Westinghouse .Vocational High School,
Brooklyn, New York 11201' -

4

7

-c,

."
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Appendix E

DATA COLLECTION DOCUMENT DRAFTS'

" This appendix presents-draft versions of the,data collection docu-

ments which are proposed for'use during the field test. :The documents.

are presented in the order in which they we listed 6hthe opening page

of Appendix C. Documents.coMpleted by. teachers are presented first,

followed by documentscompleted by administrators, technical reviewers,

and Field Test Coordinators.

. It should be remembered that these documents are in draft form and

are subject to revision before use,. in the field _test.

a

f.

tr

6
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0
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FIELD TEST'

evi
BASIC SKILLS THROUGH VOCATIONAL EDUCATION

,ORIENTATION DOCUMENT

Teacher 'Version

4.

S!

The Orie tation Document consists of two parts:

' Part 1 - Participant Information Scale concerns your work experience;
educational and professional activities, and*generalOackground..

6

,Part 2 - Attitude-Skills Scale asks for,information,about yodr:skills
and attitudes owith respect to teaching basic skills to vocational education

students.

Check or circle yout response, or write in a brief answer, according
to the' instructions given- for each question._

Please remember 'that your replies are.confidential.

110

YOur Code *umber

5'

Date-thistdocumeni,.comp1eted



PART 1 - PARTICIPANT INFORMATION SCALE

Forguestians 1 to 4, 'write 1,4 the nunbei 'of years indicated. c

1. How many yeari have you been employed by this school_ district?,

2. How many years were you employed in other districts ?'.

3. In how many other districts have your worked? ....

. In how many other schools have you worked, in this district.
// or in other districts?

( 0 .

Have you ever held, or do you now hold, any of,the following posi s?

If you have, how many years did you hold that position? , -

Circl your answer to show if you ever held that position. Write 'in

the umber of years you held it to the right.
.

Position-

o

Have you Number of
.years in

position? position

'Yes No, -/

.a. Teacher*. . . .-:,°:. . Y N
.

b... Deliaitmnio tairman,. . . .
.

.., . ,
.

Y N

c. Assistant, p An ciiii4: . . ) -.. t
.,, Y N

d' . ... v A., . .....

.. m
T. N.0-Principal . .

.,-- l'.. 0
,,,,, d. .

'=*.i .... .

e. Central District Office Aqministritat, .Y N
,

.
a

ft*; Other school district position.- .

0

If you answeied YES to or 'f', .givo

the position title(s) here:
o.



4.

Cffeck, circle, or write in your answers as indicated for each question
in this section.

6. What is-the highest degree you have actually received? Check oni.,

a. Bachelor's degree

b., Associate degree lira technical subject

c. Master's degree

d. Ph.D. degree

e. Other - specify

7. In what year did you receive this degree?

8. What was the major subject area of this degree?

9. Are you currently working towards a higherjegree than the one you
now have? Check one. If yes, write in the subject area of your

, studies.

a. No

b. Yes. What is the subject arekyour degree will be in?

10. Do you currently possess any licenses, either as a teacher, an -

administrator, or other professional position, or as a craftsman?
Write in thename of these licenses below.

11.. List the names of the professional organizations of which you are
currently a, amber.

12. List the names of no more than three professional educa
Which you. read on a regular basis:

1 journals

-0Dt/page 2



13. Have you ever had any training or experience working with:the kinds
of students listed below in occupational or vocational education?
If you haye, circle T or E Mr both, as appropriate.:,

____,,

Training can include any44foilipa1 instruction such as college courses,

inservice workshops, or other instruction. Experience inclUdes

work with students as either a teacher or an administrator. -

Student groups t Training Experience

a. Gifted students T E

b. Students with learning disabilities. . . T E

c. Slow learners T E

d, Physically handicapped students T E
,,.......

e. Disadvantaged students . . e T E

f. Students with low reading ability T E

g. Students with low mathemathicsability . T E

h,. Students. with low .ability in language
areas such as writing, speaking or .

listening ',. . . . T E

i. Students with other kinds of learning
difficulties T 'E

' 14., Have you ever worad with teachers of academic basic'skills (such as
English and mathematics) to improve the reading'or mathematic skills

of your vocational students? Check one.

a. No.

b. Yes..* Describe briefly

15-. Have you ever worked with other vocational teachers to help improve'

your students' ?skills in reading and mathematics? Check one

a. No.

b. Yes. Describe briefly

4 r



PART 2 - ATTITUDE-SKILLS SCALE

1. In which of the.following general areas of vocational education do
you teach? Check-one.

a. Agriculture and agri-business

b. Business and office education

c. Distributive education

d. 'Health education

e. Occupational home economics

f. Technical education

g. Trades andindustry

h. Othei - specify

2. What, specific programs in vocational education do you beach? Write the
course names on the lines below.

a.

b.

c.

3. What specific kinds of-jobs could a student get who had takenhese
programs? Write one or more examples of job titles on the lines
below. .

a.

b.

c.

.4. In general, what minimum level of basic skills wouldcne4of you
uates need for Success,in an entry-leiel position in the kind of jobs
such.as.those'You listed in Question .3? Circle one response for each

of 'the liye basic 'skills listed-below.'

MiniMdm level needed
,

,

Very high Very'Average
Academic basic skills' 'level level low

a. Reading

b. MitheMafics. #.

c. WritingEngliS
'composition,, -, -.1,:! ,

..

d.'.: Listening. x

e.. 'Speaking,

5 -,4 3 2 1

5 4 3 2 .. 1,.

5 4 4' 3 2 1 '..

5 .1 4 , 3 2 I
$

4 3. 2 . 1

ODThage
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5. Hoy much raining and experience have you had in teaching basic skills,

such as reading, mathematics, and so on? Listed below are several task

a teacher might havto do to include basic skills teaching in a ibca-

tional,educationalprograth.

Circle two responses for each task, one for your training and.-one for

your-experience.

Training in these tasks can include
shops, or other formal training you

Experience means what you have done
teaching your students.

Ea

/
college courses, in-service work-
have had.

to try to apply

Training
!Not

Tasks A lot Some much

a. Deciding what level of basic
skills studeats'need in order
to learn in my classes

b. Deciding what level of basic
skills students need to
succeed in 'a entry-level job

in my area,

c. Finding and using ready-made
standardiied tests of,
students' basic skills

d, Making add using my own tests
.of students' basic skills

e. Interpreting the results of
ready-made standardized tests
to assess student needs in
basic skills

f. Interpreting the results of

g

` my own tests,to.assess students'
needs'in basic skills

Finding an-d'using materials and
methods to help vocational
students improve.their basic
skills- .

h:. Flannin&prescriptive teadhitig
thatwill,help students 'learn
the basicskilfs they will need,
,on-th&dob ,.-

3

i. Determining how readable the :/

-- textbook _and- other class

materials are in the prograt
I teach-

these tasks in

-.64X

Experience-.
Not

A lot Some much"-"T

3 2 1 3 2 .1

3 2' 1 2 1

2 1- 3 1

3 2 1 3 2 1
8

3 1 3 2

3 2 1 ' 3

3 1 3
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Tanks

Training Experience
Not.

A. lot °Some much
Not

A lot Some much

Findings out yhat levels of
basic:Slane-are needed, for
jobs in the area I teach

k.-"Teadhing baSic skills as an
integraDlpart of ,the voca-:

tional education'program I
teach

1. Motivating student interest
in learning basic skills
through vocational education

.,5.,,,\,

3

3

3

2

2

1

1
....

1

3

4

3"

C'i

3

2

2

2

1

1

6. How well do you feel you can teach basic skills in your vocational
education program? How well would you like to be able to teach them?

The...list of tasks from Question 5 is repeated below. Circle two
responses for each task, one4to show how well you feel you can do the
task,, and one to show how well you would Ake to do` the task.

._,

0 .

Can do Would like to do
.. To Not To Not

Very some at Very some at

Tasks 1;..,,,.,-;,,-: well degree all well. degree all

Deciding what level,ofbaiic
skills students need in
order to learn in my class 3

b. beciang what level of basic .

skills students need to
succeed' in-a.entry-level job-
in my area

.

3

c. Finding and using ready -made
standardized tests of

d.

,

e. Interpret g the results of .

ready-made tandardized
tests to stess student, needs

in.ba skills, - *3
-

f,. Interpreting:the-res its of
my own'tests.to assess.
.siUdentd! needs in' basic

skills

g.1 Finding and, using materials
"ooi etho4s. to help yoca7 .

tional stUdiht improve their.

students' basic skills 3
. ,

Making and. using my 'own testa
of students' basic skills 3

2 1 -, 3 2

2 1 2'

2 -1 2

1 3 2

!t-

t.

3: 2

ODT/page,

't



Tasks

16

Can:dcl Would like to do
4'

Ao. Not To Not

Very some at Very some at

well- degree, all well degree all

h. Planning prescriptive teaeh-
ing th'it will help stu-

dhnts learn the basic skills,
they will need on- the -job

i. Determining how readablefthe
textbook and other class
materials ate inthe pro-
gram .1 teach

j. Finding out what levels of
basic skills are needed
for jobs in the area t
teach

k. Teaching basic skills as an
integral part of the voca-
tional educatibn program
I teach

I. Motivating student interest
in learning basic skills
through vocational educe-
tion

-

4

3 2 1 3 2

2 1 3

3 2 1 3 2 1

3 2 1 2 1

3 2 1 3 2 1

.



pr q-

-..)

. %...

7.. 'In any group of vocational education teachers, you are likely to find
,r many opinions about teaching basic skills in a vocational education

program.. $

al.:-

.. c
The statements listed beloi4 express both positive and negative opinions.
All are based on actual statements made by vocational education teachers.

le . .

Circle one response for each statement to show how,much you agree or
disagree with it. 'Remember that your responses are confidential.

State6ents
Strongly

a. Combining vocational edheation with basic skills "'"

cduld help motivate 'students to learn basic skills SA A

b. Vocational education teachers can't be expected
to correct in 2 years_vhat students have not been
_taught previously by other teachims. SA A

c. Vocational education teacher ha;',41 a responsibility

to maksure theii grad students have the
reading, mathemati and language skills they
need to get an evel job in their area of
study. SA A

Agree Disagree

d. Trying to teach basic skills in vocational Programs
will take too much time away from teaching lob-

o related content.

e. Most vocational teacher! already do teach the
basic skills that their studen* need to learn
class lessons.

0
SA

SA

f. Vocational education teachers should got have
to become remedial reading or remedial mathe-
matics teachers. SA

. r

S. Vocational educators should work with basic
skills teachers but vocational educators should
not teach basic skills themselves, SA 'A

h. Most vocational educators wouldyelcome the
chance to get borne help in teaching reading,

. mattielitics, or language skills to their
stud:nig who need it. S.04. .

. VI
i.. Most vocational eddeStion tescherkiimply are

not preparmi for teaching basic skills as part ;1$
of their classes.

B ....

j. 'Combining basic skills instruction with vocational
programs vat give students confidince in their ,

abilities.

t . ..

k. Teaching basic skills along with job content:puts
an unreasonable burdetkion the vocational teacher. SA r A D

1. Teaching vocational students baiic skills will
help to make them more ,employable. 0 SA A D

ki
m. Vocational teachers' shobld teach only basic

skills directly related to their technical areas.' . SA A -,', D

A

Strongly
disagree

D SD

D SD

D SD

A D SD

. A

SA

zO.

D SD

D SD

A D SD

A

4 D
ri

SD

D 'ST

a. Vocational edueation4iiachers.usualli knew which
students ueed7hOiP in baiinskills without usinv\
casts in mathematics or English.

'

A. Thirst are afisiOgie rio xisources avAlableno help

thi:itoCatianit4teather iomhide basic skills
instructiotOlith regular course work.

SA

SD

SD-

D SD

PP
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FIELD TEST

BASIC SKILLS THROUGH VOCATION4 EDUCATION,

GUIDELINES FOR'. COMMENTS

Teacher Version'

41

This is the field test of the Resource and Teacher Gdides produced

brthe Basic,Skills Through Vocational Education Prbject: The people who

developed these guides are seeking information which will help them re-

'Vise and imprOve the gUides.
e.

4'

On o the most important sources of such information will be your
,...

.written c ."m ents.on the pages of these materials. As a representatbze of

the kincrbf teacherd for whom these materials are intefidedybur.comments
-:,

are especially important. .
'74

6

When you, come to a place that needs improvement, please circle-or
*

mark it boldly,, and make some comment about it. Keep in mind that'you can

make several kinds of conients. You could simply state that a particular

thing-is good or bad. Or you could. go further and write a sh ort explana-

tion about thecause of .a problem in the biting. Or you could go further

and, make suggestions for improving or changing the materials.%

lb whatever extent you find it possible, please try to include

-,suggestions for improving they content. Remember, however, that all

responses ire appreciated.
-

r

AiritrolAro-

In addition, we ask thatyoulE BRUTAL. We.believe that crhicism

will breed -a better-prodat



At the end of the field test, the guides with your written comments

will collected. You will receive new clean copies in their place.

On the next page are. some suggestions for comments. Dont, feel,..
limited by these. Jou May" write any comments you want.

-3/4.,.....,,. .:.

k ;

1

fi

5,3

1
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euggestiOns for Comments

CONTENT

, Is the content accurate?

Is the content up -to -date?

Is the content appropriate for the needs of teachers?-

Does the content include",:all'relevdni information and exclude all

irrelevant'information?

Is'all relevant information adequately covered?

CLARITY

Are the objectives of the guides clear?

Is the writing clear and understandable to you?

Does the sequence of .the topics help make .things clear for 7oul'

Do the examples and illustrations contriMite to the-clarity of the

guided?

ORGANIZATION

Does the organization of the guides help you to understand themand

to use them?

Is there another way of organizing the booklets or topics that would

make them easier to understand or to use?

APPEARANCE .

Are the guides attractive to read and user
,,

Are, there any typing or grammatical errors?

Does, the type .style and page layodt make the guides, easy to read?

PRACTICALITY

What tasks suggested_ the guides-are not practical for,, teaching

in .your school? In your - 'District? Inyour State?

What tasks are'tncitpractiOal due to time, money,,or,other reasons?

COMM-TiPage 3

40
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.
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A

ANAPPM.

VALUE

0,

What parts are most valuable to you in planning instruction?

Which parts are not valuable or useful?

1

FAIRNESS

Is there any bias or disciimipation in the guides related to sex,

race, sociorIconomic status, handicap, or other characteristic?
-

SPECIAL NEEDS

Do the guides give adequate guidance on planning basic skills

instruction for-groups with special needs such as the handi-

capped or sloW-learners?
%

AP

1

.

.61
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40

FIELD TEST

BASIC SKILLS THROUGH VOCATIONAL EDUCATION

TERMINATION ApcumtNT

Teacher Version

This Termination Document consists of two parts.

'Part 1 - Attitude-Skills Scale asks for information about yo r skills
and attitudes with respect to. teaching basic skills to vocation_, education,

students.

Part 2 -ProductEvaluation Scale asks for your ratings o the

Introductory Guide, the Teacher Guides, and the Resource Guide-.

Make your responses,according to the instructions,given for each cin

section. -.

2'-'-

Please remember that your replies are confidential.*

4

Your Code Number

Date this doEudent completed

4 :

63
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. When you began this field test, you were asked how 'well yqu felt you
could teach basic kills in your vocational education classes. At

that time you rated your awn ability:to do several tasks which a teacher
might do who was trying-to teach basic skills in a vocational education
program.

How well do you feel you can do these same tasks now, after using the
guidebooks The. tasks are listed below. Circle:two responses for each
task, one t shorhow well you feel you can do the task now, and the
otheeto show if- you tried to use the guidebooks to help you do such
a,task during the fieletest.

tasks

Can do this now

To Not

Tried to do this
during, the

field test

Very some at YES NO
well degree all

, .

a. 'Deciding what level of bas-
° is skifls students need in

....
fs

. 3

i -et

2

order to learn in my
classes.

b, Deciding what level of
,basic skills students need
to succeed in an entry-
level job, in,nty area. 3 2

c. Finding and using ready-
,made standardized tests of
students! basiolskills. 3 2

d. Making and using my 'own
tests of students! basic
skills.

e. ZutArpr the results
of ready. -mad 'standardizet
tee;s to ess student
needs in basic skills.. - , 3 ' 2

f Interpreting-the results
of my own tests to assess
students! needs in basic

-skills. 3, 2

TDT/page,1
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L.

Tasks

Can do this now

Tcf Not
...Very some at
well degree all

g..,11..Finding and using materials

and methola7Nr help voca-
tional students improve
their basic skills. 3 2

h. Planning prescriptive teach-
.

ing that will help'stu
dents learn the basic skill6

Tried to do'this
.

during.tft
field test

YES NO

they will need on-the-job. 3 2 1 Y N

Determining ho/ readablethe
textbook 'anti other class

materials are n the programs
I teach. 3 2 1

j." Finding out what levels of
basic skills are needed for
'jobs in the area I teach. 3 2 1 ,Y

k. Teaching basic.skills as an
.integral part*"'oof the voca-

,tional education programs I
teach'. 3 2

1. MotiVating student interest
in learning basic skid
through vocational education. 3 2 1

N

'TDT /page 2
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2. when the field test began, you were'also asked to agree or disagree

with a number of opinions about the possibility of teaching basic
skills in a rcatIonal education. program.

How do you feel about these same opinions now, after using the guide-
books to help you teach basic skills inyour classes?

The tame positive and negative opinions yOu saw at the beginning of

the field test are listed below. 'Circle one response for, each state -

ment to show how much you agree or.disagree with it. Remember that

your responses are confidential.
0 . s

4001P
Strongly

Agree Disagree
Strongly

Statements gat disagree

a. Combining vocational education with basic skills
could help motivate students to learn basic skills SA A D SD

b. Vocarional education teachers can't be expected
to correct in 2 years what students have not been
taught previously by other teachers. SA A D 'SD

c, Vocational education teachers have a responsibility
to make sure their graduating students have the-
reading, mathematics, and language skills they
need to gat an entry-level job in their area-of
study. SA A D. SD 4

d. Trying to teach basic skills in vocational programs
.

.
o

will take too much time away from teaching job-
related content. SA A D . SD

1

e. Most vocational teachers already do teach the
basic skills that their students used to learn

a .

class lessons. SA
,

,
A D SD J(/'

v
f. Vocational education teachers should not have

to become remedial readihg or remedial mathe-
matics teachers. SA 'A D SD

,

g. Vocational educators should work with bitsiCs ..,

skills teachers but vocational educators should
not teach basic skiils themselves. SA- A D SD

h. Most vocational educators.would welcome-the .

..

-.44chance to get some help in teaching reading,
mathematics, or Language skills to their ,

students who need its - .'...' SA A D SD

i. Moist vocational education teachers simp}y'are 0 , ..41

not prepared for machine basic skills u, part
of their classes.

. .

s10
s

SA A D

j. Combining basicAskills lastrucion with vocational
programs will giva.students confidence in-their
abilities. . SA A D SD

k., Teaching basic skills along with job content puts
)an unreasonable burden da the vocational teacher. SA A D SD

e.
1.. Teaching vocational students basic skills will'

help tomakathei more employable. *-: - SA
//

A D SD

m, Vocational teachers should teach only, those basic. /
4 -.skill's directly related td their technical areas. SA

/
SD

n. Vocationil education tiatis usually know-Which /(..,

students n4ed help in biiic skilln.without using *
/ ,4

. tests in mathematics orldglish. .,, / SA A D SD
E . ,..

o. .There are almost no resources avaiMble tO help /
the vocational teacher coMbinnbasit'skills

!'
- ,

instruction with regular course work. SA A D SD .4..

AST, fl

'..TDT/pag
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Part 2 - Product Evaluation Scale

Section A - Rating the Introductory Guide

Below are a number of statements' troductory Guide.
Indicate whether you agree or disagree with each statement, or If you have
no opinion. Circle one response for each statement at,the right.
(Consider only the Introductory Guide. You will rate the Teacher Guides
and the Resource Guides in the next two sections.) Don't Know

Agree ' Disagree No opinion

1. The Introductory Guide is essential
for understanding and using the
other guides A

. ,

2. All the infdtmation in the guide was
correct"' - A D ?

3. Ile guide included all relevant infor-
mation that It should have A

4. 'The guide was directrn to- the - point A
1

5,4 ..The guide was easy to 'react A D T'

6. The°guide had no'hard-to-underatand.
' jargon A

7. (The guide gave practical advice A

8. The guide addressed current issues in
helping students with basic skills A

9. The guide helped in'building a team to
plan instructional activities

D

A D 2

10. The graphics and diagram's in the guide
helped me to undeistand the guide A

11. The examples given in the guide were
realistic and helped me to understand

the content °A

12. The guide gives adequate guidance to
administrators i managing the people,

time, and resoulr, es forbasic'skills
in vocational e ucation clksses

13. The guide should help to motivate
teachers and administrators to teach
basic skills in vocational.education

. 4r., A

D

D

classes

14. .The gUide,his a attractive format.,.,.

15. The, guide was clearly written, A

TDT/page 4
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How mu& did the Introductory Guide help you_ do dach of the following?

Circle your response at the right. , .

16.

How much did the Introductory Guide help, You...
A lot

Some
what

Recognize the importance of teaching basic skills
through vocational education programs9 3

17. Understand that vocational teachers can do to teach

basic skills in their program? 3 2

18. Understand how to use the Teacher Guides? 3

r

2

19. Understand how to use the Regource Guides/ 3 2

20. Realize the advantage and limitations of the
Teacher-and Resource Guides? 3 2

21. Understand how the other guides or organized/ .t 3 2

22. Be convinced that you could teach basic skills
in vocational programs 2

44.

23. Plan basic skills instruction for your particular

vocational speciality/ 2

24. Understand the content of the Resource and

Teacher Guides/
463 2

Not
much

1

1

1

1

1

1

1

1

1

How useful were each of the'fol4wing-chapters in the Introductory Guide?

Circle your response at the right.
-

.

. - Very 'Somewhat Not.

useful useful useful

25. Section I. Why Basic Skill Development Through
Vocational Education/ r 3

/-

26. Section II. Giving1Teichers and Students Power... 3

2 1

2 1

27. Section III. Using the Guides 3 2..

28. If you had the.job acikrfiViaing the Introductory Guide.so as.to make it

more useful, attractive, or easy to read, wha would you do? '*"

.

TDT/page 5 r,
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'Secilon B - Rating the Teacher Guides

Listed below are the titles of the four'jeacher Guides. .Which ones

did you read or use. or both? Circle your answer at the right.

-Read and Read it but Neither read

used it ,didn'.t use it nor used it

1. Developing Readifig-Skills
Through Vocational Eductl: 3 2 1

2. Developing Mathematics Skills
Through Vocational Education 3 2 (1

3. Developing Writing Skills
Through Vocational Education 3 2

4. Developing
\
Listening and

SpeakiheIhrough-Vo&ational
Education

J.

3 2 1

Listed below are a number of statements about the Teaelief Guides.

An abbreviated titre for, each guide is at the right. Uniler the title of

each guide which you read or used, write in whether you agree or disagree

with that statement for that particular guide. Use these' symbols:

!

A = I agree with this statement
D = I disagree with this statement
? = Don't know or-no opinion

Remember, write in one of the three symbols for each statement but rate

only the guides you actually read er used in planning basic skint instruc-
tion in your classes.

{

5. -This guide helped ietundvstand the .

content of this basic

6. This guide helped mete understand
how this basid:skiWis related
to my vocational specialty

7. This guitgave me gqod.advice on
. .1

lesson plannIng'for leaching basic
skills. in my classes

8.' This guide gave me ggod advide on
adapting my lesson pans to include&
basic skills

TDTiPpager 6
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9. This guide showed me how to cope with
factors that affect the development'
of basic skills in my. students

10. This guide gave me good advice on
selecting the-basic skills related'to
my vocational spediality

11. This-gnidehelped me spepify
objectives for basic skills lessons

12. This guide'helped me select or
develop instructional strategies for
teachingebasi skills

13. This guide helped me locate or
create-tests and instructional
materials in its particular basic
skill

14. The content of this guide was
accurate

15. The content of this guide was clear
:'Laude .

16. All necessary content was Included
in this guide

17. The guide was easy to read

18. The-guider generally gave practical
advice-for instructional planning
for teaching basic skills

19. ThiS guide meets the4objectives
that'it stated 4

20. This nideis objectives were clear

21. The illustrations in this guide help
make the'content clear

22.. Thisiguide Ca4 be used for "planning

basic akills, instruction

. a. in most schools

Reading_

.

b..'at different gtade

c.' in different vocational areas

4..:by.teaChers with'different-
tta4rning and'experience

TDT/nesze 7-.
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:Mathe- Listening -

Reading maticd Writing' & Speaking

23. This guideibquites in-service ,

tr aining for teachers to usd it

successful:1Y .....

24.. This suideA.6 directly related to
0

needs and.demands of teachers a nd

administrators

25. This guide is very valuable for
teachers and administrations. .;..s

6: This,guide shows no evidence of bias
46' with regard to sex, race, or socio-

economicstatus of students....

27. This guide should berequally usable
by teachers, of differing education

and bickgrouta

28. This guide gives adequate guidance
for planning basic skills
instruction for

handicapped students

gifted students

other students with special needs..

444000--

29. ,This guide is potentially useful for
planning basic skills instruction
for adult education. classes.1:.7-:4 .....

. 30. It was easy to integrate the pfoced-
ures suggeSted in-this guide with .

other school curriculum and*testi#g:
programs.

10.01

.01.1
0

31. About how many hours per week did you use each of .these in making

instructional plans? How many hours of claisrqom instruction did this

affect? Write in your best estimate of average hours et. the right.

a. Developing Reading Skills

b. :DeVelOping Mathematics Skills

c., Developing.Writing'Skills

d.,Developingistening and Speaking Skills :'

Hours used in , Classroom

planging hours

instruction affected

TDTYpag 8
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32. If you had the job of revising theserguides so as to make them more

useful, attractive; or easy to read, what would you do? Make separate

suggestions for each guide., ,
V
,-,,,,

o, .

-4^

a. Developing Reading Skills Through Vocational Education.

b. Developing Mathematics Skills Through Vocational Education.

c. Developing Writing Skills Through Vocational Education.

1

A. Developing Listening and Speaking._ Skills Through Vocational Education.



1

Section C Rating the Resource Guides

listed below 'are the titles of the 1LResource Guides. Which ones

did you read or use or both? Circle your

I. Basic Skill Domains and Voca--
tional Education Areas: Creating

Read
used

answer at thd right.

and Read it but
it didn't use

Neither read
it nor used it

Skill/D.O.T. Job Title Matrixes 3 2 1

II. Instructional Materials for
Teaching Particular Skills 3 2 1

III. Teaching Particular Skills for
.Particular Jobs 3 2 1

IV. Testing and Basic Skill Develop-
ment Through Vocational-Education:
References 3 2

V. DeterMining the-Reading Level of
Vocational Education Texts 3 2 1

VI. Teacher-Made Tests and Other
Informal Diagnostic Procedures
Used in Vocational Education' 3 2 1

VII.. Basic Skill Development Procedures
for Special Needs in,Students

Vocational Education Settings 3 2 1

VIII. Technical Vocabularies 3 2 1

IX. Minimum Graduation Requirements:
, A Comparative'Summary..-.:... .... . .3 2 1

X. Building Support for Testing and
Teaching Basic Skills, within .

Vocational Education' Contexts....: 3. Y 2 1.

XI. Resources for Remediation of Basic
Skills within VocationaiEducation
Centers .

.

1

, . .

XII.- Resources for the Reinforcement of
Basic Skills and:,the Accommodation
Of Studefiii with Basic Skill .

Deficits in' Vocational Education:

Settings :'3
2

TPT/Ipage 10
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COMPLETE ONE COPY OF THIS PAGE FOR EACH RESOURCE GUIDE YOU READ OR USED.

1

Circle the number of the Resource Guide you are rating in the questions
Refer to the list in the beginning of this section for the titles

that correspond to the numerals below.

, .
I II 'III

For the one guide
tions by circling your

^-t.4,doniet

IV V VI VII- VIII IX X XI XII

you have circled above, answer the following ques-
tesponse-at the 'right.

Dis- Don't know
Agree agree No opinion

olow
a. Themepurpose and objectives of this glide

were clear to me A

b. The content of this guide was clear to me A

c. The content of the guide was easy to read and

understand A

d. This+guide can be useful in helping teachers
to plan basic skills instruction in voca-
tional programs A

e. The content of this guide was accurate and

complete A

f. 'I feel I gained new knowledge from this guide... A- D.

g. The information or procedures described in this
guide could be integrate with current school

practices in my school or district

0 I feel that I would need in-service training to

A

make effective use of this guide A D , ?

, .
.* .

Describe briefly exactly how you used this.guide in planning or
conducting basic skills instruction in your classes. If you are, an

administrator, explain how it helped you plan and lead such instruction.

If you had the job of revising this guide,,so as to make it'more useful, .

attractive, or easy to read, what would you do? Write your suggestions

on the lines below. \

ti

!tin/page 11



FIELD TEST

BASIC SKILLS THROUGHOCATIONAL EDUCATION

TEACHER INTERVIEW.

This interview is to be'conducted by tI4 Field Test Coordinator at a lime
and place convenient to the person being interviewed.

At the top of each page is a major question. Repeat. this questiohlaloud

to the person being interviewed. Beneath each quegtion are several probes,
intended to show the direction and content of this, line of questioning.
Use these as the basis for further questions to get the interviewee to
expand on his/hei answer and to give more detail. In all the questions,

seek specific details and Tcamples.

)
Room has been left on each page for.you to record the person's

responses during the interview. These written notes should be.typed after
the interview 'for. future reference.

4414,-

Person being interviewed

Person condAting interview

Site code number Date this form completed

I
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1. Which guides are you most familiar with? -Why these?

Probe for:

a. Titles of guides actually used in planning and conducting

classroom instruction. -

b. -Titles of guides.which person read or is otherwise familiar

with.

;0 c. Reasons why other duides were not used or read.

A

76,



2 On the whole, were the materials clear and. easy to read?

Probe for:
ve.

a. Clarify of objectives

b. Clarity of content

c. How-Sequence -and illustrations affect clarity

d.. Difflences among guides with respect to Clarity.

e. Which portions were the cleaiest.

77
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3. Was the conte- adequate and accurate? (Note to interviewdr: "Content"
here means the-facts, procedures, methods, research, etc. presented, as
contrasted with the style and organization dealt with in the previous
question.)

Probe for:

a. Completeness of content

b. Relevance of content for intended outcomes

c., Content that is present but not needed.

78
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4. Consider for a moment only those guides you actually used (or tried
use) in pianninkor conducting instruction; How didyou use them?

Probe for:

a. Outcomes being tried,for

b. Actual experiences and examples

to

c. Differences in using guides with varying classes, students, or courses

d. How instructional practices changed.

79.
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5. What problems did you encounter in using the guides? What problems do .

you.-think others might encounter?

Probe for

. a. Specific tasks which need clarification; adequacy of guidance
throughout guides.

Difficulties in integrating test and other procedures outlined in
the guides with other school.eurriculum and testing programs?

Need for experience, education, onin-service training for effective
use of materials.

d. influence of pupil characteristics on effective use.

\b.

up

.80'
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6. Did you find these materials to be practical to.use? Do they work?
Do you think others will also find them to be practical? And why?,

'Probe for:

a. Time, money,:and other retources which were needed to use guides.

b. What resources were needed but not available.

3

:81

80



1 . 1

. _ ..

.

7. Did you find any examples of bias against' teachers or atudents due'to
sexism, racism, orother forms of bias in the materials?

s.

J
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8. Do you feel that these Materials give teachers and administators ...

adequate guidance for planning and conducting basic skills, instruction .,.0...

for special needs stude4ts, for example, handicapped, slow learners,

etc. Can these materials Potentially be used.to incorporate instruction ,

in adult education clasies?
,

Ta

a

z
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A -

9. Mlat.do you think would be a reasonable sales price for the materials?

Probe fort
gi.

.a. The price if school fpnds were being Spent.

b The price if the J.Aterviewee were spending personal funds.

84 ,
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10. Overall, in summary, what impact.do you think these guides could,have-
on vocational education? Do you think they are valuable?

Probe for:

a.' Relation of materials to significgnt needs and demands of.
education personnel.

b. Perceptions ofpossible effects on teaching practiced',

a

85
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FIELD TEST.

_BASIC SKILLS THROUGH VOCATIONAL EDUCATION

ORIENTATION DOtUilENT

Administrator #ersion
vier

The Orkentation Document consists of two parts.

i

.
i

Part 1 - Partic pant Information Scale concerns your work experience,
educational &ICI prof sstonal activities, and' general background..

...
.

Part 2'- AttitudelSktllS ale-asks for information about your skills
and attitudes wit respect to eaching basic skills to vocational education

'students.
,

_ __ -

Check qr circle your response, or write in a brief answer, according

to the instruc s gived for. each question.

"."=-

Please remember that your replies -are confidential.

You Code Number

Date this-documeneompleied'
. -

;

-tC>

4
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PART 1 - PARTICIPANT INFORMATION SCALE

For Questions 1 to 4, write in the number of years indicated. ,

1. How many Years have you been employed by this school district?.

2. How many years were you employed in other districts?

3. In how many other districts have your workbd?' ,,f Ip.: "---.::
0 -',...::-_.- . ,-

4. --In how mtny--other schools have yon. worked, in this distrist':: -t;;:,k&
-:', ''.or in other districts? 2, -, , :.-,"44:

. ,
- .-...

,11- c -,
5. Ha/e you ever held, or do you now nol any of the following potions? -.

If.you have, how many years did you hold that position ?." .
. --

8 r .*.
Circle your answer:to Show if you ever held that feiktion.!:-Write.in,; :,
the number of years youheld'ir to the right. "-, - .

ft'

Position

a. Tea.cher . . ;

b. Department Chairman

c. -Assistant Principal

of- -_,
`hsld ,this

'position? Ilos1E10n

116-

d. Principal . . . - '-- - N

e. Central District Office AdMiniir-rator- _N

f. -Other school distr _position.
4

. -..
If.yOu answered' S.i7O.-.1-4'--:- -''1-7--e . or -.f,4iisive"..-:-. '-:'-- -,. ...-,, ..

t4i position ti .e () term:: ~ f.' v's-.::- --. . -- ... 4
. _ . _

. -- /- -"--- -- -- -....t -,;.:. --,.. #(, -
,, . . . , ,_-_,.,....... ,.__:.- .... -:....-3,1.._-,-_ .,-,,. -

-
-_... .- ...-_ ,._ . . ,-- : ,,-: .. .

. ..__ _,-_,
- ..

--.c. .. -

.
. .

.7.

-4tflit_"
.."" - .8-1 .--.. - :-f- *- :

; . -

:-. -
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:of -

.-

Check, circle, or write' in,your answers as indicated for each qustion
in this section.

6. What is the highest degree you have actually received? ,Check one.

a. Bachelor's degree

b. Associate" degree in a technical subject

c. Master's degree

d. Ph.D. degree

ej Other specify

0
dr

7. In what year aid you receive this
I

degree?

8. What was the major subject-area;of this dfgree?
.

9. Are you currently working towards a higherdegreethan the one you
now have? Check one.-If yes, write in the subject area of your
studies. .

,--,

\ .1.- -__.)

a. No .: ,

#9

b. Y4s. What is the subject area your degree will be in?
,

10. Do you curranfly,possees any licenses, either as a teacher, an
.adminietratpror__pOr'ei professional position, or as a craftsman?
Writein-ehe-nete,.0f these licenses.below.

:.

11.: List the .naves professional organizations of which yls are
. .

durrently -a member. 7.

. . - -,- 0,
. .

...,....
Aacmes of no more than thr e prof s nal educational SournalS

israa on a regula-basis. .

:---.

et;

''',ODA/bage 2
-

89
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13. Have you ever had any training or.experience working with the kinds
ofsstudents listed below in occupational or vocational' education?

If you have,- -circle T 4rE'or bothi-is appropriate.

Training can include any formal instruction such as. college co rses,
in-service workshops, or othei1S-truction. 'Experience includ s
work with students as either a teacher or an administrdtor.

Student groups Training

a. Gifted students

.Students with learning disabilities. . .

C. Slow learners T

d. Physhally handicapped students

e. Disadvantaged students' 4

t. 'Student's with,low reading ability 1 T ler

g. Students with low mathemathics

h. Students` with low ability in language
areas.such:as writing, .speaking or
listening

i. Students with other kinds of learning
difficulties 0 T

Experience

"E

E.

E

E

E.

E

14. Have you ever worked with teachers of academic basic skills (such as
English and mathematics) to4ImprOve the reading or mathematic skills

of your vocational students? Check one.

a. No. .

b. Yes. Describe bfiefly

s :\

--4'

15. -Have you ever worked with other vocational teachers\ to help improve
your\stddents' skills in reading and mathematics? Chedk'one.

-pt. .

.

.-.a. .No.

Yes, DesCiibe briefly.

.-t-

b.

fPf

pe,
0

41
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PART 2 - ATTITUDE - SKILLS SCALE

1. In your administrative-work, are you primarily concerned with one area
of vocational education (such as a department chairman of distributive
education) or are you concerned withall areas of vocational education
(such as'e principal or central office administrator)? Check one answer
below and follow the indicated instructions.

a. Primarily concernedeith one subject
area in vocational education.... Go to
Question 2.

b.' Concerned with several'areas...Continue
with Question . 'Skip Questions 2, 3, 4,
and 5.

2. Which of the following general areas of vocational education are you
most concerned with? Check'one.

a. Agriculture and agri -business

b. lusiness and office education

c. Distributive education

d.-.Health educati

e. Occupational home economics

f. Technical. education

g. Trades and industry'

Other spec.fy

3.' What specificprograms in vocational education are yo concernedconceined with
in your=administrative duties? Wrie the names of ti'e courses with
the largest entollments :on the lineslliei6W- '.-

- .

a.

'b.

.c.

c 2 4 .

4: What specific kindsaof lobs could a student get410.,fhad.taken these
.programp?Write one or more examples of job "titles, anthe

b.

c.
.1

4'

04/page 4\

'911

a

C

/Oa
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5. In general, ghat minimum level of basic skills would a graduate need
for success In an entry-level position in the kind of jobs such as

,those yOu listed in Question 4? Circle one response for,each of the

five basic skills listed.below. ,

Minimum level 'needed

Academic basic skills

a. ,Reading

b.- MatheMatics

c. Writing, English
composition

.e. Speaking

d. Listening

,.
Very high Average

level ,level

1 5 4 3

_,_ . ..4 3 2

S 4 3'

4 35

Very
low

-2 1

1

2 1
i?

2 1

I2 1

C

6.: How much'training and experience have you h4d in teachin basic skills,

such as reading, Fpthematics, and so on, including supe sing, motiVa-

tingp and supporting vocational teachers,in teaching basic kills in

their-classes.

Listed below are sevgral.tasks that
to include bfsic skills teaching in

"Circle two responses for each task,
for yOur experience..

might be associated with efforts
vocational educationalasses.
one for your training 'and one .

I
- . )./

Tr-'i.niin:.' in these tasks, or, providing administrative support_for these

tasks, can include college, courses,in-seryice workshops, or other -,

formal training you have had. - -
. -

. . .

Experience-means what you.have done, either, as teacher or administrate,-

'tor, to try to applythesetasks.

1

Training Experience

Tasks

. 'Deciding what levelf basic
skills students need in. order
to leardin their classes.

.

DecidiagiOhat.level of basic
skills students need to sue--
ceed in2gintry-leei,job in, .

.a-particulararga::" : 2. 1

A Not
lot Some much:

:\PDA/paga 5

92

A Not
lot Some much

3 2 v 1.
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training Experience

A Not A Not
Tasks lot Some mach' lot Some. - much

c. Finding and using ready-made
standardizd tests of stu-
dents' basic skills. I, 3

d. Designing and using teacher--;
made tests of students'
basic skills. 3

Interpreting the results of
'ready-made standardized tests
to assess student needs in
basic skills.

f. Interpreting the results of
teacher-made tests to assess
students' needs in basic
skills:'

g.

3

Finding and using materials .
and methods to help voca-
tional students improve
their basic "skill's. 3

h. Planning prescriptive teach-
ing that will help students,
learn thd+bfsiclakills they

2 1 3 2-

2 .,1 3 2

3 2

1

1

1 , a
2 1' 3. -101 1

will.need.optAghe-job. 3 2 1
%

i. Determiniitg how readahle,the. ""

textbooks and other class
matefialS are in vdtational

program.

Finding out' what levels of
basic skillsare neededfor
jobs in various': areaS..

k. Teaching basic skills as an
integral .part Alf vocational

education iogram.. -3

1. Motivating student in iearning'.
basic skills through vocational.
education. 3 2

2 1

2

1

i3.

Q.,

3 2

.

3 2

3,

3

2

2

1

1



7. How well,do you Feel you-can,motiviate and support teachers to,steachr
basic skills in their vocational education classes? How well would*

you like to be- able to motivate and support such instruction?
4

The list oftasks-from'Question 6 is repeated below. Circle two
responses for each, task, one to show how well you feel you can motivate'
or assist teachers in doing such a task, and one to show how well you.
would like to be able to assist them in doing the task.

Can motivate , Would like to
and assist assist

Tasks

To Not

Very - some at

well degree all

al) Deciding what levelofl
basic skills students need
in order to learn in their
classes. 3 2

411b. Deciding what leVel of
assie skills students need .

To Not
Very some at

well degree, .all

to succeed in: an enery-
level jok in a particular
area. ..,-.. . 3 2

- 0 . .

c. lnding and using ready-
made standardized tests of
students' basic skills. 3 2

d. Designing and using teacher-
made tests of students'

. 'I'
basic skills./

et-

3 "'ten 2

Interpreti4e.. the results of.
ready-Made Stand dized
tests to assess S udent
heeds. in basic skills.

. Interpreting the restats of
teacher-made tests to assess
student's' needs in basic

skills. 3
,

,

, .. % 404.'

g. .Finding an ng materials
and methods tol)fielp Vooa- .

-C

,.

i:tionaI students mprove.thei

basic skillit,-,4, 3 2.

'ODAlpage 7

:1 3 2 1

1 3 2 1

1 3 2

k

:,3 1

1 3 .. 2 1

l 3 2 1

Vef



Tasks

Can'motivate
and assist

,Would like to
assist

To Not --=To Not
Very :some. ,at Very some at

well degree all well degree all

h. Planning prescriptive teach-
ing that will help stu-
dents-learn the basic
skills they will need an-
the-job. 3 ,2 1 3 2 1

.
for

1

i. Determining how readable. 1.

the textbook and other',
i

class materials are in'voca-,
t4onal programs. 3 2'

F ding out what levels of
basic skills are needed-for-----
jobs in'various areas. 3 2 1

Y7
k. .Teaching basieskills as an

:integral part of vocational
education programs. 3. 2

1. Motivating student interest
in learning-basic skills
through vocational educa-
tion.

3

2

1

3 2 1 3 2 1

ODAlpage 8-

95
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-8. In any group of vocational education teachers and administrators, you
are likely to-find many, opinions about teaching basic skill in voca-

tional education prpgrams.

The statements listed,below-express both positive and negative opinions.
All are based on actual statements made by vocational educatqrs.

Circle one nresponse for each statement to show how much you agree or
disagree With it.% Remember that your ,responses are confidential.

4 4,

Strongly Strong
'..\

Agree Disagree
Statements 11!!!

disairee

_a. Combining vocational education with basic skills
.could hilp motivate students to learn basic skills SA a D SD c.

b. Vocitional education teachers can't be expected \
to correct in 2 years what students haws not been
taught previously by other teachers. SA A D. SD

c. Vocational education teachers have-a-respogurib4Iticy ---,

to main sure their graduating students have the
reading, mathematics, and language skills they
need to get an entry-levellob'in their arse of

study. .
. SA. A **.w SD

d. Trying t teach basic skills in vocational programs
kiwill to too much time away ftom teaching Job-

related onteut. ,

SA A D: SD

1
I

e. Most vocational teachers already da teach the
basic skills that their students need to learn

class lessons. SA A D SD'

f. Vocational education teachers should not have
to become remedial reading or remedial mathe-

matics teachers. . Si A b SD

g. Vocational educators should work with basiC

skills teachers but vocational educators should
not teach basic skills themselves.

h. Most vocational edtipators Would Weltome the
chance to get some elp in teaching reading,
mathematics, or language skills to their
students who need it. a

i. iost voiational education teachers simply are'
n4; prepared for teaching basieskills as part
of their classes.

j. -Combining basil skills instruction with vocational -

programs will give studentsgonfidence in their
abilities.

eu.

k. Teaching basic skilis.along with job content puts

an unreseonable burden on the,vocational teacher.

1. Tiaching vocational itudents basic skillsWill
help [Omsk' them momtmployable.

xi: Vocational mates should teach only those basic
skilli directly related to their technical areas.

./'

n. Vocational eflucat n te hers usually kngw which

students need help. (Laic skAls without ulIng

teats in mathematics or English'.
7.

V
\

o., There are almost nogaiources available to help

the vocatio llteeffier combine basic skills

instruction iwith .regnlet course 'w6#.

.,,,CDA/page 9'

SA

SA

SA

SA

SA

SA

9 4\

4

D

A SD

A D SD

A

A

A

A

D SD

D SD

SD:

. SD

SD

A SD

1
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'FIELD TEST

BASIC SKILLS THROUGH VOCATIONAL EDUCATION

GUIDELINES FOR COMMENTS

_Administrator VersiOn

t

This is the field test of the Reiodrce and Teacher Guides produce

by the Basic Skills Through Vocational Education Project. The people

who develpped these guides are seeking information which will help them

-revise and improve the guides.

.0

. An impoftant source of suc\ information is your written comments on

the pages of these materials. Even if you do not use them in planning

instruction, we ask.that you read through the guides completely and write
t .

comments: As a representative of the kind of administrator who could dee k

the guides, yOur comments are1 important. Consider not only your k
. 4

own view s, but also how you think teachers would ,react to the materials.
k''s

..

When you come to a place that needs iuprovement, plegie circle or

makkeit boldly, and wake some comment aboutit. Keep in mind that yotfcan

make.several kinds of commen s.\ You could. simply state.that a partiular

thing is good.or\l'ad."; Or,you cold go further andyriie a short exthda-

tion about

still, and

hecourse,of a prQblem inthe writing.' Or you could go furth x
4)c,

r
oils for improving

.
or changing the'material,:.

Aok'sq '

e sugge

To whatever extent you find it possible, please ry to include sug-
.

improving
1

sestions for the content. Remember,,. howeve
1
thet-all res, onsee

are'eppreciated.
....

.''

-,
. t ..

. .

,

.
.

-

.

97

4 -



In addition/ we ask, that you BE BRUTAL. We believe that criticism

will breed a better product.

At t e end of the field testethe'guides with your written comment's

vwill be / collected. You
_
will receive new clean copies in theirplacgt

,

/, On the next.pa ' someome suggestions for comments. Don't feel
-

'limited by these. ou may'Write-any comments you want.

0

a

COMM7A7Page 2
'1

1

k's

a

a
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a

CONTENT

Suggestions for Comments

0

Is the content adcuvate?

Is the content up-to-date?

Is the content appropriate
-

for the needs of teachers'and administrators?
0

Does the content include all relevant information and exclude all
,° '

irrelOant information? , u
. . i

As all relevant information'adequately covered?
0

'CLARITY

Are the objectives of the guides clear?

Is tha.writingclear and Understandable to you?

Does the sequence of the tonics-heip make things clear for-you?

Do die examples and illtLtrations contribute to the clarity of the
.

guides?

ORGANIZATION

Does the, organization 410,aANipides help -you to understand them
.

and tosuse them?
s

Is ghere another way of organizing.the booklets or topics that would
.

9.z7

make them easier to understand or to use?
..

. r.

We.

APPEARANCE

K

Are the guides attractive to -read 'and to use?

'Are there any Wing or grammatical errors?
,

Doffs the type style and 'page layout maketheguides easy to .read?

'PRACTICALITY

What tasks suggested in the guides are not ,practical for
1

teaching

or administration in yourschool? _In Your District?

What taskQ are not practical duq, to time, money, or othep,reasons?.

;,?

CO -A/Page
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VALUE

'

4z.

.
.

What parts are mottraluable to you in planning or administering

instruction?

Which parts are not,valuabla or useful?-1

FAIRNESS:

Is there:any bias or discrimination iri the guides related to sex,

race, socio-economic status, handicap:Or other charatteristics?
,

Olog

SPECIAL NEEDS

1.

I

Do the guides give adequate guidance on planning.or administering

basic skills instructionlor groups with specialneeds such .as

the handicapped or slow learners?

A

th

,

a

g I

-0

,COMM -A /Page 4

'100.
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\ 0t i. FIELDJEST

BASIC:SKILLS THROUGH VOCATIONAL EDUCATION

TERMINATION DOCUMET

Administrator Version.

,-,
The Te4rminarion'Documenr consists cif two pairs; ,

. .

o

.

a.

NIN

, 1 y
Part 1 Attitudt,Ski Scaltdis s' for informakitm about, your skills;'!

and 'attitudes .1,rith-tpspecr o. teaching basic skills:-t-Q. Vocational

education stumihniks.°' ". . 1 11,
e

Ps... /V .
,

>r
.. Part 2 'Produ4 'Evaluatinn Scilk gaksVor ylArc.ratirigb:of -the .

r-

-4f Ind Qductox ;Guide, thgoTeaher-duideS and he Resource'GuidessA
' .1 4

44 1" .c ,
, .

,Make your responges according .to.-.-the instructiprid given for eaCh. '

Section.

Please rememberl.t-hatyeur replies are confidentier.

o

.

. 41

Your Code Number

- Date this document

4

completed
4
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'Part 1 Attitude-Skills Scale

. -

1. When you began this field test, you were asked how well you felt you,
could motivate and support teachers to teach basic skills in their voca-

tonal education classes. At that time you rated your own abilities
to motivate or assist teachers in doing several tasks associated with
`teaching basic skills in vocational education progrAms4

, . . -
,

How well do you feel you can do these same tasks naW, after working with
teachers to_use-the guidebooks? The tasks are listed below. Circle
two responses for each task, one to show how well you feel you can
motivate and assist teachers now, And the other to show if you tried .icY

to use the guidebooks yourself or inyorkingwith teachers to do such \'

a task during the field test.

Tasks

-

. . -... :

. '' '-iried tad() this .

Can'motivate -during .ttl,,." ,' .

and assist - field,tept./' .....

To Not ,.
Very. some . at -YES

, well degree' all

a. Deciding what lever of basic
. skills students need in or-.

der to learn in their
: classes. .

. T. Tecidirig what level of has-

. is skills students need to
:succeed in -an entry-level..

.4-:
, job in a particular area.

..t.'..:4 ,

. .

c. Finding and using ready-made
/
.. , standardized tests of`stu-

dents/ basic skills. . w

.

d. Designing' and using teacher-
made tests of
students' basic skills. % u.

e.

. ,

Interpreting the results of.
.ready-made standardized tests
to assess student needs in
basic skills.

..!i- 4;,------7 .

.

.f. nteryreting the result's of
teacher-made tests to'assess

- students''needs in basic .
s

skills.

g. Finding 'and using materials
and'methOds,to'help voca-
tional-students improve.
their basic skills. -

-3.

..;

. N

.3 2
:, 4 1 Y.-

.

3 2 1
,,E

.

3' 3' 2 1 ,Y N

. 1 )

3 2 . 1 Y " N.
,

s.

,

-3 2 l' . Y

'3 2 1 Y
.

.

f'..'-
.

7 11)
.

,
.:

. C 'r0 ..

TDA/R.3.62.
0

. .

ro2



Tasks

Can motivate
and assist

To Not
Very some at

well degree all

h. JiIanning prescriptive..teach-
ing that will help stu-,
dents barn the basic
'skills thdy will need
,on-the-job.

i. -Determining how readable
the textbook and other
class materials are in
vocational programs.

Finding out what levels'
of basic skills are needed
for jobs in various areas..

k. Teaching basic skills as' an
integral part of,voca-
tional education.programs.

1. Motivating student inters
est in learning basic

'skills through vocational
education.

s.

Tried to dothis'
during the -

' field test

YES NO

3 2 1-4 N

'3 2 1 Y N

3 2 1 Y .

3 2 1 Y N

1



2. When the field test began, you were also
With a number of opinions about teaching
education programs.

r

asked to agree or disagree
basic skills in vocational

How do'you eel Aut these opinions now, after using, the guid6books
yodiself and working with teachers to use them in their classes?

'The sam.positive and negative opinions, yotijsaw at the beginning of ).

the field test are listed below. CirCle one response for each state-

ment to show how much you agree or disagree with it. Remember.that
your responses are:monfidential.

Statiamentst .P
Stsongly

,Agree

a. Combining-vocational education with basic skills
could helpmotivate students to learn basic skills° *SA

b. Vocational education teachers can't be expected ,s

to correct in 2 years what students have not been J'

taught pieviously by other teachers. SA

c. Vocational education teachers have a responsibility
to make sure their graduating students have the
reading, mathematics, and Language skills they
need to get an entry-level job in their area of
study.

d. Trying-toteachbasic skills in vocational frrdgrams
will take too much time away from teaching job -
related content. .

e. Most vocational teachers already do teled the
basid skills that their students need to learn
class lesions.

f. Vocational education teachers should no hive
to become remedial reading or remedial mathe-
matiel teachers.

g. Vocational educators should work with basic
skills teachers but vocational educators should
not teach basic skills themselves..

\
h. Most vocational educators would welcome the

chance to get some help in teaching reading.
mathematics, or. danguage skills to their
students who need it.

i. Moft-vocatiOnil education teachers: simply.are
to prepared for teaching basic skills as part
of their classes:

Q .

j. Combining basic skillseinstruction with vocational
prOgrams will give students confidence in-their
abilities.

k. Teaching basic skills alongwith job content puts
an unreasonable burden osithe vocational teacher.

1. Teaching vocational students basicskills will
help to make them more- employable.

m. Vocational teachers Should teach only those bafic
skills directly related to their technical areal.

VoiattOil edueation teacheiS usually Know which_
students.nead, help4d_baare skills withoutxusing. -
testa-ii,maiheMa;ini or English:.

- 4Allskp
o., °There are aldOit noliiiour,ces available tii,fislp

_the vbeationil teachir -combine basin skill,
instruction with ragulir course work.

''TpA/page
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ti

4
- c

SA

A

A

SA A

SA A

SA
\I

Disagree

D

D

Strongly
disagree '

SD

SD

D SD

D SD

D SD

A D SD -

A D SD

'SA A

Asp

- f
D SD

A.
A D SD

lit'''.

SA A

4
- A

D

D

SD

SD,

A D $ SD

A D SD

A

A

SD-

D SD
I

.

e



Part 2 - Proauct-Evedution Scale A
. et .= . t

.
..

.Seetion,A:- Rating the Introductory .Guide
-

, . .

Below are ,a number of statements about the Introductoir iGuide.
Indicate whethr you agree or disagree with each statement, of I you have,

no dpinion4 Circle qne responsefor each statement at the right. (Con-
.

sider only'the Introductory Guide. You Will rate the'. Teacher Guides and

the Resource Guides in the next two sections.) -

s

Don't know
Agree Disagree

No opinion

1.' The Introductory Gulhe is essential for
understanding and using the other guides.: A.

2. All the informatiqn in the vide was
correct...., A

P.---
e 1

3. The guide included all relevant informa-
tion that it should have .... A D 7

4. The guide. was direct a nd tee -the -point A . D *A
- .

.

5. Tlf guide was easy
-
to rugs A

.

D

6. The guide had no hard-tor:vderatand

jargon &
. ",' A D

.

7. Thelleguide gave practiculadvice.% A D ?

..

-8. The guide addressed current issues in
helping students with basid skills: A

9. The guide helped in building a team to
plan instructional activities

10, The graphics and diagrams in the guide
. \helped me to understand the guide.

11. The examples giv,pn-in the guide were
realistiC and helped me to understand
the content A

r,

A

D

12. The guide gives adequate guidance to
administrators in managing the people,
time, and resources for basic skills

instruction .
i'''

A D

e . .

13. the,guide should Alp to motivate
teachers and administrators to teach
basic skills in vocational education

' classes ,
D -:0

..r ,
...,

.0 IDA/page_4
-i,
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Don't know

.

Q
Agree Disagree No opinion

14: The guide has an attractive format A D .
?

1

15. TJe guide was.clearlywri,tten...4 A D ?'

Haw much did the, Introductory Cuidehelp you do each of the following?

Circle your, response at the right. -

' Some- Not

A lot what much

16. Recognize the importance of teaching basic
skills through Vocational education

programs?
3 2 1

17. Understand what vocational teachers can do.
to teach basic skills in their Programs? 3 2 1

18°. Understand how to use. the Teacher guides? 3 2 1,

.

19. Understand how to use the Resource( Guides?.. 3 2 1

20. Realize the.advantages and limitations of the

Teacher and Resourde Guides? 3 2 1

,'- 21, Understand hOw the other guides are or &anized? 3 2 1

22: Be convinced that eachers could teach basic
skills in vocational prOgraisi 3 , 2

.4

. '.
1

23. -Help teachers plan basic,,skills instruction

. _ ' for a particular vocational speciality? 3 2 1

24. Understand the contentof the Resource and

Teacher Guides? 3 2 1
i

-How useful were each of the following chapters An tphe Introductory Guide?

Circle fOur response at the right. '
Very Somewhat Not

useful useful useful

25.. SectiOn'I. Why Basic Skill bevelopment

Through Vocational Education?, 3 2 1

26. Section II. Giving Teachers and adents
... Power c

3 2 1

27. Section III. Usitig the Guides 2 1

28. If you had the job of revising the Introductory Guide so as to make it

more useful to administrators, what.woUldyou do?



O

ti
S

t.

Section B --Rating the Teacher Guides

Listed below are the Cit s of the four Teacher Guides.. Which onesV ,

did you read or use or both. Circle your

Read

'tsed

answer at the right.

and Read it but

it didn't use it.

sts.

Neither read
nor used it

-.1. Developing Reading Skill's
Through Vocational Education.... 3 2

.
.1

2: Developing Mathematicstkills
Through Vocational Education.:.. 3 '2

3. Developing Writing Skills
Through Vocational Education.... 3 2 1

4.' Developing Listening and Speaking .

Thtough Vocational,Education...,
,

3 2
4

1

'

Listed below are a number, of statements about the, Teacher Guides. -

An abbreviated -title for each'guide is at the right. Under the title clf,

sa0 guide which you read or used, write in whether you agree or disagree

with that statement for that particular guide. Use these symbols:

A = agree.withithis.statement'
D = I disagree with this statement

= Don't know or no opinion

.

Remember, write in one of the. three symbols for.each statement,but.rate

only the- guides you-actually read or useein'planning 'basic skills

instruction in your classes.

5. This ,guide helped me understand
the eontent of this basic skill

6. This gui elp me tb understand

how thi bas s 11 is related
to vocational are s

7. This guide.gave teachers good
Advice on lesson planning for

- teaching basic skills in their
classes

st.

43. This guide gave good Advice on
adapting. lesson plans to include
basic skills instruction 3-

9. This.guide showed me how to cope
With factord'that'affect the devel-
opient of basiC skills in students::.

Listening
Reading matics Writing & Speaking

sismvI



3

10. This guide gave good advice on .
--selecting.the'basic skills related

to vocational specialities

11.- This guide helped.teachers specify
objectives-for basic skills

lessons

12. .This guide helped teachers select

or develop instructionst strategies,

for teachihg basic skills

13. This guide helped me locate or
create tests, and instructional
smterials in\its particular basic
skill

4 14. The content of this guide was ,

accurate

Mathe- Listening

Reading maticw.Writing & speaking.

. 15. The lontent of this guide was
clear to me

t

16. All necessary content was included

in this guide '

1T. The guide was easy to read

18: The-guide generally gave practical

advice for instructional.planning
for teaching basic skills

19. This guidp meets the objectives
'that it stated

20. This guide's objectives were cleat..

21. The illustrations in this guide

help make thecdhtent clear 1!"

22. This' guide can be used for planning

basic skills instruction

a. in most schools

b. at different grade levels

c. in different vocational areas..

' d. by teachers with different
training and experience

AMA/page T
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--..\ A .

Hathd- ,-,Lisiening

4 ' Reading matics Writing .& ,Speaking

M.

.

M This guide requires in- service ,

training for teachers and adminis-'
tratomto use it succesafully,..N..:

- 24. This guide is directly related to
needs and demands of teachers and
admiliptratots...,.;

25: This guide is very valuable for ."
teachers and administrators

26. Thieguide.shows no -evidence of
bfaa with regard'. -to sex, race, on
socioeconOmic'statas of students

p

27. This guide should be.equally usable
'ohy teachers and administrators of,
Itiftering educition and background

28. This guide gives adequate.guidande

for planning basic skills instruc- *
,tion for

# e

handicapped'students

gifted students

other students .with special needs

29. This guide is'potentially useful for
plannint, basic skills instruction
:fo adult education classes

30.' It was easy to integrate 'the pro-
cedures suggested!in:ithis'guide with-
other school curriculum andtesting
1)rograms, .

About how many_ hours per week did you use each of these in making/

:instrudtionaijians? How.many. hours of classroom instruction did this

eatfect? site in your best.estimate of average hours at the right.

Hours !Ned, Classroom

in planning hours

instruction affected

1/4

t

a. Developing Reeding Skills

b. Developing Mathematics'Skills....

c. Developing Writing Skills
"'

.

Developing` Listening and Speaking :

Skills

r

TDA/page L.
4.
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/...,, A N

. If you hadthe ob of revising these guides so as to. make them more

useful to administrators, what would you do? Make"separate ,.

suggestions for each guide.
,

- -
.

a. Developing, Reading Skills Through Vocational Education.
I

1
..

4
.

b. Developing Mathematics Skills Through Vocational Education.

'9 a

444

.

-
.

c. Developing Writing Skills Through Vocational Education.
4

Of

.,d
,

-40

4...

11

d. Developing Listening and Speak*ng lls Through Vocational' Education.'
.

...



C.

Section C -..Rating the Resource Guides

Listed below are the titles of thehe 12 Resource Guides. Which ones

did you read or use or both? -Circle your answer at the right.

T. .Basic Skill Domains and Voca-
tionaltional Education Areas:
Creating Skill/D.O.T. Job title
Mattikes

'1..--..Instruional Materials for
Teaching Particular

III. Teaching Particular Skills for
Particular Jobs

Redd and Read 'it but

used it's . didn't use it

IV. Testing and Basic Skill Develop-
ment Through, VoC4tional Education:
Reference's

V. Determining the Reading Lgvel
Vocational EducatiOh Texts

VI, Teach-Made Tests-and Other
Informal Diagnostic Procedures
Used in Vocational Education...4o. 3 -.-

3

3

Neither read
nor used it

-2' 1

2 1'

2 1

2 1

.1'

2

:2
.

1

_

2 1

VII. Basid Skill Development Procedures
for,Special Needs Students In
Vocational Education Settings 7

VIII. Technical Vocabularies ti.. 3

IX. Minimum Graduation Requirements:
A Comparative Summary

X. Building Support for Testing and
Teaching Basic Skills within
Vocational Education Contexts

XL. .Resourcesfbr Remediation of Basic
Skills within Vocational .Education .

3Centers f...-

'XII. Reeourdes for the Reinforcement of
Basic Skills and the Accommodation
of'Students with Basic Skill
Deficits in-Vocational Education
Settings 3 2

6

P.



COMPLETE ONE COPY. OF THIS PAGE FOR EACH RESOURCE GUIDE YOU, READ` OR USED.

,

Circle the number of the Resource Guideyou are rating in the questions

below. Refer tor-the list in the beginning of tkis section for the titles
.

chat correspond to. the nuMberals below.

- .

I II ,!III IV V VI
.

V_ II VIII IX X' XI XII .

For the omg.i.guide you have circled above; an swer the following ques-,

tions.by circling your response at the right:
Dis- Don't know

Agree agree No opinion

a. The purpose and objectives of this guide
were clear to the A D ?

t
. . .

b.jorrhe content of the guide was easy to read and

understand A A D ? f

.,,

''' a

c. The content of the guide was easy to read and ,
-

understand . A D ? ..

d. This guide can be, useful in helping teachers

lirt and administrators to plan basig skills instruc-
t tion in vocational programs A D '?

0
e. The content of this guide was accurate and

.

complete -. A D ?

41. .
.

f. I feel Lgained new knowledge from m this guide..- A D ?

d

ge- The information or procedures described in this

guide could be integrated with current school'-

practices in my school or district A D ?

. I feel that I'would need in-service- training

to maki/effective use of this guide A

i. Describe briefly exactly how you used this guide in planning or

conducting basic skills instruction in-ypur classes. If you are an-

administrator, 'apiain how it helped yQu plan and lead such

instruction..

O

I

If you had the job4of revising this guide, so as to make it more useful

to administrators, what would you do? Write youruggestionson the

lines below.

3
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FIELD TEST 4

BASIC SKIL S THROUGH VOCATIONAL EDUCATION

ADMINISTRATOR INTERVIEW.

This interview is tb\be conducted by the Field Test Coordinator at a

tile and place convnient to the person,bei:ng interviewed.
...':

At the top of each page is a major'question. Repeat this ruestion

aloud to the person beihk interviewed. Beneath each question are geveral
probes, intended to show the diçection and content of this line of questioning.
Use Ithese as the basis for furt r questions to get .the interviewee to -

expand on his/her answer and totgive more detail.. In all the quest.ions, .
seek specific details and examples:.

Rbom has been left on each page for you to record the person-Ls/
responses dtringlheAnter-view.- These written notes sho414,be typedafeer
the interview for. future reference.

Person being interviewed

Person conducting 'interview

Site code number Date this form completed

0

1

4

gib



1. Which guides are you Most faMiliar with? Why these?

Probe for:

a.' /Titles of guides actually used in planning and conducting
classroom iiptruction.

- .

b. 'Titles of guides which person,read or is otherwise familiar with.

c. 'Reasons why other. iuides were not used or'read.
J

112



0

C

,

s

?

.

'2. brk the whole, were theeTaterials clear and easy

Probe for:. .

I t'
... 4

A

a. Clarity of objectives.

b. Clarity of content,

to read?

c. How sequence and illustrations affect clarity.
.

d. Differences among guides with respect to, clarity.,
e.' Which portions, were the clearest.

4

.7.

;

dr

115
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3. Was the content adequate and acdUrate? (Note to interviewer: "Content"
Here means the facts, procedures, methods, research, etc.' pre6ented,t'as.
contrasted with the style-and organization dealt with in the'previous
question.)

/"
, Probe for:

a.4 Completeness of content.

b. Relevance of 'content for intended outcomes.

c. Content that is presdnt but not needed.

d. Need.for administrator-oriented content.

40%, '111.

4

,# ;



4. Consider for a moment only those guides you saw teachers use (or try

to use) in planning or conducting instructiva. How did they use them?

Probe for:

a.' Outcomes.being tried for.

b. Actual experiences and examples.

c. Differences-in using guides with varying classes, students, or

courses.

,d. .How instructional or administrative practices changed.

Of

3

0

ir

et

O. .1

117
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What problems did you encounter in using the guides?' What problems
do you think others might encounter?

Isrobe.forl.,

:g. Specific tasks which need cla;ification; adoquacy of administrative
gu.dance throughout guides. P2

b. Difficulties in integrating test and other procedures outlined in

the guides witti Other school cufriculum and.testing programs.

c. Need for experience, education, or in-service training for effective

use of materials:,

d.- Influence of pupil characteristics on effettive use.
.

s,.

`-a

118
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6.. .Did you find these materialato be,practical to use? Do they work?

Do you think others will also find them to be practical?. ,And why ?,

.

Probe for: _ .
: -

. \ 4 , I
$

. '.

a. Time,.noney, and otheetepourcekwhich were needed to use guides.

b. What resources were needed.,but no; available.
,

o ,

V
o

Do.

F.

io

<3

a

ti



a

O

.
.

,.. . . . 4

7. Did you find any examples of bias :i'ainsi teachers or stuifents 'due

sexism',-,racism, or other forms of 1.6 "a,..auf. material?? .', . -

...1
- 0

t''
%

' -a' :'. .4., ,

.
: ° °

02 .

t

a

9

AP

a

,1 "'

4.

*is

o' Pris, '
ire

In:f4 , I

e
6!

4.

9.

0 '

b

to

0
o

a

o

a
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O

8., Do you feel that these materials give teachers,and.administrators'
adequate guidance for planning Land conducting basic skills instruction

. for special neeas students, fof 7/ampre, handicapped, slow learners,
etc: Can these materials Pistent ally be used to incorporate instruction
in aanit education clisses?

.

0-,

1

,Z)

e 1

O

I.

.451,,, IA

e



,

9. What do You think would be agreasonable sales pO.ce for the materials?

Probe for: ;

. .

a. The price if school flkOs were being spent.

b. The price if the interviewee mereispending personal funds.

1 5

`

.4

122

.41

Ns,

2;o



4

10. Overall, in Summary, what impact do you think these guides could him

on vocational education? Do you think they are valuable?.

.Probe for

a. Relation of materLals to significant needs an& demands of
educatiOn personnel-

b. Perceptions of. possible effects On ceaching practice.

co.

A

rt

4440.2?
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.

FIELD TEST

BASIC. SKILLS THROUGH VOCATIONAL EDUCATION

3 GUIDELINES FOR COMMENTS,

ReviEker Version

11,

In this field test of 'the Resource-and eacher Guides, the product
developers are seeking information which wi 'help them revise and
provetile guides. '

. ,

An importmatsource-of such information is your written comments ;f?

. . /-::,
___1-on the pages of the material's. .The reactions of 'reviewers, such as 'your-

. ,.. .. ... .

self, with 'expertise :.in basic skill,-.--vocational educationAor product-. .. .

i, development area essiential. the deielopment process. Consider not on i
your, own views , .however , b o

.

how..you think teachers and
-.

administr
tors would react fo the materials. - .. 17.',1

J ,

. .'. . ,

_a* ,, ,
o

,

''': 17,' ,

i.itien You.cgine to a place in the guides that needs improveme4t,';yi
N,

- r,
1,,,,

pleas,e,,,,circle-or mark it'bolOoly; and.Make.some comme.nt aboutit. Y
'....

can- make, several kind,s of comments. You could'-simply state that 'a ar-
'' ticular4hing is good or bad`.. Or you -could go' further and write

i

43 itort explailatidir about- the -,Cause of a problem .in 'the text: dr y
,- ,-

..go
...further sti14,-and-make suggestions for'impeovement.

-" A.

-To whateVer%extentou can,- please trif-Io include suggeetio for,

improiring thecontent. Remember, hoWner, that all. responses aW appr'e-
./111

I.

,

could.
:

cfated. -I

In addict .on, 'we,ask that you 11,,E BRUTAL. -We believe _that 4Criticism

wild breed, a better product..

t



,

O

When you have fintshed making your written comments, return the

guides according to the instructions you have.beenglven. If you wish,

you may`haVe a clean copy to replace 'it.

. On the next page are some suggestions fOr comments. bOmit feel

limited by. these.- You may write any comments you want.

C

--.-"

p.

O

st

4

It*

ti

,
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.

Suggestions for Comments

CONTENT

Is the content. accurate?

Is the content pp-to-date?

Is the content appropriate for the needs of teachers and administrators?

Does the content include all relevant information and exclude all

irrelevant information?

f's all relevant information adequately covifed?

CLARITY

Are the objectives of the guides clear?

Is the writing clear and undestandable,to you?
s.

Does the gequence oftopicsAelp. make things clear?

Do the examples and illustilitione contribute' to the clarity of the

guides?

ORGANIZATION

Does the orgaRliation of the guides help you to understand them?

WOZarihe organization be helpful to teachers and administrators?
.

soi0'
,

1 i" Is' there another way of organizing the booklets or topics that
, . .

\

make them-easier to understand or to use?
-4,t: .e.- .k4fry.. -ts ;--

.
0 _

APPEARANCt

Are the guides attractive to read and tO.use?

Are there any typing or grammatical errors?

'Dottie type style and page layout make .the guides easy .to read?

.6 ,,, . .

. .

What tasks suggested in the guides are not practical for teaching

, .6
,and-adminiserationin most schools? In mostjdistricts? Ijrc

,_ r Oitit'most states? 1

.

1 '.

PRACTICALITY

,

,sf
I COMM-R/Page
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11.

VALUE'

What parts woad be most valuable to teachers or administrators in

planning or administering instruction?

Which parts are not valuable or useful?

FAIRNESS ik

Is there any 'bias or discrimination in the guides.with respect to

sex,- race, socio-economic status, handicap, or other character-

istics ?.

SPECIAL NEEDS.

Do the guides give adequate, guidance on planning or administering

basic skills instruction for groups with special needs such as

4 the handicapped or' slow learners?

3

ft

s,

ti

4.
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FIELD. TEST

. .

BASIC'SKILLS THROUGH VOCATIONAL EDUCATION-

7-

PRODUCT EVALUATION SCALE

Reviewer" Version-.

O

The Product Evaluation Scale asks for yoUr ratings of the Intrckcidry.
.0

, .

Guide, theeTeacher_Guides, and the Resource Guides. .,'

There is one section

t
Or'each type of guide. Make your responses

according to the instruct ons given for each sectioi.

Your name

Date this'document completed

e

o

OCI440



-15ection'-A - Ratin$, the Introductory Guide"

4
Below are a numttpr of statements about the Introductory Guide.

Indicate whether you'.agree or disagree with each statement, or if you

have no inioA. ',Circle one response for each statement at the right.

(Corsi r only the Introductory Guide., You will ratelge Teacher Guides
and t Resource Guides in the next two sections.)

Agree Disagree' No opinion

a.

1. The Introductory Guide. is essential for
understanding and using the other guides.... A

2. All the information inthe guide was
correct A

3. The guide-included all relevant information
that it should have A D .

4. The guide was direct and to-the-point 'A

5. The guide was easy to read A D

6. The guide had no hard-to-understand jargon.. A

4
A

7. The guide gave practical advice -D

8. The guide addressed current issues in
helping andents with basic skills' ,A 4 D ?,

ts,

9. The guide will help teachers and administra7
,tors to builda team to plan instructional
activities A

.

10. The graphic's and diagrams in the guide
helped me to understand the guide D-

. The examples ,given-in the uide were
realistic and helped me to understand the
content A

12. The guide gives adequate guidance to
,administrators in managing the people,, time,

and resources for basic skills instruction.. A IS ?

13. The guide should help to motivate teachers
and administrators to teach basic skills
in v8tational education ciasses-

1/4,

14. The guide, has an attractive format A D ?

,1B,/ The 'guide was,clearly.written% A

PER /page 1 .
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Bow much will the IntroductoryGdide help teachers and administrators do
each of the 'following? Circle your response at the Tight.

How much will Introductory Guide helli

A lot
Some-
what

Not
MUch

'16. Recognize the impoitance of teaching'basic skills
through vocational' education courses? 3 2

17.° Understand wh4t,vocational teachers can do to'
teach basic skills in their courses? . 2

18. Understand how to use the Teacher Guides? 3 2 1

19. 'Understand hot to use the Resource Guides? 3 1

a
20. Realize the advantages and limitations of the

Tdacher and Resource Guides? 3' ',N.

'21. Understand how the other guides are organized? 3 2 1
-

22. Have confidence that they can teachi.basic skills
in vocational courses? 3

23. Plan basic skills instruction for their particular
vP'dational speciality? 3 2 1

24. Understand the content of the Resource and Teacher
Guides? 3 2 1

,
g . .

How useful will each of the following chaptets in the Introductory Guide
be to-teachers and administrators? Circle your response at the right.

, . Ve'y Somewhat Not
useful useful 'useful

25. 'Section I.

26.

27,

28.

Vocational

Section II.

Section III

Why Basic Skill Development Through
Education? 8

Giving Teachers and Students Power.. 3

Using the Guides

If,you had the job.of revising the Introductory Guide so
more useful, attractive; or easy to read, what would you

, .

2

2

as to take it
do?

1

1

1

. Y -

PER/page 2
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Section B Rating the Teacher Guides

Listed below are the titles o f four Teacher,Guides. Which ones did

yoti'review? Circle your answer at the right. .

1.

* .*
r

Developing Reading Skills Through'

Reviewed
it

Did' not

Review it

Vocational Education. 2 1

2: Developing Mathematics Skills Through

Vocational Education -2

-

3. ,Developing Writing Skins Through \

Vocational Education
4

.
2 .1

4. Developipg Listening and Speaking Through, *t

yocational Education 2 1

.

Listed below are a number of statements about the Teacher Guides. An

abbreviated title for each guide is at the right. Under the title'of each

guide which you reviewed, write in whether you agree or disagree with that

statement for that particular guide. Use these symbols;

A = I agree with this-statement

ti D = I disagree with this statement
. ? = Don't know or no opinion

Remember,-write in one of the three symbols for each statement but A

only the guides you actually reviewed.
Maths= Listening.

Reading maticg Writing '& Speaking,
O

5. this guide will help teachers under
stand the content of this basic

skill

6. This guide will.help teachers to
understand how this'basic skill.is
related to their vocational

7. This guide gives good advice_on
lesson planning for teaching basic

. skills in vocational classes

8, This guide gives good adviCe.on
adapting iesgon,plansto include.
basic skills instruction.:,

o ITR/page .3 129
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9. This guide shows how to cope with
factors that affect the develapient
of bbasic skills in students

4

This guide gives good advice on
selecting the basic kills related to
vocational 'specialty.

11. This 'guide will 'help teachers .

specify objectives for basfc skills

le'ssons

it
- r

.14,athe7f Listening
Reading matiCs Writing' & Speaking

O .

12. This guide will, help teachers select
or develop instructional strategies
for teaching basic skilli

13. Thisguide will help users locate or
create tests and instructional
materials in its particular basic
skill

14. The content of this guide was
accurate...,

15. The content of this guide was clear
to me

16..1All necessary content was included
in this guide

17. The guide was easy to read

guide.18. The u generally gate practical,

advice for instructional, planning
for teaching basieskills

.

19. This-guide:meets the objectivei that

it stated - 1 , .
.

20. This vide''S,objectives were clear.--

:-21.

-,:.

TheAllubtrations in this guide help
make the content clear':.....,

1 :

22. This .guide can be used or planning

basic skillS instruction

a. in most schopls '
.

b. at different .gra4e,levelsa
c. in different vocational afeasi -

by teachers :with different train.

,ig and experience,

4

SP

44.4.44
: 4.,

e'



23. ..Thigiuide:.."tea7.
training = for_,re

le!

_- -- ,:f..--,,"--.N.,-,- ---..,"2--z.,-.:,--,.-'--i-2.."-..

24: This guide-4:sdirectly-T:ilited---.-toi:--._ _. - - --_,-_

-__ _---

. needs and demands
.

S of---tedEters:rand 2" , -..-,-;,-_:._:_:,,-..
- -__

4 administratoid-,-..- -_.: I- ::-..._... _-_;.----:..__-.i.:;.z..71- -'

25: is-guide ii-ve----:178.1.uabl.Cfor
teachers arid',adminieirAors.:.:-..

' --

26. This guide showd-'40-eVid610::ofjli'as -
'with re6rd ta-aex, race off- socio-
"'economic status of Stu4entse--

27. This glide should be equally Usable
by teachers of differing education
and background'

'28. This guide gives adequate guidance fOr

planning basic skills instructIon.:for
a

handicapped students

- gifted students
r x.

other students with special needs '.

1/4. . ....,,

.29.' This guide is potentially useful for .

. plaphing basic skills instruction
.

:.

,..

.

for adult education classes

* \ will.30. Iewil be easy ,to integrate the Th fi
procedures suggested in this guide

with other school curriculum and .

testilig_program,,iAn most, schools
.

z
,.-.;

;-,,,,,,,

I

1,131t/kie-5 .

"134

0
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31. If yOu:- had the job of reVising _these guides so as to make them more
useful, attractive, or easy to read,, what would you do? Make separate

_
.

-stiggestions for each -guide._
---- .:. . 'k .. ::';`$-

-1*--"-'4-4:: . beciiioplxig Reading' SkVls Through Vocational Education.

t
V

b. Developing Mathematics Skills Through Vocational Sducation.

A

c. Developing Writing Skills Through Vocational. Education.
41'

Developing Listening and Speaking Skills ilirough Vocational Education.

,4f

I .4;

et V:

PER/page 6
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Section1C - Rating the Resource Guides
....

)k.

,,
.

Listed below are the titles'of the 12 Resource Guid Which
,

.

not
it

did you review? Circle your-answer at the right: ..
.

Reviewed

.
it

A

lc Did
,

review

,

I. Basic Skill Dompne and Vocational
Education Areas:16eating skill/.
D.O.T. Job Title Matrixes 2 1

- .

Instructional Materials for Teaching
Particular Skills t 1

Teaching Particular Skills for Particu-
-

lar Jobs 2 1

IV. Testing and Basic Skill Development
Through Vocational Education:
References 2

V. Determining the Readinglevel of
Vocational Education-Texts 2 1

VI. TeaCher-Made Testlaftd Other Informer
Diagnostic ProceduresUsed in Vocational

Education 2 1

VII. Basic Skill Development Procedures for
Special Needs Students in Vocational
Education Settings 2 1

VIII. Technical Vooabulariet 2 1

IX., Minimum. Graduation Requireinents: A

.Comparative Summary 2, 1

1. Building Support for Testing and Teaching
Basic Skills within Vocational Education
Contexts t`' 2

XI.- Resources for ReMediatiOn of Basic Skills

,within Vocational Education Center's 2 1

Resources for the Reihfbrcement-of Basic
Skills and;the AccoMmoaation of Students
_with ,Basicaill DeficitS-in Vocational,
Education' pettingq.t 2 1



COMPLETE ONE COPY OF THIS PAGE FOR EACH RESOURCE GUIDE YOU REVIEWED.

Circle the number of the Resource Guide you are rating in the questions

below. Refer to the list in the beginning of this section for -.the titles

that correspond to_the.numerals below.

I II III IV V VI VII VIII 'IX X XI XII

. For.,the one guide you have circled ,above, answer the following ques-

tions by circling your response at the right. Dis- , No
Agtee agree opinion

a. The purposes and objectivesof this guide
were clear to me . D ?

.

. The content of this guide was clear to me .".... A MO ?

c.' The content of the guide was easy to read and

understand A.r'' A D ?

''''

,

d. This guide can be useful in helping teachers to
plan basic skills instruction in vocational
programs . . 8 A ° D ?

.

,e. The content of this gn,idewas accurate and
' complete A D ?

f. Most dsens will gain new knowledge from this

guide A D

g:
The ilroimation br.procedures described in
this guide could be integrated with current
school. practices in most schools or districts A D ?

. i.

h.' Teachers would need in-service training to
make effective use of this-guide A D ?

,.,

i. If you had the job of revising this guide, so as to make it more useful,

-attractive, or easy to read,"what would you do? Write your suggestions, ,#

on'the lines below.

%Iv
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FIELD TEST ,
BASIC SKILLS THROUGH VOCATIONAL EDUCATI)N

. REVIEWER INTERVIEW
0

.19

This interview is to be conducted by the Field (Test Coordinatort a time

and place convenient to the persori being'interviewed.

Atthe top of each page.is a major question:, Repeat this question
aloud to the person being interviewed. Beneath eaciilVestion.are several ,

probes, intended to show the direction and content of this line of questioning.
Use these as the basis for further questions to get the interviewee to
expand on his/her answer and to give more: detail. Ix all the quOtioti,
seek specific details and examples.

Room has .been left on each page for 'you to record thepersoes
responses during the interview. These written notes stlould be typed after
the interview for future reference.

4

Pirsonoping interviewed

Person conduEting interview
.vFP1r

O,

:

I.

Site cide number Date this form completed
,

4 .

t

0





p

t

leo

1 ;,

2. On.thewhole, were the materials clear and easy to read.for you? Do

you.tbink they would be ,equally.clear for most vocational education
teachers?

Probe'foit. - . -

a. ..Clarity-of objectives
6

-b. c:Plaritx.of,Ontent

c. How sequence and.illustrations affect clarity

d." Differences among gUides with respect to clarity

4

b

he.. Which portions were the clearest.

4

wl

Y.

141

i"

D.

ti



3. Was'the content adequate and accurate?, .(Note to interviewer: "Content"
here means the facts, prodedures, methods, research, etc. 'presented, as
contrasted with the style and organization dealt with in the previous

_ -
question.),

Probe for:.

a. Completeness of content

b. Relevance of content for intended outcomes

cv, Content that is present but not needed.
r-

.4

J.

V

-$



ti

I

f

What difficulties do' you think feachets might encounter inusing,these°:
rateriald?

.....

'Probe : ,(for (

... I'

I

.... .
.

.

a. SP4cifiC, itasks.which need cklz...fi'gtion; adequacy of guidance

/ttouglioUt guide!s*
!

b.' Difficulites in integrating
/
test and other procedures, outlined in

tile guides with other school Curriculum and testing programs?

c- Ned fOr experience, education, or 'in- service training for effective
use ofipaterials.

d. Influence of pupil, characteristics on effective use.
0

a

144'.

139

4



C

0

,'"'"941,"

5. Do you think teachers and administrators will find these materials
to be practical to use?

'robe for:

a. 491*, Money, and other resources which may be needed to use guides.

b. What resources may be needed but not available.

a

$

O

° rC

,



, .

6. Did you find any examples of bias against teachersor students due to

j/
sexism, racism, or othertforis o bias in the materials?

.

ism

4

tr

A

tP



7. What differences might there by In using the materials among sites,
districts, an4 States?

Probe for:

a. Possible effects of building, district, and state policies of
laws on materials use.

s b. Possible:ONher effects of conditions on materials use and effects..

a

se

s

N.

O

A.

J

0



8. Do you feel that these materials give teachers and administrators -

adequate guidance for planning and conducting basic skills instruction
for special needs students, for example, handicapped,` slow learners,

etc. Can these.materials potentially, be used.to.incorporate instruction

in adult education classes? .

1

ST

O

Qo

- oit

,at

O



a

la.

4.

4

9. What do you think would-be a reasonable dales price for the materials?

Probe for:

'a. The pride if school funds were being spent.

b. The price if the interviewee were spending personal funds.

a

I

%

.4

'

-4%

a
4

O

t

0



a

.

10. 'Overall, in summary,,what impact do you think thee guides could have

. on vocational education? Do you think teachers will find them to

be valuable?

41.

Probe for:

a.,- Relation of materials t":stigplficant needs and demands of

education personnel.

b. Perceptions of possible effects on teaching practice.

4

A

F.

o



FIELD TEST

BASIC SKILLS THROUGH VOCATIONAL EDUCATION

SITE SELECTION LOG

%.

.

Thisform'is to be completcd.by Field Coordinators or other project
staff. .It is ,not to' be shown to personnel at the.Leld-test site. t

Site name and location

k

to

Site code, Date this form completed'

Person completing this form

Is this a participating_site? Circle one. YES Nb

* * *
O

Part 1 - Site selection dOptacts
a,

This ford is des gaed to report threeltinds Ofrinformationi (1) what the
school district does, anct is,tas acteeoutby, and reported by, school district
persOnnel, (2) what, Coordinator_ Staff do and perceiVe,,aPd
(3) the interaction that i?Cifrq.:1*Ween theoschooOdStitict *staff and the,
projectStaff.

f-,. .,.
...i

1Te.primary focus of all idfOrmation:recoritea 'lathe school, district,
as represented by the different staff members-ofthd4istrict:School
district" here can mean a egional vocationaLorooccupatianar-education4w
center, as well: -..

, . -,-:---- .

-0
. ..

/ Part 1 records the succession of ccintacta-thit'the ield. Coordinator
i ,

'or other project ataff,have with school district staff in4he course of
negotiating the_districtia participation in the fieleteat. ..

.... ,

4

1
11/0k. ,,..z

A ycentactu".is cons idered to be any, interaction, by phone or face-to-face,
/

between a project staff member and.scho4 district personnel during which some
, . . ,A--

prOblem or aspect,of_the initial commitment tO participate in. the project. is ,r1
,

.... .

'worked on by' -both parties.
i

Phone calls in which information is'siiaplZsuppIied, transmitted, or sought
will` 65t:COnarituteJaiCOntact___althoug some record of it dight,b&made and

_ ,,,,1-..- ,5....,. -,,,,. - _ ,

perhapa repottedat-the-eild7W-Part 1. .---- ___.

-
..'. The meetings shOpldibe reported 44brdertby the date of.the peeting, the

fist meeting the last, meeting,: Write Ortype,in a brief one or two
- ,

sentence account of the meeting,--including,who was there and ,the purpose or
adtiVitieank.the meeting, Thep :list the outcome Of the meeting.

.



Part 1 - SiedSelection contacts (Continued).

Contact # 1 Date

Activities:

Outcomes:

'Contact # 2 Date

Activities:

s

Outcomes

Contact # 3, Date

Activities:

Outcomes:

ti

Contact # 4' Late'

Activities:.'

Outcomes:

_ Contact-.# 5 Date

Activities!

Outcomes:

1
,

sr 4

If there were additibnalooptacts,, report ,them on anothe sheet.

?',Of paper, .,following theeame format, as above. '

. , i--, ;,,,- , ., . ,

;.7.Alsplon,epother page,", describe any other commUnicationsigith district

personnel or, ther eventk.which may'have infinended-theselection 'process" at

thissite, and which are not reported above.''EspecialIy-report events that ;).

occurred betweenthe. contacts listed-above,such as a meeting betweet'adMini

strators,TersOnnel.changeandsoon.
,,,

r. %

41"

rt

,SSI..),page I,
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Part 2 Staff participation

Part 2 describes the persons participating in the
process and'theudegree of their involvement.

by
At

O

First, list each person who participated in any si
name, position or title, and tHat person's scope. of
the ;ight, rate eachperson with-respect to:

.1, -Ths-dommt-ot-influenc= jOich thpt pprson had
decision to participate ,(INF)

2. The person's level of verbal participation in
and meetings (VP)

3. The person's level of knowledge and expertise
education or basic-skills instruction (KE)

1. r.

site selection

to seiectionmeeting
responsibilities

on the district's.

the contacts.,

in vocational

For each of these three dimensions, use.the following rating

1
'

Name

5 = Very high 2 = Low
4 = High 1 = None
3 = Moderate

scale:

Title or position

Scope ok-responsibilitleil

2. Name

Title or position

Scope of responsibilities

3. Name

Title or positio7

Scope oirespoasibilities.

4. Name

Title or position

Scope a responsibilities

5. Name

Titld'or position

Scope prispbniibilities

(If more names are to'be.inCludd, continue
-

a

.

on the back ol this,page, using the

a

1 18

same format.)

0

INF

VP

KE

INF

'VP

KE

INF

VP

KE

INF

'VP

KE

1



S

9.

I
Part 3 - Materials.characteristics

- Listed below are some characteristics of the materials which may have
influenced the site's decision to participate or dot participate in thefield
test. Rate the,degree of influence ofeach using the following Scale:

4

.t.

'4 = Decisive

3 = Very influential
-211 Moderately, influential

1 = Minlmlly influential
0 = None or not relevant to this site

.'

Then, indicate whether the characteristic had positive
influence on the site's decision,to use the'materials,in

St,

Ir

Materials characteristics

1. Purpose of the materials

2. Scope of the materials or their applicability

3. Complexity of the tasks to be performed

4. Skill's required to use the materials

5. Financial cost to site'of using the materials..

6. Staff cost (time) needed to use the materials..

7. Time'span of materials" use

Organizing staff for using the materials.

d

9. Sequencing or relation of these materials to
other materials being used

10. Administrative and clerical costs of use...;

11Y- Provision of technical assistancelrom CIOE
0 and from Field Coordinatois

Mky

12. Association with'CIOE or Cornell university....

13..:The materials as an innovation

14.. The materials ms adevice for extending role
responsibiiirs teacherg

14"440its

15. The materials as a method for teacher
participation in curriculum decision-making. .

16. The materials as a staff training device

(+)

thd
or negative (-)
field test.

Degree of Direction
influence -

Jr'



k r'

Part 1- Materials charaqteristics (Continued)

Materials characterittics

17. The materials as a method for raising
student performance in basic skills.

18. Packaging,attractiverits's of materials

19. Other characteristics. Describt'and rate each.

a%

b.

c."

Degree of Direction
influence + Or

Use the space below to expand or clarify any ratings you have made.

W. 6

\
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'Part4".-.School district. characteristics
e

Listed' below are some school.diStrict characteristics 'which may have
influenced both the site's decision'to participate, and the project staff's
decision to include the 'site, in the.field test. Rate the degree of influence
of each-characteristic using the'following scale:

4 Decisive- ,
3 = Veryrgluentia

.2 # Moderately influential
Minimally influential

. a = None or not,relevant to this site '_

i. . . .

Also indicate if the characteristic had a pabitive(4) or a negative (-+
influence on t14 decision of the site personnel. or the project staff .to use

'the materials at this site, Put the + or - in front of the number._

,

District characteristics

Degree and direction
of influence on

Site - Project
decision ., decision l,

1.

2..:SchoO1

3.

4.

5.

School district ofkiciil educational goals
and objectives

distritt priorities 4..

District's financial resources

NuMber of teachers who toad participate

Staff expertise in basic skills.

6. Staff expertise in vocational education
L -,

V

7. Staff work load

8. District's interest-in innovative programs,

9. Size of dchool district .(nUmber of students)

10. Size of vocational education. program

11. Areas covered- i vocatianal education program....

12. School Aistrict''' eaderShip superintenden
?

Site leadership- , principal:

.--

14. District administration's relations with,

4istrict staff -'

SSL /page 5.
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Part 4 - School district characteristics (Continued )
.).f=

*
Degree and direction

. of influence on
Site Project

District characteristics decision decision

15. School district relations with community
.

'
,

.

1. Vecationk education teachers' relation with It

other teach4*-1.n same blinding or at home school...

.

17. Amount of consensus among district staff about -
. r

use of materials ,#k

18. School district staff's understanding of materials
and how to use them

19. School distribt staff's cfarity with respect
to their objectives for usingthe materials

4

20. Priorities of state level administrators....

district's_ ability to provide rbources for

using materials

22. Hidden objectives (specify)

23. Personal factors ,('specify.)

24 , Political factors (specify)

Other faeiors (specify

7

)

JP,
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Site name

r

FIELD TEST

,-' BASIC SKILLS THROUGH VOCATIONAL EDUCATION

SITE AND CLASSROOM DESCRIPTION PACKAGEt

Site loation

Cdunty in which site i ated

Site code , State

'Person complet'ng this form

Date this form completed

This form is to be c

;0-

ted by the Field, Test Coordinator or other

.

project staff during' the materials usage stage of the field teat.

Some of the information maybe gathered from administrators and teachers
fl

at t'he orientatiorWsession, ,however.

'Complete*e copy of Part I - Site bescription_Sale for.the site.
k.../ , ,--,

IComplete one'copy of Part(2 - Classroom Description Scale for each class

4 r

which
t

haa ateacher.participating.in the field test. If one:teacher-has
_...,

--,-,
three classes during the day, then there will be three Classrdom-Descrip-

tion Scales to deseribe that, eaCher's classes.

,-

,-

.Vr,

Possible. bhmea of data include local teaphers and administrators,
. . '' :. ,

.
. .

distric, t research staff, census data, and, the City and County Data ,Book.
1,-, 0,-(T l

*)-

159

'
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° Part 1 - Site Degcription Scale
. t . .

Thi part of the package is intended to describe'the area whicht.

"surrounds"the'site, the context in which the site. exists. Although the

items on, this scale are written with the assumption'that this area is

the county in which the site is` ocated, it may be'more appropriates to use
. _

2

the "city" as'the context for-those iites_which are located in cities

large enough to have separate figuses readily available (e.g , in the '

- 0

City and County Data Book). Some itemsask for separate information for

the distripand the site within which.that district is located. For those

items, the district figures should include the site tignieS'w1thinthem.

If a site draws students from more than one district, combine the figures

for the sending districts.

1. Sizes

a. Average daily attendance, 19

b. Average daily 'attendance, 19

74-75.-sdhook year
- Ita.

79-80 school year

-
c. Percent change in attendance, 1975-80

2. Sending schools',

listAct Site

Does this site have students who also attend several other schools (some-
,

.

times called "home-schobls")? Check one. . YES NO

If yes, then show on a.separate sheet of paper the xamee of all the sending

'ksdhools., For each school, list the number of students at:that school, and

the number of studentswhich the school sends to the vocational education

site.
4 . !

. .
.!.=6.- ,

SDS /page 1
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to

Persistence'

a. Percent

. ,Student!

.

District 'Siii

) .

of st6dents Who drop-out Vefore:graduatipt . ''Z
,..

. .,
...

,

turnoyer,raie in the 1979-80 school year .. %

o

.

i
.

Write in 'the number of students; not the percent, in-each 'category.,

Sex

Males
roP

Females

Rate

White.,
.

Black

Other (specify)

Raceoand Sex

White males

White females
.

Black tales

. Black females-

Other males ...°

'Other females
wItt

Primary language -

English

Other than English

District Site

5. . Petcent.,non-white porialatiqn District

a. Percent non-white,-student4nrollment, 1974-75.

b. Percent non-"ite student-enrollment, 1979-80..

.c. Percent change; 1975-80,

r
"f'

SDSipage- 2

5.5

. -Site

-%

-.;

4.9



6. Student achievement District Site

a. Percent students below average in reading.,

-b. Percent students beloW average'in math
-

c. Percent students classes as "gifted"

.Specify below the sources of the data used in answering these questions.

. . /

Specify the kind of test 1(e.g., national standardized achievement test,

statewide assessment test, local testing program), the name of the test,

the source of the data (e.g., central office, principal, etc.) and what

the "average" is.(i.e. national, state, or local. average).

Sources, etc.

. Busing

a. Percent of student bused into this site

b. Median distance in.miles that students are bused ....

NOTE: 'Items 8 - 12 concern school programs, organization4 and'staffing.

8. Time

a. Time school day begins'at this site

b. Time school day ends at this site...
0

c. Total possible hours in school day

d. Number of periods per day
$

e. NuMber of.pgrio4 attended by typical student "

f. Length of each period, inminutes

. c

SDS/page 3
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0

a

9. Staffing

Write in the number of teachers, not the percent, in each category.

Give separate numbers for those participating and not participating

in the field-test.

Sex

Males

Females

Race

.White

Black

Other (specify).:

Race and :Sex
.s k'

White males

White females....

Black males

Black fetal-dr

Other males '

Other females....
S.

District

I'

Site
Part. Not part.

"10. Programs of study .

List below the areas or programs of study that students can specialize'

irk. at ...the- s-i-te . -AftereaehlAne ; ,indicate -the enrollment in that prograM.
.:>

' )
.

Use another il'age if needed.

Programs, ,..Enrollment

,



O

11. Staff development

About how many hours of in-service or'other staff development do,
, .

teachers at this site get each yearl hours per teacher.

12. fferentiation
0

II'
.

7
..,

Which of the following does this, district have? Circle YES or NO. .

a. Aiwritten policy.defining the jurisdiction and
. .

°-

responsibilitied for each
-4.0.

majOr department YES 110

b. Rules governing initerdepattmental arrangements YES NO

1c.
Job descriptions for,administrative positions ., YES NO

d. An organizational chart .(attach co#Yif available). YES NO /
., .

13. District plan

What 1s-the 'school disttict.grade'plan (e.g., K-4-8;1(-4-41-4, etc.)1

14. Number of programs

What is the number of programs and.positions formally,organized in the

district, i.e., all the programs and departments in the district's

organization chart?

15. FTE administrators

Whiat is the number of full-time equivalent administrators assigned
If

tothe programs reported in Item'14?'

16. Revenue sources,

List below the. revenue sources of :the' district, in pertent.

a.

:

4

0Federal .

State aid %
. -"F-----

Lodal sources
.

SDStpage 5.
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1,

NOTE: The remainder of the items concern information abbut the county

.

in which the site is located. If you are reportinvdata for a

city, rather than a county, check"this box

17. Population

a. Total popplation, 1975

b. ,Total population, 1980

c. Percent change, 1975-80...e

18. Population density

Population density, expressed as number of persons per square mile.

persons per square mile.

19. Urban percentage 11

Percentage of pcpulation.classified as urban by census. bureau:

20. Racial composition

List the population, in numbercif people, as indicated.

a. White .

Black .160
rt -....../

c. Other (specify)

1975 1980 % change.

21. *Competing agencies
.

What is the number of public taxing agencies within:the county in

a .

competition with the school district for tax dollars?
7

22.. Wealth

For this item, wealth is defined as the total assessed valuation
J.

divided by the average daily attendance.

Wealth of county, 1975 $'

b. Wealth of county, 1989 . :..$

Percent chanires 1975-80
-

SDP/page 6
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23. Tax rate
IV°

What is the.cgeneral tax rate per $100 valuation? /$106

24. Non-education expenditures

a. Total educational expenditures.

b. Total direct expenditures for local government, 1980.$

c. Itatio of a to b (i.e., a divided by b)

25. Transiency

What is the percent of non-owner occupied housing in the

county?

'26. Municipal expenditures

a.- Per capita municipal expenditures, 1975

b. _Pet' capita municipal expenditures, 1980

P. Percent change, 1975-80

27. Unemployment

What is the county unemployment in Septembei, 1980?

$

7,

Public assistance

What'percent of the county population is receiving public

assistance iftSeptember, 1980?.

29. Working families

What petcent of the houdeholds in the county have 2 working

parents?:

4
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Part 2 - Classroom Description Scale

Complete this scale*for each classroom participating in the field test.

You may need'to consult the teacher or Site:administrators for some of

this data.

1. BasiCclass information

Program title 0

A00. Program goals or content

c: Total number of students enrolled in this clans

d. Length of class,., in minutes

e. Number of times per week class meets

2. Number of students

Male

Female

Total

0

White. Black Other* Total . *gf)ecify 5roupsbelo7,7:

3. Home school

tfu

Do any students, in this class go to a "home school" for instruction'

) .

in the following subjects? Circle one answer to the right for each.

a: Reading 2 . O YES NO
. ,0.-

.
b. Mathematics .. YES NO

Writing el. YES
.. ,

C NO

-d. Listening and speaking.*..YES NO



4.(Student test achievement

a.' Class mean

b.- National, state,
or local mean -

c.: Number of students
below this mean

J
Mathe- Listening

Reading matics Writing & speaking

d. Source of data. Describe the sources of°data for the information above.

This might include a nationally administered commercial test, a state-_

wide assessment piograft, locally developed tests, or other sources.

Specify the test name and other information abdut it where possible.

Reading

: .

Mathematics

Writing

Listening and speaking

5.. Special needs students

a. Gifted

b. Learning p4:ohleps

-C.. Slow learners

d.' Visually haridicapped°

e. ileariqg impaired

f. PhysiCal handicap..:

Other needs - specift
below,

g

Number of
students

'CDS/page 2
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FIELD TEST ACTIVITIES REPORT FORMAT

Instructions for Field Test Coordinators
.7r

and-Other Project Staff

The Field Test Activities Repoit Format is an otitlilie to be used in

writing memos which report activities conducted by sites in association

with the Basic Skills project. Such -memos docUmentwork activities con-
.

ducted by site personnel in using:the Teacher's Guide and the Resource

Guide,Report memorandums should be based on the direct observation of,

or participation in,.such.activities',by project staff.

Field Test Activities Reports are intended to report meetings char-
..

acterized by (1) involving several plinning and implementation tasks, (2)

g one or more project staff members and all, or most, of,,the.site

.
personnel, and (3) being fairly lengtbyw(1 -2 hours). This contrasts with

the Technical Assistance Contact Report which generally reports contacts'

that can be characterized as (1) involving strictly technical assistance

on specific problems, (2) involving, a piojtct staff member interacting
ow,

with only one. or a few site persons; and-(3> being fairly brief.

The format is outlined starting on the next page. Notice.thatothe
c*kr 4

report is written id the farm of a memo and requires a headingas shown.

The TO: line is to be written exactly as shown. The appropriate information

is to he insertedin the other headings as indicated in brackets.

In the, body of the memo, the paragraphs shouldbi numbered and headed

exactly gs shown. Accompanying eadhheading in this illustration is a

description of the intende :content of that paragraph or sub -paiagraph. If

n heading, put the. headingthere-is'no information to be given under a c

in anywayand sometexplanatiOh such as "No formation available". or "Not

applicable:" Never omit.aheadidg. Of course,' the amount of information is

not fixed. Some reports Will very brief; others mai.be8-10 pages long,\

depending on,the.nature of the activity and.the information available

0
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:As

MEMORANDUM4,

TO K .Field Test,Director, Basic Skills Project,, Cornell Distitute for
occdpational Education, ,Cori*-11 University

FROM: [Name and title of person writing report]

RE: Field Test Activity Report, [Site Name, Location, and Code Number]

MATE: [`Date report was writ,-.7-not date of activity]

z.

1.. Context -information

_ a.' Date of observation. Date on which the activity being observed

actually took place.

, Location. Specific address where activity tookplace, including
0

district, building, and room.

c. Previous observation. Date and a

outcomes of, the previous activity

vious report for this information,

2)
very brief summary o the Major

which. was observed. Check.pre-
. . .

if necessary.
.

....
..-

activitiesd.- Major decisions, work. efforts, or activities since last report.

.)
,

Note any decisions made by materials users, or other persona which
..%

,-, e
...s.-

way;will affect the use of the materials in ank way, who (position)

made-them, and the input'and reaction to such decisions by materials

uses. Note also any activities whiCh the materials users undertook,

or meetings. which they had, at whicha project staff Member was not

present.

e. fAttendafice. List below the names and titles of the personspiesent:

at this work. effort. elistalso the names and titles of persons.who---tif--7

wet scheduled' to be present But who we absent. If it rele-

vant to the report; note the reasons ox their absence. .

f. Specialcdfiditiois. Include here any reMarks'aaut theoonditiona

physicol.br otherwise, of the activity whichmight:have an influ-

ence. on the gents. Conditions daii include physical faciliiiei,:
. .

'.interrUptional.'distractiona, etc.

2. Purpose. ,Listithe purpoees, goals, or agenda of.the'aCtivity'Which,waa..

-observ&t,' Attach a printed Agendditone-was_

A

84
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3: Activities. Tais paragraph presents a factual description of the

activities, including incidents, events, and remarks of the partici-
pants. This, should be a complete,- though. not overly detailed, de-,
scription. It is the heart of the activities report. USe as many pages

as necessary to describe the activities.
4. Outcomes . Briefly summarize the results, outcomes, or products which

the work effort produced. Copies of the products might Tie attached to
° the. activities 'report, if feasible.

5. Teanical -assistance. Not any- technical assistance or interventions
tsuch. as specialized personnel, facilities,-information sources, etc.)

1zhicli_ the InaterialS users turned to, or wanted to turn to, to carry out
the. use of the materials. This ;ncludei assistance given by Field Test
,Coordinators or other,project staff. Note also if they asked you for
assistance or if you intervened on your own t6 "keep them on the track."

6. Problem summary. Summarize any problems wifich. thenberS. encountered in
trying, to use the material . If_yau feel that these have implications
for revising the guides, note what these. are.

7. 'Morale. Describe your impression of the morale of\ the participants.
Do_ they seem to have a positive- attitude? Are they confident or do they
seem depressedior bored with their work, or with this project?

---:. 8. Materials revision. Was there anything to suggest .that the users could

..e

10. Future events-::. Indicate the date, 'locatton,'a.nd tentative.-goals'of the
-:next activity Or- work effort. DescritDescribes anintended events, outcomes, or
-

activities Tail Carte strlace aeforez-the 'next activity.,

not-understand or use the materiels- and instructions? Arethere any
change's, in addition to thoSe_ suggested; in Paragraph 6,, which youwould
suggest' mak ing to the content of -the 'product baSed on your observations?

9. 'Other comments..- Indicate any, other .Obseivations or comments you have,
-0. . . .

which_ were not- .co-Vered above, and- wh_ich-may-be- related- direCtly to. the ,. ... . .

evaluation questions./

... .

,-..,..- ,.....
', -V ; 'c

'.--- 17":: , .
... , ' -,' -, :: - 4,
1,. :. I. - 73
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.1. ' FIELD TEST

]'BASIC SKILLS THROUGH VOCATIONAL EDUCATION'

TECHNICAL ASSISTANCE CONTACT FORM

.10

, . .

. .
i l',,

I- .
,

This form documents contacts betlieen Basic Skills Project staff and
site personnel at which technial. assistance is given. It should be com-

pleted anytime'a project staff member is in contact with a user site per-
son ddring_the Tield test. . -.

. 1

Contacts to be documented oh this form are generally characterized
as (1) invoIvingoistrictly technical assistance on specific problems, °

(2) involving a project staffmeMber interacting with only one or a few '

4 -r
site persona, and (3) being fairly brief. It contrasts with the Field
Test Mttivitiesmemo which reports meetings, characterized by '(1) involving
several planning and iMplemeviation tasks, (2) involving one or more pro-
ject staff-members-and all, or most, of the site personnel, and (3) being
fairly lengthy (1-,2 hours).

,,

This form, together with'otberg will constitute a running record
for each iWon what problAi-pocuried in using the materials, and will
describe the response by the'piaTect*taff to those problems.

..-

4

;Site nameand location

.0

5)

Site code
. ,

f. .:fre

Date.thistform completed

,

PeraO'n'tompleting this form

:-
[PPt-CIOE or materials ldgoThere]

.00*.
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1. , Lisi.the names, of Basic Skills project staff involvedin.th7Ccontact.
(

.

a. z.::,

b.

A C. t.

2. List the names and title or position of site staff involved in the contact,

a.

b.

3. Type;of contact.

a. PhOne

Check one:.

b. Written. Attach copies of materials bent or received.
.

c. Face-to-face .='Where did the contact occui?
1

Who initiated the contact`? Check one.

a. School district staff

b. Basic Skills Project staff. Go to Item

A

Skip Item 5::

5. What moved the school ierson,to initiate the contact?

a. Oft his/her awn-initiative

b.'
1On another-persons instructions.'

'T,,'"t-

0
name'and position title?

PPI.1,41
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Vr.,00.0,0,*:

6. Describe the problem, Bep brief but include,all dimensions of the

problem. Use additional sheets of paper, if needed. _Do not write

on the back. of this pagei

7. Describe the assistance and actions taken by Basic Skills Project

staff. Include such actions as giving factual information, giving
spegi:fic instructions, providing feed-back, analyzing the problem,
suggesting solutions, providing encouragement,-and so on. Use t

additional sheets of paper, if needed. Do not write on the back.of

this page.

8. Was the problem resolved or the 'information totally supplied?

Circle
.

One: YES NO . not, why not? '
,

. .



r't>

,

9. Is.it likely that the problem or question will persist and require
additional help? Check one.

a. No

b. Yes. Explain why.

10. What was the school district person's attitude at the end of the
contact? ChM one.

4.0.0

a. Angry

b. Frustrated

c. Neutral

d. Satisfied

e. Pleased and happy.

11. Describe the immediate outcomes of the contact, what conclusions
- were reached, what plans made, and soon, as of the ,end of the contact:

TAC ip a ge '3
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12. Additional information. In the course of your discussion with the
school district person(s), you.may,be.presented with, or create, the
opportunity toselicit someof the following kinds of information. .

Pursue this information only to the,degree that the subject appears
responsive. Be sensitive to those points at-which the subject volun-
tarily opens these areas, and probe. The areas are:

a. Materials content and workability.
b. Progress and effectiveness of the teachers using the materials.

c. Prior planning or implementation efforts.
d. Resources for effectively using materials.
e. i Group processes, group meihbers, and leadership.

f. Building. or district administrators, t4-eir involvement; and
actions. -

g. Personal feelings of satisfaction, or frstration.
h. .Other information significant to t.itt project.

Recount this information ini the space below, refei.ring to the letter

of the appropriate area above.

I

.-.TAChege 4
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