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.~ -beginning teachers were interviewed at the end of their fxrﬁt year
teaching and again at the end of their third or fourth year. They \
gere asked to recall learning activities they had participated in, to
escribe attributes of those act1v1t1es€ and to make judgments about :
~ each erperxence. It was found that 18 categories of learning ’j
“ experxences could be identified. (workshops, nxght classes, clinics,
Ao Seminars, summer school, etc.), and that participation was extensive.
1 While night classes and summer school accounted for the largest
' portion of hours of learning experxences, other types of experiences
4 were sought. The types of learning experiences that received the most
favorable responses were those that were highly individualized or
very practical; such as solving particular problems and developing
classroom materials in clini¢s and workshops. There was favorable
response to experiences when beginners themselves were asked to make .
- presentatxons or perform in a leadership capacity. A rather
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surprising finding' was that the teachers from this sample appeared to
feel that, the further away from their own school site the:learning
experience was held, the more satisfied they felt with it and the
more applicable they saw it to their: teachxng College personnel and
administrators or currxculum specialists were found to be the lea%t:
preferred trainers, and teachers and consultants were the most

-~  preferred. Learning experiences undertaken for personal satisfaction
or personal growth were highly rated. The teachers most actively
involved in outside ledrning experiences were rated as most competent
by their superiors.- (Jp) e
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- - BEGINNING TEACHERS AS LEARNERS

The procgss for preparing secondary teachers in the UnitedsStates.
is one that encourages beginners to enter the profession with relatively

) jitt]e training and ore that assumes they will continue as learners

A

during their induétionkperiod and until statys es fully conpetent

professionils is attained. For some aspects of how thlS process works,
P .

gﬂe have a rather complete information base For examp]e, we know

that‘EO]]ege-besed preserv{celprograms .across the country are very

similar and consist for the most- part of requ1r1ng teachers in,

- tra1n1ng to major in a spec1a]ty area; to_take—llmlted course work

S

, . - in human. deve]opment‘ h1stery or philosophy of education, and teachlng ~ .
methods and to complete some type of clinical exper1ence, norma]]/ a N
term of student teaching. We also know that begln:s;s ]eave their .
preserV1ce preparat1on and face difficult and trying times dur1ng the
flrst years of teacthg. Kevin Ryan and h%s colleagues (1980) haVe

’~ddne an excellent joB of documenting the trials and't}ibu]etions faced

by beginners and‘the'@djystments they are forced to make to sﬁrtive.

!

A decade ef teacher socialization studies (Lortie, 1975, McDona]d 1981, SN
and Isaacson) ]98]) show that limited support exists for beg1nners and

. - ‘ that for the most part they perceive themse]ves as work1ng things out"

pretty much on their own. . . v

2

Frghmthe research ovarnce'Joyce‘and his team (1976), we- know

o

that the type of help and opportunities For growth that are provided

for teachers through inservice and continuing education are perceived
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by just about everygne in a nationwide.samp]e;as "weak, jmpoverished
. o . > x - . \

" and a relative fai]ure" (Joyce, et.al., p. xvii) Teachers_report -

dissatisfaction and claim the Jearning experiences available to them o

do not address the prob]ems they are experiencing and ;0]1cy makers ~
expmess be]iefs that unless eomnel]ed teachers w1]1 not attend to
_their profesSiona] deve]opment and growth. Regard]ess of the perceived
fai]ure of the inserVice system, however,teachers do continue their
learnnng. lie know again from the Joyce’ studJes (]976) that more e
teachers than in any other time in our history have Ph.D.s (5%),
masters degrees (50%) and a ]arge proportion of them are at the_top
of their district's salary schedu]e - all achievements ‘accomplished

»

only by eonsiderable investment. in continuing education.

What we don't know very much about is the nature of the learning

. experiences prcvided for and sought by beginners on their way to full

-

profesSiona] status, We know ]ittﬂe, if anything about the extent
and character of the kinds of asSistance and training avai]able, we
havenot attempted to categorize these a]ong any dimensions that might
be nc]evant such as those experJences beginners choose to take on

their own versus those that aré required or those taken on‘cousege

_ 7 campus versus those taken in-their own district or elsewhere, Neither

do we know very much about the specifics of the Qissatisfaction and

“ dissillusionment reported by teachers nor the characteristics of

teachers themselves that may account for contipued learning.
\ ] .

‘ fhis gap in our knowledge base pushed us to inquire into the

learning ‘experiences of beginning teachers-and seek answers to several
. ¢

\ -
/ “ .
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: fﬁe hature and extent o?‘thEse efforts

questions, Specifica]]y,'(l) if no one is perceived as-being reéponsiﬁ]e‘

for the cont1nu1ng educatlon of teachers as ‘described. by Lortie (1975),

_ McDonald (1980), and Isaacson (]98]), yet we find a great deal of

c@n;inuing education océuring as Joyce (1976) has argued, what s

(2) 1f teachers in general
. Lo
report dissatisfaction W1th the whoTe process of cont1nu1ng education,

can ve p1npoint a b1t more prec1se1y some of the features of" th]S
\

(3) are there characterlstlcs of teachers f

'd1ssat1sfact1on and f1na1]y,

° themse]ves that may account for‘the1r cont1ne/g/Aearn1ng? \

a \
\

-
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R “Thi’s 1nvest1gat1on was ‘part of a ]arger set of act1V1t1es
" “undertaken toxfol]ow up and study graduates frgm the Un1yers;ty of -
Oregon, Oven several years,.members of the faculty and dgctdra] -
students have~attempted to asSESs‘the effeetiveness of their institution's

Secondary Teachgr Education Program, to describe the competenc1es and
. career patterns of graduates and to study the exper1ences of beginning

secondary teachers., ~(See Arends and_@y]]ock, 19763 Arends, Hesse,

Wheeler and Garrett, 1978; Arends, 1979; Isaacson, Arends et.-al., o

<@

. 1981, and Isaacson, 1981) . : , i '

Subjects ] \ - . .

FoCty-three secondary teachers who graduated from the University
of Oregon in 1976 and 1977 comprised the initial samp]e for this study.
Beg1nners were chosen at random from the total popu]at1on of graduates
who comp]eted the program during that per1od and _who obtained a teaching
pos1t1on within a ]50-m1]e radius of the un1ve"s1ty 1mmed1ate]y or w1th1n
\

. a few months fo]]ow1ng graduat1on. Attr1t1on and Tncomplete information

_on some subJects reduced the samp]e to 34 begirn:ers who prOV1ded data.

~ for this part1cu]ar study.

\Data Collection  ° . ’ . ' . o

Informat1on from and about each graduate in the samp]e was ca]]ected
twice —:5at the end of their first year of teaching and again at the

completion of approximately the fourth ypar for the 1976 graduates and

, the third year for the 1977 graduates. The exact amount of teaching

,r,/
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varied bétause the Tinal round of data collection was spread over

‘e

.

several months and because somg members of the sample started their

v

. the ‘department chajr) was also 1nterv1ewed and asked to prov1de~“

o

' 1nformat1on about thebeglnner sperformance.

~ factors ‘that prompted that choice.

described in some detail e]sewhere

*-- were used to co]]ect information “for this study and wi]] be descr1bed

in the report.'

‘9‘
-

full-time teach1ng_1n mld-year ather than September. - *

At the end of- year one, each graduate was visited by a memben of

e

'the research team, observed for two class periods and interwiewed.

The beginner's immediate supervisor (principal, or in Targer systems, )
# \ » f . /

\

At the end of year three o

‘or year four, nne researcher, Isaacson, visited 34 subJects from the 1
orlg1na] samp]e of 43, For those who had ]eft teaching, dur1ng the ’ %
survey per1od, 1nterv1ews were conducted about the1r new careers and l
For tho§e that remained in teaching,' ’
interviews wére again conducted and'measures of their teaching performance .
collected from éupervisors. .
Several ihstrumentg vere used for the larger study and they are
(See Arends, ]978 andIIsaacson,
"Arends et, .al,, ]98] } Two 1nstruments -~ The' ProfeSS1ona] Deve]opment

Quest1onna1re and The -Teacher Competency Inventory (pr1nc1pa] veP51on)

[N

-

RESULTS

o

Nature of the Learning Experiences of Beginners

‘ .
If teachers,]eage the colledes and universities without all the

Y

. . . - i1
requisite understanding and skills for teaching, do they continue as

7
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learners during the early years? If they de, what is the nature of .

those-experiences?—We-were able to obtain that kind of information
from the 34’beginners in our sawp]e In a pers/pa1\1nterV1ew we ask
o learning
each to do three things: «(]) to recal]Aact1V1t1es they had participated

in during the1r three years of teaching (2) describe selected attributes - 7

A

- of those activities and (3) to make judgments about feach learning experience, .

’ e e e . - .l I, .
. We encouraged individuals-to consider a broad range of learning experiences

4

and not ‘ta confine their responses'to formal courses or wotPshops However ih_
U, flna] analysls we included on]y those experlencesze termed "deliberate
and profess:ona]]y-re]ated ]earn1ng.“ .By qulberate we mean that the
exper1ence had tosbe planned and with & particular obaectlve in mind., By
profess1ona] w2 mean re]ated to the teacher S wor$ as opposed to exper1ence
that sat1sf1es personal” or recreat1ona] purposes i1"Un]1 e other studies of
professional continuing educat1on (Castel and StoreQ, 1 653, we did not o
include genera] reading to keep up or prepare for qu-tg—day work. _Nor

were we as liberal aS!Tough (]97] 1978) in 1nc]ud1qg the wide range of ‘
]earnlng efforts that many adults pursue -as a part ofznorma1 Tiving. We

also used a conservative definition of reponted instances of educat1ona]
trave]\ For examp]e, a trip to Europe ma1n]y for. p]easu;e was not

included : the same tlme, a trip to Mex1co by a Span1sh teacher to

improve here conversatlonal Spanish was viewed as deliberate and professionally

related.

From the vast array of learning experiences reported, we identified

18Qca§egories disp]ayed and defined in Chart 1 on the following page. For

-

i
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: i Chart e . e \ : o

, - . . 1 B -
1
Definition; of 18 Categories 6f Learning Experienceszgpérted by B;gtnﬁiqggleachens

2

e Name ) Definition N 9

) i et e e ey e e ee o e e e e - e .
. Clinics:, ° . A group meeting of teachers where specific problems are:examined and discussed T T T
T ) and concrete skills are acquired. Topics may vary but in our sample normally ’
pertained to physical education, coaching, or outdoor education. - \\\
- -
« * Community Study: Opportunities provided for teachers either alone or in a group to understand the
yo. \ community in which they teach, Instances,reported in our sample were tours
) ‘griangéd by Tocal school personnel or some community group.

~d - ~

a
»

- o

: > ~ R . ) . M
Conferences: . A formal meeting where topics in a particular area are presented and discussed.
. ’ Hormally sponsered by subject matter specialty associations and no mére than

a.day or two ip durationwg

-

.
v

[ " ‘
\ . . K~ . . e
v Curriculum Work: 'Opportunities at the local or state .level for teécher} to iconstruct, turriculum L. .

- guides or-materials and/or to influerice selection of textbooks.. We included .
only instantes where the arrangement was formal and where training was e, -

associated with the experience. 7.g. Serving on d\Stgte_Textbook Adoption . ~
g Committee where a materials analysis procecure was IGarneo.

- . Y, a
Educational Travel: Travel to other parts of the country or the®world that enhances the teacher's
° { ability to teach a particular’ subject or t:opi(:\é e.g. foreign language teachers
' visiting the country where the language they teach’is spoken. We did not .-~ -~
\ include travel for personat or recreational purposes. . )

N v
-
-

Faculty Study Groups: Formal meetings of members of a school faculty wﬁére specific prpreds ire
studied and considered. We did not include regular faculty business meétings?

Field Testiny Haterials: Situations where teachers are asiked to test new educgtional materials or .
approaches and required to’ learn about the materials and/or approaches prior to the test.

\

Field Trips: A visit made by teachers to other schools for the purpose of firsthand bbseryation
of ‘some practice or procedire. _— ' A
/ lndependeni Study: A situationiwhere a teacher std%ied some topic in depth and on‘their own for the
. - purpose of improving their ability to teach that topic. We did pot include normal
reading to keep up with a field or to pgrform 4ay-to-day work.

Hew Teacher Orientations: Special sess}ons conducted by employing districts for the purpose of acquainting
.. beginning teachens with the policies ‘and procedures of the district, building and
) ., ) . of the school's curriculum approaches and/or community. .

£ .
Hight Classes: Formal classes or coursework taken by teachers in the evening during the school . 3
. year. For the most part these were part of some college or university's continuing
education program and carried graduate credit. . -

- Observations: . A visit made by teachers to‘otherﬁc]as§rorms for _the purpose of,firsthand.gxperience o
.= «of another teacher’s approach or for observing some practice or procedure.

- v & 2
g{esentatipns/Performances: A situation where teachers give formal speeches ol music performances;and require A}
. special preparation and learning. / . ¥ ‘
Private Lessons: SpeciaI'training for a individual teacher in a particuIak“topic or rXil1l provided
by another individual. Most instances reported by - music teachers.
Technical Assistance: | Instances where teachers receive special and individualized help from a principal, .
. . v supervisor or other school or university persongel. " ’
{ I3
Student TeachinQOSupervision: Situations whera teachers are asked to supervise and work with a college student
: in teacher training program and that reguires learniny helping and supervision skills.

Summer School: Formal c1asJes or coursework taken by teachers on a coIﬁége or university campus
during their summer vacation period.

.
N

Workshops: Special meetings sponsored by a variety of providers where teachers study, discuss

(specif{c educational topics and where opportunities are nrovided t

X - t o.make materfals -
. or lessons for use in their own classroom situation. ® °

PR
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. the most ‘part, the category systém we.dev1sed d11owed accurate 1ndependent . i
‘ o c]aSS1f1cat1on of the van1ous reported learning exper1ences. Most prob]emat1c __;*

VT T : {
_were dec1szons about how many of the 1ndependent study act1v1t1es -o 1nc]ude

. and *how to classify certain act1v1taes.ca11ed workshops or chnlcs‘t Even .

-~ ~

- 'thqugh our beginning teachers calted ‘some activities workshops, and others

elinics, ve suspect that the_actua] nature df‘the ]earnlng experiences -

L »

. prov1ded in both are rea11y~qu1te ‘similar and the name 'is more dependent
. Q o "
-\ _-on the subject specialty; P.E. Teachers go to c]1n1cs, Eng]1sh Teachers ao "~
3 s . '
oLt . to woﬁkshops. A ' - . .
\ ' ' . A g
o T - \J \ o T e e
3 Extent of Beginner's Learn1ng Experiences ’ \
- The extent of ]earnlng exp4r1ences reported by the 34 beg1nn1ng '
. : teachers in our sample 1s,dlsp]ayed in Tables 1- and 2. X
\ P]ace Tables 1 and 2 Here
As with the criteria for inclusion, we used rather conservative
%ecision rdjes for computing the number of hours devbieé‘td an experience -{
.. : ' A
or act1v1ty For example:. .
Vo If a teacher attended a conference or workshop out51de hic/her
. X * local area, we did not include travel to arg from the act1v1ty,
e _ . _only the actual hours in-attendance, _ ‘ o °
) g If a teacher reported faking a night class or c]asseS dur1ng
1 P surmer school, we counted only face-to-face instructional | ° .
‘ ., time, not fime that would be required, in most 1nstances for .
% outside preparation and study. \ .

If.a teacher reponted edycational travel or field trips, only
hours that applied to their specifiic educat.ona] goals were

» counted, . . S
§

.
- ‘

- . ’ ‘
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. S ~Amoqnt of Profes.ii’ongl \‘Deve]épment.Enga‘_ged .in by" Beginning Teachers -
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. . . .
L, ) . . &~ :

B =

o 1 N f*@ésuﬁﬁ?nent s TN, - RANGE 5 T

. F - L {
. _ _ . . : T — T
‘ p Measured in - e " . ,
. i _Number of Activities 1 3% - 2219 - 10,47
R N Reported ~ . N - -
. ;, - - - V',,/

>

S Neasured ino\' L Lo .
.. Number of Hours_ -1 9901 " 28-951 Y 291.21
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Frequency Distribution in Hours of Professionai_ Development
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in lable 1, the 34 beg{nners reported 356

__ deliberate Tearning experiences during theashrvey period. °Iogether_
these totaled to almost 10,000 hours of effort on their part, Looking \
“gﬁthé range og activities and the freouency distributions provided in
Table 2 weﬁtind:considerab]e differences5among‘indiv7dua]s in the

{samp]e “For examp]e one respondent repo ted as many as, 951 hours

qgifew as ?8 hours reported by anothér beg1nne . On the‘average,

beginners participated in-ten plus different learning experierces and

hY

these amounted to a]host 300-hours of effort. \5\

.\ . ‘ 1Y . \\\ ..
Attributes and Beg1nners' Judgements of Learn1ng Experiences, -7

Not on]y were we 1nterested—1n’the “total amount of Tearning act1V1ty

o
e creresn

,_,~»engaqu in by beg1nn1ﬂg teachers but a]so various attributes of these '
1earn1ng exper1en9es, how satisfied beginners gghe with each exper1ence
~ and how applicable they perceived the exper1ence to be in the1r teach1ng.
Tn'Tab]e 3, we havejrank ordered the ]8 types of learning experiences
'*accord1ng to the frequency 1n wh1ch they were reported and displayed the

number of hours spent by the tota]\samp]e for each type of experience. N

7

P L L L L L L T T

- T o -t Yo on oy

o - As can be observed, the most frequently attended activities were
S Ed W

workshops and conferences withs n1ght/c]asses and summer school work

consuming the most hours. In addition we believe there are severa]

AN 4
«
- \

L
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. \ Table 3 . %
i Number of 18 Types of Learning Activities Reported 1\ ¢
I ~____ __by Beginning.Teachers_and Hours-Devoted-to-Each;--—- -~~~ '“"“’\"‘“""‘““"
. flumber of Activities and HOEY‘\S
— ——— |-Type of Learning Activity . ‘ _ Reported by 34 Teachers ’
i 1= - § T
/ WOYKSHOPS «vvvveennerenroerernonanenes 83 23.3 1426 | 14.4
CONTErENCES +evvverrerrernenoennnnnans 80 22.5 894 | 5.0
Soo o | 7 summer Shool ue.eiiiinn.n. e 37 | 10.4 | 3266 | 33.0
Night CTasSES «uvvvvereeeneennrnnenn, 36 | 10.1 | 1323 | 13.4 B
CTINTES wevvvnenennnns e wo |33 | 9.3 | 1022 | 10.3
° New Téacher Orientations ..... L *20 56 |-169 | 1.7
v K3
Curriculum Work ........ooovveinne 16 *} 4.5 190 1.9
Presentations/Performances ..... e 14 3.9 179 1.8
- ObSErvations «.eeveverririiieiiennns 13 3.7 118 | 1.2
Technical Assistance ............. 6 | 1.7 391 >1
e "“mdep'engent ‘Stu_‘dy R R T wenm .31 .8 | 667 | 6.7
i _ ‘Educational Travel .......i...... 3. 8 276 | 2.8
‘ Student Teaching Supervision ........ " 3 8 180 | 1.8
\ _ Private E.essons Ce e eeresnaaaad e \ 3 .8 112 1.1 .
“Community Study we..eeeee.. PP 2 6 | 12| >a §
Field Testing Materials ««eeeevvevenn. 2 6 5 2.1
Faculty Study Groups ««.eeoevves REEREE 1 = 3 15. 1 7.1
Field TAHpS «vvvvneininiiinniiiinnn, 1 3 8 | 7.1
ot -t : k
***** - TOTALS 356 | 100" | 9901 | 100'
. P - * - :
‘ ' ]Sthtly more than 100% due to rounding procedures .
’t . st N . ‘-

* i
- . 4 w
. *
o . 1 4 -
) - . N . .J
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\ .
interesting and important insights that can be derived from these

| \

data: -

Measured in frequenq’/,gnkshops and conferences account “for
jhe_hlghest—percentage of ]earn1ng activities participated

in by beginning teachers

¢°

+ . Measured in- hours, teachers part1c1pate in night and summer
school- classes that account for almost 50 percent of the time
they spend on learning. >ay

Less than twosth1rds of the teachers reported having
experienced special orientation or training for beginners.
For those that did have such sessions they were on the
average slightly less than one day in length. 3 B} ,

b
<

Few beginning teachers opserve other teachers, visit other
schools or receive first-hand techrnical assistance.

°

Beginners get few opportunities to present or perform for
their peerg.

Data d1sp]ayed in Table 4 on the fo]]ow1ng Ppage has agaln been
rcategor1zed by the type of learning exper1ences reported by beginners

and also by where the learning experience was_held, who prov1ded the

v

.~ training and what type of incentives were,évai]abie,_ These data also

show the ratings beginners gave the various experiences according to

\

. type, location, trainers and incentives. Mean scores represent the

average responses\of the 34 subjects on a five;point scale for
sat1sfact1qn and app]1cab1]1ty for the comblned number of experiences
reported under each attribute. ‘For present descr1pt1ve purposes, we
have chosen to éonsiher\each attribute'thdepeﬁdent]y, fully recognizing
thét a number hf the attributés probably interact to‘pro&uce a rating
of satisfaction or applicability for any pahticu]ar 1eérning k

experience.

&



Table 4. :

| SN . — . ERTY
Satisfaction ang Applicability Ratings of Learning Experiences -
> According, to Type, Location, Trainer, and Incentives
Rank -Ordered:on Satisfaction Scale

Attributes of - =1~ | -~ Mean Ratings - i IR
Learning Experiences: , | N =323"] Percent | Applicability Satisfaction | .
Type of Learning Experience
Presentations/Performances |. 14 4.3% 4.79 4.7
Technical Assistance ___ | 6. .| .1.9%_|—- 4.00 4.34
Clinics .. - 30 9.3% 4.17 4.33
Observations . 12 3.7% 3.25 3.83
. Workshops . _ . 72 22.3% ;. 3.65 . 3.80
Conferences 74 |- 22.9% i .3.30 3.64 -
Night Classes - 33 | 10.2% f 3.40 3.2
Curriculum Committees 15 4.6% 3.80 3.07
Summer School 34 10.5% ] 2,85 3.00
New T%?cher Orientations 19 " 5.9% ‘l 2.84 2.32
Other o 14 4.3 '{ —mem ——-
Location - .
- —Out=of-State : 26 8.0% 4.27
Else-where in State : 126 39.0% - 3.73
College Campus , + 70 |21.7% |1 3.14
“Local (School and District) 94 29.1% 3.24
Other. -7 2.2% ——— v
Trainer Type | A
More than one Type 63 19.5%. 3.70
Consultant .. 61 18.9% 3.56
Teachers . 61 18.9% 3.79
= | IHE Faculty 94 29.1% 3.25
o LEA Staff 33 10.2% 3.06
Other : . 11 3.4% ————
Incentive Provided '
Multi-incentives 17 5.3% . 4n 4.71
® Personal Satisfaction 65 20.1% 4,28 4.45
Release Time . 110 34.1% + 3.38 : 3.63
Credit o 73 22.6% 3.14 3.20
Compulsory : 50 15.5% |  2.84 2.58 .
- Other 8 2.5% ———— ’ -

’ ~

~“,”“..wm}Iota] numbers of learning experiences are slightly less than the 356
reported in Table 3 because respondents were not able to make Judgments
about a few of the learning experiences or informat}on was missing on the
interview schedule. : '
2Learni’ng.experiences reporrted infrequently (e.g. field trips,
- . private lessons) were placed in an "Other Category" for this particular , 16
. descrintion., . o T S o T
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Inspection of the various attributes of the 323 learning experiences

along with the ratings they receivad provide additional insights fnto

the nature of experiences provided for and sought 5y beginners and how - °

they react—te—them—When—we—tookagain=at the:type of lTearning
activities we find the same frequency distribution as found in Table

3, namely that the bulk of beginners' learning consists of workshops,

. . ; . K
- conferences, night classes and summer school. However, taken

independently of other attributes, there’is considerable variability

in the way beginners judge the various types of experiences they

attend, / B : N _

A

Learning experiences that are;highly individualized (presentations, :

techn1ca] aSS1stance observations) and those that are very practical '

-

(c]1n1cs and workshops) ‘receive the highest rat1ngs whereas more

general types of ]earnlng exper1ences (n1ght c]esses,wcurr1cu]um,, S

comm1ttees and summer schoo]) the lowest. Again we see that only

about two—thmrds of the sample reported specific new teacher

>

b

6rientations; that these make up only a small portion of the total

numbers;of‘activities.and were|un%versa}]y dissatisfying to beginners.

When ]earning~exper%ences are catedorized by Tocation and trainer
type, ;t becomes clear that educat1on for beg1nn1ng teachers is going
on in a var1ety of sett1ngs and several dlfferent types of ]eaders |
are prOV1d1ng that education. The fact that a]most 30 percent of

learning actfvities occurred at the local level (school or district)

" should be satisfying for those who -argue for more locally-based

emphas1s 1n cont1nu1ng educat1on However, the fact that the closer.

_ — o
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to home an activity occurs the lower rating it receives may come as
a sqrprise to some. - The fact that less than a third of the experiences

were led by IHE facu]ty, that almost 20 percent of the exper1ences

g ¢ ~

we e—%ed~by—teachers—themseTV"s,and that these received hlgh ratings
indicate higher education no ]onger is the major actor 1n the
enterprise of continuing educat1on and that teachers are do1ng quite
well on then‘ own. ' g ' [ i
Released time from work w%s reported by beginners as the
1ncent1ves most often provided to encourage parihc1pat1on They 'iy, '
report that only 15 percent of;the experiences were engaged in .because N

they were compulsory. Twenty percent of the learning experiences -

¥
!
i

‘were taken for personal satischtibn. Mu]tip]e.incehtives were }

present in a few, of the learning -experiences. Thede were situations
in most instances where the teachér was given release time to pursue
a ]earn1ng exper1ence for the1r own personal sat1sfact1on Exper1ences

taken for personal satisfaction or that carried mu]t1p]e incentives
s

are those reported as most satisfying and app]1cab]e to the beginner's -

{

work .

-Prof1]es and Features of Av1d Averageiand Reluctant Participants

As described previously, we found cons1derab]e differences among 1
various individuals in the sample as to,the amount of time each

devoted to learning experiences This prompted us to look a bit more

‘

‘closely at the Tearning. prof1]es or the complete range of experiences

"

Mr spec1f1c beginning teachers In Chart 2. on the following page -,

~ four specific profiles -- bne for an avid ﬁarticipent, two average

4

[
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N T, Chart 2 17 .
. o -
B ’ i o 3
| . Four Beginning Teachers' Learning Profiles
>~ )
’ _ CASE 1 - AN AVID PARTICIPANT - 623 HOURS '
Time o Activity. Hours Location ~
B M . . \ v
> Year 1 - FNNew Teacher Orientation 2 4 School .
L Fall - Oregon Math Conference 8 Portland -
Hinter N. CTass-=_Inter. Communications 30 District
Spring N. Class - Teaching Methods 30 Campus R
. Summer Summer School g\ 140 Campus
Year 2 Fall | Northwest Hath Conference \ 16 - Seattle -
. Winter . N. Class - Teaching Methods 3 Campus o
° Spring - Observation at Another School 8 District
. ‘Summer Summer School E . 150 mpus . N
Year 3, Fall N. Class - Diag. and Remediation 30 Y Digtrict
Fall Workshop on Calculators 2 - ESD -
Winter N.-Class - 8ehavior Modification 20 “ District-
Winter Workshop on Probability 2 - ESD ~
{ Spring Field Test New Math Materials® 3 School .
Spring Worksiwp « Prob. Solving, G'afted 2 Teacher Ctr. -
Summer Summer School’ 150 Campus
| o 3 CASE 2 - AN AVERAGE PARTICIPANT - 295 HouRs | ) . L - v
. " Year 1 - Fall New Teacher Orientation 8 » District .
- - Fall Harry Wong Motivation Workshop 4 District
- ) * Fall Oregon Geography Conference = ___ ... —— --8~———  —Eugéne v
> 0 wuu. . —Spring-- - —-5-27 holir Facilty | Deve]opment 16 School
- T Summer Summer School 140 Campus -
R . Year 2 Fall Workshop - Assertive Discipline 4 District
Fall Oregon Geography Conference . 8 Eugene
Spring ~ Fac. Mts. on Asdertive D'lscipHne 4 School
Summer Summer Schopl 120 Campus
% Summer _Taught Class ~ Nat. Environ. 30 Campus
Year 3 - Fall Qregon Geography Conference . 8 Eugene
Winter Workshop - Anti-Discrimination ’ 1 District o
. CASE 3 - AN AVERAGE PARTICIPANT - 360 HOURS L
. : Year 1 - Fall State Health and P.E. Conference .8 Portland
“Fall Organized Tour of Metro Area ~ 4 ‘Portland
] . . Sprinyg Soccer Clinic \ 4 . District
: . Year 2 - Fail Madeline Hunter Horkshop 8 District,
\ Fall State Health and P.E. Conference , 8 Eugene
X Winter _. Handball Clinic - 4 District
Summer Summer School 180 Campus ]
Year 3 - Fall Health Curriculum Committee 4 District
- . Fall Conference on Birth Defects 16 ESD
i Spring « Health Curriculum Committee 4 .- District .
Winter . Workshop - Athletic injuries 4 District
Spring Workshop on CRP - Red Cross 8 Portland
+ - . Spring KGW Health Fair 4 Portland
- Summer Summer School ! 100 Campus
Summer Physical Fitness Clinic _ 4. District v
CASE 4 - A RELUCTANT PARTICIPANT - 32 HOURS P :
. 3 . .
- LR Year 1 - Fal} New Teacher -Orientation - - 16 District
- . Winter Workshop - Writing Healths Comp. .5 School .
Year 2 - Fall Workshop on Discipline 4 “ District
Year 3 - Winter Reviewed Materials for Textbook Committee 2 »School
Spring Workshop or Anti-Discrimination ...o-.w -+°5° . District
o N T T P . ’
.- ERIC :
. . 19 ) * A
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_cases and one re]uctant participant -- are disp]ayéd. Looking at \

spec1f1c pror11es one is struck w1th two features of the nature and

-

—~

1

\\\s\\\«\\\ﬁf\fi:é a math teacher who started taking classes at night, who each
. year ttended confevences in her subJect area, returned to schoo]

\

'»

spec1f1c cases highlight the great variability\that exists betweeq ¢

those that avidly pﬁrsue continuing gducationi:§ compared to those .
that appear more ™\Juctant. ‘Two, the va;iety cf expeyientes reportod

" and patteros observed for each individual emphagjzes the uniqueness
of each beginner's choice “4nd perhaps the heavy jnf]uence of the ?
teaching specialty oﬁ the type .of activities sought by secopdahy

teachers. Noté, for example, that in the case of <he avid participant

7

each summer, and took-a—variety of short workshops in her teaching -
spec1a]ty This is contro;;;o\;;EH‘EﬁE‘?e+uetan}\girflflfiif\:ho p .

‘ essentla]]y part1c1pated in five activities -- all of which up n~\~\\\\;_\\\ N
closer 1nspect1on wqif compu]sory The'profile for Case 3, one of ] \\\\\
the average part1c1pants and a health and physical. education teacher, ‘ \\\\
1]1ustrates a person who in addition to campus-based courses -sought
out a variety of short day -long or half-day c]1n1cs or workshops that

]

focused specifically on her teaching specialty.’, -

If the extent and pattern of ]earnlng is somewhat un1que for each ,

beginning teacher are there however features/that characterlze

various types of learners? We do not have a very good answer to that
question at thlS time, but one 51mp]e but revea]lng analysis 1s

compelling. As descrlbed prev1ous]y, 1nformatlon about the beg1nner S

AN
\

- -
L] . . =

7
v
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4 ) .
competence was cq]]ected at the end of their first year of teaching’

from principals or supervisors. This was done by asking supervisors

to complete a "Teacher Competehcy Inventory" that required making__

.
i3 -

judgments about 17 areas of performahc? ona‘5-point scale ranging

from exceptiona]]y competent to inadequaté When scores for the ’

4

items are summed and averaged an overa]] competency score is

}obta1neq.
4 /We foand that we had comp]ete‘information (amount of learning
expehﬁences from the ProtessionaT Development Questionnaire and™*
supervisor's ratings from the Teacher_Competeney_}nventory) on 24
& ”.!Tbeétnning teachers in the sample.
Table 5 gives the number of hours each of the 24 beg1nners spent
on ]earn1ng experiences dur1ng the f1rst three vears of the1r teaching

and\the competency rat1ng they recezved from their principal at the

. end of their first year.

v

- - - - - - ’

-

Computation of Spearman rank correlation between hours of

¢

learning experiences and supervisor‘e ratings phBQuced a coefficient
of 345 wh1ch has a s1gn1f1cance level of .05. It would appear that

those beginners who are the most active in ]earn1ng are also those

J ged most highl, ompetent.
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,  Table & ,
\ * L o
. Total Hours of Learning Experiences for 24 Beginninag
Teachers and Principal's Judgment of Comp&tence
) - . Hours of |Principal's
. ., Subject Learning Rating
. 5 1 N T 3.9 |-
- 2 - 764 4.0
) 3 566 14,2 J
. - 4 . 516 4.3
: 5 483 4.1
6 482 3.5
, SRy i 440 3.3
8 -\ 427 4.3
- 9 . 413 - 3.8
o Y.o10 401 4.4
C o / 11 . 328 4.0
12 327 3.0
13, 317 3.7
14 295 . 3.6
15 ° , . 268 /3.4
16 f 225 3.6
. 17 3 , 174 3.8
' 18 ‘ 114 3.3
. 19 108 3.7
o = 20 102 3.3
- 21 72 2.9
, 22 56 3.2
‘ 23 40 * 3.3
. 24 R 32 3.4 |
) -~ ‘ :! :
r— . I
22 .
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.- DISCUSSION AND IMPLICATIBNS

-

L]

X 2
In this investigation, we studjed‘tﬁE Tearning expgrignces of

‘ - > .i - N ’ e - -
~:beginning teachers. Using fairly conservative definitions and . .

decision Xu]es,~we found that the ]earning experiences proyided for \
and sought by a representatlve sample of setondary teachers in one

state could be divided 1nto 18 categories and _that the amount of

participation 1n‘1earn1ng-aCL1v1t1es by beginners. was rather

extensive and pekhaps gréatef,than wou]dhhgve been predicted.

Beginning’ teachers tend to discriminate in their Judgments about the

various types of ]earnlng experiences available and report that

‘'where a ]earh1ng§experience is held, the, type of person who provides

';]eadership’and the nature of the incentives offered make a difference,

vin the amount of satisfaction they derive from the experience and hog ,
; 3 N -‘ x N

.

.each is somewhat unique. At the same time, a characteristic that

gppp1icab]e;theyLSEe«jthtbwthein-teaehing;——}nspection of individual -~~~ — 7"

cases within the sample illustrates thatbeginners vary greatly in the

o \ ) \
amount they participate in deliberate learning and the pattern for

12

avid'participants have in common as contrasted with less avid and .

reluctant participants is that they aﬁe\perceived as more competent o
. \ .
by their principals. . o oy e

¢

In no wév do we want to be pretentiou§ about these data. The
sample, although randomly selected, 1s\sma]] and made up from the

graduates f>om one 1nst1tut1on who start\d\the1r teaph1ng careers in

one state. At the same time, we gel1eve th?g.information begins to -




" they should be" (p.” 303).. However, if phe’reports of beginning -

> . \

¥i]] in some of the gaps’abBut bgginhers' learning and has qracfica]
implications iﬁ several Situat%dns.', ' . ‘ < '
. _ First, the ;hear’améﬁnt of time dévoteq'tp deliberate,
professiopa]]y-reiated ]eérning by Begfﬁhing téachers needs
hiéh]ighted?‘ Joyce-and his colleagues (1977) report that the policy- ~
makers in their national sample exprgssed "skepticism" about teachers'
defire for inservice education unless compf]ed. Other; (hou]e, 1980,
for example) hold to the view that "too fe; prbfesgionq]s/gontinue to

learn . . . {and) that opportunities . . . are less abundant than

. teachers in-our samplelare accurate and representative, the who]%
& , .

. nbt%on of teacher resistance may be ovérsﬁated. For example, ‘the

average teacher in-our sqmp]é—spent almost 300 hours over the first

0 . [ . .
three years of teaching in deliberate learning activities. The .

R L. 2q

v
e s - —— et e e

magnitude of this 300 hours becomes more significani‘ﬁﬁéh contré%ted

&

with several-other pieces of information.

Excluding student teaching, and counting only face-to-face
instructional time the beginning tea¢her was required to

take only 240 hours in their preservice teacher training
program at the institution: in which they graduated (8 classes
x 30 hours per class).

To obtain peﬁﬁanent certificatici in the state wheré the

R sample was drawn, beginning secondary teachers are required

» to complete additional study that figures out. to be
approximately 75 clock hours per year (2.5 classes x 30 hours -
. per class),- . .o

. . Castle and Story (1968}, in a study of physicians in Utah,.

.+ estimate -that. doctors spend about 180 hours per year on N
continuing education although-only 55 hours of this was spent:
on meetings and courses; the rest included reading, contact
with colleagues, group rounds and the Tike.,

: : Lo B

- - e
e
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The fact that the average beg1nn1ng teacher spends approximately

100 hours per year on del*herate 1earn1ng\3hd a large portion much

more,thanqthat, makes.even_more strongly the case that beginners do
* - o
indeed continue as learners. : ‘ . -

Second, the impression that continuing education is impoverished

{
and/or dom1nated by the trad1taona] pro¢1der, h1gher educat1on , may

need to be recons1dered It would appear that even though n1ght

. c]asses and summer schoo] account for the ]argest proport1on of

hours of ]earn1ng experiences fortgsgﬁggens, that certa1n]y many

other types of ]earnihg activitie§ existtand_thesé are sought by new

teachers. In fact the pattern tha, exists can~best be characterized

Lo . . .
as one igwhich a large supermarket of learning experiences exist

= - \ ‘.
4 from which individual teachers pick and choose. 7

'Third 'the attitudes éxpressed by beginners towd}d specific

]earn1ng experiences may he]p p1npo1nt a bit more accurate]y sources

, of d1ssat1sfact1on which up to now have been expressed about and

] \' - directed toward continuing education in genera] For examp]e, the .. _
—m_types, oﬁﬁeqrn1ng experaehces,that rece1ved the most favorab]e . t ' :
' responses were those that were h1gh1y 1nd1v1dua11zed (pne-to -one _ | - \ ’ ’
! technical ass1sf!hce and observat1ons of other teachers teach1ng) or \ .
very pratt1ca] (so]v1ng particular prob ems and deVe]op1ng c]assroan | .
‘ materials in c]inicsland workshops). 0Of some interest, but perhaps ‘\
. v not surprising when we think about it;a moment, was ‘the universa]]x

high favorable responses to experiences when beginners themselves.

! were asked to make présentations, perform or provide ,leadership for a
. . . R I - .
i y “‘ ® \
T . . : . T
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,Jearning event,” What is a little d1sconcert1ng was the cma]] amount

‘of ]earn1ng exper1ences that fall 1nto these categories as compared

ECIR

a “
to those that rece1ve~Jess favorable responses .o

Begjnners attitudes toward the ]ocat1on of tearning experiences

perhaps exptode & myth The common w1sdom during the past severa]

T
2 -
4 .o,

years is that prov1ders of learning exper1ences w111 be more suceessful

[

Cif they take that exper1ence to the teacher's place of work |

»

-~-Recogn1zrng~that many other factors afe 1nv6T”bd thaf'was not t(ue '”.F T

of the beginners in our samp]e In fact the farther !way from _home™

tﬁe learning exper1ence, the more satisfied teachers were W1th it an/ﬁ.

¢

the more, app]1cab]e they saw it to the1r teach1ng Could it be that “

“teachers, ]1ke other profess1ona]s, find satxsfa»t1on from attending

JE
° B oo

profeSS1onaI.£gnﬁerences and other kinds of ]earn1ng exper1ences that

éaliow*them to 1nteract with a larger commun1ty of co]]eagues and ;~
‘s . N

escape the parachor1a]1sm that exists in qa11y rdut1ne.

" The data obta1ned in th1s~samp]e‘of beg1nners as to the type of ..

tra1ners that produce most favorable attitudes confirm data*co]]ected

by Bruce»doyce and h1s collea es-(1977) that coT]ege personne] and ol

admlnlstrato S or curr1cu]um spe 1a11sts fﬁbm the. district's central .

Y “ [

off1ce are the ]east p’pferred They a]so\revea] that' teachers

- P
themse]ves and consultants are the most preferréd. What perhaps is

most interesting is the high satisfaction and rat1ngs of app].cab111ty
received from learning experiences that had more than one type of , “

tra1ner Closer analysis of these exper1ences show a common pattern --

a c]?nic, workshop or conference led by teams consisting of consu]tant;,
‘ - . )y

[N * A
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engaged in voTuntar1]y as’ contrasted to compu]sory.attendance As

' of sat1sfact1on and app]1cab1]1ty not privaled by single 1ncent1ves

'to decisions made in mutual agreement with others. Perhaps what we

a]one

“ \ - .- S N 25 ‘
. \
in some instances.higher educa%§on personnel. acting as private !
consu]tants, and teachers themselves. Could a treno be emerging .“ )

that whereas organizat;ons themse1ves haye not been high]y successful
in deve]oping'and deJivering collaborative fearning experiences_that )

the indiriduafs withfn varioos provider organizations have found the '
efﬁ1cacy “of - Jo1n1ng together? ' v . .

The results ahout 1ncent1ves also prove 1nterest1ng in severa] o
ways. One, 1t would appear that a s1zab]e port1on of the learning |
exper1ences were taken by beg1nners for personal sat1sfact1on or . LU \
professional gronth and that these produced_very h1gh rat1ngs of . |
satisfaction and app]icability It is also quite‘c]éar'that very f .
d1fferent attitudes ex1st toward a ]earn1ng exper1ence 1;;rt is *\ \‘

w1th mu1t1-tra1ners, 1t appears that muiti 1ncent1ves produce a deéree'

o
v °
2" kY

\ Finally, inspection of the’individua] ]earning'profi]es and the
fact that. those beg1nners rated most competent are also those that
are the most aV1d part1c1pants 1n ]earn1ng have 1mp]1cat1on for
policy mékc:s concernedw1th cont1nu1ng educat1on. Each beg1nner S
]earn1ng‘appears to be.the product of individual decisions as compared

f1nd w1th “the ]earn1ng experiences of beg1nn1ng teachers is s1m11ar

“

to what.we_ fnnd w1th other aspects of teachers work -- the

-

autonomous profesS1ona] working“ alone. Many features of this pattern




already on the1r own attend to the1r ]earn1ng needs7

! ' \ R
are probably desirabTe. For instance, it provides. teachers with

opportunities to design their own learning agenda, to choose

experiences that best match their own perce1ved needs, and it keeps
B J

'the primary respons1b1]1ty for ]earn1ng on the individual. At the

same t1me, severa] of the beg1nners in our samp]e "did not continue

to part1c1pate in ]earn1ng JIn fact those that cou]d benef1t most
from add1t1ona] learning fall. 1nto this category The cha]ﬁenge,
perhaps, is what type of poT1c1es offer rewards and aid for the

doc1]e learner w1thout destroy1ng the pattern of those beginners who

v

‘
°
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