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Background of the Instructor's Guide . = :

Only W1th1n the last gevera] years, and only in a few 1ocat1ons,
have courses on crime aga1nst»the elderly begun to appear in the cur-
ricula of gerontology programs in schools of higher and cont1nu1ng ed
catton. This omission is an espeC1a11y serious one because-.of the im-
portant role which such schools play in.educating professionals and
paraprofessionals who com® into daily contact with the elderlv. For
while the problems of crime-and fear ob crime are of special-concern to
older Americans, most staff of senior—serv%pg agencies know little about
the nature of the problem or how to deal effectively with it. - .

= To address.th1s lack, the Cr1m1na1 Justice and the E]der?y Program
of the National Council of Seénfor.Citizens has devised an introductory
Course for gerontology students on the ‘topic of crime against the el- .
derly. The materials for the course are entitled We Responses
to the Crime Problem of Oldet Americans and consist o volumes: a ,
handbook and an instructor's guide. The handbook for the course pre-
sents basig information about crime problems affecting. the G_Eer1y and -
those countermeasures that have proven most successful, This velume,
the instructor's guide, has been designed as a compéh1on to the hand-
lbook, .to be used as a resource, for present1ng the information as effect-
ively as possible,

Course Design c | N\ /

¥

- The currmculqm in this gu1de is 1ntended for use by profess1ona1
rainers and educators in a course on "Effective Responses to the Crime
\Problemn of Older Americans." As designed, the full course requires 20
c]assroom hours, the equ1va1ent of three hours of continuing education
credit for students. However, the course may also be divided into dis-
crete training sessions which focus only.on pertions of the materials.

To this end, the smaller units of the package ("le§sen plans") have been &
designed to stand alone, with objectives and structure independent of :
the other.lesson plans, In addition, the homework assignménts for each
tesson plan are described ™. the beginning of the lesson so that instruc-
g tors who are teach1ng Only port1ons of the course can read11y find them.
‘Please note that this instructor's gu1de is not meant to be used%
without -the ‘companion handbook, and that all material in the guide is
cross-réferenced to the correSponding material in that text. The hand-
book, on the . other hand, can be used independently of 'the guide as'a .
basic introdyction -to the topic for policymakers, program administraters,
1eg1s1ators, professors, students, and even older ci'tizens themselVes.

It should prov1de readers with a thorough understanding of' the curricu-
Tum's subJects, and its read1ng and resource lists will allow theme to
examine particylar subjects in greater detail where desired.

-, .
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General Learning Objectives for Participants
" At the end of this 30-hour course, participants will be able to:

. Ident1fy the magér crime problems of the elderly as g class, in-
{cluding fear.of crime, the tonsequences ef criminal victimization, ‘and
the patterns of crime being committed aga1nst the e]der]y

. Recogn1ze the’ spec1f1c crime problems and needs of the e]der]y

with whom they are in contact, including needs for home ‘improvement
[neasures, counseling against fear, personal€security advice, intormation
on con games and frauds, or counseling to ovlrcome the psycho]og1ca] ef -
fects af victimization.

] Identify and contact fesources which offer cnime,preventioh and
victim assistance-services to the elderly. o .
. Recommend actions that both elderly people themselves and elderly-
serv1ng programs can take decrease the elderly's vulnerability to

«Jfects of victimization.

o~

the coursé. In addition, each lesson plan lists the specific objec-
tives--for bo®f™instructors and participants--of that- part1cu1ar segment.

-

raining Phllosophy

finstructor's gu1de

e  that people learn best when they actively part1c1pate in the 1earn‘

ing process; and .

.

ation being learned, maintain the students' interest level,.and better
nsure that the 1nf0Pmataon will be’ used Based on these two assump-
tions, .each of the 1esson plans in thig gu1de includes a number of- sug-
gestions forl techniqués which instructors can use.to present the subject
natter; many “of these technigues inyolve the students in participatory
lexercises in the c]assroom.

Ié that a combination of tra1n1ng tethn1ques will reinforge the infor-

derly lend themselves part1cu1ar1y well to the use of participatory
training techniques. ®ne is the fact that students will need to. be sén’-
sitized to prob]ems of a specific segment of the population; in orden tb
provide proper services to an elderty crime victim, for examble, one.
|nust have some empathy for fis or her special needs and prob]ems fy-
ercises like role p1ays are excellent ways to deve1op this empathy among
studentp

. - N

*For the purpos€ of this course, "learning" includes. the understand1ng
and retention of information, as well as the ab111ty to app]y it to
real-life situations. S

-\

3

These general learning objectives providé anm overall direction for ~

]

L 4

Several aspects of the subJect of crime-related prob]ems of the e]— .

crimé, to reduce fear, and to improve their chances of overcoming the ef-

There are two basic ‘assumptions about Tearning* wh1ch underlie th1s .

.




A second advantage to participatory training techniques is that
they can assure that the mew information Ts assimilated and translated
into new behavior. With a topic like crime prevention, for bxample, it .
is especially important for participants to apply what they learn, to . D
whahge their behavior to prevent crime. A good technique to accomplish’
this is to use a small group exércise in which,'they must solve a prob- '
Tem usigg a hypothetical situation which closely para]]e]s reality. v N

-

§§? “Of course, participatory tra1n1ng techniques must he mixed togeth-
jer with others to prOVJde ba]ance and rhythm. ‘A lecture, for examp]e, A
is an excellent method in some cases, becausé it is easy -to prepare a / »
allows for the presentatton ot large amounts of materials in short pe-
- Iriods of time™ The.use of handouts or transparencies during a lecture
" Jincreases the retention rate, dramatically.
Obviously, the techniques listed 'in each less8h plan are only sug-
gest1ops, not rigid plans that must be adhered to. Pgrticipatory tech-
. niques will be more appropriate for certain types of stuslents and set-
. tings than for others; profess1ona1 instructors and trainers will bé
the best judges of when limitations” apply and can choose a]ternat1ves !

~f

Introductory Materlals on Trammg for New Instructors

~ The following four sections, 0n‘tra1n1ng techniques and how to
choose them, training tips, and audiovisual aids, are intended to assist
instructors who have little or no prior experience in using participa-
tory techniques. They provide basic definitions of the training tech-
niques included in this guide and advice on some of the important .
lTogistics involved in educat1ng adults, espec1a11y older adults. *

Kinds of Training Techniques . X

Presentation. Basically, a presentation is a prépared lacture or
speech before a group. The word "presentation” is used here, however;
to emphasize the opportunities in this format to us€ visual aids (such
ﬁs transparencies, demonstrations with props, and flipcharts), and-to _

// licit participation from the .audience (by fielding questions or asking
for a show of hands). "For the instructor, presentations have several

N . pdvantages: their preparat1on .is straightforward; they can be used

.. pith any size group in any type of room; and there are few variabies or

’ unknowns which affect their delivery. Although much “information can be

~ ommunicated through a presentagion,” the amount retained by the audi- ,

nce is often less than through other techniques, particularly if the
lecture lasts foa more than 10 or 15 minutes.

Films or ‘Slide Stilly or moving pictures with accompanying nar-
ration can be effec learnihg devices. They'also-can be used for
any size audience a n almost any kind af room. The combination of
“ lverbal and visual input can greatly incrgase .the aimount of information
. retained, and there are a number of films and slide presentations avail-
"kble on both crime prevention and victim assistance, some of whf@h are
lespecially suitable for elderly audiences. After the showing of a film, -
: . a question-and-answer -period or some discussion will reinforce the in-

. formab{EE‘E:iiénted in the film. In fact, discussion guides are often

k]

* These sect‘?f>. which dup11cate ‘ones in Chapter 13 of the hangbook
74)

(pages 269-2 re reprinted here for your convenience.

s . .
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included in the film packages. A list of recommended films and slide
pr;jfntatigns on some of the topics in the curriculum is “included at the
of the corresponding chapter in the.handbook. ‘/

Role Pla . A role play is & simulation of a real-life situation,
The participants act'out the characters who are involved, 1m1tat1ng
their attitudes ‘and behavior. Although th#s technique requires some
energy, skill, and preparation time on the part of the instructor, it
has “several advantages. First; it provides a context for participants
to express themselves; it is often less threatening to speak through
another character than to speak for oneself. Second, it can sensitize
the Players to a.variety of different attitudes and motivations. . By
playing a character with a-different viewpoint from one's own, a person
can develop an understanding and empathy for others. Third, a role play
gives the participants an opportunity to practice techniques in a ‘close-
to-real-life situation. This greatly facilitatés the actual adoption of
the techniques in the réa].worlp. ‘

Ideally, the instructor will demonstrate a role play with another
practiced person in front/of the entire group before asking the partici-
pants to start. After ‘the demonstration, the 1nstructor explains the
process and answers any questions.

Usually, participants choose partners for a role play exercise.
Another simple, controlled format to follow for a role play is to break

roles, and_the third will be a "witness" who will objectively observe
the other two. Following the role play, it is important to involve the
whole group in a discussion of what happened. Fach tridd can take a
turn to describe their experience, using the witness as a spokesperson.
This discussion allows the entire group to benefit from each other's
experience. If time_allows, peop]e can Sw1tCh ro]es--or switch groups--.
and repeat the role play exercise. ,
Although a room where cha1rs can be rearranged is preferred for
this technique, an auditorium caq be used if it is not foo crowded. It
will be important to have plenty'of room between groups of three so that
lpeople in a group can hear each other without becoming distracted. If
the room is too crowded to allow for .a role- play exerc1se, the instruc-
tor can ask for two volunteérs to do the role play in front of the rest
of the group in a "fishbowl" situation. The audiente can act as the
witness, commenting on what happened. Then, two more volunteefs can try
it.

Gue;‘ Speaker. An outside guest withlspecia1 expertise, experience,
or renown can be invited to give a presentation. Not only does the ap-
pearance of a new person hold the participants' attention, but his or
her author1xy can lend credibility to the information. However, the

instructor is taking.a risk by inviting a guest speaker, temporar11y
giving up control of both content and class time, Therefore, it is im-

she wants to cover in the session, the p01nts needing emphasis, the
lamount of time allotted, and the arrangegents for visual aids.

1
-

groups of from three t¥ nine persons in order to accomplish a task, such

\

the large group into groups of three: two of three people will be given *

portant to interview the guest ahead of time, reviewing the ideas he or -

Small Group Exercise. A large group can be broken down into smaller




other groups.

directions.

a’s so]vlng a hypothetical prob]em
since smaller groups can have the flexibility and space to gt% a.job
Haone--by actua]]y applying and using what they have learned in a situa-
tion which is as close to reality as a c]assroom can get .

complish their tasks.

working simultaneously.

Large Group Exercise.

example:

° Content.

lo Variety.

o Educational background of participants

ticular techn1que

Choosing a Training Technique

’

A lesson's content may lend itse]f to the use of a par-
Fot example, inviting a police officer to give a
presentation on home security Surveys could add a wealth of pract1ca1
information E/J;hat lesson. .

° Size of group

° Time frames

;_,,
A

£

-

1A addition, shy

There are severa] difficulties inherent #n this technique.
it requires a room where chairs and tables can, be rearranged, or per-
haps the availability of several rooms to limit distractions from the
The amount of noise generatgd®by the groups almost neces-
sitates that there be extra space available so that the groups can ac-
In addition, it may be difficult for the instruc-)
Jtor to keep track of the progress of all groups, since they are all
Thus, the groups are mworking with little gui-
dance from the instructor, which could lead to tasks going in unintended

' 4
[

.

° Demonstration of topics déscribed in a lesson

A brief 1lst follows:

* Phys1ca1 classrggm space (arrangement éQd size)

”

This is an excellent technique,

Dividing into small working groups a]]ows all of the students a
chance to participate, even with a large class.
ple may be encouraged to eXpress themselyes more freely, without the
stress of having to speak'in front of a large audience.
of ten produce quality products, since a sense of compet1t1on tends to
arise between groups. -

peo-

Small groups

First,

There are a number of techniques of ‘a parti-
cipatory nature whichcan be used when dealing with large groups, for

o Panel discussion by experts or knowledgeable resource persons

It can become tiresome if both the 1nstructor and the

° Resotrces available

participants repeat the.same techniques; a mix usua]]y ensures gredter
linterest and thus greater ‘retention.

L

There are a limber of criteria 1o use when se]ect1ng the appropr1ate
training geirn1que for a particular Tlesson.

0 Brainstorming, using a blackboard or flipchart to elicit answers or,
suggestions from the group

-



Tfaining Tips o - . :

- J >~ Regardless. of the content of a training, certa1n practical fictors
.o must be considered when tonducting a class. Below are listed some tips
. which aretrecommended by*ﬁducators working with adults, especially with .
= ‘Jelder adu]ts : ' .

') Recognize and use the students own dreas of know]édge It is much
more effective to draw out information from persons in the classroom -

‘. than to present that information from "on high." .
. ) Encourage part1c1pat1on by avoiding seizing the floor. through - 1ong ’
commentaries on students contr1but1ons . .

e Handouts gre important reach1ng aids, requ1r1ng 1ess notetqk1ng
- Thus, participants's attention.can be better focused during class. The

- handouts can serve as accurate ré&ferences for part1c1pants at the end
of the course. ‘

. . P
) ) Give homework assignments; they.can significantly contribute to the

E - famount of material retained*and the extent to which it is applied. As-
sighments can be discussed-in subseguent classes, thus reinforcing pre~
vious lessons : ' s - . 2
. G%Ve éarticipants an‘opportunity to take breaks, at Feast, every 90
minutes. Often, it ig possible tq observe participants’ energy ‘levels
as c;yes to the necessity for breaks; reduced participation, latk of
eye ¢ontact, and talking among students are signs that a breag is due.
Yo oonducting.c1asses composed of senior citizens, the/fo11owing
additional tips may prove to be useful:

-

Interference .

o Distractions and noise should be minimjzed as much as possible..

(] An appropriate time for a training should be planned in advan;e/>
If dt s scheduled too‘close to another activity, many peoﬁﬂe may

restless and anxious for the tra1n1ng to’ conc]ude N '
[ . ” 1.\
. N
! « o, An isolated-lifestyle can create a need among seniors forymore

idea to include a question-and-answer session at the end of a cl
If discussions tend to be too lengthy, it can help to make notes on a’ i
student's points on a blackboard or easel. It is then™easier to 1n\ )
terrupt with the promise that the points will not be forgotten and. ¢

be hrought up again later.

individual attention and pqrt1c1pat1on in the classroom. It is §§300d

[y - .

Lighting . T ) \

¥ v ° Any uncontrolled natural Tight, such as sunlight shining through- \\'
)8 big window, can create glare problems for, feniorS' 7, .
e When giving a tra1n1ng in conditions of aLt1f1c1a1 lighting, older
persens ‘will need more Tight than younger persons for comfortable yision. - #
. t - '
Q N ~ -
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Temperature

Physical Prob]ems

p]ace

groups.

’

visual percept1ons

~

o - Physicaﬁ\tasks will tak

Review of Training Materijals:

v

Provide rest breaks ‘about every

(] Student type chairs can be uMcomfortable;
chairs areemore conducive to 1earn\ng

-
f

o - If showing a f11m or slides, make the room.as dark as poSs1b1e
This will help seniors'

}

A\

-

] Older adults find it difficult to adjust to- temperature. changes
Cool or f]uctuat1ng room temperatures are the most uncomfortab]e

e . Senior citizens are genera]]y comfortable .in temperatures that may
-Jbe cons1dered too warm by younger groups.

’

. The site for the training should be convenient both in terms of
transportation and access to the room wherg the training will take
S1tes should be avoided if they wou]d require seniors to climb .
many steps ?r do a Tot" of wa1k1ng4

e. Older adu]ts may experience extreme disgomfort if they are forced -
to sit for an extended period of time.
30 ’Thutes so they can stretch or use, the rest room.

tables and com?ortab]e

y

~

onger’ than when working with: younger

]

Films, Handoyts, Props, etc.

gu]de

-

Audxovnsual Axds

)

or auditory handicaps.
sufficiently loud.

T,

] Many older persons have difficulty seeing details.
always‘a good idda to orally review visual material.

Thus, it!s

When chairs are to be turned around to watch a film or moved
to form small groups, for examp}e, it may take a few minutes for every-
qone to get settled.

] Screen all films for their suitability-for persops with visual -
Vocal quality should be Tow-pitched, slow, and

Films should not be longer than about 20 minutes:

+

4

~

.

-

Type .size, type style, ‘and spac1ng

-

-

. ‘Handouts should be, factual, concise, and- ‘brief.
should=~be readable in one sitting.
should all be selected to promote readability.

Ideally, they

[CJE has included films wh1ch it recommends for. senior citizens in this

Colors should prov1de

a strong comtrast w1thout be1ng too harsh on the eyes

attentiony and emhancing

Several aud1%v1sua1 ‘aids are_below:
AN

De

’.

)

The use of a fey s1mp1e aud1ov1sua1 aids .Lan great]y 1mprove a
class--keeping participants'
learning by v1sua11x emphasizing the oral contents-

articipants’

riptiongfof .

.

W™

g.
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N B Flipchaxt. An easel with a pad of newsprint and several 831ored .
tools. Lists elicited from the class

‘Imarkers are vAluable instructors’
or all to see, and ¢ah be favéd from one class to the

next for referemge (an advantage over a blackboard and chalk). Mask-
ing tape can be uled toPaff1x sheets of newsprint to wa]]s for vﬁs1-

s,

) b111ty and access15111ty . .

. L C

- Overhead PTOJGCtOr with Transparenc1es Charts or special.points .
Used

“|can. bé T reproduced onto projectable "vu-graphs" or transparencfes.
with a pointer, thege prOJect1ons--perhaps accompanied with an identi-

- Jcal handout for theiparticipants--emphasize or make graphic | clarifica- &
Querhead projectors as- well. as screens -

- gtion of paints in presentattons
Transparenc1es cah.be reused, ‘thus saving, the

' qfh bearented by the day.-
time and energy of rewriting information for c]asses

Film PrOJectors 16mm film prOJectors can a]so ‘be rented by the'

day with screens, if necessary.

Slide Projectors. Slide proaectors w1th'attachable audio-cassette
hook-ups automatically synchronize slides w1th sound; bpth ’these can

- also be rented with screens.

Disp]ays'

4
, A ‘= ' ‘ e .
; ’ Displays.- Displays can be informative and instructive.
of various types of locks are often ava11ab1e from a police department S
} ~ .

crime.prevention sect1on

& -
'Pub]ications. Samples of publications--though not part of the
course--can be perused by participants before, between, or ‘after classes

‘

o Structure o}tbe Course :

The Tesson plans can fit into a variety of class schedules, each
plan being one-ardd-one-ha]f hours in.length. Each lesson plan incorpor-'

ates a number of tra1n1ng techniques and materials in order to provide
The 1esson plans are strgctured a11ke, .

a balanced, jinteresting course.
with the foﬁowwg components: -

. Title and number. . ’ :

N
0 Tvmgggequ1red

Chapter references for gorrespond1ng information in the handbook

N o, v ~

Objectives for instructor - What the part1c1pants will cover in

°
( ~  the Tesson. )
0bJect1ves for participants - What the participants w111 be ab]e

o
- to do as a result of the Tesson
() Method - A’ summary of the processes to be used 1in teach1ng the
. Tesson. P .
¢ Tratning aids - The training materials needed for conduct1ng the
_ 1esson, such as a f11pchart or film prOJector ‘-
i - \ ~ "‘m
) ‘Materials - Handouts for participants.
) '
¢ L 13 -
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Comments - 0verv1ew.3f the lesson and how it re]ates to the rest
of the course.

Lesson outling - A skeleton séript, with time requirements for

each step. Not intended to be read to a class word for word.
- »

Instructor gp1de11nes - Instruct1ons angd t1ps for teaching the

lesson. ‘

The 1esson plans can be mod1f1ed to suit the circumstances of the
part1cu]ar community where- tn‘ courseé is given, such as specific crime
rates or services avatlable. "One can find.out what thesé circymstances
arg from police officers, staff of area agencies on aging and senior
centers; consumer affairs staff, community organ1zers, and others. On
the other hand, the course outline itself should "be usab]e without mod-
ification in any commun1ty. . '

List of Transparenc:es

Below is a list of a]] of the charts at the end of each lesson plan
from which the instructor can make transparenc1es, along w1th the number
of the lessbn for which they w111 be used. s

Vg

+ Lesson
Raee off Population G}owth* : P ]
Representation of-Fema]es in OMer Age Groubs* ) 1
Siée of E]der1; Hoaseholds* - -
Victimization Rate of E]de;1y Vs. 0£hers
Informat{on Sources
Police Of fense Reports
Other Victimization Surveys or Studies
Verbal Communicatioq Skills

9. The Cgpe of Experience

10. Goal: To Develop a.Crime Prevention Training \

List of Participant Handouts

In addition to the’ handbook for this.course,\a‘ umber of lessons -
have additional recommended handouts for participants. These should be
duplicated before the class so that each participant will get one..

.
v

*These ar? not provided in-this guide. It is recommended, however,

that loca

data be portrayed visually, e1ther on transparenc1es or
kcharts. .

o
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10 . ! / ‘ )

< | .

X . : .
Note that several handouts require the instructar to fill in telephone
numbers of local agenc1es before dup11cat1ng them. The list of hand-
outs is below. .
’ ) J/f . Lesson Number Reqyired
. L 4
P 1. Course Goal and Oﬁjectives 1 1 per person
2. Tourse Schedule* ' 1 1 per person .
3. Major Elements of the Griminal 4 1 per person
Justice System
. 4. Steps in the-Criminal Justice Process 4 1 per person
5. Tips for Home Security for 7 1 per person
. Senior Citizens -
. , .
6. Ton Games ) 8 -1 per person,
Y 7. Tips for Avoiding Con Games.& Fraud 8 "1 per person
8. VoluntBer Attitudes Role Play 1 1 per 5 persons
F'9? "Ineffective Responses of
Friends # 1 . . 11 1 per 5 persons
10, Ineffective Responses of 11 1 per 5 persons
Friends # 2 - “
11. Ineffective Respoﬁses of . ' <~ 1 1 per 5 persons
Friends # 3 ) .
 12. Effective Response . 11 1 per 5 persons
. [ 13. Case Studies 4n Anti-Crime _ . 13 .- 1 per person
: Advocacy Techniques -
14. Some Good Advbcacy Techniques - ) 13 . 1 per person
na + . ' ) ‘/__
15. Plan for a Comprehensive Crime 15 1 per person
Prevention Programgg* - )
. 16. Progfﬁm Ilustrations 15 1 each of 19 pgs.
S . . per person Yo
17. Goal: To Develop a Cr1me Prevention ' 16 . 1 per person
»  Jaining :
18. Hypothetic%]s: Setting Training 16 1 per person
. ‘ Objectives —';/;_____ . .
~ . ’
*This is.not' provided in this guide.
**Must be distributed prior to Lesson #15.

4
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¢ : \\ -
. ' T Lesson "~ Number Required
u - I S
19. Tips for Conducting Training 17 " 1 each of 2 pgs.
p - . per person
20. Crime Erevent1on for East Side ‘ >
Sen1ors ’ 18 1 per person
21. Forms for Rlanning a Training 18 1 per person
22. Sample Form ‘ 18 - 7 1 per person °
. - ‘ ) N -
23. Examination - 20 . 1 each of 8
. ° \ . Ppgs. per pemson
© J29. Answer Sheet * . 20 _ 1 each of 6 p
F . . per person
Readmg and. Resources .

) “For dditional read\ng and'b1b11ograph1c references for this guide,
refer te: %ﬁbhend of the chapter in the handbook c1ted in the-lesson
plan: - Each chqpter in the "handbook lists a number of publications,
brochures. and fl]ms which may, be of interest to instructors and to
students. ~
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: _ Lesson No.
/ ,. Lo PageNo.__,_..
LESSON: Introduction to the Course with a Sketch of Older Amgr1cans a

' F L

TIME: 90 mi nut;[ This lesson corresponds thh CﬁapterS.L&Z. in the ha;}dbpok‘.

~ OBJECTIVES: T | *
In this session, INSTRUCTOR should:

Have the participants fintroduce themselves fo .the class.
Explain basic logistical matters about the course. _
State the goals ‘of the course. )
Distribute and .review the course’s general learning obgect1ves
Discuss the participants' handbook--contqpt and design--and the
course schedule. .

6. Provide data on the nation's elderly popu]atwon
. ‘7. Provide data on the local elderly population.

8. Describe the 1mpact of the aging process. ‘ .-

At the end of this session, PARTICIPANT S will be able to .

’ 1
DB why —

1 Describe the goal and ob3ect1ves of the course.

2. Be familiar with the course agenda and handouts.

3. Describe the characteristics of the nation's elderly popuﬂ9t1on
4

5

i

Describe the characteristics of the local elderly population.
Describe the.impact of the &Jing process.

.

METHOD: B ‘ o /
- - Presentation. : : ' 3 '
- large group discussion- . ~

TRAINING AIDS: |, = . -
- Overhead projector and screen. . .
- Transparenciés:*--Rate of Poptlation Growth ’ g
--Repredentation of Females in Older Age .Groups
--Size of Elderly Househalds -

. /
*These are not provided, but it is. recommended that Tocal data be

v portrayed visually, either on transparencies or charts.
MATERIALS: -
- 'Effective Responses to the Crime Problem of Older Amer1cans A
_Handbook:
. - Handouts: --Course Goa] and Objectives l n
N f-q/urse Schedule (to be prepared by instructor) t

COMMENTS: This first lesson will set the tone for'the cobrsé. Therefore,
~ it is important to take sufficient time to explain the objectives and
course outline, and to create an atmosphere of cooperation by encouraging
the maximum agount of student'participation. .

ot
o
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e Whom to notify if any prob]ems‘arise;,.
- o Others spectfic to your situation.
(15 min., but varies with size of the class) I
have found that by spending some time at the
,start finding oyt more about each other, we can
: \(’ workefett togqthﬁr to accomplish.our objectives.
* . i ~ , » N
1'd lire to ask each person to introduce him/her-
self to the rest of the classy taking about a

minute to tell: ,

= o Reasons for taking this. class.

H . -

(10 min.) I am hafiding out copies of>the course;
objectives. I will read them aloud as you follow

\ along. -~ \ ' .

(10 min.) Now I will brieffy review the design -
of the participants' handbook and the course
schedule,_whith«l am handing out.

3

(5 min.) The purpose of this session is to ac-
quaint you®with the characteristics: of the
elderly population of this country and this area.
Following this, we.will briefly reyiew the impact

. of the aging process on ixdividudTS. This review
e should provide a better upderstanding of the
) needs of our elderly dnd what types of anti-crime

2\ ' o 19

As they introduce them-
selves, feel free to dsk
questions to clarify or
expand on what they say.

Pistribute Handomt #1.

. Spend whatever time. is
necessary at this point.’
to be sure that everyone
understands what will be
happening and that the
participants feel com- .
,fortable with the.caurse
plan. .

Distribute,handboqks and
schedules.’ Read portions
_of} the handbook's intro-
duLtién aloud, and enter-
taim any questions.

v

To ensure this lesson's
relevance to the class,
the instductor should
conduct .some research
ahead of time to obtain
the demographics of the-.
local elderly population.

)

v

g

Page No. 2 - ‘
.+~ LESSON OUTLINE » . A INSTRUCTOR GUIDELINES
.‘ ’ - T \ - =
(5 min.l Welcome and introductions., . T ” ' ¢
The gba] of th#s course is:
. o . = 4
o To gain knowledge about the elderly's crime. .
 problems and about strategies and techniques
for preventing crime, copihg with the fear of
. crime, and assisting wictims of crime.
'\ : ' 4 '
o The basic logistical matters you shoul@ be aware ]
- of include: . ' S
_ @ "Smoking restrictions if any; -
- & Restroom ldcations;
. <
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services would be most helpful to"the..
CWe' will be*Tooking at the elderly populafion in
terms of -demographics first:

rd

A
4

”

Numbers
Sex
Residency
Income

o
[ BN BN N J

!

1

T o . : '
We will then look at the aging process, by exantin-
ing the health and mental health of the elderly.

(45 min.)
Elderly

Numbers. There are currently 22 million men and

[
Demographic Characteristics of the

women in the United States who are 65 years of age .

or older. This means that one out ofNevery 10
persons is a senior citizen. By the year 2000,
that will swell to one'in eight persons.

In’ * (1ocal area)” , the elderly
population is approximately. , and is
projected t8’pe By the year 2000. The
increase in this area's elderly population over
the years can be seen in this transparency.

.

.

-

¥

i

What doéb'this‘expansion'%ean for elderly service-
providers? : |

Sex. The older population in this gountry is in-
creasingly female dominant. The current\ratio is
69 men to~100 wometr- and over; the matlo at gge

75 decreases to 56 males to 100 fe 1es.7 In this
area, the ratio of males to females is

? ) . )
Among persons 65 and"older, females tepresent 59

percent; at age 75, 61 percent; and at age 85, 65
percent. Most of the older women are widows,
while most elderly men are married. , ‘|

ML TSI ,
vt P ) .o !
s - o ‘ v \ ]
el ; B ) , Lesson No.
‘- . PageNo. 3
_LESSON OUTLINE =~ INSTRUCTOR GUIDELINES ~ -
» ‘ -’ - . o * : ‘

For your convenience,
blanks are provided on
pages 3 and 4 of this

lesson for”local data.

RS

.
*

Show transparency of Rate
of Popdlation Growth and
explain any other relevant
or interesting aspects.
: [
Get responses to.this
questign frofm the class.

v

Show transparency of
Representation of Females
' in Older Age Groups. '

)
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.In.thisparea R

+

‘two persons decrease in number from ages 65 to 70

The number of single o]der women is ref?ected in
the sizes of elderly households. Howsgholds of

and” decrease even more from 75 to 80, while house-
holds of one increase-steadily from 65 years of
age on. .

' J
\

Y

Therefore, we can see how important it is to gear
crime prevention information to the needs of
elderly women.

Residency. Where-do the e]der]} live? In the
United States, two out of three l1jve in metropoli-

tan areas, and one-third of the€e in central [
cities within, these areas.’

. v 4 A 3

For this reason, crime breVent1on techniques far
the elderly often must be geared to an urban
sptting.

Income. How dothe elderly fare econom1ca1}y?
The elderly can be described as’ a Tow income
group. Because many are on fixed regirement in-
comes, their income levels are approtimate]y one-
half that of the youm;ir population.
Certain subpopulations among the elderly are in
worse financial condition. In this, country,.olden
blacks have incomes two-thirds that of older white
people, and elderly females have incomes only one-
ha]f that of e]der]y males.
Looking at a level of poverty 1nc1ud1ng both the
poor and the "near poor,” e]der]y persons.comprise
25 percent of the»total group. ("Near poor"
refers to peop]e living at or below an annual
salary which is 125 percént of the off1c1a1
poverty 1eve? )

In this area .

INSTRUCTOR GUIDELINES

Show transparenéy of Size
of Elderly Households

in Local Area. ‘
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These figures are significast in terms of the im-
pact of crime on the elderly, as we will see when o R - !
we discuss the needs of elderly crime victimg. N ’

l%e ‘Aging Process

!

Health. More people are living longer, and more
' qgersons are reac¢hing the higher age brackets than -
ever before. These increases in life expectancy,
though, are more a reflection of decreased mortag-
ity \rates among younger age grQups than of de- "~
creased mortality rates after the age of 65.

The elderly suffer disproportionately from mo-
bility limitations and such limitations are signi- , »
ficant in terms of their vulnerability to crime. -
While most older persons do not' have serious mo-

-bility réstrictions, many are limited in at least | .

-one way. Almost 18 percent of the noninstitution- .
alized elderly have some mebility limitation, cop- |
pared to less than.one percent-for people 17 to 44

, years old and less than 5 percent for people in

. "the 45 td 64 age group. v .

01d age is a rich, fulfilling experience for many -
pednge who have the resources to.enjoy their later '
years. _For others, it can be a very difficult
périod characterized by stress and strain. For.
almost all, old age represents dramatic changes in ]
. life circumstances; some older people have trouble | ‘ s
adjusting.to these changest

' *
- y ‘ . . \l \
Dr. Eric Pfeiffer, a noted geropsychjatrist, de- *
.scribed old age as .a "season of loss"--meanfng »& '
that old age for most people means a series of
age-related losses: -income, status, the loss of
one's spouse and companions, and.the decline of 1 i

-one's physical and mental powets. For many » these
! “interrelated factors produce a.vicious cCycle:

crises may lead older persons to isolate them- ‘ . r

» selves, yet isolation can lead to increased lone- :
liness and anxiety or depression.
While the majority of elderly people does not de-
velop serious mental problems, an estimated 13 to
.15 percent of the elderly population live in what -
psyghiatrigts call “"conditions‘onducive to mental
illness": povetty and near-poverty, serious physi-

cal illness, or social 1so1ati9n. . ’ . ¢
v [ .
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The aging process, and the physta] problems which|’

becotie more evident in o]d age,'can also lead to
.menta} difficulties. The more frequent chronic
conditions and loss of mob\lity which accompany
the later years produca a 1§ck of control over
life which mapy people are not used to. This in
turn can lead to more stress and frustration.

Hearing loss,-for examp]e, is one phys1ca1 pro-
blem that can lead to depression. Vishal Toss.
also can have the same effect. And elderly
.people feel--and are--more vulnerable to crime
when afflicted by sensory losses.

Ten years ago, the American Psychological Associa-

tion estimated that 15 percent of the el
popu]at1on--or‘fhree million--required me
hea]th services. .

rly
ntal

In spite of’ the mental health needs of the el-,

derly, it has® been estimated that about 80 percent

of the older persons who need mentat health.
assistance will not receive it.

Since, mo;t of those older persons needing aid
could be helped by nonintensive or crisis inter-
vention counseling, persons other than mental

health workers can help provide such services if

they have the negessary know]edge and resources.
‘In fact, -if they engage in crime prevention or
victim aSS1stance cOunse11ng, they will-be per-
forming a mental health service by r ing fear
and, for v1ct1ms, by averting a poss?ﬂﬁg crisis.

Most prof11es 11ke this of older Americans tend
to emphasize the problems which they face, many
of which are brought on by radical changes in
life circumstances, like retirement, reduced in-
come, loss of status, and the death of a>spouse
or friends. These problems, however, &e only a
part of the picture.
is to fail to recognize that old age is a devel-
opmental stage, like all of the stages of life,
and -for many persons.it is a rich, fu1f1111ng
time.

‘What is more, increasing numbers of concerned
active seniors are turning their talents toward
working to change some of the attitudes and
conditionhs which make life.difficult for older

.
’ s

. 23

To concentrate on just them

+

t
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persons. These oMer paid professionals, com-
munity volunteers and elderly advocates have
begun through "senior power” tg make a noticeable
difference in assuring that our later years can
be Tived toatheir fullest.

In the rfiext two lessons, we will turn from the
brief sketch of the major problems which elders
face to an examination of one specific problem
which is of great concgrn to them: crime.
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Handout #1 . , . .

COURSE GOAL AND OBJECTIVES ) r

-

-~

GOAL: To gain Rnowledge about the elderly's crime problems and about
strategies and techniques for preventing crime, coping with the -
. feaT of crimg) and assisting victims of crimg. -

OBJFCTIVES:~ : . \ . , -
) 1. To be able te identify the major cCrime pndb]ems of thé_e1der1y as a
" class, including the patterns of crimes being committed against them, the

fear of crime, and the consequences of criminal victimization.

2. To“se able to recognize the specjfic needs which result from crimes
against our elders, intluding needs for home improvement measures, personal
security advice, information on con games and fpauds, and counseling to

# reduce unrealistic fears and to overcome the psychological effects.of

. victimization.. .
3.  To be able to.identify and contact resources which offer crime preven-

tion and victim assistance services to‘}he'e1der1y.

65' To be able to recommend actions that both elderly people themselves
ant”elderly-serving programs can take to decrease the elderly's vulnerability, -
to crime, to reduce their fears, and to improve their chances of overcoming
the effects of victimization. .- :

v
-

*
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. LESSON: patterns of Crime against the Elderly ' -
TIME: * 90 mi ndtqs _ This lesson corresponds with Chapter _3__ in the handbook. "
OBJECTIVES:- - - ' , 1 . A

4

In this session, INSTRUCTOR should:
1.” Presént mational data on patterns of wvictimization.of the elderly. /
2. - Describe the reasons for conducting a local analysis of crime
rates and patterns. . . -
3. Identify Sources and types of crime data in the loca] area’ -, .
+ 4. Explore the special vulnerability. of the elderly.to crime.

[N .

¥
=
~ .

| At the end of this sesson, PARTICIPANTS will be able to: | ' .

1. Describe the different pattérns in national victimization rates
between: elderly and nonelderly, elderly men and women, older

v

blacks and older whites, and inner city and other elderly. SN,
2. 'Give three reasons for conducting a crime analysis in the frea. S
3. Identify sources of crime data in their area. ' . .
4. Describe the kinds of crime data useful for,a needs assessment.
5. “tist 10 ways in which the elderly are vulnerable to crime.
METHOD: oD ’

- Presentation. .
- Brainstorm. -

-

TRAINING AIDS:

- Flipchart, newspria%h markers, masking tape.

- Overhead projector ard screen.” .

- Transparengies: 1. Victimization Rete of .Elderly vs. Others;
2. Information Sources;
3. Police Offense Reports; . . -
4. Other Victimization Sur;;;;\B?fgtudies.

A

" MATERIALS:

¥

||||IM

, S )
COMN[ENTSE As in ,the handbooky the problem of crime against the elderly
is divided into two parts. This lesson.covers the patterns of crime. :
*\‘\\, — " . The next covers the topic of fear of crime and its -consequences. L
‘ et J - ’ 2
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X — . - -
(40 min.). For the past several years, there has ~

been an ongoing debate among academics about
whether there realfly is a sufficient® serious
problem of crime Against senior citizens to war-
rant providing ‘tHem with special services in crime
prevention and victim assistance. As a result-of
this debate, there is a belief in some circles
that victimization rates among the .elderly are
"statistically insignificant."

This issue deserves some scrutiny. »

Show transparency "Victimi-

¥,

. ‘ “ .or
As in most subjects which academics like to de-
bate, though, the subject is somewhat more com-
plicated than first meets the eye. Thus, we will
separate it, ‘as does your handbook, into two sep-

‘arate parts. This lesson will discuss the pat-
terns of crime against the elderly.

quencés.,

The statistics we are using to describe the pat-
' tegns of crime are derived not from crimes re-

porfed to the policé, since almost half of all’
_crimes go unreported, and rates of reporting can

' “*i*ﬁary,significant1y between different groups, in the

population,. in different ldcations, and by dif-
fergnt~types of erimes. Instead, we will use vic
timization statistics collected by the U.S. Censu
Bureau as part of the National Crime Survey. NCS
surveys anmually a rgpresentative/sample of some
60,000 U.S. househotds. YVictims living in those
households report three general categories of
crime (both attempted and completed):

e personal crimes o violence, which include .
rape, robbery and assault (simple and
aggravated);

r

personal criges of theft, which include lar
ceny without contact between vigtim and of-
fender and larceny with contact Ypurse
snatching and pocket picking); and

t',

4

e household crimes, which iﬂc]ude‘burb}arQ,
househoTd Tarceny and motor yeh1c1e ﬁheft.

Next week, we
will examine their fear of crime and its conse- ~

=

' 4

«

S

-

B

zation Rate of Elderly vs.
Victimization Rate of
QOthers." '

F




LESSON OUTLINE

NCS crime rates are based on the number of’ crimes -
per 1,000 persons or households.

Let's Took then at whafsgthe NCS \(1ct‘1mzat1on sta-
. tistics tell us about various types of crimes
against older and younger people in this country,
and how they compare.

*

On this transparency, victimization rates against

“persons under 65 are indicated by the white bars.

As you can see, the most cemmon- type - of crime

-against non-elders is household larcency, which

occurs at a rate of about 140 crimes pern thousand
non-elders. The next most common is personal
theft, followed by household burglary, violent
crimes (assault, robbery, and rape) and auto theft,
at®a rate of about 22 crimes per thousand.

Patterns against older persens (the striped bars)
are somewhat different. Household larcency is
again the most common crime, followed very clgsely
by household burg]ary (at rates of S%Eto 58 per
thousand elders).

&

Personal crimes of theft fall third rather than

.second in frequency for older persons. Violent

crimes are fourth in frequency and auto theft is
fifth. Thus, the crimes which plague the elderly

.are most often crimes of property--burglary and

household larceny.« In the area aof personal Yrimes,
theft,.which is considered to be a "nonviolent”
crime,-accounts for about three-fourths of all the
personal crimes.

While the patterns of types of crimes-which are in-
flicted on elders and non-elders are semewhat Simi-
lar, the victimization rates against the different
age levels vary significantly. For example, there
are nearly five violent crimes against a non-elder
for every one committed against a senior cigizen.
For household crimes, the ratio is somewhat closer:
two or three crimes of burglary or larceny for
every one committed against an elderly thseho1d.

What do these figures signify? Why, are victimiza-
tion rates against senior citizens so much lower
than against younger persons?

There are probably a number of reasons for this
difference. One factor wh1cH’probab1y plays an im-
Ro?tant role in these low rates is the high fear of

——a

- 28
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krime among older persongs a fear which results
in a numbgr of changes in Tifestyle .to protect
nemselves frombetoming victims. Since they put
themselves "at risk" less often, they are less
often victimized. TN
‘ ~

Second, one should appreciate that, evencédbsent
the dread of being victimized, the elderly have

a lifestyle that is naturally self-protective. -
They score low in autc theft rates because they”
less often own cars. They infrequently show up
in assault .cases since, for many of those Wwho
might once have gotten into fights, those days
"areover: And because they are often Tiving in
retirement at home, their houses are less invit-
ing targets for burglars.

-
v

Ve
Third, and most important, the nationwide figures
wash aut the major social and geographic distinc~
tions between America's senior citizens. Indeed,
when we look at the elderly not as a homogenous
group but as a number of different ubgroups,
some very strong differences in rdtes of victimi-
zation appear. Thgse differences make it clea
that not all persgns over 65 are "unde'r;victim-‘
jzed."

One important diffefence in vica;mization rates

is between older men and older ®omen. Overall,
older men are more frequently victimized than
older women--more than twice as often, in fact.
Older urban women, however, are more vulnerable
to several types of crime, notably personal theft
on the street and burglary or robbery in their
homes. .

< .

Racial differences in victimization rates #150
are eyident among the elderly. Black senior
citizens are victims of violent crimes about
twice as often as older white pepple. By violent
crimes I'm speaking of rapez,;obgery, and assault|
For robbery alone, the dispdrity between races is
even°greater--two-and-one-half times more fre-
quent “for older blacks than for older whites.

Crimes of theft present a more balanced picture
between the races. However, older blacks are es-
pecially susceptible to personal larceny with
coptact. Data show that glder blacks are victim-
ized by larceny with contact more often than any

29




Lesson No.
PageNo. 5 __

LESSON OUTLINE .

INSTRUCTOR GUIDELINES

r

‘robbery with injury was roughly equal between young "

.some_locales, -older persons are even victimized
-more frequently than their younger neighbors.

-stat1st1cs are seen in the rateS of robbery-with

life styles. . .

other age- group And among those 65 yearSypf age
and‘o1der, blacks are victimized by this k™d of
crime fiyve times miq:'e frequently than whites.

ences in crimes commi\ted against the elderly. As
we have -seen, the elddrly as a group are not vic-
timized as frequ%nt1y as other age groups. How-
ever, certain older persons are victims more often
than their peers who live in other locati¥ns; in

Let'sAtalk’briefly absut some geographic differ-

These are seniors who reside in the inner cores of
the natior's cities. In these areas, deteriorat-
ing conditions contribute to high crime rates.
Buildings.are older and in néed of repajrs, ser-
vices have'been cut in response to shri kingZ;ax
bases, and ethnic and class changes breed suspicion
and tensioh. Nevertheless, the elderly--usuall
for economic and’psycho]og1ca1 reasons--tend to
stay put im these high-crime enclaves even aft
their youn er neighbors have moved on to safed city
ne1ghborho ds or to the suburbs. Because they are
so oftan wlthout family or friends nearby, these
older people live somewhat isolated lives., THeir
isolation makes them more yulnerable to crimes in
wh1ch offenders prefer picking on a s1ng]e victim-2
crimes -such as purse snatching and confidence

games.

T

Research”has confifmed the predicament of senior

citizens 1ivj r major cities. For example,
victimizatigh surveys showed that in 1974, the
national. average for the rate for Qersonal larceny

with contact for persons over 65 was 3.4 crimes.
per thousand older persons. -In Boston that same
year, however, the rate for older persons was 32
crimes per, thousand; in New Orleaps it was 20 per
thousand. “In 21 major tities studied, the rates
for personal Tarceny with c0nt§§; were all higher

than the national average for SEniors. Simjlar

injury ‘against seniors; in e1ght of the 21 cities,
the rates of robbery with injury were higher
aga1nst older persons than they were against young-
er: persons, in e1ght other cities, .the rates of

and old. And this 1sﬁpn spite of the fact that
marfy of thése elderly are 1iving highly restricted

-
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These are the patterns of crime against older vic- 2 :
tims,.then. But what kinds of patterns are there i )
among the persons who perpetrate these crimes?
Generally, the characteristits of the of fenders
who victimize senior citizens are similar to those
who victimize younger persons with respect tp

" their age, the likelihood they will be armed, or
will.work in gangs. . There are some differences,

* though. , People who commit crimes against the el-
derly are more likely to be strangers to them, and
more likely to be black when the victim is white.
And for. personal street crimes, offenders against
older person$ are more likely to be youths and
blacks than are attackers of younger victims. y
Let's pause for a mindte. How do you think these | Responses shauld indicate

- factorg will influence the victim? ‘ . that victims-are more 1i-

' ' able to be fearful.

That's right. These factors tend to increase the.
fear levels of older people. Obviously, strangers
pose more of a threat than do people you might be
familiar with. And the interracial aspect of many
of these crimes would tend to make older urban |
whites suspicious of all-young blacks, and gener-
ally incredse the }eve] of tension they live with.
. . ¢
We will be discussing fear levels in the next les-
son so you should kegp these points in mind for
that discussion. } -
One other factor in crime patterns aga'insh‘,seniors
. may also contribute to the high fear level and
danger felt by seniors. A study which looked at
the physical location of crimes discovered that
most of the violent crimes committed against the
elderly occurred in the victims' homesy a commo
area of an apartment, 'or in a yard. Conversel
violent -crimés against younger age groups we
found to occur more often away from their rgsi-
dence$--inm the street or commercial buildjngs.

How do you think this fact affects the Attitudes
of potential er actual elderly crime v\ctims? .

Again,.it might make.then more fearful, since even
their, homes, which should represent security and

safety, are not safe against the dangerous forces
out in the street.

)
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Thus, victimizatign is a. real, everyday problem
for a great many older persons in this country,
‘expecially older b]acks, older men, and residents
of our major c1t1es These elder]y are more like-
ly to become crime victims,.to be vict¥ized re-

peated1y, and often by offenders who 11ve in close

proximity to them.

. (15 min.) We have just seen what the victimiza-
tion statistics are for the elderly nationally.
We bave also seen how there are widely different
patterns and rates, depending on personal charac-

teristics of the older persons and where they live.

) Beca:;e/of these wide® differences, it bécefes very
important to learn about our local crime pattern
and rates, andhow they compare with the national
figures. We will turn now to the important topic

“of how to learn about local crime patterns. Be-

fore we do, though, it's important te-see how factg

. about Tlocal crime rates and patterns can help.

. There are threg important purposes these data can

serve. They can enable us to:

® be aware’of the local factors that influence
senior citizens' perceptions about the crime
problem in th1s locality; .

e be able to gear an anti-crime strategy to '
‘the actual crime conditions of the area;

e be able to giwe senior citizens a realistic
. picture of the crime problem, to counter
- generalized dnxiety about it. i
Ay
The procedure that is followed to determine the
Tocal crime rates is called-a "crime analysis."
A crime apalysis can: take many forms depending on
the amount of time you have to spend and the qual-
ity and quantity of crime data available.

The best way is through a victimization survey of
- a representative sample of households. Since
funds are rarely available for such a survey,
though, we must turn to other less reliable
- sources. Three ways fo collect in¥ormation for a
crime analysis are imsluded on this transparency.

They are: |
R ' .

1. Re#iew poffce offense reports; * .

A

?

Show transparency  (
"Information Sources"”
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Conduct informal surveys of citizens and
key persons in the community;

.~ Review local criminal justice planning
agency reports.

The kind of data that can.be obtained from each of| -Show transparencies, "Police
these sources is summarized in ;he next two Of fense Reports;" and "Other
transparencies. . Victimization Surveys or
' Studies." Explain each.

.

é

In a search for soyrces of information for a crime
" analysis, resourcg directories may be helpful. . o
Resource directories can direct yo programs
which may be collecting data you witT find useful.

: 7
(15 min.) Whom would you interview as "key Write their suggestions on
people" in the community? 1-a flipchart. -A partial list
for your information is
below:

KEY COMMUNITY PECPLE

- Police department of-
ficers in the records
ection or within the
f’recinct area(s) you
.« are serving;
-" Detective squads;
Staff at the District
Attorney's Office;
Directors of senior
centers; .
Elder citizens who re-
.side in the areas you -~
will be serving,
including those at:

e senior citizens
clubs+ and .
e tenant organizations;

Social service agency
staff; ’

Local businesses with
elderly clientete,

, e.g., barbers, beauti-

. . cians, pharmacists.

.

Remember, the more specific the information you
can gather about the crime problem of the elderly

'h
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ir your area,. the more responsive the services you |-

are developing can be to theinmeeds. C(ity-wide

information can be very useful™Nf yolu're going to

do a city-wide campaign. For a particular neigh- .

borhood group, however, information about the crime p

"+

rate in that neighborhood will be much more useful
- than information about the city as a whole.

(5 min.) In addition to local data on crime pat-
terns, another thing which is important in planning

san anti-crime strategy for senior citizens is fam-
iliarity with some of the factors which make the
elderly vulnerable to crime.

Take &fcouple,of'minutes to think about a particu-

lar older person that you know, and to get a pic-
ture of this person:in your mind.

What does the pé?Eon look like? N ;
Where does the person live?
How does the person get around?

(15 min.) Now name some specific.qualities about

. -+ this elderly person that you have in mind which

might make him or her vulnerable to crime. I will
write them on the newsprint under the appropriate
category. ’

- . o

e

-

The purpose of this exercise
is to go beyond the statis-
tics in the last lesson and.
sensitize students to what
can make older persons
vulnerable to crime. . .,

[y

§
v
I

Write each of tHese topics
on the top of a separate
sheet of newsprint and
tape each to the wall;

- Physical vulnerability;

- Vulnerability in the home;

- Psychological vulnera-
bility;

- Economic and social
characteristics that
increase vulnerability.

D

If certain qualities agp
not mentioned, ask leading
questions.

A sample list is below:

PHYSICAL VULNERABILITY
ON THE STREET . -
\Q.

‘I = Purse held loosely;
- Checks cashed on

predictable days;

(continued)
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Obviously, not all elderly people possgss these
characteristics. But when they do, they are in
jeopardy of criminal attack. Older persons are
very aware of this vulnerability, and it is re-
flected in their high levels of fear of crime.

This topic, and the impact which crime has on

their lives, is the subject .of our gfxt lesson.

-
v

v
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Walking alone; %'
Walking unsteadily;

- Appearing‘*drugged,
confused; ‘

- Taking public trans-
portation;

- Inability to resist
attack. : -

VULNERABILITY IN THE HOME

House in disrepair;
Living alone; -
Poor locks; )
Predictable J%uﬁ?nes -
for going out;
Tnability to relocate; .
Transitional, high-crime
neighborhood;
Inability to resist
attack.

3
PSYCHOLOGICAL VULNERABILITY

R I
- The "season of 10ss;"
- Drugs;
- Fear of crime;, ,
- Fear of retaliation;
- Trusting;
- Gullibility;
- Loneliness;
- Isolation.

ECONOMIC AND SOCIAL

Proximity to offenders;
Low, fixed income;
Separatign from friends,

relatives. )
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Transparency #1

-

Victimization Rate of Elderly
| Vs. ]
Victimization Rate of Others, 1975

f

Persons/ ) ' . o
1000 Personal Crimes Household Crimes
150 D 1415
]25 ’¢: !
) : : 106.2 l s
100 101.5
75 - L ‘
-4 1 . 58.7
' 53.8
. 50 ' Re 1 %
25 | ' -~ 22.7
0 0 %o 0 ‘ 6.2
S TO00 T 33 1%' 007 | 53-07 100%™ 41 5% T00% S 27-3% 1003
CRIMES: [Violent Lrime Theft -} Burglary - Household E Auto
(Robbery, (Persgnal "9 Larceny | Theft
Rape, ~ lareeny) [\ . 2
Assault) \\ ! :
v ! -
KEY: ‘ '

Rate per 1, 006 e]derly \

\

Rate per 1,00@ others

*'(Others" describes individuals (personaj crime) and heads of households

(household crime) ages 12-64.
[

SQURCE: U.S. Department of Justice, kaw Enforcement Assistance
Administration, Cn1m1na1 Victimization in the United States, 1975\\\

© - - —
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¢

INl;O"RMATION SOURGES
\ o

e

- REVIEW POLICE OFFENSE REPORTS
. CONDUCT TNFORMAL SURVEYS OF
CITIZENS AND KEY PERSONS IN
CTHE COMMUNITY '

C REVIEW LOCAL CRIMINAL JUSTICE.
CPL-ANNING. AGENCY REPQRTS f
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Transparency #3

K\ POLICE OFFENSE REPORTS
7.

" WHAT CRIMES. ARE BEING CONMITTED
AGAITNST SENIORS IN THE AREA?
WHICH ARE THE MOST COMMON

£

-

- WHEN ARE THESE C.RIMES BEING
1
- COMMITTED? -
P )

— )]

- WHERE "ARE CRIME® OCCURRING?
"ARE THERE ANY REALLY “BAD"
BLOCKS? ARE CERTAIN CRIMES

“ MORE PREVALENT IN CERTAIN
NETGHBORHOODS?

-

%

~ HOW ‘DO CRIMES OCCUR?
J s -

s 0
>
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OTHER VICTINIZATION
SURVEYS OR STYDIES

- g
ARE THE ELDER({/MICTIHIZED MORE
, OFTEN THAN OTHERS?
*

-

we

WHICH ELDERLY ARE BEING VICTIN-
1ZED? ARE THE LARGE MAJORITY OF
WHE VICTINS WOMEN? ‘ ‘

DO ELDERLY VICTIMS SEEM TO SUF-
FER DISPROPORTIONATE PHYSICAL

~

HARM?

IS THE RATE OF CRIME AGAINST
THE ELDERLY INCREASING OR
Q<‘DECREASIN£?
| | | |

C ARE THERE ANY CLEAR TRENDS AMONG
THE VARIOUS TYPES OF CRIMES
BEING COMMITTED AGAINST THE
ELDERLY? o ) ~

P
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. TIME: -90 minutes This lesson corresponds with Chapter _4__ in thé‘handbooM
OBJECTIVES: ' ‘ ‘

In this session, INSTRUCTOR should:

\ LfﬁSS()bJ: Fear of Crime and Its Coﬁsequences

\ .

i -

Describe the high levels of fear of crime among older persons.
Discuss which subgroups of ‘older persons are most fearful.
Discuss two common types of behaviors which result from the fear
of crime: avoidance behaviors and mobilijzation behaviors.

Lead a group debate about whether fear of crime among the elderly
is rational or irratiopal.
Discuss the three types of impacts which victimization has on
older persons: economic, physical, and empt1ona1

. At the end of this session, PARTICIPANTS w1ll‘be able to:

Explain the relationship between age and fear of crime. )
List three subgroups of the elderly who are most-afraid of crime.
Define avoidance behaviors and mobilization behaviors. .

Give three reasons why the elderly's fear of crlmq is rational
and three reasons why it is irrational.

List the three types of 1mpacts wh1ch v1ct1m1zat1on has on the
e]der]y

METHOD:
- Presentation.
- Brainetorm.
- Group debate.

TRAINING AIDS:

- Flipchart, newsprint, markers (6 or 8), masking tape.
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(10 min.)" In the last lesson, we rgviewed the - . ' ¢
patterns of crime committed against the oat1on 3 . ‘ }
. elderly. Now we will focus on the fear of crime . . (di
which older persons have, and the 1mpact which

both fear:and victimization have on sgn1or cit-' .
izens. . \ : - »
Let's turn first to the probTem of fear of crm\\n
amdng the elderly. Most senior citizens have i

\zk‘-‘ COmMOR a widespread fear of crime, which can play &
a malignant role+in their lives. The.extent of N
this .fear was revealed W a nationwide 978 I IR ' :
Louis is polT of-the elderly. Harris found R 4 oo i

2

portant concerns of older persons. A Louis & To be published in Louis
Harris poll conducted ih preparation for the Harris and Associates, .

: 1981 Whitl House Conference on Aging found t Aging in the Eighties: # N
older pe™dns who were-asked what the "two o | America in=Transitﬁon, Y
three greatest problems fac1ng thé elderly i Washington, D.C.: Nation-"~ .
this country today" listed income and inflation- al Council on the Aging, - °
.ary concerns first; mentioned rext most often, 1982. »
though, were "poor, failing health" and ' crlme, ‘ ‘ - .o

o be1ng afraid to go out." - g, )

Ed

Other research has produced equally stark ?ﬁnd-
ings. Studies have found' that high levels of .
fear of crime are more frequently reported by, - ’ \
and have a greater effect on tie elderly than on ’
other age groups.: The. victimization surveys we
discussed in the last lesson show that thete is
' a ddrect rélationship between .increasing age and _
Jncreas1ng levels ofy fear of crime. So do C. . L '
. studies by Northwestern and by the National Op1n- ‘ ‘
ion Research Center.

/ These concerns about crime are not just ]imited vl ¢ Q%
to those elderly who are most vulnerable to crime Y C
N e1ther A recent survey of older persons whose .o N
income and education levels were higher than the .
. average sentor citizen ”§nd wh{ were predomi--
nantly white, was gonducted in\major East-coast
, xcities. Itafpound a high level/of concern abaut )
. crimes with kespondents indicAting That they . -
restrict thethactivitlies infa number of ways - \7\‘~\U/’
to avoid victimization. . ; :

4]
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These ‘and other research studies make it clear
) that &ime is on the mind of this country's older
*  persons. The extent of their fear is more easily .
understpod when compared with the fear levels . 'y
exh1b1l§d by other age groups. Most surveys show
_that fear levels go up sharply at the age of 60.
Thus, victimization surveys in 1973 and 1974 of J
18 major cities indicate that about 32% of per-
sons under 60 reported that they felt "unsafe"
on the dtreet alone in their neighborhood at .
night. |In" contrast that same response was given _ ~
by-52% oX the reSpondents over the age of 60.
And fear levels continue to rise with increasing
age. One study found that the increase in fear N ~_/
levels among persons over 60 is greater than the : =
increases in fear among persons 20-60 years of
age.

.

®
Given this information, it is clear that anti- . /‘ -

crime ices must be geared both to the actual
crime %ﬂem faced by senior citizens and to
their perceptions of this problem, so that al-
ready hjgh fear levels will not be increased. . .
Particylar attention should be given to older .
ipf's who may be almost immobilized by fear and
who have turned to avoidance behaviors which re-
- ‘strict the quality of their lives. We will dis-
cuss such behaviors in a few minutes.

g 4 o .

(15 min.)“ But first, let's discuss which sub- Write answers on the flip
groups among the elderly pgpulation are most chart. They will include:
fearful of crime. Based on your reading and your | -blacks . .
. common sense, which groups of older persons do -in ity residents
you think would be among the most fearful? -hé%gﬁzgaped
. . ) -poor
. -frail /-
) . -women. / )
) ”J/ ‘ ‘ . v i -isolated or alone

RPN s ’ = ; YW

It makes sense that those elderly who are most

@ prone to being victimized and most affected by

. crime would .be the ynost fearful. Since crimes

. » are more prevalent in cities, eSpec1a11y the \
inner-city, older personsiresiding in:those o . ‘

neighborhoods are most fearful.of ¢rime than aré
their peers. Insfact, the relationship between ql‘
~ age and fear of crime increas‘with the size -

T ‘ N
P Ty

- o  ~n
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‘of the city. And for older persons, ‘the size of

a city is a more importans factor in their fear

of crime than for younger age groups. ]
Women at all age levels ‘are'more fearful about

- crime than their male counterparts. Why do yeu
think this is so?

— C o\ «
One factor in increased vels among older

womendris that they are more likely to outlive
their husbands and live alone. However, the
differences in fear levels among older men and
women are not as great as they are at younger

age levels. We can only speculate that older

men also feel vulnerable to attack as their
strength declines with age and their awareness of

. this vulnerability leads to increased fear.

Some researchers think that the higher’ fear lev-
els among blacks and the poqr may have less to
do with race and income than with where .they live
~ --often in ihner-city neighborhoods or high-crime
areas. Moreover, with reduced ingome comes the
inability to take certain precautionary behaviors
like buying locks and getting insurance.- Lower-
income elderly, knowing they cannot afford these
security measures,are likely to be more fearful
of crime as a result. .

" Researefrers are also beginning to speculate on

~ the rote which "social iptegration” might,plﬁy
in older perspns' fears about crime. This term
refers to the extent to which a person is inte-
grated--or fits securely--into his or her neigh-
borhood. For instance, are thty familiar with

- the geography and residents? Are there friends
or programs they can call for help? Are there
places for socialization and recreation? Since -
these factors should increase one's day-to-day
sense of security, it is possibTe that they might

A,%lgp be related to lower levels of fear of crimes

/Possible support for this theory is the finding
that older persons who own their own homes are
less fearful of ¢rime than elders who™ rent.

Now that we have a better understanding of the
elderly's fear of crime, we will turn to what the
consequences of crime and fear of crime are on
older persons.

)

43

~

.

Possible reasons~include:
-self-perception as weaker
and less able to defend |
themselves .
-feel more vulnerable to
injury e
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. ¥

(20 min.) Overall, we can éharactesize peop]e S
responses to crime and the: fear of crime in two
_different ways: avd1dance,behav1ors and mobil-

" jzation. behaV1ors =

v
-

)

”

’

~

»

T

wr

Avoidance behaviors are those actions people’re-
frain from taking to_lessen their chances of

" victimization. Let's list some of the behaviors

we all engage in togavoid wictimization, i.e.
things you do not cause of the risk of

(o r,une

Researchers hayge FQynd that the elderly engage
in all of thes® avofdance behaviors and¥more.
For example many -persons in major cities
avoid using pub™ie . transportat1on or going on ~
errands after 3:00 b.m*u the time when teenagers
get ou@ ‘of school. " Other older persons have gone
so far 3s, to se11J¢he1r homes or businesses after
b%1ng #ictimized. & - .

>

Some typésﬁG? a¥o1dance behaviors dan haVe in-
direct.€tnsequences whiph are long-lasting and
negat1véﬁ “For exam;%gggwhen older persons limit
their mobility, thefcan become more isolated
from :??ends andégthér sourcesmpnf support. By
limit¥rig the times when they go out, they
may not bg able to dBmp]ete necessary chores Tike
marketyngg¢and doctor s visits, which can lead to

hea]th'br Tems..” And not feeling free to wander

in the ne1ghborhoods dgpr1ves older.persons of
one of their easiest and most engoyabJe forms of
exercysé--wa1k1ng g . N
Mob111zit1on behaviors are those in which con-
cerns.abhdut crime are turned into positive ac-
tions totdediiase one's vu]nerab111ty For ex-
ample, in the area of street crimes, we focus on
how you, can go out safely rather than not gding
out at aN. What are;some examples of mobil-
jzation behaviors we, él] engage in to reduce our
risks of victimjzation?

Li'st answers on the flip

chart. They will include:
-not walking alone after dark
-avoiding bad neighborhoods
-not taking bus after dark
-not h1tchh1k1ng~ .

-not opening door to stran- .
gers

-not keeping valuables in
home. S

?

L N .
Write answers on ffﬁp chart.
They will include:
-go put with a friend or
escdrt
-take a whistle or airhorn
-drive rather than walk.
-tarry a fake purse or
wallet
-put new locks on door and
use them ’
-engrave ID numbers on
.valuables

'-ordanize a block c]ub

*
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The main difference then, between avoidance be-
haviprs and mobilization behaviers is that the
latter 'is something-positive which should reduce
vulnerability to crime.. For older persons, it °
appears that mobilization behaviors may be ef-
fective in decreasing-their fear of crime. For
example, in one study, older persons who exhib-_.
ited "territorial marking behavior” like put- = |~
ting up fences-and installing door viewers had
lower fear levels than .those who did not. Crime
prevention activitie$ which mobilize citizens, . ,
then,are not only of great interest to blder per-
sons but can increase their feelings that they
have some control over their vylnerability to -
crime. : - « -
(15 min.) One interesting debate in the re-
search and writing on the problem of crime and

the elderly concerns the elderly's fear of crime |

and'whether it is rational or irrational. .
To obtain an appreciation of this debate, I'd Pass out a piece of news-
like- to divide the class into small groups of print and a magic marker
four or five persons. Please do that now, and to each of the groups.

appoint a recorder for each of your groups.

- -

A1l right, now the groups in this half of the
room will take the viewpoint that the elderly’'s
fear of crime is basically rational afy reai-
istic. ~v
The groups in this half of the room are to take
the viewpoint that the elderly's fear of crime
is irrational or much higher than it should be,
given the facts about victimization rates.

4 )
. Each group should try to come up with arguments Make sure that each group
to support the viewpoint I've assigned to you. knows which viewpoint they
The “cecorder should list these in large print are to reflect. -
on th of newsprint. Take ten minutes to ) )
discuss ¢his subject and then we'll report back’ Check with each group to
to the full group. e keep the discussion on
track.
X

Let them knoy when two
minutes are 1eft.‘

egt

ERIC | SRR &
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(20 min.) A1T r1ght let's see what you came up
with. First we'll Rave the reporters from the
groups which are arguing that the elderly's fear

of crime is irrational. mrecorder should
bring their newspr1nt an report for about 2
minutes.
Sy
AN ;
/

Next let's hear from the groups which are argqu-
ing that the fear of crime is basically realistic.

. (10 min.) Let's turn briefly now to the topic ,
of the 1mpact of’me on the elderly. What
, happens to those &derly who actually become

victims of crime?

The elderly are affected by crime in three ways:
economically, phystcally and emotionally.

.

A

Arguments could include:

-victimization rates are low;

-Tifestyle does not,natur-
ally lead to exposére to
risit

-avoidance behaviors lead
to even smaller possibi- <
lity of victimization;

-much fear comes from hear-
ing about crime in the *
media or from other elders;

-handicaps like hearing
loss can cause generalized
anxiety about life;

-fear of crime can be a
symptom of all the other

" | _uncertainties and-poten-
‘tial losses faced in old </\\

age.

i

Arguments could inelude:

-compared with how little
they'go out, crime rates
against elders are fairly.
high; ‘ )

-fear levels correqRond
fairly closely with crime

"rates; i.e. most vulner-
able are most fearful;

-elderly realize that crime
might have major impact on
their lives, physically,
economically, and emotion-
ally.

-age-related handicaps,
Timited income, and
"season of loss' does
make elders more vulner-
ab]f_to crime.
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Economically, the harm which crime inflicts on
older persons is fairly easy.to document. Twenty
dollars stolen from someone on a fixed income
represents a much greater loss than the same
\\gﬁount taken from a person witR a job. And so
While their monetary losses are less than are
younger persons', as a percentage of their income,
the loss is higher--about 23 percent of the
monthly income of older persons on the average.
roperty losses can also have a proportionally
greater impact, since items which are Tuxuries
fos®younger people--Tike televisions and radios--
can be necessities 40 senior citizens. Ffurther-
more, -their property can have important emo-
tional or sentimental meaning and in a sense be .
irreplacable even when money is available to
do so. ’

Regarding the physical impact of crime, although
" older persons are less likely to resist, re-
searchers have found that the elderly are more

likely to be injured when attacked; to suffer | .

internal injuries, and to suffer cuts and
bruises. In addition, an injury to an older
person can take significantly longer to mend.

while the evidence~js less tangible regarding
crime's emotional impact, the regular strains
of the aging process may mean that the elderly
are less prepared' to cope with the crisis of
victimization and the added stress ft brings.
So in spite of a lifetime of experience in cop-
ing with problems, victimization can prove to
be a serious emotional problem for a number of
older persons, depending on their personal
histories, other current stresses they are fac-
ing, and the immédiate stpport that is avail-,
able to them. When a person cannot cope, any
one of a number of emotional reactions can ap-
pear, including: :

-chronic or acute anxiety
-denial that there is a problem
-projection or scapegoating
-withdrawal . \
-depression
-insomnia .
-overcompensation
-aleoholism
-hypochondria
-paranoia
-dependency

P
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Another type of emotional effect seen in older
crime victims is an increase in their already
high levels of fear of crime. Without educated
support and advigce, this increased fear can lead
to some of the types of avoidance beRavior we
discussed. These serve -to isolate Zeniors from
edch other and needed services, and to severely
diminish the quality of their lives.

N

We've covered now the topics of who the elderly

are, and what the patterns of crime against them Q

are, and the consequences of crime and the fear
of crime. The remainder of this course will be
devoted to what we should know to be able to
respond effectively to the problem of crime

againsg the elderly. ,

¢ ’ .




LESSON: Overview of the Criminal Justice- System

. . \\’
TIME: 90 minutes , -  This lesson corresponds with Chapter 55_ in the handook.
* L. - - »

OBJECTIVES: 0T
In this session, INSTRUCTOR should:

r
’ . M
-

1. Introduce the purpose and components of the U.S. criminal Jjustice
system and the reasons for studying it.

2. Discuss the various®"actors" in the major elements of the system.

3. Describe the steps that criminal cases take as they go through
the process. %

*4. Discuss various problems 3nd controversies concerning each of t?e
system's components.

5. Have a guest speaker describe the local criminal justice system
and its problems.

At the end of this session, PARTICIPANTS will be able to:

1. List the threeggomponents of the criminal justice system.
2. List at least ¥ "actors" in each of these elements of the
system: law enforcement, litigants, lawyers, judiciary, correc-
tions, and miscellaneous personnel.
. List steps that criminal cases take during-the law enforcement
\stage, step¥ that they go through in the courts, and steps during
the corrections stage. ' 4
4. List and explain three controversies or problems facing each of the

- components of .the system. .
METHOD: :

- Presentation.
- Brainstorming.
- Guest speaker.

TRAINING AIDS:

MATERIALS: : -

‘= Handouts: 1.--Major Elements of the Criminal Justice Process.
2.--Steps in the Criminal Justice Process. -

. i ) . : / (
- COMMENTS: 1n order to treat the specifics of your local criminal
. justice system, a guest speaker is helpful. The best source of such a
speaker is your local district attorney's office. . ,
M T, J

49
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T ‘(5 min.) With increased concerns among citizens From Jan L. Barkas, ﬁUnJgr-
. about the crime problem in this country has come standing the Criminal -
- a new focus of debate about our criminal justice Justice System," Public
system and whether it is functioning as it should | Affairs Pamphlet No. 574,
to keep crime under control. The term "criminal New York: Public Affairs
justice system" refers to a very gompTicated net- | Pamphlets, 1979.
- work of agencies in law enfovcement, the courts
and corrections. Their overall purpose of these
agencies is to enforce the standarg$ of conduct .
necessary- to protect individuals and communities. .
In 1977, the criminal justice system cost the: :
_public $21.5 million to operate and had 2 work-
- . force of over 1.1 million persons. ’

L) P .

Most citizens have little contact with this sys-
" tem except through the media--until they become
victims or witnesses to crime. Then they find -~
themselves on very unfamili&® ground, with an
instant need to know about how the system works,
and a firsthand view of some of its inefficiencigsf ,
and inequities. Persons who provide anti-crime
services to the elderly shoyld be able to explain 7
. this system to their clients, In addition, we
need to understand how the system works before we
can begin to work for changes-which will make it
respond more efficiently and fairly to citizens. n&

This lesson will present an overview of the crim-
inal justice system, including who the key actors
are; how the process works when a criminal law is
‘ broken; and some of tid“major problems facing the
actors in the system. We will then have a guest -

speaker, ] , to tell us

about what is going on Tocally. , 3

(10 min.) First, let's make sure we are familiar

with the people who help make Pp the criminal .

justice system. Wha are some ‘of these various .

actors? . List answers on the flip-

chart. ..
-} - After a few have been-+
- : listed, distribute Handout
: g #1,"Major Elements of the

P . Criminal Justice System,"

, and go over it.

[

(35 min.) ‘I will now distribute a handout which

depicts the criminal justick process as it is Distribute Handout #2,
divided into three componen%s: law enforcement, "Steps in the Criminal
courts, and corrections.  » ) | Justice Process."

~

Q 3 : :'G '

EMC } ' J -~
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Obviously, for a crime -to have occurred, a law
must have been broken. Thus the first stage in
the process is for our 1egisfatures--state and
federal--to determine what behaviors will be con-
sidered illegal, and codified into laws. ’

It is important to understand that when someone
commits a crime, it is considered a crime against
the state, rather than against an individual.
Thus it is the state that brings an action a-
gainst the person accused of committing a crimi-
nal act. Criminal acts-are divided into two
categories--felonies and misdemeanors--depending
on the seriousness of the alleged crime. Usually
misdemeanors are those less serious crimes which
carry a possible penalty of up to one year's im-
prisonment in jail and a fine. /

Law enforcement” authorities learn about the great

majority of crimes from citizens who report °
crimes in progr r having occurred or who file
formal complaints. y rarely do the police
themselves observe a crime in progress. This is
why private gitizens are™~3aw enforcement's most
important aPly.

As we move to the law enforcement section of the
chart, we see that the police first make an in-
.vestigation. This may involve interviewing wit-
nesses or the victim, surveying the area, and
searching for an alleged perpetrator.

If a police officer apprehends a suspect, he may
decide to make an arrest. In some cases, he must
first obtain an arrest warrant signed by a judge.
However.,” he may arrest a person without a warrant
when he has reasoiiable grounds to believe that “a
feleny -has been committed and that this person
committed it, or if the person committed a mis-
demeanor in his presence.

If the police arrest a suspect, he is brought to
the police station for "booking." At this point,
paperwork is completed, the suspect's property is
. taken and held for him, and he is placed in jail.
The suspect is allowed to telephone a friend, a
relatiye, or a lawyer.

Soon after the suspect (now called the defendant)

is arrested, he must be brought before a magis-
trate for an "initial appearance." The

- ) | o1
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magistrate will advise,the defendant of his legal
rights, set bail, and if the defendant cannot
obtain counsel, appoint one at the state's éx-

’ pense. Most defendants are released on bail now
unless there is reason to believe they will not

. reappear for later hearings. There is currently
some public pressure, though, to change the laws .
to allow defendants who’might present a danger to
the community to be denied bail and held in jail
until trial. - '

The court process really commences when a com-
plaint or information is filed. This is a state-
. ment of facts about an alleged crime that, when
T filed with the court, formally charges the sus-

! pect of a crime. This is done after the law
enforcement agency relays facts about the crime
to the district attorney or prosecutor's offdce.
If the prosecutor decides there is enough evi-
_ dence to justify a charge, they will file the

f complaint in court. If not, they will not file" .
and will formally drop charges. The cooperation . '
or lack of cooperatien by the victim and witnes- -
ses to the crime is an essential factor in this
decision.

Sometimes there may be enough evidence to believe
that the suspect did, commit the crime and he may
admit the crime. But because the suspect is a
first offender and the crime is not a serious
one, the prosecutor may determine that the sys-
tem's resources would be more efficiently uti-
lized if the accused didn't have to appear before
‘a judge in a formal court proceeding. So the
case is held open--often for up to six months--
ifsthe accused agrees to carry out a plan to help
the victim rehabilitate himself. This is called
"informal probation." l

After the initial appearance in court at the
arraignment, in some states the court will-hold
a preliminary hearing. No preliminary hearings

-« are held for-misdemeanor cases. For felonies,
preliminary hearings are held within 15 days of
the ‘arraignment. The preliminary hearing is a
scheduled courtroom event, where testimony is
given under oath, and where a judge, the defen-
dant, the defendant's lawyer, the attorney from
the prosecutor's office representing the state,
and any victim or witness called (or subpoenaed)
to testify are present. The purpose of this

ERIC | 52
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needed witnesses do not appear at the hearing.

‘what is called a "bill of indictment" submitted

_filing an "information," a writter accusation of

.attention in the last ‘decadesfor its comtrover-

preliminary hearing is to /establish whether there
is legal "probable cause"[to proceed with the
case. The two elements gf probable cause are:
that a crime has been committed; and that there
is reason to believe that the defendant committed
the crime.

The'burden of proof at;a preliminary hear1ng lie
with the prosecutor to show probable cause. Usu-
a]]y, the defendant doesn't offer any defense.

If the judge decides probabl® cause is Shown, he
will rule that the defendant will .go to trial.

If he determines that probable cause has not been
established, the court dismisses the case and Tthe
defendant is released. This can also occur if

The defendant may in all cases waiye the prelimi-
nary hearing and proceed immediately to the trial
process. ,

Some states--most states east of the Mis$issippi
--and the federal system use the grand jury'as a
regular part of the process of charging a defen-
dant with a crime. The charging grand jury deter-
mines probable cause to prosecute by returning

to them by the prosecutor, as a "true bill."
Western states usually charge a defendant by

crime prepared and presented by the prosecutor.
Informations aré also used when the defendant
waives his right to a grand® jury indictment.

However, not all cases which result in indict-
ments proceed to trial. In fact, between 70 and
95 percent of ‘all criminal cases are settled
before trial by a defendant's guilty plea. This
doesn’'t mean the defendant always pleads guilty
to the specific offense with which he has been.
charged. ‘Sometimes, he agrees to plead guilty in
return for the prosecutor's agreeing to place a
less serious charge (with a less harsh penalty
attached) against him. This is called "plea
bargaining” and it has received a lot of public

sial aspects.

At the trial, the prosecutor presents the case
for the state, trying to prove beyond a reason-
able doubt that the defendant did commit the
crime with which he has been charged. Naturally,

INSTRUCTOR GUIDELINES
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. If the defendant is found not guilty, he ¥ re- .

" sentence the defendant to pay a fine; to make

-

’

the defendant presents his side through an attors
ney. It is the defendant's choice as to whether
his case will be heard only by a judge or by both
a judge and a Jjury. \ ~

leased. If found guilty, the judge will set a
date for sentencing. ‘In the interim period, the
local probation department will assess the defen-
dant's potential for rehabilitation and write a
pre-sentence investigation report, which includes
a sentencing recommendation. At the sentencing
hearing, the judge evaluates the recommendation
along with other information offered by the pro-
secutor and the defendant's attorney before
deciding on%a sentence to impose. The judge may

restitutjon by payments to the victim or commu-
nity service; to be released on probation, with
conditions attached; or to go to prison. The
sentente must always be within 1imits set by the
legislature -for the particular crime for which

the defendant has been convicted.

1f a sentence includes confinement, the person
then comes under the jurisdiction of the correc-
tions component of the system. If the defendant
is sent to prison, he will either serve out the
entire séntence'gnd be released.or serve until
such time as -a parole is granted, meaning that
he serves only part of the sentence and is then
released in the legal custody of a parole of-
ficer. Another alternative to parole is release
to a community-based correctional facility such |
as a half-way house where the offender can work
during the day and return to confinement at
night. .

(20 min.) Now that we've briefly examined the
process, let's discuss once again the 'jactors.”

First the police. Clearly, there are a great
many myths about police officers. One of. them
is that they spend almost all their time chasing
criminals. In fact, official estimates are that
thegaverage police officer spends only about

20 percent of his or-her time in crime-relafgg/
activities. The rest--80 percent--is spent.on
social service functions. So let's list the
major functions of police officers.

-

<

h

A

1

List on the flipchart.

-Answers will include:

- Pursuing criminals;

- Making arrests;
H/anestigating crimesy
-{First aid;

- Intervening in family

disputes; (. ntinued)

[OaE
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Now, what are some of the current problems or

controversies syrrounding-policing which citizens
_ feel .hged some action or change?

Al

N
7"‘".&.._. .___‘_(x,___ ,M._-_#..___, - ——
. Q
' Al
. - 4
.
4y .,. .‘ M
K :
. &
Now the courts. We have a

the court process works fr

sion. * Now what are some of,the problems or con-
tfpversies which are being discussed?
3

jeneral idea of how |
oyr previpus discus-]. ., .

- Providing 1nformat1on,
- Counse11ng, ]

- Patrolling; d \
- Testifying in court;
- Doing paperwork:

_Answers w111'iﬁf1ugﬁ'

- Police discretion in

arrests (probable :
" cause);’ )
- Insensitive han 11ng of
~ family d1sput -

victims;
- Indiscriminant use) of
firearms;
- Insyfficient number for
/f%1me control; ‘ .

- Unresponsive to the, com-
munity (espec1a11y
minorities) and to
social serv1ce

agencies;. =
- Slow respon ime,

cially in high- ,
ocr areas;
- Corruption.

Answers Wf11'incfude§/‘

- Releasing dangerous of-.
fenders on baii; .

- Too much power in the

- prosscutor, leading.fa
inappropriate_use of.
. discreTTomy— .

- Excessive. use of p]ea!
bargaining; .

- Abuses of ‘power by
.juries;

- Excessive delays am
. tporments fn trial
.datés; - .

- Poor #reatment of vic-

. tims and w1tnesses,

- Too leniemt sentences;
- Variances in sentences; #

- Excessive use of appeals.

and

s -

- . ) .
. - -
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Now corrections. From your experience and read-
ing, what are some of\.the main problems faced by
*. jails and prisons today? .

None of these problems is easy to change. Where
they are the result of lack of funds or personnel,
citizens can become involved as volunteers with
the police, courts, and corrections to improve
the way thé system responds to its clients.
Where changes ‘i laws or agencies are needed,

citizens can become advogates for those changes. |-

Future lessons will provide ideas for specific
- ways to become adVocatesufor needed changes.

(20 min.) We have taken a general look at ..
criminal justice processes in the United States.
In.order to deal specifically with the process in
this area, I have invited a guest speaker from

- who wi11 speak en t ocal criminal justice
system--its componefits, problems and trends.

-

.

T
Oh)

Answers will sinclude:

* L]

OvercrowdiTig;

Outdated or dangerous
facilities;

Lack of educational/
recreational facilities;

Failure to rehabilitate

* prisemers ("schools
for crime");

Underpaid, untrained ,
se@urity staff;

Excessive. costs for keep- .
ing prisoners and for
new construction;

Revolving door for
<habitual offenders.

-
»

MJM )
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Major Elefents of the Criminal Justice System

Law enforcement
Arresting officgrs
Investigators

Crime lab technicians
Forensic ,units
Photographers

-

1. Artists

Civilian-employees
Litigants .

Federal or state governments

«Defendants
Witnesses -
Victims
Lawyers
District attorneys
Public prosecutors
Defense attorneys

(private lawyers and

pubBlic defenders)
Legal- researchers °
Investigators

Judiciary

Judges

Jurors

Court administrators
Court security workers

Court stenographers/reporters

Bailiffs :

Cierks

Bail bondspersons
Probation officers

Pretrial diversion personnel

COn;ctlons -
Correctional officers (guard

Wardens and superintendents

Parole boards

Parole officers
Correctional counselors
Prisons

Jails

Juvenile institutions

detention facilities

stitutional medijcal staff
Réform schools
Rethabilitation centers
Penologists -
va-dﬂender programs

) ‘gdult and juvenile
|

postrelease residential
treatment centers) -

HalNg;y houses (prerelease and &

. Mlscalanoous personnel

Medical'examiners (caroner
Social workers « ’
Clerical workers
Counseling services
Psychiatrists

Psychologists

. Physicians

Criminologists -

Criminal justice personnel
{public and private agenc

Volunteers .

Victim/witness programs

Victim compensation boards

From Barkas, J.L., “Understanding the Criminal Justice

s)

s} ’

ies)

System," New York: Public Affairs Pamph]_ef.s, 1979. g

£y
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Introduction to Crime Prevention and Victim Assistance

LESSON:
; N

T

TIME: 90 minutes in the handbook.

~ OBJECTIVES: .
In this session, INSTRUCTOR should:

This lesson corresponds with Chapter _5__

Define crime prevention.
Describe:crime prevention activities for senior citizens.
Prpovide the purpose and reasons for victim assistance.
Describe the needs of older crime victims following a

P .

W —

Jrime.

= 2 * H ~ an H -~

At the end of this session, PARTICIPANTS will be able to:

4
\

1. Define crime prevention and victim assistance. . 4
2. List 10 crime prevention techniques wh1ch can be used to help

senior citizens.
3. List 10 needs of elderly c#ﬁme v1ct1ms. ‘

| - . |
METHOD:

- Presentation.
- Brainstorming.
- Fi]m or Slide Show.

- i -
TRAININGAIDS .
Flipchart, newsprint, markers, mask1ng tape. '
- .Slide presentation--"Outsmarting Crime: An Older Person's Gu1de
to Safer Living," available from Harper and Row Media, Hagerstown,
MD, with slide projector, cassette recorder, and screeh; or

{
—

- F1]m--'F1ght1ng Crime:

We Can Do It," available from MTI Telepro-

‘ grams, Northbrobok,
MATERIALS: o
-

L]
-

-/

-

IL, with film projector and screen.

.

-

COMMENTS: The first part of%is lesson on crime prevention introduces

= materials which will be expanded upon in much greater detail in lessons
6, 7, 8, and 9. The second part on victim assistance is introductory
to a more intensive treatment of this topic in lessons 10, T1, and 12.

GO

» ) .
.
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(5 min.) In general, there are two bdsic ways in
which citizens.can respond to the crime problems
of our elders. They are crime prevention and vic-
tim assistance. . '

I will begin by descriQisg what we mean by crime
prevention. "
Crime prevention is the practice of spotting crim-:
inal opportunities and then doing something to Write this definition on
reduce -or-elimipnate-them in-a common sense way. the flipchart.
Some kinds of crime prevention techniques have )
_Qgen'shown by projects to work especially well
" With older persons’,” and others may bé counterpso-
ductive. : :

(25 min.) We are about to see a slide presenta-
tion entitled "Outsmarting Crime: An Older Per-

son's ‘Guide to Safer Living." It is an example

of the kinds of audiovisual tools available to "Fighting Crime: We Can

teach crime prevention to the elderly. This one Do It" can be substituted
is a particularly clear presentation of good . here, if desired.

crime prevention attitudes and advice.

Show the slides.

(5 miEx) What were your impressions of the slide
show? )

Discuss the slide show
with the students.

(15 min.) Based on this presentation and what you
already know, Tet's write some potential crime
prevention activities for senior.citizens on the
fiipchart.

| Use a brainstorming exer-

cise to elicit the list
from students.

Activities you can include
l on the 1ist are:

| Operation Identification;
* - Home secugity surveysj
Hardware installations;
Environmental design;.
Whistles/air horns;
(continued)




LessonNo. 5

. PageNo. 3
' LESSON OUTLINE ‘ INSTRUCTOR GUIDELINES
- Court monitoring;
- Organization of Neigh~-
borhood Watch groups;
- Organization of tenant
or block patrols;
. - Escort services;
) - Telephone assurance;
- "Buddy buzzer" systems;
- Crime prevention educa-
, v tion;
. ° - Group shopping;
. - Direct deposit.
‘ ' .
(5 min.) Unfortunately, the practice of crime -
prevention doesn't always work. When it doesn't,
it is important to try to he€lp seniors.who have
become victims to meet their crime-related neéds.
This leads us to the second géneral category of
services we w11b(j1scuss today-victim assistance.
The purpose of victdm assistance is to assist N s
elderly crime victims ‘in: recovering from the
emotional impact of crime; helping them obtain
financial reparations for losses geused by crime; . ' 4

providing services which they need- to retufn to a
pre-crime state of well-being; and making it as
easy as possible to participate ip the criminal
justice process. Thus, victim assistance includes
a full array of services--emotional, financial,
and physical.

(15 min.) Why is victim assistance needed?
- Doesn't the‘criminal justice system look after
the needs of crime victims?

Overall, the answer to this question is no. .Jra-
ditionally, the criminal justice system has fo-

+ cused all of its resources on guaranteeing the

" rights of the offender, and the victim's rights
and requirements have been all but ignored.

To make sure tﬁ?t we ynderstand the disparity with
which the criminal justice system treats offenders
and victims, I will write the stages of the crimi-
nal justice process or the board. For each stage,
you suggest several ways in which the offender is
given better treatment by the system than is the
victim. .

62

This exercise is based on
Figure 5.1 (page 81) in the
handbook entitled "The
Criminal Injustice System."
The various stages in the

- process which should be

1isted on the board are:
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(15 min.) Let's discuss the kinds of needs which
elderly crime victims may have. As you suggest
them,_I']] write them on the flipchart.

N

(5 min.) Appropriate, well-timed assistance~can
be invaluable to elderly crime victims, who fre-~
quently are not ‘given such help by the police,
social service agencies, or friends and relatives.
This neglect is usually due to a lack of famili-

“arity with the impact of crime on seniors, the
stages of stress which follow a victimization, or
with basic victim assistance skills. All of
these topics will be covered in later lessons in
the course.

' 4

Arrest
Pre-trial
Sentencing
Sentence
Post release.

Various "justices" and
"Mjustices" are listed
under these headings in
the Figure in the hand-
book.

Again, use a brainstorming
session to come up with

>

this list. Examples of
answers you will get -
include: -

Crisis counseling;
Other supportive
counseling;
Victim compensation
assistance;
Replacement of lost
documents and keys;
Medical assistance;
Legal assistance;
Food,
-Clothing;
Housing; .
Replacement of Social
Security, other checks;
Transportation/escort;
Financial aid;
Homemaking services.
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LESSON: Preventing Street Crime Against Elders

TIME: 90 minutes This lesson corresponds with Chapter & __ in the handbook

OBJECTIVES:
< In this session, INSTRUCTOR should:

1. Define the various types of street crimes. 7

2. Explore the concept of "muggability" and how that might apply to ™
senior citizens. .
Show and discuss a film giving street safety tips.

W

Discuss, using a guest speaker, the types of commun1ty programs
which can be implemented to prevent street crimes against o]der
persons.

At the end of this session, PARTICIPANTS will be able to:

1. List and define four types of street Cr1me9’
2. Identify criminal opportunities for muggers, pursesnatchers,

p1ckpockets, etc.
List six safety tips g:F\EEQJors to use on the street.

3.
4. Describe several alternative' community programs which can be
mounted to combat street crimes against the elderly.
ﬁ'\\ o . .
METHOD:

- Brainstorming.

" - Guest speaker and/or film. .

- Demonstration,

TRAINING AIDS:

- Blackboard and chalk, or flipchart, newsprint, markers, tape.

- Film, such as "Walk Without Fear-"»avdilable from'Sid Davis Produc-
tions, Los Angeles, with film projector and screen.

- Guest speaker, such as a banking representative from the neighbor-
hood to discuss Direct Deposit or a representative of thé local
police department or office on aging to discuss program( ) designed
to reduce street crime aga1nst the elderly. .

MATERIALS: )
COMMENTS: .
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LESSON OUTLINE A - INSTRUCTOR GUIDELINES

(40 min.) This lesson wi)l pursue the topic of .
street crimes against the elderly and how s®niors
can reduce their chances of being victimized by
such 'crimes.

v,

As‘we saw in an earlier lesson, older persons are
much less likely to be victims of personal crimes '
overall than are younger people. Nonetheless, -it -
js common for senior citizens to bé very fearful
of street crime. The most common reaction they .
have to these fears is to restricy their activi-

ties, especially after dark. But there are other
ways to prevent street crimes, as we shall see.

Before we go into these *niques, though, let's
first define which crimes fall under_the category .
of street crimes. - *

Personal larceny means taking cash or property by
. Stealth. It can occur with contact (as in purse
snatching or pocket pick'yug or without contact
(as in stealing a coat from a restaurant). This
is the most common street crime against senior
citizens, and the only crime in which senior citi-
zens ave victimized at a higher rate tHan younger- 7
persons. . AN

—  Assault means doing physical harm to someone, and
can either be termed aggravated (with a weapon or
resulting in serious injury) or simple (no weapon,|
and-the injury is minor).

‘A street crime is classified as a robbery when
there is- personal contact and the property is
taken by force or threat of force. Mugging is a
common name for a street robbery. A push-in
robbery is one in which the victim is outsidé his

. - home and is forced to enter it, and then is ®
! robbed. ,

Rape is forced intércourse committed without the
woman's consent. Although.it is rarely committed
against older persons, it is a crime which is
highly feared by older womer.

while senior citizens are less often victims of
personal crimes, does this also mean that they are

‘less vulnerable to these crimes? This question of
vulnerability is one we will now turn to. .
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(5 min.) Recently, some criminologists have develd
oped the concept of "muggability," i.e. what are
some of the factors that make a person especially’ -
vulnerable to street crimes.
¢ o

To explore that, let's see what it's like to look
at the world through the eyes of a mugger. Can I
have a woman volunteer? Please come up to the
front of the room and bring whatever things you
brought to class.

Al

(15 min.) Will the volunteer please walk around"
the room several times just .as if she were
walking to the grocery store?

e
8
~I

N111 the rest of the class pretend théf’yoﬂ are
muggers looking for a target? Look at th1s‘ho1un-
teer through the eyes of a mugger.

What things about this person_ would be attractive

to a potential mugger? \ .

i ‘List these on the black-
board or flipchart. If
the class is unresponsive,

—_— ’ ask leading questions to
N . elicit their responses:

7/
Perhapg this person wasn't the perfect target. As
mugges’s, what other kinds of traits would we be Responses you are seeking
looking for? ,f"\inc]ude: :
S )

) - - Too tense

// yd « | - Too loose

It is interesting to notice how many of the traits
.we've listed can also be associated with the nor-
mal aging process (e.g. slow, unsteady walk), or
can come as-a result of medicines which older per-,
sons take for chronic illnesses like high blood
pressure or arthritis. For many older persons,
then, their "muggability" quotient is very high.

(5 min.) As we already stated‘the response of
many elder persons to crime on the streets is to

&

6

&

Ask the volunteer to
bring her purse, her coat,

ngt

Unsure of self

Walks too slowly

OQut alone on the street
Swings purse _
Holds purse very tightly
Unsteady gait.”
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P

avoid these dangérs by staying at home a great. ‘

deal of the time. Because this type of behavior
can greatly diminisF the quality of their lives, .
we are looking for advice we can give our eldgrs
which will enable them to continue to live active
lives without becoming prey to muggers.- .

(20 min.) I am going to show a film now which .
provides a number of street safety tips for sen- ,

— - fors, Tt is entitiedWatk-Without-Fear" and is
recommended for use with senior citizens. Show the film.

(10 min.) What did you think of the film? Did Discuss some of the recent |
you think that any of the tips were controversial,l findings on whether or not
and should receive some discussion when the film .| it is wise to resist when

is used with a group of senior citizens? robbed or assaulted. (See
- Chapter 6, pages-112-114
4 . in the handbook),

(10 min.) In addition to individual crime preven--
tion tips, senior citizens can be helped by a num-
ber of types of programs which can be set up to
- prevent Street‘imes. From your reading and Responses to this question

experience, whitypes of programs are there? should include: ’——Jﬁ“ﬂ\sj

- Direct deposit;

- Escort programs;

- Safe corridors; .

- Citizen patrols; .

- Special police patrols;

- Neighborhood whistle or

. shriek alarm programs;

- Education through the
media and senior
centers;

- Police decoy units.

-

(15 min.) Today, we have a guest speaker from

one of these,programs to tell you about how their

services work, and what other kinds of services

are available™in this area. 1'd 1ike to intro- /,.r\.
. *du
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LESSON: Preventing Residential Crimes Against Elders ’
TIME: 90 minutes . This lesson corresponds\vith Chapter /__ in the handbook.

p .

: OBJECTIVES: ‘ — : .

: In this session, INSTRUCTOR should:
Define ‘the types of household crimes.
Explore how older persons are vulnerable to household crimes.
List some common invitations to hurglars. .
Show a film which revieys basic home Security tips. AL
Have a representative from the local law enforcement aggpcy speak

. about local resources for improving home securit} for senior .
citizens. ‘

6. Discuss speci?‘c considerations to keep in mind.in target hardening

programs aimed at senior citizens.

HWwMN —

A N
At the end of this session, PAR CIPANTS will be able to: |

1. Identify security>problems, in seniors' homes.

2. ldentify apprepriate resources for a home security check, for
free or discount hardware, for Operation Identification, and be
able to refer seniors to such resources, if necessary. _

3. Offer seniors tips for preventing residential crimes and persanal
crimes committed in the home. -

METHOD:
- Brainstorming. .
- Fi]m. Y
- Guest speaker.

TRAINING AIDS:

- Film, such as 'Invitations to Burglary, which presents home security
tips for seniors, and is available from Aptos Films, Hollywood, CA:-

- ¥ilm proje€tor and screen. .

- Flipchart, markers, newsprint,-masking tape. .

- Guest speaker from the local law enforcement agency.

o MATERIALS:

- Handout--Tips for Home Security for Senior Citizens.

. -

v

L]

COMMENTS: You will need to interview your guest speaker ahead of time

to elicit the information for the handout on local home security
resources for senior citizens. Many law enforcement agencies also have
free literature on home security which they can distribute to your -
class. .
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(10 min.) In terms of sheer numbers, residential

" _ crimes are a greater problem for senior citizens

~than are street crimes. As you will recall, while
‘there are about eight violent crimes and 24 per-
sonal larcenies per 1,000 older persons every year,
the rage per thousand annually for burglaries and
larcenies is 50 and-58 respect1ve1y Thus ;"while
older- persons may fear street crimes to a greater
extent, their risk of becoming victims of house-
hold cr1me541s ‘much greaéer

_In this 1esson, we will discuss the e]der]y S
vulnerability to household crimes--how to recog- '
nize problems, what types of solutions are avail-
able, and how to direct seniors to appropriate’
.resdurces to improve’the’ secur1ty of their homes

or apartments

Y

INSTRUCTOR GUIDERINES

But first,

let's define what wé're talking about

when we refer to household crimes.

In general,

these are crimes in which there is no personal
confrontation between the offender and the.victim.
‘There are three types of household crimes.

~Burg1arx occurs when someone enters a home or
structure without the tonsent of the owner or oc-g

, cupier. Even if.nothing is takenm,.and evep, if the
“entry is not made by force it is st111 a burg-
Tary - . . s

Househo]d larceny is theft of property fron the
home or its surrounding areas by someone who has
a r1ght to' be on the premjses. - L e

Auto theft is. the steanng or unauthorized use of
a motor vehicle. O0lder persons are less victim-,
i2éd by this crime than®ounger persons becayse
“they have lower rates of car ownership.

(TO min.) ‘It might be useful to iﬁquire now, as =
swe did with street crimes, whether there are cér-
tain age-related character1st1cs which might make
. older persons particularly vulnerable to house-
hold crimes. Thinking about the characteristics
of older persons, which ones might be related to
the incidence of victimization by -burglars? °

As responses are given,

write them on the f11pch"t
Answers you shou]d receive -
are: o

: , .
- tlve in inner-city, "
. high-crime neighborhoods;

: (cont1nued)

A
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R ' ) - 3/4 own homes, many in
e ¥ poor repair; :
’ T : - Low income prohibits
L ~ . < ' N X
. ‘ repairs and security
a0 L% . ‘ o devices.

It is interesting to note the absence of two
characteristics on this list: decreased mobility ‘ . .
and fear of crime. Some criminologists believe -
‘that these are two reasons why burglary. rates . . .
against odder persons' homes are as low as they - T

are (about ha]fmzéxthe.burg1any rate against young- "

er persons). Burglars dre seeking unoccupied
homes and apartmerits. And because older persons Q
L4 are more often at home. due to physical reasons
or because they are afraid t0/§o out, their homes |-

ma* less inviting targets. . 4
(10Min.) The word “idviting" leads us to our nexis

topic, which is called "invitations"to buxglary.
\ The use of this word is significant--s more ,
than half ‘of the burglaries t re committed are - ) -
unforced. Mot ohly are doors leff) unlocked, .they ;
. are often left open--inviting strafigers ta come jh. . ..

What, are somé’other'ﬁéys'that peop]ei.nvi e bur- | Make a list of the partici-
glars? - ) . pants' suggestions on the
v Y ) flipchart. Some answers ..

\ - : .
'Y _ . . A - you will receive are:

: —— - e el e # Fmrm AR -
PR o mn e i oy b e o e v ek R e -

"y . # | - Open door; -
. . | - Unlocked door; |
. . - Single woman's name on
: -~ mailbax ;
: - Tall shrubbery around
" dbors and windows; -
’ - "Hidden" keys:
- Piled up newspapers;
a - Piled up mail;
. o e~ - - Opening'doors to
’ N . . . strangers;
« : o - Open garages;
. ° ] - "Buzzing in" people to
. . : apartment buildings
- - . ' . without asking for
\ , , A ! ident%ficqtion;
: ' ' - Unlocked apartgpgnt

<. o - lobby door;
‘ . - A1l lights off at night; -
- ’ - Pubiication of trips in ,

) lTocal papers.

‘»\_'
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{5.min.) Our list 6f invitations can be divided T
“ . into two types of problems: hardware and “soft- o T
ware." The ,hardware security problems can be *
» solved through acquiring and installing appro- .
priate locks, doors, windows, and frames and by
making an unoccupied home look occupied.-

IS

-

The "software" problems axe attitude problems..
Many pedple--ahd not.jdst senior citizens--are
gu]]igga and &rustings—gr are just not aware of
the opbortunities their homg presents to burglars.

(25 min.) I'd like to turn now to some ways in
which citizens can pro#gct themselyes from house-
hold crimes. I'm going te show a film entitled

. "Invitations to Burglary" which will give a .
number of tips in this respect. | -Show the film.

' (20 min.) As you can see from the film, avoiding ~
" residential crimes®requires some very specialized . .

knowledge-about locks, hardware and other “target .

- ‘hardening™ techniques. In most large communities.

) in this country, the pelice department has per-
¢ sons who have been trained in this speciality and
are ave®Jable to provide needed services to senior
, citizegs and others on what they should do. ’

) +  Today we_-have a representative from the ' - s Coo -

[T L. S

- .Police Department who will speak to us about what
types of -services and programs they-are sponsoring
to combat burglaries, and what other, resources

are available locally to help® \ .
) . Thank you, “‘ . . Distribute Handout “Tips.
I'm handing out a 1ist which sumnarizes some of for Home Security for Senior , °
" the local resources you've learned about. Citizens" with information

. . . ] filled in on local
(10 min.) Beforq.ng-finish today, 1'd like for resources.
us to discuss some of the special considerations .
togkeep in mind in target hardening programs The reason for this discus-
aimed ag senior citizens. sjon is to empbas1ze.that .
any ‘changes to an older

. - i . . * person's home rieed to -~

, . . , - take into account:

RN & * | .o That education might
“ ) ‘ be needed to change

. . some firm habits;
. h L) ’
\ . . g' !

’ . ]
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'»\i.> : ' _Crimes and in bettering
, TV the lives of seniors.

e That locks '‘and hardware
need to be easy to oper-
te for persons-with any:
physical handicaps.

e That-a security survey
by itse]f, without any
provision-for follow-up.
help 1n acquiring or in-
stalling hardware, can
serve to increase the
altready high levels of
fear of crime.

[y

e That locks and’ hardware
by themselves can lead to
a feeling that the person
is safe only at home (the
"fortress mentality")
which can further diminr-
ish their quality of life.

e That target hardening,
should be gonpected
with other ty of
"surveillance" and com-
munity activities to be
most effective, both in
preventing househotd

\v

-

.
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e '
. TIPS FOR HOME SECURITY FOR SENIOR CITIZENS -
1. Have a home security check, and then follow its advice. ’
The number .to arrange a security check is ; . } . )
» . ’ -
The person you should ask for. is
o Free<or.discount hardware is available through
@ “ ) -
The person you shoyld ask for is
2. Operafion Identif}cafioh is avgilable'through :
<
N P . .
3. Know your neighbors and their phone numbers.
‘4. Report suspicious acgivity,to the police, by calling this nuﬁber
ot 5. Never open the door to-strangers. Use a peephole to check their.
. + jdentification, and, if still in doubt, call their company to see if
. they are legitimate. - ' .
4 6. If you hear ‘someone enter your home’, try to leave without being ndticedu

7. If you arrive home and notice the house may.have been burg]arized; 0
not go in. Go to-a neighbor's house to call the police, and wait fo
’ them to arrive. . -
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LESSON: Prcveating Consumer Fraud ‘and Con Games

TIME: 90 minutes This lesson correspdndg with Chapter 8__ in the handbook.

OBJECTIVES: - ) .
In dussesion,IPJSTT(LK:TT)R.shouhi

1. Define what is meant by consumer fraud and con games. :
2. Explore age- related charactgristics which might make older persons

vulnerable to«them. .
3. Show a film and provide handouts which give tips to prevent con
games.
' 4. Discuss which types of fraud are most often directed against seniors.
5. Have a guest speaker describe local activities to combat consumer

fraud and where victims should $urn for help..
6. zDescrlbe actions citizens can take against éon games and fraudulent

practices.
-y .

At the end of this session, PARTICIPANTS will ‘be able to:
1. Describe two typical con games.
' 2. List six types of frauds which are often perpetrated against older

persons, and why they are vulnerable to each. »
N 3. Inform seniors of ways to prevent becom1ng victims of con games and
] consumgr fraud. °
’ L3
- 4. Refer sen1ors to 1oca1 consumer protection agencies and legal

services. !
5. Describe ays citizens can act1z;ly work to prevent consumer -
fraud an ,games. 5 *

METHOD:
- Brainstorming. .
- Film, )
. - Guest speaker.

.

TRAINING AIDS: i :
Film, such as "The Bunco Boys' (available from MTI Teleprograms,
3710 Commercial Avenue, Nortnbrook, IL 60062, 800-323-5343).
- Guest speakew such as representative fraqm the "Consumer Protection
“* or the District Attorney's office. ; '
- F11m,pr03ecggr and scréen. Pa

MATERIALS: = ‘ | | “~

. s /
- Hahdouts: -Con Games . v :
-Tips for Avoiding Con Games ‘and Fraud ﬁ
* ‘ h -
COMN[ENTS You will need to do some research locally to fill in Handout #2
with the teTephone numbers for reporting possible fraudulent activity.
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(10 min.) Today we are going to move from crimes
in which victims have their property removed with-
out their consent to crimes in which victims wil-
Tingly give over money or property because they
have been persuaded to do so, These crimes, which
include consumer fraud and con games, rely on a
fundamental weakness in all of us--the wish to get
something for nothing, or at the vé‘y least, to
get a "bargain.” , -

We will discuss two general types of fraudulent
activities. .

Consumer fraud is an illegal transaction between

someone with a legitimate professional or business
identity and a citizen.  Examples of types of con-
sumer fraud are overcharging, false or misleading

- claims, or failure to deliver goods or services.
-

Con games are similarly illegal, but perpetrated
by nonlegitimate persons, who use -their powers of
persuasion’ to swindle people. Some con games have
been around for decades and yet continue to pull
in new victims daily; others are invented to
take advantage of new fags or interests and re-
quire considerable detective work before they are
uncovered and the public can be warned of them.

- )
(10 min.) There is some debate now among crimino-
logists about whether or not older persons are
overvictimized by consumer fraud and con games.
Clearly, we are all susceptible to the clever
among the ‘confidence artists. It is likely,

. thgugh, that older persons may be conned more

of%en in certain types of schemes because of some,
age-related characterigtics. And So once again,
as we did with street and residential crimes,
let's think again about what demographic factors
among the elderly might make them especially vul-
nerable to fradulent—satesmen or-hucksters.

Let's $irst look at con games, which are swindles
based on first gaining the confidence of the

INSTRUCTOR GUIDELINES

whs
\“‘

¥

YYrite tﬁe responses on the
flipchart. Answers you
should receive include:

- Live alone and Tonely;
- Own homes in need of
repair;
- Chronic i]]nesges_which
have no cures;
- Restricted mobility;
- "Season of loss.":

N
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victims--hence, the names “confidence" or “con"
games. Unfortunately, con artists are'shrewd,
creating schemes just as consumer advocates
and law enforcement people are catching on to the-
old ones. It is important to inform seniors about
the latest cons and to provide them with general
principles to follow so that they can avoid being
tricked--even by schemes they have not been warnd@
against. . w .

(20 min.) There are several cladsic con games -
which are geared to elderly people. They are de-
picted in ghis film, entitled "The Bunce Boys."

(10 min.) Let's review the most impartant tips
for avoiding con games such as the ones depicted
in the film. -

&
[N

{10 min.) 1In addition to the swindles of con art-
ists, the elderly are also prey to consumer fraud.
Looking at this 1list of age-related characteris-
tics weé devised, what types of frauds would be
most likely directed at older persons:

(20 min.) We have invited a guest speaker to give
" us a presentation on what kinds of activities are

going on locally to combat consumer fraud and con

games and where victims should turn for help.

Let me introduce

(10 min.) Thank you,

Our speaker has addressed sbme of the official ap-
proaches which are being used locally against con-
sumer fraud and con games. In addition, there are
other kinds of activities which organized groups

of citizens can sponsor that are useful in supple-
menting these official approaches.

-

Show the fi]m.

Distribute the handouts
and lead a discussion. °

Write on the flipchart.
The 1ist should include: -

- Hearing aids; “ L

- Home repair rackets;

.Land saless. ... ...
Medical quackery;
Insurance frauds;

- Work at home;

Charities;

Lonely hearts clubs;

- Funeral practices;

Door-to-door and mail *

schemes.

*3
* C»
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One of the most common, and perhaps most needed,
is consumer education, not only about potential
fraudulent activities, but also about good con-
sumer buying practices. This education can be
provided by aging-related agencies, professionals
like doctors, ministers, nurses, and social work-
ers, and by community organizations. ‘
New fraudulent practices and confidence schemes
have much less of a chance of succeeding Tf citi-
zens are alerted to them as soon as they are dis-
covered. Citizen groups can successfully sponsor
ongoing campaigns totalert the media to Current
fraudulent practices based on information they

receive from the agencies policing these prac-
tices.

In certain industries in which abuses have been
®eequent,groups of consumers have been successful
in lobbying local, state and national legisla-
tures to pass laws which regulate these abuses.
1f certain fraudulent practices are clearly a pro-
blem here, this type of advocacy for better legis-
Jation can do much to assure that our local law
enforcement agency can put a stop to them.

P




CON GAMES _

Do you remember the old schemes
which were used to swindle money
and other’valuables rom many, many
people? Don’t laugh, some of these
old schemes are still around and in
many cases, an older person s the
victim, - 0

All confidence games, bunco games,

and other forms of fraud have one pur-

- pose — to take someone’s-money. All

the schemes take advantage of a per-
son’s desire to get something for

nothing.

-

The two most commqn types of
* street fraud are described below. The
schemes may vafy from time to time,
but the result 1s the same — you lose
money. .

A stranger, oftd a woman, starts a
conversation with you on the street.

¢

After she has gained your confidence, *

another perspn appears with a large
amount of money in an envelope,
saying the money has just been found.

The question of what to do with the
money is answered by one of the,
strangers. She says that she works for
a reputable businessman and will ask
him what to do.

The stranger leaves, then returns
shortly saying that her boss suggests
dividing the money equally between
you and the strangers. The stranger’s
boss will also have suggested that each
of you.must put up some money in
good faith to get a share of the found
money?!!

The second stranger then leaves
and resurns shortly, saying she gave her
share of the money to the other
stranger’s boss.

4

¢
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Handout #1

.

They instruct you to go to your bank
and withdraw cash.’One of the'strang-
ers takes your money to the businéss-
man. She returns and tells you that
your money is being counted and you
should go to the businessman’s office
to get your share.

You follow directions to the office,
only to find a vacant'lot or some other
fictittous address. You return to the
location where yqu talked with the
strangers. Surprise! They are gone and
SO is your money.

THE BANK EXAMINER

A person usually calls you on the
phone and identifies himself as a
police or bank official. The person
tells you that your account is among
several being investigated for Unusual
withdrawals. The investigation is
centering on a dishonest bank
employee. ,

You are asked to go to the bank and
withdraw_money from a certain teller, .

“ You aré further instructed to put the

money in an‘envelope and give it to
the bank examiner when he ap-
proaches you in or near the bank.

The bank examiner quickly shows
you some phpny identification; even

‘W in a few days
to check your actptnt. .

You return’

Surprise! The bank does not show
anything irregular about your account
and the bank does not know of an in-
vestigation similar to the one you
describe.

There are NO circumstances under
which the Police Department or any
other legitimate authority will ask you®
to withdraw any money from a bank
or other financial institution.

’

From "Outsmarti'ng’ Crime: An Older Person's Guide to Safer Living,"

Nlymnia: Washington State Crime Watch, 1978.

&

e




- TIPS TO GIVE SENIORS FOR AVOIDING CON GAMES AND FRAUD

S
.

Don't sign anything without reading it or understanding it
r

' Never- open the door to strangers. Use a peephole to check their
appearance and, if still in doubt:, check their jdentification and
call their company to see if they are legitimate.

.\
Don't reveal any information aboyt yourself or your finances to
a stranger, either in perfsbn or over the phone.

Don't withdraw cash from the bank at the suggestion of strangers,
‘no matter how friendly they seem. : 0.

Don't expect something for nothing--especially if it seems like
an opportunity to leave a larger inheritance for your family or -
in some other way looks like a free'gift that you can pass on to
others. ‘ ' C

.Call the police if you'become a victim or if you are approached’
with a suspicious proposition. ’

A

IMPORTANT phone numbers are:

"Police Fraud Unit

Consumer Protection Agency

Legal Aid

Better Business Bureau

District A€‘§rney's Office
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LESSON:  Community Crime Prevention '
TIME: 90 minutes This lesson corresponds with Chapter 9 in the handbook.

OBJECTIVES: "
In this session, INSTRUCTOR should:

1. Discuss reasons for using-community organizing as a method to - .
combat crime. ,

2. Discuss reasons why seniors should become involved in community
¢crime prevention.

“« 3. Use a film or guest speaker to describe the types of community

crime prevention activities that are possible. )

4. Identify and discuss how to use local organizations te engage in
neighborhood organizing activities. .

5. Have participants do a role play of varioys attitudes about com-'
munity organizing. .

At the end of this session, PARTICIPANTS will be able to:

1. Describe at least three reasons for using community organizing as
a method to combat crime.

.

2. List two reasons why seniors should become involved in community

L 4 crime prevention.
3. Identify, locate, and use local organizations which will engage
in neighborhgod organizing activities. : . ‘
4. Identify Several common points of view which people have regarding
) becoming involved in community crime prevention projects.
METHOD: . : ,
- Presentation ™~
_;'Fﬂm. ’ -~
- Guest speaker, ' *
- Brainstorming.
- Roleplay. :
TRAINING AIDS: . ‘
- Film projector and screen. '

’ - Film--either "Not a Weapon or a Star"(MTI Teleprograms, 3710 Commer-
cial Avénue, Northbrook, IL 60062, 800-323-5343) or 'Whose Neighborhood
is Th4s?"(also MTI Teleprograms) or; )

- Guest 'speaker, preferably an area neighborhood organizer.
Flipchart, newsprint, markers, masking tape. .
MATERIALS: o :
' COMMENTS ‘ A |
" \ \
, e
oi) -
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(15 min.) Thus far, most of the anti-crime tech-

niques we have examined are ways in which indivi-

duats can combat crime on their own. In this

lesson, activities which involve citizens working
, together to prevent crime will be presented.

An interesting possibility--that itiscitizens,not
the police, who have the best potential as crime
fighters--is gaining ever-increasing support.
There are at least five basic reasons why collec-
tive action in residential areas is a compelling
approach to crime prevention. These reasons can
be useful in convincing others of the value of
the community approach to crime prevention. There
is no need to ‘take notes here. Most of this in-
formation is contained \in the handbook on pages
176-178. )

L)

1. Because crime is more than an individual's

problem.

[ 4

- A crime-and-bousing-values study indicated
that when there is crime in a neighborhood
(say, the size of a census tract), the value
of every house in that neighborhood is de-
pressed ($533 for every one percent of resi-
dential burglary in a year and $172 for
each incident of vandalism per 1,000 popula-
tion in a year). "o

Therefore, while you may never have been a

victim of either of these cr , you are

. being affected if you live in a neighborhood
where crime is occurring. Even though pro-
perty values are going up, they're not going
up as much as they could in neighborhoods
with high percentages of crime. :

Crime attracts crime; if offenders get the
impression that an area is "easy pickings,"
they'11l spread the word. ‘“hen that happens,
the negative counsequences are hardly
confined to housing values. :

N

2. Because it's too big:a job to tackle alone.

- One person can't do it alone (just as the
police can't do it alone); it's a task'that
requires many watchful ées, much coopera-
tion,.and a shared sens&of protectiveness.

.

¢

X A

8]
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- An individual tackling the crime problem
alone often means that the individual will
“target harden" his home; while good security
is important, even essential, if that is all .
that is done, an individual can become fur- oo L
ther igffated and afraid (and the elderly .

are often already isolated.and very fearful.)
And meanwhile, the area outside one's home
becomes a more risky, unpleasant environment.

- Locks, even good ones, only delay an offenden
who is determined and skillful enough to get
in. Even the best security can be defeated

) if the offenden is given enough time and
enough privacy. But good security can deter w
and delay an offender long enough for watch-
ful neighbors to call the police.

3. Because there is strength inwviwmbers and two . ’
heads are better than one.’ .

- If people learn that others sharg the same

problems and fears, they can put their heads — f)

- ) together to solve them. There are many ideas B
and many talents in a block tha® can be used - .

in solving common problems.

- The task of implementing can be shared and ,
the burden can be Jightened.

<4 One of the reasons people don't report crimes
is that they fear retaliation. But if sever-
al people are invol¥ed in reporting a crime
at least support the ipdividual doing.
. : the reporting) there are a number of people °
against whom the offender must retfli
and that deters him from trying to’ frithten )
any of them. An individual's-fear can be B e .
- lessened by group support. -

4. use people need to be brought oyt of Lo
ation.. I

. - Individuals in isolatipn cannot do~much to .
orevent crime.

- In 1solat1on, peop]e have lost their freedom.
of movement, they have given up control of,
their ne1ghborhood to. whoever wants to take
control.. Those who want to take control are, ) . .

- . ~. . »
| oge .




N -

_ ™ Without cooperation from citizens--taking

. kofficer is de ndent

", tive law.en orEément s the abiMty of
* c1t1zens toldo thﬁir part and -their will-

aware of their power over 1solated 1nd1v1- @

3 ol

dua‘ls; .
) (P s

Out of isolatien, people can begin to take

gontrol, to cooperate, to feel- part of

S ometh1ng, to make new friends, and to in-

sense of secur1ty and

»

lice cannotado the job alone. -

- As fime has 1ncreaé!d citizéns have de-
marded more® poTice protetgyb While bud-|
gets. for police department§ have increased
to the point where{they, on tpe average,
account for 70.perdent of 4hetbudget of the|

s criminal 3ust1ce system, there are still ]
only a few police officers for every 1,000
~citizens. They cannot be £xpected to en-

" force a1] Taws and to guarantee c1t1zen
.prote on . et

-'Ne cannot afford to hqve a potice ogficer
on every street corner. -~ And even if we

% could, it is not cTear .that a police o¥-
fices would be better able to discover a
crime in progre3s-on a block than an-alert™@
ne1qhbor who knows. what %" usual and unu-
sua1 om a block.” =

N 3

- Involvement of citizZens 1s’ggsent1a] to supA
port and supplement police activities.

responsibility for security of their own

propecty, prov1d1ng natural surveillance
."of neighbors' property, report{nggpnusua]

behavior or-activity to police, etc

police have 1 e chance of having an im-

pact on-crime, : Practically every police
gn ordinary citizens--
sses--to help him find'lthe
A key to effeC-

victims and.
~ law-violato s

e anrests.

* ingness to do so.
‘a

e

_ This text is excerpted
from "Block Llub Organ-
jzing for Crime Preven-
tion," Minheapolis:.
Crime Prevention
1978. '

MN =

Center,




) 5
. .
) ¢
. L}
. . )
.

LessenNo. +. 9 -

' . . ]
: ' Page No. __2
1 . . _ e - ‘
- LEGSON OUTLINE ~ ~ _INSTRUCTOR GUIDELINES
’ (S:min.) Speaking specifically about senior citi- .

zens now, there are two main reasons they should
¢ be encouraged, tg become involved in community
crime ‘prevention activities: *
' C . ‘ \ 4

A

A}

-~ ~|

Increased cohesion among generations in a
neighborhood tan not only lead to fewer
crimes, ‘it can &lso,serve to decrease
older persons' feelings of isolation and
high levels.of fear of crime.

]

-

Senior citizens can be importaﬁt ASSONE
to a community crime prevention ram,
_because they aré often home dufing.the,
day, can volunteer time, andaofien know
the neighborhood be€tter than Wkher resi-
dents do. .

(30 @in.) We will now explore the types of com-
munity crime prevention actjvities that are
T possible.ex . - :

Y

©

-
gommunity. If you were going to start a comyu-

nity crime prevention program, what types of com-
munity resources could you turn to for help and
subport? ' :

(15 min.) .Let's think for a\wjhute about t%}S‘

-

L4

-

1

e

1

Show the film, "Not A ‘Wea-
pon er A Star," or "Whose
Neighborheod is This?";

or introduce the guest
speaker. The speaker
should emphasize the types
of community crime preven-
tion activities that are .
possible, including ‘anec-
dotal -examples of communi-
ties wheré these strategies
have worked and “the impact
they have made. You ghould
cover these types of
activitigs:

' . -

Block clubs;
Neighborhood Watch;
Street or apartment
patrols; ’
Tenant Jobby patrols;
Whistle distribution;
Escort semwices;
Court monitoring.

.

» -
Write these on a hlackboard
or flipchart. Some answers

you will ‘réceive are:

4

81
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(5 min.) As we becofie involved in organizing
commun1t1es around the issue of crime, we encoun-
many kinds of resistance from people in the
community. One form is people's reluctance to
- cooperate with police officers, —Another is their
Adesire to remain anonymous, and their fear that
the neighbors will then turn around and rip them
off.

Let's try doing a roleplay of a typical situ-
_ation that we might encounter. Will everyone
pick a partner? One person in each pair will b
an area police officer who-is trying to involve
citizens in a neighborkood watch club. The other
person,will be a resident of the area. The citi-
zen co&p ains and comp1a1ns about the crime pro-
blem dnd the terrible service that the .police
department” gives. The police officer explains
and exp1aﬂns about lomg hours,: papetwork, small-
staff. and tries to show why- the citizen should
get involved. They cannot agree.
. (5 min.) Start }he roleplay., . .
‘. -\
(5 min.) Okay, keep the same partner, but switch
roles. The police offfcer becomes.the citizen;
~the citizen.becomes the police officer.
Start the ro]ep]ay
(10 min.) Let's come back'1nto the fu]] group
to discuss what happened. What kinds of com- -
plaints did the police officers_have? What kind$
.of complaints came from therc1t1zen§7 How can
their points ef yiew be resolved? .

'

Q .

Senior clubs

Civic associations

PTAs

Scouts

YM/YWCA

Jewish Community Centeri
Churches ’
Recreatjon centers
Schools|

Hosp1taﬁs.
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LESSON: Victimization and Its Aftermath - fhe Victim in Crisis
TIME: 90 minutes” This lesson corresponds with Chapter 10, in the handbook. -
BJECTIVES: - . :
. « In ﬂussesnon,ITQSTTQLK:T()R.shou&d . ' ' A .
1.- Summarize the concept ofa"cr1s1s "
2. Show the¥film "Sgpeorfe Else's Crisis."
3. Describe the phases of.crisis, and give part1c1pants an opportunity
to tidentify phases from wictims' comments. . -
» 4. Reviews key'points about the victim's suscept1b1]1ty to be helped g
or harmed and the poSitive, consequences wh1ch can flow from a
crisis. 7
: - . . ’ S ) #
At the end of this session, PARTICIPANTS will be able to: L N
- . , - . . . ]
, 1. Define "crisis. S ', I
2. ldentify the stages of stress 'victims experience and their symptoms g
1. Recogn1ze the positive &onseqyences which can flow from a victim's .
. . crisis cofdition. ,\;:} o e
™ ‘ ’ \s “ .,
o . V.o .
METHOD: ~L . “F ‘ . a
= Presentation. ‘ " .
- Film, CT
- Exercise. BN ~ A - ‘ '
'TRAIN‘INGAIDS ] . . L )
- Flipchart, newspr1nt markers, masking tape .
- Film, "Someone ETse's Crisis" (available from Motorola Te]eprograms . !
. Inc., Northbrook, IL). ~
. ‘g~ Projectot and scredp - Y ,
4 . ~
. ‘ g\ v " s
MATERIALS: i - .
II '
l - ’ > . . -
l A\

3. . : : -

. " COMMENTS? Xhis lessor is pre first of three (lessons 10, 11, and 12) which
. - coyer .areas related to the overall topic of victim assistance. An '
'ﬁntroduction ta this topic was provided in Lesson #5. -




Lesony .
Page No.

10

e —

2 .

“

.
- %

LESSON OUTLINE - .

" INSTRUCTOR GUIDELINES

h Y
.
’
v
.l
. -
., ~N
4
-
)
-

, upon the person's situation right after the

ness. How often have we asked, "Why me?"
"Why us?" when something terrible happens? For
_ some reasoh we need to find an explanatiog, for

< end up blaming ourse

© thize mcre completely with the emotional states

. (20 min.)
“such common, ‘prédictable ways that.professionals

. vietims in crisis go through\ I will describe

(10 min.) The cohcept of crisis applies to any
. . . X - T .

situation in which soméone is 'upsét in a steady,
state." Obviously, we do not have to become cyrime
victims in order to enter a period of crisis. Any
traumatic event may propel a persan into crisis.
However, the sevérity af a crisis reactioh will

vary from one person to the next, depending "upon
the person's own coping abilities and, very often,
crisis-provoking event_occurs. ~
Probably the two most significant attributes (of
such an *event are its suddenness and its r dg%i

or &\

exists. -In our searclfor reasons, too often we

s and feeling guilty for

what happened. . /
L 3 .

the event, not reah’ziﬁ that frequently nOWe

(30 min.) To illustrate the variety of situations|
which can provoke crisis reactians--and the vari-
ous ferms of response--we wit see a film called

"Someone Else’s Crisis.” This filg, while di- -

rected at police officers, enables us to empa-

of crime victims. e T
People undergoing a crisis react\\n

have been able to classify these reactions into .
phases.

1 .
N (S

One psychiatrist who has worked with victims,
Mq{tin Symonds , describes foyr phases which most

them to you now.

-

&

“Show the film. . y

0

¢

As you'describe each phase, e
list it on"the flipchart. -~

A )
Thé  Acat€ Phase
- ) 1- R
1. Shock and disbelief;
2. Pseudo-calm, detached
' pehavior. ¥ ¢

4

)
P
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**Four Phasés of Response to a Crisis.

No matter whether victims of crime have po con-
tact with the criminals, as in a burglary, or
whether they have prolonged contact, as in a
rape, they all gpnerally go through four phases
- of response. g L

The first two phases f¢rm the
. &udden, unexpected violence.
the immédiate response to the event, and consists.
qf shock., disbelief, and denial.  Tn this phase
“thee is a temporary para]ysisqlf'action, and
. often, a temporary denial of sensory impressions.
When denial is overwhelmed by reality, victims °
enter the -second prase. g T ¢

acute response to
The first phase is

~ .

In th: second phase, victims develop "frozen
fright,™ which is terror-induced, pseudocalm; de-
- tached behavior. This behavior appedrs to in-.
cTude ingratidtiag, ‘cooperative, and voluntary
acts--all of them gnstinctive survival techpiques
‘which may
tim is usu

y ashamed of later.

. * N .
This shame, the injury to ong's pride, often
gives rise to the delayed responses that occur
Tong after the third stage, a period of traymatic
depression. In this phase, the victim experi-
ences circular bouts of apathy, anger, resent-,
ment, constipated rage, insomnia, startled reac-
.tjons, and replay of ‘the traumatic- evént through
dréams, fantasies, and mightmares. Beneath this
distress is the memory that the victim was under
the control of the criminal (or his hguse was

. taken over by the criminaﬁ); not only was that

“momentary loss of control frightening, but the

" yictim's Ytater discovery that he cannot ‘gain con-
trol over his emotions now sometimes causes him
to panic--"1'm going crazy." e

Whereas in (the fifsf two/phases victims priparily
_respond fo the experience of victimization as a
ceived threat to their=lives in‘the‘third .

w%;k to good effect, but which the vic-|
a L2

The Post-Acute Phase

3. Circular anger and
depression (I am
stupid); .

4:7 Resolution.

**This material is excerpt-
ed from Martin Symdnds,

."The 'Second Injury' to
Victims," Evaluation and
Change, (Special Issue gn
Services for Survivorsa?//‘\\
Minneapolis, MN: The . .
Program Evaluation
Resour¢e Genter, 1980

=
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phase--long after the act is ¢tompleted’and the A
. criminal gone--victims react and review the ex-
perience more as if jt_had been primarily a threat
to their pride. They continually replay the
scenario pf the crife, asking themselves, "Why did
it happen to ‘me?" They increase their distress by
adding, "I should have done this, I could have "
done that, it was my fault . . ." In this phase
of self-recrimination (which also'can’be c3jled
the "I-am-stupid” phasef, the yictims usually
don't know that it is normal, *éa]thy, and predic-
table for an‘jndividua1 who experiences a sudden
and unexpected violent act, especially if 3t is’
accompanied by dramatic acts of threats to life,
to become ;errified--to freeze, submit, or run--
that is, to'nog.outwit and subdue the criminal. °

In phase three, the individual's personality
traits again exert an influence on the indivi-
dual's behavior. Those persons, who were exces-
sively. love-orienfed apd dependent on others seem
to be more prone to-develop.depressive behavior.
Their fears increase, phobic responses develop,
and they often form hostile, dependent relation-
ships with- fanily apd friends--suspiciously test-
~ing if their world 4s trustworthy once again.,
Those persons who were predominantly freedgm-
_oriented or detached from others, or those who
were power-oriented and’ aggressive, tend to in-
.gen'sify th®se characteristics of their prior
-%ehavior. Tpey may become more removed from
others, deve‘op ®eclusive behavior and "shert
fuse" irritability. - »* 4

During the thirdrphase, victims-feel angry at be-
ing victimized and seek to blame someone for
their unfortunate experience. They are merciless
with themselves at the beginning of the nhase--
repetitively reviewingtheir -own behavior as stupid
--but their retrdflexive anger also makes them
udﬁ§ua11y sensitive t8 the pehavior and attitudes
of others. .- ’

/- . . . .

The fourth and final phase is reached by victims '
who are able to resolve thefr unfortunate exneri-
ence and integrateit into their behavior and
lifestyle. There is further development of more
efficient defensive-alert patterns, and sometimes
a noticgable-revision of the person’ssalues and
attYtudes concerming-individuals, and groups.

Some victims never make-these final adjustments,
- and typically.suffer from chronic dépression and’
fearfulness. -+, . - <

8n
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(15 min.) Victims have often tried to describe \ . ST
their experiences following a crime. I am, going
v to read a number of such descriptions to you now,
\ as they were actually stated by the victims.
After I read each one, tell-me what phase of ‘ ‘
crisis the victim seems to be experiencing and These can be typed on a
why. handout for participants.
: These personal experiences
>~ of victims are taken from
* . J. L. Barkas, We Are All
. Victims, New York: Cﬁar les
Scribner's Sons, 1978;
. Wnd Morton Bard ahd Dawn
Sangrey, The Crime Victim's
- . - s ) ~ Book, New York: Basic,
: T “Books, 1979.
1.- "I couldn't believe it. It was sopmething
T that doesn't happen to you. I meap you
: think it won't happen to you. [ fglt elated
because I had escaped death, since\I thought : N
I was going to be killed. It seemed like Recglling Phase 1
C  nothing important anymore."--robbery victirn experience’
« . &°2. "The outrage is uncontroMable. I have
« fantasies about running into them on the ‘ .
: street and them notseeing me and just ' ~
o *killing them."--robbery victim ) Phase 3.
3. "I was not careful enough beeause I had left -
the window open . I hadn't bothered to . !
put Tocks on the windows , My guess is. ’
. .that (the ‘unlocked window) was a pretty open
‘ jinvitation to this guy. - My lack of caut1on .
had-a lot to do with the-fact that my _—
i apartment was burglarized. "--burglary victim|{*® Phase 3 ) ‘ i
' 4. "1 realized the neighborhood might-be danger-|. ‘
ous but T didn't have the money td pay for a ’
taxi. I tpok & chance and I got caught.- I .
knew I shouldn't have dong it. --pursasnatcﬂ# ) " "f
. victim . *- Phase 3 ¥ .
. . .
5.- "I was not aware of the world the way I am
. s . now . . I've become wise afd.wary ina » . ;
very oppressive way."--mugging. victim Phase, 4 . . 2?7 .u
6. "I11 never forget that odor. I still hdve-
, problems today--two years Tater--gver that
: s blobd-soaked apartment - . I'm also more - ;o
» ‘ Ve . _
o 7 ) . 30 ' .
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afrat; I'won"t even get into an elevator
_With a man."--sister of a murder victim Phase 3
.7: "1 didn't even realize what was happening. LY

When I got home, I Tooked down, the whole
front of my coat was ripped from knife
_slashes and 1 didn't even know it . .
migging victim ' .

i
.

8. "My first impression, 'I'11 really have to
start making the bed in the morning. This.
place Mooks Tike hell.' Then I noticed all
the pillow stuffing was on the floor, and
that something had to be wrong. But it took
me a good 10 minutes, to realize what had hap-,

__ pened becayse you don't think it is happening
te you."--burglary victim .

(15 min.) In considering the concept of the

crisis which many crime victims--old and young--

undergo, it is pecessary to remember that the

" term "crisis" itself is often used in a rather

" loose way, covering a variety of meanings.

Usually, "crisis"--espectally in the context of a

- sudden, arbitrary event--tends ¢o carry with it 3

purely negative connotation, representing a bur-

"den or load under which a ‘persom either survives

or "cracks." However, a state of crisis can also

be thought of as having growth-promoting poten-
tial. It has been described as a catalyst that
disturbs-old habits, evokes new responses, ‘and be-
comes. a major factor in charting new developments

In this sense, a crisis can be seen as a call to
new action. As one psychiatrist Ras put it:
"The challenge it provokes may brfing forth new
coping méghanisms which serve tafstrengthen the
individua)'s adaptive,capacity d thereby, in’
general, to.raise hisevel ofAmental health."

. In this regard, it is important ti.remember that
the senidr citizen in crisis--whether that crisis
emanates from a crime or another event--is more
susceptible to_the influence of “significant
others’~in his or her social sphere. In fact,
the *degrpe of helping activity by a friend or
professional need not be high. Researchers have
found that a Iqgtle help, rationally directed and
well-focused at a strategic time after the
crisis-provoking event. can be more effective

- ‘J

Recalling Phase 1 “

A b -

Phase 1

va

s

From E, Volkhardt, ed.,
Social Behavior and Person-
atity Contributions of W. I.
Thomas to Theory and Social
Research, New York: Social
Research Council, 1951, <
pp. 12-14.

From Lydia Rapoport,- "The
State of Crisis: Some
Theoretical Considerations,"
The Social Service Review,
Vol. 36, No. 2, 1862

T »

9+
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than more extensive help given during a ‘period
of less emotional accessibility.

Conversely, €the wron§ advice or assistance--help

which can produce guilt feelings or self-blame--

can have a damaging effect if delivered during .
» this per1od‘of emotional vulnerability. Unfox- P

tunately, very frequently, such advice is given
~ by well-meaning friends and relatives.

‘.

Therefore, it is very important for elderly crime
victims o receive appropriate, well-timed assis- ' ‘
tance. Frequently, they are not given such
gssistance by friends, the police, or social
service programs. Thig lack of aid is usually
due to an unfamiliarity with the impact of crime
on older persons, with thei¥ needs, or with basic .
victim assistance skills.. = . 2

Thus, in the next class, we will address the .
needs of elderiy crime victims.” Following that, |. ‘ '
we will look at how te provide.counseling ser-
vices to victims and to other older persons in

need of emotional fir®-aid. . ) AN
; . .
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"LESSON: Meeting the Needs of Elderly Crime Victims

¢

TIME: 90 minutes This lesson correspands with Chapter _11_in the handbook.
OBJECTIVES: T S
In this session, INSTRUCT OR should: )
\ -
L 1. Review the purposes of victim assistance.
l 2. Discuss the needs afolder victims for dssistance.
3. ldentify corrmumty resources for meeting these needs.

u ! 4. view students' personal experlences with react1ons to victimization.
) ,j\ 5.7 Describe the "second injury" to victims. ,
™ . 6. Explore variQus tendencies toward inappropriate responses to

—p v - : victims of crypme.
- \
© @
N
<. At the end of this session, PARTICIPANT S will be able to: . s
h
\, *s 1. Define victim assistance.
.. 2. List 10 needs of older crime victims.
*13. Identify places in thescommunity where those needs could be%t
'\;4., Recogmze typ1ca1 reactions people exhibit to the plight &f a
ST crime victim. '
5: *Défine the "second injury" to crime victims.
i W, 3
. METH@D: L
- 'P&sentatﬂon P
. "Brainstorm, i . . ;
/ '-' Partner exercise. o t " e ' ‘ .
, 7 - Ro]e play.: - . . *‘\ o,
‘TRAINING AIDS: -+ ™~ ~ .- .
-~ . , Py . A . .
‘ g !, J
[ h 1
: MATERIALS T e, L

R :

- Handouts of five d1fferent roles for ro]e play--the v1ct1m, rescuer,
hostile helper, héJp]esg helper, and .effectwe vounteer. (One each
for each group of five : . / . et ‘

[}

< “ a
* CQMNIHVTS TRis lessom is the second ofe three (lessons 10, 1], and 12), which

.cover areas related to the overall top1c of victim assistance. An intro-
duction to this topic was provided in Lesson #5.

-

-
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LESSON ‘OUTLINE INSTRUCTOR GUIDELINES
e (5 min.) In an earlier lesson, we discussed the
1mpact of crime on older persons. We said that $

cr1m%_has economic, physical, and psycho]og1ca1
consgquences for many older victims. Today, we
« wil) discuss the provision of assistance to older
¢ victims--what help they need and where they can
.obtain it. We will also go into what types of
psycho]og1ca1 help appears to be counterproduc-
_ tive to o]der V1ct1ms
Genena]]y, the purposes of victim assistance are
tor : ¢
. K .
‘Assist elderly victims in recovering from *
‘the emetional impact of crime;
2. Help them obtain financial raparations for
- losses caused by. crime;
3. Provide seryfces which they need to return
to at least their pre-§r1me state of well-
. beiny; and .
4. Make it as easy-as possiblé for them to par-
t1c1pate in the cr1m1na1 Just1ce process
{10 min.3 Let's d1§cuss the kinds of needs that
crime victims have. As you suggest them, I'11
write them on the f11gchart Remember. that we’
are thinking in terms of%economic, .physical,

psychological,- and criminal- Just1ce related-
needs. a Y :
oL Le
' +
. ' ’ ) ~
- . H
[ 3 - LR -
» '.‘ * '.\
: ‘ .
(10 min.) The next 0)£k us subject to consiger

is the Mentity of place’s in the commumity where
this assistance can be obtained by victims--
either by themselves or with the aid of an

-

N

~Examples of apswers you will
“ receive are:

- Food;

- Shelter;

- Money;

- Replacement of lost
property;

«- Replacement of Tost

documents;

~ Hospital._care;.

- Other medical assistance;

- Transportation;

- Clothing;

- Home repair; )

- Help in relocaging;

- Homemaking asststance;

- Legal aid;
- Crisis counseling;
= Long-term counse11ng ]
- Information on tpeir.case
.+ and the crimiral Jus-
“tice protess. :

94
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LESSON OUTLINE

INSTRUCTOR GUID'ELmEs

advocate or other helper.

To'make it easier,

tet's divide these resources into ones which

meet a victim's economic, physical,
and criminal-justice-related needs.

psycho]ogiEaT

3

Writé the four headlngs g
across the top of four .
pages ‘of newspr1ﬂt

3
Answers you may rece1ve
,1nc]ude

Econom1c
- State v1Ct1m compensa—
‘ tion fund;
<= Religious charities; -
- Friends/relatives;
¢ - Social Security office;,
- Service/fraternal
" organizatioqs.

Physical - r

- Hospitals er chnics;f} (i
- Rape crisis_center -
- Domestic violence
" -shelter;
- Homemaker services,"
- Visiting .nurse program;
- Transportation program;
.- Meals-Cn-Wheels;
- Senior companion program.

Péychofogica]

- Crisis hotlines;

- Community mental ..
health centers;

- Churches/synagogyes;

- Rape crisis centers;

- Local elderly affairs
offices; .

- Senior citizen centers,

- Other victim programs.

Criminal Justice

- Police depaptment;
- District A orney's
office;

Legal Aid Soc1ety,

. Local elderly affairs
office;» . ,

Victim assistance - -
programs. '

L J b
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LESSON OUTLINE - ( L INSTRUCTOR GUIDELINES

(5 min.). One of the most im rtant factors in . .
responding to the needs of an Nder victim is S N
whether they receive the kind of emotional sup- o ' ‘ :
port they need to pass through the phases of . ' - /
crisis to the fourth phase where the crisis is . T .
.resolved and the victim can resurie a nffrmal Tife. . .
Very few communities have adequate professional | - - - .
serviceés to provide for meet1ng this nebd. How- . . o _
- éver, as we pointed out in the previous lesson, . e T
) effective crisis eeunselars need not be profes- . .- .t : .
s sional social workers or psychologists. Certain . h ‘ T
;oA ‘persons who by nature @re empafhet1c and percep-‘ < T
' tive *can be.enormously helpful.” On *the others«
{w"handT’WTtﬂbut tra1n1ng,\nonprofess1ona1 counsel--p- . .
$._ ors react §n ways which are 1napprqpr1até or eyen : .
counterpro ct1ve ‘to the.victim's. wel] be1ng . T, '
« (%0 min. et's explore some typ1ca1 react1ons T B : e
which persons have to*the avictimization of ‘a . .
friend or relative. Pick a partner‘tp discuss - Voo~
some questions with them. . . . I .. )

- . .
L 4 . . - R - »

The quest1ons ‘are:. . o ' e - -
- ‘_' Have you~ever been victimized or known someonb: ’/‘(. -
) who was a victim?- " Lo ’ ‘
] . v Fy . \ "
, - that were your (or his or her) feelings at. the . .
. . time? e ' ’ e .
- i < N > R S,
What kind of reactions did you (he.or sShe) get . . . ;____//

« from the pegple who learned about it?
How do you fee] about iR‘now7 . : - . -

« Okay, begin to ‘discuss these quest1ons with your . - Lot e e
partner. © Each person should take about three .
minutes.

(5 min.) let's come back to the full group. - .
yhat did you, learn? - . . Students will describe some

N

-

S . e typical reactigns to

. _ ‘ . ‘ victimization. |
(15 min. ) Much of what you have just described--| :
well-meaning but harmful advice and feedback T / .

_ from friends and relativeg--has .been termed the. k' .. )

"second injury" to the v1ct1m ’

“Martin' Symondsdescr1bes 1t~1n this way

- A . ‘ ) - _—
e . ! B ‘ ‘ ‘ ) .
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1

After the criminal is gone, the need of vic- |, This material is. excerpted
tims to reduce their feelings of helplessness is 'from Martin Symonds, "The
often shown in their dealing with emergency per- ‘Second Injury’ to
sonnel sueh as the police. The victims, who are Victims," Evaluation and
still in a,passive state, often have silent ex- Change (Special Issue on
pectations that emergency personnel will reduce Services for Survivors),
their feelings of dependent helpléssness. Be- Minneapolis, MN: The Pro-
cause emergency personnel are unaware of these gram Evaluation Resource

"silent demands--or unable to deal with them-- . Center, 1980.
this lays the groundwork for the "second )nJury."

Essentially, the second injury is the vic-

- tim's perceived rejection by--and lack of’expect-
ed support frog’ﬁthe community, agenciés, and:
society in gen , as well . as fam11y»6r friends..
This second  injury often follows any. sudden,
unexpected helplessness.

.Victims' misperception of both the behavior
and attitudes of police and other.service person-
nel is often heightened by the emotiopal insula-
tion that such professionals develop in order to
function without distress in a very stressful oc-
cupation. VYet persons who have just been sub-
jected to a terrifying experience such as victim-
ization"want someone to nurture and confort them.
Many emergency personnel do nurture and comfot
victims, and are remembered in a positive manner
for doing so. Sonfe emergency personnel, on the
other hand, provide for the victim in an exces-
sively detached, impersonal manner, and are re-
membered negatively by the victim. In the latter
case, the expefience offers victims a3 scapegoat -
for their bottled-up. feelinds of anger and re-
sentment that ‘couldn't be expressed tb the now-
anonymous criminal; without fear of retaliation-
they freely express these feelings to recogniz-
able figures of authority. -

A second source of injury to the victim.is
the blaming-the-victim phenomenon: "Lady, you caj]l
that a door lock?" asks the police .officer.

"Mom, I told you to move out of that neighboy-
hood," says the adylt-aged child.” The instinct’
to shun the victim--as if he is carrying an in:
feetious disease--is another way people deal (TF;
the evidence that they too are vu]nerab]e to
harm.

-




., aspect of the second'injury. The more signifi-

A
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LESSON-OUTLINE . -~ INSTRUCTOR GUIDELINES
e '_"/ N ' '
_HawéVér,/Before we blame the victim's second . ¢

jnjury entirely on the behavior of emergency per-
~. * sonnel, family, friends, and neighbors, we must

recognize that victims' own reaction to t@eir re-

jected silent ‘appeals of helplessness is only one

-cant factor contributing to and producing the
second injury is victims' reaction te feelings of
. powerlessness brought about by the criminal. i

This frequent theme--that someone has to .
pay, the need for reparation--seems to be essen- .
tial to the development of the second injury. . =
The criminal perpetrator of the original misfor-
tune is gone. :Even ff he were to, be caught, ' .
tried, sentenced, and imprisoned, this wouldn't
completely satisfy victims' injured.pride.

[

Thus, social service representatives who come in a
contact with victims--in their homes or elsewhere |
--can contribute greatly to victims' recovery if
they know what to do. They can help by: focusing
on reducing the victim's self-blame and restoring
feelings of power the criminal took away; and
helping the victim's "signifisgnt others" to re-
spond in similar ways. These fechniques can be
learned by staff, volunteers, or paraprofession- . -

" als from various senior-servjng agencies. ,

..s (20 min) Let's try a roleplay to see the tenden-| From Marjorie Susman and
cies we all have to feel angry, helpless, or to Carol Holt Vittert,
reseug when confronted by a person with a serious | Building a Solution: A
problem. , - Practical Guide for Es-

*

tablishing Crime Victim
~ ! Service Agencies, St.
Louis, MO: National, Council,
' of Jewish Women, 1980. .

L]

We need to divide into groups of five, with each
person taking one role., - The roleplay is some-
thing Tike a free-for-all in which the various .
players interject their reactions in response to Give each_person in a team
the victim's. The roleplay itself should be a different handout of a
extemporaneoys. Do | role to/blay.

\.

&

Okay, read your parts. In a couple of minutes,
the persomyho is the victim will tell what hap-
pened. Your friends will respond to you as “you -
tell what happened. , . .

" 3 -

- 3

s
G e

; l ‘ ;’.: / - | 5){; )
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P

- . - -

(10 min.) Wil¥ the persop who was the victip in
each group please describe his or her ‘emotion
when confronted with each of the respomses?

-

3 N -

This lessan should have given you a number of
ideas about what kinds of react1ons are not help-
ful with older crime victims.” Our next Tesson,
on communicating with older individuals, will

* emphasize the‘pos1t1ve--what types of responses
are most useful in counseling-older crime victims
and other older persons who have\prob1ems

After 10-15 minutes, bring
the small groups back into
the full session.

‘The rescuer frustrates by
pitying; the hostile
helper reinforces the vic-
tim's guilt; the helpless
he]per adds to the vic-
tim's confusion; the effec-
tive friend actually helps.

-
-8
J
.
-
-

¢

9)
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.Lesson Ng. _11_
Handout  #1 o . . .

’
-

. VOLUNTEER ATTITUDES ROLE PLAY .

S

VICTIM: Jan” ' : )

= »

A
[y

You are a 19.year old.girl in junior college. You have gone out to = T
dinner in the city with a girl friend and were robbed dnd .assaulted. You
are very uﬁsgt and want to talk to your friends about it thebnext day.
Here is what happened., Repeat it-in your owWh words as if it happened to
you as you talk to your-friends. Your friends will respond to.you as you
relate what happened: . ) : .

I was getting out of the car with my friend, Pat. ‘e were walking
to the restaurant and suddenly two men jumped out in front of us. One had
a gun. They asked for our purses. 'Pat gave hers to.them. I saidno. "I <«
don't know why. I just refused. He tried to affab it and I pushed him and
yelled. One'ran,away. *The othér hit me and pushed me down. The gun went
off. He ran away, too. They jumped a.fence. I wa® screaming and shaking.
Pat helped me up. Someone went inside and called’ the police. Suddenly
they were there. One stayed with Pat and me. Others went looking for the
men. They, said we had to go downtown with them. It was *Pat's birthday.
be were going to.celebrate. It was all messed up. I was ‘shaking and . N
hysterical. - I still shdke thinking aboGt jt. What if the gun had hit
me? Why did- I resist? [ never thought I would before, and there Ildid
it® My mother came. She went down to the station with me. . She kept
askina, "Why did it happen?"; "thy wasn't I sensible like Pat?" She was
hysterical. The policeman was nice. He said it would be-okay. They
caught the guys. They had a line-up. I was Sure of one of them, net *°
positive ‘about the other. Pat wants to prosecute. The police want us to
prosecute. I don't know, though. T just want to forget ‘about it. I
don't want to th¥hk about it or be reminded. ' bhat do you £hink? Should
1 prosecute? Will it make them mad? Will they try and bother ‘me again? J
I'm so upset, I don't Know what to do. I kept dreaming about it last
.night.\_Ldon't know if 1'11 evér stop shaking. I still have bruises.
What if he'd killed me? . : ‘

- . . . . - - .




of their own vulnerability. They hide behind many postures. Here are a
few.

‘* ‘ Handout #2

——
1

" INEFFECTIVE RESPONSES OF FRIENDS #1

P4
1

Deop]e who hear about a victim are often frightened. It reminds them

s

Each in the greup pick one to play out in response to the victim.

See how it sounds, how it feeds.

RESCUER: Yeuf/;ear makes you want to resolve the situation quickly. You
have many questions and suggestions. . You speak sweetly. You I"\

. i

,

want the victim to listen and do as you suggest and to be gratefu]
for your help. You encourage dependency :

. Rescuer Sample Responses to Victim: )}l\_

What happened? When? Uhere? A

You're go upsét; ghou]dn't you see a psychiatrist? }
Have 'you §een:your doctor? Will you be all right? ‘
I'm tr&ing to he]p.l iet me help.you. ' - "

Yoy need to stop dwelling on what happgned. Think about somethjng else.
Maybe your whole family needs counseling.

You aren't listening to me.

‘You are rgght not to prosecute. Why, upset yourself? fry to ggt

over this quickly.
. t
It's so hard to see you so upset. What can I Ho to make you. feel batter?

If only yop'd listen to me, I'm sure we can sg¢lve your nroblems.

L4

- D

LgﬁonIQo.ll___



INEFFECTIVE RESPONSES OF FRIENDS #2

»

HoStile Helper: Your fear _makes you.angry at the incident. You wan;‘}t
A -to have ben avoided. You tend to btame the victim for
v _ what happened. You speak gruffly and judgmentally. You
& - try 'to distance yourself from the situation instead of
listening. '

<

\

_Hosti]e‘He]per Sample Responses:
» Look -at you. What hapoened to you?

What were you doing in.that neighborhood? Don't §: know that bad
»eqple hang out there? : S

Your mother was right. You shou]dn'f“havg fOUth‘backCTTYoﬁ should
have known better. L o

You won't go there again, will you? You could have been kt]]ed{'
This would never happen to me. 1 wouldn't get i;td such a situatiop.

s t .
“How old weré. the men who robbed you? It's terrible--they 'should be
- “working. '~ * L. '

What can you expect from that kind of person?’

I expect mpre of you. Why did you get in such.d mess? Can't you
take.care aof yourself? :

Of course you should prosecute--are you going to let those men go
. free? ) < ) ’

’ -

.Jt's your own fault.
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-
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. WNEFFECTIVE RESPONSES OF FRIENDS #3

-

A
s o
~ -

Helpless Helper: Your fear overwhelms you and you feel that there is just

no use in trying'in this terrible world.: You feel as bad
as, or worse than, the vigtim: You don't listen but are
feeling bad about yoursel and how bad the world is.

\
%

*
.

Helpless Helper Sample Responses: . ' ~

#hat happened? Oh, that sounds horribtle. -

. My God; what did you do then? I couldn't have stodd it; I would've
<-collaosed right there. - | L e o T
& |

It's no use. -

ot

Prosecute? What's the use? The. judoe will just let him of f. It -
takes forever. ' )

»

I wish you weren't so upsét. ' .

I

I'm beginning to feel sick, . ‘ .

Isn't it terriBle, what the world is coming to? What are we going to

do? ” .
[} - - -

have fun. . '
This is too much for me to handle. - "
- s T 4
7 ‘ -~ M i
* v
{
. L .
5 .
¢ L]
E v e
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,
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~
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\

It is safer to.go home after sehool. It's dangerous to go out just to

‘ ' Le#onlﬂ&.ll___ |
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LessonNo. _11_ | ' S .
Handout  #5 -

N

R o EFFECTIVE RESPONSE.

I3

The Good, Wonderful, Marvelous Volunteer:

1
- You aré aware of your fears and you acknow]edqe them, talk aboub/fhem ’
in sunerv1s1on, and. are able to face your vulnerability as a human
being. You are able to listen and to hold your judaments to yourself,
knowing that empathy askd understanding-are helpful to someone in
distress. You are gatient, able to wait, and.have a sense of timing
about what is helpful. .

\

-

VoTunteer Resnonses to the Victim:e . Y

. 4
. What hapoened7 You rea11y had a tough' time.

I tan understand how upset you must feel.
It would be hard to sleep after an experience 1ike that.
What.else happened? or Tell me more.

It's friachtening to think you might have been hurt worse or killed.

It takes time to get over such difficult feelinos.. ‘ \
You really handled the 51tuat1on well--getting the po11ce, 1dent1fy1ng
the man.

Is you?'mother ca1m1ng down? It must be hard for you to be upset and
then for her to be S0 upset, too. .

It seems like you rg»feellng upset and kind of alone in a]] this.

It's hard when yQur fam11y doesn't seem to understand how you feel.

\]

You're having trouble deciding about whether to prosecute? Vhat are
your thoughgs? .

~

You seem worri hat 9ou fought back when you were attacked. It's
true that it ut you in a dangerous s1tuat1on, but I wonder if it
also feels good to you that ydu d1dn t Just "take it."

It's gett1ng late and I have to 1eave soon. Do you want tQ.]et me . ;
know how you feel tomorrow? Would you 11ke fne to calt you? ‘
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LESYON: communicating with Older Individuals /
/'f . 1‘ e N .
TIME: 90 minutes ! This. lesson corresponds with Chapter _12_if the handbook.
OBJECTIVES: - -
In this session, INSTRUCTOR should:

1. Define counseling and the need for care and concern in communicating

Wwith qldergindividuals. '
< 2. Review. types of nonverbal behavior which are effective and ineffec-

tive in communication and lead an exercise on this. -

.3. Describe common signs of visual and hearing impairmegé;(/

4. Define active listening and four specific applications of it.

5. Lead a discussion of -the basic ingredients underlying effective
communication. .

. 6. Conduct a role play in counseling an older crime victim.

( ,
At the end of this session, PARTICIPANTS will be ngle.to:

1. Identify five types of nonverbal communication which can convey
positive or negative messages. ~

2. Give three signs which can be useful in identifying visual and = -
hearing handicaps.

3. Define and give examples of four verbal active listening skills’

~ which are useful in counseling older persons. -
4. Identify the three most important characteristics for a counselor
. to display to an elderly client. .

METHOD: _ ;

.- “Presentation.
" - Brainstorm.
- Exercise.
- Role play.
TRAINING AIDS:

- 0Qverhead.,projector_ and screen.
- Transparency: Verbal Communication Skills

\m

COMMENTS: sigce the best way to understand communication techniques
is. through actudl practice, it is important to leave time for one or
two participatory exercises in addition to any formal presentation of !
_the materials. ' ’ .

‘\IOSf
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(5 min. ) As we have seen in previous lessons,
crime is only one of a number of stresses and . o
losses which older persons are faced with. -Per- ‘ Co
sons who work with or come-regularly into contact ’
with senior citizens find that they are often in
need of.counseling and support during difficult.
periods. Such counseling is often sought from -
persons who work with the elderly in prov1d1ng ) , . .
( crime prevention and v1ct1m’ass1stance services. : ‘
’ By counseling, though, we are not Just referr g .
to listening to someone and giving advice. vice T
or problem-solving will not be helpful to others
unless their feelings and the problems they face 3
- have been fully aired, clearly stated, and under-
) stood. Therefore, effective counseling for per- .
sons who are troubled or upset entails u n]earn1ng
some ordinary ways of acting and communicating,
and learning a new set of verbal and nonverbal
responses. These learned responses are meant to
enable older clients to relax, to begin to express 3 .
and understand their own feelings, and only then, «
¢ " to begin to look for solutions to their problems. ) -
. ¥ A}
This lesson will. cover some of the basic rules
~for communicating with older persons. These
approaches to communication are intended to fa- .
cilitate seniors in the talking and self- 3
exploration which can eventually lead \to reso]u- .
tion of some of the problems they face . . ¢

(25 min.) In counseling older- persons--whether .
one is communicating crime prevention information L.
to a fearfwd person or aiding a crime victim--" )
the most impdrtant skill needed is the ab111ty to
convey concern and caring. 7 ’ ,

Concern and caring can be communicated on two -
levels, verbal and nonverbal. We are going to
turn first to nonverba] communication, to examine[
.what kinds of nonverb® behavior can best convey \
. concern and caring, and ‘what kinds are ingffec- 1
tive in conveying this.

. We can divide nonverbatbcommunication intp sev- Write égEH'type‘on the .
peral different categories. They are: ' flipchart: e
s ‘ .
1. Eye contact. What would you say that effec- Answers should include:
’ tive eye contact consists of? . . - Lookidirectly at persons
. when talking; |
14 NN " (continued) .
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-

- spontaneous;
- ‘relaxed but serious.

4.

- . )

Body goéture. What does effective body
posture cogsist of?

*

. k4 -~

What qbeut ineffective_body posture?

) / ‘ t

N

\

Head dnd facial movemen Which ones are
effective in communication?
—_— - ..

U .

/

GHhich are ineffective?
Inefrective

4

( * .

Vocal quality. whaf/kind of vocal quality
would be most effective?
-~

Not Tooking atepersons;

staring too intensely;
staring blankly;
Breaking contact often;
looking down .or away.

-Body facing theypérson;

relaxed but attebntive;

leaning forward slightly;

hands loosely clasped;

occasional hand and arm
movements to emphasize
points;

legs parallel or crossed
comfortably.

L S

Ledning too far forward
or, backward;

body turhed sideways;

fixed, rigid, tense body;

infrequent hand and arm

movzments;

arms across chest.

Occasional affirmative
head nods; ~ |

appropriate $miling;

expressions that «fftch
the mood of the person.

Constant or imfrequent
head nodding; -

head down;

continuous or little
smiling;

a cold, distant
expression; -
rigid facial expressionsy

overly emational facial
-reactions.

s
-

Pleasant, interested
intonation;

appropriate -Toudness; -

moderate rate of speech;

conversationa¥ style;

simple, precise language.
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-

‘Espec1a13y needed with o]der persons with. " Distinctly and toward the
hearing problems? ‘ : . Tower range. )

What vocal qualitfes are ineffective: | Overly _enthusiastic
. - tone;

too 1ou375r too soft;

‘too rapyd, too slow or —_—
choppy;

excessive use of $§1ang;

over]y formal speech,
jargon;

V! . ‘lengthy hesitancies;

] 1) n XS.II

PEEIRE s < - "you know's" or "um

»

A 3
5.. Personal habits. -What are some examples of ° Playing with hair or
ineffective ones? Y L . beard; :
’ fiddling with pen or
pencil;
smoking or- dr1nk1ng,
tapping fingers or feet.

This 1#st comes from ®
Steven Danish et al., Help-.
1ng Skills: A Basic ®rain-

Program, Second Edition,’
New York: Human Sciences

. b Press, 1980.
. —

The idea behind making this 1list is\that we all
have various ways of communicating nonverbally.
Many of these we are not aware of. Béing aware
of how they ‘can impede or improve our ability to-
communicaté js an important step toward being of
_help to persons in need of counseling and -support.

.Two other factors should be mentioned with res-
pect to nonverbal communication with older per-
sqns. For various reasons--visval handicaps;
ethni¢ background, -loneliness, and the like---
o]der persons may have.a desire for human con- ’
tact.” If ™t seems to be appropriate, it°may be
reassuring or comforting to touch them on the
hand or am--but only if there\1s an 1mp11ed
invitation to do so.

The second factor is that of persomal spacee
Wwhile there are also ethnic differences in this -
raspect, me§t persohs do ngj }Jike to have people
invade the dpace surrounding their bog1es On
the' other hand, persons with hearing or visual
impaitments may not only want. but need closeness

109
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in order to be able to commun1cate. If there ‘
® are signs this is needed you. should be ready to |« , .
move closer. . ' )
’ 0 ; - -
(3O min.} Th1s point leads to ‘another. It is y ;
vmportant to keep on the lookout for two common
characteristics which older persons may- bring to
Ian interaction: hearing and visual jmpairments. »
g&der persons with these problems: frequently do . N .
t mention them. Thus, counselors meed to. be -
part[pular1y watchful for them and adjust their Aﬁ .
* behavior ,accordingly. Whay are some signs of )
these handicaps? « | Answers intlude: : T
& ' , .
: B Hearing
: , _ Tipp I Head to the side:
\ ‘ - putting speaker on the
® "good" side;
‘ - blank looks; .
o . - inappropriate answers; ' . .
. @"° N - asking to repeat.
N \ L ;
Sight .
o - Difficulty in walking;
. ' { - poor coordination *
y . - squinting; . s
' - uncontrolled eye
" ! movements; ,
- cannot recognize someone:
- : - gannot distinguish object
. 4 . 7, from its background.
(5 min.) Now we're goihg to try an exercise in | i
nonverbal communication. Pick a parttner in the ' -y
room. five mjnutes to discuss any topic you
want tg with this partner While you're doing ig
so, thaugh, use ineffective nonverbal behavior )
in attending to what your partner 1s say1nq
A1l right, begin now. ) )
- (5 min.) A1l right, stop now, and idesmtify tq
your partner the ineffective nonverba] behav1or
he or she demohstrated.
(5 min.)- Let's return to the full group now. >
I'd 1ike to discuss what your reactions wgre to ‘Q
talking with someone who was using ineffective )
nonverbal behavior. — , Fullﬁglass discussion.
- il
[y 4 " ?
{ 10:) .
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(10 min.) Just a effective nonverba] behavior

is an 1mporfant part of. communicating with older
persons, so'is effective verbal behavior.® A
helper's words can make the difference between
whether an older person will discuss. a concern
openly or will keep it to himself, thus 1nv1t1ng
depression or other symptoms. .. . .
One means of comnun1cat1ng with older persons -
under stress has been- termed "active listening.s
By that, we mean paying close attentign to the
cues=;verba1 and nonverbal--given by thinglient
and responding in specific ways. Appropriate
responses in actfve listening are &nes in which
the counsélor tries to clarify the content and
-meaning of what the client has said, brobes for
what that ‘person is feeling, without judging or
downplaying: those feelings, and refrains from
adding opinions or feelings of his own. We'll
discuss now four types of active listening '
techniques.

Mirror Responses and garaghras1ng are two ways in

- which the counselor reflects the content of what
the older person has. just said. ’

In a "mirror response” the counselor basically
repeats the same words the oldefr person has said.
The response can begin with, "You're say1ng that

." or "So I have this right, you're say1ng

." Thts response can be helpful when a si-
tuation is so stressful that a person is having
trouble, understanding what happened (as immedi-
ately following a crime for example). It can
clear up: confusion and help c11ents begin to get
a grip op th1ngs

Obviously, if a counselor only used.mirror re-
sponses, tfe older person would soon get angry.

or boted.
lﬂg, in whi

A higher level of skill 1s\garaghras—
ch the counselor repeats, in his or

e

Put up the* transparency
"Verbal Communication
Skills. "

.
-
H

her’ own worlls,

what has been said. These re-

sponses are only meant to summarize or reflect

the content of what was, said,

information.

not to seek new
‘They serve to order the ideas and

tell the client that you are attentive and get-
ting the message.

Open-ended questions, which can't be answered "
briefly, Tead to more complete responses. They -~ . .
often let* the c11ent talk more ooen]y or take °

t

1o » :
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the conversation in a direction that is important ' ' v
to him or her. Asking victims simply, "What
happened?" or "How did you feel?" is an effec-
tive.way to get them to vent their feelings.
"Can you tell me more about that?" or "Can you \

bes specific?" alsp encourage exploration. "Why"
questions should be avoided because they are
often perceived as being judgmental, for example,
"Why did‘you do that?"

Persons ih stressful circumstances may provide a
number of signals of how they feel about it
but may not be ablé to verbalize those feelings,
They .may be angry, resentful, guilty, or scared;
these feelings may be directed toward the coun-
selor as well-as at the situation the client is
talking about. To clarify how the person is
feeling, the counselor can use "feeling" or
affective responses with .the client. By using
Qhgse responses, such as "It sounds tike you
feel very . . . " the cpunselor checks out his
or her own perceptions, helps to clarify the
older client's feelings underlying the conversa-
tion, and provides the client with the sense
that these’ feelings are acceptable.

G0 min.) iégard}ess of the particular communica-
tion technique utilized by a counselor, there are
. three overall ingredients which should underlie

any interaction. One is empathy, or understand- -

ing fully what anather person is feeling and
thinking. What do you think is “the difference
between empathy and sympathy for the client?
When would empdthy be more  appropriat&?

The qther two ‘qualities are respect and concern.
Why do you think it is ipportant to respect the
client? What does-this ®onvey to him or her?

*
Concern may be difficult to exhibit, especially
if a client is difficult to be with. Yet it is

crucial to relay the message that you are inter- '

ested in a‘client's welfare and are willing to
stick wfth him or her through this period.) Some-
times, however4 a counselor simply cannot muster
genuine concern for someone. If this occurs,
what would you suggest as alternatives—

$
(15 min.) This lesson and Chapter 12 in the
handbook have provi@edga number ¢f general rules

" and spe‘cific/: techniques which can be.used in

P

. | , C - | ‘ . ‘1_1:1

Write these three ingre-
dients on the board:

1. Empathy

‘ 2. Respeei

3. Concern. -
/_‘

v ,
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‘counse{ing older persons under stress.\\Effective
cgunse]1ng“agd‘communication can only be attained
‘thouch, with sufficient practice and through,
apprenticeship with persona who are already

_exnerts in this grt. -

E™S

. We're going to spend:the rest of this ‘lesson,

attempting £o practite some counseling skills.

We will break the class into group$ of three

persons. Please do that now and I'11 instruct
. you further. G

%11 righit, naw each person in the group will
select one’ of three roles. One person will be a
75-year-old crime victim, who is being met. for
‘the first time on the day following the crime.
The second pagson will be a person who is coun-
seling that victim.™ And the third person will
be an obgarver who will watch the.interaction
between the helper and victim and take notes on
effective and ineffective communication by the
helper. Please select one of the three roles and
begin your counseling session.

»

>

A1l rigptf now stop the interaction. Each per-
aon should now take a turn in describing what
*happened.  » -
You should describe to your group whether or not,
from your perspective, the interaction was help-
ful; what types of verbal and nonverbal cues
were being relayed by both parties; and what
other types of responses could have been made
to the yictim. FBEach person in your group should
take two or three minutes to talk_to the other
two, and- then move on. .

While this exercise is-still fresh in your mind,
you might like to Féview on ydlr own the Tips
for Counseling Senior Citizens included in the

handbook. They may proyide you with other idehs
on how the interaction you participated, in might
have' been made more useful ¢
vic‘tirp.
>
112

S

After five minutes have
passed:

Iigthere is time, there
milght be a full group
discussion afterward. .

s
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.

TIME: 90 ni nu/t/es "This lesson con-esponds w1th Chapters.i&__ in the handbdok

OBJECTIVES: " . L
In this séssion, INSTRUCTOR should: ‘ :

1. Define advocaey. ’

Z. Elicit from part1c1pan¢s the kinds of advocacy act1v1t1es they
have been involved in--to illustrate what activities can be 1nc1uded
as advocacy. .

3. Use case studies to illustrate good and bad advocacy techn1oues
‘4. Discuss specific methods used in anti-crime. advocacy.
5. _Have a guest speaker on current laws or pend1ng legislation to
combat crime or help victims. ¢ .
. - s J .
At the end of this session, PARTICIPANTS will be able to: -
1. Define advocacy.
2.’ Recognize times they have been advocates for change. °
3. Analyze advocacy plans for their appropriateness and effect1veness,
through the use of case studies. ’
4, Ident1fy specific anti-crime advocacy techniques. .
i “ 5. List three laws or pending bills which are aimed at curblng crime,
' , or aiding v1ct1ms
. METHOD: R , - -
- Presentation. '
- Case studies. ‘
- Guest speaker from state or local 1eg1s1ature )
TRAINING AIDS: RN | : -\
- Flipchart. -
- Newsprint. ]
- Markers. . ’

Masking tape. . '

MATERIALS:

- Handouts: -1. Case Studies in Anti-Crime Advocacy Techniques; ’
. " -2. Some' Good Advocacy Techniques. -
¢ '/' '
CI)NGN&EDTTS You will need to QO some research on .anti-crime¢ legislation
previously passed or under consideration to .determine whether your
guest speaker should be from the local legislative body or from the

state degislature. .
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(15 min.) So far in this course, we have ledrned . ,

about®a number of different responses which Com- ) oy

murlities can make to the crime problems faced by .

their older residents. T - , ’

Obviously, no commynity is doing everything we'vet .

, / covered. But looking at what is possible, and \ -

' - what is currently available, we can see pretty |

clearly what kinds of changes are needed. These 1

changes will not happen, though, upjiess citizens
are strong, effective advocates for \them.

This lesson will explore the cencept of advocacy y :
©and some specific advocacy techniques which can | _
) bé used on behalf of older persons who aré actual v \
- or potential victims of crime. N '

In addﬁtion,,we will examine some legislation : .
currently being considered which might have an im-
pact on preventing crimes against senior citizens

3;,26??)9 the'plight of older 'crime’victims. . | h
3 ' ' ’
3 ; » . .

[ AN . ‘ v . [
We should ségrt by defining what we mean by Have this definition pre-
! q"e n by, :

dures, or practices for«t

he benefit of citizen’s..

L d * \ . »
There are two elememts which you neéd in order

to be engaging in advdcacy:

1. You are actiﬂg on behalf-of
ipdividual.or group; and

another

advocacy. written on a flipchart or
blackboard
, Advocacy is:a colléction of activities designedto
L - —change unresponsive ‘1aws, reguldtiaps, proce- — v

. 2. You are working for change ih the _ .
. status quo. : Write these two points on

It is impossible to advocate for the

status quo "
since advocacy has to involve change. People
.are.often uncomfortable with change, especially

when the changes will not directly benefit them.

So becawse advocacy involdes change,
often draws opposition.

it very

On the other -hand, representatives of the status
» —_ ——
uo will not oppose thé change you're working
?or--and may even welcome it-~if they are first
. »

the'blagkboard or flipchart.
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a

" an idea from you about the kinds of advocacy

_~&an be included unfer the umbrella of advocacy— -

P o

convinced that the change wil] achieve the same’
¢goa1s they are working toward, or will provide

* aother kinds of benefits to their progrém. There
are many cominunities where the police were ori-
ginally skept1ca1 of programs ‘set up to improve
anti-crime services to older persons. They be-
came strong advocates for these programs' contin=
ued ‘survival though Once the programs had shown

that they were abde to do what they set out te do.

Similarly, dxstr1ct attorneys' offices have be-
come strong supporters of special services for
older, victims of Crime when these services have
resylted in an improved qbpearance rate by older
victims as witnesses in criminal proceedings’. '

(15 min.) Before we begin discussing how advo-

cacy can be used in connection with crime preven-

tion and victim assistance, I wouid like to get
activities you have been dinvolved in,.either in
your: jobs or in your,private-lives. .This should
give us an idea of the range of activities which

- r A

Y -
” . t

Al
»

(25 min.) This i¢ an indicatidn of the kind of
activism in our midst which can be tapped in the
namé of elderdy crime victims. Now, how do we
go about it? -
- %
As in everything else we do, there 1s a_r1ght
way and -a wrong way to advocate for needed
change.~ Here are _some case studies describing
how some people have™ehaved in advocacy sitha-
tions.. Read each one, and then we'll d]scuss'
whether each was appropriate, effective action
or not. In some cases, we may not all agree,"
simee each of us has his or her own personal
style in dealing with people. But I think we'll-
come . up with some basic guidelines to follow.

[

- Nefghborhood/tqunx

[ 4

Write activities on flip-

‘chart as they are named..
- Examples you may receive

“are'l'/

! -+

organizing,

- Lobbyng;

- Testifying;

- Monitoring regulatory and
, administrdtive

& agencies;

- Public hearings;

- Legal action;

- Legislation.

Distribute Handout #1, Case
Studies in Anti-Crime Advo-
cacy Techniques.

After yousread each of the

four examples, ask for com-
ments on the technique .
used, whether they ~
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- - effective or ineffective
> and what could have.been
.~ o . done differeptly. Write

JFrom ydur comments, I can see Qe af? have a bood

grasp'pf the ynajor points about appropriate ver-
sus inappropriate advocacy. Generally, effective
advocacy should+be:

1. Informed;
2. Ratioral;

3. Well-coordinated with other groups and
with your own members: - .

*

!
4.

Concrete and realistic in expeciations.
(15 min.) Let's take time now ta discuss sqme,
of the methods which, car be and have been used by
advocates to gain support which will benefit
older persons who dre victims. of crime.

¥

1. Traiwing .for citizeps and staff of dif-
Ferent agencies to sensitize them to
crime problems and provide them with new
ways of doing things:

wglF R -
- For senior citfzens on what they can
do for themseljes; ,
- For human service agencies (area .agen-
cies on aging, mental health, social
service) to get them more involved;

- For staff of public housing authori-
ties, other similar government
organizations; .

to4 For banks, postal workers, a ers
who have frequent contact with
seniors.

2. Community Organization.  Onte organized,
block clubs can form coalitions and work
for specific city-wide changes, as a

-

these comments in the form
of rules for effective ad-
vocacy, on the flipchart
and save for future use.

~

wb

l

Write each name
fkipchart.

on ;he

I
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\
unified pressure group. At the neighborhood
. level, block clubs can cdrry out specific anti-
: crime projects:. citizen patrols.(foot or auto-
) mobile; also, tenapt and lobby patrols); escort
service; and 1ntergenerat1ona1 act1v1t1es (educa—
tion for teenagers and pre-teens),

3

of 3. Persuading organtzed seniors to get
L involved 1n advovacy: -

- Through ongoing anti-«crime activities ass
, volunteers (e.g., victim/witness programs,
s other.crime prevention activities, working
with the pelicé); -
b TN
- Through planning their own advocacy
‘ techniques. 'y

One successful example is cqurt monitoring or,
more accurately, monjtoring of cases in the ~
courts. This is an excéllent method to let -
judges and prosecutors know that they are being
watched by the public and that their performance
is beiphg evaluated.

monitors are ‘usually vo]unteers work1mg
under a paid coordinator. They ‘keep records on
the handling of cases involving elderly-victims
and the sentences requested.and imposed on those
convicted. This is a valuable source of raw -
data. on which to base’an understanding of how
your prosecutors and judges.view crime against
the elderly. It can sefve as the basis for a
strong, informed effort’ to lessen-the. prevalence
. of plea-bargaining, to improve the rate of con-
victions, and to help convince “the right people
that crime -against the aged in your community
should not be taken lightly.

1

. Other kinds of advocacy efforts include:
* 4

e Testifying before var1ous official
bodies;
Keeping in contact with and mon1toring
regu]atory and adm1n1strat1ve agencies
in your area of concern;
e Organizing or appear1ng at public
hearings;
Taking legal action, Qp behalf of the

elderly;

’ e

-
. o
¢

?
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o Undertaking a major public relations ef-~
fort on one part1cu1ar issue or concern;

e Finding sympathetic city or.state legisla-
tors to introduce and back bills‘that speak
to your concerns. Examples are: bu11d1ng
codes for the city or state which incor-
porate security requ1rements, victim com-
pensation program expansion in the state
to include outreach and emergency services
for special victims; and funding for crime

" prevention and victim assistance proorams
(to replace those previously funded by
LEAA). .

Here is a handout summar1z1ng ‘'some good advocacy
_techniques.

-~

s

A}

Distribute Handout #2: Some,
Good Advocacy Teghniques.

g

© (20 min.)

Now I'd like to turn to what

tive activity, is currently going on in
(state er county) which advocates might

support or argue against.

1've invited

legisla-
this area
want to
as our

guest speaker today
who will fill us in on present laws and
which _are currently undér consideration
intended to have an impact on the crime problem
faced by both younger and blder citizens.

bills

v

which are}.

r

)
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CASE STUDIES IN ANTI-CRIME ADVOCACY TECHNIQUES

3
LY

#1 The Planning Commission is holding the first of two public hearings

on a proposal to open an emeygency shelter for victims of domestic violence,
including victims of elderly abuse. After a second hearing, the commission
will make its recommendation to the City Commissioners.

At the first hearing, several spedkers testify in favor of the shelter.
Several neighbors voice opposition; they fear that the home could disrupt .
their quiet lifestyle and have the effect of bringing other people's domestic
quarrels into their neighborhood, causing disturbances.

The head of the lecal elderly-serving agency, that would co-operate
the she]tqr with other area groups tells the planning board "Unless this .
p]ann1ng commission* approves the operat1on of this very much needed shelt
we will file suit aga1nst you in federa] court and keep you tied up in
legal knots for years. ‘

#2 A community anti-crime program decides to set up a "Seniors Anti-Crime
Day" in the city. “Members.do a great dea] of Teg work on the project,
digging up figures, planning dlsp1ays, arranging for space at a shopping
mall to hold the fair. They even get a popular local radio host to agree
to MC the exent and broadcast his shoW from the fair.
When they are nearly ready to go ublic with the event, they approach )
the city council, asking for an endorsement and a dec]arat1on of‘“Sen1or
Anti-Crime Day" 1in the city.

"Oh," says the chairman of the City Council. "Qur own Human Resources
Department has a "Senior Awareness Day" planned for five weeks after your
proposed day. I understand a large portion of that program is going to
be on crime." .

.

.\

PR N

. #3 For some months, crime has been on the increase in the Upton Hill

neighborhood. A citizens' group gets together and decides to demand action.
They present simultabeous requests to the police department and the city
council for: (1) tripling the number of beat patrol officers; (2) 35-percent
more_street lighting in the area; (3) free security hardware for everyone
over%65 years. AN ) '

[y

#4 A neighborhood group, anxious over a recent series of burg]ar1es in
their block. of row houses and rental apartments, sends a spokesman to the
City Council :to say, "We demand you ®o take -some sort of action on this.

‘;
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\ p SOME GOOD ADVOCACY TECHNIQUES ry

b

hES

PUBLIC EDUCATISN - Includes news releases to media outlets; appearances
on televisiom and radio; new§1ettérs to the population served; information
balletins to other agencies; brochures and”manuals in the subject prea;

a speakeg's bureau; awareness fairs in public.areas such as shopping centers;
specialized training for clients.’ | . : ' -

COURT MONITORING j#bggoing review of the digbosition of court cases
involving elderly victims. * Puts local judges and prosecutors,on notice
that their action%)gr€ being watched. ' .

TESTIMONY - Prepared statements can be read at hearings before local,
state and federa] agencies and commissipns. Provide the media with copies.

PUBLIC HEARINGS - czﬁ)e called by. governmental bodies, by a single
social service program or a consortium of programs. Good way to focus
public attention on a problem. - . . ..

LEGL§LATIVE LOBBYING - Can be done on local, state, or national levels.
Can.include: briefings for office-holders and candidates; gestimony;
drafting of model legislation; emdorSing of candidates. ’ "o

DEMONSTRATIONS, MARCHES - Well-organized, planred events, usually
centering aréund a single issue. Must be well planned and kept under
control. '

: ~.

PICKETING, SIT-INS - Specific types of demonstrations which focus
attention on a single site associated with the problem being protested.

VIGILS - Ongoing symbolic protests usually performed by stationing,

‘a demonstrator(s) at a single site associated with the problem being pro-
 tested. Vigils usually are round-the-clock in nature. Frequently organ-

jzers will set as a goal a certain number of days, or will leave the vigil
open-ended until a definite action is taken on the situation they are
protesting. . -

‘

LEGAL ACTION - The filing of 1aw$uits on behalf of a.group can be an
effective, thdugh often costly, maneuver. Usually a last-resort. ‘

‘VOTER REGISTRATION - Often overlooked by advocaté;, the registration

»

of eligible voters can add an effective political weapon to your arsenal. _

. PETITIONS AND PHONE-INS - Two familiar and wi%e]y used techniques.
Petitions gather signatures of residents supporting your position. Phoné-

. ins, if carefully arranged, are used to deluge politicians, and other public

servants with phone calls asking for QIFion. Successful phone-ins provide
physical evidenfe of the community's concern. .

ADVISORY BOARDS AND COALITIONS - Perhaps the two most powerful methods
of advocacy work. Advisory boards offer advice to the program they serve ,

“and can,work in the community for change. Coalitions are representatives

of like-minded community groups and are usually more action-oriented than

advisory boards. .7 - /a . | )

&

-
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-TIME: 90 minutes . This lesson corresponds with Chapters5-11in the handbook.
OBJECTIVES: ' ) T o SR
In this session, INSTRUCTOR should: = | ) O
* - 1. Introduce panelists-and descrfibe process for panel discussion. J
2. Moderate the panel, keeping track of time and” agénda.- .“i - /
3. Field questions from the class. 1
4. Give homework assignment for Lesson 15,."Planfing a Comprehensive . ‘
) Crime Prevention Program." (See page 2 of Lesson 15). «
- ' *
At the end of this session, PARTICIPANTS will be able to: . - ' v
1. Identify and describe local anti-crime resources. )
- R 4 - <. -
. 7
x\‘ *
™~ - . : ‘ . t T
~ ) 1
. . ) e [ ] |
- METHOD: | | :
- Panel discussion (see page 2, Instructors' Guidelines, for who to
v ’ include on this panel). s
2
N [ ‘ \,‘
TRAINING ADS: Y 2
- long table and chairs. - L

- Advance information on panelists (to make introductions)
‘- Handouts for Lesson 15--distribute for homework assignment.

MATERIALS: .

x@

» / A \
COMMENTS: As with any guest- speaker. it is necessary to brief the
panelists ahead of time so that they know what is required of them in
terms of content, timing, and expected questions from the class.

-
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LESSON OUTLINE

INSTRUCTOR GUIDELINES -

. {Chapters 5 thro

h 11 of the handbook 1ist scores

ctivities which ¢

be effective : .

of projects and

in preventing crfimes against the el erly, lower-
ing their anxiety about crime, and aiding crime
victims. In mgst large metropolitan areas, a
number of.activities 1ike these are currently
underway or being planned. The.object of this
lesson is, to make students awarje of these Tocal

resources. S

Earlier lessons in this course have used guest
speakers from the community to speak about what
the agencies they represent are doing in specific
areas. This lesson will draw on other resources
which are directly or #ndirectly imwolved in
crime prevention and law enforcement. “If the
local area agency o aging oy mayor's office on
aging is not involved directly, they still should
‘be invited to talk about services they sporisor--
like tramsportation and information and referral
——which aré useful to older per3ons vulnerable
to crime or recently victimized. '

Other possible 5ane1 members are representatives:
“fof: .

- public education or publicity programs on thi
~topics , Yﬁ
- premises security programs;. °-

- _ Qperation Identification campaigns;

- hardware installation programs; . »

- preventioh programs involving utility workers, *
mail carriers, or the like; y

-"consumer education programs;

- organized advocacy for changes at the state
and 16kal levels to reduce crime and help
V-'ictims; ' .

- court monitoring programs;

- telephone assuranc
- whistle or airhorn

- telephone survei]];%ﬁg projects;

rojects;
rograms;

- block or tenant patrols;
- Reighborhood Watch program

. .

- special police units or pa

S5 \
trols;

- special trai
- programs emp

nigg programs for the police;
loying older volunteers in criminal

justice aggncies;
- transportation or
- home visits or fri
- efforts tg\dea] wh

o

escort pragrams; ‘ !
endly visitor programs}
th elder¥ abuse and neglect;

L]

’

12
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é

~ victim/witness services in the district
attorney's office;

- emergency services to violent crime victims;

- Victim Compensatioq.Program (in 34,states);

- rape crisis center;

- peer counseling for older persons;

.- orisis center or hotline.)

+

(10 min.) Today we're going to turn from the
examination of responses to the crime probTeém of
older persons in the abstract to what is cur-
rently going on or being planned in this area.

To do that, I have invited  (number) panel

members 'to speak to us.

I'd like to*welcome our guests and briefly .
Antroduce them.

’

Each panelist will speak for minutes
about the anti-crimé services for the elderly
provided by his or her organizatiom. After they
a£9/7;§ished,'you will be able to address ques-

tions fo particular panelists.

(45 min.) Will the panelists begin their
presentations?

rd

(25 min.) Thank you very much. Now are %iere
questions for the panelists?

(10 min.) Now I have a homework assignment to
give you for next week.

-

! v
< ¥

/ ]
‘ - -
b
[
. e
Give the panelists' names,
position and organization. .

Introduce each panel member
im turn. : . .

See Lesson 15, page two
for the written instruc- .
tions for this assignment.

The handouts for Lesson 15

are also’to be distributed
at this time. 1

) )
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r ‘PageNgf .1 __
LESSON: Devé]oping a Comprehensive Crime PreventiOn'P?ogram
TIME: 90 minutes ) This lesson corresponds with Chapter —__ in the handbook. .

OBJECTIVES: .
In this session, INSTRUCTOR should:

1.. .Divide tbe class 1nto work i oups, based on their thework
assighments. Partigipants with/the s ame- ass1gnment should go into

the same group..
2, Instruct the part1c1pants to pool the1r efforts to come up with

one comprehensive crime prevention program plan in each small
group. . -
3. Have each group report to the full group for discussion. T

%

-+
!

" At the end of this session, PARTICIPANTS will be able to: .
’ : P ™ \ -
1. Develop a comprehensive crime prevention program plan.’ .
-2: Critique program plans.: , . -
N - ' ,
- ’ ¢
~

METHOQD: , - h S
- Small group exercise. d‘ , ’
- Large group discussio

TRAINING AIDS:

MATERIALS:
To be distributed prior to this c1a55'

" Handouts: 1 ——P]an for a Comprehens1ve érime Prevention Program
2.--Reading Assignment (19 pages)

COMMENTS:

"
&
o |
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LESSON OUTLINE INSTRUCTQR GUIDELINES

(Instructions for homework assignment to be
,géven prior to this class.)

- (10'min.) I giving each of ybu a form for
_doing the “homework assignment. You'll notice
that there is a blank in the first paragraph.

I will mow assign you- the name of an agency for

you to write in the blank. -
C : -

© 2.

J

" Your task is to develop a comprehensive Crime
_ prevention grogram plan, which will be housed

and fupded_by the agency whose name I just gave
you.” .In doing your assignment, keep in mind:
l- ' :

1.. Funding is tight, so prioritize your pro-
gram's components in terms of their impor-
tance. Be prepared to argue why your top
_priority components have received such a
qesignatjon and deserve to be implemented.

The interests bf the funding agency should be
eapt in mind, to assure a better chance that

.~ " your plan will be accepted by the agency's

" sponsori

administration.

.T al also handings out some materials fer you to
read. Please do the reading to see what kinds
of comprehensive crime prevention programs
afready exist, and to get some ideas for your
homewtrk assighment. 24

(10 min.) I hope you haweall had a chance to
do your homework -assignments. Pleasesform six
gr0upsz;with all persons assigned to the same
ng agency working in the same group.

(40 min,) Now, using your homework assignments,
"I'd 1ike each group to share what they have done
and come up withsone comprehensive crime preven-
tion program p]aﬁ.together., Will each group
appoint a recorder to take notes?

. 13

v 3 » ¢
P

&

)

Pass out handout #1: Plans.
for a Comprehensive Crime
Prevention Program. :

Give a nearly equal number
of persdns each of the

following agencies:
’ &

senior citizen center;
police department;
prosecutor's offices
neighborhood organization;
mayor's office;

local aging agency.

)

nts ‘who received
agency assignment
(e.g. police department)
should go to the same group.

e
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LESSON OUTLINE ; INSTRUCTOR GUIDELINES S/
(40 min. } Will the recorder from each group come| Encourage discussion. The
up ta.present your group's plam in front of, the following items shou]d be
fu]] greup? addressed in the p]ans ) )
) ~ ¢ ' .
- Crime prevention,
education; *
c. N - Advocacy and public
. 4 . ) relations;

Home security attivities;

Community crime preven-

~ tion;

Victim/witness
assistance.

As the class draws to a Y,
close, be sure to save time
. , for ‘'summarization. Try to
N 1 ' pull together. the common
elements of the various
plans, the interesting dif-

- : ' ferences, and any points
— upon which a consensus _has .
been reached. * )
v - ' ' ) : ' b4
- \ . .
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’/ PLANS FOR A COMPREHENSIVE CRIME PREVENTION PROGRAM

é

-

"' Statement of Need: . ,

The Mayﬁr of Middletown is concerned about the increase in street

crime, con games, and burglary against ‘the elderly. He is’also alarmed
Dt about* the elderly gitizens‘ high levels of fear of crime, as indicated
by their reluctancé go to out even:during the day, and even to the local
senior centers. He has asked you, the planner, to develop a plan for a
city-wide comprebensive crime prevention program for the city's elderly.

The , has ‘offered to house and fund the project.

"f. Fi]]gjh-ydun plan in the categories be]sw.

-

Program Goals: |

LY - M v .

< - Cooperating Agencies: - , ' ‘

= " 7/ Senior citizen centers. ' Neighborhood organizations
o ) PoTice department Social service agency
Courts - Mayor's Office .
. ' .. O
! : ~
Strategies: ‘ f..

Mechanisms for Implementation and Administration (staffing; data collection,
evaluation, budgeting):

> . ' L I . [

» . [P

’ ?
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Program Illustrations

The previous section presented some general program types and

_ sources of support for an initial senior anti-crime project. Its purpose

was tg illustrate the range and varicety of service needs in the area of
criminal victimization In the next section, three existing programs
are described 1o give a more detailed picture of what is involved in
such undertakings. *

v -

An Anti-crirhe Education Program

lntrm ) ’ v

Onie Senior Safety and Sccurity.Program UJones and Rott, 1977) in an
Ohyo county was started after a group ol older persondconvinced the
county board of Commi\.\lﬁjb that incieased security was needed for
senior cilizens,

The commissionegs first submitted a pre-application to the Criminal
Justice Coordinating Council and received a $65,000 grant from LEAA
for one hiscal vear. A formal application was then submitted, resulting
in the award of a five-vear grant for the project The Federal Govern-
ment's contnbution for the irst vear wad $67,585, with the Ohiwo
Department of Economic and Commumty Development and the
duntv cach contributing $3,755 tor local malc.hcs tv Federal funds. A
large poirtior of the initial vear's funds went towasd salaries for a
dircctor, two community safetv organizers and a secretary Approxi-
mately $10,000 was used tor legal and consultant fees, travel expenses
and othice equipment and supphes ,

Federal lundlng declines vearly to induce localand state govern-
mend 1o assume financial responsibility ” Should ¢@unty funds prove
insufficient, the Ohio Conimission on Aging—using LEAA° money—
may be in a pasition to supph funds Because a director was needed
only at the outset 1o make contacts through the county, that position is
being phaset out. The established pregl i nee ds justa coordinator to
ku.p it operating.

Organization/Design . ]

The Senior Safety and Scourity Program, as specified in the applica-
tion, became a division of the County Office on Aging and focused its
cfforts on six county arcas heavily populated with older residents. |

I

Development

Slide presentations were developed by the program staff. By study-
ing a rented slide show on crime prevention, workers wrote a script
applving specifically to their own county. The photography was also
handled by staff, using clderly volunteers as agtors in local settings
The final produd was a sct of inexpensive and personalized slide
presentations, -~

"FROM Poulsen, Joyce, "Senior Peer Employment

Prqgrams," Washington, D.C.: The National
Council on the Aging, Inc., 1978.

>
- '
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p. 2 of 19

Implementation
Senior citizen clups and orga

zations, nutrition centers and large

, .

apartment buildings were contaéted to lovate presentation sites acees-
sible to the clderly population A total of nine plucn!alluns was given
at cach site, one cach week. as tollows: ‘

we

Week
) Week

Week

»
Week
Week

Week
Week
Week
Week

I—Discussion of crime, problems . .
2—Demonstration of locks anddentihcation of valuable pOS-
SeSS10NS.
3—Shde show,

ol DL"L‘n.\L‘ "
4—Shde show,
5—Slide show,

tion "
6—Shde show, {How to Avord Attacks.” |
7—Slide show, “Combating the Con Artist.”’
8—Slide show, “Banking Service ™
9—Quiz on crime and disctission of answers.

“"How to Foill a Burglar . Part I The First Line

“How o Foil a Burglar, Pairt 11> Bechaviors ™
“How to Foil a Burglar, Part 11I: Confronta-

.

[

The shide presentation is also used to educate police in senior citizens’

cnme prevention. As much as possible, the staff tries to coordinate

efforts with police programs, and, whenever possible, the pre-
sentations are attended by a police department community relations !
STHtt representative to give lnforrpatlon on police procedures. In addi-

“tion, the program has compiled statistics on elderly victimization,
through scrutiny of police records and a questionnaire developed by l
older workers.

A "postal alert” project (for which the County Office on Aging re-
ceived Title IH funds) is an added program dimension. Decals from the
program office are pasted inside an elderly resident’s mailbox; when
mail accumulates to an-unusual degree, the pustman alerts the office,

’ . which in turn notifies the resident’s previously designated friends or
. relatives that perhaps they should investigate.

The Senior Safety and Security program also sends teams of trained
older workers to cevaluate the yecunty of their peers” homes. The
success of this program facet depends on their. immediate response to -

- . inspection requests I the Wait s too lung older residents often forget
they made the onginal tequest and won't allow the inspection!

Staf} ‘ :

. Citizen vdlunteers often conduct the presentations. An example of
recruiting techniques: When public hpusing guards were given train-

. Ing in crime prevention te,chmques? r the elderly, they were also
\ trained to use tiel slide projector, present the material and conduct
discussion. Recwuiting and directing these volunteers is done by a

part-time (20 hours) coordinator, hired as part of a Senior Community

. Services Employment project funded under Title IX of the Older
Americans Act and sponsored by the American Association of Retired
R : Persons.
’ - ) -
- i . o
- ‘ '
- 8]
! . . 1 Y () i .
Q ‘ - - .t
ERIC , |
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Benefits and Effects - -

A Scmor Safety and Security Program can be tatlormade tqa spe-
ihe community as s depth and range are dictated by citizens” interest
and needs Because the necessary resources are usually readily avail-
able such progran.s in general are cconomcallv and technicallv feas-
thicincommumitios of any size Utihzing older citizens i all phases of
the progect offers assuance that presentations will be useful and
nndus*ﬂd;ﬂ)lc to the audience of older people )

‘A Home Security Program

Introduction )

.

A Scenior Home Sccurity Program (D'Angelo, 1977) funcnuns’v _

hing older workers to mstall security devices in the homes of elddrly,
atizens The project helps e protect sentors’ homes against crime and
cieates emplovment tor older people, enabling them to take an active
patt i helping themselves and cach other

Funding

Funding came lrom’ project proposal submitted by the Mavor's
Ottice for Semor Gitizens to NCOA A grant of $415.635 trom fundsLi
ullm.).%%ﬁtw the Department of Commerce (Economic Development

Act of 196Q) was awarded for an 84-person program The Administra-
tionon Aging of the Department of Health, Education and Welfafe was
appomted to monitor service defivery The program is applying to the
Neghborhood Action Commiittee and the Human Deyvelopment Cor-
potation for additional tunds 1o cover material costs s

.

.

Developme
A personnel manua’ was developed, outlining the necessary staff:
qualifications plus dunes, employment and management policics
Supeivisory positions Were staffed after qualifying sentors were iden-
titicd The older workers were tramed in interviewing and hiring for’
the various clerical and work crew positions and in coaching and
counseling workers in sérvice. '
When the ‘work crews were staffed, training in the use of tools and
installation of security devices was provided by a manpower training
center Window latches and door locks, door viewers, security screens
and plexiglass, mail slots and smoke detectors were gmong the/devices
used. . (

Staff . .
As specified sn the funding agicencent, persons employed by the
program were over 55 years of age; their incomes were within Federal
gutdelines for poverty Jobs for both men and women inclyded work
crew, clerical and administrative positions R

“r

’ 131
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-t Implementation ' .

OJder residents with homes needing increased protection typically
arce 1cferred 1o the program by arca community agencies and senior
citizens' centers. A police ollicer makes a check of the home, and the
report is sent to, the program office. The statf telephones the elderly
restdent to set up an in-home mecting, when the program and cost of
matcrttals are eaplained 1 the older person deades oninstallation, the
sceunity devices are chosen and necessary imeasuiements taken When
the work order s isstied, a crew is assigned and the client is notified of
the installation date and time, with a renunder call on the morning of

t the scheduled dav. @« ;
With Lree labor ad materals puchased and supplhied at wholesale
prices, the cost to the elderly home owner is relatively small. The cost
of a typical job, conceivably as high as $300 in normal circumstances,
averages $50 within the program. Matcrials are free for senior citizens
below drempoverty level i
- . Benefits-and Effects . _ ,
. . The _Scnit')r HomeSccunity Program offers multiple benefits to both
. its clients and employees. The hope is to give the recipients far more
than simply secure homes. Reduction of fear is a major goal. Besides a
source of income, their jobs provide vlder employees with a sense of
. usefulness and purpose. Finally, and most importantly, the program
structure cnables older citizens to help themselves and each other.
Thev pemain’ independent, useful jpdividuals in contact with the
. community in which they live.

» . A '

L A Victim, Assistance Program

Introduction b

Efforts to train victims i crime prevention techniques made obvi-
ous to the police inone California city the need of elderly victims for
after-the-fact supportive services. The Victim Assistance Team (VAT)
(McGowan, 1977, a program of seniors helping seniors, was created.

. : Funding : .
: VAT inirially operated through a joint association with an estab-
; lished Department of Human Resources (of the Administration on
Aging, Department of Health, Education arid Welfare) project, but
independent fundiig was eventually awarded by the Community Ser-

vices Administration.

Developmem' ‘and Organization

Involved in VAT’s development were the police department’s com-
imunity services sgction, the graduate school of psychology, as well as
ﬂ:e psvchology arid gerontology centers of a local university, the
Community Resource Involvement Council and the National Confer-

ence of Christians and $ews.

mlc - @ * 132
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The idea was for staff to establish offices within the police station to
allow continuous, informal interaction with police officers, but lack of
space shifted the location to a less noisy, less crowded office across. the .
street The station desk officer encouraged walk-ins to visit the VAT -
office when it scemed appropriate.
Impleméntation _ . ‘

The target population was made up of persons over 60 who were
victims of crime or had been involved in an incident thatbrought them
into contact with the police. Therr anticipated needs were legal assist-
ance, social help, psychological or medical aid, food; clothing or hous-
ing and reassurance. Walk-ins, victims located through police records

. and third person referrals (usually by police officers) were ghe major
sources of cliegele. the last proving mosg fruitful. Senior volunteers
were also utilized in reviewing police records for potential clientson a

. twice-a-week basis.

* . . Benefits and Effects ﬂ

Growing interest and involvement in VAT has enabled services to
spread among all the area’s older citizens with special needs. Along
with the reassurance, legal and medical aid and emergency clothing
and shelter supplied vicumized seniors, the VAT staff now provides
support and advocacy, social contact groups and information and
- referral for the entire older community.
. The participation of older residents has been a chief factor in the
program’s growth and success. Older workers, with their firsthand -
knowledge and vested interest 1n the situations and issues, also have ‘\
~  the energy that'keeps VAT functioning. ‘
-

ERIC

Aruitoxt provided by Eic:
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RSVP Counters Crime’s Impact on Las Vegas Seniors

Las Vegas disorients many visitors even before their
plane touches down, It first appears as a small green oasis
on the drab desert floor. Then, descending,one is treated to
the fantastic, gigantic marquees, and the rows of gaudy
motels, hotels, and casinos, the [‘Adult Disneyland™ to
which corhe millions of visitors.frorH around the world every
year.

There 1s no other city hke 1t, a place, it 1s said, where
evervthing 1s available for a price. where the clock (and
one's money) lose their meaning. and where slot ‘machines
seem to be everywhere, even at the end of supermarket
checkout counters .

*This mythic image ot Las Vegas 1s aecurate enough.
but it presents only one side of the city's character, It be-
came a “city” 1 1905, when the Union Pacitic Railroad
carved up the desert, once inhabited by Indians and pros-
pectors, into 1,200 residential plots. The real city was
built—or invented—in the 1940's. and since then it has
become the third tastest growing city 1n the United States.

Away trom The Strip, the showgirls and croupiers join
the 400,000 other residents who have ordinary lives to lead.
and ordm'ar_\ urban problems to cope with. One of the most
serious of these i1s crime.

Las Vegas has one of the highest crime rates tn the coun-
try Some of 1t. of coursc. 1s pecuhar to a tourist oé(mom.\.
vice operatives. pickpockets. and con artists are attracted
here by the tast lifestyle and th® easy money.

Fear and Aging in Las Vegas

But for most residents of Las Vegas and Clark County.
evervday crimes like burglary, pursesnatching, and larceny
‘are the main concern To 3ope with these crime problems,
Las Vegas has developed a comprehensive network of pre-
vention and recovery services.

There 15 a rape crisis program, a community crime pre-
vention program. another program for the Hispanic popu-
lation, a battered women's shelter, a vicum/witness
program in the District A'ttorncy s oftice—and the Retired
Senior Volunteer Program, which provides crime preven-
tion and wvictim assistance services to Las Vegas senior
citizens.

And Las Vegas does have many sentor citizens. Scott
Craigie. who hosts a television progggm called "Action
Seniors” on Channel 2. explains that.
retirement community, and there are a great deal of growth
problems.”

Among the problems yet to be dealt with is a small
pupfic transportation system which the population has
simply outgrown. For the elderly, the lack ot adequate
transportation means mcreastmnbilny. 1solation, and
fear. o ’ )

Scott Craigie comments, “*Since ['ve got involved with
sentors, ['ve been amazed at the aura of tear surrounding
semors—n 15 very common here.

- =i

e are becoming a

3

“For example, | have been told that with things like
landlord-tenant disputes or confidence games, the day
before litigation is to begin, the senior will call up and
decide not to purste 1t.

“I've had that happen to me with several of my shows,”
Craigie says. “"Semors afraid of youth gangs or crime would
refuse to appear on my show. I've even promised them to
disguise their voice and keep their backs to the camera, but
they still refuse because they're atraid.”

The Las Vegas RSVP Program
RSVP 1s a program of ACTION, the tederal volunteer
agency, which provides opportunities for over a quartet.ot a
million people 60 and older to get lmol\ed tn a variety of
services in their own communities. Currentl\. there are
sentor volunteers serving on almost 700 projects 1n all S0
states.
. RSVP volunteers work tor nonprofit private and public
community organizations. Their work sites include hos-

pitals, nursing homes, ‘rists centers, schools, and police
dgpafiments And in Las Vegas—as n Baltimore and Okla-
homa City—the volunteers are trying to make hife a httle
sater and less teartul for themselves and their peers.

RSVP staff (1. to r.) Gilda Johnstone, Emma Massa. Phil
La Loggia. and Pat Keltner 1

The RSVP project in Las Vegas is administered by
Catholic Charities, funded since May 1978 under an LEAA
Community Anti-Crime grant to the Economic Opportunity
Board of Clark County. RSVP director Patricia Keltner de-
scribes the evolution of the program: ' During our first year,
with two paid part-tinie employees and some 10 volunteers.
we distributed educational materials and conducted 272
security checks of seniors’ residences. -

“Another benefit for seniors with which we have been
involved is fhe Farly Alert Program.” Ms, Keltner con-
tinued. When our crime prevention workers visit seniors in
their homes they ask if they would hike to register for this
program By registering, semers allow the mail deliverer to
notify us when mail has not been picked up in 24 hours. We
then contact the relative or friend who 1s listed on the per-
son's registration card, they call the senior or visit him or
her at home. For seniors living alone, this is a great way to
keep from becoming isolated 1n emergency situations

~

-~
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The RSVP home security activity also extends to lock Occastonally. the calls lead to visits at the victims'
tnftallations. an enviable feature of the program. The Steel-, homes when there 1s a serious need of counseling or other
workers Oldtimers Foundation. centered 1n Fontana. Cali- | personal help However. most of her work 15 done by tele-
torma, provides the hardware, Sponsored jointly by the phone. tying victims into the social service network  She
foundation and the Nevada Division for Aging Services. the helpy victims replace lost documents or checks. obtain tood
Las Vegas program has installed about 30 single deadbolt or clothing. and secure medical or legal services

locks tor RSVP chents this year. according to statt member
Sandra Church. More funding 1s provided by the Las Vega
Maitre d's and Captain’'s Association through thdr
“Thanks for Guving™ trust

4 Ms. Keltner,explains. "Because Las Vegas has been
very good to thése people. they want to return something to
the cits  They look around tor worthwhile programs to
which thev can contribute money. We had found many
sentors needed deadbolt locks ande they couldn’t atford
them. It we mere going to go around telling people they

needed locks we knew we'd better have them This 1s whete RSVP educates hoth /u\en//es and seniors in " Senior
the Association 15 so valuable. It lets us tollow up home Power .

security survevs with quick installations In this way, older ’ . .

persons’ fears are lessened And, fortunagely. to date not “Lately, we'se had cases of old people being robbed of
one of the homes we've done has been burglarized.” their Social Security check or other check on which thes ex-
Helping Elderly Victims pected to live tor a month We've been trymng to get them

Home security-1s not the oaly area tn which RSVP aids money trom churches and charities,” she stated “"But just
sentors of Las \'eéas As Ms Kéltner explains to three at- recently we decided to try and establigh @ financial emer- -
tentnne volunteers during an RSVP training session. gency tund here in the office. We're working on thatnow.™
“Through our crime prevention program, we found out that

victims of crime were being neflected. soave got into victim Training the Volunteer
assistance ) Philip La Loggia. a short, dynamic older man. s the

To emphasize the crime problems older residents face,  * statt person running the volunteer training sesstort As he

f’h]hp La Loggia. the staff’s crime prevention specialist, explains thd importance of programs lke Early Alert‘
reads from the latest police crime prevention report “"What Operation Identification. and Neighborhood Watch, Mr
neighborhood do you live in”?"" he asks each prospective La Loggia raises his voice 1n excitement. trying to convirce
volunteer After they answer. he asks for their zip codes. the three elderly ladies to sign on as volunteers .
Each ume, he reads a corresponding list “burglary, rob- “You don't have to do one thing.” he reminds them.
bery, burglary. vandalism ."" One volunteer trainee mur- “Try to pick out an area that interests you It could be home
mured, "'l never would've thought 1t. You never hear about security checks or property engraving. Maybe you dike to,
it.” ’ talk sePpeople. you can come around with ke and help gie
Emma Massa. the office manager, then explains to the *  crime prevention educdtion speeches Or you can help
three potential yolunteers, "We get copies of police reports Manan give aid to crime victims, Perhaps you'd just ke to
Then we separate the out-of-towners We send out form let- work around the office. We need that too. But refnember—
ters and a brochure. asking them to call us. Marian Page. whatever you do, you'll be helping other sentor ditizens teel
our vicim counselor, takes the calls. At the end of each better. And n the process, you'll feel better yofirselt ™
.month. we review information on all crimes against Later. he elaborates on why he gets so mdch satistac-
sentors—time of day. money involved, and type. By doing tion out of working for RSVP's anti-crime progkam.
th;s‘ we can discern trends in victimization and include this “I've always been a senior advocate. I've loBbied with
+ inforghation 1n our crime prevention education sessions.” state legiskators, I've been involved with tenant groups, I'vé
A sgan of the latest ot these monthly reports, for May been active m politics  Sentors here have the same basic
1980, reveals the infoFmation “you never hear about.” problems as sentors elsewhere.”” he” continued. “"But they
One hundred fifty-nine elderly residents of Las Vegas arén't organized. At least through this program, we can or-
were victimized. losing $242.900—3$169.000 of which was ganize seniors around Neighborhood Watch and other com-
taken from just four vigtims. Thirty-four older visitors were munify crime prevention strategies.” ’
victtimized at a cost ot $40,000. Two zip code areas had Mr La Loggia's interest in his work 1s constantly re-
more than 40 semor citizen victimizations in the month. . flected 1n his gesticulating hands and 1n the way his words
Marian Page. the RSVP victim counselor. receives this spill out. tmpatient to move ahead. . :
and other victimization data from the police. 3Hfe sends let- “I've found home security checks can be very comk)rt-

. ters to vicims asking them to call.

/15
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ing to semors as long as they're followed up with locks. The
first thing I do is give them somethm%-—a whistle. This lets
them know I am there to be helpful.

_» “Then we have some small talk. I try to gain their con-
ﬁdence and convince them I'm really mterested in their wel:
Yare. As a senior myself and a long-time resident of Las.
Vegas, 1 have a lot in common with them. We talk as com-
patriots. After I gain their trust. then they're recepnve to
my crime prevention talk. When I check their doors and

-

. windows, they already trust me and know I wouldn't do

anything to make them more fearful.”

Mr. La Loggia alsp conducts crime prevention educa-
tion sessions for groups of senior citizens. Through May.
1980, he and his colleagues had conducted over 100 wofk:
shops, large and small, reaching over 13.000 elderly
residents.

During today's volunteer training sessmn guest speak- -

ers cover various aspects of crime prevention for elderly per-
sons. The appearance of four speakers illustrates RSVP’s
close ties with the other elements of Las Vegas' victim
assistance/crime prevention network.

Roger Jacobson of the Valley Bank talks about the .

Direct Deposit program and the relationship a bank can
have with its customers. Another bank representative,
Michael’ Fitzpatrick (also a Nevada State Assemblyman)
adds. "'One percent of the Social Security checks are stolen
“"We have ta get more people
enrolled. Right gow Nevada is ninth in the country, with 34
percent of our- seniors on Direct Deposit—36,000 of

109,000. But we want to move higher on the list.”

Tom Tait, the division coordinator of the District At-
torney's Victim/Witness Assistance Program, then explains
his office’s servicesswand emphasizes to the prospective
volunteers the importance of RSVP's victim assistance

work.
“RSVP can try to help all victims who report crimes to

the police or who personally contact them. However. we
have to wait until a suspect is caught and a case is instituted
in order to help victims. Unfortunately. in both the United
States and Nevada, 80 percent-of all cases are never prose-
cgted

Scrgeant Don Helm, from™ the Las Vegas Police De-
partment’s Crime Prevention Bureau. speaks next about
the Police Department’s crime prevenf®n activities: educa-
tional sessions. Operation'lD, and Neighborhood Watch.

RSVP: Service to Two Generations

Detective Don Johnson. aiso of the Crime Prevention
Bureau. had earlier commented, *“Two years ago an elderly
woman had her purse snatched by twejuveniles. During the
crime, she fell and was killed. From that incident and the
increasing rate of crime against seniors. we became deter-
mmed to start a program to tell kids about the elderly and

+ to bring the two together.

. "This January,” he continued, “the RSVP vt‘_rs
and I covered all the sixth-graders in Clark iolmty public,

: As Ms.

private, and parochial schools. It was very well- recelved by

_ the kids and their teachers, and thé seniors loved it.'

RSVP Director Keltner added, **We btbughf the sub-
ject home to them by talking about their own grandparems.‘
Don would start the program by giving a speech, then we
showed 'Senior Power.' The kids loved it. Afterwards, we
always had an RSVP volunteeror a retired school teacher

“talk about 'being a senior citizen.” We gave all those klds‘

something to think about, 7,000 students at 42 schools.”
Keltner describes the RSVP philosophy.
"Somebody-got smart and realized we have a lot of talent in
.this country and it was going to waste. RSVP gives older
people a way to contribute to their community.” Clearly,
Las Végas' seniors are contributing to the safety and peace
of mind of their friends and neighbors, perhaps making
daily living less of a gamble.
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Reuther Centers Help Detroit Elderly thht Crime .

IT'S KNOWN as Motown, Motor City, the city that
Ford built. the automobile capital of the world. It's also
known around the country as a deteriorating, crime-ridden
urban wastelqnd. once called the ""Murder Capital of Amer-
Jea.” -

. When Antomne de la Mothe Cadillac explored the area

-

in 1701 he reahzed at once its strategic impor#ance in pro#

tecting the burgeoning fur trade of th¥ Fi¢h¥h in North
Amenca. So, dccompanied by a large settles t/’p'any
Cadillac established Fort Ponchartrain du Detr’ls‘nt (*‘of the
strait”) 1n honor of his p&tron, the French ministerof state.
But the mdustry that has defined the image and history

of Detroit 15 not Cadillac’s pelt Jlrade, but automobil’
anufacturing. Today. Cadrl]acs name is remembered

- chiefly as America’s most ular fuxury car—a car bur]t in

-~

a tory n the 1960's.
. The view of

Ie ada, across the

etroit from neighboring Windsor, Can-
etroit River:1s a degeptive one. The small
downtown area fooks solid and prosperous. The new Re-
naissance Center’ with its gleaming conical glass and metal,
towers, seems to testify to the city's well; -being.
Detroit show $nany symptoms of the urban bhght that
" afflicts most olderfemerican cities. The' 1960's were a time
" of strife fpr the city as whites moved to the meore fashion-
able subutbs, leaving behind an mcreasmgly poorer and
darker populatron
In 1967, inner-city riots claimed 43 lives and caused
some $200 million in damage. Federal troops patrolled the

streets o restore order, and not for the first tithe. In 1943 a - .

similar riot in the city, bloated with workers looking for
war-economy jobs, ended 1n the death of 35 workérs, most
of them black. .

As urban decay spfead in the 60's and 70's Bthe crime
rate soared and the commuuaity lost Tespect for the police,
Detroiters say. The city began to earn a reputation as a
paradise for violgnt gangs and other cfiminals .and a bane
to the.average resident. It is an inage that many Detroiters
think grossly unfair, as unfair as the popular view of the city
as a horror of filthy factories and widespread slum condi:
tions.

Detrtat's de.tenders say tht city is on-the upswing, sym-
boljzed by the Renaissance Center itself, the towering com-

{th,at marks' the new downtown section. The “'Ren Cen,”
etroiters call it,
.and watering holes for the well- toAdo, is agnet for visi-
tors and business people. It ajso 15 drawing to\this most

Demmcratic of industxal cities the 1980 Repuplican Na-
tional Convention. \
The hoopla over the'Qen Cen, thdugh, ovetshadows the

real Detroit that has alway¥ existed—the Detroit neighbor-
hoods”of quaint, old-world houses with their’parti-colored
brick and Tudor wood effects. These are the nerghb:)rhoods

-there weré qbout 71.000 retired auto.w

ith its fine hotel, Ehops restaurants. .

- Assistance Administration

where Detroiters lived and worked and grew old while less
fortunate neighborhoods, sgstlmes ]ust a block or two,
away, died and.:}vere boarded up. .

G BYRNF

A scene from Detroit's tough eust side. This mint-station is
« home to the Sentor Citizen Area Trunsrr (SCAT), funded by

the Reuther Centers

<

[0
It 15 in these surviving Detroit neighborhoods that

- somej, e of the tattered American Dream still lingers. It is i
ac gle-family houses; apartments are relatively new

cre s here and condominiums have yet to arrive as a
majgr real estate force. Some 70 percent of Detroiters oug
thegpwn. homes,” one of the highest percentages i
couffy. Seemingly everyone owns a car, not surprisitghff
and@n intricate'freeway system laces the city. L
Into this American-mixing bowl of industry came Rus- .
sians. Hunganans, Germaps, Poles, Ukramans, Irish, and
Canadians to labor in the auto fattories. In a-small down-

own area one can find French, Irish, and Ukranian Catho-

lic churches nestled together on adjacent corners.
Today, most of thg descendants of those immigrants

have moved to the suburbs, leaving the (ﬁﬁpulation

about S0 percent black and 20 percent elderly. e see the .
renaissance of Detroit as marking the return of the white
gopulation to the city, creating in some areas an u‘nus'ual

mix of the elderly, young families, and poor blacks.

The elderly in Detroit, many of them retired auto
workers, are not a hidden mingrity. They are seen wherever
there are park benches to sit on or bttses«to ‘ride. Last year
ers in the metro-
politan Detroit area, accordiig to UAW figures, the
current slump in U.S. auto sales cotild make tha re
soar due to increased layofts and pMnt closings.

As elsewhere, the elderly are most visible in the a
multipurpose centers and nutrition sites, coming together
for food and companionship and refuge trom a society bent
on remaining forever young. And-for the past several ygars
they-have come for another purpose: to :Iear.n hpw to protect
themselves from the-ever-present threat of crime.

Since 1977, with funding from the Law Enforcement
(LEAA), the three Waiter
Reuther Senior Cgnters hawe offered thousands of elderly
Detroiters lessons in protection from street crimes, burg- .

ERIC
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laries. and con games. The centers have been helped in

" their efforts by the Detroit Police Department. which has

. one of the largest—and mostimpressive—police crime pre--
vention sectiens in the country. ' ~

The Reuther Centers. the Detroit pplice and the var-

¥ .ious neighhorhood anti-crime groups have forged a triple

, alliance to battle both the-city's existing crime problems

and the libelous image it has developed. Their etforts have

already resuffd in a large drop in the crime rate for two

large targefed neighborhoods where seniors live in great

nambers.

. The Walter Reuther centers—two located in city-
owned recreation centers, the third na YMCA—began in
1953 as an experiment by the United Auto Workers (UAW)
retiree plan. They are named after the charismatic founding
president of the UAW—among whose innovations, 1n fact,
was the creation of a “‘retirees plan."”’

“The union leadership began to see that the numerous
retirees had certain needs that were going uhfulfilled,” said
Freida Gorrecht, the Centers’ director. “"People wanted a
place to be together. The centers-became one way td tulfill
the economic and social needs of the retirees."”’

Although the centers are no longer UAW-run. they do
recerve some funding trom the union. and the' cemters ad-
minsstrative office 1s in the UAW reurees building on East
jefferson Avenue near the UAW International Headquar-
ters, Solidanty Hall. S, -

B =

]
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Reuther Center Director_Felda Gorrecht: “If older people
don 't like something. they Il yust get up and leave. The older
I get the more I realize That 1 just haven't ime to waste.”

Active union members contribute one cent a month
foward the center operations, Mrs> Gorrecht said, amount-
1ng to about $30,000 a year. Another $200.000 comes from
the local United Way drive.

The Crime' Prevention Project is in the final year of
its grant from LEAA's (thce of Community Anti;Crime
Programs. The project is headed ap by native Detroiter Bill
Yagerlener and his statf of two_iu_l;mme communty workers

and two pan-tinﬁmuw . .
5 While the efderly make up 20 percent of the popula- .

. tion, they account for 10 percent of repo rimes, police
' officials say. The elderly are particularly h3& hit by burg-
laries and by auto theft. Loss of a car can be a serious

CJE Newsletter

erratic bus system. .

In'Yts first year, the project developed a comaprehegsive
““action guide’ on crime prevention for seniors, drawing on
the best of available literature obtained in a nationwide
search. The guide became the basis for nine-part crime pre-
vention workshops in the three Reuther Centers. -

* “The problem with most literature on crime prevention
is that it's so Jocalized that no one else can use-it.” Mr.
Yagerlener said. “What we tried gp do was to distill the
important information into a form that would be specific
enough for Detroiters but general enough for other projects
touse.”

" In planning the crime prevention workshops, the staff
was careful to keep in mind its audience

“One thing I've learned is #hat 1f older people don't
like something, they'll just get up and leave. The older I.
get the more | realize that I just haven't time to waste,”’
Mrs. Gorrecht sail with a smile. “*That's why we tried to
make the sessions interesting.”

This attention to the learning requirements*of seniors

’.resulted in a novel way to present the crime prevention
ideas Rather than use the usual “‘one-shot’ approach to
training, which rarely produces behavior change in students-
of any age, the project decided t ‘break the-sessioris intd
nine workshops, with seniors sng’nﬁlg up tor the whole series
of sessions. During the first round. workshops were ottered
on Operation ldentification. residential security. Neighbor- .
hood Watch. personal protection. sexual assualt. con
games. auto thett. crime reportiné. and an overview session
on crime and the eiderly.

. Each session features a member of the police crime

prevention umt as well as a film. including a CBS television

60 Miputes” segment on personal protectior.

The resulting workshops drew up to 80 semors at each
ot the three centers, Mr. Yagerlener.said. and retresher
courses are now being oftered to pick up newcomers and to
remind graduates of their first workshops to remain on their
guard against crime.

The anti-crime workshops fit info the halt-day of senior
activities plana€d at each of the centers. the morning hours
of which are reserved fpr sentors only. A recent refresher
course. for example. sba:?d an agenda with yoga. Spanish |
and 11. creative ceramics, square dance. and a bilhards
competition. |

Each center has established a crime subcommuttee that
meets regularly to.decide on crime prev jon program
needs. Seniors thus share in the planning process and are
given a stake in developing crime prevention.

The Reuther Center project 1s one of the few elderly- o
serving agencigs awarded a national-level grant from
LEAA's Commumty Anti-Crime Program. The Reuther
proj'&t in turn has made subgrants to a number of other
groups in the city which prox'ljlservices to atizens of all
ages. ’ ) '

In the first year the project helped five neighborhood
groups develogy senior anti-crime programs.'One was the

-

-

@ handicap in Detroit. which has no subway systenr and an , Ve b
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Semior Citizen Area Transit (SCAT). a daily van escort serv-
1g€0n the city’s tough east side. Another was a more hmited
escort service out of St John's Ukraman Catholic Church .
on the southwest side. .

A third program. Neighborhood East Area Residents
INEAR). in}talled‘locks in some 200 eastside homes. while
_the Motor City Consumers Co-operative started 54 neigh-
borhood and apartment watch clubs with project funding.

The fifth sub-grantee was La Sed. a Hispanic neigh-
borhood group in the southwest portion of the city. It trans-
Jated crime prevention materials into Spamish and, helped
the police crime prevention unit with bilingual presenta-’

« ~tRn<Tor the 13.000 non-English-speaking residents ot the
city

Undegh its second-year LEAA grant—reduced trom
$2007000 to $150.000—the project 1s continuing to fund the
SCAT program and NEAR's target-hardening eftorts and is
also working with La Sed on bilingual crime prevention
materials The projectsalso supports the Nelghborhood In-
formation Excha‘nge. an association of neighborhood
groups that publishes a newsletter and operates a telephone

»  hot line” hsting upcoming meetyngs, workshops. seminars.

and projects in the city

The prqject also plans a more intensive outreach ettort
to the 80 sentor nutrition sites and 25 sentor multi-purpose
centers in the city.

. “We hope to hit 13 to 20 of these swes with a tour-

_ part crime prevention workshop.” Yagerlener said,"What

we did at our centers last year sas great. but thisXear we'll
be able to reach a lot of people who don’t attend one ot our
centers We should be able to reach a tar larger segment ot
the population ™

The crime prevention workshops are seen as a key
strategy since seniors play such a major role in the city's
estimated 1,000 block clubs . a

“Thesevpeople [seniors| are the backbone ot the com-
munity organizations in this city.”*Mr Yagerlener said. °
“What they learn at our workshops, is then taken back to
the neighborhood groups these sentors belong to. That way
the information spreads even tarther Then. through follow-
up. we Keep the interest level high and the process growing.”

The project 1s also featured on local television. Mr.
Yagerlener and his staft appear on eight 10-minute seg-
ments on crime prevention for ~“Sentor Journal.” a Satur-
day-morning television program toreseniors. Center mem-
bers are urged to watch the shows. Mr. Yagerlener said

elevision 1s the only way I know go reach the 1solated

elderly.”" he said. "Those who can’t or won't make 1t to the
centers can still pick up some usetul intormation og the
show. And it runs at a tile when the(c 1s virtually no other
programming tor adults.” -

. DETROIT'S POLICE DEPARTMENT plays a major
role 1n crime prevention-work. For years distrusted and dis-
liked by many residents. Mr. Yagerlener said. the torce 15
gaining the respect of the community again. Jargely due to
Police Chiet William Hart.

"
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Bull Yugerlener. director of the Reuther Crime Prevention
Project. tells a local radig reporter about crime and the -
elderly
v 8 -
“Chiet Hart 1s committed to crime prevention. and the
*department’s crime prevention statt 1s first-rate.” Mt

Yagerlener said “"You know you can always find someone
there to speak to a group and you know they’1l do a good
job - c -

Each of the city’s 16 precincts hds two crime preven-
tion otticers to assist 1n Operation 1D, neighborhood watch.
and other crime prewntum*‘strategles The central crime
prevention office downtown has a speaker’s bureau that the
Reuther program relies on tor presentations

The department 1s also conducting a demonstration
project 1n neighborhood organ‘mng under a separate LEAA
grant Condentrating ofi two-high crime areas—a 135-block
area 1n the west and a 252-block area tn the east—the police
have undertaken to organize a Neighborhood Watch group
on every block. -

“We want to throw everything we
prevention into these areas and then monitor to see what
results we get,”” sard Sgt Tom Burke. tfe program’s coor-
dinator *'Because of the restrictions placed on police by the
courts. we teel this is the avenue to take—to edticate people
to prevent crime.”’ ' ’

Two full-time.ofticers are stationed 1n each test area.
Sgt Burke said. and are housed in an office 1n a church,
They work 40-hour weeks going door-to-door to_recruit’
block watch leaders. organize meetings.-and insfall large
Neighborhood Watch sighs on each block .If not able to-
find a willing block captamn. the ofticers must assume that
job themselves until a candidate appears. Byrke said.

Once the clubs are orgamzed. Sgt. Burke said. the
otficers’ Job 1s to provide the®lubs with any crime pre-
vention assistancethey need. ©o ..

“®heir job 15 a passive. educational one. They're not
supposed ta be taking complaints.” Sgt Burke said.
“Home burglary 1s our number one concers because it's
the number one problem in these areas. We're there to try
to prevent it . )

Two years after the west side program started. 140
of the 155 blocks are osganized. Sgt Burke said The east
side project. only a year old, has 34 ot 252 blocks organized.
Burglaries 1n the west hdve dropped 48 percent since the

know about crime
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test program began, and overall crime in that area has
dtopped 40 percent, he said. ,
4" The area officers also sup*gibleﬁhomeowners with
security hardwarg and lend apartment-dwellers alarm sys-
ems. They also operate a van escort for seniors. using vol-
Junteers from the police reserve as drivers. The Reuther
anti-crime progranf cooperates in the effort by supplying
van escort through SCAT/and hardware to those who fall
“just below the policé prfgram’s age guidelines of 60 and
older: .. B
In addition t6 a lowlér cr}k rate, the police have no
ticed-a major |mprovement inc nity relations. \
“It’s by far'the most effective community relations pro-
gram I've ever seen." said Sgt B;urke whose 25 years on the
Detroit force é]ude several years ln community Yelations.
“It wasn't n'kended as-an empty PR effort—we went in
there to prevens crime. Bt tﬁiﬁpon that has been estab-
lighed is the Bst I'vesver s€en. The community people say,
‘These are my bﬁ';

"

*, to my problerps..
jﬁ

+1 know their names and they'll Jisten'

+

s

FOR DETROIT'S RENAISSANCE to be the rebirth
the word suggests, reducing crinle in the city would seem
essential. The Neight;orhood Watch signs dotting the fash-
ionable University District—wh,ose $50,000 homes, trans-
planted in the supposedly “safer" suburbs. would- fetch
twice the price—attest to the extent crie has had a de-
bilitating effect on the: Detroit community.

The signs, representative of the anti-crimé efforts in
the city,"so witness a return to the strong community ties
that once were prevalent in American cities. Community
crime prevention was in style,before there were police de-
partments, before a science of law enforcement even existed.
If that style lacks the timeless grandeur of Renaissance‘
Florence, the benefits it engenders—a reduction in himan
suffering ang victiniization, especially for the eldquy——add
up to a re-birth that could help revitalize urban”America. °

The Walter Reuther Center Crime Prevention Project,
its aftihates. and the Detroit Police Department are-work-
ing in their community to make that revitalization a reality.
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. TAMPA—"No, not much crime around here. People
here have respect for each othér. Not nearly the crime you
find in other cities." N

The talkative driver pulled his battered taxi into the
stream of traffic. his gnarled hands shaking visibly. He
retired to Florida 29 years ago. he said, and drives a cab
a few days a week to pick up some’ extra change. His pas-
sion for bridge takes him into the local senior citizens
clubs for competition. Occasionally he’ll head somewhere
for a major tournament. *

*1 look back fondly on 65, you know," he said. "'I've
got grandchildren in college- now. Life 1s good here. Old
folks don't have much to fear." .

The cabbie is lucky. For thousands of other retirees
who mgrate to this land of marsh. sun. and sand. the
story 1s sadder. They often find their “'gold®n years's
tarnished by the death of a spouse, the strangeness of a
new home and chmate. and the loss of lifelong friends.
Mpreover. they become easy marks for modern-day pirates
who prey. like their 17th-century namesakes who sailed
the waters of Tampa Bay, on the weak and unsuspecting.

Esther Steltz, a 77-year-old retired schoolteacher.

came looking for the good life. too. and she found it.
Then last August a teenager made a grab for her pgcket-
book as she was entering a Tampa shopping mail. Finding
the bag hopelessly tangled in his victim's arm. the thief
threw her to the ground. shattering her right hip as well
as her sense of security in a town she thought she knew
well.

G BY RNt

NLW Elva Thomas (back to camera} pays a visil to victim
Esther Steltz.

"During these JZ weeks, | have been robbed of the
ability to lead a normal life.” she said. "'l have always
been active and independent bat because of this hip frac-
ture, I have become de;;endent and have suffered much
pain. still not knowing how long this will continue.
Nothing can compensate for this loss.”

A
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Semors Help Peers Recover from Crime

As painful as tHe hip injury is the kﬂowledge that
several persons who watched the assault came to her assis-
tance only after'the thief had escaped.

*Don’t you think those people who saw it happgn could -

" have done something? They said they thought it was a

prank!"

Forturiately. Esther Steltz was able.to find someone
to help. Staff from the Victim Assistance for Older Adults
(VAOA) program visited her in the hospital. found her a
walker. and generally helped her along the road to re-
covery. .

Mrs Steltz 1s one of more than 5,600 elderly crime
victims contacted since the VAOA program began serving
the aty of Tampa and Hillsborough County in Janu-
ary_1978 In its'Tirst year of operations, the program
helped nearly twice the number of victims it expected to,
see and has held scores more pubhc meetings “than planned
in its effort to get the cohmunity involved with crime
prevention.

It 15 1n n)énv ways a unique program, having solved
a number of problems that plague victim assistance proe
grams nationwide. It boasts an effortless. efficient referral
system with the local pohice and sheriff's offices that
ensures the program a high rate of contact with victims.
Relations with law enforcement agencies have been re-
markably free of conflict. program administrators say.
and are getting better all the time. In fact, the police
department and shenff's office alnost seem to be com-
peting with each other in supplying the program with
crime prevention aids and other tangible help.

~ The program 1s also one of the few in the nation
housed Within a community mental health center. providing
the program with extensive professional backup help in
counseling victims and training workers. Despite. its afﬁh
ation with Tampa's Northside Community Mental H

Center. VAOA remains independent "of the center an
operates efficiently mth a minimum of administrative
layers. . ;

It is, in short. a unique program serving a community
that is unique in its own right.

Elderly Are a ‘Hidden Problem’ ) .

Tampa is a city of contrasts. ffom the sleek. modern
structures of downtown and the huge new football stadium
that is home to the city's pride-and-joy Buccaneers, to the

* seedy ba#s and adult film shops of Florida and Nebraska

avenues; from the small. squet pastel houses which are
home to most of the elderly retirees.,to the often-deteri-
orating Spanish facades of Ybor City.

Senior citizens (tH6se aged 5SS or over) make up some
26.5 percent of the city's population—shghtly more than
the national average. Nearly 15 percent of county residents
are over 33.

1.41 . _\\ : ! \ .
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It. as VAOA Program Director Marie Apsey says. tht

elderly. like the area’s Hispanic migrant workers, are a
hidden problem 1n Tampa. the merchamts and profes- +
sionals who depend on these segiors are very much 1n
evidence. The aity is dotted with tuneral parlors the way
some <ities are dotted with banks, or quick-service food
marts Optometrists, podiatrists, ?nd others who make
their living easing the aches. paly. and faih.Qg health of

- the elderly are well-established otcipatots here.

TRLWs gather 1o discuss cuses Ken Rhodes and Elvu

Thomas are center and right

Other local residents occupy themselves by helping
themsglags to the small income and savings of the average
retiree Household burglary 1s the most common oftense
aganst senior citizens here. but there 15 an alarming
amount of street crime perpetrated by youngsters on bicy-
clep or on toot. hke the one who assaulted Mrs Steltz

The elderly, often are victimized repeatedly Some 28
percent of those contacted by the VAOA program already
had been vicims at least once: some had been vieimized
as many as eight times

Ray McCardle. 3. 15 one example His modest hom
has been hit six tindes over the past tew vears by \and,'z?
who have trashed the turniture and stolen relatvely minor
belongings while 1gnoring the television and radios One

“loss he will never forget. or torgine! was the loss ot hi

Jate wite's wedding bands

1t I could catch whoever did 1t. | swear | would kill
them.” he said. "I telt that way at the tme and [ sull do ™

Ray McCardle 1s the Volunteer Coordinator tor the
VAQA program

. “The last time they broke in. they even took one of
my calling cards and the ’ranon 1D sticker trom my
door.”™ he said good-natured

Mr McCardle discovered the most recent break-in
on his return from a conterence of the National Organiza-
tion of Yictim Assistance 1 Philadelphia this October”

“1 pulled up 1n my car and sas# a cop in the drive-
wav.” he recalls “'The cop asked me where 1 had been
I told him. 'You won't believe it * He asked me what |
did tor a hving [ told him. ‘You won't believe it ™

A retired Navy non-commissioned ofticer. Mr. Mc-

0T '

Cardle is known ftor his salty observations on Iife as well
as his compassionate understanding of the needs of crimé
vicums. Both traits thake him singularly suited for his
job with the program

Mr McCardle coordinates the staft of 26 ‘elghbor-
hood Liason Workers (NLWs). Generally nonprotession-
als, NLWs are over age 55 and live 1n the neighborhoods
they serve. Drawn trom all walks of hfe. strmilar only 1n
their interest in helping their peers recover from the eco-
nomic and psychological traumas of ‘vicumization. the
NLWs are Middle America taking care of its own.

“The NLW 13 the heart of this program.” says
Ms Apsev "They are the'people who make 1t all w k"

Mr. McCardle agrees. "I don’t thwk_ our f)*ggram

would work without peers doing the counseling You can’t

tell older people to do something. you have te suggest
That's where our workers come in They're the same age
and they come trom the same neighborhood By getting
that seighbor-helping-neighbor teeling, we're able to over-
come people’s teehings that this program s just another
kind of weltare ™

I'he VAOA program has broken the Tampa area into
30 neighgorhoods The NLWs are recruited actively trom
each neighborhood through ads 1n local newspapers.

. Using staft trom 1ts parent agency. the Northside Com-

munity Mental Heaith Center, all NLWs are trained 1n
Florida state law aftecting the elderly. crisis intervention
counseling. and the services available trom local social
service agencies ~lhe traiming 1s supplemented twice
monthly by meetings at which NLW, exchange informa-
tion. contacts. and suggestions on case strategies.

The NLWs are required to be at home from 9:30
am to 1030 a.m . Monday through Friday. to await a
callfrom the office assigning them toya new ‘case. Names
e icyms are collected daily tmm(%e city police and
county sheritt’s offices by an NLW permanently assigned
to the task. The shenft’s office provides the NLW with
photocopies of all crime reports. The police department
provides similar reports on the previous day’s crimes from
which the NLW gets his needed intormation.

“After their original contact with a vicum that same
day. the workers by-and-large set their own schedules.
decide when to terminate a case and when to make refer-
rals to the center staft for intensive counsehng or to other
soctal agencies for help with tood. housing, and medical
care Their reports of each case are reviewed by Ms.
Apsey and Mr. McCardle. but each worker 15 encouraged
to act as he or shéthinks best.'Ms. Apsey said,

In return for their efforts. they are pdid $3.60 an
hour plus 16 cents a mile The administrators of the pro-
gram believe they are getting a bargamn.

“We know that most of these people never put down
the tull number of hours they work and they ask vgry hutle
in mileage.” Ms. Apsey said A lotof them have worked
since the program began without a vacation. although
they are entitled to one That takes a lot of dedication

Aruitoxt provided by Eic:
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Some, like Mr. McCasdle. have been victims them-
selves. The program’s first client and a former NLW.
Mr. McCardle tells clients about his six burglaries and
shows them color photos of the damage done on one occa-
sion, Those who have seen him in action comment on both
the sense of violation and anggr and the understanding
he brings to his sessions.

my NLWs have undergone the same Tifg traumas
their

nts have faced through losing a spouse. facing
failing health. and living on a fixed. if moderate, income.

“The NLW's are not only performing a great sefvice
to others,”” Apsey said. “They're getting a lot 1n return.
There are @ lot of needs being met there.”

Each NLW has his own style of dealing with clients.
Elva Thomas. who did social work 1n Michigat before
returning to her home town of Tgmpa. reminds one of the
kind neighbor who comes to tea She helped Esther Steltz
through her fong recovery period.

Ken Rhodes. who renred in Tampa 1n 1%0 atter
more than 30 years as a salesman and sales manager for
various firms. says he never left his protession behind

“This 1s really a selling business.”” he said ‘"First

. »\ou have to sell vicims on the idea that you can help them
" and that vou're the best person in the world to do so.
Then you have to sell them on a plan of action while
letting them think 1t was all their idea. It's not so simple
as you might think °

Mr. Rhodes has earned himself a reputation uas uan
aggressive. persistent worker.= In October, he says. he
worked 60 cases. about twice &qcv‘erage NLW caseload.
He recently recorded his first rejdction by a chient since
joining the program four months after 1t started

) .
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It was Mr Rhodes who first contacted the office ot
U.S. Representative Sam Gibbons. for help in quickly
replacing a Social Security check stolen from a chent.
The usual wait 1s from two to six months for replagement.
VAOA has now set up a permanent cooperative arrange-
ment with the congressman'’s ())ce which lessens the
waiting to a matter of weeks.

Mr Rhodes seems to have made lost checks his
specialty. Once when nosing around the police property
office. he noticed an envelgpe bea;&ng the name of a client

of his who had been robbed ot. among other things. a -

Social Security check. Atter cajoling the clerk out of the
envelope, he opened 1t to find the stolen check inside, torn
in 32 small pieces. . ‘

I sat down at the table and worked that check hke
it was a jigsaw puzzle.” he recalled “Let me tell you. it

* was a_mess of scotch tape by the time | was done with it"."

ess or no. a supermarket cashed the check for the
chent. saving weeks of waiting and providing the client
with life-sustaining money immmediately

VAOA's training program and 1ts reliance on the n-
genuity and good sensgfof 1its NLWseseems to have paid
oft 1n 1ts first vear nefrly 75 percent of those victims con-
tacted agreed fo accept some help trom the program. even
it 1t was just a talk.

*The-everw helming response trom victims. whether or
not they want or need our help 1s. ‘It’s nice to know that
someone cares.””’ one NLW sayvs "Oh, sometimes you get
yelled at about interfEring in privdte affairss but once they

stop )elhng‘the_\ usually apologize and thank you for your

nterest.” s
Most chent’mve been found to need crime preven-
tion education and more than half needed crisis interven-

Staff Profile | ‘
Mane O. Apsey, VAOA Director

lee many of the people whose cause she espouses.
Marie Apsey is an immigrant to the year-found sunshine of
Tampa. A native of upstate New York. shé moved to Flor-
ida with her parents in 1962 and. outside of two years in
Washington, D.C . has made it her home ever since

A relative nswcomer to work with senior citizens. she
holds bachelor's degrees from the Umiversity ot South Flor-
1da 1n social science and secondary education. At one time.
she considered a career 1n guidance. .

“But I've always liked grants: in fact I've never had a
job where I wasn’t workmg on a grant of some kmd he
says. "I find 1t a Challengmg sort of work to do.’

She came 10 work with the problems of older adulis by
way of a program dealing with another nagging societal
problem—that of drunk driving. She worked five years in
Tampa on a federal Department of Transportation grant to
the local'Alcohol Safety Action Program (ASAP) Her work
there, followed by similar experiences at a D.C -based con-
@ "'ing firm. brought her into close contact with emergency

medical services and with the criminal justice system.

“l got a gapd exposure I() the criminal justice system
and | became tascinated by it.”" she said "'l began to think
about the way )usme was admnmstcred and to see some of
the places 1t taifed *

The ASAP program was 1nstrumcm~3f in ch!ngmg

much ot the mformation-gathering torms used by ghe police
_and court system, she said. and led naturally to her involve-

ment with the VAOA program. . |

b
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tion counseling. Sin t victims are reached within 48
hours after the crimé, Ms. Apsey said. the counseling can
be an important factor in their recovery.

]
The NLWs are trained to be on the lookout for other

stamps, or clothing. Referrals are then made to other

__spcal agencies. The program can also provide improved

-4

security door and windgw Jocks but has so.far received
few requests for them. .

A Troubling Phenomenon

While pleased with the efforts her neighborhood
workers have made in dealing with clients, Ms. Apsey is
disturbed by a problem she senses in some of the pro-
gram'’s clientele, and is planning additional NLW training
sessions to meet the problem. It is the seemingly uncom-
plicated acceptance with whjch many victims react to their
victimization. _ .

It is a reaction that workers in Tampa have noted in
numerous gases. and it seems most perplexing in cases ot
assault or robbery. A case in point: A/68-year-old woman
visited by Mr. Rhodes recently had lost h* last $14 to a
bicycle-riding teenager who grabbed her purse.

On the surface. she accepted' the loss calmly. although
she and her husband face a $900 hospital bill and both
are now too ill to work. At the time of thé attack. she
had been on her \‘way to apply for fgod stamps.

Even Mrs® Steltz. who suffered so much pain as a
result of her violent attack. has presented a calm. chan-
table attitude toward thé incident, reciting an often-heard
comment that “"the Lord must have had some reason for
it.”

This patteml fs by no means confined to Tampa—it

is reponed. in victim services projects nationwide. New
York psychiatrist Martin Symonds (see Fall 1978 News-
letter). noting the calm that many older people display
in the wake of a traumatic event. believes there are at
least two kinds of reactions occurring. With some,. he
says. that behavior reflects a genuine emotional maturity,
part of the wisdom of old agz.

‘But with many, Symonds fears that the surfate calm
indicates that “'denial” is at work. This is a natural coping
device by which we refuse to recognize the existence of an
emotionally-charged event in our lives. A common by-
product of denial is depression. so Dr. Symonds looks for
signs of depressioh in calm, elderly crime victims—such as
a reluctance to make eye contact. listlessness, or an un-
kempt appedrance in a usually well-groomed person.

“We're beginning to see,a pattern, -especially in the
more violent crimes and in fraud, that’victims reject. our
services.”” Ms. Apsey said. "We're even finding cases
where a victim who appears calm and 3table shortly after
the crime begins showing signs of distress six months
later.”

The NLWs will soon begin recewing trainjng from the
center's staff gerontologist once or twice a month, she
said. to improve the workers' awareness of signs of hidden
stress and to give them an array of techniques to use-in
drawing out the victim. A

“We've been concentrating &k the basics so far.
things like getting the victims food. eyeglasses. and other
services.” she said. "We hope now to improve our skills
in this important area.”

VAOA already has had a major impact on the way -

in which Flonda's LEAA momes are being spent in the

Q

She joined the program as its evaluator in January.
1978. took over the managgment information system and
began an, extensive search into the available literaturé on
crime and the elderly for relevant. local statistics. )

] went looking for hard-line data. not philosophical
ideas.” she said. "So much of the intormation I found was
just too general and I felt | needed statistics to support some
of the generally-accepted ideas about crime-and the elderly.”

Her work with the program made her think about the
plight of the elderly, “'probably for the first time in my life.”
she said. . .

. “'Like most people 1 rarely gave much thought to the
elderly,” she said. "'Or if 1did. it was to become impatient
because they drove too slowly. or moved too slowly in line.
But | began to see that seniors really are a silent minority
whose problems are largely out of the public eye.”

When the director's spot became open in January

1979. she was chosen to fill the vacancy. Her co-worKers .

hold her in high esteem and generally praise her efficiency
and concern. ,

For her part, Ms. Apsey says the experience has been a
remewal of faith in individuals and institutions she once
doubted were worthy of faith.

“You'd be amazed at the number of kind. caring peo-
ple there are in this program. in the general population and
in the other social service agencies.” she said. “The popular
1mage of a social service agency 1s one of cold. uncaring bu-
reaucrats. Through my work here. I've met any number of
people who really care‘about what they do.”

Caring for others1s a family affair tor Ms. Apsey. Her
husband. Martid. is a former Tampa policeman who now
runs a similar program aiding victims of all ages in an adja-
cent county. The VAOA program also has been the inspira-
410n for several other programs in the state.

If there is one way to charactenize her work. she said. it
might be as *throwing potatoes.” '

" I heard of 4n incident in World War 11 where a group
of soldiers ran out of ammunition. so they just started
throwjng potatoes at the enemy.” Ms. Apsey said. "Of
course. 1t didn't accomphish much. but it kept morale up
until things could get better. | sometimes feel that's what we
do here. There's only so much we can do for these people.
but by throwing potatoes we can help keep their morale up
and put back tn their lives some ot the control that crime
has taken away. And when you get right down to 1t, that's
not such a minor thing.” GB
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area of elderly victimization. Maxine Michael, the crime
and the elderly specialist in the Bureau of Criminal
Justice Assistance (BCJA), the LEAA state planning
. agency for Florida, is a gerontologist by training and was
. B formerly on the staff of the VAOA program.

*The Tampa /program made me very excited about
. the idea of older people helping older people,” said Ms.
Michael. **Not only do” the elderly know what is Best for

. their peers, but using seniors is by far the most efficient '
/ and effective way to go. And there's another side-effect
——_ which is equally marked. It's amaZng to see what hap-
‘ _ pens to seniors once they've worked in this project for a
w Their whole self-image changes.” .
s ~As part of the Florida comprehensive plan in this
area, the BCJA recently issued a request for proposals
- to compete for $100.000 in state funds for demonstration
\ . ¥ projects to combat elderly crime and the fear of crime. To

provide an incentive for projects to follow the VAOA
“model.” the RFP promised extra “points™ for ‘projects

using non-professional staffing. )

*I really believe that using paid part-time elderly
staff or senior volunteers is the way that all aging social
services will be going in the future,” Ms. Michael said.
*“The advantages are just so great.”

GB
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altimore Victim Program Turns to AAA Fundlng

.~

“When the Victim"Assistan’ce Program tor Older Balu-
moreans developed a videotape crime prevestion presenta-
tion tor seniors in 1974, the program was considered to be
the cwting edge of the senior anti-crime movement The
three tapes, on robbery, burglary. and assauit. were part ol
an integrated program to educate sentors on crime prob-
lems The video program itselt was widely ipitated’# aties
like Wilmington. Delaware. and Harttord. Connecticut

Today. the Balumore program. along with a handful o
- others, is again in the vanguatd of anti-crime programs tor
the elderly. in some ways well ahead of the rast. For the first
time since 1t was set upin the cis's lurgey downtown senior
center. the Waxter Center. the program 1s beginning to mo-
bilize a rapid-resgonse system to.all the ¢1ty’s known elderly
victims That service. paralleling one recehtly established
by Sentor SAFE 1n Los Angeles (CJE Newsletrer Wanter
1979-80). points to a new alliance ‘between public agencies
that can bring stabihity to vicuim service prﬁgrdms for the
elderly
Both the Baltimore and Los Angeles programs retlect a
growing understandmg among sentor service providers that
- their elderly clients need special help in avoiding crime and
recovering trom crime’s traglc dltcrshmks—hclp that can
be provided as an integral pant of a senios” center’s daily
operations Victim assistance advocates. tor their part. are
discovering in sentor centers a reliable. established nstitu-
. ton 1n a period of austerity budgets attecyng many social
programs and criminal justice experiments. Sentor centers
also are being viewed as an efficient means to reach the

.

elderly. at least those who trequent the centérs. and to cloak
such programs in the mantle of fanuliar legiimacy that
x‘uds to gredter acceptance by an clderly population skep-
cal ot many such sociab service programs,

. Also like 1ts West Coast counterpart. the Balumore vie-
tim service program is tacing the end of 1ts federal grant
tunding And. like Los Angeles. Balumore Program Direc-
tog Michael LaChance turned to a source of funding that
traditionally has shied away from scmor'am;-cnme pro-
grams—the area agency on aging Given the bleak future
commonly held tor LEAA. the AAA course 1s one that many
sentor anti-crime programs may have to travel 1f they are to
surviye

[hough” the Los Angelés and Balumore AAAs h
seen fit to fund ther réspecg\c victim assistance programs.
any such changeover is problematic In Balumore's case,
strains assgciated with the tunding shitt led. in part. te the
resignation of LaChance and the possible resignations ot his
three statt members

['he stait turnover comes at a crucial juncture in the
lite ot the program. Atter six months ol \tork by the pro-
gram staft and the Balumore p()llu. commumty relations
unit. an etfictent referral system was only fecently estab-
hshed by direcuiye of Police Commussioner Domald D

. £

dyve

Q

1 umétleau. A corps Gt sentor volunteers Row 1s set to begin -
a peer counsehing program tor elderly victims simular to a
program in Tampa. Florida ((JE Newsletter. Fall 1979)

It comes. too, ata tme v\hen the program 1s most visi- ¢ °

ble in the city. The local CBS television atfihate 15 broad-
casting & series on senior crime victims in which the victim
services program plays a prominent tole. The TV exposure,
along vuti;l the improved referfal system. couldymean & sud-
den influx of victims at a ditficult tlme‘lor the statt

“The program will still be here.’ LaChance said 1n
Aprd. "I think there's a teeling that the program has suc-
ceeded 1n doing a good job.”

i

«

Michael LaChance. former director of the Baulttmore Victim
Assistunce program

When LEAA tunds expire 1n July. an interim AAA
grant will carry the program through to September when a
tull-vear grant under Tule T of the Older Americans Act.
managed by the local AAA. will support the program  The
three-year grant, renewable each fiscal year. ts expectedto
carry the program until the aity décrdes whether to tund the
prngrdm itselt—a move that was widely expected to happen
this vear unul a budget shortiall torced Mayor Wilham
Donald Schacter to order farge budget cuts. -«

The program that faces the 80°s with a newsstatt and a
new source of funds 15 one that seems to do 4 great many
things right. despite a small statt and low salaries “Fhe statt
ofters the usual over-the-phone (and some in-person) coun-
seling and reterral services toits chents The location in the
Waxter Center. generally cited as a model mulupurpose

© sentor center. makes vieum rekeprals to other soctal service
agencies quick and relatnely free ot stress

"The program also ofters an’escort service for victims,
Statt lawyer Peter Dwyer provides tree legal counseling for
victims. accompanies them to court. and helps them file tor
the state victim compensation program In tact. the pr(‘v-
gram gave the state Criminal Injunies Compensation Bourd
many ol.its tirst cases n 1978 To date. the program has
helped 19 victims receive nearly $30.000 1n compensation =
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Staft Adye long since developed a close werking rel;
tionship with the police, and that undoubtedly hefped in the
_campaign for the new referralsystem, Instead of reaching
victims three to six weeks atter the incident. a time when
nctlms are trequently impervious eveh-to the best counsel-
ing. the new system will allow tor contact two days atter the
crime. )

Police officers will now be required to tell vicims 60
and over about the program and will fill out a short referral
torm. a copy of which gets to the vic{im assistance program
staff within two days of the incident, LaChance said.

Cooperating with the police also means giving crime
prevention tectures at the monthly police-commumty rela-
tions council meetings—an opportunity to reach thousands
ot elderly persons with crime prevention matenals.

It1s the smal things done well. though, that make the
program interesting to watch. Like the way LaChance im-
presses on seniors the concept of police ofticers as triends in
the community who should be called on 1n quiet times, not
just in emergencies. Or the way counselor Joan Biegeleisen
will let an elderly chent describe every minute detail ot her
assault when a summary would do. and then to acknowl-
edge the woman's need to he touched by holding her hand
for reassurance. . -

One_small teature of the program deserves special
note. Occasionally the program alls up former vicums and
invites them to attend a special follox-up crime prevention
session at the Waxter Center. At the opening of the session.
LaChance tells the a bled clients of e common bond
they share: they have all been victims. The emotions telt by
the participants are evident in the looks they exchange when
this bit of information sinks in. “They suddenly reahze

Counselor Joan Bregeleisen listens as a victum telfs her story
at u recent crune prevention refreshier course

they're not alone.”” LaCharice says. "Some of the guilt they
teel can be dn‘s‘p’elled by realizing that other people just hike
them have also been victims. ™" Usually the crime prevention
tips that are oftered in these sessions are woven into the
issuehhat 1s still on the participants’ minds—their victimi-
zation.

Qo - One reeent.sesston helps to explam why. Although 1t
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had been several months arter the incident for the dozen
participants (and in one case)(}?s five years) most were
still ventilating their anger, $ar. guilt. and frustration over
their vicimizations. Many.had been brutalfzed duning the
crime, thrown to the ground tor a tew dollars, and some
threatened with a gun or knite.

Their anxious questions, asked more in hope of a reas-
suring response than tor a detinitive answer. reveal much
about the elderly vicum. Why didn 't they find who did this
to me? Why can't the police arrest someone without u war-
rant? I'm afraid to call the police, won't they get mad at me
tf I call them when I'm afrard and they come and nothing’s
wrong? “

"1 didn't teel anything.,” one woman said. She had
been roughed up by a pursesnatcher while waitipg tor a bus.
I got home and all ot a sudden I hurt so bad 1 couldn’t get
up the stairs.”

The hurt didn’t stop in her legs She had told this story
to program statt betore, shortly atter the incident. Monthy
later, she couldn’t recall ever having told it to anyone.

“'When something like that happens, your whole body
teels 1t.”" she said anxiously. ““But,you should get over it. It
shouldn’t sull bother you so long atterwards.’

. The 12 victims spoke openly with ¢al® ather about the
\\d)s they had been vicumized—the “rat mspector” who
stole the rent money. the young thug who lulled his vicum
through casual conversation betore sneaking up on her; the
thiét 1n the bank who marks his victims with chalk tor his
confederate to pick up outside. .

The program also Shows its memtle 1n 1ts willingness to
take chances A peer counseling program. which should be
1n operation by now, 1s run without an additional dollar in
the budget or an additional statt member. It was developed
by a.graduate student trom Western College who picked up
class credits. ’

““We knew that we could better serve our vicims by
getting more counselors, but there just 1sn't the money or
statt to handle it.”” LaChance said. "We've always thed to
keep this program small o better its chance of surviving’
when large. heavily-tunded programs tail This corps of
voluntegrs will be invaluable in meeting the victims’ needs.”

The 10 volunteers will work out of their homes.
LaChance said. All will be semors themselves. trained by
the program statt and available daily to contact elderly peo;
ple 1n their nelghporhoods who have been vicumized.

Unlike similar programs elsewhere, the Bahkimore
volunteers will not be payd a suipend or even car tare—there
simply 1sn’t any money | the $68.000 budget to do so. The
new volunteers will do evqrything paid st#‘t have been doing
except for authorizing emergency tunds™Yor food and other
necessities after a victimization. ]

But the success ot the volunteer program and the new
reterral service will depend in large part on the ablli'ly ot the
statf to supervise the two new tuncfions. And with the possi-
bility ot operating with an enuirely new staft, the Victim
Assistance Program tor Older Baltimoreans has its work cut
out in the months ahead. GB

-~ »
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LESSON: communicating with Groups: Crime Prevention Education, Part 1

TIME: 90 minutes : This lesson corresponds w1th Chapter 13__ in the handbook.

QBIE(.TIVES' e
lnldusseunon,le?TRLK:TClehouhi

1. Explain ‘the importance of using a systematic process to plan a
. i crime preventipon educational session for sen1ors ‘ .
~2. ' Describe the steps in the planning process. v
3§ Present the tools for writing specific instructional obJect1ves
4. Give reasons for evaluating a training session.
5. List the four types of evaluation.
6. Develop, with the participants, a Tist of questions to be included
in each of the types of evaluations. .

At the end of this session, PARTICIPANTS will be able to:

1. Identify the steps in preparing for, conducting, and evaluating a
.crime prevention training course for the elderly. - -
2. MWrite training obJect1ves which are specific, measurable, and
reasonable on several crime prevention .topics. .
3. List the four main reasons for evaluating crime prevention tra1n1ng
4. Develop a list of questions to be included in gach of the three
types of trhining evaluations.

METHOD:

- Small group exercises
- "Brainstorming.

TRA]NINGAIDS

- Flipchart ease], newsprint, markers, masking tape.

MATERIALS:

- Handouts: 1. Goal: To deve]op a crime prevention training for the
- - elderly; )
2. Hypothet1cals on Setting Training Objectives.

COMMENTS: The topic of Communicating with Groups: Crime Prevention
Education (Chapter 13 in the handbook) has been"divided into three
lessons. This lesson .covers planning and evaluating crime prevention
education. Lesson 17 covers training techniques and conducting the
training. Lesson 18 gives students the chance to develop a hypothet1ca1
training session.
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LESSON OUTLINE P

v

INSTRUCTOR GUIDELINES

(10'min.) Based on the/knowledge you've gpined
in this course, ydbu may have the opportunity to
educate groups of elderly persons on theitopjc of
crime prevention. : ,///

Traditionally, crime prevention education for
senior citizens has been restricted to onme sesA
sion, often led by a police officer, in which a
short lecture is giden and a film is skown. In
spite of the fact that these programs rewect
the officer's knowledge amd dedicatien, to' the
cause of ¢rime prevention, there are several

problems with thHis approach:

- 'There is too much information crammed into
one session for participants to be able to
digest it all;

There is no way -to tell if the participants
learned anything;

W

-~

It is not possible to learn if the session
will change participants' behavior;

EThe approach can imply that participants are
seriously vulnerable to crime without a chance
to explore that question, and without offering
help to change habits and homes. Thus, fear
levels might be raised, rather than lowered.

“This lesson will -explore an alternative approach”’
to crime prevention edueation. It will focus on
how to use a systematic planning process to pre-"

-pare for crime prevention education sessions. -
This approach includes the following highlights:

- Time is spent prior to the training in analyz-
ing the local crime rate ‘and needs of the par-
ticular participants;

- Training objectives are written for a session
or sessions which are tailored to.the findings
from the needs assessment;

i

- Based on these ‘objectives, a plan for evaluat-
ing the session is developed;
- Participatéry training techniques are used to
maximize the participant’' learning and
. retention.

. )

A
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.INSTRUCTOR GUIDBLINES

/

., . To bu11d self-confidence and an awareness
- ! of orie's environment so that citizens

(15 min.) Please look at t#e handout which I an |
distributing. This is a flowchart depicting the
process for deve10p1ng a crime prevention trdining
‘program for senior c1t1zens I will briefly ex-
plain each step now, and we will~discuss them
later in greater deta11

Steps on the f]owchart are:
® Assess part}t%pants' needs.

First assess the crime problems of the community
and of the particular'participants of your ses-
sion to make your subject Jnatter and training
techniques as relevant as poss1b1e

e Set goa¥s.

This dqfines your overd11 direction. *The follow-
ing goa]s are examples: i o ~

1. To proyjde an elementary knowledge of
typ1ca1 crimes and frauds to which the
e]der]y.gre subjected.

2.~Jo change not-very-prudent habits and
actions to precautious behavior so that
personat security will be increased.

feel an increased sense of control over
the dangers ©f their daily lives.

4. To provide reassurance and reduce feel-:
ings of isolation by connecting seniors
to the network of resources availahle
to. them.

'

e Select contént.” ,

To select the subjects you will cover in your
session, base your choice on the results of your
assessment of the crime probJems of the commun1ty
and of the participants.

o «rite objectives. ra

There are several reasons for setting specific—
instructional objectives, which you identify at
the beginning of the session:

. 150

Distribqte Handout #1:
"Goal: To Develop a
Crime Prevention

Training for the Elderly."
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1. Both you and the part?cjpants will be
¢lear at the outset of the session about
what yow intend to accomplish,.

+ . " 5484ou will be able to evaluate the session
BTN ~ ecause the objectives give you a way

. tb measure success. . .

i

3. Partjcipants will be able to assess
<. © - Q their own progress. . -

L3

- = Examples of such measurable objectives-are:

»"At the end of this sesgion, participants will be

able - . . LN

. Y ' )
* 1. To list the adyantages and disadvantages
of reporting crimé to the polite;
-~ 2.7 To call the police émergenqy phone

‘ .number; , . ) -
2/

. . . £,
» - 3. To list steps to take before leaving
S— . home Ior several days- "

K .
¢ Select appropriate training methods.
. . ’ » b G .
In order to accomplish your instructional objec-
tives, you will want to select dppropriate meth-
ods to use in your sessign,-such assfiIms, role
‘ plays, or de@onstrations. . = '

-~

®o Devetop training p]aﬁg;nd‘conduct training.
f

We will bb’discussing tips for plannipg and
conducting the training.in other

", ¢ -,

~e. Evaluate training.

-

I said; after you con crime prevention

. A W raihing sessions, you. shouTd attempd\to assess
their effecgiveness,~using some form
evatuation. . . AT

5 ° ~ N -
(5 min.) Has.émyone ever given or attended a

« crime prevention ¥ession for senior cWizens?
If you have, d& you remember what kiqd of objec-
tives were used by the person doing the training?

4

& - A |

@ )

k .

.« € ’?



. unreported crime--and many peoplemseniors’ in-
c]uded do not report crimes. Victimization data
can't be tied directly to crime prevention educa-

" tion sessigns because there are so many other

' factors which contribute to crime reduction.

s

(5 min,) Let's review’ the elements of good crime
prevention training objectives.

-

;o The basic elem
« are: ,

f good-training objectives

\‘\‘ L -~
’ : o - Lesson No. 16 .
. PagePio.
-
LESSON OUTLINE . , INSTIECTOR GUIDELINES
SUE—

%, a |
Nhat do you tHfink are the objectives of crime, Write the1r answers on a ‘
prevent1on training? flipchart, and tape the - c

| o ) list onto the wall. * . ,

- iy ~ ! <

- . Answers you may receive
are:
- ' L) + !
" \-vt
. . : g - To teach seniors the
‘\v most important crime
- prevention tips;
' ‘ ' \\J;_;\_///' - - To hglp seniors under-
d ) stand crime prevention
techniques;
‘ ’ - To reduce crime against
. 7 . - seniors;
~ <, 0
. . ' , - To reduce fear amon®
R seniors. ¢
- .. . [)

, (5 min.) What are the difficulties with the ’ * s
traditional crime prevention objectives of re- . -
duced fear 2and reduced crime? d If you do not get suffi€

: bo- cient replies, explain to
. - “the class. -

- Fear is not easily defined. Decreases in fear . .
can't be-measured without sophisticated data o ‘ o ;
collection techniques.. Reduction of fear cannot . . .
be adequately mheasured on a short-term basis. ‘ ’
It ‘is difficult to use "reduction of crime" as '
an objective, since reported crime data categor- . ,

-ized By victims'eage e often not available ) *.

A from the police. Crime statistics don't include

List fhe'key words from
"each on the flipchart
as you mention them.

Lo
L)

-
23

i
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" each recorder finishes, will the other groups

LESSON OUTLINE ¢

1. The kind of behavior which is included
to demonstrate that learning has occur-
red is observable.

-
-

2. The acceptable level of performance for
the behavior to. be measured is stated

precisely. '

. A
3. In some cases, instructors aldo list the|

corditions under which the trainee's
behavior will be assessed, e.g. whether
they will be observed in the classroom,
or elsewhere, whether they can use books
to take tests, etc. '

(10.min.) 1 am.distributing a handout with three:
hypotheticals. Let's read # It includes
a trainer's plans for a_;ggjor citizen crime
prevention session.

’

]

Please break into small groups of 4 or 5 and
appoint a recorder for each group. Discuss the
hypothetical, and write two or more good training
ob;gc;ives for the session.

'

(10.min.} I'd like each recorder to report on
the objectives his or her group developed. After

please comment on the objectives just read? -

(10 min.) Now, we will turn' to the subject of
evaluation. By setting specific training objec-
tives, as we have done, the task of evaluation
becomes much easier. . .

Let's first review the four main reasons for
evaluation. They are:

1. To determine -if participants achieved
the immediaté training pbjectivgs;

.

-

Distribute the Handout #2,
the hypotheticals.

_Select one of them for
use in.this session,
depending upon partici-
pants' interest in the

N three topics:.

Circulate around the room

to see that the parti€i-
pants remain on target. =

[ Remind the participants

when 5 minutes remain.

R 1

INSTRUCTOR GUIDELINES

- e ,‘_J-_

M
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o,

participants' behavior.
. Can you think of examples-of ways that these four -
——————purposes can—bemet-

+

(5 min.) Take a minute to switch roles with me
in your minds.” Pretend you are giving this entire
_course. You have been asked to develop’ evaluation
.4uestionnaires for this course that assess partic-
pants' immedigte reactions to the course, your
own performance, and changes in participants’
behavior resulting from the course. By the way,
achievement of immediate learning ebjectives can
be measured simply By comparing the objectives
to tratnees' performance. Take a few minutes to
think about how you would go about this
evaluation. e

{15 min.) Now let's discuss the questions to be
included in any questionnaire giwen to partici-
pants. : L .

bd ¢

5\\\ P . . . " Page No. '
+  LESSON OUTLINE . INSTRUCTOR GUIDELINES
| ‘2. To assess imediaie p’t'icipan't reaction; - »
3. To ;;sess tfa%h"}performan#e;
;4. To assess the impact 6f the traiping on

—nctude———

-as they are suggested.

4

Answers you receive should

- Qdestibnnaires di§tributed
at the end of the training;'

Comparison of trainee per-
formance at conclusion
with training objectives;

Self-assessmen
tionnaire trafner answers
him-/herself;,, :

Use of participant-

observers to assess
training and/or ‘trainee :
performance; ..

Tests given before and
after the session.

- Post-trainimg follow-up
duestionnaires.-

AN

-

Write each"of the headings
below on a separate piece
of newsprint. Write ques-
tions under each heading

If participants are
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<t
W |

hesitant, elicit responses
with leading questions.

S
Answers you should receive
include: .

Immediate Participant
Reaction

- Did the instructor talk
Toudly enough?

- Was the session too 1ong?
quezior;? T

- Were'tyou able to
participate?

- Would you recommend the
class to a colleague? -

Instructor Performance

- Was the participation

adequate? Did the number

of people participating

stay constant as the ses-
" sion progressed?

-_Did you stick to your
schedule? Were schedule
changes helpful or
harmful?

- What went better or worse
than expected?

- Were your training tech-
- niques interesting?

- Were you confident?

* - Did you know the material?

»
Impact Change in
Participants' Behavior

- Do the participants
remember key points of
- of the course?

r~

)\
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L ]

- Have they used any 3? the
materials in the course?

- Have they acted on any of
the course's recommenda-  *
tions?

- Have they changed any
habits?

Now that you know how to go about planning a
v crime prevention training session, and have some
ideas for evaluating itseeffect, we will move on
. to the subject of conducting a session. That will
e the topic of olr next leSson. -~ ~ . .o . .- -
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‘ ' - - | Handout #]
STEPS: ASSESS . . | :
PARTICIPANTS’
NEEDS
GOAL:
L To develop a crime

SET GOALS prevention training

for the elderly

: 1

SELECT |
CONTENT

I

' WRITE . : )
Q OBJECTIVES

¥

SELECT |- : ,
APPROPRIATE
_ TRAINING
METHODS

J >

DEVELOP CONDUCT EVALUATE
TRAINING et

TRAINING B  TRAINING '_
//\ PLAN ‘ :

ERIC 157




s Lesson No. 16
Handout #2

HYPOTHETICALS FOR MODULE #16: SETTING TRAINING OBJECTIVES

1. A trainer wants to teach seniors about property protection.

This topic can include: (1) ways of making property in your house more
secure when you aresnot at home, (2) the approaches taken by burglars to
gain unforced entry into homes, (3) the protective services available to
seniors from police or other programs, (4) what they should do if they

. arrive home.to find their house has been burglarized, and (5) what to do
whén going on a vacation. The trainer is.unsure about which topics to
cover. He can only cover three of these five topics. He wants to be sure
that the seniors in attendance will learn something they can q;gi\\

s

2. A trainer wants to hold a crimé preverition education session for -
seniors on "protecting yourself on the street.” Topics he could cover
include: (1) techniques for avoiding muggings, (2) safety tips.for seniors
ridingnbuse!, (3) se¥ety tips for seniors going shopping, (4) direct deposit
of checks into ‘the bank, and (5) techniques for coping with pursesnatchings.
He can only cover three of these topics, and wants to cover those for
- which training objectives can be written most easily.

-

. T \

3. A trainer wants to hold a crime prevention session for seniors
and has to cover consumer fraud and con games in one session. However, he A
is confused by the number of potential topics. These include: (1) ways to
report congumer fraud or con games, (2) typical con’games, (3) techniques
to avoid con games, (4) sales frauds to be wary of, 5) ways to detect
fraudulent salespersons, and (6) fraudulent practices in the sale of health
insurance. The trainer only has time tu cover four of these topics. He
has to write training-objectives for these topics.

]
'
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LESSON: Communicating with Groups: Crime Prevention Education, Part 2

TIME: 90 minutes This lesson corresponds with Chapter _13_ in the handbook.
.OBJECTIVES: . - ~_
- In this session, INSTRUCTOR should:

1. Introduce participants to the importance of using participatory
techniques in teaching crime prevention to the elderly.
2. Present a variety of training techniques, de€ining each and leading

a discussion on their -relative values. -
3. Discuss tips for conducting a training for the elderly.

At the end of this session, PAR'I'ICIPANT S will be able to:
—_—

1. Ident1fy five types of training techn1ques, 1nc]ud1ng some strengths
.and limitations of each.

2. Name three criteria one should use in selecting training techniques
for specific training sessions.

3. 1List three ways.learning can be increased in a training seSS1on or
sessions. -

4. Ident1fy 10 practical factors to be considered when conducting a
crime prevention training for seniors.

METHOD:

TRAINING AIDS:

- Flipchart, newsprint, markers. masking tape
" - Overhead projector and screen.
- Transparency: "The Cone of Experience."

iy}

MATERIALS:
- Handout: =--Tips for Conducting Training.

L4

COMMENTS: The topic of Communicating with Groups: Crime Prevention
Education (Chapter 13 in the handbook) has been divided into three
lessons. .THYs lesson Ttovers trainifg techniques and conducting the
training. Lesson 16 covers planning and evaluating the training.
Lesson 18 gives students the chance to develop a hypothetical training
session. ]

159 =
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(10 min.) When choosing the training techniques
to use in a session, one should consider the
strengths and weaknesses of each one. I'l1 show
you now a ‘transparency which illustrates how
various techniques are related to the amount of
information which is retained. This "Cone of
Experience” graphically shows that, according to
" _learn best when they actively-
participate in the learning process. Let's

look at the cone, starting from the top, and

' discuss the various learning activities.

(10 min.) During the course of these classes,
you've been exposed to a number of different
training techniques. Let's name the different
.techniques you experienced, as well 3s others
that you know about.

T —

(20 min.) Let's discuss each of the techniques
listed. I'd 1ike you to give me a description
of each, and your thoughts about their strengths
and weaknesses. We'll take each techniques
separately.

160

Show the tranpsparency "The
Cone of Experiepgge" and go
over the information on it.

.
~

 §

Write answers on the flip
chart. They will include:
-Presentation by teacher or
guest speaker )
-Demonstration

-Film ’
-Role play

-Small group exercise

-Case study

-Handouts

-Series of classes
-Combination or techniques '
-Brainstoming :

Here is a summary of their
strengths (+) and weak-
nesses (-): -

Lecture = a person stands
before a group and gives a’
speech. .

+ It is easy to prepare.

+ Few variables will -affect
its delivery:

- People generally remember
little of what is said,
especially after the -
first 10 or 15 minutes.

Film/Slides = still or -
moving pictures with

narration. X
+ The combination of verbal
and visual input can .

greutly increase retention.
+ A good number on this

topic are available, some

of which are very suitable

for elders. =, ‘

(continued) :

/
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Fi]ms/S]ides (continued)

- F1lms or s]1des may not
be available.”

- Resources (rental money
or projection equipment)
may not be available.

- Audience is mostly pas-

sive, not_ggrtlglpdtuu;_
in training.

Role Play = simulation of
real 1ife situation. The
participants act out the
characters who are involved,
imitating their attitudes
‘and behavior.

+ Provides a context for
participants to express
themselyes. It is often
less threatening to
speak through another
character than to speak
for oneself. )
Sensitizes the players to .
a variety of different
attitudesyand motivations.
By playing a characte(

. with a d1fferent view->
point from one's own, a
person can develop an
understanding of others.
Gives the participants
an opportunity to prac-.
tice techniques in a
close-to-real-life situ--
ation, which should facil-
itate'using the téchniqués
in the real world. -
Requires energy and skill
on the part of the
instructor.

Requires a large enough
room to allow partici-
pants to break into
groups with minimal
distraction.

Presentation by guest

speaker = Tecture by an

outsider, someone with

special expertise, exper-

jence or renown.

+ Change of actors holds
participants' attention
for a while.
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{
! ) 3

f{O min.) Based on thégg pros'énd cons, then,*what]
re some criteria one should use to select train-
,f in techniques for a specific session to be held?

)

(10 min.) If one of our most important goals is
to -have senior citizens remember and use the in-’
formation they get in class . what are some ways--

. in addition to using- part1c’!atory techniques--
that we can feel more sure that will happen?

Guest Speaker (continued}

+ Presents information
from an authority.

+ Validates information
presented in class, and
from reading. o

- Speaker may not stay on
target, straying from
the subject matter or
talking overtime.

- Trainer loses contrql
of a segment of the
course.

Small Group Exercise =

o162

breakingsa large group up

into groups of 3 to 9 to

accomplish a specific task.

+ Gives more peoele an
opportunity to-speak.

+ May encourage shy people
to participate. -

+ Sense of competition be-
tween groups may result
in superijor products.

- Requires a room where
chairs and tables ean
be rearrapged, or’ the
availability o% several
rooms .

- Decentralized authority
can lead to task going

in an unintended direction.

Suggested responses:

-Physical training space

. (arrangement and size);

-Size of group;

-Time frames;

-Variety (not three films
in-a row;

-Background of participants
(education, homogene1t%*

interests);
-Resourges available.

’Suggested responseé:

-Handouts, for refer?nce
after class;

-Key words to help rémember
simportant points; for
example” (continued) 3

T
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(30 min.)
ing or the techniques selected, certain practical
factors must be considered when conducting a
training for olger persons._ A supportive learn-
ing environmen hances motivation and informa-
tion retention. )

I'11 Tlist five factors to be considered when
planning a training on the flip chart.

I'd Tike you to give examples of specifics ‘under
each of these factors which need to be kept in
mind when you are planning educat10n sessions
for senior citizens.

Regardless of the content. of the train-|’

the word "SAFE" cap be used
as an acronym as follows:

S=Secure one's environment;

A=Avoid places you know are
dangerous;

F=Flee from danger;

E=Engage the attacker if
all else fails.

-Homework assignment, to
take lessons home; .
~Series of sessions, to
review and reinforce pre- °
vious sessions, to ‘test
new behavior at home, and
to be able to raise ques-
tions about problems that
arise.

T\

Write each factor on-thé
top of a separate sheet of
newsprint and tape them to
the wall:

-Interference

-Lighting

-Temperature

"-Physical Problems

~-Review of Training
Materials.

As specific tips are made,
write them under the approp-
Answers

riate category. -
//?5%\w111 receive are listed

on Handout ¥1 "Tips for
Conducting Trainings."

At ihe end of tLe class,

" distribute the handout.
Mention-any tips which
have not already been
covered in the discussion.

o
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Transparency A " INVOLVING THE LEARNER : \_\

Extensive controTled research has shown that people learn most when they
actively-participate in the learning process. Edgar Dale's "“Cone of
Experience,” below, shows the relative fectiveness of various learning

activities.

o Cone'of Experience .
. [ ey
)
People Generally Remember: Learner Activity:
~ . ' .
10% of whalg they read Read Verbal Receiving

20% of what they hear // Hear words \\\ . x’

~

30% of what they see Z/Hatch still picture \ Visual Receiving

50% of what they L T
hear and see Hatch moving picture
nea see

View exhibit

// Watch demonstration ;

v

70% of what they Do a workshop exercise » XHeaN'ng, Saying,
say and write - : N Seeing, Doing

’ Role-play a situation X :

90% of what A _

they say as ’ : : :

they perform B Simulate a real experience . \\

a task ‘Z/ - Go through the real experience 4\\ )

A

f

(Adapted frgym materials produced by Dr. Katherine Tift for the National

" Drug Abuse Training Center. For further information on Dale's "Cone of

Experience," see Wiman, Raymond V., Educational Media, Columbus, OH:
Charles Merrill Co., 1969.)

AN
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Handout #1, p. 1'0f 2 °

.
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TIPS FOR CONDUCTING TRAININGS .

/

Interference

Distractions and noise should be mlnlmlzed as much
as possible. -

* An appropriate time for 'a training should be planned
in advance. 1If it is scheduled too close to another,~
activity, many people may get restless and anxious
for the training to conclude,.
Isolation often creates ‘a need for' attentlon. A number
of "seniorgitizens sometimes make the bgst of diminish-'
ing opportunities to speak, and that can impede the group’
process. It is helpful to include a question-and-
answer session at the énd, and if earlier sectlons of
the presentation are getting- bogged .down, gently in--
terrupt and ask if thg discussibn can be taken up
again later. By writing the subject on a blackboard-

\» or  easel, “the presenter lends ‘dignity to the person he
has 1nterrupted nd offers an implied promise that the
person's interests won't be forgotten. L ‘ <

»

All programs should be conducted in a well-1lit room.’

Any uncontrolled natural light, such as sunlight

shining through a big wxndow, can create gl

problems for seniprs. < F r

When giving a traihing 1n’cond1t10ns of artfficial

lighting, older -perséns will need more,light than

younger persons for comfortable vision.

If showing a film or ‘slides, make the room as dark as

possible. This will help semniors' vrfual perceptlons
< -~

Temperature‘ ot
Older adults flnd it difficult to ad]ust to temperature
changes.’ ool or flqctuatlng réom temperatures are
the most uncomfortable.
Senior citizens are generally comfortable in temperatures
that may be considered too warm by younger groups. N

Problems o o ‘ . o

The' success of a training session -depends on attendani'.
The 51te should be convenient both in.terms of trans-
portatlon and access to the,room where the training-will

. take place. Sites ‘should be avaided if they woyld réquire
‘seniors to cllmb many steps or do ar lot .of walking. a
Older adults may’ experience extreme.discomfort if .they
"are forced # sit for an edtended périod of time., Pro-
vide rest breaks about every 20 or 30 minutes so bﬂs%j
can, stretch or use the rest Troom. :
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Student—type chairs can be unEbmfortable,
tables and: comfortable chairs are more conducive
« to older persons' learning.
.Physical tasks will take longggrthan when working
wtth’ nger groups. . When ch s are to be turned

« arou q watch a fllm or moved to form small groups,

.8

for example, it may take a few minutes for~everyone
to get settled.

Review of Training Materials:

Films,

Hand-outs, Props,'etc.

Many older persons have difficulty seeing details.’
Thuys, it's always a good 1dea to orally review .
vigual material. )
iew all films. Vgcal quality should b%hlow— .
pitched, slow, and sufficiently loud. 1
should not., longer than -about 20 minutes to av01d
stretchlng ttention spans. Actors and props st be
clear to everyone, including those in the back of
“the robm. i
I.andouts can be help 1l in lgtting participants
remémber what ‘they'’ earned. However, they should
be factual, C cise and brief. Ideally, they should
be readable in pne sitting. Type size, type style,
and spacing shoyld all be selected to promote . read-
ablllty. ColorsJshould proV1de d strong contrast
without- being todﬂhar h _on’ the eyes.

\%

-
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, . -~ - Lesson No. _18
s J . ’ . ) . ’ PageNo. __1
J I._.ESSON: Déveloping a Training Program for ‘the Elderly - - K _‘ ,U.‘
) Y A ’ :
v ” T
TIME: 90 minutes _This lésson corresponds with Chapter _]i in the handbook.
.OBIECTIVES '
In this sosaon, INSTRUCTOR should '
» ’ ‘.

,1 Dw1de the class into smaH groups to develop a tra1n1ng plan
based on a hypothetlca] situation.
Lead a review and critique of the plans deve]oped by the groups.
Use' the plans as a means to evaluate the impact of lessons 16,
17, and 18. P ¢

2.°
3
@ AsAgn -as the'work for the next class the preparation of a five-minute
. summary of fach of the 18 lessans in the course (one lesson per
« _.-student.) ‘ .
I T
At the end of this session, PARTICIPANTS will be able to: _ :

1. Develop a crime.prevention training plan for a group of e]der]y

citizens. ) ’ .
: »
’ . )
5 s
S
* . o X )
* - o
NIETHQD! - . N " e . . s
v < _-Sm3lt group -exercise.
. . ., .
TRAINING AIDS: . oy

v
! T
. -

- Transparengy: "Goaf: To devé]op a crime prevention trainiﬁg' for @
0 “the elderty." .

. - Overhead progector and screen. ' < o7
MATERIALS: -
- 'Handouts 1 --"Crime Prevention for East Side ‘Seniors;" )
2.--Blank form planning a training session;
. . . 3.--Sample fgfm (filled in) fcr planning a tra1n1ng .
session N

COMMENTS: Having coverpd the st plahning, conducting and evaluating
a training session indlessons 16«.17, this Tesson will apply those
guidelines to develop a hypothetical training session. These plans
can bé used as one means of evaluatjing %Ié results of lessons 16,

17. and 8. ‘ !

N d . .

. 1867
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Lesson No. _18
Page No. 2

-

LESSON GUTLINE

- .
(15 min.) 1'd like to introduce this exercise
by briefly reviewing the process for preparing
a training plan.

Today you will be working #n groups of 5 to de-

sign a training plan, given a hypothetical
situation. - Please form groups of 5.

»

Each group, please select a recorder to take
notes. i

. Please read the hypothetical, entitled "Crime

Prevehtion for East Side Seniors” silently.

Your instructions are to go through each step

. in‘the planning process, and assess participants’

needs, select content, set objectives, and
select -training techniques.
come up with is a lesson plan.

Maké sure that
the lesson plans: ", )

and the community;
--Use a variety of training tekthnj
-rlpg1ude objectives and plans -

I havé given the recarders 2 each table a few

. copies ofia form for writing the lesson plans.

Here is a copy of a sample form filled in so #

that you- can see how to comptete the forms when
I will read it aloud ds

you design your plans.
. yod look at it.

° ]

(45 min.)
your plans.

1§

)

Take *about 45 minutes to design

~ -

.

The product you will

or evalyation. °

INSTRUCTOR GUIDELINES

Show the transparency and
briefly review the steps
“from lesson #16.

v \

Distribute Handout #1,.
“Crime Preventijon. for
East Side Seniors," and
give about 5 copies of’
Handout #2, the bTank
form for writing up the
workshop plans to each
recorder. ’

v

.
.

Give each participant a
copy of %ndo.ut #3, the
sample ofy the form for
planning, filled in as,
an example. ’

. Stop occasionally at each

group to determine if they
negd,assistance.

2
s
-
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. Lesson No. _18 _
PageNo.__3

LESSON OUTLINE -

INSTRUCTOR GUIDELINES

(25 min.) Will the recqrde}-from each small
group decrife the plans your group develdped for
the entire class?

Y

“

(5 min.) Homework assignment for the next lesson

L

4

After each preseﬁtation,
have the entire group
discuss each pian.

Collect the forms;from
the groups so that you
can use them to evaluate
the impact of the three

lessons. |

Each student is assigned
ofe lesson to report to’
the class for review
during the mext class.

Instructions for the °
homework gssignment are
in Lesson #19, page 2.

L]
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Lesson No."

Handout #1
CRIME PREVENTION FOR EAST SIDE SENIOQRS

which meets twice a week for hour sessions. One of their
members, Mrs. Phillips, is in the ‘hospital, having been beaten

up on her way home from the grocery store last week. Mrs.

Phillips has a broken hip, and i$ expected to be in the hospital
at least- four more wegks.

The East Side Recreation éenter has a Senior Citizen Club

P

Lad

2
The-other 50-some memE‘rs of the club cannot believe fhat
this happened to this sweet woman who was kind to everyone sShe
met. They are afraid to go out; only half of the usual number
came to the last meeting of the club. The leader of the club
has requested that you Speak to the group about. crime prevention.
She has not opened the subject up for general discussion because
she doesn't want to alarm the people any more. The fact is,
however, that. this is the third such incident she has heard about
in as many weeks.

Most of the ef¥erly people in the club live alone in
rented apartments in a one-mile-square area. The majority are
women, who lTive primarily on Social Security. The theft of

these checks from their apartment mailboxes is common. \

There is a hus which picks up the club members at their
buildings and takes them to the club meetings. For trips to
the store, banks, doctors, church, etc. the seniors most]y
rely on public transpor®ation. The nearest bus stop is two
blocks away, and involves crossing a busy four-lane highway.

The po]1ce say that the biggest problem of the elderly

‘11v1ng in this area is con games, the latest being the bank

examiner swindle. About five cases were reported, and an
unknown number not reported, because of. embarrassment, mainly,
they prOJect .

L

with blackboards. There are 10 round tables with five chairs

. _.._at each. The arrangement is flexible.

>

18 -

|
1
-
The room used for the club meetings is an old classroom,
{
v
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WORKSHOP GOUAL: .
- “\»
Activity Activity Materials ™
Step Objective Time Needed Script (Trainer's instrtctions in
brackets) '
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' . . . [ 4
SAMPLE N \

WORKSHOP GOAL: To change not-very- prudent habits and behavior =l that personal )

>

security on the street w1lI’be increased

b o e

Activity Activity . Materials . .
Step Objective Time Needed Script (Trainer's instructions in brackets)
l. Film To be able to |30 min: | "Walk withoutf The film you are about to see shows ways \
- observe and Fear" film ., that we can prevent crime on the street.
‘l remember some 16 mm pro-- As you watch it, try to remember some of
. crime pre- jector the tips-you see so that we can discuss
verrtion tips Screen them after the film is’ over.
used by others L ) .
o Show the film
2.Discussion|To be able to |15 min. |Flipchart and What were. some of the crime prevention
name 4 pre- , markers tips that you saw ‘in the film? As you '
. cautidns to OR fnention them, I'll.list them on the board.
* itake on the I Blackboarde . -
'street [ : and chalk . .
: '
3. Roleplay |To be able tgy |20 min. Will a volunteer please come up here? And
; identify bring whatever things you brought with you
LCcriminal s ' to class; in other words, come up here the
opportunities same way you came to clase, with your coat,
for muggers “ etc. '
' Now, please walk around the room just

wh P s s Emrvas ek

as if you were walking to class.

o tm e e e o o

\ “The fest of the class pretend that
! you'are muggers looking for a target. Look. |
at this person through the eyes of a mugger. *
What about this person would be attractive |
- to a Qotentlal mugger?

) Can we have another volunteer?

e el

To be able to | 10-min. When YOu're at home, make a list of the

take these precautions against crime that you take
lessons home 1 before you go out on the streét. What
else carf you do?

o - 175
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K ' Lesson No. _19
' o PageNo. _1__
LESSON: Review of Effective Resﬁonses to the Crime Problem of QOlder
Americans ' »
TIME; 90 minutes This lesson corrésponds with Chapters1-13in the handbook.

OBJECTIVES:
In'this session, INSTRUCTOR should X

1. Have one student give a five-minute review of each lesson in the

course. ’
2. Briefly describe the final examination, which will be given at

the next class.

{

At the end of this session, PARIEE;A&TS will be able to:

1. Summarize the important points in one lesson in the course.
2. Prepare for the final examination.

'METHOD: . L~

- Presentations by students. -~

14

TRAINING AIDS:




Lesson No. 192
PageNo. _2

LESSON OUTLINE v INSTRUCTOR GUIDELINES

0

Instructions for homework assignment to be given
prior to this class:

Lesson 15 will consist of a review of this en- If there are more partici-
tire course. Using the handbook and your class | pants than lessons, ask the
notes, I'd like each of you to take a different | group if any of them would
lesson and prepare a brief review of it to like to work together on
present to the rest of the class next time. You | the homework. If there are
will have only five minutes. Use any techniques| fewer people than lessons,
you desire, but remember that the whole point ask the group if anyone would
is to help each other to study for the exam, like to cover more than one
which will be given during the class after the lesson. ’
review ctass.

(85 min.) Have each participant make his or her
presentation. )

»

(5) Briefly review the format of the exam and
answer any questions.

[ d




Lesson No.

- - ‘ N PageNo. 1
LESSON: Examination and Evaluation N
TIME: 90 minutes . This lesson corresponds with Chapter

OBJECTIVES: ' ' — .
In this session, INSTRUCTOR should:

1-13 in the handbook.

. 1. Arﬂm'ster the final examination.

) . )

” At the end of this session, PARTICIPANT S will be able to:
. [ -
N [ ]
< p-us
- - /
METHOD:
. » . .
r, .
TRAINING AIDS: »
L v
-~ i’ ‘
MATERIALS: ‘
! Exam‘inafion§, one of each of 5 pages. .

- Answer sheets, one of each of 6 pages.
- Examination answers.

COMMENTS To gradé this exam:

One point for true/false : x 25 =25
Orre point for multiple choice * : x 15 - 15
1 Two pojints for fill-in-the-blanks: x 20 = 40

" Ten points for each short essay x 2=20 .
. ‘ - .00

-
“ ~.

.
v s

; 178 | v
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*20. " The most common crime against &Iqer fpergons is purse snat S

b

R

La'sonNo.zo‘ R ‘ \ s
Handout L .-, , Y

y . *
Page 1.9f 5 JERRS o A\S{(AMINATION
1,7 True-[false ' . L . e
- , ~ - % -
T Approxmate]y 1 Qyt of 15 persons in the‘U S. %s 65 or older. " ,
. v < . 5
2. “Most elder}y peop]e live in small towns: )

-
.

’ ‘.‘\. »
4 1d¢r populationjin the U.S. is increasingly female dominant A
5 blacks and older whites are approximately equal

6. 01der female® have ifncomes wftch average two-thi rds that\of okder malés.
' 4

~

One fourth of tbe e der]y are gpor or near-poor. 4

P A B

The life expectancy of persons 65 and over has increased.

Thoo

9. More peop]e are 11v1ng- 1oﬂg.er
10. F1 fty peZcent of .the nomrﬁﬂﬁutwnahzed e1der1y have 11m1 ted mob111ty

n. - One out of four su1c1des 1n the U.S. ms commtted by an’ e1der1y person

4

s

12. iOveraH there are nearl&_jwe persona] cr1mes aga1nst the none1der1y
“ . for esery one committed against an o]der pe‘rs‘on .

: :13. Not qmte two burg]ar1es are® commtted against younger househo]ders

. for eva:y one against an elderly ‘household.

<«

14. The elderly are v1ct1m1zed mare often. than younger peop]e because they,
are weaker and slower.

'
. . ! . -

15. The elder]y are more 1’earfu1~ of crime than other age groups.

.' .The e'Ider]y tend to stay indoors in the evenmgs because they are most
frequent]y v1ct1m1 zed du‘mng the even1gg v .

. Most elderly peop'le fearfu1 of crime in the1r high-crime ne1ghborhoods
>, §nove to othEr areas Pl g -

-

-~ ~ . 'Q’E.

18. - “In_major, c1t1esfthe criminal victimization rates aga1nst the elderly
g arg 2 to 10 times.. the rate aga1ns1: the e]derly nat1gna11y

' o
19. E]’der]y. victims lpse .on.an average between 1‘3 to 20 percen
monthly inc@he. . S )

L4

_ . . : o

o'f their ‘

L3N




Y #esson No. _ &0
' )/~ . ‘ oo . Handouf 1
: bINAL-EXAMINATION : e Page .2 of 5
- -~ - ‘//' " .

X J .
22. The mqst‘common reaction of older persons to their fear of crime is
- to mobiiize themselves and others into action. '
4 v -
.’ 231k The v1ct1m1zat1on rate is h1gher against older men than agalnst older

oo A
24. Violent crimes aga1nst sen1or citizens occ st often in public

parks.

25. For information on the D1rect Depos1t‘Erogram, contqct the Internal
" Revenue Service. P ) .

" CIL. MULTIPLE CWOICE - Band

. a . [ . : ‘« .
R 1. Elderly victims are. = h'ke\,to receive hospital care as younger
' victims. . - . ‘
¢ 2. Three times as ' _— . - -
- b. Twice as . ' . L
‘ c. Not more ’ . "

d.." One-half as

2. 1f an elderly woman is being fol]owedAto.he} apﬁrt@ent, she'gheuld not;

a. Scream . ' .
b. Pass by her apartment

c. Go in . . ‘ ] .

d. Go to a neighbor's-apartment. ' -~

-

3. By practicing crime prevent1og, a person wild one's-chances o#
béy\g victimized. . . . . '

- r
a. Eliminate .
. " b. Increase ¢ -
s c. Decrease by 50 percent ¢
d. Reduce.

t

. i I3 .
4. When - first interviewing an elderly victim, there are three important
things to say. Which answer below is not right? C
. ’ po
I'm sorry it happened
. You should have known better.

. a.

- b _
; c. I'm glad you're al]l right. . }

/. 4. id nothi — A /

You did nothing wreng.

'5. The best device for securing a double-hung window is: L
. v . / :
" a. A deadbolt lock
- b. A thumbturn lock ‘:~ ’




~

\ . L
Lesson No. 20_
13 -
Handout " | " o - '
Page 3 of 5 o ' FINAL EXAMINATION—
i . )
t. A nail through the window frame.
d. A storm window.
6. A‘victim's "second injury" is one which is inflicted by=»
a. The offender R
b. A friend of the offender o ‘
¢. A friend of the victim
y d. The victim.
. ¢ -, .
7. Which of the following is not a measurable learning objective? ,
‘a. To be ab]esfo understand the "second injury"
. b. To be able to describe the procedures for using Direct Deposit -
¥ c. To be able to identify local crime prevent1on resources
_d._ To be able to list four tips for securing one's-home. e
- ) TE T §

"

~

Circle the letter next to the appropriate phase of cr1s1s which 1s descr1bed
by the quotes below: (Use the answer sheet.)

8.

10.

11.

M cén't_be]ieye this happened."
4 .

"1 wasn't careful enough because I had left the window open."

a. .Phase 1 » o ] Y

b. Phase 2 ' ‘ ' ,
c. Phase 3 : ! C

q:/ Phase 4 '

]
"I can 't control ny anger I have fantasies of running into’ them and

. -k1111ng them."

a Phase 1 ) ) ; .
b. Phase § : .

¢. Phase 3 s .

d. Phase’4 E

a. Phase 1 S .
b. .Phase 2 Co

¢. Phase 3’

d. Phase 4

"My d ughter warned me: about this newghborhood I should have listened

»
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) ‘ w\’ ' ' . ' - Lesson No20
r . -
. - ) Handout |
FINAL EXAMINATION‘ . . ' Page 4 of 5 )

. . s ‘ ”
12. When walking alone on the:sidewalk, it is récommended that 9ne{wa1k:
. 4
a. In'the center o ) ] .
. b. towards the curb C , A

c. Close to.a bu1]d1ng

d Backwards : .

. 4 4. ‘ ’ O

13. The best weapon for %n elderly person to cdrry is: ]
Agup . : ‘ - o . : -

A whistle - . ) . S . :

Mace : . s : . .

A knife. ) T ‘ . ’) ) , 1

.

Qo oo

LY . [N

14. 7 If an elderly. person enters the house and hears an 1ntruder, ‘the person
should first:*

»
¢
a. Pretend to be asleep ’ s ‘. I
b. Try to get out of the house w1thout being néticed » e . t
« c. Call'the police | . .
d. Scream. ¢ ¢ S e T .-
_15.  One way which would net be appr r1a\’;}fbr evaluating senior citizens'
imfediate reac??nons to a cr1 B pntion training session is:*s
] ; )
. a. A show of hands T
. b. An observera . ' e ' |
c. A questionnaire: !
d.- Awritten test. ’ .
. A} - \
. N - * |
) ‘ ’\L}\ - * ‘ ’ 4 . ‘
ITT. Short Answer/Fﬂ] -in-the- B]anks . : . L ' _ oo
1. Namé 6 4ge related losses which can occur 1n a person's ]1\( )
. 2. What are the 3 main ways that crime impacts on the e]derl‘y" 3
. AN v ! N
" 7. Name 10 'needs wh‘h elderly crime victims’ may incur.
@A 4 ist6 safety.tjps for seniors to use on the street:- K
. 5. List 6 home securitd tips. . - ) |
|
Gji "What are. 4 types of nonverba] conmumcatmn which can convey d
‘positive or negatlve messages" ‘ - o ) L

. H{} are 4 verba] Wmcatmn skills to use in 1nteract1ng w1th "
\_” . the e]derly’? ‘

o 8. List the 4 ‘Main reasons for eva'luatmg crime prevent1on tra1n1ng
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11.

12.

13.

18.
1L
16.
17.

18.

19.
20.

A 4

"LﬁquP*L.JKL_ ‘ .- ‘

-

eIV,

FINAL EXAMINATION

A
. .

Name 2 con games commonly committed against senior citiﬁﬁns.

List 4 types of tra1n1ng techh1ques and one stﬁength and one limitation
of each.

- List the 7 steps in preparing for, conducting, and ig]low1ng up a crime -

prevention tra1n1ng course. for the elderTy.
What is crime prevention? . ) S

What is victim assistance?

“What is advoeacy? . ' "

.

‘ ’ - £ - I ' - '
Name 2 reasons why seniors are good co‘mun1ty crime prevention resources.

What are the 4 phases of crisis which victims experience? . i

What are 5 types consumer fraud wm!%h seniors are particularly
susceptible to? + :

Hheg;conduct1ng a crime prevent:on tra1n1nd for the elderly, what are
6 practital tips to consider for the seniors' comfort? : -

Hhat are 3 ways to co11e5; 7nformat1on for a cr1me analysis?

Name 6 potential crime preventﬂon ‘activities for senior citizens to
participate ¥n collectively. ]

L

L3 -
N

Short Essai Questions (chpose 2)

&

« 1.

L

.\ .

I

»

How are the elderly vulnerable to criminal victimization? ’

-

2. What 1mpact does fear of crime have on the behav1or and qua11ty

of 1ife of- older Americans?

- . -

for its-elderly? °

‘a

4’ )

o
N -

e

Co#

e

’

* ¢ L4 -t

. 3. How can a community group ai%ocate for 1mpr09ed ant1 cr1me serv1ces

4
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. : L o & “me= Lesson No.
FINAL EXAMINATION NAME ° ' ) )

B ’
SWER SHEET : DATE - . Handout 2
vage.} of 6

I. TRUE OR FALSE? Write the letter "T" or "F“ in the space bes1de the
appropr1ate number below:, :

« ' A ' ’

A5

1. : ) ' 7.
L. - ' ’
2.5 . - o T ' . s
. r . 4 ’ '
.30 11, - i SR 19.
a. ‘ o 12, L 20.
5. | SR & B R 21.
6. - 14, S 22.
R T . . K R
- 7. g 15. . o 23. /\
8. - 16. - [ 7 K CE
- o o 25. ‘
‘! * . ‘/
IT. MULTIPLE'CHOICE Circle the letter of the cbrrect answer below:
1. 2t s..a ¥ 7. a B0, a ?g. a
- . & . ' , .
- b b . b b« b®
2 f\',‘ i
c - c c - c : c
- - N
o < d d. d N d
2. a « 5. a 8. & 1. a . 4. a
b b, b b b
c ) c c ¢ c
d d d d d
?
- / ’
3 a 6. a 9. -a 2. a7 15. a-
b b . b b Vb
c | c c N . c
d d " . '_'f d d
- ¥
. ” / . . N . ,
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.* " LemonNo. 20 ) “ . FINAL EXAMINATION

Handout 2, Page 2 of 6 S - ANSWER SHEET
. NAME . e ' \
DATE ' ) C o\
III. SH?RT ANSWER. Write appropriate answers in the spaces below:
1. ‘
‘ * * ‘
. N 7
s ' -
. - ﬂ
— ¥ ‘ ) “ _
’ 2.
3. , i
q : v
1 ? - 4 v
4 - _
S R ‘ ; ;
» 4
) P b - ‘
- ’ »
' ’
¢ r

. e
- B

. . =,
" L. /3
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'y . . . ® ) Lesson No. 20
FINAL EXAMINATION
ANSWER SHEET R

, ' ﬂ Handout 2
’ Page 3 of 6
.

DATE - ’ T

NAME

v
' o
° >
v
E o
‘- - +
* -
B
'
. r - «
— 6 - .
. N ———— —_— - - . -
s 1Y -
’
.
N * 3
” . .
O
. -
Y\
L
. C 7
. e > -
- . ’ . .

. ‘ L}
) . , Strength: )

-

Weakness: -
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LessonNd, _20 7 ' » : FINAL EXAMINATION
WER SHEET"
Handout Page 4 of-6 ANSWER S
‘ (1, . . .
o NAME . .

DATE » .

10. Strength: : -
" Weakness:
" o
Strength: voh e
‘ -
» « Weakness: . .
11.
. > R
. v
& ~
t' . . I3
pa - * ‘
< LN
- - 5 :
12 . . . -
- . N <>
/ 1< -
j -
W) T A
[ V X -
\f o v)‘\g f

— . (Continue orf next page)
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FINAL EXAMINATION ' ) - o® LessonNo. 20
ANSWER SHEET -

Handout 2.
Page 5 of 6

NAME

DATE




LessonNo. _20

. ‘ANSWER SHEET
Handout 2, Page- 6 of 6. .

. - ‘ \
‘NAME
DATE
' ’ b
. v
IV. SHORT ESSAY. Answer two out of three essay questions below;
/. .
Y
- \
. [
- N\ .
&
o - C
. ‘ $ ‘
- * A ]
" .
| p
) o, 3
’ J ’ ) . ’ ‘ I
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I. 1. False 18, True . -
. 2. False - 19. False '
3. True . "« 20. False :

4.7 True . 21. False

. 5. False ‘ 22. False

6. False . . 23. True ' .
¢ 7. True 24. False

’ 8. False , ‘ 25. False) =

9. True ) Ay ' ’ r
10. False - - |
1. True
12. True . .

130 T;ue i .
14, Fdlse

g 15 True
16. Fatse
17. False ‘- ~ : ’ - :

' R | . - ‘e / - <
. 1. ¢ e
- 2. ¢ - N
3. d -~
4. b
5. &€ e,
6. ¢ 7 .
v7.- a )
8. C3 S
9, cl A : .

- 10. a 7
11. ¢ . N
12. a oL
13. b ’ - .

4. b

15. d“’

I1I. 1. jncome . _ deaih of.friends

status . ' ‘dec]ine of physical powers
death of spouse ) decline of.mental powers - &

2. aconomically
physically . ‘

* emotidnally ® .

3. crisis counseling ) victim compensation -

replacement of lost medical assistance
documents and keys legal assistanceu

food ‘ clothing
housing . replacement of Sogial Security
‘transportation/escort and. other checks o
financial aid : homemaking services
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7.

10.

" Don't open the door to strangers o . el

FINAL EXAMINATION -

—
N . T . ot
Don't carry cash e Yo, Use Direct Deposit .
.Use pockets for valuables Don'p carry a purse : .
Walk in the ceater of the s1dewa1k . Don't walk ajone’
Be observant : o, Don't fight for persbnal
i oL prOperty
Have .a home security check . | : e ‘o
Get a deadholt lock T, e ’ .

‘Don't rely on window locks--have w1ndows pinned

Don't rely on chain guards on doors o - ‘ h

Lock doors and windows

‘Get a-timer for lights and red1os if you go away

Don't hide keys outside the house
Cancél mail ‘and newspdpers if yqu go on vacation ~

eye contact .

posture ) - o - ! Lo
gestures '
touch

personal space ’ , . R (Z;

mirrgr response
paraphrasing
open-ended gquestion
feeling

®

s ]

To determine if part1c1pants achieved the immediate tra1n1ng obJect1ves,
To assess immediate pa ticipant reaction; .

To assess trainer perfbrmance;
To assess the impact of the traj

?

ing on participants' behavior._

pigeon drop ,
bank examiner

‘Lecture streﬁgth: - easy to prepare -

- few variables affect its deldivery

- weakness: - people general]y remember little of what is

said ) . '

i €

Films strength: - combination of verbal and visual 1nput can
{ great]y increase the amount .of information
retained
- excellent films exist . ,
weakness: - may not be available, T
- renfal money or equ1pment ay not be available
- - audience ‘is 1n pass1ve mode .

provides a non<threatening context for part1c1-
_ pants to express themselves

’ ! ) - sénsitizes participants to a variety oﬁ

' attitudes

» - gives practice in q,close _to-real-life situation

Rote pTay  strength:

. ) ~
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-

- ﬁequ1res more energy and skill on the
part of the instructor.

- |requires a large enough room for part1c1-
'pant,s to break inte paifs with m1n1ma1
d?stract1on '

Guest speaker strength: -. cﬁ%nge of actors ho1ds part1c1pants'a
) -t attention
- | presents imformation from an "author1ty
- | validates jinformation presented in. class .

geakne554 -| speaker may not stay on‘tdrget, stra&ing
iy o from the subject matter, or talking
dvertime o

trainer loses control of a segment of
the class * . (s

o. -
PO .“.

TR

. a ﬁ\ v .&
Small group . strethh? g1ves more people an opportumity to speak
exercise . . may eneourage shy people to, express
“ . themsélves withbut the stress of shaving
~ to speak in front of a larde audience
can.produce good products sinte a segse
hof competition may arise between groups

weakness: - requ}reség nzﬁg)where cha1rs and tables

can be.nrearranged, or the availability
‘of several rooms .,

- decentralized authority can lead to
‘task going in an_ unintended direction

Assess participants' needs ~ . Conduct training
Set goals . . Evaluate tra1n1ng
Write ebjectives -
S€lect content T

Select tra1n1ng methods

-
’*

( .
Crime prevention is the practice of spottTng cr1m1na1 opportun1t1es
and then do1ng§$ometh1ng to reduce or eJ1m1nate them in a “common sense
way. . - N
Victim assistahce is assisting elder]y cr1me victims in recovering
fram the emotional impact of crime, he1p1ng them obtain-financial
Yeparations for losses caused by ‘crime, previding serv1ces,yh1ch/they
need to returm to a pre-trime state of Well-being, and making ttias
easy as possible to part1c1pate in the criminal justice préecess.

‘Advocaty is a coifeEtton of act1v1t1es destgaéd to change unresponsive
laws, regu]at10ns, procegured, or pract1ces that work needless hardsth
on 1nd1vgdua1 c1t1zens‘ . -

, , - o
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15. They are often home during the day. o . ) oo ‘"
They are often retired and have time to volunteer. )

16.

7.,

19.

20.

"~ Review police offense reports.
- - Conduct informal surveys of citizens and key persons in the

They often know the neighborhood better tham other residents. -

They can personally benefit from becoping involved--since an increase

in neighborhood cohesion can decrease beth the fear and rate of
grime, as well as decrease the iso]ation;fe]tfby many elderly
peop]e. v . \

- Shock and disbelief . .
- Pseudo-calm, detached behavior vy .
- Circular anger and depression Lo
- Resolution . e ‘ -

Home repair A -t
Hearing aids T |
Funerals ' -

Insurance' §
Door-to-door sales , Y e o
Health quackery s

<

. Charities

Work at home A ri

“ Minimize distractions and noise’ . : s
- Use a well-Tit‘room. . -

- Keep:.temperature warm and coné{?;;. .

- Provide frequent rest breaks. / -

- Use comfortable chairs and tables.

- Speak slowly and clearly. - ) N
- Use~hgndouts. ’

<

community.
- Review lowal criminal justice pTanning agency reports.
- Use local resource directories.
- Operation Identification S ' : ,
- Home security surveys
- Neighborhood Watch
- Street patrols 1 - . ;
- Tenant lobby patrols ot .
- Whistle distribution - ‘ 3 . I
- Escort services .
Court monitoring



