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' ) INTRODUCTION
© '\ '

+ - ‘ G
This manual is for a workshop entitled "Freeing Ourselves: -Removing- Internal
Barriers to Equality." It is a developmental .workshop for women that uses
both didactic and experiential "techniques to train participants to make

freer educatioqal and career choices., . . . °
- The manual contains four parts: T -,
. ® Part I, for the workshop administrator, contains all the instructions
for operating the werkshop ,

e Part II, for workshop leaders, s§§?arizes the subject matter and

s 'strategies to be used in the wor op . .
‘ N Y .
€
« ® Part‘III, also for workshop leaders, consists of the curriculum
3 itself, providing an hour-by-hour description of each of the work-
shop's six units ' y . o .
. ¢ Part' 1V, for workshop participants, consists of a packet of materials

to be used or distributed during the workshop

?
.
. - N e

' The workshop itself: ~ .

® 1is for a group of twelve to eighteen women
\

r

= - ® needs one to three trained women leaders

® consists of six two-hour- units

~

® can be given independently or as part of an academic curriculum ’

‘ ® can occur in a single blogk of time or over aperiod of (at most)

, —b weeks . ‘
o The subject.of the workshop is the internal psychological barriers by which,
. because of the soeialization process, women use sex-role stereotypes to
s impede their own educational and career development . :

The objective of the wofkshop is to train women to develop their own behav- . .
ior so as to be able to cope bettér with the working world, and the curriculum
is based on the following assumptions: ’

® Because of the socialization process, women learr to incorporate _
- within themselves a set of values, attitudes, and behaviors that are
- culturally defined,as ''female.'" These behaviors often impede women's

. . full development as individuals.

-

-~

4 - ~ <
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The resultlng barriérs to equality are internalized and often
‘unconscious. External factor$:-such as peer influence, overt dis-
‘crimination, and male expectations--reinforce the internal barriers.

.Changes im external factors (e.g., laws, affirmative action) do
not necessarily mean that women are ab1e to respond to greater free-
dom or opportunities.

- . » .
Even providing women with the skills to achieve équality is not
enough. = Women need to recognize why they unconsciously avoid using .
those skills.

e Difect confrontation with internal barriers is generally. m1551ng
from the content of workshops for women.

S L

Internal changes stem from changes in:

self-respect and self-esteem

the rules or 'shoulds!' learned as girls
communication styles

specific behaviors '’

A change in any one of these areas generates changes in a11 the others.

Changes in women occur most easllysln a learning environment that
supports women's confrontatlon of their own Internalized sex-
role stereotyping

encourages them to discard behavipr that they view as restrict-
ing their development . ;

-

provides them with new information and alternative role models

CONCEPTS IN THE CURRTCU&tM

The concepts underlylng the curriculum are fully explalned in Parts IT and
III of this manual. Fbllow1ng is a summary.

[

Sex-Role Stereotyping . . ~
\

No woman can escape_ the sex- role stereotyplng induced by the soc1a112at10n

process. By adulthood, every woman acquires a set of values, attitudes,

"and behaviors that are consistent with the _sex role she is expected to play"

in society.

’
4

These sex-role stereotypes ‘tend to become so 1nterna112ed that a woman
accepts ‘them as normal, natural and'1nev1tab1e even when they impede her .
own development and work to her disadvantage.

L “ A
Only the.woman herself has the ultimate power to change her att1tudes and
behaviors. She receives little help from institutional and societal atti-
tudes, which ‘tend to inhibit nontrad1t10na1 choices:

17




Damage to Development

" The stereotype of the female sex role discourages women ffdﬁvbéing success- |
ful ;n ﬁhe working world. It rewards women for being noncompetitive and
passive,  and it discourages them from direct achievement. S

The result is that women in the working world tend to have lower agpirations,”
more limited horizons, and poorer self-images than,men do.- Women tend to
subordinate themselves and to choose vicarious or group-oriented achievement
over direct achievement, "even at their own expensé.€§' o . .

3
~

' Damaée to women's deVeloRbent'is evident as early as elementary school and .
is,very obvious throughout later education and training choices. It affects.
a woman's choice of a job ‘or career, her behavior on the job, and.her advance-
ment in both status and income. . - . N Co

Objective data reveal the damage, e.g., inequality in the earnings of men and

women; clustering by women in low-paid, léw-status jobs or professigns; and

societal devaluation of female attributes. J>‘4§

~

Traditional female job choices are outdated. Objective data ‘show WOmEN ROW
living longer, getting more education, spending less-time in the home, having
fewer children, getting more divorces, working for many more years,. and
emerging (statistically) as less able to depend on men and mére crucizl.to
societal economics than ever before.

. .4 .

Sex-role stereotyping of self is sihply no ‘longer practical for most womern

~in today's working world.
3 ] 1, . , . -~

-
-
L4 .

N T

To'éscape sex-role stereotyping of themselves, women need to learn to see
themselves simply (and when appropriate) as’individuals. - .

Y ]

* Undoing the Damage .

N

Pree choice of altérnative behaviors is the key”té freedom.in education
and work. . _

People who are free to choose among the feminine, masculine, and neutral’

traits that all of us possess are more creative and‘flexible, and less #nx:

ious, than those who are either extremély masculine or -extremely.feminine.
1 4 1 0 +

Peopie tan transcend their sex-role stereatypes when apprbpriate, choosing
adaptively, moving freely, and perceiving themselves.as less limited by cul-
tural presetriptions for sex-role behavior than formerly. .

This workshop provides a setting in which a woman- can, with skﬁlled guidance,
review her beliefs, see herself differently, and examine alternative ways of
behaving on*fﬁé‘job or in education. . L ' .

In the final unit, the workshop encourages a woman to concentrate upoh, and

change, a single value, attitude, or behavior. If she finds the experience
. rewarding,. she will be equipped to make other changes on her own.
. . N \ ~ - . .

»
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Nature of the bekshop .

This workshop uses both didactic and exper1ent1a1 techniques. Its leaders
undertake some brief lecturing and provide handouts enabling choices to be
amderstood on. the basis of informatidn and reason. Structured exercises
provide the experience of translating ideas into actions, making alternative
choices meaningful. * .

Without being at all therapeutic in-the sense of traditional psychology, the
workshop allows.participants to experiment with new behaviors on the spot,

so that participants leave with some knowledge of the personal and emotional
significance of new choices. ¢

The workshop should ‘not be used "propagandistically." No woman should be
required to change. The workshop offers alternatives and encourages experi-
mentation, but it also accepts resistance to ehange as a legitimate choice.

The leaders must be female and experienced. Although the curriculum is
largely self-guiding, there can be no substitute for (a) a thorough knowledge
of basic women's issues and (b) experience as a group leader.

The workshop applies to all women who work or expect to work. Some make poor
educational or career choices because they know no better. Others find them-
selves trapped and angry. Still others are impeded without knowing it, t
limiting their opportunities by unconscious and self-imposed restrictions.

On an intellectual level, many women believe themselves to be 'liberated,"
but on an emotional and/or practical level are not The workshop responds

to all _groups;

This manual contains materials suitable for the following groups:
¢ Professional, administrative, and managerial women

o C(Clerical, operative, and service workers

° Stugents;

o (Older women

° Mi%ority groups

2

It is intended, however, that the leaders will add new materials suited for

the special groups with whom they work. :
In sum, the workshop, is not 1ntended as a handbook of career choices or as
an informationdl expﬁoratlon of educational alternatives; rather, it goes
directly to basic matters of attitudes, values, and behaviors that uncon-
sciously dominate choices. .And although the workshop leaders serve as
change agents for the participants, their objective is to make the partici-
pants change agents for themselves. , {

. S -




't PART I: s
INSTRUCTIONS FOR THE WORKSHOP AIMINISTRATOR

t

Part I of this manual is primarily for the use of * .
. the individual-who will act as administrator of the
workshop. After giving a brief introduction to the
nature of the workshop, this section provides all
the information necéssary for publicizing, organiz-
ing, operating, andyevaluating the workshop. A '
""Schedule Checklist" concludes the section.

-

WORKSHOP SUMMARY

' Workshop Objectives

A >

This workshop, "Freeing OQurselves: Removing Internal Barriers to Equality,"
is a small-group, 12-hour model curriculum to aid women in overcoming self-
imposed barriers resulting from.i¥ternal sex-role stereosyping. The, format
has been developed for adaptability as either a self-contained workshop or .

a module included in a larger curriculum (such as a course in counseling,
psychology, or adult education). Part I envisages the workshop as being.
offered independently of the larger curriculum.

The workshop has two objectives:? &

1. To provide an intervention process whereby women can directly face

their internal barriers to equality. These barriers are acquired

N through the female sex-role socialization process and affect women
in thgir educational and vocational lives, in the form of:

e Yersonal dttitudes

o pq;sonﬁl values
a
® personal behaviors ‘ f \
2. To provide a supportive learning environment in which women can
e c¢onfront their own internalized sex-role orientation and exploreQ
. . other ways of 'being'" that do not fit the prescription learned as
! =~ females >

The workshop is designed to be facilitated by women professionals who are
trained as group leaders. It is an intervention process for women, to assist
them in discarding those aspects of their socialization which restrict their
development as self-actualized persons and ,equal members of sociéfi.

/

- 11 ’ L




., Workshop Elements S

. ‘ /

The main assumptlon of the curriculum is that internal changes can come
about through s '

N &
L experlencing opportunities to raise self-respect ¢

® changing rules, or "shoulds " learned as growing females

e ‘exploring (verbally and nonverbally) alternative communlcatlon
styles

e exploring new behaviors and activities previously viewed as in-
. apprgpriate for womén

All elements 6f the workshop are de51gned to encourage internal changes to

occur, without being 'therapeutic' in nature. The workshop elements pro- -
vide support, direction, information, and organization.. In no way do these
workshop components attempt to provide authoritative instruction on how 'to »
be" as a woman; rather, they are carefuliy structured to encourage explora- .
tion and to facilitate changes approprlate for each individual participant.
Because of this, the curriculum is responsive to the personal styles and

beliefs of its leaders who should be selected with care.

-
The Participants ’ . ' .
. , = /
The workshop is designed for adtult women, 18 years and older. Théoptimal . .
~ number of participants is twelve to eighteen women. Commitment by each

participant to the entire 12 hours is essential.

Once the workshop begins, no visitors, observers, or outsiders should be
present, as their presence can seriously impede the atmosphere of the group.

All the wamen participating should be aware that the workshop belongs to

them. It is basically their respon51b111ty to be as involved as they choose
and to focus on aspects of the issues of primary concern to them. Durirg

the workshop, it is the participants who do most of the talking, sharing,

and experiential activities; the facilitators are present only to help by
providing direction, 1nformat10n, guidance, support, and stimulus. °

The,Facilitators .

The workshop uses two or three facilitators, each skilled in women's issues
and group process. Many of the activities take place in 'smaller groups of
six to eight women each; thus, each smaller group is provided,direction and
support by one of the facilitators. The overall management of each umit
can be assumed by any one of the fac111tato%?, depending on her individual
expertise and skill in the content area.

’
’

The facilitators' use of ‘a nonauthoritarian approach is essential. The
facilitators need to preserve a delicate- balaneé between, encouraging

u‘ /




exploration and discussion and not stifling or deminating participation.
Facilitators have the responsibility for identifying problem areas, raising
difficult questions and issues, requesting participants to focus on specific
personal attitudes and behaviors, and generally servipg as a stimulus to the
entire process of removing sex-role stereotyping of self by the women..

-~

The facilitators should be trained professionals who have:

»

$

a ¢ knowledge and sensitivity in female sex-role socialization issues
e skilly in group procedures

They should ensure that all participants are involved and that all views .
and experiences are respected. Facilitators must not dominate the activities
but should instead provide special knowledge and understanding of the sex-
role socializdtion of women’ dnd the internalized barriers it creates.

The Manual " o \ .

The manual provided to facilitators acts both as an information source and

as the structure for the workshop. It includes.the packet of materials to

be reproduced for each pirticipant. - It is-intended not to be used rigidly,

or dogmatically, but to be *followed ca efully, as it is designed to elicit )
from participants specific behavioral éommitments. Variations to accommodate -
differing populations of women are included in the workshop units to ‘pro-

vide %broad application }o the format. s . :

These elements are intended to produce a'learning atmosphere well suited to
‘adults concerned with their own personal and vocational development. The
atmosphere is informal and nonauthoritarian. The workshop appears lightly
structured, yet the 12 haurs are busy and intense.. The ultimate objective

is to-gain a clearly definable comnitment to a behavior change from each
participant--a Commitment’ to act, not just to talk aQout.

¢

WORKSHOP OPERATIONAL PLAN

~

Planning and preparation for'the workshop shouldfbe careful enough so that

the actual 12-hour process is unencumbered by in erruptions and,organiza-
tional problems, allowing everyone to, focus intently‘on the subject matter
and learning experiences.. The operat}onal plan that follows is in three
segments--workshop preparation, workshop operation, and workshop evaluation
and follow-up--and, if followed closely, should eliminate most.organiza-
tional problens. : :

The objectives of the operational‘plan are as follows:

® To publicize.the workshop fully .so that the target population is
aware of its availability :

o T6 enroll participants by way of efficient and well-organized methods




e To correspond with part1c1pants in order to egtabllsh rapport and
prov;de information on enrollmenx locatlon,~and time

< ’ e To prOV1de a confortable genvironment in wh1ch the workshop will =
: take place ) iy

4

"® To have the netessary materials and supplies on hand for the smooth
. * - functioning of the workshop

e To prov1de staff before and during the workshop to prepare the facil-
ities, greet participants, and maintain the process within-the time
structure established

e , e To obtain evaluation and follow-up data .o

« '
Workshop Preparation

= . As the workshop administrator, you should ensure that the following activi-
o - ties+are accomplished at least one month before the workshop begins.

R Publicity ' . ’ .

- One month before the workshop beglns mail brochures to all potential partic-
. ipants. The.brochure should contain information-on the background and
purpose of the workshop, give the time and location, and include an enroll-
o ment form. On pages 5;6 is a reproduction of the brochure used 1n the
developmental phase at Indiana University.) ~

Slmultaneously,'see that posters are dlsplayed in appropriate locatlons
The posters should conta1n information on the background and purpose of
the workshops, give the date, and include a phone number to call for infor-
mation and/or registration. ‘ .

Placing articles in newspapers and in newsletters read by the target popula-
tion is an additional method of publicity. Preparing a basic news release
(see page 7) will provide the media with information for wider publicity.’

"
~ -




The Indiana University, Bloomingten, Office for Women's Affaivs.will offer
eight workshops for all wamen at Indiana University during the second half
of the academic year 1978. The title of the workshops is FREEING OURSELVES:
DEVELOPMENTAL WORKSHOPS FOR WOMEN.

The workshops are funded by a grant from the U.S. Department of Education, - '
\ under the Women's Educational Equity Act Program. Project codirectors are ,

Dr. Jessie Lovano-Kerr, Dean for Women's Affairs, IU Bloomington, and Dr:

Helen V. Collier.

N i

-

FOR INFORMATION, *
. CALL 337-0632 ,
y o,
PARTICIPANTS

The workshops are intended for all faculty, staff, and students and .
will be given at no charge. Eight workshops will be offered. Sevefal
Will consist of heterogeneous groups; others will consist of students
or staff or faculty, Two workshops will concentrate on the development
of women from minority racial and ethnic groups, and one will emphasize
the needs.of women over 30.

There will be a maximum of eighteen participants in each worléshop.

«  DURATION .

Horkshops will be held during weekends (Friday evening and all day
Saturday) , beginning in February and ending in June. The sessions
will be held at the Center for University Ministry, 1514 East Third
Street. Commitment to and participation in the two sessions selected
are essential for the women enrolling.

~
: WORKSHOP 1: February 17-18 e s
: . Mixed group of students, staff, and faculty
WORKSHOP 2: February 24-25 . . ,
. . All students ' "
WORKSHOP 3: March 10-11 .
- All minority races (mixed student, staff, and faculty) .
WORKSHOP 4: March 31-April 1 R
. All“ethnically diverse (mixed student, staff, and faculty)
WORKSHOP 5: April 14-15 . ' '
All faculty . ,
WORKSHOP 6: April.28-29
LALT wamen over 30 (mixed student, staff, and faculty)
WORKSHOP 7: May 12-13
y All-staff -
WORKSHOP 8: June 2-3 =~
A standard workshop for a mixed group
¢
TIMES: FRIDAY, 7:00-9:30_p.m.
- SATURDAY, 9:00 a.m.-6:30 p.m.
EVALUATION
. Under the tems of the Federal grant, the quality of the mrkshop's
must be evaluated. The workshops are intended to became national _
¢ models. Evaluation will concentrate on the concept of the materials

and on their relevance to partiCipants, who will be asked for their
judgnents. This will require the collection of same personal infor-
mation concerning each participant, but individial conf dentiality

P *

S,

ty will be strictly preserved, N
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SUBJECT MATTER ' .

By the time women become fully functioning adults, the process of
acculturation has led t to internalize certain attitudes, values,
and behaviors that work against their full development in education
and work. Regardless of the presence or absence of external barriers,
wanen possess internal barriers that impede their advancement.
Women tend tq defeat--unconsciously--their own desires for full and
fair participation in educatiomnal programs, in career choices, and
it the labor market. .

’
o

The workshops will helge::mn examine the ways in which their sex-

role stereotyping of t elves affects their behavior; influences
their choices, and touches their advancement. The workshops will

teach women skills for removing--or at least for recognizing--their.
internal barriers. They will help women to free themselves from ,
the patterns in which they grew wp, to e their past and present *
selves, and to create such new pattems as desire. Workshop
activities will combine a sharing of information #nd participation

such as role playing and nonverbal processes.

WORKSHOP LEADER

13

The workshops will be conducted by Dr. Helen V. Collier, practicing
psychotherapist and program consultant, and former university staff
and- faculty member. Serving extensively as a counseling and thera-
peutic consultant to women's programs, Dr, Collier is currently
preparing textbook materials on the counseling needs of wamen and
will use her materials in the workshops.

« FREEING OURSELVES:
N o4

EPARMENT & POSITION

I PLAN TO ATTEND WORKSHOP #(s) DATES

-

RETURN TO: OFFICE FOR WOMEN'S AFFAIRS, MEMORIAL HALL EAST, RM. 123
BLOOMINGTON, INDIANA 47401




rF

~

. : - §AMPLE NEWS RELEASE
) o
P GROWTH WORKSI'DP§ FOR aP;DMEN
. | ‘ , N
. A series of ei'ght, workshops entitled '"Freeing Ourselves: Dévelopmenxal .

Workshops for Women" will be presented by the IU Office for Women's Affairs
this February through June.* The workshops will examine the internalized
barriers that prevent women from achieving theiripotential and will teach
«the participants skills for recognizing.and removing their internal barriers.
The workshops will be directed toward helping women to free themselves from
the patterns in which they grew up, to examine their past and present selves,

and to create such new patterns as they desire. .
The workshops will be conducted by Dr. Helen V. Collier, a practicing psycho-
therapist and program consultant. Dr, Collier has served as a counseling
and therapeutic consultant to women's programs and has led many women's groups
at IU and other universities, ‘ \ .

)] > o
Faculty, staff, and students are inwited to participate. There will be no
charge for the workshops, each of which will be 1i 'tes to eighteen partici-

s pants. The workshops will be held at the Cente) for.University Ministry on
Friday evening and all day Saturday. Commitment to and participation”in” °
the two sessions are essential for the women enrolling. A schedule of the
workshops follows. ’ .

. LA

Workshop 1: February 17-18 Mixed group of students, staff, and
: - . faculty - .0 \
Workshop 2: February 24-25 All students )
- Workshop 3: March 10-11 All minority races (mixed student, .

staff, and faculty) .

Workshop 4: - March 31-April 1 \ All ethnically diverse (mixed student,
. 4 ‘ staff, and -faculty)

~

_Workshop 5 April 14-15 : All faculty . N
¢ ' Workshop 6: April 28-29 A2l women over 30 (mixed étudent,
staff, and faculty)
Workshop 7: May 12-13 © rAll staff ) )
| WOrlEshop 8: June 2-3 A s.tanaard workshlop for a mi.xed group

For registration and further information, please call 337-0632.

-y -

7




Enrollment : . ' . ’ . 2 .

Part1c1pants will enroll in the workshop by (a) mafl1ng in the form on the
brochure and (b) ttlephoning you in .response to publicity. Although some’

, cancellations will probably occur as you.register participants, you should

make every effort to ensure that eighteen women attend all sessions. P
By adhering to the administrative procedures listed below you' can help

expedite the enrollment process. 9

1. When registration is made by.telephone £i1l in an emrollmént form *
" at the time of the call. --

2. Date both mailed-in and phone -call enrollment forms so that the -
first to respond are ensured enrollment and so that you can.create
a fair waiting llst \

4 e . : \ : W

3. Enroll the first e1ghteen women who apply. Start a waiting list

for subsequent appllcants \ ‘

4. Send confirmatdon letterSA(see page 9) to those enrolled letting, *
them know that space has been reserved for them’and empha51z1ng
that they are expdcted to attend all sessions, - .

5. Send wa1t1ng list, letters (see page 9) to those on the waiting list;
apprising them of their statls.

6. One week before the workshop* begins send a reminder (see page 9)
to those enrolled so that you can make a,final list of people who
will attend. Enclose with your rem1nder copies of the preliminary
fact sheets *(Worksheets 4 and 8 and, if appl1cable Worksheet 5
and/or 6; see Part IV of this manual)

7. Ant1c1pate rece1v1ng some cancellations, and replace them as they

occur, using the waitipg list.

a -

Note: Experlence has dhown that cha;g:ng a reg1strat10n fee increases
attendance. If you decide tocharge ™ fee, be sure to collect fees as a .
deposit before ‘the workshop, not on the day it starts. ¥
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We are writing to inform you that we are reserving a s&u:e in the work

for women, : .(title) . Since t are ‘women on the-

waiting list, we ask that If you camnot attend this workshop, you notify us
-by 5:00 p.m. on Wednesday, __ (date) . If we do'not hear from Yeu, we
~shaH expect to see you. . .
Y

The workshap will be held at ’ '
, from 7:00 p.m. tts) Q‘ﬁgap.m. on Frids Jy and from :hOp P
Vt0.6:30 p.m. on Saturday Edateg . Youps \ to the works -

cludes attendance at bOt}"l t riday and Saturday sessions.

& . - -

Many of us will be bringing our lunch on Saturday. - Why don't you do the

same, and be sure to wear camfortable clothing to the workshop. TR

We are looking forward tq seeirg you. ¢ RN ¢ e @

- § \Sincerely, 2

< . ~— . >

/ . ) v o
3

. ° o

—t—

a

3

}
b

3
Y

. o .
'SAMPLE WAITING-LIST LETTER _
SRS - - -

Dear , ‘ <

-

We are writing to inform you that the schedyled workshop for women,
(title) » that youcaPe interested in is full. We have put

' your name on a waiting list and will let you know if there is a capcella-

tion. If you haven't heard fram us by Wednesday,\, (date) _, it means
that there were no openings available. - .

. e [3 A
We appreciate your interest and hope té be -ahle to place you in the work-
shop you requested. g .

) r N " : 4
Sincerely,” ‘
heY ‘ I: - . t I‘x
" I o - . . " . < B
* SAMPLE REMINDER LE‘!'{ER' : 4
v N
. i /7 5
Dear kX e "

We are writing to remind you that we are reserving-a space for you in the -~
workshop for wemen, . (title)* .

f - S,
Here are same fact sheets we'd like you to look over before the workshop
“begins. Please bring them with you on Friday evening, _  (date) .

- a

If you are unsble to attend, please let us know po later, than 5:00 p.m.,
Wednesday, date) . : A :

[

We're looking forward to seeigg-you. .. 3
L . - T .
L Sincerely, o~
3 cLx E:( .
. ’ ”4‘
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Fa,C111t1es . g —
Holdlng the workshop in a comfortab/le environment ‘is a necessit. It is
suggested that you consider the following points as you $eek a location.

¢ A well-lit and airy room,’ af‘gé enough for participants to form a
comfortable circle and to allow physica’l movement about.the room - = .

» ,® Carpeting that is conducive to sitting on the floor (optional) and
to movement for activities (large pillows should be available if
women are t,o sit on the floor)

» . ]

e ¢ Ample wall space for vwa eet activities

e (Conveniently' located restrooms .
e Facilities for making coffee and tea
¢

]

Materlals and Supplies

is a complete set, ready for Teproductlon) for participants and fac111tators

~

Workshop supplles 1pc1ude the, following: ' \,
‘ o Newsprint tablets (2' x-3' and 1%' x 2')
L

° Color@damarklng pens (mlnlmum one per part1c1pant) o N

. \
° Penc1ls émlnlmum one per paro1c1pant‘) "

e Masking tape =~ - ‘ .
. ‘ o
S e

e Scissors -

e Tea bags, instant coffee, cocoa mix, sugar, Cream, cups, spoons, "‘w/
napklns and hot water . ‘

® . A

Workshop Operation -

v,

|
Workshop materials consist of a sufficient mumber of workshop packets (Part v i
i
Experience conductlng the.workshop has-yielded the follow1rig recommendatlons s
As administrator, you should review these guidelines and coordlnate the tasks
with the works'hop facilitators.
° e workshop format should be followed as it is presented in the ..
manual. The format has been carefully constructed to produce a con-
tinuing flow and a gradual development of awareness 2nd skills.
Care should be taken to begin and end sessions "on time. Facilitators -
should e flexible, yet as punctual as possible. The.breaks sched-
uled should not extend beyond 15 minutes.

»



.

’ '
¢ Facilitators should arrive one hour prior to the workshop to set .
up the room. ’ '
® The room should be arrénged'foy circular seating; wallsheéts for
the first-sessioh activities (see page 43) should be prepared and
" mounted; materials should be placed near the entrance for. distribu-
.;/ + tion; and coffee/tea service should be prepared. S
)} B o Ali arrangements need: to be finished 30 minutes before the opening
- " Bession, freeing facilitators to greet arriving participants and to
distribute“workshop packets (see Part IV). :

v

-~ ® Each waman should sign in on a registration form as she arrives, to
provide an accurate roster of all participants. (This roster can be
‘- duplicated later for distribution at the end of the workshop, if
participants so desire.) 3 - o
: : -y . -
¢ Maintaining a relaxed and open atmqspherefas’important throughout
the workshop. There should be no visitors, Facilitators should be - -

. ) present for the entire workshop, and they should make every. effort
- . to keep each woman actively involved at whatever level iggcomfortable
. o for her. . : .
, Evaluation and Follow-up -
.. Y

. L‘ - . .
As adminigtratar, you should coordinate the evaluation and follow-up efforts

of facilitators at thé end Of the workshop.

v

. A1l evaluatioﬂﬁinstruMent§, including the follow-up instrument, used by the
Co Pilét project are reproduced on pages ¥2-21. Ydu are encéuraged to work

: with facilitators in revising and making additions or deletions in these if*

struments so'that+you can oBtain relevant information on the population you

are serving. S - ” ~ ‘

/

JYou should see that follow-up instruments are mailed to participants. 4 or 5
weeks after the workshop and that reminders are sent about 2 weeks later.
Bé-sure to enclege a self-addressed, stamped envelope with the follow-up

- instrument in order-to ensure as large a.response as possible ;from the par-
ticipants. ’ . Y . .
. - L~
. y ’ S . -
¥
$ : _
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4 - N - .
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. Group__ - ) Social Security Number . ¢ ~
‘ ¢ - (last four digits)

)
Evaluation Instrument #1 .

"Freeing Ourselves’" &
DEVELOPMENTAL WORKSHOPS FOR WOMEN ¢

: / . ‘ Office for Women's Affairs ' .
February/June 1978

Conducted by Dr. Helen V. Collier _ e 4
\ ) r v
. . - - PR
Cm e , ‘e ! . ‘ LN
L4 . ' 1.' Age S . '\ - . )
e Lad . r

2. .Race and/or ethnicity

»

E . 3. Marital status (check one): Single ‘Married  Divofced.

. -~ L ‘ J._’___Separated___Widowed

’ 4. }Chvilgiren: None 'Number of children ° ~ Aées o%‘children
~ 6 5 ?Residencé:(zc};é::k one): __ Campus housing'F , Off-campus housing.
q ‘6 *Rosition (staff and faculty only): |
‘ Title! .
. Department~ _ .
[ = ¥ *§ohool: . ‘ , .
—_— A B
) 7. Position (students only): ' e
' ‘ | ' ._‘_Undergpaduafé (circle 6ne): First year,
) Sopﬁomore, Jﬁnior, Senior
) Graduate (circle one): ,Mas\t)er'g , Doc:tor's'
' , .= "Field of ;stti;ly: -
- 5 . Department: .
i | ? . 4 4' School: : :
‘ . 8. Annual incomg level #heck one): E . e

\q ’ : . Under $5,000 . - $5,000-8,000 . __'_$8,000-10,000

PR ?_.'__$1o,06.1\-15,000, . .$15,001-20,000 . ~__ ;Over $20,000

~ o -

; .’ 'm ' N . ;25 . BN

( " ‘ : 12 ., N . ‘ .
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9. . Consider the fqlléwing "possible reasons for attending the workshop, and
indicate how important each reason is to you personally.

1

. M v

Scale of 1 to 5: 1 = Very impor tant ; °5 = Not important :
2~ e \ . ) - d
Please circle one response for each item. - "
J \ A ) - Sty .‘
Iy 4 < - . . t- A
1 2 3 4 5 . 1. To learn to recognize how sex-role stereotyping
: ’ h'as affected me as a_worker/student )
1 2 3 45 _ 2. To develop skills for p\(ér@ming these barriers .
Ql " ’ » h -
1.2 3 4 5 3. To explore my professional”life in a supportive
. ~ ‘environment that_is nondiscriminatory
.~ 1 2 3+4 5 4. To be with womer! "who may be role models for me’
1 23 45 . 5 Totrynew forms of behavior in a- nonthreatening
T setting - "o
5 - : ’
1 23 4°5 6.” To be with other women ih a group ' - o
1 2345 7.. To share with other women experienc®s we have .
' ; in common . .
123 45 - 8 Other L —
‘ b ) u& . R
é ‘ . . ) ( ?
' ; s R
~ ' ) N - ’ \\‘\v
‘\.—
o % - 4 ‘ v
¢ : ; *
A\l ‘ \
. o N -
. - ;} . . -
—— * ' N
; ¥ :
. N o ’ o ! k2 ”‘%
L] A g / . -
) 13 20 -,
- y
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Group ’ Social Security Number
, (1ast tour digits)”

Evaluation Instrument #2

] '"Freeing Ourselv:
DEVELOPMENTAL WORKSHO. FOR WOMEN

Office for Women's Affairs
February/June 197%

Conducted by Dr. Helen V. Collier

Please respond to:t%he following statements on the basis of whether you
- + strongly agree (SA), agtee (A), are undecided (U), disagree (D), or strongly
& . dlsagree (SD) .  Put a check mark on the appropriate line

SA A U D SD

1. As a result of this workshop, I have
close)y examined how my educational-and
careetr aspirations, Behaviors, and atti-

~ ~  tudes have been affected by sex-role
stereotyplng

2. The workshop did not deal with the issues
" that were particularly important to me.

3. In sp1te of the werkshop, I'm not clear
when and how I act as if I am powerless.

4, The oxder in which the workshop activities
took place was appropriate for ‘me.

- _ With the held of the workshop, I learned
some ways to consider and question eFfec-
o - o tively the "shoulds" in my life.

6. The role playlng was very helpful in work- .
. ing out specifics for using my power. ®

h 7. “The fact sheets helped me to become aware
e of my own worker/student situation. :

8. I received what I expected and/or wanted
l " from the workshop. - —
I' would have preferred to deal with.other
issues discussed in the introductory
session, rather than w1th the issues pre-
sented., * .




10.- The books in the bibliography appear
valuable and important to my situation.

11. '"Widening our aspirations and goals'' was
an issue of particular pertinence for me.

12. The nonverbal exercises on sex-role °
stereotyping were helpful to me in con-
* sidering my own behaviors and attitudes.

"13. The worksheets were not helpful with the
activities and behaviors dealt with in
the workshop. ' '

The time schedule of the workshop (an
evening and an all-day session) was
tonvenient.

The wrap-up, including the implementa-
tion sheet, was a useful summary for me.

. wﬁ'Learning about my own feelings of living
by ''should" rules and learning ways of
combating them were of prime importance
to me. g

177 +The order or format of the worksﬁop didn't

see;ng-,to flow or connect well.

18. The workshop did not provide me with useful
- skills for overcoming my own sex-role
stereotyping. v

19. During the x’vorkshop,j I felt that I was in
comfortable and supportive surroundings
for exploring my sex-role stereotyping of
self. . . .

. — P—
Y

20. 1 felt that when I had a contriBlution-$o< « = S
make, I had an opportunity to make it.: - . A
thgjho

o5t helpful

21. Of all the materials used, I found the following to be
and important (check. only one):

: Bibliography - Worksheets . !

¢ .

Fact sheets __ Implementation for change information

22. Of all the materials used, I found th& following to be the least helpful
and important (check only one): ,
Bibliography . Wofksheets

Fact sheets . Implementation for change information

123
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23, Of all the topics co;/eréd in 'the. wgrkshop, I found the following to be
the most helpful and important (check only one):

Nonverb%l communication
?. . ______ Myths about ourselves as women
C ' _____ Devaluation of ourselves as women
Lowe;'ed aspirations as women . .. .
- _____ Inferior status and powerlessness
< - gommnicating wants, needs, goals, and feelings
Implementing change in our lives '

24 Of all the topics covered in the workshop, I found the followmg to be
the least helpful and important (check only one): -

Nonverbal communication
Myths about ourselves as women

; Devaluation of ourselves as women

\ T
")+ ___ Lowered aspirations as women -
ﬁ | Infer%or« stafus and powerlessness
- __ Commmicating wants, needs, goals and feelmgs
. “;«.; I Implementlng change in our lives

25. Of all the various' workshop segments, I found the following to be the
. ' -~ most valuable for me (check only one) :

Introductory session =~ _ - A . . -
‘Handouts for activities
Materials on conmitnfnt to change
Activities on power.
Activities <;n how I devalue m);self and view myself as incompetent
. Activitvies on widening our aspirations gnd gqalsﬂ ~
- _____Activities on the "'shoulds" in my life,
- _____ Activities on networking

Nonverbal behavior communicating my sex-role sfereotyping

hl

-

Contact and involvement with other women -

e R -
. . .

L]

- | - ."! ".’ 29
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26. Of all the various workshop segments, I found the followmg to be the
least vdluable for me (check only one): .

Introductory :ses sion
Handouts for activities .
___ Materials on ‘commitment to change
Activities on power
Activities on how I devalue myself and view myself as incompetent
ACt1v1t'1es on widening our asplratlons and goals ‘
—__Activities on the "sneulds" in nly/life

]

Activities on networking PR s
-0

Nonyerbal behavior communicating my sex-role e?:ereoty"ping
Contact and involvement with other women -

27. Issues thaw I thought should have been dealt with, but weren't, in the '
workshop were the following: - . ,

<

- - Wt '[ . - k.
28. Some changes in my behavior as a student/,yorker that I could implement
“might be (check those which apply): !
"Form a support group

Explore a newi job or job advancement

Exglore a new ma:jor field of study ' ) N _ A_.{
I_iead in a new ;area ’ ' - ,
| Take a class iri a different field _ - - - ‘ N ’
. _____ Practice new donmumication skills- . -

Try a new behavior I formerly considered not suitable-for women

. Ask for a raise .- “

Enroll in a workshop- to gain additional’skills

" (There are many other po‘ssibilities; these are only suggestions.)

- 1) . -
- . < .
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29." A specific behavior change or an activity that I am going to implement

30.

ise

;

3

|

Following are additionalideas, suggestions, or comments I have about
the workshop:

— -
. . . \
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Group Social Security Number

(last tour digits)

Evaluation Instrument #3

"Fréeing Ourselves" /
DEVELOPMENTAL WORKSHOPS FOR WOMEN |
Office for Women's Affairs
’ February/June 1978

@onducted by -Dr. Helen V. Collier

E)

__ We aré very interested in your current reactions to our workshop, now that
approximately 5 weeks have passed since you were a participant’.

After writing the last four digits of your Social Security mumber in the top
right-hand corner of ‘this form, please answer the following questions accord-
ing to your feelings and attitudes now. When.you have responded to all the
questions, please put the form into the envelope provided and drop iteinto.
the campus or U.S. mail’, ., - ’ '

We a8 appreciate.your input. It's very impprtari’c to the total project outcome.

1. Of all the materials used in the workshop, which are you noW finding to be
the most helpful and important (check only one)?

st

____ Bibliography ____ Worksheets
) B .____ Fact sheets . . . Implement;tion for change information
2.7 Of all the materials used in w‘orkshop: which are you now finding to
A be the least helpful and impertant (check only one) ?
‘ ______ Bibliography . Workshieets :
_____ Fact sheets. " Tmplementation for change information

{ 3. OF all the topics covered in the workshop, which has become the most |, -
- helpful and important to you now (check only one)? *'
. L 4

L - Nonverbal communication

. ! l%'ths about ourselves as women

W

Devaluation of ourselves as women
o Lowered status and powerlessness -
Communicating wants, needs, goals, and feelings

. Implementing ¢hange in our lives

o
4

| ’ ; 4

o
o
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- valuable curréntly (check only one)’}

~

Of all.the- toplcs covered in the workshop, which has become the least
helpful and Jmportant to )@u now (check only one)?

Nonverbal camnmlcatlon

L 1Y -
. Myths about ourselves as women < - .
- . i .

1

Devaluation of ourselves as women

Lowered status and powerlessness’ e P
\ . e

1

Conmmicatlng needs, wants, goals, and feelings -
/ Implementlng change in our lives , ’

Of all the various workshop segments, which have you found to be the most

- Introductory sess 105——\.-—/ .

- _Handouts for activities 4 .
Materials on commitment to chayfe a .
Ac'tivities on power €

____ Activities on how I devalue myself and view myself as incom;')etem.:
Activities on widening our asplratlons and goals B

______ Activities on the ."'shoulds" in my-life
Activities on netwotrking --

o Nonverb;1 behavior copmmicating my sex-role stereotyping

kact and involvement with other women .

Of all
valuable

workshop segments, wh1ch have you fomd to be least

ently (check only“one)?.

Introductory $ession

- Handouts for activities
ok >
Materials on ‘commltment to change ~—

.~

Activities on power

Activities on how I devalue myself and view myself as incompetent

.
1

Activities oﬁ?widening our aspiratiops and goals

Activitieés on the "shoylds" in my life

N
.
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- Activities on networking

! )
Nonverbal behavior commmicating my sex-role stereotyping

A
4

3
¥
3

N .
Contact and involvement with other women &

7. On the implementation sheet at the end of the workshop, you said you
would make :a change. Please complete this sentence, checking the re- ~
sponse that applies:  In my commitment to behavior change, I

Have not begun working on the change, but intend to -
Have barely begun working on a change

/
Have made a good start at working on a change

A . ——

. Have cmlple—téd the ﬁ:hange (5 ’ .
Have no intention of making any change(s) '

Have .made other changes that I did not previously consider, which
are: !

LS

™ . L

T
~ . !

-~ - -

8. In'actually implementing the change(s) , how did 'yo'u! feel (check only one)?

Very. comfortable . Uncomfdrtable

‘Comfortable S Ve4y uncomfortable

’ .
-

Unaware of my feelings at that time '
. ]

. - . , - - y . *®
9. Were there circumstances in your planned behavior change thht interfered
with its being implemented? If so, what were they? .

r

10. Please list-below any.additional comments or suggestions. We welcome them.

= ¢

e
y
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SCHEDULE CHECKLIST = ° o . .

, The followmg checklist 1s the main working document for the workshop. It
" lists all the major activities to be’' performed by persommel orgamiing the
program. Responsibility \for completing the checklist rests with you as
administrator of the workshop, so you should adapt the checklist to suit |
your own needs.

. o

L

The checklist covers a period of 8 to 10 weeks from the? initial decision to
hold the workshop until the -conclusion. - -

4

&

Date Date . -° . S
__Scheduled . . Performed--~-——Pre-workshop Activities T .
Obtain’workshop manual
- - < f ‘
Identify potential population for part1c1-
o pation

5

Select dates for workshop

f — Select and reserve facilities

7 r
>

Prepare ‘publicity one month beforeha:nd, in
the form of:

L3

TN s . 1. Erochures - " J - .
: . . . . 5 - i I
X ) 2. News releases L .

. Reproduce ‘workshop materials and egaluation
. angd follow- up instruments . .

»
s e
.

,‘ -

Begin‘and monitor enrollment

) . : Complete enrollment and maintain a +#aiting
-t "} h liSt 1 @ o ’ .

Send- confirmation lettess to those who L
have enrolled .

Send waiting-list letters to apprise sub- *
X i sequent applicants of their status o

_ Send reminder letters and preliminary fact
'&% B . sheets’ to participants enrolled y

L

. . ’ Replace cancellations with names from the
©  waiting list

Assemble .al,l necessary sdpfolies

3 ’

e ' '
30 RN {




‘Date

Scheduled

Date

Performed

—~

G
¢

”

N

° Scheduled

"Date

Date ’
Performed

Workshop Activities

Preparé the facilities

.

‘ Have each particip t complete a reglstra-
tlon form upon

Prepare flnal roster: of part1c1pants
. Collect pre evaluat;upn information

. Conduct énd-of-workshop evaluatlon
- o

~

« Post-workshop Activities .

- Send followl-‘up "'Lnstrumerﬁ; 4 to 5 weeks
« after workshop

"*Monitor .instruments returned
> - '

Send reminder lettérs 2 weeks later

~Tabu1ate all 1nformat10n and evaluatlon
reSults‘

-'Analyze data
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PART II: ' .
BN INSTRUCTIONS FOR WORKSHOP LEADERS -
- , - .
v - N H
Pért IT of this manual is for those who will lead the workshop. i/
. First, it summarizes the curriculum presented in Parts III and
> \.1IV, emphasizing the rationale behind each of tie curriculum's

. six units and the structure of the workshop process. Next, it N
suggests strategies appropriate to the subject matter and to
different kinds of learners. Finally, it provides a resources’ .,
R section ‘of demographic data, references cited, and suggested /
. aﬂbreadings. q

CURRICULUM RATICNALE /\ , o ST
- L ) ' ' ,

Workshop Objectives

» -

The &orkshbp has two bipad objectives:

& »

1. Tq provide an intervention process whereby women can directly face .-
their internal barriers to equality--the personal attitudes, values,
find behixigrs that affect their educational and vocational lives ~
.t 2. To provide a supportive learning environment in-which women can
confront their own internalized sex-role orientation and explore
- other ways of "being' that do not fit the prescription learned
, as female ‘ - : 7y

More spgcifically, the workshob is designed:

1. To increase sepf-awareness and self-esteem SRR
N - 2. To teach skills.for changing and behaving in different ways
, ‘3. To provide information essential to increasing awareness and to
changing behaviors e . ) .- .
.1 . - " .
.o ‘ s - % :
i s . @ ‘ Il -
. Curriculum Concepts . -
' 2 N R N , C e .

.- To upderéténd the structure -and purpose of this curriculum, workshop leaders

* need to understand eight concepts that underlie thé selection of materials
and exercises. o P L
» i N
-r . . .
. ' N .
. e £




$€x-Role Condltlonlng . : ,"

" On Wallsheet 1 (page 98) appears a chart that depicts the process by whlch
society conditions both women and men into acceptance of prescribed sex P\

roles (Smith, 1968). All societal institutions cooperate to the end of ha \

ing ‘individuals internalize certain beliefs. These beliefs .in_turn determine

the emotions with which people are cdmnfortable, their personality traits,

-their vocational inclinations, their goals, the ways they relate to peers

and to authority, the respon51b111t1es they expect thémselves to assume,

and, above all, how they define their individual identity. The basic assump-

tion of the workshOp curriculum is, that meaningful change in education or

career is made more. easily if the entire soc1a112atton process 1s understood.

-
B »
E >

Sex-Role Inequality / . ] ~ -

. | \

”The_yorkshop curriculum focuses on ‘the ways in which sex-role conditioning
results in inequality -for women in the culture. The basic congept is ex-
pressed by Jean Lipman-Bluren (1975), who sees soc1a1izatlon for women as a ~
process of ''cooling out,'" or of dec1d1ng not to pursue the kinds of external,
instrumental, and direct-achievement roles encouragedzgn males. Women are
channeled 1nto internal, expressive, pa551ve, and "vicarious-achievement", =
roles. Society's encouragement of these roles is reflected in such mattexs

as overt job discrimination, sex typlng‘of jobs and career choices, lack of
role models for womeéw, the old boys' network, and the protegé system ambng
males.. Even more important, women themselves erect internal:belief struc-
turés that fit the socialization process. These structures reveal themselves
in such matters as lowered aspirations, limited horizons, poor self-i ge,

and feelings of powerlessness.- The result is- that it is less likely

woman than for.a man to "succeed" or "réalize herself" in educational and
career choices and in the job market. .

N

. ¥ .

Stereotypes and Sexism L
A N 1

Traditionally, the stereotypes of feminjinity and masculinity are traits at
the opposite ends of the pole: Wdmen should be soft and nurturant; men
should be strong and self-reliant. Women are passive and 1ncompetent then
. are active and competent. Woman's place is in the home; man's place is in
the working world. Women are not at, all aggressive; men are very aggressive.
Motivation for achievement, intelligence, and competitiveness are masculine;
women having these traits-tend.to feel less than feminine, Nurturing, emo-
tionalism, sensitivity, and caring are femlnlnefgralts women not having
these traits tend to feel less than feminine or further details, see
Wallsheet 3, page 100.)

3 | [

The Ewidence of Dysfunction

-

. N v Y

The usual tendency of public debate is to see feminihe and nfasculine behaviors
as "good" er "bad" and to see women as behaving 'like men" or 'like women."
The workshop curriculum seeks to avoid this fruitless debaté by establishing
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that many traditionally “female" behaviors are simply dysfunctional in today's
society. Many women need no longer éngage in these behaviors, for the most
practiq!h (not theoretical) of reasons, and other women suffer economically
and psyChiologically because their practical situationsamake such hehaviors
obviously damaging. For large portions of a-woman's life, traditionally
feminine behavior may sinply be ixrelevant or, worse, destructive. The point
is made by demographic, sociological, and economic data, rather than by argu-
ment. The data show that wamen are living longer, getting more education,
spending less time in the home, working, longer and in a greater variety of
occupations, working out of necessity rather than _choice, having more max-
riages and fewer childrep, and so on--all characteristics which make” the
traditional sex-role preQeription qut of date For precise data, see
pageS'SQCﬁ%fi ) P - P q geten(For p R

Lo y o« ’ g

And;'ogyay ) . . v

<
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One method of working around the process of sex-role socialization is to see
all human beings as in some sense a mixture .of characteristics that society
describes as "male" and ''female," i:e., as being to some extent androgynous.
The concept of androgyny as advanced, for instarice, by Bem (1975) is that in ‘
-any society- there are masculine, feminine, and neutral traits, and that the an-
Yrogynous person (male or, famale) can choose from any category those behaviors
which are best suited to any particular situation. Additionally, Bem found
that androgynous people are moye creative and flexible and less anxious than
extremely masculine or extremely feminine ggople‘are. The workshop curriculum
emphasizes the element of choice revealed by{thiS»cbncept. "Behaviors are seen
less as masculine or feminine than as appropriate or inappropriate to the in-
dividual's needs. . - - 1

~

-

Sex-Role Transcendence

The cohcept of sex-role transcendence--as developed by Hefner et al. (1974)--
is ‘explained by a model depicting three stages of personal development. 4ﬁarly
childheod\Ethe.first stage, is seen as a stage-of undifferentiated sex roles,
wherein the child has no clear conception of the behaviors that are encouraged
or restricted culturally because of biological gender. In the second stage,
sex-role polarization occurs: The child feels the need to follow prescrip-
‘tions for behaviotrs, thoughts, and feelings appropriate to her or his sex,

and in this therchild is encouraged by cultural-'institutions, In tke third
stage, the individual transcends the polarization, .moves freely from situation
to’'situation with behaviors and feelings that’ are appropriate and adaptive,

does not restrict choices according to rigid adherence to sex-role characteris- -

tics, and behaves and feels accordingsto her or his personal needs as a whole
individual, rather than as a woman or a man only. ~In—the final session of
the workshop curriculum, participants should at least begin to-experience the
effects of transcending the sex- role. : ‘

- -

-

&

* . s

-

The Fé%}litatofs as Changi.Agents

-The curriculum requires the workshop leaders to act partly ass instructors,
partly as group leaders, buf mostly (and very purposefully) as change agents.

-
’
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. The workshop is designed to be led by professional women facilitators,
helping other womemr move toward greateér equality in society, and using them-
selves both as professionals and as women. The facilitators must therefore
be knowledgeable about the basic psychological issues of feminism and 1nter‘
ested in bringing about attitudinal and behavioral change for women.. By
using the professional skills acquired from theirespecialized training, the
workshop leaders can help other women remove thef;\ihpernal barriers to
equality. '

The curriculum as a whole creates a process of‘interve;:;33§in the”livestof
the participants. The role of the.facilitators is twofold: (a? to serve as
socializing agents in teaching and reinforcing methads of removing sex-role
stereotypes from. one's own life and (b) to present alternative attitudes and
behavior models. The facilitators' goal is to_encéourage a visible, measurable
change in the behavior of each™participant--a change that will lead the woman
to greater advancement in the educational or working world. Toward this end,
the facilitators work to counteract the sex-role socialization process.

Of course, internal change cannot readily be induced'ffBﬁ\%he outside. The
decision as to what changes the individual participant will*fmake in her own
Jlife is up to her, entirely, but the premise of the workshop is that most
women will begin the process of change best when they are supported by other
women, and especially when .they are supported by profe551ona1 facilitators ,
who understand the entire process.

-

-

.’
It would be unwi}e to use the currrculum propagandlstlcally The process of
change is s1&%, and the turriculum has been carefully designed to move wamen
to the point of making a measurable behavioral ,change easily, rather than
merely to-Stir them up with fresh concepts.- The.professional woman facilit&® _
tor can, if she is patient, introduce the participants to the nature of -the
whole change process, focusing on a single attitudé; value, and behavior as
an example of how a participant can choose to move to greater equallty The
""ideas' in the curriculum are best comprehended by on-the-spot experlences o
in which the participant can try out the change for herself and receive feed—
back fromgthers. - .

*
4

g H
'Thes Model fqr Change ‘

« The-basic ;%EOry of the change process that the curriculum Uses comes loosely
from Gestalt psychology and particular}y from the work of Satir -(1976). The -
premise is that when an individual approaches maklng,a change, the change
can come from‘four directions: . - . .

. ¢ .
Self-esteem: How do_I feel ébog} mysel£?

. = °
o ‘o

Communication: How am I communicating, both verbally an§ nonyefbally?

- &
Rules,, or ''shoulds": What are the rules; or '"shoulds," that guide’
me? : ’ .

Behavior risks: What new behaviors am I willing to risk?
/
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The chahge can start in any one gf these four positions; it then spreads to
the other three, i.e., choose any one and it influences the others. For ex-
ample, a change in the rules, or-''shoulds": '"A woman should always place her
significant ethers over herself when making choices' becomes ''A woman may )
put herself first when making choices." -Already there is a change in self- ~
esteem, communication, and kehavior risks. A chapge in communication influ-
ences behavioral risk-taking, rilles, and self-esteem. A change in self-esteem
makes a change in rules, commmication, and behavioral risk-taking. And a
behavioral risk creates change in self-esteem, communication, and the rules.

On the-basis of this model, the curriculum alloy# for the selection of activi-
ties that provide experiences of changing self-esteem, communication, rules,
and behavioral risks. . ¥

‘Jhe abundance of information and activities generated over the workshop's
12 hours can overwhelm a woman. To avoid that, the curriculum makes constant
reference to the change model, to explore which of the four directions of
change might be worked with (see Wallsheet 2, page 99). 1In the end, each
participant will choose only one of the four directions to change, and will

- choose only one behavior to reflect that change, with the assumptions that

(a) change in one direction kicks off change in all.the others and (b) when
the chosen behavior is‘learned and is well in place,” a woman car return to
the workshop materials and choose another change to work on.

?

‘ \ : p— .

Workshop Subject Matter .’ -
. . ] -
The fqllowing sectibn presents the rationale for selecting the particular
. topics covered by the six units of the curriculum and not other topies.
Selecting keyrissues from the t amount-of research on the effects of the
sex-role socialization process.Oh women is a complex task. Choosing four
' major areas from the array, and then blending them into a total package, was
tgg single largest task facing the eugriculum developers.  An extensive re-
view of® the literature suggested that the following concepts dominate the |
field: passivity; 1eafhe§ dependence; low self-esteéém; low achievement ~
motivation din the educationhal and working worlds; powerlessness; sgelf-
imgosed limitations; ambivalence and conflict; sex-typed job acceptance;
absence of lohg-term planning; and reactiveness versus activeness. All of
-.these concepts, have been blended into the curriculum's six umits. ’

The principle. of organizatiOn is to set up a conceptual framework in Unit 1,
fit together the pieces of the puzzle in Units 2 through 5, and then gear up ...
» for action in Unit 6. The purpose of the individual units is described below.

’

d

Unit 1: Women and Sex-Role Stereotyping of. Self

The purpose of Unit 1 is to set the stage. In the early 1980s, many women

- believe, intellectually, that they are liberated and that they do not impose
“Sexism on* themselves. They also see external sources.of sexi<m as being
weaker than before. The purpose of this umit, thérefore, is to create for .

K participantSOén opportunity to lock at the true ramifications of sex-role
: ) : . .

™
. g - . -
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stereotyping of self at a level deeper than that of slogans or statutes.
Participants should, in Unit 1, move through the outer layers of self and
consider some behaviors that indeed say, "I am a woman and therefore should
or should not . . ." This unit is aimed at participants' beginning to per-
sonalize the idea of sex-role stereotyping of self. It Also permits par-
ticipants, through a supportive atmosphere, to deny that they stereotype
themselves, even as they admit that other women do--an important tactic at
this early stage. - ,

A4

Unit 2: Devaluing Ourselves

The first basic concept to be presented is the devaluation of women in our
society. Both men and women have been shown to view women's traits and
abilities as inferior (Broverman et al., 1972; Feather and Simon, 1975).
Almost universally, higher status is given to.maleness than to femaleness.
Women tend to devalue the work of other women (Goldberg, 1968; Pheterson,
Kiesler, and Goldberg, 1971) and to attribute competence in women to outside
factors such as luck or chance (Deaux and Emswiller, 1974; Frieze et al.,
1975). Women still prefer to have male rather than female children (The

Spokeswamnan, 1978). .

Understanding this concept is the first step in the process represented by
the subsequent units. The topic deals with a very basic sense of self and
explores how we view and devalue ourselves on the basis of biological iden-
tity. The basic question.it poses it this: If we accept society's view of
our femaleness as inferior, how can we aspire to heights and to equal
achievement? This unit begins the process of focusing on specific forms
of sex-role stereotyping of, self. Participants explore their acceptance of
the societal view that women's traits and abilities aré inferior and that
women are second-class citizens. Behaviors, attitudes, and values reflect-
ing this devalued status as being natural, by virtue of heing female, are
explored through role playing and group discussion. .

Unit 3: Lowered Aspirations

) %
The major career and educational consequence of the devaluation of women is
lowered aspirations. Compared with men ‘of the same-‘intellectual ability,
women consistently choose less prestigious occupations or professions re-
quiring less education and responsibility. Evidence of lowered aspirations
appears in the job patterns of women.. Most women workers .(age 14 or older)
cluster in four occupdtional areas:® clerigal (35 percent); professional/
technical (16 percent); operative (12 percent); and service (18 percent)
(U.S. ‘Department of Eabor, 1980). -Thé Iatest Census Bureau figures on .in-

_comevifgg women earning 59 cents for each dollar earned by men.

Low aspirations are also reflected in the lack of long4€erm planning charac-
teristic of women's career patterns or work lives (Hennig and Jardim, 1977).
The unit therefore tackles these related probdgms, as the first step out of
the sex-role socialization process-~as the first road map around the par-
ticipants' internal barriers. ' '

-
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Ynit 4: Power: New Alternative Styles for Women ) .
The concept of power strikes strong responsive chords in women, whether they
like it or not. This unit is therefore an upward step, flowing naturally
from the previous two units. It focuses on the ways women persceive themselves
in working situations, systems; and institutions and on the ways in which they
play out therein the attitudes, values, and behaviors learmed through sex-rqle
socialization. By concentrating on the sense of power in the working situa-
tion only, the curriculum at this point makes. a crucial choice of direction

\  toward its opjective, i.e., it does not deal with power issues in other areas.

<

Powerlessness is presented in terms of®the '"'styles" learned by women as being
appropriate for'their sex. Thes€ styles are demonstrated both verbally and
nonverbally (see Frieze and Ramsey, 1976; Gornick and Moran, 1971; Johnson,
. 1976). The unit explores the ways participants perceive power and exposes the
g A ‘negativé~Céncepts many women have:learned: power as ''bad," for example, or
) powgr as an entity, i.e., if someone has power;-someone else must lose it
it (Mi?ler;’ 1976). ' ‘
RN ’
.2 Vd

Unit 5: Building Support Systéms and Networks -0
’ 1 »

5
. .
3 .

»r -*

It is perilous for 4 woman to Begin making changes in her self-perceptions{
to raise her aspirations, and to change her style of being in the working
world despite existing- discrimination, unless she has some external support.
There is no need for her to feel isolated and alone while she undertakes
’ change. The alternative is fig women to develop various forms of group

¢ cohesiveness. 'Bonding" is_an integral part of the normal male development
in work situations, and it must become normal for women, too, if they are to
move toward equality. '

If arousing consciousness of sex-role stereotyping is the first goal of the
workshop, then arousing consciousness of group bonding is the second, recip-
rocal, and equal goal. Building support systems and '"networks'' that include
men as well as other women is a skill. The curriculum concretely demonstrates
how tq build networks that provide information and resources; how to make in-
roads into the sources of institutional power; and how to create sypport systems
among other women through the systematic development of informal groups, or-
ganizations, and personal relationships. .

At this point in .the curriculum;“Participants are making analyses of apd~
) decisions about their own working lives. )

-~
-

CL .
Unit 6:, Behavior Change and Implenfentation "
The’E;:;l step in the workshop is for each participant to take all the in-
sights from the previous units and to choose a single behavicral change that
At this time is the most relevant for her to put into action. Each woman's
choice is shared with the group; the other women and tht facilitators act as
sounding.boards and offer alternative suggestions. The participant's choice
_then becomes a public commitment to change in that single behavior or activity.

r
-
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This experiencg is a demonstration-of (a) the way a woman can become her
own change agent, as she personally chooses the behavior shaping in which’
she wishes to engage, -gad (b) support building, as the group ac{s to clarify
and support her choice. .t ’

. s ' ’ [" ’
Workshop Schedule T #

The schedule of the workshop is flexible. The workshop consists of .12 actual
participation hours, which can be covered in.a weekend or spread in weekly
sessions over 6 weeks, acctording to local needs. It is essential that extended
. breaks of more than one week between sessions not take place. ‘The following

‘ is one possible schedule:

o : ‘ -First Day . . >

7:00 p.m. - 9:00 p.m, Unit 1: Wl)men and Sex-Role Steweo- ‘
‘ - - typing of Self

F

Second Day , ~ ,‘
) B:30 a.m. - 10:30 a;.m. . © Unit 2: Devaluing Ourselves '

10:30 a.m. - 10:45 a.m. Break .
© 7 10:45 aum. - 12:45 pm , Unit 3: Lowered Aspirations ’ ‘
12:45 p.m. - 2:00 p.m. Lunch . .
2:00 p.m. - 4:00 p.m. * Unit 4: Power: New Alternative Styles k

' . for Women oo
Third Day . ¢
s, 9,8:3(.) a.m. - 10:30 am. Un‘it. 5: Building Support Systems. and
: : "Networks '
10:30 a.m. - 10:45 a.m. . Break '
10:45 a.m. - 12:45 p.m.. Unit 6: Beﬁavigr' Change and Imple-
. ) mentation ‘

‘ Note: Formal and informal evaluation results of the pildt project indicate '
;. that when the weekend schedule is used, conscious assimilation of the experi- "y

"ence by the participants begins ene day to several days‘after completion of
the workshop. '

L e
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LEADERSHIP TECHNIQUES

Instructional Strategies

‘The instructional strategies used in the workshop are all aimed at creating ,
@ supportive learning environment in which women can confront their own
internalized sex-role orientation and explore alternative ways of viewing
self, of commmicating, of behaving, and of choosing rules to govern their
lives, ' - . ’

The following instructioﬁal strategies have been designed to heip you, as
_ workshop leaders, achieve these goals. . .
¢ : . ?
1. Use the experiences and expertise of the women as often and as con-
sciously as possible, viewing and working with them as equals and
" as valuable persons. <

2. Combine (a) didactic techniques, to provide external resource infor-
mation otherwise unavailable, and (b) experiential techniques, to
provide individual learning by doing. Didactic techniques can’in-

\ corporate presenting facts, research findings, and expertise, while

+  experiential techniques can include role playing, group discussion,
nonverbal processes,.dyadic interchanges, and charting.

3. Use simplified ma}:efials as Worksheets' so that you can provide a
structure for generating relevant activities without Jovercontrolling
the content qr treating participants as passive learners. - .

4. Maintain an informal, relaxed learning atmosphere in which each woman
has ample opportunity to share; to be heard; to explore hef own val-
ues, beliefs, and behaviors without ridiculé or condemnation; and
to experience all of these with other women. ~

5. Use ample research information, reference materials, and reading
recommendations to provide instructional authority, while simul-
taneously allowing each participant the freedom to pick and choose
what is relevant and important for her. ’ -

6. Encourage each participant to choose, from-the many possibilities ’
in her life, one activity or behavior change to implement--knowing .
that the package of materials will provide other change options

in the future.

Role of the Leaders .. . 3 L_\

" The workshop can be given by any professional who is trained in women's is-
sues and group process. It'is, however, essential that the facilitators be
women, for the following reasons: . .




e The facilitators share with the participants the common experience
of growing up Jfemale in the culture - .

° The presence of males can contribute to the playing out of trad1-
tional sex roles rather than to confrontlng them

® The focus of the workshop content is not on 1nterpersona1 or external
relationships, but rather on internal psychologlcal COnsciousness
and growth
Facilitators must have expertise in the internal impact of female sex- role
. socialization; such skill‘and awareness are not ‘guaranteed simply by one's
‘ sex. In addition, skill in the facilitation of didactic and experiential-
“\\ group process is imperative. No lecturing is necessary, asid in fact, lec-
- turing is not -recommended. . Being overly authoritative will stifle participa-
tion by women and drastlcally reduce the relevance of thé Axperience.

The leaders' tasks are: .
1. To structure the-workshop by controlling the duration, sequence,
{ and nature of the processes in each unit. The manual is the facil-
itators' main-guide. It is designed as a series of units that may
be *allotted the time designated or developed in greater depth.

2. To be flexible. Facilitators should lead discussions and experi-
ences but not overly coptrol content and responses. The idea is
to move with the expertise and concerns of the women.

3. To ensure that all participants are as active as they are able to
be and ﬁhat personal disclosure and personal exploration of thoughts,
feellngs wants, and needs are-not rejected but respected. Outside
the workshop setting, confidentiality should be maintained.

4. To plan carefully how to adapt the manual to the needs of the par-
ticular group of women part1c1pat1ng Variations in workshop
content and activities for various populatlons are noted in each
unit.

- 4
- 5. To follow the sequence of thq manual carefully. The design provides
N continuity and ever-expanding personal awareness and SklllS develop-

ment.

k] s,

-

. .. . .
6. To recognize that denial and resistance are important initial steps

in the process_of ultimate self-acceptance and behavior change.
Resistance ‘to Fhe issues presented occasionally occurs. Although
leaders need to accept the expression of depial, their role is one
of recognition of denial, rather than agreement with it--which
could diffuse’the workshop s impact.

Al »

. The leaders' obligations are as follows:

1. To ensure that Egp information disseminated at the workshop is
accurate. ' ‘ .
2. To encourage and support pragmatic and measurable changes .in par-
t1c1pants behaviors. A
Fx 16
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Use of the'Manual

The main purpose of this manual is to prbvide a structure for the workshop
e or curriculum module. ‘

o The genéral subject area of each unit should be covered, with varying
emphasis, in accordance with the needs of the populations being served.

® Each 2-hour unit has a specific timetable, which is,included in the
description of the activities (see Part ITI). Greater depth and time
allotment may be determined by the leadqgs and the participants.

® The manual serves as a springboard for creating disépssion and activ-
" ities with participants. It is intended td.act as- a permanent record
of the issues covered in the workshop. ,

® The content of'the manual has been carefully reducéﬁ to a simple and
" concise' form, so that the manual can be read prior to thé workshop, e
as well as referred to during the workshop without unhdue interrup-
y  tion for leaders or participants. ' s,
: ‘ s, x »
® Some of the manual's pages are intendgd for "active''-use,. requiring
responses from and experiential involvement by participants ‘and leaders.
" Other pages are for "passive' use, to serve either as sutmiries or as
. sources of research information. . e

® Page sequence has been carefully ‘designed. Altﬁough placing restrie-

tions on participants is not.intended, chanhging the‘order of units -

would be undesirable, as that would-break the developmentdi flow of 5

. _the workshop. T ’ .
. ' \'};;r ' Y

Nature of the Learning Group . . o A .

4

During the development of the cﬁrriculum, it was necessary to respond positively
to wide differences in the nature of the learning group that attended any par-
ticular workshop. The materials reflect an attempt to make the workshop - -
appropriate to the special needs of the major s groups likely td attend, and

* facilitators are expected to select-those materials which are. appropriate to
the needs’ of their particular learning group. Should the materials in this
manual prove inappropriate to the needs of a particular’ gioup, the facilitators -

are urged to develop more relevant materials along simjlar lines., -

. This manual contain$ material for tﬁg following subgroups.

.
-
’ 4

32 Professional, Administrative, and Managerial Women -

s 4
This segment of the population is highly educated,.holding at least an under-
graduate college degree. 'These women work primarily within large societal
systems (e.g., education, commmity services, business, or- industry) .that are
dominated by males. They have often mastered their own sexism int¢llectually
and tend therefore to respond hastily tQ the materials, but in fact they-are - ?

o : . 355 .9'4‘" ~
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N ,
usually unaware of the subtle effects that internalized sexism has had on I
their life aspirations and long-term career planning. They tend to express - -
surprise as they discover their own faiTure to question‘self-expectations, A
capacities, motivations, and'behaviors in the work environment (see Epstein,
1970;(Harragan, 1977; Hennig and Jardim). Because their proportion in the
work enviromment is small, these women often find themselves. being viewed
as tokens, isolates, or deviants (Kanter, 1977; Wolman, 1975). -

Women in Clerical/Service ?ositions
These are the catch-all jobs for women in our society, and women holding them * *
.come from a great variety of backgrounds. They are often caught in the low- .
status, low-paid, dead-end jobs of the occupational hierafThy--in positions
and occupations that society traditionally identifies as 'feminine.' Their
previous education may have given them greater skills and expectations, or
they may have trained ambitiously for their jobs. They may be young and
unmarried or the main financial support of the family or displaced homemakers.
Some are happy simply to have a job, whereas others decry low wages, low sta-
tus, long hours, and boredom. Characteristic among them are lack of self-
esteem and confusion about theirestatus in society: "If I am so important
to my employer, why do I -have to work such long hours for such low wages?"
They often do not, at first, see their situation as a feminist issue. The .
workshop leaders' primary concern is to show these women how to measure and
break out of their internal stereotypes and how to examine where théy are,
+ where they want -to be, and how to get there. -~ 7, -

°
( ot -
.

- v
Minority’ Women -

» ’ )
Minority women live wiph a double jeopardy: sexism and racism, or ethnicism.
They are battling long years of psychological oppression and, for many, phys-
ical and material oppffession as well. Many of them do not have as a goal
conforming to the beldefs and behaviors of women from the dominant culture.
They often want to retain their own cultural heritage. Workshop leaders must
‘take special care to determine participants' attitudes and expect%}ions in

@his area. . . ” . .

3 i - . ¥
"« Minority women cannot be tréated as a\Eﬁﬁgle group. They are as different

fram each other as are their racial, ethnic, and cultural histories,*values, )
traditions, and religions. . .
_For many minority women, work is nbt merely an option. They have grown up
knowing'that they have to work and also have to be homemakers. 9

Some of these participants will be highly experienced in dealing with the

- world, or even with two worlds: that of their own culture and that of the
dominant culture. When they deal with sexism, they are also dealing with .
racism/ethnicism. The task of confronting their own internal stereotypes

" is therefore 1ikely to be-complex. . "

[
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"Older Women . ’ . - '

“The internalized sex-role stereotyping appaxent iif older women is likely-to
be different from that present in younger women. Changing attitudes toward
women have affected our society dramdtically only during the last’ten years,
whereas older women developed ‘in a previous era. Further, each generation,

or each decade, of these women had 1ife experiences (e.g., the Great D&pres-
sion, Wotld War IT,. the days of the feminine mystique after the war) that have
sponsored different values and behaviors. Troll (1975) calls this the gerera-
tional effect and recommends giving atfention to the major expériences that
have determined the attitudes of different age groups. '

Older women are also likely to be severely affected by the double standard -
of aging for men’and women that characterizes our society, -Women are.séen

as sexually attractive at an earlier age than men are, but their attractive-
ness is seen as dimming sooner than mgn's and their usefulness to society,

as dimming at the same time as men's. Older women are therefore living with
a double bias from society: against women and against aging.

Discarding stereotypes with-which one has lived for a long time-is extremely
difficult, particularly since both society and the women themselves reward
stereotyping of self. Further, older wemen tend to see certain behaviors as
appropriate for their age (if not their sex) and therefore find another reason
for not changing.. .

- -

Student Women - N

‘There have been many stpdies of sex differences in the higher education system.
Although more women than men complete secondary school, more men than women .
complete college. This is currently changing} as the proportion of college- =
educated- women approaches that of men. Advanced degrees now seem to offer

-a greater payoff for women than for men, in terms of what women can expect
from the future if they do not have an advanced degree.

bNeveftheless, waomen students still-tené Lo cluster in some fields and to
avoid others, as is shown by the following tables produced by UNESCO-(1977) :
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" | FIRST PROFESSIONAL ANARDED IN 1974-75*
Profession Females Males
ST \ Law ... .. S 3,40 25,986
. N Medicine . .. .. .... 1,263 10,093
Theology . . . .‘ ..... 271, 4,764
Dentistry . . . .~ . ... 85 . 4,355
N &terinary Medxcine 155 1,229
- Optometry . . ....... 33 758 ——
.. Osteopathy . ... ... . 19” 666
N % Podiatry . . .... ... 4 367
. . N Other .. . ... e ue - 312 - , -
, , < o _
~ "Source: National Center for Edational Statistics. | 4
. sy,
L ) BAGHELOR'S DEGREES AWARDED IN 1974-75"
. . . cipline Division of Specialty‘ - .« Females Males
’ QUCALION . & v ey e e 157,088 40,855 -
. Letters . . . . . . e ee e g s . 37,981 | 20,433
. Sociolagy . « . 0 v v . s fo oL 20,882 7 15,314
. « | Health Professions . . ... ..... 32,410 ¢ 9,459
; . ~| Fine and Applied Arts . . .. .... . 28,105 15,913
R SR Foreign GES % . . e 4 . e . s 14,379, 4600
¢ Home ECOMOMICS®.e v v ¢ o o o v 0 o o 14,879 S54
Business and Manageskmt « . » . . . . . 17,481 1160423
- , e g Social Work and Helping Semces .. 7,118 2,845
e o . Physical Sciencds ..& . . ¢ e .. 3,5% 17,751
#~ . .« } Anthrofology . ..z . ... ... .. 3,329 2,673 h
- . ‘4 Foreign Area Studies o . 1,739 1,464 f
- : P ; . Secyetarial Studies . . . . . . .o 1,847 . 49 .
. ’ Q@ @ » Library-Science . . . . . .. .. .. . 1, "078- 86 .
: : ; | < Agriculture éhd aufra1 Resources ... 1,576 14,727 <
- Engineering . 4. . .g. s . . . e 802 49,891
& o Canputer and I oma,tion Sc1ences .o . 780 3,317 !
S 7 52 2
? Genétics c . e e e e 14 .0 -32 ],
5 " Nutrition, Scxehtiﬁc e e e e e e 68 28
2 - T e "Military Sciencgs ., . . . . . ° ... 1 327 ¢ .
- ra - , " .
Se . S - .
[
2 The factors determining this pattern are a mixture of external influences
. . (e.g), gllllmes of educatiopal ,institutichs, social and economic restraints) ,
and int@rnal influences’ (e. 8> negative attltudes toward self, limited ‘
aspirations). Once g womanis ‘inside-an educational institution, her, choices
. and survival skills are hlghly relate Her sex. Internal influentes seem
to predominate over externdl factors N -, : ~
e
u_f.‘ - ) N /-‘ A ? . . . ‘,‘
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RESOURCES
v - (
"The following section of resources includes (a) demographic data on women
+in the United States, (b) a list of the réferences cited on pages - 40-42,
and (c) additional)readings directly related to the curriculum.

The demographic data contain powerful impIications for the status of women.
They demonstrate the reasons women should reassess their current situation
and the likely eventualities if women do not make careful educational and

career choices. . s ‘ . Ty .

-

o

Demographic Data on Women' in the élited States®

Equality in the occupational world is becoming increasingly critical as women
are living longer, marrying later, planning and having fewer chilren, divorc-
ing more often, remarrying less frequently, heading hofiseholds at an increasing
rate, and entering the labor force in larger numbers.” The most recent ‘demo-,

.graphic data reveal that: . .

- -

,3 in 1976, 43 percent of Qomén fggm ages 20 to 24 had never married
(versus 28 percent.in 1960) . ' ’
J .
in 1975, the total .fertility rate (the number of children born per
1,000 women) was 1,799, compared with 2,480 in 1970 : *

in 1976, 42 percent of the ever-married females had not borne a child

. kversus 24 percent in 1960) - . & - ;-

S 4 \ - ¥ . . .S

.in 1976, the divorce rate per 1,000 population had doubled (5.0) over

the 1966 rate (2.5) \ ) . .

. in 1976, the number of marriages had declined to 2,133,000, whereas
. the number of divorces had’increasedto 1,077,000 /

between. 1970 and 1976; female-headed familieSgincféased By .one third,
so that there were 7.5 million women heading families in 1976 :
. | : s N
- during this period, white female family headsérosg by 29 per-
- cent; black female family heads.jncreased by 45 percent
- in 1976, females headed 11 percent of all white ‘and Qp'pércent
of all b;ag& families ’ . .
. from 1960 to 1976, women accounted for 15.2 millioﬁ;ndf-almostn60 per-
¢ cent, of the growth in the labor; force, with aphroxhnatély 38,4 million
paid female workers in 1976 -~ 5 ,‘

-

- ! ' * : B | R
*Taken from a paper prepared by the Women's -Resédrch Program, National lnsti—(n
tute of Education, Office of Education, Department «of Health',. Education and
Welfare entitled "Fact Sheet on Women's Doctorates" (1977). . - -
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in 1976, 47.3 percent of all women over age 16 were in the labor
force, and approximately 60 percent of all women ‘ages 20 to 44 were
in the labor force .

® nonetheless, adult females have h1ghen unemploymérit rates (8.6 per- .
cent) than adult males (7.0 percent) do .
. Py .
® among year-round, full-time workers, the salary gap persists, with
men having a med1an annual income, of $13,140 in 1975, compared with
$7,720 for women .y |
< " ~ ;
® the lowest average fam¥ly income was reported.among female-headed
families, whose median annual income was $6,840 (versus $14,870;
or 46 percent, of the median annual income of husband-wi families)

.
.
.

-

These demographlc trends all point to twp important issues: .

1. Women 1ncrea51ngly need to supportwthemselves and the1r families
The society 1ncrea51ngly is flndlng‘itself dependent on the services
' of these women; who represent an important resource

. A
s h ¢ v - o N
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}@t A . 2 : * PART III: .
%{g; S THE CURRICULIM o s
—&t III of this manual contains detailed instructions for the .
A - workshop leaders on how to conduct each unit of the workshop.
N This section should be used carefull _in preparation for the
workshop; it “is also’intended for Use during the workshop it- -
2 self. MWorksheets and other materials referred to in this sec-.
£ - tion can be found in.Part IV. i S
o ‘ ~ . S 4 ¢ ,
N UNIT 1: WOMEN AND SEX-ROLE STEREOTYPING OF SELF
Lo £ ’ , . : ~*
, Introduction . : LY

' ' Most women*sex-role stereotype themselves and other women. "The $ex-role
g stereotypes learned from infancy provide women with a prescription for what
society says a woman "should" be. Women learn through sex-rol?%‘gereotyping'
- . that: certain behaviors are appropriate or, inappropriate for them. This unit
~ gives participants an ofportunity to begin looking at their behavior in terms
of sex-role stereotyping and to consider same of its origins.-

.4 J .
_ Objectives -
= . 1. To meet and begin to know other participants who will be sharing
N the 12-hour wptkshop experience ‘ : o
’ 2. o begin to recognize the manner in which.all women sex-role stereo-
" type themselves-and the origins of such attitudes and behaviors
e “w? B . .
3. To verbalize instances in participants' own lives of sex-role stereo-
r }yping of self _ s .
™= Pré-workshop Activities ' o R -
e 1.  Wallsheet preparation -
e, . W. " . » *
Copy the following wallsheets (see pages 98-102) on 2' x 3' news-
print. Then place the sheets, with coloyed marking pens, appro- .
. priately about the room prior to the session. ’
a o
O . 1 .
) 43 55 ‘ . :

®
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*

2‘

3.

e Wallsheet 1, "Sex-Role Socialization Model"
°. Wallsheet 2, "Change Model" -/

X ) Wallsheet 3 ""'Steredtypic Behavior Traits"

B

° Nallsheets 4-21, "Personallzmg Sex-Role Stereotyplng of Self"

-

e Wallsheet 22, "Messages

Registration

° v

LAsk each participant to ;ign in on a roster sheet upon arrival.

Workshop packets , - .
Hand out workshop packets (Fart IV) as PartICJ.paﬁi:;“;rH\m,;. — e —_
. /
:
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-~ WORKSHEET 4: -
FACT SHEET--WOMEN AND SEX-ROLE STEREOTYPING OF SELF

~

&

Socialization is the gradual learning of attitudes, values, and behaviors
appropriate- to one's biological ‘sex and to one's sex role in society.

-

One effect of female socialization is a waman's readiness to modify -

her behavior to suit the expectations and reactions of others--espe-
cially the expectations and reactions of males who are perceived as
being hogtile to competitive, self-assertive, and self-expansive

women (Rosen and Aneshensel, 1976). .

Women holding traditional values generally believe that a woman
should not achieve recognition greater than that of her spouse or
other signifigant men-in her life (Lipman-Blumen, 1972). --

Some women adjust their behaviors to their own internalized sex-role

stereotypes when they are confronted with the conflict of either ex-

pressing their competencies and succeeding in achievement situations

or retaining the feminine image they hold. This conflict is referred
to as the "fear of success." Women expect that success will be fol-

lowed by negative consequences, either in the form of external rejec-
tion by others or in the form of X sense of a slipping away of their

own femininity (Horner, 1972).

Some females, needing to be viewed as feminine, reject or are anxious
about certain behaviors and characteristics they associate with mascu-
linity, e.g., independence, assertiveness, competence, competitiveness,.
leadership, power, or aggressiveness (Baruch,.1976). "

A woman's career choice may be related to her perceptioné of how men
view the ideal female (Hawley, 1971). .

A review of the "fear of success" studies suggests that the.fear may
be not of success, but of "sex-role deviance' ( er, 1974).

Cross-cultural 'sex-role 'socialization’ studies show that boys are-
pressured to'behave as agents, doing and competing, whereas girls
are encouraged to behave (a) through commmicating with others and
(b) through reflecting, .talking, and réacting to outside stimuli .
(Block,” 1973). : ' .

e

E

A review of the literature on sex-role sbcialization-concludes that
girls are not encouraged to become independent. ,They are "‘protected"
more than boys are and explore the environment Iéss than boys do;

therefore, they continue to-be dependent on adults -te- solve their
problems (Hoffman, 1972). ‘;\ . R T

.

Mental health clinicians judge‘the 'healthy adult female" to be more
submissive, less independent, less adventurous, more easilyginfluenced,
less aggressive, more "excitable'in a minor' crisis," more,concerned *
. N . t ‘
- &

~
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WORKSHEET 4 «
° . (continued)
ER [y -
v about appearaﬁce, and 1ess_objective} to have feelings that are

more easily hurt; and to have a greater dislike of math and science

than the healthy adult or the healthy adult male. To be a healthy

adult,” then, a woman must deviate from the stereotype of the healthy .
‘ female (Broverman et al’., 1972). : /

rated as less liked and more "in need of therapy'" thHan an aggressive

® Three studies found that an aggressive female and a passive ale were
male and a passive female (Costrich et al., 1975),: ’i)
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_ WORKSHEET 5: ' °
FACT SHEET--GROUPS WITH DIFFERING NEEDS: MINORITY WOMEN

7 -

A common experience shared by minority women is oppredsion.

suffer

affects them materially, physically, and psychologically.

velopment of independence and potential (Hart, 19712,

Minority wzﬁé;ﬂ~
dual discriminatiop, as members of a minority and as women, %yd is '

Many minority women, féeling a strong bond to-their families, find
their ownscultural values in conflict with the issue of woman's de-

\ .
£

Stereotypes abqut minority wghen abound, e.g., (a) they all live in
poverty, (b) they are undereducated, and (c) they are underemployed.
Further, stereotypes exist about specific groups: Latinas are pas-
sive, dependent mother figures; Black women are aggressive or matri-
archal;- Asidn-American women are docile, submissive, .and sexless
(or the opposite--eXotic, sexy, and diabolical) (Hart, 1977).

: s : .
A review of studies of the implications of career counseling for lower
social classes and women found that people from lower classes--of what-
ever ethnic. background--typically and unrealistically perceive that
they have fewer options in theiR environment than people from middle
and upper classes do (Farmer, 1978). - \

A ¥ .
Many Black women perceive racial oppression as being much more basic
to their lives than sexual oppression. They trace many of their prob-
lems to being black; to the social structure, which is racist and .
denies power to Black men; and to the Black community's economic real-
ities, which have nevey permitted the rigid division of sexual activities,
spheres, and roles found in the white commmity. Black women have never
had the lixury of being full-time homemakers or of living in suburban
domesticity (Chafe, 1977). . - .
14

Discrimiﬁ%tion,against Black women is double and is a common debilitat-
ing factor for many Black women. In a few instances, however, among
Black professional wamen, such discrimination forms “the basis for
unusually high motivation (one in ten Black females holds a professional
position) (Epstein, 1973). ¢
In Asian families, the roles of women-and men have' traditionally been
well-defined. The development of' the male has been supported by the
family, with the female delegated to a lower status. The status of
Asian-American women has greatly improved.over time, but these women
still strive to overcome' an unequal status in their own culture, as
well as in society a{}large (Fujitomi and Wong, 1976). \

The lives of Native American women differ greatly from tribe to tribe.
Historically, there has been a.tendency for many Native American women
to have great individual freedom within their tribal life and to in-
crease in value in their‘*society as they ‘dge. A look at the educational,
occupational, and health statistics of Native American women in the

' 1970s, however, reveals the in quality they experience in their lives

today (Witt, 1976). o
- [ Y
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® Puertan Rican women experience numerous problems that are reflected
in the circumstances of their social; economic, and educational life.
These problems include differences in customs (the traditionally

" strong family structure); racia 1nequa11ty, and often a limited
knowledge of the -dominant cultu e's language, Engllsh (Hart, 1977).

Latlnos/Latlnas are often thought of as a single cultural group, ~as
they historically share similarities in language, ‘values, and tradi-
thI'lS They are, however, a highly heterogeneous cultural group and
are’ currently the second largest mlnorlty in the Un1ted ytes (Ruiz
and Padilla, 1977).
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WORKSHEET 6: R
FACT. SHEET--WOMEN"AND- AGING

: . ) \ Lo
Although all of us, fepale and male, suffer the pangs of growing older in a
society that puts a’prefium on youth, women suffer mére discrimination and
more pain because of age than men do. In.the area of aging, the double-stan- ‘
dard for women and men is so strong and subtle that it is rarely even ques- o .t
.tioned, So pervasive=is Bur society's preference for youth in en- that -
much of the discrimination octurs unconsciously, both within us intérnally & >
and from the external world. R -

P
-
¢

Te

+

® Aging for women is a complexity of Biologiéal, social, econéhic, anid N
psychological processes interacting throughout adulthood. ’

. . . [ 4 P
__®*Age limits for life's activities are us’ually;set earlier for womem
than for men. Women, for example, are expected to marry earlier;, '
they are expected to be having children while men are expected .to be

getting jobs (Troll and Nowak, 1977).

e-- Youth is the prime time for -good ‘looks s concerns w‘omé"n. ‘A dramatic
decline in physical attractiveness--from the youthful beauty to’the
wrinkled old woman--is assumied for a woman's middle years (Neugargen

7 3

and Gutmann, 1968). . N
N By middle age, women are viewed as being at the tail end of their’
responsibilities, since traditienally. they are seen as being involved s
principally with child rearing and pushing'the young out of the nest ®
(Troll ard Nowak, 1977). . ' = a

e Those wamen who assume the traditional feminine role (of homemaker,
of staying married, of not being overly. aggressive)--who “buy'' -the
traditional norms--are also those women who respond with depression
in their middle years (Bart, 1976). ’

¢ Many conclusions about menopause--the myth of menopause--have been
drawn from. clinical observations and cannot be generalized to the
entire population. Women in their forties and fifties expect meno-
pause to occur and therefore see it as.-afiormal and natural event,
view it as inevitable, take it in stride, and regard its symptoms as
temporary (Neugarten, 1977).

® Older women have been socialized in ways different from those of
younger women in the culture today. Not only have older women been . J
raised by different standards, but they have lived out that process
for decades (Sommer, 1974).

* Today, wamen in middie and older adulthood are confronted with-soci-
etal changes that are bringing their way of life to an abrupt end,
regardless of their social or economic status.

I




WORKSHEET 6 -
(continued) . ) ;ﬂ

® The life experiences of adult women vary amopg age groups; such dif-
ferences require that we not cegmpare women bdrn variously in the
1910s, 1920s, 1930s, 1940s, and 1950s. Troll (1975) states that this
. "'generatiohal effect' is the result of varying cultural conditions
- affecting the socializatiqn of each age group.

e For single women, aging holds its umique problems: being lifelong
. -workers, lacking the support systems of the nuclear “family structure,
' resisting the pressures to marry, being viewed as deviants because
of their single status, facing retirement alone, and often being
burdened with the care of aging parents (married siblings "db not

-have the time you have'). \
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Unit 1 Activities L

Warm-up: Unit 1 ~ Total time: 3Q minutes
S S Suggested .
Activity Description o ) Time
1. COLLECPION OF i Conduct pre-evaluation and/or collect 15 min.
INFORMAT ION ‘ demographic information. Use your own

evaluation instruments or those pro-
vided in this manual (see Part I).

2. INTRODUCTIONS Introduce yourself. 'Ask each woman 5 min.

) . to introduce herself to the group and "y
state.any expectations she has for the ’
workshop experience.

3. INTRODUCTION TO Make brief statements about the work- l 10 min.

WORKSHOP shop, including the following points:

® A summary of the workshop purpbse
(Worksheet 1, 'Freeing Ourselves--
Workshop Introduction'); schedule o
(Worksheet 2, '"Workshop Schedule');
and activities (Worksheet 3, '"Sub-
ject Matter')*

® A description ¢f the sex-role -
socialization process (Wallsheet 1),
or "how we have become the way we
- - sy are" - < el e ?

<A description of the: éhange model
(Wallsheet 2), oxr 'how we can get
to where we want to be"

® A short sumary of stereotypic be-

" havior. traits (Wallsheet 3)

® A brief review of messages (Wall--'
sheet 22) o

c ‘ Then allow.time for a brief group dis-
cussion, providing clarification as
needed for participants. - C

oy
~

'*Workshop leaders ,will want to adapt Worksheet 2 to suit their particular

- - - o

>

»
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: ( . Principal Activities: Unit 1 - ) i Total time: 90 minutes

. i . - ' . Suggested
Activity ipti ’ é%Elme

1. SPONTANEOUS . k participants to respend-to all 15 min.
RESPONSE TO * eighteen wallsheets (Wallsheets 4-217,
WALLSHEETS 4-21 writing a4 spontaneous response to the
- statement on each sheet. Then ask
i all participants to return to the .
, L large gréup . o
3 i M
2. ° SELF-STATEMENTS Ask Zach woman to give her name again 5 min.
N and to make one statement about herself

that she feels is important for others ~
“to know about her. ,
3. DYADIC PROCESSING Ask each w to choose a partnerz . -15 min.
OF WALLSHEETS preferably’ semeone she doesn't know, 3
‘ - but would like to get to‘know. Then ~
* ask each dyad to move from wallsheet
to wallsheet, observing and discussing
similarities and differences among the
responses. Before the dyads begin,
suggest that they also relate the re-
sponses to the list of stereotypic
* adjectives already presented on Wall-
. ’ sheet 3. . >

[

W

4. SMALL-GROUP . \‘ Next, ask each dyad to join two or .~ 15 min,

PROCESSING OF three othér dyadsto dis€uss the 77 T
. WALLSHEETS - partners' impre5519ns of the wallsheets.

5. SMALL-GROUP Through use of a quiet fantasy period 10 min.
. CONSIDERATION of 2 to 4 minutes, have each woman re-
OF MESSAGES call a message from her past that re-
. i minds her of how she was to 'be'" as
¥ ) a girl or woman. Give the small groups

time to process this activity and place
participants' messages on Wallsheet 22,

3 6. LARGE-GROUP + Haye participants return t6 the large _ 10 min.
PROCESSING group, and ask each small group to re- .

port any significant facts or insights i

that emerged in the small group. - 1

7. INDIVIDUAL Ask each woman to make a statement to 5 min.
STATEMENTS * the group, telling what she has Yearned
) about ‘herself or any other insights or V
— new awarenesses she has gained through
this first session. Provide time for .
d{scussion or clarifigation as needed. <

s Ao - PR < m—— _— - +- - - S - - _ = -
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. Y UNIT 1

o > > oy T »

Suggested ,
Description : . " “Time
v ~ L
Review the following points with . 5 min,,
~ the wdmen: . T,

e This unit's topics and the schedule
~~+ for the remaining workshop sessions

\ o ‘® The workshop packet of materials .-

: ' ° 'Pla?’s' for meals and breaks, coffee - .
apg] tea arrangements, rest room ‘ .
) _facilities’g gtc. : g ¢

. . . ® Ground rulés for all participants
- \ (suggestions follow; you may wish
\ to distribute copies of the ground .
rules) ' J .
» — Participate in any and all experi- '
— ' ences as you choose, to the extent’
‘ and depth you find helpful for you.

i = Feel. free to move about at all times,
. , léaving group activities for coffee,
s Ji to stretch, or to observe.

— What you bring to this workshop from
- your life experience.is valuable and

is important for you and others to
e ' hear. X

— From the array of alternative behav-
' ' . iors, -attitudes, and commmication
styles we will explore here, feel
¢ free to pick and choose what feels .
' appropriate for you in your life.

_ — Make the entire workshop a useful
N, < experience for,you and a good in-
vestment of your time and energy.

' — Remember that you have made a com-
mitment to attend all sessions.
‘ ’ . It is important .that you carry out
’ ' ' your commitment> Each session is
S . N part of the total process, designed
' to lead you to the point of making
a behavioral change toward freeing
yourself. ) 12




i

© ~Suggested *
Description | A g E.iglme
SUMMARY ., Briefly summarize the issues to 5 min.
: .be covered during the workshop by
* presenting. and reading Worksheet 7,
""Some Way&in Which We Restrict -.
Ourselves." - ]

9

10.' FINAL STATEMENT . Conclude the session by asking each _'5 min,
- " woman to make a final statement to
. Co the group, as closure zo the session.
M . : The statement should réflect the par-
) ticipant's reactions to the first
unit, e.g.:
\ T >

e "I'm looking forward to more"

-

-

W

® "I'm confused"
e "I feel angry"

"o "I'm glad I met .

/ W " e "I have nothing to séy" .

» .
e "I pass" .
/.
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/ ) UNIT 1

Variations in Response to Unit

Al

-

1. Minority women often choose to focus on the race/sex-role stereo-
typing combination. e .

.

2. Highly educated women have. often ‘)Hf'ell'ectually mastered sex-role

st‘ereotyping of self, and initially they strongly deny the existence
of %:;Lnternal barriers in their own lives. .

3. Wheh participants in' the pilot proje,L't"we_re asked to give their rea-

sons for attending the workshop, the majority responded that they
wanted to develep skills for overcom}ing sex-role-stereotyping of

self, .
> a b
- .
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"UNIT 2: DEVALUING OURSELVES ' ' .
Introduction . j ; . .7 N
. = 3 ) . ’. ‘
This unit begins the process of having participants focus on specific forms
of sex-role stereotyping of self. Participants explore their acceptance of
the societal view that women’s traits and.abilities are inferior and that

0y

/ et . . .
N women are second-class citizens. Behaviors, attitudes, and values refiect;ng
this devalued status as being nagural, By virtue of being female, ‘are ex-
plored through role,playing and group ‘discussion.
. N -~ . » . o
‘ P el N . . | " 4 X . | .
Objectives o - . M . .
' : . . ’ : e . ' . ’ \\‘ B 3
Lt o 1. To ackngwledge verbally one behavior or communication style used in.
.. the work and/or educational  environment that represents a devaluing
LI of oneself or of other women : . .
2. To try out one new behavior to replacg the devaluihg behavior en-
gaged in . . - TN .
’ . i co. ' o
n L . (4
. ; : ~ B .
o . ;:3 - . a . \,
- ° N ' : ¢ . s
A N .
- S - s
» :7 » Y N
\ ' . v
' * L N a8 ’
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2 ~ ] -.
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" o ", . WORKSHEET 8: )
S ' FAQI’"S!-IEET;-DEVALUING OURSELVES

, " ,‘ ’ S / : @ ) .
¢ Women of zﬁl ages typlcallys Lmderestlmate their competence and devalue the1r
accomplishments. Incompetence is implied solely by virtue of being female.

e Studies show that both men and women view women's traits and abilities
Y as inferior. Many wbmen accept this inferior state as natural
(Brovermdn et al., 1972).

® A review of studles found that high "feminlnlty" scores correlated/
AN » .wlth 1ow se1£;esteem (Baruch 1973). .

- e Glrls self-esteemn goes down with-‘age, whereas boys' self- -esteen
- fluctuates; rlslng significantly above glrls' by grade 10 (Bohan,
’ 1973).

® A review and 1nterpretatlon of caﬁsal attribution studies and theories
found that female failure to achieve is more often attributed to in-
e - . " ternal' factors than to externa® constraints. Success is attributed. .

° to external causes, such, as luck; as a result, there is a lack of

) reinforcement of thé person 's present efforts and potent1a1 future *~
s e performance. Failure is viewed as the result of one's own short-
; comings, and the blame becomes a female! s)total burden (Frieze et

’ al., 1975) .

e Ina study of high- school age girls, successful ‘males and unsuccessful
# females were rated. as being more acceptable people than either success-
' ful females or unsuccessful males. Males weTe seen as being personally
responsible for success; females were blamed for failure (Feather and’
Simon, 1975). >

-

e In a study of a small-group problem-501V1ng 51tuatlon -women had more
d1ff%;u1ty in‘getting a solution accepted by the group, regardless
of tHe subject of the problem. Males talked more than females and
were chosen as leaders more often than females, espec1a11y by women

- in the group (Altemeyer and Jones, 1974).
'@ Professional articles attrlbuted to female authors have been rated,
by both women and men, as being less significant than those- attr1-
buted to male author$ (Goldberg, 1968)..
4
oo
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Unit 2 Activities

- . -

L4

)

© " Ifitheré has been a lapse of time , 5 min.
between this ang the previous umit,
_ Have each woman reintroduce herself

) and inake one statement about her- X

o, self 0 the group . - - \

/- FEINTRODUCTION B

"2. WORKSHEETS 4 AND 8  ‘Briefly review and-discuss Work- 5 min.
: sheets 4, ('Women ‘and Sex ~Role Stereo+
typing of Self') and 8 ('"Devaluing ° «
< Ourselves"), which' were mailed to all
participants prior to the beglnnlng
‘of the workshop.

3. SMALL-GROUP Divide the large group into ‘two small 25 min.
PROCESSING i\ groups (six to eight women each). o
OF WORKSHEETS Assist each group to move through the .

two worksheets, each woman choosing
one fact from each set that is rele-

vant to her. : .
Begin with Wbrksheet 4 asklng each - oo
- *  woman to tell the ofhers the fact she Lo
has selected and how she displays this .
, in a specific behavior. Then have . .
participants move to Wbrksheet 8 .and _ ,
. Trepeat the process LI %

Variations. Special worksheets--Worksheet S (""Fact Sheet-—Groups with D1f—
fering Needs') and Worksheet 6 ("Fact Sheet--Women and Aging') are included
for minqrity women and older women. Incorporate these worksheets into steps

2 and 3, above, to indi ate the complexity of sex-role stereotyping and de-
valuing Df self among fhasé special groups for whom dual discrimination exists.

r
For older women, the c:§v1ty wallsheets (from Un1t 1) pn age decades should
be emphasized, to locate patterns and significant .statements that relate to
1nﬁerna1 stereotyping of self by age. HS\\ 4

«

*

.

Warm-up: Unit 2 . . Total time: 35 minufes
R - -, N
. . : Suggested | .
. ActiVity o Description - . %1me A




.

Principal Aetivities: Unit 2 ' Total'time: 85 minutes
o . .

Suggested
Time

-

Activi Description

1. INTRODUCTION + Maingaining the small groups, make 5 min.
.TO ROLﬁggLAYING some gerieral, summarizing state-
i ments about, self-devaluation and
its implications in terms of spe-
) cific behav1ors o
2. PREPARATION FOR * - Using Worksheet 9, '"Role Playlng
ROLE. PLAYING Situations,'" and asklng the $mall
. groups to form'dyads, prepare the
participants for a role-playing
activity. Ask partners to choose
from Worksheet 9 one situation that
’is relevant to a way in which they
might be devalulng themselves. Give
the dyads S minutes to select a sit- _
uation and to prepare, for playing it
out for others. in the group .

ROLE PLAYING After the first role play, lead a

) group discussion about the relevance

of devaluing to the particular situa-
. tion. Be sure to note nonverbal as

well as verbal behaviors that are dis- e.
played. Notew If the group is reluc-
tant, you may may nieed to begin the role-
playing activity by modeling a situation.

Next, ask the game dyad to replay the 10 min.
situation, this time as the players

would like to have it happen, drawing

from the insights they have gained and

from the input the group has given.

Follow the replay with a br1ef discus-

sion.

REPEATING, THE ~ ~ Repeat Steps 3 (role playing) and 4 40 min.
ROLE PLAYING * (replay) with all other dyads in the
AND REPLAY | group, providing an opportunity for
. ' . the women to participate actively. in
' " the role playing. Remember, a woman
may choose not to participate actively.
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UNIT 2

Activi ‘ Description
6. PERSONALIZING ° Maintainipg. the small groups, ask
.. THE PROCESS - each woman to turn to Worksheet 10
. "1 Se,x-Role st tereotype Myself When
. I....") in her packet of materials
. and respond to the items op. the basis
¢ ‘of the session's discussions and role
*  playing. 'Next, ask participants to
join- their dyad partners to share what
& they have learned. .
7. CLOSING SUMMARY ‘Hdve partigipants yeturn to the large
' ' group forlgle final activity.. First,
make statements for yourself and/or
make summarizing statements on the
- unit's topic. Then ask each woman to
- clarify for herself one important thing
.- she has learned and to state this, in
one or two sentences, to the group as
closure for the sess ion.

62
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UNIT 2

N

Variations in Response to Unit

1. In the pilot project, 50 percent of "others" (women from outside
the university) chose ultimately to work on implementing a behavior
change. related to the issue of devaluation of self.

2. Devaluation was the area chosen second most often by the total group
for implementation of a behavior change. ‘

3. Thirty-three percent of mi:nority women r:hoée devaluation as the most
" important and helpful topic examined in the workshop.

4. In the follow-up evaluation sik weeks later, ""devaluing of self"
ranked -second, both as a chosen area of behavior change and as the . s
most valuable workshop activity for the total pdpulation (péwer -
ranked first for both categories). Women ages 40 to 49 were the

one group choosing behavior change in the "devaluing of self"

o category over the "‘power' category.

\N
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UNIT 3: LOWERED ASPIRATIONS

g

Introduction

. . ~N
The focus of this unit is on the lifetime patterns of women. When compared
with men of equal intellectual ability, women tend to ‘choose a career that
"is lower in the occupational hierarchy and that requires less education, less
training, less commitment, and less responsihility. 2

Furthelg:, men generally make“long-range occupational plans and have ideas of
where-they would like to be in 5 years, 10 years, etc. Women, however, tend
to plan from day to day and to ignore the broader perspectives of their lives.

.
'

Objectives &

1. To 'state verbally a minimum of four "shoulds'" learned and internal-
* ized--"'shoulds" as to what tasks and activities a woman ought to be
involved in through each decade of hgr adult years -
) % ) ‘
2. To -state verbally a minimm of four 'ideals" as to what tasks and
+ activities a woman jdeally wants to be involved in.through each -
decade of her adult yedrs

)
K]

3. To set a minimm of one short-term goal, one in;emediate'go'al, and
one long-term.goal, all relating to the participant's occupational
life ! . A

A
~e
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UNIT 3 B . \ ‘

WORKSHEET 11: : v

FACT SHEET--LOWERED ASPIRATIONS

!

Women typically underestimate their competence and devaltie their accomplish-
ments. Women who share this negative view of self see fewer occupations

*  and lower levels in thejob hierarchy as being appropriate, for them; and

' they see their lives and ‘ambitions as workers as being less important than

men's. S
. ® Vomen often believe that they should achieve success vicariously,
through-their husbands or through significant others; they often
N ' _ hold low educational and career aspirations for themselves (Lipman-
Blumen, 1972). :

< .

® A study of sex-role socialization indicates that the goals of femi-
ninity and intellectual competence are not the same. Since intellec-
tual competence has not been viewed\as essential for females, the
issue of how to rear femdles to achieve maximum intellectual compe-
tence is unclear (Sherman, 1976). 3

e Women typically have lower expectations for success than men have

. '4 . and are more likely than men to assume personal responsibility for

.- ; + failurd. At the samé time, if women are successful, they tend to . .

*:?23// . . attribuﬁqftheir success to an external cause, sqch as luck. , .

® Women are asked to demonstrate competence.in a wide range of roles--
female roles as well as occuphtional roles--in order to be considered :
; successful, whereas males are expected to be Successful primarily in
.. "their occupational roles. This multiple-role achievement permits
‘ women to accomplish less-than men in their occupational roles and
: still to be a success (e.g., "She is a good mother," "a good cook,"
g "an attractive woman') (Kundsin, 1974).
® VWhen men visualize a career, they see it as a series of jobs pro- N
. gressing and leading upward over a long period of time, with recogni-
- tion and rewards as the motivating force. Women are caught,in the
here and now, focusing on details of the current situation and on .
excellence of performance now--not on the significance of ‘the now .
as it relates to the long-term plan' (Hennig and Jardim, 1977). :

. ® It has been found that the holding of traditional sex-role values
' . has a significant relationship to the low level of aspirations a
: woman has in her education, income, and work choices (Parsons et al.,
1975) . . e
. e Even when it is routinely expected that a young girl will take a job
' when she is first out of high school or college, she is usually not

expected to carve out a career or to rise to a position of wealth and
power. Women inherit wealth; they seldom make it themselves. And
- the woman who does make it is ‘considered something of an oddity

C . ‘ (Epstein, 1970), -
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Unit 3 Activities

Warm-up: Unit 3

Activity
*1. INTRODUCTION

WORKSHEET 11

|

2. PERSONALIZING -~
o L
.

|

I

|

|

|

|

|

|

.

" Ask each woman to select one fdct on
‘ Worksheet 11 that is relevant to her -

2 :
./

8

&
-
" Total time: 20 minutes
" ) : " Suggested
Dgscrlptlon i c Time
Present a short 1ntroduct10p to the 10 min.

unit. Then go over Worksheet .11
(""Fact- Sheet--Lowered Aspirationd?"),
with the participants as a’ group.

e

10 min.

and the specific behavior in her daily
life that displays this fact. v

Then have each woman make: a statement

to the large group, beginning with B

"I ..." as she states the fact she has
cho'sen, and concluding with "I do this

by ..." A woman may 'pass'' if it is
unclear to her which fact to select or

if she chooses not to disclose her
selection. . |, ' '

-

co




Ac%iVitX

" Principal Activities:

3
: .
"SHOULD"" '
WORKSHEET

DYADIC
PROCESSING
OF "IDEAL" .
WORKSHEET - -

INTEGRATION OF
"SHOULDS" AND
"IDEALS""

. GROUP DISCUSSION
OF COMPARISONS

L]

GOAL-SETTING
DISCUSSION

\

A

Unit 3 " Total time: 100 minutes,

.y

\ Suggested
Description “ - Time

After briefly presenting the first
page of Worksheet 12 ('Taking a°Look
at My Goals and Aspirations Over a
Lifetime'"), have each woman fill out
the page for herself,

10 min.
A

’

.Separate the .group into dyads (pref-
erably, have the women select their
own partners). . Process the first page
of the worksheet in the dyads, with
partners discussing what they have
written on the page.

10 min.

After briefly presenting the &econd
page of Worksheet 12, have each woman
fill out the second page for herself.
Encourage participants te consider
what they(want as if there were no
restrictidps--money, family, time, etc.

10 min. .

Ask the .dyads to process the sécoﬁd 10 min.
page of Worksheet 12, and .ask the
partners to discuss what they have

written on it.

Now ask dyads to turn to the com-
parison page (the third page) of
Worksheet 12 and ‘to discuss the
-similarities and differences they

.note between "shoulds" and 'ideals."
Instruct them to record their responses.

Lead the total group in a discussion
of the relevant similarities, differ-
ences, and patterns emerging from

comparing the "shoulds™ and the "ideals."

i d
- 101n§§.
y

Review '"Being a Goal Setter" from the /10 min.
" third page of Worksheet 12. Discuss

.with the group the value of goal set-

‘

ting in women's lives if the "ideals" -
are to become realities and if the
aspirations are to be raised over a
lifetime-




/
.y

AcCtivity .
8. €GOAL SETTING ) " With your assistance and guidance,: 10 min.

Description - .- . Time

-

A

. - have each woman select several - -
oo, short-term, intermediate, and long-

, . term goals she will set 'to implement $
her ideal lifetime aspiations. Ask
each to a_r;cord these goals on the

ge,

. final p of Wo:}cksheet 12. .

9% CLOSING Ask each woman to state to the group 5 min.

o , * one short-term, one intermediate, ”and
. , ) _one long-term goal. she has set fors
- o " herself. . ’ .
L]

10. ‘WRAP-UP . Ask each participant to complete . 15 min.

R Worksheet 13, "I Sex-Role-Stereotype . -
Myself When I ...." Then invite all
women to make a closing statemept for

. themselves of the pgrsonal impact ex-
perienced or the wledge gained from

_the unit. | i ; .

>
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_Variations in Response to Unit . S . A
- 53, In the pilot project, lowered aspirations were ranked first, as the
) focus for & behavior change-to implement upoh completion of the work-
oL § shop, by women working in clerical and service positions.

* ' .. 12. Lowerfed aspirations were ranked third, as the focus for a behavior
change to implement, by the total population attending the workshops.

. % .- Follow-up evaluatiofs comducted 6 weeks later consistently maintained
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UNIT 4: POWER: NEW ALTERNATIVE STYLES FOR WOMEN

Introduction ‘ » -

This unit devotes special attention to the nature of power and self-deter-
mination and to their internalized meanings to women as a result of the
sex-role socialization process. The werbal and nonverbal behaviors denoting

- powerlessness that womén have lefirned and some alternative forms of behavior
available to women are explored in Unit 4. ’ ‘

& A .
] Objectives " o ; ‘ " :
- 1. To state three‘specific,behaviors used in one's interactive experi-
ences as a worker that display each’of the following: )
o ® personal power style g , -
. ¢ indirect pewer style . ’
: i ® helpless power style .

~ ’

2. Yo use one spedific behavior ip the interactive process of one's
N life work that reflects a concrete power style, a direct power style,
or a competent power style ] - .

L3 .

"
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UNIT 4 "« : . 4

wonxsm:srm
e _.'FACISHEET -WOMEN AND POWER

Women have been shut out of the male aristocracy, in which a few have power
greater than that’of the many,.but in which all members, as men, have more
power than almgst all women do. This Joncept holds true even of upper-class
womefi who, although they may have the illusion of power or access to the ear
of power or some derivative power in noneconomic ways, have little direct or
real power (Chesler and Goodman, 1976).°
e 'Sex-role stereotypes are linked to power. Stereotyping of interactive
styles in daily life according to gender leads to’ unequal positions
in thé society and keeps the power structure in place. Women and men
are expected to use/power styles in human interactions differently,
and the styles assigned to women leave them powerless "The d1men-
sions of power are as follows:

Appyopriate for Women Appropriate for' Men

Persomél power Concrete power
Indirect power Direct -power
. ' Helpless power " _asarr=Competent power

. : (Johnson, 1976). I . o

. v ® Girls arve sgen as-be1m§ more fragile and more in need of help than

. . boys. Girls are helped more than boys are, and thus‘are~§oc1allzed

' .. for dependence. Parents seem to pay more attention to boys' achieve-
ment behavior and to g1rls helplessness ‘(Maccoby and Masters, 1970).

o o A stratification system exists 1n the spciety, ranking 1nd1v1duals ®

. and groups of individuals in terms of their value. This system places .
males in roles that are more highly valued than those of females are,
‘ ~and 1t gives men almost exclusive access to the entire range of re-
. . - . sources avallable in the 'society (Lipman-Blumen, 1976).

e Power, not gender, is pr1mary But if power is defined as masculine,
then~nonpowerful males identiffy pith and sypport powerful males, ¥
rather thap. joining w1th nonp rful.females (Jaﬁeway, 1974).

*o In a review of sex typlng and soc1a11zat1on, the view 1s supported
that -females are socialized for dépendence, males for achievement
" and autonomy (Mlschel 1970) . /’ \
® Sources of male power are reported to include.the nomms of sex-role
stereotypes--men's high status in the societyy their ascribed exper--
tisé, brute force, and control of the optlons and reinforcers of the
o, : soc1ety (Polk, 1974) C , _ ¢,

&
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WORKSHEET 14
(continued)

L 4

® Vhite males, within the racist/sexist power structure, are able to
control important decisions by their control of economic, political,
and technocratic resources. (Terry, 1974).

When overt power is'not available,. and when expressing oneself honestly
and openly is denied, then covert and manipulative power is all that

is left. The problem is as follows: although playing out the stereo-
type is one means of getting one's way, doing so perpetuates powerless-
ness, and the system prevails (Chafe, 1977).

The redistribution' of a small portion of societal resources is occur-
ring. Women are beginning to demand and receive legal power, which
gives them access to educational, occupational, and financial re-

. sources, which, in turn, allows other women to perceive them as control-
lers of some re€sources. Thus, women are beginning to form a new world
of their own. The occurrence of women tyrning to women for support
and assistance is becoming more commonplace (Lipman-Blumen, 1976).

e -
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| WORKSHEET 15:
"FACT SHEET--SEX-TYPED BEHAVIORS AND POWER

+

Sex-role stereotypes function on a nonverbal as well as a verbal level and *
actively perpetuate traditional sex roles. The expectation is that women
will exhibit the verbal and-nonverbal behaviors associated with their sex.
Further, the ‘role behaviors for women are those which commmicate low status
and powerlessness. .

e According-to Frieze and Ramsey (1976, p. 139):

Nonverbal behaviors which commmicate 1w status and
submission are precisely those crucial to attributes-
of femininity. Traditional role behavior, dictates. Ty
that women take up the smallest amount of space, speak

' softly and politely, refrain frqm initiating prolonged
eye contact, and present an affakle exterior. A woman
who rejects these low status behaviors is often accused
of being too assertive or aggressive. '

Women are taugh% to smile often and to speak softly, reasonably,
calmly, and deferentially (Chesler and Goodman, 1976).

Séx,difﬁéfeﬁges exist in terms of touch. Men have been found to touch
others, whereas women are more likely to be touched (Henley, 1973), \

Women are touchad more, by both men and women. In view of the fact
that individuals of higher status have th&.right to invade the spatial
boundaries of those lower in status, this becomes nonverbal c ica-
tion of position and rank differences between the sexes (Frieze‘and
Ramsey,, 1976). ; <~ ‘ .
Women of all.classes us€ a basic body language to survive economically -
and socially. They commuricate deference, helplessness, and maternal
concern through ¥iress, posture, and movement (Chesler and Goodman, -
1976, pp. 14-16).° e -

In a review of studies on comminication styles, Deaux found ‘that

‘women are more likely than men to prefer diminished distances and

more contact; men prefer greater distances and less contact. It is ..
suggested that these patterns relaté to'differences.between the sexes

. in the need for affili%fion (being close to others physically and
psychologically) of woman and.in the need for power (dominance) of

men “(Deaux, 1976). . . ) e Lo )

.
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Unit 4 Activities N

Note: Before the. session begins, prepare six sheets of newsprint (each
sheet 1 1/2' x 2'), as follows: On each sheet, write a particular power,
style, duplicating the six boxes that appear on the first page of Worksheet
17, 'Women and Power" (see page 130).

o

Warm-up: Unit 4 I Total time: 30 minutes’

» Sug]gegted
Activity Description . ime

o - 1. INTRODUCTION - After giving a brief introduction 10 min.
’ 'to the unit, say the word power, - N
v ' -and, moving around the circle, ask )
edch woman to respond with'the first
¢ word that occurs to her. Say '‘power"
. a second time, and again ask each
- ' woman to respond with the word that .
) ) comes to her now.

Next, make some comments about the
group's spontaneous response to power,
noting-the positive and negative as-
pects of the words given. Foldlow
;o with a brief discussion of the atti-
.o _ et , tude many women hold toward power
J . Wlveey, because of socialization.
. . ) . R
: .2. REVIEW OF FACTS Lead a group discussion about the in- 15 min. *
, 5. ON WORKSHEETS - formation presented on Worksheets 14
c 14 AND 15 ° ‘  ("Fact Sheet--Women and Power'!) and
. 15 (""Fact Sheet--Sex-Typped Behaviors - .
. . . and Power'). * Encouragg¢ participants to
. express thHeir thoughts/and feelings and
to identify. specific behaviors they en- - L
gage in relating to these issues. :

3. '"TO BE POWERFUL Using Worksheet 16, ‘To Be Powerful 5 min.
. Is. . . X Is . . .,"'read the entire page to
WORKSHEET | the participants, pausing after each .o
- statement for questions, comments, -
L ' , and clarification.

*




UNIT 4

. ‘£ M
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-

Principal Activities: Unit 4 . Total time: 90 minutes
T wSu%gested
Activity o Descr ipt 1on . 1Re
* 1. INTRODUCTION OF Usang the flrst ge of Worksheet 10 min.
* SIX PO STYLES 17, '"Women and Fower," briefly pre- *
.- . sent the six power styles--experi-
°, . . 5 A entially, through use of the six
. ' sheets of newsprint prepared before

the session began. Place the sheets

. gn the floor, in the center of the

group, dupllcatlng the layout as it =
appears on the first page of the work-

.sheet. Then stand on the first sheet,.

and present its particular power style |
in detail, giving specific behaviors as *

‘ ' ‘ examples. Move frem -sheet to sheet, *
informally discussing and clarlfylng

each power style and actively involving

» the part1c1pants in the process.

2. NONVERBAL BEHAVIORS  Now present Worksheet 18, "Nonverbal 10 mjn.

REFLECTING POWER Behaviors Reflecting Powar Styles." .
“STYLES ) Again stand on each sheet of news- i
print, this time displaying exalmples -
‘a .o of the nonverbal behaviors that accom-
N 3 pany each style. ' DisGuss the’ nonverbal , -

behaviors informally with-the partici-
pants as you move from sheet to sheet.
o Then ask participants to cemplete the
(N exercise dn Worksheet 18, listing at -
- ) least four nonverbal behav1ors they - ‘ '
. engage ih for ehch of the six styles
N . . of pover.
. 3. ROLE PLAYING IN . :Divide the group into smaller groups 10 min.
: SMALL GROUPS_ of four to six women each. Provide
g : ¢« newsprlnt and have edch group pre- —
’ ~ pare its own boxes of the six- styles .
and place them on the floor} in the - . )
Center of ;he*small group. ‘

Next, ask each small group to select:
Lan actual experience in which one or
several gr members felt powerless.
i ‘ . * Assist the groups in assigning'and de-
o ) fining parts fdr role playing, having
o " the "powerless'! .womgn consider. the power
style she probably used at the time of
tgga;nc1dent Ask the "powerless"
to stand on.the newsprint gheet .

Wi
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, . - . . Suggested
Activity ", Description . - . %1me

- ‘

denoting that power style and to pro-
ceed with role playing the situation
- with the other players. Remind par- -
. ticipants to pay attention to both ‘
\‘ * verbal and nonverbal behaviors as they
' observe the role plays, ‘and ask them to
note -their observations on the second *
pages of Worksheets 17 and 18.

When the role plays have’ concluded, ask
‘ _ each player to discuss how she félt in
S ) her role and to share any significant.
’ | ' - impressions she had, noting nonverbal as
. well as°verbal behaviorghthat occurred.
4. REPLAYING THE Now-ask the small groups to consider ~ 10 min.
SITUATION how the situation might be played out

. { to provide a more appropriate style
e . ' that would place the woman in a

"powerful' position.

&o

L ]

- - e Ask the women to reenact the situation,
, exploring and experimenting with the
< "~ three powerful styles as possible behav-
iors to implement. Again, encourage
participants to be aware of not only
~ ‘their verbal behaviors but also their -
° nonverbal behaviors. At the completion '
, T ) .of the role playing, have each small
L | group discuss what its members have been
. ' involved in or what they have observed.

.. . : " Not Be sure to move cdnstantly among
T . the ‘small groups during the role playing.
. It is essential that you provide assis-
tance, ggidance, and encouragement, when-
' . ever needed.
. 5. REPEAT OF STEPS Have each group now move through the 20.min.
4 AND 5 role playing and replaying sufficient
) s mumbers of times so that each woman
° o has the “opportunity to work with a
‘ ° - situation.

< , . c
-

. 6. LARGE-GROUP Now ask the small groups to move to- * 15 min.
. [ CLARIFICATION gether to complete the session as’a
AND DISCUSSION "large group. Have each small growp ~°~ °
. . ' report to the®larger grolp any impor-
’ : tant 1n51g2%s and understandings gained

v d . from the experience. » R Lt

Ask partic1pants to flnlsh recording Ty
, - their respomses on the second pages of
»- - ’ . %Worksheets 17 and 18, -
) . 1
"ERIC. - L %92
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. s ) UNIT 4
I ' o : Suggested
. Activity ’ Description , - i%!me
: 7. WRAP-UP Ask each participant to complete 10 min.
e Worksheet 19, "I Sex-Role Stereotype .

- : Myself When I .-. ." Then ask each
: L to speak to the group, making a state- :
7 , .ment about a specific stereotyping | ’
. behavior relating to power that the
N «, © . participant recognizes she has used
e ' . but wants to discard in favor of a
more appropriate behaviot.

8. CLOSING Finally, reread to participants all of Sw
i - the statements on Worksheet 16, 'To Be
“ Powerful Is . . .," as closure to -
Unit 4, . ’

<

- v —— o ———— e 4




UNIT 4

Variations in Response to Unit

= 1. The follow1ng are significant percentages of various populatlons '
whd, during the pilot project, chose to ‘implement a behavior change "~
in the area of "Power: New Alternative Styles for Women" ) . ,

e Fifty-eight percent of all workshop participants '
e Seventy-five percent of all professional-and Administrative women

e Fifty- two percent of the student (graduate and undergraduate)
2 & part1c1pants .

2, The act1v1t1es On power were v1ewed by 60 percerit of all part1c1pants
as being the most valuable segment of the workshop.

3.. The followlng are significant percentages of women who chose "inferior
status—and-powerlessness'' as. the topics most-valuable-to»them:

, e Forty- four percent of women in the ‘ages 21 to 29 group—-sllghtly
‘. " higher than the responses of women older than that
' - ,

U Sixtyrseyen percent of white ethnic minority women

4. Power was the area in which a behavior change was being implemented
by a majority (58 percent of the women, according to the follow-up
study conducted 6 weeks after the workshop) ,

’

“«

e Among-varying age groups, ‘only the ages 40 to 49 group choSe to
¢ - implement a change in an area other than power, although power
, was a second choice . i /

e All racial/ethnic groups chose power for their behavior change ,
~* . ~
~ - e Ninety percent of adm1n1strat1ve/profess1ona1 women implemented
’ a behavier, change in the power category, w1th clerical/service
womeni ranklng second .
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UNIT 5: BUILDING’SUPPQRT SYSTEMS AND NETWORKS

<
<

Introduction ‘

! ' »
Most wopen are not familiar with the concept of networking. It is generally
not a part of women's socialization precess to develop.contacts and bonds.
their work and educational lives. Men, on the other hand, usually learn the
network system at a young age, through sports and other male activities.

»

By means -of network mapplng, this unit explores what networks are and how

- women develop a network to their advantage as students and workers. Net--

works provide women with information and- resources outside ‘themselves, with

support a¥d bonding immale-dominated work env1ronments and with access to
o)

sources concrete, power. -~ C,

Objectives ‘ .

. . .« G
s % U Y ‘s’i’ g
1. To conceptualize systematically a network of peers, acquaintan '
and other contacts to provide a support system for oneself as a
student and/or worker:

®,

~

2. To prepare a ca{ifil/e;m‘ notebook.fecord of one's network

* 3. To nurture, maintain, and expand one's netiwork by telephone Tletter,
social engagement (lunch, partles), others' c_ontacts professional |
meetlngs communlty activities, etc. )
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Activity -
. 1. INTRODUCTION
o €
\
. Q.
Fad
. “
' <+
& )
1]
' ,.f\r .
4 ,
“ “
e
. s s
4 [}
. - &
. . v A
£ y
\) . -

.

‘ N
* :Unit 5 Activities .

Warm-up: = Unit 5

N

UNIT 5

~ .
¢

v

15 minutes

Total “time:

3 a

. . Su%ges ted
ime

Description

-

Introduce the topic of networks, de- 15 min,
fining and discussing the advantages v
and potential for women.
At
X _
Review with participants the,first
two pages of Worksheet 20, 'Network - T
Building," and provide time for in- e
formal discussion. - ' .
-
- ‘\_
L3 . T~
» [
)
o . - ' - ’
? - 3 .
.. i : .
]
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UNIT 5°

Principal Activities: Unit 5 = . ‘Total time: 105 minutes
N . ‘ T o : Sugges ted I
Activity Description . Time .

A3 . h]

f 1. BECINNING THE Review with participants the third S min.
NETWORK . pags of Worksheet 20, "Network
* Bullding," summarizing the activities
that will follow; note that the work-
< _ sheet instructs participants in the
\ Csteéps outlined below.

N
2. INITIAL LISTING Firsf’ ask each woman to prepare a 10 min.

- OF NETWORK + list identlfylng those persons she
. i . perceives to be in“her network. .

3. " NETWORK MAPPING Next, instruct participants to begin ‘20 min. ™~ .
‘ mapping their networks. -Provide news- ° -
print (1 1/2' X 2') and marking pens - .
. . for each participant. Ask each to put
’ her initials in -the.center of the sheet
and then to place the initials of per-
sons from her network list about the
sheet, positioning the initidls accord-
ing to the persons' closeness £6*her
and to-one another. Now ask part1c1pants
to draw connecting lines betweern persons
' ‘who know each other-(not between the
participants and the names; those con-
nections are assumed). : \
N o
N 4, DYADIC PROCESS- Third, instruct participants 'to form 10 min.
ING OF NETWORK dyads and consider each other's maps
MAPS (patterns, strengths, weaknesses,.etc.),
as the worksheet directs. ,Move among .
dyads to assist in this process.
© 2 ¢ .
5. GROUP PROCESSING Fourth,.lead a discussion with the 10 min.. '
—OF NETWORK MAPS total group of the dyads' general ’
o A findings. Provide tomments apd
p suggestions; raise questions; and , &
) generally stimulate an expansion (/
I of the conceptualization of networks.

\0

6.\ REMAPPING THE Fifth, instruct participants to map . 10 min.
NETWORKS sut their ideal petworks, on the basis .
‘ . of the activities. thus far Provide
more newsprint, so that -the women can
. create an ideal network by freely and -
. ipaginatively redesigning their first
_maps. CAlternatlvely, ask participants
“ to draw their new networks on top of the
. old, using a different-colored marking )
PR pen.) Then have participants state a
‘ -, specific action they could take, as the
‘ ( worksheet directs., .

ERIC ' %83
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Activity

7.

DYADIC PROCESS-
ING OF IDEAL
NETWORK "MAPS

GROUP PROCESSING

OF IDEAL NETWORK
MAPS '

WRAP-UP

\

Description f

Sixth, ask partieipants to’Téturn .
to their dyads to share their.ideal
networks and to discuss improvements,
additions, and the feasibility of
transforming ideal into reality. -

/ Sévenfh, lead a discussion with the

total group of the dyads' findings.
Once again, provide comments 4nd sug-
gestions; and.generally give support
for transforming ideal into reality.

Conclude the séssion with a group-dis- 10 min.
- _cussion of how to build, -maintain, . ‘
and expand networks. Offer practical
suggestions, such as (a) sending fol-

; '\ A fow-up letters to recent acquaintances
M \ B&‘~ WhO '

CLOSING

L4

Who might be network prospects; (b)

attending conferences with the express

idea of making network contacts; and:

. (c) keeping a directory..of network cons
tacts byfuse of a card file or notebook:
Review the first page of Worksheet 20,
summarizing for participants what net-
works are; how they function; and how
to organize, operate, and expand a
netwogk to one's advantage as a woman.

R ,
Ask each woman to*write her response 10 min.
to each item on Workshegt 2k, "I Sex: '
Role Stereotype Mys WhenI. . ."

,”# Finally, ask each woman to make a state-

ment for herself in closing. The, state-
ment should pertain.to a skill gained;
an insight clarified; or a verbal Tecog-
nition of a specific behavior (past or
future) that utilizes networking to
eliminate sex-role stereotyping of

self,

<
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Variations in Response to Un1t X ' ‘

~ \ ‘
Durlng the pilot prgject, the follow1ng varlatlons were 51gn1f1cant as par-
. t1c1pants chose belavior changes to 1mp1ement ) )

1. The student group selected a networking behav1or more. often- than
other groups 1n the population did.

Il
P

2. Networklng was the second mostsfrequently preferred change among
. rac1a1 minority women. .
4 3 ‘ W
j » L . .
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‘way that is best for her.~

f
.
r 5 . -

ONIT 6: BEHAVIOR CHANGE AND IMPLEMENTATION . .
; N \ . o ) ' .
" Introduction

ThlS is ‘the crucial unit, because it helps each woman to choose the one
beha¥n§r or activity she desires to engage in, as she begins remov1n§—th
internhlized barriers she has erected against her equal standing as a Human
being in society. Each woman's choice is made from the array of attitudes,
values, and behaviors she has explofed and experjmented with in the group
settlng >

There are no set rules about making changes; each participant can choose the
Changing begins with one new behavior, and the '
participant can begin slowly,'but specifically.  The more spec1f1c the par- .
ticipant's plan to change, the greater her 11ke11hood of success.

\
N

.

Objectives .

-, 1. To state verbally one specific behav1or change to 1mp1ement in
N da11y life, as a’worker and/or student, that reflects a ch01ce out-
side the stereotyplc female sex-role def1n1t10n

.

- [

\

¥

4

-2, . To put into practice the spec1f1c behaV1or change chosen, in order-
to provide freedom from sex-rolé stereotyping of self, and in order
to remove an internal barrier to equality

K : . v
.
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Unit 6 Activities

Warm-up: Unit 6

Activitz
1. WORKSHOP REVIEW

.

2. SUGGESTIONS FOR
. CHANGE

’ . UNIT 6

Total time: 30 minutes

<. C Su%gesteg
+ Description ’ me
‘Begin the unit by reviewing briefly - 20 min.

all the issues that have been pre-
sented in the workshop. Then lead an -
informal discyssion with participants,
providing an opportunity for clarifica-

. tion and integration of the topics
covered. '

-~

Explain to participants that this unit

will reconsider the change model and that

the focus will now be placed on the man-

-ner in which each woman can implement

the workshop experiences in her liSe as

a worker and/or student. Point out that

the women will be asked to begin consid-,

ering specific behavior changes they can

make to remove internal barriers to their
- own equality. Tell participants that each -
woman will reexamine her workshop materi-

als qgﬂ the responses she has recorded -

throufout each'unit. : ,
Offer suggestions for potential-behav- 10 min.
ior changes. emerging from the work- ~

shop experiences, and ask the women .-

to add othér suggestions of reievance.
A major task you have during’ all of ,
- the activities of Unit 6 is working © .

to refine all suggestions and ideas

for implemientation into specific and
measurable behavior -change. Avoid
- letting -participants Ghake general .
statements, such as "I want to feel

good about myself," or "I want to make,
choices with myself: as central rather
.than others." Encourage specificity. R

.. - .

k4
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Principal Activities: .Unit 6 - . Total time:

3 -~

+ Activity Description

1. CLARIFYING THE / Ask the large group to form dyads,
-CHOICES IN DYADS providing each women with an oppor-

she could choose.

Move amcng the dyads, offetring guld-
X .~ ance and support when they are requested
or needed here and during.the following

two steps.
- 2. COMPLETING THE . Describe and discuss Worksheet 22,
WORKSHEET '"Using What I Have Learned toward

Freeing Myself,'" and its purpose,

4

- emphasizing-again the goal of stating
‘ a specific behavior that is observable

and measurable to thesindividual

woman. Then ask part1c1pants to com-

plete the worksheet.

3. DYADIC Pi{OCESSING Ask each woman to share with her part-
OF WORKSHEET 22 ner her recorded response to Worksheet
. 22-. Instruct the_partners to assist

each other with any.clarification,

' ) expansibn, or modification needed to ¥

make the behavior, change relevant,

workable, and satisfying.
-0

4. LARGE-GROUP Return the dyads, to:the large group
PROCESSING OF " when they have completed the imple-
WORKSHEETS mentation worksheet. :

' . the total group about the behavior

change she w111 implement and the stéps,
obstacles, time schedule, and rewards

she has dec1ded upon

o cess will help strengthen each woman's
commitment to change and help reinforce
her choice, through the verbal support

- of others with-whom,she has shared the
7 . en“gire workshop experience.
« o \

104 .

90 minutes

Sugges ted

‘tunity to explore further and clarify '
-with anothgr woman a relevant behavior

Ask each woman to make a statement to

Invite participants to provide informal
feedback on each statement. This pro—



7.

CLOSING

EVALUATION

Description

Next, present a summary of the
workshop. Remind all participants
that once the specific behavior
selected is well in place, another
behavior change--from the array of
thgse explored--can then be imple- .
mented, using the process‘learned
in this'unit,
Make a closing statement of your,
choosing to the group as a whole, -
Then give each woman the qpportunity
to do the same for hegself, providing
Closure to the entire experience.

Distribute the evaluation instrument
from-pages 14-18 or one of your own
design. Ask the women to fill it out
and return it to you before they leave:

“

UNIT 6

)

Suggested
Time

5 mim. .

-

15 min.




UNIT 6

, .
Variations in Response to Unit . : .

. 1.

2.

o

' ended,

. v A .
During the pilot project, «lerical and service workers Tegarded
the information on implementation for behavior:change as beIng the

most helpful and important of all the materials provided in the -
workshop. . -

Admlnlstratlve managerial,<and professional women regarded. these
materials as be1ng the least important.

When participants were ranklng the most important tOplCS covered in
the workshop.,, "implementing change in our lives'' was the issue
selected third most frequently by the total population attending.

When participants were ranki{hg the most important topics covered
in the workshop in the follew-up study, 6 weeks after -the workshop
"implementing chamnge' was selected as the most important
1ssue, "deyalu1ng of self" being second. '




Further Readings
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PART 1V:
WORKSHOP MATERIALS'

Part IV of this manual eantains all the materials to be used or
distributed during the workshop itself. The jaterials are arranged-
in two major sections: (a) the suggested wa Sheets, to be pre
pared and displayed by,workshop leaders as instructed in Part-II R
and (b) the set of, twenty-two Worksheets, to be .duplicated and
distributed to participants aseindicated:in Part I1I. In addi-
tion to these materials, Part IV contains an extensive biblio- R
graphy, whieh workshop leaders may or may not/wish to distribute
to participants, depending on the nature.ofthe particular: group.

/

C s

" SUGGESTED WALLSHEETS o R

On the féllowing pages are Wallsheets 1-22.




-

Cultural norms and
economic-political
realities

- CA

Socialization: modeling
and tuition by parenté,
school, etc.

- B N

<

+

N ~

€
7 5 ¢

WALLSHEET 1:

SEX-ROLE SOCIALIZATION MODEL* ' ¢

“

Personal attitudes
and values

C

Current situational
I, 4
factors: discriminatory .

practices, peer influences,

.etc.,

Behavior: education,

: @
vocation, and family

E /

‘

g . . A
* From M. B. Smith, "A Map for the Analysis of Persqnality and Politics,' Journal of Social Issues 24

(1968):15-28. -
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WALLSHEET 2: CHANGE MODEL
r'd
g
COMM‘UN’(C‘ATION‘. -
/
. C . New verbal and nonverbal styles 4 , '
I . Y i . " -
- e . : 4
SELF-ESTEEM , .;TAKING RISKS - -
9 .Expanded and positive , . New behaviors and skills
self-concepts -
T D / -
r
. ’ ‘ R - . \
™ .RULES .
. ‘ New and changing expectations -~ ﬂ%
. ' and "shoulds" - '
. = - -\ . *
! ® .

*Adapted from a theory developed by Virginia Satir, in Making_Contact (Millbrae, Calif.: Celestial Args, 1976). .

.; 111" ) 2 ¥
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‘e o WALLSHEET 3: STEREOTYPIC.BEHAVIOR TRAITS
s s !
L . Stereotypic A.djectives1
Feminine Items ¢ Masculine Items Neutral Items .
- Cheerful Aggressive Conceited .
' Does not use harsh Ambitious _ Friendly
language Competitive Happy
Gentle . Dominant . Jealous*
Gullible . Forceful , Likable
~ Loves children ' Individualistic \ Sincere
" Sensitive . Self-reliant ,Truthful
Shy : Strong personality Unpredictable
“Tender Willing to take risks . T
* Warm
) - '
b Comparison of Female- and Malé-Valued Items?Z
N . Female-Valued Items .
- F] 3 s
) Feminine Pole¢ o \ Masculine Pole .
: Very aware of feelings of*others Not at all awaye of feeliné§ of others
Very gentle ' Very rough -
Very strong, need for security ) - Very little need for security.
Easily expresses tender feelings Does not express tender feelings at all
Very quiet , Very loud * N
s ) . Male-Valued Items
Feminine Pole Masculine Pole .
Not at all aggressive Very aggressive : .
Very submissive ) Very dominant J
Very sneaky : ) Very direct ,
Not at all self-confident . Very self-confident
‘Not at all independent™~ Very independent.

. | \/ ) ) .f
1s, L." Bem, "Psychological Androgyny," in A. G. Sargent (Ed.), Beyond Sex
Roles (St. Paul, Minn.: West Publishing, 1977).

21, K, Broverman, D. M. Broverman, F. E. Clarkéon* P. S. Rosenkrantz, and S. R.
Vogel, "Sex-Role Stereotypes and'Clinical Judgments of Mental.Health," \
- Journal of Consulting and Clinical Psychology 34 (1970):1-7.

.
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Note for workshop/ledders: Prepare one wallsheet for each of the following
eighteen statements, /placing each statement at the top of .a sheet of news-

PR

d 4m polite when . .
f

argfé in situations when . . .

.

beha,vi_or. is appropriate for me when Ik . .

ivej that best describes a women in her twenties is . . .
10. j igre that best describes a woman in her thirties is- . ', .

11. j tive that best describes a woman in her forties is .

12. jectlive that best describes a woman in her fifties is . . .
4. : AP 4‘
[ . D . ~
13. jectiive that best describes a woman in her sixties is . . .
, ‘
. Yo . 3
14. jective that besf describes a woman in her seventies'is . . .

15, lve that best describes a woman in her eighties i§ . .'.

'16. I feel h Ipless W};eri c . .

17. 1 feel ' niladylike" when I~. .

» 18, I feel stopped, resfricted, or discouraged when I . . .
R Yo .




WALLSHEET 22: MESSAGES* Ca

- © 7
’ i
3

Y
’

Record any messages you recall having received that told you how you were
\ (or are) to be, to behave, or to become as a woman.. Below, are some examples.

\ _ e 'Don't trust a woman."
® 'You need an education to fall back on in case something happens to.
your husband " / ,

~ 1
°. "Don't. beat the boys--let them win!" -~ ° N -
e 'Your brother has alwa}fs been- better-at math than you have. He is
o0 so logical." ‘

-~

e "I could understand it--if you were a boy!"
° '.'Aewoman should give 100 percent of herself in whatever she does."
e -'Why get all dressed up for a bunich of’ women?"

e "She's an old maid, and you know how difficult they are to get alcgg
o ‘ with."

s

¢ 'The way you are dressed, you will never find a husband, "’

.-
. - . - . !
/ <
AN '
WORKSHEETS 1-22 (Instructional Packet for Par‘ticipants) - i
N S On the following pages are Worksheets l-ZZl.
Q »~
Z . , — .
, .
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WORKSHEET 1:
FREEING OURSELVES--WORKSHOP INTRORHCT ION

. N s R R
- . . . I -

i

¢ - By the time a woman reaches adulthood, the process of sodializatien:has led
' her to infernalize certain attitudes and values, which are then translated
into her behavior by daily and life choices. g '
This process begins at the societal Tevel. Cultyral norms provide the pre-.
scription for what is appropriate behavior for both women and men. Parents, '
schools, churches, community organizations, family structurés, etc., all pro-
vide the modeling and training whereby the prescriptions -are learned.  Through
Myriad subtle and obvious experiences, the cultural rules prescribing what 4s
. sex-appropriate behavior for women now become the personal attitudes and aspira-
- ‘tions of each girl and woman. -

; , .
Each woman has acquired, through socialization, a set of attitudes, beliefs, N
choices, and behaviors that are consistent with the sex role she is expected
to play in her society. Each woman has incorporated the feminine sex-role

stereotype as her own. 3 N I

s This sex-role belief system has been internalized, unconsciously, as a fact of
life. A woman accepts the restrictions ie places on her self-development as
normal and not to be questioned. .External forces, such as institutions using
discriminatory practices, operate to maintain the traditional sex-role belief
system and typically inhibit any nbnt;aditiopal role choices and behaviors,

The purpose of this workshop is to provide a setting in which a woman can: g

° explore-and’review the bélief sysiem she- holds ‘

® consider alternative ways of viewing hersélf . . -

;: consider alternative behaviors for herself and other women .

o A . . e

K expldre ot el ways of 'being" that do not fit the prescription she
has learned , -~ \

3

*This workshop ‘can be an experience from which you as a woman can gain a dif-
ferent sense of self, can reappraise the myths and.rules of your life and your
place in the world, can reaffimm your goals, and can explore and experiment
with new,skills and behaviors as available options in your daily life as a
student and/oz worker, Lo




. WORKSHEET 2: -

WORKSHOP SCHEDULE

First Day .

7:00 p.m. - 9:00 p.m.. Women .and Se®-Role Stereotyping
. g of Self ‘ *

Second Day . .
8:30 a.m. - ‘}0:30 a.m. ; Devaluing Oufselves - |
10:30 a.m. - 10:45 a.m. “

10:45 a.m.g- 12:45 p.ng o Lowered- Aspirations
- “ " B v-
¢ 12:45 p.m. - 2:00°p.m. e - .
"2:00 pom. - 4:00 pm. . ¢ Unit 4: Power: New Alternative Styles:’
, . S ot for Women ‘

*

b

Third: Day B
» %y .
8:30 a.m. .- 10:30 a.m. Buildinpg Support Systems and
: . ' ’ Networks

.

10:30.a.m. - 10:45 a.m.

»

10:45 a.m. - 125 p.h. ./ \Unit 6: Behavior Change and Implementation
: ) ) «
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a * SUBJECT MATTER _ .
~ ) - . . ot ’ ',' .
S~ - ) N - ° . \ "
The workshop is divided into-six basic units, each of which is given a 2-hdur
time spah., .- - - . ’ / S — :
Uhit 1:° Womeh and Sex-Role Stereotyping of Self -
. . ¢ >

This unit introduces participants %o _',the ‘topic of ‘sex-gole stereo= o
typing of seif and-its impact on each individualls attitudes, values, .

" and behaviors. The unit makes use of the fellowing materials:

. ® Fact sheets ' s S :
" K . ) " : ¢ ( .- L]
° Walls}}eets depicting the sex-fole socializatiort process .
. ‘ A . - <
e _ Activityfallsheets L V-
Devaluing Ourselves ' T

. ®
T

This unit begins the process of foeusing on specific forms of sex-role
stereotyping of self. Participants explore their acceptance of the & -
societal view that women's' traits and abilities are inferior and that\
women are second-class citizens. ' Behaviors, attitudes, and ‘values 4
reflecting this deyalued status as being natural for females are ex-
ﬁloregl through role playing and group discussion. R

‘
vt -
Se

Lowered Aspirations -
The focus of this-unit is on the lifetime p'atte\éns of women. When
compared with men of equal.inteltlectual ability, womerm~tend to choose
careers that are lower #h the gccupational hierarchy and that require
less education, less training, less commitment, and less responsibility.

Power: New-Alternative Styl‘es‘ for Women-

This unit: devotes special attention to the nature of power and self-
determination, and their internalized megnings for women as a result

-

of the sociglization process. Verbal and nonverbal behaviors that”

.denote powerlessness Bﬂld are learned by women, -as;well as alternative
i

forms of behavior available to women, are explored,

2

Buiiding -Support Systems and Networks

Networks can provide women with information and Tesourceg. outside .
themselves; with support and bonding in male-dominated work enviton- -
ments; and with access to spurcés of concrete power. By means of
netivork mapping, this unit explores what networks are and how ‘wémen
can develop-d etwork to their advantage as stt’xder}ts and/.qg;;,workerst ’
\ o
9 . ’ s ¢ N . a .

-

o Lo T lOilB “‘~'

A
LN




(continued)

v

Behavior Change.and Implementation

.

This is the crucial unit, as it helps each woman to choose the
one behavior or activity she desires to éngage in, as she begins
removing the internalized barriers she has erected against her
standing as_an equal person in society. Her choice is made from
the array of attitudes, ‘yvalues, and behaviors sRe has explored

-and experimented wi ring the workshop. - - <

v
N 1
v

% . -

PAruntext provided by exic [l




f ., WORKSHEET 4: .
FACT SHEET--WOMEN AND SEX-ROL? STEREOTYPING QF SELF -
(For use in Unit 1) t

~

<N . . ~

¥ s . ° '
Sociali;ation is the gradual learning of attitudes, values, and ‘behaviors
approprlate\to one's biological sex and to-oné's sex role in society.

® One effect of female socialization is a woman's readiness to modify
her behavior to suit the expeétations and reactions of others--espe-
e cially the expectations and reactions' of males who are perceived as
" being hostile to_competitive, self-assertive, and self-expansive

" ‘women (Rosen and Aneshensel, 1976). .

¢ Womem holding trallitional values generally believe that a woman ~

should not achievé recognition greater than~that: of her spouse or
other significant men in her life (Lipman-Blumen, 1972) :

-, ® Some women adjust their ‘behaviors to their own internalized sex-role .

<,.  Stereotypes when they are confronted with the conflict of &ither ex-

. Pressing their competencies and succeeding in achievement situations
or retaining the feminine. image they hold. This conflict s ‘referred
to as the "fear of success." Women expect that success will be fol- . -
Jlowed by negative consequences, either.in.the form of external rejec~ -

- tion by others or in the form of a sense of a slipping away of their
own femininity (Hormer, 1972). . - .

) . : ) v, .
¢ ‘Some females, needing to be viewed as fegining, reject.or,are anxious . .
about, certain behaviors and charcteristics they associate with mascy- -
linity, e.g., independence, aseertiveness, competence, competitiveness,

leadership,’ power, or aggressiveness (@uch, 1976).

e. A woman's career choice may be Telated t6 her perceptions of how men
a. view the ideal female (Hawley, 1971). - -

® A review of the "fear of success' studies suggests that the fear may
be not of success, but 'of "sex-role deviance' (Tresemer, 1974).

e (Cross-clltural sex-role soei‘alizatllon,studies show that boys are

. pressured to behave as agepts, doing and ‘competing, whereas girls .

| Lo N are encouraged to behave (a) through ¢ommumnicating with others and

I ' (b) through reflecting, talking, aml reacting to outside stimuli h .
r \ s (Block, 1973). o ’ .

- M rd

irls are not encouraged to become independent. They are '‘protected"
more than boys are and explore the enviromment less.than boys do;. ~
therefore, they continue to be dependent, on adults to solve their
problems QHoffman, 1972). . ’

Ve . R
P- ", & A review of the literature on sex-role socialization contlades that

¢ e
* Méntal health clinicians judge the 'healthy adult female" ‘to be more
submissive, less independent, less adventurous, more easily influenced,.

»




WORKSHEET 4 . e

A (contlhued) : -
-a ' )
* - *
less aggressive, more "excitable in a minor crisis,'" more concerned
' '] . / about appearance, and less objectiyg; to have feelings that.are
more easily hurt; and to have a greater dislike of math and science
than the healthy adult or the healthy adult male. To be a healthy
adult, then, a woman must deviate from the stereotype of the healthy4
female (Broverman et al., 1972). - ) -~ ’

\ . T e Three studies found that an aggressive: female and a passive mafe were
’ i rated as .less liked and more "in need of therapy" than an aggressive:
. male and a passive female (Costrich et al., 1975) .-

-
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WORKSHEET §: _ ‘
- ° FACT SHEET--GROUPS WITH DIFFBRING.NEEDS: MINORITY WOMEN - !
: (For use in Unit 1) . . .
: .o, T
~ . L s \ . .
A common experience shared by minority women is oppression. Minority women
suffer dugj discrimination, ds ‘members of aminority and #s women, and this .
* affects ‘them materially, physically, and psychologically. e
e. Many minorit}} women, feeling a strong bond to their";families, find "
ot their own cultural values in conflict with the issue of woman's de- o
velopment of independence and potential ‘(Har:c; ‘1‘977) .
- ' e Stereotypes aboﬁ"{ minority womén abound, e.g., ((a) they all live in
poverty,” (b) they are undereducated, and (c) they are underemployed. KN
- Further, stereotypes exist about specific groups: Latinas are pas-
sive, dependent mother figures; Black.women are aggressive or matri-
* archal; Asian-American women are docile,. submissives=and sexless
(or the opposite--exotic, sexy, and diabolical) (Hart, 1977). -

® ‘A review of 'studies of the implications of career counseling for
. , lower social classes and women found that people from lower classes--
: of whatever.ethnic background--typically and unrealistically perceive
. that’ they have fewer options in their environment than fople from at
middle and upper classes.do (Farmer, 1978). L ~-
® Many Black wamen perceive racial oppression as being much more basic
to their-lives than sextia] oppressign. They trace many’ of their prob-
lems to being black; to the social *structure,-which is racist and < -8
" denies power to.Black men; and to the Black commumity's economic real: -
- ities, which have never permitted the rigid division -of sexual activ- .
ities, spheres, and roles found in the white community. Black women '
have never had the luxury of being fill-time homemakers or of living
« 1in suburban domestticity (Chafe, 1977)-. -

. <

¢ Discrimipation against Black women is double and is a’corrmon:debilitat-‘ .
- ing factor for many Black women. Jin a few instances, however, among
2 Black professional women, such discrimination forms the basis for
) unusually high motivation (one in ten Black females holds a profes- ) -
Y - sional position) (Epstein, 1973): . ‘(\ ' Lo -
. * .. ’ ") v .
® In Asian families, the roles of women and men have traditionally been s
well-defined. The- development of the male has been supported.by the- ©= , . ¥
N . family, with the female delegated -to 4 lower status. The status of
) _ Asian-American women Has greatly improved over time, ‘but these women
still strive to overcome an unequal status in their own culture, as - : .
well as in society as large (Fujitomi and Wohg, 1976). ) («'
A . . e ) n4
* o The lives of Native American women differ greatly from tribe to tribes . .
0 . Historically, there has béen a tendency for many Native American women o
to-have great individual freedom within their tribal life gnd to - \- :
. . - - . ' %}

- -

T S )
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(continued)
/ - .
-, . increase in value in their society as they age. A look at the educa-

tional, occupatlonal and health statistics of Native American- women
, in the 1970s, however, reveals the inequality they experience in their
4 . 11ves today (Wltt 1976).

® Puerto Rican women experience numerous problems that are reflected in

the circumstances of their social, economic, and educational life.

These problems include d1fferences in customs (the traditionally

. strong family &étructure); racial inequality; and often a limited

o knowledge of the dominant culture's language, English (Hart, 1977).

e Latinos/Latinas are often thought of a single cultural group, as they
historically share similarities. in language, vdlues, and traditionms.
. They are, however, a highly heterogeneous cultural group and are cur-
rently the second largest m;norlty in the United States (Ruiz and
Padilla, 1977). )
SR
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WORKSHEET 6:

. ‘ FACT "SHEET--WOMEN AND AGING
e , (For use in Unit 1)

Although all of us, female and male, suffer the pangs of growing older in a
society that puts a premium on youth, women suffer mote discrimination and

o™ more’ pain because of age than men do. In the area of aging, the double stan- .
dard for women and men is so strong and subtle that it is rarely even ques- .
tioned. So pervasive is our society's preference for youth in women that
much of the discrimination occurs unc¢onsciously, both within us internally °
and from the external world. f/ ' - ‘

° Aging for women is a compleécity of ‘biological, social, economic, and

psychological processes int’erac'ting throughout adulthood.

|
’ ® Age limits for life's activities are usually set earlier for women
than for men. Women, for example, are expected to marry earlier;
they are expected to be haying children while men are expected to

. be getting jobs (Troll and Nowak, 1977) o *
: e Youth is the prime time for good looks as concerns women. A dramatic
. .decline in physical attractiveness--from the youthful beauty to the \
' .wrinkled old woman--is assumed for a woman's middle years (Neugarten

and Gutmann, 1968). . P

e By middle age, wamen are viewed as being at the tail end of their

" responsibilities, since traditionally they are.seen as being involved
principally with child rearing and pushing the young out of the next

. (Troll and Nowak, 1977). .

e Those women who assume the traditional }‘eminine role (of homemaker,
, of staying married, of not being overly aggressive)--who "buy" the - -
. - o traditional norms--are also those women who respond with depression
in their.middle years (Bart, 1976). ' ’
. . C LT, - ‘
® Many conclusions about menopause--the myth of menopause--have been
‘drawn from clinical observations angd cannot bé generalized to the’
T @ -entire population. . Women in their forties and fifties expect meno-
pause to occur and therefore see it as a-normal and natural event,
view it as inevitable, take it in stride, ‘and regard its Symptoms’
as temporary (Neugarten, 1977). ! ~

® Older women have been socialized in ways different from those of

" younger women in the culture today. Not only have older women been

. raised by different standards, but they have lived out that process
for decades (Sommer, 1974). " :

‘

° Toda{y, wdnen in middle and ,older adu d_are confronted with soci- ~
oo .- Stal changes that are bringing-their-way-of 1if¢ to an abrupt end, v
regardless of their social or economic status. .

.

1\ .
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~ WORKSHEET 6
. ) {continued)

o)’

o The life experiences of adult women vary among age groups; such dif-
ferences require that we not compare women born variously in the
1910s, 1920s, 1930s, 1940s, and 1950s. Troll (1975) states that this
"generational effect" is the result of varying cultural conditions

_affecting the socialization of each age group.

e For }lngle women, aging holds its unique-problems: being lifelong °

workers, lacking the support systems of 'the nuclear family structure,

re51st1ng the pressures to marry, being viewed as deviants because

of their single status, facing retirement along, and often being

burdened with the care of aging parents (marrled siblings ''do not

have the time you have'’), . .- .
' 1
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" WORKSHEET 7: _
SOME jﬂAYS, IN WHICH WE RESTRICT OURSELVES )

Adherlng to the rules and "shoulds" of being féemale that we once
learned ' :

Accepting inferior status as being natura}' ' -

. . - \
Devaluing ourselvés and all women
Often feeling and :acting as if we were’ 1ncompeten

Lowermg our asplratlons 0

Using indirect power, personal power, and helpl.es,\ behavior

§
Not using and ot «respecting the power we have--not getting power

Accepting responsibility- for failure, but not for success

.

Limiting our “'space" and letting it be invaded :




- ' | WORKSHEET 8: . , :
: ) < ~ FACT SHEET--DEVALUING OURSELVES : i
(For use in Unit 2)
E

Women of all ages typicaliy underestimate their competence ghd devalue their
accomplishments. Incompetence is implied solely by virtug of being female.

R "7 e Studies show that both men: and women view women's traits and abili-
ties as inferior. Many women accept this inferior state as naturél
(Broverman et al., 1972)

o A review of studies found that high "femintnity" scores correlated
with low self-esteem (Baruch, 1973)-

- L G1rls self-esteem goes down with age, whereas boys' self-esteem
s ‘fluctuates, rising 51gn1f1cant1y above girls' by grade 10 (Bohan,
1973). .
TN
® A review and interpretation of causal .attribution studies and theories

found that female failure to achieve is more often attributed to in-
ternal factors than to external constraints. Success is attributed
to external causes, such as luck; as a result, there is a lack of
e~ reinforcement of the:person's present efforts and potential future
- performance. Failure is viewed as the result of one's'.own short-
' comings, and‘Bhe blame becomes a female's total burden (Frieze et
‘ al., '1975). ' ‘ .

\

In a study of high-school-age girls, successful males and umsuccessful
females were rated as being more acceptable people than either success-
ful females or unsuccessful ypales. Males were .seen -as being personally
responsible for success;, females were blamed for failure (Feather and
Simon, 1975)., o

/l

e “ In a study of a small-group problem-solving situation, women had more
. .difficulty in gétting a solution accepted by the group, regardless
e . of the subject of the problem. Males talked more than females and
4 were chosen as leaders more often than females, espec1a11y by women
L C in the group (Altemeyer and Jones, 1974)

4

o Profe551ona1 articles attributed to female authors have been rated,
by both women and men, as being less’ 51gn1f1cant than those attri-
buted to male authors (Goldberg, 1968).

S N . I : ’ ~ - . ' 1 -
N » -
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-

ROLE PLAYING SITUATIONS
. ) : N ’ - N M
Look over the situations bel‘ow, and select one that is significant for you
in yoyr life as a student or worker. You will have an opportunity to role
_play some new behaviors, that are possible for you in the situation you chooge.

5 1. Needing to do a super job on- everything to be certain of my ‘compe-
tence, I (state situation)--. ' .

7

. 2. 1 am in 4 meeting with women and men. 1 feel that one of the women
) { is« incompetent, and I ..

-, 3. I have done an excellent jﬁb,‘ and, recei'ving no appreciatidn from i
' my employer (or receiving a low grade), I .

4. I.am in a meeting with women and men. I feel thatrone of the women
is competent, and I - =

¥

-.5. I.am in a situation in whichﬁl need to "sell mys'elf" to get a job
. or a position I want. I % : |

6. I was told I did a go6d job, and I

7. When asked to do a task I don't wish to do, I Ct '

8. I am to blame for an inferior task' ' ) : R
and I handle this .by ’ -
- . 9. I am asked by an employer (or a professor) to work on g very inter-
: esting special projett, but I haye no time in my hectic schedule
- 4 < ] A
, t
- . i
N _c&
. 2 * - S ~
¢ 4 |
— -—-:-—- Sﬁ} , ) - = 3
H ‘ - - '
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. . . . 1 9 ) . .
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.
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td

1., Use this commumication style:

"~ a. Verbally:v "\ .o
‘ .
: b: Nonverbally: .
: . S .
- - AN =
' .

‘\v' :’

T

2.

R " . N. ~
3. Use this behavior: .
A Y
\ . -
WS . “ /
. - o
’ < e . .
[ 5
4., View myself as: s '
- - '
\‘ . N “
’

I SEX-ROLE jéIﬁREUrYPE MYSELF WHEN 1 .

e
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WORKSHEET 11: L C
: * FACT SHEET--LOWERED ASPIRATIONS
x . ; ¢ Y -

(For use in Unit 3) =~ ° ) . -

~
o

4 s . . 'S RN
Women typically underestimate their competence and devalue their accomplish-
ments. , Women who share this negative view of self see fewer occupations and
lower levels in the job hierarchy as being appropriate for them, and they
- see their lives, apd ambitions as workers-as being less important ‘thar men's.

¢ . Women often believe that -they sh€uld achieve success’ vicariously,
“through their husbands or through significant others; they often .
. hold low educational and career’?spirations for  themselves (Lipman-
Blumen, 1972). . SRR \
A . . . .
. e A study of sex-role socialization indicates that the goals: of femi-

: ninity and jntellectual competence are not the same. Since intellec-
tual competence has not been viewed as essential for females, the
issue of how to rear females to achieve maximum intgllectual ,compe-
tence is unclear (Sherman, 1976). ., . :

> ¢ ® Women typically have lower expectations for success than men have
’ and are more likely than men"to assume personal Tresponsibility for
failure. At the same time, if women are successful, they tend to
attribute their succes$ to dn external cause, such as luck. ’

.® - Women are asked to demonstrate cop&tence 4n a wide range of roles--
. female roles as Weil as occupational roles--in orden to be tonsidered
. successful, whereas males are expected to be successful primarily in
' - their occupational Yoles, This multiple-role achievement pgpmits
- . women to accomplish less thdn men in their occupational rolés and
still to be a success (e.g., ""She is a-good mother," '"a ‘good £ook,"
"an attractive woman'j (Kundsin, 1974). ’ g

P -

. . T W,

N ’ - & When'men visualize a career, they see it as a series of jobsfpro- .

gressing and leading upward over a long period of time, with™fecogni-

) tion and rewards as the motivating force. Women are caught.in-the

: - here and now, focusing on details of the currentesituation afnd on ~ °
s excellence of performance now--not on the significance of the now

/ " as it relates to the ldng-tgrm plan (Hemnig and Jardim, 1977). “e

_ X o It has been found that the holding’ of traditional sex-role values '
SR ! has, a significant relationship to the low level of aspirations a
" s ' woman has in her education,” income, and work chojces (Parsons et al.,
. g 1975). oF o S
X o Even when it is routinely exp%ctéd)tﬁat a young ‘girl will take a job -
. , when she is first out of high school or college, she is usually not
expected to carve out a career or to rise to a position of wealth .
~and-power. Women inherit wealth; “they seldom make it: themselves.
. And the woman who does make it is considered something of an oddity
’ (Epstein, 1970),” - , ‘ 3 : v
J i - - S -
d ’ ‘ o ‘ .:'i‘ > “ ‘_‘118 131 ’ . ’) v . ‘
. ’ - % 0- . ] ", . .

’
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. . " WORKSHEET 12:

-

TAKING A LOOK AT MY GOALS AND ASPIRATIONS GVER A LIFETIME

Q

How much do the "shoulds" you learned about being a woman affect

lifetime? How much do they affect what you aspire to?

' / [}
Take some time now to consider a woman's life, and fill in the columns below with what a woman "should"
bﬁ_doing with her time and energy. in her'twenties‘a her thirties, her forties, her fifties, and her sixties.
N . ¢ . ‘“

* t

=

your goals and aspirations over your

4
»

A

~—

Forties

2

Twenties " Thirties
T

.

)

A

Fifties®

»~ Sixties

. ¢ ’~ '
Look over the lifetime -activities and tasks you have completed.

1. What significant facts stand out for you?
L . ' ‘,

2. What patterns are ?ou-aware of? ~
{ .

q
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S L *(continued) ' e
v [ ~ é

Next, considef yourself and your present and future 1ife. . What could you aspire to, and what would you
like to do with your life, as an adult woman and as a worker? I .

Fill in the columns below with what, ideally, you would like to be doing with your time and-energy in
your twenties, your thirties, your forties, your fifties, 'and your sixties.,

A

7 < - .. . Nl .
Twenties a8 Thirties S Forties Fifties ~ Sixties
) b R R . ! M ¥ <<
7~
- \ h °
) 3
’ v !
¢ “
Pl .
< » /
~ 4 Ve
[
- ! 1
L — ’ -

IR
) Y. -,
¢

L

Look_over the lifetime élctivities and tasks you would like to inwest yourself in.

“ * 1. What significant facts stand out for you?

2. What patterns are you aware of? Ll

‘4
-

4
]
-
0
o

\
. . - .
. :
- ' 1~ . -
’ i . .
{ ) : : s
:

A .




WORKSHEET 12
¢continued)

T

'
.

Now, compare your 'should'y responses (first page) with your '"ideal' responses
(second Qage) . What are the )

e differences? \
< ~e . similarities?

® other significant facts?

uBeing a Goal Setter
N—

- :I'ake a look at your responses on the second page and a't what you could aspire
,to and reach for over your lifetime. Remember, reality comes out of hopes,
. aspirations, and planning. You can get to where you want to be as an adult
“and as a worker., but doing so does require planning and goal setting.

. g Y )

- Planning means going beyond the typical 6-month, annual, or 2-year goals and
setting up a life plan. Establish your goals to fulfill your dreams and .
aspirations over your lifetime. AN - .
Some helpful advice: . '

:.‘g«,,, - 2 e 4
! 'la\vmite ‘down gpals. State each goal in very specific temms.

»

2. Keep goals high, but realistic.

-

. ' <
3. Change your-goals when cirqumstances change; be flexible.-

Alwayas set a"time frame.in wh.1ch to achieVe your goals.

-

Set m1n1:goals’%f}:fs stepping-stones to your goals.

Always consider the time and energy to be:invested in achieving
goals, including the obstacles to be overcome. y

P A

St . . ! ) . . :
. ~Thipk in terms of short-term, intermediate, and long-term goals.

Reevaluaté yoifi” goals at least once a year, revising and resetting .
.them as necessary and appropriate.

-
i

Take immediate action on goals. Don't get lost or lose momentum.

. e °
.
: .

gt #waj'f"‘”" ¢




. WORKSHEET 12

. ~ (continued)

°

Review yéhr "ideal" lifetime page, and begin goal setti
short-term (6-12 months) goals for yourself:

»

.

List .

-~

Ld

.\{ .
List some long-tem (5, 10, 20, 30, 40- years) goals for yourself:

~

.

ow!

List some

~
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. WORKSHEET 13:

. I SEX-ROLE STEREOTYPE MYSELF WHEN I . . .

1. Use this communication style:

a. Verbally:

b. Nonvei‘bally:

.

.

Adhere to this rule, or.''should," for myself?

1 .

\‘

Tt °

: -
3. Use this behavior:

-~
.

4.
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"~ . WORKSHEET i%?*
FACT SHEET--WOMEN AND POWER - = .

—
1

* Women have been*shut out of the male aristocracy, in which a few have power

greater than that of the many, but in which all members, as men, “have more
power than almost all women do. This concept holds #rue even of upper;class‘
women who, although they may have the illusion of power or access to the ear
of power or some derivative power in noneconomic ways, have little direct or
real power (Chesler and Goodman, 1976). - \
-®  Sex-role stereotyﬁés are linked to power. Stereotyping of .interactive

styles in daily life according to gender leads to unequal positions”™ . .

in ‘the*society and keeps the power structure. in place, Women and men

are expected to use power- styles in human interactions differently,.

and the styles assigned to women leave them powerless. The dimen-

sions of power are as follows: ®
Appropriate fd%g%omen ' Appropriate for Men
- . A\ '
Personal power ‘ Concrete power
Gt - Indirect power Direct power
Helpless power . Competent power -, °
(Johnson, 1976). T v

. -

® Girls are seen as being more’ fragile and more in need of help than
boys. Girls are helped more than boys are, and thus are socialized
for dependence. Parents seem to pay more attention to boys' achieve-
ment behavior and to girls' helplessness (Maccoby and Masters, 1970).

+ # A stratification system existls in the society, ranking individuals
and groups of individuals ‘in{terms of their value. This system places
males in roles that are more 'highly valued than those of females are,
and it gives men almost eXclusive access to,the entire range of re- T
*sources available In the society (Lipman-Blumien, 1976). .. -

® Power, not gender, -is primary. But if power is defined as masculine,
then nonpowerful males identify with and support pawerful males,
rather than joining with nonpowerful females (Janeway, 1974).

® In a review of sex typing and socialization, the view is supported .
that females are socialized for dependence, males for achievemert
and autonomy (Mischel, 1970). . : '

]

Y.

.8, Sources of male power are reported ‘to include the norms'of sex-role
. Stereotypes--men's high status in the society, their ascribed exper- °,

. ‘tise, brute force, and control of the options and reinforcers of
“the society (Polk, 1974).

A
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WORKSHEET 14

.o (continued)

e White males, within.the rac1st/sex1st power structure, are able to

.control important decisions by their control of economic, political,
and technocratic regources (Terry, 1974).

e When overt power is not available, and when expressing oneself honest-
ly and openly is denied, then covert and manipulative power is all
that is left. X The problem is as follows although playing out the
stereotype is ‘one means of getting one's way, doing so perpetuates
'powerlessness, and the systeh prevails (Chafe, 1977).

e The redlstrﬁPutlon of a small portion of societal resources is occur-
* ring. Womef‘are beginning to demand and receive legal power, which
gives them access to.educational, occupational, and financial re-
sources, which, in turn, allows other women to perceive them as con-
. trollers of some resources. Thus, women are bgginning to form a new
world of their own. The occurrence of women turning to women for sup-

port and assistance is becoming more commonplace (Lipman-Blumen, 1976).
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WORKSHEET 15: ‘ o
h . FACT SHEET--SEX-TYPED BEHAVIORS AND POWER - T !
” ' (For use in Unit 4) \
4 Se'k-role stereotypes function on a nonverbal as well as a verbal levet and

actively perpetuate traditional sex roles. The expectation is that women
will exhibit the verbal and nonverbal behaviors associated with their sex.

Further, the role behaviors, for women are ,i:hose which communicate low status

and powerlessness. ~ . -

\ e According to Fridze and Ramsey (1976, p. 139): -
- Nonverbal behaviors which commmicate low status and
submission are precisely those crucial to attributes -
of femininity. Traditional role behavior dictates
that women take up the smallest amount of space, speak
softly and politely, refrain from initiating prolonged
/ -eye contact, and present an affable exterior. A woman
who.rejects these low status behaviors is often accused
of being too assertive or aggressive.

‘® Women are taught to smile often and to speak softly, reasonably,
~calmly, and deferentially (Chesler and Goodman, 1976) ..

® Sex differences exist in terms of touch. MenAave been found to
touch others, whereas women are more likely #0 be touched (Henley,
1973)..° / | .

> ’ ° ’ L.

XL ® Women are touched more, by both men and women. In view of the fact

: ' -~ that individuals of higher status have the right to invade the spatial

boundaries of those lower in status, this becomes nonverbal commmica-

tion of position and rank differences between the sexes (Frieze and

Ramsey, 1976). ' .

. ® Women of all classes use a basic body language to survive economically
- and socially. They communicate deference, helplessness, and maternal
cencern through dress, posture, and movement (Chesler and Goodman, \
4——1996, pp. 14-16). ' : :

. ® In a review of studies on commmication styles, Deaux .found that
women are more likely than men to prefer diminished distances and
more contact; men prefer greater distances and less contact. It is
suggested that these patterns'relate to differences between the sexes
in the need for affiliation (being cldse to others ?hysically, and
psychologically) ofswomen and in the need for power'(dominance) "of
men (Deaux, 1976). ’ , ‘ *

»
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WORKSHEET 16:
TO BE POWERFUL IS . . .
\ * X . " ) Y - .®
To experience yourself as being in the center of your own lifetime
process ‘ .

" To experience life as abundant--fllled with expandlng opportunltles
available to and apprgpfiate for you and others

sf?‘n

- To make experlences and opportunities happen for you and for others
To explore alternatlve attitudes, values, and behav1ors and to choo$e
ones that fit your needs and goals

?

- To recognize that' it is all r1ght to exercise your power
To recognize that self-interest’is related to self-esteem and self-
respect . , .
® .
To-be able to identify your self-interests (goals, values, needs)
and to act on them

, 1
‘ A
To be competent and to recognize your competence ‘ - )
To gain access to concrete resources, to expertlse, and to the status
systems to which power is tied .

. .
Not to be manlpul 1ve‘\érue1 v1olenx or insensitive; those are
the extreme manlf tations of'power .- .
* Not to be afraid{of your own power and not to feel ,guilty about yéur
desire for power '
To take control of\&our own 1ife and to-implement fbu; present and
lifetime ‘goals - ’ ' . .

8 .,

To be at the enter of your own lifetime process
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*  Sex-role stereotyping confers

WORKSHEET 17: 7 '

. ) ' *V-

.. WOMEN AND POWER ;
Sex-rqle stereotyping 11nks to women forms of power that are dlffegent from
those linked to men. We learn to use those forms of pawer which are appro-
priate to the sex role we have learned. ".The power styles that we as women
use generally leave us powerless. -As a means of exploring. these different
forms of power, we will consider three dimensions .of power styles that we{
as women use, as opposed to those available to men.

Approptiate for Women T Appropriate for Men , !
’ ;

-

PERSONAL STYLE ‘  CONCRETE SIYLE T

Independent of relationships.
Resources are concrete and ,
tangible--money, knowledge,

Dependent on personal relation-
~ships, such as liking, loving,
and seeklng approval. Sexual

_influence is part of this style. - physical and -econemic strength,
R [ control of societal institu-
' K tions.
- INDIRECT STYLE * DIRECI‘ STYLE

o

4

Manipulation and other indirect Aggression, assertion, confT - .
approaches, such as avoiding con- tation, negotiation, compromise,
frontation and engaging in competition, alliance formation,
"sneaky" behaviors, . conflict resolution--all styles
) ' that are direct.

. -

~ HELPLESS STYLE COMPETENT STYLE ~ °
Sex-role stereotyplng confers

incompetence on women. Lacking competence and high status on

atcess to concrete resources, . - men. Men use the style learned
women stay with the style ‘as males. :
learned as women, i.e., he o o ) .
?f Jless. . - . . ” .
£ . ) . : . . B
. ' . , . |
A : ¢ ' \

Based on a theory by Paula Johnson,'"WQmen and Power: Toward a Theory of
Effectlveness " Journal of Social Issues 32 (1976):99°110.

-
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" We will now role play some real-1jfe situations .for. you and explore which

type of power yoy use and which you may prefer to use. _ As we do the role
playing, note below some of your gwn behaviors and attitudes you see in the
situation being ‘played out. ) ’ -

* > ':” . v R . A

- .
N ' ! s
3. ) .
. . B R
. -
4 , \ ~ .
ST -, .
.

-

5. )

How might you apply }£is to your own life-situations? ¢
. . . . N »
~ {

4 N N .). ' : - :. .
Note:. -'Doh!t always expect to be rewarded or reinforced for using a power
style(s) fconsidered appropriate only for men. It appears that men are able
to use all six powet styles ‘as they choose, ‘whereas women are Jdimited: to
using the three yTes their sex role prescribes for ‘them. ' o,
- - ;( o - e . . T
Use the space below to note other observations you have of the role plays , -
done in this session. s N S
¢ & ) . o o : L ) N .
r - -
To ‘.
LA \ o :
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. o + NONVERBAL BEHAVIORS REFLEETING POWER S )
; We communicate on several different levels. THrough, our words, we express -
. . * 7 the content of our messages. At the same time, we send several other mes-
7 ; sages nonverbally, and sometimes unconsciously, about who we, are, what we
! meam, and how_we want other people to view us. Very often we do not know
iy the image of ourselves that we project. . .
. » Various means of -sendil\)g nohverbal messages include our voice tone, facial
| expression, body posture, spatial boaundaries, and dress. ' We are often un-
. | aware of the nonverbal messages that we might use in order to be viewed as
Q. , | helpless or competent or in any of the other six power stylss,
' ’ L . ) ) N .
This exercis¢ is designed to enable you to become more aware of the nom-
verbal messages you send that may interfere with your getting what you want..
Sometimes. it, is helpful to ask qthers for feedback on our nonverbal mé&ssages,
.r ; ' - because often we engage in some hehaviors without knowing what we do. N
. 4 . . ‘ ’
Listed bedow are the six pdwer styles we examined in the previous exercise.
1 Under each of ,these styles, list, at least four nonverbal behaviors you might
engage in.te let someone else know 'whereou're coming frem."
¢ . N . * . . Y ’
ﬁ - ° . 1]
Personal Style | -~ ¢ N Concrete Style -
f\: .}. ) " \ L. 1. . l\
2. - \ . 2. . y
A3 3-\ -30
. e . A
. 4. 40 ) 1 *
. ’ 2 4 ) I\
. (4 ) &
- Indirect Style g . ‘Ditect Style \
%S:f * . ‘ ‘ . .
- ’ . 1' ° 1' ’ R
. . . ‘ » . ’
] . * ’ 2.' M » 2.
a - P
? L ’ 3. . 3:
< AL 4 ¢ P
) 4. 'y 3
. ‘ ‘ ) - -
. N ' - : - q\ .
- ‘\ . . -
, @ \ 1 4 7. - k2 ' 'o
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WORKSHEET 18
" (continued)

®

Competent Style

1. .
2. ’

3. :
4

b

b Uie th;;épace below to note nonverbﬂ behaviorsv you observe during the role
plays : , ST -

o 2'
’ 3' /
4, - R
this session.
v . 3 -
7
- i
* ’ ’ - -
3 4

.
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1. Use thlS‘; communication style: . - -

!
-

a.
\

Verbléllly: N

. ~
L
'

¢ . .
- \ s - . 3
N ) : . ’ )
. . . - : . . L 7 -
. 2. Adhere to this rule, or "should," for myself:
’ 1 -
. \ i | . L - ) v
R &.: 7/1 . -
. : 4 0y
= - L
K4 3. Use this| behaviox: . . o
- ° S ’ - \‘
» -
‘2&.’ ‘- . >
Q - -
. — . J
e A 124
2 4 | .
t. 4. (View mys;elf as: - ) -
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NETWQRK BUILDING "

L]

The word network is new to most women. Generally, it is not part of our

socialization process to develgp confacts and bonds in spheres of-our 'lives -

other than homemaking and child -rearing, when we share retipes parenting

ideas, consumer ,tips, and-fashion-mades. To most men, networks are not new. .

Men learn the network system young, through sports and other male activities.:

And’they continue to put networkingrto use in the economic and political o,
spheres of their lives, ds workers and as decision maKers Jdn the larger so- .
ciety. v : ) ~ \ :

Ia K —

"We are'_\ éoing to explore what.fetworks“are and hoy 'we, as womeri can develop

them to our advantage as students.and/or workers. Briefly, here are some -
facts on networks and how tRey work. LT e e e
. ® Building a network simISly means"de_veloping sgpporf sy,s_témé for oul-

. selves in the wider world. )
® Networks are not necessarily highly structured and formal, but are
more often informal groupings present for.us in our everydgy life. . .

L ' i 3 M * - ! 3
® By developing netwotks, we are simply getting hold of information we
* . need, gaining suppért from our female and male peers, .and tapping .
ipto more of the concrete resources-bf ‘society.‘.’ . . .
® Networking is not "using'' others. _It.is an exchange for-iutual
*  benefit--an exchange of information, ideas, and favors.
ey . - . . R - - *
L -® Most of us have networks, are unawgre,of them, 'and do not use what
.we have to the fullest. A * -
* ' ¢ ' a . : . / ‘ . . . §
® Many networks already exist for us, Such as trade organizations;
- professional orgapizations; caucuses; Jor divigjorts within .organiza- N
tions for women; women's student organizationg; and commissions on .
\ the status of wonen ‘at the local, state, -and ational levels. . . -
- V 2l - N o .
® Networks can be formed where they do dot exist. We can, for example, ’
" post a notice on a Wulletin board where women meet (“Everyone who , - »
is interested in the topic How I Séx-Role Stereotype.Myself as a . .
Student, please come to Friday's meeting'). e (

~

_® How do" networks help us as women? w ¥ » '
- N . N .H . ‘ . ) . T o~
- They provide us with information.of many typesoand forms from re- »
sources outside ourselves N y )

~ ~

- They provide us with support and bonding as women in malg-dominated
. enviromments. AR . . e .
. v . [} N
- They. provide us yith access to resources in conCrete power . - .
’ 3%' ' : . -
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¢ Networks, once established, must be maintained and-nurtured through
social contacts phone calls mailings, letters, and so on.
a card file or an alphabetlcal listing in a notebook -could provide
you w1th a systematlc record of your network

WORKSHEET 20
(continued) ~
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<\ .. 3. Draw lines coﬁnéct{ng those who know each other in the network. Do mot

WORKSHEET 20
(continued)

Mapping Your Network® s T

N

1. Make a list of the people‘and/or resources (organizations, departments,.
* etc) you know, or know of, that are:in any way important to you in your
life as a worker and/or student. Include those ‘you already know, as well
~as the people and resources you could get to know.

>

2., On a sheet of newsprint, write your initials in the center, and then pro-

." ceed to draw a circle (with initials inside) for each person/resource on

your list, positioning initials according to the person's closenes\s/tyu-.
- °

draw.lines to yourself; if a name is on the list, this comnection is_ -

assumed. .

- \

4. Look at your network. What are you aware of? Select another person from
your group, and review your networks together.

e What is apparent to you at first glance?
¢ Now diagnose your network more carefully. «
- What patterns do you see? .

- How are you currently using your,network'.? . '

How could you make better use of your network?

" - What prevents you from using your network?

» Lo

- How could you develop and expand your.network?

\\‘

5. Take another sheet of newsprint. ) \ S .

® With all these ideas available to you, let your imagination flow and
map your ideal network on the second sheet of newsprint.

. ~ . - -
® When you are finished, share with your partner your ideal mapping. :

® How do you, and how can you, maintain your network? .
Y e -

6. At the bottom %f your ideal network', “state one specific action you could

take to begin‘putting this network into operation.

L
°
°

*MygdiﬁiéedM Lf;gnﬂ_trhining[.mterials -prepared by K. Girad and J. Sweeney, WEEA
~ Project Management and Evaluation Training Workshop, February 1978, Memphis, .
Tennessee, ' ) ’ .
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WORKSHEET 21: , °
5 q 1 SEX-ROLE STEREOTYPE MYSELF WHEN I . ...
1. Use this commmicatien style:
: : ryee
a:’ Verbally: S
D b:  Nonverbally: > -
> q L -
2. Adhere to this rule, or *'should,” for myself:
H,
3. Use t_his“behavior:' -
o ) ' T
"4, View myself as: o

’




o
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WORKSHEET 22: £ 2
USING WHAT I HAVE LEARNED TOWARD ING MYSELF .
) P - A\

* During the previous workshop sessions, you have had an opportunity to con-
sider and try out altérnative behaviors for yourself. It Ais now time to
Teview your experiences over these 10 hours in the workshop and to choose,
from the many behaviors available, one that you want to begin implemen‘ging
in your life as a worker and/or student. Give careful consideration as you

“answer the following questions.

" The behavior change or activity I want to try is:

3

~/

"The specific steps I can take to accomplish this change are:

The obstacles (including self-sabotaée) I might encounter and how I might over-
come them are as follows: 1 ¢

3
Obstacle - . ! To Be Overcome. By

o

[N
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. {(continued) , o
] .~ What I can do to get started is: ; ‘
- ‘ < .
. Tomorrow: \ .. / .
N . ‘ R
..71- - . .‘
- . - ‘ , ‘
. > 7 ) . ( . 0
) £
. Within a week: ~ N - B}
. _ o . _
‘ . ' \\
N P - : — — e \ \/ s
. . MY ’ .
.
Within e month: R
v* ' r .
k) , . * )
LY 9 \
The reward I will give n‘rfself when I have carried out my plan is:
’ - e
\4
t / « ® [}
A . ° '(\ ‘\
» . - . / \\ 7 -
L 4 1y
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¥ . , FILMSTRIP SCRIPT

The workshop, Freeing Ourselves: Removing Internal -Barriers to Equality,
Workshop for Women, is-a.small-group, 12-hour model turriculum that aids

women in overcoming self-imposed barriers resulting from their internal »

sex stereotypes.* ) ' '

The format has been developéd for adaptability as either a self-contained
workshop or a module included in a larger curriculum, such as a course in

— T e TTTTY

counseling, psychology, or adult education.*

|

The .workshop has two objectives. The first objective is to provide an
intervention process to help women face directly their internal barriers

to equality. These barriers have been acquired through the female sex-role
socialization process and affect women in their educational and vocational
lives' in the form of personal attitudeg, personal values,* personal behaviors.*

The second objective of the workshop is to provide a supportive learning en- ‘
viromment where women can confront their own internalized sex-role orienta-

" +tion and explore other ways of being that do not fit the prescription learned

as females.*

"The workshop is designed to be facilitated by women professionals trained as

group leaders. It is an intervention process for women which assists them
in discarding those aspects of their socialization that restrict their devel-
opment as equal members of society.*

The ‘main assumption of the workshop's curric¢ulum is that internal changes can
come about through experiencing opportunities to raise self-respect; changing
rules and 'should's" learned as growing females; exploring alternative com-
munication styles, verbally and nonverbally; and exploring new behaviors and
activities previously viewed as inmappropriate for women. ¥

[
All elements of the workshop are designed to encourage internal changes to
occur. They provide support, direction, information, and organization. In
no way-do these workshop compgnents attempt. to provide authoritative instruc-
tion on how to be as a woman.* . '

Rather, they have been carefully structured to encourage exploration and

facilitate changes appropriate to each individual participant.*

The workshop participants are adult women 18 years and older. The optimal
number of participants is 12 to 18. All the women participating are aware
that the workshop belongs to them. It is basically their responsibility
to be as involved as they choose and to focus on the issues of primary con-
cern to-them.* ’

*Frame changes.
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. ’ E4
j' Part1c1pants do most of the talking, sharlng, and experiential activities.

. Facilitators are present only to help them by prov1d£yg\§1rect10n, infor-
mation, guidanee, support, and stimulus.* * )

o . The workshop applies to all women who work or expect to work. Some have
made poor ‘educational or career chgices.because they knew no better.

Others have found thems¢lves trapp®d and angry. Still others aré impeded '
without knowing it, limiting the1r opportunities by unconscious and self-
1mposed restrlctlons * ) ,

Many 1nte11ectually be11eve themselves to be liberated but emotionally and/
or practically are not. The workshop responds to all these groups.*

’ Both didactic and experiential techniques are used. The leaders undertake
some brief lecturing and provide handouts enabling choices to be under-
stood on the basis of information and reaSon. Structured -exercises provide
the experience of translating ideas into actions, making alternative choices
meaningful . *

Without being at all therapeutic in the sense of traditional psychology, the
workshop allows participants to experiment with new behaviors on the spot

; so that they may leave with some knowledge of the personal and emotional sig-
nificance of new choices.* .

”’,// Th rkshop uses two or three facilitators, each skilled in both women's is-
sueS and group processes. Many of the activities take place in smaller groups
of six to eight. Thus each.group is prov1ded direction and support by one
of the facilitators.*

v
~

. A nonauthoritarian approach is essential. The facilitators preserve a deli-
cate balance between encouraging exploration and discussion without stifling
or dominating participation. Facilitators have the responsibility for iden-
tifying problem areas, raising difficult questions and issues, requesting

- participants to focus on specific personal attitudes and behav1ors, and
generally serving as a stimulus to the entire process of removing sex stereo-
typing of self by the women.*

- The facilitators are trained profeséionalé with knowledge and sensitivity
in female sex-role socializatio® issues and skills in group progedures'.*

The workshop is divided into six basic units, each of which is given a two-:
hour time span. The six units are Women and Sex Stereotyping of Self; -
Devaluing Ourselves; Lowered Aspirations; Power: New Alternative Styles
S for Women; Building Support Systems and Netw@rks as Women;’ and BehaV1or
Change and Implementatien.*. .

Unit 1, Women and Sex Stereotyping of Self. This unit introduces the
'women to the topic of sex stereotyping of self and its impact on each in-
dividual's attitudes, values, and behaviors by means of the follow1ng ac-
tivities.* y

Discussion of* role chdrts of the sex-role socialization and the change
process. Together, these processes constitute the main assumption. of the
workshop's curriculum.* .

o . "148
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Individual responses to activity wall sheets give'participants the chance
to relate their own experiences and feelings about sex stereotyping. *

. Through this prqcess,,pérticipants-get to know other women in the group.* -

Unit 2: Devaluing Ourselves. - This, unit begins the process of focusing on
specific forms of sex stereotyping of self. Participants explore their ac-,
ceptance of the societal vyew that women's traits and abilities are infer-
* ior and that whmen are second class. This unit's main activiti S
group discussion of the fact sheets, role play in_dyads or personal situations

V% of 'devaluing followed by group feedback of verbal and nonverbal behaviors#*
.and replays of the role play situation as the participants would like to %Lg
have it happer.* \ ‘ . . :

Unit 3:- Lowered Aspirations. The focus of this unit is lifetime patterns :
. of women. <When compared to men of equal intellectual ability, womep”tend
to choose careers, lower in the occupational hierarchy, which requige less
education, less training, less commitment, and less responsibility.*
& Ay
The principal activity of ,this—unit. is the discussion and completion of a .
worksheet which helps participants become aware of the "'should's" they've
internalézed as to what a woman's tasks and activities ought to be throligh =
each decade of her adult years,* -

verbally identify the ideal tasks and activities a woman wants to.be involved
in through each decade of her adult years, and set goals for self-relating
to each woman's occupational life.* i ; ' L

Unit 4: Power: New Alternative Btyles for Women. This unit devotes special
attention to the nature of power and self-determipation and their internalized,
meanings to women as a result of the socialization process. Verbal and, non-
“Verbal behdviors denoting powerlessness learned by women and’alternative.

forms availdble to them are explored.*

o ' .

The main activities of the unit are: experiential presentation and discussion
of six basic power styles and the nonverbals that accompany them;* Y
role play in Emall‘groups of‘situationsﬁin which participants have felt

werless, followed by feedback and discussion,* X

and reenactment,of the role play situation with ‘each particibaq} experimenting
with a different power style.* C . .

Unit 5: Buildi; Support,Systéms and’ Networks as Women. By means.of network
‘mapping thiSunit explores what networks are and how women can develop a.net-

work to their advantage as students and workers. Networks provide women'with
information and resources, with support and bonding in male-dominated work
, enviromments, and with access to sources of concrete”power.* Lo

. ¥ ) 1
. This unit's main activities are: the mapping of each participant's own net-
work, dyadic and group processing, and expansion of conceptualizdtion of
networks, * g - .

* t

Lo
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"the remapping-of each woman's netwbrk as her ideal network, and dyadlc and
group processing of noted changes, and discussion of how to bu11d ma1n—)
ta1n, and expand networks.?* ‘ .

Unit.6: Behavior Change and Implementatloﬁ This is~the crucial unit,

as it assists each woman in choosing the one behavior or activity she «
desires to engage in as she begins removing ‘the internalized barriers she
has erected to her own equallty as a person. Her choice is made from the
array of attitudes, values, and behaviors she has explored and experimented

(4

W1th in the group setting.* i

- » )

The main activities of this unit are: completlo of a worksheet which ‘asks
for the specific behavior “change each woman would \{ike to begin,*, -
sharing with ¢he total group each part1c1pant s choice of change and the
steps, obstacles, and reWards she's decided on, and informal feedback from
the group.* . .
.-
~1In sum, the workshop deals directly with basic matters of attitudes ,, Values,
and behaviors which unconsciously dominate choicés. Its leaders are change -
agents for the participants, but their objective 1s to make the partieipants

change agents for themselves ® : .

*
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