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This papér‘presents the Tield: test plan including site selection for
L the Basic Skill .Development Through Vocational Education Project which is
° * @ . .
-being:condmcted by the Cormell Institute‘ior Occupatignal Education,
. ' R

* .

oy ‘ The purpose of the project is to develop Resource and Teacher~Guides

A which will provide vocational and occupational education teachersfwith S ,fi
information about ways of incorporating basic skills instruction into . -
occupational education, and about resources which will help facilitate |
implementation of a coord&nated and integrated basic skills program within

~ a.vocational program. Vocational education teachers could u e these -

’ - . materials to improve their students' basic skills competencies’while thev

’ teach technical skills competencies. -

. £y

Once project staff have developed prototype- versions of the Resource )

>

and Teacher Guides (hereafter -referred to as "guides" or "materials") the o
materials will undergo a formative evaluation by being field-tested by,a

sample of ‘vocational education teachers.
. . X

-
.

Chapter One presents some of the assumptions underlying elements of
the field test plan. Chapter Two reviews development, evaluation, and
‘rev1siqp activities which lead up to the field tegt.l Chapter Three-
% . 1s the'recommended field test plan itself. There are five appendices to
" this report: the field test evaluation criteria;  descriptions of the "
data collection documents, the relationship between the documents ‘and

the evaluation questions; field'test es; and draft documents.
Thanks go to John Bowers for his thorough description of the field _
test plan and to Judy Nichols for her expert typidg of the final draft ' N

of this paper. Special thahks go to Madeline Dean for typlng the data
y

collection dooument drafts in AppendiA E..

%
§
3

v S . - .. James A. Dumn - IR
) S T e . Principal Investigator and ‘ R

' A * ) L T Director, Cortell Institute for o ) i
‘RJ!Z;C’ Ce T .o ,-" ; "' cor oy Occupational Educatipn . o
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- be tested under real—world conditions, and be uged by persons represen=-

*  the guﬁdes.

o

—_— - CHAPTER ONE
ASSUMPTIONS . I

Field Test Plan (Task I)

A very bdsic assumption for the field test, organy field test, is

-that the best way to develop a product such as the guides is to-do it

so that the product not only reflects good theoretical knowledge but also °
the realitiés of the context im which it will be used. Materials must )

" A1
tative of/the materials' intended audience. _A field test in a realistic
situafion will help to show that the'guides.perform as intended under 3

. 8 g .
near normal use in a variety of conditions and populations. This infor-

mation /ill help to determinet how the. "real world" affects the use of

. . !

i

’ . t is also assumed that, to be conducted properly,athe field test -
nust Ze guided by criteria by which the materials.may be judged and that
thésé criteria.must be_specified clearly as-part of the field test .,
design. The field test is essentially a'foruative evaluation andlevalua-
tion must contribute. information useful for decision-making about materials
.development Data gathering—must—be disciplined -and- organized and must
contribute to these decisions regarding product‘improvements. But deci—
sions alsdo require criteria, standards by which to 'make judgments regard-

ing product improvements. The suggested criteria of 'usability, effective~

ness, and ggﬁgraiizézzlity are: presented in more detail later in this
_position paper. In addition, criteria for both the nomination and final

"selection of field test sites (Task J) are discussed below.

[ .t N . -

e
> - ) - 4

,Siéﬁ Selection (Task J)

~ Tos

. - , —. ™™

A number of assumptions lie behind the recommendation “to usgal.EA

sites ‘for the ‘field test and behind the criteria’ by which such sites will

~

-~

]
o
."J’-: e Le T
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be selected" Sites,'rather than individual.teacher volunteers; are used
as field test units since it is assumed thatthe guides could not be used
effectively by an individual without backing from the . organizational

context and its leadership. Further, it is necessary to provide support g
and assistance to users and this is most efficiently done by,working -
with sites rather than with JAndividuals. Zz

. . . -
~

] There 1s also an assumption that anlbrganizational chain of command
;wshould be follow d in the nomination and selection df sites. This recog-
nizes the central role of state and local administrators idrinitiating and
supporting almost any change process. Since it is assumed that it is .o
desirahle for the final version of guides to.be used by as many teachers’

across theqcountry as possible, such sites must represent a geographic
.’C IR
mix, varying classroom contexts reflecting differing racial, socioeconomi;,

———

and ability groups, and differing organizational contexts. Exact criteria
for site selection will be discussed in more detail later in this paper.

€ o

s - -

- ] {
-

adT

-

- h ° Field Test Coordinator Role - . . .

VIt has been assumed that there will be a need to carry out specific
“assist@pce efforts for participating sites. It is also assumed that there
will be a heavy data gathering and analysis burden associated,with each
" site if detailed usage information is to be gathered, that it would be <
better if teachers and adninistrators at the site were not burdened by

such data collection, and that more reliable,data would be'gathered by ’w
trained personnel. These assumptions have influenced the role of the

Field Test Coordinator as it is presented in‘the recommended field test

plan. Essentially, it is assumed that the Field Tkst Coordinator will act
both as a’facilitator who supports the entry process at a site and.the g .
-adaptation and use of the materials, and also as an observer whobgathers S
'extensiVe knowledge about the sites and their'use of the madterials. More ;'ﬁ‘ﬂ‘l

details about assumptions and actions of the Field Test Coordinator_are::

. L
o W
[

presented -in the recommended plan. }Z’ ) ‘ L "
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Essentially," this role is part of the mechanism which® allows more . \
responsiveness to local needs and: conditions during materials use. It . 1

- L4

also provides’a way of do%umenting and communicating problens and accom-
. plishments. The phone "hot-line! which'¢eachers may use to call project
staff fof.aseistance in solving problems associated with materials usage : .

is another part of this mech%g;sm. o ' ) ’ T

A e

tes -

* - 4 . T
. - 4
. .-

Dataﬁpollection

‘¢

»

q

The need to gather accurate information about™ how teachers use and
react to the guides has been a major influence shaping the design of data . 1y
collection documents. Another influence has been the need to consider '

- “. future dissemination problems of the’ guides. Thus, documents also gather
/data to hefi'analyze the school as part of a larger community, determine )

' téacher training needs, and examine the network of support of the selac- . J
- tion and usage of the guides. ) . o ' '
. ) , e . ‘: - KS

' Some of the forms of the data colledtion documents are designed for -

administrateréyand technical reviewers. Although it is assumed that
& : teaChers, as the primary users of the guides, would be the primary source T e -
?? l ’ _ of information for the field test, it is not assumed they would:he the '
) . only sOurce. Teachers may not always be experienced with the- total range ..
of issues that need to be considered in déVeloping and dissemindting
such a prdduct.- Administrators can provide information regarding adminis-
- trative issues and expert reviewers can make: both conceptual and concrete N

- : recommendations*for materials content and usage.

. . -8 . . . . “
- . . . ~ .
. - .

This chapter has attempted to. outline only a few of the assumptions
behind the recommendations in the field test .plan. Others are- more o
e appropriately discussed in:the context of the field test plan’in the

PRV RN

- . negt chapters.’




' . CHAPTER TWO - : [
{?f° y N ACTIVITIES PRIOR TO THE FIELD TEST . . ’
. .\ ' ’ . . . . - '
»e .~ ‘ - ) ‘ R . . . - -
R i [ . .
o, « In his position paper on the development ofﬁthe Resource and Teachér
. _Guides, Gray has-outlined in some detail the activities for developing, -

-

producing, reviewing, and revising the- materials, leading up to the pro- !
, duction of the version of the materials to be used during this field test.
* In order that the reader may more clearly understand the relationship of ;.
g - the field. test with previous development and evaluation activities, Gray' s‘
< development procedures, time frames, design strategy, evaluation criteria,
fand production tasks are reviewed briefly below. Additional information L

T is provided regarding the persons and procedgres involved in th& review C ‘

-
-

process. , -~ o e

. . B
L5 . - . . . . ~

.. s ' RN ", 'Design Strategy ' . . o : , )

- T ~—
/
. »

Development begins with an initlal design straflegy which attempts to«

o

determine~the objectives that teachers are to accomplisn_as a result of i 1 .

‘ using the guides, gathersodata about the experience, igterests and prefer— e oo
- ‘ . ences of vocational education téachers, nd creates design alternatives .

. for the materials based on both these ob:ZZETVes for the guides“and the

A}

_data about the teachers. The design strategy concludes with recommenda— . e
& ..
tions'fgr.particulér alternatives.. -, e - . . '

A e . ‘e
. . ) \ ) .
( » . . N . E—-4 .
) - ¢ P . . .

Development Process:. N\ - > g

v
[4 ., . * —~ . N
. . ’ - . o

After this initial design strategy, the remainder of the¢ development =~ '=
process may be viewed as a series .of successive threeastep cycles of S
R materials production, materials review, and materia S design and réviSion. '.j

Production comprises manuscript preparation, artwork, editing and proofing,.‘ﬁ T

T printing, and preparation for dissemination. - Materials review consists of \\\\
: - - . s

. submitting the materials: to selected Féviewers for their responses to <,




e .
. <

TN . Production of field test materials will begin-on August 4 and the

P .g.

s
o, ’ - <- ', - 43 -

specific questions based on evaluatxén criteria ‘as well as their general
comments regarding. materials improvement: Information from the review is
fed into the design-revision step - This thir% step essentially repeats

the design strategy described - in the previous paragraph The recommenda-
tions resulting'from the design strategy Tead to the revision of, the T
,materials. This output of therrevisednmaterials then s!rves as‘the input

to.the production step in the next cycle.,

. j . . . ,~ -:" ) .- . ;w' .

N Gray's proposed/schedule calls for the first cyble to begin with thg -
production of outlines for the guides' component beginning on March 10,

the review" ‘of / these ‘Comporfents to begin on March 24 and the rev1sion

design cycleetq,begin Mdrch 27, »1980. _ ' .
sl o | -

. - -

Production of the next set of materials, called the pilot trial ver-

sion, is acheduled to begin on April 16 with the materials review beginning

. June 1 by-our Project Monitor,in 'accord with our major project milestones.

’

o
hr s

T Pilot test materials are scheduled for production .after June 15. .

U

The -pilot test itself will begin on June 23 and design ‘and revision on
July. 28’“1980u..' . <o R - CoL

e - . . N .o
I

C~ien

*/ffield test will start on September 15, 1980. Plans for the eValuation

SR
criteria, groups, instruments, and. activities associated with the field

test .are -the. subject of succeeding sections of this plan.

‘ [T

N - . ]

N " e
R
§‘-:\‘;:’“' ! ! o‘ o ' ! - A ©
. \ s

e : .- Evaluation Criteria and ﬁuéstions
<=, . . T .S

e Lo @ oy . . - N '
HE SIS . LT a;

N [ r* -~
‘ Gray has also “set up'evaluation eriteria, topics, andsquestions
Errry,

for“the prototype cogponent reviews, the pilot trial and pilot\test

~toral

. .
P

== yersions of. the materials. Three criteria have been specified: usabil—

~ “'«lf‘x_l,,
Joity, effectiveness, and generalizability. Within each of these

* toe l
v .
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criteria\are a number of topics and questions. Materials develgpers will N

.. seek answers to these evaluation questions by gathering information from .

' -

the reviewers. . o ! ’ .

-

. ;Gray's evaluation criteria are identical to those to be used during °
‘ the field test. His evalnation topics and questions are highly consis- . »
tent with, but not identical to, those to be used in interpreting field '
test results. The evaluation topics and questions for the field test are
_more extensive and detailed and are organized somewhat differently. The

field test criteria, topics, and questions are presented in the following

°

section. . .

ﬁﬁThe reviewers.for the eomponent outlines and the guides'
* pilot test versions will be selected from a mgymber,of groups. The

reviewers will include the projeet's faoulty advisors, adjunct staff, and

a National Advisory Committee éomprised_oﬁwexperts in voeational education, »

basic skills, .product development, and educational research. \Teachers .
. " and administrators will also be asked to review the materials. The

‘ eachers and administrators‘will probably be selected from district nith-
> it New York because of their accessihility to project staff.

The pi]‘t test deserves some additional comment. It is the final _’
review of the materials.prior to their actual full-sé¢ale use in the ClaéSf)
room. LIt will probahly'involve more reviewers than the previous reviews,.
including possibly some. from Florida where basic skills instruction is be-
ing implemented in conjunction with vocational education. In addition

" to the materials, reviewers will be asked to® review and comment on the -

S

field test data collection instruments with respect to their claritx, :’ R .
. utility, objectivity, ease of response, and other factors® . Inforna%ion ;éﬁ

af
-from this pilot test can be used to refine the materials, the field tést '

) instruments and the data collection procedures prior to the beginning of v
3E' ) _the field test. . - : . : : .
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-+ 9FIELD TEST PLAN (TASK I) INCLUDING SITE SELECTION (TASK J)' . -

~

Purpose - of the Field Test o ©o

‘s

. ~ . [} Y

- 0 ,
-

The purpose of the field test is to gather information which can be '°'.
used by the developers to improve the guides and to provide initial infor- |
. mation on their validation. It is anticipated that the field test'may
also provide information which can be useful later in the dissemination
o{lthe giides. Field test information will be gathered from product users _

in a variety dt implementation contexts as well as from reviewers of the -
materials. - ¢
v h . -

Materials Evaluation Critéria

-

Three general criteria will: be used to judge the matefials and to
¢ ' determine what aspects of' the materials need to be improved. These three
criteria are usability, effectiveness and generalizability. c -

Coe . ’ Kt .
° 5, .. . \' § .- LT B K
Usability refers to the capability of the materials to be used by o
teachers and'administrators in a real-world setting. . Within the general
erigerion of usability are the topics of the clarity of the materials
content. and illustrations, their adaptability within various school and
classroom contexts, their ease of use, the level of resources needed to
use them, ‘their acceptabiiity to their intended audience, and the ease
with which the procedures outlined in the materials can be integrated )
within existing school teaching and testing practices. '
' , . IR v ) ' ..~ . tT
*« Effectiveness refers to the materials potential for effectiveness j,%

in their -intended setting. In this® field test plan, effectiveness does = Com
not refer to changes in either teacher’behavior or student behavior. -~
. Although such’ changes may occur as a result of using the materials, they_

probably would not appear in any’ detectable form for some time. The - e
. % ‘

[ J
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limited nature of the $ield test, and especially the limited time avail-
able for it,'makes it necessary, as a practiéal matter,'to restrict the
definitjon'st materials ef?ectivenessfto'estimatés of the potential
effeethenéss of the materials.- The general criterion of. ectiveness
here compri§es the topics of the accuracy and currency\of the materials

content, user characteristics and.in-service training required for success-

3

©4

ful use of. the materials, teacher perceptions of the materials effec- e

e

tiveness,. the potential impact which users perceive that the materiaIS'may .-
have on instruction, the perceived vafue of the materials with respect

to the needs of school personnel, their attractiveness, the extent to

,which the'materials are perceived .as excluding or countering racial and .
sexual bias, the variability‘of the perceived effectiveness in various

contexts, and any unintended effects which result from materials' use:
. a 2 -

-

Generaliéabilit?“kgfers to the capability of.the materials to be
disseminated to and used\in other sites than those in the field test.
However such judgments will be based on the experience of using the
materials in the field test sites. Within the criterion of generali-
ility are such topics. as user interest, costs of using the materials,
and the perceived adequacy of the-materials for use with special needs

%o

1
- students and adults. RN R

. o
< v - [y

) Within each of these criteria)and topics, there are a number of .

- ~specific evaluation questions. Because of their ldrge number, these ©
evaluation questions, organized by criterion and topic, are listed in -
.Appendix A. it is these questions which the developers must ask»them—

lselves, and answer, in order to improve the materials. Answers to these
questions will enable developers ti assess the quality of- the field test
versions ‘of the guides and specif those characteristicslwhich need -
improvement.' These questions will not be asked directly of the field test
participants in the form.stated inmAppendix A Rather “they will be
elaborated into a series of items to be presented to participating groups

. . ) .- . ‘

- [ o~ . ‘% .
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- on vari0us documents"" By examining and analyzing%the reSponses from N

o . these individuals, proiett evaluators and deVelopers.will be able to

derive answers to the more general evaluation questions in Appendix A. e
The developers will use the answ to‘bhese general.evaluatio;,questions e 2

as a major tool in revi51ng the gyldes’ for dissemination. v . “ s

a . - .
P . .
a ‘e
- . s . e . ° - . oo : . §
S i . * e
)t . .

o b \ Groupd Involved in Field Tesfing N AT
- . a . ' ' o~ ’ ~ o "‘% . ‘ .

a . - 3 Al ¢ * . . - ~

-
A
?

In additlon to uhe product developers, there axe four major groups
from whom data will be collected in the field test. ;
. . C L .
) . o Teachers are the first, and primary, group frod whom field test data
will be. collected. Secondary vocational education teachers are intended ) .
to be the primary-users of ‘the final -versions of the guides. They will -
be the chief source -of information about the usability, effectiveness, ’
-and generalizability of the materials. It is planned that’ there will be
R approx1mately ‘four to 51x sites in each of the six states. Assumlng that.
e thére will be an d&verage of about eight-teachers per site, it is there-

fore estimated that data will, be collected from about 192, to 288 teachers.
. For planning,purposes, a total of about 240.teache:f>3ill be assumed.

.

-

Administrators, the second- group, include any state or local voca-

h . T

. tional education administrator who 4is associated with the use of the
7
1\ ' materials’ in a site but who does not actually use them in the classroom.
Review by such.persons will assure that the materials represent‘current .

thinking in vocational -educdtion, reflect local and state priorities, .

and“are practical from an administrative point of view. An estimated .

2
H LA
-

30'persons will be in this group:

-

A 4 . - : - . ° .
Technical reviewers, the third group,‘will ‘be selected for their S IR

experience with basie skills or vocational eddtation, or their experience
LY
in materials development. "The group c0mprises adjunct staffn faculty : ;

e 1
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:perform a crucial role ig the project. They will facilitate the use ¢ »

’Appendix B. The'description of, each cOmprises its purpose, how it is

.
test, are discussed in later sections.,
. 4 . N

advisors, and an advisory committee associated with the project.;'About,

25 persons will be in this group. v

. - - -

' - . \ . .
P - ! ? - '\4

+ .

R Field Test Coordinators, the fourth group, will be a major source of

data through their work with teachexs at participating sites and their . g

observations of materials usage.. There are four Field Test Coordinators

’“employed hy the.project, each assigned to one or two .states. These persons

.

the products in the sites by gaining the cooperation of the teachers, by o

' ;providing “training in- the use, of the materials by providing concrete

assistance on immediate prohlems in the use of the materials, by developing
support in” the local sité for the use of the materials, and by gathering,

analyzing, and reporting data regarding the sites " usage of the materials.
K ~.. T \3 . .

M
. g
s ~.
' . - ) . ‘
. . . . "

Data Collection} Docuinents . Co- ' S e
. ‘e . v ] N \ . ) k . -

]

A'number.of documents.and data.collection methods will be used,to

. gather information regarding the evaluation criteria,, topics, and ques- -

tions outlined:in Appendix A. Documents have been devised in such a way .
that each evaluation topic is assessed by at least one item on'at least S ‘
dne or the . documents to'be used in the field tést., For most-issues, s
there are several items, spread over one or more of the documents. .Use . f‘
of such multiple observations 1ncreases ‘the’ reliability and the validity ‘

of the data gathemeds By combining item responses, the product devel- ..

wReiGs o

opers can pinpoint exactly what changes deed to be made in the guides.

“r P

, Documents to be used in collecting field test data are'degcribed in(ﬁ

used, the information it gathers, d whe completes it. "In some casegﬁmﬁk ,1ﬂiif
separate groups have separate forms ‘Phe, role of each document .in the . nT .
field test, and its relation to the stangcriteria of the field = ™ . . .

Some! .cuménts consist of two .

Cs

N -
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“suburban settings. . . ' Tt

scales which gather related but somewhat different, information. For
the sake of elarity, these scales are described separately in Appendix B.

Draft copies of the documents are in Appendix E. .o

Drafts of these  documents, as.well as copies of~this‘field test plan,
will be submitted to apgropriate\federal, state, and local officials for
review. A submission has already been made to the Federal Education Data
Acquisition Council (FEDAC). State and "local review will take- place
during this federal reviews Local sites will bagable.to review the
documents as part of the site recruitment and selection processes. Local
and state administrators will be asked to commeént on the field test plan'
-and documents with respect to‘such issues as the practicality of the plan,
problems that might be encountered in working with teacher unions, the .:
willingness of teachers to use the matertdls and to complete field test

documents, and the realities of’ working in various urban, rural, and

e B S 4 4 . . ’
E r— _\.

e

One major issue pertaiﬁing to‘fhé”teacherrand‘administrator‘groqps
is that of response burden, i.e., the ‘amqunt of time required of these y"

persons to respond to the documents. The estimate of the response burden
given below'includes only the time needed to complete field test docu-
ments, ‘and does not include the time which a teacher or administrator

might use’in actually trying out the Resource and Teacher Guides.' 'No

°

~ time estimate has been included for the technical reviewer or‘Field Test

"Coordinator’ groups since they are, directly or indirectly, employees of

- -
~

. N .

the, project. i -

c .~\ o =« Number . Estimate of average e
Respondent Group : (estimated) Apkrson—hours per document
Teachers" L - 240 0.5« lfﬁ,”
‘Administrators R .30 © 0.5 - 1.5 L

&

2; "The relationships between the data collection documents and scales -
and the evaluation criteria” and topics are illustrated in ‘Appendix C. An

"X" on this chart indicates that at least ‘one item on the designated Scale

]
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S 2 28 provide information to be used in answering that part%%ular question.

< oA X Examinations of this chart will show the source of information for answer- -

/ f ing each question and aide in insuring that all questﬂbns are cdvered and
) = . that not too many sources -of information are used for any-one question. - -
‘ ne r" * -

-. ’ " . / v :
- ) : Field Test Activities Beginning with Site-Selection

N
-

5 . _ ~ .. .

l\ﬁ -: -As 1ndi<2;;; previously, the Field Test_onrdinators bear much of the B ‘.

E ' _burden- of gathering and summarizing data. Their work is critical to .the

V * success of the éield test. They must assist in site selection, work . .

l . ’closely with participating teachers and administrators, collecge data in

a standardized,and timely fashion, meet time schedules, and provide in-

formation about Bhe implementation of the guides. ) '
. . <y .

i

°
L4

The data collection process can be viewed-as occurr1ng in four. stages: L.

site-selection, site preparation, materials usage and site tlose-out.

Certain tasks are performed, information collected, and instruments com-

?
|

<§leted during each stage. ' The paragraphs below describe only 'the roles
of .teachers, administrators, and project staff. The activities oﬁvtech- - .

nical revievers Qre discussed later in this sectﬁon. ’ e ;

. —— 2 -
- . (a4
: . " ~

o

Site‘Selection d .‘ o . Can

*

, The technical proposal for this project calls for field testing “the
guides in sites xepresenting a geographical spread across the country. A
"site" is a local district or school with 2 vocational .education program.

Field test sites will be in California Florida Georgia, Illinois, o

Minnesota, and New York. ' New York sites becaUSexof their accessibility ' v
W . [
to project staff q;ll also be usedtfor pilot te9t purposes. : i .
i - . - } . ’ v
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Directors of vocational education in the States named ‘have been ,
) contacted and have made initial nominations of potential sites’. These .

- directors have nominateg sites ‘which, in their opinion represent to the (:
greatest possible extent a geographical- and population mix, which are’ o
‘committed to basic skills instruction which coven the seven vocational

. education areas, wﬁych have a good relationship with the state dapartment,
which are accustomed to innovation,.and which will Be willing to partici—

" . pate in the activities associated w?ti:ffézfield test. ) ; .

¢  Such site nominations constitué% the preparatory 'step prior to tﬁe
initiation of the final site selection. . Tt should be noted that nomina—
tion does not guarantee sele ction for the field test. Somé states have
S nominated more sites than-can be ‘accommodated b§ the personnel and
- resources of this field tést. In addition, some of the site nominations )
may not entirely satisfy the nomination critgria listed in the previous ‘
_paragraph Further, nomination by the state directors does not guarantee

-3 that a given site is willing, for its part, to oafiicipate in the project.

.o,?g
o

Nomination is only an indication that the site may wish to participate.
Sites which have already been nominated are listed in Appendix.D.
. ot \ o . - C oy
o .~ Using such nominations as anﬁintroduction and referral"Field Test
Coordinators or other project personnel will contact the sites to begin
. the site selection process. /It will be the task of -the Field Test Cdnr-
‘Intdinators to éonduct: the negotiations with si::\personnel leading o the .

N site s decision to participate, or~not participatel in thelfield test, B -

5 - . . -

° . ", - 9 Lt .
= . . .
s . . - ~g

Because the states and sites will vary widely in their- 'lotal proce- . L
'dures for making such a decision, it is ot possible to- prescribe specific
-a sequence of'-tdsks for: the negqtiation process.' In general

it is antioipated that the selection stage will begin withwthe

°

‘xploriqg with them the match between the site' s needs and“the

Tﬁe Field Test Coordinator can then discuss the resources v e
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with those needed for fising the’ matéﬁggisr Coordlnators wild: also com=,
A
municate the requirements for colledtingpdata Erom site‘participants .
.. K] \ ~6 ‘ca‘ c . o .
during the field test. s | . G ‘fffvw" t‘ o o .oy
- . > ) "\qui . 3 - % 9 - N .
3 A e . ‘ /‘. * A

\

Site administrators must then decide ghether th i Sgrticipate in the
field test and commit time,,personnel and reasoﬁrceg _}I'he Ba:sic Skillsg .
“Project Di;ector will decide whether the ait& f& gp—bg inciuded'in the
field tEst. The Project Director's decision Wﬁl%‘ sidér\how well the
site fits the original criteria for nomination@Qhehtf%ned previously),

an

n‘:

) make a judgment as to.the site' s ability and wi Thgneés’to commif- time,
;5? personnel and money to the field test, and othgr factors Such as the °
presence of special needs students at the site,\and range of vocational
.educational program areas at-the site, and the” site s need for assistance
in teaching basic skills. 1In making this decision, ' the #roject Directort
will have information available that was collected on the-site by the - .

-

Field Test Coordinator and other projecﬁ’staff.e . .

[N -

< ) .
- . . .
. % PN - -
.

\
’

The selection stage may be considered to terminate when authorized CT
site administrators decide to participate in the - field test, and the‘Basic .
Skills Project Director in consultation with the Sponsoring USOE project
- officer, decidea that the site is to be ificluded. A final decision should
be concluded with a, letter of commitment spelling out the activities toﬂ%&l

be performed, and the resources to be provided.by the project and the sita.

v h\ -
e - 1 ~ s s
oA »

H]
~
¢ -

It should be emphasized that evaluation information is collected dur-
*  ing the site selection stage. During the site selection stage the Field -
' Test Coordinators and other project staff will work with State and
LEA officials to recruit and include sites inmthe»field test., Qnring this
entry process, -the Field, Test Coordinators and g&hév staff should effec-

- >

tively communicate the nature’of the project and tﬁe guides, the* match .

betweenothe dite's needs and resources, and the limits on the natu?e and

amount of assistance availableav As result of this_ entty process, there

LS

o

should be a mutual commitment’between the site and thegprbject staff re-

garding their respective responsibilities in the fie test.




l

] records the site selection activities, the persons involved, and the

-<

possible, preferably before otlier site staff attend the orientation .

g .

e . -
' During this _stage, the Field Test Coordinator completes ‘the Site
Selectidh Log for all sites, including those which are nominated but’

whiCh,.for whatever reason, do not become participating sites. This log

product and site factors which influence a site's participation, or non- . -
participation, in the field test: = -- ) ' .
. . . ‘e
Site Preparation - . N
T $
In this stage, the Field Test Coordinator and the site staff begin .

‘to work together to implement “the usage of the materials for the field
test. The site should allocate the necessary resources for the field

test activities which 1t already gommitted itself to in the previous
stage. The site may wish to appoint a teacher or administrator to act as
coordinator of the materials usage. activities. The Field Test Coordinator

ould orient the local coordinatpr to the use of the guides as soon as

session (to be discussed below). The Field Test Coordingfor works with

the - localacoordinator, or other site staff, to select thafteachers and ° .
administrators who will participate, "to ‘help schedule meetings and work
séssions which may be needed to implement the/uée of the guides, and
possibly to plan and gather information the participants may need in plan—

ning“the use of the materials. o . e -

- - . . - - * (Y

-
.

The site preparagion stage culminates in an orientation Session for
those teachers and administzgtors whd have beén notified of their selec=
tion for participation in-the field test, The purpgse of the orientation
‘se sions is to inform ‘the- participant of the purpose and use of the
guides, and to begin their involvement with their planning, use, and eval~

td

uation.‘ A possible agenda for such an orientation session, subject to °

on . 3

considerable variation depending on site cofiditions and the final config-*

uration of the materials, is presented in Figure 1. At such & session,

qnest.ions,"and begin to plan for their use._ They will also ,be informed,




. L . .
- _.,r‘;; - ' ' Figuré 1 “:

: . g OUTLINE OF ORIENTATION SESSION ACTIVITIES

-« . '
. -~

: -~ C . .
1. Welcome and introductions (s5-10 minutes)
. C e ~.

. 2. Introduction-to the Basic 'Skill Development Through Vocational
- Education Project and the guides (10-15 minutes) )

e .
a. Background andﬂpurpose. Need for the materials and how they
were developed ! ' R . C
b. Overview of the materials: Their content, organization and use
+ . 3. Hands-on insﬁeetion‘sﬁ the gnides (10 minutes)
4. Break (15 minutes) - ' - -
L ] - L4 -
5. Detailed wa%k—thrqugh of tne'guide books 130 minutes)
a, Illustration of'possible ways of ,using the guides
. R b. Discussion of resources needed to use the guides
e E. Questions and further discussion with participants’
6. Planning session (60 minutes) t - X
}t a. Use of materials by individual teachers and administrators to
plan assessment=and instruction . .
b. Use of materials by groups or teams of teachers and/administra— ’
’ tors to plan assessment and instruction -~
c. Technical assistance by Field Test CoonQ;nator and other project
staff .

o -7, Field test activities (45 minutes)
1 ‘a. Explanation«of*field test purpose and activities

L e b. Discussion of teacher involvement in field test - .

c. Completion of Orientation Document by teachers and administrators
Y

@ P
. — (.‘

T
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‘ of . their further involvement through the data-gathering activities of the
field test. The Field Test Coordinator will explain the purpose of~the
field test, the types of data to be collected data collection methods
and documents, and how this data is to be used for materials improvement.

The teachers and administrators will complete an Orientation Document con- +

-

. sisting of two parts. A Participant Information Scale and a pre-usage )

form of an Attitude-Skills Scale. Detailed‘descriptions of the adminis-
trator and teacher versions of-the Orientation Document are‘in Appendix

B. These documents are, fairly brief and an individual should need no :
more than 30 minutes to complete an entire document. No form completed

by teachers or administrators will ask for their naﬁes or other uniquely.
‘personal identification. As part of the information on-the field test,

the Field Test Coordinator will also review with participants the, Guide-’

lines for Comments which ask users to write margimal notations in the

Resource and Teacher Guides during their use of the materials.

o . ; y

i

?

-

Materials Usage

4

N ‘This stage_QCEurs‘during ghe scheduled perigd for the field test,
i.e., between September 1 and December 15, 1980. Because of 1dcal varia- -
tions and the possibility of some sites making a late decision to parti-
cipate, some “sites nay nbtgconduct their orientation sessions and begin

. *" use of the guides beforeﬁOctober 1. It dZs during this stage that teachers
and administrators actually use, the gui It is their period of great- v

"est involvement in the field test. Because they are using field test’ - .

~— versions of the guides, teachers: and administrators may need some assis- B

tance in solving problenms, which ‘arise in their use. While Field Test )
.Coordinators and the prbject staff shOuld hold their independent inter-
’ vention in the sites to a minimum, they must be prepared tq provide con~

:-;f ’crete assistance on immediate problems Partly, this will be achieved

<

< by setting up a telephone "hot line" by which users can call for assis-

tance. Assistance can take the form of ‘answering questions and splving

problems over the phone, "over-tngéshqulder" assistance providedcin persog,

19 . : =

(Ol
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B regarding th ir work and other assis?ance appropriate for locdl needs
and conditi s.

“ volvement at the local site will be brought to a close. The, site may, of

' plete a~1ermination Document consisting of two parts' a Product Eval-

>

¢ , .

-

' reviewing completed tasks, providing feedback to the site personnel e .

4 g -
-y ) -
“
-

’ . . ° 3 ) L
During materials usage, the Field Test Coordinator keeps a record " .

of work with the sites and ofuthe technical assistance which is provided y .hm
them. The Field Test Coordinator keeps records of activities and assis- “_ o
tance-using the Ffeld Test Activities Repox®,and the’ Technical Assistance . .- ;?'%
Contact-Report. The Field Test Coordinator also 8a£hers information for SRR h

completing the Site and Class Description Package during this time based
on information- gained from teachers and from school records. Téachers

. and administrators wh\kuse.$he materials can make comments in writing on S

the materials during“this stage following the instructions.in the Guide-'

el

lines for Comments introdt ed earlier at. the orientation session. " .
. - e . o B . [ XY 1 -
@ N ° . . ', (<3
' . (i'-\» "i' - ®
PR, . v : = y . .
Site Close-out . cwt . ‘ ' ‘
LA B ~ T LI '. [ ’Iv‘. s N - - . * Y #
. 1l “ ki . .
During this stage, the‘ggeldchst activities and proJect ‘staff>in- . T
‘. . s

F
~course, continue to use the.materials on its own"'The major event of the

site close-out stage will be a meeting of all the teacher and adminis- .
trator participants at which time they will be. asked to recount their‘ ot
experﬁcnces with the materials, and make criticisms and suggestions for o

revisi n#= At this final meeting, teachers -dnd administrators will dom-. "

uation ‘Scale and a post-usage form of. an Aftitude-Skills Scale.. Detailed
descripti ns of the administrator and feacher versions of the ‘Termination °

Document are in Appendix B. Completing this document w&ll require approxi&

- .

mately 30. midgtes of an individual’s time., = . . w0

-
. - ? - ;
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Field Test.Coordihators will also conduct interviews with the parti-
. cipants using the Ifiterview Guide, a listof open-ended questions which
?‘”" will be asked verbally of the participants and which they will answer
' verbally. Notes will be kept of their answers. With their permission,
the interviews will also pe fape-recorded and their amswers transcribed
? later. The interviews will be fairly brief, probably no more ‘than 15 to
20 minutes. At this’ close-out meeting, the Field Test Coordinator will

v

. collect the users' copies of ‘the guides with their comments written on

3

them, “and replace these with® clean copies, for participants to use in the

P = i i o -, o

;” | future., - ) \ ~ ~ J<

. -
. - ~
L -

In summary, Field Test Coordinators will be responsible for: data
quality control, co}lection and summary analysis of data, and reporting
of results. Field Test Coordinators will transmit data and summaries o%
data on 2 regular basis so that materials developers may begin improving
portions of the guides before the end of the field test. - ’

- Fo,
. L%
o " I3

“-!roject stgff will be responsible for having the materials revfewed
by ‘the technical reviewers. It fs anticipated thatgthgse reviewersncan
begin'reviewing the field test versions of the guides as soon as these

.

..

of‘the Product Evaluation Scale, and be intetviewed by project. staff o
regarding their reactions to the’materials using the reviewer form of -
the Interview.Guide. '."' Ll . . :
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Summary of ?ield Test Groups, Stages, and Documents
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in previous sections. There are four stages to_ the field test.° site
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" are available. Reviewers ‘will vwrite comments in the materials as instruc-

At‘this point, the reader may. find it helpful to consider the inter-*ﬂ

relationship of the groups, stages, and documents which have .been discussed

‘

£

* ted by their own form ofaxhe Guidelines for Comments, cdmplete their form B,
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selection, site preparation, materials usage, and site close-out. There

are four groups participating in the field tast: teachers, administrators, L
technical revieWers, and Field Test Coordinators. Each group has certain
data collection’documents which it completes in one or more of the stages

of - the field test. A Summary of which groups complete which documents in
each stage'is_presented in Figure 2.- As‘aisupplement to this figure, the
reader may wish%to refer to Appendfx B which gives a brief description of
the documents to be used in the field test. . These descriptions are arranged
and labeled acco;ding to the_letter and number combinations (e.g., la, %c;

etc.) given in Figure 2. , _ .

:
-

o The relazi:nship between the documents and the evaluation criteria,
utopicsg and questions is illustfated in Appendix C. The symbol "X"’in'
‘the Appendix C chart signifies that at least ohe item on the indilated :
docupent or scale will contrihute information to «be used by the developers’
in-4i swering the indicated evaluation question. It does not mean that the
ev#luation question will be on the document, only that there will be one

é; the*"document" which, when its responses are analyzed, will con ibute

ards answering that evaluation question. L
e .@‘9"

.
. i®
LS A S -

o Data Analysis - -
) * )

| - Formative materials evaluation requires the reporting of findings that
can be easily used and reported in a timely fashion to the materials devel- .vé

opers"\However, no great sophistication is necessary in design ‘and data:
'analysis. For many items on the forms, simple tabulation of the frequencw
and percentages of persons/respondents selecting the responses will Suffice,,
Means and standard déviations will be computed for items with scaled re-
§ponses (e,g., a four-point scale where.strongly agreeP= 4, agree = 3,

i )
disagree = 2 add strongly disagree = 1).; wgll—in or completion type items

will be’ examined compiled -and 'summarized to present major categories of
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. <« Figur_eZ'.. ‘ \' . : :

s i 4 SUMMARY OF FIELD TEST- GROUPS, STAGES, AND DOCUMENTS .
N - . ’
. ‘ . Groups . Field tsst stages -
~ aad. . . * .Site Site Materials Site K -
Documents . selaction preparatiocn usage close-out ” N
1. Teathers - y ! ‘ Cot
a. Orientation Document - . SRR .
. Teacher version X
) . s b. Gyideline for Comments - .
) Teachsr versim . X N
¢. Termination Document - o
, Teacher varsion b . X >
d. Tescher interview . X .. 3
2. Administrators
' a. Orientation Document - .
Administrator version X - . >
- b. Guidelines for Comments - ‘
4 Administrator version. . k¢ . .
c. Termination Document - .
Administrator version b ) X e .
c. Administrator interview ° , b4 i .
’ 3. Raviewers ° ’ - o
. " a. Guidslines for Comments -
o . Reviewar versiom X
4 ) b. Product Evaluation Scale - ot -
Reviever version . X i
c¢. Reviewer interview X
' . & N - B
" ) 4. Field Test Coordinacors® “ . . I L AR . :
: ) ¥ a. Site Selection-Log X i : ) o =
- ) . b. Site and Class Dc(crip- . N R
o tion Package . X ' :
= : & c. Field Test Activities o . . S e
Repore: Format - X )
. d; Technical Assistance , ‘ s
. - Contact Report . » ) b .
- A v -
Footnotess . . . . . e

drtie synbol "x" Lndicams :ha: this group will complou :hi.s docu-
- ment auting this’ s:au of :ho ‘f4ald test.
‘ ‘ ) . .
) ] * " Drig: inte rv!.w: of ceachers; adninu:ra:ou, and revievers are actually,
Y, * : conducgd by,‘du Ficld Tu: Coo:dina:ou. Mcubc:s of these groups gve | ‘
: . oaly vpr!gnl ansvers :o*quu:im, and . these a:uwtitun dg\m ‘by the Fiold
“wi  Test Cdordsnacor. vever, "since, :uc!urs, adnu.nis:ra:o ;-and uviawc:s

ﬂu l c usud wider bhn-rupcc:ivc gx;oups, u:hcr.
! .,“ CO dinat:ot gtoups .’ . L ) :

e ¥ ’coupln:ed by mmbcta of*tha p:ojcc: L_,.,
DR | stagf. otha: ,thau Piold ‘l'ut: oo dinatots. "Field Test Activities Rnpo:t;s
’ ' . are. cmlﬁud ptincd.pally durins the Materiils Usage, stage.but may-alsd .
be cmlpla:cd during o:hct s:agu as uquiud by ci:cuu:ancu. CT v<,
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participant comments. Data will betabulated -for sites and .for respondent

groups,as a whole.\ Data will also be cross-tabulated by Vvariables such

as position, experience, region of éountry,'area of Vocational specializa-

tion, e . ' : . S P
! -

. The only statistical tests to be conducted will involve those items o~ d
which ask teachers and administrators to rate their owg//kills in teaching ﬂj,%
.basic skills and their attitudes regarding the practicality and desqiabil- ‘ ’
ity of combining basic skills instruction with vocational education. It -
is hypothesized that, after using the materials, educators will perceive
. themselves as being more skilled~inlfeaching basic skills and will per-~
ceive efforts to combine basic skills with vocational education as more .
practical and desirable. An analysis of variance, -dr othes)appropriate
&% statistical techniques, will be used to test this hypothesis. . .

-

’ . - ]

» ! . °

- ’ ) Timetablé N

Collection of data,related to the field test will start with the

site selection process in'?he spring and summer of 1980. Reviewers may

‘review copies of the materials as.soon as drafts of them are ‘available.
i o Participating teachers will actually use the materials during the field )
AT .test period from September 1 to December 15,- 1980. Data collected during
‘ “ site selection and the early part of ‘the field test will be tabulated
S - “and analyzed while :the rest of the field test is going on. Thus, initial* =
i_. =~f‘--res‘its, in draft form, will be available to“;;oject staff and advisors . _ é
' by middle or late October, 1980. The complete body of data will be ana- B

P . '

'1yzgd following the end of ‘the field test at the sites on December 15, o

“. B 1980, Results will be available- toaproduct developers in the form of
' Mv'draft copies of the tables in mid- or late January, 1981. A;final report i
i? - _on the field test will be availablegpn February 1, l981 for distribution ,.

1

to project staff the project monitor and funding agency, and other R
interested,persons. A more widespread distribution of resultsﬁwill be ,

made at a Iater“date .as . a part of a larger report pf the total materials
s .

L g

c deveropmenﬁ process.
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3 . . Appendix A ’ » o
LS i
. . . MATERIALS EVALUATION CRITERIA TOPICS AND QUESTIONS
4 ’ N o Y U
N . ., . - - :
' . . s . " . . gy
. . : : Cricerion: Usabilicy ~
5 . : 5 . . . . E-
o ¢ 7 . : . 7, ;
" 1. larity - - . N
o . ‘ 4 - N Q . / ' "
. 1.1 Are the aacarials’ objegcives clear and comprehensible to users? ~ , *
a 1.2 Is che texc of the u:crials clear and cmrchcuniblc to users? ' ©' ' ' B
K ot 3 Dou the ‘sequence of . :opics in cha macterials’ cout:ribu:c to :h. chrt:y . AR .

~ - . ‘,‘a of the concenc? . e . ~ S . }

1.6 Do-the {Ilustrations concribuce to the clarity of the conteat?

\ R e
, 2.0 Flexibiliey or adapeabilicy . . . °o
2.1 Do,tHs processes and outcomes of ulink the materials suggest chac chey - +
are le - . '
. a. in differing Lust:i:u:toual condicions, e.g., home-school, vocattml‘ )
‘ ceater, etc.? Il
b, duhrcn: ‘grade lcvoh?
. ~ c. in :hc seven vocational arcu?% . ' -
LAY
d. by teachers with dithdug training and experience? . . - s
¢ K ° . . * N
£ use '
Ty ; 1 Can users plan and .conduc: diagnostic teat proccduru outlined in the \
* / nacerials? v -
3.2 Can users plan and conduct prucrﬁ,ptivq inscruction in basic skills as .
. outlined in the macerials? N ;
o . 3.5’ Can usars relace dumntic test procedures and rasults to. prucrip:ivc .
‘ < - instyuction as outlindd {a the naterials? . . -
[ . 3.4 Can users plen and conduct asesssment proccduru .as outlined in :lin saterials?
* ~ 3.5 Can users related assessment procedures and ‘'rasults co prucrtp:!vc uu:ruc- ' . o
o T o - Tt * tionm and-vocx:iyatl-nudt—u‘outuucd'tu :!w"uurtsrs"““‘ T
' 3.6 Do the materials give sufficient guidmcc for planning testing and prescrip- : ¥
tive procedures which are consistent with school 9rocnduru. .
' . 3.7 Do the macerials give adequate guidance in other :uks tvelated to the imple- . .

) e .Y meanctaction of diagnosis of n:ud-a: needs, prescripcion of instruccion, and e ,
PR l . assessmant of ruults" . ° :
:‘ . 4.0 !.cvcl of ragources ' . ; . : d

T . © 4.1 What level and Kinds of redources do users. axpend- Lo using the m:mus wich T

. 4 ruécc: o . o Ce
: <, - - A ponorbours’ . ) )
. ! * b. dollar expendituras? * L
¢« 'non-dollar rescurces? . ‘ ’ ! T
. . M ’ “
. S ' 5.0 Acceptabilicy T e .
; ) 3 1 .What was the. nature and extent of the Oppos!.:ion, it any, to the use of tHe
o ° . macerials? - . o .
. - ., . S .2 Did- uﬂnvw the mptarials as bdng prlc:inal,:o uu? ~“'J ':’ . “r
L . .
. 6.0 _ “In:cgl':ioﬁ ’ <., o . “e A
: 6.1 Can, 'ehe teety and procedures ou:uncd in :hc :a:ctials be Ln:-graud with *
* o:hnr school cutricuma and’ “testing- progtm’ -
N
Y - ;‘5’:‘




‘ ’ , «.Criterion: Effectivaness ) X ‘
P ) 0 ‘—x . : * . 1
1.0 Content S -’

' ..l s che content of the macerials appropriar.o for the needs o! ceacheu’
* 1.2 Is the content current with present knowledge and davelopmencs ragard-

‘ ing the provision of basic skills training and vocational educacion?

i . * ., 1.3 [Is the con:‘u\: of ,che*macerials accurace?
. . 1.4 Does che concens of che macerials include all relevant informscion, ’
) sdequacely covered? - .
- 1.5 Does the concent 92 the materials exclude irrelsvant informacion? .
f . RS

2.0 User prerequisites/characcerise . Lo
2.1 what in-service training is required for® effective use of the- materials?
. 2.2 What pravious education is ‘uiocucod wich effective use of the materials?
2.3 JVhbac pnv-im axperience is associated with eifective use of che macerials?

-

. . -

. &
- © 3.0 - Teacher perceptions - - \ . .
) 3.1 How do” the macterials affect users' inscruccional practices?

3.2 How do che macerials affect users' attitudes towards the importance o: pro-
viding basic skills inscruccion in their vocacional programs?

3.3 How do the macerials affect users' percepcidns of their skills ac providing

. . basic skills instruccion in a vocacional program?
V4 . . . .
' 4.0 Pupil characceriscics )
’ . . 4.1 How is effective use of the macerials influenced by such pupil charetceris-
. tics as ' ) . N
R a. u‘cu? *
b. sociceconomic scacus?’
/ . c. achh_vcuzt‘;:' level? -

- . d. _other faccors? -

. " 5.0 Potancial impac . o

. ) ' 5.1 Whac do users perceive ias the pocencial impace uhich the uturials might luvu
. i on lastruccion?

RN S e

A §h g T

el

% - _ 6.0. Value . ) " I
. 6,1 To vlu; extent do usefs view che macerials as being valuable?
. ) . 6.2 Are the macerials directly related to aigni!iun: nuda and dmuds of schcol
Lo , . personnel? - _ O
_‘ . . ) - ‘ s . . - R ) - . .
,; : 7.0 Ateractivensss - o, ¢
e - . T 7.1 Are the maceP{als actraccive torusers wir.h respect to appuunqn. layouc,.
% ulua:u:iou, foriat, typography, e ecc,? o
,{‘ N I % IRV . . L
o] .. . " PR «
B 1] Soc uity - ) s v' : . -

2 o ) 8.1 16 ukIY uun: 20’ the und.als cxcludc or councer’ bin and. ductintuacion
= . U i~. .relaced to g {;‘_ .ox - ’
I ., * * . iy : . "
i e a.‘ sex?. . g ol v :

- }\ R o !;, i',ai:c,‘o;‘ u:hnigé“oiisiu?* — } - ] o o
g c. ‘aociocconoaic scacus? .o . ‘

% . N IR : . . :
: 9 1] Uuia:ondcd cthc:s S Co . .
9: I "h‘ha: positivu or -uguiv- gefhccs. which vere not diuc:ly mtondnd. are

3, obsc ud 128 °a} rnul: of uurials un" . L

;o feeo o . S
.. 10.0 Vauabnizv of uifcc:ivunou ., . -

10.1; To whu cxun: xoiﬁtuu.lcs on the abov. uffué:ivunusa issues vary vd.:h
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Criterion: Generalizability
« 9 oo . -
b -

1.1 To vhat excent do using’ u.:u. and potencial sizes, dupuy an Ln:otu:
in usitg the macerials?

_Mmblcuus of coses © ‘-

2.1 Do uorn,pcrcoiv. ‘che costs’ of purchuing and mplmn:ing the materials
as, being r.uon;blo’ | 9

3 N ' L) , -
N * —:— «
e
3.0 Teacher di!t.unc.s ’ T -
. N
3.1 Are sateriils equally usable bﬁ"dithzont teachers? .

.

4.0 Sice differences

7 3.2 What differencas are thare between teachers in their use of thn_u:or‘.a’ls?

N

4,1 Are the materials cquuly uublo ' across sices? - .
4.2 What differences are there b.r.vun sites in using the naterials?
EN
. - .
5.0 District differences , s ~
5.1 What effects do districe organiu:iml differences have on aaterials uug.
and Lwlmnu:inn? : M . ,
G 5.2 Ars the n:.ria.'u .quauv usable by ducricu wi:h different organizacional
" arvangements for providing vocstional sducation and basic skills? i
. t - d ’ "
6.0 Stace dif!cunc’u - '
6.1 What .ftcc:s do stace policiu and priori:t'u have on asterials usage and
{zplementacion? .
' - N ‘7‘“"

« 7.0, Spacill cducacioq -4
7. 1 Do the -:oriqls giv‘ users adequate widmc.'to: planning and conduceing ’

, basic skills instruccion® for I
4.' handfcapped students? o
A B " digadvancaged scudents? "t ’
. §. ocher B:udq:s with special needs? i .
| 820 Use wich ddiles . © ) .

8 1 Do uu’ta tnl that cthe materials could pocencially be used to incorpora:.

baiic«a :mc:ion fn adult educacion classes?
"- *. L
> P . . - .
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‘This appendix lists a}Lthed“ocnmeats tc»be used £~ collect evalua-t S

L _/_

P <

e :p_;p’endix 'concerné documents

-,

and- reviewers. These» are .

.. , . o

v to be ?pleted by teache;:s ,:...—admIni:s : ators, _:

.t consid d together becaus”e of the‘ simmty of the documents amczng these ]
' groldps: Part 2 deals "withe documen?s STEs R
‘ -Field .Test Coordinator.~

s <
b

. B i . ,‘: i i . . ) : . -
Each- document has.a number and ‘lettexr code preceding it. This code-
corresponds to the 1abeling used in .Figure 2 id the text: of tZd.s field -

test: plan. Figure 2 displays the relationship among the groups, stages,
and documents associated with the field test. [For convenience and logic -~
‘ in describing ‘the gocuments, they have been arréa‘nged somewhat differently V"' '
. in this appendix. However, the labeling system from Figure 2 has been
retained. Under this labeling system, documents are labeled acc“diing
" td the».!gesp’onding group, as follows:. L e : SN ‘ :
" S ;qucuments:labeied ‘ C *Respo'(nding group - ) ) )
- ., la‘.thro‘ugh d "'. . Teachers t ‘ T Cu e °
N . . ' ‘2a~§%§hrpngh 2d. . Administrators : ﬂ:“. 3
L e TN (, 3a throu:gh 3c O tReviewers k . * S
‘ 4a through 4d-- . " Field Te’st Coordinators . :

NSPN

i

. u‘

: - ..+ . .(or other project staff)

w\, 9;

- 4 L
. . N

: i . ) ‘ ¢

- .. ) <

C Part? ]l - Documents completed by teachersL administrators, and reviewers

. 1, - '

L 'la Orientation Document - Teacher Version " ” x.,s T e M

T - A . -8 T

2 Orientation Document - Administrator ¥ersion v o T

A -

had

The Orientation Document: for both groups. consists of two scalest The

»

Participant Informatidn Scale gathers information on the characteristics
-of teachers and administrators who participate in the f:Leld te?t. It

focuses primarily on general demographic information about _the respondent,

- Py

o
R
bl
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B,
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= . tirle'and.duties, education, work experience, dnd educational and pro-

?_ ) . fessional activities. *The Attitude-Skills Scale gathers 1nformation about
L materials users attitudes towards varibus aspects of the provisicn of
basic skills ipstruction in a vocational education context afd also about

users”' self—perceptions of their own abilities to perform tasks associated g
- \\\\with the provision of basic skills instruction as outlined in the materials. ° s
- Attitude items.assess the respoudents feelings regarding issues in- the .
delivery of instruction in a vocational education-program, the respon—
dent's desire-to learn ways to improve basic skills instruction, his/her .- -~
o personal commitment to change and improvement, and so on. ;ask items . "o
"~ assess the respondent's perception of his/her own training, experience, L
and ability to perform the instructional improvement tasks outlinkd in
the materials.//a portion-of the Attitude-Skills Scale‘will be adminie~
tered on a pre-post. basis, so. that the degree of change®in attitudes and
- skills of users OVer ‘the field: test period cquld be estimated The =~ '
, teacher and administrater versions of the document are mearly dentical
and differ only in that some of the items on the two versions ;&e worded

j' slightly differently. The Orientation Documént is completed dyring the

5 ., Orjentation Session. If will require no more “than 30,pdnutes to complete. )
1b. Guidelines.for-Comments - Teacher Version . S . SEC

et 2b. Guidelines for Gomments - Administrator Version . '

- 3a. Guidelinés for Comments :<: Reviewer Version g ) . o ) C

4 .

This is not a document in itself but is rather intended to provide‘ ’
guidelines to persons eading the materials.‘.It alerts r!a&ers to specific
in reviewing the materials and instructs nhé? as'te .. v~

: what comments t write on the materials themselves. In effect

'points to look fo

thi§ page

’

T ponverts the terials themselves into documents for thefwritten comments n

of users and eviewers. It is anticipated that the instructions for each;.
indicated will be slightly different depending on what -

" of the grou 3
issues we wish each group to focus, L. . . i DT g
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lc. Te!mination Document - Teacher«Version

2c. Termination Document - Administrator Version

3b. Product Evaluation Scale‘r Reviewer Version .: n . .

.\

AL

‘ For teachers and administrators, the Termination Document consists
. of two scales, a post-usage form of the Attitude-Skills’ Scale which was - .
“also -ompleted as part of the Orientation Document, and a Product Evalua-
tion Scale. Reviewers receéive only the Product Evaluation Scale. The
purposeyof this document -is to gather reactions to the materials in an
objectiveg organized way. Respondents will rate portions or features of

. ohe materials on rating scales. Fill-in and open-ended type items will

/‘ ask them for specific suggestions for changing the materials. Possible
! ) topics include the materials' clarity,_usefulness, problems in use, content,
:h the perceived value of the materials, intent to use-the materials again,

etc. The Product Evaluation Scale for the three groups will focus on
somewhat different issues, or W81l have items which are worded somewhat
differently.. Completion time for the Termination‘chument should. average

- . : . 4

about 36- minutes. - :

1ld. Teacher Interview
2d. Administrator Interview

3ec. Reviewer IntervieW°\

The purpose of these interviews is to 'gather reactions to the mater- - \ .
ials dnd their usagé and outcomes. They are’ designed to supplement infor-
‘mation gathered“with the Ptoduct Evaluation Scales.’ The interviews wfl
include questions which require a more open-ended, extended response or
‘which may warrant a deeper exploration or probing than can be accomplished
with short written answers. Interviews will be conducted by the Field
‘Test Coordinators or other project staff, and with permission of the
‘respondent will alse be . -tape recorded with small portable recorders for
'later reference. The interviews will require sonly verbal responses, and .

no’ written responses, from teachers, administrators, and reviewers. The

s e a

<

Lo set of interview questions will be somewhat different for each group
indicated Interviews should require no more than 15 20 mdnutes of teacher
and admdnistrator time. o 9
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Part 2 - Documents completed by Field Test Coordinators

L}

™

ba. Site Selection ng' ) -

The purpose of the log is to proyide a systematic format for gather-
"ing 1nformation about participating sites during the process of gaining
their participation and cooperation in the field test. It'may also
_ provide information on sites which explore the ‘possible nse of the mater-
ials but which decide not to participate in the project. It consists of"
. two.parts. It opens with a brief narrative account of the district's
' decision to participate, or not. The second paéE lists product character-'ff
i;tics accompanied by rating scales which describe the extent to which ‘
each characteristic influenced the district's decision to participate.‘
## Digtrict characteristics are'also listed and rated wIth respect to their
influence on the decision to include the site. This document is completed

Tt

by“the Field Test Coordinators during the site selection*process.

AAY

. N .
*

e . -,

. LS . s

4b. Site and Class Description Package ./ :

-

LY

This .document consists of two parts: a Site Descriptfon Scale and a

Classroom Description Scale. The Site Description Scale gathers descrip-
tive informgfion o the sites which participate in the field ‘test. This
information includes number of students, population density, percentage
of urbanization, percentage of nonwhite population, and other factual
information about each site.* Usually, the Field ,Test Coordinator-will be

| e " able to obtain such information from local administrators or. reference
books. The second part, the Classroom Description.Scale, records information

s s

regarding the individual classes which -receive instruétion ‘as a result of

; " their teachers’ use of the materials. This can include the racial or U
. socio-economic composition of the class, the average and range of achieve-‘ ’ ‘: .
ment test scores in basic skills’ areii’ theLnature of. the program whichv . 4
the class is in and* so on. It will not gather information about individual

N . students. When the Field Test Coordinator has completedsa Sitenand Class»-\

E?j:
P - room.Description Package for a- site, it consists of one copy of the SIte. < - ;fé
Description Scale plus cne cop?“of the Classréom Descriptio9/Scale for each :

(“'0 . participating class. e e : ‘{1if‘
) . . e, * * N v - [}
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e

d

4c, Field Test Activities Report Format

This is a format for writing a memorandum report of activities :"

associated with the field test.

dinators to record any training activities or forpgl meetings with state
-department personnel or local district teachers and administrators.

It is to be used by the Field Test Coor-

-

The ,

“”format includes heading for context information (time, date, place of

meeting or work effort, persons present etc.) the purpose of the meeting,

a fadtual description of the activities, outcomes, accomplished intended

. future activities, problems encountered, implications for materials changes, °

and so on.
on his/her notes.
the original to CIOE. -

H &

4d. Technical Assistance Contact'Report’

sty

“The memo is to be written by che Field Test Coordinator based
The Field Test’ Coordinator will retain a copy~and send

\ . ’ . L
\

v
.
¢ . . '

»

This document gathers information about specific problems encountered

by users while they are using the materials.

The form providesspace for

the - nalgbof the user, the person giving assistapce, the means of assistanc

'(telephone or'face;gofﬁace), the nature of the problem«or assistance,

request;d what assistance was given, tmplications for the'revisfon of

Field Test Coordinators or. by project staff.’ S e )
. RN ‘. . )
N ) - ’ , °
s .( . - "ﬂ(, '
1 . £
. R . .
- 7 A A - -
4 * >
A B3 - e [
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v- \\ ) ;
M =~ s \
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materials, and other relevant information.

The report is completed by

L“a

‘o
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: Appendix C - .
T DOCUMENTS-QUESTIONS MATRIX x
. “ .

This appendix 1lluscraces the corraspondence b.nm.a the instruments us:od
in Appendix 3 and the field test eyaluatign cnum. copics, and quutio)u
, listed in Appendix A. Thare arfe three pagss, ons fot each off che,three general
criceria of ﬁubuuy, cf!ocd.vcam. and gmctalzzabzucy“,‘oocm:s are lisced

‘
acrose the top of uch pqo, vt:h tha nunbct and lczut .abcls used in :!.guu 2’
in the n:t. For’ :hc rudct s couvcnimcc. these labels are rcpuud l;clob.
T L Dog\?ﬁgs completed bv teschers s ' N
n ls. Ot!.candou Docmnt - Teacher Versifon .
7elb., Gutdolinuf tor §omnts - Teacher Versfon > ° '
" le, ‘Kctnj.u:iommocuua: ~ Teacher qutou
’ 14. Téacher Incerviev . - -
a . . i
. : 2. Documents completed bv adminiscrators .
2a. ‘Orientstion Document - Administracor Version .
b, Guidelines for Comments - r\dliniqtutot v.tsion .
2. .-’rcmuuon Documn: - Adainistnzor Vcrston .
2. Adlinhtuto@tnuwiw - o
L4
N . °
3+ Documents ¢ lc:cd by tec !.cal ravievers R . L
e . :
PR . 3Ja. Guidelings for Coumencs = Reviever, Versfon
v .. . Product Evaluation Scale -~Re¢iever’Verston ! A N
5 . 3e. ewver- [nterview ' . - 2
el g . ~
. ‘-4, Doc ts cmlczch _;ug ’ru: Cootdim:ors , :
. o; ogh.t pré 1-:: W IT1I . .
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. S b ’”"Stcc and; Clustoo- Descripeion Package v
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o o ‘ Appendix D

v L= - NOMINATIONS FOR FIELD TEST STTES :

s N - - - i

th state andtlocal'educationalrofficials.

. ¢
- - % . ! - - -

' California ' ' { v

-

only.after negotiatio

'Argus-Continuation High School .
Ceres Unified School District DL
Ceres, Califormia 95307 i

) " Del Paso High School- . ‘
R Walnut Valley School District ' .
. , Walnut, California 91789 s :

Central City Occupational Center . .
Los Ahgeles Unified School District
S " Los Angeles, California 90051

-9
.

NI

o Mountain View Continuation High School

, ‘ Santa Ana Unified'School District !

1. Santa Ana} California 92701 - - - .
quthern Santa Clara County Regional Occupational Program
Sunnyvale,@California 94086

] -
Q ° s . .

L R T L]
PR

.. . ..
v /
x B

Florida L S
‘St' ?etersburg VOcatiDnal*Technicai Institute TR

“Clearwater, Florida 33518 . . - W T

DeLand Comprehensive Senior High Scho%% ,' SR .
DeLand, Florida 32720 : S .
5 Washington Holmes Area Vooational-Technical Center ;f“'

Chipley, Florida 32428 ” R

This appendix presents nominations for field test sites. Being .,
nominated doés not indicate that those sites have definitely agreed to 4
participate,‘nor does it indicate that the project director,has definitely %ﬁm%*i
decided. to include them in' the field test. Such agreemerts d;ll,be made -




v . e K r
it « - D N kY

H i
: Georgia _ : N

Y. o

- Wayne County Comprehensive High School B &
< . Jesup,;Georgia 31545 R o . - ' .

South DeKalb Occupational'tducation Center :
Decatur, Georgia 30034 : o . , '

= 'Valdosta Comprehensive High School . : - ‘ “
: - Valdosta, Georgia-31601 )

. -
°

I1linois - o A " A

_Canton Union District #66°
Canton, Illinois 61520

- 'East Richland Community Unit District #1 .
' Olney, Illinois 62450 :

- ) Lockport Township High School District #5 |
: Lockport, Illinois 60441 . . : ' . * o
R "Orion Commurity Unit District #1 ) Co i

e Orion, Illinois 61273 ' , S SR .

"Minnesota g ‘ - ' . : ' Y
Whitebear Lake ‘Area Vocational-Technical Institute ' i - .
St.- Paul, Minnesota : . - : .

Hennepin County Vocational-Technical Institute T
Minneapolis, Minnesota . . . ’ g 2o

f . ! ' . : Lot ' f

New Yorkf’ R : : ':_ »;E

-IBroome-DeIaware-Tioga BOCES - L »‘;\’m‘ ' K ' 4*»‘
‘Upper Glemsood Road -~ - . . ) ©o : ' ' ' , k
> Binghamton, New York. 13905 St —

-

'Edison Technical and Occupational Education Genter : . _
.,Rochester, New York 14601 S - . .

: Oswego BOCES. = . ' -~ tj/~<:f ' - , N - 3 e
Mexico, New York 13114 et
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" . Appendix E ' .
. ' ’ v ’I""’e, - (.
. DATA COLLECTION DOCUMENT DRAFTS ° . : &5
i o i . *Wm@ K
-«
e _This appendix presents- -draft versions of the data collection docu-
ments which are proposed for°® use during the field test. “The documents . ‘ s
are presented in the order in which they were listed on-the opening page - "
. of Appendix C Documents. completed byr teachers are presented first,
followed by documents-completed by administrators, technical reviewers,
. - 9
« and Field Test Coordinators. ) . .
¥ : ,
. It should be remembered-:that these documents are in draft form and
are subject to revision before use in the field test. Toe - .
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((;c,
"FIELD TEST : :
' ., 7 - . . .
. ) * - m . - *
o : - - ' BASIC SKILLS THROUGH VOCATIONAL EDUCATION ' >
. L4 . ’ - 0
’ . . . . « . A i ’ ":/i
i) . ‘ORIENTATION DOCUMENT | . : . o . e
: ) B I 5 Teacher ‘Version S - -
. A L] - . N ‘ . ‘ -
. . ‘ $ "
. . "= .
. 4 . e £
) The Orieﬁtation Document consists of two parts. i 5
N\
. . ' Part 1 - Participant Information Scale concerns your work experience' P .,
ﬁ educational and professional activities ang* general\ background. ] . st
) . .
"t § . T v e
. JPart 2 - Attitude—Skills Scale asks for information .about your skills A
- and attitudes sw:Lth respect to teaching basic skills to vocational education
. students. .‘. ‘ "f . _
. Check or circle yout response, or write in a brief aﬁswer, according . T
) . to the instructions given for each question, = ~ ., ) .
2 . ~ Please remember that ybur repiies are_confidential.' - » ) o H
. . . . e : ' :
. . i - . . .' -
Your “nge Number C ' : . .

N »
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. . . . v .
- N .

: S PART 1 - PARTICIPANT INFORMATION SCALE = _ - . -

‘ ) - ’ . . 5 ( e . -

, , Fo,r,»Questions -1 to 4, write 94 the number of years indicated. [ b

- . ‘ L

\

\ 1. How many years have you been employed by this school district )

g 2. How many years were you employed in other districts?, e e e =™ o
1 . 3. Im how many other districts have your worked? e e e e S, <L
S 4. In how many other schools have you worked in this district- o

. - or in other diStTiCts?e .ve o o o 4 o v e b e o e b oete oo T

/ ) co T .. L T N

-

If you have, how many - years did you hold that position? S

| “g
-/ § Have you ever held, or do you now hold, any of,the following posiisv

‘ Circl your answer to_ show if you ever held that position. Write 1in

ri"v the gumber of years you held it to the right. .
Ty s, mee
‘ Position™ _ - /  position? position
S - - ( e, 0 ‘Yes s No-. s )
. . ’ a. Te'actvzerp'. o ."°“.?,‘°:. . . JLE .”.é.o S ¢ N )
- " .b. ‘Departm?ent &aifmanﬂ R A ¢ N _ E
o c. AssistantnPrincipalf Cereae sy i'“).Yh N T
‘ d,~Principal .. f,,:} D ._,-.“..ii,;*»‘; OY” "N ' .
. "'e. Central District Office Administratote. SR 2 N
£ Other school distrfct pésition.. . :'z ... ¥, N ’
‘ . ‘. - If you answefed "YES to 'e’ or 'f', :give‘:' o \ ' oo : .
. . . the position title(s) here' Sy oL

Py =
’v.;&l"fw R T

A by




~

10.

1.’

12.

- a. Bachelor's degree ‘ :

| Cbeck circle, or write in your answers as indicated for each question

in this section.

&

- -

What is-the highest degree you have actually received? Check one.,

! ~

b.. Associate degree in a technical subject
c. Master's degree

d. Ph.D:aﬁegree

é. Othér -~ specify

,

In what year did you receive this degree?

What was the major subjectareaof this degree?™

Are you currently working towards 4 higher gmgree than the one you
now have? Check one. If yes, write in the subject area of your
studies. - . ’ .

- =
‘

a. No

b. Yes. What is the subject area, K your degree will be in?

1

Do you currently possess-any licenses, either as a teacher, an
administrator, or other professional position, or as a craftsman?
Write in the name of these licenses below.

List the names of the professional organizations of which you are
currently a member. . .

A

" which you read onr a regular basis.

Al e

-

.

 List, the names of no more than three professional educifianii-idhrqélg

LN
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Have you ever had any training or experience working with the kinds

of students listed below in occupational or vocational education’

If you have, circle T or E ar both ‘as appropriate.

s ’ . . __,,.,:;
1 instruction such as college courses,

Training can include any *"fo
er instrugtion. Experience includes °

in-service workshops, or othe

work with students as either a teacher or an administrator. . : fx
Student groups ¢ Training ° Experience

a, Gifted students. . . . . . ¢ o ¢ ¢ . . . . T E o

b. Students with learning disabilities. . . . T E

c. Slow learners. . . . « ¢« « o ¢ ¢« o o o o o T E

d, Physically handicapped students. . . .. . T . E

e. Disadvantaged students . . , . . ¢ . . . . T E .

f. Students with low reading ability. . . . . T . E

g. Students with low mathemathics ability . T E

h. Students with low .ability in language ‘ o

. areas such as writing, Speaking or ’ ‘ Y
listening B N T R R R T E

i. Students “with other kinds of learning

difficulties . . « ¢ ¢ % ¢ o ¢ ¢ o o . T "E

Have you ever worﬁtd with teachers of academic basic'skills (such as
English and mathematics) to improve the reading or mathematic ‘skills
of your vocational students? Check one. '

a. No. '
b. Yeg. *Describe briefly

Ve

‘\ R .
¥ u ‘ -

Have you ever worked with other vocational teachers to help improve . R

your students sskills in teading and mathematics? Check one. . ot -

I - No. L ™ . : o - - -
b. Yes. Describe briefly. B , ' L

N Ges

. M - ‘
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s -

g

a.
b.
c.
d.
e.
f.

- s

. PART 2 - ATTITUDE-SKILLS SCALE ' o

1. In which of the .following general areas of vocational education do
. . you teach? Check"one.

Agriculture and agri-business

Business and officé education

Distributive eduoation
‘Health education

Occupational home economics
Technical edqcation
Trades and industry

. . f

h. Othet - specify

.
'
LA
2 AT

PR

« .

. -

N

What specific programs in vocational education do you teach?

course names on the lines below.

de

1

Write the

>

b. ) ‘ .

Ce.

What specific kinds of. jobs could a student get who had taken -these 4

.

uates need for ‘success. in an entry-level position in the kind of jobs

such .as. those you listed in Question .3?
of the ‘five basic skills listed below.’

2 . N o

-

.

_programs? Write one or more examples of job titles on the lines Fr
below. 3

e ' vt L :
b s : ( |

ce " { ' . . "
'In general, what minimum level of basic skills would -onevof you j ad- .

Circle one response for each

Minimum';évei needed

~ Very high

g composition S N
‘f;Lisgegiggx

Academic basic skills “level
’ Lo ’ — -
a. R§§§138 s
b. Mathematics g i g
¢ Wrixing, English : 5- :

-,

Average Very
level low
4 3 2 r -
43 2 1,
‘&1 . .
4 3. 2 r




‘h;,lPlanning prescriptive teachihg - . = -

How much fraining and experience have you had in teaching basic skills,
such as reading, mathematics, and so on? Listed below are several tasks
a tedcher might have‘to do to include basic ski1ls teaching in a voca-
tional educationalfprogram. . . N,

-
> N R v ‘e

"

Circle two reSponses for each task “one for your training and “ene fbr N

your* experience. . S . . N S ) ST

¥ ke
¢

Training in these tasks can include college courses, in-service work-

shops, or other formal training you have had. ‘\\\“;;~;;i

R

Egperience means what' you have done to try to apply these tasks in -

teaching your students. - Do p = 235 Yo
‘ ‘ ) ‘ - a o e
. ST ) Trainingf Experience=,'
- ) : N th . * "Not NS
Tasks : A lot Some much A lot Some much ., -,

a. Deciding what level of basic
skills students need in order )
to learn in my classes 3 2 i 3 2 .1

b. Deciding what level of basic
skills stuydents need to .
succeed in a entry-level job ) . ‘ "9

Pl

in my area 3 2 1 -3 . 2 1 .

c. Finding and usSing ready—made
. standardized tests of

students' basic skills ~ -3 - 2 1. 3 1
d, Making and using my own tests -

of students' basic skills 3 .2 -1 3 2 1
e.  Interpreting the results of . : .

ready-made standardized tests
to assess student needs in o,
basic skills . 3 .*2 1 3 2 "1

f. Interpreting the results of
‘my own tests to.assess students _ I
needs’ in basic skills ' 3 2 1" .3 2. 1

. N ”

~
4

g. Finding and'using materials and

students improve. their basic ,
skills- - = . $ius .3 2. 1,773 =2 T

that will.help students ‘learn oo .
" the basic skills they will need . . ‘ . L.
‘ t»on-the-job T e '3 2 1 - 3. 2

i. Determining how ¥eadable the _U .o ‘

gﬁgextbook and. other class .- ‘ .
materials are in' the program ' N
I tedch- . - . -3 2 1 3 -2

methods to help vocational ’ o -




e "’i‘}“::: - & ,?‘(’f{:‘i:r\?, :;\;’-,7:,,\:, e ¥y e L :-Q_*":‘\... W v I3 =, - . *,
. “ b : ‘ _ Training Experience . e
Nl ) = v - Nots N Not ’
‘ . Tagks , . A lot °Some much A lot Some much
S i Findings out what: levels of -
.~ & © . .  basic.'skills are needed,for A
K f e jobs in the area 1 t:each 3 02 1 3 2 1
S k. ' Tedchding basic skills as an | ' 4 . -
£ L T . integralspart of the voca-~ ' - b J
C " "% tionmal education program I : , »
t:each : 3 2.1 3 2 1 ‘
= . =g, Motivating student interest T O ,
. " in learning basic skills ] e .
e ~ through vocatienal education 3 2 1 3 2 1 -
[ " . . * a
=% ‘ -
/‘/ 6. How well do you feel you can teach basic skills in your vocational
L education program? How well would you like to be able to teach them?
N N - .
The_list of tasks from Question 5 is repeated below. Circle two .
reésponses for each task, one _to show how well you feel you can do t:he .
task, and one to show how well you would 1Me t:o do the task. 4 .
, S § . , Can do Would like to do
- ] s B . - To “Not ] To  Not )
' ‘ - . - Very some at ' Very .some at . :
< Tasks LT, well degrée all well: degree all . 7~ ov—
) ~a. Deciding what level of basic . - _ : ¥ : ‘ H g
o, . skills students neeéd in = , . o
-order to learn in my class 3 2 1 .3 2 1.
. . . . , i 1
: . b. Deciding what level of basic
% ‘ skills students need to . - S
S oo succeed in - a- ent:ry—level job - - L . .
- " in my area 3 ;2 1 g 2 1 . ’
PO . . g - . . ‘ v b Y
' c. Finding and using ready-made . o . c - e
+  standardized tests of - o G R
students’ basic skills 3 .~ 2 1. "3 2 i- ..
d. Making and using my own tests > C o ’5
, - of st:udent:s’ basic skills 3. 27 1 3. 2 .1 - E
e. Int:erpret: gz the results of LT i " , U ,
. . ready-made: t:andardized T . . k2 L
. -tests to Msdess student, needs | ~ - , o
o in baed skillsf' T *3 _’2-\1, L, 240 1 . %
. f_. Inteppret:ing “the - resﬁ'lts of A B
my own ‘tests to assess. - .’ , Py : i
©7'" students' needs in basic. ™ .. . € : : o2
t - skills e 3 0 2.1 . 3r 2. Ol ' S
g Finding and usin\"ﬁaterials Tl ‘ L : . o :
r.és id?methods. t& hélp voca- * .~ - .. T £ :
-,“”.ional students. improve their o . F A o
' ".gasic ékills A ) _,‘;3;: g 1 «3 ‘ 2 1%
, L i, ODl/pager 6. .« ' ’
"- :}34:;”'.. ' S "/“Y P uv’ - "'i‘?if%sé. o ." i u :)t" ¢ if\x;




i.

i

k.

-

. ) « . . AR . .
0y 3 ° N ) . . <
‘i . . ) «
. e \3’_ ./"- o -
o ’ Can'.qu Would like to do ‘
" T /%0 Not To Not _
Very some at Very some at .
Tasks .” - well - degree. all well degree all . :
Planning prescriptive teaeh— y T . -
ing - that will help stu- RS
dénts learn the basic skills . ’ &x ~
they will need on-the-job 3 2 =l 3 2 I+
Determining how readable ithe™ . , ' &
textbook and other class , 3 . -
materials are in&%)he pro- Y ;
gram ‘I teach 3 2 "1 3 2 1. /
Finding out what levels of . e
basic skills are needed ‘ e
for jobs in the area I :
teach ’ 3 2 1 "3 2 1 \
Teachi.ng baéig: gkills as an x
integral part of the voca- )
tional educatitm program e \
I teéach - 5, -3 2 1 3 2 1 ‘
Motivating’ student interest
in learning bagic skills . o
through vocational educa- , '
tion 3 2 1 3 2 1 .
: \ ,
LW ) ) )
- . , ° Y -
Ve e "w .
34?’% 1 - . R ’ - ’
gt ’ I‘}}' ‘ g . ) %
&?4 Q. . Al ;vz%j
. t ‘
o . . &
. & - & e
. T . - & t .o
i . " : ' ,
i 4 fs;% Jons ] 7
5! gw .. < )
Fd . .
. : , ¥ %t
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" o * ' :
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In any group of vo

many opinions about teaching basic skills in a vocational education

program..

‘.

‘?!‘
(3 L

%
75

“::v;}“

tional education teachers, you are likely to find

1]

wk
Ferd?

-

N

The statements listed below express both positive and negatiye opinions.
All are based on actual statements made by vocational educafion teachers.

K

Circle one response for each statement to show how much you agree or

disagree with it.

Sutc'smts

" Remember that your responses are confidential.

a. t:cnb!.ni.ng vocational edhution with basic skills
cduld help motivate Students to learn basic skills

b. Vocational education t

_taught previously by o

eachers can't be expected

ther tncb‘prl .

to correct in 2 years.what students have not been

¢, Vocational education teacher: havc a responsibilicy

to make ‘'sure theif gra

i reading, mathemati
need to get an
study.

d students have the
and language skills they
evel jol.: in their area of

d. Trying to teach basic skills in vocational frograms
will take tco much time &wvay from géuching job-

o related content.

e. Most vocational teache
basic skills that thei
class lessons.

£f. Vocational education t
to become remedizl rea
matics teachers.

s altudy do teach the
14 studen# need to learn

eachers should got have
ding or remedial nathe-

——

8. Vocational educators should work wich basic
skills teschers but vocational educators should

not teach basic skills

h. Most vocational educat

chance to get 'some hel

. mth-atic:, or hngu&
studente who need 1:.

themselves,

ors would-welcoms the
] Ln teaching reading,
ge skills to their i

Y
’ .

i, , Most vocatioul eduution teschers_simply are
. not prepared- for :uching basic skills as part =

of tluir classes.

¢

B

3. Coubininz basic skills Lnstruction Jwith voeational
programs will give studmu confidcnco in their

abiliciea.

{

LIRI

k. ' Teaching basic skuh along with job content:puts
an unressonable burdcn@n the vo¢ational teacher.

1, Teaching vocational studcnts basic skills will

Qé.p to make them more

3

mloylblo.

‘

. u'

@. Vocaticnal teschers should teach only’ thou buic ’
skills directly related to their technical areas. .

Py

. Vocational education ‘tuchers usuauy know which

students need’ hclp in basic skills without using=,

tests in mthmtics o

' a0,

r Eaglish., '

5. There are ahost tio resources avauablvto help

the Vocatidhal’ ceather

combine basic skills

hutructin-@wtth regular course vork.

*

e

T 57. -

-

Strongly

Strongly

P A agree Agree disagree
SA A sD
SA A £ sD
\
t
SA A ()
s .7
SA A SD
- SA A w‘
s
SA A Sb
! d -
. .
SA A SD
* s& A sD
. . .
A
2 A . A s V
' N
SA A SD
SA e A ) .
© SA A SD-
SA AS sD
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- ) FIELD TEST ° o
/ : 3 . . , - * .
‘ BASIC, SKILLS THROUGH VOCATIONAL EDUCATION e
: GUIDELINES FOR. COMMENTS
’ . . ) ¢§3 . Teacher Version" .
Y - - ) \
¥ % . .
AR e T o .

This is the field test of the Resource and Teacher qudes produced
e by the Basic- Skills Through Vocationdl Education Prdject. The people who

developed these guides are seeking information which will help them re~ o

“ise and improve the guides. , ’ = .
- ) . . % . . N

»
. - o«
~ ‘;\‘

* .

p  the @ost important sources of such informatiomr WiA} be your

ents on the pages of these materials. As a representat%ye of -
¥

the kindof teachers for whom these materialsyare intefdedy-your., comments

: are especially important. . . B ¢
b . . , ) - . - it
¢ N ' . . { ) a .

When you, come to a place that™needs improvement please cincle-or .
‘ mark it boldly,, and make some comment about it. Keep in mind that‘you can -
% s make several kinds of comgents. You could simply state that a particular - a

. thing‘is good or bad. Or you cofiild. go further and write a short explana-

VSR

tion about the*cause of a problem in the g;iting. Or you could go further
g
still, and make suggestions for improving or changing the materials.

i
L

., R < ' ©
4 ; .

To whatever extent you find it possible, please try to include

PR suggestions for improving hescontent Remember, however, that all ' ¥
3 : . : :
responses dre appreciated. . . ’ . £ : -

B . o Tat
) Y- T Sy . v R
. - - - . });\'k\ itk = . . 3

- < ) . L

; In addition, we ask that you ‘BE BRUTAL We.believe that cfiticism

will breed -a better productw ' RS 4 L,

. R N
R L Stasey, , ¢
.
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i - - At the end of the field test, the guides with your written comments "

i O ’ will-be cbllected. You will receive new cIean copies in their place. °

On t:he next page are some suggestions for comments. Don'te,feel

S ) limited by t:hese. ofou mdy write any comments you want.
M .
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N e .
E- Suggesf?ons for Comments

CONTENT *

CLARITY ‘

£

ORGANIZATIOﬁ

APPEARANCE . .

o,

PRACTICALITY - N - .

i

o

JO

EC L :: COMMqTiPage.3 p o

Is the content accurate? .
Is the content ug—to—date? T
Is the contéent appropriate for the needs of teachers? .

Does the content incluéaiall'relevéﬁt information and exclude all

irrelevant information?

. . °

. »
Is*all relevant information adequately-covered?

0 \ .

Are the objectives of the guides clear?

Is the writing clear and understandable to you?

Does the sequence of -the topics help make things clear for you’ ‘
Do the examples and i11ustration3~contribvte to the~clarity ef the <o

guides? -

Does the organization of the guides help you to understand them-.and

to use themﬁ‘

Is there another way of organizing the booklets or topics that would

B »

make them easier to underqtand or to use’

£ ]

-~

5 - -

. Are the guides attractive to read and use? .
Are\there any typing or grammatical errors?
Does. the type style and page layoudt make the guides,easy,to’read?

A s

< ] sl.:‘m; .
What tasks suggested ;p the guides’are not practical forﬁteaching
Gl 1 4 »

in your sohool’ In yourVDistrict’ In-your ‘State? ' )

What tasks are#nqt practical due to time, méney,, or,.other reasons? -
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+ <

1
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e
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_ VALUE N ol .
' What parts are most valuable to you in planning instruction?
~ Which parts are not valuable or useful?
’.W‘w:,
~t
FAIRNESS I
ESH N . \
* Is there any bias or discrimigation in the guides related to sex, .
¢ " - 3 v
race, socio=economic status, handicap, or other characteristic?
. . . A . _ ‘ ’
. SPECIAL NEEDS ' ‘ ‘
Do the guides give adequate guidance on planning basic skills
~ . - i I} .
instruction for -groups with special needs such as the handi-
‘ capped or sloW learners? h
J— ‘
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2 .- FIELD TEST . -

énd attitudes with respect to teaching basic skills to vocation

. v oo -
-
»

BASIC SKILLS THROUGH VOCATIONAL: EDUCATION "

. A g T
- ’ . TERMINATION R@CUMENT

Teacher Version ' “

© I LIS

m L. ¢

This Term;pation,Documént consists of two parts.
. g { . "

*Part 1 ~ Attitude-Skills Scale asks for information about your skills

students. . .
»

N . )

Part 2 - Product Evaluation Scale asks for your ratings o

Introductory Guide, the Teacher Guides, and the Resource Guide

pey

4 : - - = ES -
Make your responses according to the instructions, given for each N

section, -. - ; .
sk

Please remember that your replies are confidential.-

.

Your Code Number
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" a .task during the field test. ey

[ . .

1. When you began this field test, you were asked how ‘well you felt you .
could teach basic skills in your vocational education classes. At
that time you rated your own ability to do several tasks which a teacher -

R

\

might do who was trying:to teach basic skills in a vocational education
program. .

©

N T
How well .do you feel you can do thése same tasks now, after using the
guidebooks? . The. tagks are listed below. Circle®two responses for each
task, one tq shoy how well you feel you can do the task now, and the
other’ to show iwfyou tried to use the guidebooks to help you do such

- 1

: ~ Tried to do this
Can do this now | % during the

™

field test
R - To Not ’ ‘
5 ) Very some at YES NO
¥asks well degree all e
a. ‘Deciding what level of bas-
¢ ic skills students need in
order to learn in mz ’
’ classes. . 3 2 1 I 4 * N
\ e @ ) “ . -
b. Deciding what 1evel of - . . ‘ ,
basic skills stydents need . : s
, to succeed in an entry- ;
level job in my araa. 3 2 1. Y * N ,
c. Fiﬁding and using ready- ’ .
made standardized tests of ) R
students' basic: skills 3 2 1 YN
d. Making and using my own : ' oo ‘ oo
tests of students' basic s . .o
skills. P .~ 3 2 .1 Y N
: . M o o i - ) "
‘e.. Interpr the results e ’ , ™ . et
of ready-mad} standardized. . L ¢ s
‘tesgs to ess student . e * . . .
\\needs in basic skills. . . 4, 3 *« 2 R N | e
" f. Interpreting the results . . ! ?’ : i : .
of my own tdsts to assess = . - ) . “
- students' needs in basic _ ' ' - ¥
skills. Lo ) 2 1 , Yy N ;
.} .
!
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o - U _ PO )

. . ‘ < . - ‘
. . .
. . .. Cos o . ) T Syt .
S S R T A R | C o Y R
e T T o e e A LT R 11 EAN
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© o ) kN . .
S . Tried to do’this
. : Can do this now during -the -
) .. ‘ field test
-~ Td  Not ] s
/' -Very some at 7 YES NO %
Tasks . y . well degree all o
; ";\?‘; - ,
g.y Finding and using materials ~ . ‘L - R
and methods=to help voca- ' O
tional students improve . , . . ,
their basic skills. ... 3. 2 1. Y N
h. Planning prescriptive teach- . .
) ing that will help stu- T L
dents learn the basic skills : : .
they will need /on-t:he—job. 3 2 1 Y ‘N .
P Det:ermining h i readable, the ) )
textbook 'and other class -
materials are the programs : ;
I teach. \ . 3 2 1 Y N .
kd N <«
jo Finding out what: levels of ‘"; ’ ' ;
ot basic skills are needed for: ) .
"jobs in the area I teach. 3 2 17y N .
" ) \ hay .
. k. Teaching basic.skills as an §
.integral part~of the voca- . : .
‘tional education programs I I .
M teach. _ 3 2 1 Y N ' :
[ ) L . ﬁ
1.« Motivating student interest ' )
in learning basig¢ skills | . ot Py
~ through vocational education. 3 2 1 , Y N \@fﬁ .
:}u - Lg . *:%q . N . A ° '3?" .
E ’ - , - o, .‘31? -
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’ « . . i ,‘ . £ m; ‘ )
" - . . ¥ v ¥ , ¥
X v 2. When the field test began, you were alsc askéd to agree or disagree
: with a number of opinions about the possibility of teaching basic
- . skills in a vocaﬂional education program. . -
.- -
. How do you feel about these same opinions now, after using the guide- .
books to help you teach basic skills in. your ur classes?
o L The ‘same ositive and negative opinions you saw at the beginning of
& . P 4 y
' | the field test are listed below. Circle one response for, each state-
. " _ment to show how much you agree or .disagree with it. Remember that
your responses are confidential. . -
. ° . -
: -]
. N Strongly Strongly
Statements - . agres Agree Disagree disagres °
' a. Combining vocational education with basic skills
v could help motivate s:uden;:s to learn basic skills - SA A D .- so .
3 ) b. Vocational education teachers can't be expected )
. | to correct in 2 years what sfudents have not been .
- taught previously by other teachers. SA A D SD
¢, Vocational education teachers have a responsibility
to make sure their graduating students have the-
reading, mathematics, sad language skills they
aneed to ge: an entry-level job in their area: of
study. . . © SA A De sp °
N v, N . .
B d.- Trying to teach basic skills in vocationsl piograms < °* . o . ) °
*  will take too much time away from teaching job- .
, - related content. SA A D . SD
b . . .
e. Most vocational teachers already do teach the . ’
. . basic skills chact chair students need to learn .
\ class lessons. .. -8A A D SD /
' f. Voca:iml education :u:hnrs should not have ) . ' M .
to become remedial readihg or rmdial mathe- i .
) . +matics teachers. ., SA A ] . sD
g? Vocational educators should work with b'uié wr .
skilly teachers but vocationsl educators should &
) not teach basic skills themselves. sA- ¢ A D s
S a e : h. Most vocational educators ‘would velcome- the . s '
. Bl ‘yichance to get some help ia teaching reading, - -
‘ ) m:hmr.ics, or language skills to chair . » e X
'z studeats vho need it, .- s - sa 7 A D sD
T w & R o - .
i 1. Most vocationdl education teachers simply are g . “ . i
o ' not prepared for teaching basic skills as, part ’
*: of their classes. . 4 ' TSA . A . D : p
: N . . 5 Lo .
* + s . 3. Combining buicukiu: instruction with vocational ~
: ";‘.} programé will give’ -:udm:a conﬁdnncn inaehnir
) ’ L . abilities. : ~ . : SA A ] SD
" ' ¥ 2
$ ' k., Teaching basic skills llons with job content puts
v Adan unrmoubl. burden dn :hn vocational teacher. . ° SA A D SD
. : - 1. ‘tuching vocational s:udm:s basic skills will~ / }
A help to make thes more employable. =+~ - SA / A D , SD
’ . 2 Vocatiml taachers should teach only those basic. . /./ -
F , T e . skflls directly related to their technical areas. y SA/ A D sp
: . . ‘/ }\ . . - s
- " a. Vocn:ional education :l:?i}ots usually know which - / R
L . L students deed help in basic skills without using o / \h )
T % : teSts .bn machematics or, Bnglish. " -/ SsA A . D SO~
5 L. . { © s / . i <
0. «There are alnol: no tuourcu avu‘{able to help / N
the vocationsl teacher combine basic’ skills . g L - /
L. instruction with regulsr cout‘i. work. SA A - D sD
‘ ¢ . ‘ L 4 *
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:M Part 2 - Product Evaluation Scale .
&5)’ 3 Section A ~ Rating the Introductogy Guide :
i’ Below are a number of statements ut. troductory Guide.

Indicate whether _you agree or disagree with each statement{ or if you have
e O opinion Circle one response for each statement at.the right.
(Consider only the Introduetory Guide. You will rate the Teacher Guides

o

. dt
and the Resource Guides in the next two sections.) Don't Know
® . N Agree ° Disagree No opinion
1. The Introductory Guide is essential &
. for understanding and using the 7 -
other guideS..e.seeesecsenenss cesenenes s A D \ -7
[N . A .
v‘. . v .§ * . R \ e
? 2. All the infé“rﬁ"'iation in the guide was o
COrrect®.ccoceeaconanss Vesessemsescsane c A D ? .
" .. 3. The guide included all relevant infor-
\ 4 mation that it should have............. A - D ?
4. * The guide was direct {’{.t}d td;—the—point. . A D ?
5: ,The guide was easy to read............. A D ?
‘ .. 6. The' guide had no hard-to—understand L.
® . S0 P T R A D -1
7. ¢The guide gave practical advices....... A . D v
8. The guide addressed current issues in . : ' L e
‘helping students with basic skills..... A . D ‘ ? ?
L ) : y . .
v . 9. The guide helped in building a team to -
‘ plan inst:ruct:ional activities..eeesenn A D . l ? °
&> 10. The graphics and diagrams in the guide : 4
€ helped me to undefstand the guide..... A D &,?
- e
.- -
‘ 11. The examples given in the guide were :
' realistic and helped me to understand . 3
the content..... sessssssassssns ceecane A - D ?
| 12. The guide gives adequate guidance to - 2 @s
administrators iy managing the people,*,
ety time, and resources for basic skills .
@ in vocational _education clgsses ceeaes A D . ?.
: y\ . .
Lo 13.- The guide should help to mot:ivat:e ' -
tedchers and administrators to teach -
- ""  basic skills in vocational education : N
’ 3 Classes............‘....r... _kF‘Shq’rt-r-r. A D . ?
14. .Thé guide has a attractiye format.,... = A b . 7 I
H;‘ 15. The guide was clearly writtens........ A Ve ? s
MY " B &, --;.
. TDT/page 4
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28. 1If you had the job oﬁggevising the Introductory Guide .so as’ to make it
more useful attractive, or easy to read what would you do? wo

L3
.

% A

. it i
- . .
How muéh did the Introductory Guide help you,do each of the following’ —p
Circle your response at the right. IR . .
e . o SOm,e"'
‘How much did the Introductory Guide help YOU, 4 A lot what &
* _16; Recognize the importance of teaching basic skills ) _—
through vocational education prOgrams’ ........ . 3.7 2 T
17. Understand what vocational teachers can do to teach . -
. _basic skills in their program?.. teacseceagesiaes - 3 2 .
18. Understand how to use “tha Teacher Guides?..... B | 2
N ‘ \\’U’ Or A
19. Understand how to use the Resource Guides?eeeennnnn. 3.0 02
' - 20. Realize the advantage and limitations of the ’ . ’
Teacher. and Resource Guides?........... IREEEEERRRRER 3 2 . 1
\ . i
g 21. Understand how the other guides or organized?..... s 3 2 1
~ : :
Be convinced that you could teach.basic skills ) . -
) in vocational programs........... eptar e e e ean Geeees 3 2 1
23. Plan basic skills instruction for'your particular , x
‘ . vocational speciality?....... veeees cetssecsrsscennns 3 2 1
@ r o
g 24, Understand the content of the Resourcé and
. Teacher Guides? ............. O TR =3 2 1
" How useful were each of the folewing chapters in the, Introductory Guide’ .
Circle your response at the right. \
- T - - Very * Somewhat Not,
R useful useful useful
;25, Section I. Why Basic Skill Development Through
. Vocational Education?....... casecseactons QSleeenens 3 2 1
» Vad . i = * . . }
« 26. Section II. Giving'Teachers and Students Power... 3 2 - 1
27. Segtion III. Using the Guides ...... erereiiieeeee 3 2. 1
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with that statement for that particular guide Use these symbols

Remember, write in

A
D
?

o f
L A4 - - . M €:'
“Section B - Rating the Teacher Guides : > °
Listed below:are the titles of the foutﬂTéacher Guides. .Which ones ~ ¢
did you read or yse or both? Circle your answer at the right.
) . b Read and Read it but _ Neither read |
‘ : . used it . didn't use it nor used it
- k )
1. Developing Reading §ki11s
- Through Vocational Eﬁuc%iiin ..... 3 2 1
2. Developing Mathematips Skills, ¢ . *
Through Vocational Epucation.:... 3 2 ‘;1
. . i . ) -
3. Developing Writing Skills ’ ’
Through Vocational EHucation ..... 3 2 1
. .
. \
4. Devel&ping Listening and .
Yo Speaking‘Through’Voc%tional ! .
Education..c..eceeess feeiaresogans 3 2 . 1 -
Listed below are a number of statements about the Teaeﬁe:>cuides.
An abbreviated title for, each guide is at the right. Urnder the title of o
each guide.which you read or used, write in whether you agree or disagree -

I agree with th1s statement
I disagree with this statement
Don t know or-no opinion

one of the three symbols for each statement but rate

nly the guides you actually read or used in planning basic skills instruc-
tion in your classes.

Py

&

8.t

H

i . ¢

3

. - This guide helped me understand the .

content of this basi? skill....... oo

This guide helped megto understand

how this basic skilljis related

to my vocational specialty ......

‘(

This guid gave me good advice on

lesson planning ‘for teaching basic

skills in my classes....f: ............
. /;'1‘, "‘

This guide gave me gqod advide on,

adapting my lesson p ans to fncludé:

basic skills instruc?ion ..... feesene ‘e

1o

PR e 4{“’,“-{‘"
: é
. k)
\
oET
"%
o,

Mathe- Listening
Reading matics Writing 3 Speaking

£
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Ehed

PO P,




N

b.;:et-differepﬁ grade.levelsh.;x.?;.. ., ‘_?. _

" c.‘iid different vocational afeds.:f.. . ” - i
;,'%ﬁ? do: by teachers with ‘different- | , - ‘ ',;
) tA‘d training and- experience.z..:L..... - o
oot L "SI’”,"'- S 1 TDT/page 7 j;;z:’ s 2

9. This guide showed me how to, cope with
+  factors that affect the development‘
of basic skills in my students........

10. This guide éave me good advice ‘on’
selecting the. basic skills related to
my vocational specialityeceerecaceen..

11. This-guide helped me sperify
objectives for basic skills lessons...

12. This guide' helped me select or
- develop instructional strategies for
teaching’basic skills..... ceececnecens

i

13. This guide helped me locate or -
create tests and instructional
materials in its particular basic
skill.ieeeseeecenccens sereesens ceseces

14. The content of this guide was
: ACCUTAL. secseeassssecsssnsssasoranss

e

15. The content of this guide was clear

>

T CIRR R R R RRRE csecssssssans SEEE
16. All necessary content was included

in this guide.cceececnns reesecenses oo
17. The guide was easy to read........;...»

18. The guidé generally gave practical
.advice - for imstructional planning
for teaching basic skills...........;:.

i . -

19. This guide meets thegzgbjectives
that it stated.ccecscestececccecessass 3

- 20. -lhis,gpide's objectives were clear....

21. The illustragiohs in this guide help
make the'content cleér..,..u.. ..... -

. 22, Thisj guide can be used for planning z
‘ basic skills.instruction

. a. in most schools....... cesecsesaans

oy

Mathe- * , Listening

' . Reading matics Writing‘ & Speaking

]




. Mathe- Listening .
R I Reading matics Writing & Speaking

N

23. This guide -requires in-service .
. training for teachers to usé it :
P . successfully ...... vessnssesens e qaees

24. . 'This guidé 15 directly related to _ .ot
needs and .demands of teachers and c .
administratorS.seeeeeasscossosoccssnns - ’

25. This guide is ver§ valuable for ' ' . ‘ 7‘
: teachers and administrations....s..... : >

. LY 4 '
26: This.guide shows no evidence of bias 2
‘with regard to sex, race, or socio- -
conomic’ status of studentS....i...... ]

27. This guide should be equally usable .
by teachers, of differing education T
and backgroufid.....oeeveeecccoccscnnes

3 L4
28. This guide gives adequate guidance
. . for planning basic skills
instruction for oLt

handicapped students ...... T e e e

.~ . gifted studemts..... cereceneens e

other students with speclal needs.. ;

29. 4This guide is potentially useful for .
planning basic skills instruction 2 ) . .
for adult education. classesf%f‘ﬁ ....... ' ’ :

. 30. 1t was easy to integrate the proced—
.ures suggested in-this guide with . \ ‘ : .

other school curriculum and'testipg T , .
programs..... .............. ceeees oo

*31. About how many hours per week did you use each of .these in making
instructional plans? How mdny hours of classrqoom instruction did this ?
affect? Write in your best estimate of average hours at, the right. (

3 ' - P2 ‘Hours used in . Classroom )
' - T lanning hours .
plann A J
instiuction affected R
| ‘a. ' Developing Reading Skills..i............ . - )
o b. :Déveloping Mathematics SkillS.eeeososssnns . '
ot . _c. Developing Writing Skills....f@fﬁﬁ....,..,. + - -
"m;Jig ‘Zi”f*’n‘ d.: rDeveloping Listening and Speaking Skills.":'_( Ni ‘ ;. . ,‘ | .
TDT/page 8 . : : s
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If you had the job of revising the§efguides so as to make them more .
useful, attractive, or easy to read, what would you do? Make separate
suggegéidns for each guide.. - . ’ iz
a. Develpﬁing Reading;Skills Through Vocation&l Education. . .
. L. .
b. Devélopiné Mathemaéics Skills Through Vocational Education.
% . . \ j
& -

c. Developing Writing Skills Through Vocational Education.

~ . °

2 e ’ “

S . v

d. Developing Listening and Speaking Skills Through Vocational Education.
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Section C - Rating the Resource Guides

T

Listed below ‘are the titles of the 12,Resource Guides. Which ones
did you read or use or both? Circle your angwer at thé right.

1
‘ . . o Read and Read it but Neither read
8 : _ - used it didn't use it mnor used it
. I. Basic Skill Domains and Voca-. )
tional Education Areas: Creating “
Skill/D.0.T. Job Title Matrixes.... 3 2 1
II. Instructional Materials for .
| Teaching Particular SKillS..evson.. 3 o2 ‘ 1 ..
I1I. Teaehing Particular Skills for
-Particular JobS.seeecennn cesenenens 3 -2 . 1
\ IV. Testing and Basic Skill Develép— .
ment Through Vocational- Education: ¢ |
RefereNCeS.eeeesteesassasssssnssnss 3 2 1

V. -Determining the~Reading Level of
. Vocational Education TextsS......... 3 2 -1

VI. Teacher-Made Tests and Other
Informal Diagnostic Procedures

. Used in Vocational Education:...... 3 ' 2 1
. . —"\ . -
'VII.. Basic Skill Development Procedures
for Special Needs Students in ) , ,

, Vocational Education Settings...... 3 2 . i

. P , . ~

VIII. 'Technical Vocabulariés............. 3 T2 . 1

v - IX. Minimum Graduation Requirements - . - Lo

. . A Comparative Summary.. m....}n.. 3 . 2 1

X. Building Support for Testing and . :
Teaching Basic Skills within - . : . .
Vocational Education Contexts...:.. 3 . "2 17

-"_. M
"

XI. Resources for Remedietion of Basic
' -Skills within Vocationaleducation

c XII.. Resources for the Reinforcemént of o
e Basic Skills and:the Accommodation AU P
) of Students with Basic Skill o . - -.
. Deficits ipn Vocational Education : ) . L

_Settings..u... .......... ecende S 2 1

E" 4’, !‘.’*”5/:\ I3 . . ' e R . : mT/bage 10 " .
;, ' . . . ! . ;5“ . - o ‘ . ‘ .
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COMPLETE ONE COPY OF THIS PAGE FOR EACH ,RESOURCE GUIDE YOU READ OR USED.
‘f‘ ] ’ { ‘ ' . L s

M LA :

Circle Eﬂe number of the Regource Guide you are rating in the questions
-=aﬁélow4 Refer to the list in the beginning of this section for the titles

that correspond to the numerals below. ‘ ‘ -

o A

.

I Ir III IV VvV VI VII- VIII IX X XI XII

a

- For the one guide you have circled aBove, answer the following ques-

»

tions by circling your response-at the Tright. .
* . ' Dis- Don't know
L~ r , *¥. Agree agree No opinion
. gl . ~ h
a. The purpose and objectives of this guide
were Clear tO Me..eeieeeveccococacssass ceeeseees A "D ?
- ' ) .
b. The content of this guide was clear to me....... A D ?
c. The content of the guide was ea;y to read and .
understand....ccceeeeeees et sesssssescescscasans A D - ? .,
d. Thisguide can be useful in helping teachers
to plan basic skills instruction in voca- .
w5 £10NAl PrOGTAMS..cecssccssccccscecossssasccnssans LA D ?
e. The vontent of this guide was accurate and .
complete...... e eeesecesaassssesesessssecsasaassne A D ?-
£.°1 feel I gained new knowledge'from this guide... A D. | ?
"g. The information or procedures described in-‘this
guide could be integrateﬁﬁwith current school
practices in my school or district......ccccceuee A D ?
. gJ I feel that I would need in-service training to
'. make effective use of this guide..... eenees ceese A D . ?

£

i. Describé briefly exactly how you‘used this guide in planning or
conducting basic skills instruction in your classes. If you are an
administrator, explain hpw it helped you plan and lead such instruction.

i
. i
3

e ° H

S b

3

\_'j. 1f you had the job of revising this guide, so as to make it more useful, .
attractive, or easy to read, what would you do? Write your suggestions
on the lines below. o “ :

* . ' ’
. 4 .
. , T )

1 . » . — t ' '
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R 'BASIC SKILLS moucn VOCATIONAL EDUCATION . .
: TEACHER INTERVIEW | -+ -~ , .
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This interview is to be conducted by tHz Field Test Coordinator at a time
and place convenient to the person being interviewed

At the top of each page 1is a major question. Repeat-this question‘laloud
. to the person being interviewed. Beneath each quesStion are several probes,
() intended to show the direction and content of this, line of questioning.
“ . Use these as the basis for further questions to get the interviewee to
expand on his/her answer and to give more detail. In all the questioms, Y
seek specific details and gxamples. ) /}‘
\ Room has been left on each page for'you to record thé person's .
responses during the interview. These written notes should be. typed after .
the interview’ for future reference.
. ol ! “
* ' Person being interviewed i
Pens?n ponduﬁting interview
' . .t t - ’ T .
Site code number . ' Date this form completed - o
) o
- <

S

g,




1. Which guides are you most familiar with? WMhy these? *.
‘ ' . . . ’ ) -l
Probe for. ~ . - R T
. - a. Titles of guides actually used in planning and ‘conducting
"‘. - T classroom instruction. - . _
b. -«Titles of guides which person read or is otherwise familiar
with, ‘
. > c. Reasons why other ghides were not used or read. . 7
S B @
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|
| , |
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/
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2.. On the whole, were the materials clear and.

Probe for:

a.
b.
c.
d..

! . g

\
- .
Clarify of objectives
Clarity of conﬁgnt )
How'éequence -and 1llustrations affect clarity
Drffq‘gnces among guides with respect to clarity
Which portions were the clearest.

‘ A
£ . ©. )
. \
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easy to read?
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3. Was. the conter adequate and accurate? (Note to interviewer: ''Content"
here means the»facts, procedures, methods, research, etc. presented, as

contrasted with the style and organization dealt with in the previous .
question )

Probe for: . ) wm%; . ’
"a. Completeness of content e . ) .

-
“b. Relevance of content for intended outcomes

: C. . Content that is present but not needed.
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4. Consider for a moment only those guides you actually used (or tried to .
! use) in planning or conducting instruction. How did-you use them? N c

Probe for:
a. Outcomes bging tried for

> b. Actual experiences and examples
c. Differences in using guides with varying classes, studen;s, or courses

[

d. How instructional practices changed. R
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5. What probléﬁs did you encounter in using the guides? What problems do .

you,-think others might encounter?

" Probe for:

-‘?d
i ML

Specific tasks which need clarification; adequacy of guidance

’ . a.
throughout guides. _
.be Difficulties in integrating test and other'procedures outlined in
. the guides with gthegﬁichool.curriculum and tegtiqg<§fograms? f
1!5 Need for experience, education, or. in-service training for effective
' use of materials. .-
i d. fnfluence of pupil characteristics on effectivé usg.
L . ‘ ‘
. . - - * . . “'l
. . ! .
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6. Did you find these materials to be practical to.use? Do they work?
Do you think others will also find them to be practical? And why?,

’ . -

* Probe for: . ‘ .
a. Time, money, 'and other résources which were needed to use guides.

b. What resources were needed but not available.
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7.

1 coa . i !

- -

Did you find any examples of bias against! teachers or - .students due'to
sexism, racism, or.other forms of bias in the materials?
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8. Do you feel that these materials give teachers and administrators -

- ’ adequate guidance for p%‘anning and conducting basic skills, instruction  .ee.

for special needs studep ts, for example, handicapped, slow learners, - -

etc. Can these materiags Potentially be used 40 incorporate instruction -

in adult education classes" . - .
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Probe fort

-a. The price if school funds were being spent.

L "be The price if the idterviewee were spending
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9. ‘What.do you think would be a reasonable sales briée for the materials?
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10. Overall, in summary, what impact.do you think these guidAes could have - #°
on vocational education? Do you think they are valuable?
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FIELD TEST. ‘ a

L -]
'l" o . BASIC SKILLS THROUGH VOCATIONAL EDUCATION ;
- - ’ o
. ORIENTATION mtmmm - o
R Administrator ‘)ersion A - .
. . .\ ‘ . v \ %
. L3 ~'.
- b
’ The Orie)ntation Document co'nsists\ of two parts,
, - . , ‘. i R . .
Part 1 - Partic%pant Information Scale concerns your work experience,
. . educational dnd proféssional activities, and’ general background. .
9 - - . #
o ; Part 2> - Attitude=Sk+lls S€ale- asks for information abou't your skills
.and attitudes witp respect. to eaching basic skills to vocational education
$tudents. i . - s
. < ‘ : T,
. Check qr circle your response, or write in a brief answer, a:ccqrding
, . to the instruc s given for each question.
© ‘ - Please remember that your. replies -are confidential N
o N ) . .. .
8 \ . = 1) t‘ . 3
v . t .. D s | I
: N : 2 - ; b Do e
. s A C o ‘ ¥ e :
. “ Your Code Number . L ; __
. Date this ‘documeni:”"‘%omplet'.ed" . - . 55, - ! N
- 2 ' = - R o, S
< P ? ' * i : ‘ .- ."x—- B .« 7 N \_f\/ . 1l ‘q‘:
o T na b - s T : ) G
) - - . a a .. - .
’ < ’ '. 87 * . . * - - ’ \ \ 0 .
» s , , - N “ ‘.;
- ,._ ~ . . ". ¢ \ L 85 - ) N ° e
. R . ) > r .
S & - SRR L \i \ =z R 3 . e




} ‘ .~ _ ’z . =z E
e ) ) . ‘
. . L
. ’ ) . \ - : ) . ! 2
. g, ‘ . T < o 1
. , PART 1 - PARTICIPANT INFORMATION SCALE ' ' B N
- \Eor Questions 1 to 4, write in the number of years indicated. B D _;;
A : EPRES N Lo,
. - PR . < ".,'- ,- . _.'9
) 1. How many years have you been empldyed by this school district?. T e
2. How many years were you employed in other districts?. . . e
3. In how many other districts have your workéd? . . . . . . .
4; -~ In how ny -other schools have you worked in this district( m~ {
-7 or in other districts?. . . . o ¢ & ¢ erep s e e e e e e Wwdl
. ’ . '.." .
5. Have you ever held, or do you now hold| any of t:he following pos tions" .
I1f you have, how many years did you hold that position-?. ’ ... e -
Circle your answer ‘to show if you ever held that )76& Wri_te"in 9 '.. g
- the number of years you held it to the right. e .
— .’ SeeIe s ' =" 7t LT
—~ ) ! - - © T . -_.Havig-you Lmber of - el
" . ) " ' Tl " ‘held this < year.g.-i.:';‘ “oOa
' Position \ : f - _position? o poss.ﬁion L

a. Teacher . . . ,-. . « +.. &
. ~b. Department Chairman . . . .
c. -Assistant Principal . . . .
N d. Principal Y ._‘- .

e. Central District Office
) £. ‘Other school distr

- ) i If ayou answered Xi'ES t
NS T th% position ti&le(s) bere,

- e
[Rriiovieriy e et YR S
- ;_-’-‘,,,.«a(

2wt
-
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Check, circle, or write in.your answers as indicated for each question
in this section. A ¢

T Ea,

6. What is the highest degree.you have aotually received? Check one.
. ¢ *

a. Bachelor's degree .

. b. Associate degree in a technical subject
% c. Master s degree
d. Ph.D. degree .

e, Other - specify

& b .
. . 3 ° L4 ¢ ’
7. In what year did you receive this degree?

(]

bl

8. What was the major subjectareaof this degree? .

9.  Are you curren%iy working towards a higher ‘degree than the one you
now have? Check one,- *If yes write in the subject area of your
studies. . . 7 \

a. No -.° = -

. b. Yés. ,What is the subject area your degree will“be in?

. N ’ st

. . " 7—, o1 @

10. Do you cur;ently.gossess any licensés, either as a teacher, an
.adminigfrator, or other professional position, or as a craftsman’
o . Write in the name_of these licenses.below. :

»

REE LR <
N -

- = -

1.7 List the negps of the professional organizations of which ydu are
}k’ - dnrrently a member.‘ . T

- -."1. .o
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13. Have you ever had any training or.experience working with the kinds
of .students listed below in occupational or vocational' education?
If you-have,-circle T oir E'or both; as appropriate. .

Training can include any formal instruction such as. college courses, .

in-service workshops, or other’ instruction. =l:-!_xperieuce includes ) .
. work with students as either a teacher or an administrator. _ i
" . Student groups V) . ) ) Training Experience - %
| . ; ' . == : .
p a. Gifted studemts. . . « « . ¢ o o o o 0 o . T E
P . .Students with learning disabilities. . . . T E. ?
e Slowlearners...........,....’T _. E . !
d. Physically handicapped students. e e e e :’_1'_ E : :
e. Disadvantaged Students & . . . . . o o . . T E i . ii
.. £, ‘Students with .low reading ability. . . . \ T ¢ E '
g. .Students with low mathemathics_ability.._;.__'..,_,,-,_, T . -u.Blo , Pl
h. Students with low ability in language ) ‘ o
areas. such, ‘as writ:ing, »speaking or ~ R o
_listening..'.....‘.......,..."'1' E. ) -
i. Students with other kinds of learding ... - .
. difficulties S 2 .\. T ) E :
14, +Have you ever worked with teachers of academic basic skills (such as - :
English and mathematics) to “improve the reading or mathematic skills )
of your vocational students? Check one. - “ g .
a. Yo.. ] - - =~ . \ :
b. Yes. Describe briefly . ® o : \

- i . .:::7 ':'.“
' o L _ .4 R
.

- . ~ B
.o~ AT - . +
. K . . .

-~

- | .l m -t
15, -Have you ever worked with other vocitional teachers to help improve _ .
your.\‘students skills in redding and mathematics? eck’ one. T ..
~a. .No. ' ' - - .
' b. Yes. Desct¥ibe briefly. =~ - .. - . _ 4 .
. . . . - o - - N
. T N - . - —
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PART 2 - ATTITUDE-SKILLS SCALE

\

In your administrative work, are you primarily concerned with one area

of vocational education (such as a department chairman of d1stributive

education) or are you concerned with .ll areas of vocational education
(such as'‘a principal or central office administrator)? Check one answer
below and follow the indicated instructioms.

- - a.,

Primarily concernedgwith one subject
area in vocational education....Go to
Question 2,

Concerned with several areas...Continue
with Question 6.
and 5. ‘

Skip Questions 2, 3, 4,

vesa

_Which of the following general areas of vocational education are you

most concerned with?

Check ' one.

a. Agriculture'and agri—businessv

fusiness and office education

c. Distributive education

wprs,
S

'd.T;Health educatidﬁ%

e. Occupational home economics
f. ~Technical-education

g. Trades and industry -

:’h; Other "~ specify ’ \

[

What specificprogramsin.vocational education are yo
“in your administrative duties? Write the names of tHe courses with
the largest entollments on ;he lines! below

L 2

i

concerned with

What specific ktnds\of JPbS could a student get*who ‘had’ taken these T
programs? ‘Write one or more examples of job titles on the lines“below.

2;

4

~ T

| [ -~ .:" - ri‘
~ - ‘e - . ""_' ' s A . i
. - s i - . % . - ~ e
g "L s L -
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5. In genkeral, ﬁhat minimum level of basic skills would a graduate need

for success in an entry-level position in the kind of jobs such as
. _those you listed in Question 4? Circle one response for .each of the ,
' ' five basic skills listed.belgw. . . ) oo s
~ , —. ‘Minimum leuel needed . =
. . , Very higfi‘ Average . Very
Academic basic skills . level level low
. - a. Reading I 5 4 3 -2 1
. . / - . . <
S b.-.Mathematics . 5 4 -3 2 1 ,
| .~ ¢. Vriting, English . - ”
- oo comPosiition - o3 A 3 (;2 1 «
) _ d. _Listening o ) 5, ‘ K- 3=
T .e. Speaking i : 5 4 3 i 2 "

U I
k] ' A

- . . . :
6.  How much training and experience have you hhd in teaching basic skills,

such as Yeading, mathematics, and so on, including supervising, motiva-
* ting, and supporting vocational teachers ,in teaching basic kills in - ..

their- classes. Ce
§ , Listed “below are sevgral tasks that might be associated with efforts -
e T . ~  to include basic skills teaching.in vocational education ,Glasses. . '
i~ ™= circle two responses for each task, one for your training ‘and one !
. for your experience. . R - -

1-‘.-_ - ° 3 L o . M 4 l‘

; ) @ Trgin g in these tasks, or prov1ding administratlve support for these
- N tasks, can include college courses, in-sen;ice workshops, or other =+ ) ¢

T . formal training you have had. - . ce S e

> 4 - .
s . *. . t

LA Ex_perience -means what you have done, either as teacher or administra-» .

DS > ‘tor, to try to apply these tasks. o . AR
i ' . Lo . . \ - . . . @ , ..‘,,.‘:{x .
o _ A Training \ Experience T Sy
IR : . . - A Not A . Not~ ‘-;T
T Tasks . flot Some much ~  lot Some much R
7, e 'Deciding what level %f basic s ¢ S : , .
‘ S skills students need in.order . ‘ - ‘. A P
; K, o to learn in their classes. 3 : 2 1 Z{ _ 2 + 1. H - j
i - Yo, ) v i \ . AP T .
AN . bs Deciding what’ level of basic : A .
_ skilIs students need to suc-- e . T ' S
s N cead in‘an entry-level job in, . N - et ment o .
‘a particular area. \ . 3. 2.+ 1 3 - .20 1 \ |
. :}DDA/pagé 50 _ o c &"
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K d
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g. Finding and using materials .
and methods to help voca- T

tional stidents improve . P
° their Wasic 'skills. =~ -. 3 ﬁZ 1
h. Planning prescriptive teach- oL

ing  that will help students .
learn thé:bgsic sKills they
will need- gpﬁmhe-job

i. Determim.ﬂg how readable the - ‘
textbooks afd other class '
matefials are in vpcational

program. - L -3 2 1
‘j Finding out what levels of ’ ,‘ ‘
. basic skills are needed for SR R
jobs in various’ areas. R 3 2 1

k. Teaching basic skills as an
" integral part Qf vocational Ty

\

education program e -3 2 1

: 1,“MotiVating gtudent in learning N

_ basic sk:Llls through voca‘,tional .
educatiofi. : 3. 2 1

2y

5o . . - . -
- . .
* . - N .
f s
. )
L6 T .
. \ )
. . I’ . .

) ‘ "‘\'()D‘z}/paée 6 p

LR R O

’ 3 2 1

g-
8
8 -

- _Training .Expefience

A Not A " Not
Tasks . - 1ot Some much’ lot Some..much

c. Finding and using ready-ma&e

" standardized tests of stu- - -
dents’ basic skills. . 3 2 1 3 2- 1

Vi . :

d. Designing and using teacher-
made tests of students' : .
basic skills. : 3 2 .1 3 2 1

|
. . e, Interpreting the results of
. " ready-made standardized tests |

to assess student needs in .o .
basic  skills. : 3- 2 ™1 3 2 1

f. Interpreting the results of
teacher-made tests to assess . .
students needs in basic § . , X .
skills,” - 3 2 1 -

3 2 1
3. 2 1
37 2 1

302 a4
3 2 1




7. How well.do you feel you- can motivhte and support teachers to.teachﬁf .
' basic skills fn their vocational education classes? How well would
: " you like to be.able to motivate and support such instruct%ou?
1 < . R : .o B
o * °  The list of tasks-from'Question 6 is repeated belaw. Circle two
T responses for each. task, one to show how well you feel you cah motivate
or agsist teachers in doing such a -task, and one to show how well you B

Ce - would 1ike to be able to assist them in doing the task
. . . _ Can motivate © Would like to
) . ® : -t and assist . assist
, To Not To Not
. . Very - some at Very some at
.~ Tasks - i well degree all well degree .all
. ' ’ \ '
a® .Deciding what level‘ofi ' )
basic skills students need . : .
o " in order to learn in théir R . N .
7 classes. =~ - —. 3 2 1 3 -
®b. Deciding what level of = - . , .

“«basic skills ‘students need
‘to succeed in an entry-

level joE in a particular
area. - : 3 2 1 3 2 1

- 9 . ', ' - . .
c. Finding and using ready- '
made_standardized tests of :
; students' basic skills. 3 2 1 3 - 2 1 t‘f

d. Designing and using teacher-
. made tests of students'

basic skills./ - 377 2 1 3 2 1
e.. Interpretia% the results of. ’
ready-made stand dized ) . o .
Y " tests to assess student ‘ L
: heeds in basic skills. 300 T2, Tl 3, Z 1
’ £.- Interpreting the results of - '4{ -
teacher-made tests to assess . .
gtudents' needs in basic SR -
. - skills. Lot 3,0 2 1 3 .02 "1
-é/“\;%:}} . T . [ 4 - % . . v o \n: - A-. ‘ . - ' .
. = g. Jinding an ng materials - . " o~
o ’ . and methods to}help voca~- . iﬁf L . ’ N
. . < . tiomal students\improye theirs . .ot - -
- - basic skillT 3 2 31 3 L2 1
‘ ’ ’ . A ) N .
o « ' " - N
- ODA[pags 7 ‘ & »
\::f&. N o, :
4 ' . 9%, . - .
4'} . ‘ b p \
- ne "
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. L .. R Can motivate Would like to -
: ) . and assist assist
% . . - > , Te  Not " To Not RS
. Very 'some .at Very  some  at
Tasks ! B well degree all - well degree ‘all -
h. 'Planning prescriptive teach-
. ‘ing that will help stu~- .
~  dents learn the basic . .
, skills they will need on-~ ’ -
: the-job. ) 3 2 1 3 i 1
L@ - . . &
i. Deteérmining how readable b . '
the textbook and other! ‘ . \ ) R
class materials are in voca-, Lo s ' TS
tyonal programs. 3 2 1) 3 2 1 .
= ' ‘j ; { T
o . Fihding out what levels of v
Tt T - " basic skills are needed for T~ - T T CIET T T
.. jobs in‘various areas. 3 2 1 3...2 ! lextha .
. k. .Teaching basi¥’skills as an \ v
* . integral part of vocational : . )
) education programs. 3 2 1 3 2. 1
1. Motivating student interest .. '
v ) in learning-basic skills i ] - '
‘ . through vocational educa- . ‘ e .
| tion. ] ) 3 2 1 - 3 2 1
) ‘\‘ \
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8. In any g}ohp of vocational education teachers and administraters, you

' .

<

"ot

- 1

’
.

»
. ' ’

3

.

are likely to find many opinions about teaching basic skills in voca=-

tional education prpgrams.

~

The statements listed below express both positive and negative opinions.
All are based on actual statements made by vocational educators.

7/ .

Circle one respongse for each statement to show how much you agree or

, disagree with it.". Remember that your,reséogs

~ of their classes.

. There are aluost no

v
. .
» <
. Strongly
agree

Agree

Stacements

" Disagree

T
Combining vocational educné.ion with basic skills
.could hélp motivate students to learn basic skills

aVoca'tion&l educecion teachers can't be expected \
to correct in 2 years what students have not been
taught previously by other teachers. SA A

Vocational education teachere have-a—responsibility = - -
to mske sure their greduating studants have the [ a
reading, mathematics, and language skills they | ‘

need to gec an entry~-level-job‘'in their area’ of !

study. . . - ) sA” A

Trying
will ta

to teach basic skills in vocational programs
rela:edkg

too much time away firom teaching job- -

ontent. . o ' SA d
. . M .

Most vocaticnel teachers already da teach the I

basic skills that their students need to learn

clase lessons. SA A

Vocational education teachers should not have .
to become remedial reading or remedlal mathe-
satics teachers. . oo oy

. ‘ \ -

Vocational educators should work with basic |
skills teachers but vocationsl educators should . o
not teach basic skills themselves. SA A

Most vocetional edu'co:ors would velcome the
chance to get some help in teaching reading,
pathematics, or language skills to their
students who need it. - L XY A

Most voéational education teachers simply ere® " L.
not prepered for teaching basic'skills as part - . '

‘

“¢émbining basic skills inscruction with vocatiopal .
prograns will give students confidence in their . '
abilicies. . : sAa A

Teaching basic skilfs .along with job gontent puts ' - o
an unreaaonable burden on the vocational teacher. . SA A

Theching vocacional students basic skills-iill
help to make them more.employeble. . . SA A

Vocational teichers should teach only those basic -
skills directly related to their technical areas. . SA A

f . *
Vocationsl educatdon teachers usually kagw which
s:\idcn:s need help, Hagic sk}vlls without usfng
tests in mathematics or English.  ° \" SA A

-
sources available to hé‘lp

 teagher combine basic skifle -
ingrruccdon \with Feghld course wirk.

A
. ‘.r §oen ) \
4 - - . « ! * . ‘ N - ’

! b . . . .
: ' !
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. "FIELD TEST

N o o : ..

¥ . \ BASIC SKILLS THROUGH VOCATIONAL EDUCATION

. GUIDELINES FOR COMMENTS .o

. Administrator Version Co ) A L

.
[ . . \

This is the field test of the Resource and Teacher Guides produce&
by the Basic Skills Through Vocational Education Project. The people
yho develgped these guides are seeking information which will help them

-revise and improve the guides.

't . L4

_ An important source of such information is your written comments on

” the pages of these materials, Even if _you do not use them in planning
instruction; we ask~that you read through the guides completely and write s
commentsfg As a representative of the kind of administrator who could use _

\the gui es, your comgﬁots are, especially important. Consider not only your X

own viems, but also how you think teachers would react to the materials.

©os . & " . . *

‘ -¥ ..
When you come to a place thét needs iAprovement, please circle or | ﬁi
make: several kinds of commeny sj You could simply state that a parti ulax
iana— 7 . e
tion about he course, of a prqblem in.the writing.‘ Or you could go furthgr \ ’
o 8till, anoligk iv
, - S - Tt AT ' .

- o

. P -
: \ . mark it boldly, and make some comment about it. Keep in mind that you can- x
thing is good or ad; -Or you cohld -go further and write a short expl

e ‘sugge! 7ions for improving or changing the'material;T

(S To whatever extent'you find it possible, blease'try to include sug- £ 5

gestions for improvingjthe content. Remember,. howeve} that all responses o yj

‘are appreciated. . _;. ,\ e D \,.. :
) : : . : :
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CONTENT ) ‘

Is the contgnt acdcuwate? ’ .

Is the content up-to-date?
Is the content appropriate for the needs of teachers’ and administrators"

Does ‘the content include all relevant information and exclude a11 “

* irrelevant information? . : "
‘ -

s all relevant information’ adéquately covered? . ) .

v
.

. " v
. !'
f oe

CLARITY . -

.
.
. ’ e
.

Are the objectives of the guides clear?
Is thd writing clear and Gnderstandable to you?
Does the sequenc.e of the top,;Lcs hedp make things clear for you?

Do tl-ge examples and illustrations contribute ta the clarity of the

3 r
r-] o

i

iy,
15t
-
e

guides? =
. g . ’ : : .
_ORGANIZATION - . . i ) .
Does the organization &th&,%uides help syou to understand them :
. and to~use&them. YT s

S
e make them easier to understand or to use" . .
¥ r. '
a . : N :
APPEARANCE Co : ‘ Ce
. P . ;"' M
Are the guyides attractive to read‘and to use?: N
"Are there any typing or grammitical errors° . |
D‘js -the type style and page layodt make the ‘guides easy to read"
3 ' N ’ ¢ -o ’ ‘ ,[
PRACTICALITY ‘ : S,

.

-

Is tzhere another way of organizing the booklets or topics that would

What tasks suggested in the guides are not practical for' téaching

.In your Dd.strict’? Lo )

What tasks are not practical due to time, money, or othep reasons

.,

S+ or administration ip your, 'school?

3. ¢
2.

o ) . ‘
' " . . COMM-A/Page 3 L : .
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: -What parts are most ,,vaiuable to you in planning or admnistering
. . fnstruction? . ) -
' Which parts are not, valuable or useful? °
‘v) t’ . ‘ - h ‘ ’
L] - - + - 4
o FAIRNESS = - - oot ’ ’
14
Is there:any bias or discrimination in the guides related to sex, s,
~ race, socio-economic status, handlcap, or other charac‘:teristics"
. : g
s ' ,
S SPECIAL NEEDS . <
Do the guides give adequate guidance on planning. or administering
) basic skills ipstruction for groups with special -needs such .as
.° . ’ ‘ N ' - ('
. . / the handicapped or slow learners? . .
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FIELD,TEST °

- -

BASIC:SKILLS THROUGH ‘VOCATIOI&IAL EDUCATION

e .

.

~

.

TERMINATION Docum'wr

Administrator Version.

' The Te,rminat:ion Document: consista of twq parts.

e . -

Part 1 - Attituriév-&ki 1ls Sca]‘ aJs/ks for informa&ion about:~ your skiLls.
and ‘attitudes with. -rgspect to t‘eaching basic skills»t‘:Q»v’oSational

L
N education st:ud-ent,_s. ool ;‘\ USSP ..: e,

’ £
, ~v- . \a -

) w2 Part 2 'Product: Eva’luation Scale asks\for your;— ratings of the
) -vf In!:}‘Qducto.ry Guide thg,;'l‘e&cher Guides and the: Resource Guidesss _-

"4

o * e PR S “
°Iake your respon,ses according t:o*the instruct:igns given for each

seation. . DY o K .

’

* Toe » e - ° .-'-::..- ) . .. .
' .Please remember:that«yéur replies afe confidential.
~ . ) . ‘o , - . ., .




1.

~

) _tional education classes.

" part 1 - Attitude-$kills Scale

When you began this field test, you 'were asked how well you felt you

. could motivaté and support teachers to teach basic skills in their voca-
At that time yourated your own abilities

to motivate or assist teachers in doing several tasks associated with
teaching ba51c skills in vocational education programs;:

¢
-

How well do you feel you can do these same tdsks now, after working with
teachers to use’ the guidebooks? The tasks are listed below. Circle
two responses for each task, one to show how well you feel you can

motivate and assist teachers now, and the other to show if you tried

to use the guidebooks yourself or in working with teachers to do such
a task during the field test.

'ériea to.do this

Y

Can ‘motivate

and assist

re

~

-

rd

--during tha .
fleld test /

Tasks

yery.

“~ To ~

some .

Not
at ~

““YES

“3’ No

A}

Py

¢

e.

e
oy

‘A

well "degree*
Decldlng what level of ba51c R .
skills students need in or-
Jder to learn in their
" ¢lasses.

‘all -

a.

103.

. ".
‘Deciding what level of bas=-

¢ ic skills students need to
. succeed in -an entry-level- - AR < ‘
. job in a particular-area. ) ;

b.

giﬁding and using ready—made ..
. standardized tests of stu- . - o
dents’ basic skills. ¥

d. Designing‘and using teacher~
made tests of

students' basic skills.
Interpreting the results ‘of -
. Teady-made standardized tests
to assess student needs in
basic skills. g

\u 5

Ahl=g

Intetpreting the results of
teacher-made tests to assess,
< students' needs in basic -

skilfs.

+0Q

Finding ‘and using materials . Tt
and ‘methods to' help voca- o

tional students improve.
their basic skills. -

L

e

102




Can motivate
L. : _and assist

Tried to do_this: -

during the -
*  field test

- To

Not
at

s

NO

——

. Very , some
well degree all

E
[7>]

Tagks .

\! - 'h. .Planning prescriptive.teach- o ‘ =
. - ing that will help stu-, i S
o N ' dents lparn the basic . §
; - "gkills the'y will need - s,
) -on-the-job. . ) 3 2 1. - ¥ N L
- + i. -Determining how readable ' ' . .
: the textbook and other , . _ ' -

t class materials are in . - . .
¢ .. " vocational programs. .3 2 1 Y, N .
> o . .r - - . L i ’ . N ;-"-,‘ . L] .
. +jy Findipg out what levels' BN ,
of basic skills are needed = * "7 -.- ., ) , ) -
for jobs in variéus areas. 3 2 1 - Y . N\

! .7 k. Teachiﬁg basic skills as‘an ‘ T
integral part of.voca-. ‘

‘ ‘ tional education .programs. 3 2 1 Y N -

.
. : - N . -
1. Motivating student inter< : * .
§ L] “ )
est in learning basic . ‘
. Y gkills threugh vocational , .
. education. . : <3 T2 1 Y . N
[ ' > . .
A s . , \ . -
R ! P .
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» - .; ’ T *
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When the field test began, you were also
with a number of opinions about teaching
education programs. ‘

How do” you .feel about ‘these opinions now,

asked to agreé or disagree

basic skills in vocational N

‘. . '

after using the guidébooks

yod&self and working with teachers to use them in their classes?

\ -

‘The same positive and negative opinions yoy, saw at the beginning of

the field test are listed below.

ment to show how much you agree or disagree with it,

your responses are”confidentiai.

Circle one response for each state-
‘Remember that

-
-?
L]
.
v 1y, ] Strongl
. . . tyongly N trongly
) Statemants N ¢ . . ‘."*"l ree ‘f\gree Disagree disagree
a. Combining-vocational education with basic skills .
could help  motivate studeats to ‘learn basic skills® *SA . A D SD
v.‘- v
b. Vocational education teachers can't be expected % = . "
to correct in 2 years what students hsve not been N
taught previously by other teachers. . SA . A D SD

‘c. Vocational education teachers have a responsibilicy

d. Trying.to teach basj..c skills in vocational programs

to make sure their graduating students have the
reading, mathematics, and language skills chey

need to get an eatry-level job in their area of
study. -

will take too much time away from teaching T}ob-
. related content.

e. Most vocational teachers ,already do teac the

basié skills that their students neéd to learn
class lessons. - -

f. Vocational education teachers should not higve

to become remedial reading or remedial mathe-
mtg tegchers. i *

g."Voea:ional educators should worg with bdasic

h.

skills teachers but vacational educators should s
* not teach basic skills themselves.

N\ S e
Most vocational educators would welcome the
chance to get some help in teaching reading, - °

zathematics, or .language sku].s to their ' 4
studerts who need it.

i. ‘(o t-vocational education teachers simply .are

5D 1‘5 SD
- . ‘ ° A,} :
3. Combining basic skills* instruction with vocational 4 i !
prégrans will give s;udenu confidence in“cheir . -
abilities, SA A D SD
' , /,
] A h ]
k. Teaching basic skilla along with job content puts ,g_f . 4
-,  ano unreasonable burden of the voca:ioul :eachcr. - SA - A D SD;
’ - =
1. Tesching vocauml students basic skills will N ¢ s .
hcly to make them more -employable. > SA . A D <" 4 SD
. 'y
a. Vocat:icul teachers should teach only those basic N / . ‘ .
‘ sld.ua direc:ly nla:ed to their technical ax:nq. * ﬁs‘g A D Sh
Rt Voca:ionxl educ'a:ion teachers usually ¥now' which . T L
‘ studcntsfne‘d help,.in basic skills without:;using R e - - -
test( in m:bmtica or Eng].ish. . sa A D sD”
;‘There are ahnou noluscmn:esg available to; -help S v .
‘.the vocational teacher combine basit skills ’ . .
. im:ructiuu wit:h réguh: course work. ) e }SA T A 3 D 5D
‘ R A ' LY 4 ‘
oo LA ' )I L : s -
o ’ . cLoe « . e . A 40
ey . : . ’ s ’ ‘ y s " .
" SRR TDA/page 3 N
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prepired for teaching buic sld.lls as.part
of their classes. . . '

SA A D sD
<+
- .
‘ ' - ~
SA A D e SD 7
s s’
SA A D e ¢ SD
L] ]
SA A D SD-~
\ s ‘ .
e . ‘ ,‘
- 4
SA . A D - sb
s s
a\~\
SA A " op sD
R -

]
e
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Part 2 JvProauot~Ev£Iuation Scale

.

:Sectioq_A\d Ratlng the Intrpductory Guide

s

o

.

S Below are_a number of statemgnts about the Introductory Guidg.'
Indicate ﬁhether yod agree or disagreé with each statement, oY if you have.

no opinion.

sider only‘the Introductory Guide.

the Resource Guides in the next two sections.)

Circle«one responsevfor each statement at the right..
You #will rate the' Teacher Guides and

= 4

(Con=-

e ¢
‘ ‘

. . s
§ ‘f '
‘ ) - > ) - Agree Disagree Don't know
AR » : - oBrEe 38 No opinion
v e
1. The Introductory Guflle is essential for . ) .
: understanding and using the other guldes.. A D ?
: - e - )
2. All the informatiqn in the guide was °° 3
R 1 = - -1 - Y e ' ? -

. - ' .. L
3. The*éuide included all relevant informa- '

tion that it should have........eccessees. A D ?
4. _The guide was direct ‘and te~the-point..... A . D '8 : %
5. ‘T‘E guide was easy to reg ds..............: A D ?
6. "The gulde had no hard-t o-%pderstand .
jargon............;....................... A D. ?
. S ,
7. Thehguide gave practical advice.u.........' A D ?
.8. The guide addreSsed current issues in % . .
< helping students with basic skllls........ A - D°* 2
9. The guide helped in bullding a team to
.- plan instructional activities...:......... A . D_ <07
10., The graphics and diagrams in the guide : * ':? '
. helped me to understand the guide......... ‘3 D re
11. The examples gigen:in tHe guide were * ‘}ﬂ
° realistic¢ and helped me to understand - DR
the CONLeNt.ceeeeeeecoocsssscaossas sodoos A D ';,'?f
12. The guide gives adequate guidance to o . : a, .
administrators in managing the people, . ~ . . N
time, and resources for basic skills ) Gt
instruction.............................4. A D R
v e
13. The “guide should Hﬁlp to motivate - "~ S f )
teachers and administrators to teach . ' o T
- basic skills in vocational education S S ‘V
: classes.......,.....................:..... A D 7
. ‘ . t , ) '_ - s . ‘;'- . L
v L. TA/page 4 g
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\ . © 3 A _' Don't know
o " . ¢ Apree Disagree No opinion
. .- o , o . . Y i
14: The guide has an attractiVe format...cs.o A D S
’ ‘ R
15, The guide wastclearly written ..... see ‘A ‘D, ) ?;"

Haow much did the, Introductory,Guide help you do each of the follow1ng7
Circle your. response at the right.

» - ‘ ' Some- Not
A lot what much

°

16. Recognize the importance of teaching basic
" skills through vocational education

programs?.i........ RERCLRRELSCILRR-TRCLRELE ,3 2z 1 )
17. ’Understand what ‘vocational teachers can do. .

_to teach basic skills in their frograms?..... 3 2 1
18 Understand how to use the Teacher Guides?....’ , 3 -2 1,
19.. Understand‘how to use the~Resource,Guides?.... 3 2 1

20.: Realize the.advantages and limitations of the

Teacher and Resouirée Guides?..... e essasscsees 3 2 1

21, Understand how the other guides are organizedZ 3 o2 T

22." Be convinced that teachers could teach basic. . °
skills in vocational programs? ......... S 3 2 1

23. -Help teachers plan basic skills instruction v
for a particular vocational speciality? ....... 3 2 1
24, Understand the content of the Resource and
Teacher qudes?..............................: .3 _ % 1
-How useful were each of the following chaptérs in éhe-Introductory Guide?
Circle your response at the right. ™
oo B Very Somewhat Not

useful uséeful useful

.25._ Section I. Why Basic Skill Development

Through Vocational Education...L .............. 3 2 1
26. "Section II. Giving Teachers and dents | ( T \
-":.)quer... ooooo s eesondeccoce e 00g0e e oocooocc.o 3 2 1
-27.  Section III. Using the Guides......... P 1

28. If you had the job of revising the Introductory Guide so as to make it
,. more useful to administrators, what would you do? .

J e . < . -
» . -
’ .
’

T, S g M [
. H *
A . .

TDA/page 5
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P » . o . e
| Section B - -Rating the Teacher Gui@es

»

| . Listed below are the tit}ﬁé?of the four Teacher Guides.. Which oneL,
: did you read or use or beth?™ Circle your answer at the right. ‘

4 ~

. ’ Read and Read it but  Neither read
' - . - "used it didn't use it . nor used it

v

g
«

' --1. Deéveloping Reading Skills ’ ’ T . \
‘ . Through Voéational Education.... 3 2T .1
’ 2. QNeveloping Mathematics ‘Skills . . : " .
) ~Through Vocational Education.... 3 2 1 .
3. Developing Writing Skills . . - ' 1 )'
Through Vocational Education.... 3 2 ¢ 1
-~ ! . L4
4. ' Developing Listening and Speaking - ’ . . ] . '
. . Through Vocational ,Education..., 3 . 2 1 \
« s L)

\ . : L

4

Listed below are a number, of stétements about the Teacher Giides.
An abbreviated “tftle for each'guide is at the right. Under the title qf
_each guide which you read or used, write in whether' you agree or disagree

f © with that statement for that particuiar guide. Use these symbols: -
el A = T agree with 'this. statement’ . R

T * D=1 disagree with this statement .

ooy 7 = L ’

Don't know or no opinion
Remember, write in one of the three symbdls-for .each statement ,but ‘rate
only the guides you-actually read or used~in”’ planning ‘basic skills g .

“ instructibn in your classes.

. ., Mathe- " Listening
. * . . - - Reading matics Writing & Speakirg_z1

5. This gnide helped me understand X
the eontent of this basic skill...,..

] 6. This guide’ elp me td understand .
how thig bas 11 is related
- to vocational are Seoeesoscsans woosas

7. This guide gave teachers good
advice on lésson planning for
teaching basic skills in their .
classes..eseensns teteeeaonnns eeeases .

8. This guide gave goodqadvice on ] . ’ .
" adapting. lesson plans to include , , . ; e
basic skills instruction.l. ..... deege . . ’

v, 9. This guide showed me how to cope
with factord that affect the devel-
opment of basic skills in students...

PR

“\"—» . A
'

) ) o | TDA/page 6 Y 4=
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: , 11.

13.

4
i

. i,

. 15,

16.

~

\ - 17,

N 19.

20.

21.

< 22.

- 12,

18:

o

This guide gave good advice on .

- -selecting_the ‘basic skills related

to voqational specialities .....
Thls guide helped teachers specify
objectives~for basic skills - _
lessons...t.te.. veeaes Qeesesensae ‘e

.This guide helped teachers select
or develop instructional strategies
for teaching basic skills..cc.occee.

» . -

This guide helped me locate or
create tests, and instructional
materials inMts particular basic
SKill.ieeieeonoossssscacsoscoccssnss
The content of this guide was )
AccUTrate..eesscccsesssescsonne seseas

$ .
The ‘¢optent of this guide was
clear tO ME.cieereerccnscncccoscnnas

All necessary content was included
in this guide..t.~ ................... )

The guide was easy to- read.ee.enn.. i

The“guide generélly gave practical
advice for instructional.planning

". for teaching basic skills...... ool

. .ot
This guide meets the oBjectives
‘that it stated.......... ceseccssanse

This éuide's objectives were cleat..

The illustrations in this guide

help make thé.cdntent clear..... 1eese

This guide can be used for planning
basic skills instruction’

a. in'most schoOlS.ceecescscnsoasss

[

b. at different grade levels....

s

c. in different vocational areds..

by Eeachers wi;ﬁ differene

- d.
training and experience..... cee,
. +.TDA/page 7
s " ~ 108
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>

A

1 ] -
- ‘\ . e N ‘ .

v R Mathg- ' :Listening -
: Readingnmtics Writing & Speaking

2N\ This' guide requires in-service ' . . L ‘
‘ training for teachers and adminis-" | . ' ) \
tratord to use it successfully. . ’

This guide is directly.related to ..
needs and demands of teachers and

admiqutratots cevedesteresensans aee - A o oo ) \
‘- 25. This guide is very.valuable for * » T
teachers and-administrators......:n. .o N >

tor

26. This" guide. shows no evidence of
" bfas with regard: o sex, race, OG . B . \
*. socioeconomic stdtus of students . ) .

e

27. This guide should be equally usable
@y teachers and administrators of, S,
differing education and background ) - ) B ’ . ’ "

28. This ‘guide gives adequate guidance
f£or planning basic skills instruc- “
.tion for ) o,

K L)

7/ . " handicapped'studentS..,....ece... . ,

>
w
L 4

' .ﬁ‘// T gifted students............:...... L . .

- other students with special needs. o ‘ ‘-
- / . 1 v
¥ 29. This guide is potentially useful for ) _ . - .
‘ - planniny basic skills instruction ) i d
/ i . ‘for adult education clagseS.eeesoos 2 - R
. . - ) . . . ‘ Po— - -
o . 30.° It was easy to integrate the pro- : ; . .
e . cedures suggested “in: ¢his guide with- " ) '
. T , other school currieulun and. testing ~
= PLOGTAMS (e oveeneopocecennsones e : ' . ‘ )

'31. About how many hours per week did you USe each of these in making,_
) instrudtional plans’ How imany. hours of classroom instruction did this
- . ’ aaﬁfect’ Write in your bestpestimate of average hours at the right.

|
: , ’ . V -
1
1

. . [
., ¥

' Hours Used » Classroom
) . . . in planning  hours
o” . . ) . : » instruction affected
R a. -Developing Reading SK111S.euvnnes ; , : '
" 9. ‘l. '; - - -
0 , b. DeVeloping Mathematics Skills - . )
, - c. Developing Writing Skills...l....- ‘ c d . S
P « U d. Developing Listening and Speaking ) i i
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f - \32. “If you had the  job of revising these guides so as to.make them more. L
: useful to administrators, what would you do? Make "separate - . L.

-

: \\ suggestions for each guide. - . I

' - a. Developing Reading Skills Through Vocatlonal Education. .‘ ' ) t??
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did you read or use or both?

(D)
+

- ' ) Y ~ . R
L Ve . . .__‘

used it¥

e 12 Resource Guides.

" Which ones

\ ~ éection é - Rating the Resource Guides
B ) Listed below are the titles oféfx

Circle\your answer at the right.

ead and Read it but

. didn't use it nor used it -

Al

Neither read

. . Basic’ Skill Domains and Voca-
tional Education Areas:

Mabéikes B A S “deesaeas
o Q;I;}ﬁulnstru;gional Materials for T e
’ ..+ Teaching Particular Skills...:....

II1. Teaching Particular Skills for

'Particular JobS.eeeieiiieaionse P

Testing and Basic Skill Dewvelop-
ment Through Vocational Education.
N References...... e eseoeseen e eees

V. Determining the Reading Level of -
Vocational Educatioh TextS........

VI.. Teacher-Made Tests..and Other .
Informal Diagnostic Procedures 7

Used in Vocational Education...,..

Basic Skill Devélopment Procedures
v, .~ . ¢ for Special Needs Studénts in )
' Vocational Education Settings v

Tecﬁnigal Vocabularies...... ween e

. Minimum Graduation Requirements
A Comparative Summary..uz..:.gwfi.

* Teaching Basic Skills within .
. Vocational Education Contexts.....

. _Resources for Remediation of Basic
o " Centers..... ceaees A TEEE

Resources For the Reinforcement of
L ~ - .Basic Skills and the Accommodation
b , * of Students with Basic Skill

o . Deficits in-Vocational Edueation
Settings.... v vueen P Ceeens

- X., Building Support for Testing and - .

. Skills within Vocational Education -
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Ty, ‘ CQMPLETE ONE COPY OF THIS.PAGE—FOR EACH RESOURCE GUIDE YOU’RE&U OR USED. -

’ -

, “ Circle the number of the Resource Guide you are rating in the questions
- below. - Refer to“the list in the beglnning of this section for the-titles
~ Ve that correspond to. the numbérals below ] -

. EadES B¢ L,,z N
N .

I. I +III IV V. VI~ VTI VIII IX ¥ XI XII

| For the onme guide you have circled above; answer the following ques=
tions.by circling your response at the right. '
. : . : . Dis- ‘Don't know
. - ) Agree agree No opinion
a. The purpose and objectives of this guide
were clear to me .

gﬁﬁhe content of the guide was easy to read and
understand

c. The content of the guide was easy to read and :
°
understand..... eeesccasececsens seceeseen eesens A D ?
3

[}

d. This guide can be useful in helping feachers
ax and administrators to plan basie skills instruc- ’ ’ ‘

d tion in vocational PrOGramS....eeeveeeeaeaeneas <A D 2
e ° -
e. The content of this guide was ‘accurate and :
COMPLEte..ceuesorsceoussosascaacsccccsonccnscs ~ A - D ?
. 8 .
.f. 1 feel I.gained new knowledge from this guide.. - A D ?
- The information or procedures déscribed ‘in thls ‘ . 4

gu1de could be integrated with current school’
practices in my school or district.. ieceeveens A D 2

h. I“feel that I would need in-service training
to makileffec;ive use of this guide....... PP A D 7

1

et

i. Describe briefly exactly how you used this gu1de in planning or
conducting basic skills ‘instruction in ¥our classes. If you are an-

administrator, explain how it helped yqu plan and lead such
instruction , - ,

- . . ~
- -

g -
- ) : ‘ )
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° . s 4 » \ . s o,
1 - g T <
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’ioj._ If you had the job ‘of revising this guide, so as to make it more useful
] to administrators, what would you do7 Write your: suggestions -on the
R lines below. -~
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responses during the interview. . These written notes should be typed after = -
the interview for. future reference. . . )
. ? 1
- L] '
= B 4 Lo b
a ° . ‘. * L}
Person being interviewed : . ) o
Person conducting interview .. .
N . . " - ~ . -
. R . - - M . a
Site code mumber C Date this form completed ‘ .
P ’ ° v > ) \
- ® 0 .
» ?
Q L ]
- <
¢ N .
3 Y. .
» ( B
L] ‘ . \ h. e ¢ ', \ o N
» e / - - ." ':;x~
< r— : . e (( S
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N © - . FIELD TEST v
BASIC SKILYS THROUGH VOCATIONAL EDUCATION

ADMINISTRATOR INTERVIEW, . - : L e

o

. ) > A ) N -

This interview is' to be conducted by the Field Test Coordinator at a .

 ti e and place coaﬂgnient to the person being interviewed. )
! Ten .

At the top of each page is a major‘'quesfion. Repeat this Question
aloud to the person being interyiewed. Beneath each question are several .
probes, intended to show the digection’ and content of this line of questioning.
Use Yhese as the basis for furthgr questions to get :the interviewee to - o
expand on his/her answer and to\give more detail. In all the quesqions,. T
seek specific details and examples. .

Room has been left on each page for you to record the person~s/
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1. Whichzguides are you most familiar with? Why these?

> - . -

Probe for. ~ . . "
/Titles of guides actually used in planning and conducting
class;oom instruction. ,

b. Titles of guides which person read or is otherwise familiar with.

c. ReAsons ‘why othermguides were not used or read.
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" 2. bq the whole, vere t:he emat:er:[.als cledr and easy to read . .
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Probe for:- .- . I
. a. Clarity of o'bjehtives. 3 S

b. Clarity of contenq

v

S c. How sequence and illustrations \fﬁect clarity.
d. Differences among guides with respect to_clarity.
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3. Was the content adequate and accuraté? (Note to interviewer: 'Content"
' ' r
_ * Here means, the facts, procedures, methods, research, etc. preSented, ‘as. /
contrasted with the style and organization dealt with in the previous .
£, question.) . . . .
/ . ol , ¢ . .
) \ . ' [ T
. Probe for: . . .
’ i - B N,
a.+ Completeness of content. . Pt
.. ’ '
o7 b. Relevance of content for intended outcomes. . )
. G Content that is ‘presént but not needed .o
d.  Need,for administrator-oriented content. ‘o
) ) 9 . ,
;. - : -
. ./ ) N L -
. o .
2. o
' . L ] - .
-~ . . A
' -
~ .
- . . .
; - T ,
. . r
. , ‘ .
y : \ , , , '
; ) ) "
. ' . v
5 . . R . [ 4 ,
- - 1 - ”
- . ) ) Y N «
. . . ' ' ‘
S ) ;
1“ .~ . * ' . . )
P - B
- <7 . 3 . s
o/ v N . . . . , "
p - - ) o - L N v
. 3
- T ?‘ - A ! o
; . ‘ . hEN
v ‘ 4 : ‘ 4 e ‘
: '«~ . - e . . . *
- . a . ~e - Py
< . , 3
. . o K
* < ‘ ‘ ‘if
. . N 3
I . s . P BH‘. M' I N ‘,r:
o . \( e "_.:«5
' _ . L
: - - [
* : e E
— = (Y — Il *****: — - N Ny . - ,' M - 7:"_"*' : ’:
p : 16+ 114 .
. ., ] Te : N . s ’ . :ﬁ
M e . ,;}
».w[mc R . '
G e o v S 5 \
&i‘ ‘t.x"'/' { w/;/v’;:a‘ - ' « -




. . ' W - ~
Lot - i s PR .
A _— - syt -

N - : . . )
’ . * ’ " \ s
Vo 4. Consider for a moment only those guides you saw teachers use (or try ' ,
- " to use) in planning or conducting instructigqn. How did they use them?
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+ b ‘
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Probe for: - .

a.’ Outcomes being tried for. . . .
. . b. Actual experiences and examples. L : \

N By Diffefénces’in using gﬁ{deé with varying classes, students, or
courses., - : .

- Al -
-, ,d. How 1nstrusgiona1 or administrative practices changed. . .
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5 ‘What problems did you encounter in using the guides'7 What problems
do you think others might éncounter? ) - -

, R . * . . o ¢ a . M .
Probe for. . . : .
. A .

.” . ,iﬁ-, Specific tasks which need clagification, adequacy of administrative .
v . - guidance throughout guides. &

3

A . "b. Difficulties in integrating test and other procedutes outlined in
e . o the "guides witﬁ ‘other school curriculum and.testing programs.

s sl C. QNeed for experience, education, or in-service training for effective
s e, ey use of materials. / =
AR L e Influence of pupil characteristics on effective use. ’ . ‘
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6.. ‘Did you find these materiaISf to be. practical to use? Do they work" ¢ y
Do you think otliers will also find them to be practicai"‘ ,And why" . ‘

Probe for: . ) : - * v “ o,
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. a. :I‘ime, money, and ot:her fesources which were needed to use guides. .
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. 8.. you feel that these matexials give teachers .and. administrators .
. Y Y
adequate guidance for planning fand conducting basic skills instruction -
) for special needs students,, for example, handicapped, slow learners, °
£ etc.  Can these materials tentially be used to incorporate ins;ruction
. in adult education classes? . . ;
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9. What do you think would be a’reasonable sales pé\ice for the materials?
Probe for: | ‘ . :
L M - . -
a. The price if school fahds were being spent. R
O b. ‘The price if the interviewee were: spénding personal funds.
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10. Overall, in summary, what impact do you think these guiﬁes could have
on vocational education? Do _you think they are valuable?
‘ . Probe for: i . . " ~
* a. Relation of materials to significant needs and demands of
.education personnel. . . ¢
b. Perceptions of. possible effects on teaching practice.
. “ . ..
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- /' S In this field test of ‘the Resourceq},andjeacher Guides, the product L -

.

.o developers are seeking information which wi 'help them revise and im-" ;n; ¢

- a\* — > ’ * 4 ., - v ’ o
o 3 prove-the guides. . T - . Sy
- " - - » . I
. : SN - .

An important. source- of such information 1s your written comments s -

. ‘on the pages of the material’s .The reactions of reviewers such as your,,- . -

your own v,iews, _however, ’b

o : tors would reacr. to the mat;eria’ls. . - e

:}.’- - ?, <t . }‘Q\“ . ; L. ) . . )
g s ,&{'Whén you cqme to a place in the gu,ides that needs impr;ovemer/»t,
= . please;«circle or mark it bolddy, and' make.some comment about, it, Yo -

x?“ ] can make several kinds of eomments. You could’*simply state that a,

w*-v"l.

;ticular, hing is good or bad.‘ Or you . could go’ further and write aj ) - m

short: explanati-on about- the \cause of a problem in the t:ext dr y cquld ! . j
ajgo fur.thgr still and make suggestions for improvement. / Yo ;

NS A - - . [ S [
) vy . .
- . ;

7 ‘»Q; . ‘,‘: .
=5 To whateveree,xtent ou can, please try to include suggestio' )
improving the *conteut Remember, how‘éi}er, that al], responses a&; apgre—

YT
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m‘{

efated.” . B A I » , £ .
B . vi.-, ‘) % . _‘l '; e ‘ ) -" . ) g’w\y 2 ) ) .
Vs < - oy - 4§ . L . }/ R
, In addi‘tion, we,S ask that: you B,E BRUTAL We believe that ,'*‘criticism
o will bréed a better p\roduct.. T, . e 3
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‘. When you have finished makiné your written comméhts; return the
. ‘ : guides according to the instructions you have been given. If you wish,

you may haVe a clean copy to replace ‘it.

- ~
~.®

- . On the next page are some suggestions for comments. Don't feel Q)
R :limited by these.- You may write any comments you want . . '
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Suggestions for Comments

CONTENT =,

-

CLARITY

irrelevant information? T . )
ié all relevant information adequately covsfed? - :
= T i -

Is the content. accurate?
Is the content up-to-date? * °
Is the content appropriate for the needs of teachers and administrators’

Does the content include all relevant information and exclude all

Are the objectives of the guides clear? -~

Is the writing. clear and undefstandable, to you?

Does the 53§u2ncé\of"tppicszhelp'make things clear?
" ' Do the examples and illustrations contribute’ to the clarity of the -
guides? - e
ORGANIZATION . :
Does the orgarization of the guides help you to understand them? /
<o « .

,»Wouiﬁﬁthe organization be helpful to teachers and administrators?
?'Q Is there another way of organizing the booklets or topics that ‘would
R §‘§ make them easier to understand or to use? : j\ .
f Y, e, . v e 4
{’ . Z‘&% u, ‘.: .

APPEARANCE . . .
S Are the guides attractive to read and to use?

Are there any typing or, grammatical errors? °” .

‘Do the type style and page layout make. the guides easy. to read?
PRACTICALITY . . N ~

q L . . A v -
What tasks suggested in" the guides are not practical for teaching
.and - administration in most schools’ In most*districts° In"

., % . -
F . ' »
P

‘most states?
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* VALUE ) C \ '
° What parts would be most valuable to teachers or administrators in )
. - planning or administering instruction? T
s { Which parts are nmot valuable or useful? . L -
~ - FAIRNESS AR ' oo o -
Is there ény ‘bias or discrimination in the guidéu's-'witf\ respect to - e
R sex,~'ra‘<:e, socio-econoﬂ:ic status, handicap, or other character- ’
3‘4 . . isj:ics?; ‘ .
! . Y v ’ : ?
: SPECIAL NEEDS- e ) : X "
. Do the guides give adequate, guidance on planning or administering

basic skills instruction for groups with special needs such as )
. the handicapped or slow learners? ‘ .
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BASIC S$KILL

-

- FIELD TEST

v

\

PRODUCT EVALUATION SCALE

" Reviewer Version-

The Product Evaluatidh_Scale asks for yogr ratings of the Iﬁﬁrga%c%Q£1,

/

Guide, thesTeacher.Guides, 4nd'the Resource Guides.

_Your name

/

There is one section for'each type of guide.

according to the instructions given for each séptiog.

.

Date this®document completed

o,

P =

s g

S THROUGH VOCATIONAL EDYCATION-

1he 0,

Make your responses




—Section*A - Rating the Introductory Guide”

. K " Below are a numher of statements “about the Introductory Guide.
Indicate whether you.agree or disagree with each statement, or if you
have no gpinion. Lircle one response for each statement at the right. -
(Considér only the Introductory Guide., You will rate :wle Teacher Guides
and t Resource Guides in the next two sections.)

’

Agree Disagree’ No opinion

e
.

1. The Introductory Guide is essential for

f understanding and using the other guides.... A D .. ) ?
. ~ 2. All the information inthe guide was \ ,
Correct.......‘.‘..‘..‘....‘...........‘l‘... A D ? «“
(4 .

b4

3. The guide included all relevant information

- tmt it should have..‘..........‘.,.‘.....‘..' A D . ?
4. The guide was.direct and to-the-point....... A D e 7 >
o 5. The guide was easy to réad.i.cceeeesectonsass A i D ?
. 6. The guide had no hard-to-understand jargon.. A q<\? ? .
8 .
‘ .
7. The guide gave practical advice............. A -D ? -
8. The guide addressed current issues in~ ' .
helping students with basic skills.......... LA b p 7
® .
9. The guide will help teachers and administra- . /
_tors to build-a team to plan instructional
aCtivitieS.....‘.....‘.....‘......"..‘....‘ A D 7
- * 10, 'The'grapﬁics and diagrams in the guide ’ <
helped me to understand the guide........... A -/ D- \ 7. - -
LT R - e ) . . " o
“ 11. The examples given-in the guide were ) /
L realistic and helped me to understand the oo . .
- . contentoo-oo;o--;--.----o--Q.coo,,,---------o-- A . D ) - ? - *
° ot z K I 4 ‘ @
- 12, The guidé gives adequate guidance to P L ) .
© .adiinistrators in managing the people, time,
R , and resources for basic skills instruction.. A D - ?
. o, .- 8
g 13. 'The guide should help to, motivate teachers , ,
t . 77 and administrators to teach basic skills - o, ’
L BT { in vdcational education classes....eeeeivese A D ?
1-;'\ ‘\ . ]‘-40 The guide\ haS an attractive :formatooooo-'ooo A D ’ ? ‘°
j © 15, The’gmide was/clearly'written$.r.........cﬁ.. A h] ?
- . e . v . ¥ . . . [
o - , - PER/page I . ' L :
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N

How much will the Introductory-Guide help teachers and administrators do $
each of the following?

Circle your response at the wright.

How much will Introductory Guide help users’...

‘ . Some-~ Not
: ' . A lot what Much
"16. Recognize the importance of teaching ‘basic skills . . Lt
through vocational education courses?..ccececececans 3 21
' 17. « Understand what vocational teachers can do to .
‘teach basic skills in their courses? ............ e 3 2 J1
. :
* 18. Understand how to use ‘the Teacher Guides?.......... 3 2 71 .
19. ~Understand how to use the Resource Guides?... ...... 3 é§') 1
A f - of
. 20. Realize the advantages and limitatioens of the - v , e
‘ Teacher and Resource Guides?...... EEEEETRS seelienes 3~ 2 .1 -
21. Understand how the other guides are organized?..... 3 s 2' 1
22. Have confidence tiat they can teachsbasic skills .- ‘K
. +1in vocational courses?....;z ....................... 3. 2 1
23. Plan basic skills instruction for their particular
., vﬁﬁational speciality? ...... L -3 2 1
. . 7 X . T
24, Understand the content of the Resource and Teacher — <
Guides?...,..... ..................: ....... Nasesesss 3 2 1
How useful will each of the foliowing chapters in the Introductory Guide
be to teachers and administrators? Circle your response at the right. .
- i i ‘ . Very Somewhat Not
useful useful ‘useful )
N 25, Section I. Why Basic Skill Devélopment Through : T .
Vocational Education?.......ceviiinnnenn. cesesens ] 2 1
i - 26. Section II. Giving Teachers and Students Power.. 3 2 . 1 - -
" 27, Section III.- Using the Guides......aeseelesenes. 3 2 1
};‘ 28. 1If you had the job.of revising the Introductory Guide so as to make 1t
o more useful, attractive, or easy to read vhat would you do?
i‘&' s ° = T - (- ’ A
,( °. @ S - * f f . / . : N
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i ‘ Mathé- Listehing.
- . ' Readi_g matics Writing ' & Speaking.
5 This guide will help teachiers under- - ) .
\_stand the content of this basic - e :
Skill. ooooooooo b eoo o~: e s00e0 00000000 feooee 5
6. This guide will, help teachers to o
understand ‘how this basic skill.is , .
related to their vocational .- ' N . -
'specialty efheeecen cectenenaseseaaseeny )
" 7. This guide gives good advice on . ) : v
' lesson planning for teaching basic e .

Sectionh B - Ratfng the Teacher Guides o

. . Ny .

Listed below are the titles of four Teacher Guides.

-

Which ones did

you Nreview? Circle your answer at the right. “
. e . Reviewed Did’ not
4 it Review it
1. Developing Reading Skills Through i ,,
- Vqcational Education.....eccececcncces “eeees 2 1
2> Developing Mathematics Skills Through - i .
Vocational Education. veessssaasens Ceesees 2 , 1 LI
.
3. .Developing Writing Skills Through \ :
Vocational Education......dveeeecececsennnes . 2 w1

Listenlng and Speaking Through.
Education..ceeececesecee easesees

4. Developipg

Yocational
s

\;"‘"

Listed below are a number of statements about the Teacher Guides.

An

abbreviated title for each guide is at the right.

statement for that particular guide. Use these symbols;

7 - .
I agree with tHis-statement ‘

I disagree with this statement

, ? = Don't kndw or no opinion

-

S
o
o

Remember, .write in
only the guides you actually revieved.

Under the title of each -
guide which you reviewed, write in whether you agree or disagree with that

one of the three symbols for each statement but rate

skills in voeational classes......c....

This gﬁldé gives good_advice.on . . S
adapting lesson, plans to include. e ' F
basic skills instruction:....."...::.. )

A

. PFR/page 3 123
- 132~ .




Mathe—v Listening .

. . * ., Reading matits Writing, & SpeaKing \
- * . . * . Y I
9. This guide shows how to cope with S
' factors that affect the development, .
of basic skills in studentS.e.ieceeees - . . . -
no" ' R & { .
. 1@ This guide gives good advice on E) 7
selecting the basic skills related to : ]

~vocational‘specialty.........a........ o

1r. This ‘guide will help teachers . e T o
specify objectives for basic skills .
lessons................Z..c...........

L

4 13 .

12. This guide will: help teachers select _ S ]
or develop instructional strategies ’ .
for teaching basic skillS.......eeeues

"

13. This ‘guide will délp users locate or _
create tests and instructional - - |
. ) materials in its particular basic ) . v

skill................................. . o

B , 14. The content of this guide was -
R ACCUraLe.csicecescsossmencossssnsssass : ,' . ‘

15. The content of this'guide was clear ; .

£O MBevseseennsonaocsossccsosssooasnoecs .

'16. PAll necessary content was included T &
in thiS guide.‘..................'...... R ’ \" . )

ar.

- N 17. The guide was easy o read.veseeeeaees ¢ 1 4 L

' ) °
<.

-

. ; 18. ~The guide generally gaQe practical , * . ) . . .o
° ~advice for instructional planning : -'
. ’ for teaching basic’ SkillSeeeeevoeeasns

J s
s L]

»
e, L

%,
A&

- 19. This ‘guide: meets the objectives that ) . L,
"5{‘ a ..‘ it Stated....o...‘..,......q.....u....._‘\ . . s "» ~

L7

-~

.
o/,&
g RN

20. . This guide ] objectives were clear....

;21. Thegillustrations in this guide help » . e o

P make the content clear...,;v..........

o 22, This guide can be used for planning T .
o _ basic skills instruction ) : R s

“a. in most schools..................., .

b.' at different -grage levels‘.....?..

c. inm different “vocational areagpl... -

e

.-dfg by teachers with different train- .. : .
- ing and experience..........»..... -

N ‘ A I s
cooeE PER/page 4 - e
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This guide is directlyﬂelated_:t;w

. needs and démands of teacheré and ek
) L adminis:rators' ey

,", . ’ ‘ A > -
/ . , 25, l{; guide 1& veryivaluabl
. . teachers and administratons
4 . . Rl el T
T« <. 26. This guide showsrno eyidence
* “with regard to 'sex, race, of: - socio--’
< : economic status of students..........

§ - .
- e

¢ to27. This gdide should be equally usable - - - N . ;' ;
. by teachers of differing education T _ '
~ and baCkgrOUnd.......................;‘ '_ / ~ \ * N
‘ _ ‘ : 4 .
, _ *28. This guide gives adequate guidance for < ©
, planning basic skills instruction'for . . cos :  aund

’ < " 4 . . . . v R .

B -

LI ' handicapped studentS.ceceseccsssses L . .
. _ L . " . oo
) -gifted studentS.....cecveerncccncens . SN -
N .. . v ) . , - . g - . Q-‘
L7 ) other students with special needs..’. _ R
A . . & N . N - .
.29.‘ This guide is potentially useful for : <
_ planning basic skills instruction :
: . * for adult education classesS...coeeees
L \ 30. it‘wiil be eaéy to integrate ‘the -
o procedures suggested in this guide
_with other school curricdlum and o

E . testingmp Ngramsmin most schools.....
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N1 If you had the job of reVising these guides so as to make them more
N ] useful, attractive, or easy to read, what would ‘you do? Make sepéfh ’ E

- fsuggesxions for each guide. ¢ ﬁg, e . -
{ Beveloping Reading Skg;is Ihrou h Vocational Educa;ign. -
PR . * e, 3 , ‘ - Lo Ry :
—— : . — : < '
/ ¢ “ - i L .
) b. Developing Mathematics Skills Through Vocational ‘Education. ST
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T . / - - ? - : 'a
c. "’ Developing Writing Skills Thfodgh Vacational- Education. . .- 3
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Sectiong@ - Rating he Resource Guides

Rt -

. . -

did you review°

Iv.

VI.

VII.

VIII.

' IX.

X
*
‘

XI.

-XII»t

Listed below are the titles *of the 12 Resource Guid

Circle your "answer at the right.

‘e

. s - Reviewed

Basic Skill Domeins and Vocational ° g
Education Areas: * Creating Skill/.

D.0.T T. Job Title Matrixes................ 2
- B ' 1

Instructional Materials for Teaching - .
Particular SKillS...eheeeeeessesrotosaonss 2
~n . . - :

Teaching Particular Skills for.Particu-

lar JObS......5......'2.‘...:.............. 2

R . !_:,fg,«

Testing and Basic Skill Development

Through Vocational Education: .
References.........J...f....;............' 2
Determining the Reading Level of i
Vocational Education-TeXtS...ceeececcoens 2
Teacher-Made Testd add Other Informal )
Diagnostic Procedures Used in Vocational .
Education................................ 2
Basic Skill Development Procedures for

Special Needs Students in Vocational o
Education SettingsS..ceeeeececsscascscness 2
Technical Voeabularies..........}.Z....J. 2
Minimum Graduation Requirements: A o
-Comparative SUMMATY e eeesoeasosoaonnnosses 2,

Building Support for Testing and Teaghing
Basic Skills within Vocational Education

3 COntextS...........\..s................... 2
Resources for Remediation of Basic Skills ~
‘within Vocational Education Centers...... 2

Resources for the Reihforcement of Basic

Skills andﬂthe Accommodation of Students

~with Basic, Skill Deficits in Vocational.
Education §ettings.z..................... ’ 2

PER/page’ 7
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. . - 5

. o .
. , : 2
. ¢ -

COMPLETE ONE COPY OF THIS PAGE FQR EACH RESOURCE GUIDE YOU REVIEWED.:

s, ' ) * ' ' ._.____/i -
Circle the number of the Resource Guide you are rating in the questions

below. Refer to the list in the beginning of this section for the titles
that correspond to, the. numerals below. . ' 3

1, I 1II1 IV V Vi VII VIII 'IX X XI XII
'Y TFor the one guide you have circled .above, answer the following ques—

tions by circling your response at the right. Dis— . FNo

- _ i Agfee

a. The purposes and objectives-of this guide *

v were clear tO MEe..ececscecscscsancscavscscsnnes A D ?
b."* The content of this guide was clear to me X.... A- ®D ?
c.' The content of the guide was easy to read and .

understand.............................,.f..a... A D ?
- ’ 5

d. This guide can be useful in helping teachers to
plan basic skills instruction in vocational .
’ programs R R RACTEEELEEEERE A’ D ?

e. The content of this gq}délwas accurate and . =

* complete........................................ A D ?
f. Most usens will gain new knowledge from this o i
AT X« 1Y R LR A ‘D, ?
g. The information br.pracedures described in
' this gulde could be integrated with current )
school .practices in most schools or districts... A D 2?2 -
h. Teachers would need in-service training to . - _
make effective use of this guide.... ceceeeeene. A D ?

3
<

i. 1If you ‘had the job of revising this guide, so as to make it more useful, '

-attractive, or easy to read, what would you do’
on the lines below.

Write your suggestions

agree opinion

) . N x

S N
- i * -~
£ s \ i
U ‘ . .
] . »
~q c
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‘ . BASIC SKILLS THROUGH VOCATIONAL EDUCATION ' 1
p ) t ° l ’ .
- 4 . \ N . ’;'4‘
. REVIEWER INTERVIEW : . .
. . - . @ - . -
. . ’ ’ ' . , )
- s This int:erview is to be conduct:ed by t:he Field {Test: Coordinator/at: a time 9
and place convenient to the person being 'int:erviewed .
. NI ! . N
o At t:he t:op of each page.is a major questionw-.. Repeat: ‘this question, '
s .+ aloud to the person being interviewed. Beneath each qiestion.are several . -l
D S probes, intended to show the direction and content of this line of quest:ioning. .
) Use these as the basis for further questions to get the interviewee to .
. expand on his/her answer and to give more detail. In all the questions, . , i
seek specific details and examples. Ly . o
\ . ~ A} LN} e ;"ﬁ“
) . ’ 3, : E

+ Room has been left on each page for you to record the- -person *s | "

responses during the interview. These writ:ten notes should be typed after ,
. the interview for future reference. > , PEEE Y "
] ‘ ~ b L - ) . ’ ’ -
. r * . ’ . . > " « - * e - t
, . x - S CURUE SR |

' Pérson( ing interviewed L ' S ' ’ | .

Person condutting int.erview C s o T

. e .' . s .. * . i3 ,
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On the whole, were the materials clear and easy to read for you?
you. think they would be=equally clear for most vocational education ’ - .
teachers?

a.
'b.

C.

d"
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How sequence and’ illustrations affect clarity N T4 PR
Differences among guides.with respect to clarity . ’ - ‘ 3‘
Which portions were the clearest. e \\ 2. e -
. o . . R R . X ]
g e - . .
J , . - Py . o, N 1 . . o
PR b |
j‘\:% ’ ‘ t ST B
oW . ‘. : ¢ .
oy ¢ . . -
A " . - ) 4 . “ N -~ " -
. $ * .
P . oxs ¢ . . . . -
T LA : ‘ . . .
I N.w . , . ) ' ;:‘
<
2> ‘ .
[N
.
#
» - . . ‘)\
* ’ 8 . v
VLo
. . 2
- B ] - :}g
wh . s J, 3

.
'
o
<
Vit 34

WO

R e
it

.‘ £
“
. o
S
I
" " * e
g hed S
Xw‘! N 4%
* p T E
iy
, ‘ - . R
4
» ”
Ad v - ¥
.
° .
. i
v <
L3
! .
PRCARR: /58 "
o [P
2 %




S et re,"":‘
g
R G ,
e = *
2
A
th .
\
N 3.
%
sl -
by
’
«
. .
vk
B
-~ .‘
Hd
Fe
s - ’
N
-«
»
.
.
z
. o
ey
.." ]
>
i x
.
- - L
<.
bt
M .
oLt

" Probe for:.

Was the content adequate and accurate? -(Note to interviewer: '"Content"
here means the facts, procedures, methods, research, etc. ' presented, as
contrasted with the style and organization dealt with in the previous
question.). ’ . - :

a. Completeness of content . )
. ‘ .
b. Relevance of content for intended outcomes
c. Content that is present but not needed. . , . -
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What difficulties do(you think feachers might. encounter in using these
Paterials"

w

robe for:ﬁ < J f

Loy,

Sia’-é‘cific{’ tasks which need olarification; adeauacy of gnidance
t@xoughoht guides. 01\/31'- ] '

Difficulites in integrating test and other procedures. outlined in
thre guides with other school curriculum and testing programs?

Need for experience, edqcation, or in-service training for effective
use of.'naterials. ‘ "

Influence of pupil characteristics on effective use.
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. 5. Do you think teachers and administrators will find these materials i .
. to be practical to use? ’

- Probe for: - w0 '

. . -

. a. i‘?'i’:'l‘iu@, money, and other resources which may be needed to use guides.
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K . b. What resources may be needed.but not available, ' . .
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6.". Did you find any examples of bias against teachers-or students due to
sexism, racism, or other forms of/bias in the ‘materials? ’

-

Y

PpTroey
o, SO Y Ay A,

b,

i




RF@wiss St 0t o e oA o aoval ot I B - R « . T
Ot W R ] P s B - N
A%y x » - i N - ‘o ¥

RSN .- . . { \ ‘ . 7 ..
i .

o

4 8

r'd . i

‘ \

7. What differences might there by in using the materials among sites, .

\ districts, and states? - . w

a . Probe for: v . ' : :
s a. Possible effects of building, district and state policies ot -

; . laws on materials use. o "

1 . b. PossibleCBtéer effects of conditions on materials use and effects..
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8. Do you feel that these materials give teachers and administrators -
adequate guidance for planning and conducting basic skills instruction
for special needs students, for example, handicapped,’ slow learners,
etc. Can these materials potentially, be used. to incorporate instruction

.+ . in adult education classes? . B
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9. What do you Fhink would be a reasonable sales price for the materials?

Probe for: . ' T .

“a. The pfiée if school funds were being Epent. .

<

b. 'qu‘pyice if the intervieyee were spending personal funds.
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10.
be valuablg}

Probe for:

a. -Relation of materials

’

Eg;gignificant needs and demands of

education personmnel.
b. Perceptions of possible effects on teaching practice.
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"Ovérall, in summary, what impact do you think thébe guides could have
, on vocational education? Do you think teachers will find them to,
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" ‘of other project staff have with school district staff in,the coursé of =~ &~
negotiating the district ] participation in the field'test. .. L e
"7 _ Aj"contact" ‘is cgﬁgidered to be any intera;tion, by phone or face~to-face,4

~ ‘V:activities&of the meeting.

FIELD TEST | . /J _ e
BASIC SKILLS THRDUGH VOCAIIONAL EDUCATION UL :
3 5, ‘
K . | SITE SELECTION LOG _ o T
2 5 . - i SN ;
This form'is to be completed by Field Coordinators or other project s
staff. It is .not to be shown to personnel at the field test site, = ‘ . N
Site'name and location <. o )
: .}:aQ . . - i "
2 f:ﬁ;\ﬂ“’w--‘ A - P ’ - .
S a8 ’ - . N : )
Site code Date this form completed . R ? o
- Lt . v B ) } T, “ ,
Person completing this form ' i .
. ~ . ., , . % <
Is this a participating site? Circle one. “YES NO

& *

"Part 1 - Site selection.éontac%s

This form is desﬁgned tolreport three kind% of information. (l) what the °

N school district doeg, anQ is,-as acted "out by, and reported by, school district ,

personnel (2) what. the Fiéld Coordinator and CIOE staff do and perceive and

(3) the interaction that ocenr lhetween theoschool distﬁict staff and the, ..
project staff. - o '4%¢a&~ e M e e e < ' e

B . k] ¥
< -‘ a, ’
> e e .

The. primary focus of all information‘recorded is the school district )
as represented by the different staff members ofathé district.\ ¥School = e
district" here can mean a regional vocational. oruoccupational education‘ﬁm - N
center, as well. TRy .. Lo

Y

* ’

/ Part 1 records the succession of cqntacts that- the ield Coordinator . ) o ;

between a project staff member and school district personnel during which some .
problem or aspect of “the initial commitment to participate in the project is, w o
worked on by’ both parﬁies.( o g . ﬁﬂ -

R -

. . & -
,.)‘ N lr Ca

" Phone calls in which information is’ simply ‘supplied, transmitfed, or sought ,
will not con stitute a;contactialthough some record of it might be. made and ' ..
_ perhaps reportedkat’the end”of Part 1. -0 A s

L The. meetings should be reported infbrderxby the date of the mmeting, the =
fi?st meeting first,qthe last meeting ast.. Write or type.in a brief one or two
sentence accqunt of the meeting, including who was there and the purpose or
Then list the outcome of the meeting. * .

. .o . - . ..
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Part 1 - Sitezselection contacts (Continued). .

/ ‘ ) o : .
Contact # 1 Date . . A
Activities: ) ] ‘ . N
< ’ ' . : ' . f :4:7:,:

~ ¢ t\ . \ 4 »;:
Outcomes: . : . : “ . 3

v N ' R t‘ ~ N, . . 1@ }”;

“Contact f 2 Date v . %

- Activities: . : . )
JTEETIT - . .
.-
Outcomes ¢ ' . )
Contact # 3. Date ! to- p— )
‘ . . i .I
Activities: M ) '
:A Ma \
Outcomes : ’ .o
. : . ¢
Contact # 4° Date ° . > ) -
Activities:: ' ' .
' . ‘ : C &
Qutcomes: - ’ . '
b ] ¢ ]
s,/ % ‘-
_ Contact:# 5 Date : . ) -

- ; . ) . 4
Activities: v . . .
Outcomes: ; . . .

oo ' . I . e
’ " If there were addit:ional cont:act:s, report: t:hem on anothie ’ ,.’“"‘
of paper,’ following t:he .same format as above. boEr : .
- i~ E [ A .
e .~ Also,on.: anot:her page, describe any ot:her communications wit:h dist:vict:
persormel or other eventsg_which may have influenced " the selection 'process at
this.site, and which are’ not reported above.’ Especially report event:s that )
occurred between; the gontacts listed above, such as a meet:ing bet:ween admini-
st‘.rat:ors, personnel changes, .and.so om. - p , L
R SSL/page T Lo
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Wt b




% o LA N: 3 . ) ‘ " . " E r\
- “l - . * i )
y . \ "‘ . . -
P ) . . * ‘\
o . ) . v \ M . s
Part 2 -~ Staff participation ’ ' . | ' .
_Part 2 [describes the persons participating in the site !selection ) R :
) - process and the\adegree of their involvement. , ‘] . b
Prs 4 ° o . -
E First, list each person who participated in any site seiection meet{ng
: “by name, position or title, and that person’s scope of responsibilities..
At the right, rate each «person with respect to: . . A
S S .‘ - -e-‘ount—of,-influence_‘ﬁich_that_persnn had Qn__the_district S . e
) . decision to patticipate (INF) . kR
. 2. The person's level of verbal participation in the contacts , - -
i - and meetings (VP) . . ‘ i
3. The person's level of knowledge and expertise in vocational . ) .
Q ) education or basic -skills instruction (KE)
~..For each of these three dimensions; use’the following rating scale: .
n 5 = Very high - : 2 = Low . o
4 = High 1 = None , )
3 = Moderate o
< \ . . ‘
- ‘: 1.~ Name ) ! o e . INF
- Title or position . ’ VP
..' . 3 "f* N . . . .
‘SCOpe\\of‘ responsibilit{ea omd Jjﬁ?‘ P . KE
.2. Name : L ~ INF
<+ Title or position . ‘ve
o Scope of repponsibilities ' KE <
’ 3.‘ Name ) ) . . i ’
Title or positior.x’ - L
Y ki .2 ]
Scope of respomsibilities . — :
" 4, Name - )} - - . )
L 3 2 —
" 7/ Title or position * ’ .
Scope of rupqncibilities . ' .
. "'fg A d N . - s . -
Co 5. Name E " A g PEEN : N <@
Tee1d ‘or positibn C : : = il
;1““ N A - R T « . ! ° " "
Pr - - Scope of responlibilities - . D S
Lo (If more nam are to‘ be. includqd continue on the back af this _page, ns:lng the same fotmat )
..'( . - t N
o . v Lt ® ' 4.
‘é\g""ﬂ B .
. SSL/page 2
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. Part 3 - Materials.characteristics

. wr,

. Listed below are some characteristics of the materials which may have
influenged the site's decision to participate or not participate in the-field -

test. Rate the degree of influence of-each using the following %fale'

3

: o % R
*4 = Decisive O ) ’
3 = Very influential
-2% Moderately, influeritial
1 = Minimally influeptial T
"+, .. 0 = None or not relevant to this site sor
& 3
Then, indicate whether the characteristic had" a Jpositive () or negative )
.influence on the site's decision.to use the materials .in the field test.
vy " X . ce ! . .
‘ N : _ Degree of Direction
Materials characteristics W -7 influence - Hor -

¢

L

L] et =

Purpose Of the mAterialS..eeeseeeseeenenssinenes

Scépe'of the materials or their-applicability..

Complexity of the tasks to be performed........

Skills required to use'the materialS..cceceeeeans

Financiai cost to site’of using the materials..

’
TR

Staff cost (time) neened to use the materials..

] «

. ; g . :
Time span of materials” use@....ciceeiceececnoye

Organizing staff for using the’haterials.n....u

Sequencing or rel??ion of these materials to
other materials being used.i......cuveivneeseends

i
“

Administrative and clerical costs of use...i...

Provision of technical assistance from CIOE.
and from Field CoordinatorS.....cceeececesscccn
g . )

Association with CIOE or Cornell University.:...

‘The materials as an innovation....uw..iiinvenssn

. The materials'as a device for extending role
‘responsibilities of teachHers......civivvnncnoce

‘f!

The materials as a method for'teacher :
participation in curriculum decision-making.. &

The'materiais as a staff training device.......

-~
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Part 3,~ Matérials charagteristics (Continued) ° -
) B ) Degree of Direction
. . Materials characteristics - ; - influence + or. =
. » d N o L e
17. The materials as a method for raising '
' student performance in basic skills............ ~
. - - b .
g L4 .
? 18. Packaging, -attractiveneéss of materials......... _ -
. - /
19. Other characteristics. Describe’and rate each. . .
£ . ' . : S P ’
. a'. . B o5 . ha
‘ . o
w: b. ‘ - . - .
) . < Y v - — -
- . e - R
c. : .
. ' ) . 4 - -
. A ’ o N -~
, > " 4 .
- ‘Use the space ‘below to expand or clarify any ratings you have made. L’
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o oo ok, w. '\ o Y : ‘ AS
- “Part % "~ -School disérict.characteristics"- . T el
. Nk o A ’ .
" Listed below are some. school district characteristics which may have = *
influenced both the site's decision to participate, and the project staff's h
decision to include the 'site, in the. field test. Rate the degree of influence
. of each characteristic ueing the following scale. * ¢ s /
- ‘4‘= Decisive- ’ ¢ ‘”':1* T A . . o
o, 3= Very- influential — T, s ; . T S
L2 F Moderately influential . : - R
- 1= Hinimally'influential % ( ' -, ' : o
. v % = None or not, relevant to this site‘v .o - - U
i . T 3 ' & SN
Also indicate 1f the characteristic had a positive(+) or a negative GO & .
influence on the decision of thé site personnel or tlfe project staff»to use
‘ “the materials at this site, Put the + or - in front of the number. » ) :
//(/_/‘ ; . ‘ L ﬁegree and direction
o , -y - . : . of influence on
- District characteristics ., . Site - Project . *.
A PO S - . ) S decision «decision» .
. 1. Schogl district official educational goals \ . s
._and objectives..................,................ e - X?‘ T
. {;g ; e . - <
. " 2. -iScheol district priorities....;.................. - ~ I L,
= "3, District [ financial resources..................., ":,L;__;
. ] .. .
4, Number of tEachers who could participate.......i. : ¥ %;i
” 5. staff expertisezin basic skills.m..;;;...u...f... N . Ty
i 6. Staff expertise in vocatiopal education........., \ , .
3 ».)' . . c . .‘e' ;4.‘ . ' } . .’ [ . - .
» ": .7- Staff WOI'k, load.'...-go-'o-....'.-."’.’:......”3...’-..-. i P b ' i
. 5‘ ? . 77 o
hee 7 . 8. ‘District s interest in innovative programs.......e T '
: 9. Size of'school district.(number of sgudents)...a. ST "
. ' S ‘ TR E v af -
Y 10. size of vocational educétion program.............A T - .
. 11, ‘Areas covered i vocatibnal education program.... 2 P : R
; '12. School districtp’eadership = superintendent;.....\'7 . -
: - = ) - N y
13, _Site leadership - principal...........i....,..... , n L
- l4. District administration [ relations with - AT ) . < '
i : istrict staff...,......q..........,.............- .
d X \ “# ‘_ ) . 19 : -
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. Part 4 - School district characteristics (Continued) -~ N . .
. . _ . .o =~ N Degree and direction
T : . R wo! of influence on
L . - Site Project -
District characteristics o decision decision
—— " —— e . -
) 15. Schooi c}istrict relations with community(. cessssccces . :
:%: . 16. Vocational ed;fcation teachers' relation with ¥ .
other teaché:’ijsﬁin same biiilding or at home school... ' L > 2
4 i 2 : o & . SN
‘&‘g‘}m KB , . , ) oo : . . - f‘-\\
A 17. Amount of consengus among district staff about - g > fw?
. use of materials...a¥ . cvieeieeermeoocsoansononnase T * . |
18. School district staff's understanding of materials
and how to use them.....coievsesoccioncececcccncenns =X R
19. School district staff's clarity with respect \
to their objectives for using the materials.........
20. Priorities of state level administrators. .o ..}. ceesne .
\/School district's. ability to provide rdsources for ' \
usingmaterials...................6.................. . '
¥ 22. Hidden obj ectives {specify)
I3 . [ . '
. . ; - b
s 23. . Personal factors (specify) * ) ,
- N W J . ®
' i . ‘ ; - % IR
i R ’ - ’ ’
o L - ey 3 * . -
N Iy A . R - . & . . .t ¢ . ) . ,\":'.v’
) *2/4( " Political factors (specify) ‘ -
- - N - ' ' \. ) -
S N~y . P ’ - N . A - 3 Y, t b ’
' 25.-. Other factors (specify) ) Cl ’ e . ";
) . B ’ e . o
P - n i{{;f; s
5 ! ] \—ss
8 ‘ .t ' ) Tu a5
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T - Ty . » ) )
¥ : FIEED TEST . )=
5 s BASIC SKILLS THROUGH VOCATIONAL EDUCATION ’ .
T ; * “ . .
E{:w;i R R il ’ - o _ » ! h
b L ‘SITE AND CLASSROOM DESCRIPTION PACKAGE €
) Site name
, ‘e , ‘
Site lodation . .
. o N EREEN
* : " '.5"!: h '
- w2 ~
t g l‘—.‘)
County in which site is ated .
“* - ’ t:\
Site cade State .
* Person complet'né this form ' .
. . . Date this form completed -
g /7/ 3 . Q=,§, -
. A SR, "
. . ) it
. . This form igs toibe ::Z%Ieted by the Field. Test Coordinator or other

project_staff~during‘the materials usage stage of the field test.

X WSome of the information may'be gathered from administrators and teachers
ﬁ '/ ©
at the orientatioiﬁgession, hpwever.

oy

x

Completeigpe copy of Part 1 - Site Description Scale for. the site.

/7. C

: Compléte one copy of Part”2 - Classroom Descniption Scale for each class

R ’ ‘ which has a teacher participating in the rleld test. If one teacher-has

three classes during the day, then there will be ‘three Classroom Descrip-

.

tion Scales to d%scribe that.teacher .8 classes. . ;

;;{i - ' Possible sources of data include local teachers and administrators,

distric'.resea ch staff, census data, and,the City and County Data Book.

v

e
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. ¢ Part 1 - Site Description Scale . N
. N ¢ . 1 - R ‘_ 9

Thisg bart of the package is intended to describe’ the area whicﬁﬁé

"surrounds"hthe'site, the context in which the site exists. Although the,

»

items on this scale are written with the assumption that this area is

o 7 e

) the county in which the site.is logated, it may be more appropriate;to use
. - T . J

the "city" as ‘the conteXt for ‘those sites.whfch are located in,cities
,-large enough to;have sefarate figuses readily availablé (elg., in the =

! , -
' City and County Data Bookf. for

Some items ask for separate information

-

“the distrﬂct'and the site within which that.district is located.

items, the district figures should inelude the site figures thhin them.

s

For those

v
If a site draws students from more than one district combine the figures

for the sending districts. ’ . > ’ -
1-_31@ oL . ~$ite -

-

a. Average daily attendance, 1974-75. séhood year ..:

.

%isp!ict .

- e
a -

b. Average daily attendance, 1979-80 school year ...

$ -

, c. Percent‘phange in attendance, 1975-§0_.,.....,K.. .

v el ,

2. Sending schoois\ ) o oo e/

Does this site have students who also attend several other schools (some-

o . L

NO_

’ . . -

- ‘times halled "home‘schools")? Check one- YES

..

F-

’

- If yes, then show on aaseparate sheet of paper the names of all the seﬂding
‘:‘”\, e -~ . p .o"
\schools., For each school, list the number of students atjthat school, and

-
. .

the number'of students:which the school sends to the vocational education

— B N

T . & ‘ N 5 .
site. - : . . }é‘; N
“ Y . ' .'J" -
2 . . . . . RY) A TIRY ‘
.. » ¢ , . . '. . {,: ‘. ‘r
. i ¢ S
. ) -, Yo e, ®
- 3 4 N -~ ﬁ . < .
s Py ' R *
R 3 . ’ < ."b ,
ConA .
- . - . an
T ‘ I . ¥ ,;;gg ,‘f “
et ot , . “\:-\a‘.\&, . . %
P * ’ f J
NP wat ) /. . 3 ~ia, b
b s o . .. . * ., ' ,
4‘{ ‘:;.», A .- . . . ,
L “Edm i A Lo T ‘ '7" ; . M. ]
S A . SDS/page 1 154 S »
e L T e 2o \ 160 A ',,‘:';: T Nl
ot . v X N e M N « » .

o - o e . . :
e B S e . . f o

4

-
4
P




. -
> -
>
M
P AR
! ¥
5
“
+
St
-t
.
.
. *
o
'S
Pra
L
L
<
i
;
” \
17
.-
7
>
J
e
M
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+ L SERETRE
. A
AN LI
> »
,
:
-~ . 4
¢
'id
~
L, - -
- - ,
-

Persistence’
1)
L)

a. ,Bercent of

[
.
4
-
. .
"
&
.
%
2
~

2 S SO e - s, ~£‘*; .
Y cRa . a
4 R - ' s -
. N F) . '
* - . 2
2 - .
. - ? .
. ’, N
by . - [} -
.- . ' ” : -
., k4
- . R -
. f
. . . .- P )
. . : District * Site .
- . ?9
’ - . . :

stdents Who drop-out Before graduatiag ' %

. 'b Student turnovér,rate in the 1979 80 school year ot % 9" - ‘j; :
;m..,_hl;. CogoSition S ' ' ) o . >
. T ‘o B ) . Y . e \ .’

Write in ‘the number 8f studentas, fiot the percent, in- each category SRS .

-

- C3
P,
T

b..

r
‘Ceo

P
P
N T Ran .
. . N ' M /\
o !
. e
~ L.
.
4
Ay - - -
. .
. R ’:u roooLE

Percent non—w(hite student.enrollment, 1979-80. .

Percent change, 197580........,...............‘ I

.- . ‘ o v -
Sex ‘ . . ‘ : ' s
— L District Site
Males v e 000 c00c0000 000000 . '-. N \ ) )
. ' v - . i ! "
° - , Ve PN . _~ |
FemaleS..vivveeneceesceeaent ) : - . ‘
.Rate 7 SR e T -
. [ . Sped.. b4
& - ,.? } '\ A N “’.’(
L White.ueueneneeeeeinaeennns -y - 4
) . . o4 * Rl . A\
9, . ]
i Black..’.......’....:........,' ‘e - N
) e : .. s O . . . R B . |
Othér (specify)............ ' .o
. . . ’ t, )
Raceesand Sex ,;- < .
7 ' , N '
White MaleS...iveeeneeirson. . ) s
Ay '/ ‘ - -
White fe?ales.............. - ‘ ’
Black MaleS....eofuseunenss . ")\\
. 4 R
: . . v . L& 4 . ! 4
« Black females.......ccc0... - : . .
h l T ’ ‘
Other méles............’.... . s . “
'Other females............. - .
e ~ , e - -
Primary language . wooe " Lo
~ 1 ¢ ., el - -
. . ¢
English.............;..‘.... w7 . . ) 5o
i, Othe,r than English......... L ‘ '
. , " , v k . 7 . ‘ - . ;
. Petcent .non-white population .. ’ - . " District . -—Site 4
a..- Percent non-white;-student -enrollment, 1974-75.., e

B

') —

&

.

.

~

e .. . ) : IR o -
R , ¢ L L . . D
. L4 ' ‘ o
o . K ) e i R Vo
” P . . -
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s

a. Percent of student bused into this site,.....eveueens

b. Median distance in miles that students are bused ....

i

NOTE: ~Items 8 - 12 concern school programs, organizationg and' staffing.

.
N f ‘3,

8. Time ’ ) R T

v . . .

a. Time school day begins at this site.....eecees. N

.
_—

b. Time school day énds_at this Site..ceeeveernnns
- 13 g}f‘s N . . - [ , K ' -2 '
’ “-c. Total possible hours in school day......eeeee.. ' &5
pé. Number of periods per day...veeieeececeecennene .
: . ' = .
e.' Nutiber of periods attended by typical student.. ™ ‘
- , N ‘ : i
. f.‘ Length of each period, in'ﬁinutés.......fiuu... ., ’
oo L ‘ - ‘_ﬁi s .
’ § 5 “ »
* SDS/page 3 ' 1__,,‘ 9 ,
- 162 i .. e
P o e T e - Zd

6. Student achievement Diétric; Site
, " a. Percent students below average in rea&ing.” % % .
"b. Percent stﬁdentg peloé-averagg;in math......B 7% 7
;. Percent:;tuaents clésses as "gifgéd".....;. - % z "
-Specify below the sources of the data used in answering these questions.
R . _ e
'TSPecify the kind of test {e.g:: national standardized abhiFvement é%§t;
stgtewidé assessmeﬁt test, local testing program), thé name of the‘tesz,
i the soturce ;f the data (e.g., central office, principal, etc.) and what
’ the "average" is'(;.e. nEtioPal, state, or local, average). .o
Sources,.eéc. . o o
- = . = - P"\-«}
~N . * D -
/// = - )
. v i
7. Busing !

o




™y - ‘ * D Py

9. Staffing . - T ) '
Write in the number of teachers, not the percent, in each category.
o . ) -
Give separate numbers for those participating and not participating
¥ P - . 3 - ‘
in the field-test.
S o Site : .
_s_e__}s. District _ Pa:rt. No¢ par.t. . o )
. MaleS....oeenneas . ) - - /':)
FemaleS...eeeeesn o o I ' :
. ) : - : ’
B.?'.gg. ) . - " [
B} . . - . * .
White seveeeneeas .
7 ‘ ) -
) Black e.oeeeeto.s . .o
Other (specify).. T ‘e
. - Y
- ® Race and Sex ! ) I ) g
5 s © .
White males...... , "
. ' . . —®
. White females.... ' , e .
i Black males...... L .
N - bl
. - Black fef@IRp:... - o
B ) — 2 ‘
<, . e e I .
e Othex males....... - S . " - -
&.'M‘ 5 . _— - . .
Other females....
i v . —v A
< . . .
- "10. Programs of study . .
T N . « .
. List below the areas or i)rograms of sthdy that students can speciali‘zg'
% - N .
) s v ﬁ““f;
in. at_:l),e siEe—’A:Eter eaehvzfne, indicate the enrollment in that program. . ¥z
. . Tagh
- . Use another Page if needed. * - s ' g .
- - ¢ - . . o LI - - ’
. - N ‘ ' ) S g ‘ i
- : Programs .« ° C «* .Y . .Enrollment
' ' Coe T T R - L
" \:.f 3 . , N . . <
) . N - . . R . . ' - //:K
K . ’ ol ‘ l - . A - :7_/\’\ . Vaos
] . .- o o .
. —— ~ ‘.’;: ¢
7 - o ) hd :: ’

“o . SDs/page 4 ~ . .':-.'A.h
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11. Stafé development

About how many hours of in-service or other staff developmgnt dsd.,

teachers at this site get each year?

hours per: teacher.

12. /ﬁzéferentiation

. ROV
a. A wtritten policy.defining thé jurisdiction and

‘ ®

Which of the following does this district have? Circle YES or NO. -

o ©

responsibilities for each%%ﬁ}@:‘department.;....... YES No

b. Rules governing inmerdepartmeﬁﬁal hrrangements..... YES - NO

%
e

d. An organizational chart .(attach copysif available). YES NO /

., .

13l District plan

- « 4

Wﬂat fs” the 'school dis%ticﬁfgrade“plan (e.g.,

c. Job descriptions for,administrative‘position§...}.. YES NO
. - . /

-

K-4-8; K~4-b=4, etc.)?

14. Number of programs ‘

What is the number of programs and. positions formally ,organized in the

district, i.e., all tﬁe'programs and departments in the district's

organization chart? ™™ .

15. FTE admihisfrators

-

3

Whiat is the number of full-time equivalent administrators assigned

to- the programs reporEed in Item 142

16. Revenue sources.

" List below the. revenue sources of the district, in peréent.

a. TFederal aid..;ujj.o . 7% .

¥

“b.' Stite aid.......... % '

i .
¢
e

e p . 9
R Local sources, .. ... %

~t L

L

s

b

~ .
?3\
WYL

b

=
L AER ..
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N s N . .
- 03

.
. .. -

,’ N - _—— R ) é{, .
. t .
NOTE: The remainder of the(items concern information abbut the county

-

in which the site is located. If you are reportingﬁdata for a

So

citz, rather than a county, check’ this boX cececicennne

P

-

NG

~ 18.

17.

a.

b.

C.

Population o

Total Po}plation, 1975...... CT
. Total populatien, 1980.....

Percent charnge, 1975~80..§.

1

- v , -

Population density -

Population density, expfessed as number of persons per souare mile.

.

. persons per square mile.

19.

Urban percentage .

4
»

Percentage of poahiation.classified as urban by census. bureau.’

o

A 4 T : .

20.

Racial composition

.

List the pqulation, in numbers' of people, as indicated.

21.

. Blaquo.....o... ) ‘ ) M

Competing ag

] .

1975 1980 % change. - g

~

White.eeeeeueoes " : T : .

Other (specify) ' \ N

N \ .
encies | , , L} S

What is the number of public taxing agencies within the county in

¥

~

22,

?
5

Wealth T %%

. . h - -

competition with the school district for tax dollars7 N

For this item, wealth is defined as the total assessed valuation .

. R

a., Wealth of county, l975............$‘

o

oy

Percent chau“”
Ewﬂ

divided by the average daily attendance.

e Iy

iy

-

b Wealth of county, 1989..........,.$ L e

1975"800000004’0000 :"’,‘.‘v 70. . ) “.:\

Sl

e SDS/page 6
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e 23. Tax rate ' . 7

t L4

What is fhe‘general tax rate per $100 valuation?

«< ‘ »

24, Non-education expenditures ) ‘ PO

.

iR _ a. Total educational expenditures.....ceeieveiinciaesed$

Ko
K

b.  Total direct expenditures for local govermment, i986,$

o
i
!

“¢c. Ratio of a to b (i.e., aldivided'by b).........ﬁ.:.. ' . -

' ..'  25. Transiency o - )
What is the percent of non-owner occupied housing in the - .
e county? ‘ 9 -

'26. Municipal expenditures

-

a. Per capita municipal expenditures, '1975 : $ : -
b. Pet capita municipal expenditures, 1980 _ $ R
. ¢. Percent change, 1975-80 R % *
27. Unemploymént - \ " ' S A &
aa . What is the county unemployment in'égptembef, 198C? % . N

28. Pﬁblic assistanée

What' percent of the county populétion is rgceiying public e ' A . ,‘
o ) assistance iniSepgembe;, 1950?. ] Z. . . a .
29, Working families ° - C s . : *
- e ‘ What pefcegt of the Apuéeholds in the county have 2 gorking‘ . Dr l:é
e - bé&ents?; v Ze - ; ) £ Y vi o0 e ,é

¢ .k"

*
ol
L
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. . o :
Part 2 -~ Classroom Description Scale : . ’
Complete this scale for each classroom participating in the field test.
You may need ‘to consult the teacher or site administrators for some of ' i
. ’ this data. ‘ ‘. ' ' ) s
1. Basic class information - ‘ .
f‘l"’z;:, a, Program title , L ' : ”f'
":::‘.‘ * € [
’. Program goals or content ] , . .. :
* [} ' : 1 4 - . ' o
c. Total number of students enrolled in this class ’ ..
. : - . €3 o
. P8 . k| K3
d. Length of class, in minutes - ’ ]
e. Number of times per week class meets P i% . i .
. o ‘ ' N ..
2. Number of students v : ' ) \ . i
White . Blai;}c 'Other* Total . *Si:ec:.fy %roups "belo y "
v . ' | »
Male - i . - ! ] S : ) »f-"/}/
- — - T
-Female . . , : ) i L ’
’ Totall ’ 3 R -
. - - s
3. Home school ’ -
" Do any students. in this class go to a "home scheol" for instruction' 4 ‘ v
. ’ in the following subjects'7 Circle one answer to the right for each. . Kol
. ] . . . - t N
a. Reading......:;.:.'...,......'YES NO ,
. . . . . oi' _ \ .‘.‘X'{;; L ~
" b. Mathematics. R R A YES . VNO Y ‘ .“ 'SG\“E) )_
Y ) .C. Wi.{-tir}g‘nn.nonnn'gnnzonn.l’n YES s NO v ‘ %7 ‘ ’ . %
‘ . ' - "de Listening and speaking. . .4 YES NO : - , . ‘ :
i R .is B . - . L o .
"‘g .
, .
A g




. . 4
. . . . . .
B . : B .
‘ . N . N .
S 1 P 5
e, . e . . o
«

4, l'x.Student test achievement : ) ‘0 - y
- Mathe~ : Listening
‘ Reading matics Writing "~ & speaking ) \
. a.’ Class mean ) : ) . -
b.. National, state, o P
.or local mean - S
" c.- Number of students 0 o
B below this mean : '
d. Soux;ce of data. Describe the sources of ‘data for the information above.
This might include a nationally administered commercial tést, a state-
< - .
wide assessment p'rogram, locally developed tests, or other sources.
) Specify the test name and other information about it where possible.: i
_ - v , . E e
Ty Réadjing .
.. " " Mathematics , L L '
\ Writing - - B
. . : . 2
P Listening and speaking ; : . ' i
2. 5. . Special needs students o ) -
’ ¢ . ':
: . ' - - ‘ Number of . .o 1 . .

" students T . . e
§ : ’ > N ‘_’:.)' . -‘;
’ . a. Gifted......‘......;p’... b \ ' ‘k / N
; P N4 L
b. Learning proble;ns. caden . T . " s

N"'c.. Slow leamers cersane .‘.,,
B . d.* Visually handicapped--- ] ) ‘
. . P - i . . e
e. Hearing impaired....... . -
‘ - " & LT .
:;‘ - B ‘3‘%}' fo Physiéal:-=handi‘cap. RERN] -
g. Other needs:- 8pecifa}* , o R )
below}_ . o , . . ) . . .
e ) L N ) ! , .. . B
L - . .i
¥ . 3 ! , .‘,
4 . ))', 4 . °
» ).7:’7':3 L _ ‘/‘/ 4 . _ . . s .\ )
- ' . ) . ‘ \ J{) . .‘ - N g C‘ . . . -
;f‘, R o 4‘,, . Ds/page 2 . . lU" ‘ P
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T FIELD TEST ACTIV%?IES‘REPORT FORMAT |

E . K
« TV, ) -

{ % Instructions for Field Test Coordinators
S ,E“’n’ -

- ’ and .Other Project Staff : a '

. , e .
The Field Test Activities Report Format is an outline to %e.used'in

writing memos which report activities conducted by sites in association ) .

. ‘ with:the Basic Skills project. Such.memos document work dctivities con- - “ €

ducted by site personnel in using-the Teacher's Guide and the Resource » )

St GuideN,_Report memorandums should‘be based on the direct.observatiom of,

v or participation in,.such activities’ by project staff.’ T

. -
’

" Field Test Activities Reports are intended to report meetings char- > v
acterized by (1) involving several planning and implementation tasks, (2) T
- ) involving one or more project staff members and all, or most, of,the site
. personnel, and (3) being fairly lengthyWCl-Z hours). This contrasts with .
. the Technical Assistance Contact Report which generally reports contacts .
e that can be characterized‘as (l) involving strictly technical assistance
‘ ion specific problems,. (2) involvxng a projéct staff member interacting
" e with only one.or a few site persons, and (3} being fairly brief.

- « ’
- . -
. - - Lol * - -
. - ¢

The format is outlined starting on the next page. Notice,that: the
!| .
report is written in the form of a memo and requires a heading as shown. -

The TO: line is to be.written exactly as shown. The appropriate ‘information ~r
is to be inserted in the other headings as indicated in brackets. . .

b3
s-

In the body of the memo, the paragraphs should be numbered and headed

[ PRI

' e%actly as shown. Accompanying eacnfheading in this illustration is a -
description of the.intend%gﬁcontent of that paragraph or sub—pafagraph._ If
there'is‘no information to be given under a cgrtadn heading, put the.heading
in anyway“and sometexplanation such as "No formation available' or ''Not “‘*
applicable’" Never omit.a. heading. Of course, the amount of information is

not fixed. Some reports will e very brief, others may. be 8-1Q pages long,\
depending.on the. nature of thelactivity'and the information available(iﬁ

169
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o ) ‘ S .. - MEMORANDUMg. -: .' . .o
¢ - . . » s . { s A ) .

. -
T s . ~ .

TO:, Field Test .Director, Basic’ Skills Project, Cornell Institute for
= ’ Occupational Education, Correll University : S

——

=N -

- ’ .

- N -

- FROM: [Name and’ title of person writing,report]
-———r;(
)

e RE: Field Test Activity Report [Site Name, Location, and Code Number]

-
.

- ‘ DATE: [Date report was writtéh;~not date of activity] -
¢ T . -t ’ '

L ome fl.“ Context ‘Informdtion . T

. r— A «

F i
.

. -a.’ '‘Date of observation. .Date on which the activity being observed -

\\;‘ actually took place. :
< *, b, Location. Specific address where activity took: place, including-
: district building, and room.

~

“

'c. Previous observation. _Date and a very brief summary—§> the major .

. ) outcomes'of the previous activity which was observed.‘ Check.pre~
vious report for this information, if necessary. . .. - agle
d.- Major decisions, work.efforts, or activities since ldst report.“

Note a&? decisions made by materials users, or other persons, which
. will affect the use of the “matérials in any way, who (position)

made them, and the.input and reaction to such decisions by materials

- - K e users. Note alsp any activities which the materials users undertook,

in e

) . or meetings-which.they had, at which a project dtaff member was' not

f _ present.

e. fAtténdﬁﬁce. List below the names and titles of the\persons,present?<

I

e . - .at this WOrk effort.a'List also the names and titles of persons. whoz’”ﬁjf‘§-~:
‘ -7 wete scheduled to Be present but who :eyé/absent. If it iswrele~-
' S

Zpe
5

o
vant to the report, note the reasons for their absencé. Lo

Wie e wge g R
SIS

. 4pecial conditions. Include here any remarks ‘about the conditions,
physical or otherwise, of the activity which.might have an influ-
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12. Additional information. In the course of your discussion with the

school district person(s), you may be. presented with, or create, the
opportunity toselicit some -of the following kinds of information. .

Pursue this information only to the degree that the subject appears BRCE
responsive. Be sensitive to those points at-which the subject volun— e
tarily opens these areas, and probe. The areas are:

a. Materials content and workability. . . ‘ ©
b. Progress arnd effectiveness of the teachers using the materials. T
c. Prior planning or implementation efforts.
d. 'Resources for effectively using materials.

e. ; Group processes,’ group metbers, and leadership. B,
f. Building: or district administrators, tbeir involvement, and i
actions. “ - . P

g. Personal feelings of satisfaction, or fristration. T

" h. .Other information significant to the project. :
y . . ‘.
Recount this information in the space below, referring to the letter
of the appropriate area above.
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