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INTRODUCTION

+

¢ -

P — .F,_. .-

e e e A

The need for educational services for emotionally'disturbed
~ - ’

»

’: ' children has been stressed repeatedly by provincial and national.
reports in the late sixties and early aeventies. Most " &{ these /-
reports, One Million Children (ﬁyherts and Lazure, l970), Standards

. . for Education of Exceptional Children in Canada (Hardy et al., 1971) e n
o '

and Children in Canada Residential Care (Rae—Grant and Moffat, 1971)

- . ‘ . R A4 Q 3 " ‘ .

urged federal ‘and provincial governments in Canada,to,assume

nesponsibility for the education of enotionally disturbed children,

and local educational authorities to provide, educational services - p
t ; i .
N L4 -

forJall children within their jurisdiction. At'this time in the L .

United\States, Hirshoren, et al., (¥970) surveyed the stitus of "
’ 8
. educational services for emotionally disturbed children and found
e
., them numerically inadequate and governed to a’ great extent by : .

-

-The greatést impediment

) » .

permissive rather than mandatory -legislation.

to the development of services and research was- seen as the lack of . -

<

c' P a Gniversally acceptable definition of this disorder. ‘ , -

e ¢ 8 3 .
Over- the last decade significant changes have occurred in both

4

- countries witﬂ*&eférence to provision of services to children with °

4 3

various. disdrders. Public Law 94-142 (Education for All), the Handicap-

'S4

ped Act (1975), (a federal act), by mandating education for all children, "

gave ap unprecedented incentive for program deVblopment for all’ e : ".

- . .
A -

e

. T e
. %

- =
P S TR i




cHildren in the United States during‘tpe past few years. In ‘Canada
& . . . . < \
}ix provinces have adopted mandatory -legislatiom, and the general
1 ‘ ‘ IR ’ : .

trend is toward the extension of services to most children.with whom

schools can copé. The progress,of development in the provision of
. ' N :
services for emotionally disturbed children varies greatly. from

province th province (Csapo, 1981). TRe growth of sefyices in the

L4

*province of bqitish Columbia during the past decade &ill be examined
! i 0 .

~ .

in asdetailed manner in-the following sections.y

-

A Conditions in’ the late sixties.

.

The existing state of educational provisions for emotionally &-

.

disturbed children at the end of the sixties is documented in the

.Teport, "Educational Needs of Emotionally Disturbed Ghildren in, the

»

‘Schools of British Columbia" (Laycock and Findlay, 1969)

=
L)

TAt the initiative of the Metropolitan (Vancouver) branch of
- R T P .
" British Columbia School Trustees Association and with a grant from .

.t

the Educational Research Pnstitute of British Columbia, Laycock and

Findlay (1969) conducted a survey of edJLational provisions for emotion-

-

ally disturbed children. e ?

o e bd

A forty item questionnaire was distributed to the fifty~four

dfsti;c;/jupeiintendeﬁts bf'schools in charge of the eighty-two school.

districts of British Cplumbia :during* the 1968-69 school year.

R -

On the basis of the responses received and after a search

e

- o.

€
K of the 1iterature, Laycoék and Findlay (1969) made 95 recommendations

dealing with the whole. spectrum of the education of emotionaily disturbedg
[ ¢ '
children embracing all levels of educational ihtervention, at_the {

"¢ .
departmental, school district, school, classroom and,community levels.
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The major areas of these recommendations referred to the acceptance of ?

responsibility by school‘districts for the»education of disturbed

Ed

'children and the development of policy guidelines for the education
5

of children whose primary o& secondary handicap 'is emotional disturb-

ance. Specific recommendations dealt with definition, labeling,

educational objectives; individualizdfion of curriculum, early identifi-
I

cation, team based diagnosis, hiring of supportive district personneI,

establistment of special classes, parent involvehent, cooperatioh ;/

between schools and treatment centres, selection of teachers, inservice

education of teachers, training of special counsellors, schoal psycholo-

t\

'gists \remedial teachers and remedial consultants, -the need for

financial aid from'whe Department of Education to smaller school districts

:

and e development offbroad curriculum outlines for the province.
Thé/highlight of the fihdings of this ‘report, in 1969, was that

657 of the districts had no definite policy concerning the education of

emotionally disturbed children. Only 19% had separate special
classes, and 42% had “special learning disabilities classes" that

contained learning disabled wnd emotionally disturbedychildren. Some:

»

autistic children wére sent to a special school for the trainable

retaqded o o - ¢ -

-
4 ’

faycock and Findlay (1969) found a great degree of intra- and
3 \ . ~

inter—prograd variation from district to distri t-with respect to both

.definition and placement for emotionally disturbed childrep. It was

P . » . . . R .
. \ el : . « ! M
. .
v.
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] J - ‘
believed that these differences did mot so much reflect urban and rural

~
'

differernces, but more likely the emphasis and beliefs of the district

+

school administrators. -

\ <
‘A1l school districts reported that they would favor keeping

~a‘distur3%d child in the regular classroom if adequate suppport

.
! L4

services were,available.‘ However, the available support services:
< v

ranged anywhere from "very little" to "fairly complete diagnostic and |

. consultant services.” Consu%tants were. available to advise teachers <«

. “
-~ Ve ]

' who had emotionally disturbed children in their classrooms in 87% of
the districts and 78% of the districts formed an educational plag for

) each child either with the. help of, the prinicipal.involved or with

X . * e

«+ “the help of local mental health personnel. In 46% of the districts’
there'was agreement on the need to consider the individual's background

and needs when designiné such a program. P o BN
~do : )
. The special classes were seen as rehabilitative, expecting the

[

students to return to the regular class. The success rates reported
V§Eied from 40-50% of the children regurning to regular class the

: ’ first year, 80% the second and 95% of the'children returning by the

:third year of the program. - oo " ‘
" ’ . ] . - .3 ‘.“

- Additional services tnat would best meet the needs of ‘the _:I .,

: LY .
emotionally disturbed child in the public schools were identified
+as more mental health clinic or psychiatrists ServiCes (25%),

e - -

~ special classes for emotipnally disturbed children (15%)° and a
school psychologist (12%). The impértance placed on the medical
model in the delivery.of services was reported by one quarter of the .

« - ’ .
. ¢ e .

respondents. ¢

.
ey . . L
. 1
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L . )
The rest of the recommendations yere based on a review of con-

temporary literature'and advice to the school districts on thc provision N

of services for emotionally disturbed children. ' .

B, Present survey ) - A , i
. ‘ . o ) . e

Provincial gnidelines or School Acts in 1969 did not use the

o

term "emotionally disturbed."” It was not until 1975 that the Provincial

Guidel#nes for Special Bdueation incorporated "Rehabilitation Alternative,

-

Programs" as one of the funding categories., These programs at the

\

secondary level were designed to serve -the needs of secondary school

students who were experiencing great difficulty at school or who have .
. ) Ca
dropped .out of school. A survey (Csapo and Gittins, 1979) indicated

that 63% of these pupils were labelled by teachers as emotionally
. e _ 4 . i 1
- disturPed. In 1977, a separate category 'Autistic Children' appeared

- N , b /

in the Pspvincial,Guidelines for Sgecéal Education as a new and separate
) category for provincial funding. ’
¢
Not. until the first draft of the "Special Programs--A Manual of .

B
\

"Policies, Procedures and Guidelines of the Ministry of Education,

B.C. Special Prégrams Branch" (19803 appeared that children,with ) »

Y,

severebehaviourpﬁgbiems were included for ‘the first time amongst
G h
th handicapping coqditions‘as eligible for provincial funding. )
1 e NS s
umbrelld ter emotionally disturbed" used by Laycock and
. R\% \ Iy -

4,/find]§? (1969) was brdkhn down Anto three distinc; categories. by '

the Ministry of Educatikn by 1980, autiktic, rehabilitation priogram,

&
R
" and’ children with severe&?ehaviour ?roblems, réflecting the -growth in v

4
. . # . . N

< kY . “ -,

\
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development of services to emotionally disturbed children. Mention of
the mildly and moderately disturbed did  not appear in the provincial
LN : v
’
guidelines. ‘ a s ‘
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( - . II. PROCEDURE Lo

4

In order to gauge the extent of the expansion,of services to-

. emotionally disturbed children at the district'ievel durieg the past

e

.
<

decade, a survey replicating the orginal 1969 study of Laycock and

Figdlay was conducted taking into consideration the threé categories .

\ 4 .

. fo;.;hich special apﬁrovals’;eée gggposed‘by the Ministry ofchducation
.and adding a fourth categoryf”thag of mildly;moderately emotionaliy
disturbed for each question. Four additionalﬁﬁuéstions-refleciiﬂg
the chanée iq policy in the proposeé gui&éliné; ;ere ;dded to include .
rghabiLitation_cié§ses'at the elementary level, exclusion of emotion-

ally disturbed children from learning assistance centers, existing ;

®

support services outside the jufisdiction of the Ministry of Education

. .

and poss%?le differences in policy in.the provision of services
between:the elementary and seéondar? school levels. (See Appendix.)
" Qtrestionnaires were sent to the 78 administrative officials in

charge of coordinating special-—education services for ome or in some
“ 4 . R - . .
"%aées two school districts. In the majority of cases these were

¥ ‘ -
-supervisaors, directors or coorginators of spec¢ial education or

& .

. . . ”
superintendegts. ° . ' :

Thé responses ‘were compiled question by question and compared to
the results of the 1969 study of Laycock and Findlay. &his was

followed by selecting Laycock and ‘Findlay's recommendations directly

> .

. arising from the result of their,findings7ang matching each recommenda-

{

tion with thegresponses. n the 1981 questionnaire. »

~ ¥
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The questionnaires were followed by..a meeting ﬂuring they

)

Special Education Associatipn‘Spring'Cénférencg, 1§81: to\@iscqﬁs
- - LN

district policies for emotiqnaliy disturbed childrer’.” Siteé

. 3
to various school districts;aﬁa programs provided additional

.. : ., { »

information for this teport.
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'the present tense in dEEcribing the 1981 responses.

s

IiI. RESULTS . x

LFRPO : ~ -
L] - /
. - K

Dué to the disruption of the mail Bervices, the responses arrivgd

duriné the Spring and in August, 1981. ‘Altogether, 68 (87%) question-

N

naires were completed and returned.

Each question was tabulated. Results will be described‘by'display-

v

ing the 1969 responses for each question followed by the responses

“

received in 1981 (A) and by matching each recommendation arising from

the 1969 questionnaire with the responses of the 1981 questionnaire (B)

~

o . T
In order to assist the reader to compare the past with the present

the past tense is used to describe cpnditions in 1969 in contrast to

.
P *
Sl /
] AT e
S .
>

A. Comparison of replies received in 1969 and 1981\?:’.

In this section, replies:received in the 1969 survey will be

compared, question by.question, with the replies received in: 1981,
and ranswers to the four questions added to the survey will be tabulated.
. * N e '

1. Existence of QolicyLwithfreg;rds to the education of emotionally

. s Pes

disturbed .children. ) E ) ,:‘.;»»;

1969 ! . -

e
i

Ten years ago, 65% of the districts ¢id not have a definite

' o

“policy on the ‘education of emotionally disturbed children. wodly 35%

.

of the districts had guidelines‘on how‘fo provide wupport services

A
either in a special class or in a regplar class.

* ~ ) N /

- - -




1981

Autistic" 46% of the districfs have a policy on
) the education pf autistic-children.

Rehabilitation 69% of the districts have a policy on
’ - rehabilitation programs.

. f’ . » :
Severe = 48% of the districts have a policy on
education of children with severe
behaviour probl ems.

Mild/Moderate - 51% of the disfricts have a policy on
e s the educat of mildly or moderiigly
e ' . disturbéd children. « g
v . .

lines on the provision of services fo?‘e&%tienally disturbed ° |
children. * . . ) |
: 8 F o |
\Many of the rural districts have a policy on programs if they
happen to have identified a student who needed a specific program. T |

: The large urban districtsiand various' smaller lower mainland

districts have clear policy statemen¥s and programs for the four

categories of emotionally disturbed children.

2. Definition " . ~ - S
1969 . . ¢

o

. ‘
In 1969, 757% &f the districts isggpted the California definition

L]

“ . . suggested by Laycock and Findlay,\_gmeiy. . :

Emot4onal}ly disturbed chil@ren include those with one or more
- ' of the following characteriaéicé: ’ . ’
i. An inability to learn @hich cannot be explained by
incellectual, sensory,'or health factors. @ R

ii. An inablilty to maintain satisfying interpersonal
relationships. ‘




= 11 -

Inappropriate behaviour or feelings under normal
conditions.

@

A general pervasive mood of unhappiness or depression.
Vo, . . ’ . .

A tendency-to develop physical symptoms, speech

problems, pains, or fears associated with personal

or school problems (Bower, 1959).. .

Laycock and Findlay added two more characteristics: .

vi nDifficulty or inability to face reality; and

“vii A very poor self—cqncebt. .

Tx
+ . 4

Others made no attempt to define emotional disturbance,

leaving the decision to the experts, or place e&phasis on

maladaptive classroom behaviours.

.

1981

]

Half of the districts have no definition, 20% used the Ministry
guidelines for the definifdion of autfstic children .and students

for rehabilitation classes; 30% have their own definition. School

>

District #71 (Courtenay) gives the following definition: "Any

child showing the followin tendencies: = (a) agressive behaviour;

-

(b) poor peer relations; (c) yeak family controls; (d) poor

" gelf-image; (e) beginningé,of ju@enile delinquency; (f) police and

probation problems' (g) learning disabilities.that affect the

behaviour of the child (h) general social inadequacies.”
School District #35 (Langley) and #11 (Trail) "A child is

emotionally disturbed whed he ig diagnosed by a professional“as

«

having‘severe emotional problems which interfere with the learning




"12" ‘. -

’ A

i _ . ,
process, relationships, and/or personal adjustment within s§b001

settings. The child's primary difficulty is emotional/behaviotral and
- i . . o
cannot be explained satisfactorily by other handicapping conditidhs."
\ '} ’ v
¢ Five school districts leave definitions to the professional’

N [ 0 N L4
judgments of professionals other than educators. In 1981, no district

uses tpe California definiqiod (1959).

3. Distiaction between emotional disturbance and other handicaggl
14 .

1969 7 . . :
Fifty-six percent of the school districts distinéuished between
' emotionally disturbed apd’mentally”or physicdlly handicapped; 17% of

thg school‘districts did not make this distinction. No information was

' - %
provided qn the remaining-27%. %, 7
N &
1981 L s
Three quarters (75%) of the School diqtricts do not distinguish
—
between mentally retarded and autistic chjildren. . .

Over two~thirds '(70%)-0Jf the schdol districts have a policy of

differentiation with definite behaviodral criteria for rehabilitation
. R .

-

’ classes. .

<

'severely emotionally disturbed and other handicapped, but
Eighty-five percent (854) of the, school districts have no policy for
diffdrentiation of the mildly/moderately emotionally disturbed.
/(_‘/j Rerabilivhtion problems and sevdre (and mild/moderate) emotional/
behaviour§1 problems are seen a; the;srimary problem for childrep to

be admirted to pregrams. Other children with mild/moderate emotional/

e e

Almost two-thirds (60%) of the school districts distinguish between

-~




-'13 - .

4

*

behaviouxal‘pfobleﬁs are‘placed in programs designed for learning

-

disabled or métally.retard;d children. Autistic children are -
generally categorized w}fh.the trainable mentally retarded.

.
. £l
s ¢ Yy

4, Assessment of pupils.

1969 ‘ . : .

Suburban .and urban districts made full use of specializ®ed

\ v e

school*personnel before calling in the services of the health ‘*

agenciesg and the mertal health clinic. The school furse and the

family doctor were key people in the diagnostic .work. .The rural
S

school districts relied more on the mental health clinic because

of a lack of available specialized personnel. . . -
) 0

The teacher and principal were involved in forming an‘edﬁcat;ona}

plan to carry out. In very -few districts, where therewas a coordinator
- - . .

of special education, he was. also involved. ' fa
. N N -
1981 ‘ A

An in-district?referral process is used in 80% of the districts.
This process inclddes the,coordinator of special education, psycholo-
gist, parénts, learning assistance teacher, classroom teacher, and

district counsellof. An outside assessment is used in some districts

as well as in in-hoyse assessment. In 30% of .the districts, the
o~ {

- Provincial: In-Service Resource Team, the Children's Diagnostic

[} ® .

Centre and mental.health clinics are mentioned-as possible sources

‘

for assessment. )

- -

The majority of the school districts have a coordinator or super- -

v e

visor of Special education who often plays a significaﬁ& part in

assessment,

" %3
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5. Personnel available
) ' = - - 1969 . 1981.
‘ Schoo} psychologist (full or part-time)  15% 68%
Supervisor of‘spgcial education L 227 86%
Special district counsellor i / 467 55%
p / .
( School counsellor (secondary) .8 '89%‘épw 89%
S ot G
School counsellor (elementary) 0z 32%
.‘CSnsultative teacher (including
remedial teachers) 427 65%
Child development worker 4%5 30%
- R —ééhool social worker . ‘ 17% 23%
School nurse - 100% 80%
School physician ) o 0% 137%
. . ,
) Mental Health Consultant Secvice . s == L 15%
V' 6. School based ream.
A .
- *.. 1969 : ‘ ’ :
. i * A school based team was used for making decisions regarding
* 1 . .
. b

an educational plan in, 78% of the districts.

1981 " ’ _ 4

—— - 4

A school based team is used for making decisions regarding

educational plans in 89% of the districts. Ten percent said -

.

that a school based team is not part of the process for making

educational decisions.

*v.
-

’ §
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1. Parental consultation.

.
Ten
[ I \ .

T 1969 : .

Parents were consulted concerning their child's placement in
9§Z¥of'the districts.‘ Five p;rcent of- the districts did not
goqtacﬁ parents.

1981

Parents are. consulted for their consent ¢orcerning child's
N : ¢ , . »
placement in 96% of the districts. ’

y

8. Source of help.

-

1969 ' - , c

\
-

Keeping a child in the‘regula; class with support, services
wés the policy in 97% of ‘the districts. The giver of this help
. ' . ) ,

was not mentioned. ;

L3

1981
, 1281

1 . »

For those emotionally disturbed children who remain. in a

: s r. - ,
regular class, extra help is available for the teacher and/or -

LN
'

student from: . . e

Learning Assistance Teacher, Aides, Human Resources Worker, - '

~\ . -
Consultant Teacher, Personal Attendant, awrd in a few _cases;

v -

[N
o

the ’Ps‘ychologist ‘dn

‘9, Kinds of Support Services .

.

. -

o
-

The support services available ‘to a child and teacher ranged ™
" from nothing to complete consultant-diagnostic services (mo |
: Y
nunbers given).

. .

P <
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v
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The kind of help offered to the_regﬁiar cfssroom teacher

by the persohnel hthioned in questioné.ﬂB is:

Conéultatiqn' 69%

- -

‘ Direct help by aides 307%
Coordination of setvices 18% . o

Behaviour managehent 17%

10. Trahsfer to another regular class.

. 1969 s ] o\
< ' . k2 ,
_'All districts would move a child to another regular ¢lass
] . . . .
if the school based team thought this was a better -placement.

-

- 1981
All districts stated that they would move an emotionally
disturbed student from one-regular.class to another regular
A ‘ .

class if the school based team thought this might be a better

.\‘placement for the child,

11. Teacher aides ' .

1969 -

“ [}

Most of the districts did not have paid’teacher aides. The
districts 'that did have paid aides did not necessarily use them

for helping teachers with emotionally disturbed children. Two

districts had hired.tutors at the expense of parents.
< .

) e s
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1981
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)

Many~8chgol district hire pa

Paid teachér.a@deg:
Autistic

Rehabilitation

-

Severe ¢

Mild

MEAN

S 58%

\.

58%
65%°
58%

517

1

-

id and yoiﬁn}eer aides.

leﬁn}géf aides:
137 .
17? . <,
.y
20% -

17%

J2. Crisis situation - e
1969 C .
¢ i ' . '
Most school district’s had no specific policies regarding -
.ctisis situations and it was left to the teaché%'q/principal‘é'“ c0

;. ® .,

. - .
discretion. The child was removed from the situation tg the

office or taken home. Tbe.§pecia1 counsellor, principal, or

A

school \nurse ‘offered suppbtt at this time. Punishmént was mentioned ®

ey
in only one district..

*1981 .

.

With regard to a crisis situation the f;E!pwi

-

s

e

ng précficeg'presailz

. v 3 - -

no policy/teacher discretion
removal of child from situation to _.- 87%
+ -somewhere:in school or to home

!

© . 13% .

-

' in an in-school®situation the child goes to:” ° LR
/ Time-out room g; place - 41%
: . ¢ 1 . g
School office KLY S .
~ ‘, :
. Learning Assistance Centre 1522// SRR
7 oOther .. ‘ y 1oz’
“ 54 .
L] ) 21 - — ’
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&

&

" remedial classes.

“ . a Y w 0
3 . \ . a !’ “ ¢ a
& - 18 - T e
- ? . - A« ' N - ,
. ' : . . t
And is accompanied by: .
S - 7'Child Care worker or aide . T4 % ¥
L ," t . * > ° - ”
~ Teacher ) Q ‘)*—1r’22 z
\ ®  Principal . ’ . 20 7%
*Counsellor . 6 % )
. 3 - N ' R 3 ; e 3 . . . » P
' Learning *Assistance -Teacher g . f% >
. e - . r ‘6 * ¢ -
. _N/a . L "~ 20 0%,
-The crisis is' then taken over . byi\ M v
Principal ‘ ' : . 58 7%
Teacher . . - 34 z"
Aide . T ST Ll.4n
. ' AN
Counsellor ) S F 4
- L e /' ?' . - M
. 7 oo . : s
- X Learning Assistance Teacherd- - 6%
. ‘ NeE . . :
" Other ’ R 1 7
’ l' e A ] .
No reply . - 6 %
qumial clagses \ C ! j 5;
1969 - o o - '

- . ‘

.Seventy~four percent of the distniots didfnot'haveAspeciai

There were.dnly 16 classes for the emotionally disturbed

4

classes.

in the province. Thirty-five classes, however inciuded emotion-

° “ \

ally disturbed “fong with 1earning$disabled and other disorders.

These were called gpécial learﬁing disabilities classes or
S

. 3 3
- Many ¢lasses+for show learners included emotior-

~ / -~

ally disturbed children

.

w?;ther they had been diagnosed‘as

&
mentally retarded or not. A few districts had special schools for

;e _‘_ - .

the trainable\retarded which inclgdfd,autistic students.

R
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ki
<.
A |

Ly

+ . !

intermediate levels.

c}a§sés for emotionally distur
‘Autistic T i
No class -

’ ¢ 3 N
Included in &lasses for
mentally retarded

oo Special class for .
autistic

o —

Rehabilitation ~ -
e /

Elementary
L]
Intermediate
" Secondary .

None

< . Sevére . .
' ? Elementary -

\ -
“ Intermediate

"Secondary T

LAV

None

Mild/Moderate

Elehentary

r -

Intermediate

Secondary -,

- 19-—‘.

-

v

Most of these programs were provideﬂ at the elementary and

-

%

- ~

10 Iz » . '
3% .-
65 % ,
Y

2% % s

/
15 % » .
34 1 .

-
0 % .
51 % - )
13 % '
7%
3%
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14. Basis for selection for special:class

1969 /

~ ’ ~

" "“Basis for selection of students for special class place-

.

ment was applicable in only. 26% of the district’s (74% of the

districts had no special classes). Th% general agreement was

£

an eﬁotionally disturbed child should not be placed in a

that

N < .
. special class without clinidal assessmentbya .psychiatrist or

~-

psychologist. This assessmgnt.waé then reviewed by the school

where an educational plan was formulated.

b

1981 - '

.

‘o < Iy
%

The basis for -selection of students'for special class

» -
* & .

placement. includes a medical, psychological, and educational

Y
assessme are réviewed Qy a school district based team.
If necessary, outside assessments are. a sé*int%udedw--lhis
~ | b4 é ,6&
is the majority of responses (90%).
. - '\ . . I'
: - = oo ~ -
15. Source of help for special class teachers ‘ . ™
s. 1969 ) T
Special class teacher in 26% of the districts received
help from: (no specific numbe\rs) » ~
‘4 * ¢ - - e )
. Special .counsellor . . - )
Psychologist 3 N 3 :
. Nurse - o -
_Principal \
L .
Consultant teachef . )
- L
. :
) ~y 13 ° » *



. —21— .. 1:;’ *(

Supervisor of special eduaation

'eé" xs' &
, ) Mental health/child’ guidance ¢iini<‘.
o L ;v ‘,‘F fl . ) J .
j ' ,'2&4 ’Social worker , .

. LY
» ~

98 ' - . >

-
o~

, The,special class teacher for the emotionally disturbed

s "f(l -

'vreceives help from the following people. Lt ] .
,
N <
, Merital Health Workers . 14% S
f . .- ST ,
. -t Counsellors ' , ! & 14% .
- ST . ~
V No o’ne\ T ) ’ ] - 14%
‘ Special Services Coordinatar 2% ’
— .. o ) - ’
o : . Psychologist: 12%
N nides T T
o es N P /
: Ministry-of Human, Resources 9% )

-

" Provincial In-Sérvice Resgurce, Teamx--7%

~

. . K ) ° K < . . N
¢ = Consultant teacher < 47 . - c
Speech pathologistes o ) L
) Other " RS T

There is no one category of person in particular who consistently
e

provides consultatibn: to teachers tﬁroughout British Columbia.

o

s 4~ . . ) - ) . -
° 16. Teacher aides ’
1969 : )
- ¢ There were paid teacher aides working in classes for the

L 8

' emotionally disturbed or 'i‘*he regular class with an emotion~- .

@  ,ally disturbed child ig 2% of the school dlstricts. They were

- w L4

PAEEY
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paid $2:.00 or $2.20 per hour.

Their duties were to assist
‘the telcher.

.

K { .
. L
‘ *e

— P ’
, Paid aides are employed in classes for autistic childzen

<

rehabiLitation classes, classes for the severely and classes

for. the mildly/moderifely disturbed. Wages range from $6.00
. ™ -

- to §9. 08 per hour, with average of. $7 59 per hour. »
Training: )

a

-
— L

A wide range of responses was received concerning the
training of teacher aides

A child care worker certificate was
the most common response "(34%).

The educational Background(of

aides ranges from secondary school training (grade 12) to teacher
certification. \‘
H

y

- '
Aides are most, often hired by he”

-

»
!
rincipal and»the supervisor of
special "education (52%);
w .

in 21% of the. districts the teacher is
also included in this process.

s
The most common duties mentioned
are:

(a) to team with teacher (55%) or (b) one-on-one tutoring (45%)
17.

fsl-
Volunteer aides

>

1969

- .\ :
Volunteer aides were reported working with emotionally

«

distutbed pupils in 1% of the school districts. /’/"\
1981 ¢ '

.
-

‘I
3 ;

aides.

Volunteer aides are used much less frequently than .paid

—~
. .« -
The Canadian Union of Public Employees goes not allow
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the use of vofunteer aides in most districts. '

-
) - Mild/Noderate 21X
Rehabilitation 177 .
. Autistic 13% '
Severe , 13%
N
M Mean 17%
a - . ‘ -
. -~ 18. Labeling the ¢classroom
1969 . '
1963 y

The following labels were attached to classes for ~
emotionally disturbed children.
Adjustme;t classes - 18%

[* 4 4

Special class or léarning disorder or

learning assistance . 13%
@ " Teacher's name” ° 9%
R Special remedial classés _~ , 47

'E' classes for emotionally disturbed children 4%

. g' Class for emotionaliy disturbed 4%
. .}2§l ) _
2 o Program names vary. from "Mrs. Jones' class" to "adjust= ‘s
- ment -class". NoLclass was called " a class“f6w: emotionally dis- @
. turbed child¥en"} X - ) o ;
‘ .
‘ - ‘ 4 A
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19. Characteristics of the class for emotionally disturbed children

1969

Classrooms for emotionally disturbed children were the same

AY

size as the regular class, but contained fewer students.

> . Almost two-thirds (60%) of the classes had temporary carrels
>

and 1% permanent fixtures or ‘carrels.

1981

-

A rehabilitation classroom looks different from a regular
gD

class because it is a seéarategiggility, often in a portable,

on.the school grounds or in a separate building away from the

. schogi. Often the interlor does not look*like a classroom or a

. school. The classrodm for the sevefe population is differeng
in 28% of the districts because of the internal layout, and

“

_ contains a time-out room. The classroom for the mildly emotion-

-

allf disturbed student is not different. The autistic classroom
in one district has a toilet. = - 7
- . In two.districts the.stimhli are reduced in classrooms for

tﬁé emotionally disturbed by having blank walls.. -

. Over three-quarters (77%) of the districts have temporary v

‘@ carrels available for emotionally disturbed'special class programs.

)

20. Teachiggfgeghods Used
1969 ' E
.No,.one teaching mathod was advocated. Methods/theories
ranged from "operant conditioning" to "self-concept t@eory."
Only 44% of the districts answered this question and no break-

4

down of the percentage of responses was given. .

z
»

- | | 23

Y



e

K3

»
o

%

24

.~ 1981 ‘

1 o

Not one single method is: advocated by every district.
The following are teaching practices that were suggested to

- ¢

teachers : .

Behaviour moq;IQhation 36%

) T Individualized educationii
plan 10%
‘Eclectic ( '~ € 67%
" . Patience. ) 6%
" Nothing . o 42%
21. .Who'selé;ts spe;iql classjteachers ”
* 1969 e '

Ve -

In the twenty districts that hire special education

»

" teachers, the p(&ncip:}k superintendent and supervisor of '
. L ’ ’

[

special education wege ipvolve& in theAE}ring process.

-

1981 , ‘ - o

District Superifitendent of Schqols and District

Special Education Personnel ) ) 66%
District ‘Superintendent of'Schools 18%
« Director of Elementary, Instructfon . 3%

}

Director of Elemeptary Thstruction and Special

Education 3%,
Special.Educatign Supervisor | 3% -
- /. s

_Breakdown- not given I 1% i

- . ] 1 - . L . If

' . . ’

L] ‘ i 1]

e

~ ° : )

.
p

&

t

s

.
i.

Ay
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22. "Type and degree of training required —

3

1969\ L4 - ‘

/
Only 40% of the districts replied to this question.

*

Answers ranged from "anything we can getw_to a degree in
e k

ial education. Some émphasized experience in the class-

room, others did not. RS ’ . ‘

1981 <

-

The non-categorical responses concerning teacher training

include certified teacher plus special education course
work (24%), special education B.A., B.Ed.; special education

AY
, masters (3%), and special -education masters plus two years

. ¢

v . .
teaching experience (20%),. However, mahy of the rural districts

stated these qualifications are;what they look for, but they often

.

hire certified teachers without special education coursework
or teaching experience. Half of the districts require certified

teachers without spécial education .training.

23. Supervisioﬁ of tlasses

1969 _ : -

‘ No clear response was given as to who super&ised the work .‘
#of the teacher in either regular or special class. Only one
\ { ‘ « *

.

third of the districts answered. Replies ranged from "no one"

~>

.

to supervisor of special education and princjipal.

]
. - Ve

P N .

N
¢
»
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. 3 .
school based team) in conjunction .with the supervisor of special

education’ in 52% of the disgricts. The district ofgfice determines

MY

the size in 48% of the districts.

.26. Aims of special class ~

3 b < f

1969

Special classes were seen as refabilitative. They éxpected

100%Z of their students to return to thé& regular class. The success

P

varied from 40% - 50% returning the first year, 80% the second, and

95% the third.

-

1981 e

Ninety-five percent’of the districts with special classes aim to

return all of their students, 4% of the districts aim to retuyn 50%,

and 17 of the districts does not aim_toireturn the autistic population

to a regular class. In the classroom for '"severely" disturbed pupils,

95% are returnéd in one district, 70% in another distrfct, and 30%Z in
two districts. ng rehabilitation class figures are much lower as

. A 'Y
students leave school or finish in the rehabilitation program without °

] =4 i 4] - ’ .
returning to the regular program. Rehabilitgtion‘figprés_d\ry from 152

to 80% returning to the regular class. Five districts’that aim to return

°

' 100% Qf emotionally disturbed students to the Tegular class do not

k] » 2 - F 4 \

give figures for the actual returns.
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) 27. Tracking by regular class.teachers

1969

Half of the regular classroom teachers were not encouraged -
. to. keep ‘track of the '8hild onc€ placed in a special clégs,

while 50% were encouraged to do so,

: o 1981 - :

In 58% of the districts teachers are encouraged to keep

track of a child who leaves their class and receives spécial class

L]

placement. 1In 427 of the districts‘teachefs are not encouraged
‘ .
to keep track of such children.

BN oY
.

28. Trangportation

1969
"No consistent po*&cy wag described, some children travelled

‘on regular bus, others received bus tokens for city bus and some

' were transported by the pdrents. ///////M ) .

1981 y

In 75% of the districts transportation is provided for
spgcial education stQFenQB by the school district. In 25% of
thge districts no transportation %§ provided for special needs

-

; students by the school district.

i}
¢ . N

29, Liéison between school and other agencies

1969 ' o
-
Liaison between clinic and school was established by the

use of phone, visits, and meetings. The principal, school nurse,

~ a




~

\ . .p’
é
r 1
- 30 - ! ~
K \ -
teacher; &r special counsellor arranged these contacts.
.1981 R

. . ‘ . .
In 66% of the .districts conta&t concerning individual

students is established between'special education personnel and

P

clinic treatment centres. This contact is 3p the form of meet-

[ . \
ings (75%) or weekly contact by pﬁone (10%). The other 15% of the

districts either responded as not applicable,‘or that nothing

“is being, done (107). '

-

30. Liaison between clinic and schoél

1969

In 80% of the districts, the clinic personnel did not

~
-

_ come to observe the child receiving treatment in the school -

setting. Clinic personnel did observe the childréh re!éiving

treatment in school settings (20%).

1981 . ' :

In 80% of the districts,.bersoﬁgel fgoﬁ a ciinig that

- ‘,
treats a child

e to observe the child in shhool.‘ In 20%

s

om a clinic which provides treatment

of thé‘distriéts
. {

" to a ‘student comes to ‘observe the child in school.

evatuations on a regular basis. These were carrted out by the

-

31. Program evaluation oA

¢ Y

1969 .
- m »
In ‘20% of the districts; eval

basis were carried out, while the

/

N Te .

~"

»
&

)

ons of programs on a research
.

:?‘a(
remaining 80% did subjective




ne

LRSS

A

4

-3 - . L

N

A N
superintendent of schopls, principal, teacher, school psycho-

-,10g152, and/or special’education ﬁersonnel:
DY ’

1981

In 25% of the districts program evaluations are carried
ou;, 15% of- the distficts use subjective evaluation b;ocedureg
and 10% of the districts gvaluat; oﬂ a research basis. The

- evaluations are carried out by.any of the following: teachers,

principals, coordinator of special education, psychologists,

counsellors, and/or school based team.

’ . < .

32. Follow-up programs

" 1969

-In 48% f "the distrfcts, a follow-up program for the
student when he moved from arspecial class to a regular class

‘ - 1 °.
was initiated. The "special counsellqr was the person most frequently
- . " ¢
mentidned to perform this service. Other personnel involved were

'Y -

‘principals, teacher, learning consultant,"schoollpsychologist, and

- the social worker. ) ' : J
1981 ' )

When a chilp'fs returned to a regular class.from a specigiﬂ

N .
A .

class, contact is maintained by the special education teacher-

1)

in 40% of-the districts. In 30% of the districts contact is

-

maintained by someone from special education (e.g. coprdinator, -

teacher where possible, aide, liaison.person). In one district
the Learning A;aistance Teachéer fills this role. Iﬁ 304 of the

districts there are no special classes.

)
L4

N

®

: ~ 34 _ -




.33, Financing ’ o
1969 - ) \ ., ‘ . Y >,

tA .
]

One third of the‘distri&ts'qﬁceptéd.financial responsibilityy B T
for'an embtionally disturbed child who was either being schooled in v .

a néighbouring district or at a y%sidéntial treatment cnetre. Two o

@ .

thirds of the districtélreplied Ebat\;hey~were not responsible or that 2% L

o °
- -

."the question'was not applicable.

N .m ' s
‘ 1981' . \&l» . . k . . . . o

/

Iﬁ 66% of the districts, the school boards consider tﬁgmselvﬁ%q
]

”
-

’ responsible'for'the e&ucation of a child who has been removed to a

.
. - - & P4

, 3
~“residential treatment centre. In 32% of the districts, this situation -

.

N g
is not apﬁlicggle. Only 2% of the districts do not feel responsible . . )
. . . .a
for such a child's education. . - ¥ A e
. < M ? A . .>.¢ . t
34. Liaison between school and treatmedt centre / o '
1969 : ¥ N T 2 ’
b' ¢ . . 4 .' . > . W‘
Twenty percent of fhe diatricts gave no answer when asked what - @ K
° - ! L

- -~
v ’

arfané%ments were made to -keep contact between a child's schopl and-a
treitment centre where’ the student was p¥§ced»temporarily. Those that
. + J . -

did respond gave sugh_meagfé,eviQence as to suggest that once responsi: -

bility was assumed by another district or agenty, the home schodl cut

. o . . ~

ties with such a child. T e '

+




1981

S

-
. When a(tgild is transfirred to a day schdol or residential ,
-
treatment centre, contact is maintained between staff at the "
o ﬂ *‘ g . .

. school and treatment centre by reglylar phone contact and visita- ‘ |
. tion‘s (38%), by attEnding exit conferencg (5%), by stipulations (
"o ‘ Coel . . |
’ ° ‘ \

\

.

|

|

|

i

. spelled out in the child®s program (10%) .° Contact is not

' maintained in 20% of the cases, and 37% repon'trthat the ‘qhestion

1§ not applicable. . .- . »

]
.

. 35..° Return from treatment centre ' .
. M . ’ ;. . .
1969 L, o . .

’

~

“ When a child was.transferred back to the_public “school - i
system from a treatment facility, 33% of the districts made- a ;
|
|

. / subs®antial effort tc’}f-ther, as inuch:‘ informatfion gs pgssible
‘ concerning the\ réturniné student., - A . .
. ) l__g§_l ‘ \. | . -:l | /.
» ’ When a child is transferred frop such a tareatment: .facility . :

an -
. R '

““back to the regular school, the sthool based team or.vap'ecial.. ) \f . .

P N . ! .

education staff coordinates this transfer to include an exmnge

b -

I‘

of records, visitations rnd any necessary meetings i,n 752 of
" the districts. In 25% of the districts, this is not applicable. . ' «

'
- i .
.
N a

: . . o v ~ s
! . ~. 36, In-SerVice on‘memntal health education T~ N ' o
4 Q
. ! N M / . S )

1969 ‘ ) T ‘

No special provifions were made for in-service training of *

school staff in development of mental health, 6f pupils”in 46% .
. -

of the dist‘rifis .

7>



. T e .
- 4 o [ *
198 °
- In 60% of the districts, in-service education on mental
t ' health topics is. available for ‘teachers. Such programs dre
, % ——
g " J offered by the gchool, the Ministry of Human Resources, or
2\\\ Ministry of Health. No such in-servi®e is available in 40%
of the districts, 8 Ce .
t } .
37. Informatiord sharing ° . :
) 1969 - ‘ / : .

r

. In 62% of the districts, special education staff was given

< - i .
an opportunity to share. information concerning mental health N

of students with other staff'and the public.

1981 V. ’ . -

v e < .

In 95% of the dist@dcts, special education staff have an

i ¢ -

! Cor opportunity to acquaintother teachers with the needs-of the
= . ~ emotionally disturbed student. These districts have professional

days or after schbél'meetings run by special education staff (75%),

.

. _or public meetings which include parents (207%). Other districts y

~

9
indicate the lack of time for sharing information on a formal

)

h§sis. .o . ‘ /ﬂ

, .
- v e 5=

.
-
v
. o -
.
»
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38,

- 35 -
-~

.Additjional services needed y

1969, _ ' ’

-

Additiénal'gérviqes needed to best meet the needs of the

s

emotionally disturbed child were identified as: '

IS

(Y

More mental healtﬁ'clinig services or psychiatric
services

Speﬁial Elaséesifor é&oti;;ally disturbed bup{;§~
Grgup.living\ggmes for 12 - 15 year olds
A scﬁool psyéhglogist

. épecial counsellgrg .
School oriented social workers
Residential treatment centres

Teacher aides (paid or voluntary)

1981

. v

This question a'sked the districts to suggest additional

J

35%
15%
12%
11% -
8%
7%
6%
6%

~

services which would best meet the needs of the emotionally

disturﬁgd in their area. . -

N

. More school counsellors (elementary and secondary) ©33%

Trained personnel/consultant teachers, behaviour
modification consultant 4

More special classes for elementary rehabilitation
programs and -secondary ‘programs-for the mildly

disturbed ! . .o

Better assessment facilities

2

- More treatment centres - Laurel Hpuse, Cedar Lodge,

The ‘Maples ,/ .

More aide time, ..

v

20%

20%
12%

3%

3% -

14

2 ayt
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DN :

<

More involvementéf:jn/Ministry:qf Health

' \
Child psychiatrist for consulting ¢

Family counselligg - ' 1%

g,

Early intervention programs v BRI ¥ 4

@ 'y [,

;,chiid/staff ragio in regular classes 1%

»

Supervisor for special educatiop” 1%

- . L,

Schdol supportedwsummer program : ] 1%

The following questions (#39 and #40) appeared on the 1981

questionnaire only. These questions arose from the suggestions

of the Proposed-Manual of, Pdlicies 1980 of the Ministry of

Education which stated that Leirning Assistance Centres should

not provide services to emotionally disturbed children, and
. T .

g¢added A new form of service, rehabilitatioh classes dt the

-

elementary level. . ‘

39, Emotionally}disturbed pupils at the Learning Asaistance Centre?

. y
198h\\

In the new guidelines the definition of Learning Assistance

Ceptre excludes serving for children with emotional problems.
¢ - L

However, 45% of ‘the districts consider that Learning Assistance -

Centres are servic‘ng these children, while others wish to see

-
o P

these children in Special classes (24%), in regular class with

‘ , .
other support (20%), or in the regular classes without support
(5%) ... Six percent of the districts responded that this is not -

ol
applicable.
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40, Purpose of elementary rehabilitation pxoé;am
N oo *

. Eighty per cent of the districts expect the elementary - T

” -

rehabilitation prograh to function as a segregated aiternative

Ipr?gram within the regular’échool, wbile 5% see it as akshérﬁ ' \ o~

kerm p}acement while children are partially integrated in the ,k -

regular class'. All districts describe the‘populaEion to be- “u,\\
‘ sgrved as acting out, poorly behavedqstudents who cannot cope - x

in the regulii class .and for whom other placement alternatives
; AR

R -~ . " \\

have been exhausted, : . . 4

' \ &
\
. » ” “ ' :
Question #41 tried to establish additional services outsife ' :
. 7 - , | ‘ . .
the gdycational resources andgquestion #42 looked at differences
- E:‘t\ . f
.in policy at the elemenqi;y and secondary levels.
N 0
P e ) . . ) ‘.

41, Additional resources ’ ) . .- *
1981 . - '
when all educational resources have been exhausted the

1 I
.district turns to: - - -
T , - .V ‘~ - e
Ministry of Human Resources . 80% ot
L] s:ﬁ’ N
Minis®ry of Health ) ) 15%
) Inthrministeé;gl Children's Committee. : 512%‘
Attorney General Vo 8% \7
¥ : . Regional Mental Health i ' - 3% . '
Children's Hodpital Diagnostic Centre 3% .
Medical personnel (neurologist, psychiatrist) 1% )
BN Ministry of Education Special Programé Branch 2% T o
‘ . Cedar Lodge _ é% T ‘ 1z x| y

*Some respondents marked multiple categories,'pehce the sum total :

exteeds 100%. P . ' .

N s A \ ‘
e 40 o

» e I . -
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42, Difference in procedures regarding elementary and secondary

pupils, . '
: v
- ¢ 1981 - ’ ' ’
P ¢ No difference in policy is indicated between Eecondary and
D [P 1 LA ¢ . .
L

élementa:y-studéntg with reference to the proéedu;eé outlined in
qhe questionnaire (60%). The difference noted by 40% of the

"' distgicts are listed below:

>

- ‘ ~ integration more desirable and easier for elementary students
e e g e e merfprevenfativevageneies:(Minis&ny of. Human Resources-and - et o
B Ministry of Health) should be more involved s
. - N =
- less resources for _secondary -

)
~'coordimation hore difficult at secondary

. B

(no- secondarﬁvhas counsellihg facilities ) -

-'005}

Ve . ,/P\\ - secondary may be.involved with probation R

- secondary programs combine acting out and withdrawn .
students. 4 : :

Wi -
Q. 4 -
«

B. -Laycock's recommendations and the 1981 queStionnaire's responses

.
foon
-

. Laycock and’Findlay made 95 reécommendations in,the;r 1969 report
I } > ‘ ‘o - ) [ hd

~ *™sbased on the ryesponses of the 1968/69 questionnaire and on the review

e

3

. ’pfmliteggture: _The: following is a summary of the recommendations

. . arising from the 1969 questionnaire and directly related xd/;he . . L
' " 1‘ l' 4 L Al I3 < TN 4 s

. :;esﬁdnéés of the 1981 questionnaire. In each case the 1969 recommenda- ..
< .‘f . - . ° ) ©
* 'tioms will be statred first, followed by. the~1981\responses. - .

~ ~ - . N -
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Recommendation #1: "that children may be considered as emotion-
ally disturbed when they usually’exhibit such primary symptoms as:

(1) inability to have effective relationships with peers
and teachers;
(i1) 1inappropriate behaviour of feelings under orainary
conditions; \
(111) a general pervasive mood of unhappiness or depression,
(iv) difficulty or inability to face reality;
(v) a very poor .self-concept;
(vi) a difficulty or inability to cope with the learning
situation in spite of the usual remedial meashbres .
such as remedial reading, perceptual training] s
(vii) a tendency to develop physical symptoms, speech problems,

pains or fears agssociated with-personal or school ‘

problems."

<

C O e s

1981:

No school district uses the above ‘definitions.

50% of the districts have no definition.

) 20% uses the Minisfry guidelines.

30% has a definition. (Question #2)

Recommendation #3: 'that in the ¢ase of mentally and physi-
cally handicapped children who have a secondary handicap of emotional
disturbance, adequate provision be made for treating their emotional

handicap in wha r group of handicapped children they®may be placed
in the school." )

-

Autistic - no policy of differentiation made between autistic
and mentally retarded.
[

-

b

‘Rehabilitation - policy of differentiation behaviourial
criteria (70%). .

a

1981 :

H
« s

Severe - policy of differentiation.

: Behaviour asseé%ed
by psychologist or teacher (60%).

\

Mild/moderate - no policy of differentiation (85%). (Question #3[ .

% '
" .
~ Recommendation #4: "that séhool boards, educational administrators
and teachers consider the education of emotionally turbed and other
bhandicapped children to be an integral part of the edbeation provided by

the school district for all its children and as part of thp:moderw trend
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to fit the school experiences to each child's own unique needs by
providing the necessary supportive services and school facilities
that make this point of view feasible." *

2

1981: Policies on the provision of services and programs exist in
various school districts. ' ‘ :

¢ Autistic
-_— L]

- no written policy regarding education for autistic (65%)
- policy provides program in special class or regular
class with support services (35%),

Rehabilitation -

- have a program with policies 40%

- have a program without policies 30%

- no program, noopolicy 30%

~

Severe :

- no program, no ?olicy 45%

- .program with written policy 35%

Y

- program without policy’ 20%

Mild/moderate

[N

- no policy, no program 50%

]

- program with written policy - regualr class 25%

~ special class 20%

t

Y -
“ . pe

- program without' written polichSZ e ,“.
vy o

* o “lqueBtion 1)

-
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Recommendation #6: '"that since a conservative estimate of five
percent of school children have emotional problems for which they
require help beyond that which the regular classroom teacher can furnish
under present conditipng, district school ‘boards provide special educa-
tional supportive services which will enable the gréat majority of these
children to function in the regular schools." ¢

. - Iy
v

-

>
1981: A variet&xof personnel provide supportive services:

school psychologist ; 667%

f Y . \ '
supervisor of special education > . 715%

special counsellor for the district 0% .
schoél\counsellor,(SEC) " 76%

: o

school counsellor elementary 30%

r . SN 7

consultant teachers P 337
child development workers " 30%

school social worker .o . 20%

schgol nurse h " 58%

school physictan & ' ' 10% - \
mental health clinic.consultant . 15% Coe

services ‘ ‘
. (Question #15)

i

£ ‘Recommendation #8% "'that the teacher and other'scﬂ;%1 personnel
involved in the education of emotionally disturbed children set up '

specific objectives .for teaching each disturbed child and that these \\‘

6bjectives be based on all .available diagnostic data concerning his

. spe;éﬁde physical, 1nte11ectua1 emotional and social strengths and
weakhesses including his own individeal style of learning, his atti- .

tudes to himself and others, dnd the' degree of acceptance or rejection

he iscaccorded by others dn his home, school and community.'

1981: Programs are prepared for the emotionally disturbed chiid by: *

’ a school based team 8 0% R i\ ' o ¢

. <
no spch team 20% (Question #6) '
' . . -
. . v N
e .
* ' /
W ] \ A Yo . . . WY
- . ' N hd N A -~ . )
. N .
- ; 44 , .
. * » . * ° ¢
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Recommendation #12: ."that the emotionally disturbed children
remain in their -regular class in school provided that they can
receive adequate help in solving of their problems through the avail-

- ability of the supportive services to the child and his teacher, or
such specialized school personnel as special-counsellors, school
psychologists, remedial congultants, school social workers, etc., and
where necessary the services of health and clinical mental health
personnel."” '

1981: The policy is to keep as many children as poéf}ble in regular

LY
.

classes. Supportive services include Learning Assistance
r

teachers, aides, child care workers, consultant teachers,

school counselldrs, personal attendants.

The kind of help given by the above people was broken down

in the féiiowing manner : ¢
Behaviour Management L . 17% -
@ » - .
Consultive Support 697 .
- N . .
. In-class help ‘ . ‘ 9%
.~ 4 . . N
Ve  Mental Health Clinic support 2%,
Fam?}y counselling ' P 27

l Administrative help for individualized
education plan ) ) 17 ' A

: (Queséion #8)/

L .

N Recommendation #14: "that school administrators adapt the
N, péiicy of transferring an emotionally disturbed child from One
regular class.to another in the same school or in another school
iq the‘distr}ct when one teacher's personality and methods .aye
| likely to fit more adequately the needs of a particular child

than was the'case with his previous teacher."” )

." ¢ -, ‘»; . N
1981: - All-districts stated.gﬁkg‘they would move a child from

o . . W
one reégular class to another*if the schooi based team

. v, - ’
thought this might be a better placement “for him. i
b

} . . . , (Question, #10),

- 45

a
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Recommendation #16: "that school &oards consider the possibility
of using ‘the services of an itinerant supportive teacher who has
special training in the field of emotionally disturbed children, and
that, where necessary, two or more school districts share the services
of such a teacher."

\ -«
N
!’ -

1981: Consultative‘help is available to,teachers in 69% of the
districts in various forms. JAntegrative and supportive teachers
are employed by various districts. N

” s
.

- (Question #9)

. Recommendation #17: '"that, as g%e possible method of helping

both emotionally disturbed and other types of pupils who have learning
disabilities in the area of school swork, school boards consider the
appointment of remédial teachers of reading and speech, and that this
is especially important if the- school bkoard Has the policy of provid-
ing for' emotionally disturbed children in regular classes.'

[ 4
L)

1981: All districts ‘employ learning'assistance'teachers.

~
[

. Recommendatioh #18: Pat scheol boards in their attempt to ,
meet the needs of emotionall disturbed pupils, organize special
classes for.those moderatelyodisturbed children whose educational
needs cannot be met effectively in a regular class by the provision
of adequate supportive services but °whose needs can be met more
adequately by remaining in the ngrmal setting of the tommunity's
school than through being placed in a ‘residential treatment centre

under welfare and health auspices." ‘ @
. - B -

»

~

@

-
S

1981: Approximatcly one third vof school districté do notr have

a e

special classes for emotionally disturbed children. 1

-
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" \.azspt,iéial:‘:%{]{a}ssxprovisions: ) . _\ X

"Autistic ) ,

Special class 17%. ) ‘
;_, - Included in,
. classes for mentally retarded 17%
No class 65%

Rehabilitation . . -
Secondary 65%‘ T
Elementary e T 10% ’ ‘ -~

- Yo
Intermediate 3% . A P
None 34% ‘ . s

Sev‘ere ~ e , é.% v
Intermediate , 34% - e : e

. & N ’ : o . =
Elementary . : 15% _ - <
Secopndary 0% = . *
None 51% o~

Mild/Moderate® . ) . .
Elementary 13% . ) { oL T
Interhediate - ¢ 7% J . DU ‘|

. -~ . . ’
—~~8dcondary 3% 3 .
. ’ M ' '. . .
None ' «86% .
(Question #13), . .
, . N —_‘ - 3 ) Lo ' ..
“ Recommendation #20: -"that no disturbed child should be placed in e
any type of special class, whether one organized 'exc11rsiVe1y for- the =« ?
emotionally disturbed, a learning disabilities class, or a class for ¢,
slow-learners without a.complete diagnasis including an individual ’ .
- " .. - o g
psychological assessmen ;,
“ o L
- ) A 47 = [ 4 “’ .
» % ¢
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-

' . ‘ . . .
1981: * In the majority of the school districts the™basis for selec- Lt

tion for special class placement includes a ‘medical, psychologi-
. ' N 4

— cal apd educational assessment. s
' (Question 14)

0
.

6 . '
Recommendaticon #21: "that the decision as to a disturbed child's
educational placement be made at an educational conference which

+ includes the school administrator, specialized ‘school personnel,

teachers, and, where necessary, clinical personnel from outside the
school." ) ;

°

District based teams review assessment and make final decision.;
‘ ’ . (Question 14)
. [ ]
‘Recommendation #22: '“that the size of a special class for the’

emotionally disturbed be ‘limited to six to eight pupils in éccgrdanCe;
with the severity of disturbance of the children corterned and on
wHéther,or'noE the services of a teacher-aide are provided."

°

-

. -

o
v »

{ o . b ’ .
Class sizes ranged from four to 20. In rehabilitation classés
» . '
the rénga.yas from 10 to 2Q pupils, less than 10 in classes

.

1981

. . t * * .
:forf;he autistic and the peverely disturbeq. Paid teacher

4 w

éid%s and voluntary aides were employed for classes of autistic

n.‘, (‘3\- - N , ® \a '
g \\ children, rehabilitatiog classes, classes.for the severely

o

éﬁa mildly/querately.disturbear
~ . . (Question 25)

. . »

' S %
. e

-

-4 - :
Recommendation #24: "that in selecting individual pupils for
a particular special class, consideration be given as to which
disturbed children can function in the clags group without limiting
or destroying its effectiveness." )

. b -
,,, _ '
. . . —~—— v
. , d
. P
- ’
" . N ! * B
1 ~
. . B
.
w
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1981: ‘All districts, take intd accoufit the compatibility of individual

o
.

s

children when placing them in' classrooms. \Y .
. \ (Question #24)

—
v

Recommendations #34 and #35: “"that, whether a disturbed child's
emotional problems have an organic basis ®r aré& rooted in his early
environmental experiences, the school, because of the inevitable
partnership of parents and teachers in the emotional and intellectual
development of all its pupils, has no choice but to seek both the
understanding and active ‘cooperation of- the disturbed child's parents
in its attempts to helBAthe youngster to solve his emotional perlems,

*and that such cooperation be sought on the basis of respect for the
parents, even if the latter exhibit disturbed behaviour themselves, -

and ] ‘Qaqk

- _/ “"that in seeking the cooperation of an emotion-
ally disturbed’child's parents, the school make full use of cénfer-
ences at the school with specialized personnel, visits to'xthe house

by such of it staff members as the school nursé, the special counsel-
*lor, or the school 'social worker, and that it help the parents, where
necessary} to utilize the services of social agencies, mental health
personn€l and private psychiatrists." . . (N

ot
~

1981: School districts involve parent$ in planning, and their’

consent is necessary to placements suggested by the school - .

. »
based team. & * .
(Question #7)
Recommendations #36 end'#37 "that, where "a child is trans-

ferred to or from a public school, to a public or private residential
school or treatment centre, close cooperation be established between

the transferring and receiving sc¢hool or centre so that there may be

an adequate sharing of experience and knowledge of the needs of the

child and a sense of shared team WOIk in promoting his long-range
development;' and : '

of emotion@ily disturbed children can best be furthered in a residen-
tial school or tredtment tentre, district school boards work coopera-
tively with suclhy schools or centres, whether public private, b
-receiving into their schools on a trial basis those pupils whom the
centres believe are ready fer this aspect of 'mormal living but are not
yeta ready to have the residential school .or centre, and that, ‘in turn,
the residentialicentres be asked, to receive those\pupfis from the
publicyschools who might profit from a period of time in a residential
. setting.' . ' } -

| "fhat, where it is decided that the educatijh'and treatment
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In 667% of the districts contact 1s'%§:ablished between - -
. i . £
special education personnel and treathent centres. In 80% .

-

. - ’
of these districts, personnel: from :the treatment centre come |,

. to observe the.child ynder jtreatment in the school.

~ L
° . 3 N

of the districts,.contact is maintained between the'special

In 40% . °

education teacher and the treatment centre after discharge.
. - " .o
Two thirds of the districts assume financial responsibility

, ' roo
for the emotionally disturbed child¢ who is. either being

-a

schooled in a neighbouring district or at a residential

. . ¢

school based team or spécfé? education staff coordinates his-

.
R ‘__,—-:‘.'
n . 4 - . ——

tuansfer. ST T e J—— ) X
- , : (duestjons #29, 30;:33, 34, -35)
. o ’_ . @%: . )
) . A i .
' ’ R RN R

»

Recommendation #40.; “that wien a- dgstur%ed'Ehdld is transferred

1981:

from a regular class to,. & special claséi proyisigd, be made for his
] . teacher and’ principal to ‘visit the special tlass
. the child of their continuing interest,

' teaching,technﬁqueS\used and thelgpecial Eacilit?es provided." ‘ et

order to-réassure -
as well

s . :i\

. .o
In 58% of the districts, teachers are encouraged -to keep .,
|
M » - .,t _9

track of 'a child who leaves their g}ass to go to a spec¢ial
. . [ N

J!Lr’ . .o

T, (Question #27)

class placement. -

.

to observe the S

A

treatment(@entre. . '

iJ .
When a chlld is transferred tp a.day school or, residenbdal <
‘& . AR .

"tneatmeht céntre contact is mainrained between staff Et the
R Y ‘ L.
dﬂghool aﬂd treatment ‘centte by regula;_phone contact and .
Ad ,v‘,‘ N 0*‘ - 2y ' * ‘
visitﬁ%ions.En 38%~of the istficts:%?ﬁien a child is

s ,‘* 4J.<,Qs;_' ﬁ; .

transferred from a ‘tre gntre back to the' school, .the -
3 v - .,;l~ ¢ - e _fd -

-
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Reccmmendation #41: '"that, when a disturbed child is transferred
from a special class to a regular class, this transfer be carefully
prepared- for and, if possible, be carried out in stages through -
attendance in a regular classroom for a part of the day only, and
that, when the transfer is effected, the specialized supportive

. personnel’, *who have been helping the child and his teacher, give

continuing hélp, as is necessary, to the child in his new environ-
ment and to the regular classroom teacher to whose .class he is

ansferred, and that where possible, the special class teacher
have the opportunity for some continuing contact with the pupil and
his new teacher." - .

\

~'1981: When a child is‘returned to a megular class from a special

el \ 2

cless, contact is maintained by the special education

teacher in 40% of the districts. -

) L . ’ ) AY’_‘ (Question #32)
> ' E e

J ,
-Recommendation #45: ''that great care be taken in the selection

- of teachers for emotionally disturbed children and that, in such

-

selection, such personal qualities and characteristics as emotional
maturity and stability, patience and a sense of humour, as well as a
liking and respect for children and the ability to establish warm
relations with them, bé gi’en high prioyxity, with special training
of the disturbed regarded as means of maklng such persconal qualities
and characteristics maximally effective.

e » -

b Y
s . S N

1981: The district superintendent of schools and aiétrict special

»

t
education personnel select the teacher for these classgs. In

537 of the dietricts,'teacher certification, with$ut special
gy » . . & - .
education training is accepted. Special training with the

emot y disturbed is subsumed within a.master's degree

7 in scecial education preferred hy 20% of the districtsjwho" :

-

. also require an additional two years of teachiné experience®

\ -

- . N (Questions #21 and 22)
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Recommendation #46: that the teacher of a regular or i:ecial
class which contains emotionally disturbed® pupils needs, in order to
be most effective, help from a variety of specialized personnel~-
district.special counsellor, school psychologist, school counsellor,
supervisor of special educ#ftion, school social worker, school hurse

and remedial consultant as well as from clinical personnel from within
‘ . the school."

-

- - .

-
-

~ 198Y: The %ollowing sources™f help are available:

Mental Health Workers ' 14%
Coupsello;s ) 147%
] ' K
, ° No one 14%
Special Service Coordinators 127
p— A .
' Psychologist . 12%
Aides 9%
N Ministry ofghuman Reso cés ‘9%
T’rovincial In-Service
N ' Resource Team 7%
Consultant Teacher 47
Speech ﬁologist 47
S ‘ . " Other \ . 8%, .
(Queséion #15)
Recommendation #48: '"that the role of :district special counsellge :
« be that of a consultant to classroom teachers of emotional and other
e behﬁgﬂdﬁral problems and also that of a cognsZiTE?\to -disturbed child-

*"ren’who do not require the services of a psychiatrist, and that the
- special counsellor also act as a liaison officer to assist the teacher
’ of emotionally disturbed children and their pupils in securing. adequate N
suppOfi;:e servicgz*from within and without the school.”

e * -~ .
liglc unsellors were stated to be sources of help by 14% of ,the .
. ' \ .
. school districts. . 4
- . (Question #15)
. ‘ . . A,

) . - 1”4
»
\
» . , °
. AR Y
N 3
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Recommendation #49: "that in view of the wide variety of
\\:/’___ggilled services which can be provided by a well-trained school
psychologist, _school boards mdke plans to.employ such personnel, ]
and that, whe’! necessary in smaller districts or rural areas, ,
‘ two district school boards share a dchool psychologist's services.'
3 ‘ .
\ y '
1981: Psychologists were reported as source of hHelp by 12% of the
9 . ¢ . . » -
distridtSO £ 3 .
‘ R (Question #15)
. - .

P-

— Recommendation #50: "tha} the supervisor of special educatiog
in a school district be a well-trained person with a broad knowledge .
,of the needs and problems of emotionally disturbed children and’ the
abillty to plan specjal services to meet the needs of such children,
f ¢t as well as to workclosely with special education teachers and
specialized personnel from within and without the school in making
. the program for disturbed children an effective one. -

2

1981: The majority of school districts employ the services of a

coordinator or supervisor of speéiél\educatign. “In 12% of the

¥
districts, it,was reported that the coordinator was the source of

help to teachers of the emotionally disturbed.

. ¢ (Question {8) \ .

n »

4

Recommeridation #58: '"that' paid teacher aides be provided for.
teachers of specipl classes of enotionally disturbed children and-*
also for teachers of regular classes., where one or more moderately
disturbed pupils are enrolled." s

'

. N .
1981: Paid teacher aides were employed in classes for.futistic
. \

children, rehabikitation classes, classes for the severe}y

[ A

“ ' and for the mildly/moderately disturbed pupils.
N ]
s - (Questioy #16)
. : ‘ c ;)
T, \ ) ‘ D .
.- .
- R " :\ "

[
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Recommendation #59: '"that the schools enlist the hefﬁjof a
selected group of mature and stable indiylduals as volunteer, aides
w~¥ho will each provide a continuing one-to-one relationshjp with
an emotionally, disturbed child in the school for a part of two 7
mgrnlngs a week, giving the youngster warm acceptance and help in
his work and play activities.
=y

{ . o ~
. 5 t ' . v. . L4 *
1981: Volunteer a%des are used much less frequently than “paid

2. .
-

aides.- The Canadian Union of Public Emplgyees does not
~ ) . . ! . ®
encourage gheﬁuse of volunteer aides.

“ A -
bl

b}

(Question #17)

Recommerdations #61 and #62: "that, since there is no one.
method of teaching, the teacher of emotignally disturbed children
.congentrate his attention on modifying each child's present mal-
adaptive behavior through the use of such educational techniques

" as are likely to help the pugil to succeed in desirable forms'of -

behavior, and that these techniques be drawn, where necessary, from
one or all of the major approaches td teachlng disturbed- youngsters,
namely the psychodynamic*interpersqnal approach, the senso:§1neuro-
10g1ca1 approach and the behavior-modification approach» and

. Mthat, since success in using
variety of educational techniques drawn from differing. philosoﬁis

of teaching emotionally*disturbeﬂ children implies in, the teaclier
“both an ability to assesw each disturbed child's strengths and
weaknesses and also a thorough knowledge of the differént strategies
used in teaching sugch cﬁildren every effort be madé to ‘see the
teacher of disturbéd children have an adequate ba#kground of

special training fn

4 ’ AU \
1981: Thé following teaching techniques were Suggested to teachers

S - - -
of the emotionally.disturbed: o *

‘55 behavior modif{ication : 36% ,
+ ' ‘ ' . g - .
b individualized education plan 10% N
/ . . . ‘
L, - ' . 43
1. eclectic. ’ : 6% o ‘3":7«,
':‘ : ’ . ) R e bu'

; patience T I . %

no technique . 42% . v
s . . - )
. Fifty-three per cent of the school districts hire teachers ~
without special tfaining; - . . ,
. ' v v "(Question .#20 and #22)
LI ! I s 7 . -

BA o . . : '

L 54 - .

.

\
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Recommendations #63‘366' "that careful evaluation of the
admin1strative~d"Vices and methods of teaching used in the education
of emotionally d¥sturbed children’ and the extent of the progress
made by these.chilNren bée carried<out on a systematic basis from
time to time by the classroom teachet and specialized school and
. clinical personnel ;' and N i )

;
s -0 "that.informal evaluation of the

progress of emotionally disturbed pupils in terms of their

achievement and classroom behavior be constantly carried out by

_the teacher (and other personnel) ‘as a way of determining whether

the ,specific obJectives for each pupil are being attained and

whether the methods of ‘teaching used-are the mést effective ones that

could be used and that, in such an eva1uation use be made of

observation, anecdotal records, rating scales and tapes of tedctfer

“and pupil responses in’ciissroom situations;” and

» ’ N e that every effort be made by. those
responsible for special services for emotionally disturbed children
to further research in the use of administrative devicés and the
methods of teaching em#tionally disturbed children whether such
research\;k carried out by school personnel as by university or
clinical personnel from out side\the school." .

‘ . r »
*

. T L . o " \“'-
1981: In 25% of the districts, program evaluation was carried

LA

’

Y , out, subJective evaluation procedures (lS%) and obJective

3 - -

eyvaluation procedures (10%) were used (/

' (Questidnl#3i)

L3
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’ IV." SUMMARY A?D DISCUSSION OF THE RESULTS ‘

- A
e

- Whgn comparing the replies of the 1969 and the 1981 questian-

. naire, changes can 'be observed in most of the areas surveyed.
More- school districts in 1981 address themselves to the task of

. ] \ \
b
establishing policy guidelines for the provision of services for

)

emct ionally distucrbed children (35% versus 53%) at the district level. Y

— )

While 75% of the school diélricts in 1969 accepted the California o

-

. defiﬁ{tion (Bower,1959), no scﬁoolkdistrict uses this definition in » -

1981. Finy percent of the schools have noﬁdefinifion°1n11981

. : 4
. Distinction between emotionally disturbed children and children

4

PR Versué 552 in 1969.

with other mental and, physical handicaps is made currently by more LovT

school districts than in 1969 (3%6% versus 70%). However, this -

. .

excludes the mildly and moderately disturbed, sub-category..

The availability of specialized district level personnel perQifg
N - u ¥ \

.- the use of in-district referral and assessment, procedures in 80% of

A
- the school districts at present. ' ’ \\

4

. -~

There.is‘g,significant increase in supervisors of special education~

- »

; over the past ten years (22% versus 86%). In addiﬁion, growth in - .

.

»

« the area of resource personnel' is indicated: elementary school counsel-

* i ' N ) N [ . .
lors (0% versus 32%0, schoé} psychologists (15% versus 68%), and -

.consuittng teachers (427 vérsus 65%). School based teams (78% versus
. ' & . -

. 89%{ function in most school districts. * \\\j . ' ’
* . - " . ‘ ¢ K
. . ) ) .
Y - F'
. 1 . 'v - .‘ .
» .\ . N
' . ".“ » ) ) A
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-

Growth is alse indicated In the area of support services,
. .o ’

namely paid teacher aides and volunteer aides.

o?

-
»

) . +

Thexe is a definite pattern of growth in special classes for

.

@ emotionally disturbed children. While in 1969 there were onl¥ 16
special classes SEr emotionally disturbed children in the province,

. at present,17% of the district have classes'for autistic children,

- \

e 757 have rehabllltation classes, 494'¥1asses for the sevefely

.. handicapped, and 147 classes for the m11d1y handlcapped The -

.

- emphasis has sthted from psychiatrlc/psychologlcal,to educational/

N

- . psychologital assessment. 2

t
v = ~ ’

- The label ?emotionqllj disturbed" is no longer used to

Iy . ,
-~ « *
. designate these classes. ;
. -

. '
° : < . - ‘ ‘ .“\\

. . AWhilé the main distinguishing feature of 4 tlassroom for

a
'
© - .

’-émotionalli distuxbed‘children was in 1969 the reductibn of the . o

KT Y = L4
,-

number of puplls per mlass, in 1981 many rehab111tat10n classes

> -
. . differ distinctly from regulaﬂ classrooms. Often these classroom
e
- E4 > . . . . N
" ““ ' are located outside.of the school?building, in rented offices,
» % ' L] i

.

. o apartments, portables, church basements and offer a yariety\of
Y s s - . B
- . o . | . ’ o

- features with regard to,decorating, furnishing, and general conduct

3

rules ghich makes them differ’ frpm regular classrooms. :

No one specific teaching method for emdﬁionally disturbed

{‘children was ih use or "is in use within the district. Over:one third

o -
. of the classes (36%)'use beliavioral metNods of teaching, in 1981. . -
L3 , g : ,
. - . »
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No specific provincial requirement for the preparation of ‘
3 6 L3 L °

teachers of&i:e emotionally disturbed existed in 1969 or exist in

1981. Only % of the school districts specified special education

~

2 <

‘courses or degrees as a requirement in 1981.
Supervision of teachers of the‘emotionaliy disturbed shifted

from no, supervision (69%Z in 1969) to 55% being supervised by the ‘

— - - “

supervisor of special education and 457 by the building principal.

»

While 100% of the emotionally d1sturbed ch11dren were expected A

3

fo return. to special class in 1969, in‘}981 95% aim’ to return to

+ regular :classes, 4% aim to return 50%-of the students, and 1% does

PN LY “ . y
not aim to-do so. . . . ~
. B ;

Teaching children who were transferred to a special class

by the regu}ar classroom teacher increaseﬁvsiightly (50% versus 58%).
Transportation of emotionally disturbed children is provided ﬁ

. v .
< . . sy
“% 3 -’

'py(75% of the school districts in 1981, while there was no policy

on transportation by.most of the school districts in 1969.

-

A greater number; of personnel worklng with- emotionally sturbed

- — B -

ﬁﬂz . chfldren observe-these children in" the sohool se:ting (20% versus 807) b

. .
. A WL e < N = v

Information sharing between personhel of treatment facilities and
school personnel on the return of the emotionally distrubed~chiid to
R the' school has increased considerably (33% versus 75%).

’ More school districts\aasume financial responsibility for { '
-/’students placedin treatment centres (337 versps 66%) . X X '
. More tegéhé;g are provided(with opportunity of sharing informa-

B ) tion ahout thegemdtionally disturbed” child (62% versus 95%).

A : .
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While in 1969 teachers identified’'needed addiﬁional services

mainly as-.services outside'qf the school,, clﬁnics, group homes,. or
. . 7
-~ in-the-school special classes, in 1981 the need¥ are specified as

needs within the school system: hiring of®' more counsellors,

trained personnel and the establishment of rehabilitation classes

[}

. . L] - i | . /
at the elementary level. * S C' ) '

©
A e

Research-based evaluatiég\?eclinéﬁjover the years from 20% of -

Al

the distrdet in 1969 to 10% of the districts in 1981

TN

:

.+ The four questions which ‘appeared e*clusively on the 1981

B
L

questionnaire revéaled that:

- almost half of .the school districts see.the Learning Assistance
Y N !
Centre as a_res&urcé of emotionally disturbed children, in spite

of the exc{usionary clause_;p:tﬁg ﬁeW'guidelines;

- acting out, poorly behaved stﬁdEnts“ who cannot cope in the*
&

regular ®lass and for wham other plégsment alternatives have

§ o, .
been exhausted, need placement in a rehabilitation program at -

.
-

the elementary level; . .
“ * ! ) N '
- when all educatioenal.resources have been exhausted, the district

turns to the Ministry ofXHuman Resources (80%), Ministry of Health

i '
(15%), the Interministertal Children's Committee, Attorney-General's

Departmenti(BZ), and less frequently, to other resources;

- no‘difference in policy was indicated between- emotionally

d4sturbed elementary and secondify students in’ general -

v

~ 7
On considering Laycock and Findlay's recommendations based on their

questionnaire and the replies provided by the 1981 questionnaire, the
. . ¢ .

following observations emerge:' 3 o

94
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fhe recommendation to use the California definition

] o A
(Bower, 1959) is not followed. The Ministry of Educa-

tion's giddelines provide definitionms, and school dis-

ticts have their own definitions, while:-50% of the

school districts do not have h specific definition.
T . -~ ~
The recommendation to cater to emotional disturbance

as a secondary handicap--no policy of differentiation
o . . ’
exists in cases of-mild or moderate emotional disturb-

.

. .
ance. In the case of rehabtlitation programs and severe

emotional distur?ance, behavioral criteria allow for -

- -

o~
8

such distinctioa.
» ~

of emotionally distutbed children be accepted as an. '

b s
integral part of the education provided for all its
T ’

~
s

children and supportive services be provided is shown

&¢

by the variety of the program approvals for autistic,
. "

rehabilifét{on\programﬁ'aﬁd_sgyerely behavioéally
disordered ch£1d€9n¢ ananéhe gﬂswthiin the specialié;d
resource and sup;fft ;ersdnﬁel rired by sceool ;iétricﬁé
and the involyement of cgng;ltatiée heig,from outside

- -

of the school diStticts.

The recomﬁendations for individualized programming is

Pos

being attended to by the school-based teamSninISOZ of
’ FN

the districts,\complemented by a district-based team.

-

%

- v ”
The acceptancé of the Eecommendation'that the education
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(e) The recommendatjon that special classes be organized' .
. . 1
for moderately disturbed children is not followed by ~, K

most of the school districts. There are special class

provisions for the mild/moderate subgroup in 86% of the
o
{ . ‘ . ¢
+ districts. ~ Toe

< . ~ o
.

(£) "The recomméndation that special class Size for the : B

emotionally disturbed be limited to six to eight pupils
C e . .

is followed in a flexible ﬁapner. Some classes for ST . 3

autistic children contain less pupils, and¢rehabilita- N

tion programs contain more.

*
| - 4 -

- 1 8 - 1 = t » r
(g) The recogmendation for parental involvement in planning .
[y L3 Y N . ; 7 -
and the need for parental consent for placement. is . . . N
- . . ‘ . Ead ’4

-

followed. Parental consent is necessary for special

.

.y P
°

class placement, but the degree of parental™involyement

©
.

. in planning varies. . ' ‘ ]
.o, R

(h) ¥ The recommendation- for increased cooperation between
I a8/ P

school and residential centre personnel is shown by, ’ 5

two thirds of“the school districts which establish

v

contact, track the child}s p;ogress, and facilitate
transfer’ back to_thevschdol. .

(1) The recommendation that regular Erasé teachers and’
special egucatibd’class Eeachers track the child upon

transfer from one class to another is followed in

approximately half of the school districts.

|
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3

(j) The recommendation- that teachers of classes of emotion- .

ally disturbed ‘children have special training is accepted
L S (L, : ,
¥ s by 477 of the districts. . .

o

(k) The_recbmmendation that céunsellors, psychologists,

-

supervisors of special-educéfion be a special source -

-
‘o, >

of help to teaéhers with emotionally disturbed children N

is not followed, since only ié% of the d;stficts stated . 4
. * . ’ -

that counsellors were 'sources ‘of help and 12% mentioned

psychologists and i2%“mentioned supervisofs of ﬁpecial

education as sources of ~help.

e ° < rs e

'Q (1) The recommendation that careful evalugg}on of tﬁe programs ) v
a
. . ».
. for emotionally d}sturbed children be made to assess * .,
teachiné’effectiveness andfurtherreééargh is followed .. .

" by only 10% of the districes. - N

b

LY
. The' last ten-years witnessed the fast developrfent of *provision of

Y séryices for ;xcgptignal children in British Coiumhia. When Laycock and

Findlay (i969) wrote thef% report arid made recommendations for the educa-

tion of the emotionalli disturbed Ehildgen,“only 16 special classes exist-~

+ ¢

°

ed in EﬁgaproGince for the emotiGnally disturbed children. Based on
their findiﬁgs,and literary reviews, a number of recommendations were
made to foster the development of services. While the label "emotionally

’ o

disturbed" -is not used in the comprehensive guidelines issued by the

Ministry of Education, Special Programs Branch in the Spring of 1981,

categbrieé'for funding approvals refer to %utisnic, severe1§ behaviour

. ] G A * » IS
Pl L]
.

°
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@

disordered chifﬂfenh and rehabilitation programs. In spite of the i ~- .

trend towards integration of special educatiqn prdgrams, the services

for emotionaily disturbed children expanded with the establishment c .

.

‘of a number of segregated classes for all three cafegories. Services
for the mildly and moderately emotionally disturbed remain indistin-

guishable, probab}y because the emphasis is placed on integrated

. . . 4 '

services to children who can cépe in the regular classroom. One
. . ~ : .
might only guess that the majority of these children receive support-

- 14

A}
ive services at Learning Assistance Centres, in spite of the guide- I
. ° . \
. lines to exclude them. , . .
The expansion of the program to include children who are severely

\

-

t /
emotionally disturbed was facilitated by an expansion of supportive
. / .
I3
and resource personnel. . . - '

In principle, with the resource and supportive services avail- -
\ able, ar individualized-‘program could be planned for each emotion-

ally disturbed child in the sthools in order to provide a learniné

’ . R

experience for effective adjustment. Two major factors may prevent

p——

e

this service ffom being fully effective: the lack of emphasis on
teacher training in special eduéaiion, and the lack of stress on

evaluation of the effectiveness of the programs. Only about half N .

of the school districts make it a necessary prerequisité that '

Jeachers of the emotionally disturbed have.Special Educq;ion training,
\ A2 .

not'necessarily in the area of emotional disturbances. The lack -

[}

of comprehensive individualqgssessment and resea¥ch in the classrooms

.

hinders program improvement. Without a cgfprghensive evaluation of

o

- * -
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*

}istrict programs for emoEionélly afs;u;bed childred, the value f

r s

these .programs can only be appreciaﬁed.at a subjective level which~”

.
4

does not provide the teacher ‘or the supervisor of special education
- ! . ) -
with asound basis for program alteration.

N . . N \ a ” [

Without mandgtﬁry p:éiﬁgplalalegislation for the apprbpriaﬁe
. -

education of dl}fchildren;‘g*ﬁgjor thrust towards accountability-

» . . . v . N

_in terms of teacher prepafétion and monitoriné the . effectivenesé

- \ .

of<?H€'programs is not likely to bccan ynless t e leadgrship in

! v

spec1aL education is ab}e to set certain shandarﬁh énd expectatlons,

' o - )

. LY
L .
and facilitate their realization. . . ’& “ .
° o S T ~ °

& . > X

i » . " .

.é . N : .c @-g N i
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\k . . V. CONCLUSIONS - . ¢

" There is no universally accepted definition of eLotional disturb-
. 3
ance or, behavioral and social disorders. Labels, as well as attempts

to chaé;cterize the disturbed child population, vary with'the orienta-

-tion, and mandate of the socializing agenéy. Educational definitions

/ .
reflect the administrative arrangement prqyided for these children or
L4

B3

- ‘ ,—l ’ 1
+Some describe the chyld as disabled, 6thers specifly deficiency in -

-
\ cert%in ar haviour, while others .focus on the interaction *
- G.”

- - .
. v

between pupil and teacher. - ’
. »VEE%Osdal and Shane‘(1954) defined- the emotionally disturbed
child as '"one who cannot emotionally, inteliectually, and socizlly

function in a mafner that is acceptable to his peers, teachers,
. . P p
: o [N

‘parents, and legal authorities within his school, home, and commun-

ity environmént‘" (p. 229). The definitions used by many school dis- '15
» pry )

. > tricts in British Columbis focus on the interrelétidhshié‘be;ween stud-

@
.

. ' »-
. ent and teacher, student and peers, student and-school, and student - -

. : N
and gommunity. This particular focus mkcessitates the careful assess-
" t

’
. ment of the social environment of the chitd who presents behavioural
. Vel

problems. The emphasis &s on the quality of interaction which high-
. ' ' { .
lights all those who are involved in the situation, not just the child

in difficulty. This shift of attention from the child "as disableg.' Cs

> (Californiazdeﬁinitioﬁ, 1959) to the social interaction "as inappropriate"
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. .
reflects closely the trend in thinking about emotionally®*disturbed

14

children within the social context.
<.

This emphasis on social interactjion brings ﬁ%e role of the

# school in the rehabilitation of emotionally disturbed children into

. ™ ’ . -
central foqps.‘ Thé recognition by the teachers, the school, the peérs,
the educational agency can provoke change on 'its oﬁn, or, with-:the

help of other socializing agencies, forms the basis of a series of pro-

¥
s

grams for emotionally disturbed children which have been esfabliéhqd

during the last decade.

-

' -Indeéd, in the span of ten ydars, many of the recommendations
made by Laycock and Findlay (1969) had been realized and attempts had

been made to provide services for emotionally disturbed childﬂg " in

-«
\

a greater number of the school districts.

»
¢

The issuing of formal proviﬁcial guidelines in special education
including nost of the students who would fall under the portgfinteau

term "emotionally disturbed" facilitates the fecognitiqn, sp cifiés’

the funding)arrangemenf and legitimizes the provision of services.
. P - bes

.While the label "emotionally distufbed" is mot in use in British

N

Columbia; the three provincially recognized categories, “Severe

-~
.

. behaviour disorders, r%igbiliQation programs, and autism, appear:to

Fed .
cover most children who were traditionally describ%d as severely emotion-

ally distugbed. Attention_to the mild and moderate categories (if this

distinction can be made &lear for other than administrative redsons)
L Co TN
is not given py the Provincial Guidelines in Special Educgfion. These

remain the responsibility of the regﬁlar classroom teacher.

) N ‘

.
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N ad
-

In order’to prevent milg or moderate emotlonal,héndicaps from’

\becomlng more severe, it is necessary to provide the regular ‘classroom

B

teacher with\the tralning necessary to recognlze the problem, to make

use of the resource eéh support §ervices available to alter the
MW
soc1a1/e6ucat}ona1 environment -of the student to facilitate better
. L]

qadju?ment: This,highlights the need for special education trainig/‘

>

for the reguldr classroom teachet who is“the cornerstone in integrated °

.

programming fer'exceptiénel children. v

7

v

The provision of services to all children without ‘the éxe}usioﬁi

4

of anyone is not written in the School Act of British Columbia in 1981.

-~ .

However? the observable frend is in the direction of providiﬂﬁ more
~ . . - - . § - -
individualized solutions.to students with problems. The next step,
& ' N
) b . N
once services are provided, is to improve the quality of these services

4 R
! [

‘ ﬁL:thro&éh systemgtic district-side program’ evaluation and research. - The

ERI

R 1 Tex Provided by ERIC

* \
N ) ( - N .
task of the eighties is clearly indicated as program extension. and

program, improvement,.using objective data base originating within each

school district and compared with findingg of recent research into the
area of educating emotionally disturbed children. T

. LN

e,




%
-

References . .

*

Bower, E. The emotionally handicapped child and the school
Excepqiqnél Children, 1959, 26(4), 182-188.

s
’ Kl

Csapo, M. The emotionally disturbed child in Canada's schools.’
*" . Behavioural Disorders, 1981, 6,\?, 139-149. ' R
: P ‘ .

-3 = . -
Csapo, M. and Gittins, W. Survey of rehabilitation programs .in ’#(//A
British Columbia. B.C. Journal of Special Education, 1979, .
. 3, 2, 159 191. ’ . R
a ) . . w .
. Hirshoren, A., Scéé&tz, E., Nanfbn, A., and Henderson, R. A suryey
of public school Special Education Prégrams for emotionally LA .
disturbed children. Special Education Monog¥aph, 1-70, L.
Urbane: University of Illinois, 1970. (ERIC Document No. - . A
EDo50540) . . . -

Laycock, S. and Findlay, J. -Educational needs of emotionally
disturbed children in.the schodls of British Columbia. Report
. No. 5. Vancouver: Educational Research Institute of British . : 15;/
[ .

Columbia, 1969. : . . ° .

OECD. Review of natlonalgpolicies %or education: Canada. Organi- )
ation for Economic Cooperation and Development, 1978. - J

-

United States Government, Education of the Handicapped- Act,
Washington, D.C., PL"94-142, U.S. Congress, 1975. . .

" - Van Osdal, W. and Shane, D., An introduction to exceptional children. . e
. ., Dubuque; Jowa: W.C. Brown Co., 1974

- N / -
’ ‘
o N . .
, .
» ’
.

.
o [ -
v R b . ,




Appendicés -
. N

.
.

A.  Procedure for Identification of Students With Special Needs -
Vancouver School Board » ; !

B, “Policy for Programs for Emotionally Disturbed Children - Langley
School District. . . . .

Q.
N

Ct Description of Programs for Emotionally‘Disturbed Children
Class for severe Behavioural Problems - Qualicum
Beach‘Middle School.

Rehabilitation Program - Granisle B !‘ .

Programs for Children with Severe Learning Problems.
' Special Remedial Classes for Behaviour Disordefed
Children - Vancouver. .

“ .

Programes for Children with Severe Behavioufal

Disorders - QOsler Observation Clqss - . .
AN

.
v

Programs for Children with Sévere Behaviour Disorders -
East 1A (Vancouver General Hospital) . e

L . A -

Residential Programs. - Children's Foundation.
“ . o v '

Programs. in Treatment Centres - Joyce Centte

W

.- Programs in.Treatnent Centres - Maywood House -

Closed Therapeutic Centre .

Autistic Children ~ Lord Tennyson

¢

Alternative Rehabilitavion Programs - Vancouver
Duties of Support Workers - Shuswap ; o

. L S - ’ ..."

Copy of the questionnaire and letter sent to each school district.




A. "Procedidre for_Identifigation of Students with Special Needs B
- - * C' . L4 - * .y
- o ~Vancouver School Board - 1980 January ?
o - \ o

© @ STUDENTS WHO HAVE SPECIAL NEEDS: “ @a R _—

Education and health professiqnals ‘share with parents the

-y

1

K , responsibility to provide the optimal opportunity for each child i

[

3 o "to live and to learn'. Our kiowledge and sensitivity to 'the

processes of '"normal growth and development' assist us in recog- _—

u

-~ AN

, r .
nition of those children who are developmentally vulnerable, at

risk, or who manifest a specific difficulty. A1l those. caring
o » . .
for the child must. work cooperatively to enhance his development .

N : g . It is well recoéhized‘that the difficulties experienced by
- ¢ mahy school children are.a mix of physical, intellectual, social

, and emotional -factors and may lead to sécondary emotional or

- -4 . o .

- behavioural cemplications. Of greatest concern is the fact that .. ‘¢,
L . some of tne\ch{ld's developmental needs are not beiég fully met. c
. . . ok T . '

R

Whatever. the oigficﬂlty, each child is affected uniquely and

. - ' ! ] 4 -~
"<, ' requires a unique program in school, based ‘on individualized
-7 . ' " ' cl I
¢ .
. assessment, planning and evaluation of progress. i
N « . \
"Identification . o

hd *
. . «

. , } . & :
. * .Parents, administrators, teachers and health professionals are
B A . v,

~

key pefsons‘in the.fdentificatéon of difficulties. Once the diffi-

- culty is recognized it -is the responsibility of these key persons . .

~
¢

to initiate an assessment. When rEquesting assessment of a* child

it!ls important to clarify the general nature of the child s diffi-

.

\ .

! - culty. Norinally the request for- assessment is after - a preliminary '

discussion by the ‘school based team.
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0

\ . . R .
Secondary , ' .

Administration
Counsellor
Psychologist
Teacher(s) .
Nurse and/or Doctor

'
-

The school based team consists of:

Elementary

Principal
Referring Teacher
Learning Assistance Teacher
- Area Coungellor '
School Psydhologist
School Nurse

-
.

¢ v School Doctor

The gchool based team meets on a regular basis with referrals from
teachers and discusses appropriate educat ional plans for students.
The school based team shares their concerqg\wich the,parents.

&
-

Augmented School Based‘Teaﬁ

- : '
When the problems involved seem to warrant other specialists
. P

., -

the team may be augmented- by: . \

Speech and Héaring Specialists
Ministry'.of Human ReSources Persannel
Vancouver Health Personnel

N -

.

~ Often thesAugmented School Based Team consider making referrals to

- E -~

addiu&onal services.

il Bak

.

!, 3} \
- i
out51de agenciest$or

*

‘

Before involving people outside the Vancouver School Board or'when
referring to Central Screenlng Committee a consent form must be
signed by the parents.

B

.
K N

[
M ’

This ‘rehea

'appropriate program for the student gther agencies have to be

"

se form is necessary because %ften in devising an

consulted.. ..

% .
It As advantageouss if the student or his fam119>have a Ministry
. 4

,0of Human Resources worker or other'agency, to involve the worker

o

-~

<

F] .

®

[ad
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-

in the augmented school based team decision.

3. In particular, if ‘the possible pléh includes referral to a

ER 14

L -

treatment centre such as th? Maples or Children's Foundation,:

A

. \ L -
, . the Ministry of ‘Human Resources worker would be Anvolved in

preliminary-plapning. This involveﬂénq will greatiy‘faciliﬁate

. '-\'Q,_, . .
such referrals since referral to treatment ‘resources often re-

—

. ) . W
, - quires thorough documentation by a Ministry of~Hum5h Resources !
* 4 . ) ' < ° )
".‘i worker. who can only make the referral after investigating,all-' .
, N ~ . ' ’ N
ey - N ~ . ’ '
" other dlternatives. ’ X L A

4 -

_4..'If theﬁfamily has had no contact with ‘the Ministry of Human

L

’ @

Resources the counsellor can help facilitate.,such involvement.

.

. If a release form is not obtaiéfd and the Screening Committee L e

. ’ . 1 .
 actively considers placement aty the Maples or Children's

. _ - Foundation or other resources-outside of the school, there may
* \J

S - . e |
be a considerable delay in expediting such placement Beéapse'_ ' " 3
e i - i
’ . . . : . |
of the need to involve the worker at that point. ™ v ’ . |
Procedures when recommending outside agency help in referral to - R J
* * - e N . ’ |
. _—_— ,
» " Central Screening Committee: : ) c 1
- v :
|
[ Preliminary discussion leads Parents are requested to sign |
the team-to consider outside —) : 4 g .
- resource help. release consent form t /p appro-

. . priate agencies so that thi Syl
. . ) outside‘help can be sought. Q\\. ( 6 -
S - ——
School Based Team involves Ministry of e .

) . Human Resources worker-in an augmented
. : . School'ﬁased _Team Meetiﬁg for preliminary |
c . . . planning. - . .
L4 ¢ . ‘ v
.. . . - . . & . . - it "- . «
N oo .. . School Based Team refers the case to the\ B
) : Central Screening Committee.




REFERRAL TO THE VANCOUVER SCHOOL BOARD CENTRAL SCREENING COMMITTEE

For those children whose-educational plan requires referral to a .
*> : A ol
special education facility or commé?ity'}e§ource, it is essential
s . ) : ; ;

EA . *
,'for the school-based ffeam to send its recommendation to the Vancouver
o~ » . %

$c5361 Board Screening Committee to facilitate this placement:.

. . )
The referral to the screening committee should igglude:

1. A resumewf the problem as defined by:

a) administrator

b) teacher <

c) area counsellor

d) school psychologist

e) health tedm .

f) speech and hearing specialist

and may include7reports from:
- —~
g) Ministry of Human Resources personnel

The resume should include a summary that outlines the specific

o

problems and when ossible the kihd of program that may be.

.

- ® -

’ appropriate. . ’

“ 7

~
.

All reports must-be in to the screening committee before that
committee can take any action on the referral.

P4

-
4

. 2. A,signed_parental qgnéent)form.
The deadline for referrals and information fér the Ceotral Screening -

” - L
.

Committee tleeting is now the Tuesday before the meeting. The meeiings
—

are held the 2nd and 4th Tuesday of the month.

<
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: VANCOUVER SCHOOL BOARD
SCHOOL BASED TEAM CONSULTATIVE PROCESSES L1
—
IDENTIFICATION N

. 7"\40, - .
Teachet.awareness
Counsellor invdlvement

'Paychologié)l assessment
Speech & hearing assessmgnt if indicated

A .-

J

SCHOOL TEAM

»SCHOOL BAé;D CONSULTATION |

Secondary Team
Administration ,
Counsellor
Psychologist
Teacher(s)

Nurse and/or DOPwo¥

Skill Development Centre Teacher

~

¢

Elementary Team

Principal

Referring Teacher

Learning Assistance Teacher
Area Counsellor

School Psychologist

School Nurse "

School Doctor

'
- Social worker -

Where necessary - .

.

*  AUGMENTED

SCHOOL TEAM

Health care personnel
Speech &'hear ng specialist

\ - .

PLACEMENT

DECISION, IMPLEMENTATION

EVALUATION "

ONGOING REVIEW
_OF ' STUDENT PROGRESS |
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) 4 . 5 ) . X /
& v

S
l’o ces:

.

Sieps and Procecoures

”,

in m% Ce‘nlral' screening

-

Aruitoxt provided by Eic:

‘ ’ 4th Ste
1st Step | 2nd Step | 31d Step ) ‘ Step |
i : .a !
| * | . mendahions |
® ! ' . ) ol Central . .
| ' Screening |
* D
- . .« Sub Central . '
’ ° | ’ - | Sceering Screening Accept Student M1 ,Paren‘lmaS::g‘ool
. . 7 . Commiltee Commutiee for Speciol . Cons
i - ‘ Principol l : Progrom ' R S
’ . . . R -Includes Student Plocement . ~Recommendoatic
. ' R . 1" Services Heod ond | of Cantrol
ldentification . ! ! ?;:n:«;:'r':mng Coordinators, M.H.R. Recommended . Scraening
of - } - l —Speciol Ed ‘ond Metro Heolth @ Modificotion l Reported to
Problem ... . g : \ of sExisting . Principol.
- B oren ° ntormoti1on redquired. P
Teocher . P t Penonnel Inf ot i equired Progrom I -Principol
-Principol I l ~ Metro-Health : Y po.'h
~Porent ’ * | ~Psychologist © ., ~Up-to-dote ; i .spoorex'vm
orsultoti —— _ ' ren
-Leaming go.nsu °| on l - Regulor l I Speec_h ont’i ! omb"ﬁ!-! Recommend -{f Student iy
. rincipo . Hearing psychologicol " .
Assistonce o ond $ chool Clon Soeciolist oxsessment” Exploration ?f l Accepted for
1 TYeocher " Porent(s) Bose Teochers] Ny l , pecio ;’ -speech-heori .|, ™ Other . Speciol Progre
-Other * | Teom or , ond . —rnncipo ) ad b Altemotives Ploc«*em,
5 o + | . . lto.m'ﬂg, —Areo Lt ossessment . .
P i ; Agsistonce COQJ\SCHOY -Medicol ,-. b - POYCI’“OI
enonne ¢ | Augmented . : ~Teocher(s) Informotion - l Conse.nt is
[ Progrom ! Teom . | -Any other Including Defer, Pending . Obtoined
™ _— . Speciol M hi Additionol : After Explonc
Modificotion Ed,cotion l Penon . Psychiotric o X - | ' p )
. l H ;-. ; ' Who Hos Medicotion . Information . of _rog_ram-(n
, . ersonne , ¥ rowledge Referrol to : . . l Vm.tohon it
N . ' : ' of the Diognostic Centen, . r - Desired.
f\ - o . . g ' ) - J i B -Principol
' Coume‘llor Student e ) e~ l Notifi
. ‘ ; ) . l\ Peoeholocist L moy AHend -Up-to-date School Humon i ) otifies
. . -SYC ogisti | o Report Prepared Resourco L sec';lo:vngd
. ) N ] Speech i l e by Clowsroom : || S °“|
° . Speciolist - . Toocher - . Sp. Ed. Ploce
‘ . l l ~Principol's Report Refer to ' Contoct.,
. . -Arec Courselloi’s Report ‘Metro Health . -:evomd:: ,
N - “¢ociol | / -Sociol- Worker's Report or other | erwor
: | | Secio ]! .|. Medico! Resources . o
e ' Worker ' - l . L
o . Refer to . . ‘
' ' . ' : \ . Voncouver r *
. ‘ . . ) Msdical . n Resources . :
* ' ° Penonnel | - o H Board | -
i | | (schooh l , \ ' ~
5 b f y Lo .
ERiC ! ! ‘ ‘ '
= »
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~ TI0 BE COMPLETED BY SCHOOL COUNSELLOJTTZ% ‘ DATi: '

. PRINCIPAL'S REPORT Co

REFERRAL  TO

CENTRAL - SCREENING  COMMITTEE

«
L]

-

| (/ P
NAE ) : g

Surname - 'Firwﬁ?ﬁ, ~ Initiel .
LDSRESS ___ - A

. S ) . . x
-PHONE NUMBER - | :
BIRTHDATE le® L - AGE

Year . Month.. Day

PARENT'S OR GUARDIAN'S NAME | _

PRESENT SCHODL o GRADE C

IF M.H.R: HORKERINVOLVED, GIVE NAME AND TELEPRONE NUMBER

-

SCHOOL COUNSELLOR
' mc:.oszo wlm_mls REFERRAL ARE:

\ 4

LETTERS .AND REPORTS NECESSARY FOR SCREENING

£ ’ L " DATED

. rEAGHER'S REPORT:

COUhSELLOR S REPORT . ' ' -

. SCHOOL PSYCHOLOGIST

HI-:AL"‘H TEAM - )

SPEECH & HEARING , . . -}

RELEASE . FORM ' ff
SKILLS DEVELOPMENT CENTRE REPORT _~

ATHEP - ' . ~ ' ;

S, . . RN
Rzggrn this form with documgnts tol CHairman, Central Screening Counictcc
- : - - vancouver -School -Board.
1595 West 10th Avenus

Vancouver, B. C. ) ' S,
v6J 128 _ .

. "\
& e >

.
e .
. .
<’ —
.
- . . :7 o Pl
. i,

P4




REFERRAL. TO

Y

© CENTRAL . SCREENING COMMITTEE

¢

A

70 BE COMPLETED BY ARBA COUNSELLOR  © | x;rz‘: ‘
NAME - '”\ ‘ - " Sex

Surname o ’ _First Name : Initizl e
ADDRESS __ ‘- L ” . '
FHONZ NUMBER 5. °
BIRTHDATE - / / ‘AGE

Year Month Day )

_PARENT'S OR GUARDIAN'S NAME __° " ~ L e
PRESENT SCHOOL _~ . | " ‘GRADE .

=

-

IF M.E.R. WORKER INVOLVED, GIVE NAME AND TELEPHONE "NUMBER *

. ABEA .COUNSELLOR _ ' ~ | ' o e -
ENCLOSED WITH THIS REFERRAL ARE: - ‘ ST
o , LETTERS AND REPORTS NECESSARY FOR SCREENING / |
PRINCIPAL'S REPORT i ’ ) :
#MPACHER'S REPORT g ‘ ' R
AREA COUNSELLOR | _ -/
SCHOOL PSYCHOLOGIST N ./
' KEALTH TEAM ) : : /
'SPEECH & HEARING : R )
RELFASE FORM L ' . I '
L EARNING ASSISTANCE BEPORT . - . \ K
OTHER S e '. . ‘ /,/ﬁw
Return this form with documents to: ‘Chairman,'tengral Screening Committee

Vancouver Schodl Board g
1595 West 10th Avenue
'Vancbuvera‘B. c,

veJ 128

’ \Y |
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B. ﬁalicy for Programs for Emotionally Disturbed Children

Langley School District : ?

~

¢

EMOTIONALLY HANDICAPPED PROGRAM

e

-Opjectives : A\ ,

These programs are for students of.average or better ability‘

¢
who, have severe learning problems as a\result of a Specific Learning

Disability. Oftod,‘thére are secondagy behavioral difficulties asso-

- $ A

. ciated with the learning disability, which require management so that
(23
the child can function when he returns to the regular class.

N

,* The instructional proéram is intended to be prescriptive in

v ’

nature, and is -3jimed at closing the gap between the student's ability

level and his achievement. As well; it is aimed at developing self-_

L

direction and appropriate school-related behavior.
: o . .
Students are integrated,iné% regular class programs on an in-

El

dividual basis as much as possible in activities and subjects ﬁﬁzie

°they appe ¥ to fupctiofi well.
ar. v

-
e

_Programs use the ."S$tructured Success" (Hewitt and Taylor) model

.. o . R L]
ase %_ theoretiéal f¥amework, ‘:pled with a prescriptive approval to

* activity selection. ’ ‘ ..
-~ - ~H . /_\ ’
The expec on is that within a two year period these children

1

¢

will be regarn their dgighbqurhood regular class, with Learning

_Assistance if necgssary. szvisions,wiil be made for studenfs to

remain in thé prqgra& if after thorough re—assessment the student * '
' : . -

. éﬁbws a need for continued small group placement and programming.
v -— 13 4

+



>

of measurement on the %test and/;or judgment about the sample validity.

- 73'~ : ) " < S

/‘\ 7 .

CRITERIA FOR -ELIGIBILITY
g.

-~ . e -
< s /
. ’

In{elligence quotients on_tests individually administered by a

¢

i. ‘Intellectual Ability: -

1

* A
qualified psychologist which‘place\the student no lower than one°
/' ; < . s . A
standard deviation below the méan, allowing for the standard error
% . .

. L}

2. Academlc Achievement: . ‘ ‘ .

% s . o :

. A significant didcrepancy between acéual performance and expec- .

) K i . (

taney as predicted by measures of academic aptitude. Performance J;E

[

is to be assessed on an individually administered standardized

2

~

~_

mg?sure of academic achievement or pre-academic development. a
\ .

. \
A significant discrepancy is defined as more than one standard s‘lx

i

deviation from expectancy .

A
3. General Classroom Performance and Adaptive.Behavior: g o )
St3§ents who exhibit such’severe emékion?l or social diffi- ﬁ ,
culties s; as to interfere with their effecfivq learning and/or . 4
that of their’peers in a full-time regular ;lésp setting. - /’ Y . |
¥ |
Relative severity is to be determined by District s;a%f psycho- )
logistikgboﬁmay rely on a variety of assessmeng devices and pro- ' ;
fesslonalfc;ileagues in making this deglsion. . . . ) i
Students must meet criteri;n one and either criterion two e ) :
rogram. \

o' a short term

o e

7




—

- C o Placemeng { ) . ! . N
Ls Placement in the program is co—oédinated by ﬁhe'Pro%ram ) 2 .
Consdltén& in Learning Disabilities. . . ,k “ ) N
\ % ’ The capacity of the prograﬁ is such that it is i;§ended to” focus
' I ,.on.aBout % of the student population. . . /
Vo : 5
l ' ';iij&aximum caseloads a;e.outlined in Policy 5019-8.
: .o . .
iu;jﬁ*%ééation
o ~ '
.. There are four such programé in3fhe foilow? g élémentéry schools: 4
. Alice Brown,bForL Langley, Pérgsidef;nq Clengdgd.
. : Each program consiéés of a Primary and Lhtermediate lébel.
Enrolments are lim;ted to ensure indivi&ualized instr&étion.
* . Classes are _open to all studepts in the Disﬁrict who meet
. ments,.through t1# normal referral and placemépt procedure. Often. 1
: Eaépe is a waiting list.’ \ . B
g .
{ ' REHABILITATION PROGRAM |
’ The purpose of a.Rehabilitégion_program, ;s outlined by the .
v ! N . B
. - Ministry of Educqt194 in 1975, is: * e - — i
.- - ."To enaéle young people who are experienging great .
* 'i‘ ‘ dif}iculty at school, 6{ Qﬂo have dBQppeQ out of school, toxabqulré
)‘ : i ' basic academic skills which will make it‘poséible for them tg're-
* enter”/the s%oql systém or to ﬁroceed to further training 01j employ-

- ment." b ) :

K
s - A .

The prografh is ho}ntly‘funded by the Ministrieﬁ\of Education

.

Y
[ ]

and Huma& Resources, with the latter pfoviding for Child Care Worker

o~ Staff. * - . ‘ ' . 4




(A 1 .
v v . 2 .
o Rehabiditation programs in the Langley District are organized N
) . “a s . y ! . - .

.in two stages: ttlxe Alternate, Learning‘Envi onment and the School- -
a - . 4 - \

. N ot
' based Rehabilitatibn prggfams: ) . . :
T e - ¢ o 0 N ¢
.a) *Alternate léarning Environment N .~ : s :
: - .8
'S /

.
s

" _The A.L".E’.\:s°‘an alﬁeghative ’for’ students who have l:een or are

Secondary

v <

" .ju ggd likely to .b‘e{ unsg;:céSSful in their regular Junf

£ N . .,
> School despite érograiquification. For a variety of _1reasons thet
P ::0 Pl , b

M ‘. - o -~
d a~res:’§§tance to programs which resemble the

-

students "have develope

. .
regular school envir_o&g(‘ant.- - >

. . * ~e

I * R N had . * . 3 *
. Clientele: Most students age between the ages of 14 andng. These s 'ﬂ
- > . M . \- ’ . [N
.Q £ 1]

- ¥
1, a . N

’ ° » R N h s ) - ..
students will haveea history of: v \x ) ) :

- e M v
.

. . “ - -
' 1. A continuing pattern of maladaptive and digruptive school
’ N
\ <
2 behavior which is both chronic and excessive. !’; N (’

-

. . N,
. + . 2. Evidence that inapprepriate school axpectat'ion’s aré not

s .

~ causative or contributing.fféctaors. Staff_.consensus' should -be

) ‘ . A

. . . . . ' .
;o reached in making these judgments. - . ‘ ¥ -

N L 4 ' ’.\ . ) . ’
Location: The program is c‘urrént1§ Lé%ge'rating out of two portables .

< v
- * - .

. located behind tfxe Teachers D‘istrictJResoh}‘ce Centre on 32nd Avenltt
hd ‘ ' y . ! 4
1 ‘ -‘ \‘. '! KJ
< just-off Carvolth (200th Stréet). There is a'staff of 3 1/2, two .
d ' . Y B ., ! .* » ™ ,
) . tedchers and 1 1/2 child care workers, and anmaxi,mum" enrolment of <
. twenty ¥tudents. © o . .- ) .
. N . *
‘ ' u ’
H ) . y, ) b B .
1. To re-establish behavior which wirl 5en/e’lble the student to ’
2 ' - .,
’ . . "\

O

» ERIC

Aruitoxt provided by Eic:

~ .




Avd

3 ' L4

*2. To re- est@blish positive a;u\tudes toward a(:‘ademic learnifrfg.

“.,. ‘:3‘.‘ To”teaCh the student the basic life SkM > ,

A ;.4‘. To .pur_sue‘ areas of intere}f .ta e§tab1ish future academic‘ a

2

. . . o °
. ) \ . .

-and/or career areas. . - . ‘ : ’
| . . . ..

s N ' .

. = @ . T \ .
5. To ‘develop ipterpetsonal and conununication skills necessary .

~ ) 14
i 3 . . “ N - . l
for effective living. : - ‘ ’ .
« ! ) e : ) Al : N
., 6. To develop a sense of person.al self-esteemi ' / . ’
. . , . )
Program: Four maJor program areas are emphas:Lzed >
. . . ; % o . .
o L. Academic ’ DR -
. . . \ L
2. r:g(;t"nysicall Recreation - .- ' : T, L ’
. “ . ‘. - :( ( N . - o\ . )
X 3." Practical Skills (R A .
4. Environmegtal Explor'ation.' . ¢ ‘ & - * é
Y .. - e - . /0 . .
Zd'missions:' Referr.als 'should be forwarded via ;th'e Special Services ° .
lad . o -
Department to the Senior Counselling Psychologist from:. ° . "
| R (S M .. LB .
S ‘1.. High Sohool Counsellors . ) . . Voo .
. .( ‘ . : e ) N B ) : . - N
. - 2, Ministry,of Human Resources . -~ X ‘ ) .
4 . . re . ° ' . .
~ 3. ‘Probation Service Staff L -f - . ,,\ (,j ' J
Y . . Placement procedures wi11 foliow the guidelines«laid . ;.r .o
,'-‘, ! < - :- 2 1) “ oy R ¢ R T . o e O
out i‘n Schoql Distric !Policm Referrals may be accepted .at anytime ' e L
. N LY - , Py b
during the\school year} bu’t’ placement waoll be dependen.t on/the . . ) <~
i' e . ' ‘ﬂ- . - . ' f L o 3 . ./’/- )
N ’avai'labil.ity of spaw;e.;_ e T ; :
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e

. "‘ . " -..'- . ' . i N y r ‘ , v}.
. o ’ For more information! A brochure outlining A.L.E. should be

. ¢ >
S - by

L) .
available-}n the Guidancé office of any high school. . ~

- LEEEY

Enquiries may also be directed to. T N N

>

a - ~

Co-ordinator, Alternate Learning Env1ronment E

¢ .1 19440 -~ 32Ad Avenue, Langlé&, B.C. . | . o o .;;
i Attention: Mr. J. Fuller -  * - 11 - :

s Telephpne: 530-4911 . Sy ,: l - ‘
. . s . ’ PR . .
. . Do . . .
[N , ° e Y} - )
O b)~‘SchooloBased Rehabilitdtion Programs _

- . 3 ! N 17
' - - ,,‘/ Ve

Three school\based Rehabilitation programs are located at L V
B . . . . ‘Q

yBrookstod Junior, D. W, Poppy Junior and Aldergrove Secondary a S '
T — -, re 7

. »

Schools. i . - - - . | )Nﬁ »

. e v « . .
& . . \ . b
These programs provide for a transition of high~risk students - Lot

> of Junior High School age‘into a secondary school Environmént, and ( “ ,

u

i 3 Lo " T
\ . -
~

1. Demdgstrate serious learning difficulties .and/or behavioral ©
: . . 3 7 : .-

are intended for studentsiwho: - o : . .

groblems.‘

¢ ’ h -

’ ~ *

"

i . .2:' Theke difficulties are dbt solely-attributed to low ability. # .
. w / . ) ) - ' . P . - ’

R ,Aré‘functioning'two or ﬁore §ears below their appropriate, o, . .

.
, R ..
. ‘ . .

~

-achievement level on standardized achieyement tests. °* i . :
™ > L.

ﬁ;ualfy, the student is below IS years of age. - . .
> < . /

Total enrolment in the three programs will be between 35 ang 45 .o

-

* . e ! e \."

* students, - - ) . A ¢ , !

=~ ~ The Prpgtéms aré: T L

1 Brookswood Terra Firha - ': L e

2. D.W. Poppy Prefemployment' ® - . .
- Y. s [ ‘e ] . , . ) ’ - ) " R

= L 3.  Aldergrove .Junior, Prep. .. ‘

.




Y .
. . S
: ’ . - 80 . . .
[ » - > .
\
. : N . 3 ¢ \
. In ‘each case the program consists of three major areas:
¢ \ . -
, . ] } ) . L
i , Co i) Academic un‘gradir:g . ‘
. ii) Behavior adjustment and motivation ) .
B ' _— z ’ 1] .
.* . 1iii) An orientation to the world of work in terms of o
s 4 W e
- < ' ’ . ‘® .
. oo o long=term goals . . . .
.' ce . Deta}ils of eachyprogram are available by contacting the-.schdols
S . . ' . ..
. - .q v ' K B i
where programs are*located. ) ' :
- B . '.\ ) « . . )
CTLte Admission to.RRehabilitation ptograms'is by referral to Special.
s o ’ 0 - . .
dooL - . i, P
. Sérvices ih ‘accordance with procedures laid down in district policy.
oY "An Admissions Committee consistihg of the Supervisor of Special
. « v , . e ..
" ": - Services (or delegage), one represéntative from the referring school,
. . N > 4 ‘ ’ 0 . .

. : . . ‘
" two representatives of the receiving schpol, and the parents reviews
’ . v - - b} o
PR . . . ;oL
" the referral. Admission may‘occur at any, tinQ during the school
B } 1;! ¢ - . -
\ , \

. . \\ ..
: ye{r. K h . . ' ' - N

i -
- s - .
- y o ' . . " .
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,: c. Descriptﬁxyof-Programs for Emotipnglly Disturbed Children

A o L ,
! } . ;:|“ ° °.}. ®CLASS‘)FOR SEVERE BEHAVIOURAL PROBLEMS ; %
: N o QUALICUM BEACH MIBDLE SCHOOL, . . - * ~
' . . ‘ o ‘ 5
. . v ' : .« Octobér 1980 .
‘ : ’ ¢ T
3 o 1 v;, .
- . A. Coal P To ptovid& a behavieur managEment and academic ¥
— . 1
. o program which is intended to result in the integra-
‘ ' tion of students with a h1story of severe behavioural
o problems back into [Fegular classes. ) .
’ B. ’Objectives 1. To offer a behaviour program designed to reduce -
-*' ‘ ’

— ,.inappropriate behaviours and to encourage accept-

-4 . . .
e - ( ~—— \fB&é,dnes. N
. N L. . S ‘

.23 ro'design:individual education.programs for each

student.in %he core academic subjects.

.
. . 3
x e 1 . . ©

. 3. To .integrate students with their peers into, physical
o oq ;3 education, industrial education/home economics/design

. craft and elective programs as sdon-as possible.
' Q

* 4. To accommndate within a given year on-a rotating'

. ) basis a minimum of 4 to a maximum of 18 pupils
’ 4

» —— ) with no more than 6 enrolled at any given time.-
- C. Rationale It is felt, the. objectives can be met by prdviding a ‘

«
A . . \

. o settlng with: 33 ( ‘\ - . '
R : : e : ' _1. program flexibikity, : - ) .
18 ce ©+ ' 2.° individualization of instruction, .L .
. S 7 3. adffuate counselling potehtial‘
. . : o s . ‘ . - A
L - 4

. a potential to offer increasing opportunities for
’_; self tesponsibility, 1  * '

3

¢ k Lo ) f
A ‘opportunigy for gaad peer group relationships. ?




D. Criteria

For Entry Potential, candidates will be'selected through a . g
prescribed process. '
" (a) Application for program admi sion will be -- N o
ol nitiated by referring school, signed by parent .- '
. ¥ t and forwarded to pr cipal of Qnalicum Middle
R i School. rhl . ' \ LU
(b), Parents will meet with the principal of bualicum :ﬁ
. ' 'Middle School and agree upon an appropriate’ means -

-~ for home—school.coordination. "Parental contact

with:the teacher and aide will be required. This

"canlbe undertaken in one of ﬁﬂe following ways: -

W : 1. Parent visits school .ninimun .3 times per week.
;f\\ . This can usually.be combined with droppingyoﬁf
' ‘ or pic}ing up child . oo

3

2. Daily reporting form taken home, signed by
parent and retprned by pupil ’
. - Parents take part in a weekly,meeting.
- 3. Daily phone call b% parent. i .
o - Pa;ents take part 1n~Week1y meeting.
o (cj Complete assessment carried out by a psychologist.
Principal will refer applican for psychological

. ’ . assessment. f‘ . 4 "

- »
+

4

- \ N
(d) Advisory Qomm}ttee meets and final-selectionkis madeh‘ o
Lo Te .t . * . - . ‘0 . ' . , ..
;‘ VeI ) N LA

E.: Advisor -9 -
- «'Committee A Behaviodral Progr‘m Ad isory Committee will be )
1\‘establisheg to»pr&viderlnpﬁt and guidance in.the ovetallg -

i 7 operation of thé program. .4 will also function‘ss a ‘
“ 'f Y ) Screeqing‘eommittee. - \\\l = Co ' o
. ".\\ ) \JThis Commitcae will be comprised of ?he following _ o
‘.. Coordinator of‘Special Educat onlﬂprincipal of .receiving. '
.o school (Chairman), progr ;gejghef§,psychologistgfrom “ '

Ce T . . Mental Health\Unit and re{frring teagher or principal ‘ \
N ,' .. . . »Q . \ [ - . T y /__J . . :'.
. . . K . .‘ (:I ) VT ) ’ - :_/- o : (_ ) . - /I . .Y p *&& .

v .
S 83 : R
R SR . \\ e} . \ .
NN . ;
) . . " , ¢ . . ~ . .
¢ '. ' a0 . >




F. Program .

Cutline The behavioural program is a Dfstrict program.
'Pupils considered fqr part1cipation will generally
"be*hetween the ages of 10 and l4: °Exce tions: to this :
may be made on the basis. of Tmed! Ihngi
a continueus intake and exit procedure. ldeally'pupils
should be iqtegrated in&? regular school: electives 50%
of their school time. The program* teachel shall have

rogram will use

time free “from his/her teaching duties in order to
monitor puplls abll;tles to cope in regular classes.
Thé\proiram teacher shall also have time free from his/
her teadhing duties in order to do follow.up wigh ptpils’

who have,been re-integrated into regular programs. -
¢ ’ e .:. P .

&

.G.. Staffing This program shall be staffdd’ by one full time teacher

.. as well as one ‘teacher a1de or Child Care Worker. .

l
H

2. REHABILITATION PROGRAM

-

GRAN;S&E

AY

Y I -®eneral Aim
=eneral Alm

,}The purpose of the program is to rehabllitate adolescents ident$ﬁied
as being unable to function successfully within the regelar school
»prog}em. . ’

‘11 Children “to be served under the social sérvices o
;

within schogls are described as follows

- Ty (a) male or female eWild up to 19 year f age . .
| b children who" may beé moderately disturbed or who have .
. displayed delinquent tendencies ard whose disturbed\or
delinquent behavior is amenable to rreatmept within the
community.
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More particularly the children to be served are: -
.. 3
(1) ‘Children with learning difficulties, behavior problems .
. . g and social handicaps, unable to. function in the regular
class room. . . ' . oo
o (2) ?étenrial drop-nuts and drop-out recovery..
. (3 Age{range 9 - 18 both sexes . , s
- (4) Mainly grades 8 9 and 10
(5) Inlrial intake estimated at 4 and the average class
size expected to be 8 or i0 students. '
\ N
° IIT Specific Objectives o 5
Academic: ! “ .
a . \
- (1) To provide an opportunity for potential drop-outs .
/ ¥ .and drop-outs to explore,additionalvchoices open to
them through education as. vocational planning.
€2) “To diagnose, as required, and prov1de remediation for
! > s;udents*who may considér re-entry 4o a secondary school
. ' (3) Tgiin;erpret to parents the rationals, planning andf
. ’ development of rheix child's program on a regular basis’
Social T .
' \ {1 Provrde family counselling when necessary ' >
> (2) Modify social behavior patterns and provide students
. with "life skills" necessary.to function in a regular“ ’
- tel school, society and the work field. > .
14 . .

(3) Teo ‘involve community agencies in the delivering of

apprfpriare and necessary family servicgs
. ., o

y -
- Rt )

s

v

—_— e
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. \ Vocat1o?a1: - AR ' 4"“7
(1) To assess student's vocational interests and abilities.
) TJ (;_’J (2) ' To invq}{e students in miﬁi—courses, when possible.
.. @ R . . .
— " (3) Provide a work experience program to supplement school
. —~ ] R ) R
and Yocatlonal interests.
IV Program Components  _ .. -
. l . -
) (t) Regular school work : C
' ) n% This includes Mathematics and English, following as
' closely as~“Bossible standhrd curriculum“énd texts used
"in secondary schools. '
. 8 .
) (2) Remedia}: . . ’{
T ‘A prescriptize learning assittante ptogrém based on
4 - abjlity. Materials, method and approache will bejgiapted B
» to student's level of ability. ;
. ! Fd 13
. (3) Life Skills: ;
s ) B . : a“ ' ) .
e? Students will learn the basic life skills necessary to’
* -sarvive in sogiety. These ifnclude skills in 5 areas: o
(1) Community skills 7, T !
. (2) - Consumer-skills - .o .
A I . ' -
> : R (3)v Personal/Social skills
\»‘ \ L, -, (&) Reading skills ”
{ (5) Vocational exploration k .
', i - ' o )
(17 WOrk Exper1ence b v Coge
A Students w111 be 1pvolved in 1nd1v1dua1 and;group work
) projects within the school ‘and in the community. .
. i; - ; After sufficient prep;katlon, some students will e put
1 h A g
o ' in a job sifhation to get-first— handﬁgﬁperience i  the
ot Wl ~ \
A ke working world. N . \ L
) .. . ) - Dl . v /} ‘
A SRR Y -
-~ - - o
. » . - . ®
. s , M N l
X & | o N -
e C¥ - ,
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NOTE - The guidelines to be followed for the work
experience program have’ been establighed in
the Career Eﬁplofation Handbook 1979-80 for

— . School Dgstrict #55. ;
é . =t

v

(5) Communicatfon: _ \ e

te 4

»
3

)

- 1nVo1vement with-parents and commun1§y /ﬁrv1ce§ is

necessary for thlS program to functlon.
(6) Recredtronai\ : . -

o M M : ’ . '
=< Field Trips ~ / . . 9.

- - Skating - . S .
- Sports x ’ . vl :

- Camping- - . e
-—*Arts/Crafts -

ll

(1) The following could recpmﬁénd that a student be placed in

&+ the rehabilitatidn class: -
(a)NPrincipaikfteache¥s$ .
v (b):ﬂqman Resources . Q‘ -\
‘: .(c) Parents. Moo Y .
\(d)ﬁ%thent: - o ! B
- . ‘
(2) " Referral'Form is comﬂietéd.ﬂ VA

S Feo0 A
. SR
(3) Referred student is assessed prior to bé?%g plaﬁed‘in program,
ey .&
Factors considered in assesgsing student* dre as follows:

(a) Student must fit into category of students to be served

‘. under socid#l services within schools. (Refer ito Para. II A *
. . : » s
’ for details).. ° ) Ct ) —l
5\. (b) Consultation with parents is necessary. ' )
.9 ' ” ‘t ¢ -
L] . ﬁ: .
> Py

Al
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VI « Evaluation Procedures: L
. The following methods will be;BSed in evaluating students' ‘ »
‘progress: ' m ‘ i ~
. o . ) (1?';SEEE§P? record§*of progress . i
) (2) - Staff - student gonfetences. ¥ . .
* . . . .(3). Self-ev®luation . . ‘
.l: ’ o (4 Case conferences * ¢ . ’
A (5) Testing - ybcatfonal ' , W
. . . . - ability, achievement
) ——— . -=- .diagnostic _ - ’ b —_—-
- 3. PROGRAMS FOR CHILDREN-WITH SEVERE LEARNING PROBLEMS.
i.o -" SPECIAL REMEDIAL CLQS?EQ;?OR BEHAVIbDR DISORDERED.CHILDREN:
’ . . i .
.A"J Program Descffszion . . N ’IJ ]
‘ fkiﬁe épepia} Remedial Classes have been established in Vancouver ™
Schools for pupilé who -are socially maladjusted,.emotionally S
{ .disturﬁed, or behavidurally disordéred to .the extent that th
R cannot bewaccbmhgdated in a fegular class s%ttiné. Y
One teacher@and one child care workeL or staff as;istanb, function
in é‘éelf-conﬁfined'stnﬁctgred setting wfth an enrolment of teﬁ
' students. Class‘aispersémenf includes: . . ::)J \%-
. . b ‘ - two priméry\gsas§?s o ) (~ R
° . .- three iqtermeaiate classes - : <,

' ’ - three sémior classes

an . ¢
- r

-~3%e secondary class.

! . 1] ’
Program emphasis is on the students' emotional and/or behavioural

-
L

needs through an academic focus. .

P v .o

B. Program Opjectives
B

~'“Special remedial classes can offer the greatest Qotential for success—

* ful reintegration of its students by coordinating the gdppational

* - - \ . " .
Fikte ) . ) . p )

- _\'-_ " v \ | 93‘ ' .
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and social behaviourgl® aspects of the student's life im an individually

_planned tay with thF goal of tragsmittlng academic, b;havioural social

and general skill abilities retained as its focus. 8
7
ets . t, < 4 - )
Academic 9 . _— ' .

e

—ago individualize programs in order that educational _progress is

- ..
-

made as qu1ck1y as possible. T . "
- To develop-systematic cognitive skills toward probleg solving.

- To regularly assess the progress of the students and the program.
. * .

. . | ) )
Social/Emotional,

- <

* . ' ‘ L
- To‘develop a basis of trust so that tlre students may understand
. o enlo ~ o -
and communicate their feelings. . T
- To 'help the student develop social commun1cat1ve sk111s- S .

°

- To help the students c1ar1fy their qwn values ;and fee11ngs._

- To help the student develop appropr1até emot1onaf‘responses.

- To aid in the positive integrat1on of”the student especially ;
during ‘free time and worktng .toward part1c1patlon in extra curri-

cular .ard community programs. -, .

pehawioural

-

’ ' . .
- Jo‘help the students shift from o reliance on, external support
and dfscipljneoto internal self;{eiianc% and discipline.
- To deve'lop Eeq?vioural management systems and counselling’pro—

cedures thatdyill steer the student toward selﬁ;actua11zation. >

°

+~ To provide the assistance. needed to assure steady attendance. .

.

Transitional Liaison . .;)/ .

“ L] -

2 To infqrm 'and co—ordinate the home and outs1de workers with the

\ school program so, that contradictions and lapses do not occur.
wa e h .

.= To act as advisor to ‘the student and the school (staff, admin- .

.istration and other students) when problems between them arise. ot
- To pwvepare a Tong range plan, worked out with the involveméﬂ% of

— ) / ¢ ° .o,
P . .

. ) ’ ' ,
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! ]
--the- student and ‘his/her guardians, to facilitate integration

~

j . \int? regular school classes, p‘re—‘erpployment programs, job
. tralning programs or the wark force. '
. 4 . '
_ - To aid in the transition period bédeen the Student Development

Centre and involvement in a néw program. .
. o o . .

~
C. Referral Procedures

. & »
~\.School Based Team to Central Screenimg

- Psychiasric consultation 4s’ﬁéually requested.
. : -1 )
- Y b » h ) !
. D. Evaiuatieﬁ . o
. ’ A ’ ) ’ .\ 3
The progress of each student in the special program for ﬂzhaviour

3

. disorders is evaluated on an ongoing baeis by the school based
team and is reviewed monthly by the consultative team. A review
with Special Education Supervisor& Staff will ,be arranged in

. ¢
April or May of each year ‘to consider recommendations for alternate
. 4

.
’

placements. 3 >

At the evaluation meeting, the studen&'s program and placement are

discussed iIn deﬂpil. Following this discussion, recommendations

& . Al
are made which may incluer . - i

" . : ¢
N

- continue *present program and placement
1

-% modify existing ‘program .

—_— .
- begin an integration process (return to regular grade on a
: part-tifie basis) y .-
-
- return to regular grade on g ttial basis (with ongoing monitoring
- by, Special® Eddication personnel) oy
- recommend treatment Support or home 1nst?hction or, referral, to
khe Ministry of Human Resources
v - refer to Central Screening for consideration of alternatlve
* ‘Special Education placement. i
! . 1 . ,

v . - .
T, . / ,

~ . /’ ! - ’( . '
1 , o . a '
/ - A 3y .F * . )\ \‘
! ’ » ~ ° N \ s 3

’ . ; . . IS ,
-] 4
. - 2 . '
\‘1 . . * - ¢ / ? ’ '\ ( »
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- 4. PROGRAMS FOR CHILDREN WITH SEVERE BEHAVIOUR DISORDERS, : ' ’
. \ o e |
RIS . N N - Y [
. OSLER OBSERVATION CLASS . : )
i .. . < ' ‘
Lo - N\ : ’
A. Program Objectives .o . i "
The intent of this class is to- provide a longer term observation /
. of a'child for whom approprlate placement is difficult to deter- o .
\ 3 - a
’ mine. The désue%stex is from three to five months. . ) - -
- - . b{' ‘ - - hd € . |
The Observation Team meets on a monthly ‘bas’is to review each ch11d L X ‘
. and includes ' {\ ‘ .
. | . BN
- a teacher trained in observation fechniques and academic o C
' . ) ) . L 2
instruction on an individualized basis: = y o
. . - . / ) B
‘ '~ a child psychiatrist ° e v - SR
o - a chlld paedlatr1c1an w1th an 1ntere.st in neurology and . .
N B - auditory dlff“lcultleg . I ; A : |
s, - the Special Education Consultant (Vanconver School Board) h ] .
- the school psychologlst: : ’ , g \ ’ Lo |
¢ " - . . . , .
b T the ‘atea,speech and hearlng speci\ahst - . R . ﬁ‘
; . . D
. the princ1pa1 L - s s T .
o C T ey e ;
P * B. @®asic. Objectives | AT - N
7 - to det&rmine 1ldvels of functioning and modes of+ academic learning. e
e L B . . . . ) ‘ e,
‘ - to provide an, individual'ized academic program. 7. N
P) 7
’ -~ to evaluate neurological sensory or health needs. . e . b .
- ‘- to evaluatj emotional/soc.ial needS( offerlng support go ch;! ¢ V! &
- , R i . e .
) and parents. . , : ) - ! ) . & :
.- ‘ - to observe peer interaction, as chi*ld 1ntegrates into other %
-~ ~a ; . S~ |
classrooms. ' S . " . E " o |
7 . ) . ~ . . . “ R ‘
' R »Evaluation ‘Procedures a ' C . ... N v
. 4 . 4 /\M’\‘J . - . ‘
Each child.is neviewed on -an ongolng basis throﬁgh var10us obser- - ' e
o . N L ° 4
- vatiofs;  and di,rections from the Consultatlve Team which meets) to - )
) " review each Zehild on a monthly ba51s.. ., D8 - ' T k-‘
’ A i ~ - '} AY . ° .
. . . . o, i ’ ! . e 4
¥ = .- e . . . B, S
a \)‘ ‘ , ' 3, . " e ~‘ 7 . N - ; u . .. |
EMC ) Co ,.. reooe : 98 . . " L
e N Ty an - . . N . . 4 - ! :

' * . .

L 4 . " \Nw - . ) .
. e . ot ¢ . ‘ \ . . |
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When the Team‘'considers that all aspects of observations are com-

pleted they present the information and recommendations for place-

ment to Céntral Screening following the usual procedures;‘
: ’ ’

5. PROGRAMS FOR CHILDREN WITH SEVERE BEHAVIOUR DISORDERS

LA
.

(Continuing Program) .
EAST 1A - (Vancouver General Hospital Psychiatric °

Assessment Ward) ,

Program Description

The Vancouver School Board provides a teacher for the Child

Psychiatric Assessment Center at the Vancouver General Hospital

LN

This is a provincial resource for elemcntary aged children who
exhibit severe emotional handicaps. The team works with approxi-
mately 80 students within the school yeusr® Students reside within

the hospﬁfal from two weeks to three months.
.7 N & > . .
Program OL%ectiv_aﬁi, ’ B . -

Role of f%e feacher . .

.

As part of the psychiatric team the teacher:

© N I £ .
- is'a full, time employee of the Vangouver School Board with a
background in-regulat classroom settinég as well as Special

-

Education experience.. f-ﬂ S .
- Takes part as an active pafticipant of lhe East 1A team.
~ Attends and participates in Ward Rounds and Conferences dis-
cussing the assessment findings and making recommendations as
to placement and management on discharge. Eh
- May be requested by'thew§enior Therapist td discuss educational
findings directly with the parents in the discharge.interbiew.o
- Makes contact with the Educationa} people invoived with the
'child. Organizes éducational personneI_with a vesteo interest
"in the child to come to a;pIanned Confetence; and to include

those to be involved in the future.

‘
M »

. e .
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When the Team ‘considers that all aspects of observations are com-

pleted they present the information and recommendations for place-

<

ment to Ceéntral Screening following the usual procedures.*
¥ ’ '

el ’ -
.

PROGRAMS FOR CHILDREN WITH SEVERE BEHAVIOUR DISORDERS

(Continuing Program)

EAST 1A - (Vancouver General Hospital Psychiatric °

Assessment Ward)

Program Description

The Vancouver School Board provides a teacher for the Child
Psychiatric Assessment Center at the Vancouver General Hospltal.
This is a provincial resource for elementary aged children who )
exhibit severe emotional handicaps. The team works with approxi-
mately 80 students within the school year'- Students resiée within

the hospi%al fnom two weeks to three months.

&

Programggg‘Fctxvéﬁ I

Role of {%eg;eacher

As part of the psychiatric team the teacher:

—

- s a fnll.time employee of the Vangouver Schéeﬁ Board with a
background in-regulag.clagsreom settinég as well as Special
Education experience.. f‘_ . | L

- Takes part as an'active pafqicipant ef ;he East 1A team.

- Attends and participates in Ward Rounds and Conferences dis-
cuss;ng the assessment flndings and making recommepdations as

] to placement and management on discharge. @

- May be requested by-the§§en10r Thérapist to discuss educational
- findings directly with tlhe parents in the disEharge.inger%iew.g
- Makes contact with the qucétiona} people invoiven with the

'child. Organizes dducational personnef with a vested interest

"in the child to come to a planned Confe;enhe; and to'inelude

those' to be involved in the future.

‘
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. Aruitoxt provided by Eic:

o

. staff to assist her when necessary. One staff member is assigned.

A

- 93 - ’ , ‘
R . - .
antacts the school to info;m them'preciselxKQhen to expect
the child to return. ° . ‘ \
‘Organizes the school program on the unit; uging the ﬁursing- .

to the classroom daily. She is to assign what assistance she

e .

"expects from that staff member. L - <

Becomes aware of the individual histories and careplans so that ) .

there can be consistency in the behaviour management program,

.

and set limits accordingly Nursing staff fs.used as a back up,
so that the classroom is not disrupted. -

Provides individual assessments for each child; These include

Academic as‘wel% as social skills. .When assessments are made,
both formal and informal tests are used.

Provides:a written report, which is attached to each medical’
chart and is includéd in the discharge summary;

Gives a brief report each day to be passed on to the peég shift.
Considers)all aspects of the functien of the unit énd contributes (/‘

accordingif““mldggs for changes -and improvements are presented

as an active member inﬂmqintalnlng a therapeutic milieu for the

e,

children. - RES
\&.

\\

Attend§ inservice education programs whenever possible to in-

crease the general knowledge of Child Psychlatry .
. . . o~

< e ~

Placement and Evaluation is determined by hospital<procedures.



(

o)
. ‘6., RESIDENTIAL PROORAMS
(Continuing Programs) ) .
N . ) ,

/ CHILDREN'S FOUNDATION

The Childrea's Foundation is a residential treatment resoyrce
provided by the ﬁinistry of Human Resource provided By the Ministry
of Human Resoburces for the treatmenf of behaviour disordered

o
[

children- of elementary school age. and their families.
M ‘ o .
The Vancouver School Board provides the educational components’ for '

the two classrooms. Maximum school enrollment is eighteen.

- -

.The Cénter has a main'building houséng the classrooms, and four:
cottages wﬁich house a treétment team comprised of a cottage
supervisor and five-cﬁildcare counsellors. Each cottage has access
to a family consultant as well as e.aveilability of e‘psychiatrist.

Programs. initiated in .the classroom are.aupgorted and reinforced in

- the residential setting.

Program Description

- ’

The rationale of“the c1a5sr09m igathat behe&igur is subject to
environmerntal control and can be changed. With a cnange in beheyibur
there is a concomitant increase in academic ski}ls,'given that a
student“is taught at his appropriate level.  Interventions become
succegsfuf by focusing directlygpn.the'behaviour of the ghild or

by modifying teacher and/or peer behaviour.
\

Students are presented with diagnostic academic screening assesgments
-
and prescriptive _teaching methods.are designed and implemented. .

»

. A classrodm contract system and "natural consequences" are used for

behaviour management.: A child must progress through five specific

levels before integration begins back at the home school

The chiid’ s entire day is monitored by structure, set limitations,

consistent discipline and jmuch positive reinforcement. v

-
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Basic Objectives include: to provide:

- Behaviour modification of‘the student.

>

- Parent trainibg and support. '
-

O

ERIC

. T
i

o

c.

D.

- Development of non—acquiredrgnademlc skills.

- Success and cénfidence with the development of a secure self image. .

- Successful integration intbia community school.

7

.

g

Referral Procedures ) S0 {

8,

L3

. N \ ’ —
- Initially the school based team, a.psychiatrist and/or Central

Screening may recommend placement in this residential treatment

resource.’ ¢

v .

- In consultatiof with the teachers, gnd the Children's Foundation

teams, the Sefdior Staff Committee decides if a student is aécepted?

for placement. . - BRPINENN i ’
-"Because the prégram 4is funded by, The Ministry of Human Kesources

a social worker must make the referral for a chlld s adm1ss10n to ~

. k!
the program. - .

, - The program s designed to assist in-improving parenting skills

and parents are expected to cooperate.
A : , ’

Evaluation ’ . oD *

B PR - . |

) 8 - .
Onc; remedlatlon of 'skills and behav1our are modified to a specified .
crlteria, a gradual ?ntegratian process begins. The school based

teamat Beaconsfleld Schobl and the support staff from?Children s e
Foundation continue\to add to the proééss on a daily basis, slowly i' N

w1thdraw1ng as the chlld bécomes iﬂdependent. Cl : - ¢

'.q' : P :1(70 R .. .. / :
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Aruitoxt provided by Eic:
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7. PROGRAMS IN TREATMENT CENTRES _ b
» e N * [l
// T (Joyce Center) ;
) {
‘Program Description . . - '
. . N .

- N . v
This is a sister program te Children's Foundation for students -
¢ -

v

age thirteen to seventeeni . .

Students enrolled in this re51dentlal program are\\on51dered ! -

delinquent and/or behaviour dlsordered children who have “usually

had difficulty in other treatment resources. )
- . . ’ - . . - )
Two Vancouver Scheool Board teachere provide the educational com-

ponent for approximately twenty %dolescents. This is however, a

» N ?

Ministry of Human Resources Program. . P . : N .
. - : : \
.A-'I'J . -
Program Oblectlves ' v o
. & . i~
- to provide behaviour modification oft thre™student. ‘ . PR
- to provide parent training and support. . . -~

- to build success and confidence w1th the~development of a secure

4 . .

self-image. oz . - Pt -
- to develop academic skills. s ) '
- to initiate and support successful integration into a community ) v
. .
school. T h : g
Referral Procedures’ . ' _ ' e

Referral must be made by a social worker assigned to the child. / ‘
Such a referral may be *recommefided to the social worker from ‘ |

Vancouvgé'School Board Central Screening.

. gyalugtion‘ h . too , oot S a ‘
Students are usually enrolled for-six monthshto a year with " a. -
integration procedures. carefully designed for placement in school, ‘ Y ‘
settings and in many instances foster homes. A social worker wilr . “

fodlow.up each’child's progress for at least six months. . ! \ .

. - .. h
. . . >
- M ’ Ik - S
.

[N - e - N H

. 101_ © ‘ &, :‘; - R
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& 8. PROGRAMS IN TREATMENT CENTERS %
. ’ 3 : v i \.
] <';‘ . . (Maywood ,Home) o o, S
. , . ‘ . ot : 'Y
A. Program Description - o
- o ST . .o - )

The Salmation(Army provides a home for adoiescent expectant mothers. .
.This is a provincial resource for which the Vancouver School Board
. .

'prpvides one teacher. The home dan atcommodate thiry residents ,

. .at ‘one tlme. One of the requirements is that each girl must

- ', attend school even if she has not been attending in the_past. The '
.\ . ‘majority of students are enrolled in correspondence courses. ' .
. . Programming is extensive and offers: . . '\
. - “ . ' . . 13
'L Pre-natal tra1n1ng and counselllng offered on a daily basls. k.. . .
~ [ . ’
- Swlmmlng as an important part of the da11y exerclse program. ° . . ) .
4 - ° 4 Yot
-'The girls have the responsibility of sharing in the daily upkeep -
T of the home. ' ' . . . : S
-.An indepth ‘arts and crafts program staffed by Salvation Army staff 7.‘
- °  and coluntéers offers to provide productlve 1c1sure time activities.
' - . ‘a,; .
’ - B, Evaluation . - .
‘T“' ) . y ) .
! Students are assessed academically and programs are provided. For .
- . . some courses the glrls attend Churthll Secondary School which is

"in close prox1 icy. . The Eng11 h, Commerce, and Science Departments
K

3 ‘ N i
. correct /a551gnment:'s and arrange for Special tralnlng SeSSlonS Ot . N j
o ¥ |

. lab demopstrathns and set exams for the students who are.not on - |

correspondence courses. Credits are granted to the succgssful -

N M ‘ )

' Placement terminates when the, student's baby is.born. With per-

mission, the ‘teacher contacts the home schoel to, offer assistance

» . _ with the most a%propriate transition’to regular schools. N
. g s - ) - S

. .. ‘ ‘ ~ . # CL
v . Transcripts may be forwarded from Churchill Sghool. - - B v
% . . o, e’ . - Do [ . . i . ‘
KR ', ' ' . e . : |
t\t B 54 ‘ . <t ! "
«‘\" . » ‘
« L . ., |
’} lal » »? b4 ” . ‘
. O y - ¢ |
|
|
|

ERIC P 12 B S e
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'9.. CLOSED THERAPEUTIC CENTRE . .~

A, Program Description ' -« . . _ P

4
A

A Th1s provincial resource center is to be ‘established by the four
Mlnlstrles - Educatlon, Health, Human Resources and Attorney General

for pre-dellnquent and delinquent students:

-

-

« ‘ .
While criteria, descriptions, placement and referral procedures hawve
~ - <, :

_. not as yet been determined, Vancouver has been requested to provide’
' - the eflucational component for the program. The program is to be
available in 1980. September. One apprqval is requested for now.
s . Y ' * . '.,:":t' 10- AUT‘ISTIC .
“~ . \ (Continuing Programs). . ¢

e - 1}

A. P:_gram Désct tion

{

P Spec1al Progr ‘&Autistic) are designed for autistic or-autistic-

sze chlldren who exhibit a disablllty in:

- the rate of appearance of physical, socxal and language skills.
- respondlng to sensations in an abnormal way - -
K - speech and language which may be delayed or absent

- relating ‘to people, objects and events in a normal way.
i i ' : .

' In Vancouver the Deveprmental Center at Lord TEnnyson Elementary
School is thé-elementary training center for autistic\students who
vrequire that sé&uctuned setting. Autistic students are not housed

{ together because of their label but rather according to program

/needs. These children are placed throug ut the school system

_frOm Oakridge School, to special class any Yegular class sett1ngg

dependent upon their need.. Personal, Attendants are attached to the

-

. Development Progr@m at, Tennyson School.

— . i P Y - ‘ . -
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Aruitoxt provided by Eic:

b

B.

C.

.Objectives of Program

)

- To provide individualized goal-oriented programs with a heavy

emphasis on behaviour modification procedures.

—.To.design approaches to remediate or control:
(a) self-stimulatipn behaviour
(H), inappropriate laﬁguage parroting and perseveration’
(c), eye contact * . ‘
(d) abnormal ways of Eflating to people, objects, and events

..(e) resistance tolchange

(f) over-selective attention .

- - To provide a curriculum which address®s language, motor, academics,

life skills, self help and pre-vocational skills\hesigned with

sequential and behavloural.tgsk analysis, emphasizing marketable °

work skills., gt et
3

~

.

Referral Procedqrés

1

. . - )
Children are usually referred to Central Screening from Laurel

House- or Special Pre-Schools Programs. .
’ s

D, Evaluation is conducted through monthly consultative meetings—

- . A}
school based team meetings and.regular -parent meetings. .

on . .
o
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11. VANCOUVER SCHOOL BOARD »

ALTERNATIVE REHABILITATION PROGRAMS

The‘VancouQer School Boarq/ha§ a number of alternative rehgbilitation
- prograQF which.are organizegd to he%F specific édutattonal andwsbcial i
needs of a minority group of students. These alternative programs
are usually organized in small units of approximately twenty studengs
. and located nean a_seqondary school or off-campus site. Each of )

these prpgrams is responsible to the administration of the nearby

secondary school. ‘

¢

Thé alternative rehabilitation programs are organized to p}ovide
more.heip for students who are'experiencing personal difficulties
‘ .and ﬁ;y have to drop out of school. Admission to;these programs is_-
through program teams dhich include the p}incipal, teacher, child—
daqp workeré, Vancouver School Board personnel and the Min%stry of

"Human Resources personnel.

-
- v

The staffing of each unit qf the program .consists of a Vancouver
School Board teacﬂer, staff assistant and a child-care worker

Supplied by the Ministry of Human Resources or g probationeassistant

‘from rhe Attorney General's department. o

The programs generally concentrate on basic acaderic and social skills.
fhess pfograms.try té make it possibler for the student to re-enter’
the school system or ﬁroceed to further education, training or

empléyment. ‘ -

»

~



( ALTERNATIVE PROGRAM
Phone Number
HOME SCHOOL
Phone Number

STAFF

8J-9J .
255-9371
Britannia Secondary

255-9371 .

I Feacher
I Staff Assistant
I Child Care Worker

2 quchers ) -
0 Staff Assistants
2 Child Carc Workers

-

i Streetfront

255-4457 . !
Britannia Sccondary

255-9371 .. -

. .

, ’ I . Teacher "
. J Staff Assistant
. } Child Care Worker

4

1
- Qutreach .
= Zorrcach
.7 689-3211 Yo
! Britannia Secondary
255-9371

ALTERNATIVE REHABILITATION PROGRAMS

b‘
ADDRESS *
and ' oot
FACILITIES ;  ENROLMENT
QESCRIPTlON % INFORMATION —

. < . ’ -
Portablecclass~ Limited to 20 N
room on school . Ages 13 to-16- -
grounds. ’ - .

1001 Cotton Or. ' i
Al . [ N

First United Limited to 30

Church, Ages 13 to 17

320 E.-Hastian «Native Jndian students
%

N
+

\\ ‘ -

P

- t x.
» 7, Ll
- - | o,
PROGRAM SUMMARY = - . . ~
Major emphasis on social development '

is achieved in part through basic
skills upgrading. A personal intcrest

is taken,in each student to channel

the common human qualities of courage, & -
humour; spontaneity, independence, L
indjviduality, vulnerability and the - *-*
desire to learn and to know in more
positive directions. . ’

i

-~

Emphasis is placed on basic skill up
grqﬁing in English.and mathematics
and personal develop-ent.. Native
studies «and l'ife skills -are alSo
prominent in the curricu!ud.

/

A
17

896 Commercial Dr.Limited to 20
Ages 13 to 16

.English, mathematics and social studies
are emphasized but tire is devoted to.
physical education and special interest

. activities, such as. photography and -
.various crafts. - ‘ . .
»
N ' "
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_Aﬁ'nﬁ S)lc']ijc

225-030Q
Ltord Byng Secondary
224-432]

1 Teacher
1 Staff Assistant
1 Child Gare Worker

Lasrside Prngrnm

87v-9028 - o
Gladstene Szcondary

872-1661 -

D

2 Teachers
2 Staff Assistants
2 Child Care Workers

4

1
[
=
i

i

Totdl Education

875-0421
Eric Hamber

261-9364

b Tegchers
3 Staff Assistants
5 Child Care Workers:-

AJDRESS

_and
CFACILITIES

DESTRIPFION

“5°é hest 8th
Avenie, Largeu

classroon area,
lounge, ‘gym and

office.

3435 Porter St.

S Portables on
557 West 12th
Also a farm at
Powell Lake, a
restaurani,a1
beh ¢ Burrard

N B

ENRCLMENT
INFORMAT I ON

Limited to 20 :
Ages 13 to 16
Hinimum grade

6 equivalent

Limited to 40

Ages 14 to 1§

v

s ¢

Limited to 92
Grades 8 to 12

PROGRAM, SUMMARY \

Emphasis is on mathematics, English

and Social Studies with classes offered
in communications, self awareness and
the appreciation of the world through?
its phenomena. Students are ecouraged
+ Lo seek part-time employ-ent with the
staff counselling in job seehing skills
where possible, *

Basic skills, especially English and )
« math are stressed along with the teaching

of world awdreness, irprovenent of health,

development of constructive leisure Cime

activities and the improvement of

students' interpersonal relatiQnships

with peers and adults, Assistance is

provided in planning for further education

or, for entering ghe workforce.

4 ,

Providés a program that will enable
- students who have dropped out of school
to re-enter and complete their acadenice
requirgments for grade 12. This program
atterpts to overcome (academic, social,
or\erotional) difficulties that have
caysed the students to quit school or
- that may cause them to leave once more.
The program includes:
=3 basic English tutoring progra=;
-~ an intensive counsel ling progra=; I
- work experience,a job findi~g srozram;
= meaningful curriculu= ~aterials woich
are directed towards sos~isti.iated
students with lon vocssi'a-.¢s 2m2 sttt
attention 50378, :

-
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ALTERRATIVE PROGRAHN
Phone Number <5
HOME $CHOOL

* ‘Phone "Numher

STAFF

0K West
873-6727

. John Oliver
327-8341

| feachen

.. 1 Staff Assistant®

I Child Care*Worker

[ A

]

OK East | s
438-0818

Klllarncy Sccondary

635 8121

] Teachgr .
[ Staff Assistant

I Child Care wcrkeféi :

. Classroom,

ADDRESS“

and :
FACILITIES
DESCRIPTION

4343 Fraser St
ipdi-
vidual study ¢
science area,

food'preparation;

areg

v

3935 Kingsway.

y

ENROLMENT
INFORMAT I ON

Limited to 20 .
Up to grade 10

Prograquart|C|patvon

-no more. than
two years

3

Limited to 20
Ages 13 to 1§

. PROGRAM SUMMARY

/

Course work includes grades 8,9, and
-+ 10 with an cmphasns on skill development,
English, social studies, general math, L
physical education and guidance, along¥
. with'self concept’and. socual 2
deyve lopment assastancc .

o

The program includes English,

math, .
social studacs physacal

education,

/i ° New students are, art{ or typlng, gehicral knowlecdge and
: . always accepted on a . a tife skills course with reqular
rone month trial basis individual and. gr0up counselling. sessaons\
i space is available A point systed s maintained where
: students must earn a minimum number of
. " points each wéek. Goals of the.program
O arcl N a .
: = Lo prepare students to return to the
\ regular school; B
) - to begin cmploymcnt training or
- v ¢ to enter the job market.
' ’ . ]
¢ . f .
V ké 8,
% |
-
, .
v ~ ' ‘. )
v N 11i ’ .
Iy ' .\\,‘ , 1 -
* T




ALTERNATIVE PROGRAM -+ =

Ty,

- , ~

“gone Number® T3 . 7, ADDRESS
iME SCHOOL  * & = and

Phone Number

_ STAFF

-

¥

“Kurtuks
564525
izmoleton
<35-934%4

! Teacher

Portable

FACILITIES
DESCRIPTION

«

ENROLMENT
INFORMATION .

1

-

/

Limited to 20 -

125 Mclean Orive Grades 6 to 9

4

S3raff Assisgantt
S Child Caren Worker . ‘

- 104 -

N

Maximum age -15

+ PROGRAM SUMMARY
P

1

o . .
This progran was®established to retain
native Lndian students during crucial
years of 12 to 15, It acts as a.bridge
back into the school system, upgrading
basic skiltbs, focusing on native/Indian

= studies, fostering prige and k wledge
in the rich native Indian cultfiral
herrtage. It develops an unde standing
of how the urban environmentand its un-
Iqueness rawnes gemands on people, and
‘ﬁcvelops the adaptive skills for sucgess =~
ful survival in the urban envitonment. It.
alsodevelops a positive self-concept by
erpphasizing native Indian culture.
- Chinook (to teach) or (tq lefrn)

-
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ALTEANATIVE PRObRAH
Phone hu-ber ‘
HOME SCHOOL
Phone Number
STAFF

= .
ﬂwﬁ“%
K.A.T,
130-3332°
Kitsilano Seeondary
736-0344.

I- Teacher
I Staff Assistant
1 Child Care Worker

Vinéry

738-4919
Kitsilano SccOndary
7136-0344

I Teacher 7,
I Staff Assistant
I Chil2 Care Worker

- %

Step Up .
B74-2411 . -
Kitsilaso Sccondary
736-0344
2 Tecachers
J Staff Assistants
3 Probation

- Assistants

®

N\

-

.

ADDRESS
and N
FACILITIES
DESCRIPTION

3355 West
Broadway

2725 Fir St.

_Church basement

with one<wffice,

darkroom, kitchen,

crafts room, 3
small tutoridq
rooms .

550 West 10th
Madel school

_two portables *

officers .

ENROLMENT
INFORMATI ON

Limited to 22 -

Must be referred by .

Ministry of Human
Resources

4.
jmited to 22
s 13 to 17

Limited to 55 7.
Ages 13 to IZ

Must be referred

by prebation -

develop~ent through recreation, arts
" ~and counselling. Vocationdl planning
. is provided where appropriate. qull

PROGRAM SUMMARY _ + S
. . .
Progress is encouraged in the basic
shills toward gradg level. completion;
or job training. Job consideration '~
is encouraged by individual disgussdon,
field trips, films and basic skill
exercises. The program also attempts
to norralize the tcenagcr s life and
social integration in all“ways possnble

Individualized academic courses are
offered in math, English with an ..
emphasis on life skills.and social

group instruction is practised here.

Basic academic skills of readidhg,”
writing and arithmetic are offered to’
those who have been judged delinquent.
Individual prograns arc taught on a -
one-to-one basis within a very structured
pragram to easure success in all social
and acadCﬁici;ituations.

o>
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B76-3016

“ | Jeacher

Riley Park

v

.'ALTERNATIVE PROGRAM

Phone Numbqr ADDRESS
HOME SCHQOL and
Phone Number - FACILITIES
STAFF | . . DESCRIPTION
Jupper Bridge._ bl% E. ZEth
: P bl
874-2623 o compos. "
7 Sir Charles Tupper \ .
874-9131 . ) ) :
I Teacher .
"1 Staff Assistant . -
“1.Thild Care Worker :
- ¢ o, . -

4370 Sophia St:
» Basefent of
\ﬁbuﬁtain View
3ir Charles Tupper - United Church
874-9131 ) -

°

-

I Staff Assistant

I Child Care Worker i

| Social Worker for -
Human Relations Class

-

INFORMAT J ON

ENROLMENT

’

Limited to 20

Ages 13 to 15
for those who
haven't passed
grade-8.

Referred by
., so0cial agencies

.

Limited to 20 _.,

Ages 15 to 17-

Most have been

out of schoof‘?or
6 months to a year.

L

-~

®

PROGRAM SUMMARY
/ -~

»

This program offers credit in the
basic grade eight academic courses
as well as. art, cooking and P!E,
plus individualized igstruction in
the humanities along with the
acceptance of rcsponsnbuluty.

" Clear expectaions are set for

< attendance, punctwality, behaviour and-

work complctlon

b
-

A personalized relationship with thc/
dents "and individualized learning
Z{/;::erly much of this program. ,'One goa!
is to brecak out of the pattcrn of failure.
Achievement is based on complctlon The
cqurse of studysis felevant to the
ﬂnmcdlate and future needs of the students
in.their rclatlogs with peers, famlly,'
fellow workers and society. Local
c0mmun|ty involvement is also encouraged
aid students in developing their
! anterests. . -

~
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ALTERNATIVE FRS
Phone Number
HOME SCHOCL
Phone Nusmber
STAFF Tt

o

GRAM

Sunrise East

253-0512
Vancouver Technical

255-26k4

2 ieachers
1 Staff Assistant

J

2 Chitd Care 'Workers

ADDRESS
and . ° 2
FACILITIES

» DESCRIPTION

25%3 Renfrew St.
Lower floor of
a-residential %

duplex.
. T
>
<\ ¢
»
[
; ks
’
- ¢
. L)
.
.‘. ']
- »”

ENﬂgLﬂENT

JINFORMATION

.

lelted to 30
“Grades 8 to 10

(/2

- ¥

PROGRAM—SUMMARY

b
. Academic courses stress ‘basic skills in
English, math, secience and social
studies. These courses are individualized -
and are based on a-careful assessment af”’ _ “
each student's achievement level -on entry. -
English has both a dewelopmental -
componedt and a remedial component. A
w tutorial component is alsq available for .
" those students requiring it, Other aspects S
of the program relate to students
, finterests, career plans, their needs N
for enhanced self esteem and for the
acquisition of tife skills. The atmosphere
of thg program is less threatenitig
bCCJUSL of its smaller 5|ze, greater
informality, closer ties with’ the
. comrunnty. nore |ntégratcd program more
El

4 ) r 7.
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D. Dutzfi/jf Support Workers

i, e . .

i " SPECTAL PROGRAMS
Sch‘ 1 D1strictﬁNo.‘89 (Shuswap)
o .
i

L

Lo oD
DUTTES OF THI g CATIGNAL suppom WORKERY- ASSISTING THE
DISTRICT spnd AL COUNSELLOR )

H

s »

General Terms of Reference C s
. . -

Responsible_to and working under the direction)apd supervision

of the Disggict Special Counsellor the Education 1 Support

] L]
Worker. will g ' ~ NE R TN “\\\
1; AssisﬁﬁTkachers, Adginis tors, and Special Programs .
B ) > ,

Persouped in the following assigned‘areas:

aj. Obslxvation and identification of behavioral pnoblems, N

b) Development of behav1oral goals and obJectives, ;, '

ey Monimoring of these goals ‘and objectives, ‘ u,

d) ch dules one- to-one sessions, and emphasis on ﬁj’
genui e feeling towards self peers, parentsg etc.,

e) Liaiso_, through the Learning Assistant Teacher,
witnmkla sroom teachers in selected cases, ™

£) Recotding and correlating of behavioral task and

. . relaying oﬁ\pertlnent informatlon to applicable

perspnnel

Work Wiwll G oups ‘ ;

a) ﬁﬁgihg small gﬁoups in session to attain understanding

'ﬁ?elationshlps and to foster productive behaviors -

l,ards others,
iding students, parent(s), and teaching staff in the

gfurg;jerstanding of juvenile Laws and Rights',

[

120°




“

3. Assist With Family Liaison:

e Co-
- d) Helping parent(%) and students to reach improved understanding °

-t
-

» dnd coonerativeness, . — .0

.b) Maintenand® of régular on-301ng, contact with’ parents,

Yty )

'c)’ Helping parent(s) “and/or students in the utilization of outside

. agencies that can ?:sist with problems that are beyond: the scope

o e of the educational System. : -
) ., . Lo ' 4
\ - 4., Assist with Drug and Alcoho&Awarenes!:‘ a
. . i ,

- Y . > . ’ R . ~ - \ f J
‘ a) Convey all 1egitimate information availableg, and supplied by -~

} - " qualified counsellors pertaining. to the adverse effects of drugs -
) and alcohol - ‘
¢ b) Assist with those who have a dependency, to understand and work
. through te the sourcé of their symptoms ) . B . . .
L c) *Ensure that ‘studentg, anq'family are aware of the services of =
the Society of Shusw Drug and AItohol ﬁ?ograms (La&ewood i §”
Centre). ° v : -, e )
' d) Assist in referrals to Lakewood Ceniti;”’ L=~ !
°> .
5. Liaise with Law Inforcements, and judiciai Agencies that have R

contact with delinquent students, as assigned;

o =

6. Liaise where feasible and praqticable widh school g&ed "drop-outs" \\\

and their families, . ’

\ -

> 7. Attend Meetings and Conferences; » .

a) Be available for regular case reviews with District Special *\<

.

N . Counsellor, i « ot ’

+ b) Attend meetings and conferences as required. ' - .-

.
*s

o 8, Other Duties and Adsignments, As ‘Required, Including: K

a) Participatien in in-service training,

b) Providing a wiable adult model by own actiens and behaviors*
. at all times, . - - : - : N

Other duties as.nay be’gssigned from time to time.

‘C)
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GREEN LEAF PR?GRAM ; -
EDUCATIONAL SUPRORT WORKER: CHILD CARE ’

Duties and Responsibilities:

1. Daily Operations of Program

b Partic1pate in keeping up to date records and files..

- Participate in enforcing the rules and regulations applicable
to°Green Leaf.

- Participate in maintaining proper student behavior.

- Partieipate in helping studehts with their individual probiems.

- Participate, in the operation of the daily schedule of activities
both social .and educational necessary for the efficient‘functioning

F\\\ of the Green Leaf Program.

f s

2. Home Visitations

’

r

- To assist with an ongoing program of home visits.

o

-

3. Work Experience . =

—

—gFo assist with the planning and'propeg qﬁgration of an effective
il

work experience program. - . : . : .

4, Recreational Activities

~

- To assist with the planning and participate in a varied program
of 'life~-time' recreational activities e.g. bowling, roller .

skating, hockey, ice-skating, curiing, pool, table tennis, etc.
. M-
- To partfcipate in a program emphasizing outdoor survival skills.

a

5. Special Interest Activities ' @

a e .
<«

- To assist with the planning and development of various special

interest activities based upon areas of personal interest and
[

ability, e.g. cooking, handcrafts,esewing,!woo@yﬁrk, etc.

[}

6. Counsélling ) : o
. [} N - x .
- - Participate in an ongoing program of individual counselling, small

group discyssiong, and family meetings. . ,
(. . . _

.o .
LI : .

s va

oL . ’ !
T tl ' ’ . . 122 . L. '4
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7. Rehabilitation -

f .
C’ ¢ *
.

-~ Assist with a developing program of rehabilitation. .

\

8. Supervision

\\h\\*t:>-To assist with the superﬁision of noon-houts. y

- To assist with the supervision of all stugent activities.- ’

9. Meetings and Conferences

-~ Attend all necessary staff meetings and conferences as .

required.

10. - Ceneral

S

- - To.participate in whatever inservice training required to
~ . .
upgrade one's competency.

¢
ITI. 'PROPOSED JOB IDENTIFICATION TEACHER AIDE . -

. &

.

Job Function

-

Under th; direct supervision of the Teacher, assists by giving
‘special attention to exceptional (handicapped and gifted) children, ~
L assists in prepared exercises in basic subjects, supervises
# children duriné classroom, lunch breaks, playground geSSions, etc.,
assist; ch}ldrén with wash-up, toilet rbutine, clothing, dre§§ipg, s

. eating when required. Prepares and—:uQELgiﬁ/é%encils; and dispenses

minor first aid. . . |
‘@
Duties and Re§ponsibilities |

—

. \ . ¢
. Assists the Teacher by giving special attention to handieapped

children, either on.a one-to-one ‘or on a small group basis. -
- ) t?si§ts individual pupils ie prepared exerciseg in basic subjects,
b -

such as reading, mathemqtics, etc.

/ -
* Supervises child or children during classroom, playground sessions,

lﬁgch'break, gymnasia sessions, field trips, etc.
- 14

.

‘ Assists child with wash-up and toilet routines when necessary.
, 3 . .
: Assists child with clothing, dressing ;ndGEating.as required.

123
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o

Marks pupils’ work, ‘assists.pupils with corrections.
> &
Prepares specialized teaching aids and materials for handicapped

S (§¢up and operates film projectdr, tape recorder, visual aids, etc.,

v
Prepares and runs off stencils on duplicating machine.
\ k] ’ o
Prepares and serves snacks when requigzed.

Answers telephone, relayS'messages, or telephones parents to pass
on messages ‘from teacher. - =

Dispenses.minor First Aid. ‘

Maydassigt student io the use of brailling equipment.

Operates duplﬁcating‘maehine, film!projector, tape recorder, oaber

cutter, visualtex machine, in the performance of job-duties.

o

* | IHE ABOVE STATEMENTS REFLECT THE GENERAL .DETAILS CONSIDERED NECESSARY
TO DESCRIBE THE PRINCIPAL FUNCTIONS AND DUTIES AS REQUIRED, AND SHALL
NOP BE_oONSTRhED AS A DETAILED DESCRIPTION OF ALL THE WORK REQUIREMENTS
FHAT'M&Y BE INHERENT IN THE JOB. -

»

" CHILD CARE WORKERS

e

Child Care Worker services at the Cowichan Valley Alternate School
are funded by the Ministry of Human Resources through a contract

» with the '‘Cowichan’ Family Life Association.

{

It is. the responsibility of the Cowichanh Family Life Assooiation

to ensure that the terms of the)contraot are fulfilled.

- @

Job Description ’ ) L a

- s
.

#*  In the peitformance rof their dutjes, Child Care Workers willi

work dnder the supervision of the program directors of the

-

Alternate School. Child Care’Workers wil]l work co—operatively

with the school personnel in performing the following tasks~ s

& .
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‘The Child Care’ Workers will co-operate with personnel in the formal

education componenf attached to this program in assisting the child

to develop a positive attitu}e about the learning experience. Res-
ponsibilities,in this area will include social skills, attitudes, and .
life skills. \

P ' v

Chiyd Care Workers will participate in the work component of tne
Alternate School Program~with;the child and other :staff in activities,
routines, and tasks as might be desired for an assigned period of fime.
This could also include helping the child in seeking work experience,

job placements, and also recreational activities. . o

Child Care Workers should be aware of children's identified psychological,
physiological and behavioural probléms, and have the skills and know-

ledge to respond to the child in regard to specific treatment and

’

p;anning recommendations.’
- v . 3 v . N ” v

When problems in the home are interfering with ‘the cnild's'functioning )

in the school program, Child Care Yorker will meet with the family

to assess the situation. If it is determined that this family needs *
help in understanding the child's emotional and physical needs as

perceived by the Alternate School staff, the Child Care Worker may

assist them with parenting skills, or encourage them to utilize the

> RS

appropriate community resources. . '

Other responsibilities of Child Care Workers may include representing

‘the Alternate School in discussions regarding admissions, as a liaison

person with other helping agencies, preparation of. péogress assessments,
and program plans. ) LT = . ' -

& I & ", ‘, ’ .t o

Specification - ' o s

Ability to work independently without superv1s1on and cooperatively with .
: ¥
othér staff members. .

W1llingness to work flexible hours, to meet needs of ‘the children, parents 2.

and school. ‘ ‘ . ,



1

Experience in motivation and supervision of children.
Good health andinterest and ability to workgﬁp the outdoors.
A B.C. Driver's Licence. ) .

Qualifications as a Child Care Worker (preferably a B.A. in

Child Care), University training in social sciences, and/or

extensive experience in the field of Child Care Work(’

~N

~




HUbl.-ULélAlLA ¥ l _ . :
’ SURVEY OF THE EDUCATIONAL PROVISIONS FOR, AND
NEEDS OF EMOTIONALLY DISTURBED CHILDREN IN THE ELEMENTARY

AND 'SECONDARY SCHOOLS OF BRITISH COLUMBIA

‘ NOTE: Where.sufficient space has not been left for your comments, please continue
z . on the ba®® of the page or on & separate sheet of paper.

1. Has your school district a definite pplicy with regard to the education of
emotionally disturbed children? If so, what is that policy? -
.a) Autistic . ' : ' .

- A

' b) Rehabilitation Program

"¢) Severe behavior ‘problems . - 3w

d) Mild-moderate

N

-

° ; s s o
2.

How does your schoc;l district define "emotionally disturbed children?
& ..

]

3. Do you distinguish for purposes of,e’daation, those ‘children whose primary
handicap is emogional-disturbance/ from those children whose’primary
exceptionality is mental retardation, or a learning disability. If so, how?

a) Autistic -

“h ’ .
L . ) —

’ Ay
o ‘w . . ) .
b) Rehabilitation ‘ - : - _ o mem oiacaun
k] : ' . 4 v
\ “ 1Y
¢) Severe behavior problem .
. . T -
k2
t - I3 - .
‘ d) Mild-moderate
. t ’ \
- . ‘ '
. - &
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‘- 2 - ‘. . 4 ' ‘. -

*
By

When a teacher indicates'to a prinqipar;-or to specialized Sch;bl personnel
that a pupil exhibits_emotionally.disturbed behavior, what are the next
steps taken ih your school district to diagnose the pupil's disability?

a)* Autistic N : -
B ’ . ) I N
a’

b) Rehabilitation .

{ _ . . s

¢) Severe behavior problems

d) Mild-Moderate '

.

a) Which services of the following types of specialized.school personnel
and of personnel outside the school are available to the schools of .

your district? (Pleasz checks):
\

8

. &
- . Q
) ) v
. 1 . | -0 'R
' E 141 &
e 7 ! 3 R v,
. PR 2 =]l w o
- .Q' , . -<~ -
(—\ ] ) ‘ % " E
i) School psychdlogis . A
2) Supervisor of specjal education,
3) Special counsellor for the district
4) School counsellor (secondary)
. 5) School counsellor (elementary
" 6) Consultant teachers . ,
7) Child development workers A A
. * 8)" School social worker ~ N .
9) School nurse . R '
10) .School physician
11) Mental health clinic comsiltant #Eiyice
) ) (/k .
LY ' .
\ ;o
\ ¢ -
¢ 1 ~

- . B \ 125 ~
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N
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When the diagnostic study of a child has been completed and the recommendations °

of specialized school or clinical personnel are available, does a school-based

team or planning committee determifle whit educational plan best meets each

‘emotionally disturbed~child's needs? ’

- - ‘ 3

a) Autistic . .

! ‘ . . '. oAy

-b) Rehabil?tation
/ ’ !
4 -
c) Severe behavior problems ’
-~
Y ' / ' .
d) Mild-moderate E . .
/- . .

a) When it is decided that an emotionally disfhrbéq child needs special
services either in 4 regular or special class, 1is the matter discussed
fully with the child's parents and their, consent and gooperation secured?

- . . / ,
N4 : e - - '1
‘a) Autistic ) ) - ,
-'b) Rehgbilitatiom . ' _ . h .
4 , . . . —
. i ) e - A ’
¢) Severe behavior proﬁlems o .

d) Mild-moderate

¥

] . )
. ."
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10.

Is 1t 9our policy to

extra help to the

a) Autistic

b) Rehabilitation

-

‘d) Mild-moderate

N

Would you remove

a) Autistic

~
1

b)- Rehabilitation
N ¢

v

.c) éevere behav

r -

iz

d) Mild-moderate
1
g@.

is given him and his

1f an emotionally dﬂigfrbed child

logist, the sghool counsellor,
by a child guiBance or

‘keep an emotionally
1é to meet his nee
child and his teacher

class if it is possib

‘c) Severe behavior ﬁioblems ,

an emotionally dist
3nother-regular'plass in the same Sc
if the.planning committee and/ot Bchoo

- -

»

v
¢

.......

‘9

ior problems ° K

5

remains in a xeg
teacher by the special counse
or other specialize

mental héalth.clinic consul

%

-~

ds there effec
? Who givés this extra

»

RN
ular
lor,

-¥

'Y

disturbed child in his segular
tively by giving

help?
3

-3

‘ .

urbed child from his own class to
haol of to a class in another gchool
1-based team considered

-
’

class, what help
the school psycho-

d school personnel, 0T

tant?

‘this advisable? J




a) Autistic

-

¢
3

-

K ,: <>
b)* Rehabilftation

o

-
3

. ¢+ Severé Behaviour Problems
4) Mild-moderate ~F
voo. ‘

.

Do yj?{; use (a) paid reacher aides, (b) volunteer aides, to help the teacher
of a regular class which has one or more emotionally di’s;urbed children?

a) Autdstic - Paid_Teacher Aides . | Volunteer Aides .

N F 4

b) Rehabilitation °

-~ ‘a . rd
¢ Severe behaviour problenis
NG B .

v

- o d) _q}ild/modéra‘te

§ N
) -

a"° ,' What is your policy with regard Yo handling Werises! whgre‘aizpupil .
becomes very disturbed: c{la" disturbing? . i A . -

4

»

a) Autistic

.

b) Rehabilitation

/

. )

c) Severe Behayi’:}xr problenms.

LPS ‘\
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~

d) gild-_moderat:e b

Y .
>

- &

(b) If the child is removed from his classroom, to.what place in the school
is he taken and who accompanies him? . : T

a) Autistic® .. ~ !
< ’ ° ’
' /
b) Rehabilitation’ <,
> ’ ’ . g
3 . : ’ v
c) Severe behavior problems. - ¢
q —
d) Mild-moderate .. B - - -
&
3 ' . '
. . ° 2 . .
-l
¢ (¢) Who takes-charge of the crisis?
a) .Autistic :
1 N .
. 1
b) Rehabilitation - .
. . -
. a - .
“) Severe behavior problems , / ()
- ‘ - .. - .
- -~ N N o
- \ R . ¢ 7 m . . 5 ® . ¢
@ ’ . ' - / :
< b . . e
.., d) Mild-moderate h { o .. I
. N . . .
) . ‘
® i
- “ Q o o .
SN . . )
J - ‘.
- . . . . -.
% ¢\<k‘ .
» 132 » . hal .
. )-/ & . * .
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13. (a) Do you ﬁg;é in your school,system a special class or classes for
emotionally disturbed children?.(b) If so, how many classes and how many
children-are there in each class?' (c) Are these at the primarv, inter-
mediate or secondary 'level? ;

- YES/NO ° “\MBER OF CLASSES
- : . Please indicate' P = Primary,
. 1 = Intermediate, S'= Secondary
. : P

' , e , .
a) Autistic .

L d

— . <. -« 7 . Q

= Ty %
. 5 L

\b) Rehabilitation ~_

¥

- « e

.

¢) Severe behavior prbblems'

.
N

A4 “. )\\

—d) .Mi'ld-moderate

W

’ * -
L]

N >

14. 1If you have a special class for emotionally disturbed children, on what
Basis are the pupils selected for such a’'class? .

5 Autistic ’ : :

. b) Rehabilitation _ : * -

.
.

.c) Severe behavior problems s ' .

.. . ) / - “ F
, d) Mild-moderate 5 -




'15. What help does the speciaf c*@ss teacher receive from various types of -
specialized school personnel or clinic persongel? o

A

a) Autistic

N ¢ “L \ / -

. B Reh\atg:glit?tion 2 |/

, . //’—"

{ :

' ¢) Severe, behavior problems’,
7 -

7 L , .
! A\

-

\ - .
d) -Mild-moderate .

P, L T
16. (a) Do you have paid teacﬁéifaidesﬂin each sp§61a1 class for emotionally .

disturbed ¢hildren? . . e

g - L. X
(b) Rehab. .~ (c) Severe beh.problems (d) Mild-moderate - .

(a) Autiii}c

(b) ¥f so, how much is paidﬂgefwhour for such service? \

. (aS‘Autistic ®) Rehab.t@%\ (¢) Severe beh. problems (d) Mild-moderate
- R r} -

h aides have?

(c) What background of educaﬁion and training do suc

- o

a) Auti‘sticl « - » .— 5 v : N %

\ * .

Pl
) ~

b) Reﬁabilitétign

¢
- .
r . + .
- [N

¢) Severe behavior problems

@ [

d) Mild-moderate

B Ad

<N ) . .
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17.

(d) Who sélects thesg aides? | 2 .
6 h N ' .

o s - . \ Cd e

-

a)sAuEistic b) Rehab. c7 Severe beh probIéms d) Mild-moderate

¢(e) What are their duties? - : B '

»

a) Autistic

~a

b) -Rehabilitation

<

L e A
/)
X

rw..,.‘

s
o™

c) ngere behavioﬁ\problEms

\\ .
N @ ‘ | .
d) Mlld—moderate . - » e ‘ ) .

(a) §%u have volunteer aides for each special class for emotionally
disturbed children? (b) Who selects and. superv1ses these aides?

a) Autistic b) ihdﬂk - e).. Severe beh\ problems d) Mild-moderate
. ' + . .

.\ . . ,

-

| .
- . P’ . . -

(c) What qualifications of personality and background should such an aide
possess? .

‘ .
a) Autistdc * b) R%hab. ) c) Severe beh. problems d) Mild-moderate e

- 5.1 ’N\

’ | 14
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18. (a) What namé do you use for your special class for emotionally disturbed
children? (b) Is the name satisfactpry? (c) If not, what name do you
suggest? (d) Do members of the school staff or pupils use informal names
‘for the ‘class? (e) If so, what are these?

a) Autistic b) Rehab. 'c) Severe beh. problems d) Mild-moderate

- [

" Satisfattory?

Suggested
names, |

Informal
names

What is

it? _
e ‘ v -

i9. (a) In what ways does a special classroom for emotionally disturbed children
differ from a regular classroom with respect to physical facilities?

a) ‘Autistic b) Rehab. c) Severe beh. problems* d) Mild-moderate

% . - +
. . « Y

- - . -

]

(b) Do you reduce the stimuli present #n the classroom? If so, how?

a) Austistic b) Rehab. ' s c) Severe beh. broblems d)

o4
e —
S
o




- ~ K\ e ——— -
" - 11‘_ ) . b"

s (c) Do you have cubicles or carrels for use of pupils when required?
?} Are these permanent or temporary fixtpres in ther~classroom?

. a) Autistic b) Rehabdb. c) Severe beh. problems d) Mild-moderate

Cubicles ‘and/orl carrels Temporary and/or permanén
Autistic Tt ) ' . .
Rehab. : | ‘ ‘ K _ }(/
Severe X ¢ . ’

Mild- ' ‘ S }
Moderate ' ;

(\ ;a N . N
20. 1Is there a gen'eﬁal teaching method recommended by your district for working with
emotionally dis‘ﬁ;;b\ed“children?‘ If so, what is it? )

3

a) Autistic | ¥ R
b) Rehab. ' .
N R ’,q
c) Severe behavior problems ,
* . ) . Iy
‘ d) Mild-moderate ¢ , . ) . -

21. Who selects special class teachers for the emotionally disturbed?

. < - ’ - {
a) Autistic _— o :
N -
b) * Rehabilitation < ter
- - ‘ ol
o . L]
- O - s ) ’ . 'Q' e N : o . °
N oo - c) Severe behavior problems . ‘ ) .
. . .
- d) Mild-moderate ® -
. B .
» & . ' ]
-0 ) oy

et

- 22. What‘type_ and degree of training is réquired d&écial class teachers?

‘ a) Autistic ' : . - L.
. LN . - ’ . - v . 3




é% * +b) Rehabilitation

13

c) Severe behavior problems

- ¢ .
"d) Mild-moderate : ‘ T

23. 1f; you have special provisioné for emotionally disturbed children whether in
regular or special” classes, who supervises this work?
EN ’ " o

.a) Autistic .

N

« b) Rehabilitation

¢

L]

¢) Severe behavior problemsy C )

’
[}

’

d) -Mild<moderate

¢ -— ‘) L0

24. 1s the compatibility of individual children taken into—atcount in placing them
in a special class, e.g.' two highly aggressive youngsters in one class may
create an impossible situation for the teacher? N

1
. . -

a) *putistic L
A R

.+ b) Rehabilitation : : o Lo '
o | o 8

FE K . L P oz

c) Severe behavior problems ' A

>

d) |, Mild-moderate i L : o .
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~

Since authorities usually claim that the number of emotionally disturbed
pupils in a special class may vary from four to ten or twelve pupils, who
determines the. size of a particular ,special class for the emotionally

disturbed in a school} - .
a) Autistic - b) Rehab.. c) Severe beh. problems ° d) Mild-moderate -
Y . N {.‘.
What! proportion-of. your pupils in a special class for emotionally disturbed
‘pupils_do you aim to return to a regular class? What proportion actually do
return? ¢ . . |
1. . .- . , . ‘ A
é) Autistic + b) Rehab. ¢) Severe beh. prablems d) Mild-moderate

. 2 :

27. 1s an emotionally disturbed child's regylar teather encouraged to keep track of
N him after the child has been transferred to a spe¢ial class? (Please circle
either YES or NO)

-

. o

a) Autistic b) Rehab.

s

c) Severe beh. problems d) qild-moderate

YES or NO YES or NO

]

~ YES or NO ;, YES or N

what special provision is made fox his transportation? Who pays, for this?
. ' Is there a Ministry -of Education gr t which wholly or partly cove®» this .

’ . . " expense? .
| : TRANSPORTATIO

.
~Special provision

T : ’ - Whole ‘* Parr |
-a) Autistic _ T : ’ .

Ministerial Grant -

b) Rehab..

. c) Severe beh.
a
problems - - o

©Td) Mild- . e

N ,nggpate .

- »

A

3 oy N . .
.v.%“ R o ) ‘s , . \ ,
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29.

30.

‘ Who makes such evaluations? %)
‘ // M QV
- | | 128 |8
‘5 | BE
. 2 | “fﬁ
. w2 <
* “ - mi é
. 9] (7 e
v & 23 &
a) Autistic , ) .
“." h {
= . ‘ * L \
b) Rehab. . s .
o ‘ i N - . . ’
+¢) Severe hehavior probdems ‘ . T, vy

. ot- 14 -

If a child requires clinic treatment while in a special class, what steps
are taken to ensure that the school principal, the special counsellor,

the special class teacher, the school psychologist, the supervisor of
special education or other appropriate school personnel. are full and active
partners with the clinic personnel in the total treatment of the child?

\

a)” Autist{c

-

, - "'
- P , . . £ .
b) Rehab. o ‘ . , et
¢) Severe behavior preblems . {_J
d) Mild-moderate . '
- , *

In the event of-the child being treated im a clinic while attending clases in
the school, do clinic personnel come to the school to observe the procedures in
regular and special classes and to study the amotionally disturbed thild 1in his
school setting? ((Circle one) -
a) Aut{stic bl ‘Rehab. c) Severe beh. problems d) Mild-moderate

.
P

YES OR NO - YES OR NO ' . YES OR NO - YES OR NO

-

Is adequate prévfsion made for evaluation at regular integvhls of the services

- provided for emotionally disturbed children in a regular or special class in

your disgrict? 1Is this.on a research ‘Basis or by subjective evaluation?

3 . s , 0

d) Mild“moderate . [ ... - _ .\

e

& * ~
° ‘. o '.'ﬁ" \ \
l. Ay

v
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7 Com T

@
‘ 32. When a child who has been in a special class i
what provision is made for follow-up work and

readjustment? . ,

returned’ to a regﬁlar class,
pecial help in the child's

AR

a) Autistic . «

' @
b) Rehab. . ,

" Al
iR

-

nzvf\\ c) Severe beh. problems e
R . p . .

dj Mild-moderate - .

¢
N -~
‘.

«
.

hool to a spécial day ,or residential
school board responsible for his

=

‘ 33. If a child is Ytemoved from a regular sc
school, to what degree-is his district
. education?  * - . :

.

c) Severe beh. problems d) ‘Mild-moderate

’

‘ ,a) Autastic : b) , Rehab 2
¢ , ~ % .
) N L S

e e e
v
- .

.
«

34. When an emotionélly.dgsturbed child has been transferred to such a special

day or residential schook, wha;rarfﬁngements are made for contact between
the teachers and specialized school personnel of the child's regular school
and the staff of the day or regidential school or treatment centre?

N . 2 -~ -
a) Autistic ' b) ,Rehab.

.«
.
a -

¢) Severe beh. problems * d) Mild-moderate

)
. - - -
P ——— e e o e
- E .

— ‘ ‘ '

. . _
ged from a special “school or treatment centre to

: N »
35. 1If a child is being'diéchan
e made to make the transition

. return to a regular school, what arrangements ar
a maximally effgctivg'oneQ ' ' .

a).Autistic - . R

S

- 4,

ERK? ‘ 3 'Lz ‘ 141
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. .




35.

™

36.

37.

o

FE
‘ . -16-
. ‘ ' 3 .
v . . . t LS
(continued) . Cow
, *
- b) Rehab. "+ }
v ,
> N &
. ‘ |
o _ ) |
c) Severe behavior problems’ ) ' -~ ?

N

- .
d) Mild-moderate

»

a

Does your district provide the opportunity of in-service education for teachers
in which the mental health implications of teaching methods-and administration |, .

practices can be discussed? Are such meetings held in school time? e

i
°
. ce N

SCROOL TIME

<

IN-SERVICE

a) Autistic

. . , . ‘é ¥
b) Rehab. ’ C ‘ ~ N
s . . t - . o
c) Severe beh. L - ’ e
roblems Y L NN -
p . -w; o . . . '4.;
-~ > ~ » . <
c) Mild- ;
~ moderate . . s e
. > - N B 2 ‘ . ) s
What opportinity is provided for special class teachérs_and other specialized
personnel to acquaint the teachers of your district and the publig with the .,
needs of emotionally disturbed children and attempts to jeet these needs?
. . - €
,—/\ / ' laad “ . — °
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38. What additional services do you think would best ‘meet

the needs of ‘
emotionally disturbed children in your district? .
J a) Autistic ' ’ : . .
) PN T » *
) c ,

i : -
b) Rehabilitagion’ '

-
Ed
A \

. -
c) Severe behavior problems

' [
s . .

d) Mild~moderate

A\l " . \‘
! : { e 3 . . »
4 . 'y , . A
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. 39. .In the 1980 guidelines the Learning Assisrance Centre is redefined
not to include the student whose primary exceptionality '%s behavioral
or emotional. *Where do-you see'emotionally'diétg;bed‘children who had
received services in the+LAC in the

uture? ,
~ % Y
a) Autistic . . ’ .
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., B). Rehabilitation - N s <
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' « . ¢) Severe behavior problems L
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;' 40. With the addition of funding for elementary rehabilitatdion programs in
- ", this yégr's guidelines, (a) how do ypu expect these programs to function? W
. . (b)/ what kind of child would be eligible for the program? , :
v ge . . s .

4
o >

. ¢ : <. ' e
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“1f all educational services have been exhausted in finding services for
~ an emotionally distirbed child what other resources are avdilable in
. ' your district? (Ministry of Health, ‘Human Resources, Attorney General -
. Department, interministerial committee - local, regional, proviﬂsial,
/ other (please specify)). ’
T, * a) Autistic ) i ‘
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¢) Severe behavior problems A
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41. 'Are there any differegceé*with reference, to the above procedurés-when you
compare elementary and secondary school chi}'ren? If so, please sgecify
what it 4s, and to which questions does it apply.. ) -
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’ FACULTY OF EDUCATION . i,
2125 MAIN MALL ~ -~
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Dear Coordinator, Supervisor or Dirgééor of Special Education,

' Your help and cooperation in filling out this questionnaire will be much
apprectated. \ ; / :

The purpose of the questionnaire is £6 help tease out procedures on deal*
ing with "emotionally disturbed" or "behaviour problem" children in school
districts. While the propdsod guidglines make mention of autistic children,
rih@bglivation.programs, seGere&y‘bzzgz;gur disordered children, most teachers
mention ¥n "other" category of emotiSnally disturbed children who test their
tolerance level. For the purposes of this sugvey they were labelted as mildly-
moderately disturbed. ‘ .

2 ~%.

Essentially we are replicating the’ study by Laycock and Findley, 1969, -
of the educatjonal provfsioﬁs for and needs of emotionally disturbed children
in the elementary and secondary schools' of Brit¥sh Columbia. When the original
study was conducted there were nq'provincialniuidgliges for special education
concerning the "emotionally disturbed" student. Laycock used. the term “emo-
tionallxﬂdistdrbed" to cover the whole range of behaviour problems from mildly
to severely distutbed including autistic childreg. TS R

Now that we have various {ugafng categories ana prdgrams you are asked to
answer the questions for each one of these gategories. Please answer each
question ag it.does apply to:

a) autistic :

b)* rehabilitation program "type' student

c): severe behaviour problem :

d) .mildly - moderagely disturbed . .

{
Definitions from the propoded guidelines:

~4) autistic - » . -

: + Agtism is, a severely incapacitatingglife—long devglqpmental d%gability
which typically appears during the first th years_of-life ... These symptoms
ar€ caused by physical disorders of the brain ...«They include: ' ., °

1) ’Disturbance in the rate of appearance af physical, social-and’
language skills. ' : :
* .. A, 2) "Abnormal response to sgnsations. .

: 3) Delay or absence of speech and language .
4) Abnormal ways/of relating to people, objects add events.
b) rehabilitation programs. . ' . .

R These programs_ are jointly funded by the MMaistry of Human,Reserees
and® the Ministry of Edudhtion.‘ They are for‘yoﬁng people who,arq.experieptiﬁg\‘

»
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-8reat difficulty in school or who have dropped out of schiool to acquire basié v 1
.academic and social skills,: These programs should enable these young people

to re-enter the schoodl system or proceed to further education, training or— . ’
employment " '

The 1980
programs.

uidelines ing¢lude a category for elementar& rJ@abilitation

7

c) behaviour problems (new in the 1980 guidelines) T, ' |
» ams for children with severe behaviour problems pertain to those .
children cific beﬁéviour problems are of such a na re that they < !

‘adyersely affect the individual's educational performance, Such behaviour ’

" problems imclude, but are not'limitgd to, excessive fears, plosive reactions,

‘ ‘ , "o .t Sincerely, ' /i] o+ .

anxiet}e%, withdrawal reactions, perservation, 4nd compulsive.reactions.

.he program focuses on those children whose specific behaviour problems
are of suc@,a prolonged severity that they 4interfere with the learning of the > ,
basic skil¥s expected of individuals of simi age, and a severe discrepancy ‘ |
exists between the individual's ability and present level of ‘functioning. )

d) Other o h

This category includes children in addition to those described under

a), b), and c) to teachers with-their problem behaviours and who are found in . —~
the regular classroom. , . . /

,

> _ ' AN . - |
* Kindly return‘the completed quegtionnaire to me as sodn as possible. . . \\\\
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. Matg Caspo, Ph.D. - . B ) :
. : R . Aspociate Professor ) .
. . Educational Psychology/ . "
i ) ‘ » Special Education < .
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