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The School of Education at’ 4 magor public

. . um.wers:.ty in the West is housed“:.n an immense,,

e .severely modern- office bun'.}tn’é with beetling
brows. Across a green. la.mx« stands an older

“PERMISSION TO RERRODUCE THIS  and smaller build.ing of;engugmg lightness and
MATERIAL HAS BEEN GRANTED BY  graciousness, decorated with pink frescoes of

; ) FM:&LL&MY twining v%nes, flowers; . .and" cornucopias, and

also with ' sculpted medallions of farm prod~ .. ' T

Tea;.bgcél_CanKSS ucts--pig,- horse, sheep, beehive, -grapes, sheaf ) ’ ‘ -
# Excronq -of ‘wheat: Across the whole ‘front of this old~ . T
< * TO THE EDUCATIONAL RESOURCES  er building,. unde‘r\the eaves, are bas-relief T
<o . INFORMATION CE_NTER (ERIC). heads of cows with garlands”around their hecks, '
el e - and carved der the noble bovines :.s the. b .
L - U.S. DEPARTMENT DF EDUCATION T
L= NATIONAL INSTITUTE OF EDUCATION Mtto’ "To Re scue for !iu"ma.n fociety the Native o L
. EDUCATIONAL RESOURCES INFORMATION Values of Rural Life." ' oL T g
CENTER IERIC) - .7 & LR )
.- .This document. has been reproduced ss ’ ! : - . TN \.;7
L. teceived from the person o organuation . Neglect' of those values has produced . 1 e
. ‘/;'"j;":g:’;;s m:m“m ¢ omproe - -DU11dings like the jformer, whose stern ‘and ~ i
' reprocuition quakty. . sterile visage suggests the difficulties that ) L RS
.o o Ponsotwen oropmonssatedmisdocs 11@ within, ~ in . enterprises that attempt to .. - T '*,,
© menJo ot necessanly represent offical NIE _prepare teachers and administrators for their - - . . * '+ '«

Poton orbofen. ! work in , bureaucratic schools, that generate - S
- .. g and transmit ‘educational theory, that .confront - - - A
" °  the problems’ of schooling with the tools” of - " LRSS
. .academia--statistics and scholarly papers. The S
discouragement thag institutions like this now .
convey suggests further that perhaps confidence. . -
in "native. values" is not SO naive as we have : -
thought and that perhaps we snopld set erudi-~ - T
tion aside for a bit and inquire whether some L
of "the native values of rural h.fe" might’ help . '
] A us "to’ rescue schooling. True, :we cannot . go
. ) back and recreate the era when the .older hiil
« o . was huilt. But we can acknowledge and .appre-— .
" . ciate its strengths and benefits and in the ¥ .
name- of economy and aesthetics determine to L
: . . preserve and rehabilitate it--not as a cham= ¢ °
c ' / ’ ing relic or a museum but as an abidingly func=_ -

EMC _ ;T tional structurs for people today. Bm copy A
~ N ) . - " ; -,:- ‘1‘ -:..

Full Tt Provided by ERIC.
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" In the same way, We can recognize, appre-

. clate, and renovate--all in the ,8pirit of pre-

serving - and using original values and
strengt e--the xural schools that -remain in
Ancrica today. This is the purpose of those
teachers' centers located in rural areas and/
or serving rural -teachers. This has' been the

theme of the four annual: Workparties the Teach- —
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ers' Centers Exchange has sponsored for the ed-

‘ucators ‘linked in a network focusing on rural’

1nterests. These wWorkparties--small four-day
retreat/conferences-~have been held in collab~
oration with Mountain Towns' .Teacher Center,
Wilmington, VT (1978), Washington West: Resource
Cente¥, Waitsfield, vVt (1979), Western Nebras-
ka Rural Teacher Center in Sidney (1980), and.

N Texarkana {(AR) . Teacher Center (1981), . The

teachers“ center directors who' ‘worked, with
Lorraine Keehey of the. Exchange staff to plan
and. conduct these Workparties were Anne ‘Watt,
Wade Scherer, Marge Curtiss, and Mary Hamilton.
The articles in_this third issue of Transcri ts |
& Commentaries are edited from- talks anpd. dis=
cussions that took place at the 1979,. l9sa, "and

. 1981 wOrkparties. Ybur comnentaries in re-

.\.;‘ tin) ’.000000000006

sponse are invited. »

If you would like extra copies of this is-

sue’ of T&C 3, Write Jean Sims at our office

in san Franciscod We will sead up to 35 copies-

free.
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y . DON'T TRY TO “DELIVER”. RURAL EDUCATION;
. HELP IT TO SURIjACE FROM THE COMMUNITY

-

-

[In August 1979 at Waitsfield,

.

real curriculum,
actually hope to be. doing, that will

T, -
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VT, Lorraine Keeney asked three
\ - p'a‘ﬁe‘l‘ifs’t‘s ‘ engage = with three
- questions: What does the unique-

. a . rural style of 1earning?)

ness of the rural setting mean for
,.ch ling? (Is there a rural cur-
'ricz%.un, a® rural style of teaching,
What

"anything that I have any ‘answers- -

programs ' do |, rural. teachers need

from a teachers' center and how
does a center- provide ‘them? How
does .the rural center . build-  a
strong relationshipl. with the com~

Houghton, director” of the Goddard
Teachers' Center, Plainfield, vr,
who grew up in a rural village in
England; Karen Fraley, a field a-
gent’ for the Southeast Idaho Teach~
er Center Consortium; and Tom Gjel~
ten, who had taught in rural Maine,

“munity? The panelists were Celia .

take note of and build\ on what“:‘
of

children already know because
being in a rural area? This isn't

for, just something that I find
rather interesting. °

Pom: I taught “in a very  small
school in an. isoldted comiunity. I

had come to that school originally-.

because, like a number of the teach-
ers there, I_. wanted to. work in
Small com{nunity-oriented sch

+ The school administrators did. not

worked with teachers in alaska, and "

was at the time on the gtaff of the
National Rural Center in Washing-
ton, D.C. ] - .

t i 4
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Celia: I question whether a ‘city

' ‘person really can understand how

‘It seems

.visible and very dramatic.
‘seems to me that children, particu-.

things bappen in-a vekry rural area.
that children must see
things in cycles. In a very little
while, as you have probably no-
‘ticed, the leaves here . in Vermont
will change and this place'wz.ll be
a fire, a spectacular place. And
then will come the white, and then
will come the mud, and then will
come the ‘rebirth, and .it is very
It just

larly in faxm areas,..sée the cy=~

cles: Not being a city person, I
wonder- what ‘the difference is
there. When I 1lived in New York,

* I felt that there. was a .lot of

stimulation but many fragmented ex-
per:.encee that didn't hang together
as a sort .of cycle.
ing it as a kind of fault. What
then is appropriate, what. is real

\teaching in rural schools? W'nat is

. B
L
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i . 4 ad 2

- c:.ty

B

I was explor-

* own unique

-

appear tg. have chgsen their - jobs
.for similar reasons.
school five years and we had five
different superintendents.
came witi: their own idea of’ good
education, of what a school system
ought to-do. These premises were
fashioned by their experience. in a
variety of schools. We had a con-
stant battle with the -superinten~

dents over whether the professional -

notions of good education that" they
had were necessarily appropriate in
our school. B

Here wé were eighty kids and
seven teachers in_an isolated com-
munity, and we couldn't
“textbooks every few years like bigx
schools, we
highly specialized teachers, we
couldn't have laboratorj facili-
ties and 1nstructiona1 support e~
quipment and mater/ialsa. ‘And be-
sides, we just felt that ‘what thev
kids in North Havén n needed ‘to learn
was different from what the "kids in
urban and subuxrban schools needed
to learn. On .the one hand, they
had experiences,’ very ‘rich experi=-
ences, vhich kids from another| en-
vironment had not had, and we felt
that what went on in the school
should buiid on the strength that
those kids had as a requ.t ¢f their
experiences. And, on

€

1.°

- .what _should y\ou:

I was in the )

-Bach -

switch °

x.ouldn't have—-




R .

SN T@C Tramcn t:&Commentane:

S i .
g" i : . \the other hand, there \ Were gaps in
. ‘. their experiences which',didn't ex-

) n o ist for other kids, and?so the ed-
7 ) v ucational programs needed to ad-
\ " dress those,gaps. So a lot of what
we tried to do’'on that’tiny island
. » + was to come up with some of our own
\ . . approaches.,

\“”A‘”‘ . © A

dren learn differently, there are
R - some- cautions -that I feel. I
T T worked-qﬁite a bit-in Appalachia
Ty ’ E _ last fall, and there is an attitude
’ “or the part of teachers in the lar-

ger consolidated - schools that the

- kids coming in from the mowntains

are mentally' impaired. Basically, .

there is this attitude that the
hillbilly children's  minds are in
some way , not” quite as well devel-~
oped as those of the city-children.
It was just a matter of the kids

T

17
1

teachers were saying they don't
learn ‘as well, I stronqu reject
that vvew. ¢

.,
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a
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: Ce11a~ I think that learning hap—
5 pens by connecting a new experience ’
o with a previous experience. The
N~ - child's own statement aboit himself
T comes out of "his own experience. A
AT ‘ * predetermuined’ curriculum, a pre-
oo ‘ scribed curriculum that doesn't
take' into account the richness of

those experiences and that under-

values some of the great strengths

in rural. living makes children ap-

pear slow, because pecple are try-

L . ing to teach them something that

) doesn't match with children's own

. say at all that rural children

«% learn hifferently, only that 'chil-
dren learn by connecting new in-
fo*mation with what their. previous

experien eés are. . We mess them up

y by trying to teach “hem' something
that doesn't match and” by not look~

one.

Karen: All of Idaho is rural. I

seé¢ certain advantages to being ru-

ral. There is strength in a stréng

o family base. The communities are
+ .« "4 homogeneous and close-knit. We

hav1na different experiences, but.

ing at what the Fhlld is focusinq

. As far as whether rural.. chil-.

‘have a fairly low student-teacher '

ratro in most of those small towns,

sp “tHe teachers tend to get fairly —~

~close to the student. ©On the other
hand, materials are not. in abun-
‘dance; recruiting teuchers is a
problem; some are teaching in their '
minor field or out of field; they
may have to- prepare for five dif=-
‘erent courses, because they are
everythlng to ~everybody.\ A major
problem is  teacher isolation.
They receive little help. We had -
three unlversity towns and that's:

where all the insexvice happened.

People from tiny little areas were -

expectéd to go and’ stuff themselves
into a program. So they have been

very clad to see somecne from our

center. When they find .out that
they might actually ‘have " a person-

come to their district and provide -

workshops or a course ‘or whatever
it is that they want, that's mean-

" ingfull

Tom: At the Nakional Rural Center
olleagues and I have been talk-

/’1ng about the diff?ience between

experiences. I wouldn't " want toy

- the problems and approach in rural
health and in rural education. The
problem of rural health becomeg. how
de yéu get doctors and. nurses and
medicine to rugal people? It's
very much a delivery’ issue. Good‘
‘health doesn't mean one ‘thing in
an 1solated3commun1ty and something
quite diflerent in a- large urban
communit ) Health is -health.:
There is a danger in lookxug at’
education the same way, v1ew1ng ed-
ucation as a set of skills and a
body of knowledge. Those who view
education as "delivery" see the
main problem facing us in \ rural ed-
ucation as how to deliver skills
and know;edge to rural children.
" But what we are-saying is that, to
be well educated, rural people need
something quite different from what
well educated urban people need.
And so the whole delivery metaphor
isn't an appropriate one to use -in
rural education. Instead we need
to think about how you allow good
education to surface in rural -com=-

.munities and the'ways that it is

different from but equal to good.
- "’ \

.

'
5 = ! - !

-




3.

P
e

S

Help them see
what they’ve got:

.

“that they are

w
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education 'in another place.
Kareh._'I-agree. .Small communities
have been made to feel like second-

class citizens in terms of educa—‘

tion.
ty, Boise,
they were doing.

We used to take the big ¢i-
and try to.copy what

And
it grustrated rural communities.

"We have had a lot of students leave
" Idaho in the past because we unknow-
" 'ingly promoted the idea that rural
- communities were behind the times.

When and - if you got - wheels you
would leave and go where real life
was.,. A good many of us have ended
up back in Idaho. We discovered
that we had it at home.;
tth it has been‘good for teachers
in rural communities to realize
offering something
unique that is just as;good a qual-
ity as in urban areas._ ”

Celia: , I think That the greatest
need for the education of kids and
the continulng -education of teach-
ers is to make it all more genuine—
ly personal, more real and more. au-
thentic. 1In rural teachers' cen-
ters, every teacher "counts.
have to somehow respond to the in-
dividual needs of every teacher,

includihg the needsof every teach-

er to connect with other teachers.
The most

teachers overcoqe the
of small.- schools, "bad roads, bad
weather, and few 1esources. And

this is.also true for the kids. I

- went-to a schonl a while back way

up in the Northeast Kingdom. and
said, "In‘what way can we be help-
ful?" The teacher said, with ter-
rific sincerity, "Bring the kids a
new face,
The winters are very long. There
are only three of us, .you know."
I.think that it's nice for teachers
to get something new and fresh in

terms of materials coming in, ‘but,

the real thing is to help them see
what they've got. It doesn't have

to be the glossy package about sub~

~ ¢ \:
o N\

, ways in San Francisco, but what

they've got in the livély, natural
, e :

-~ . b

3 AL

. whqole curriculum around.

With no resourc=-
es, rural schools \were to make the
. sow'!s ear into a silken purse,

I- think—

You.

cruc1a1 thing is helping”

bring them,a new idea.’

environment that .they can 'build a

]

Karen:- We're giving lots of empha~-
sis in .our center on’the resources
that we have. I -am speaking mostly
about;people because we don't real-

ly have much money for materials., -

Our director recently was at.a Ki-
wanis meeting, and he asked people
if they had a skill that might be
helpful in the schools.“ hey were
very enth . ,iastlc,

pleased that 'someone wculd feel

they had some expertise to_share.

with the schools. I fgel the or-

ganizations that I become .involved .-’
people have*

in are those where

asked me ‘to Qo something. = There

:ére people who can meet needs of
rural students because they them-

sélves are rural and they have cred—
ibility. It's not a professor com-
ing in. This is someone who is in
the real world of that . communxty.
Tom:
1ea11y good.. I think there are
some notions that arxe dssociated
with the teachers'
that are just simply. inqpproprlate
in rural areas. How you help form

a sense of community and mutual sup--

port is assumed to mean a sense of
community and mutual support among
teachers. It's easy to forget that
there zlready are very strong com-
munities inrrural areas. I think

isolation, “that what ' is essential for rural

teachers is not how-to form a'sense
of community among each otner but
how to be brought into the communi-
ty that already exists there. Ang

if the role of teachers' centers is .

to provide a kind of insulating, and
mutually supportive place  where

.teachers can get together and be

professional and thereby keep them-
seives somewhat separated from the
experience of the community -at
large, then I think that teachers'
centers face the danger of doing
more harm than good: perhaps re-

%;wcing an alieration between
teachers and people in-the communi-
tye On the other hand,
staff and programming in teachers'
cenvers helps rural teachers find

b

they were quite’

I think that Karen's point iS‘

center movement ..

if the

(S

agg.. L
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uniquely rural answers to the ed-
.~ ucational problems in their schools

’thén I think' they have a veryause~
~ ful'xrole. ' ,

o Inservxce was very important
for us' on " North Haven Island. We
had Casey Murrow come out - -because
we had seen.his book Using our Com-
munities {(Community Studies Re-
search .Project, Box. 156, Marlboro,
VT 05344). There 'is just nothing
to compare 1t with for learning
.how to gain some lndependence from
your math textbook and use what's
‘right around the school to be your
math curriculum, .to get
dence from the 'science laboratory,
learn to use -the woods and the
meadows. And .to gain ‘independence
from the social studles textbook,

s

4

lndepen—;

and léarn to teach social studies .

through 3tudent exchanges and field:
trips.
ters.can do a lot to assist rural; -
teachers in formulating some of-
those’ ac}ivities. L

Celia:
you just said. If I don't get any-
thing else out of this Workparty,
it's been worth it. The creative
link that was qulte vital- to me is,
"Yeah, overcome the jisolation of
teachers by. helping them in that
community, and not only networklng

~fsolated .teachers to other: teach-

ers." Making those connections is

upportive and helpful, but the es--
sence of the thing, as youisay, is.

where, that teacher
that_Lchool is.

is and where

1

|

2

WHERE QUlET VOICES CAN BE HIZ ARD |
ByPLmrH Manul

v
3

—~  _[This’'is an edited verﬁlon of
a talk reflecting on experiences in
teaching and in teachers® centersQ
given at the Rural Workparty at

Fort Robxnson State Park, Nebraska,.

in June 1980. Peter Martin is “the

founder and director of Project -

RISE (Regional 1In-Service Educa-
tion) in Colchegter,
RISE is an 1nserv1ce center serv-
ing teachers, admxnxstra*ors, pup—
port| staff, and parents in' 12
schools | within nine rural
small-town districtsr-Andover, Boz-
rah, Colchester, Franklln,aﬁebron,
Lebanon, Marlborough, RHAM, and Sa-
Jlem.)

I started out life 4s'a young
baby. I think that this is quite
indigenous or unique, I should say,
to rural areas because I did work
in the inner city also and found
‘that babies there seem tu come out
about 15 years -old. In contrast,
I’ think rural kids start out young.
I was born in Maine two days before
My father was a teacher

v

Connecticut. -

and

and later became superintendent of
the school where I went tg school.
My mother was also a teacher, and
in,my rebellious teenage years I
was determlned I was, going. to

, DEST COPY AYAILABLE

I think that teachers' cen-i 3

. .
I think that is super, what

s

s
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. strike out on my own path, and I
was not.’ going to be a teacher.
But through a circultous route I
did become one. .

‘ _1~5pent four yéars teaching at
an institution for profoundly. and
severely‘retarded people, and I fit
in fdthér well. -This ' experience
formed a lot..of ideas and questions
that 1 stnll haven't resolved.
They had what they called the back
ward break-in. . This was to- weed
out -the weak~stomached and ‘the
‘'weak-muscled.- I‘Weighed about 120
at 'the time and lost nearly 18
pounds in my first two weeks of
work, lifting people out of bassin-
- and 60-year-old .pecple
. 'who weighed more than

bathe them and so forth.

My proudest accomplishment
during this time, was that I taught
a 4l-year-old how to feed himself.
It took two months, two hours a
day. And ‘when you, think of. what
it takes to.feed yourself, and all
‘the steps in that process, you.re-
alize ' it's very complicated for
someone who has no idea how to do
it. So it took' a lot of time and
patience and a lot of rxesources--
my own and the state's. And I. be-
gan to question after four years

-whether it was really worth the
time I put into it, And the money
of the state. I wondered how many
kids who were less severely retard-
ed ¢ 11d be helped with the same
amount of effort. And so I grew
distouraged about the work, and I
wanted to go try something new.

i

I went to college in the 60's

and I was ready to take over the

world, with my goodness and--you

know what it was like—-my enthusi~
‘asm, so I went into the inner city.
They were begging for teachers, and
I went\into special ed. " Moving to

the city was a shock to me--a cul-.

tural shock. I .grew up in a rural
area where you could observe a
blade| of grass growing: you'd no-
tice it because change was so slow,|
and there were so few changes. But

7 in the city I got a wicked headache

I  did--to

. slower pace of ,a rural area. '

-

,I was strange because I was the

.ing to absorb it all‘ and observe

giving me a tour, but the transoms

‘to bus out the most difficult.child .

He was a sixth grader,; but my per-

then that I was proudest of, in the

after halg an hour walking down the )
street. I tried to figure out why
and I "realized that in one half
hour in the city ten years of change
took place,’, by oy standards..
Change was everywhere and I'was, try-

everything the way I did in the

I entered the“échooI“w (543
was to teach, and it was an old '
school and all the classroom doors )
were closed. The principal was '+

were open--the’ windows over " the
doors. And in one room after au-‘.
other X heard, "Sit.down and be . .
quiet or I'll whip your.butt." . An@ “"
after I heard about eight of those, - 4
I said, I'm not going to be that -
way. I'm’not going to be that kind N
of teacher. But after about a‘week,
I was yelling, "Sit down and o . 1"
It seemed unavoidable at the ‘begin- -
ning. )'. '
) i

I thought my first class wa
brilliant. .They were special eg
kids. The union had/ won the right

from each school, éThat collection
of kids was my firgt class as~a be-~
ginning teacher. But 1 did think-
they were brilliant because, you
remember, I took a 'long time teach-
ing someone how to feed himself. .
Now, I opened up a book and asked-’
one of the kids if there were any
words that ke could recognize, and
he locked a little concerned, and
I realized I'd given him sometning
much too hard. ' Butrhe did £ind ‘the .
word "the" and he read it, and I
thought that was brilliant, ‘and I
wondered why he was in special ed.

spective was all thrown off. I
really did think these kids were »
very, very bright, and they thought . s

first one ever to think so, and
yet they knew I was, genuine, and
they didn't know quite what to

make of it. //Q 'i '

I think the accomplishment.
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on the wrong track

-words,
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_way oﬁl,teaching academic - things,

was teaching Craig® how to read.
Craig was a sixth grader--~the one
who read the word "the." But he
could read nothing else except his
name. He/ was very street wise-~I
don't want you to get "the impres-
sion that these kids were not. in-
é@lligent. .80 I tried to Efigure
out how to teach him to read. I

~—+m————had -had-reading -eourses;~they-were—

probably as .gobd as most of you
had. I discovered by accident
that Craig was' the Picasso of the.
bathrooms, and upcn discovering
this I went in to look at 'some of.
his work and fouhd his detail
quite convincing. I also noticed

"that under each picture there was

usually a word, and I learned from
that that. Craig‘ did know, some
And his vo“abulary consist-
ed of four four-letter words. And I
thought this was a great beginning
because when you take the word
d---, for example, or f---'you can
go a 'long. way and get :a lot_ of
mileage out of' that with just the
vowel patterns. If that didn't
work, I realized "that there was
some association he was making
that was powerful enough to him to
get throrgh whatever learning dif-
ficulty he had, So Craig and. I
made a pact, and I told him that I
could be fired for .teaching him,

" to read in the &ay that I was going

to, but I said, "I think I can teach
you." So we would sneak away with
our foul pictures 1nto an unused
stairwell during breaks and whlp
out t vocabulary cards and then
dash back to the classroom. By the:
time his vocabulary had 1ncreased
to twelve 'words we were ready to
mov e away, from that and we were
able to get back into teaching in
the regular way. By the end of the
year he was reading about a grade
and a .ha'f ahead of where he had
been, which was nowhere.

Louis was the rule  breaker.

He would find out what the situa-
tion was and h&would break all the
rules.,

That was his mission in

life. But I 1learned something a-

8 bout Louis when each-month it would

tell us till Monday."

be_one or two student s turn to help -

me after school arrange -the class—'
room in the .way that. they would
like.. And Louis arranged all the .
desks in rows. I had been trained
in open education, and my room was *
untraditional looking. My desk -
was in a corner of . the room, out
of the way..sI used it for stacking
materials. Louis asked me to help

»nimvmove“mw*aesx, and he moved it

dead center. Right up in front.
And then he went to the blackboard,
.took a pointer out of the chalk
tray, and he stood in front of the
room, and he passed me the pointer
and said, "Now teach." And it made
me wonder if perhaps I was on the .
wrong track. That these kids- with"
their home life so’unstable needed
stability. They needed -structure,
And part of that structure was con- .
trolling the number of choices ac-.
cording to the ability of the kids\‘
to handle choice. ,And ‘that was a
subtle distinction that I hadn't -’

made. I had assumed that ‘choice:
was good, and .that you were i di-‘
vidualizing when you gave kids
choice.

¥

) * ]

And ‘one last . story about an-‘
other child, James. The district
was trying to create "multi-in-
structional areas." " They calleg

them MIA's, and I called them "miss- ~
1ng-1n—act1on" because -that's what
happened to many of the kids who

couldn't handle it. They knocked
out the walls between classrooms-

without asking teachers if they.
wanted to work togéther. James .
came to my room only two hours a
day. Later he wiped out in one of
those classrooms, and then -he
stayed with me for the whole daye.

James came down one Friday af-
ternoon, and he was excited. He
was a fourth grader,.and he said,
"My teacher has a surprise for us."
I said,” "Wwhat is it?" "She won't
So6 that was
to it. . Monday,
in tears and he
And I

all there \was ‘
James came down
said, "My desk is gone."

fpund out that they had moved all
the desks out over the weekend'in,
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s

\ - had stored .them underneath the
school. So James and ‘I went down
after school, and we looked for

- that desk, -and theére were stacks
and stacks of desks, and‘ wr  took®
each one down and we looked, be-
cause he had a Snoopy stidker in-
side of-his,
about 30 desks. And he was jusf--
--aI-cath—describe how good he felt

asked him if he ,wanted to put it
room. That wasn‘t neces-
He 3just wanted to know it

in our-
T sary. .

: . “rwas’ there, and he wanted us to move

it out near the doorway where if he

wanted to come down and visit it he
could. s " Y

Thccny;mcc My £first inservice workshop

wasux)qukk was learning about the alamm bells.

- Three longs and three shorts meant

the school was under seige, and
each teacher was to} rush to the
command post assigned| to them. The
inservice workshop ¢ vered "all the

but this is the ohne

- bell signals,
. he most time.

.uupon which we spent

* This was during the/ time of the

. racial riots in the city, and I
hoped that we would never need\this
information. But it turned out

that, this first inservice workshop

was ‘indeed relevant to my needs.

Vo " Becagse we did have the alarm

) sounded, and\the first thing that

! was done was to chain the doors

v|4 . . from the inside, to padlock ‘them~-~

a practice that was stopped after
the fire marshall in the city o

jected. But it was to protect the

ﬂ . ' kids and us. . .
{ \ T . ~

-

We hailno other inservxce, and
if anyone eeded inservice it. was
e teachers 1like .myself‘ working in
special ed under conditions that

were extremely difficult. So I de-

cided to get together with teachers

who were out there somewhere with

v classes like mine. There were six
of us. We got together and we

4, - shared ideas, and we supported
each other, and we consoled each
other. We did that-.for a year,
and that was the Ueginning of my
commitment to the importance of do-

10

’ - ‘\v > .
-~ . preparation for !going "open" and

and we found (it after

e ’ “having. found- his_ deska__.~Ande_1__£Aonﬂand I .would lik

-

ing teachers' center kind-:of work\ R
Inservxce work. And I. decided then
that ,Lf the ooportunity éver came
for me to do that kind of work,
that was what I wanted to do.

" That 'spring, aftex three years ’
of teaching, ncot counting the re-
, tarded ipstitution work, Vincent
Rogers called me up and said, "We're
starting a rcenter for ~open edaca~ -

"Terrifici®
e

the staff.” I' said,

My ecstacy was more than be~
cause -I. had ,a_chance to work at a
center; it was also that I was leav~ -
ing the city and going back into the.
country. The pace in..the city was
too quick for my own rhythms,~ny own
way of being. )
change was foo quick--so much so
that I cculdn*t have much control
over things that were happening.
Thlngs just seemed to be happening
all around me, and there were so
many people and so many systems.,
There was such compléxity.' There
were so many factors involved in
change that it seemed impossible
for an individual to know the caus~
es of things much less to influ-
ence the outcomes.

Being in the city made me re-
alize how 'much I appreciated being
a b1g fish in a small pond. How in
a rural area, it really is a. small
pond, and most fish can be bige.
And that realdy is'a beautiful part,
and a healthiness of a rural area--
that each person is important. If
one person doesn't do their -partic-
ular job that work is missed, their
presence is missed. Being able to
know most of ‘the fish in the pond
is another advantage to a rural
area that I Hadg missed a great

deal. I'd been small part‘of a
very big picture in the city. Peo-
ple didn't know me and I idn't

know them for .the udst part.

There were also the aesthetic

reasons, and they were imprrtant.

I did see "a béauty in tne _city,
but I aidn't feel it like I dld in
the country. I;would drive out on

I also felt that -
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hot summer days, take my ésar and
‘go ocut into the country and feel |
my ‘'sense of smell coming back a-
live. And the greenness and the
air moving and the sense of space:
It was something I?d missed a great
deal and ha,d to keep going back to.

)I’also think my personality
Iends itself more to a rural area.
I'm not a wave maker. I'm not out-
spoken. My work is quiet work, and
it's not

there is' quietness.

But where

the time quiet voices are not heard.
2

*

) And I worked four years with
that Genter., We made a drop~in
teachers' center in a roam at the
Storrs Grammar School just of‘ the
University of Copnecticut campus,
and we gave worksho s and seminars,
but the main thing I did was work
‘as an advisor to teachers in their
classrooms. Teachers who asked me
to help. I learned h‘ow to walk the
‘tightrope: ‘when to, give teachers
a gentle .push, when to back off-
whom to approach, whom to leave
alone; what and how to co:nmunicate
with admi:istrators, when to be_ an
errand- ner for a teacher and
when to refuse; when, to walk' into
a classroom and whe \ not to; how
to get a long-term project going
in a classroom. Advising is a del-
icate combz.na;:ion of non-threat-
‘ening asgertiveness, warmth, integ-
rity, empathy, and dignity.. _ ang
just p\lain toil. You do not -en--
,ctarage a teacher to .do anything
you would not do yourself, so of-
‘ten you roll up your , sleeves and

help move furniture, ox buiid e-
' quipment, or work with group of
- students on a project. Most of

what you ‘have to give to teachers
is the sharing of _your effori,
your- ' experience, your company,
your outside . viewpoint, your own
unigueness. And while I was do-
ing that, I also got my Ph.D.

And’ then I ‘startéd Projec;t'
RISE in one of the schools where °
. I had worked as an advisor. That
10 ‘heant designing an inservice struc-

.

»

ed and appreciated where"

there's such a level of static all"*

11

tvre and program" with the Etéach-
ers and principals and@ superintens
dents of nine east central Connecs

ticut towns where there's not a
lot of indigenous unders€anding
and sympathy from school boards

for‘the noti'\n of teachers still
having to be growing. But we
called our project RISE, which
- simply . m2ans  Regional In-Service
Education, and it has risen and
grown to 1inciude advisors going
out to the schools, and ~local
scheol ‘inservice workshops, and
regional inservice special events,

and a central teachers' center'
. workplace for all the nine towns'
.teachers. <. And I've been doing

‘hat for four \years. _ . \

So‘\'I tried to look back on
~ these stories, on seemingly unre- .
- lated things, and try to -see if
there are any themes 1n ite 2nd I
decided I'm ‘too young. "I'm 33, and.
maybe i, about 10 or 15 years I'll
be able to look back and- know what -
all this means. There are just a )

few themes I see now. There are
the threads of 1love, commitment,
and challenge. Those are things

that seem to nmark my life. I have
a tremendous joy in my work. I
have never done anything so satis-
fying as’' being director of the
teachers® center. The ' commitment
I can give to it, the love I have
for the people I work with, the
_challenge of it. And the variety
"of it, too. Going to a staqe meet-
ing with a bunch of uppity-up muck-
a-mucks and all, and then going ia-
to a classroom and working with a
group of kids and the teacher, and
then helping someone build a tri-
wall bookcase, and then working
with the staff member who's having
a problem, all in one day, makes
me feel very fortunate. How many
people really are this privileged?

Three years ago A had a long
illress, a serious one. I could
have died four different times 'fn ’
a four-month period, and I was in
the hospital bed looking over my

\life and asking myself, was I ful-

;‘filled in my ‘life? And I decided
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I was, because I had beer true to
the commitment and the challenge
Lnd the love--to all those things..
But there was something still miss-
ing, and that was- having a woman 1n
my life in addition to all my work;
to be .committed to and to love and
to Eind challenyging, -
Gretchen and I were married last
Thursday, it}fulfilled that want.

‘As I look to the' future I
thirk of children, a family. and
I think of changes at KISE. I am
a builder. Maintenance work takes
the fun away for me. One of the
» difficulties at RISE right now is
| that there. are tremendous amounts
: of maintenance energy required to
’ keep what we have going, yet I want
to be designing and moving ahead to
something ney.

o

X

and - «hen_~and ail  walks cf- .1ife.

B

-ing in the same work. .

we're réady, Lf we had-the financial
stability to move to scmething new.
But we don't, so. that keeps me from
a dream that I have for the center:
that we become a comm.nity center,

and be a resource for learning aad -

knowledge for people of all ages
To  inte-
grate and tie the community and the
*school. . .

I think making _s:hanges within
RISE is one way| to grow while stay-
It seems like
a lot of people tell me *hat they‘'ve
been at their job for thyece yYears

-or four years or five years and it's

time to move on. I'd rather view
woving on as staying on, but in a
hew way--new branches on ‘an old -
tree. with established roots, .

And Y Xknow that *-

1F YOU WORK IN RURAL SCHOOLS YOU'RE
WORKING WITH THE RURAL COMMUNXTY

f N
N . v
»
. i

[In June 1980 at ' the Rural
Workparty in Nébraska's state park
at Fort Robinson, Lorraine Xeeney
again led a panel discussion. .this
time on the’ a-ivantages and disad-
vantages of ‘rural schooling., Pan-
elists were' Aleene Neilsen, polic)i
board president: ‘of the center in .
Moab, UT, Wade Scherer, then direc- °
tor of Washington West Resource
Center in Waitsfield, VTP (who |is
now at Syracusq University), ang
) ~, Paul Nac}}tigal ir Denver (and of

the Exchange‘s advisnry committee).
Paul had just completed his study
.for NIE of 14 rural education im-
provement efforts, including a
range of federally and locally
funded programs (“Rural - Edycation:
f In Search of a Better Way," editeq
by Paul Nachtigai, Westview - Press,
Boulder, CO, ‘1982). While the dis-
cussion of 1979, summarized here ip

“"  "Don't try to 'deliver' rural edu-
© cation" (page 3), . advocated ¢ ’: ,
11 that teachers' centers underline
Q /. . I )
IC - / 12

:mobnity of -Americans.,)

kg
v

.the unigue values of the ruval com-

munity, this 1980 discussion .
touched a different theme: the in- -
escapable juxtaposition ' and merg-
ing of urban and rural ccmmunif:ies;
and their schools bhecause of:' -the

|

Aleene: \ovc of s8chool waL in~
\\grained in me very early.

,My“ :ﬂ,-
ther was a teacher and~later on a
superintendent. I.rémember walking
to school when ~I had to hold my
hard.up to reach- my Yfather's hand
and feeling how proud I was that X
could wdlk to school with my fa-
ther. Rural scheoels have a feeling
of belonging like an extended fam~
ily.that you don't get in a much
- larger school. For example, when
I'started junior high school, I
went to a school that was grades 7
to 12, and later on when I was a

senior I knew people five yehrs
When X ‘began to
3

younger than me.

bt
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. - teach school in no;theastern Arkan-
. . . sas,-they didn't’ have a hgg\e ec job

for me, so I began@o:.ng what I did
in rural schools. for" ‘a great deal
A of my life: teachu.ngzs‘_omething be-
’ ,:,ides what I was tra:.nevg{for. You
-don't fall- back.' \on, the™ kinds of
, th:.ngs you were, tra:.ned'% to. do, you
R -, £all“back -qn the things& that you
AT o \have. observed other ‘teachers doing.
” -And, hav.i.ng grown’ up“‘:.xr”a Tural
school ‘where "there was .a tradition
.of doz.ng, you never ‘believe _that
there is anythJ.ng you can t do;
you go ahead "ahd do the job that
.is‘there to e done..

" That, perhaps, is ‘one of the
strengths of smaller" schools: Chil-
‘ dren who "want to do things, and
sometlmes even- those who are a
dittle reluctant to do things, are
pushed into perform:.ng fregquently,
into- tak:.ng a Job and following
througb and gettJ.ng it done much
S ‘ more- often than. chil@ren- who go

. ‘to larger schools. -That balances,
) to a certain extent, the lack of
*  opportunities to compete with peo~
R 7 ple who. are more equal, who m:.ght
0 , setve -as a role model or stimulus

A
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their - talents.
1

L3

v I think you don't"’ necessarily

go to teach in a rural school be-

cause you think .the rural _school
-exXperience is” gorng to be .great.

I think you go to a rural area ‘to

: l:r.ve because there are some’ th:.ngs
dn t that

and you teach in- the .schools in

spite of the shortcom:.ngs and the

. . - handicaps you. ri1 into. There are
’ ' several things “that I think are
"+ very good about rural schools.
have much easier access to your ad-
~.ministrators. ‘I think most of us
* - from a rural area probably can call

S .. ' the superintendent by™ first name
e - and .havé -known. him for e v1:Lough gears’

-~y o

best. ~The sameé is true’ oF™- -the
"ple on" the school board. “Theréd
are a lot more’ leadership oppor-—
- tunities. You haye. 'more oppértu-
nities to pari’:icipate in community

; 7 © 12 .and cultural activities,

to stretch their wings and improve

‘commuity that you want,"

_ vice, or to be reassured.’

You -

IO that we know how’ to approach him *

- principals and a lot of the peo-\__ West, and I met-some fine people in

In fact ’

more than you probably have time.
to handle, because if you'\re the

music teacher in the school then

you're the logical candidate Yo di-

rect the community chpir and * the .
logical person to.put on the com~ . .
munity musical at Christmas time.
You do have. to learn to sprotect
yourself. And \I think your ,iden-
tity is a lJ.ttle more secure in a
small town. You are reinfo-ced by
'people who know you-~more frequent-
_1ly, I think, than you are when you
live in a large city. I think we
" have what is very important to me,
which is access to wilderness. In
order to ledve Salt Lake City, where
I lived for about ten years, and
get to a place that was not fre-
quented by a great many people, I
wog’Id have to drive at least an
hour, ‘and. then' I wouldn't be in a
’ place where I feel as comfortakle
‘as I can get to frqm my home in ten
mJ.nutes. . ,

,Now, on the .other side, there- g
are -some definite disadvantages.
One 1s the expectation that teach~ ~ .
ers. perform a- great many of  the ,
volunteer\‘ ;services: the Little
Leaque, the Boy and Girl Scouts,
. the Sunday School, any job that
needs, to. be done with young chil-
dren. . ’*,( Anpther disadvantage that .
sometimes is the most difficult for
teacherS\is that there is not enough
‘stimulation from people who have"
the same kinds of interests that you
do. & teacher very often becomes'a
person that others come to for ad-
A teach-
ers' center dJ.rector experiences
" this doubly becduse the #eachers
,come to the director.
'a person to go td to refill your own
-well so that you will have enough
to give to the people v,ho come to
you for help. .

I " '
Wade: I came to Vermont really
by ‘a’ccident. I was on my way out - .

Nova Scotia who said, "Come back to
our! home_in Vermont and visit for a
few] days." ™aAn d\l;:.;d and rxeally
never ieft. At € at—_time there
were shortages .of teachersi~ got -

There isn't RY
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mmersed :,n a rural school that our
teach ars'” _center now serves. 1
wotked with my master teacher for
mOnths and learned an awful 1lot
from her. e had grown. up in Ver-
mont and had btaught for twenty
° years. After that ‘experience I
knew that I wanted to teach, and
b wanted to teach~in & really small

- school and really get my feet wet

-the Sugar Bush ski” area.

“‘and experiment with a lot ;
- I had at the tlm.

£ ideas

-

So I did teach in-a two-room
schoolhouse that was 140 years old.
‘It was over a mountain that bordered
And the
contrast was incredible.. I'd-drive
through-a skj./érea that was popula-
‘ted by ,people from Boston and New
York an’d get to the top of the moun-
tain and get out 'of my car and lopk’

- over to the White Mountains ard look

\
|

1 found streagth
from isolation

4

down/at Roxbury and think about the
contrast. I really see now thé ying
and the yang of the benefits and the
problems of rural life: that the:
benefits can be problems and the
problems can be  benefits. The
isclation that existed in that
town was a real kenefit for those
students-that I -worked with those
three years.: I just found a lot
of strength from that - isolation.
The ‘community was very close, “the
support for the school was great,

the  support for the two teachers
and was great. We were bothiin-
volved not only in what took place
from 8 to. 3 but’in our evening
programs and our Christmas pro-
grams. Christmas was a time when
every ohe came out from -the back

" “hills and came down into the town

_-{solation

/’ﬁmovat ive educator.

—

13

hai; to share what the children
had worked so hard on’ du:ing that
month. Yet it was the trenpendous
‘that - made leave
that school. Hannah was a great
w'oman‘ to work with and really an
But I needed
stimulation that the town and the
schodl could not provide.

I moved out and ‘into another
job across the mountains in. a more
populated area and took the job
primarily because of the principal-

ﬂ 14

-

’

‘their people really are.

/o

ship that I was paid an extra $600 . -

a .year to do. It was still a real
rural school but it had seven teach-
ers so that the stimulation was
greater. It was a° very- different
kind of community in that the peo-
ple there were influenced by the

- ski people—-city people. .

I think that -rural education. ..

really off‘ers the chance to . deal
with the whole child.
weeks ago, Jean Eisele 'of our cen-
ter’s staff and I did sc‘uqe advisory
work at one of the ismaller schools
in our area.” It 'only had .four
classrooms. We went there and -it

was kglloon-day and all the <chil-"

dren had tied postcards to the bot-’
toms-of their balloons, and they.
were going to set them: off and see
how many would be returned by mail.
I played my gquitar and our video-~
tape took pictures and George Wood-
ard came down from his farm and
played his banjo, and ther
couple of other men who helped £ill
the balloons.

feeling. And as we left we just
. felt pleasure about just -being
there, and Xnowing that those

‘children were going to be togeth-
er for their six years and learn’
‘a lot together.

A problem is that
in rural schools there aren’t the
wealth of culturals resources ‘that
exist in an urban life. - But the
benefit is that rural schools have
a‘need to tap local people to come
to classrooms or-to bring kids out,
and that shows kids how wealthy

Paul- 'Ihent}-five
and we
headed west out of Denver 'on the
Denver and Rio Grande Californie
Zephyr. 1It's a beautiful ‘trip--

up the east face of the Rockies’

through about 30 "tunnels and out
onto the Western Slope near Win-
ter Park, then down the Colorado
River. About five hours out of
Denver the train stopped for a
crew change at the little town of
Bond where we got off.
by one of the McCqy school board

Just a few.

were a

A real community

years ago my
wife,;Cathy, and I vere ta}cing our
- first teaching positions,

We were met

L ee—
M
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" They did not
want us to

reform the folks

<
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' members, a section ‘foreman for the

railroad, who ‘drove wus the -four
miles on down river to McCoy, of-
ficially 1listed *in the Hammond
Atlas as having a population of
-10.
ing lodge, a small general store,
a small churcn, and a school. McCoy
was 30 miles:.of rough gravel road
from the nearest highway. There
was one telephone in town, in the
general- store. We were interviewed

.by three board members, the other

two teachers-~ who were the other
half of the high schoel staff,

" learned to
straight; at halftime we were ex= ’

It consisted of a large huntn .

took place. We went to the state
tournament that year.
‘drink-" our -

pected to join members of the board
in the parking ‘lot to pass the' bot-
tle around.. a : .o,
,Once settled,
getting the school

we worked on

ure we created a new
filled out a11 :the necessary forms,
added the remains of a community
library and a free set of the Great

their wives, and during the after- - Books to the school library, had

noon we were fully investigated by
a couple of dogs who- wandered
througn the classroom where the in-
terviews tookyplace. = "~ °

Two things came through in the
1nterview. Cne: they wanted peo-~
ple who would fit into the communi~
ty. They ‘did not want individuals
who were going to come in and try .
to reform the folks. They tended
‘toward inbibing a bit, and the last
superintendent had been run off be-~

cause he tried to change their _ways..— teac

Secondly, they “wanted "to get
the school accredited. - They had
been convinced by the state depart-
ment that their school needed to
be accredited so that their grad—
uates could go on to college.

We learned a 1lot that first
year, probabl} more than the kids.
Cathy taught typing, four vears of
English, music--which was her ma-
jor--and home ec. I taught a cou-
ple of classes of math ‘and chemig-

‘try and was the' superfntenden » of
. schsolse.

The enrollment consisted
of 15 boys and seven girls. Their
interests were hunting, wrestling
steers, being bucked off horses,
playing basketball. They had not
yet Aiscovered the usefulness , of
literature, musie, or science.
taught our classes as we had been
taught, standing in front of the
classroom lecturing, with perhaps
as many asifive students, reluctant-
ly participating. We learned that
on Fridays when basketball season

14 started little, if - any, ,schooliny

\ -

We

the library books catalogued, and
‘were -ready for the outside visita-

tion team. They .visited and ob~
served for one ~ day, consulted,
left, and within a couple of weeks

we réceived our” offiuial letter‘in"”’f"
forming us that our school was now

officially accredited. . In the
board's eyes and ia the eyes of the

improved. . T

- =
,/ A,
o — M e

As»’with most teachers who
in higk schools of .that size,
we left at the end of ‘the second
year. ' The isolation, the lack of-
culturaleit,'had done us in. The’
first notion that. I think we need:
to be aware of in ~working with
rural education, illustrated by
this story, is 'the s
fit betvWeen °‘the

community; thb fit between the ed-
ucators who come into the communi-
ty and the localg folks -who have
been there for a 1ong~time. Pro-

gram quality in smalll schools is’

almost entirely .people dependent.
An important dimension of quality
is some degree of - continuity.
Building a quality  program when 50
percent of the staff turns over
every fwo years is very unlikely.
The McCoy school board was aware
of the need for cultural f£it ‘when
they warned us about trying to
change the 1oca1 habits. Unfortu~ .
nately, they were not sufficiently
aware of the critical need .for
continuity, nor in a position to
find ways of , getting that continu-
ity in their staffing and therefore

+

We also,
whisky

accredited. -
During the second year of our ten-.
c1ass or»two,\‘

importance -of-
school and the-

[

-
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in their school program.

Twenty~-five years later, in
studying 14 rural school change
projects for the National Institute
of BEducation, the one generaliza-
tion thiat we could draw across the
the successful programs had to do
with school and community fit.
Schcol improyement efforts - that
were addressing problems recognized
to be oroblems by the local. communi~

ty--not just the education system~--'
- If the

seemed to be succ ssful.
problems” being agdressed were not
recognized as being important by -
the larger community, the programs
ended as soon as the dollars were

“spent. If you work in rural schools,

you're also working with the larger
rural communlty.\ Because of the

“tightly knit, personal characteris-

“school system in urban and suburban’

tics you can't work with one with-
out -the other. .

¢

The other notion
think is important stems sbec1f1:—

"ally from ourchCoy experience with
7accreditation.; It is_

the notion
that the little rural school “struc-
ture is indeed different from the

areas. Specifically, in rural set-
tings you have an absence of bu-
-eaucracy, a very personal, kind of
social system; traditional values;
a homogeneous community; in many
. \ 3 ol
cases a nigh degree of, isolatinns;

. and obviously small scales: Con~- .
trast those characteristiés with
those of urban school systems
which are bureaucratic, special-

iZed, heteroyeneous, llkely to_ have
liberal values, with guality and
efficiency tied to large‘numbers of
students. There is a real incom-
patiblllty that is a di sadvantage
for rural , systems because school
finance‘policies, Istaff .trainirg,
state regulations and accreédita-
tion, instructional materials and
curriculum . all are designed for
larger school systems. We need to
re-examine the influence that the
mass production * school has upon

rural schools bzfore we can go @
bout improving rural schools.

I/

t

~'educational program.

that I.

Wade° What Paul . is- saying is that
in a teachers' .center you've really
got to meld the community with your
: , You must re--
ali e‘that your teachers need to be
very. much involved in the communi-
ty, and you must find ways to help
them make : those c?nnectlons. I

~ think that time is a big factor when

yoy are % rural teacher{ and a
teachers' center can find resourc~

e% of community people and 1link

. them, w_itn the needs of teachers and
- students, i

Paul.
communlty culture into the schools,
we need to get the schools into the
community.

ized,’schooling’has,been separated
from, the. community lifes

community.-
done by bringing comminity folks
into the schools, but it also -seems

to me that we need to look"the 6th-;>‘

er way--bringing, school activities
out into the community. -

. : \.
wade:
about ‘the conflict that a teachers'
center may have in providing pro-
grams to parents. _ The. center .is
supposed to be for teachers. But
by providing parents programs--such

as for preschoolers—--we strengthen

the connections between teachers
and parents.

¥
N -

Hefdi watts (Grassreots " Center
Cortland, NY): I'm thinking'aboht
what Paul has‘descrﬁ ed and what I,

have experienced as a "themrus
situation. ' The rewcomer arrives.
with educational jideas ‘'that are

different from thoge off ‘the commu-
nity, and those c\%frontations al-
most clways mean loss or the thing

that you, the newcomer, want to ac- .

complish. I'm thinking that per-
haps one of the
ers' centers cang do is to play a
modeling role for teachers in ways

of affirming the values of the ru-'

ral situation in which you are lo-
cated. Maybe what we need to .do- is
“to think aboat ways in which the

In addition te'brlnging the
"The way education has
been professionalized and special-

We need.
to get it integrated back .into the’
Part of _that can be -

We were talking this morning -

N . -

hings that teach- .

.
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teachers' center can help teachers
tell the community that we value
what is fine and unique about rural
; ‘situations; that we may have some -
ideas that are diffex:ent--and there
is no point in pretending that we
" don't=-but that thexe is much here
that-we long to be a part of. .|Oth=
erwise new- téachers come in fired
up with new ideas and then in our'
.naivete and arrogance prevent
everyéhing that we'ye cod&e to do.

" Mike® Holdinﬁaus (St. I:.ouis Teach=
ers' Center): One of the successes .
our center.had -was to prepare new .
teachers for parent-teacher confer-
ences. We brought some parents in
to meet with the teachers and talk
about wha their . needs- were, -and. -
all.of a sudden all of these teach-
ers spoke.up: "I didn’t know that's
what you were feeling when you -told
me that!™ All sorts of, new._things
‘came - out.-of that and: also allowed -
_ us to 'find out - why misunderstand—
ings were- happening.q_\- -

[

- X i w

w3

*Peter Martin (RISE,- Colchester; .
CT): In our area some of the rural

some people who commute to work..
And these commuters bought their
homes on their two | .acres, and they
moved there because it ,was. a beau-
tiful, simpls commwiity. They had
the image that if. there were going
* to be chicken farmers there would
be a couple of little coops.- But:
the farmers can't survive on that
scale any more. 'rhey re’ getting
_‘together and they' re making farming
an industry in this town, and thosge
new residents are upset, ° Y
Gloria Wil’son-Miller {Harrisone
buxg, VA): I'm conc'erned if *he.
. state and federal governments begin
to impose the same rules and regu-
Iations on our rural schools. and
our rural community as. they do on
urban and suburban schools.” We
are seeing many progranms. that. the
staté mandated--sex education and i
driver education-throw the canmunim

-ty into upheaval. 'rhe same thing,
" that.Peter’ wag ‘talking.. about - is -
happening in our Shenandoah Valley.
. We've got these-outside people com- |
ing 'in from Southeast ¥ Virginia

- .

. cities, who commute . three hours,

Rt .
[ ’.~ ‘s

v . gtk
“ -

(:‘ *

-4,
'J“‘

bout, adapting, and passing around

aw
»

oo . .values are beginning.. to  -disinte- - and who want .to put us farmers
~ . - - grate~=through television, ease. of back -to. the Dark Ages .so that we :
B transportation to ' larger urban Cannot’ survive. Co
~ . areas, influx of people from. out-, e 3 | . RS,
side« All of these- forces are cre-- Gretchen 'rhcmas. And - they ve Ly
’ " ating a -very difficult problem of thought through their decision a=.: . -
L s-continuity in the community. ~It's  bout ‘what “they want, so it really
'ty very much in a state of -change. I puts it to the rural people .to be-
S wonder what the ‘center can do about , gin to thimk through their .own de~" g
: this change. We -have a community ‘cisions abouk what - they're. doz.ng
., Of primarily agrarian people, plus and .what they ‘want. . A
“aden N LT A TR - ':i' C
f. - - '
g ’ NEW OPTIONS FOR RURAL HIGH SCHOOLS )
N ", ' By Paul Nachtigal . '
S S P ST YA Y
. S ) (At the 1981 - Rural Centers how teachers' centers.. might help 3
ST .. :/ wOrkparty in Petit Jean State Park, .. spread such new ideas. s The trans-
- N Arkansas, Paul Nachtigal ‘described . cript that follows has been edited
LA some fresh ideas about‘ rural .high selectively to highlight ideas that
e, o ) lschools, and other: paxticipants in..zseem worth mulling over, talking a-
g l{lx C . 16 the session chimed in with ideds of. ..

SaL
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. the ‘rural- network to generate more

familiar,it:y with new approaches, -

: some brainstorming and. experime‘n-
ng.]

N

- In taIking about ~ what' 's dif-

ferent -about ,rural- high schools, it
is important ito look at these char-~
- acteristics: Small rural. communi-
" ties are obviously much more per-
'sonal and tightly ‘knit. “You see

the - samy people at the :grocery

i * store, dodtor's office, school,
-4 church.
bout -those’ relationships that has
implications for who one hires, how
one operates, and what- you‘ ‘can and

can't do in a small town.. .

- _r -
A"' ¢ - -

‘ists rather than specialists--the
doctor, if there is one,. is.-a gener~
al : practitioner; " the:: "contractor

Residents tend to be general-_

There is an - intensity a- .

builds .the whole house.u -What, small_..'

iral .schools are ctying for are »,

‘ peOple who. can .work ‘as general~ °
ists -rather . than.

.. pared..:Most education - preparation,
. “'is - far too specialized . to. .be of

1 ’

. PR .,v<
Y

Other characteristics.
- ccmmunities tend" to be more: homo-
‘ geneous than - urban.- ccmmunities
: though this isn't true across the
boardo
. -.be non-bureaucratic o7 - Communication
. is'more: likely to be.verbal than
-‘written.. (I don't,.think I ever.
.wrote a memo in. McCoy,”. .Colorado;
*with Sseven teachers.. , We ‘talked a-
. cross the desk and beside the fish.-
. ing stream.) Who says” sometliing is
' probably as import&nt as what's
You need people’ 8- trust and
confidence for them to . -really ac-
cept ‘your informestion. ol
Values are mores traditional
. than in cities.. Rural' people tend
to be entrepreneurs--shopkeepers,

!

. ;. %, tand £o. mike do,. whereas «.we. urban.

types want- to leave our problems
17... to !the experts.,,.‘-1Statisti_cally,

4 »
‘e o , - - ‘r

<~.

. it "’a
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specialists,
- teachers who. are- ‘more. Dbroadly pre- plantatiom owner, the lumber. mill,’. .

wF famers--rather .than part of a cor-.
.. porate; labor fozce..,quural . folks

- much worth to .small. rural schools. »

Rm:al ,

Rural comnunities tend to’

i

rural communities are still poorer\ -

in temms of ~available dollars to |
spend. And they tend to have less
fdrmal: education than their urban
counterparts, - ;

One of the maJor problems in Do
. xural education is that- everything( 3
outside of urban areas géts grouped
las. rurale I think we need ‘to begin |-
to' describe more \precisely vhat we
are talking about. Although there
.Aare some common characteristics

that tend to go -across community _ .

lines, there are certain differ-
.ences- within rural communities. I
think. there are three” fairly dis- ..
tinct types.:
tional middle-America kind of “cod’
_munity} fairly well
homogeneous. Everybody works hard ’..‘:
"and holds to the same values, . At
the other end of the spectrum iS/\z
. the’poor rural minority canmunity--—" :
-Appalachian whites, blacks, Chi=-
cauos, Indians. Politic 1 and
econcmic control lies outside ‘the: ﬁ
" community with .the BIA,

the coal industry.. A third ais: ¥
tinct type is found around ski re-
..80ttsg, -energy’ " developments. This
. is the transitional community,. a-
community where . there are” diverse .
v expectations for - the- schools be~-
cause-'of new people coming in with-
different values -and expectations.
R N
'I'he smal]. rural R gh

that reflects these attr utes has

additional unique characteristics. . .- s }“', A

‘The smaller the /school, ithe more.
likely that there will ‘be a high*.
turnover of . teachers " and admini- -’
-strators. In the high school you
are likely to have three or four

~ teachers who are local people and G

a part of that social structure

. who have been there for ten to lS
‘yeaxs or forever.
likely to . have another group -of"
teacliers that are _young, on the
start'. of their career,

'You are -also .. %

First 1s the tradi-. N ‘;

‘off, faitlys 'H g

\the, 1arge§> ’ '_"

,‘._; STy
school .-k
.’ o

on .'their -, A

way to something bigger and better._,,,

young professional, who's--inte-r-

,ested in working his way up.- You (" =

e
o ,—14\, B R ‘{ ,.‘o’%;._
) . . “ ¢ g
S W L R

w%‘-v g '

If,you come in-with an innovation, 4 _-_ﬂ"
Wf you re very likely- to. attract., thev N ;;jfj
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B will get more resistance from the
locals because they will test the
ideas against what it means
_thex.r relationship within the lo-
cal social scene.

\

+ Small \high school curricula

. tend to be- college prep. ' If the
» kids can leave the community and

'~ go'on_to col ege, nobody is going
to complain’ ‘'wexry much, about the
-school. I think in this regard ed-

ucation has’ sold rural communities-

a bill of goods. We've convinced
. parents that only college prep is
. education. think studerits in
", rural schools oiight to°.have "that
option but they, also- should ‘have
the skills to stay in the communi-

for.

these same ideas to develop an ap~
proach to instruction that is more
appropriate for small ° rural
schools. .Why should .students in
these schools study science from a
textbook more . appropriate to San
Diego when they have access to the

- real world of science right outside

the school door? For instance, one
unit Ron -is developing is a study
of weeds, a resource .available to
most small schools. Such a study
can inclide plant propagation, need
for weed‘control, pros and, cons of
chemical use, soil analysis, study
of wind.and weather. By using what
is ‘naturally availehle, students
.are 'likely to learn more useable .
science than\they would get .from .

ty if - that is- their desire.- a textbook.
".Schools’ ‘Seldom ° teach the - entre- :“'__
preneurship skills I necessary to

iagpe <7

%

a
S
AN, .
4
i

s

PR,

' T Small schools,
diffcrcnt rules.’

)-45

mak? that chpice. . .".—' “2 o

David 'l‘yac’c' s\' One Best System
(Harvard University Press)
'scribes’ the public, school as’ a mass
-production system. ‘He talks about
‘how education ha# delioerately a-

-dopted .an industrial model that.
‘works "best\’ witl{ large numbers.,

“‘ ‘Classes are spec alized; content is

dévided up into very narrow chunks.

” The'mord teachers. .the more\courses

- offered, the - atter ° the\ program.
1L \you try to apply one bes't sys-
“tem" standards to - these " ‘small -
.8chools, they are obviously second
best. One cannot offer the ‘same

' " number and variety of.courses with
. a small staff. Good education need

"not: be offered in such ‘a special- -

ized way.’ Small rural. schools need
Ja different, set of rules to play
by. )

-

At McRel (MidContinental Re=

L ”gional Education Laboratory) we ax

working with Ron Colton of the- Moun-
" tain View, Center for Environmental
Education® (at’ ‘the JUniversity of
" Colorado, Boulder).
a Rural Studies Program for small

.. schools in England, ‘-which capita=

. lized on -the- f.lexibilitr of small
;;f‘. #ize and.vhich used the ‘school en-"
’ vironment as the basis for' curric~.

we are» trying tOx use some of .

» A *
r." ' t’l‘ ‘hn
s

de-'

the environment o

Ron developed

scheduling " science

blocks, sharing a \well—trained‘ sci,
ence’. teacher among four - or five S
schools. Such an-approach- to
_ence teaching would seem to answer
some of the shortcomings identified
.by "'NSP of current science pro~-
grams--their failpre to - ‘teach a“’ 5
‘scientific wﬁy of th:.nking about )

-

- oo Energy is’ another . topic well e
suited to, small school science.. In 3

“*addition to relating energy to.food .i
production, science programs could ..
‘help the community ir energy con~ .
servation efforts. ' With proper
training, students could conduct
ergy audits, provide v dssistance
“3 weatherizing homes, ‘an@ perhaps =
e ' retrofitting with passive = -

tive solar collectors. A . 3 -

st dent-coistructed solar green=- °

house could provide good .instruc- '. S,
" tion for students and|perhaps sup- :

ply local merchants with a Ssource- - '
of fresh produce. ;_»

< - h.
. .o rl

f Another ‘area we,f want to ‘ex= .,
plore and t\hat ties ,back to thisf@l;.
cloge school-cmmunity* dependence.,.,‘ -
is using -the' school asi;a; Lway of i

beefing up the community.v,econony e

-rather than being on'ly ai‘drain -on- *’;@:

local resources.
\

_We are:trying to{' 5

487, Y
e

SCi" : '.‘ I
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Ssee whether the Schaol'\ca,n serve

as a“rural development agency in
the ‘community. Daryl Hobbs of the™
University of Missouri . believes
that students can, with proper su-
pei'visign, do economic-inventories.
Where do people drive for what
kinds of services and with what
frequencyp?‘ In this age of rising
energy costs, at  some point the
equation is-going. to tip and peo~
ple are goihg to be more likely to
purchase services closer to home if
, they are available. Once such op- )
. - portunities are identified, traine
. ing can .be secured ‘for Anterested
students. With the technical
skills and some entrepeneurship

, training, the students would have
the option to stay in the » local
community if they 'so ‘desire’ =

Al

i
£ -
%

£
G

i
s -
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X to test some of these
options, we are. establishing - a-
7* Small School Design Network to work

with“rural schools. that have to do
-i%. something" -different’ % or !
‘These ‘communities are most likely

- RO toﬂbg - receptive- because -th

ST, -
Teond et uIn. order

oot

want."to’*"lose their. schools. The is; reading, writing, - and arithe
P SN ..~ ~Eirst network is being put together metic, period. Although I am sure .
B A T in conjunction with ~South Dakota ° that reading, writing, : arithmetic -- -,
e ."’ ! oL , State University out of Brookings. ' ig going to get much better served
L e b ‘Within an hour's drive from there by 'that way of ‘teaching, the cage
T e ".. s~dre eight.or nine-schools tgo small™ has.got to be somehow 'presented,
S k_'r\' ‘. " to operate an effective School in-.and probably has got to get itself. - .
I ! = “:a traditional manner.:: We hope- to: separately funded or coordinated by &
3 . “7; "work with . gix -or ‘Seven of these volunteers until it can prove it~ e K
S T <8chools,. the: largest: of. which will.- ‘self. Then the locals will buy in-’ Rt £ o
T o .~ ~have 50: students - in ~high school,' . to it because it is valuable. T3
.~ .the smallest 35., '~ The critical o ' -
A .. - «relement is getting . the- University - **I can see " that you firqt :
R " to provide technical. assistance ° have to convince the school- board - .“* i)
NI  over ‘time. - Our Lab s ‘bringing -and the people who are influential %"
- in people, like Ron Colton. to work in the town. But the school board
A with teachers, -carry on workshops, ‘spends time on things. that are re- -
L .and help them think through alter- . quirea and that they feel now= ..
St native designs.. for-- the 1local ledgeable about, like budgets and
“ o, schools " and the community. Ob~ school buildinggs, not curriculum.-
' viously, science is’ going to be . - T,
T one area we will start with. be- **It may also be difficult’ to .
L cause they have difficulty finding:- ‘convince teachers. There is not LI,
T . \+ science teachers. - ; - -only.the ‘problem of teachers say- - .- :
- \\ s Lo e R .__ir{g', "This is’ another thing added 2t
L . " .Developing alternative --'pat=+ ‘on." They have so much of“_their:',j;‘j*}'}.»:'
T TSI viterns . for . Small'. schools  will not:: personal .ego -invested™~in. knowing i ' ..t
T Ll e easy,.’and we -have-no illusions “something no one else IJnows. -
~19. that it will'happen rapidly.".I am, ~'L' can see sthat you first “have f;‘f.o e
TS AT Y BT \ e 80 S L AEEE TR

. operate differ;ently..

.’sentime
‘close. ™

ey don't - they want to pa

‘however, convinced that if we come
up with options that are not going’
it:o cost a .lot orf monel} and that
* £hey have helped design, just per-
“haps, in five years there may be’
two or three schools beginning to -
We have -700
schqol systems in the Midwest that .
need this kind of help if the&r are
going to stay open. . Population is .
declining, dollars , are ' “getting - "
‘tighter,’ distances are too long to
bus, 'so ‘they have to do something

'[The first commentaries _fram
' other Workparty participants ‘about
" these ideas weré concerns over the
problems of - resistance to innova-
" ting.] ’ K

" **For teachers to work on thec_
kind of stuff that Ron is doing -re~
quires that there is’ faith-in the
teachers. "That goes . against the -
nt in’ those: rural communi-
ties where mogt of ‘t;}}e taxpayers
.don’t have children? ' that what
Yy their money for




States must
allow changcs
in rural schools

- development agency.
" decided to -

LI
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P wouldn't work to

‘

. d'corps among several

/,

‘corporated into
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. convince the school "board’ and the

people who own the town.‘

\
“~

**1'd like to see a list of
ideas about how to start someth1ng
‘different in small traditional
high schools, how to jwork with
teachers.- so they start th1n ing 1n
a different way' ' 4

7

**I'm wondering if fou could
not do something around :'what used
to be, with teachers, administra-
tors, some . of . the older people.
Years ago our town had: a community
theater, a community ‘newspaper, a
community’ garden, festivals, all
sorts of things that no longer :hap-
pen because there ig no one puttxng
it together. I’ wonder xf c it
ﬁust say, "Let's

/" bring back a lxzyle of what was."

'**We need
feed in ideas’
for rural hig schools.  The idea
of using a network is important bé-
cause there /és such a tide. going
against change . You need support
from otherg. '

use our networks,

-~

Pauls: € needs to build an esprit
superinten-
dents. /A retreat might be a way to,
bring them together!' around ‘topics
of théir interests, such as block
scheduling, mxcrocoyputers, ‘shar-
ing teachers. You have to convince
rural people that this is not some
kfnd of conniving to get them to
merge ‘their schools.

If the operation of -rural
schools is to change, it is abso-
lutely' essential to get special
dispensati ons from the state. You
have to search around and find.

. beople who are beginning: to: re-
examine what it is they are doing-

and work with them. Tiie schools
here in Arkansas have been working
on using the school as a .rural
One, school has
publish a full~blown
community newspaper. They have ‘in-
a non=-profit or-
ganization run by students.” That
‘is both an educational and a serv-

Paul:

hdt are approprzate&
- ‘teachers' center, might try

. 3chools.

ice  function. °.
this has been, Bob Bell,’ with Arkan- .
_sas Community Education.  He has’
managed to get
mon'ey throu?h
Mott.
the idea of the . community- chde

movement beyond . adult .- eduzation

- and community use. of the building

to a rural -education/rural com=
‘munity development concept.

**We have a -lot of - rural .
groups here in Arkansag- and there )
are not any ties between them, aand -
I'm just wonderxng who . I should
talk to to get some ties formed.

My
just been
known' Bob
think you
just make'

personal contact. I've
Bell for a long time. I -
should call up Bob Bell, -
a personal) connectLon.
**] would like to know what a
order
to make the ‘beginnings‘ happen  of
community involvement - in the
How would we even ap-
proach it? We don't have any au-
thority to say to our superinten-
dent, "You .have to bring in this-
group to help us plan."

.

Pauls  Just paying for ‘travel ‘can
give you some authority: the au-
thority of bringing in people with
new ideas. Also if you have ‘suf-
ficient history - of working with.
local . superintendents, when you ask
"them to do something, they. are more
inclined to do it than not.

**The kind of science course
you were talking about with small
high .schools is. the kii i’ of course
that we -are trying to do with our
small high schools in Vermont. I'd
like our center to do pretty much
what- you ‘are talking about. We do
‘have credibility in that school, we
do have the teachers, and_a lot ‘of
parents are’ involved with the
teachers' center. -

" %*Y think a teachers'’ center
might make a deliberate. attempt to
bring all the opinion leaders to-

small .amounts- of -%.if
Rockefeller and |
He is attempting .to expand:'jl

Work here has primarily - %
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e N .
gether on a” formal jbasis, at some rath(/ than going with the standard
peint, to get "the agendas out on high school, curriculum.
thé table and see if they can reach
dome consensus about new goals for **I realize that it is a lot:
the school. ‘If you can't get past more fun to come up with these good
" that, ‘there will be Lell to pay if ideas than to put them into opera-
you try to make changes. tion. I don't think there is one
r’ person in the school district I am
**y think it’s .important that working in who has even thought a-
this' kind. of . information be col- bout these ideas. I think the
‘lected and passed. around in a ideas shou],d be in circulation more
' network because it can be helpful because a neWw concept has to be ar
to others,. it can help peopie who round for.-a while before it gets to .
need to make changes do so with the \Stage of people saying they want '
some creatJ.ve thought and planning » to do something. '

.

¢

HOW A RURAL SUPERINTENDENT CAN
HELP START A TEACHERS’ CENTER

By Joha M, thclc:

. b}

[As superintendent of Dryden, Ple outsgide, This was the begin-: ‘-
. New York school district,. John ningl of ,our application for a fed-v B
Wheeler is involved with the Grass- eral"teacher centers grant, which, . -

L .roots Teacher Center in Cortland ‘by the way, we nevér got. But/the
. ‘ and is working with Heidi ‘Watts, center we started is still aldve, - -
s 7 Grasgroots director, and Lorraine and I want to point cut the three

" Keeney to plan the fifth annual questions we started with: | How
" Rural Workparty, to be held June can a -teachers' center be ma e to .

1-5, 1982, ‘at Raquette Lake Out- work in a rural region? How can
door Education Center near Cort- you get around the fact tlat a |

L . ‘land, for rural teachers' center small district can't afford one? . e
‘ , 'd:.rectors and small school adminis- How can teachers be involved..in-.a e
) trators,‘ Prior to coming to Dry~ responsible way, tlaking initia.-.
- . den, John was superintendent of thé tive? We began with five /or six - -
o ) — Fabius-Pompey district and one of districts collaborating, and with ’
, the initiators of the Central New' the help of the suNy Co)ilege at
b= York Rural . Teachers Center., - HJ.s,,Cortlangi., : ‘/ ’ X
talk at. the 1981" ‘Rural Workparty in ) . , .
Arkansas is based on his experience /
; o . in starting that center.j In' the process of /getting a
il L “ oo CL teachers' center- started/ in a rural 3 B
. ’ T area, the -~ superintendent s first ;7 !
‘ . . Back when I was in‘ another step is to set the. stage and in- e
district (Fabius-Pompey, near Sy~ crease people s awareness' of t:he‘ B
- racuse) I was trying‘to get all the s.uniqueness of the people served. in ' -
g teachers invoived in curriculum the"district, the uniqueness of the ,
) i work. - In .a smal] district that's needs of the kids, and the unigue- - .-
O 5 . possible, but you don't have the ness of characteristics of . the J
S B ‘ resources within your community %o the staff,. and, their need to share .
N S do it’all, so I was trying to find their concern.,' and their ideas of
‘“ . 21 some way to get some help <rom peo-  what works. - Do
Q . i t, : g -
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. Several districts(

work together

22 our

' . teacher at 2:30 pem.,

" "
. 4 . . ~ )
. Then, hecause of the limitaj
tions on fiscal resources, one has

tq recognize the probable inaoility

. to go it‘'alone, and identify several

supérintendents that can communi-
cate well with each other so that
r their districts can work together
to identify their common uniqueness
and also their uhigue uniqueness.
Next, 'a
find those people within the dis-
trict who see a value in the direc-
tion you are going, who will align
themselves with your effort and
your beliefs. For instange, I had

a planning director who was inter--

ested in -working with the univer-
sity, and X also had teachers with-
_in buildihgs who weré very willing
to support a teachers' center. So
we superintendents reviewed our
staffs audﬂidentified those people,
who understood the community, un-
derstood our uniqueness, and were
willing to put extra time and ef-
fort into it.r We also had to look
at the things the various coopera-
ting districts could cohtribute
that didn’'t cost dollars. In one
of our codpérating districts we
had a building principal who got
held of our notion and convinced
his superintendent of the -value
of a teachers' center. Basically,
ve needed’' someone who could author-
ize the use of a room, who would
turn his back when the ditto ma-
chines wexe- being wused, free a
or cover a
classe If you are without that
kind of help, the teachers' center
"isn't going to, go.

T -——_One__of _the things .that we
school people oftentimes overlook

is that there. are people in rur
communities who can help us. ' We
need to assess our resources and
scan the community for experts.
‘Every now and then ' something good
happens to you. I found a fellow
in‘our community who is a private
consultant for managerial services
for schools and- colleges across
the country. He worked with our
school board to help them better
understand their roles; and with
teachers' center , planning

5o

superintendent needs to,

grovp. "He chakged us nothing.
There are .ots of peoplé on a
school district staff who are re-
lated to somebody that can help
you. I have a little guestijonnaire
card that I+ give to staff mem-
bers. Whether they are cafeteria
workers or bus drivers or teachers,

they have husbands, wives, sons,
daughters * who . are related to
people in our 'nearby. colleges--

Cortland and Cgrnell. That's the
kind of redource . '
talking about, and it really needs
to come

.
N

. _Building support is a key fac-
‘tor, and it is the administrator,
the person who 1leads the -“public
meetings, who has to speak posi-
tively about cooperative efforts.
When talking with boards of é&du-
cation he says that ‘there are some
things we ought to talk to other
districts about, or when talking
with other *superintendents he says
that there are
have confidence, in the profession-
al aims and judgment of teachers,
and downplays the. worry about
teachers® control. ' You just have
to pick out those things thar a
superintendent can do and has to
do ;to make a teachers' center work.
He can't do it alone--I'm not try-

- iny to give the impression . tha
this is a great one-man c.usade~=
but without him bringing the cen-
tral idea to the people in.the com-
munity and on the " school board,
they are never going to think that
the center is really important.,

. \ . .
You have to have the center

‘talked about in teachers' meetings,
and select and identify people in
individual school buildings who can
contribute support and work, but if

I, as superintendent, don't buy,
out of my budget, the bulletin
board for the teachers' room that

says "Teachers' Center" on it, they
are not going to see me as suppor-
tive. It doesn't c¢ost ‘much.” If
I had to pay for it out of my'own
pocket I would still do it. It's
the act that is important. Unless
you can show the_teachers that the

‘ . ’ K

assessment I'm-

from the central office.’

good reasons to

——

——
<
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‘superintendent is going to do those . Mogi‘t important, hel;_)‘lt:eachers

- TOSERIRY
»

‘Pick ONE task kinds of things,: teacherk are just select QNE significant activity for .
and make it work ‘going to_say, "That's another pass- the teachers' center first effort
s " ing fancy and it's never going to and make sure it works. Do one

happen." thing and do it well, ‘and then wave

i ) : .o ) your flag and show &Verybody, and .
. . ' The Superintendent also needs tell them time and ‘time again. . "I
. : to. ‘demonstrate’ | his Sincerity" don't know-if it will work ail the
g - through small supportive actlions time," you can say, "but we tried :

such as stopping by a classroom, it once and it worked. Here is -
seeing a teacher ‘using something whit happened, and here are the bew
that came from the'.teachers' cen- nefits we got out of it.” Too of~
FEERA ter, or knowing that that teacher ten we think too bige We are not
e went to a workshop last week. You going to make a lot of changes all
say, "Gea, I'm glad you went." Cr -at once. We are going to .involve
you take the time to write a note alj 0f our staff ‘members in plan-
to let them know you know that they ning.’  For heavens sake,. don't .

. _are ‘par&icipating. . take ‘six objectives-and try to work .
T T . ., om then'all‘ at onces . e et i
- » Putting the teachers’  center . T :

- together:andq making it work onge - - My last point is really the. v

it's off .the ground’ requires seve~" firgt point: vhere to start. fThat: o

.o €ral small %hings'thﬁ: I try to do. is-to define the most prominent ed- ..

on a _ regular basis:.. . encouraging ucational concerns in your digtrict .. ° "

. téacbert.:—in légdership‘,; - approving ‘-or-districts. The current literas" “'.-"'?1“.‘

reqixegt& for .teachers. to-. attend ~ture. suggests™®gevaral: " declining . ¢

L planning. .sesgsions, >.8etting aside-: enrollments, :reduced nurber of = < i

: money, for substitutes for teachers.. . teachers, the "graying"” of the . ‘
- participating in. the..center, at- .gtaff (we are getting grayer not. - .

‘tending organizational and ‘advisory . only because of our advancing age

= - meetings, - approving - requests to but because of stress) the loss of ;

! ~distribute materials and send no- . -state and federal funds, the spe- WL

tices, and being flexible S0, as. to <;cial mandates- placed on schools. " .

facilitate rather than hinder.: For =t A S S

rs

- instance, I -don*t .bug. people about . -:: «-+ With those.local concerns in R
their.;, phone calls.:on, teachers' .:mind,. become xfamiliar with -the .~V
center .business. The superintendent . teachers® center.notion and BELIEVE Ve

.zcan-provide postage’.for.reasonable ar that{_cooperét:ivg—ventt_zres in educa- LR

.correspondence, set aside bulletin - . tion=~among school districts, and . . - Y

.. board.space for the teachers' cen~- .among teachers and, - administra~ . -r i

__— f‘t:er,';,’allow coples .to. be run, -keep ; tionze--are more .necessary than .. - -
the school board informed,, provide . ever if scho\o;.a are to make signif- .

-

- o o R
AR . - b . ¢ . -
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{This talk by the director of
the Teac)!ers' Centers Exchanqe was

-

given at ‘the start of the Workparty'

L, for Rural Teachera' Centers held in
y June.1980 at Fort Robinsonf Nebras-
kao] h

»
.

L Gxowiﬂg 'up in rm:al Minnesota,
"I was a child of -the prairio. So I-

“got off the plane yesterday morning -
in sidnoy and literally. opened’ ‘my -
! arms to the great, flat fieldz, and .

- . * ‘the wile polo lky, It was, I think,
. " an instinctive gesture -of belong-
y ing." I. wanted to. ~xeturn what I

- felt was the. land's cabucc and

"the sky's ‘embrace of me. -My par-

4 €nts ~were- children of immigrant

.famxs, ny' fathor's fanily fron‘-
- edon. ‘
young minds - My father® a mother came-on a aail-
ing ship. from . Gemany « after the -

. Stirup «»Gemany, my mother's . f.rou

.Civil War, and I remenmber. her tell-
. ing me aboit that and her chanting
. to.me the rhynu from. McGuffy's
‘Reader that ..she . learned in her
. school in 'Racine, “Wisconsin. My
e motyez's father helped: his pioneer
. fatliér build a log house neaxr Scan-
e - dia,.- Minnesota, a- hundxed yoars

P

o™ agoe’- {Thig: is the Sndilh settle- .

- «-ment that" was: the sottixiq for- the:

- movie "The Imugta::to, Ywhich-you _
That" ho‘uso. still
' stands on the” grounds ot' national -

“-may have.seen.)

*
i f. ) hiltoric monument--thaw one-~room,-.

. .+ Hay Lake- School, wheresmy mother
o recoived her ﬁ.:st eight years ct
: education. . ,g .

Schools like Bay I.ake School
- were the cradle of American public
", education. Their most important
task and reason for “existence was
the preparation ‘of an- informed, in-
telligent:, and productive
zenry. Democracy was, 'aftex all a
new. and daring experiment. ! It
required a--new . and- extracrdinary
institution: to prepars-a. population
"* for aconomic. ‘self-gufficiency ‘and ’
.. -political - ulf-govomcnt.- ..
24 think thio Autican

EERYY 3-8 !,ﬁ "‘“' . .k?
S e Y ’r-'. : "J‘?\
* -3
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TOUCHING INWARD SPRINGS . : .
. By Kathicen Devaney - )

,_Awti"ten down” in" Yaws or bs taught ' - Py

.- velopment,

citi- -

- to preserve, t:he qualit},.of belong-*f%' ok,
3‘ Jin i

the existence of the public schools -
‘has often been forgotten today in
a culture which has b¢ :ome perva-
sively individualigtic. Some |
people call ours the Me Society,. -
some call it the.Now Society, and -~ ‘
the old-fashioned priority - for .
coxmunity has given way to & priox- * .
- ity foxr separate persons to enjoy
the heze and now.
\

+I-think that shift -in priority
throws iight 'on the aifficulty we - =
are having with the federal govern= .= - °
ment mandates that have been placed: . 3

upen the schools, such as desegre- . 3
getion and minst::ew.inq. "Although = . 31
at  root they “ are.‘''efforts to L AEF
sttengthen the :epublic--t:he whole -~ o
' commun i ty~=by skrengthening the ec~ : ]

onomic .power and .politica’. wisdom Y WD,

of all’ the cit:izens, the way .that - . .« "
we interpret ‘these mandates is- R
‘mostly in tems ‘of adding indivi-..
dual contributions to the commani--' -
ty®s strength. It seems to me that' - o
there's. a very delicate balance . 5’y
here, -a® necessary and _ constant ', SR

shifting of emphasis back and forth. = -

' betwyeen, tne "school's ™ concern to ‘.‘f: # :,ﬂ :
. educate the .individual and its con=-:. A

"gesrt to build a community. ~And X T "‘1‘ '
think this is a balance:that is so . = x:».. ‘

dalicate that it cannot possibly be .. -‘...“ .

- in management, oxganizational de- -’ " y ‘“ j
or communiity’ dovelop- e
_ment courses. I think” that bal- - ‘

ance batween individualism and com=

munity ‘must. be accomplished by an '_-.
ineffable but powerful '.strand of x
connection betveen the _individual . «

and the communlty: peopla’s feel= - s
1ngs of belonging” in their place, . Nk
in their neighborhoods, in their -,

tc —s, belongidg to their land-- - .
scape. I think the crisis of ur~ . ™
ban_education in our time fesults =7 .

.in part from a failure of- schools.: ' . -

’ 3
".‘

:tngo -~ . v
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oL
of belonging, that connection be-
tyeen schoel, and the zest, of life,
tZat might 'be so vital for learn-
ing? 1Is it merely affect? 1Is it
merely that children. nexd to feel
"comfortable and’ approved of? Or
does the feeling of belonging alss
atfect cognition? I think belong-
ing does feed cognition. I think
learning must be 'connected to the
rest of living. In times past, the
American public were confident that
what went on in school needn't a-
mount to much more than the bagicg--
mastery of words and numbers. T‘zis'
is the plece of learning that venu
on in the one-room Iural school.

“But in times. past our schools and

teaclers were .2zble to bank on the

practical 1i.v3._g experience that
students would bring ro the clags-
room, and the connection that
‘teachers could, make with the stu-
dentsg! homes, communi"ies, and nat-
ural environment- iIn our time now
and in places=~biq cities - or
‘towns--where teachers cannot count
on the continuity between the com~
munity and the’ classroom so that
students feel that they do beieng,
and in places where students! ex-
periences- before’ they go to school
and outside of school do not "give
them khe deep learning that the
words: and numbers skills are based
on, we are £inding it difficult to
teach even the barest skills. But
rural schools have not. lost their
connection with the envirorment,
with families, with communities,
&nd with all-of these forces that
have begun the processes of learn-
ing in children 1long before they
enter f:.he classroom and that con-

tinue the processes of learning in
.the spaces after school. :

The idea of the com'\ection of
schools to community and to natural
life has always been at the heart
of the teachers' center innovation.
The fallacy that 1learning for
children isn't  anything .more than
rastery of reading and writing,
phonics & arithemeticy, . produces
a comparable fallacy' ' that profes-

25 sional growth and problem solving

rd

¢

4

anything more

for teachers isn'
than inservice courses that are
run by poiicy boards that have a
,majority of teachers on them. The
-power of the teachers' center.con~
cept for me lies in its capacity to
perceive and to preserve, or to re-
store, a sense of wholeness and be-
longingness to the whole schooling
process. .

I was in Nantucket last April
to visit John Miller at the Nantuc-
ket teachers' center. On the day X
spent in his center a Zformer member

of the school” board came over=-=he

the Unitarian minister~--and
b:ought me & copy of his sermon of
the day before. I had gone to that
churen because I wanted to see the
insiie of thnis . histoxric, very
beautiful building, and I was
astonished to hear him preach about
William Ellery Channing, & great
influence on my youthful 1aealisxn,
whon X had forgotten. <The minis-
ter, Ted. anderson,‘ quoted Channing

on education in these words.
L 4

I do not think that, as' much
harm is done by giving ‘errdr
.- p tow i1d as by givirng truth
in a lifeless form. The great

" end in instvuction is not .to
stamp our minds - irresistably
on the young, but to stir .up
their own.  Not to make them
see-~with our e es, - but to

{ look inquiringly and steadily.
with their own; not to give
them a definite amount  of
knowledge, but to ihspire =a
fervent iove of truth; not to
form an outward regularity,
but to touch inward springs;
not to burden the memory, but
to quicken and strengthen the
povwer of thought; not to bind
them by ineradicable’ preju-

dices to our' particular sect

or peculiar notions, but to
prepare them ‘for impartial,
conscientious judging of what-
ever subjects may, in
course of Providence, ba of-,
ferxed %o their decision.

It vas astonishing to me how"

X "'\'-w

26 ! o
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sontemporary that is,- which was

w;itten in the early 1800s. I
quote it because I, think that .
teachers' centers serving rural

‘communities have not yet lost the
chance-to significantly affect the

‘connection between . comuunity and

schools that is so clearly the mes-
sage of Channing®’s words. As ed-
ucation leaders you have a chance
to speak out 1loudly " and
your conviction and experience that
the Schools need all the institu-
_-tions~ia the community to helip you
teach. That you néed the churches,
the work places, the agencies of
the government, the social envi-

romment, and the natural environ-

-emptiness.

, learned already,

- of

ment. 'And that they need you. And
that you want to be teaching part~
ners with everything you can find
te -onnect children with the life
that’ they want to live OLtSide the
school. -

In our determination to be, re-
sponsive to  individual T needs,
teachers' centers- undertake needs
assessments and trust that" they
will guide the deésign of programs
in’the tenter. But I ‘also think
that we must be vary watchful that
these needs assessments not become
instruments merely for measuring
I think before we as-
gsess needs, «we and the teachers we
gerve need L0 measure our fullness
in rural and small town education.
What learnings are our kids bring-
ing with‘than when they come into
the classroom? What have they
or what are they,
in the process ,(of learning from
their closeness to the 1land, from
the growth of crops, from the pro-
fusion of wild life, the <vulnera-
bility to weather, the 'circle of
the seasons? What are they learn-
ing from the close ties that they
have to the past through the lives
older people in communities?
What are your kids learning from
the agricultural and commercial

clearly .

~

\ not. to speak of character building

and moral and spiritual develop~
ment?- All of these ’
been profound learning experiences,

perhaps more- important  than

schooly in past years in ral ed-
ucation. They have been E:e deep,
daily, subliminal - but powerful

sources of learning on which .mere
schooling=--that is the mastery of
reading and writing and facts-~

could be built.

I think that once your teach-
ers' center has helped teachers to
make that kxind of a wealth assess-
ment, then you'll be in a position
to think of the additional opportu-
nities and needs ‘that exist in your
community for learning collabora-
tions among teachers and farmers,
and businessmen, and 1librarians,
and civic officials and police, and
social workers, and ministers. I
have a very strong feeling that
these resources are more powerful,
if you canaflgure out how to use
them, than the published materials
that you import. And I further be-
lieve that skillfully building the
education out of the 1life of the
community can halp to keep kids
in the rural community. Finally,
I think that just as you press for
a definition of children's curric~
ulum being more than skills, being
connected with and belonging to the
vwhole life that kids 1live in the
conmunity, sc also you need to man-
ifest a definition of the teachers'
centex as being concerned for the
whole working life of the teacher.

e
)

things -have .

the .

The teachers® center is‘notﬂggmgly
unconnected bits and pieces of cur-
riculum and methods that can be

picked up in a workshop and grafted,

onto a lesson plan. That is what
we know how to do. What we have to
learn how tc do~-and what is the
tremendous difficulty and‘ puzzle-
ment but really the challenge and
opportunity and reason for exist-
ence of the teachers' center--is to

26

work that they ‘cdii obServe and take
part in so much more easily than
students in urban areas?--What are

they learning of music ands litera- ’

ture and rhetoric in the churches--

2’7

be able to c¢create a setting and an
atmosphere within which teachers
feel their connection to “each oth=
er and gain the courage to break
out of the four walls of their
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classroom, break out of the hard
and sgoft covers of their text-
books, use their own inner know-
ledge.

So I think -that ‘the teachers®
center’s most important goal should
be to empower teachers to act con-
fidently from their inner know-
ledge, to act with each cother, and
to act with the community. I know,
because it's our experience, that
‘much of what we all have to do, you
in your center=z and we.in the Teach-

- tice It means following proce--

ers’ Centers - Exchange is, bureau-

-dures, fulfilling requirements.
Much of what we have to do is what
William' Elléry -Channing called .
"forming outward regularities."
But I think we'll lose the point bf
the whole teachers' center enter~
prise unless we remember that the
essential mission that we're all
about is what Channing prescribed
and what the legendary one-room
schools accomplished, which is "to
touch ir.xward springs.”
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m a 'l"eacbets' Cel-l(;f, edited by Kathleen Devaney, isa collection of 16 .

articles that give first-hand accounts from teache:s’ center leaders of aspects .
invlved in starting a teachers’ center. In some of these articles, additional ad-

" vice has been inserted:from the Pioceedings of "Waskparties™—small confer-
* ences of teachers’ center léaders, which the. Exchange has sponsored since
- 1977..Thu. the book represents the substance—grassroots experience—and

: thie'style=self-reflection and voluitary sharing with others—of the teachers’
 centers network. The book begins with two papers that relate how a combi-
- hation of convictions, experience, high energy, and happenstance formed the
" first Amesican teachers’ centers. Following are several. essays on_practical
matters—stafiing, needs assessment,.evaluation, space, programming, work-

shops; advising, managing, bidget, advisory board, funding, and self-pub-
lishirig.- Finally, three articles are provided on centers’ relationships with
- school'districts and with parents and community.$10.75 prépaid. Order-from
.Teachers College Press, 1234 Amsterdam Avenue, New York. New York
10027 .-, .
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Essays on-Teachers’ Centers, edited by Kathieen Devaney. is a collection of
twelve essays about inservice experiences that engage teachers talents and
erergies while offering intellectual and emotive stmulation and suppon, Arti-
cles are included on-the role of the in-classroom advisor. teacher design of
das§room curriculum, and discussions of the varied learning principles under-
lying teachers’ center development and practice. Contributors are Maja Apel-
man, Sharon Feiman, William Fibkins, Lilian Katz, Robert Mar. Theodore
Manolakes;-Milbrey Mclaughlin, Thomas O'Brien, Adelaide Sproul. and L. C.
Taylor. The writings were gathered during 1976 from educators in and around
teachers'-centers in the-United States and England. A selected, annotated
bibliography is provided. 199 pp. $10.00 prepaid. Order Department, Far

—I~ “West Laboratory for Educational Research and Development, 1655 Folsom
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‘A teachers® center is s prograa
for teachers' ongoing educetion. ...

~

« whick offers a local meeting and
vork place, lsadership, counsel;
matsrials, stimcloatien, and peser
szzhangss and opportunities for
r8;lsction on leaming and teach-
g . .

e fa’r purposes of school and class-

room problem -solving, curriculum
development, mutual support, and
profsssiomal growth. . . ¢

« funded by local school district
or county office, grants (feder
al, foundation, cdrporats), state
department of education, collsge
of education, or operated as an
independent nom-profit corpira-
tion. .

WHAT'S THE TEACHERS® CINTERS EXCHANGE?
The Teechers' Cunters Exchanje is
an information, referral, znd techni~

*cal aseistance center funded by the

Rationel Institute of Education (U.S.
Department of Education) at the Far
West laboratory for FKducstional Re~
ssazch and Developmsent in San Pran~
cisco. The IExchange coordinates a
give-snd-take netvork of moze than
300 actarve .teachsrs® centers acroee
the United States,” plus that =xany
more organizations, groupe, and ia-

" dividuals wérking to start cantera.
,Relying on the
“and good will aveilable in the net-"

experience, talant,

' WHAT’S A TEACHERS’ CENTER? —
s . 2 ’

-

‘Qork. the Exchange matches requests
for assistance with providers of ex-
pertise. It works to strengthen,
etretch, end advocate for the network
of centers that project the following
CORION purposes: "

. to respond %o teachers’ own def~
initions of° their continuing
leaming needs with assistance
and tnstruction that help tsach-

+ ere enrich and activate the
learing sxparisnce of the chil-
drsn of their oum classrooms.

» to provide an snviromment uhere
teachsrs may come to work on-ma-
tertals or projscts for their
classrooms, receivs instruction
individually and together, and
teach and sncourage sach other.

.« to’ adviss and assist tsachers in .

‘their schools, working in the
spirit of finding the eacker's
oun starting pointe for improve-
" ment. . ot

’ . 1

The Exchange is availeble to all
who shers euch purposes for staff de-
velopment and who would value infor~
mal interactions in the - netvork.
*There’s no fee. Reach - tie Exchenge
in San Francisco (1855 Folsom Strest,

San Francisco 94103, (415} 565-3095);"

in Wishaington, D.C. {Lorraine
Keeney, 1755 Church Streét, N.W,.,
Washington, O.C. 20003, (202) 332~
1494); or in Connecticut (Gretchen
Thomas, Box 1047, Aaston, Connecti~
cut” 06231, (203) 537-1306).
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