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ABSTRACT \

. A guide to the implementation of the Entry Level
Skills Program (ELSP) and a conceptual framework for evaluation
research is presented. Attention is directed to strategies for the
attainment of goals and management of the ELSP preject, which is a
developmental program for freshmen students who have not acquired the
full range level of coynitive skills needed for college. Overall,
the project was designed to provide professionals, and particularly
-women and minorities at the postdoctoral and predoctoral levels, the
opportunity to design and implement the evaluation research component
of the ELSP. The competency-based skills program is based on the

" planning, management, and evaluation (PME) systems concept to
instruction and student testing using.a standardized pre- and

- post-test battery and a series of criterion-referenced tests (e.g.,

t———-the Comparative Guidance and Placement Program battery). The role

that a managément information system (MIS) plays in ELSP
implementation and development is addressed, and a MIS open-systems
model that can be utilized in the curriculum development process is

presented, along with a theoretical model for the development of a

PME plan for the ELSP. The process for the flow.of information_and

data management is also described. The -azor functions of the PME are

2 identified and defined: planmning, organizing, coordinating,

monitoring, and assessing. Additional objectives of the program--to .
assist participating institutions in the development of instructional
systems (i.e., instructional strategies, recordkeeping, and classroom
management )--are also noted. Various questionnaires, forms, flow
?higts, and data elements are appended, along with a bibliography.
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INTRODUCT 10N

The Entry Level Skills Program is a cognitively oriented developmental
education program in communications skills, mathematics and §clence developed
in collaboration with approximately 23 developing institutions.

Generally, the ELSP reflects the philosophy and educational practlces'
of competency-based education and a number of other current approaches to
teaching/learning, including mastery learning, lnterdiscipilhﬁrlty,
programmed instruction, and personalized instruction. The unique features
of the program include: the preparation of disadvantaged students to cope
with standardized tests as a normal part of the instructional process and
related support sistems; focus on the ma;tery of learning at a level in-
dicative of moving disadvahtaged students into mainstream higher education
and, ultimately, mainstream jobs. Moreover, ELSP, emphasizes a holl;tlc
approach to curricuium design and evaluation.

Presented here is a guilde to the installation of the ELSP, and
an institutional-wide systems approach that will guide the project thréugh
various levels of implementation.

The ELSP Implementation Guide includes an overview of the ELSP and a

conceptual framework for Evaluation Research. The guide focuses on managing
the ELSP project and emphasizes strategies for the attainment of goals.
The Institute for Services to Education, Inc. (ISE) is well qualified

to provide the services stipulated in this guide. Since its establishment

o
—_—

——

in 1965, the firm has provided technical assistance to more than one hundred

coltegesand universities ranging in size from 400 to 40,000 students in

thirty-six states and the aggregate territories of the United States.

e




&

The ISE staff includes individuals with diverse training and experiences
in the developing fnstitutions as well as other major institutions.
ISE does not separate faculty and curriculum development, but rather

combines these two activities as they relate to the ELSP. The faculty is

developed by increasing its capabilities in'curriculum development using

3 team approach. Faculty representatives are involved in the following:

« v e

development workshops; establishment of course goals and objectives; and

in the writing of course modules and accompanying criterion-referenced

tests.




Overview

The Entry Level Skills Program v

\

Ay

The Entry Level Skllls°Program Is a response to the need to translate
the promise of equal opportunity and equity for the disadvantaged student In

postsecondary education into a programmatic approach that guarantees results.

Ultimately, the program aims to:

® improve student performance scores on standardized tests,
including increasing students' median performance in
reading, and improvement in basic computational skills.

* {improve written auditory and verbal communications ‘skills
of entry level students.

® reinforce the abilities of the students to achieve aﬁﬁ
persist in a college environment through Structured
learning of academic procedures and processes.

a L —

® improve teaching strategies and the use of alternative
approaches to instruction by aséisting teachers in re-
writing or supplementing their course outlines-syllabi to
, reflect standardized test content skills.

©* assist Institutions in implementing procedures for carrying
out skill-building efforts within the framework of their
administrative system, Including fixing of responsibility
st every—tevel involved, the setting up (in collaboration with
" researchers and evaluators) of manageable recordkeeping,
monitoring, and reporting activities and the documentation of
system changes as required.

Implicit in the above set of objectives are a number of assumptions

which are fundamental to making the program work. The ELSP recognizes the

utility of standardized tests for distinguishing the better student from




the poorer student and, thereby, serving as a source of buldance for
instructional planning. Of equal importance, the program underséores ‘the~
interdisciplinarity of the concepts, processes and skills asséssed throygh _
the use of such tests. That is, scholastic aptitude tests, whether in
reading, mathematics or sclencg.'tend to examine a common set of verbal,

_ analytical and critical thinking competencies, as well as specific com-
petencies in test-taking. Further, mastery of such competencies requires

an objectives-driven learning system which facilitates systematic diagnosis

of where students are and the use of the results of diagnhosis to prescribe

the proper match between student needs and instructional plans.

Hence, the heart of the Entry Level Skills Program in concept and at

. lts\srrrent level of development is systematic student as;essmenf within_

the framework of an instructional management and reporting system ultimately
-, . ‘

aimed at guaranteeing equality of output for the disadvantaged in higher

education.

Expected Outcomes

The primary expected outcome of the ELSP is an improved and expanded
learning system which consists of a teacher's manual, syllabus, student
manua! for each of the discipline areas, a PME system, an appropriite

test package and a monitoring system. Related outcomes of critical im-

s

portance are:

® establishment of qualitative data bank, which includes detailed
faculty logs, progress reports prepared by the ELSP director,
the research cocrdinatcr, the ISE research staff and the Faculty
and Curriculum Development Program staff; minutes of thellocal
task force; reports of the ISE task force and an external panel
of experts; :

® quantitative data base addressed to the following: achievement
as measured by the standardized test battery, criterion-
referenced tests, and GPA's: attendance, attrition, and demo-
graphic/psychosocial characteristics;

an improved student information and instructional managem nt
system in each of the participating institutions; and

improved faculty and student performance in each participating
institution.

2
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Evaluation Research: A Conceptual Framework

] -~ a

In lTight of the current stress on total instructional accountability and
- documentation of program impact, it appears that the evaluatfon research compo-
nent of the entry level skills program must meet two important requirements:

* Facilitate ongoing assessment of student needs, and (2) ongoing decision-~
making regarding performance objectives, course content, instructional
strategies and placement of students.

"Facilitate systenatic determination of the impact of the curriculum
model on students enrolled in the program.

Implicit in these two requirements is a set of evaluation principles, or in
essence, a philosophy of evaluation research, which deserves mention at this
point.

® [Evaluation research should be based on a sound understanding of (1)
the purpose of evaluation; {2) what is to be evaluated (i.e., inputs,
processes, or outcomes); and (3) how the results generated by evaluation
research are to be used. , - ,
s Evaluation research should be designed to facilitate (1) instructional
decision-making and (2) the determination of the effectiveness of instruc-

tional programs. )

Evaluation research should be multivariate in nature and comprehensive
Decisions about the readiness of students to proceed to various points
in the instructional program should be based on a variety of indicators;
for example, GPA's, standardized test scores and behaviorai ratings.

Hence, the evaluation research aporoach should exemplify a sound synthesi§

of the use of both quantitative and qualitative data.

® Evaluation reQearch should be systematic and vigorous, beginning with the
initial point of instructional p anning and continuing through program
development, implementation and monitoring.

5

* Evaluation research should be dynamic, not static. As the instructional
program unfolds, unanticipatéd events in the teaching-learning process
may call for changes in the original plan. .

® Evaluation research should be growth-oriented. The evaluation process
should force us to think through what we're doing, to ask new kinds of
questions and, perhaps, to propose new kinds of answers.

(Chart 1| summarizes a number of basic concepts which facilitate the establishment

of a viable evaluation plan.)




CHART - 1

CONTEXT:

Y

. Sociological, Economic, Political,

l'

1— Profess'.onaiL
INPUTS . PROCESS-FORMATIVE OUTCOMES-PRODUCTS -
Time ~Schedules. Flexibility. Utilization Efficiency-Balance
Money _ Budget Allocation, Expenditures Uti11zation-Adequacy
Instruction Differentiation-Ut{lization-Organization Pupil gain-Performance
Leadership Roles, Decision making, Power groupings Amount-Nature-Change
Goals Clarity-Utilization-Relationship Functional Impact, Morale
Communication - Flow-Access-Mechanisms Understanding-Support
Learners Or?anization-Participation Gain, personallSubstantive
Resources t1lization-Adequacy-Relationship to goals Utilization-Impact - ’
Curriculum ‘Organization, Flexibility-Relevance Learner gain, renewal, quality
Services Adequacy-Acceptability-Operation Amunt-lwact-aalam:e
Procedures Access-Acceptability-Operation Responsiveness-Action-Use
Environment Clarification-Folicy-Access - Utilization-Adaptation
Conmmuni ty Organization-Utilization-Flow Involvement-Support

T

CONSTRAINTS: Parameters
-Value differences

Priority ambiguities

10

Power-Influences




A second characteristlc implicit In an evaluation research plan is the systems
spproach. This approach bocon-s.tho baslc theory that guldes the dgvolopicnt
of the evaluation plan. '

Needs analysls.'fccaback, the establ]lshment of p--formance tasks, separating
out component tasks arf'all characteristics of the systems modality. The systems
modailty also ralscé three baslc questions csscntJa! to ratlonal planning for

evaluation research:

* Where are we going?
* How are we going to get there?

® How will we know when we have gotten there?

Based on the above requirement, the ELSP evaluation research model at th? local
level should be geared toward the utilization model (Patton, 1980). .Emphasls
should be on the evaluation of effort, process and treatment. .

The effort qpproach is designed to provide an assessment of afl entities
required to successfully accomplish the goals. Thls Includes--time, funds, ’
space, equipment, etc., all factors that are necessary to accompllsp the task.
The process approach centers around the basic questlion of what is the present
procedure. It is basically the creative component describing, developing, '
deflining, and refining c;rrent Impiementation and practice, both huahtitatively
and qualitatively. Finally, the treatment approach measures intervention,
the varlable that is to make the difference, to what degree (if any), for whom
and under what clrcumstances. g ‘ ’

This conceptual framework represents various conceptuzlizations of the
evaluation process (e.g., Stufflebeem,. Krathwoh!, Taba, 6ampbell, and Patton).

Although they differ in detall, each demonstratesa systems approach to evalua-

tion and the need for the evaloation process to measure more than output.




In educational research, outcom? evaluation is represented by pretest
versus posttest performance on standardized achievement tests. This kind of
outcome information is extremely inadequate. Simply knowing that outcompes
are high, low, or different, does not tell decision-makers very much about
what to do. 'What is missing {s information about the actual implementation
of the program being evaluated. Thus, where outcomes are evaluated without
knowledge of lmpleméﬁtatlon, the results seldom provide direction for action

because the decision-makers lack information about what produced the out-

cames.




MANAGING THE ELSP PROJECT

Institute for Services to Education's primary focus in the installation
of Ehe Entfy Level S;}lls Program (EHSP) is- to provide technlcaj assistance
in the development o} a Hanagement/informatlon System (MIS) that will guide
the projqct through the various levels of lmple&entatlon.

Prior to program implementation, !SE will éonduct an assessment of .
the institution's MIS capability and ;;ke recommendations ‘that are com-
patible with the existing MIS rezources.

A brief explanation of the pivotal ro!e‘that’a sound MIS plays in
ELSP implementation and development follows. An MIS open-systeﬁs model,
that can be utilized in the curriculum development process, is presented
along wlth.a theoretical model for the development of an ELSP Planning
Management and Evaluation (PME) plan. The process for the flow of in-

formation and data munéaement is also described. (See Annencix C).

The Role of MIS in ELSP Implementation

A Management Information System (MIS) is a co}lectIOn of facts,

procedures, pecple and (ofqen) machines which develop information

- designed to sefve as a basis for decision making and policy formation.

*

1t 'is importaht to realize that a MIS cannot work effectively w}thout'
the lnvolve;i;t and cowmltment of the various people that play an
essential role in the institution's decision making process. These
include: students, facu!ty. counselors, data coordinators, program

directors, ISE consultants, the academic dean, and the president of

the institution. Involvement ana commitment, in this context, can be
<

defined as a thorough understanding of the ELSP objectives as well as

an understanding of the importance of generating and maintaining ac-

A
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curate data that will facllitate the attainment of_the program's

Instructional and administrative goals.

Another basic requirement to the proper functioning of a8 MIS is
the accuracy and timeliness of information. This is quite an important
aspoét as it lsénot uncommon for a counte;productlve situation to exist
)ln a program for some time before it is brought to }he attention of
program managers. It is also not unceﬁﬁon for the situation to con-
tinue for a period of time before corrective action is -‘Tmplemented. ’
Herein lies one of the basic values of a MIS. Situations that rquTre
correc;lve managment action are detectable sooner and they can be
clearly and accurafely defined. ’

Detection, of course, is only one side of the coin. betectiOn of
problems and/or opportunities demand decisions. Evaluation of the
implications and results of decisions are critical areas of the MIS.
Uncertainties underlie every decision. The bigger the decision, the
more de}lrable it becomes to predict and offset risks. As a management
decision begins to impact on the current operations of the ELSP project
an effective MIS should be able to provide immediate feedback to program
managers concerning the results of their actions. As a result, ad-
Justments or corrections to refocus on project objectives can be made
on a more tiﬁely basis than is ordinarily possible. .

It cannot be stressed strongly enough that a MiS cannot be im-
plemented until users are properly trained. Proper training ensures
conformity with project guidelines and also fosters an ambiance of

security and anowiedge which Is prerequisite to involvement and commitment.

A necessary focus of ISE is therefore to provide training and on-going

assessment of the management and instructional aspects of the ELSP.




As with any other successful undertaking, success lies in the finding

of a proper balance between responsibility and authority. This brings the
program into reality. A vital first step Is to organize personnel and

policies. Decision makers and information users must be informed and

thoroughly convinced of the need for the system. This, in itself,

;
makes initiation of * MIS design high in both priority and importance.
The following description of an openwsysteﬁs model is presented

as an example of a functional MIS.

A Management Information System Model

Figure 1 iflustrates a simplified picture of an open system model
containing the basic ébmponents of a management information system (MIS).
The MIS is made up of five systematic information loops which feed
information to declslop makers. They are: ; "market future'' loop; an
""external veedback’ logp; an internal ''quality control' feedback loop;
an internal ''personnel support® feddback loop, and a "'pending resources'
loop. Based on systematic‘information‘recelvzd from the five loops,
the decision makers can carry out an on-going process of institutional
development that is in balance with the environment.

The special characteristics of the information loQand the

ision makers' control mechanism which make up the MIS are as follows:
The ''Market Future'' Laop. This information cycle closely monitors
the changing needs of the market places (which receive graduates) by
accumulating such information as specific person-resource projections,
new work technologies, changing college admission requirements and job
skill bre kdowns.,

" The "'Externai Feedback" Loop. This information cycie informs decision

makers about the level of success the output or ‘student) has on fhe_market_—

* 16
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place. This type of feedback can be obtained through follow-up studies,’
telephone calls and letters exchanged between educators and employers,
discussions with graduates and on-site visits by educators to those
institutions which receive graduates.

The Internal Feedback ''Quality Control®' Loop. This information cycle

provides data on the effectiveness of the teaching-learaning process as
derived from comparing test scores with pre-determined objectives. The
test scores can be from standardized tests, criterion-referenced tests or
teacher-made tests. Measures of the teaching-learning .prqcess are im
portant because they inform the teachers and administrators about student
achievement, and classroom instruction. However, the measures do not
necessarily tell the educators if they are teaching the right things in
the first place. The "market future'" loop should be depended upon to

provide information about program content.

The Internal Feedback "Persoggel Support'' Loop. In order for a pro;
gram to be successful, there is a need for support from the people who are

directly involved, such as parents, students, teachers and administrators. c. e

)

The "personnel support' information cycle provides data on the degree of

backing or resistance that key individuals lend to specific programs.
Programs that otherwise seem desirable and feasible as determined by
information loops may fail completely if sufficient backing is not
received from personnel. In fact, a program is doomed to failure if full
support is not provided by decis}on makers.

The ''Pending Resources' Loop. This informaticn cycle provides decisiorn

makers with a picture of the human resources and material resources that a

school will receive over a period of time. These data set parameters around
what is economically feasible in the way of projects for the students

c

entering the education system.

-1)-
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The decision makers of thé schoo! serve as the '"control mechanism"
for the MIS and are recipients of data derived from the five systematic
information cycles already defined: lnfo}matIOn on the changing nature
of the market place; information comparing internal measures of student
performance against pre-determined objectives; information on what happens
to the output once it arrlées on the market place; information on the
adiilability of resources to support specific programs; and information

on the levels of support and resistance found among the personnel who will

be directly involved or affected by the program.

PLANNING, MANAGEMENT AND EVALUATION (PME): A THEORETICAL MODEL:

The planning, ﬁunagement and evaluation system (PME) that can be
utilized for the ELSP, can be described as a process of decision making
leading to the implementation and accomplishment of project goals by the
execution of a set of tasks by people within time, cost and performance
specifications. The major functions of the PME -can be divided }nto five

categories and defined as follows:

\“
=

Plarning: a set of initial definitions about the allocation of
resources "and human effort to an optimal set of tasks, to attain

specific desired goals.

.

Organizing: involves the arranging of selected people in ﬁatterns
of relationships relative to authority, responsinility, roles and
accountability to facilitate accomplishment of desired goais. i

J Coordinating: involves the employment of diverse forms of human

interaction aimed at leading, motivating and guiding people in

performance of their tasks.

Monitoring: involves the detection of what is actually happening,




the analysis of the deviation from what is actually occurring

and its resulting solution (decision), and the implementation

of corrective actions to ensure successful accomplishement of the

goals.

Assessing: involves the development of procedures and necessary

instrumentation for gathering data about the performance of the

development/management systems for the purpose of decision-making

about improvement.

Some specific examples of actions that should be carried out within

each of these functions by either faculty, administrators or both, follows:

The planning function is the first and most essential function, and

the quality of the system depends on the thoroughness with which it is

performed. The key components of the planning function are:

Setting goals

Specifying work to be done

Descriptive flow of the tasks

Determining time schedule’

Determining costs and people-resource needs

Developing a budget

The organizing function of management is concerned primarily with

A assignment of job responsibility. The components of this function are:

Definition of jobs

Assignment of specific tasks

Establishing lines of responsibility and accountability

Establishing working relationships

The coordinating function of management is essential to the completion

of the system objectives and primarily involves the human interaction of

-i3- 21




the management system. It includes:

* Developing methods of communication

® Identifying needs of the staff or other people who play a role

in the instructional process.

® Developing a reward system based on the needs assessment.

Of these, communication is the most crucial element. It must be an
open two-way p}ocess. Managers must have.speclflc methods .of .getting feed-
back and should also have a mechanism for providing reievant information.

Monitoring is the next function of management. Monitoring is pri-
marily concerned with identifying any deviation from the plans of the
system. Monitoring includes:

- * \ldentifying the deviation between Qhat is planned and what is
‘happening, through the communication process
Clarifying problem areas =
Analyzing problem areas
Collecting the information

* Drawing conclusions from the information

® Making decisions about the system

Assessing is the last function and is concerned primasily with

the design and process for gathering data’about the development/management
system for the purpose of deciding what part of the system should be'
improved. Assessirg includes:

* Defining the purpose of assessment

Determining the kinds of information that should be collected
Determining how the information should be collected and analyzed

Collecting the information

Drawing conclusions from the information

Making decisions about the system

h :223




Once all five functions (planning, organizing, coordinating, monitoring
and assessment) have been applied, managers -- be they faculty, administrators,
curricuium developers or other staff -- will have a detailed operational
plan, be organized to comlete the project, have a coordinating system
established, be informed as to progress and have a specific design for
assessing the management of the entire project.

ISE management consultants will focus special attention on assist-
ing participating tnstitutions in designing an efficient PME system that
accomplishes the objectives of the Entry Level Skl!ls program. Figure 2
depicts the g;ncurrent phases of a PME that will be tailor-m{de for each
participating institution. Chart 2 illustrates the functions of the PME
system that can be used as an initial discussion item in developing the -
ELSP l#stltutlonal PME. This chart also itemizes information pertiaent to‘\\\

each function within the ELSP project.
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DATA MANAGEMENT:

The collection, organization, storage and retrieval of data in useable
form is critical to the successful implementation of the ELSP project.
Consequently, the data managcmcnt'componcnt of the project will include, in
the initial stage of development, an information system designed to generate
instructional management reports, administrative reports, and flowcharts
suuinrlzlng the documents, personnal and functions of the ?ata management
system. Additlonglly, éo facilitate the manual and computerized data

minagement effort, a Jdata elements directory and coding system will be

developed.

-

-

staff in the collection and synthesis of project information.

Following is a brief description of the instruments utilized to
collect prog;am data. o ] S
instrumentation:'

Reflective of the goals and objectives and underlying assumptions
of the overall curriculum model, the assessment program of the ELSP
lncludos.both the use of st;ndardlzcd and crlterlén-roferenccd tests.

.The pre-test paqkage includes the Comparative Guidance and T lecemunt
Test Battery, the ISE Student Information Survdy‘frcm and the ISE Faculty.

~ -

and Administrator Survey Form. - .

17




PLANNING, MANAGEMENT, AND EVALUAT ION

CHART 2

L4

L BT

Iv.

Determine data to
be collected
Instrumentation
Data Analysis
Decision-making

~oordinati
thods o
cation

‘Staff Needs

Program Instruction
Process
Peward System

Monitorin

Iaentl?y groblems

Clarifying Problem
Area

Analyzing Problem
Area

Developing and
implementing
corrective
measures

Organizing
ne Jobs

Assign Specific Tasks
Line of Responsibility
and Accountability

Work Relationships

Questionnaire
Interview Guide

Organizational Chart

Needs Assessment

Instructor's Charts M1-M6
Criterion Reference Test
Faculty Log

Reeds Assessment

“DATA COLLECTION '
CONPONENT' INSTRUMENT PERSONNEL
“1. Plannin
Coals Genera! School
Resources Characteristics ' .
Human Efforts Questionnaire Decision-makers
. Task Component .
- Time Schedule Director's™nterview
Budgeting Schedule :
11. Assessment ’ ‘Program Director
urpose Needs Assessment

Decision-makers

Datg Coordinator
Instructors

Decision-makers

Data Coordinator

instructors

Decision-makers
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CHART 2 (continued

CLASSROOM INSTRUCTIONAL SYSTEMS IMPLEMENTATION

IV. Monitoring °
Work Process

individual Curriculum

Activities

V. Assessment
Student Needs
Curriculum
Grading System
Student Self-

Assessment
Recycling

Instructor's Log

CGP (Pre, Post)

CRT

Faculty Survey

Student Evaluation
Report

Instructor's Log

.

§9HPONENT DATA COLLECTION PERSONNEL
I Record Keepin Instructor's Log Student/Instructor
Student Records .
Class Records
Attendance
Test
i1. Plannin Instructor's Log instructor
' TResources
Goals
Activitles ~
Assignments
Time Schedule
Training Students
instructional Student Student/Teacher
techniques Evaluation Report
Large Groups
Small Groups Lo
111, Material > Criterion Reference Student
LSP - Test
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L SECae

Jest instruments-Students:

h —Tgs ggégiritlve Guidance and Placement (CGP) Test Battery which is
prepared by the Educational Testing Service, is designed to assist two-
year, vocational technical institutes and four-year coileges with open
door admission policies, and in making dgcislpqs about curricular
guidance placement,

Five of the slx placement tests of the battery are lncluded in the
ELSP assessment program: Reading, Written English ExpressIOn, Applied
Arithmetic Computation and Elementary Algebra. Administration of the

total test battery requires 1| hour and 50 minutes exciusive of the time

.
- for self-scoring.”

The posttest battery of the assessment prdgram Includes the use of
the same form of the Comparative Guidance and Placement Tests Battery, the
Student Evaluation Questionnalre and the Counseling Questionnaire. The
‘Student Evaluation Questionnaire examines studef\ts' perceptions of the
ELSP. Questions are raised about the kinds of learning activities provided,
the leadership style of teacﬁers, whether the course was related to the
studests' background of experiences, whether the course Jimplemented students'’
motivational systems and~ the students' endorsement of the program. The
Counseling Questionfaire aims to determine the students' awareness and
utilization of ELSP counseling services, as well as the effectlseness of such
services.

The criterion-referenced test package includes a mastery test and a

series of unit tests for each of the disciplines as follows:
® Communication Skills
Reading: mastery, 2 unit tests

Writi~ng: mastery, 4 unit tests

Mathematics: mstery tests, 8 unit tests

~_ 2 29
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® Biology: mastery tests, k& unit tests -

These tests, which sainple the extent to which students have mastered
or have not mastered a specified set of objectives, are the foundation of
the assessment program. The mastery test, which is administered prior to
and at the end of each semester, facilitates diagnosis .of the students’
mastery of the objectives for the entire course; The unit tests, which are
administered prior to and at the end of specified instructional sequences
thr?ughout the semester, assist faculty in (1) assessing the students’

. performance on an on-going basis and mastery of objectives throughout the
semester and (2) prescribing responsive instructional ‘plans, including |
ihe use of support services such as personal counseling and academic
tutoring.

. Eaph test package (standardized and criterion-referenced) includes
guidelines for the administration and scoring o' tests as well 3s the use

of such information in planﬁ}ng eddgcational opportunities.

. Background information on students is provided through the Student

°

Information Survey Form. Specific catergories of student characteristics
investigated include demographics (i.e. race, age, financial aid, education
and’ occupation of parents); self-concept, feelings about racial preferences

regarding the delivery of educational services; and educational plans (Apoendix B)

Personnel :

\\\\\ }he Faculty and Administrator Survey Form is designed to provide back-
‘ground iﬁformatIOn ;n all staff participants in the ELSP. The survey form
investigates four categories of behavior regarding faculty and adgifistrators:
background of experience (e.g., training, previous work experience);\éurrent

position, inciuding academic rank and teaching locad; orientation to the ELSP;

and attitudes toward selected educational goals (Appendix B)




Hlnggcmcnt Roggrts: -

1

Currently, ;he lnformagioq\system of the ELSP assessment program includes
seven reports. (See Appendix B)

The M-1 report summarizes the results of the Comparative Guidance and
Placement tests and can be used at the program level and the course Ievél.
This report is us;d to randomly assign students to classes as well as to
determine the performance leve] of students from a global perspective upon
entry into the program. At the course or instructional level, this report .
is used to summarize the standardized test scores of individual classes.

The M-2 report is the Class Performance Analysis which summarizes the
pefformance of students on the criterion-referenced tests by class and in-
dividual student. This report is used to d}agnose student mastery of ob-
Jectives and to prescribe the appropriate learning opportunities.

The M-3 report is an Item Analysis which further facilitates the diag-
nostic process and curriculum Eévision. This report facilitates identification
of items which need to be revised, deleted or retained as written. The
report also provides assistance in identifying difficulties of the ciass as
a whole and analyzing student and class performance on eaci item.

The H-kireport is a comparison of Pre and post CRT scores and ass]sts
faculty in determining the growth of individual students and the class at
the end of each period of treatment based on the total number of correct
answers. The report provides the pre-test and post-test scores for each
student, and, furthgr, the percentage gain.

The M-S reports on the freq;ency distribuiion of total correct

responses and presents the distribution of total correct responses hy

number and percent of Students. This report is useful in determining the
]

-axtent to which the class mastered a selected group of objectives for the




mastery tests and interim tests as well as variability in.scores and making
‘comparlsons between pre-test and post-test data.

The M-6 report gives cumulative percentage gain in CRT ﬁerformance,
summar’ses the percentage gain achieved by individual students and class for
all CRT's and the cumulative gain sustained over a per'od of time. This

report is useful for assessing the progress which students have made during

the semester. -

" The M-7 report facilitates the summarizing of cost data for the ELSP
per semester.
M-1 is primarily for the use of program directors and data coordinators;

M=2 through M-6, for faculty in support of the instructional management

. Pprocess; and M-7, for the program directors and data coordinators.

Three forms other than the management reports themselves are included
in the assessment program. A referral form is provided fér requesting
counseling resources. This form prescribes the kinds of services required,
inclﬁa*ng the identification of objectives and related instructional materials
and techniques. The bottom of the form is for summarizing the resuits
of such assistance, including the oﬁjectives mastered or not mastered, the
materiails used, and reconmendations for further improvement.

The remaining two forﬁs are used for summarizing class attendance
and attrition by month and the reason for withdrawal. All three of these
forms are to be incorporated in the faculty log, a document used in the »ilot
study for documenting the results of the criterion-referenced tests.

A pre-assessment questionnaire (See Appendix R) is utilized by ISE
personnel to obtain information regarding students and participating in-
stitutions prior ro program impiementation. ‘

Appendix C illustrates a flow of information pProcess for managing the

project.

r
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Institute for Services to Education's Strategies for implementation

of Prognam Goals

"The Institute for Services to Education in cooperation with participating

institutions will devgl‘op a model for the implementation of program goals.

N

Following is-a list of the five major goals of the ELSP project and

recommended actions to insure optimal program implementation.

GOAL: To develop a-planning mlnag;lg—ﬁ{;ﬁidi\?ﬂﬁmﬂaw N
which is compatible with the instituticn's Planning, Management,
and Evaluation (PME) system.

ACTIONS:

Assessment of'the institution's current PME

Dlssmlnatlpn of results to decision makers

Collaborative planning to assist institutions in the development
or refinement of current PME

Deveiop custom=-tailored ELSP PME that is compatible with the i
institution's system

Training workshops focusing on the ELSP PME system

Periodic evaluation of the effectiveness of the PME and to make
recommendations to upgrade and update the system.

GOAL: To implement a research evaluation plan for ELSP that is compatible
\ with the institution's planning, management, and evaluation (PME)
system. .

» ACTI1ON:

Assessment of the level of implementation of ELSP

*" Dissemination of results to decision-mskers

Collection of data (e.g., implementation process, student data,
supportive programs)

~

2

Anslysis of data

Document, publ i/sh, and disseminate rasults

" Collaborative planning to assist in the refinement of the imple-
Q mentation process.
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GOAL :

ACT ION:

GOAL:

To assist participating institutions in the establishment and imple-
mentation of a viable data collection, processing, analysis and

reporting system.

Assessment of the institution's current approaches to data manage-
ment including assessment of resources and capabilities

Collaborative planning with the institutions' administration and
support staff regarding approaches to data management and dissemi-
nation of the results of assessment

Assistance in implementing a data management effort for the ELSP
project that Is compatible with the institution's caoability and
resources

Assistance in establishing lines of communication and authority
to maximize the data management effort

Provide institutions with requisite forms and instruments for
data collection processing, analysis, and reporting

Conduct training workshops focusing on the data management effort

Periodic assessment of implementation process, make recommendations
for updating and upgrading data management

Monitor data management effort on an ongoing basis - -

Publish and disseminate information to the institution's decision-
makers.

To assist in the development of instructional systems (i.e., in-
structional strategies, recordkeeping, classroom management )

ACTIONS :

Assessment of the level of curriculum (ELSP) implementation
Dissemination of results to decision makers
Collaborative planning with administrators and faculty

Development /refinement of instructional approaches, and
classroom management practices

Periodic documentation of classroom implementation and on-going
feedback of findings

Coordinate and implement training workshops
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GOAL: To provide on-going in-service training and summer workshops focusing
on individual and group needs of program participants.

ACTIONS :

3
L ]

_Assessment of training needs

Dl&semlnatlon of results to decision makers

Collaborative planning to develop a priority list of training
needs. Development strategies to improve skills of program
participants '

‘Coordinate and implement training

Document, publ ish, dnd disseminate results and training efforts.
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APPENDIX &

QUESTIONNAIRE USED- BY CURRICULUM
FACULTY DEVELOPMENT STAFF

Rationale: This questionnairé attempts to get at:

- Whether students are adequatély prepared for college
work, at the latest, by the end of their first three

semes ters )

- Instruments used to assess this preparation

- Kind of data available that will .demonstrate the

degree of preparation

- Creation of an awareness of how to meet the needs of
students poorly serviced by the secondary schoo
system, in terms of programs, methods, materials,

monitoring, etc.
What percentage of

‘s full time freshman have ninth

grade level or below skills

a. English usage

-

b. Reading

c. Quantitative reasoning

in:
- Numbers % Tests used

|

1

This supposes measurement by use of standardized achievement tests <

or diagnostic measures.

2.

3.

Does : have a policy pertaining to minimal level
skil1s required In the above categories for going beyond the second year

of college? If yes, then

please describe. (Use supplementary sheet)

Do administrators and supervisary personnel responsible for general

education courses covering
skills into account when: 2
b) planning instructional s
1f yes, please explain. (v

Are student services in pla
. and vocational counseling,
improved study ;kills. etc.

the above listed areas take entry level

) orienting teachers of high risk students?
trategies? and c) selecting course materials?
se supplementary sheet) .

ce to supplement the above ? 2.g. personal
tutorial services, training leading to




APREMDIX A (cont.)

Page 2

st
racul

jre used by Curriculum
velopment Staff Con't

What kind of data are collected or methods used to: 1) ensure the

correct selection in the three skill areas identified jn item 1 and
2) facilitate monitoring.and evaluation of performance in the areas
described? .

Can you estimate additional cost, if any, that these programs entaii
over the general curriculum? If so, what is the estimated dollars
or percent of additional cost per student? (Use supplementary sheet)
Does the above impact on the numbers and percentages of students:

1) graduating; 2) going on to graduateyand professional schools?

This questionnaire is designed to help ISE Curriculum and Faculty

Development staff assess:

1- tne degree tb which students' academic needs are recogni zed

2- the degree to which programs are in place to meet these needs. .
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APPENDIX B

Management Reports are basically summaries, comparisons and
‘ -
statistical analyses of student performance on the CGPP and CRT testing

mts. These roport; which are generated periodically for both the
Pretest and Ppst-tos.t stlgos‘are key items in the program evaluation stage.
*  The Management Reports are listed below and samples are provided
on the folloulng pages-.
‘ Ml - Results of Comparative Guidance and Placement Test (CGPT);
M2 - Class Parformance Analysis (on the CRT);
M3 - Item Analysis (on the CRT);
Mh - Comparison of Pre and Post-test CRT Scores;
MS - froqu;ncy DlstrlSut ion of Total Correct Responses; and
M6 - Cumulative Percentage Gain in CRT Performance.
Other Source Documents
'Other Source Documents provide information on students, faculty
and ln'stltutions. These documents also are key elements of the program.
The source doémnts whlcia are to be generated are listed below, and
samples are provided on the following pages.
Student Information Survey Form
Faculty and Administrator Survey Form
Institutional Inventory

Faculty Log
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Comparison of Pre- :l‘l.d Post-CRT Scores
Entry Level Skills Program

Mastery Test: Interim Test:

t: Pre-Test Date:

Section No.:_

No. of Students: Posttest Date:  No. of Students:

Instructor:

L

Student 1.0.
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: Student Name Pre-Test Posttest
[ 3

Class Susmary: MCOR MCOR
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Mean Gain
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P . L
“ FREQUENCY DISTRIBUTION OF TOTAL CORRECT RESPONSES

T : Entry Level Slm.ls Program

) Mastery: ‘ Interim:
- © CRT Mo.:____Unit: Pate of Test: No. of Students: No. of Items:
Course Title: ' Subject: Section: Instructor:
TTL SCO No. of STU % of STU ' STATISTICS: i .
) Mean:
S.D.:
Range:
40
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REFERRAL FORM
Entry Level Skills Program

Cate of Referral: __ / /[

1.0. Number: Instructor:
Subject: Section:

Eourse Title:

[This student needs help in the following:

Prescription
s' bjective # 1 _
Objective # 2 fem .
[ Objective # 3 <o
s
Results of Referral Service
Tutor: \ Tutoring Period:

J._.Student mastered Objestive(s) #

Used prescribed materials Used other materials Used both
2. Student_did not master Objective/(s) #
.. — Recommendation:

3. Student needs help with entry behaviors relating to Objectives #

"Counselor: ' Date:__/_/




Please Print:

INSTITUTE FOR SERVICES TO EDUCATION

STUDENT INFORMATION SURVEY FORM

ENTRY LEVEL SKILLS PROGRAM

Your lame

Social Security Mumber / ’ /

Current Address

Wumoer and cirest -

\.
Y State —21p Code
Permanent Address -
Number and Strest ——
Tty . - State N & TR — Ty

Date of 8irth

!?‘lace of Birth

Mont: Day

fear
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1

STUDENT INFORMATION SURVEY FORM

OIRECTIONS: The information requested in this survey form will help us td

.Tearn more abcut your background, educational plans, and feelings 1n regare 3o - -

¥3u; potential for academic success. Please respond to each question care-
'ly. ’ o a

Your response will be read by an optical scan reader. Your careful
observance of these few rules will be very important: .

(1)  Make heavy marks that fill the circles.
{2)  Erase cleanly any answer you wish to change.
(3) Write only in desianated areas.

(4) Answer all applicable questicns.

1. Name of high school last attended: _
Anacostia. . . . . . .. .. e

Wilson . . . . . . . . e e e e,

Bell Vocational . . . . .. . ... .. .. ....... e e

Other (Specify) . . . . . v v i e e e e e e ..
2. The geograpnic location of your last high school was in:

R

N W, e e e e e e e e e e e e e e e e e e

L

S, e e e e e e e e e e e e e e e




7.

" Mgh schoo! ! (Mark one) .-. . . . ..

A1l or predominantly white . . . .
A1) or predominantly black . . . . . . . . . . . ... ......
0id you jraduate from high school: :

Race:

~ Other (specify). . . ... .. ....
Number of denendent children:
ne¢hild . .. .. ......... e e e e e e e

ooooooooooooooooooooooooooooo
ooooooooooooooooooooooooooooo
oooooooooooooooooooooooooooo

ooooooooooooooooooooooo




~ Currantly emtoyed full time . . . . . .. ... ... .. _
Curmﬁtly‘ employed paft time .. .. ... froe e e e —_
- " currently unemployed . .- . . . . A S ‘_
S _ 9. -Evmloyment status of spouse: .
3 EIIOYEA ¢ % e e e e e e e e e e e .
. Upenpl.oy'ed Ce e e . e e .
g 10. Family income level: _ | ' .
- ‘ Less Than $4,000 & Year . . . J.e..ei ... .
- SA,000 - $5,999 L L. e i i ta it e
5 Y 5,000 - S7,999 . ... ... .. T
$8,000 - $9,999 . ... .. . S
5 $10,000-512,999 . . . . uu e it v e e .. o L
3 - ‘ §13,000-14,999 . . . . . P e
$15,000-516,999 . . .. . . . . e P
© $17,000-818,999 . . . . . . e e
s $19,000 and Ovelr e e e e e e e e e e e e e e e . - -
. ‘What 1s the dollar amount of the scholarships. qrants, loans and/cr ¢oliege
L work-study which you presently receive? .rite dollar amcunt in the space
- . beléw for each kind of aid you are receiving this year. Write none if
' you are not receiving this kind of aid. ’ \
Tyve of Aid Amount
Basic Educational Opportunity Grant . . . . .. . . . . ..
Supplementa?! Educational Obportunity Grant . . . . . . . ..
Ev . State Sgholarship/Grant. . . . . . . ... .o
l Colleé; Grant (other than above) . . . « v v v v v v v v . .
E Federal Guaranteed Student Loan . . . . ... .. .. ...
] Naticnal Direct Student Loan . . . " . . . . o v o v v v v
F ther College Loan . . . . . . ¢ o v v v v o v v o o o o v
Other Loan (speci€y) . . ¢ v v v v v i v v v e v e e

y CoHeNork Study Grant . . . . ..o oo e
i . ' 55
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e

12.

13.

14.

15.

16.

Iypg of Atd (Continued) Amount
6. L. Benefits . . ........ f e
Social Security . . .. ... .......... e
Nome . . . . . ... ... ... ... ... .
Other (specify) . . . . . . . . ... v ...,
State Aid (specify) .. .. ..............
What is the total amount of aid you are
presently receiving from all sources:. . ... .. ...
Do you receive any other supplemental |
income from the followina sources:
Parents. . . . ... .. . ... .. .... .
Other relatives . . ... ... ... .........
Employment . . . . . . . .. ... ... ... ...,
boan . . . . e e e e e e e e e e
SPOUSE © & & v v it e e e e e e e e e e e e e e e
Other (specify) . . . . . v v v v v v v v v v v i .
Are you financially independent of your parents? Ves
t/‘ﬂ —

How many persons are currently dependent on )
your parents for support (include yourself
and your parents, if agplicable)? :

2

3

4

5

- 6 or more

How many of these dependents other than ycursalf
are attending callege?

None ) 2 4 or mere

1 3

4

o6




the highest edutational level that each_of your parents or quardian(s)

completed? If you are not sure, please give your best uess. In the
column headed "Father” mark one space to show the highe®t educational Teve;
achieved by\your father. Do the same for your mother in the column headed
"Mother." Please afiswer this guestion even if vour parents or quardian(s)

are deceased. \
: \\\ (Mark one number in each column)

Father Motnef
or Male or Famale
Guardian Guardian

Some grade school or Tess\ . . . . .. .. .......
AN

Finished grade school. . \ e v e e e

Did not complete high schood (\{th grade). . ... ...

sSome business, vocational, techn?hal or trade school . .

Finishad business, vocational, tacghisal or trade school.

\
Some college (including two-year degree‘)\i ........ .

Finished college (four-or five-year degreé{\ .......

Attended graduate or professional school (fo\ example,
law cr medical school), but did not attain
cr professional degree

Obtained a graduate or professional degres (for example,
MAL PhB,or MDY) oo 0w A

I don't know




LY

hank teiler, bookkeepgr, mailman, mail clerk, -

low, select the type of work which comes closest to the
ually has and mark the number in the column headed
usually has and

or/ guardians is currently unempigyed, retired, or degeased, pick the

type of work this parent usually |did. (Mark one number in each column)
Father or - Mother or
Male Female
Guardian Guardian

Litorer or Sarvice Worker: sych as factory or
faxm workar, bus driver, taxi(driver, mine

worker, construction worker, waitar or
waftress, gas station attena t, gardaner,

cook, maid, custodian, guard, fireman, police-
man, seamstress, beautician/or barber,

practical nurse .7, . . (s 0 et o e 0 v .

Crafisman or Foreman: such\ as carpenter,
mechanic, plumber, electrigian, baker,

mason, tile setter, paintgr, television
repairman, machinist ./ . . . .. o o0 .

Office or Sales: suchfas store cleark,

office worker, secretary, telephone operator,
real estate or insurance agent . . . . . . . . .

Manacer or Cwner: Such as farm cwner, business
owner, store or office manager, banker, govern- .
ment official, administrator . . . . . . . . . . )

Profassional or Technical: such as teacher,
doctar, enginesr, lawyer, social worker,
accountant, musician, dentist, registered

nurse, librarian, artist, actor, writer,
engineering tachnician, science technician

and health tachnician . . . . « ¢« ¢ ¢ ¢« ¢ o o &

Homemakar or Housewifa fulletime . . . . . . .« .

I don'£ KNOW v v e e e e o e e e e e e e




20.

21,

Is this college your:
(Mark ore)

First choics ¢

Second choice 0
Third choice 0 )

Less than tﬁird choice 0

X - :
How many colleges other than this one did you apply to?

" No other 0
1 0 ' ]
2 0
3 0
T s 0
5 0
§ or more 0 \\\

How many acceptances did you recetve?
(Mark one)

None C 3 0
1 0 4 0
2 0 5 or more 0

Cid you take part in any of the follewing special high School grograms fout-

side of regular school work) designad to help prepare you for or get you inte
college or other types of scho0is? If “he exact name of the nrasramis)

you tcok part in is not listed below, Jlease writs the namais, 1n the ssacas

after "Cther (Please specify)".

(Fark one circls on each line)

o les
Upward Bound . . . . . . . . . e e e e e e e 0 a2
College Peadiness . . . . ... .............. .- 0 e
College 2ound . . ... ................ 2" ) s
Educational Talent Search . . . . .. . .. .. ... ... . 9 o -
ASPIRA . . o Lo 2 o
Project Cpsortunity . . . . . L L. 2 0
Educa<ional Cpportunity Program (£02) . . . . . .. .. . . | 0 a
Project Access . . . . .. ... 2 c
A Bat%ar Chance ("ABC™) . ., ¢ G




2.

N 7 cumm n——
Cooperative Vocatfonal Education 'Program ("Co-op" Program) . . . 0 0
High School Yocatfonal Education Work-Study Program . . .. . .0 0
Heighborhood Youth Corps ("MYC") . . . . . .. ... e e e 0 0
Qther (Please specify . ) P 0 0
Other (Please specify ‘ ) B 0 0

N

For the programs to which you answered "Yes" in Questicn 22, did you
receive any of the following? "

(Mark one circle on =sach line)

No  Yes

Special courses desfgned to help ycu do better in high school

coursas or to prepare you for college courses . . . .. .. 0 . .0
TUtOring &« v v L e e e e e e e e e e e e e o . o0
Help with getting into college or other types of.schoals (such

as information about schools, heip with applying, visits ts

CAMPUSES, B8C.) & & v v e i e e e e e e e e e e e e 0 0
Special experiences (such as field trips to museums, concarts or

PlaYS) & i i e e e e e e e e e e e e e e e e o 0 0
Financial assistance for education beyond high school . . . . . 0 0
Training dna vocation . . . . . . . . . . . . ¢ . e v ... 0 0
Acacemic counseling . . . . . . . . .. ...t e e 0 0
Personal counseling . . . . . . . . v . i e e e e e e e 0 0

. Other (Please specify ) 0 0

Other (Please specify ) v . . 0 0

How well do you feel that your high school prepared you in the following
areas: \
(Mark one in each row)

Very Yell Fairly Well

Mathematical skills 0 0 \
Reading and composition 0 0 0 3\
Foreign language c 0 0
Scienca 0 2
Histcry,,SociaY Science 0 0 0
Vocaticnal skills 0 1 0

Music and artistic skills 0 c e

Study habits 0 0 n




25. How do ypu rate the last high school that you attended with respect to the
following services? If a service was not available or if you don't kn
-1f 1t was available check the appropriate column. If services was availhble
mark rating which best applies.

(Mark only one circle cn eact line)

Oon't SERVICE IS AVAILABLE AND IS:

Service Know If

Mot Service was Excel- Can'
Available Available Psor Fair Gcocd lent PRata

Help for students who are
having trouble with sub-
Jects 1ike math or read-

ing 0 0 e 0 0 0
Help in finding a job 0 0 0 0 0 0
Counseling for personal -

problems 0 0 0 0 0 0
Carear counseling 0 0 0 0 0 c
Counseling on choicse,

admission, and financial

aid for colleges or o*ther

types of schools ¢ c 0 0 0 0

26. Hew wogId you rate the last high school that you attanded in each cf the
following areas?
(Mark one circle on each line)

Excel- lUncer-
poor Fair Good lent tain

Types of programs offared (academic,

vocationmal, etc.) . . . .. . . .. 0 0 0 0 0
Range of courses offered . . . . . . . 0 0 0 0 0
Range of axtracurricular activities . 0 4! 0 0 n
Quality of teaching . . .. .. . .. 0 0 ! 0 0
Teachers' interest in students . . . . 0 a 0 C 0
Ccunselors' interest in students . . . 0 0 0 0 0

27. When did ycu decide that you werz going *3 college?
(Mark one)
Always knew . . . . . vt e e e e e e e e C
In elementary schoel . . . . . . . .. .. ... 0
In 7th, 8thor 9thgrade . . . . . . . . .. .. 0
In10thor MMthagrade . .. ... ... .... 0
In senfor year of high school . . .. .. ... 0 )
After high school graduation . . . . . . . . .. 0
After involvemert in pre-coilege pregran . . . . 0
Several ysars after high scheol .. . . . . . . . 9
None cf these ., . . . .. ... ... ..... e

x
)

[« N o)

[ Ne )

-




Do you have any, concerns about your ability to finance your college
education? )

(Mark one)

‘\None (T am conficent that I will have sufficient funds) . . . . 0
§ome concern {but I will probably have enough funds) . . . . . 0
Major concern (rot sure I will have the funds to complete

college . . . . L L L e e e e e e e e 0
\




INSTITUTE FOR SERVICES TO EDUCATION

FACULTY AND ADMINISTRATOR SURVEY FORM
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FACULTY AND ADMINISTRATOR SURVEY FORM*

DIgECTIQ%%: The Faculty and Administrator Survey Form is designed to provide
ckground information on all staff participating in the 1979-1980 pilot study
of the Entry tevel Skills Program. No attempt will be made to identify individ-
ual responses and individual data will not be reported in any way.

Your responses will be read by an optical scan reader. Your careful
observance of these few rules will be appreciated.

(1) Make heavy marks that £111 the circles.

(2) Erase cleanly any answer you wish to change.
(3) Write only in designated areas.

(4) Answer all applicable questions.

-

SECTION 1. BACKGROUND INFORMATION

1. Your age is: 3. Do you have a:
(Mark one) (Mark all that apply)
" Under 20 0 40 - 49 O : BS/BA degree 0
20-29 0 s0-5 0 MS/MA degree 0 )
30 -39 0 60orover 0 Ph.D./Ed.D degree 0
Other degree 0

2. Are you (Mark all that apply)

Black/Negro/Afro-American 0 4. How long have you been work-
American Indian 0 }agr:toﬁzgs nstitution?
Asian-American/Oriental 0 First Year 0
Mexican American Chicano 0 2 - 3 years 0
Puerto Rican American 0 " 4 - 5 years 0
White/Caucasian 0 5 - 6 years .0
Other 0 More than 6 years 0

Not applicable 0

* The {tems in this instrument were drawn from the 1978-79 ISE Faculty and
Administrator Survey Form and the Institutional Goals Inventory of the Educa-
tional Testing Service.
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7.

-Your esployment status is:

Full-time 9-month appt.

Part-time 12 month appt.
Other

Your academic rank {s:
Professor

Associate Professor
Assistant Professor
Instructor

Nore of these

Your position is:
(Mark all that apply)
Faculty éerson
Academic Dean

Vice-President for Academic
Affairs

Dopartmenf Chafrperson

Counselor
None of these

Your teaching load is:
{Mark one)

Less than 9 hours
9 credit hours
12 credi¢ hours
15 credit hours

More than 15

None of these
Not Applicable
Ygur tenure status is:

Tenured 0
Non-tenured c

o o o o o

00 © 0 o o o

10.

n.

Your major field is:
(Mark all that apply)

BS/BA Graduate

Arts and Humanities 0
Bfological Sciences

-

Business
Education
Engineering
Physical Science *
Health Science
Social Science
Computer Science
Cmnicat‘lol;s
Mathematics

Other

O O O O o 0o 0o o o o

Your responsibilitieé other than

teaching include:
(Mark all that apnly)

Student advisement

Coordination of student activities

Cormittee chairperson
Committee member
Administrator

Consulting

Public Service Activities
Other )

o O O O O O ©o O © o o o

© O o o o o o o

-




]3.

Your previous work cxporionco

includes:

.(Mark all that apply)

Elementary teaching
Secondary teaching
Community College teiching
College/University teaching
Administration (Academic)
Non-Academic Administration

Educational Reséarch
None Bf these

You have had substantial on-hands
experience in:

(Mark a1l that apply)

Curriculum design 0
Writing behavioral objectivae

Constructing criterion-
referenced tests

Competency-based educaticn
Mastery learning

0O0 O O O o o o

(=]

Developmental education
Remadial education

Conducting educational
evaluations 0

o O O O o

Informtion system
development 0

Conducting educational
research 0

None of these 0

]‘.

]5.

66

You teach only:
(Mark a1l that apply)

Freshman courses 0

Freshman and sophomore
courses

Upperclass courses
Graduate courses
Al o_f t‘hese

None of these

Not applicable

o O O O o °o

How many years have you
worked with the ISE Curricu-
lum and Facu‘lty Development

m one)

Less than a year 0
1 - 2 years 0
3 - 5 years 0
More than 5 0
Not Anplicable 0




SECTIOR 2. ENTRY LEVEL SKILLS PROGRAM

16.

17.

18.

19.

Is your ;ole in the ELSP that of:
(Mark u11 that apply)

Teaching faculty
Counselor

Director of Program
Data coordinator
Task force member
None of these

© O O O O o

N:::;:Ezgjgz ::goztg;gding of
Clear

Somewhat clear

Very clear

Confused

o O o o

Your involvement in the pilot
study is:

Voluntary 0

Mandatory 0
Supportive 0

In relation to other types of
developmental education programs,
the amount of work that you are
required to do is: _

(Mark one)

Moderate . 0
Manageable 0
Excessive .0

67

20. Did you have an opportunity to

21,

participate in ELSP orfientation
and planning meetings:

Yes 0 No 0

If yes, did you participate in:
(Mark a1l that apply)

Pre-Summer Conference planning
by your imsti wyion 0

Pre-Summer Conference planning
by ISE

Summer Conference 0

Post-Susmer Conference planning
at Dillard University 0

Post-Sunmer Conference urienta-
tion and planning at your
institution 0

You have been orierted to ELSP's:
(Mark a1l that apply)

Yes Mo
Goals 0 0
Basic Assumptions O 0
Instructioral
Materials 0 0
Testing Procedures 0 0
Recycling Proced-
ures 0 0
Focus on cognitive
skills 0 0
Accountability
measures 0 0

Interaction with
other institutional
programs 0 0

Standardized test
competency 0 0




Do you amwith ELSP's:

(Mark all- that asply)

Yes N
Goals 0 0
§:$g§son Cognifive 0
Focus on standardized
tast competency 0 0

Testing requirements 0 0

Documentation require-
ments 0 0

Design Process. 0 o0

SECTION 3. EDUCATIONAL GOALS

Eigggtions:‘ Indicate th: extent that you a

23.
2.
25.
© 26.

27.

28.

responding Stron
or Uncertain (u).

The'ELSP should give special attention to these educatioal goals:

To increase the desire and ability of
students to undertake :elf-directed study.

To help students identi*y thefr own
personal . goals and devi:lop means of
achieving them .

To help students prepare for advanced
academic work (e.g., gracuate and
professional school).

To enc&urage students to make concern

© gbout, the welfare of all mankind a

central part of their lives.

To provide opportunities for students to
prepare for specific occypational
careers (e.g., engineering, health pro-
fessfons, business administration)

To encourage students to become con-
scfous of the important moral issues of
our times.

To holb students develop a sense of self-
worth, self-confidence, and a capacity
to have an impact on events.
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To teach students methods of acholarly

inquiry, scientific research, and/or 1}
problem definition and solution. SA
31. To instill in students a 11felong commit- 0
ment to learning. SA
32. To insure that students who graduate have
achieved some level of reading, writing 0
and mathematics competency. SA
33. To facilitate 1nvoivmnt_of students 1in
nef rhood and community-service - 0
activities. ’ SA
34. To provide educational experiences relevant to 0
the evolving interest of women in America. SA
35. To help people from disadvintaged communi- 0
ties acquire knowledge and skills they can
use in improving conditions in their
communities. SA
36. To help students bring about change in 0
' Anr‘lcan society. SA
37. To insure that students acquire basic knowl- 0
edge fn the humanitfes, socfal sciences and
natural sciences. SA
38.To help students in- deciding upon a 0
vocational career. SA
39. To help students be open, honest and trust- 0
ing in their relationships with others. SA
40. To increase students sensitivity to and 0
appreciation of various forms of art
and artistic expression. SA
41. To contribute, through research, to the 0
general advancement of knowledge. SA
42. To develop students ability to synthe- 0
size knowledge from a variety of sources. SA
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‘ INSTITUTE FOR SERVICES TO EDUCATION
Entry Level Skills Program: Faculty Log

-

Name: Title:

I1.0. Number: Course Title:

Subjecj:: Section:

Name o Institution:

Location of Institutfon:

(City) ~(State)
Academic Year: Semester: First Second




5. BACKGROUND INFORMAT 10N I1.

\tp distribution:
Below 18

18 __
Over 18
Residential status:
Campus
Off Campus
Employment status:
Employed Full-Time
Employed Part-Time .
Not Employed
Course Load:
Less than 12 hrs.
12 to 18 bhrs.
« {1 More more 18 hrs.
Student Financial Aid:
. Yes No

O Other:
E '

IToxt Provided by ERI

-

CLASS PERFORMANCE SUMMARY

Pre-Test (_+ / )

Standardized Tests:

Mean
Reading

S.D.

Written English Expression

Applied Arithmetic

Computation

Elementary Algebra

Criterion-Referenced Tests (Mastery)

Units to

Pre-Mastery (_ / / ) MINC:

Post-Mastery (__ / / ) MCOR:
MINC:

%Gain: MCOR:

COMMENT :

Instructor's Name \

Posttest (_-/ )  %Gain

Mean S.')./

—C

TINC:

S.D.:

ZINC:

S.D.:

~N
o




Course and Number

i Type of Administration
Date

Post-Test:
MINC
3INC
MCOR
S.D.
_ %GAIN: 73

Py o TV Y

SUMMARY OF INTERIM (UNIT) TEST RESULTS
Entry Level Skills Program
First Semester: Second Semester:

Interim Tests

Instructor’s Name

1 2 3 4 5 6 7 8 9
(/SIS I DS I DI 1) (/o )/ ) (y_t)

74




 SELECTED AREAS

1. Entire Class
Increased Emphasis
Delete coverage =

1L Selected Students.

Speciéi]ssigments
Tutoring
Extra class session

Objectives not covered

I11. Recosmended Changes
in Objectives

Narrow statement
of intent

Broaden statement
of intent

"5 Increase item mstery
percentage

Decrease class mastery
level

| [Kc

wll Toxt Provided by ERIC

CLASS PRESCRIPTION/CURRICULUM RECOMMENDAT IONS

Entry Level Skills Program
Unit Objectives

Instructor's Name

\ b

™




p

Course and Number
¢ No.

Dacrease item mast-
ery percentage

Increase class mast-
ery percentage

Increase class mast-

ery and decrease item
mastery percentage
Resequence these objectiv
Delete these objectives

« Recommended Changes in
Instructional Materials

Broaden scope of con-
tent

Enhance readability
level of content

Lower readability level
of materials

Incorporate more exper-
iences relevant to
students

Enhance use of educa-
tional technology

Unit Objectives

Instructor's Name




Course and Number

SUMMARY OF CLASS ATTENDANCE

Entry Level Skills Program

First Semester:

Second Semester:

Instructor's Name

Total Number of Total Number of
. Students Class Sessions

Percent of Class
in Attendance

Number of Drop-outs

August ‘
September
October
November

January
‘February
March
April

\

~




tqgrse and Number

Student 1.D.

9 o
[ )

Instructor's Name

SUMMARY OF STUDENT ATTRITION

Entry Level Skills Program

. First Semester: Second Semester:

Date Dropped Out Reason Dropped Out

0 o)
oo




]

: antici
= {high or Tow) or they document
-such observations include:

OBSERVATIONS

In the process of any given classroom experience, a number of events occur which were not
pated or which deserve special note because they were inconsistent with one's expectations
or invalidate hypotheses which have been formulated, Examples of

" too much or too little time specified for accomplishment of a given objective;

" student comments related to the effectiveness of a particular activity, instruc-
tional mode or new idea; :
high or Jow interaction level for a particular learning activity;

" a particular method that students used in group sessions to facilitate learning,
understanding; and )

" the developmental stages in student attitude formation (attitude toward learning
generally, test taking, other students, other courses).

Rdditionally, facﬁlty may wish to use the log to record progress made each day, along with

. recommendations for improved instructional planning.




Date

Objectives

Observations




APPENDIX C

The fiowcharts presented on the following pages suggest a flow of
information process for menaging the project. The charts which are self
explanatory trace the movement of most management reports and other
source documents from their éolnt of origin through the various reponsible
offlclal;. Students faculty, counselors, data coordinators, program
directors and ISE consultants all play a role in either geéer;tlng, re-
viewing or analyzing project documents. The charts also ind’cate the
number of copies of each document that are to be made available and
identifies the office responsible for retaining each document.

It is essential that the role and responsibility of eac?/)ﬁgividugl

involved in the process be clearly established as early as possible to

insure adequate accountability and the efficient flow of information.
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! STUDENTS FACULTY COUNSBLOR COORDINATOR DIRECTOR SERVICES TO )
| EDUCATION ,
; — \ |
| |
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Appendix C

WNTRY LEVEL SKILLS PROGRAM INPOMMATION PLOW

DATA PROCGRAM INSTITUTE FOR
/ SUDRNTS racuLTY COUNSELOR COORDINATOR DIRSCTIOR SERVICES TO

___EDucaTion |
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APPENDIX D

The information managehent system of the ELSP readily lends itself to
manual as well as automated data processing techniques. To facilitate this
a data elements directory for the project has been designed. The directory
~has the following purposes:

* Provides a central source of information pertinent to the

program; ..

provides a uniform approach to data collection and dissemination;

provides a system for classifying and summarizing data;

provides. a mechanism for identifying all test instruments and
other documents utilized in the programmatic and administrative
aspects of the project;

provides a system for identifying and defining all data elements
(information items) found in the project documents;

provides a basic structure for the development of a data"base
- (computerized system) for the project.

The data directory along with a users guide can be made available to
participating institutions.

A coding structure that can be utilized in the automated data pro-
cessin;ié}ﬁort appears on the following pages. The coding Structre identifies
each docdheﬁf; and data elemént within these, with a unique numeric or alpha-
numeric code. The numbering system is quite flexible and allows for the

addition or deletion of particular documents or data elements as necessary

without altering the essential character of the coding sequence..




O0POLR-09992
09019-09997
0901x-0999x

1101n-11992
101r-1299p
1101x-1199x

13012-1399n
1301r-1399p
1301x-1399x

15012~1599n

13019-1599p
1501K-1599x

1701p-1 799
4101p-1799p
1701x-1799x

TO EDUCATION, INC.

INSTITUTE POR SERVICES
. OFMICE OF POLICY ANALYSIS AND RESEARCH

*  ENTRY LEVEL sxiLLs PROGRAM
OATA ELEMENTS DiRECTORY

COOING STRUCTURE

Scudent = lost-cese
Response Kay = Pro/Pose test
e ic cp= }

and Practions




-

0

INSTITUYE FOR SERVICES TO EDUCATION, INC.

OFFICE OF POLICY ANALYSIS AND RESEARCH

\

", ENTRY LEVEL SKILLS PROGRAM Oave
DATA ELEMENTS DIRECTORY

raDe

SLOMENT NAME '

OEOCRIPTION

SOURCE DOCUMENT

OESTINATION

School Identification

Collage °

Coll~ge

daligys

Jollege

\
\

The, name of the Institution particupating
in the program

\

Paculty Log, Institutional Suzx vey

- 193




s

) ' INSTTTUTE POR SERVICES TO EDUCATION, INC. L
OFFICE OF POLICY ANALYSIS AND AESEARCH

SNTRY LEVEL SKILLS PROGRAM } v ¢
DATA ELEMENTS DIRECTORY ' . .

SRIE_EE
1901R=199%
1901P=-19999
1901X-1999% :
!
2101a-2199m Stadest Responses - Pretest : '
A01p-2199? Studest Responses - PoSt-test
2100K-2199x Respanse Key - FPre/Post test
¥ .
2301 R=-23990 Studest Respenses - Pretest T
23019-23999 Studest Reaponese - Post-test , !
201x-2399% Respoase Kay - Pre/Pest thst t
Mechemetics CKF Mo, 7 - Geomecry and Measgremest 'i
|
23012-25990 Stadent Maopoases - Pretast i
25010-295099 Studest Reercases - Post-test -
: 5A1Kx-2990x Rasponss Key - Pre/Fost test . |
. Sememicacioas CXT Mastery Test - Neading ‘
n01a-279m Studest Responses - Precast !
3701927990 Studest Responses - Poet-test {
T701K=2799Kx Jesponse Kay - Pre/Poet tast _i
!
f
29012-29990 °  Student Respomses < Pretest . :
29019-2999» Sctudent Responses - Poct-test ¢ i
2901K-2999% Response Ksy - Pre/Poet test i
) STMmRicAtions CXT Wo. III - Meding-Refining Comprenession Skills £
3101n-31992 Student Responses - Prstast
310103199 Studeat Respoases - Post-test
3101!-?1”! Raspoase Xey - Pre/Post tast
33013-3390 ‘Student-Responses - Pretast .
3301r-3399? Student Responses - Post-test - -l
3301x-3399x w Kksy - Pre/post tast
. . - - A
3501a=3590 Student Responses - Pretast )
3501»-350% Student Responses - Post-tast

3501x-3599x Response Ksy - Pre/Post test




101R=3790R
3700P-3799p
170x-1789%

I0LR-3999R
3%0Lr-39999
I0LX-3999%

4101R-41990
4101041999
4101K-4199x

ENTRY LEVEL SKILLS PROGRAM
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