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N ' ) The Reading-Writing
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7 LI . : - ) 2 .
The Reading-Writing Connectionf An Analysis of the Written

N . [ - te (o

.Language of University~Fre§hmen at Two-Reading Levels YT

L
# L i

3
[N ' *

. . / - . :
Teachers of reading and English frequently obsexve a relationship betdeer
- . . L .
the reading and writing skills of their students. The coﬁnection 1s sometimes

. B » - N

" articulated in the following manner: Most, students who are bad readers are
.‘ 'y ) :\," e ’ 3
. - . ? . - '
also bad writers. Some good readers are also bad writers. * But generally

. ’ g2 ° H
. v .

speaking, tlie better readers are*also the better-wrjtédrs,

'

Even though a connection is recognized the relationship between reading , o
‘ 7

and writing is still the subject of much Specul tion and research Research
designed "to explore fundamental principles unde lying language relationships

: \
is still in its ipfancy, and research implicatio s for improved classroom

~

instruction remain tentative at hestk(Athey, 1977).

\
’

: ) ' helated Research;. . ’ ‘ ‘ \ R Y
Since the early IQZCis,‘séberal stuoies of reading-writing.relation- |

ships have used ' language analys1s strategies based upon the works of Kellogg .

Hunt (1965) and Francis Christensen (1968) ‘Hunt introduced the concept of,

. - . ' .
"syntactic m&%urity? which refers to the observed characteristics of syntax
’ i - v
‘ ) . ) . .
in oral or written language as individuals get older. . Subsequent studies by . e
- . 6 . *

Hunt (1§70, 1977), Golub (1974), G'Donnell (1976, 1977), Loban (1976), and

~

Stewart (l97é) have isolated the critéria which appear to be the best indica-

°

tors of syntactic maturity of written language,, Several of the ¢riteria )

~

favolve the T—unit defined by Hunt (1970) as "a s1ngle main clause plus
whatever other subordinate clauses or nonclauses are attached to or imbedded
within that one main clausc" (p. 4). Mean T-unit length, mean clause length,

and mean number of clauses per T-unit h-~ve been shown to be the most reliable —~




AN

pgcdlctors of syntactic haturity of%nrltten languageo

t Chrlstensen (1968) studied Lhe concept of "mature writing style" and

[ . <

". found that free final modification is a significant characterlstic of profes-

Vs
sional writing and quality student writing. Pree final modlfication refers

~

to an ‘unbound* modifler whlch has been attached to but not embedded w1tnrﬁ”th€4~\\“

end of a sentence. chh 'unbound modifiers axe set fo hy a mark of punctu—

N )

ation, the comma. belng ‘the most" common.

. . . N rd
. Some studies of elementary and secondary level reading—writ}ng relation-
. . ) -\
ships have also isolated significant written- language varlables whlch predict

< } -

reading success. These variables conf&rm reading and English teachers bellef

v .

that better readers almost always use more mature, compllex structures in)
'their‘wr;ting. Evanechko, Ollila, and Armstrong (1974): studied the syntax

‘of sixth graders free wrlting and identifled nine written language measures
whichakonsistently predicted reening success. ‘;monb these pred*ctors were :

,number of communicatlon units (Loban, 1976) and the follow1ng §tructures.

°

Subord nate clauses, participles paired conjunction s comparatives, infini-

- tives as suogects, appositives,,and conJunctive adverbs. Jo'nson (1976)

N

completed a similar study of fourth graders' language skille and concluded .

that number of words per T-unit was also an indicator of increased reading
. . ‘. . . .

4 level. She found that the addition of words in free modification was a good

;
v R ¢ -

indicator of reading competency among Cauns iiap children. A junior high

school study by Kuntz (1975) revealed a strong correlatior (.68) between
]

" reading scoreé and syntactic attainment scores. On'a test of senteuce com-

bining skills, better readers were more able to produce’ complex structures

-
such as gerund phrases and appositives than were poor readers.
o

0y

.
, » >

. A stidy by Fuller (1974) examined the syntax of university freshman

.

-

Ta #an

writing in relation to general reading comprehersion. Fuller found iittle
> - < .

.
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. . . The Reading-Writing
. . . . \
. 1 / . - . [’
] ] . ~

-+ or no relationship betyeen~the reading compiehension and syntactic maturityﬁ.
LR *3 . 1 »

. L -
- P .
D) .. ° PR - ~

of university freshmer's written summaries of a 20—minute‘film. However, her

N . . <«
research design diﬁ not control several variables considered critical to

[ . . 4 .

‘written-lénguege analysis, inchdlng 1ength of wrltingosampleeand day to day

[ .

Jvariation in writlng quallty. Research has. shown that at least 400 words

v Ld

Rt o T,

per written language sample are needed to provide rellable measures of syntac—
tic maturity (O'Hare, 1973) Also, quality of written 1anguage may fluctuate
r

?signifrcantly from day to day, espec1a11y among bettet writers (Kincaid, 1953).

. : . Purpose , S
. l o
The purpose of the investigation reported here was to examine the
‘relationship between general reading comprehension -and twenty syntactic elements

. of written language produced by unlversity freshmen at two readlng 1eve1s,

"high" and "low." &ritten 1anguage varlables were chosen for their known con-

tribution to syntactic maturity and . their possible connection to reading compre—
. 1] : . .

-
-

hension.

- . PO

In accomplishing the. purpose of the study? the f?llowing questions -
s . |

-t * ]

were addressed: . .
° . N i »
v “1. 1Is the writing of good Feaders-more syntaccically .
3 » ~
.\
N mature than the writing of poor regders? ‘ ®
) #

2. VWhat syntactic elements characterize the writing .
of good readers?y

3. VWhat syntactic elements characterize the writing

A3 . 4

+ of poor readers? =

-
4. How may one account fdr tue relationship between
> / ‘ ¢ N
reading comprelrension and certain elements of

written. expression? : ! ] , :

¢ ¢ N ¢ ¥

~

It should be noted that quality of ‘written language was not a factor

|

Ty
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. ) . N . .5
[ . ’ ’ : "
under consideration in this investigation, though a number of studles appear
. £0 have found a positive -correlation between syntactic maturity and quality
. . ,

theme’ yritlng (Crowhurst, 1980)” ¢
.? Metﬁod and Procedures e ) ., : . .
: ?L . Seventy‘freshmen enrolled in beginning eomposition 5@‘5 large(south—
oy western university participated *n the study. None had previously completed

a un1versity composition c0unse. All stuydents had. been randomly assioned by

.

computer to dﬁe of four+composition sections. .

. ' Language samples consisted of one silent reading comprehension test

(Nelson and Denny, 1973) and two exposltory in-class themes. "High" and "low

i
reading oroups were identified based upon the comprehension subtest scores

. -

o%fForm 4 ofathe Nelson~penny adm1n1stered during the fourth week of the

semester. The criterla.for inclus1on in the hagh reading group was a percen-

{ e d °
°

tile spore of 90 or better (grade level equivalent = 15+). For the low read-

- : :
- . '\?n§ grofip,--a percentile score of 28 or lower (grade level equivalent - -11.5)

e I3

was the standard for inclhsion.

P

-

Each reading group contained IZ‘freshmen. A

O total of 34 fré%hmen, 18 men and 16 women, made up the final research sample.

; : During ‘the’ first’ and third weeks of the semester, all 70 students wrote
* ’ ~ \ .

i - N

"an ih-class expository. theme as part of their regular class requirements. All

instructors gave uniform type-writfen directions to their students who in turn

.wrote for 50 minutes on each adssignment. Theme number une was developed
through classification

& .
today and tell why éach is popular.”

"Class1fy threé types of telev1s1on programs on TV
Theme number two das developed through

comparisonycontrast: "Compare and contrast high school classes and college
‘ - .

} classes." "Topic and mode of discoursg were held constant for all studEnts in

.

order to control syntactic varlatlons which might have occurred because of

a 1977).

-

those variables {Perron, After the rescarcher xeéroxed each thcmo, the

. A . .
“ Y . ' N\

S
. ¢ . . %

4
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-~ ‘Instructors graded and returned the papers, to their students. '

: ERIC

PRLLS

- ~

A o : ° 4 .
® - Once all reading and writing samples had been tgken, students 'were in-

e v a < .

formed of the research project by the researcher. 'Studéiits were therefore not

Gnder the pressure of being studied as they completed their'nofmql course

requiremants of beginning composition. . . &

‘Writing samplesxﬁere limited by counting to the end of th; T-unit after -

« .

.the 225th word.' A minimum of 450 words.pe§ student were subjected te sSyntactic,

.

analysis procedyres' during which the following twenty variables were located .

FIRY

[}

‘and tabulated: T—units?_wofas per T-uﬁit, T-units per sentence, clauses pev
Lbs .

T—uqit, words_per clause, suB&%dfqate clauses per T-umit, words per subordinate
. . ¢ . . . » .
clause, words per main cluase, words per sentente, elliptical clauses, modals,

"be" and "have" in _ e auxiliary, passive verbs, prepositional phrases, possess- .

ives, adverbs of time, gerunds and participles, intra-T-unit coordinators, ' .
. ¢ R .

» - \
L]

inter-T~unit coordinators, and free fimal modifiers,. - / i .
¢ -~

” All students' written language was syntactically analyzed and described -

-

. [} . ¢ L .
(Table 1), but only the scores of high and low readers were subjected td

statistical comparisons.
o

~
il * .

- . o : .

Insert Tgble 1 about here

¢

Statistical analysis consisted of the application of a biserial corbela—'

!
3N

tion formul: to reading and writing raw scores, Biserial correlap&on coeffi~
cients indicated statistigal differences between high and, low reading groups

on each of the 20 clements of syntax under study (Table 2)v‘ For example, .
a biserial coefficient of +,61 (p ¢ .001) for ;}epositional phrases revealed
Ehat‘students inrthe high reading°g€bup produceq a éignificantly greater

Dy

number of prepositional phrases. than did students in the low readine sroup.
. '

L4

@
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T e » -~

Results . Do : . & s Ce
——_ﬁ - > - . . . » . .
- . '

. (Statistical tesults are reported here in relation to three of the four

. . - \]

research QUestions which %ndgrlie the basic purpose of the study.. . . .
— 1. Is thelwriting of-gooé*readers more syntactically ‘ K
~ o
- ‘ mature éhap the'wpitiﬁg of poor readers?,‘ R . - \‘
~'I‘he.w.ri'ting of good readers in this study ;ppears fé be more syntéé— o ,
-~tigally qgtgﬁe thgn that of poor readers., Apﬂ}iéaﬁion of the'biserial correla— "t

. -

tion fOFTSIQ indicéted that -students in the high readiﬁg group, produced signifi- "

é%ntiy higher scores (p £ .05) on nine e}eMénfs.bf writteg\la;guage, while .

N .

students in the low readipg group scered significantly higher (p £ .05) on only
oné written lénguaéé variable. Significant positive correlation coefficients. .

rghged from ~+.35 for words per subordinate cléésé’to +,64 for intra-T-unit. .

~ 0 .

coording%ops. One negative correlation, -.36 for. number of T-units per sentence,
was also statistically significatht, !
2: What syntactic elements characterize the wr”ting O :
& - I [ 4 . ‘.
' , .‘-( .
High group readers used significan’ly more of the following nine elements g

.

. of good re«ders?

.

L}

of syntax than did Jlow group readers: . .

1. Words per T-unit ' -
2. ‘Words pet clause . .

3. Words per ‘subordinate clause

l - 4, Vords per main clause ’ : K
\ 5. Numbér of passive verbs . ‘
o N !
6. Numbetr of prepositional phrases 2

¢ 7. Humber of @

.
e v « «
R B Y S R et 2 . s . . PR . A e L - . / .




- The Reading-Writing
' 8

8. ﬁuﬁber of imtra-T-unit coordinators

9, Number of free final modifiers' . T

- >

e 3 What syntactic elements characterize the writing

. % of poor readers? - ' > -
. ‘ . . - .
Low group readers used significantly more T-units per sentence than . ;
j . 3
theix high group peers. No other written language varihbles wgre’statistica{ly
. h ) | e :

-

. significant for poor readers., . :
e . Q. . . . .
-t . . T » .

s - : Discussion ! . t. . .

- ’ .’ ‘; M . v. . :

The reliability of number of words per T-unit as a goad indicator of

- .

syntactic maturity has been demonstrated in major studies of language develop-

‘.. ment -(Hunt, 1965, 1970; O'Donnell, Griffin, and.Norris, 1965; Loban, 1976;
Stewa:f, 1978). In the' present, study, freshmen in the Ligh reading gfoup wrote
significantly longer T-units (M = 16.68 words per T-unit) than their peers who

2 . i : -
ders. This finding supports Loban's (1976) research in
S/

_ were less competent
¥ language ability groups exhibited more matuye writing ‘
: 2 .

and better reading skills than their classpates ir the "lowYy lauguage groups.

T-units may bé lengthened in one of two ways: 1) by increasing the , N

’ aumber, of words per clause and 2) by increasing the numbet of subdrdinate s

clauses per T-ufit, Bath of these factors are considered to be further in-
- ' X . N -
dicators of syntactic maturity. However, students in the high reading group

N .

demgnstrated significantly higher scores only in wean words per clause. This

- finafhg'supports Gebhard (1978) who found mean clause length tc be an even
better indicator of syrtactic maturity than mean T-unit length. Hunt (1965)

also noted a 3b% increase in clause length betwgen IM2th graders and superior
< L JE -
adult writers, .
Tee \
In general students in the high reading group were conservaiive in their
i

. 1]
use of subordinate clauses within T-units. In contrast low group students

Y

-
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-' ‘ * - . ’ N 4
useﬂ more, but udt significantly moro, subordinate clauses per T-unit. This
N ~ ) i . S

.observation'supports Hunﬁ's (196%) premisc tha; T-unit Expansion accomplished

B TP e
Vi

.

-

AR

v—
R

¥

- -

by increasing the incidence of subordinate clauses may haVe reached practical

e s
o

S

' limits by grade 12 In fact, his superior adult writers used only a few more

To 0 vl

subordina;e clauses than 12tb grade writers, In the present study, low readlng '

.
. a

5 group students would often link three or four subordinate clauses within one
i -
o T»unit, 91us creating a winding, uncontrolled sentence suchras the follobing:

v

> When I came to Stillwater it was ohly-then

‘that I realized tﬂat the high school educa- °

: " tion that followed was quite lacking which*

v . vwas a blg disadvantage that can hurt in the =~ - . = - '\

-

end when I finally\came to college where it's . &
) 3 lot havder than digl sckool. ' ;
. ' . . {

Over §6% of the abové sentencé |18 contained within subordinate clause

structu*es, yet the relationships between subordinated ideas reflect unnecessary

=L

-redundahcy. Rosen (1969) ‘points out that some young writers with inadequate‘

T prer rrnant
’

Kol

control of language "spill out subordination dwkwardly and inelegantly in the

~

manner in which & younger chiid spills,out coordination”.(p. 16). It is con-
f ) . \‘I

.- ceivable that low group students havg nct yet learmed to be comservative in j .

their use of subordinate ¢lauses-and to achieve T-unit expansion more diacreLeIL.
o ~ . . . . i /
Subordinate clauses should bc\grudicd more closely in terms of their contribution

to T-unit, expansion among college freshman writers. )" ,

[ 4 ' T3

- . : /
How did high group readers write significantly longer T-units without {

£
i

increasing the” incidence of subordinate clauses? Results of this study indicft&

»

that T-unit expansion was achieved, at least in part, through thf usc of pref-

e
-~ ’

ositional phrases, coordinated structures, passive verb constructions, and frnn

. b )
[

final modifiers,
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* Extensive use of,prepositional phrases has been shown to be a mark of

L] ~

wrfting maturity as well as a characteristic of professional wiiting style

L]

(0'Donnell et al., 1965; Schmeling,‘1§69; Gebhard, 1978). Freshmen in the.

high reading grouw u- 4 two and one-half times more prepositional phrases par‘

-

“T~unit thar iow group freshmen. The present study did mot analyze the function

Ng NI L vega sty

. of the.prgpositional phrase within T-udits. Future research could focus upon

T

. ¥

»

N

halr prepositibnal phraﬁes are used as the mature writer lengthens his/her T-

N

units. Such investigations would have implications for the design of sentence

] < . - A

combining strategies in which- the prepositional phrase is used ?% a\!ifiety of

)

XY punery - ooy iramtares
TN ; RN S *
3 :
BN
.

ways to lengthen T-Wnits.

. The incidence of coqrdinéte conjunctidns within T-units alsc appears to
1 . . : ’ . . : .
) increase as one becomes a more mature writer (Hunt, 1965; Christensen, 19685

- .

e o
e

e
-

¥

Q“Donnell et al., I967). Intra-T-unit courdinators “cogngtt words, phrases,
4 * . or ¢lauses of the same rank and usually of the same kindJLnOUQ and noun,
égjéctive and adjective, phrase and phrase,.clause. and clause" (Pence and |\

' Ll b

Emery, 1963; p. 127}, Ia the present study, intra=-T-unit coordinators re- °

RS

véalcd the strongest correlation,cbefficient (+.64), Coordination implies
N\ . s

multiple use of words, phrases, or clauses to illustré:e‘a'point.' The

T IR S OV v R R Tae o STk M YRS T 000,

. addition of Jetail through coordinaticn was a major\factor in T~unit expan-

A1
.

-~ ) - A
sion among high redding group Treshmen. Furthef reseacch is needed to
determine if sentence combining strategles which utilize coordination of

I

detail are useful in helping college frg:hmen write more mature T-units. ° )

By virtue of verb phrase expansion, T-units are also lengthened. Use
"' .
of pasgive volee was sipgnificantly higher among the better readers’ Passive
- o . *
voice constructions .te farmed ﬁy gxpandiﬁé the main vvrbouqing some form
- . | +
of thc’.au‘-:iliary "be " Compared to «lements of written Janpuape disousecd

& .

this far, passive constiuctions have been exanined least 1n ralation tor
1Y P

| ERIC ' 11 -
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i ’
. .

. - . - N
$ y ., .

8yntactic maturity. Hunn-(i965)‘faund that passiVe verbs are signi>icant1y
F s ! Y
correlated with clause length (. 55 correlut{on &f coefficicnt) Potter (1966)
. . &

-

observed.twica as many passives. in good 10th gradb papers as in poor papers.

The present study reveals the high reading g_ﬁup using twice 3§ many passivesy:

.per T—unit as the low reading group. Passivg voice appears to be an element

.

~

deserving further study in determining, the {elationship between readfng amg T,
N . i » ,/ -

writing skills. . :
| T [ . $ : ’ ’,
_The final element of syr ntribuging to T-unlt expansion in this
5 h ' AN . - ,I‘
study is the free final modifier, Free fimal modifici.tion has bes. observed .

to be a characteristic of noc'only'hig*lyﬁra:ed stuaenc Writing but also.

professioha‘ wricing style (Chriéiensen, 1968 Nold and’ Freedman, 197?*

Cebhard,11978) An ethple from the high raading group illust;ates this o

.

element of mature‘ercing sqyle:

. ’
- . - ’

Duriny che_past'two degades, the people LI
. of Ame§ca have turned to their televisions

for_ entertainment, choosing % absorb excite-

ment passively rather than to participate, 8
: in mqre strenudus. activ  ties. ' t
F o«

5,
The last 13 words of the above 29-word T-unit are contained within a free

final medifier. Clearly, free final modification adds to T-unit, iength as

well as to the amount of detail within a sentence.
3

Unbound modiTiers in the final posirion are often begun with a verbal,
. * <~ -
High group writing wus adso characterized by sigrificantly mere vuerbals~-
. ¢’
&
gerundg ;ng participles. 1In creating a gerund or participle, the writer

.

often passes through stordinatiun, eliminating words which 'could account
for unreceasary redundancv. Conciweness of'enpression may be o Jdirect resunlt

“of proper verbal usage. 10h1n (1976) writce:

"




- . . . The Reading-Writing
- ; - 12

P
il

. _a.
In the history of‘the English language, the

use of nonfinite werbal conscructionsAlghch as

E

) . gerunds and participles/ has been increasing

L]

. ‘ for the past five centwvies. They are a way

il
o
-

3 o Skt S A VGS B S g, % Arephog oy I¥ bgre
v o

- of simplifying, and théy are foreceful; they -

- © -

‘ : . - help to express and to subordinate thought )

‘ effectively and directly (p. 69).

‘ o . 4

. . Loban's (1976) high language ability groups demonstrated an increased

.

]

. 07 uysk of géihnds and participles in thelr written language.  The findings of
. /

,%hﬁ present study also support the premise that better readers incorporaté

%

more gerunds and parcicipieé in théir qritten language than de poor readers.
Y A Y L4 v

v Further reseatch is needed in which students are traimed to conceptualize f
. I -." . - v N .

. . - ' AY
verbs beyond traditional action fungtions. Such research would have implica-.

.»amm
S
AR

A

e g S
L 4

LS 4
K3

‘ v . ' M \v
- tians for both composirion teaching and reading and vocabulary development

SRAPIN phe 0

;‘.

% % *  among students. - .. ’ v
oo, ‘ . . <
0T, . ; . X
3 High reading group freshmen produced long T-units expanded through
o 2 ’ J ’ .
the uSe of "mature" syntactic structures. Low reading group freshmen, however,
* « M ’ \ )

-

I . . - produced more T-uuits per sentence. Hunt (1965) has shown that the ratio of -
HER Y . .

L toob .- . . . .

& " T-units to sentepces declines as children get older. This phenomena.is ex~
2 ‘ A

e ° plgined in part by the tendency -of youngef children to use either conjoined
£ 3 N

‘or run-on sentences--strings of T-units joined by ands, commas, or no punctua-
S

’ ERS

tion. More T;uniCS'per\ﬁcntencz among low group readers typically meant a

IS o

< yeng ol

v e.:c:g»r»\
.

2

.

run-on sentence, such- as/the following: '
A

-

5>
&
-
.
L ]

Th

.
.

show that I belteve everyone knows aboutr

f—

arld has. seen dat least once ic Satuyrday ‘Nigft
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3

™ so popular is because the humor in the \J
S

.
- a

prégram relates to the public and that
is why T like the show so much. » . \
Research into the diagnostic value of computing number of T-units pei

s/ntence could be considered. Such a figure may be useful in predicting

' either uncontrolled, immature writing or sophisticated writing as is seen
. /
in the form of compound/complex sentences.

Summary \

Themes wriicqq by freshmen in the high reading group appear to be::ore

syntactically mature than those written by low reading group students.

4 ’

Statistical applicacion of a biserial cornelation formula revealed significdnt

-

H

differences between the means of ten svntactic variables. Nine were signifi-.

cantly higher for the high reading group, one was significanily highér for
. . .t
the low rzading group. / ] : :

The writing of more competent readers was characterized by longer T-
N ' )

' ‘ units expanded through the use of orepositional phrases, coordinated structures,

o L2
passive verb phrases, and free final modification. Gerunds and participles
; :

also appeared more frequently in the writing of goéd readers. .

Lo ) The writing of less competent readers was characterized by shorter

T-units which we/e expanded in part by increasing the incidence of subordinate "

H
. . _ s
clauses, The low reading group wrote significantly more T-units per sentence.- ) Jl

C This lartter factof‘gppeared_to be s reflection of more run-on and/or conjoined o~

- /

’
sentences observed in the low group's papers.

e — . _
'

' ) ImplicationssFor Future Reading Research ) i;//
The final research question asks the following:

v ‘Q .~ . -7A. How may one account fot the relationship between ;!

, reading comprehiznsion and certain €lements oz
. \ .

%
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written expressiom s &

/‘

e

{ReSUIts of this investigation suggest that at least ten elements Af

syntax are related to reading coﬁyrehension.' The establishment of such
relat;onships, however, does -not imply causaticn., We may not conclude that
the acqgisiti;n of good reading skills will cause university freshmen to
-attain syntactic maturity in their written expression. What we do gain from

’

the_results are new direcgign§ for future research which examines the nature

of language relationsnibs obseryed here.

- -

Syntactic maturity of written language exhibited by freshmen in the

“

high reading group is 11ke1y & reflection of students’ linéuistic awareness

of complex grammatical structures. Linguistic awareness is defined by Chomsky
L]

(1965) as an intuitive, internalized knowledge of language. Through this

internalized knowlegge of language, one is capable of expressing grammatical

.

utterances. and distinguishing between grammatical and ungrammatical ujterances.
' ;mprovement of linguistic awateness is a fundamental principle under-
1ying the models approach to comﬁositifn instruction (Myers, 1978). ﬁiodeling
methodologies are based upon the premise that by studying and imitating good
writing, students will begin to internalize "good stardards of speech" s

(Richards, 1942). The effects of linguistic awareness on reading comprehensién

‘have also been researched. Repeated readings of the same passage in a text

" has been shown to improve word recognition and reading comprehension"amgng
“dissbled readers (Fleisner, Jenkins, _/?d Pany, 1979; Samuels, 1979). Hence
the familiar cliche "The more you read,the better you read" is indeed supported
N G
‘through research.
The folisging“research questions may be asked in relation to linguistic

awareness and the results of the present study:

What instructional strategies can be devised -

. » - By L2 Y
) . L . )
A A I T R ST T oo N R . - ”
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L3
@ to improve reading and/or writing skills
, L]
by focusing on the nine significant syntac~

t%g elements identified in this study? ' )
4 % -
o Will imitating models of these mine

elements result in greater linguistic

Y
- DRy

awareness among poor freshman readers?
. While syntactic control and-l%pguisticﬁagareness is evident in long T-

~ *e

units of good readers, poor readers' lack of syntactic control is evident
. ’ N . ’ ° . i . .
in the;l use of significartly more T-units per sentence. The low reading

group'Qemonstrated a tendency to use run-on sentences and coordinated main
’ ' . - , :
clauses‘é These same readers often forgot and repeated words and phrases which

¢

had been written earlier in the T-unit. The redundancy inherent in poor

readers' multiple use of subordinate clauses is pessibly related to inadequate

short-term'memory. Redundancy in syntactic® patterns has been shown to inter-
fere with reading comprehension (Donaldsoi and.Wales, 1970; Smith, 1974).°

Athey (1977) notes that "the redundancy inherent in a simpler structure inter-

4

feres in some way with<%omp ehension, perhaps by taking up space in memory ,
] ] 3

4 N ~

- .
storage which could be used |for additional information" (p. 85). Contrasting

the structure of a relative subordinate clayse with a more "mature" structure

@

h o~

such as the participle phra.e serves to illtstrate Athey's point:
. b4

1. The man who is buying the car ig my f?;her7~——j

v " 2. The m»#n buying tﬁe car is my father.

v
]

ng}acing the felative clause "who\is buying the car" %ith the.pq&ti(iple
phrase\";uy;ng the car" reduces redundancy which coulé interefere w;thfrea@ing .
comprei.cnsion.™ , -
The following questions then may be'raisea“Eoncerning the low ;eading

‘

roup's tendency toward redundancy:
g P y

. Al -
L akr i 0 S e

'} -

~
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; Will composition instruction which trains

students to eliminate redundancy in their

written language also improve the students'

short term memory and reading comprchension?

o
-

Good readers' frequent use of, gerunds and participles suggests thelr
ability to_congeptuélize verbs beyond traditional action functions.., Coleman

-

(1965) found that nominalizations of active Yerbs has a significant eiffect

on reading comprehension. For example, "Her dgrsideration"'is a2 more difficult
structure to comprehend tnar "She coésidered."

& % s

Good readers' use of signifi-
cantly greater numbers of participleé and gerun;;

is also a reflection of good
expressive vocabularies., Two related research que?%ions %ollow:
§' A IWill students trained to ;oncepéuali;e verbs'
" beyond the traditional action functiong sub- ', T
sequently increase their feading'and/or
- wfitiﬁg vocabulary? Will reading comprehen—

sion increase as.a result of instruction

in the use of gerunds and participles?

Good readers' increased .use of_passivg\yerbs is also related to concept-
valization tasks. To conceive that subjects receive action requires a certain
amount of psngological distance on the part of the reader/writer. This,

stepping back and viewing experiences as . a spectator rather than a doer "is

basic to any adequate development of skills in transactional writing (writing

-

to convey information to someone). and expressive poetic writing (writing to

“create a work of art )" (Brittom, 1975, p. 4). Objectivity is glso important

AN

to Ehe development of critical.reading skills. To evaluate critically a |,

: work of fiction requires the re§der to distance himgélf/hetsclf from the

. s . . L
g narrative. The research question that comes to mind is the following:

.

hd .

: - , o . ) / .
;}:, ‘\) ‘ N ) 1
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- Does facility in use of passive verb
ang . . » q: J ’
. phrases relate in any way tu students' ®

ability to be objective, critical readers?

PR

. B ~ " e
A The importance of predication in writing is the basis of the "Theory of

the WOfld Approach" to cémposition instruction (Myéré, 1978). How students

11
perceive their world is reflected in the verbs they choose to use when writing.
Myers writes, "The student who says, 'I do not know what to say,' probably

means 'I do not have a predicate for my noun or nouns'" (p. 41). The present

y showed that both good and‘boor readers used about the.same number of
L. * P (Y Lt
auxiliary verbs (modals and forms of "be" and "have"),. thys illustrating that
s

verb phrase expansion through the addition of auxiliaries is not necessarily

related to %g?ding competency. However, the complexity of the main verb was
not studied.* Nobd and Freedman (1978) compiled a list of "common verbs" (i.e.,

do, find, give,. keep, etc.) and found them to be characteristic of weak theme

> . ,,A’

writing. Research extending the present %;udy's findings should include &
. ¢ < b *

analysis.of sophistication in verb usage, ac®ive and passive. The following

. 3

¢
.

, ,

queétions night be asked:

. What kinds of verbs do good réadggs use

3

compared to poor readers? How is verb use

in written expression(féigzggjlo reading
~vocabulary? ° How might these f@ﬁdings be ;>

used to improve réading and writing ¢kills?

Conclusion ' .
. /
oy C
. ' Results of this investigation have supported and added to what educators’
. .

\
/

curtently know about reading-writing relatioqéEEZif Though it was beyond the

; \\\\ scope of this study to explain fully the reasons underdying the observed re-
‘ \ . L
\g\latlonshlps, fuLnle.rﬂsealchers T?y now have a’'clearer conceptlon of the range

< A

A\, -
oK\p0931b1e connectionifbetweeﬂ readlng and wrnting,

A
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5 . - Table 1 %& R
3 ' . Summary of 20 Syntactic Elements of Written

Language Produced by 70 University Freshmen

»

. Writing Meun Raw Standard

B R " Minimumw - + Maximum
Variables . Score Deviatio? .
T-units : - o 30.01 4780 21.00 . . 44,00
Words/T-unit : 15.94 2.561 10.63 22,04
T-units/sentenc; 1.10 | . 105 ‘.78 ’ ) 1.56,_
" Clauses/T-unit ' 9 194 . 118 2,21
Words/clause ‘» 1091 1.962 6.54 " 16.85
Subordinate clauses/T-unit .48 . .184 .18 v .99
. ,
Words/sybordinate clause ' .78 - 1.309§Z, 5.57 11.63
7 ‘ .
erds/main clause 13.05 2.331 . 5.34 18.25 j
;' * Words/sentenee . . 17.72 . 3.012° 11.79 25.31
i‘o Elliptical clauses L 1.099 . 0.00 5.00
" Modals . ) _ 7.17 3.476 1.00 - 16.00
T “Be"'and."have" in auxiliary - 7.38 3.688 ) 1.00 23.00
Passive verbs 3.32 ) 2.73&\\~/ 0.00 13.00
’ Prépositionél phrases: - 49,21 7.471 31.00 68.00
" Possessives N 6.17 3.234 1.00 ' 16.00
Adverbs of time .81 1.516 © 0.00 6.00
‘Gerunds and participles 8.61 ‘ 4,115 2.00‘ " 23.00
Intra-T-unit coordinators 12.98 | 4.101 3.00 24,00
Inter-T-unit coordinators . 2.9 ' 1,573 . 0.00 6.00
Free fizil modificrs Y .522 0.00 o 2.00

g

N

e Mean Number of Words Anafyzed = 470 . ’ . . .
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Table 2 .
. S ’kesults Of The Biserial CorFelation,Between
. Silent Reading éomp;eheﬁsion'and 20
R ' ' Elements ;f Written Language
(6"’ o For High Iﬂmd .Low'
Reading Groups ’ t
' \ b
Writing High Group . Low Group Ry,
Variables ' Mean (N=17) 5.0, Mean (N=17) 5.D. S.E.
* 7

_ T-units ZQﬁOO 4,782 31782 5.714 --. 3287 . 186¢
Words/T-unit 16.68 2.738 15.03 2,643 .3723% L1912
,T~units/sentence l1.07 070 1.13 L1265 ~.3600% . 1327
Cleuses/T-unlt ~~\ 1,45 .157 1.52 24¢ ~.2895 L2047
Words/Clause 11.50 1.797 9.91 1,946 494 2%k L1731
[;ubcrdinate clauses/T-unit 45 187 .52 .187 -.2895 .2053
Words/subordinate ‘clause 8.09 1.694 7.26 1.129 < 3503% 1329
Words/main clause 13.54 2.334 12.02 2.334 . 3689%* 1918
Words/sentence 17.92 .'2..681 16.85 . 5,723 L2461 AT
Elliptical clauses 1.79 1.212 . .17 1,286 L2633 2021
Modals C. 7.88 2.803 7.58 4,002 0533 P

iz
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’
[l

t2,616

. c. s . - .

‘Bfepositional phrases - 7.408
Posdeasives. | e s 3.531

P

. <[Adverbs of tite 188 - 1.815

-

*ﬂ&etgnﬁﬁ and-ﬁa%tiéiples ' 4,316

ot - J . : ) '
S _ . 3
. ‘Intrd-T-unit -coordinators .

y -

Inter~-T-unit coordinators

33 0&6
.

.?201

1,374

Table Z continued

N

§8.011 .1822 .2082

~76.64 _

2.82 , 2.627 «5394% %% . 1650

: 45,17 ?7.324 6197%%k%x T 1492

-

3.3 ~.1083 (2129

o826 = "‘00292 02148~

6.58 .+ -+ 2,742 L 561 2%k ', 1609

3.689 J6481%%% 11429

-,2856 -

4 ?;,.9 Shkk

1,374 .2062

332 .1632

%
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