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In recent years the re1a£ionshid between writer and audience has been

~

moving more and more to the forefront of both rhetorical theory ‘and pedagogy.]

However, the latest perceptions on writer-audience relationships have not, in '

\
my-view, been applied to what teachers actually do in the classroom as

thoroughly and sensitively as might be wished. ﬂhen the idea of audiepce is
applied at all, it is often misapplied, resulting in classroom éctivi}ies
B .

'Ehat fail to facilitate ‘learning and may} in some casés, force students to

-

- perfarm tasks,so unreal that credibility, one of the most impo?tant.pérté of

any writing task, is destroyed. ’ . s

The case approach is the most obvious egaﬁp]e. Versions of thisiapproagh

have been in compgsition teacheirs' tool kits for years, bgf now we are seeing

enting textbooks devoted to this méthod of teaching.2 Case exercises describe

ayrhetorical situatjon, sometimes very elaborately, and then,ésk the student
té'p1ay a role, writing a{]ettér or bther communicatdion directed at one or\

_ more carefully defi&ed audiénces. In a‘recent article, DaQid~ng10ck outlin§§
:ihis approach in detail, suggesting that its main advantage is that it’"makes
studgnzs much more aware of the needs and'expectétions of the r‘eader.“/3

- In a paper read at' the ]98]‘Confefence on College Composjtion and
éémnunication, Stephanie Yearwood points out thgt such exercises require
students to engage in elaborate fantas%zing, when thé& kﬁow%fulﬁ well that
the audience {s ggi the éne épecifiéd in the assignment, but rather* the samé

4 }his element of artificia]ity-can»reduyéfthe assignment to

Just one-more meaningless exercise. Yearwood's observation corresponds to

» ’ .
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" my own classroom experience. ‘I have never felt that my Students are very happy
trying to imagine, for_instance,'thatsthey are doctors about to address the
people of a small town on the ‘touchy subject of\closing the town's héaches.

The problem is magnified if the assignment does )not supply’ very much material,
4 s N
for then the students must not only make up a persona for themselves and
Y ‘ i ,
another for their audience, but also make up the vast array of facts that

-~

real writers would either have available or be able to go out and find when
necessary. '

) N L e
- Moreover, not only do the stydents ha!e to engage jn guesswork, so do I.

)

If the purpose of criticizing a p\pyr'is to provide feedback on how a reader
" responds, then I must respond by te]11ng them where they have persuaded or

‘lTost this hypothetical aud1ence. In short, I must pretend: that I am a

\

citizen of %@ small townrand‘don't want the beaches c]dséd--and if my students
choose not-to believe that my reactions are authentic, how can I blame them?
- A different but closely related problem attends the opposite extreme,

the expressive ass1gnment s Such assignments typ1ca11y call for students to

—
- \

_exp]ore their thoughts and ‘feelings on a subjéct, often a_very personal one.

4

Sometimes a journal is recommended as a way of'capturing the raw material of
emotion on paper before transforming it into more pbblic prose. _However, I

.don't 1imit the term "expressive assignment" to writing based on personaj

L] ! . »

experience. I mean it to include thg common type of assigriment in which )

students. are askgd to state their opinion on topics ranging from keeping ‘
i RPN -
pets to banning war--inTshort, theoc]assic freshmahithemé.

~

Here at least one aspect of ro]e-p]éying’{s removed, for-the student does.

not have to adopt a persona; 1n fact, the- more the student's actual persona]-

IQﬁieomes_through the prose, the better. Yet the prob]em of aud1ence re-

mains. .If.the student's thoughts andlfee11ngs are to Become anyth1ngﬂbut%
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formless gush, they must be shaped for another human being. But who is
'that human being? The same old teacher. Certainly it is possible for a-
~good, humane teacher to be genuinely interested in the inner lives of

. ~ .

students, but no-one would want to learn a type of writing that only a

.teacher viould read. What real rhetorjcal situation, outside the classroom,
are these-students practicing up for? Who is the teacher pretending to be?
An answer is suggested by the antho]og1es of prose mode]s that
) pub11shers supply by ‘the truck]oad for our students to; read These antho-

\
logies vary in the1§ selecting pranc1p1es. some lean toward longer essays,
. . ~ '
some towardg‘shorter; some present chiefly expository essays, others include

some narrative and descriptive writing; some have a literary focus, others
) - )

include some writing on scientific subjects in a commendable-attempt to
S . -

broaden theiy&éppea]. But whatever the precisemix of“prose types, the

o " ) .
sources are,always about the same. Articles from the more literate popular
e ’ ‘ . ) ’ .
Tmagazines like Harper's and Atlantic Monthlw.are, mixed with'selections

lifted from the more Titerate popular books ]ike:fhe Descent of Woman and

Zen and the Art of Motorcycle Maintenance. Often a few classic essays by

authors such ‘as Bacon and Swlft are added- but most of these too, were’

-wr1tten for the contemporary equivalénts of the same sources. In short,

whether or not the se]ect1ons are journalistic in . .the narrowest sense, they

are all forms of_be11e-]ettres._'hhether Qq\the surfase they seek to inform,
persuade.or amuse, the aud{enée is a]waxs the same: the interested, intelligent
reader who wants to.be entertained by’being infbrmeq, persuaded or amused.’

Even the host rarified and 1nts;;gctua]’be}]etr1st1C«essay has as its

audience the reader (perhaps a rare beast, but one in whom writers must |

believe or go mad3 who f1nds it entertaining to be made’to th1nk deeply.

NrIting a1med at this particular audience tends to have certain

s 7 K . . ’ N
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~
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rhetorjca] features. Some are obvious and rather superficial. The title
may be more intriguing than informative: The opening is ofteq'an arresting
description, amusing anecdote, or de]iberately outrageoﬁs_sﬁatement--and here,
perhaps, is the origin of the unﬁe]pfu] advice, "Catch yoyr reader's attention
in the f%rst paragraph." The closing isﬂoften equally dramatic what comes
between may be enlivened by 11bera1 use of narrat1on and descr1pt1on perhaps
emp10y1ng d1alogue more often than exposition to make its points. The ’
writipng may be marked by either a relaxed and conversational or a colourfuyl
and highly-wrought pro§e'sty1e. )

These featurés are,‘as I have said, rather superficial. More sig=
nificant is the fact Ehat'most'belletristic writing, ajming as it does at
the interested general’reader, tends to*have the same basic subject. what;
ever the particular‘eubject under discussian,“the argument sooner or later
tends to drift in the direcgion of moral enlightenment. The reader‘isn't ‘
asualiy very interested iqqfacts éor their own sake; he is jnterested in
what gboge facts can tell him about himself as a human being and about his
relationship to the rest of the world. Thue the writers of belletristic.
essays tend to show how certain ideas,hfacts or persona1 experiences have
91Tuminated for the&ea_part“ef universal human truth, in the-hope‘fhat)their
readers can share in that enlightenment. These essays are,.afger all,

>

written as a form of 1iterature, and universal human truth is a standard
o . . ) 5

_property of literature in whatever form.

Compos1t1on 1nstructors have been comp1a1n1ng about the’ unsu1tab111ty-

04 be]letr1st1c models for years. 5 /But my po1nt 1s not s1mp1y the.fact thatv

the surface structure of these mode]s is unsuited to our students” needs.
Rather, I am interested in what these models tell us about the audience

that we are implicitly asking our students to write for when we assign the
- .-

- S




tybica] f}eshman'theﬁe. The authors represented in the anthologies are

Perhaps more successful at'tufﬁiné their thoughts into pub1ie_hr6§é thén our "
' §tudents,'sti1] a little egocentric, are likely to be, bu£ essentially they

are writing the same sort of prose. Their audience--the’ readers 6f.At]an£ic

Month]y‘or Zen and the Art of Motorcycle Maintenancd--is Ehe.same one that

students are sqppo§edﬁy add;essing\ﬁhen they a;tempt e§pr§ssive writing, for
both groups of Qriters are attehpting to transmute their own insigﬁts into
'arose fhap will be interesting--and entertaining--to:another person. ! Most
of_thg_examp]es and precepts éivep in wﬁitjni handbdoks are designed to help

students write to this audience. “The Prentice-Hall Handbook‘for Writers, _

—~

i

for instance, says explicitly:
‘The general reader is the reader that most - writing is addressed
.. \to. Such readers-may have specialized interests, but when they

- . . H

turn to the Sunday Magazine, the Sathrday Review, People, Ebony,

or Psychology Today, they are genewal readers. . . . In -

writing for them, the psyéﬁb]ogist,.for example, will make én

'~} attempt to intereét-them.s-,.

n

./ ‘ & i ’ . . .V .
The book then’goe§ on to gxp1a1n how to do so, ,advising students, for

instance, to°"5egin with\ajbfjef anecdote or {ﬁciaent that;Téﬁds direct]y'
into yoﬁr main topic."7 ) ‘

G For many students, thg audience that this-type~of writ}ng is aimed at
is as fake as the group of townspeople worried about their beaches. Consider )
in parficu]a}.the students in the_average intraductory composition class--

. not an aavanced class, not a brqative writing -or journalisi class, just a

plain jntroduction to composition,'rqmgdial or othérwise, of the type that -, -

. acsouhts for by far ‘the Jargest amourit of composition taught in co]]egeg in -

e
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'\ the ]Qébfs. Some of these students will one day be wr{;ing buéiness'letters2

reports and memos. Others will enter academic disc1p11nes (God he1p them)
and Qrite academic essays for publication. Some may. never\write anything

at all after they have left our hands. But not Me in a hundred will ever
write an essay as a piece of literature after stepping out of the composition
class. And even nithin the composition ciass, this kind of writinb is just

game- piaying The students know perfectly well that the audience is not the

reader of Saturday Review; it is just the same old teacher who, despite all

. attempts.to‘respond personally to the students' writing, is also playing a
role. ‘ ‘
The resu]t is often the oppOSite of what one might expett when
:students attempt 'to share their-gorai eniightenments w1th me, the typica1
:resu]t'is not emotional -gush, but rather dead, abstract, unfelt prose. /
Part of the reason may be that they are too young to have any moral
eniightenménts, but I find this rather hard to believe. A mone,iikeiy
reason is that they §imp1y don t beljeve in their audience There is no
real reason for them to share their 6pinionsﬁ along With those of thirty-
odd others, with the same tired composition teacher. - :.
It is poSSibie to make the. Situation appear m're realistic by haVing
students read papers to peers or even engage in mock publication, courtesy

of the department s ditto machine. Over the years, teachers have developed’

art impressive array of handsprings'and jugg]?ﬂg actS‘to coai?be]le-]ettres

out of their students Such" tricks often work., and the énthusjaym rnd AN .

camaraderie they can generate is not to be siighted. The writing, too, has r
* -4

its va]ue even if students don't ever do it again. \@asic techniques of

selecting and ordering material can.be learned from reading and writing in

any mode. Learning self-expression is also part of acquiring maturity, and

r &
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. if helping students mature is not our job I don't know wljose it is. But’

{ despite all efforts to make such writing realistic, the basic problém is

N ) - -

still the ‘same: the students are practicing for a rhetorical situation that

-
e ~ @ M - ~

they find very-hard to believe in because most “know they will never encounter

* N n

it once’the compositien teacher Etops juggling.
“The question is, why bother to go to all this work to make an unhea]

“situation seem real rather than attempting td ‘approximate the real writing —

s1tuat1ons that students face every day outs1de the compo£1t1on class?

Students are continually be1ng asked to denerate essays, reports, exam

responses; and other pieces of writing, and ‘their motivation to' succeed in

these tasks is high: they will get poor grades if they don't. Conposition )
\ 'instructors(are, I think, often embarrassed to be\caught thinking of academic
writing as "real." After all, the academy is a very artifjsjal place,  and
grades ce;tainly seem' the most artificial indicators of success that cou]d

be imagined. However, this is only true if "real" is def1ned as "like the '

wr1t1ng that occurs in the workplace." If we def1ne "real" a "11ke the
"'_ - wr1t1ng that one actua]ly doesn" what -could be more rea] ‘than academ1c' "’\:q
- ’ wr1t1ng to a student wha will be prod1c1ng little else for anywhere from S
T 3 two to six years? And what are grades if not quant1f1ed 1nd1catons of the

" success or failure of a piece of writing? They are art%?icial on1y in the

sense that they are consc1ous]y selected points on ‘a scale, whereas the

-

0 success of writing 1n/the.non ~academic world 1s usually marked “on a pass-

/fa11 system (Is the proposal accepted? Is the contract awarded? Is the

paper published? Does the milkman leave the r1ght amount of milk?). If ft

is true that the basics of generating and organ1z1ng material can be Tearned

A

. from any kind of wr1t1ng as 1ong as enough is performed and enough of the

njght kind of feedback is g1ven--and_sure1y th1s is the assumptnon tha

y - . N @
. [
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p justifies the use of belletristic models and expressive writing assignments

™ ﬁﬂ the. first place--theh)it shoold not be a major wrench for stu&ents to

”~ .

" shift to a new‘audiehce when they ultimately stop, writing for our academic

J col]eagues. Even'if we were to teach them a more “funCtiona]“ format,; such
as bus1ness writing, in an 1ntroducto¥y course, they are not 11ke1y to reta1n
the details that distinguish this type of wr1t1ng from others 1f their sk1lls»
are not,re1nforoed.dZt11 after graduat1on. Tf specific instruction in non

3 academic writing ts required at all, Wits place is tn more advanced oourses .

| taken c]oser to graduatfon when the aqd}ence for it is.fewerqyears,away.

But I am not convinced that,this specia]tzed instruction’is.very badly

needed at any point. The important.thing is to provide students with as

~

* much feedback as possible dn any kind of writing that’they can believe in.
v If we'want to take advantdge of the reinforcement provided by the
NP academic world, how do we gO/aboot it? The ideal is a writing course
pairedlclosely with a content gourse and teamitaodht by .a cohposition and
. *a content-area instructor. However, this ideal is.administrative]y.unwie]dy /
and therefore rare, except for the common 11terature(compos1t1on course,
. . which cannot -in consc1ence be forced upon students w1th no 1nterest 1n ,
Titerature. what can we do on our own, in the ahsence of 1dea1 pa1r1ngs? .
‘- Robert H. weiss suggests that instﬂbctors tnterested in designing a

\
“cross-disciplinary wr1t1ng course,, shou]d surVey othsi‘facu1t1es to d1scover

what types of wr1t1ng they actually ass1gn . ' T ¢
Wr1t1ng ass1gnments would be related tq the types of writing the
stﬂdeﬁts w111 11ke1y encounter in other d1sc1p11nes, rather than
be1n§ based on a theoret1ca1 class1f1cat1on of the kinds of

. wr1t1ng .. Trad1t1onal theme- wr1t1ng would e’ as51gned on]y

if the survey found 1t frequently in academ1c courses or anywhere
_ )

v .o . 8
L . else--in other words, not at all.
ERIC | 5 ‘




I heartily second the motion. “However, Weiss goes on to recommend the case

method as. a way of creating relevant. writing assignments.

' ]
A case, uh1ch calls for trans]at1n%‘a medical art1cJe into. p1a1n

Id

Eng]1sh cdn yield va]uab]e tessons on aud1ence analysis, techn1ca1
e ~
and plain language, and . paraphrase, a case wh1ch considers the

const1tut1ona]1ty of legislative initiative and refenendum can

- - 4

he]p fnstruct students to ana]yse a processi a case which

) estab11shes percept1on and 1ntrospect1ve ana]ys1s as prereqU1shtes
for a job candidacy can illustrate observation and the use of ™ -
detail; and a case set jin the business world can be a vehicle

"

" “Aside from the obvious. difficulty of applying such.§$ec@a1&§ed'cases in a

for teaching thesis-and-support stf*ucture.9

heterogeneoyus c{ass, believability is a serious problem. Thesg cases are

d only marginally.closer to the students’ exper1ences “than is the case of the

doctoh\and the beaches, and requ1re an equa] ‘amount of role- p]ay1ng on the

part of both the wr1ter and the teacher who supplies feedback * Rather than

P

’

try to create an ant1f1c1a1 audiefice, why ‘not (as Yearjfod suggests in
_another context) use the audience that s actuaily present--us and our

students?

-

- k)

\ . ". ’
In 'his article, "Intentionality in the wrjting Process:. A Case, Study,"

C. H. Knoblauch distinguishes between_“generic'intentiona]ity"--the writer's

choosing among vague categories,of purpose such ad informing, persuadtngf

and amusing--and “operational intentionality“--tge wrjte?fs choosing-

10

v . : ‘
exactly whom he wants to persuade of what, and why. -Knoblauch contends

that operational iqfehtionality is the most 3mportant and, because writers
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may be trying -to influence different people in different ways at the' same ~time;
* ~ ) . - , ’ ~~
: the most complex. What, then, is-the operational intention of students per-
forming, academic wr1t1ngl I see it -as falling irto three broad categories:
- 1. They want to d1scover new information and synthesize «it for the
$ L t ".,)g» -
. direct purpose of 1earn1ng about a SUbJECt. - -
) 2. They want to discover new information &nd synthesize it for the .
. ’ indirect purpose of 1earning how to do so,
3. . They want to convince their instructors that they have successfully
- /s accomplished (1) and (2). v ‘ - ]
- Simple research topics would supp]y-students with the opportun1ty to
\\\ fu1f111 the first two 1ntent1ons To ensure that the .exercise }s one of
- critical and’ eva]uat1ve th1nk1ng rather than simply of reporting (or

p]agiar%zing) jafqrmatien, the topics can be phrased as.specific, directive

questions: not "Solar Energy"'but "What specific type of.energy source
] ’ .

would be most appropriate in this area?" Such'tppics call for skill in

- reporting facts, reporting, analyzing and comparing others' optnions, and ‘

establishing and defending one's own point of view: in shgrt, all the
) skills needed to snrvite both the atadem%t and the workplace jungle. lThey’
) even call for se]f-express{;n, but, éé in regl life, it is self-expression |
1ntegrated into a larger context. e K o
We can give students the opportun1ty to- fu1f111 the th1rd 1ntent1on,
not by ro]e playing,. but simply by respond1ng as ourselves. First-year - f(
students g1ven basic h1stor1caﬁ, soc1o1og1ca1 oneven scientific top1cs are
not 11ke1y.to produce‘essaxs so specialized tn;:f)e cannot evaluaterthe
, completeness and logicality of the_prosea"ﬁy students seldom do, at any-

N . : : . - . EN
: rates We can respond usefully to these essays By simply indicating where we )

-

- o
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are confused by tangled syntax or 1nsuff1c1ent 1nformat1on, bored by,,
redundancy or offended by mechan1ca] errors, If we react 1n this way,. we
will be para11e11ng, not Just s1mu1at1ng, the react1ons of instructors in
conten¥sareas. The spec1f1c contr1but1on that we can make.as compos1t1on
1nstructors is to use our tra1n1ng and exper1ence.to p1npo1nt more exact]y
than our co]]eagues in content ar®as may be able tp, exactly __y_we are
confused bored or offended, and more important, he]p students avold such
problems. by helping them modify the1r writing processes. wJechnﬂques such
as peer eValuat1on ‘and con:;rencing will also be more, effettive - if brought
to bear on this rea11st1c s1tuat1on rather than used to enhance an btherwise
unconV1nc1ng s1mu]at1on o ’ o
What-medels should be,used as part of this imstructional procedure? -

Once can‘argue that models of any .kind-are unnecessary,]] but writers such .as i
S e : 4

Paul A. Eschholz make a good case for mod€ls as’long as they are not used in

the traditiona1\réad-ana]yze-imitate sequence a sequence that has helped

12

para]yze generat1ons of beginning writers. If, as I po1nted out:ear11er, -

e the standard antho]og1es do not ref]ect a believable rhetor1ca1 s1tuat1oh

.

where can 1nstructors who want to use models &t all .find su1tab]e onES?

At my own institution, the Un1ver51ty of Ca]gary, we tried produc1ng‘our
own anthology of pub11shed academic essays. However, it met with a coo] ’
reaction from instructars dnd students a]fhe With the remarkab]y clear ‘'
perceptlon of h1nds1ght ~some of the prob]ems ‘seem obv1ousx\\\he essays

were too long, too. comp]ex and too spec1a11;edato be approached sympathetically .

=

. by a t]ass of f1rst-year students from all d1sc1p}1nes. After all, one of °

the main justifications for .using be]]etristic essays in composition classes

-{s that they are des1gned for. the non specialized reader; 1f students of

1ntroductory compos1t1on find essays by Ba]dw1h /Qrwell and Swift remote from = .

§ »

I'd
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“their 1mmed1ate needs, they are even 1ess 11ke1y to be able to respond to

+

"A Membrane Medel of the Circadidn C]ock" or “The Effect of Br1ck,Type .on
the Compress1ve Strength of Masonery v But there 1s another’ prob]em, one
-that would not 'be reso]ved by choos1ng S1mp1er mode]s and - 1nd1v1dua11z1ng
instruction so«that students can read model_/@u1ted to t i+ own developing
.inclinations. When academ1cs 1n spec1a11zed disciplinés write for professlonal
¢ - N

Journals, they wr1te for an audﬁence of peers who want* pr1mar1]y information
]

and en11ghtenment about the1r f1e1d de11vered -with ‘minimum fuss ‘and maximum.

. c]ar1ty When' the same academ1cs read essays written by their students, they

a]so want minimum fuss and max1mum clarity, but they are .not pr1mar11y 1ook1ng
,for information and enlightenment.about the f1e1d (although it is certa1 a
bonus "if they find it)a Rather, they are looking for information about/their
students"abifity 0 handle the field--about their students' knowledge and “ ¢
their"student's abi]ity‘to fornLjudQements based. on what they have 1earned,
ihé_content area is only the incidental subject' the real subject is the
student. bg%h1s shift in the expectat1ons of the aud1ence produces a suPt]e

but d1st1nct d1fference in- the wr1t1ng If the1r purpose is'to demonstrate

A ~

mastery, students may 1nc1ude details of wh1ch their reader is well aware,
Just so that they can prove that they understand them. Because of this
diffgrence in the intricate dance of writer and reader, even the most
\simp]itied and non}specia]ized models of professiona] academic wﬂ?ting

simply don't look to $§udents Ijke something they need\to ‘pay attention to,. -

because they aren'ts the dort. of writing they-do. The rhetorica] situation

.

is stillla]] wrong. ' B . o ) g .

S

A trad1t1ona] standby of freshman compos1t10n is the study of dssays
hy other freshman composition students. As part of a peer evaluation *g
technique, this custom has its place. However, if the purpose of the models

Al

-
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is to show students real writing'in action,_exc]usive'usecsf otner essays:,
from%nithin the compositionaciass represents pernicipus-inbreeding. In his 7
,essaj on\cross—discipiinary writing, Weiss suggests an‘aiternative, recom-
meriding that s'course readings would include oniy samples of writing gathered
in the survey [of the Entire facuiti] and would set the’ stage and estabiish -
models for ass19nments."]3 However, he 1ater suggests a case approach, and
" Withdraws.the earlier motion \‘ . , - ‘
'; Under‘one cover,- no text could adequate]y deal with laboratory 't:v
) notebooks and reports riiterary ana]yses, surveys of secondary '} )
sources, book and articie. reviews, proposa]s, critiques, research
reports, case h‘StOEQ?S’ constitutions, feaSibiiity\studies, i,
nursing "processes, - 1ogs,ijournais, field notes, lesson pians\\pf
poiicy statemenf%‘ observation reports, summaries, abs;racts, \‘f”
and memoranda (hardly an exhaustive list). 1 o
. But why should it have to? The specific differences between assignments‘in\\ {
various disciplines are most]y a matter of external format, and should be I -

-

learned in the relevant content.courses; not in a general composition course.

Our place is to teach‘generai writing stngtegies, including a general

sensitiuiQ} to audience For this task, a'basic collection of student -

writing samp]es from both humanistic and scientific disc1piines, preferably .
with comments from the instryctor who assigned -them, should be sufficient to

help our students understand t®8 rhetorical situation that is important to

theém:’ acquiring and demonstrating mastery of a subject by writing, about it.

It does not matter greatly if some specific formats are'omitted, as lonig as

students perceiue the intended §Udience of the samples to be their own intended

-
audience. % .
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In short, I am not simply. proposing a more narrowly "functiondal"
curriculum in place of the traditional .emphasis on expressive writiné and *

“belletristic models. Rathery I am suggesting that we stop being apologetic
‘ ’

. about the_"artificial" writing peculiar to the academic world. If we accept .
v that'that kind of writing is, for the time that our students spend in colTege,

. more real thaﬁ any other, we can ggp]oit its peculiarities rathe: than avqiding

) ~/

. s <«
them. The gain is not just the short-term pragmatic one of "getting their N

,

attention." . By-taking advantage of the reinforcement offered by our colleagues,

4 <

wé allow our students to practice what we preach continually, not just three

hour's per week. By so doing, we can’better help them -learr the more general
N .

. skiTl of understanding and responding to any type of rhetorical situation. T
: g ’ ~ e
Lo 4
¢ , s — Douglas Brent
. University of Calgary
{ . . _
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English, 44 (1982), 247-57. ‘ ‘ S
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'2. See in egrticular'John P. Field and Robert H. Weiss,-Cases for

-Cohgosition (Boston: Little, Brown; 1979}. Robert Scholes and Nancy R.
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1. See, for instance, James Moffett, Teaching the Universe of Discourse
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(Boston: Houghton Mifflin, 1968) p. 208.

o 12. "The Prose Models Anproach Using Products in the Process,” in

E1ght Approaches_to Teaching Composition, ed. Timothy R. Donovan and Ben
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