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, WHO ARE THE SLD ADOLESCEN{S}

>

s

v - -.Andy is now 19 years old, and a
. freshman at State University. In school
he always had trouble with spelling and
writing tasks Even though he was able ,
. to understand the information, he \
frequently had problems putting his
th0ughts on' paper.- ‘His reading rate was .
slow and several years below grade
level. He always had dijfficulty
d1st1ngulsh1ng 1mportant information. .
. Slmllarly,ﬁlt still takes him foréver to 13
¥ get to the point when he's telling me: .
' about sométhing. In high school it took
hfm a long time to learn his class
: schedule and find his way around.
Oftentimes he'd go to the right
classroom but be tHere at the wrohg
time. If Andy lost anything 1n his - : -
’ "room, it would take the whole family all
’ ’ " day.to find it. All during elementary - i
. and junior high, his explosive. béhavior % ) .
: was constantly getting him into trouble.
These conflicts didp't stop at school
because he never seemed to-understand !
. . _ " when his younger brother had had enough
N I knew that he had to feel-badly. about
himself; but gnly recently does he seem
%o be able to toptrol his actions. . And
vet . . . there Qas never any doubt that -
he cared for others.

) N -

’

While Andy may not tyﬁify your acolescentawho is . ¢

%

H

ekperienciné Specific Learning Disabilities (SLD), he does ¥
_de&oﬁstgate some of the characteristics sﬁared cy many SLD -
studénts iﬁcludingAaqademic.deficienciesf disdrganization.

and directionai-difficulties, aéd a pcor'sélf,cpnc t. ,The
identlflcatlon of SLD aQQLescents usuaﬂly focuses o . '
deficient academlc performante; Yet,jﬁhlle their

-/ 'achlzvecent may be signlflcantly.less'tﬁan what ye mig@t

expect based on’ theix abilities (e.g., 2 or @orenyears

.
- N a -
4 ’ .




N _

, WHO ARE THE SLD ADOLESCENTS?
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P " -~ Andy is now 19 years old, and a
. freshman at State University. In school
he always had- trouble with spelling and
writing tasks Even though he was able ;
- to understand the information, he \ '
frequently had problems putting his '
thOughts on' paper.- ‘His reading rate was .
. slow and several years below grade
' level. He always had djfficulty
d1st1ngulsh1ng 1mportant information. .
. Similarly,+it still takes him foréver to b
¥ get to the point when he's telling me: .
' about some€thing. In high school it took
hfm a long time to learn his class
! schedule and find his way around.
Oftentimes he'd go fo the right
classroom but be tHere at the wrohg
time. If Andy lost anything in his - : -«
’ "room, it would take the whole family all
' " day.to find it. All during elementary i
and junior high, his explosive. béhavior = ; ~
, was constantly gettlng him into trouble.
These conflicts didn't stop at school
because he never seemed to- understand !
when his younger brother had had enoudh.
. I knew that he had to feel-badly about
himself; but gnly recently does he seem
¥ %o be able to Ttoptrol his actions. . And
' * yet . . . there Qas never any doubt that -
he cared for othe rs

) ‘ . L. \\ -

’

While Andy may not tyﬁify your adolescentzwho is ., ¢

experlen01ng Spe01flc Learning, D1sab111t1es (SLD), he does %

_demonstrate some of the characterlstlcs shared by many sLD »
studénts including agademic deficiencies, disdrganization .
.0 . L3 .
§ ) .

and directional»difficulties, and a pcor self .concept. ,The

identlflcatlon of SLD adQLescents usuaﬂly focuses o) . '

deflclent academlc performante; Yet, ‘whlle the1r
A . .
rachievement’ may be 51gn1f1cantly less than what we mignt

~—

expect based on’ theix abilities (e.g., 2 or @ore‘years

»
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¢ PAGE 2

delay), they are generally avggage or above average in _
v .
intelligence. More specifically, Public &ew 94-142 (The «

Education for All Handicapped Children Act) defines learning

disabilities as‘follows; ,

Specific learning disability means a
disorder in one or more of the kasic
psychological processes involved 1in
understanding or in.using language, L
spoken or written, which may manifest ‘
itself in an imperfect ability to !
listen, think, speak, read, write,

' spell, or to do mathematical .

calculations. The term includes such

conditions as perceptual handicaps,

brajn injury, minimal brain dysfunction, -

dyizgxia, and developmental aphasia.

Thé term does nét include children who

have learning problems which are

rimarily the result of visugl, hearing,

or motor handicaps, of mental

retardation, of emotional disturbance or

of environmental, cultural, or economic

disadvantage. ' .

M r
Al
+

Fortunately, not every SLD adolescent will demonstrate
Y

a deficiency in all the above mentioned learning areas:

Théir learniné disability will bé unique and will vary in

terms of severity. Generally, those students’identified as
b S - :

1Y *

SLD in elementary school will continue to exhibit
substangial learning prgig:ms‘as they enter secondary
schools. Let's examine s ie of the characteristics that may

be displayed by the SLD adolescent.

-
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’ .managedhthe'child's day. In contrast, the secondary SL i

-

, ' ' : . PAGE, 3

~

ACADEMICALLY RELATED CHARACTERISTICS ) -\

N

There are mahy behaviors commonly shared By both -

elementary and secondary 5LD 3tudents. Some appear less

- [

seveté among the adolescepts due to maturation, puberty, or - X

learning Lo compensate. - Reading and spelling _often remain \ ’ ‘
X ' : e
nroblem areas even though some improvement may be observed.

. [ ' -
.

TA

‘ Another b;oblematic_characteristic of the SLD adolescent, is / ¢

the inability to work through a task to completion.
[

Therefore, complex classroom products frequently d§§not get ’ Cg

finished Hyperact1v1ty may have diminished or be displayed

.

in more subtle ways (e.g., tapping of fingers and feet) i

Attention span has seemingly lengthened, but_ some ¥

.

adolescents will have difficulty sustaining their attention

Y . N \ 1
in classes which strictly adhere to a lecture format for the

entirefclass‘pericaf Although notor coordination has more

.fully developed, the adolescent still may have difficulty

with handwriting tasks. The above characteristics may be

reflected in poor grades even though the SLD adolescent has

)
put forth a great deal of éifort

ORGANIZATIONAL BEHAVIORS - § ' A
Y .
» * ;

/- . ~

In elehentary school, the regular classroom teacher

student must ndt’dnly learn to cope with)learning . ; .
Y
deficiencges but - now must assume major responsibility for

organiaing informhtioﬁ as well “as his school day (e.g.)\

- A - -
- . N - =
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finding the right room, getting to class ‘on time, listening
° P ‘ . A
and taking notes in class, etc.). Problems with

. rd ’ . .
LS organizatjon may be apparent-at home as well. Table 1 ’

\" outlines some frequently octurring behaviors seen at school -
{ and at home. = - . : ! v . .
. " . ) > =’ 'a
TABLE 1 . \

. - . .

ORGANIZKTIONAL PROBLEMS IN SCHOOL AND AT HOME

. * In School e At. Horte X
Y, In ‘World History, may Has difficulty planning
\ focus on isolated events a meal preparation
\_ , and fail to recognize, schedule (i.e., varying
\ \ how they are related. cooking times) -
e . TN
‘ . Arrives late to history Spends a lot of time
A class with wrong textbook. searching for things that
. \ . . - that never seem to be in
AN "the right place
\ " Unable to take.orgenized . May not be able to
" . \ notes and assignments. rémember -and complete
N L. e e : several directions given
s \l_' : » at one time by parent. e
\ Fails to write down . « May fail to bring correct
correct assignments or material home to study; ‘and
ue dates. . if brought home may not
\& know how to study. |
°  Hag difficulty allocating - . Mey not be able‘to select
tine ‘and planning -how to appropfiate clothing: and
* compléte major term ~ . materials required~for a
p prOxec S. o 3-day cam?ing trip.

. . .
- 3 N N

organizationai\eeficiencies are not

If these and oﬁ?z
identified and adg

" overall adjustmen

-

essed they may interfere wi th on% s,

\

Y,
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PAGE 5
EMOTIONAL CHARACTERISTICS

s

e 'Students»exhibiting learning difficulties will"
[ ‘ Ve
undoubtedly demonstrate emotional side-effects which may

-

intensify~at the secondary level and continue on into : ‘

adulthoodr More specifically, ‘the constant threat of
'failure makes the SLD ado}%scent fearful of belng labeled

¢
retarded." Oftentimes these adolesqents*are not aware of

their potential and are told only of theit deficiencies. |

-~

Sometimes we may forget the importapce;of}development of the - -
whole indiv;dual_and unfortunately focus only on’ what the
SLD ddolescent can not do well. Parent and.teacher

' _awareness of thF adolescent's~overa}l dnterests and

strengths enables needed encouragement and reihforcement

from both home and school. Priyldlng an approprlate

Y

educatlonaléprogram dlrected at individual succesg can lead
R - > - K
to substantlal 1mprovement11n the ‘emotional sthtus of the? X
~N
' SLD adolescent. _ . . ) -
R / " ' “ ':k?
SOCIAL .CHARACTERISTICS | , : g '
* . - . ;\ -

. S At a time when socialization is so 1mportant and

f\ usually accompllshed quite successfully by normal ~

adolescents, the SDQ a

Vlescent may demonstrate 1nadequate

E 1 4
or,awkward social skil; Specifically, some tend to be

2

less—-awaré of the conseduences vf their behaviors. For
Y o

. - )
instance, they may speak too loudly, stand too close to

L)

someone when talking, or. address someoﬁé inapproﬁriately.

L

+




. PAGE 6

. .
These social inadeguacies tan often be more devastating than

-

any academic deficiency. Theréfore, a systematic approach -
to the developmen;toflappropriate social skills is.necessary

to ensure an optimal match between behavior and envirdnment.
! ‘ - , .
SLD.adolescents may not demonstrate all of the

ol

characteristics discussed in this section. However, ° !
‘ ~ . .
understanding these and other characteristics displayed by

the adolescent can lead. to the necessary, support at home, at

v

. school, and in post-school adjustments. -

-
. -

J
5
g

)
.
N
Y
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-
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d-

THE ASSESSMENT PROCESS: WHAT TO,EXPECT

In order to qgali%y for gLﬁ services, Public Law 94-142 T
requires ?hafia specific procedure be followed to determine
'f . ’ progra% eligibilit& ;nd later to d?termine~pnegram outcomes.
A §afiety of t?chniqueg will be used to idghtify important

. {
-information about the student, his or her abilities, and

currentAperfOrmance. These may include fq;pal tesf'resul;s,

»

parent and teacher observations, solioited student )
. ,”
perceptions’, work samples, informal probes, etc. Although

-

the academic problem may~draw immediate attention, it is

necessary to examihe the student's total Tneeds (i.e., his

A » ’ -
social skilis, self-contept, etc.) so that a comprehensive

¢

program can be plapned.

AY

YOU HAVE CERTAPN RIGHTS /

A&tording to the Education for Rﬁl Handicapped Children ,

' Act and its approvéd regulétions, parents of handicapped
™~ ’ .

*

children have the right{

1. to.written notice of any proposed initiation
or change in identifiqation, evaluation-or
placement of their children;

- 2. to receive a full explanation of procedural
safeguards, and a description of any proposed
action(s)iﬂega;ding their children as well as '’

X . the basis”for the action(s); -

3. to have a meeting scheduled at a mutually
- agreed upon time and place; .

4. to participate jin the identification, . .
evaluatidn, er placement process; ) o -




.

_ writing to: . 4

%

PAQE 8

5. to request that the local school agency
. conduct those meetimgs in the parent's primary
language or make spe01al arrangem nts for the

N - parent's handlcap, » ‘

) 6. to.give written consent before formal

evaluation is conducted;

7. to inspect and review educational records and
challenge information that is believed to be

‘ prlvacy or Yother r1ghts of the child; ,

inaccurate, m1slead1ng, or ;n violation of the

, 8. to request a copy of information from thelr
child's educational records;’ .
\ .

9. to seek' an independent evaluation of their
children if they believe the school's
evaluation is inappropriate;

10. to~give voluntary written_ consent to any
proposed programming change for their
chi ldren, a':l

N -

L

ll. to request a hearing on any proposal that
#ould initiate or change the 1dent1flcat10n4
evaluatlop, or placement of their chlldren or
the agency's refusal to do so.

I% you are interested in learning®more about the

specific requirements, request a copy of The Educatidn for

All Handlcapped Chlldren Act (94- 142) from your congressma?m

Rules and regulatlons for PL94-142 may be obtalned by

Superihtendent of Documents
, .U.S. Government Printing Office

. Washington, D.C. "20402.

Request The Federal Register, Vol. 42, No.
163 - Tuesday,  August 23, 1977:

)

\

.

3
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e ‘ -
NO ONE PERSON RESPONSIBLE } A
~ Ingorder to obtain an accurate picture of the student's e
overall needs, a number of persons should be involved"
incldding the feQular classroom teacher, school .
\ psychologist,'guidance—counselor, parents, and. the student
‘ . \ X : <
as well. Typically, four types of information will be
. <«
~collected: ' - .
- 1. Physical (a general physical examination
AN ' including ‘a v1sual and hearing examination), -
D . 7o
. - 2. Psychological (i.e., an intelligence test,
) . o » social/emotional evaluatioms, etc.); .
L ) , “"o
. 3. Educational (i.e.,  achievement tests \ -
' diagnostic inventories, behavioral
g ' observations); and ,. -
- ) e ' " N ‘
4. Socio-cultural information (i.e. ’ &

b developmental history and environmental
influences)., , ) .

. Table 2 presents an outaine of areas that ma¥ be assessed;

identifies specific concepts and skills being measured in - ,

each area; and lists specific assessment instruments that

-

+ are often used. Of course, no student w1ll be given every
test listed. Instead, only those that are necessary in view

4 N
of the -apparent disability and the decisions that are to be

. -

‘madé will be selected. ) . .

f
A v,




M 7 . . . ] N
- ) . ~ Fe ’ - I
. L ) . . . '
- ¢ " . .
, . - s 5 [
- - f A . ., *
. * y Lt A, S
Y * < N - " .
i 4 . d .
. . [
- h v 0 ’ ,
; s . :
. v N ] INSTRUMENTS THAT ARE
B K . . R ’
- . * * Lt ,' * ‘ -~ .
InteXlectual/Cognitive: L . -
‘ Wechsler Intelligence Scale for Chifdren-Revised (WISC-R) i .
Wechaler Adult Inteiligence Scaie {WAIS-R PR
Nechaler 1t Intelligence Scale (WAIS)* .C
Stanford-Binetsintelfigehce Sca T . - .
Individually-sdministered tests that yield a general measure of ' “
) ﬁgﬁe;lect\nl functioning and scorea in-several aspects of intelligance
(i.e., varbal and numerical reasoning, judgement, fenory,” abstract: -
‘thinking,"and learning .buxty)._ X . o .- .
. . - B - e Y e R v .
Diagnostit systems: _. * : -

Kcademic Achievememt:

Parceptual, Memory, and Motor Integration

-

1

Aruitoxt provided by Eic:

. L= .

Wdodcock-Johnsén Psychodiagnostic Batteryv . L
An individually} administered multiple-skill battery designed to asbess
cognitive ability, scholastic aptitude, academic dchievement, and
interests of the individual. v .

¢ P
Datroit Tests of Learniang Aptitude .

An individually administered battery selected from 19 subtests that
measure e number of skill .arezs (1.a., word opposites, visual and
auditory memory, motor speed, oral directions, "atc.). v °

'
Hide Range Achfevemerit Teutm ’
Peabody Individual Achievament, Test (PIAT)
Key Math Diagnostic Arithaetic ' Test (for Levels K-7)
Stanford Diagnostic lla.:he-nticnl‘testéisbﬁr-ﬂlue Levet) .
Stanford Diagnoatic Reading Test {SDRT 111)
Informal Reading Inventory 4
ndividually administered teats that assess a studont's overall

academic ability and the diagnosis of specific academic deﬂciencle;a

Skills: © e

Bender.Viausl Motor Gestalt Tast
AW individually adsinisteradsinstr t that. requires the student to

copy nine geometric demigns. * The rostilts pProvide an inder of vinual
perception-motor 3nteg§ntton abilities.
-

Mamory for

- \ .
Designs Test K :

An Indididually administered test thst raquires the student to copy
fifteen geometric designs from memory after a 5 second preasentabtion.
It measurea visual perception, memory and eye-hand coordinatjon.

»
Dbvalopmantal Test of visual Motor Integration (VMI) .
The task fnvolves copying twenty-four geomefric deaigns of increasing

difficulty. It.msy be administered individually or in small groups.

Digit Span Test

Visual Aural *

An individuMly administerod tept measuring immediate visual and .
suditory recsll,
TN 9
. ’
* N -
— A

- - . R K
o~ A . ~
. hd T . ot -
N . N
[ . 4 .
« - @ Lo
R ° . [ o ’ .
'- * o ‘
- : : E) R R
P . * L N N
TABLE 2 - S -
N s, s
EREQUENTLY USED WITH ADOLESCENTS |
-
. . ! . ’ .
Coma‘unicntIZn/Lanquage Skilla: s« v
’ Peabody Pic ture, Vocabulary Test-Reyined (PBVT-R)
An !ndlvidual/ly adainistered taat that maasuroes receptive (hearing)
vocabulary. /It shows the extent of receptive English Yocabulary|
) acquisition or the student's underatanding of language concapts.
N >
f ggldnan-!‘rlggge~ﬁood_gg:_5 Test of Articulation LY
-An individually administered,test that assesses a student's abilith to
- " produce the sounds of’ speach, o
A - & - ¢ o .
T, Test of Writien Lanquage i
. ‘An individually administered norn-referenced test that gvaluates the
. ~ student’s written lanq“mqb, o -
Social/Emotional; i .
Assesuuent in this area usually jnvplvas determining raonal
- - characteristics (i.o-,” gel f-concepty etc.) snd how e
Charactoristics interact with a studlent 's. environpent to {nfluence
behavior. Mathods used in determin{rdg theae characteristics usually
nclude student interview and obser tgo_n, parent and teacher
interviews ttstude scales, self-repsrt m'ventogien, drawings,
& behavior r.nq 8cales, and other tec & . R

. - »
Behavibr' Rating Scales;

o - -
Doveraux Adolestent Behavigr Rating )

A
3}. rd parson (parent,

This behavior rating scale 1a comple b‘(
teacher) who is asked to rate the studdat's typical behaviors.
§ : L @

Behavior Problem Checklist - : s -

This is a problem Behavior rating scale which is used as a rough *
screening {nstrument. . . 4
. . . LY

Vocational/OGcupational i. : . , ‘

Ggneral Aptitude Test Battery (GATB)

"Non-Roading Aptitude Test Battery (NATB) .
These test batteries are designed to measure vocationa} relat %
aptituden, _ \ a7 . ,;?.’

. >
Alternative Methods . ek

Important information in the vocni

lncludpa interests, values, and socisl/work adjustment skilla.
Although theoie are numerous instrymonta to help make informed career
decisions' fnformation can ba obtained through* o1k samples, work

experiences, or a developmental career ,Curriculum integrated i{nto the
acadamic curricuium) .

ional/occupational areaalso

. .
.
.

, AN

’

A
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DON'T LOOK AT ONE SCORE .
' ¥ o : . .

=

.. There are many factors that influence ore's performance

on a given day. For example, the student may fail to see

P
s

the importance of his best\effort, experience test anxiety,

or be fatigued.. Therefore, «ne specific piece of )
“ r

information’sgch as a test score seldom represents a \,.
reliable measure of a’student's overall capabilities. All
measures of the student's performance should be considered

in terms of. how they relate to each other. If unexplained

) .

qiscrepanciesjafe observed, additional information_may be

~necessary to clarify the true perfgrmance level .

o

-

-
v

w
DATA SHOULD BE USEFUL

¢

o

Asséssmentﬂ§hould focus on educationally relevant

information. The collected data should enable an increased

[N .

understanding of the student's disability and provide a

basis for planning a specialized'intervention program.

- -

-

MORE IS NOT NECESSARILY BETTER Ce

~

” To needlessly administer stanéardized assessmént

ol

instruments or duplicate c&%rent relevant results is
. . ¢

’
.

unnecessary. The use of a few carefully chosen assessment
procedures can yield a multitude of specific information'

~£2ncerning the student's strengths and limitations.

.
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K , . 1
RSSESSMENT PROCEDURE® SHOULD BE APPROPRAITE -
- "

~

Because the justificatibn for as%fssment lies in the
e ’ B v - . .

development gf‘intervention strategies, assessment

7

.procedures shogid,be chosen to identify tﬁe specific needs O

. +
.

of tﬁe student. " Don't be hesitant to ask: (a) why a

%

| .specific test isubeing dsed; (b) if the results will provide
[ %

. reliéb;e information that is truly needed; and kc) whether

the instrumentgwéé devefoped for usé with adolescents with

@ . ‘ AN

similar family backgrdunds. - .

Once the assessment is completed, be sure to schedule a

' conference to review the results. Ask queg;iéns about

-

- ) . .
statements you don't understand. . Make certain That your .
. -~ . .

. .~ ,child also gets,feedbdck on his performance.

(=

e

ASSESSMENT. IS NOT A ONE-TIME EVENT

L
& .
- 4

Beyond the need for initial assessment, an ongoing ' -~
monitoring system is needed so that outcomes of the

, intervention program can be determined. Keeping records of

what has been accomplished along with continuihg needs makes
the entire ﬁrocess sensitive to the SLD adoiesceﬁt and his
. ) current needs. - As a parent, ‘make note of\the changes you ‘ Ty

¢ observe. Share’your fin ings‘with your child's teacher. N

S

.t

a
i ' )
. _

)—‘
m‘
<7
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Remember,,assessment shodld‘be a coﬁtlnual process.

, The Chlld s parents must be kept 1nformed at eaéh\\tage of

Placement decisions should never be based
ini Av01d

the eyaluatlon.
gle test score or one individualﬁs opinion

-

n
nt techniques that do not lead to approprlate

on a;
ass
_.p‘ ~
1nterventlon strategaes.
» A )

wa~__/ . .
‘ > . //" f
Nl

o
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A * . ’ L B v .
. PLANNING AN APPROPRIATE PROGRAM

» * * > d A . .

-

. " Once specific needs are identified, the next task is to. .

decide what spec1al help should be prov1ded Plannlng what

to do is not somethlng fo‘hool personnel to determiné by. R

-

7 .
themselves. In fact, according to Public Law 94—142, the ‘\

Education for All Handicapped Children Act, several persons

¢ should be involved including representatives of.the school,

.
- v

the parents,‘and'where appro%riate, the student  as well.

. 1 4
‘ Together, this group develops what is called an Individual

Educafional Program or an IEP. After discussing needs and
how they may best be'addressed; the written IEP document is
prepared Federal requirements for PL 94-142 state that

specifig 1nformatlon must be providdd including:

J : i .

1. the student's current level of educational
performance;

. * 2. goals. for the year and short-term objectives;

3. what specific types of special education or .
. related services are to be provided and how
- participation in these specialized programs
will influence interaction within the regular
educational program; -
. 4. whken the spec1a11zed services will begln and
how long they may be ne7ded and

‘ 5. bow to evaluate what educational goals and
‘objectives are achieved.

.
Pl
.

For tne SLD adolescent, planning becomes increasingly

~ v

- [ -

‘criticalﬂf'There are decisiois to make 'such as:

. 1. wWhat is most ckucial given the student's
///’:: . v current perform&née, his age, and future
. career goals?

- 4
. .

: ‘ 18 :
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. . /
2. What course requirements must be satisfied
: prior to graduation? Is graduation with a :
¥ regular d1ploma a realistic goal? ' .
* 1% . ! '
: : , *3. How intensive does’ the ‘specialized
* intervention effort need to be glven the
student's needs? - -
4. Hod\can the spe01aﬁlzed services that are
. ‘ needed- be prov1ded with mlnlmum disruption of
the student's social structure (which for the
) ) adolescent is extremely important)?
o . 5. Can a full course’ load be taken or wjll fewer
classes per term be necessary for sukcess?

4

6. Does the. student view a reduced load and
therefore extended time.in high school as an
a * acceptable alternative? . Is this acceptable to
‘”"49 the parents? .
. 7. .What accomodations may be needed af the i
' student is to .remain in the regular classroofn _‘
{ for ’all or part of the school day? R
* ) ’ ¢ 8., IT a minimum compétency test is required, when .
) ’ should it be gcheduled, .and what special
preparatlon may be necessary’

. 9. Given the studentes age and, the llttle .
. , ©  remaining time ingthe publlc school, what life
or survival skills axe needed thaf'reqqire a
more d1reqt teaching approach? ) '
' \ ° 10. If the avallable program i's not acceptable’ to
) . me and/or ‘my child, what adjustments can I
reasonably expect to be made in the regular
instructional program? - . .
. ' . . “

. - !
These and bther questions often do.not have easy answvers.,

- Yet they eannot g% avoided given the limited school time
N ! 4
remaining. ’ \

Ny 5 .

¥9M’can see, providing what is truly an appropriate

-

Program requires individualization and perhaps some novel
4 - ’ )
intervention approach. Because each student presents unique

needs, parents and teachﬁrs shquld insist that:

. LY
N 0

19

]
—




g g\ﬁ'w

X@, C : : R PAGE .16 |
» *‘ . ‘ .

1. the timé available for specialized instruction
¢ .°; is sufficient for the student's special needs,

- . not simply based on some, arbitrary limit such

as one period per school day; -

L i
. ..2. all intervention effortssare' focused at agXeed
o “ . ., upon\goals; - ‘ ‘
M L] .

~ 3. skills and concepts to be acqulred have
. relevance in terms of the student s current .
L, ang future needs;— — - - —

»

. .

4. the 1nterventlon program is approprlately
‘ sequenced and well-paced for tqe student's ~
‘leatning rate;
‘ ’ : ‘ ' ‘ ‘ .
5. the intervention program is directed at v .
mastery learﬁ}ngv and

6. student progress is monitored on an ongoing
s basis and results are communicated to all .
involved persons.

Remember, 'you have the right and responsibiiity t?

participate actively in the planning dnd implementatiaen of
] R . . .
"your child's instructional program. Exercise the right by. g

’

becoming informed about your child's current performance: and
. . N
overall needs. The Pre-IEP Planning: Form for Pargnts

(Exhibit A) may assist you to organize some of your thoughts

. . ~

and concerns prior to the IEP meeting with s¢hool personnel.

+
< . R .

- . )
As you will notice from the form, other parents may have
B i

o’

»~
-

expressed some of your .own concerns. These questions are
. . L \ .
important.- You need answers.” Take “the time to make sure
1
. 4 . b I
your child's '‘program is appropriate. .
3 - -

. - . L]

——— ¢

3

. . - . -
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‘responsibilities ghat need to be shared by all family

‘members, Typically,\tﬁg%e have included emptying the
L]

- oy ’ t, v F / :
= SV !
3 . o L, L] 1
) ' x‘ o PAGE 17 .
PROMOTING SELF- ASSURANCE Aﬁb {NDEPENDENJE

\.' . .
ﬁ-\ ) * LN
4

SLD adolescents who have been unéﬁccessful in academic

settings ﬂay often res1st new learnlnq s1tuatlons for fear

—

of expos1ng themselves to more fallure. ‘Thelr previous

leZining experiences may have taught theh‘not to trust
sglves; and consequently they become\ovérly dependent.

This lack of self-confidence can often be fostered by an ' ‘

-~

overprofective environment or an overly.crjitical enviropment

where negative statements are more often hedrd. , N
‘ * e ‘¢ . . !

‘Development of éelﬁ-esteem,occurs following experignces ' * {

that make one feel good about one's self. The family

/“‘
environment prowides many opportunities for developlng and

oy

A

supportlng self- assurance and self—respect Successful Yo : !
learning experiences wighin t?e familyrare particularly :
important when an SLD adole%aikt isg” cop;ng W1th many o <,
negatlve experlences in otherPEnv1ronmenNFl settrngs _For' :5,
example, many‘famllles can certalnlyildentlfy ' . T -

L3

~

" garbage, keeping—one's ‘bedroom clean, mowing the vard, and

”

settiné the dinner table, etc- Whlle these respons1b111t1es
can provide a.sense of worthiness for ah SLD adolescent, T

simply assigning the chore does not necessarily léad to.. .

» .

success. Let's consider four suggestions which can make

AY

these_home activities a positive learning experience. )

)
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1. Jobs Qeed to be clearly defined. ./}
. 2. Support or ass1stance may be necessary before
- your child‘feels he is able to complete the ‘.
task’ successfully on his own. During this
* phase it.is important to accompany each part
1 of the task with appropriate verbalizations W
e (e.q., "The fork goes to the left of the ’
. plate." "Mow around the flowers." or "Fold the
< blanket.") and def1n1t10n of related
voca@ulary words. )
3. Timelines need to be clearly specified Feor ,
. example, the child needs to understand‘’when ~
. the chore needs to be initiated and c¢mpleted
to (e.g., "We want to eat dlﬁge;/at~6¢00 p.m. I¥ -
s s , takes 10 mlnutes to set t table, so you need
: to begin settlng _the table by 5:50 p.m. ")
g 4. Successful completiodn neede to be rewarded.
Offer a smile and words of approval during and
as soon-as thg task is completed. ’
. - /7
. The following afe'sdhe home acﬁdvities that could heip
promote independence and self-confidence. . s N o
’ / . . ° ] - \ .
) 1. Yard work
- 2. Pet gare ..
- . 3. Babysitting
L - ‘ 4. Setting table . . . -
& 5. Cleaning room \
6. Buying clothes
7. Budgeting one's allowance
8. Clothing care
9. Household chores ‘
. -\ 10. Meal preparation .
* ‘-‘r.
s ] £
Here are some examples for organizing three jobs into
meanihgful‘learning experiences. : ,
7 .
,I. Budgeting One's Allcowanae - T ’ d
. ‘ . ‘ . ,
When financially possible, having-the student earn an
allowance can prov;ﬁe opportunities for developing budget
,\kau management skills. , : (\ijﬁ
v , l’ ey ¢ B . 22 )




- ) . ' PAGE 19
Related Vocabulary: o . ~
. ‘ . / : . s
income . budget -]
. expenditures . tax e I
) { ~payments = T~ " _interest . y;
i charge cards (VISA) |, . bank account i . .
check book N checks ° *
‘ savings lay-a-way

Jnsufficient funds

™ B

Learning ‘Situations: ] ' , ’

1. If I want to use the family car to go '
.downtown, how much will gas cost at $1.36/gal?
o ’ - R -

y : 2. If I want to buy a new sﬁirt for $18.00, how
. long will it take me to agcumulate .epough savings with ~
my other weekly expenses? . ;
‘ ' II. Buying Clothes: . ' &
» N M ‘
Ailowing_the student to make decisons regarding ’
w.vj , ‘ ~
Y clothing. purchases piovides'a variety of learning * .
opportunities. ; " . .
R " Related Vocabulary. . . e
b % ,‘
formal. dress casual dress
. stripes -0 plaids * ~
, v checks L solids / a
‘ Ct . prints A N inseam ’
hem . . * cuff . o
\ Perm-A-Press . Dry Clean Only ) L
. Wash and Vear . s» M, L, XL ° .
. 34 L~ ' . Special Order )
C.0.D. ‘
- , ’ ‘ ‘ v
$ . . .
Learning Experiences: . ~ '

- ' . s -
l.- Identify .the differences in cost:between
. » designer and generdl ready-to-wear labels.

[
.

-

23~ .
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2. Learn the cost differences bétween dikféfent

~ 'types of material (e.g., silk, suede, cotton, wool, and
“‘polyester). ) :

. . ‘
3. Learn one's shirt size, neck size, sleeve

length, waist wmeasurement, and pant length. - )
M

. . A .
- 4. Learn to select well-coordinated outfits.

* N : . . g',' g
Washing- and .-Drying Clothes ;. .
' ' <’ I

. .

)

Taking care of Bre's clothes is essential to

indebendent functioning. Learriing and practiciné at home

helps to makeythe transition tovindependent 1iviné‘a smooth

one.

. detergent

-

Related Vocabulary:

low sudsing.

-

bleach water softener °
starch . N * permManent press
spot remover\\) ‘ cycle ‘

push ’ puil

washing ,“ rinsing

Learning Experiences:
1

The youth learns how to operate a washing machine

and dryer, including the different temperature controls -

Y 5
and when to use them (e.g., hot or warm water for

washing, cold water for rinsing); what kind of soéb is
prépriate, how long it will take to \dry different
types of material (e.g., a cotton shir r a ﬁair of

jeagi); and proper procedures for folding and‘hanging

clothes.

24
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Individual ‘success encourages the adolescent to
{ ~ . A - 77
continue his efforts. Provide learning opportunifies and
positive feedback for your child. ‘' Remember that self- ‘
» i ’
confidence leads to independence.
. \ » .
. L \
14 v
X ’ - , .
. . L) .
2
. \} »
. ) . .
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fi\x ‘ DEVELOPMENT OF SOCIAL SKILLS oL
i i 4 . .
‘ ¢ - -

Friendship and jobléuccess-depénd upon the acquigition

and maintenancewof‘aﬁpropriate behaviors in a vartety of .
social and organizational settings. Most of ug were i

A A ) ‘ -
succgssfuL at learning_how to behave at school, in churph,

at youth meetihgs, while’babysitting,,and when guests
“ r—A’\ '

arrived in our homes. -Social learning began very early and -

each of us can recall someone repeatedly reminding us: "Say

-3 .
. f; 2

please;" "Say thankyou," "Don't tattle," -"Share with your

v it

.

friends," and "Can you say hello to Mrs. Jones?" For the
most part, when we used "Excuse me" gorreétli and chewed

with gur mouthes closed, everyone seemed pleased with our
* . 7
appropriate spcial behaviors and sometimes even smiled

approvingly or gave us a hug. It's difficult to deternine
X ’ - T s

*

.at what- age we didn't need to be reminded .anymore to bé

. .
Ay
) ¥

.these socially acceptable behaviors were habits. However,

’

for some SLD adolescents, the acquisiti;n of social skills

has not been completed. Forlexample, some adolescgnﬁs may¢h

be unablé to ini*iate a conversatiori, unsure o} how to greet

a visitor appropriafely, or how to act in a specific

situation. Theiz/fﬁdiViduals may be quite unaware of how 3
N ¢ . s

others percieve “them and, likewise, not understand what

makes them unpopular with their peers, siblings, parents,
. .. ‘ T

and teachers. . .

.1

Vil
v, -

polite or to share, but certainly by adolés;ence most of .

<«

Iy
. &%.&‘;\

w:

>, e
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) 43 " Learning appropﬁigﬁe social- behaviors can be

- . 4
~

"éccomplished simply by observing models (e:g.., parents,
- ‘ . .. ‘ .

peers, teachers, etc.) and mimicking those social behaviors

in warious environmental settings ?e.g., church, school,
athletic events, grocery store, eté;). However, some SLD
adolescents may not be good observers, may not selett

. app{opriate‘modelg, and may mismatch social behaviors with

’
.

v the appropriate environmental setting. For eiample, while
yelling at a football game is acceptable, yelling in Ehe

halls at school is Léeppropriate.psbften, these sﬁddents do

» - ' &
. not know which of their behaviors are inappropriate, and

<

Lwhat.spécifically they can do to‘increase‘the likelihood of
social acceptance.

Initiating an ih&sgxention strategy for developing
& 0‘. ) . - ~ - .‘
apprppriate social skills in' SLD adolescents could include
t [ .

.

' the following: . R " - .-
. . ‘ v &
® « 1. offerind feedbach: regarding the need for
L o " . 'behavior change, .’
« ..'. " : . ’
:;.' , 2. giving specific’instructions for modifying
’ behaviors, o . ’ :
.- g - ‘ e 7 ‘ : )
iﬁvf-i . 3. rehearsing-the appropriate social behaviors
... R with on-the-spot feedback from the observer,
:h: ; - and . i ) )
@ 4, practicing the social beﬁav1or§ in a variety .
N r of relevzgt env;ronmental settings.
. = . Often the SLD adolestent is unaware of the 1qﬁgct his
behavior has on others. Therefore, a good beginning for

2

- ﬂtrainlnq would be a”d1scuss1on of the specific behav1ors

b4 ’

that/pre 1nappropr1ate or absent in the student's repertoire,,

N
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and likelyrﬁbnéequences. ‘Next, the SLD 9dolescent will need

specific verbal instructions or a demonstration of ways. to
i . A

engage in appropriate social behaviors. To ensure knowledge

L 4 . 1

< of the  appropriate response, the SLD adolescent may‘need to

verbally repeat the instructions and actually practice the
- \ ) .
new behavior. Practicing the behavior with féedback from an -

appropridte model will“Njelp the adolescent realize how well

he or she is doing: Fi

lly,‘use of acfuired spcial skills '/ :

in a variety of settin wi}h feedback is a critical aspecy® .
whiéh can give the SLD adolestent the‘ponfidence for &
sﬁbsequent use of the newly acquired skills.

THe following illustration is presenteétéo clarlfy the
use of this ?éhavioral strategy in developing“the spgcific -
social skill of greeting.

N : Int;fvention Strategy . ?;>

1. Awareness: Have an open, informal discussion
with the youth regarding the appropriate -
behavior and the resultant perceptions of
others. : *

é%; Specific Instructlons Give specific
' 4“’1nstructlons concernimg the approprlate B »
behavior. Be sure to identify 1nappropr1ate
behaviors that are currently belng .exhibited.
) For example: .

»

o
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. “ ., Identify Inapproprlate N:§>ent1fy Agprqprlate
.~ Behaviors ) Behaviors
¢ “
3 . v “
1. Runs to guest. 1. Walks slowly to guest.
2. Speaks too loudly. 2. Speaks 1n a pleasant
. : o e - "indoor" voice.
3., Slaps hand on pack 3.' Extends hand for a :
. ) of gquest. - handshake. - “
, 4. Interrupts others when 4. Listens to others and . :
) talking. ; can identify,.through

.body laﬁguage and pauses, f
when it ’is approprlate to ’
\ - ) . speak. ] °
v .
3. _Rehearsal and Feedback: Provide an
,-opportunlty for the desired behaviors to be
rehearsed and offer constructive feedback., In t
learning how to greet someone, you may need to
1A JeS v _rehearse steps a-c. (

.y - (a}’AWalklng slowly toward someone: disfuss - ’ -
s ? ’ - the differences between running up to
. someone and walking up to someone. Ask
’ . the youth to describe how he feels ' - £
different when running and walking. -4
Have him evaluate his practice moves. , 7

* L 4
= (b) Speaking in'a pleasant tone: the youth a
.- : may need to practice digcriminating a
. . . .. : loud voice from a pleaskt voice.
o ) .- Again, have him evaluate his .
.. conversation to determine if, he has been
. : loud or pleasant. Identify and practice
. severadqeappropriate greetings such asg,
¥ . ’ " "Aunt Margaret, I haven't seen you for a .
4 . long time. How have you been?" or "Hi,
. . Aunt Margaret, how are you doing?"

~

N .(c) Practicing shaking hands: let him feel
) . . the right way of doing it. Give L
c féedback regarding the appropriatehess |,
of the handshake. Identify body cues
- . " that suggest he should get ready t
. : . +  shake someone's hand. For exampleyfhe
) ’ ’ will need to watch the other person. Is
that person getting ready to extend hlS . .
. - arm? Am I ready to extend m1ne7 -

v
N .
* .

. 4. Initiating Social.Behavior In Appropriate
Environments: Identify any differences that

may exist between greeting a geﬂhle or a male. -
, ¢ i For example, greeting a female might rot"
. . 9 . i

Q - | ’ | - 25’
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include a handsh5§g? ut rather a nod of the
‘ ’ head and a smile. Looking for body cues is
. . o ~ important here. Identify the differences
: ’ " between a "formal" greeting (e.g., meeting :
) ‘someone for the first time, prospective »
s : - . employers, etc.) and "casual" greetings (e.g.,
o ‘friends and neighbors seen everyday).

» — :

Thus, .-it is clear that teaching éociai skills can be

s
P

RN ¢ <,

.mduite simple if: (1) complex behavioral patterns are broken )
g - ‘ L%
into their component parts, (2) feedback is appropriately

given, (gf'suépesses are rewarded immediately,  (4) practice
is endbu;éged? aﬂd'(S) dpportﬁnities are availaﬁle for |
79eneralizatiog. Look for opportunities to develop your

child's spciaitgkills. Don't assume that they have" been

learned- SucééssfuL interactions with others help one to

. . feel good abdéut one's self. ' .
-~ .
. i
Y - ” . \ ]
~,'/—w = : . )
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¢ ¥ -
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PREPARING FOR A FUTURE

i
.

" CAREER DECISIONS

) Althbqgh cérgsr exXperts generally agree fhat sareer
‘sevelopment is a life%png process, dur%ng adolescence career
plans become incressingly important. An adolesceng's
edgcational experiencs can take on a different meaning in )
jénior’and senisr high.schooi Roughly speaking, the yea@é
from 11 to 17 are thought of as the tentative stage of_df
career development. During this stage, many young people
are bsgihning\to take acsount of'their abilities and are
sfartiné %o build'tentative career plans. It is not )
uécdmmon foF adolescents to think about and plan fer maqy\‘
differ;nt‘t§pés pé jobs: ‘ . ’

[3 L]

. - B ~ d

Adoléscents, inqludiﬁg adolescehts’-with learning
' *

dgsabilities, may find this period of career.planning to be

3
a frustrating process Deciding upon the training necessary

\\/// ;to enter an occupation requlres cons:derable thought This

-

process, in most instances, is a contlnulng endeavpr
spannin% an individﬁal's lifetime. Insmaking career plans,
.espesially eqr}y-in one's li;e,:it is important to remember
that one’s pians might change ana tberefore prematurely

closing’ doors ‘on opportunities’ should be avoided. This is -
[ « i -

N R . - . «
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‘ N

esbeéially important for learning disabled - adolescents.

I

Their disability should nd%?unnecessarily bias their career ‘g

bIans or the vocational ‘opportunities open to them. In

» -~

fact, many individuals with learning d;sab;lities go on to
collége or %ssume respopsible jobs in the business and
professiong} world.e Others,, like Woodrow Wilson, Nelsoh
Rockefeller, Albert Einstein, apd'Thomas Edison, are only a
few of the political léaderé-andvsgientists who are believed
to _have exhibited learn;ﬂg disabilities. Re£§m5e£,-these
l‘nﬂ%viduals' ocbgpational pursuits were most likely reaﬂﬁzé?
not by letting their learning disabilitjes prejudice their
carQiF plans, but instead, by thoughtful ;ppraisal of their
‘strengiﬁ;,sweaknesse;, aﬁd intereé%s.fobloweq by appropriate
tra{n;ng to achieve their goals.,

An adolescent's educational experiences are an
important influence on what occupations will later pé open
~to him‘or her. Choosing whether'to‘pursue tﬁe college or T

vocational preparation courses during high sch;ol is a
decision that iglgenegally ?pen tovlearQing disab}ed
adoléscents. fhis ¢hoice should not be made hastily due- to
its lasting impact!.gFor examplé, the stddent whé has been
Aen%oiled in a vocationals program and who hai'takeﬂ only one
year of’ﬁath in high school, may later £find that additional
math is'ﬁecessary for college admission. Of course,'fﬁis is

/
too late. Each of the various post high school career

preparation alternatdii (includitig on-the-job trainindg;
- - ‘!’

r
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r
s

apprenticeships; armed forces. schools; voéational and \\
fech‘ical scho%ls; community and junior‘coileges; and four-
year cpllegeg 9r univ?rsities) should be actively d;scussed,k
A?d,_specific high‘échool requiréments which are essentfal
for each.option shouldﬁbe clearly identified.

°, Adolescence is a stage to learn how to make sound
é_reer éecisions dnd the time to give serious thought to

-

hese decisions. Leatning disabled adolescents may require
. ) -
ssistance in building their career plans. Assistance does

. not mean that someone also makes:éareer decisions for the -

. . P
+learning disabled adolescent; but that the student is

-

assisted with accurate information and taugh%'the skill of

making career decisions. Figure 1 summarizes key factors in
- »

- ! y e
»

the detision-making procéss. *

s
12
. »
J -
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FIGURE 1

\ee

. THE SKTLL OF DECISION-MAKING \
* Knowledge of: o - ' .

Understands the need ° "I need to plan
’////?to make ‘plans. ) my vocational goal(s)."

PLANNING
\\\\‘ﬂUnderstands that "I may change my plans."
career plans might :
change and evolve.

»

: "What would I like to do?"

- ’ Understands own
. ’///////)7interests. . ) .
SELFE "Why would I like to do

Understands own values.
. this or that?"

£

Understands own "What can I do well?"
abilities. .
. * ] s \ .
Understands different 1// "What are different
: occupational infor- ° jobs really like?"
mation. : ‘
WORRE__ :
Understands the job "Will I be able to
market. a find this or that job?"
(Addpted from: Association for Counselor Education and
‘Supervision Position Paper: Counselor Preparation for .
Career Development/Career Education. Counselor )
“ Education and Supervision, 1978, V. 17, 168-178.)
- .

€

Cageerkdevelopﬁent'is not an event that tak?s place
during any one period of one's life. 1In addition, career
deve%bpment does not take place 1nsany one particular place’
such as school. The learnlng dlsabled adolescent's career
developmeﬁt is a lifelong prqcess‘that includes his or her .
home, thool,'and cohmunity.

-
.
\ . .
‘
> ‘s

~
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THREE IMPORTANT SUPPORT SYSTEMS -

4 S
A learning disabled adolescent in s9§ondary and post-

-

secondary education requires instruction and support beyond
A . . . o
basic academic skill development. Work survival skills,

vocational preparation, and career counseling are examples

!

. : & _
©0f activities that can be directed toward varying employment
p opportunities. The home, school, and community each have

i

important responsibilities for debeloping these

AY

)

. . . . 4
competencies. Listed below are some specific ways each mag? -

3

provide support for the SLD adolescent. : s

Parent Support

Although parents are not the sole influencing factor in'’
their son's or daughter's. career dgyelopment, they'are a(

major influence. Here are some spec¢ific ways you can assist

your adolescent with his career plans:'

1. Become informed. Find out about career
development thr&ugh. reading and participation
in parent organizations. . Such parent groups
can provide a’ forum for sharing information.

2. Discuss careers. Share information about your
job, and provide your son or daughter .
opportunities to learn about careers outside o
your range of work.: ]’ e )
3. Providera'good model. Basic work adjustment -
skills, work attitudes, and work habits are
N learned at home. :

4. Identify resource persons.- Help your son or

daughter to locate and obtain information -
from persons who can help him or Her learn e
more about’ career options. Such people might

. include guidance counselors, teachers,

business persons, or individualé‘employed in a
career of' interest to your s¢n or daughter.

. | .4 35 |
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5. Participate in the development of the
. individualized educational program. Joint
] planning allows’ parents to develop concrete
objectives to accomplish with their son or
daughter. B%(s0re that career plans are
: : considered.

6. Support your school's efforts. Career

*planning should be an important feature of the
high school program. Ask what you can do to
provide career development programs for

learning disabled students. ]

-

7. Provide work eiberiences. Support your
’ { child's efforts.to obtain part-time work
expe%;gnces or -summer employment.

»

School Support

Public high schools aretcurrently{expandipg tﬁei£
support services for handicapped students. The following
are examples of alternatives available in many schools whicﬁ
enaple the learﬁing disabled student to further his or her

- - career development.

1. IEP Individual Education Program plans at the
secondary level should consider fyture career
needs. The student, parents, special
education teachers,  -vocational teachers,
guidance counselors, school psychologists, and
others should work cooperatively to develop

P the student's career goal(s) and strategies to
attain these goals.. .

« 2. Regular education, as well as special
education programs, are increasingly
incorporating gareer information, career | -
exploration, nonreading curriculum, work
survival skills, and career preparation as a
part of their curricula..

3. Classroom teachers can provide excellent o
resources for the learning disabled adolescent
to learn about. varying career options.

N
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\

Individual guidance and couéseling sessions
can help to define career goals, gain career
information, and t¢ learn specific work
survival skills (i.e., interview.tactics,
following instructions, etc.). Guidance
services also have access to information
concerning post-secondary school training
(e.g., which higher education ;aci}ities
provide support services for learning disabled
students?).

Group counseling experiences in such areas as
career decision making, self, awareness, -
interpersonal skills, and job seeking skills
can be crucial to the development of .
competence for finding and kekping a job.

Prevocational courses such as'industrial atts

or home economics can provide career related
experiences for many other fields. .
» J 3

Vocational schools are expanding in many

public school systems and are increasingly
developing curricula suitable for learning
handicapped students. E

Work experience programs such as distributive
education are beneficial in expanding the

secondary learning disabled student's
understanding about the world of work.

-

Tutorial services and other alterations to
service. delivery in secondary schools can
support the learning disabled adolescent's
success in- secondary education.

School extracurrlicular activities can help
crystallize ideas about interests and
abilities gnd ‘can aid in making career
decisions. Clubs and athletics also provide
opportunities for the learning disablqd to
develop social skills. ’

.

»
. -

Community Support

» . -

Sources of community support are many. éelpw are a few

of the ;erviées that should not be overlooked. 7

. Community activities, such as scouts, 4-H clubs, YMCA,
YWCA, religieous youth groups, and others, can
Ll .
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L

-

provlde a varlety of direct and indirect career
information. These activities also expand
adolescents' social interaction skllls (skills
that are crucial to job success).

=
It

Employment Services are located regionally.
Services include job market information, career
counseling, job placement, and information
concerning vocational training opportunities.

Rehabilitation P}acemgnt Services are important in-
facilitating job entry by targeting handicapped
persomrs toward jobs. Rehabilitation services can
provide counseling and support services.

.ﬂ',"

L

College or University special services are expanding
their. services to handicapped individuals,
-ircluding the learnind disabled adult.

£ 4

Organizations to contact for help:
-Association for Children and Adults w1th
Learning DlsabllltleSr(ACLD)

4156 Library Road . i

Pittsburg, .Pennsylvania J5234
(412)341-1151.

« -Council for Ex eptional Children (CEC)
Information Services
1920 Association Drive
Reston, Virginia 22091
(703) 620-3660.

-Closer Look . *
Box 1492

Washington, D.C. ,200138

202 833-4160

- —Natlonal Learnlng Disabilities Ass1stance

Project [ -
Andover, Massachusetts
(617)470-1080.

&~
~ Remember, thinking.about and planning for the future %

L=

will enable a smoother transition for your son or qfughter.

Discuss these plans togdfher. " Avoid hasty decisions. Help
p .

-

them tg\éxplore a variety of realistic careerf?ﬁ%}dns.
: , bk

B

i

(L
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“ EXH1BIT A

’ A FEW SUGGESTIONS

DEAR PARENT:

)
Very soon we 'will be meeting tp plan an individualized
educational program (an IEP) that yill correspond with your

. child's specific meeds. This program plan will provide a

blueprint of the educational services for your child. We
will need to identify:

N\ (1) your child's current\performance level;

(2) annual goals and short-term objectives;:

(3) .the way any special education services will
influence participation in the regular educational
program; - ° !

(4)' when we plan-to initiate special services and how

. long the services may be needed; and *

(5) what ways will be ysed to determine if we are

meeting\the agreed upon goals and odbjectives.

As a parent, we know that you are interested in helping
to design a program that responds to your child's, current
and future needs. Therefore, we will be seeKing your active
participation. Before our meeting, we hope thatyyou will
give some thought to points you want to discuss® questions
you may have, and specific desires you have concerning the
special intervention that is to be provided. The attached
checklist contains some of the thoughts or questions that other
parents have” voiced at the IEP meeting. You may wish to .
look over the list‘'and check any items that you personally :
want to discuss and fill in specific questions or comments
you have in the space provided-so that we won't forget to
talk about those items at our meeting. (Be sure to bring
your notes with you.)
We encourage you to discuss planning of the IEP within
your family and hope that you will call if there 'are.questions
prior to our meeting. For your information, a blank copy of
the IEP form is attached. Once completed and approved, you

-will" be given a copy of the jointly planned program for your

)

H
N

¢child, .

Sincerely, - -

~ SallyeIrys
Coordinator of SLD Programs
39 Phone: -(703) 961-5429

Attachment: Pre-IEP Planning For Parents
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¢ anning Form for Parents . - .
‘ \. , - . ) . - - -~ - . - e
DIRECTIONS: e B
; Below are some of the questions and concerns often.voiced by parents prior to and o

i during the IEP meeting. - We share them with you,in order to encourage you to ideqtify
"7, 'your own concerns or areas where clarification would be helpful.’, Check any items' that
you too havg thought ‘about and write in others that you wish to discuss at the upcoming

JEP meeting. - £y - . v 1
.o . Responses |Comments and Other Questions: .

-I. Questions Relating to Information ¢ ' N ) 4 - R .
~ +Collected For the Eligibility ’ ’ (ﬁ
Decision

=~

= . o ] F " -, ) a
N 1. What do the terms & s o S ’

-~
7 . % . - ’ H . - L kS
. 4 > - d .
s - . .
.

2

! tecif? terms you want' clarified) el : j "

(4 - : N R P

) : ! - ‘ ' = ,‘“""5‘{ ' 3 - - -3 ) e . d ’
< i \ = i . h o ' -
- | that were used in the asseisment - ‘ ' E

repqQrt mean? . ' .
°PQ ‘ : ] . < L

A

- -
hy - ! ! P
— — 'y

- b ‘e - ‘ . -
- <

2. Withqut this learning dis-

ability, whetre would you expect . 1. ’
;- out child td be functioring -  L?° Y . o ’
* -4«  based upog all the tests that - - : )
were admi#istered? - S : K | )

* . -
. . 4 S
*

.
- 2 - s Al < .

@ r >
-_ 7

9¢ FOVd

3. If .our child is really reading’'! .
at about the third grade Tlevel, ¢
: how,can we ever expect him/her ; . .

: to pass his/her high school ! . — B
o - subjects?: ) ' ) . : ’




T

S

> Pre IEP Plannlng Fovm o F : h ’ : S

- . - P -
rmm v a mr s ma o

{

Responses Comments and Other Questions

. RN i 4, What does all this informwa- ' ' ) . ' !
tion mean in terms of the £future? ’ ’ -, . . .
Can we expect our child to pass T , R o
: the Minimum Competency Exam? What . ) ) ' * .
~N special help will be provided for . ‘
- ' my child if he can't read this- '
" exam? Should we plan on college? ) .- [ »

. What special.help will be pro- S ' i : :
vided for my child if he wants to . it 1 . «
take the college entrance exams.? : . A - LT

5
Pl “

OTHER QUESTIONS (JOT DOWN WHAT" 'S ON S . T , ,
YOUR MIND) .

)
1€ 3OVd

r
. i
A Gl N




=4

hl

Pre-IEP Planning‘?orm

N

Responses
AN

14

Comments and Other Questioms

IT. Questions Relating to
Specialized Serv1ces

1. .How much spec1a1 ‘servicés
~ will be needed given the
severity of my chlld s dls—
ability?

-<

1
L4

= A

2.

Looking at our child's pro-
-gress, "the gains have\ been
meager :(i.e., 3 or -4 months
per year),. Is. _this the best

» we gan hope for? Would more
help per -day result in greater

gains? Ny

-

%

L] . \

‘ 3. Who will prov1de the ser-
T vice(s)?

4, What specifically needs to
~ " be provided? - What do' you
believe is of highest prior-
ity at-this time (e.g., read-
ing, written work, math,
spelling, etc.)? -

. 4P

|
I
i
F

5. Whére ‘'will the specialized

schooil?

-

instruction take place? At this

4

¥

8¢ FOVd




Pre+IEP Planning Form

’

L
7. What regular classes will be
missed while he/she is with the LD
teacher?

o

Responseé Cpmments and Other Questions
B i > " N ) o
6. How many o%her students will =
be with my child and what are
" their needs? .
S
- ¢
. - —
- ’ =

v
___"8. What will be my child's daily
schedule? ‘ /

9. How much time will the LD
teacher spend each day with my
child? Are there any other ser-
vices that he/she may need (e.g.,

wspeech therapy, adapted P.E.,
counseling, etc.)? ’

- 4(3 . ] v

AT

-}

~%

6 FOVd »




Pre-1EP Planning Form .-

Responses

TI0.. Will the methods and materials
" used in the LD classroom be dif-
ferent from those the regular
teachers use? 1If so, please ex-
plain the differeucegh,t_, .-

e 4 - - -

-
—— ° . 4 s
~ .
‘e . .

-~

__11. What is it about how my child
leains that makes these different
methods or materials better?

__ 12" How will my cHii§E§=regular
. .classroom activities relate to
~ what is done in the LD program?

-\

Y

¢

__A3. With so many teachers, who is.
going to coordinate what is hap-
pening in my child's school day?

s L]

_,

49

)

oy FoVd
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Pre-IEP Planning Form

Responses

Comments and Other Questions

N

14. How soon will I know if the
~ . program is working? If I am con-
‘cerned about whether or' not the
program is working, can I suggest
changes in the program or can I
remove my child from the program?

1

15, 1f this were your child,
would you consider the program
plan we have discussed ene that
would meet his needs?

& -

/‘

____16. What'can we do at home to
help?

17. What happens next?

——

4 |
o

1% d9Vd




Pre-1EP Planning Form ) *
Respomies Comments and Other, Questions
OTHER CONCERNS (JOT DOWN POINTS-YOU - -
WANT TO DISCUSS) : A\
18. , - ; ' i
19. s - i} | e '
o ~ ~ <::
— . -
Q ’ : ¢
. \= =S
20.
» .
h S L_ w
~ ‘@ .
el ¢
. < ’
o
A

21, ' RN ‘

: - = |

e ] ’ - « ’.,f
A ] . .‘

¢ dovd




I

-

.

~ )

Pre-IEP Rianging.FJ%m
- 0/ r,‘\‘ ",

I111

Responses

Comments and Other Questions

" "EXPECTATIONS (PARENT WISH LIST)

———"]“’

In thinking about your child

and his; comprehensive ‘educational
needs.,’ list any speécific thimgs
that you want- the schoo] to provide
that yq -might be overlooked .
+. (for.exa spec1f1c interests,
ete.). ‘ o

- (2
- .

&

-

— v - ——

. @

2. -Indlcate ahy comments that your
child has expressed which you
believe should be- considered as w
plan the IEP

0

- 4
. Y L . ;
P
-+

)

These mate%ials were prepargdlhy Dr.
Cherry Houck Virginia Tech; gnd Dr. .

r

Carol Ge

part of

.Ptpjecg,
reproduce is required. .
[ -~ .

er, Radford Univers tys as
e, Se%®ewide Secondary SLD
1982 Qiitten permission to

“

£y dAovd
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" #  EXHIBIT B ¢ v
ALTERNATIVE PROCEDURES FOR MONITORING STUDENT PROGRESS . ,
3 . . .
L ! ‘ -
> »
| ’ ’ . Data Sources S
. § Bla | o
vl o . k] e lvg
+ R ] t -] o o] -; Lol -]
SEled (8 5L, B |2 EEE|-E(5,3
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1 ormﬂeﬁns
= e HElsablss8 3268 g)55la|s B854
> ’ F) - e ars . ——
1. Specifically, hdw much progress is being made? X X X X, X {x Ix |x X I, ;
z $
-— - = s St " -1 z
77 vhat additional nee.de are now evi’dent? . X X (X X | x| xIxixlx X
X ] T
3. 1s more success being experienced in the x| % X % x |x X X )
regular classroom program? o d__ 11 - _
4. How can wé get more cooperation from everyone . 4
X 4 X X X .
involved? _ . i v
_ 5 At hope, has mv child expressed any concern 1 x X LT X . <y
about the school experfences? e L .
6, Has there been any change in my child's X * X .
attitude toward school or hfs schoolwork? _ » L » - i_1
7. How 14 my child getting along with others? PR R - X X X X< x Iy X 1, .
8. Does my child understand his problem? o T1T 1T~ x | x| x X .
9. Does my child accept responsibility In T __—"_X T T Ty Xt x] ‘ X :
addresging his pioblem? [ [ S S I R A T _1
10. As I watch my child grow, am I allowing ’ . ' | T, L
him opportunities for movement toward ) ’ -X X X1 X Xy X .
_ +_J4ndependence? At I PO N D S __J__J___w_ T .
’ - - ==
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* GBXHIBIT C 3 ‘
B . . ' . - -, ~ : ) . .
. . e . STEPS IN BECOMING AN )
. . ACTIVE PARTNER: . =~ T )
) A PARENT CHECKLIST _
& ' . I
fl L % . B
% - ’ A9
e - Yes N L
.. — . — — -— | ;.
1. Do I wunderstand fy child's learning disability? ° . A
5 P . . 4 : .'
2. Do other family members understand? e ’
3. Do I havE/r‘ealis_tic expectatidns for my child?
r B I ‘ _ \_ ‘
4. Do I.find ways to highlight my child's strehgths.and interpsts? \P\ :
- . 5 Am I communicating with school personnel in order to stay T
informed on the progress being made? -
] -_— 4 d ’u - iy s,
. . =) '
, 6. Have I asked for ideas on’ how I could help at home? T o . )
. ,‘ AY ~ « i : .
7. Am I aware of the resemrce_'s( tn our community -that could be of . N
, assistance to me fnd my-family? . , oo )
8. Do ‘I make time to respond to wy personal needs and the needs T . ’
of my other family membérs? 7 } . . .
[ ¢ ’ N ¥
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