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e . FOREWORD

Y \

While women constitute a majority of social work practitioners.
and & large proportion of social work's clieitele, the issue
of vomen as students, faculty, and administrators, and the
curriculum content on the subject of women only recently have
S been given sufficient attention in social work education.

F

This monograph is one of a number of continued efforts by the
C . Council on Social Work Rducation to focus on issues related,

'to women in social work education.

Soon after the establishment o ouncil's Commission on
the Role and Stat men in Social Work Education in 1974,
_a entified for .a spéclal project to address the

inequities experienced by women. Major issues were identified
by the commission. Subsequently, a proposal was developed aad
a two-~year project.was initiated with support. from the U.S.

This publication.is a report on the projcct.

Barriers to the recruitment, retention, promotion, tenure, and
renunerat ion’ concerning women are identified. Attention is
given to issues related to student admissions, field placement,
and financial aid. The need for clear course objectives,
outlines, and content respecting the role and status of women
throughout the curriculum is clearly delineated in this mono-
graph.

Finally, the report outlines five specific strategies to over-
come the barriers identified in social work education.

The Council is gratified to present this valuable document as
an extremely useful contribution in ite own right, ‘and as a
asis for continuing efforts to achisve equity for women in
cial work education. ‘
—f

WE wishes to thank Nancy®#Coleman anﬁ\fﬁi“ﬁnnymsnggg} work
gcators and practitioners who participated in this most— _
gessful project.

. ARTHUR J. KATZ
EXECUTIVE DIRECTOR

Department of Education, Women's Educational Equity Act Progxin.
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. PREFACE

in 1974 the United States Congress established the Women's i
Educational Equity Act which authorizes the U.S. Education =%
Department to award grants and contracts "to provide educa-
2 tional equity for women 12}Ebe United States and to provide

) financial assistance to efable educational agencies ‘and insti-
tutions to meet requirements of Title IX of the Education

Amendments of 1972." The following words marked the establish-
ment of the Act: - —

R A - o
%.

- - -

The Congress hereby finds and declares that educa- X
tional programs in the Jinited States:..as presently '
conducted, are inequitable, as such programs relate

to women and frequently limit the full participation »
of all individuals in American society. It is the
purpose of this section to providé educational equity
for all women ia the United States. '

R Y gt

~

The Council on Social Work Education's Commission on the Role ' -
S and Status of Women in Social Work Education agreed that ef- -3
2 forts were needed to achieve equity for women in professional

: education and submitted & proposal for a two year project to
e and received funding from the Women's Educational EBquity Act .
o .- Program for the period July 1979 to June 1981. This publica-

S tion reports on efforts of the Project on Achieving Bquity for -

] Women:in Social Work Education. B

The projeét gathered 1ﬁfornation from accredited social work

programs about alternative strategies and barriers to achieving‘ ;,ﬁ.g

_ equity for women and provided consultation to five programs in . o
' different Federal regions to test out unique approaches to k.
—8chieving equity for women. These efforts led to the construc- S
- tion of a conceptual frame of reference and guid{}ines for organ- #
izing educational equity-efforts for women. ' o

»

The project consultants worked closely with the project director K
in setting up project objectives\an& in constructing a conceptual R
tool that could be adapted to various educational settings. They
also worked flosely with administrators and work groups in five
social work educational programs to ‘'develop unique approaches to ;
achieving equity for women. I am indebted to them for their .
willingness to share their expertiup and wisdom. - -

- ., This publication represents the efforts of a great many person;,
: 4ll committea to the goal of equality in higher education. It

g‘ i1s hoped that the recommendations set forth here will stimulate
X others to make similar efforts to vork for equity for persoms
" in their own educational settings.

’ g
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\ CBAPTER I ; o .

. i .
SOCIAL WORK EDUCATION ADDRESSES THE NEED TO
ACHIEVE PQUITY FOR WOMEN

Council on Social Work Education Adopts -
. Affirmative Action Accreditation Standard te

Efforts to meet requirements of the Department of H;alth.
Education and Welfare Executive Order 11246 for affirmative
action, Equal Employment Opportunity Legislation, Title VII
of the Civil Rights Act, and to respond to questions of
inequity gemerated by the Women's Movement, led the Board of
Directors of the Council on Social Work Education (on the
recommendation of 4its Accreditation Commission) to approve

. the adoption in 197] of an affirmative action reditation
standard for women ’ Q

Accreditation Standard 1234B-Women went further th)ﬁ a state-

" ment of policy against discrimination on the bagdis of race, *
color, creed, ethnic or national origin, handicap, age or sex.

~ The standard states that, if any social work educational pro-
gram at the baccalaureate or master's level seeks accredited
status (initial or reaccredited), the program must make "specific

. continuous effotrts to assure enrichment by the presence of
women in all categories of pergons related to the program, and
by content on women's issues in the curriculum.” The standard
elaborates on three ways equity for vomen must be achieved if
social work programs are to maintain accredited status. ‘These
are: :

1. Equity shall be assured to wemen in faculty and
staff recruitment, retentipn, promotion, tenure
assignment, and remuneration. .

2. Equity shall be assured to women in student ad-
missions, field placement, and financial aid.

3. The program shall provide clear course objectives,
outline and content respecting the role and status
of women throughout the curriculum.?

L] -

The profession of social work is the first profession to develop
an affirmative gction accreditation standard for women. The
profession had earlier established a precedent when it enacted

a similar accreditation standard for members of ethnic minority
groups:

Once accreditation standard 1234B-Women was enacted, the focus
shifted to accredited social work educational programs which

3




.

had the responsibility of finding ways to implement the man- )
dates of the standard. Administrators of many of these programs ) :
expressed uneertainty about the most effectivefapproaches to

achieving equity for women (i.e. meeting the requirements of
the standard). -

L
|
|
8 » 11‘

U.S. Education Department Funds

Projgct on Achieving Equity for wOlen in Social Work Education

‘'The Council on Soe¢ial Work Education's Commission on the Role:

and Status of Women in Social*Work Education, vhose .role it

is to monitor and recommend policy regarding women's issues

to' the Council's Board of Directors; decided that a special
praject wvas needed to assess the state of the art of turriculum .
focused on distinctive needs of vomen, to identify barriers to
achieving‘équity ‘for women, and to explore alternative strategies
to quality improvement in the ways that social work programs
address distinctive needs of women: A subcommittee of the Women's
Commission developed a proposal idea. The proposal was developed’
in written form by staff, who submitted it to the U.S. Education
Department, Women's Educational Bquity Act Program. Funding was
approved for a two-year project beginning July », 1979. It is
important to note at-the outset that this project focused on the
three areas [dentified in Accreditatioa Standard 1234B-Women
(women faculty, women students, and curriculum content on women),
but it in no way intruded upon or became a part of the official -
accreditation process of the Council on Social Work Education.

The project agreed ythat ar the end of the two  years, it would
report to social work educational programs regarding what it

had learned about alternative approaches to achiewving educational
equity for women.

During the two-year period, the prroject carried out two differ-
ent phases. Phase I involved a survey of all accredited social
work educational programs to learn abgut the "state of the art"
in curriculum content on women, and to collect information abcut’
barriers to achieving educationel equity for women. Phase II
focused on the selection of five program sites, and the develop-
ment of different models of achieving equity for women. The
project provided consultation to these sites and asked that they
develop unique plans of action to achieve equity for women.

Project Reports and Makes Recommendations
to Social Work Educators

-

It vas the intention of the project from its inception to share
information about its activities with social work educational

10
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-programs at the baccalureate and master's levels. It was hLoped
that ideas about alternative strategies to achieve educational
equity for wvomen learned through project efforts might be
transferrable to other social work programs striving to update
curviculum content on women, and to provide greater advancement.
opportunities for female faculty and students. ’

This publication has been prepared by the project director in
collaboration with an advisory group of consultants. The docu-

" ment draws upon statements in a manual developed during the

first project year with the assistance of a project associate

(doctoral intern), upon written reports of consultants summar-
izing professional activities at program sites and upon written
statements frq' administrators and work ghoups at the project

sites. These Written materials were used by the project direc-
tor and consultants as the foundation for the comstruction of a
conceptual frame of reference for organiz&;( equity efforts in

-

The project had two main goals: one, to learn from social work
educators about alternative strategies being used to-achieve
educational equity for women and about barriers impeding equity
efforts and two, to develop a frame of reference and guidelines
vhich could be used by persons involved in equity efforts throu
out the country.

This document reports on project activi’!es related to goal one
in the first three chapters. The project presents ad histori-
cal orientation(Chapter I) and an overview of the "state of the
art" in curriculum content on women(Chapter II). Ideas about
barriers to achieving educaticnal equity for women are summar-
ized(Chapter I1I). Content in Chapters Two and Three is based
on responses to a questionnaire mafiled to all accredited social
work programs in 1980 and on responses to a follow-up ques-
tionnaire in 1981.

Chapters IV through VI address project goal two. A statemenf
of how the project organized efforts to select and to provide
consultation to five program sites during 1980 to 1981 is given

" (Chapter IV). The end result of project efforts in €five pro-

gram sites is presented in a con®ptual frame of reference con-
structed by the project director and consultants to organize

" ideas about approaches to achieving educational equity for

wvohen(Chapter V). A susmary of project accomplishments is
followed by a set of guidelines for using the frame of refer-
ence(Chapter vIi). S
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CHAPTER I1 .

ACRIBVI’G !QUITY FOR- WOMEN IN THE SOCIAL WORK CURRICULUM .

Focus of Survey: Part I

. -
Inf¥anuary 1980 a two-part questionnaire was mailed by the
Project to'the administrators of all gccredited iigial work
cducatignal programs at the bac¢calaureate and master's
levels. rt I of the questionnaire sought information
about "Enr 1cu1u- content in which women's distinctive needs
and problc-o are addressed."” The administrators were asked
to respond to questions in the time frame of 1978
to 1979. If administrators asked other persons to assist
them in completing the questionnaires, they were told to list
their names and titles below their own signatures. Part I of
the questionnaire was not designed to elicit detailed responses
but rather to provide-information which would give an overvicw
of vhat was being taught about women and how it was being

.

organized in the curriculum. One hundred eighty-one baccalaureate

administrators and forty-five master's levelgadministrators
responded to Part I of the questionnaire. °A" follow-up question-
nairs was mailed to these administrators in 1981 asking them to

‘report ‘any changes in curriculum content between academic year

1978 to 1979 and ‘academic year 1980 to 1981. One hundred eighty-
"five responses to the follow-up questionnaire were received
(82X of those responding to first questionnaire).

Content on Women in Required Courses: Human Behavior and
Social Environment, Social Welfare Policies and
Services, Social Work Practice or Methods and Research

A b

Question A in Part I of the questionnaire asked respondents

to give the number of required social work courses (except
field or practicum), and-to 1lZst the catalog numbers and titles
of required courses wvhich contain content on vomen. Since the
project was primarily concerned about seeking ideas about
achieving equity to incorporate into a conceptual frame of ref-
erence, it did not ask respondents to give detailed information
about the nature of céntent on women in these required courses.
Responses to Question A provided a "broad brush" overview of
hov many and wvhich required courses contained content on women.

The responses of baccalaursate administrators who answered
Part I of the questionnaire showed that the majority of bacca-
laureate programs reporting concentrate content on women in

at least one-half of courses offered in Social Welfare Policy

~
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and Services and in one-half of the qoursesin Social

Work Practice »r Methods. The majority reported that content
_on women in Human Behavior and Social Environment courses is
“concentrated in at least ome-third of the required courses.

‘_A number of baccalaureate administrators pointed out that these

They reported. that content on women is not usually incorporated

into baccalaureate research courses except through opportunities
to write about special topics. Two-thirds of the baccalaureate

programs resgponding reported that there were additional required
courses with content on women. These included Introduction

to Social Work, Senior Seminars, Intercultural Relationships

and Minority Concerns, the Familyz and Special Topics.

The majority of master's program respondents reported that ..

at least half of the courses required in Social Welfareg Policy
and Services, in Human Behavior and Social Environment; and in
Research contain content on women. Master's program respondents
reported a larger number of required courses in Social Work
Practice or Methods, with one-fourth to one-third of these
courses reported to contain content on women. Required master's
courses in the "other" category which include content on women
were focused on discrimination and ethnicity.

|
|
courses are often taught by faculty from other departments.
1

Follow-up responses to the questionnaire showed that the
majority of programs reporting had no major changes in required
courses. Approximately one-fourth of the respondents indicated
that content on womern was added to Human Behavior and Social
Environment courses/during the 1980-1981 academic year.
Responses to Quéstion A provided only general information about
content on women in required courses. These responses also
provided a base upon which to analyze responses to later ques-
tions pertaining to specific content on women in field, in
electives and in extracurricular learning bpportunities.

Content on Women in Required Courses: Field or Practicum

Question B in Part I of the questionnaire asked respondents to

list the names of organizations which teach field students to

work with and for women, and to describe briefly the types of

field assignments. The project recognized that most field

placements provide the opportunity to relaté to some women . .
clients. Tlfe purpose of Question B was to gather information

.about the tjpes of assignments which specifically address dis-

tinctive needs of women.

Seventy-one percent of the baccalaureate and master's program
responding to the questionnaire reported field assignments

13
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which address special concerns of women, many of which deal -

with crisis situations. These include battered women

shelters, women's information and referral centers, "hot

lines,” rape and abuse centers, services for Lesbians and

divorced women, centers for single parents and displaced . ,
homemakers. The types of field placements reported which .. |
focus on distinctive needs of women are listed in Table 1

in descending order of percentages of programs repqsting S
their use. ' . }

There was no observable difference in the types of f<eld
assignments repprted by baccalaureate and master's programs.
A higher percentage of master's program respondents did

state that all of their field placements focus on distinctive
needs of women. A higher‘percentage of baccalaureate programs
provided greater detail about the specific focus of learning
opportynities which address distinctive needs of women in
field settings. .

Follow-up responses to the questiopnaire revealed a contin-
uvation of the same types of settid{. Several settings. added
to the lists provided field opportunities for preemployment
and employment counseling (such as Urban League Program) in
1980-1981.

Content on Women in Elective Courses

Question C of Part I of the questionnaire asked respondents
to give the total number of elective courses offered in their
programs during academic year 1978-1979. 1In addition, they
vwere asked to list the catalog numbers and titles of elective
courses offered during that year which contained content on
vomen. )

. ) .
Ninety percent of baccalaureate and master's respondents
reported that their programs offered one or more electives
with content on women. One-tenth of these reported that
there was a Women's Studies program available in the parent
institution. Electives with content on women fell into two
categories: 1. electives with the word "woman" or "female"
in their titles, and 2. electives whose titles did not
contain the word "woman" or "female."

T N T T T T T



TABLE 1

L9

Types of Field Assignments and Percentages of Respondents

Reporting Their Use

Types of Field Assignments wi®h Content on Women

4 kesﬁondents
Reporting Use

—

Women's Special Concerns (i.e. crisis centers,
shelters, hot lines, rape and abuse centers, YWCA
prograns for pregnant adolescents, single parent
and displaced ho-emaker'cqunseliqg, etc.)

LY

71%

Children and Adolescents (i.e. runaway houses,

special care, group homes, schools, child guidance,

Head Start,.day %care, Big Sister and Brothers,
YWCA3 Gitls' Cluby Girl Scouts, Salvation Army,
etc.) .

5972

Health (i.e. public departments, nursing, early
infant care, clinics, general and V.A. hospitals,
women's health programs, etc.)

437

Public Social Services (i.e. housing, public wel-
fare, human resources, welfare rights, etc.)

407

Voluntary Family Services (i.e. under auspices
that are Jewish, Catholic, Lutheran, Salvation
Army, Americarc Red Cross, etc.)

332

:
;

Corrections (i.e. Family and Juvenile Court,
retention centers, Sheriif's Department, victim
witness programs, probation, etc.)

312

Mental Health (i.e. community, psychiatric
hospitals, etc.)

292

Planned Parenthood, Family Planning, Genetic
Counseling

2572

Legal - Aid, Advocacy, Community Organization (i.e.
Legal Aid Society, Feminist Union, Advocacy Task
Forces, Community Action Corps, United Way, etc.)

2072

Aging (i.e. nursing hones, retirement villages,
RSVP, day care centers, community centers, Area
Agency on Aging, etc.)

2072

Physical Impairment and Handicaps (i.e. Easter
Seal, developmentally disabled, rehabilitation,
etc.)

1472

Other (i.e. immigration services, university -
testing and counseling, employment counseling,

neighborhood centers, etc.)

127

15
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Only fifteen percent of electives with content on women had
"women" or "female™ in the titles. These were reported by
less than half of the baccalaureate and naster 8 programs
regggnding to the questionaaire. .
Electives with vonen" in th:ii titles most frequently . :
offered by baccalaureate pro m8 were courses that began
“Women in...." These focused on ‘women in history, ‘art,
society, literature, igion, psychology, and philosophy.
Electives with wonan" in their titles most frequently
reported by master's programs began "Women and....". These
focused on policy, health, mental health, management, work,
social work, and leadership. A higher percentage of master's
programs reported that they offered electives fbcused on
aocial work practice with women. =

Other electives with "woman" 1n their titles reported by ‘
both baccalaureate and master' 8 respondents included Women

and Social Change Movements, Changing Male and Female Roles,
Women in Correct fons, Working-Class Women, Female Victims of
Abuse, Ag'ing Wﬂmen, The Blahk Woman, La Chicana, and Asian-
American_ Women.

-
N [y

Bighty-five percent of electives reported to have content on

vomen by baccalaureate and master's programs did not contain
the word "woman" or "female" in their titles. The topics
most frequently addressed by over half of the respondents
include health and mental healolf, substance abuse, Social
Work and the Family, Child Welfare and Day Care, Law and
Correctionsf sexuality and sexism, ethnicity and racism,

ogy. ;g

The majority of follow-up responses to Part I of the question-
naire shoved no change in electives. “Approximately fifteen’
percent of those responding added one or tuo electives wvhich
focused on Women in Crisis, Aging Women, RaIigion and Women's
Issues, Health, Women's Issues and the Family, Women and
Minorities in the Work Force, and Women's Educational and
Professional Developmentduring the academic year 1980-1981.
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Curriculum Decisionmakers e

Question E of Part I of the questionnaire reads as followvs:

Put a check (y) beside one or more categories’.of persons

who made recommendations (Column B) and/or decisions

(Column C) re inclusion or revision of content on women

during academic- year 1978-1979:

Academic Year 1978-1979: Persons or Groups Making Recommendations*and/or
Decisions* re Inclusion or Revision of Curriculum Content on Women

A -B c
Person or Group - Made Recommendations Made Decisions

Please Check (V) Please Check (V) |
C ()

EL L R

> TEERTA

GCeneral Curriculum Committee

! Specific Curriculum Committee
| (Give Name) : G
‘v " | Women's Caucus or Conmittee (
Faculty Grou (
Student (
Aduinistrative numlcdbPrqggi (
(
(
(

7

Faculty Administratively Assigned
. " | .to Women's Studies
% !hcu1t11uumh;g; Course .
Other (Please Specify) :
*Recomsiendation is a suggestion; decisio

1M1 ~~

is suggestion that is implemented.

The majority of respondents checked more than oneggategory. The
five sources of recommendations checked most frequently by bacca-
,aureate reipondents were faculty teaching course (58%), curriculum
committee (55%), administrative head (50%), faculty as a group (502)
.and student group (41%). The same order was given for sources of
decisions, as shown in Table 2. These were faculty teaching

course (612), curriculum committees (51%), administrative head (kSX),_

‘faculty as a group ﬁAOz) and student group (10%).

The five sources of recommendations most frequently checked by
master's respondents were curriculum committee (99%), faculty teach-
ing course (63%), administrative head (43%), student group (372) and
faculty as a group (362). There was a change in the order of sources
of decisions checked most frequently by master's respondents, as
shown in Table 2. These were curriculum committee (71%), faculty
teaching course (50%), faculty as a group (327), administrative

head (22%Z) and student group (7).

TS W

P RN

In addition less than ten percent of baccalaureate and master's
respondents checked the following sources for recommendations:
" women's caucus, faculty administratively assigned to subjéct area,

T 1 7 . *
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. most programs were continuing with the above activities. Additional
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affirmative action officer, field faculty, and faculty senate g
or canpua—wide group. - . ;

[y

TABLE 2

Categories of Persons Making Curriculum Recommendations and Decisions :
(In Descending Order of Numbers Reported) B
Baccslaureate Level Master's Level k

Persons. -feported to T Persons Reported to Persons Reported to
Make Both Iecdh-endations Make Recommendations Make Decisions 2
Alblhmimums i : 4
rnunﬂ*y1NImmdng -4m::undun(xmniung/w;ihxehndﬁi?%iiﬁiée 'é
. Course(s) -Faculty Teaching "~ | -Faculty Teaching 3
'Onri‘“fcuiutcc-:l,tt‘ég‘ L . coutse(s) cOur’e(') ,1
~Administrative Head | -Administrative Head -Faculty as a Group ?
~Faculty as a Group -Student Group -~ | =Administrative Head . ;
~Studeat Group || - ~Faculty as a Group -Student Group - . ,f{
I

. - Tk
Follow-up responses to the questionnaire showed that the same

categories of persons recommended and made decisions about

currigulum content on women as were reported in 1980. Several
Programs reported that they were also using input from an alumni
council into curriculum reconnendationsduring academic year 1980- 1981.

1

. . :
Extracurricular Opportunities Re Women's Concerns ' .

a

~ Question D of Part I of the questionnaire asked respondents to :

describe briefly special assignments or learning opportunities . -
regarding women's concerns offered by their programs in acadenmic ‘

" year 1978 to 1979. Eighty-five percent of respondents listed

extrscurricular opportunities. The activities listed were wide- ;
ranging. They included special programs focused on women's con- .
cerns organized into one-day conferences, colloquia, workshops,
lectures, conferences, "brown bag" lunches, symposia, weekend
retreats, and "Common Day" programs. Opportunities were provided
for students to meet women in prisons, women who were rape

victims, women in special service settings, and women involved

in preretirement planning. Many of these activities were offered

in the parent institution or in the community. Similar activities
wvere reported by baccalaureate’ and master's respondents. .

Responses to the follow-up questioﬂhaire in 1981 showed that

Ak ) )
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extracurricular -activities reported in follow-up questionnaires -
included an outreach program for women in rural areasy a Women's
Resource Fair, and advocacy programs for abused women.

Plans for Revision of Curriculum

s

Question F of Part I of thg quePtionnaire asked respondents
to 1ist any plans-their progravs had for improvement/revision
of curriculum content on women.

Twenty-eight pcrcent of respondents from both levels reported
that they had no plans for revision of curriculum content on
women. Forty-three percent reported that a general review

of curriculum content would be undertaken but no revision
activities were anticipated. The remaining twenty-nine per-
cent anticipated. that the following activities would take
place during the next academic year (listed in descending
order of nusbers of programs reporting): add special .interest
elective (i.e.family therapy, alternate life styles, aging,
family violence, feminisg human services, child welfare,

husan sexuality), add to tore content (i.e. content on sexism,
middle years, ethnicity, Lesbians, child we##fare, sexuality),

R
I
P RS Tr  JU

¥ encourage students to eanroll in university women's studies

programs, construct mechanisms-to monitor curricula, add to
library resources, develop video-tapes, construct and introduce

-conceptual frameworks, plan conferences on an annual basis, . %

L

set up weekly discussion groups.

Responses to follow-up questionnaires indicated thai most -
programs were continuing with plans to review content on women
in their programs. Twenty percent of the respondents reported
efforts directed toward faculty such as- recruitment of more
female faculty (especially ethmnic), provision of more role )
models through use of part-time faculty and lecturers, setting
up of a women's support group of faculty and staff to pressure
the administration of the university for more equitable policies
and procedures, and conducting a faculty development seminar on
sexism. In addition, many respondents reported that they

vwere reviewing new Federal policies to see how they will impact
on women. Several respondents reported on a continuing search

" for .unbiased textbooks. e



CHAPTER III

E BARRIERS TO ACHIEVING BQUITY FOR WOMEN IN SOCIAL WORK EDUCATION

- Focus of Survey: Part II

One of the lajor objectives of the project was to con:ttuct
g .econceptual frame of refereince for achieving equity
- women in social work education. In order to build this
frame of reference, the project sought information about
* two topics: 1. how to achieve equity for women fnculty
and studénts and curricula, and 2. wvhat were existing’
barriers to achieving equity for women. Two major sources
of ipformstion were used. They wege data gathered from
- questionnaires mailed to accredited social work programs and
data gathered from five program gites selected to develop
opocifi; plano or models to achieve equity.
'Chcpter 117 ou-hlrizto barriers reported in responses to
Part II of the questionnaire mailed to accredited social work
- programs. In the in#roduction to Part IT of the questionnaire,
», the following statements vere magde:

The project seeks to dQ@pen its understanding of
problems and issues in achieving educational equity

for women. It hopes that you will be willing to P
recommeand ways to 1-p§gvc educational programs

and to overcomé barriets to achieving equity for

. women. While this questionnaire is focused on wonmen,

: it is believed that the information you give can be
used in improving educational programs for all
persons,.

°

If you wish your responses to be anonymous, please

return the form unsigned. e

One hundred thirty-one bccca{gg;ga%e’ii? master's programs
rasponded to Part II of the questionnaire. This questionnaire
. conoiotog#pfffouf sections, as Sollows: Section I--Curriculum
.-Planning, -Sect#¥u- II--Educational Planning for Female Students
and Strategies for Improvement, Section III--Status of Penale
Faculty and Staff and Strategies for Improvement, and
- . Section IV--Definition of !ducationll Bquity in Social Work
: ‘ lducltion.
C latrioto to achieving equity for women in social work education
. are reported in this chapter as ideas expressed by one or more
5 respondents.  No attempt is ngde te add up numbers of similar
. __respofises or to estimate how many social work programs are faced
vttb the barriers identified. This summary of responses
presented with the l.ou-ption that those working to achieve

” . o * ' 2(?:
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equity for women in social work education recognize that
some barriers exist in all programs, all barriers reported
do not exist in all programs, and that more effective
strategies can be developed if .barriers are understood.-

Barriers in Curriculum Planning and Teaching -

In Chapter I it was noted that an affirmative -action accredita-
tion standard had been passed in 1977 by the Council on Social
Work Education's Board of Directors at the recommendation of
their Accreditation Commission., One of the areas addressed

in Accreditation Standard 1234B-Women was curriculum. The

1977 version of the standard stated that an accredited social
work program "must provide clear course objectives, cutline

and content respecting the role and status of women through-
out the curriculum.? . . P

In Part II of the questionnaire, respondents were asked 1if
there vere any concerns regarding planning or teaching about ) .
distthctive redds of women in relation to the following

aspects of curriculum planning and teaching:

1. How content on women relates to the objectives
and missfion of the educational program.
2. How the program reorganizes to update curriculum
content.
3. What the sequence and emphasis in teaching about
women should be.
4. What the rationale for inclusion of content on
wvomen is in:
a. required courses
b. elective courses
\Srd c. women's studies programs or interdepart-
mental offerings.
5. Resources trelevant to women which exist outside the
social work educational program in:
a. the total university
b. the community
6. The use of the advising process 1n helping women
to develop educational and cr.eer plans.
7. The integration of content fn class and field.
8. The role of curriculum committees, caucuses, faculty,
and student groups.
9. The quality of curriculum materials and teaching
technology.
10. The establishment of a non-sexist learning environment.



i

AR AL L yrey

*
- The major barrier to achieving expertise in sequencing and

* courmes vary greatly.
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Statements which gre representative of the kinds of responses given

to Part II of the questionnaire are presented under each .

aspect of curriculum planning and teaching.

&

Barriers re Objectives and Mission of Program ‘;

Many respondents reported that knowledge about distinctive :
needs of women is not usually designated as central to an 3
educational prodrai’even though the majority of professional ,
sacial workers and clients age women. Seldom does a program E
state that it is concerned with gender equality. Prograss .
do not usually spell out their missions regarding specific ‘
populatinn groups, but even when they do it is hard to find
references to women in these groups through the curriculua.

r3 . . A -

.4

Barriers re Curriculum Reorganization

# ‘:5.‘ Be

It was noted by a number of resp&ndenps that initiators of
change in curriculum differ throughout socifal work education.
In many graduate schools of social work an "anchorperson" or
faculty member administratively assigned to a curriculum area
initiates proposed changes or a curriculum committee consents
to changes. In many small baccalaureate programs the director
or the total faculty initiates changes. Wherever the setting,
respondents identified a need for developing more effective
mechanisms for periodic review, evaluation, and updating of
curriculum. & .

<

Barriers re Sequence and Emphasis in Content

emphasizing content on women was cited as insufficient testing

of alternative approaches to curriculum organiatior. Respondents
reported that often content is "tacked" on without considering

the nature of the student body and faculty, the mission of

the program, and "the state of the art.,"

Barriers. re Rationale for-Inclusion of Content

In requiged courses respondents indicated that sufficient
attentioWis not given to the fact that all curriculum areas
touch on concerns of women. The nature of the content will
determine its placement in required courses. Degrees of commit-
ment of faculty and students to teaching about women in required

22



E 2L

T R

-15-

In elective Ezurses, respondents thought that problems seem
to lie in g lack of understanding of the role of elective

-courses in the curriculum in regard to supplementing knowledge,

offering new knowledge, and focusing in-depth on topics of
special - interest.

Respondents believed that the rationale for rresenting content
on women in university-wide ‘women's studies programs or in
interdepartmental offerings reveals ambivalence on the part
of curriculum planners. While there is recognition of the
potential of enhanced learning opportunities, there is a
tendency in some programs to route all learaning about women

to courses offered in the broad university, and to evade the

.respongibility of addressing distinctive needs of women in

the professional curriculum.

Barrier re Use of Resources Outside the Social Work Program

Respondents conﬂiaineﬂ that many administrators and faculty
have wvorn "blinders"”and have not been alert to learning
opportunities and resources pertaining to women which exist
in the total university or in the surrounding community.

These include women's institutes, centers, caucuses, affirmative

action offices, shelters, women's leadership proframs, etc.
' *

“~

Barriers re Advising Process

Proolems cited by respondents which occur in the advising
process revolve around the failure of the advisor to help
a woman to set objectives relevant to her potential and

talents, to advise her of the availability of all concentrations,

and to offer help in dealing with sex role stereotyping, which
is common in institutional l1ife Respondents expressed the
belief that faculty who serve as advisors are often unaware

of their own stereotypic stances. A "typical" stance cited was
that of the advisor counseling a man toward an acministrative'
track of learning and a woman toward a direct service track.

»

Barriers re Integration of Class and Field

One major barrier cited by respondents was that individual
faculty members and coordinators of field placements do not
slways set a priority on integration of class and field con-

"tent. In addition {ssues related to content on women are

not often placed on the agendas of either curriculum committees
or of field planning committees. Many examples were cited of

)
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centers without aay attempt to address the meaning of crfsis
for women in class coatent. Some respondents blamed_adpin-

—Letrators £ not assigning & faculty member to coordixate

class and field planning. Even if a program has condycted .
an ongoing faculty development program to orient fac 1ty to
contemporary issues concerning women and men, field/tanstructors
and part-time faculty sre ususlly not included and/are not'
avare of the faculty's commitment. ///

—

Barriers re Role of Curriculum Committees and

Respondents indicated that a problem arises yhen groups con-
vene in universities to discuss concerns of/women. The problem
seems tolie in the fact that these are oftgn vell-meaning
groups vhich are regarded as hostile to planning carried out

by traditional curriculum committees. Administrators are ‘pot
alvays aware that they can set the climgte for mutual respect
and for coordination of efforts of these groups vith efforts
of the curriculum committeess. ’ 4

$
-

_ »
uality of Curriculum Materisls and Teaching Technolo

Barriers re

Respond:nts indicated that ghere/is a general lack of recogni-
tion that it is impossible for single faculty member to
monitor teaching approaches, t¢ reviewv theories and textbooks
for stereotypic views, and to /keep up to date on nev sreas of
knowvledge. PFaculty who have /expertise often do mot articulate
vhat they are teaching in syllabi and in course outlines that
can be shared with othere. / The major barrier is the tendency
of many faculty to work aléne rather than to organise a group
effort to improve the quality of curriculum materials and

teaching technology.
/

Environment

Barriers re Estsblishsment of Non-sexist Learnin

A handful of respondents thought that this is not achievable.
Those who thought it to be & worthwhile goal blamed administrators
for lack of visib)e support for equality in education, and

for lack of @ffort in hiring administrators and faculty free of
sexist biases. espondents referred to the lack of a climate
vhich supports free expression of ideas and feelings by men

and wvomen throughout the educational process. There is lack

of avareness by facctlty and students of the variety of vays
sexism is expressed in an institution. A major problem 1is
“toleratin differences rather ‘than encouraging innovation

and ctccttgity. 3

e
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~ Hon-Curriculum Barriers to Achleving Equity for Women

L4

When Accreditation Standard 1234B-Women was proposed, its
authors recognized that 1if equity is to be achieved for
vomen in loqﬂ.’ vork education, special efforts must be
made in gon-curriculum areas as vell as in curriculums
content./ The 1977 version of Standard 1234B-Women stated
that:

1. Equity shall be assured to women in faculty an
staff recruitment, retention, promotion, tenure,
! assignment, and remuneration.

2. Bquity shall be assured to women ‘in student
/ ‘adwissions, field placement, and financial aid.>

Th¢ questions in Part II of the project questionmnaire asked
reppondents whether there were barriers to achieving equity
fgr women in non-curriculum areas. Statements which are
rppresentative of the kinds of responses given to Part II are
resented in categories of barriers in the profession,

arriers in the institution, barriers affecting administrators
ﬁnd faculty, and barriers sffecting students. As stated
/carlicr, respondents wvere not required to sign Part II of

/ the questionnaire. Responses vere given anonymously.

/ Barr iers in the Prof.ooion

A number of respondents pointed out that social work education
operates vwithin the historical traditions and value orienta-
tions of the profession. They thought that professional
organizations should be more visible in their support of
gender equality. An accrediting organizd.‘pn should maintain
stroang guidelines re equity for women, create task forces

to monitor educational policies and practices, and set up
vorkshops to sensitize educators to the concerns of women

in the profession, and in higher education.

. Barriers in the Institutjion

Barriers in the institution wvere explained by“wesoondents as
resulting from holding on to old values and traditions which
view women as "second-class citizens."” Those concerned about
these barriers pointed to s lack of understanding of the.per-
vasiveness of institutional sexism, Respondents thought that
there is a lack of flexibility in the educational requirements
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of many universities. Some gave examples of a bias against
appointing women to top administrative posts and to "male
dominated" Boards of Regents. Several respondents pointed
out' that in some institutions there is "absolute silence"
concerning women's contributione throughout all fields of
study.’ .

Barrfiers Affecting Administrators and Faculty

Attitudinal Sarriers:

-

Respondents, many of whom are male administrators, identified
attitudes vhich produce biased behavior toward women. These

~

a "closed mind,” hostility, and resistance. Men and women
possessing these characteristics vere said to betrsditton —
oriented, negative tou affirmative action efforts, and

subtle in the use of discriminating behavior. Male admin-
istrators possessing these attitudes wvere labeled as

"elitist,” uncommitted to being an equal opportunity employer,
and biased tovard men as more competent than women. A few
thought that some female administrators had a "Queen Bee
Complex" which they defined as "women who forget other women"
vhen they "make it to the top." :

include apathy, insensitivity, indifference, self-interest, i

Responses in this category were given anonymously, and were
accompanied by many examples of incidents in which respondents
thought women had not been treated on an equal footing with men.

Barriers in Employmen® Practices:

The problems which bar wvomen faculty from receiving treatment
equal to that received by male faculty were said to lie in .
policies and procedures pertaining to hiring, promotion,
advaneement, retentioz, tenure, and compensation. Female
faculty were reported by the majority of respondents as hired
for lover salaries, and lower priority (soft money") positions
vhere there is less responsibility. One-fourth of the respon-
dents reported on situaticas wvhere there is "harassment" or
"fetimidation" of female cindidates for positions. Many of
the examples given referred to discrimination against more
"mature”gpplicants (age 40 and clder).

Respondents referred to criteria for retention and advance-
ment as "empirically defined by hales." Acceptable behaviors
on the job were reported to be more "constricted" for female faculty.

26
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One example cited was that a man who is assertive shows
"leadership capacity,” while an assertive woman is judged
to be "hostile." Respondents thought that the female must
be "scholarly, congenial, and superior" to her male counter-
part if she is to be advanced or granted tenure. Some
respondents believed that there are more opportunities for
male faculty to engage in "extra salary" projects

(i.e. research). Male faculty were viewed as having more
mentors in the administrative structure of the institution.

*

Barriers Affecting Students

Respondents identified certain groups of female students as
being more vulnerable within higher education. These include
.female applicants for doctoral programs, women reentering the
profession after marriagé and family experiences, single
parents and heads of households who need an income while in
training for a career, women from lower socioeconomic back-

.. grounds, minority women, rural women from conservative back-

~grounds, physically impaired women, and women who are under
25 or aver 40 years of age. -Barriers to recruiting members
of these groups were reported to be found in the lack of
supports (fiscal and non-fiscal), and in the rigidity of
institutional requirements (i.e. residence, class hours,
limited number of classes for part-time students, etc.).

rroblems in' educational planning for students were assessed

by respondents as stemming from stereotyping of women students,
whether it be in the grading of class and field performance,

in the awarding of stipends, in the-assigning of field place-
ments, or in counseling towand'gpecific concentrations.

Examples were cited which referred to awarding of higher stipends
and research grants to male heads of households rather than

to females with the same responsibility.

A handful of resbondents noted that they knew of no barriers
to equity for physically impaired students. One of these
irespondents stated that ‘"my program has no barriers for
physically impaired students; we don't accept any."

Overview of Responses to Part II -

-

.lelponsea to Part II of fhe questionnaire focused only og

problems or barriers to achieving equity for women. In no
way were respondents suggesting that all university settings
had all of the above barriers or that these parriers prevented -

-
k
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programs—fromfunctioning at an effective Tevel. There did
se2m to be wide-spread recognition, however, that a quality.

3 curriculum which addresses distinctive needs of women aust
- be supported by sound practices and policies which respect
;- the rights and contributions of female and male administra-
tors, faculty, and students. .
» ) :
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CHAPTER 1V

DEVELOPING SPECIFIC PLANS OF ACTION TO ACHIEVE EQUITY FOR WOMEN

%97’///

Selection of Program Sites

’

Responses to the survey conducted by the project confirmed
that & large nunber of administrators of baccalaureate and
master's degree programs in social work thought that their
programs would be improved by equity efforts directed toward
; wonen faculty and staff, and toward curriculum content.
Information gathered throuvgh the survey showed that many
- nistrators had ideas sbout strategies to achieve equity
- for women, but-were uncertain about the most productive -
= approaches to organizing efforts within their own programs

to carry out these strategies. . -

Phase II consisted of a planned effortdby the project to
R Tespond to those who vere committed to developing individual
. .. plans of achieving equity for women, but who sought the
. advice of experts on how to proceed. A question had been asked
%% . 4m Part I of the project survey as follows:

-

During the acadeaic year (1980-1981) project con-
sultants will be available to five programs in
Fedearal regions III, IV, VIII, IX and X. The project
will select programs with a range of characteristics.
o If you would like your program to be considered as

- one of the five programs, check"yes" below. If your
. ~ -“program is selected, you will have an oppertunity to
discuss and reconsider your dec¢ision.

.

B PR A ]
'
4

The five Pederal regions had been selected for the project
before the proposal was submitted to the U.S. Education
Department. A review of regions receiving funding from the
"Women's Rducational Equity Act had shown that the five regions
selected had submicted fewer proposals for funding.

3
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: PForty-one of the programs in Pederal regions III, IV, VIII, IX
sad X' vere jpterusted, twelve were undecided and eleven were
. mot interested:. Sixty-four of the programs outside of Federal
regions III, IV, VIII, IX and X also expresséd interest in
receiving consultation.

TR AT
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lrbjlet staff and consultants who acted as an advisory “group
"'to the director developed a set of criterid for selection of
one pyogran site in each of the five predetermined Federal

.ragions.

»
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"IX and X did meet these criteria. Time and money limitations
~ prevented the project from providing consultation to wll“ N
- programs meeting the same criteria.

-22-

Each ‘program site would be invited to develop specific. plans
durihg the 1980 to 1981 academic year to achieve equity for . .
women in their own programs. Each program site would be ‘
provided a project consultant to assist in its- efforts. 7

Program gites selected were to meet the followiug criteria: ° A

1. Accredited status ' ’ ¢
2. Unique combination of chsrscteristics that dis- .
tinguished it from the other programs+selectéd g

(i.e. ethnic representation on faculty or in
student body, tural or urban location, public
or private auspices, ratio of male to female .
faculty, mission of program, age of student body,
etc.) -

3. An expressed interest in participating in the project
by the adwinistrator. ,

1
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The five programs seleccted 16 Federsliregions I11, IVY, VIII,

o
e b ey

Assigonment of Consultanté to Program Sites

b erngdhr

The project invited the five programs to identify barriers
to equity for women in their own settings, and to develop
plans of action to overcome barriers. A consultant was
provided by the projett to assist with the development of
strategic models of equity for women during the academic year )
1980 to '1981. Each consultant was paid by the project to |
make the equivalent of three full day on-site visits. 1In

cases where consultants traveled only a short distance to

programs, consultation visits were more frequent and were

' scheduled for portions of a day.

Although -each of ‘the five programs selected to participate
were asked to be self-directed in the choice of ‘a barrier

to equity to be addressed, the project set forth empirical
definitions, principles of operation and working agreements

in a manual which was available to all involved in the project.
The administrator of each program was asked to appoint a work h
group of faculty. and students whose majur task would be to ) k
identify 4 problem or barrier to achieving equity for women, ;
and to develop and begin to implement a plan of action to
overcome the agreed upon bsrrier.

30
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Bstablishnent of Working Agreements and Work Groups

at Program Sites

‘"Contracts" or working agreements were negotiated at several
levels. The project director and gdministrator of each of the

five prograns agreed upon objectives, time frame, and assign-

‘nent of a consultant. Each consultant and the dean or director

of the program to which she was assigned agreed upon a general
plan which included the following commitments:

1. The consultant would make up to three
visits to the program during a six-month period
for the purpose of sharing expertise and

. facilitating the efforts of the work group.

2. The work group to be appointed by the dean or .
direttor who sanctioned their use of time on the
project should include, at the minimum,a represen-
tative of the program's curriculum planning
committee and a faculty member and student with -
an orientation and commitment to- vbmcn 8 concerns.
It would be up to the program to ‘decide whether
add{:ional members should be added. Additional
members might include the university affirmative
action officer or a member of the practice community.

3. The work group would agree to select the barrier to
be addressed, and to develop a specific plan of
action to overcome the barrier in accordance with
project deadlines. )

4. The consultant would be responsible for a descrip-
tion of the model developed in the program, aad
would assist the work group with completing a
written plan of action.

5. The five written plans of action and models would
be used as the base for a project report and pub-
lication, to be prepared by the project director
and the consultants by the end of the second year
of the project.

‘

Development o0f Plans of Action by Program Sites

The project set forth guidelines .for developing a plan of
sction, and asked that the following elenents be included in
the written documents: -

1. Overall annelsnent of status of program's curriculum
re distinctive needs of women.

Identification of one problem area or barrier to be
‘worked on.




Listing Jf possible strategies to overcome bnrriers.

-2.‘- .

3. ‘ ?.
" 4. Selection of specific strategy with discussion of: <
i a, What -- description of strategy. #
%’ 4 b. Why -- rationale for selection. ‘ 3
v ¢c. How -- techuiques and resources utilized.-
g d, When -- timing and sequence of activities. -
iz e. Where~- location of activities.
L £.° Who ~- persons involved.
%y- , 5. Projected products and outcomes.
& 6. Evalidktion of process and procedures.
e 7. Inplftgtions for replication in higher education. 3
§f~‘ - oy ] R :
%%- The work group vas asked to be responsible for the writing of ot
%faf this plan to be submitted to the project director through ' ;

§ﬁ~ -the consultant.

This rtqucle vas based on recognition that
the document wvas the program's own plan to be implemented from

i, b

3 withia the program. .It also gave the project director and ,z
%»w*“fanoultants & chance to see the perspectives of the work group K
% on the objectives of the p:oject. . L i
-
. . ;
* % E:
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- ) CHAPTER V

A FRAME OF REFERENCE FOR ACHIEVING EQUITY

-
&

- Duriing academic year 1980 to 1981 five project consultants .

worked with administrators and work group members at five pro-

" gram sites to develop unique plans to achieve educational equi-

ty for women. At the end of the acadeaic year, project consul-
ténts met with the project director to review the work of the
project and to decide how to share the knowledge gained from
activities at the five program sites with others in social work
education. Although the most logical approach was to report on
experiences at each of the program sites individually, there was
concern about respectiag confidentiality. 1In addition, 1it be~- .
cameé clear that there were common elements in thé five experi-
ences.

A decision was made to construct a conceptual frame of refer-
ence which would address eight areas of activity assessed as
central to efforts to achieve educational equity for women.
The frame of reéference could be utilized as a base for organ-
i1zing equity efforts in any soéial work program whether they

w» be initiated by administrators, faculty or students.

The eight elements common to the five experiences which were
selected for the frame pof reference are instituticonal factors,
consultant's relationship to the institution and to the social
work yro;rln-or;unizutian of vork_;;nnp. “fdcus of change efforts,
selection of strategies for change, projected outcomes, moni-
toring and evaluation, and insgitutionalizing the gains.

Key factors are identified and a brief description of related
activities that tedk place in the program sites is given in

this chapter. Guidelines for use of each element in the fru-e
of reference are preconte& in Chapter VI.

Iactitutionnl Factors

[

Factors in the Inct;gulfon

There are wide variations in characteristics of colleges and
unfversities throughout the country which ar': perent institu-

tions to the 359 accredited social work grogtu-o.G In order to °

set wp an effective working model of ¢ducational equity in any
of these programs, it is necessary to understand the nature of
the parent institution and the special characteristics of the _

"@s0ocisl work program within its walls.

Institutional factord 1nc1ud;:

1. Nature of parent institution(i.e., size,facilities,
personsel, suspices, hierarchical structure, re-

oourccs. cotpocition of faculty and study body,
. »

-3



- ; regional and sociopolitical conméderations).

E? 2, Place of social work program within the pardmt

- . * institution (i.e. autonomy, availability of had

% competition for reseurces, interdepartmental

5N relationships). : Co

B 3. HNature of social wvork program (i.e. mission,
degrees awarded, administration, faculty,

- students, resource availability, community and
regional involvement, alumni, accreditation status).

Batyre of Parent f%.titution

4
:
e The nature of the psrent institution proved to be an important
.- .slement in the projeet in that it provided a frame of reference
3 or Hontext for activities within the five program sices.
g FYor example, in one prpgram site the mission of the university
4 to provide educaticnal opportumsities for "less privileged
persous” was reflectsd in the types of project activities *
; initisted by the work group. In one program site the tradi-
tionally conservative orientation of the university was noted
as a factor to consider, with some assessment that this factor

R S

had less influence on the curriculum than it did in past yé€ars.
The pareat institutions of the five program sites used in

- the project havs.the folloving characteristics as a group:7

g. Regions of Country: jacific Coast--one program; North-

west--one program; Southwest--one program, Southeast--~
one program; Mid-Atlantic Coast--one prograsa.

Locafion: Urban Area-~two programs; Suburbs--two
prograas; Rural Area--one program.

Auspices: Public-State--four programs; Private-Church
related--one program.

Ethnic/Gender Identification: WNon-ethnic coeducational--
four programs; Black coeducational--one prograa.

Full-time Enrollment: 2,000-4,999--one prograa;
R -9, ==tvo programs;20,000 and over--two prograas.

Place of Social Hori Program Within Institution

At all program sites, consideration was given to how ihe
development of a model of equity would be received within the

]
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parent institution or within the department within which the
social work program was situated. It should be noted that
‘the five program sites elected to focus on change efforts
within their own social work programs rather than ‘within the
total university, perhaps realizing thst they pad more control
over projected outcomes. However, in all five program sites
there were efforts to reach out to uge resource persons and

=aterials and to collaborate on projects with faculty fron

ther departments.

Within one program gite it wvas reported that "there vas

some institutional pressure to cooperate with other depart-
ments,” which led the work group in that site to make visible
effort. to "enhance 1ntcrdeyartlenta1 relationships and
shared use of resources.” Within two program sites there
vas an expressed "sensitivity to fiscal problems™ within the
total &n.titution, and *to a constant pressure to prove e
contribution of the social work program" to the in.titnt’
The need for loug-term change efforts vas directed towar

the parent institutidn in one program site, ss concern vas
expressed about equitable advancement, tenure, and salary
opportunities for women. " In one progr¥m site the activities
of a work group were extended to include faculty of two other
branches with social work programs in the state. 1In one
program site the administrator of the social work program
purposefully set up a work group which included several faculty

outside of his department who were leaders regarding women's
concerns in the university community.

» ‘
In all five program sites there was an expressed awvareness
of the importance of a dynamic working relationship between
the administrator of the social work program and the hierarchy

vithin the psrent institution. .

Bature of Social Work Program

Charactcrictics of the ‘ive social work programs selected to

be program sites for the yrojict include the following:8
‘Levels of Secial Work Education: Graduate only--one
"program; Joint Graduate and Baccalaureate--one program;
* Baccalaureate only-~-three programs.

Accreditation Status: All programs were accredited by
the Accreditation Commission of the Council on Social

Work Education. Three of the five programs were scheduled
for reaccreditation review during the coming year, which
meant that they were prepaging self-gstudies showing that
they had met the requirements of accreditation standards
(including Accreditation Standard 1234B-Women).
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Administration of Social Work Programs: Sex: Male
Admiaistrators--three programs; Female administrators--
two programs. Ethnicity: Caucasian--three programs;

_ Black American--one program; Asian-American--gne program.

i - : . )

ln!i-tllc Faculty: HNumber; Six--three programs; four-
teea--one program; thirty--one program. Ratic of Male .
to Fesale: 50X Male--two programs; 661 Male¢--two programs;
100X Male--one program. Percedtage of Faculty with Tenure: -
33X--one program; 40%---twvo programs; 50%-~-two programs
Ethaicity (Ratio of Ethnic to Mon-Bthnic): 12% Ethnic--
two programs; 50X Ethnic-<t¥o programs;66% Ethnic--one
program. (Majority of faculty in five program gites
from ethnic backgrounds is Black. Several come from
Asisn-American backgrounds). ’ -

Full-time Students: MNumber: 50 to 100--one program;
100-150~-0one program; 150-200--one program; 200-250~-

one. program; 400-~450--one program. MNumber to Whom Social

#]

K Work Degrees Awvarded (1978-1979 Academic Year): 25-50

degrees--two programs; 51-75 degrees-two programs; 76-100
degrees--one program. Ratio of Male to Female Students:
20Z Male-~one program; 35 Male--two programs;: 502 Male--
tyo programs. EKthricity (Ratio of Ethnic &a{:on-lthnic):
35-45% Rthaic-- four programs; 80X Ethnic--oks program.
(The largest number of students from ethnic backgrounds
was black students from & black university. Students
from other programs who were of ethnic backgrounds included
.sixteen who were black, nine who were Chicano, six who
were Native American, three vho were Puerto Rican, and’
one vho was Asian-American.)

Consultant's Relationship to the Institution
and to the Social Work Program

# ¢

Factors in the Consultation Process

The consultant vas viewved by the project as a person who would
drav upon her own expertise and skills to facilitate the develop-
ment of a model of equity within the program site. The con- :
sWhtation process vas vieved as time limited. Success was ,
projected by the project to be the initiation of change efforts
to achieve equity for women in social work education that would
become self-perpetuating. The project built its approach to
consultation on the premjpgpe that each accredited social work
program gite selected had the commitment and adequate resources
to take on self-directed quality improvement efforts.

36

i Lt é}



- -29- .

The process of consultation included the following ectjvities:

1. BExploriag varying expectations of the consulta- i
tion process and clarifying reciprocal roles. ~ '
2. FEstablishing a vorking relationship between the 1

S - consultant and administrator, with work group i
| members and with other interested faculty and :
’ L ’ students; lccting individually or in group . -%
settings. -

3. !stabliohing '] vorking agreement to decide upon v
achievable goals, setting up a manageable /

schedule of work and maintaisming focus of project. ) .

4. 1Installing and using mechanisms for reporting,
monitoring, and evaluation.

: S. Identifylag appropriate resources.

* 6. HNélping to institutionalise gains.

7. Terminating the consultation process. S

¥
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~

Stages in the COnsultation Process

The relationship of the cpnsultant to the social work progras
' can be described in three stages: initial stage, middle stage,

~. and terafnation. - . o

o oy R

%? Initial Stage:.

BTSN .

ga“ ‘The initial stage began with the first telephone contact of

§§ the consultant with the administrator of the social work c
d progran. (This followed e cotablilh-cnt of an overall . b
agreement between the project diractor qnd ad-iniotrltor,) T »
in each case the consultant made an appointgent to meet with :
the a‘iiniotrator at the progra: site; . - o

The adainistrator of all five progrem sites had verbalized
to tke project directer aa igterest in receiving consultation . |
g from the project, and had confirmed that they were in agree- R
sent with project objectives. They appeared to want to become |
a part of a natiomal project sponsored by the Council on Social v
dork Bducatfen, and funded by the U.S. Dcpart-cntkof Education. ?
f All aduinistrators seemed to viev tbe project as assisting
- then 1nd1rcct1y in updating a part of their programs, which
would be reviewed during the reaccreditation process. There |
was an uaderstanding by all of the administrators that the ) .
project vas in no wvay connected with the founcil's sccreditation :
process ahd did not have access to information gathered in ‘
. ., seccreditation lclf-otndicl. During this period it was also .
- important for the consultantc to identify themselves as representing
~ . the ptojcct rather than their own universities or organizations.

-
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Pour of the five administrators indicated that they had not
doae extensive work on curriculum planning regarding women

and looked forward te assistance from the conouléint.. Ad-in-_
1strators and work group members in these four pro;rano looked

6 the consultants to move into their programs as "experts”
who would "tell” their faculty what they needed to do to up-

. dates their programs. The consultante'’ respoase to requests

" _to sct as "experts” was to reshift the focus to the program

A AR N Sl

TR

sites and to tell adainistrators and work groups that they
were the "experts” on making decisioas about what the focus
of equity efforts would be within their own programs. The
coasultants poiated out that there were barrisrs to equity
in sll programs of higher education. The consultants would
be glad to act as "facilitators® who had knowledge which
they would share along the way about educatiemal planning
aad use of appropriate resources. The fifth . Togram site,
wheze the ad-iniotrator was vieved nationally as having
éxpertise on vomen's issues, moved more quickly to accept the
tole of’ the qpn.ultant as "facilitator” or "catalyst.”

"In 8l1 cases the consultaats moved as quickly as possible

to establish vorking agreements and to involve members of

‘work growps in the planning process. During the first on-

‘site comsultation visit consultants made contacts wvith either
the total. work group or with one to three members.

During the-initial stage of consultation, the consultants
reported that they carrigd out the following roles:

-gathered 1nfor-ation about the program site,
imcluding a general assessment of resources avail-
able in the psarent institution;

-provided a context for work by:defining educational
equity, by describing a non-sexist learning environ- -
ment, by interpreting project objectives;

~get the stage for organising efforts and the oetting
of goals by the work group; “

-agreed to recommend appropriate resources;

~imitiated a time-limited vorking relationship that was
supportive of self-directed efforts within the progra-
site;

-gset up a schedule and working agreement; °

~clarified that the consultant was a project representa-
tive and not a representative of her own institution
or of the Council'. Accreditation Commission.

»

During the initial ota;c,conoultant. indicsted that they
sade an attempt to understand "vhere program sites vere" in

their efforts to .dchieve dQuity for women, and what the varied
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expectations of persons within the educational pfogtal vere.
Several coasultants sensed that they would play a role in

-mediating dialogue between special interest groups during

later stages of comsultatica.

There vas a difference in' the number of on-site visits that
each consultant would make. Although a total of up to three
one-day on-site visits wvas promised by each consultant, it
later proved to/be true that the tvo consultants who lived
vithin driving distance of their program sites made five te
seven on-site visits which vere of shorter duration than

one day. All consultants made themselves available for
telephone contacts from administrators and wv.rk group members.

Middle Stage:

The middle stage of the consultation process was essentially
a "work" stage. In four of the five program sites, one work
groyp had peen assigned specific tasks and had agreed to

a tight work schedule. In these program sites, the role of .
the consultant became that of facilitator and resource person
(i.e.helpiing to maintsin the focus of the project, meeting
with the /work group, providng feedback to reports, raising

- approprigte questions, making constnuctive suggestions,

recommending and providing resource materials, and reviewing
the -q.';cability of the work schedule).

In the /fifth program, work ‘assignments had been dispersed
according to the interest of subgroups. The consultant
played; a role here in facilitating interaction between and
asong ‘these subgroups. 1In all cases the social work admin-
istrators participated along with the work groups and con-
#sultants in developing a plan to achieve equity.

i

~ Termination: .

Dutii; the tetlinition stage, the focus of consultation
shifted back to the reality of completing project activities
and reports, and assisting program sites in establishing .

" ongoing mechanisms for monitoring and updating educational

programs. The concern of all consultants became how to assist
program sites to institutionalize gains resulting from

project activities. Consultant efforts during the termination
stage were directed toward assisting programs to continue self-
help efforts to achieve equity for women. The stage included

a reviev of what had been accomplished and vhat needed to

be worked on in the short-term and long-term future. As

appears to be the case with many. time-limited consultation efforts,

39
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the consultaats bhlieved that th. teraination stage came

.:; upon theam too quickly, and they wished that there had been
:;;5*& .more tisme to review observable gains from project activities
3,'{ ‘sad to assist program gites toset up mechanisas for ensuring
5;,’w loag~-tera gains.

Organization of Work Group

v -
L T S R ST T

Organizing Factors

One of ghe requirements of the project was that the adain-
istratér of each program site appoint a work group to carry :
3 out project gosls during academic Year 1980-1981. The ‘ )
3 following stipulations regarding the work group were a part
: of the agreement established bdetween the administratoy of ;
the program site and the project director or consultant: A

1. At -the minimum, the work group should ipslude :
s representative of the program site's curriculua
committee (or key decisionmaking group), as well as
at least one faculty member and at least one
% student with a demonstrated commitment to women's
3 ’ concerns. The program would decide 1if additional
R - members should dbe added to the work group.
(Other suggested possible work group members
inélude field instructors and other representa-
“tives of the practice community, part-time
instructors, alumni,  members of women's caucuses,
o affirmative action officer, faculty outside of
the social vork program, etc.)

el

Ty

; 2. The administrator must approve the use of the
é vork group's time on the project.
l
k

3. The work group should select a barrier to eqqity
% to be addressed, and should develop, with the'
assistance of the project consultant, a plan of
action to achieve equity for women in its program
- (to improve one aspect of the program as it
. relates to women).

4. The administrator, at his or her discretion, would
serve as & full or ad hoc member of the work group.

Composition of Work Groups

The five pr&gra- sites used five different types of work
groups. One graduate program get up an initial work group

o . : ) 4()
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%” composed of the sdninistrstor, tvo female faculty meémbers. and

Q, " -two female students. This group later expanded to include

: ) 1nterss£ed faculty frou different branches of the univeérsity-

c . The three bsccslsuneste-only proﬁral sites chose three other ;
" ', ' approaches, .One work group included all faculty in the 3
f : program (male-and female), plus three students (female). -

E A second work group included two _ female students, all faculty

3 at the program site (a¥1 male), ﬂbus four prominent women

) in the university (associate dean of women, director of

5, 1nstkuct1qns1 development, professor of English, and professor
of anthropology). . Another work group was composed of two

~—~wembers of the curriculum committee (male and female), a
student (who chose not to attend meetings--female), and a
prominent member of the practice community- -(female administra- .
tor), who was also a member of the curriculum committee.

A fifth program site encouraged subgroups to work on specific
plsns according to their interests. One: subgroup of three
female students developed a research project with the assistance
3 of their reseirch professor (male), and expanded to include

| additional female students for discussion group Rpurposes.

In addition, informal discussions wereheld by faculty members
about the place of issues concerning women and minority group
members in, the curriculum.

Operational Questibns\;bout Wozk Groups

Work groups-set up . their own schedules and aet regularly.-.

_ Consultants arranged to meet with work groups wvhen they wvere
% ] making on-site visits. AdlinistrstOts slso met regulsrly
with work groups. oY '

Experiences at the five urogrsl ;1tes showed that the foliowing
operational quesqions need to be considered:

¢

. 1. Is the work group representative of:
Faculty (full and ﬁsrt time)?

5 . . Students? .

o o~ Practice Community?

A Ethnic Groups?

. ) " Special Interest Groups?

P . 2, 1s the functioning of all members of the work group
' maximal or minimal? What is the rationale for |
short-term participation of some members? ‘. !
3. Does the work group have decisionmaking power or
T have a 'link to decisionmaking groups within the

progrédm site?

Ric T
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Is the administrator committed tb sanction and
support the work group?

Is the work group an ad hoc structure or an omgoing
structure? 1

How does the selection of problems to be worked on
affect the composition of work group? Vice versa?

. Does the work group have a realistic schedule

and manageable plan?

Does the work group have the respect and support
of other groups within the system?

What 1is the nature of the contract bgtvecn the
work group and the administrator and between the
work group and the consultant?

"How are the recommendations of the work group to be

implemented? If it is an ad uoc group, vho will
monitor gains?’

Foci of €Change Efforts

‘Pactors in Focusing Change Efforts

The following questions were identified as central to the
focus of change efforts:

1.

Problem

What is the batrier or problem area to be focused
on?
a. What are differifig perceptions of this barrier?
b. What is at the core of the problem?
What is the target of change?
a. Is the target attitudes or behavior?
b. 1Is the target policies or procedures or structure?
c. Is the target a concrete one such as
curriculum syllabi, outlines, bibliographies?
What are the target groups that w111 benefit from
the change?

or Barrier to be Addressed

A wide range of questions was considered by administrators
and work groups, with the assistance of consultants.

[ g
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1. Does the social work curriculum adequately address
distinctive needs of women?

2. Are students taught to work vith female clients from .
varying sociocultural and economic backgrounds, all age
levels and with differing needs? . !

3. Are persons in the system supportive of the goal
of achieving a non-sexist learning environment?

4. Are teaching technologies and curriculum materials
unbiased and up to date?

S. 1Is there an ongoing program of resource and
instructional development?

6. Are institutional policies, practices and structures
supportive of equity in opportunity and recognition
for men and vo-en?

. 7. Do faculty and students from varying backgrounds
and with differing points of view have opportunities
-c~to advance and to be tecognized within the program?

’
8. Are there fiscal and other supports (i.e. advisors)
avatlable to students? '

There appeared to be recognition by work groups at the five
program sites that there are barriers or problems that exist

in every institutional setting. There was agreement that

the ansver to question 1 about whether a social work curriculum
adéquately addresses distinctive needs of women is universally
"no." Every program needs periodic updating and improvement

in quality. Two of the five program sites decided that they
would begin to review the curriculum to see what should be
updated and i-#roved A third program had begun the process
several years beforée and decided to continue the focus on
curriculum in depth. The work groups of these three program
sites also decided, with the assistance of administrators

and consultants, to proceed to address questions 2,3,4 and 5
(practice teaching, support in environment, teaching technclogies
and curriculum materials, resource and instructional development).

Question 6 regarding structures, poljcies and practices was
not given priority by program sites, although some problems
wvere recognized in relation to equal pay and advancement for
faculty and staff. The five programs decided to give priority
to questions where they thought change could be initiated
within the time limitations of the project, and within the
confines of the social work program. Question 8 regarding

13 .
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supports available to students was indirectly addressed by
'.lllvorﬁ grouwps, with the emphasis on non-fiscal supports.
{Jt is interesting to note that program sites did not
interpret the objectives of the project as that of urging
programn sites to sPpend large amounts of money on developing
resources. All program sites indicated that they had some
_,monay available for addition of resource m:terials as needed.)

4

The work _group at the fourth prograk began with question 3,

vhich asks whather persons in the system are supportive of

the goal of achieving a non-sexist learning enviroament.

This group chose to focus on Whether administration and

- faculty vitﬁin,thq social vork program vere perceived _fo be
"- sexist in-attitudes or behavior. This program site&#iisedl

the question with students and alumni.

The focus of the fifth program was on question 7, which asks,
‘do faculty and students from varying backgrounds and with
differing points of view have opportunities to advance and
to be recognized within the program? This program focused
-its attention on how persons can tap expertise gained from e
life experiences so that they can utilize the educational
program to achieve career goals. Basic to their concerns
were issues relating both to women and to members of ethnic
i . minority groups. It should be noted that this focus is in

S line with the stated mission of the parent institution of
that program site. ] -

E=.

Targets of Change

Three of the work groups clearly focused on curriculum as

the target. The fourth work group began addressing attitudes
.of adadinistration and faculty within the sgcial work progranm.

The fifth addressed educational needs of learners from varying
_.backgrounds. :

Target Groups

It was clear that all work groups hoped that the primary
group to benefit from project efforts would be the student
group. However, the second target group to benefit from
project efforts was clearly established as social work faculty.
In addition,there was an implicit assumption that clients
in the social work profession would receive the benefit of
_ enhanced professional functioning. Both men and women in

f the social work program (administration, faculty, staff,

3 students) were perceived as benefiting from the sensitizing

; of students and faculty to more effective ways to ensure
equalicy of opporsunity. At one program site, one target group
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became the spouses of .female studg who pointed out the
? 's?!!!?!c

importance of having the support o ant others"

Selection of Strategies for Cﬁange

Factors in Selection of Strategies

The following questions should be considered in selecting
strategies or vehicles for change:

. ° ‘ -
1. What is the range of strateyies possible?
‘@, Are’current ones being used effectively?
. b. Are new approaches needed? T
2, VWho will be the change agent(s), what is the power
and capacity of the change agent(s) within the
total system, and is nctworking among change
agents and members of target groups needed?
3. What is the most manageable strategy to initiate
he process of change within the constraints of
B §;rconncl, regsources, and timef? R Sy .
v do alternative strategies affect .special
ifterest groups? o
5. How can strategies fit into long-range plans to
benefit-the educational system?

A major assumption made explicit by the project was that
there is no perfect strategy to overcome a specific barrier

to achieving equity. There are alternative strategies which
have ‘varying degrees of effectiveness in different settings.

This 1s an important principle to social work educational

programs, which show wide variations throughout the country.
It was the hope of the project that each of the five program

sites would "shed some 1light" on what the most effective

change strategies are within educational settings with specific

kinds of characteristics.

Alternative Strategies Used in Project

¢

~ Work groups &t the five program sites selected a variety of
strategies to carry out the plans they developed. These fell

into categories of strategies directed toward curriculum
content, toward instructional development, toward resource

developmeni, and toward meeting educational needs of students.
The strategies listed on the following pages were carried out

at one or more of the program gites. The wording of the

strategies is taken from reports of consultants and of administrators
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and members of work groups at the five program sites.

-

%;F; quticulq.’Strlt031..'

S *i&.ntif@gd cogtent oa sp/as "mainstream" and
\ spplitcadle to rlquittd‘QS!?f; content;
~iscorpateted content into frame of reference used
to “satnetresn™ minority content imto core curriculum;
~developed a theoretical frame of raference to organize
student lesarnings in every-course in curriculum; used
model to. iutegrate thinking adout women and men in
‘avery radical and ethaic group, every social class,
‘snd at every critical If%qalttnatiou: .
-revieved and made changes in content in all
reguired agd-alnctivc courses;
~offered Ap® elective epnta;ne(luch as Women and
Self Estsem, Womtm: and Careéer Development, etc.);
-itti!ltutttﬂ—gtftrfal to faculty on incorporating
content .on women into basic methods, Numan Behavior
. . and Social BEavirsnment, and social policy courses;

g e =

T -updated ‘syllabi and bidliographies for esch course
&'fz:jt ~set up an open f¥rum to evaluate curriculum.

A s \ .

¥ : ' o : '

%' Instructional'Devoloplcnt Strategies:

&, 8

* =carried out a plnn for instructional development
to improve course prcocntationl. with ajstention :
to how and when to introduce a non-sexist perspective
aiid hovw to deal with sexiss in textbooks;

.-incOtporated concept of equity &t every level of
teaching; -

-asked each faculty member to focus on proposing -
changes in one required course, to be acted on and -
implemsnted during following academic year;

~held discussions about course content in open
sessions in which faculty lade public commitments
to change efforts;

-supported ongoing work of individual faculty members
slready involved in individual efforts to update
curriculum contént on women; .

-developed an outreach plan to assist women social workers
in agencies in better use of new content related to
vomen; planned collsboration of classroom faculty with
field faculty to reinforce teaching in each setting;

~developed a questionnaire to avaluate whether sexism: :
permeated any aspect of teaching in°the social "work ’
program;

. ~invited faculty members in the univeraity community
. “to share their expertise on women's issues with social
. work £aculty.

"w
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";zrttcgicp Directed Toward Students:

£

l..ourcc‘Dcvciopu.nt‘Strutcgi.o~

“-zrovtdcd lalplco of course outlines, bibliographico.
dtional publicaetions;
~sought information about resources used in other
program sites, ia other social work programs, and
in.the pareat institutions;
. ~developed list of persons wvorking on similagx
tssues in social work education; )
- -gxplored possible future involvement of professionals
in the practice community in change efforts.

L]
>

-initiated a research project focusad en how social
work students canm dra¥ upon previous knowledge,
8kille, dad experiemce advance in educational
.program and ia céreer ddVelopment; :

-planaed sessiocns with spouses of female students to

- gatn :hcir‘-uppezt in career advancement;

-surveyed stulents and alumni for ideas about improving
socisl work programs as they relate to vomen;

-solfcived imput 4nto curriculum revision fro- the
studeiat body;

-lcvciopcd a plan to’ ienoure ‘student learaning.

& _Agents
The dirvct change agents in this project were the five
administrstors and memders of work groups at the program sites.

- The consultants acted as facilitators of the change process.

- Im ‘ddition, program sites directed its efforts through using

the agqjstance of one or more of the following groups of
change agents:

a

1. administrators (associate and assistant deans

or directors)
« &. curriculum committees and heads of curriculum areas

3. faculty in the social work program (full- tile,
part-time, class, field) .

4. students

S. aluint

6. members of the practice co-lunity

7. persons with expertise on women's issues in the
total university.

The -experience of the project confirmed in practice what

1ia knownsin theory: that a change agent canrot function
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,:?it!octivoly nnloo. he or lﬁ[ has a direct link to those who
=,;'llto decisions within the hierarchy of the university.

’ "

g I ] -Projected OutcOloq

-

Factor . n Pro ecti Outcouco ’

The tolloviu; quootiono should be considered in projocttng
outcomes of planned change:

1. Vhat are the short-term chan;o./:bat can be -~
achieved? -

2. What are th‘:IOﬂ'?t.rQ ch‘ﬁicc tPat csn be
achieved? ' .

23N _ 3. BNow cap short-term and long-term change be measured?

%

The followieg outcomes were projoctod by project administrators
and work groups: )

l. A climate fow attitydinal change of both men and
women;, which is demdnstrated by conecern, optimism,
respect for diverse standa on issuss, and use of
non-sexist languege in classrooms and in university.

‘2. A structure for dialogue on issues related to women
vhich includes consideration of theories taught, roles
" imposed by society, preparation of women for adminis~- ;
tragive positions, and diverse stands on issues. . . 3

-

% 3. A iource 0f educational materials which has been
- ‘ revieved for sexist language, and vhich has new and i
% improved documents.

. . &. A public commitment to long-term institutional change
5 directed at barriers to equal opportunity for women. .

5. A plan for ongoing monitoring &f curriculum dealing
" with women's concerns, which is carried out periodically
with involvement of faculty apd other appropriate
persons.

6. A conceptual frasmevork for incorporating content on
persons of varying social statuses.

A plan for incorporsting women's content into social

work courses, and for ensuring non-sexist approaches
to teaching. _ ~ -
‘ ., - 48 :
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= 8. A plan to test outcomes for all students at
- - graduation in general areas of minority content,
! content on women, and sexist bias.

/

d evaluation mechanisms are:

‘. :
Monitoring and Evaluation " -

Factors in Honitorin.'ﬁnd Evaluation _ - i

pestions which should be considered in setting up iﬁnitoring : ¢

4

]

original goals established, by whom, and when
were they instituted?
2. What sre the most appropriate monitoring mechanisas

3 1. In regard to-area to be -onitored. what were the g

. to np.? ’ ! A v
3. Who will do the monitoring, and to whom are the
tors accountable? .

4. What will done with the results of monitoring?
5. Are mechanisams for -onitorfn; permanent or temporary?

» ‘!guitorii. and Evalustion at Program Sites

" The comnseltant played a role at each site in establishing the
- principle that the project was concerned that activities at
the program site be carried out in such a way that there was

IR e i o A M I
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;

a permanent impact of benefit to each program. In order to -3
acconplish this, it was necessary to build in mechanisms for ¢ :
monitoriag and evaluation which would extend beyond the time- !
limitad favolvement of the project. s
i P

The following are experts from reports from the program sites .
. which demonstrate the kinis of monitoring undertaken by the 3
vork grosps: ‘
. a“
The charge to the work group was viewed as ipcluding
/. the moaitoring and evaluation fumnction. The group took
- responsibility for this at every stage of work, and the
outeomes ¥f the evaluation supported aan outreach
. approach to other faculty members. Activities included
- avoiding difficulties encountered, strengthéning areas
of promise, building support among administrators,
assuring that the program‘'s curriculum cémmittee utilizes
the learnings from the work group experience. .
The work group examined the. curriculum to detetmine the
validity of its agsumption that every curriculum aresa
vas touched by nev perspectives on women, and that the
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good that already existed in the curriculum- (regarding
equity for women) would be xaintained as new dimensions
- were built in. They worked to see that supports wete

& organized for the isolated women working in administra-
» tivwe positions, whether in the university or Zn a social
s vork agency, and that the progras continue to be -sensitive
to otudont-. graduates, and faculty with family respon--
sidbilities.

Y 4

‘e . *
Institutionalizing the Gains .

- Pactors in Inot!tutiona1131n Gain?‘* ‘

,Quoatiano to consider in 1nct1tuéionh11:1ng gains ace:

' 1.. How can the work group incorporate plananing for

institutionalizing gains into its efforts from
the beginning?

2. Who are the. key persons outside the work group whose
support is needed? . .

3. How can the work group 1ncerpret ics effort- and

* products so that they will have meaning for the .

broader university comfjunity?

ar

Institutionalisin Ga!!! at Pro.fg- Sites -

At the time of completion of this report, program sites will
not have had time to complete plins for institutionalizing
gains froam the project. PFour out of five ‘work groups initiated
N through the project have agreed to continue with plans through
E’ the follpving academic year. As mentioned earlier in the

= report, there was an intention on the part of administraters

> to use gains from the project as & way of meeting the require--
: ments of Accreditation Standard 1234B-Women. One program site
¥ Teportel that its work group had joined exforts with othets

A in the university to make recommendations to benefit women

to the university faculty sanate. Another program site
reported that it would extend its activities to persons at
other branches of the university.! If the project had not had
d 8 time-limited period, it voul&whkve been possible for con-~

2 sultants to provide more assistance to work groups in their

. efforts to institutionalize gains from the project.
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. CHAPTER VI
S o SUMMARY AND cumzu/us’s ' 3
. ) | | ::E

- This :’iz;; has presenced an overview of ectivities conducted B $

K
‘s

during .two phases of the Project on Achieving Equity for Women

in Socisl Work Rducation betweea July 1, $979 and June 30, 1981. .

The project had as its major objectives the seeking of informa- . .

tion- sbout alternative strategies to achieve educaticnal equity, v

© aad the comstruction of a frame of .reference which could be Vo

- ueed universally to organise efforts to improwé the quality

. ¢ aducational programe as they relate to female administrators, - \

fasulty and studemts, and to curriculum comtent which addresses _ . \
distinotive needs of wogen. The ultimate aim of the projesct - ) \
was teo 3‘0:;151 alternative strategies to improve educationsl
progtans for bbth men and womgm, and to gain a clearer uader- .t

~_ standing of how a non-sexist learaing eaviroament can des .chicve@.

. Guidalines. for initiating equity efforts are presented here.
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¥ .Chapter 1 of this tcport’}lve s, brief history of events leading
. wp to the writing cf this repert. The events vere’tWe adoption

~ of .an Affirmative Action Sagadard for Women (1234B-Women) by

- the Cowncil on Sacial Work Rducatfon ia 1977, angd the funding '
. ©of the Project on Achieving Rquity for Women in Social Work

‘w Rdncation by the U.8. Rducatisn Separtment, Women's Educational
+ Bquity Act Program im 1979. It has been noted in thé¢ report

;. that the project did not become part-of the Council's accredita-'
tion process, although the focus of the project .was on the

three areas identified in Accreditation Stendard 1234B-Women
(4.9. faculty, students, curriculum).
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* Avhi uity for Women ip Social Work Education:
" ot ' <, ‘ﬂ 6'2;! 1.'

\

rw,ctlgf;: 11 susmarises 226 responses to Part I of a questionnaire J
.. #seking ‘infermstion from socisl work programs about-curriculum
é?fepttci: ia which women's:distinctive needs are addressed. The

.

+

; eouxssp (clags and field), and ia elective courses.” In addition,

- it susnsrises findings on who makes ‘recommenda®™ons and' decisions
g}m the curriculum, on extracurricular opportunities regarding \‘
5 Hon. ta:concarae, and on plans programs have for revision of

iiiii;tlt-,f

A

|
% . 8Bepter provides s brief everview of coatent on women in required ;

|

i
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The preject did not obtain any eloliplcturo of the rationale
fer iaclusiom of comtent oa women in required courses or of .
the-iisture of coatent that is included or excluded in class

snd f£isld couwrses. Programs do appear to be uwsing s wide
renge of field placements, imcludiag crisis-orignted centers,
which is s relstively sew type of service for vomen. A wide
ringe of elective coursas appears to be offered. Once again
ths geaarsl aaturgof the respossas did not reveal the rationale
for- selection of specific kimds of electivas and for explaining
how general courses such as Women and Art or Women and Philosophy
.ave linkad zd the objectives of timsocial work curriculum.

Theére was some indication from the 226 respomsss received

that there ares differeat cnrrieglnl decisionmgkers at the
beccalsureste .and msster's levels. It would appear that priority
lcqtutont dre made mote by growps (i.e. curriculum committees)
at* the mester's level, and by iadividuals (i.e. faculty member
tesching & course) at the basccalasreate level. This difference,
which could be explained by a larger number of facylty at the
graduate leval, nay explain why certain kinds qf.-decisions .,
‘age wmads at both levels, and why the. paco of the curriculum
zevision process is oftem slov.

loot-re.ponlcntl indicated that their pro;ra-c conduct extra-
curricular activities that peain to women's conceras.

Thase asppeared to be sporadic and initiated by spacial interest
groups. Nost plams for revision of curriculum centered arouand

8 review of existing courses. Perhaps thcoo 1980 answvers
Teflected a general response to the adoption of Accreditation
Standard 1234B-Women several years before. Plans beyond a
review of existing curriculum focused primarily on adding
specific courses. A number did announce plans focused tgvard
faculty dgvcloplont. y
Chapter I*& summariszed 131 anonymous responsesto E(tt IT of

the questionmaire which sought information about barriers

to achieving equity for wvomen. Barriers vhich are reported

to exist in & number of programs include barriers in curriculua
planning and toaching. and pon-curriculum barriers which relate”
to the profession, to the. institution, to aduinistrators and
faculty, snd to students. ..

. The firet section of Part II of the questionnaire addressed

barriers ia curriculum planning and teaching. Underlying

most responses to this part was the thought that many social

work programs have not gone far enough in developing rationaleo,//,/—
for iaclusion of content on women, in testing the use of ——

siternative teaching technologies and materials, and in measpring
tudent learning. 1In addition, there was & plea for the establish-

ment of s more open:climate vhere differing views can be examined
freely.

4
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?ﬁf Ihe second part of Part II of the questionnaire addressed non-
% 'curriculum barriers. Here ‘there was a general recognition
f that there must Be more than just curriculdh supports 1if a ,
. son~sexist learning eavironment is to be achieved. Many . |
r respondeats delieved that sexism is an inherent part of
- higher education and of the social work profession. If change
: is to occur there must be a revision in policies and practices, .
and an improvement in gemeral attitudes. Perhaps because :
answers to Part Il of the questionnaire were given anonymously,
thq sectlon on barriers ‘affecting administrationsand faculty Ve
. evoked responses which were emotionally charged, and which -t
were accompanied by numercus examples of inequities experienced ‘ j
.by women 1in higher education. , /". )

P aMad

Develo “ Pive Specific Plans

ST

of Action to Achieve REgquity

2 Chapter 1V summarizes activities used to-select five ptqg{i:,

g sites to develop umique models or plans of action to schieve

qquity for women, to assiga comsultants td program tes, and

to establish working agreemeats snd wvork groups ip”the pragran

sites: A great deal of time wvas spent during & first year :
of the project in developing a manual, oriengfng persons . )
involved in project activities, snd developing a_workable plan.
These activities wvere useful in -otgingyditoctio s for the
tv;{t‘ht-. ‘In retrospect the proje ?ioolg have had a greater :

R A

impget 1f the time had been extend€d to three years instead

.~ of two. An additional year wosld have given program sites .
‘ more time to carry out plans of action, and vould have given

comnsultants more time to evaluate the gains with administrators R
atd work group memders it program sites. ‘

-

A P;ggf‘of lof.rcnco for Achieving Equity

Chaptar V presents a conceptual frame of reference which - -
resses eight areas of activity which vere c:ntral to ‘

;f/&projcct efforts. Kep elements to consider in developinug
modals or plans to 1nh1¢vo educational equity are institutional

- ' factors, consultant's relationship to program; organization
of work grouwp, focus of change efforts, selection of strategies

: for change, projected outcomes, monitoring and evaluation,

and institutionalizing the gains. &

The importance of the first element in the frame of reference,
) institutional factors, should not be underestimated. _Any plan
.. for quality improvement in a program must be developed with
3 8 ‘tlear waderstanding of the natureof the system it is a part
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of. THe project learned that quaiity jmprovement effo:ts,
.\nd matter hov small, can be made visible in sueh a wry that
he social work prograa is viewed as striving to improve

he image of the pareant iastitution. This is especially
mportaat daring a perisd when there are extreme fiscal
tresses and 8 competition for resources. Resource parsons
withia the'pareat institestion and vigpiw the. surrounding
TAgion can make valuadble contributions to the social work,
program. 1Ia addition,the size of the social work program
‘andthe blekgvonnd of its aaniniotratorl. faculty, staff, and
sthdents will influence priority settdéag. It is important
tojunderstand how specisl interest groups relate to the

ded 1.10-:&103 hierarxchy. o -

-

Th ¢hcond clo-cnt in the frame of reference,’ the con-
sulitent’s relationship té6 the institution and to the social
£ work program, was ¢satral to thc efforts of the project.

- ' The,comsultgat was viewed as a-knowledgeable person who

‘ has skills ia commwnication §nd who is a facilitator in a
process that is self directed. It is suggested that, wvhile
it can be productive to hire a consultang from outside of
the program, if this is not possible there may be one or two
persoas with the same type of skills within the educational
setting itself. The role of the consultant or resource
person should be clearly defined as time-limited and as

3 focused on the objectives determined by the administrator and
E vork group. The discussion in Chapter V focused primarily
on the roles assumed by the consultant. In addition,
compunication and relationship skills are key to the success
.0of the professional consultant.

0rgnni§ing a vork group is a third factor ir the frame of
referance. The project set down its own value orientativa
that stated: 1. a member of the decisionmaking hierarchy
should be a part of the work group (rationale: it is not
helpful to make recommendations unless there is a link to

a Zecisionmaking group); and 2. at laast one faculty member
and student with a commitment to women's issues should be a
part of the work group (rationale: there are faculty and
students in many educational settings with some degree of

; expertise on vomen's concerns wvho are not a part of the

,~ decisionmaking hierarchy). 1In this project there was a strong
commitment evident on the part of the majority of work group
members. The success of this project is also due to the
involvement and interest of the deans and directors who met
regularly vith the work groups. A conscientious group of
persons wvas a key factor ia the success of project activities.

RS - AU
. '
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A fourth element in the frame of reference is the focus of
change efforts. Selection of the focus of change efforts vas
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_influenced in this project by the limitation of time. It
shquld be noted again that the targets of~étange-were vithin

~ the tpttit‘wonk program-and were focused om -curriculum. If

.« -~the focus ‘had been on non-curriculum batriers, the target

s range would probably have had to be shifted to the parent

< tnstitution, and the work groups would have shad to be expanded.

Since statistics in ‘higher edwucation show that there continues

to be an unevgnneas in the salaries paid to men .and women,

equity! efforts directed toward promotion and reimbursement

* " would have to be targeted outside of the social work program.
. A fifth ¢lement 1n the frame of reference is the qelection

-~ of strategies. - Selection of etrategies most appropriate for

-~ . a particular change effoft is.influended by the choice of

: targeb target groups; and change agents. While most of the

strategies explicated by the project were directed at material

things (i.e. syllabi, course outlines, bibliographies, etc.),

there was an-underlying assumption that attitudes must also

. be modified 1if change is to occur.  Success in the selection

Y of appropriate -strategies is directly related to the extent

of knowledgé and comnitment of work. group members and to the

* _ sanction of, admtnisttative staff Availability of resources

was not a major problem, for the five program sites used in

the project.

h -

- . .

; A sixth element in the frama of reference is projected out- } ’
4 comes. Outcomes projected by -the program sites included three
‘< .types: outcomes related to curriculum content, outcomes

« related to mechanisms put into place to review and momnitor
‘curriculum content, and outcomes which related to attitudinal -
change. . :

A seventh element is monitoring and evaluation. Basic to
. .tHe project approach was its belief that monitoring and
--° evaluation must accompany any.change effort if change was to
5 become permanent.. In all five program sites an attempt was
made to evaluate ongoing project éfforts and to institute
perranent review mechanisms.

@

The last element in the frame of reference is institutionalizing
gains. Program sites reported that this was a goal that they =+ .
.were working to achieve. They reported plans to include more’
persons in their activities, to use gains to meet the. require-
ments of an ongqing accreditation standard, amd to make-
-* Tecommendations to university-wide groups to achieve equity

for women. . e .

~

-




AL

-48-

- -‘binittttcul'!gd“rf?iliii"_

All quality improvement efforts have strengths and limita-
tions. This summary .has focused on wvhat was reported to have
been accomplished at program sites by project consultanmts,
adsinistrators, and members of work groups. It was evident
that there vas a positive climate established at all program .
sites that demonstrated their commitment to efforts to achieve
equity for women. At the same time there was a realistic //
attitude vhich recognized that short-term efforts éam

limited 1in impact. . -

The following linicationl and problems were 1dent1f£ed by
thole 1uvolved in the project°

1. Time and money vcrq_-ajor limitations in that they
determined that consultants would be provided by
the project for less than an academic year;

-

2. The program sites targeted their efforts first on

| required classroom courses which are usually taught
by full-time faculty. .Field instructors were not
included in work groups. It is hoped that work groups
which continue will recognize this as a limitation

and will expand their groups to include field instructors 3

and part-time faculty.

3. Special attention should be given to address the
particular concerns of women 0f color on faculties
. and in student bodies.

4, Outreach to alumni will be essential to pick up the
slack in curriculum content taught before the new
' frame of reference wvas 1ntroducgd.

w9 ~-Continuing support should be provided administrators
as they move to institutionalize outcomes of the
project.

6. Attention needs to be given to é¢tontinuing education
programs. -

7. There needs to be continued support of project gains

by the Council of Social Work Education's Accreditation

Commission's monitoring of 1234B-Women.

8. The tendency of some programs to label themselves
as being "no problem” programs needs to be reexamined
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in light of current statistics on salaries and
promotion of men and women in higher education.

This focus should not be to the exclusion of other
non-curriculum areas which are needed to support
nev directions in curriculum.

E 9. The program sites chose to focus on curriculum.

10. This summary is based on reports of activities and
future plans. The real test of project gains
will be seen in the everyday efforts at the program
sites.

Guidelines for Use of the . —
Frame of Reference to Achieve Equity

"+ It is recommended that persons who wiah‘to initiate change
efforts consider the following questions - as a guide to use
of the frame of reference éeve;oped by the project.

Institutional Factors

K Vhat is the nature of the parent f{nstitution? D

% What isthe place of the social work progral within the parent

1 inetitution?

: What 1s the nature of the social work progra-? ‘

-Its mission? .
-Its curriculum?
-Its faculty?
-Its student body?
-Its alumni?
=Its relationship to the practice community?
How has the parent institution and the social work program
addressed the need of equity for women in the past?
. Have there beeh recent efforts directed toward achieving equity
for women?

,Consultant's Relationchip to the Parent Institution and to
the Social Work Pro.ran

Is there soméone with expertise in the parent institution or
social work program who could act as a facilitator of change?

Is there,something to be gained from bringing in a consultant
fr:& outside the program? Are there resources available?

1s the ministrator willing to work with a consultant? With a
facilitator from within the program?

Er{f‘ o 57
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t
Organization of Work Group

Who would be/the'beat porabns to appoint to a work group?
Consider the following factors:

Nature of problem(s) to be addressed
Representativeness-of potential member
Authority of potential member .
Commitment of potential member to equity issues
Expertise of potential member
Schedule of potential member R “
Will the administator sanction the efforts and time of the
work group members? -
What will be the linkages of the work group with decisionmaking
suthority?

Focus of Changg Efforts

What is the barrier or problem area to be focused on and how
is it perceived by persons in the ptogtan?

What is to be the target for change?

What are the target groups that will benefit from change?

/

-4

Selectioh of Strategies for Change

Whatis the range of strategies possible?

How do alternative strategies impact on special interest groups?

Which strategies are the most manageable?

Who will be the change agent? What is his or her authority
within the systenm?

How do strategies fit into long-range planning?

Projected Outcomes

What are short-term changes that can be achieved?
What are long-term changes that can be achieved?
How can short-term and long-term change he measured?

Monitoring and Evaluation

In regard to area to be monitored, what were the original
goals established, by whom, and when were they instituted?
What are the most ‘qptoptiate monitoring mechanisms to use?
Who will do the monitoring and to whom are the monitors accountable?
What will be done with the results of monitoring?
Are mechanisas for ronitoring permanent or temporary?

o8
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Inntitntionalizin;ﬁthe Gainsg

How can the work group incorporate planning for institution-
alizing gains from the beginning?
Who are the key persons outside the vork group whose support
is needed?:
How can the work group interpret its efforts and products so
) thnt they have neaning for the university community?

Toward A Non-Sexist Learning Environment

.

.The ultimate aim of the project was to explore anproaches to

achieving an environment in higher education which. respects
and supports equality for men and womep in all partd of the
educational system. The project used funding from the U.S.
Education Department, Women's Educational Equity Act Program,
to explore alternative strategies to overcome barriers to
equity for women in social -work education. It is the belief
of those involved in the project that quality improvement
efforts directed toward equity for women will ultimately bene-
fit men as well ar women. Basic to project efforts was the

‘belief also thst women from differing backgrounds must bene-

fit from equity efforts if they are .to be effective.

There must be strong leaderihip from responsible persons in
higher education to support visible efforts to achieve equity
for persons who, because of ethnic, ragial or religious back-
grounds, because of sex, because of age or because of physi-
cal impairment’, “continue to receive less than equal treatment
within the university system. This sentiment was expressed
by a large numbe¥ of social work educators im their responses
to questions posed to them by the project. 1In addition many
expressed the belief that a non-sexist teaching-learning
environment that respects equality for all persons is achiev-
able in socinl work educational settings.

The following paragraph provides a composite definition of a
non-sexist learning environment which 1s based on responses of
soctal work educators to the project questionnaire.

A non-sexist learning environment is an environment

in which teachers have a passion for teaching, schol-

ars have a passion for discovery, students have a

passion for learning, moral leadership is practiced by

those in a position to do so...Men and women are recog-

nized and accepted_ for the ways in which they are alike
+» and Affferent, respecting them for the contributions
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they make and ensuring that the perspectives of both
sexeés appear as components of a learning environment;
Nen and women are free to experience, voice and ex-
press their differences and similarities in the con-

text of their learning to become professional social

- vorkers with a highly developed capacity for profes—

‘sional use of self in the service of others...sexist
"behavior and attitudes are as unacceptable as racism
or ageisa or negative attitudes and behaviors toward
persons with handicapping conditions.

It is suggested that readers will want to reflect on whether the
above definition of a non-sqgist learning environment describes
the commitment of educational settings with which they have been
identiffdéd and whether it describes their own professional and
personal value orientations. This publication is presented with
the hope that it will provide a general frame of reference and

a guide to these committed to ongoing efforts to initiate, main-
tain and monitor educational equity activities in social work
prograas throughout the United States.
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Accteditltion Divition, Council on Social Work Education,
Memo to Deans and Directors of Accredited SOcial Work
Pro.rnls. -December 30, 1977.

Ibid.

Listings of accredited programs published by the Council
on 8ocisl Work Bducation: Colleges and Unjiversities-with

Accredited Undergraduate Social Work Programs and Schools
of ‘Social Work with Accredited Master's Defree Programs;

1979.
Accreditation Division memo, op. cit., p. I.
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Work Education im the United Stategs: 1979. 'New York:
Comncil on Social Work Education, 1980. : :
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