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"P. INTRODUCTION

.
The need for educational

children has been stressed rep

services for emotionally disturbed

eatedly by provincial and national.

reports in the late sixties and early seventies. Most these

reports, One Million Children ( erta and tazure, 1970, Standards

for Education of Exceptional Children in Canada (Hardy et al., 1971)

/

rd Children in Canada Residential Care (Rae -Grant and Moffat, 1971)
. .

urged federal'and provincial governments in eanadajto.assuMe

responsibility for the education of emotionally disturbed children,

, .

and local educational authorities to plrovide,educaltional services

lorjall children within their jurisdiction. At.this time in the

United"States, Hirshoren, et al., (970). surveyed the stltus of
e

,
educational services't r emotionally disturbed children and found

--

them numerically inadequate and governed to a'great extent by

I

-

4

A

permissive rather than mandatory legislation. The greatest impediment

to the development of services and research

a 'Universally acceptable definition ofthis

,

Over- the last decade significant changes have

was- seen as the lack of

disorder.

occurred in both'

countries withlfiefdrence to provision of services to children with
, '.

. .

various. disdrders. Public Law 94-142 (Education'for All), the Handicap=

Ped Act (1975), (a federal act), by mandating edudation for all children,

gave an unfirecedented. incentive for program deAlopment for all

O a,

1

a

O

,
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children in the United States during 4e past few years. InCanada
6

.

]pix provinces have adopted mandatorY:leg4slatdon, and the general
'I

.

trend is toward the extension of services to aost childrenwith whom

, schools can cope. The Progregh,of development in the provision of

gervices for emotionally disturbed children varies greatlYfrom

province t'0 province (Csapo; 1981). Tlie growth of services an the

'province of British ColuMbia during the pat decade idillobe examined

in a detailed manner in-the following sections.

A. Conditions in 'the late sixties

The existing state of educational provisions for emotionally

disturbed children at the end of the sixties is documented in the

report, "Educational heeds of Emotionally Disturbed Ghildrenin.the

'Schools-of British Columbia" (Laycock and Findlay, 1969).

'At the initiative of the Metropolitan (Vancouver)' branch of

British ColuMbia School Trustees Asseciatitm and with a grant from

-

the Educational Zeiearch Institute of British Columbia, Laycock and

I

L.

Findlay (1969) coa
"

ducted a survey of edutational provisions for emotion-

?
ally disturbed children.

.'
A forty item questionnaire was distributed to the fifty -four

district uperintendefits bf'schools in charge of the eighty-tcm school. ,
,

distr d s of,BritishCillumbie:during*the 1968-69 school year.

On the basis Of the responses received and .efter a search
, .

k '

: of the. literature, ,laycoa-k and Findlay (1969) made 95 recommendations
'74

, .

--. .. . ..--

. .

.

dealing with the wholespeCtrumof the education of,emotionally disturb

t

. *: * , 4
children' embracing all. levels of educational ihtervention, at, t

.-
,

.

t

4

departmental, School district; school, classroom andecommunity levels.

.11



_

ti
- 3 -

a

The major areas of these recommendations referred to the acceptance of 101

responsibility by school districts for the.education of disturbed

children and the development of policy guidelines for the education

of children whose primary orisecoodary handicap'is emotional distuib-

Ance. Specific recommendations dealt with definition, labeling,

educational objectives, individualization of curriculum, early identili-
*

cation, team lased diagnosis, hiring of supportive district personnel,

establiihment of special classes, parent involvement, cooperation

between schools and treatment centres, selection of teachers, inservice

education of teachers, training of especial counsellors, school psycholO-

,

gists,\remedial teachers and remedial consultants,the need for

financial aid fromfilhe Department of Education to smaller school districts

and'"1he development of-broad curriculum outlines for the province.

The highlight of the fihdings of this report, in 1969, was that

65% of the districts had no definite polici7'concerning the education of

emotionally disturbed children. Only 19%had separate specipl

classes, and 42% had "special learning disabilities classes" that

contained learning disabled `mid emotionally disturbe4chIldren. Some-

autistic children were sent to a special school for the trainable

retarded. - (

'taycock and Findlay (1969) found a great degree Of intra- and

inter-program variation from district to distri e-with respect to both

definition and placement for emotionally disturbed children. It was

-

N.
4

er. '

ry

a



believed that these differences did not so much reflect urban and rural

differences, but more likely the emphasis and beliefs of the district

school administrators.

'All school districts reported that they would favor keeping

'tisturbled child in the regular classroom if adequate suppport

services were.available.. However,' the available support services.
%

ranged anywhere from "very little" to "fairly complete diagnostic and

consultant services." Consultants were.available to advise teachers -

who had emotionally.disturbed children in their classrooms in 87% of

the districts and 78% of the districts formed an educational plat for

each child either with the. help of, the prinicipal involved or with

the help of local mental health personnel. In'46% of the districts'

there.was agreement on the -need to consider the individual's background

and needs when designing such a program.

The special classes were seen as rehabilitative, expecting the

students to return to the regular class. The success rates reported

vied from 40-50% of the children r eturning to regular class the

first year, 80% the second, and 95% of thehildren returning by.the

...

.third year of the program.
. ''l

e . . i.

Additional services that Would best meet the'needs of the

emotionally disturbed child in the public schools were identified

as more mental health clinic or psychiatrists' Services (25%);

special,classes for -dbotApnally disturbdd children (15%)'oand a

school psychologist (127.). The ImpOrtLnce placed on the medical

model in the delivery. of services was reported by one quarter of the

respondents.
. .
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The rest of the recommendations yere based on a review of con-

temporary literature'and advice to the school districts on the provision

of services for emotionally disturbed children.

B. Present survey
T

Provincial guidelines or School Acts in 1969 did not use the

term "emdtionailly disturbed." It was not 'until 1975 that the Provincial

Guidelines for Special 2dueetion incorpOrated "Rehabilitation Alternative.

Programs" as one of the funding categories., These programs at the

secondary level were designed to serve the needs of secondary school

students who were experiencing great difficult.), at school or who have
awt

dropped.out of school. A survey (Csapo and Gittins, 1979) indicated

that 63% of these pupils were labelled by teachers as emotionally

disturbed. In 1977, a separate category "Autistic Children" appeared

in the Provintial,Guidelines for SReq1 Education as a new and separate

category for provinciAl funding.

Not. until the first draft of the "Special Programs--A Manual of

Policies, Procedures and Guidelines of the Ministry of Education,

B.C. Special PrOgrams Branch" (19$0) appeared that chilaren.with

severe behaviour ptphlems,were included for 'the first time amongst

th handicapping coi)ditions,as eligible for provincial funding.

umbrella te "emotionally disturbed" used by Laycock and

_-,T1ndlitS (1969) was brdicen down /into three distinct categories by

the Ministry of Educatirn by 1980, autistic, rehabilitation peogram,

'and'children with severe ehaviour problems, reflecting the-growth in
4

ti
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development of services to emotionally disturbed children. Mention of

.the mildly and moderately disturbed did. tnot appear in the provincial

guidelines.

0

V

o

l
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II. PROCEDURE t,

I

In.order to gauge the extent of the expansionof services to'

emotionally disturbed children at the district level during the past

-*
decade, a survey replicating the orginal 1969 study of Laycock and

Fi'dlay was conducted taking into consideration the three categories ,

fox.which special approvals were pioposed.by the Ministry of Education

and adding a fourth category;-that of mildly-Moderately emotionally

disturbed for each question. Four additional,questions-reflecxing

the change in policy in the proposed guidelines were added to inctude .

rehabilitation classes at the elementary level, exclusiOn of emotion-

ally disturbed children frOM learning assistance centers, existing

support services outside the jurisdiction of the Ministry-of Education

and possible differences in policy in the provision of services
%

betweenthe elementap and secondary school levels. (See Appendix.)

Questionnaires were sent to the 78 administrative officials in

charge of coordinating special-education services for one or in some

A
'caies two school districts. In the majority of cases these were

A
-supervisors, directors or coordinators of speCial education or

o-,

superintendents.

The responseswere compiled question by question and compared to

the results of the 1969 study of LaycoCk and Findlay. This was

followed by selecting'Laycock and'Findlay's recommendations directly

arising from the result of their. findings and matching each'fecoMmenda-

/

tion with the responses the 1981 questionnaire.

I



di

= 8 -

The quest,ionnairep were followed by.a meeting during thet

Special Education Association;Spring- COnference, 1981; to discs s
°

district policies for emotionally disturbed children. Site isits

to various school districts.and programs provided additional

information for this repast.

IN

1

1

I

I

I-

.

1 fl
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III. RESULTS

Du'e to the disruption of the mail:services, the responses arriv#d

during the Spring and in August, 1981. 'Altogether, 68 (87%) question-

..

naires were completed and returned.

Each question was tabulated. Results will be described`by display-

ing the 1969 responses for each question followed by the responses

received in.1981 (A) and by matching each recommendation arising from

the 1969 questionnaire'With the responses of the 1981 questionnaire (B).

In order to assist the reader to compare the past with the present

the past tense is used to describe cpnditions in 1969in contrast to

the present tense in describing the 1981 responses.

A. Comparison of.replies'received in 1969 and 1981

In this section, replies, received in the 1969 survey will be

compared, question by,question, with the replies received im1981,

and'answers to the four questions added to the survey will be tabulated.
.

1. Existence of .policyjwith:rega rds to the education of emotionally

disturbed children.

1969

Ten years ago, 65% of the diStricts 4id not have a definite

policy On the education of emotionally disturbed childreri. ..Only 35%

of the districts had guidelines
f
on how to provide wupport services

either in a special class or in a regular class.
4

-9-

13
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1981

Autistic'

- 10 -

46% of the districts have a policy on
the education Rf autistic'children.

Rehabilitation 69% of the districts have a policy on
rehabilitation programs.

Severe 48% of the districts,have a policy on the
education of children with severe
behaviour problems.

Mild/Moderate 51% of the di ricts have a policy On
the educat of mildly or moderat9Iy
distur ,children. 0

: An average of 53% of the s hool districts -have policy guide-

lines on the provision of services foi eAtionally disturbed

children.
414,- 11P

s.,

Many of the rural districts have a policy on programs if they

happen to have identified a, student who needed a specific program.

The large urban distrIctsoand various,smaller lower mainland

districts have clear policy statements and programs for the four

categories of emotionally disturbed children.

2. Definition

1969

In 1969, 75% df the districts accepted the California definition
4

suggested, by Lpycock and Findlay, namely:

EmotIonally disturbed children include those with one or more

of the following characteristics':

i: An inability to learn which cannot be explained by
intellectual, sensory,or health factors.

ii. An inablilty to maintain satisfying interpersonal
relationships.



O

t

+.

iii Inappropriate behaviour or feelings under normal

conditiOns. .

.
iv A general pervasive mood of unhappiness or depfession.

-v A tendencyto develop physical symptoms, 'speech

problems, pains, or fears associated with personal

or school problems (Bower, 1959)

LaycOck and Findlay added two more characteristics:

vi Difficulty or inability to face 'reality; and

vii A very poor self-cqncept.

Others made no attempt to define emotional disturbance,

leaving the deciSion to the experts, or place emphasis on

maladaptive classroom behaviours.

1981

Half of the districts have no definition; 20% used,the Ministry

guidelines for the. definifion of autistic childrenand students

for rehabilitation classes; 30% have their own definition. School

District #71 (Couttenalf) giyes the following definition: "Any

child showing the followin tendencies: '(a) agressive behaviour;
a

(b) poor'peer relations; (c) eak family controls; (d) poor

self-image; (e) beginninasof juvenile delinquency; (f) police and

probation problems; (g) leafning disabilities that affect the

behaviour
.
of the child; (h) general social inadequacies."

,School, District 4135 (Langley) and #11 (Trail):. "A child. is

emotionally disturbed when he is diagnosed by a professional as

having severe emotional problems which interfere with the learning

15

s

S.,
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process, relationships, and/or personal adjustment within school

settings. The child's primary difficulty is emotional/behavidtral and

,

cannot be explained Saeisfactorily'by other handicapping conditions."

T Five school districts leave definitions to the professional'

. ,
, .

t

judgments of professionals other than educators. In 1981, no district

111.

uses the California definition (1959).

3. Distinction between emotional disturbance and other handicaps.

1969

Fifty-six percent of the school districts distinguished between

emotionally disturbed a' mentally -or physically handicapped; 17% of

the school districts did not make this distinction. No information was

provided i the rematni:ng-27% %. . ti

1981 4

Three qUarters (75%) of the school disitricts do not distinguish

between mentally retarded and autistic children.

fter two-thirds '(70%).Of the school districts have a policy of

differentiation with definite behavioural criteria for rehabilitation

ses.

Almost two-thirds (60%) of the school districts distingdish between

severely emotionally disturbed and other handicapped, but

Eighty-five percent (85%) of the, school districts have no policy for

differentiation of the mildly/moderately emotionally disturbed.

_3 Rehabilitation problems and severe (and mild/moderate) emotional/

behavioural problems are seen as the primary problem, for children 'to

be admitted to prpgrams. Other children with mild/moderate emotional/

16
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behavioural problems are placed in programs designed'for learning

disabled or metally.retarded children. Autistic children are

generally categorized wit.h.the trainable mentally retarded.

k. Assessment of pupils.

1969

Suburban.and urban districts made full use of specialized .

school*peisonnel before calling,in the services of the health

agencies and the mental, health clinic. The school "nurse and the

family doctor were key people in the diagnotticmork. The rural

school districts relied more on the mental health clinic becaude

of a lack of available specialized personnel.

The teacher and principal were involved in forming an'educatpnal

plan to carry out. In very-few districts, where there was a coordinator

of special education, he was. also involved.

. 1981

An in- district referral process is used in 80% of the districts.

This process includes the coordinator of special education, psycholo-

gist, parents, learning assistance teacher, classroom teacher, and

district counsellor. An outside assessment is used in some districts

as well is.in in-house assessment. In 30% of.the districts, the

Provincial. In-Service Resource Team, the Children's Diagnostic
R

Centre and mental.health clinics are mentioned-as possible sources

for assessment.

0

The majority of the school districts have a coordinator or super- .

visor of special education who often plays a significart part in

assessment,

4.
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5. Personnel available

1969 1981.'

School psychologist (full or paft-time) 15% 68%

special eiucationSupervisor of, 22% 86%

Special district counsellor 46% 55%

School counsellor (secondary) '89% 89%

School counsellor (elementary) 0% 32%

C.Onsultative teacher (including
remedial teachers) 42% 65%

Child development worker 4 %, 0%3

School social worker 17% 23%

School nurse 100% 80%

School physician 0% 13%

Mental Health Consultant Service 75%

II

6. School based ream.

... 1969

A school based team was used for making

an educational plan ilb 78% of districts.,

1981'

A school based team is used for making

educational plans in 89% of the districts.

that a school based team is not part of the

educational decisions.

t",

1 8

decisions regarding

decisions regarding

Ten percent said

process for making

<,

eg.
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7. Parental-consultation.
. -

1969

Parents were consulted concerning their child's placement in

95% of
,

the districts. Five percent of the districts did not

contact parents.

1981 .

Parents are_ consulted for their consent concerning child's

placement in 96% of. the districts.

7

8. Source of help.

1969

Keeping a child in the, regular class with support, services
S-

was the policy in 97% of the districts. The giver of this help

was not mentioned.;

1981

For those emotionally disturbed children who retain. in a
t

regular class, extra help is available for the teacher and/or.

student from:

Learning Assieitance Teacher, Aides, Human Resources Worker,

Consultant Teacherl Personal Attendant,, mod in a few_gasea,
Sr

the. Psychologist.44

`9. Kinds of Support Services

1969'

The support services available 'to a child and teacher ranged

from nothing to complete consultant-diagnostic services (no

nwhbers given).

411

19
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1981
Z

The kind of help offered to the regUlar cfWssroom teacher

by the personnel mentioned in question's,!8 is:

Consultatign 69%

Direct help by aides 30%

Coordination of services 18%

Behaviour manageMent 17%

10. Trahsfer to another regular class,

t

, 1969 5

:'All districts would, move a child to another regular Zlass

if the schdol based team thought this 'was a better-placement.

1981

All districts stated that they would move an emotionally

disturbed student from oneregular.class to another regular

class if the school, based team thought this might be a better

placement for the child,

11. Teacher aides

1969

MOst of the districts did not have paidateacheri.aides. The

districts that did have paid aides did not necessarily use them

for helping teachers with emotionally disturbed children. Two

districts had hired, tutors, at the expense of parents.

2.0
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1981

1

7

%

Many school district hire paid .and volunteer aides.

Paid teacher ,aides: Volunteer aides:

Autistic 58% 13%

Rehabilitation 65%' 17%

Severe t 58% 13%.

Mild 51% 20%`

MEAN 58% ," 17%

]2. Crisis situation

1969

Most school district's had no specific policies regarding

crisis situations and it was left to the teachdt's/principalls.

discretion. The child was removed from the situation tQ the

:

I

office or taken home. The special counsellor, principal, or

,
school.nurse'offered support at this time. Punishment was mentioned p

in only' one district.,

'1981 . f#4
practices prev4(ail:

t

With regard to a crisis situation, the fNewing

no paicy/teaaer discretion 13%

removal of child from situation to
somewhere in school or to home

87%
#

.

In an in-schooPsituation the child goes to:*
1

7

414 Time-out room or place

School office'

41%

fa

Learning Assistance Centre 15%;/'

Other -
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:

And is accompanied by:

---Child Care worker or aide

Teacher

Principal

°Counsellor

LearuincAssistance leachrer
U ,

N/a 4 ,.b
. ,

The crisis is.then taken over.by\
.

Principal 411,
. .,,

Teacher ,

-.

Aide

Counsellor
t z ,

Learning Aisistance Teacher.

Other
4:1"

No reply

,

-,

.---

. c

24 %

24 t

20 %

6 ;

261 %

,

56 '%

34 %"

1.4%

°
1 %

,6%

1 %

6 %

0

tr

13. 'ecial clauses

1969
""..

..Seventy -four percent of the districts did-not hive special

classes: There were only 16 classes for the emptionally disturbed

in the province. Thirty' -five classes, however,] 'inciuded emotion-
,

ally disturbed along with learningdisabled and other dlsordtrs.

These were called special learning disabilit4es'claspes or
.....

,- remedial cld'sses. Many aasses-...for show learners-included emotion-
. 7

''.--
.s.

ally disturbed children whRther they had been-di4noseehs
;" ..

47 .

. v.

mentally retarded or not. A few districts had special schools fipr
..?

.
, , ,

the trainable retarded which inclpdfd autistic students.

22'

.
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;1st of these progralls Were provided at tie elementary and

- 19,-

int rmediate leVels.

1981
1. 4

SpecKal classes: % of the districts do not -have special

classes for emotionally distur
P.

Autistic

No class 65

pupils.

Included in classes for
mentally retarder! 18 %

Special class for 17 %

autistic

Rehabilitation

Elementary

Intermediate

Secondary

None

Seveie

Elementary

Intermediate

Secondary

None

Mild/Moderate

Elementary

Intermediate

Secondary

10

65

7,

%

.11*

24 % 10.

15 %

34 % o

0

51 %

13

23

ti

tl t
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14. Basis for selection for special class

1969

,,Basis for selection of students for special class place-

ment was applicable IA only. 26% of the district's (74% of the

-49

districts had no special classes). The general agreement was

that-e'motionally disturbed child should not be placed id a

special class without clinidal assessmentbyapsychiatrist or
Ik

psychologist. This assessment - was then reviewed by the school

ow where an educational plan was formulated.

. 1981

The basis for-selection*of students `for s ecial class

placement includes a medical, psychologicali and educational

a6segsme are reviewed by a school district based team.

If necessary, outside assessments are a soincluded-.- -This

is the phjority of responses (90%).

15. Source of help for special class teachers

A. 1969

Special class-teacher in 26% of the districts received

help from: (no specific numbers)
/

Special.counsellor

Psychologist

Nurse

Principal

donsultarit.teache

t

x.24.

. r.
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Supervisor of special eduoation_,

health/childl guidance 45nid

2 Social worker

iD

4

The.special class teacher for the emotionally disturbed

,raceives help from the following people: 1

A
Mental Health Workers ... 14%

Counsellors 14%

No ong ! - 14%

_Special Servi Coordinator 1:2%

Psychologist

Aides

Ministryof Human, Resources

MIL

12%

'9%

9%

Provincial In-Service Besgurce,Te.mmc.7%

Consultant' ttacher s. 4%
Y4

Speech pathologists 4%

116: Other

There is no one category.of person in particular who consistently

provides consultation to teachers throughout British Columbia.
,

-

16. Teacher aides

1969

e There were paid teacher.aides working in classes for the

emotionally disturbed , or.ilAke regular class with'an emotion-
.

4 .ally disturbed child iu 2% of thi school districts. They were



.

J

A

paid $2'.00 Or

the teacher.

- 1981

$2.20 per

- 22 -

hour. Their duties were to assist

Paid aicres are employed'in classes for autistic children,

rehabilitation classes, Classes for the severely. and classes

for. the mildly /moderltely disturbed. Wages range froM $6.60
,T,

.to $9.08 per hour, with average of;.$-.59 per hour. . 40

Training:

A wide range of responsed was received concerning the_

training of teacher aides. A child care worker certificate was

the most common response (347.). The educational background of

aides ranges from secondary school 'training (grade 12) to teacher

:certification. A.

Aides are most often hiipd by he` principal, and- the supervisor - of

a

,special education (527.); in 21% of the.districts.thv teacher is

also included in this process. The most common duties mentioned

are: (a) to team with teacher (55%) or (b) one-on-one tutoring (45;).-
al.

17. Volunteer aides

1969

Volunteer aides were reported working with emotionally

,..

disturbed pupils in 1% of the school districts
'.

.
.

. . .

1981 0

Volunteer aides are used much less frequently than paid

aides. The Calladian Union of Public Employees ;toes not allow

26

we'

-
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the use of volunteer aides in most districts.

Mild/Moderate 21%

Rehabilitation 17%

.Antistic 13%

Severe R 13%

Meaa 17%
,s;

a .1

.00e
18. Labeling the classroom

1969

The folloWing labels were.attached to classes for

emotionally disturbed children.

1981

i. -
Adjustment classes 18%

Special,class or learning disorder or
learning assistance 13%

Teacher's name- 9%

Special remedial classes 4%

'E' clagses for emotionally disturbed children 4%

Class for emotionally disturbed 4%

Progradnames vary. from "Mrs. Jones' class" to "adjust 6

meat - class ". No class was called " a 4asef6atemotionally di.? 16-

turbed children ".
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19. Characteristics of the class for emotionally disturbed children

1969

Classrooms for emotionally disturbed children were the same

size as the regular class, but contained fewer students.

Almost two-thirds (60%) of the classes had temporary carrels

and 1% permanent fixtures or carrels.

1981

A rehabilitation classroom looks different from a regular

..^CD

class because it is a separate ,facility, often in a portable,

on the school grounds or in a separate building away from the

school. Often the interinr does not look like a classroom or a

school. The classroom for the severe population is different

in 28% of the districts_ because of the internal layout, and

contains a time-out room. The classroom for the milay emotion-.

ally disturbed student is not different. The autistic classroom

in one district has a toilet.

In two districts the.stimuli are reduced in classrooms for

the emotionally disturbed by having blank walls.

Over three-quarters (77%) of tt3e districts have temporary

carrels available for emotionally disturbed special class programs.

20. Teaching Methods Used

1969

f'

140one teaching method was advocated. Methods/theories

ranged from "operant conditioning" to "self-concept theory."

Only 44% of the districts answered this question and no break-

down of the percentage of responses was given.
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ta

1981

-25

Not one single method is- advocated by every district.

The following are teaching practices that were suggested ter.

teachers:

BehavioUr modzkication 36%

Individualized educational
plan 10%

Eclectic r 6%

Patience. 6%

Nothing 42%

21. Who selects special class' teachers

1969

din the twenty districts that hire special education

teachers, the principal, superintendent and supervisor

special education were involved in the,hiring process.,

1981

of

District Superifitendent of Schqols and District
Special Education Personnel 66%

District` Superintendent of'Scliools 18%

Director of Elementary,Instruetfon 3%

Director of Elementary Ikistruction and Special
Education . 3%,

Special.EducStip Supervisor
/

3%

Breakdown- not given *TX
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22. 'Type and,degree of training required-1

1969,

Or

Onlyy J% of the districts replied to this question.'

Answers ranged from "anything we can get"
L
to a degree in

ial education. Some emphasized experience in the class-

room, others did not.

1981

The non-categorical responses concerning teacher training

include certified teacher plus special education course

work (24%), special education B.A., B.Ed.; special education

masters (3%)', and special education masters plus two years

teaching experience (20 %).. _However, many of the rural districts

stated these qualifications are what they look for, but they_pften

hire certified teachers without special education coursework

or teaching experience. Half of the districts require certified

teachers without special education.training.

23. Supervision of classes

1969

No clear response was given as to who supervised the work

4pf the teacher in either regular or special class. Only one

third of the districts answered. Replies ranged frog "no one"

to supervisor of special education and principal.

e
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school based team) in conjunction.with the supervisor of special

education in 52% of the districts. The district nice determines

the size in 48Z of the districts.

.26. Aims of special class

1969

Special classes were seen as rehabilitative. They expected

100% of their students to return to the regular class. The success

varied from'40% - 50% returning the first year, 80% the second, and

95% the third.

1981

Ninety-five percent'of the districts with special classes aim to

return all of their students, 4% of the districts aim to return 0%,

and 1% of the districts does not aim to return the autistic population

to a regular class. In the classroom for "severely" disturbed pupils,

95% are returned in one district, 70% in another district, and 30% in

two districts. Tie rehabilitation class figures are much lower as

students leave school or finish in the rehabilitation program without
.

r;

rgturning to the regular program. RehabilitstionafiguresAry from 15%

to 80% returning to the regular class. Five edistrictthat aim to return

100% <emotionally disturbed students to the regular class do not

give figures for the actual returns.
0
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27. Tracking by regular class, teachers

1969

Half of, the regular classroom teachers were not encouraged-

to.keep.track of the :Child once placed in a special cls,

while 50% were encouraged to do so.

1981

In 58% of the districts teachers are encouraged to keep

track of a child whd leaves their class and receives special class

placement. In 42% of the districts' eachers are not encouraged'
A

to keep track of such children.

28. Transportation

1969

No consistent pc:Vey waa described, some children travelled

on regular bus, others received bus tokens-for, city bus and some

were transported by the parents.

1981

In 75%,of the districts transportation is provided for

sp cial education students by the school district. In 25% of

th districts no transportation as provided for special needs

;students by the school district.

29. Liaison between school and other agencies

1969
101

Liaison between clinic and school was established by the

use of phone, visits, and meetings. The principal, school nurse,

4
"
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reacher; or special counsellor arranged these contacts.

,1981

In 66% of thedibtricts contact
V

concerning individual

students is established between special education personnel and

clinic treatment centres. Thid contact is in the form of meet-

I

ings (75%) or weekly contact by phone (10%). The other 15% of the

districts either responded as not applicable,ior that nothing

is being. lone (10%).

30. Liaison between clinic and school

1969

In 80% of the districts, the clinic personnel did mot

come to observe the child receiving treatment in the school

setting. Clinic personnel did observe the childrdh receiving

treatment in school settings (20%).

1981

In 80% of the districts, personnel from a clinic that

treats a chili to observe the child in school., In^20%

of the' distric.is m a clinic which provides treatment

to a Student comes to-obserVe the child in school.

31. Program evaluation

1969
;.

In'20% of the districts; evalu ons of ISrogramson a research

basis were carried out, while the emaining,80% did subjective

evacuations on a regular basis. These were carried out by the

r
/

3 3

A
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?r

superintendent of schools, priaElpal, teacher, school psycho-

logist, and/or special education personnel.

1981

In 25% of the districts program evaluations are carried

out, 15% of-the districts use subjective evaluation procedures
4

and 102 of the districts evaluate on a research basis. The

evaluations are carried out by.any of the following:' teachers,

principals, coordinator of special education, psychologists,

counsellors, and/or school based team.

32. Follow-up programs

194%,

.In 48% qf'the districts, a follow -up program for the

student when he moved from a,special class to a regular class

was initiated. The'special counsellor was the person most frequently

If
mentidned to perform this service. Other personnel involved were

4

'Principals, teacher, learning consultant,'school psychologist, and

the social worker.

1981 e

.

When a child is returned to a regular class,from a special,

class, contact, ia maintained by the special education teacher-

in 40% of-the districts. In 30% of-the districts contact is

maintained by someone from special education (e.g. coordinator,

teacher where possible, aide, liaison person). In one district

the Learning Assistance Teacher fills this role. La 30% of the

districts there are no special- clasdes.

34
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33. Financing

1969

.ic
4.

A.

One third of the districtsIcepted.financial r-esponsibility% ..6-

for'an emotionally disturbed child.who was either being schooled in

a neighbouring diStrict or at Ei :residential treatment:cnetre. Two

thirds of the districts replied thatpleywere not responsible or that
4.6

the question'was not applicable.

, 1981

In 66% of the districts, the school boards consider themselve's

'responsible for the education of.a child who has been removed to a
e

'residential treatment centre. In 321. of the districts, this situation
. -

\'!"
is not applicable. Only 2% of the districts,gio not feel responsible ,

II for such a child's education. A'
a

t

34. Liaison between school and treatment centre

1969 .00

Twenty percent of ;he districts gave no answer when asked what-

. # '
arrangements were made to keep cdntact between a child's schopl and-a

treatment centre where the student was placed.temporarily. Those that

did respond gave such.meagre.evidence as to suggest that once responsi-

bility was assumed by another district or agency, the home schodl cut

ties with such a child.

t

4

2

4

a

t
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1981,
.

When a ild is.transf to a day schOol or residential
4

treatment centre, contact is maintained between staff at the

school and treatment centre by regtrlat phone contact and viSita-
,

. tions (38%), by attinding exit confeiefic% (5 %)', by stipulations

Spelled out iri the childi'd program (10%).° Contact IS not

'maintained in 20% of the cases, and 37% report that the 4Uestion

is not applicable.

35.. Return from treatment' centre
0

1969 =

When a child wah.transferred back to the public school

system from a treatment facility, 33% of the di'

subsftntial effort. to gather as much' information

concerning the returning student,

- 1981

qicts mad'ea

as possible

P- When a child is transferred fro suet a treatment facility

back to the regular school, the sehoor based team or special'

education staff coordinates this trarisfer to incl

of records, visitations pad any necetsary meeting
it

the districts. In 25% of the districts, this is
.

36. In-SerTiceorvmenrirTheFriat education

(
1969

ude an ex4ange

s 4,n 75% of

not applicable.

4. °

No special provirions were made for in- service training of '

school staff in development o mental. health, cif pupilein 46%
1

.

of the diseri,Fts.
4

3 6

4

0

0 404
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19810'

In 60% of the districts, in-service education on mental

health topics is, available for teachers. Such programs are

offered by the pchool, the Ministry of Human Resburces, or

Ministry of Health. No, such in-svvide is available in 40%

Of the districts, k

37. Informatiod sharing

1969

, In 62% of the districts, special education staff was given

an opportunity to share.inEormation concerning mental health
C

Of students with other staff'and the public.
.

1981
t

In 95% of the distoicts, special education staff have an

opportunity to acquain other teachers with the needs-of the

emotionally disturbed student. These districts have professional

days or after school'meetings run by special education staff (75%),

or public meetings which include parents (20%). Other districts

indicate the lack of time forosharing information on a formal

basis.

O.

o

1

37

.or

.11

air
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38. .Additional services needed

a

4,

emotionally,

1969,

the

"1

Additional services needed to best meet the needs of

disturbed child were identified as:

More mental health'clinic services or psychiatric
services 35%

Special classes'for emotionally disturbed pupils- 15%

Group livinkho\mes for 12 - 15 year olds 12%

A school psychologist 11%

Special counsellors 8%

School oriented social workers 7% r

Residential treatment centres 6%

Teacher aides (paid or voluntary) 6%

1981

This question asked the districts to suggest additional

services which would best meet the needs of the emotionally

disturbed in their area.

1

More school counsellors (elementary and secondary)

Trained personnel/consultan teachers, behaviour
modification consultant

More special classes for elementary rehabilitation
programs and.secondary 'programs-for the mildly

'33%

20%

disturbed 20%

Better assessment facilities 12%
, *.

More treatment centres -t Laurel House, Cedar Lodge,
The -Maples , 3%

. / ..
. k 1

More aide time. - 3% - *

3E3
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Supervisor for special educatioK

Schdbl supported summer program

,

More involvement Irom inistry'of Health 3%

Child for consulting

Family counselli4g

Early intervention programs

Lower_childistaff 9k:o in regular classes

1%

1%

1%

1%

1%

The following questions (4139 and 4140) appeared on the 1981

questionnaire only: These questions arose from the suggestions

of, the Propos ed- Manual ofP441icies 1980 of the Ministry, of
,

Education which stated that Lerning Assistance Centres should

not provide services to emotionally disturbed children, and'

A

gadded it new form of service, rehabilitatiob classes at the

eleMintary level.

39. Emotionally disturbed pupils at the Learning Assistance Centre

10 1\_

1981\

In,the new guidelines the definition of Learning Assistance

Centre exclu des services for children with emotional problems.

However, 45% of the districts consider that Learning Assistance

-

Centres are servicidg these children, while cihers wish to see

these children in special classes (24%), in regUlar class with

other support (20%), or in the regular classes without support

(%)._ Six percent of the districts responded that this is not

applicable.

39
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40. Purpose of elementary rehabilitation program

Eighty pei cent of the districts expect the elementary

rehabilitation prograih to function as a segregated alternative

program within the regular school, while 5% see it as a Lsblort

term placement while children are partially integrated in the

regular class'. All districts describe the Population to be

r

served as acting out, poorly behaved students who cannot cope

in the regular class.and for whom other placement alternatives

have been exhausted.

Question Al tried to establish additional services outside

the wilwational resources andvauestion #42 looked at differences

in policy at the elementary and secondary levels.

41. Additional' resources

1981

When all educational resources have been exhausted the
1

*district turns to:

Ministry, of Human Resources 80%

Ministry of Health 15%

Inrertinisteal Children's Committee ,12%

Attorney General 8%

,Regional Mental Health 3%

Children's Ho &pital Diagnostic Centre 3i

Medical personnel (neurologist, psychiatrist) 1%

Ministry of Education Special ProgramS Branch 2%

Cedar Lodge *

*Some respondents marked multiple categories:hence the sum total

exceeds 100%.

.1
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42. Difference in procedures regarding elementary and secondary

pupils,

1981

No difference in policy is indicated between secondary and

elementary students with reference to the procedures outlined in

the questionnaire (60%). The difference noted by 40% of the

disqicts are listed below:

-, Integration more desirable and easier for elementary students

preventative-.agene-ies (Ministry of Human Resources- -and

Ministry of Health) should be more involved

- less resources for j econdary

--.doordinat,ion lore difficult at secondary

secondary has counsellIhg facilities

- secondary may bednvolved with probation

- secondary programs combine acting out and withdrawn
students.

a

B. Laycock's recommendations and the 1981 questionnaire's responses

a

--. .

Laycock and4Findlay made 95 recommendations in their 1969 report
-

.

abased on. the.responses,of the 1968/69 questionnaire and on the- review
--

'of "literature. jhe,following is a summary of the recommendations

arising from the 2969 questionnaire and directly related to the

. .

.-responies of the 1981 questionnaire. In each case the 1969: recommenda-

4
° 'dons, will be staxed first; followed by. the-1981\responses.

AN%
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Recommendation #1: "that children may be considered as emotion-
ally disturbed when they usually-e.xhibit isuch primary symptoms as:

(i) inability to have effective relationships with peers
and teachers;

(ii) inappropriate behaviour of feelings under ordinary
conditions;

(iii) a general pervasive mood of unhappiness or depression;
(iv) difficulty or inability to face reality;
(v) a very poor .self- concept;

(vi) a difficulty or inability to cope with the learning
situation in spite of the usual remedial measures
such as remedial reading, perceptual training";

(vii) a tendency to develop physical symptoms, speech problems,
pains or fears associated with-personal or school
problems."

1981: No school district uses the above definitions.

50% of the dislricts have no definition.

20% uses the Ministry guidelines.

30% has a definition. (Question #2)

Recommendation #3: "that in the case of mentally and physi-
cally handicapped children who have a secondary handichp of emotional
disturbance, adequate provision be made for treating their emotional
handicap in wiiateyer group of handicapped children theYOmay be placed
in the school,"

J

1981: Autistic - no policy of differentiation made between autistic
and mentally retarded.

:-----y
'Rehabilitation - policy of _differentiation behaviourial

criteria (70%). 1 S' .

r
o

- 0 ,
'I,

Severe - policy of differentiation. Behaviour assessed
by psychologist or teacher (60%).

. .

Mild/moderate - no policy of differentiation (85%). (Question #3) .

4
Recommendation #4: "that school boards, educational administrators

and teachers consider the education of emotionally Curbed and other
handicapped childten to be an integral part of the e tion provided by
the school district for all its children and as part oi tkrmodern'trend

-42
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to fit the school experiences to each child's own unique needs by

providing the necessary supportive services and school facilities
that make this point of view feasible."

1981: Policies on the provision of services and programs exist in

various school districts.

Autistic

- no written policy regarding education for autistic (0%)

- policy provides program in special class or regUlar

class with support services (35%).

Rehabilitation

- have a program with policies 40%

- have a program without policiep 30%

- no program, not)policy 30%

Severe

- no program, no ?olicy 45%

-.program with written policy 35%

- program without policy'20%

Mild/moderate

- no policy, no program 54%

- program with written policy - regualr class 25%

,.. special class 20%

program without' written policye.5%

«

.43

.4'.4
(Qu'ettion #1)
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Recommendation 116: "that since a conservative estimate of five
percent of school children have emotional problems for which they
require help beyond that which the regular classroom teacher can furnish
under present conditions, distric,t school boards provide special educa-
tional supportive services which will enable the grat majority of these
children to-function in the regular schools."

. -

1981: A variety of personnel provide supportive services:

school psychologist

supervisor of Special education

special counsellor for the:, distridt

66%

. 757,

tO% ,

schoOl\counsellor,(SEO. 76%

school counsellor elementary 30%

consultant teachers 33%

child development workers 30%

school social worker 20%

or nurse 58%

school physician 10%

mental health clinio.consultant 75%
services

(QUestion 1115)

.

-Ftecommendation Or: 'that the teacher and other.scho 1 personnel
involved in the education of emotionally disturbed children set:uy'
specific objectives.for reaching each disturbed child and,th.;t these
objectives -be based on allsavailable diagnost4c data concerning his

. specifyie physical, intellectual, emotional and social strengths and
weaeesses including,his own individdal style of learning, its atti-

tudes to himself and others, and the'degree of acceptance or rejection

he iscaccorded by others in his-home, .schodl and community."
. .

1981: Programs are prepared for the emotionally disturbed child by: '

a school based team 80%
f '

no spch team 20%

44

(Question 116)

)

ti
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Recommendation 4112: ."that the emotionally disturbed children
remain in theirregular class in school provided that they can
receive adequate help in solving-of their: problems through the avail-

c ability of the supportive services to the child and his teacher, or

such specialized school personnel as special-counsellors, school
psychologists, remedial consultants, school social workers, etc., and
where necessary the services of health and clinical mental health

personnel."

1981: The policy is to keep as many thildrensas po sible in regular

classes. Supportive services include Learning Assistance

teachers, aides, child care workers, consultant teachers,

school counsellars, personal attendants.

The kind of help given by the above people was broken down

s.

in the following manner:

Behaviour Management 17%

Consultive Support 69%

In-class help 97

Mental Health Clinic support 27 ;

Family counselling

Administrative help for individualized
education plan

2%

1%

(Question #8)

r .

Recommendation 4114: "that school administrators adapt the.4

policy of transferring an emotionally disturbed ochild from one
regular clasto another in the same school or in another school.
in'the-district when one teacher's personality and methods.a0,
likely to fist.more adequately the needs of a particular -child
than was the,case.with his previous teacher:':.

,

1981: All'districts stated...di '.4they would move a child from
,

.,
one regular clOs to arfothei'if the school based team

thought this might be a better placement-for him.

.0"

45
(Question, 1110),
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Recommendation 1{16: "that school hoards consider the possibility
of usingfthe services of an itinerant supportive teacher who has
special training in the field of emotionally disturbed children, and
that, where necessar90, two, or more school districts share the services
of such a teacher."

vs

1.981: Consultative help is available.to%teachers in 69% of the

districts in various forms. Integrative and supportive teachers

are employed by various districtS.

(Question #p

Recommendation #17: "that, is one possible method of helping
both-emotionally disturbed and other-types of pupils who have learning
disabilities in the area of schoolwork, school boards consider the
appointment of remedial teachers of reading and speech, and that this
is especially important if the.sChool hoard ties the policy of provid-
ing for'emotioftally di6tubed children in regular classes."

1981: All districts employ literning'assistance teachers.

Recommendatioh #18: "that schscol boards in their attempt to ,

meet the needs of emotionally disturbed pupils, organize special
classes for.those moderately. disturbed children whose educational
needs cannot be met effectively in a regular class by, the provision
of adequate supportive services but.whose needs can be met more
adequately 'by remaining in the narmal setting of the community's
school than through being placed 'in a'residential treatment centre
under welfare and health auspices." 4

V
%

1981: Approximately one third.of school districts do note have

I

qpecial classes for emotionally disturbed 'children.

0

0:0

th

°4U

IN
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,,$peCialclasslprovisions:

'Autistic

Special class 17%

Included tri.

0

classes for mentally retarded 17%

No class

Rehabilitation

Secondary

Elementary

Intermediate

None

Severe

Intermediate

Elementary

Secopdary

None

MilA/Modeate

Elementary

Interffiediate

--"eteicondary

None

65%

65%

- 3%

34%

34%

51%

'86%

o.

I'

a

3

.

. -

(Question #13) .

J

0

Recommendation #20: -"that no disturbed, child*,should be placed in 't,

any type of special class,, whether one organized excluaiVely for,the & t Q.I.

emotionally disturbed, a learning disabilities crass, or a, class for
.

slow-learners without a_coinplete diagnnsis- including an individual
1

6

psychological assessment." ..
. /

...

,. ...e

.
°

47



4

-44-

1981: In the majority of the school districts thebasis for selec-

tion for special class placement Includes a-medical, psychologi-

cal And educational assessment.

(Question 14)

4

RecommenciptiOn #21: "that the decision as to a disturbed child's
educational placement be made at an educational conference which

'includes the school administrator, specialized'school personnel,
teachers, and, where necessary, clinical personnel from outside the .-
school."

.

1981: District based teams review assessment and make final decision.

(Question 14)

'Recommendation 1122: "that the size of a Special class for the
emotionally disturbed be limited to six to eight pupils in 'accordance,
with the severity, of disturbance of the children concerned and on
whether or not the services of a teacher-aide are provided."

1

I .4

1981: Class sizes rangedl, from four to 20. In rehabilitation classes

the range was from 10 to pupils, less than 10 in classes

'for the autistic and the everely disturbed. Paid teacher

.

aides and voluntary aides were employed for classes of autistic
. , . . ,

_ \

\\

.

' children, rehabilitation classes, classes.for the severely
0

. ,

#

an% mildly/moderatelydisturbed:

(Question 25)

Recommendation 1124: "that in selecting individual pupils for
a particular special class, consideration be given as to which
disturbed children can function in the cl*s group without limiting
or destroying its effectiveness."

.

et C

1°

48
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1981: 'All districts, take intb account the compatibility of individual

(Question 1124)

.

children when placing them in'classroomS:

Recommendations #34 and 1135: "that, whether a disturbed child's
emotional problems have an organic basis tr are rooted in his early
environmental experiences, the school, because of the inevitable
partnership of parents and teachers in the emotional and intellectual
development of all its pupils, has no choice but to seek both the
understanding and active cooperation of the disturbed child's parents
in its attempts to help:the youngster to solve his emotional prOblems,

' 'and that such cooperation be sought on the basis of respect for the
parents, even if the latter ekhibit disturbed_behaviour_theinselves;"'
and

"that in seeking the cooperation of an emotion-
ally disturbed'child's parents, the school make full use of confer-
ences at the school with specisaized personnel, visits to...the house
by such of ite staff members as the school nurse, the special counsel-,
lor, or the'school social' worker, aq,d that it help the parents., where

necessary; to utiliz'e the services of social agencies, mental health
personnel and private psychiatrists."

s.

1981: School districts involve parentt in planning, and their'

consent is necessary to placements suggested by the school

based team.
(Question 117)

Recommendations 1136 and137: "that, where a child is trans-
ferred to or from a public school, to a public or private residential
school or treatment centre, close cooperation b establihed between
the transferring and receiving school or centre so that4thece. may be
an adequate sharing of experience and knowledge of the needs of the
child and a sense Of shared team work in promoting his lOng=range
development;" and

"that, where it is decided that the educati and treatment

of emotionCly, disturbed children can best be further d in a residen=
Xial school or treatment tenire, district school boar s work coopera-
tively with such schools or centres, whether public private, by%

,receiving into their schools on a trial basis those p oils whom the
centres believe are ready for this Aspect of ormal 1 ing but are not

yet ready to have the residential school .or centre, d that, 'in turn,

the residential ;centres be askedito receive thosee*u is from the
public schools who'might ptofit from a period of time in a residential

setting."

4
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1 ,

1981: In 66% of the districts contact is stablished between-
,

sPecial education personnel and treat ent centres. In 80 %'

I

of these districts, Personnel,fromthe treatment centre come

to observe the child vender , treatment in the school. In 40%
.

of the districtscontact is maintained between the special

education teacher and the treatment 'centre after discharge.

A-
Two thirds of the districts assume financial responsibility

for the emotionally disturbed child who is. either being

schooled in a neighbouring district or at a residential

.

treatmenttcentre.
,

When a child is t1 ransferre'd to a,day school or residentaal
.,

;4' .
, Nk, t

.

treatment centre, contact is .maintained between staff at the

A
,,

t,hool add treatment ail i'egUlar phone contact and
4-

-

- .,-. .

. visitStfons An 3811 of the iatri.cts hen a child is
04, ,A

.i.
-. ,.. .

,6,c;;--

transferred from a t.re entre back to the'school,.the
2 .

'e
school based team or `spec educatiOn staff coordinates his.

tnhnsfer.
(04eStions #2.9, 30;'33, 34, :35)

Recommendation #40::- "that wlitn a.disturtied child is tran'sferred

from a regular class to,a:special cla'S4 proyiSicki,be made for his
teacher and°principal to Visit the special Classi order to reassure
the child of their continuing interest, as `well, to observe the
teaching.techniquesused and thefipecial faCilirlesprovided.

. .

-

.

. :.'",. - 0
1981: In 58% of the districts, teachers are encouraged to keep

- ,

track of a child who leaves,their class to go to a special
. e

(Question 1127)
class prlacement.

r
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Recommendation #41: "that, when a disturbed child is transferred

from a special class to a regular class, this transfer be carefully
preparedfor and, if possible, be carried out in stages through
attendance in a regular classroom for a part of the day only,'and
that, when the transfer is effected, the specialized supportive

,personnel'," who have been helping the child and his teacher, give
continuing help, as is necessary, to the child in his new environ-
ment and to the regular classroom teacher to whose,class he is

ansferred, and that where possible, the special class teacher
ha e the opportunity for some continuing contact with the pupil and
his new teacher."

1981:
When a child isreturned to a)regular class from a special

class, contact is maintained by the special-education

teacher in 401/4, ofthe districts.
(Question #32)

-Recommendation #45:' .::that great care be taken in the selection
of teachers for emotionally disturbed children and that, in such
selection, such personal qualities and characteristics as emotional
maturity and stability, patience and a sense of humour, as well as a
.liking and respect for children and the ability to establish warm
relations with them, be gifen high priority,- with special training
of the disturbed regarded as means of making such personal qualities
and characteristics maximally effective."

- 1981: The district superintendent of schbols and 4iStrict special

education personnel select the teacher for these classes: In

53% of the districts, teacher certification,withtnt special

education training is accepted. Special traiVng with the

A.

emo t y disturbed is subsumed within a.master's degree

/ in special .education preferred b,y 20% of the districts" who

also require an additional two yearg of teaching experience.

WO

5

(Questions #21 and 22)
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Recommendation 1146: "that the teacher of a regular or pectal
class which contains emotidnally disturbed' pupils needs, in der to
be most effect -ive, help from a variety of specialized personnel--
district.special counsellor, school psychologist, school counsellor,
supervisor of special eduction, school social worker, school nurse
and remedial consultant as well as from clinical personnel from within
the school."

*

- 1981: The following sourcesof help are available:

Mental Health Workers 14%

Counsellors 14%

No one 14%

Special Service Coordinators 12%

Psychologist 12%

Aides

Ministry of Human Reid

*i)rovincial In-Serv.ice

Resource Team

Consultant Teacher

Speech Oehologist

Other

ces 9%

7%

4%

4%

.8%.

(Question #15)

Aif

Recommendation #48: "that the sole of ,district special counsellor
%. be that of a consultant to classroom teachers of emotional and other

behoOteral problems and also that of a co4nsaiiis-to-disturbed chilck-
----

ren who do not require the services of a psychiatrist, and that the
special counsellor also act as a liaison officer to assist the teacher
of emotioqally disturbed children and their pupils'ih securing_adequate ",
suppo ive services from within and without the school."

1)04o

4-44,
O

.19y1 unsellors were stated to,be sources of help by 14% of,the

sc districts.

Stk
52

(Question #15)
A .

C .
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Recommendation 1149: "that in view of the wide variety of
skilled services which can be provided by a well-trained school
psychologist, school boards make plans to.eoploy such personnel,
and that, when necessary in smaller districts or rural areas,
two district school boards share a khool psychologist's services."

1981: Psychologfsts were reported as source of help by 1274f the

distridts.

(Question 1115)
tt-

1
Recommendation #50: "that, the supervisor of special education

in a school district be a well-trained person with a broad knowledge
of the needs and problems ofemotionally disturbed children and'the
ability to plan special services to meet the needs of such children,

f Las well as to work:closely with special education teachers and
specialized personnel from within and without the school in making
the program for disturbed children an effective one."

1981: the majority of school districts employ the services of a

coordinator or supervisor of speCial educatiOn. 4n 12% of t'he
eV'

districts, it;.was reported that the coordinator was the source of

help to teachers of the emotionally disturbed.

(Question #8)

Recommeaation 1158: "that' paid teacher aides be provided for
teacherd of specifl classes of enotionally disturbed children and'
also for teachers of regular classes. where one or more moderately
disturbed pupils are enrolled."

. -

1981: Paid teacher aides were employed in classes for autistic
1

..

children, rehabilitation classes, classes for the severely

and for the mildly/moderately disturbed pupils.

53

(Question /aka
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Recommendation 1159: "that the schools enlist theThel7)(5? a
. selected group of mature and stable individuals as volunteeraides

,.who will each provide a continuing one-to-one relationship with
an emotionally_ disturbed child in the school for a part of two
mornings &week, giving the youngster warm acceptance and help in
his work and play activities."

.

.

t-
, , . f.

1981: Volunteer aides are used much less frequently than paid
7.

f
'

aides. The Canadian Union of Public EmpliSyees does not

encourage `he use of volunteer aides.
(Question 1117)

Recommendations 11151 and 1162: "that, since there is no one
method of teaching; the teacher of emotionally disturbed children
concentrate his attention on modifying each child's present mal-
adaptive behavior through the,Use of such educational techniques
as are likely to help the pupil to succeed in desirable forms'of
behavior, and that these techniques be drawn, where necessary, from
one or all of the 'major apkroacfies to teaching disturbed-youngsters,
namely the psychodynamiCinterperscknal approach, the sensox9\-neuro-
logical approach and the behavior-modification apprechi" and

"that, since success in using
variety of educational techniques drawn from diffeiingphilos es

of teaching'emotionally,disturbed children implies in, the teac er
,'3oth an ability id) asSers each disturbed child's strengths and
weaknesses and also a thorough knowledge of the different Strategie
used in teaching such children; every effort be made to 'see the
teacher of distutbed children have an adequate badkground of
special traini4g.,"

el . -

1981: The following teaching techniques were -61ggested to teachers

1,

.

of the emotionallydisturbed:

behavior modification 36%

individualized education plan 10%

eclectic 6%

- .patience li 614

no technique 42%

. Fifty-three per cent of the school districts hire teachers

without special training.
'(Question _1120 and 1122)

7 .,
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Recommendatlons #632161/4:"that careful evaluation of the
administrative- Micps and.methods,oe teaching used in the education,
of emotionally d turbed children'and the extent of the progress
made by these.chitqren be carriedeQut on a systematic basis from
time to time by the classroom teacher and speCialized school and
clinical personnel?" and

. P
.

'that.,informal evaluatibn of the
progress of emotionally disturbed pupils in terms of their
achievement and classroom behavior be constantly carried out by
the teacher (and other personnel)as a way of determining whether
the,specific objectives for each pupil are being attained and '

whether the methods of'teaching used-are the most effective ones that ,

could be used'and that, in such an evaluation, use be made of .

obserVation, anecdotakrecords, rating scales 2nd tapes of teachtr
and pupil,responses iec.lassroom situations;" and

141.

,resp'onsible' for special

to further research in

emitmethods of teaching emit
.4esearchAt carried out
clinical personnel from

"that every effort be made by. those
services for emotionally disturbed children
e use of administrative devices and the
iohally disturbed children whether such
by school personnel as by university or
out side_ the school'."

1981: In 25% of the districts, program evaluation was carried

, out, subjective evaluation procedures (15%) and objective
-

evaluation procedures (10%) were used. 1./.

V

7

(QuestidrrL#31)
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IV:' SUMMARY AND DISCUSSION OF THE RESULTS
, )

'When comparing the replies of the 1969 and the 1981 question-
!'

ndire, changes canbe observed in most. of the areas surveyed.

More-school districts in 1981 address themselves to the task of

establishing policy guidelines for the provision of services for

emotionally diSturbed children (35% versus 53%) at the district level.

While 75% of the school districts in 1969 accepted the California,

definition (Bower,1959), no schoolFdistrict uses this definition in

1981. Fifty percent of the schools have no definition in-11981

. w

versus 25% in 1969.

Distinction between emotionally disturbed children and children

with other mental and, physical handicaps is made currently by more

school districts than in 1969 (56% versus 70%). However, this

excludes the mildly and moderately disturbedrsub-category.A,

The availability of specialized district level personnel pe9its

the use of in-district referral,and assessment,, procedures in 80% of

the school districts at present.

There is a significant increase in supervisors of special education,.
Jodi

over the past ten years (22% versus 86%). In addition, growth in

$ the area of resource personnel, is indicated: elementary school counsel-

lors (OX versus 32%0, schOgl psychologists (15% versus 68%), and
,.... , ,

consulting teachers (42% versus 65%).. School. based teams (78% versus
.: .,

891 functfon in most school districts
-

(/
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,
Growth is also indicated fn the area of support services,

namely paid teach'er aides and volunteer aides.

There is a definite pattern of growth in special classes for

emotionally disturbed children. While in 1969 there were on l6

special classes for emotionally disturbed children in the province,

at present,17% of the district have classes for autistic children,

75% have rehabilitation classes, 49%.Uasses for the seveeely

handicapped, and 14% classes for the mildly handicapped. The

emphasis has shifted from psychiatric/psychologicar,:to educational/

.,

I.

psychological .assessment.

The label "emotionally disturbed" is no longer used to

, ..

designate these classes.;
..: e

,While the main distinguishing feature of a tlassroom for
. .

'-emotionally distuxbe&children was in 1969 the reddctiOn of the -.

, . ..

number of fpupils per class, in 1981 many rehabilitation classes
,,. . .

differ distinctly from regula classrooms. Often these
,
classroom0

are located outside.of the school building, in rented offices,

apartments, portables, church basements and Offer a variety of
, .

features ith,regard to.decorating, furnishing, and general conduct

rules i h makes them differ'frpm regular classrooms.
O

No one specific teaching method for emotionally disturbed

children was in use or 'is in use within t e district. Over one third k

tot,
4%,

,, of the classes (36%) use behvioral met f ds of teaChingvin 1981.

4

5
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No specific provincial requirement for the preparation of

teachers of e emotionally disturbed existed in 1969 'or exist in

1981. Only % of the school districts specified special education

courses or degrees as a requirement in 1981.

Supervision of teachers of the'emotionally disturbed shifted

from no,supervision (69% in 1969) to 55% being supervised by the

supervisor of special education and 45% by the building principal.

While 100% of the emotionally disturbed children were expected

to return. to special class in 1969, inc1981'95% aim 'to return to

regular classes, 4% aim to return 50%.of'the students, and 1% does

not aim to. d6

Teaching children who were transferred to a special class

by the regular classroom teadher increased slightly (50% versus 58%).

,Transportation of, emotionally disturbed children is provided

Lty.75t of the school districts in 981, while there was no policy

on transportation by.most of the school districts in 1969.

A greater number of personnel working with-emotionally sturbed

children observe these.children in'the sohoolsetting (20% versus 80%). if

Information sharing between personnel of treatment'facillties and
0

"school personnel on the return of the emotionally dstrubed,child to

the school has increased considerably (33% versus 75%).

More school districts assume financial responsibility for
\

students placed in treatment centres (33% versus 66%).

......

More teaChers are provided with opportunity of sharing informs-
.

. .. .

tion sVout the emotionally disturbed
A

child (62% verses 95%).
,

.

411

;
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Wbile in 1969 teachers identified'needed additional services

mainly'as,services outside'of the school clinics, group homes,. or

in- the - school special classes, in 1941.the needy are specified as

needs within 'the school system: hiring ofmore counsellors,

trained personnel and the establishment of rehabilitation classes

at the elementary level.'

Reseafch-based evaluatioNdeclinea over the years frOm 20% of

the district in 1969 to 10% Of the districts in 1981

The four questions which`appeared exclusively on the 1981

questionnaire revealed that:

- almost half of the school districts seethe Learning Assistance,

Centre as a yesaUrce of emotionally disturbed children, in spite

of the exclusionary clause, wt he new. guidelines;

- acting out, poorly behaved students, who cannot cope in'the

regular class and for whom other placement alternatives have

been exhausted, need placement in a rehabilitation program at

the elementary level;

when all, educationalresources have been exhausted, the district

turns to the Ministry of\Human Resources (80%), Ministry of Health

(15%), the Interministerial Children's, Committee, Attorney - General's

Department (8%), and less frequently, to other resources;

- no'difference in policy was indicated betweenemotionally

disturbed elementary and secondty students in'general*: -

On considering Laycock and Findlay's recommendations based on their

questionnaire and the replies provided by the 1981 questionnaire, the

following obserVations emerge:'

54
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(a) The recommendation to use the California definition

(Bower, 1959) is not followed. The Ministry of Educe-

tion's gitdelines provide definitions, and school dis-
.

ticts have their -own definitions, while50% of the

school districts do not hgve 'a specific definition.
ft

(b) The recommendation to cater to emotional disturbance

as a secondary handicap--no policy of differentiation

exists in cases of, mild or moderate emotional diiturb-

ance. In the case of rehabilitation programs and severe

emotional 'disturbance, behavioral criteria allow for .

such distinction.

(c) The acceptanc4 of the recommendatiowthat the education

o# emotionally distuFbed children be accepted as an

integral part of the educationprovided for all its

children and supportive services be provided is shown

by the variety of the prog.rati approvals for autistic,

rehabilitation,programs and severely behaviorally

disordered children,n ana the growth in the specialized
'

resource and support personnel hired by school districts

and the involvement of consultative help, from outside

of the school districts.

(d) The recommendations for individualized programming is

0.

being attended to by the school-based teams indp()% of

the districts, complemented by a district-based team.

6o

ao
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(e) The recommendation that special classes be organized

for moderately disturbed children is not followed by

most of the school districts. There are special class

provisions for the mild/moderate subgroup in 8.6% of the

districts.

(f) -The recommendation that special class 'alire for the

emotionally disturbed be limited to six to eight pupils

is followed in a flqicible manner. Some classee'for

autistic children contain,less pupils, andOrehabilita-

)
tion programs contain more.

(g) The recomendation for paiental.inyolvement in planning
. ;

and the need for parental consent for placement.is

followed. Parental consent is necessary for special

class placement, but the degree of parental'invoiyemgnt

in planning varies.

(h)' The recommendation.for increased cooperation between
s-.

school and residential centre personnel is shown by,

two thirds of''the school districts which establish

contact, track the child's progress, and facilitate

transfer-back to the.schdol.

(i) The recommendation that regular class teachers and-

special educatiOriclass teachers track the child upon

transfer from one class to another is followed in

approximately half of the school districts.
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(j) The recommendation,that teachers of Classes of emotion-

ally disturbed 'children have special gaining is accepted

by 47% of the districts.

(k) The recommendation that counsellors, psychologists,

supervisors of special education be a special source

of help to teachers with emotionally diSturbed children

is not folldwed, since only 14% of the districts stated

that counsellors wereSource;of help and 12% mentioned

psychologists and 12%'mentioned supervisors of )pecial

education ab sources of-help.

(1) The recommendation that careful evaluation of the programs
. -11-

Ir .

for emotionally disturbed children be made to assess
.z.-

... ,

teaching effectiveness and further research is followed

by only 10% of the districts.

The last ten -years witnessed the fast developnfeut of provision of

z-

services for exceptional children in British Columbia. When Laycock and

Findliy (1969) wrote the report and made recommendations for the educe-

tiop of the emotionally disturbed Ehildten,.only 16 special classes exist-
o

ed in ilitprovince for the emotionally disturbed children. Based On

their findings and literary reviews, a number oft recommendations were

made to foster the development of services. While the label "emotionally

disturbed"-is not used in the comprehensive guidelines issued by the

Ministry of Education, Special Programs Branch ip the Spring of 1981,

catedorieafor funding approvals refer to '.autistic, severely behaviour

62
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disordered children, and rehabilitation programs. In spite of the

trend towards integration of special educatign prdgrams, the services

for emotionally disturbed children expanded with the establishment

of a number of segregated classes for all three categories. Services

for the mildly and moderately emotionally disturbed remain indistin-.

guishable, proia4hly because the emphasis is placed on integrated

services to children who can cope in the regular classroom. One

might only guess that the majority of these children receive support-
'

ive services at Learning Assistance Centres, in spite of the guide-

lines to exclude them.

The expansion of the program to include children who are severely

emotionally disturbed was facilitated by an expansion of supportive

and resource personnel.

In'principle,with the resource and Supportive services avail-

afi individualized program could be planned for each emotion-

ally disturbed child in the schools in order to provide a learning

experience for effective adjustment. Two major factors may prevent,
this service fiiom being fully effective: the lack of emphasis on

teacher training in special education, and the lack of stress on

evaluation of the effectiveness of the prograMs Only about half

of the school districts make it a necessary *prerequisite that

,leachers of the-emotionally disturbed have. Special Education training,

notnecessarily in the area of emotional disturbances. The lack

of comprehensive individualetssessment and resealsch in the Classrooms

hinders program improvement. Without a Tprehensive evaluation of

4 63
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,
. 4

c

district programs for emotionally afsturbed children, the value qg

these programs can only be aPpreciaed
4
at a subjective level which

44-
1%

does not provide the teacher-or the supervisor of special education

withasound basis for-prOgram alteration.

Without mandatory prod ,0claf-legislation for the appropriae

--
4 education of

,
children, . 11-14jor thrust voward8 accountability,

in terms of teacher preparation and monitoring theaffectivenesS

- A
of to programs is not likely to'occurt, }unless t e.le'adership in

O

special, education is abee to set certain st.iandartkA d expectations,

and facilitate their realization.

ito

1

z

a
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V. CONCLUSIONS

There is no universally accepted definition of eLtional disturb-

ance or behavioral and social disorders. Labels, as well as attempts

to chacterize the disturbed child population, vary with the orienta-

.tion, and mandate of the- socializing agency. Educational definitions/

reflect the administrative arrangement provided for these children or

the observe ions of
)

e ucatorS of characteristics of these children.

descri e the ch

of Behaviour, while others locus on the interaction "
cer4in ar

d as disabled, others specify deficiency in

between pupil and teacher.-

1.7an Osdal and Shane' (1974) defined-the emotionally disturbed

child as "one who cannot emotionally, inteliectually, and socially

function in a matner that is acceptable to his peers, teachers,

'parents, and legal authorities within his school, home, and commun-

ity environment " (p. 229),. Tle definitions used by many school dis-

tricts in British dolumbis focus ion the interrelationship between stud-

io,-ent and teacher, student and peers, student and-school, and student

and pomMunity. This particular focus mlbcessitates Nhe careful assess-
%

ment of the social environment of the child who presents behavioural

problems. The emphasis &s on the quality of interaction which high-
!

lights all those who are involved in the situation, not just the child

in difficulty. This shift of attention from the child "as disable,."

(California: definitio4, 1959) to the social interaction "4s inappropriate"
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reflects closely the trend in thinking about emotionallykdisturbed

children within the social context.

This emphasis on social interaction brings iihe roleof the

school in the rehabilitation of emotionally disturbed children into

central focus.' The recognition by the teachers, the school, the peers,

the educational agency can provoke change on its own, or,.withthe

help of other socializing agencies, forms the basis of a series of/pro-

,'

grams for emotionally disturbed children which have been establiShed

during the last decade.

ndeed, in the span of ten

made by Laycock and Findlay (196

ars, many of the recommendations

had been realized and attempts had

been made to provide services for "emotionally disturbed child*n" in

a greater number of the school districts.

The issuing of formal provincial guidelines in special education

including most of the students who would fall under the port nteau

term "emotionally disturbed" facilitates the recognition, specifies,

the funding arrangement and legitimizes the provision of services.

.While the label "emotionally distur4bed" is not in use in British

Columbia, the three provincillly recognized categories, severe

,behaviour disorders, rliabilitation programs, and autism, appearto

cover most children who were traditionally described as severely emotion-

ally disturbed. Attention_to the trend and moderate categories (if this

distinction can be made clear for other than administrative reasons)

is not given 153, the Provincial Guidelines in Special Educon. These

. remain the responsibility of the regular classroom teacher,

.4
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In orderYto prevent mil4 or modterate emotional/handicaps from'

recoming more severe, it is necessary to provide tht regular'classroom

teacher withthe training necessary to recognize the problem, to make

use of the resource acid support ervices available, to alter the

social/educational environment.of the student to facilitate better

_ .

adjultment. This,highlights the need for special education trainin

for the regurgr classroom teacher who is'"the cornerstone in integrated

prdgramming for.exceptiOnal children.

The provision of services to all children without.the exslusion

of anyone is not written in the School Act of British Columbia in 1981..

However? the observable trend is in the direction of providiOt more
n

individualized solutions. to students with problems. The next step,

once services are provided, is to improve the quality of these services

,.through systematic district-side program evaluation and -research. The

task of the eighties is clearly indicatedas program extthsion,and

prOgram,improvement,,using objective data base Originating within each

school district and compared with finding of recent research into the

area of educating emotionally disturbed children.

NMI

o

67

41, -r



Y.'

- 64 -

References

Bower,,E. The emotionally handicapped child and the school.
EXCep4ignal Children, 1959, 26(4), 182-188.

Csapo, M. The emotionally disturbed child in Canada's schools.'
Behavioural Disorders, 1981, 6, 3, 139-149.

0

Csapo, M. and Gittinsy W. Survey A rehabilitation programs .in
BritishsColumbia. B.C.,Journal of Special Education, 1979,
3, 2, 159-191.

Hirshoren, A., Scyiltz, 8., Nanton, A., and Henderson, R. A suryey
of public school Special Education Programs for emotionally
disturbed children. Special Education MOnograph, 1-70,

. Urbane: University of Illinois, 1970. (ERIC -Document No.

EDo50540).

Leycock, S. and Findlay, .1 -Educational needs of emotionally
disturbed children in.the schools of British Columbia. Report

No. 5. Vancouver: Educational Research Institute of British
Colombia, 1969. 4

OECD. Review of national policies for education: Canada. Organi-
ation for Economic Cooperation and Development, 1978.

United States Government, Education of the Handicapped- Act,

Washington, D.C., FL-94-142, U.S. Congress, 1975.

Van Osdal, W. and Shane, D., An introduction to exceptional children.
JUbuque; Iowa: W.C. Brown Co., 1974

1

A

*.4

I

' A



,

. _
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Vancouver School Board. .
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Appendices

C. Description of Programs for Emotionally ,Disturbed Children

1. Class for severe Behavioural Problems - Qualicum
Beach ,Middle School.

2:4.

3.

Rehabilitation Program - Gfanisle

Programs for Children with SeVere Learning Problems,
'Special Remedial Classes for Behaviour Disorde,ed
Children - Vancouver.

4. Programes for Children with Severe Behaviouftl
Disorders - Qsler Observation ClaSs

.

Programs for Children withS'evere Behaviour DisOrders
East lA (Vancouver General Hospital)

.

6. Residential Programs,- Children's Foundation.

7. Programs. in Treatment Centres Joyce Centre'

8, . Programs in Treatment Centres - Maywood House

9. Closed Therapeutic Centre

10. Autistic Children - Lord Tennyson

11. Alternative Rehabilitation Programs - Vancouver

12. 6utiesof SUppott Workers - Shuswap

D. Copy of the questionnaire and letter senttio each School district.
.
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A. -Proceddre for, Identification of Students with Special Needs

'Alancouver School Board - 1980 January

STUDENTS WHO HAVE SPECIAL NEEDS.

Education and health professionals.share with, parents the

respohsibility to provide the optimal opportunity for each child

','to live and to learn". Our knowledge and sensitivity tothe

processes of "normal growth and development" assist us in recog- --

nition of those children who are developmentally vulnerable, at

risk, or who manifest a specific difficulty. Ally those caring

for the child must, work cooperatively to enhance his development.

It is" ell recognized that the difficulties experienced by

mahy schoo1.children area mix of physical, intellectual, social

and emotional-factors and may lead to secondary emotional or

.
.

behavioural complications. Of greategt concern is the fact that
4 i.,

. , / k
some of thecald's crevelopmehtaT needs are not beink fully met.

. .

'4 l

Whateven the difficelty, each child is affected uniquely and

requires a unique program in school, based op individualized

assessment, planning and evaluation of progress.

404

'Identification

;Parents, administrators, teachers and health professionals are

key peisons-in the. identification of difficulties. Once the diffi-
v7

culty is recognized itis the responsibility of these key persons

initiate an assessment. When rbquesting assessFent of a child

.

it *.s important to clarify the general-nature of the child's diffi-

culty. Normally the request for-asseismenC is aftera preliminary

discussion by ,the 'school based team.
.

I
1-0
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The school based team consists of:
0

Secondary Elementary

Administration
Counsellor
Psychologist
Teacher(s)

Nurse and/or Doctor

4.

a

Principal
Referring Teacher ,

Learning Assistance Teacher
Area Counsellor
School PsyAologist
School Nurse.
,School Doctor

The school based team meets on a regular basis with referrals from

teachers and discusses appropriate educational plans for students.

The school based ream shares their concernwith theparents.

Augmented School Based Team

When the problsms involved seem to warrant other specialists

the team may be augmented'by:

Speech and Hearing Specialists
Ministry'_of Human Rebources Perstannel
Vancouver Health Personnel

Often the Augmented School Based Team consider making referrals to
.)

outside agenciesT)T 4dditOtohal services.
,

i ..f

As. 16 9.4J ,

Before involving people outside the Vancouver School Board or'when
referring to. Cent,ral Screening Committee a consent form must be
signed by the parents.

1. This rase form is necessary because lSoften in devising an

appropriate program for the studenCjother agencies have to be

consulted-

.
2., rt.,is advantageous* if the student or his famil* have a Ministry

,.
. A. . ,

of Human Resources worker or other-agency, to involve the worker

VIM a
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in the augmented school based team decision.
0

3. In particular, if 'the possible plan includes referral to a
a

treatment centre such as the Maples or Children's Foundation,.
iq

;*
the Ministry of Human Resources worker would be .involmd in

. preliminary planning. This involvement will greatly facilitate

such referrals since referral totreatment'resources often re=

quires thorough documentation by a Ministry ofHuffign Rources

worker. who can only make the referral after investlgating.all."

other alternatives.

4. 'If the)family has had no contact with the Minitry of Human

Resources the counsellor can help facilitate such involvement.

If a release form is not obtai ed and the Screening Committee

/

actively considers plaoement a4pthe Maples or Children's

- Foundation or other resources'outside of the school, there may

be a considerable delay in expediting such placement bel.ause-_

of the need to involve the worker at that point. '

Procedures when recommending outside agency help in referral to

Central Screening Committee:

Preliminary discussion leads
the team to 'consider outside
resource help. .

0

Parents are requested to Ogn
release consent form 5p appro
priate agencies so that thi
outsidehelp can be sought.

s.

.4

School Based Team involves Ministry of
Human Resources workerin an augmented
SchooltasedTeam Meeting for preliminary
planning.

School Batied Team refers thecase to the\
Cent2al Screening Committee.

1

4
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REFERRAL TO THE VANCOUVER SCHOOL BOARD CENTRAL SCREENING COMMITTEE

For those children whose-educational plan requires referral to a,

special education facility or community
/
reksoOPurce, it is essential41.for the school-based /earn 'to send its recommen dation to the Vancouver

Vchool Board Screening Committee to facilitate this placement.

The referral to the screening committee should i4lude:

1. A resumeNof the problem as defined by:

a) administrator
b) teacher
c) area counsellor
d) school psychologist
e) health team
f) speech and hearing specialist

and may includereports from:

g) Ministry of Human Resources personnel

The resume should include a summary that outlines the specific 4. -

problems and when 4ossible thc kAid of program that may be.

appropriate.
4

All reports must-be in to the screening committee before that
committee can take any action on the referral.

2. ek,signed_parental R9nSsent)form.

The deadline,for referrals and information f6r the Central Screening-
.

Committee Meeting is.now the Tuesday before the meeting. The meetings

are held the 2nd and 4th Tuesday of the month.

73
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VANCOUVER SCHOOL BOARD

SCHOOL BASED TEAM CONSULTATIVE PROCESSES

IDENTIFICATION
,.

/isacher-bawareness
Counsellor invdIvement
'Psychological assessment-
Speech & hearing if indicated

-

SCHOOL TEAM

*SCHOOL BAS D CONSULATION

Secondary Team

Administration
Counsellor
Psychologist
Teacher(s)
Nurse and/or 90,1,
Skill Development Centre Teacher

Elementary Team

Principal
Referring Teacher
Learning Assistance Teacher
Area Counsellpr
School Psychologist
School Nurse
School Doctor

Where necessary

AUGMENTED

SCHOOL TEAM

-Social worker
Health care personnel
Speech 6:Ileaiing specialiet°

PLACtMENT

DECISION, IMPLEMENTATION

EVALUATION

ONGOING REVIEW

OF'STUDENT PROGRESg.



Steps and Pxocc6uzes in. the Ce Hirai 5c-4ceiling IlroQess:.

lst Step 2nd Step ird Step 4th Step

Identification
of

Problem ...
- Teacher
-Principal
-Parent
-Looming
Msistonc.
T sochor

-Other
Support
Personnel

rr

57

Consultotion
Principal
ond
Po rent (s)

Prograni
Modificotien

I

I

I

I

I

-r

I

I

I

I

School
Bose

Teom or

Augmented
Team

Principal

L

Potent

Regular
Clan
7eocher(1)
ond
looming
Aislsraerce

Spec iol

1

f.;ltsotion
Personnel

Sub
Screening
CoMmittee

Counsellor
Psychologist

Speech r
Speciolist

Sociol
Worker

Medi cal
Personnel

(school)

Sub-Screening
Committee

-Speciol Ed.
Personnel

-Metro-Health
-Psychologist '
-Speech ond #

Hearing
Spec iol ist

Principal
_.Arco

Counsellor
-Teocher(s)
-Any other

Person
Who Hos
Knowledge
of the
Student
moy Attend

Central
Screening
Committee

- Includes Student
Services Heod ond
Coordinators, M.H.R.
and Metro Health

Inform°, ion required.

-Up-to-dote
stondordize
psycholegicol
cnsessment-

-speech-hgoring
ossessrnent

-Medico!
Informotion
Including
Psychiotric
Medicot ion
Referrol to
Diognostic Centers,

-Up-to -dote School
RepOrt Prepared
by Clouroom
Teacher

- Principal's Report
-Area Counsellet's Report
-Sociol- Worker's Report

Recommenclabons
of Central
Screeotn9

Accept Student
for Special '
Program
Plocem.nt

Recommended,,

Modification
ofsExisting ,

Program

U

Recommend
Exploration of
Other
Alternatives

sr

Defer, Pending
Additional
Information

miRae; lc,

Humon
Resources

U

Refer to
Metro Health
or other

.Medico) Resources

Refer to
Vancouver
Resources

Board

is Parent-School
Constiltation

I

I.

-Rocornrnendotio
of Central
Screohing
Reported to
Principal.

-Principal
,shores with
parent

-If Student is
Accepted for
Speciol Progrc
PlocerAent,
Porentol
Consent is
Obtoined
Alter Explone;
of Program An-
Visitation it
Desired.

- Principal
Notifies
Receiving

,v5chool ond
Sp. Ed. Plocr
Contoct.

-Reports are
Forwarded

I 76



11 VANCOUVER SC[1061 BOARD

.REFERRAL TO

CENTRAL SCREENING -COMMITTEE

TO BE COMPLETED BY SCHOOL COUNSELLO DATE:

NAME
e

Sex

Surname Fir Name Initial

AD5RESS

:PHONE NUMBER

46

EIRTHLATE /so. / AGE

Year . Month,. Day

PARENT'S OR GUARDIAN'S NAKE

PRESENT SCHOOL
GRADE

Ns

IF M.H.R. WORKE/rINVOLVED, GIVE NAME AND TELEPHONE NUMBER

SCHOOL COUNSELLOR

ENCLOSED WITILIHIS REFERRAL ARE:

LETTERS.AND REPORTS NECESSARY FOR SCREENING

DATED

PRINCIPAL'S REPORT '

,

TEASER'S REPORT;
_

COUNSELLOR'S REPORT -
-

-%

SCHOOL PSYCHOLOGIST.
s$,

.1

HEALTH TEAM

- .

SPEECH -6 FEARING
_

.
. .

RELEASE _FORM

,

- .

SKILLS DEVELOPMENT CENTRE REPQRT,

Y i. 21'

.

0

.

Retprn this. form with documents to: Chairman, Central SCreenids Committee.

Varthouver.SchoolBoard:
1595 West 10th Avenue
Vancouver, B.: C.

V6J lt8
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VANCOUVER SOOOL BOARD

REFERRAL TO

CENTRAL SCREENING COMMITTEE

k

TO BE *COMPLETED BY ARAM COUNSELLOR DATE:

1k

NAME

4

Surname First Name Initial

ADDRESS

Sex

PHONE NUM:nER

BIRTHDATE / AGE

Year Month Day

.PARENT'S OR MARDIAN'S NAME

?RESET SCHOOL 'GRADE

IF M.H.R. WORKER INVOLVED, GIVE NAME AND TELEPHONE NUMBER,

WA-COUNSELLOR°

ENCLOSED WITH THIS REFERRAL ARE:.

LETTERS AND REPORTS NECESSARY FOR SCREENING

I
/7.

DATED

1.

PRINCIPAL'S 'REPORT 1

lEACHER'S REPORT .

. .

,

AREA COUNSELLOR

.

.

SCHOOL PSYCHOLOGIST

. .

4 -
,

HEALTH TEAM

4

SPEECH 6 HEARING .

RELEASE FORM

,
)

.

LEAkNINGASSISTANCZ13EPQRT -..

1

.

OTHER
. ,

Returnthrs form with,documents to: Chairman, Central Screenin Committee

Vancouver SChodl Board ;

1595 West 10th Avenue
Vancouver, B. C,

V6J 1Z8
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B. Policy for Programs for Emotionally Disturbed Children

Langley School District

EMOTIONALLY HANDICAPPED PROGRAM

-0 ectives

These programs are for students of.average or bettei ability

who, have severe learning problems as a result of a Specific Learning

Disability. Oftsd, there are seconda7 behavioral difficulties asso-

ciated with the learning disability, which require management so that

the child can function when he returns to the regular class.

The instructional program is intended to be prescriptive in

nature, and is mimed at closing the gap between the student's ability

level and his achievement. As well; it is aimed at developing self7,..

direction and appropriate school-related behavior.

Students are integrated, into regular class programs on an in-

dividual basis as much as possible in activities and subjects Whele

they appeaXto fusictioti well.

Programs use the."gtructured Success" (Hewitt and Taylor) model
.7'

asel theoretical fFamework, "pled with a prescript0e approval to

activity selection.

The expect on is that within a two year period these children

will be returno their neighbourhood regular class, with Learning

(
.

Assistance if necessary. P ovisions,will 1:)e made for studena to

remain'in the prqgram if after thorough re-asgessment the student'

. shows need for continued small group placement and programming.

,

441
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CRITERIA FOR.EtIGIDILITY
t_.

f.

l'Intellectual Ability:

Intelligence quotients on/tests individually administered by a

qualified psychologist which'place the student no lower than one';

standard deviation below the mean, allowing for the standard error
6

of measurement on the. lest and ;or judgment about the sample validity.

2. Academic Achievement:

A significant didcrepancy between actual performance and expec-

taney as predicted by measures of academic aptitude. Performance 4. ,

is to be assessed on an individually administered standardized

Tsure of academic achievement or pre-academic development.
,

A significant discrepancy is defined as more than one standard C
1 deviation from expectancy

3. General Classroom Performance and Adaptive Behavior:

4

Students who exhibit such severe emotional or social diffi-

culties so as to interfere with their effective learning and/or
o

that of their'peers in a full time regular class setting.

Relative severity is to be deterthined by District sFaff psycho-

4

logists-Who may rely on a/variety of assessmentdevices and pro-
'A'-'. ve ,:, , .

. q

fessiofial :colleagues in making this decision.
s

Students must meet criterion one and either cr terion two

or three in order, to, be coAaidered eligible for the rogram.

'Students who are marginally eligible may be p owe short term

basis if space is'available in the program.

.t,

4

60
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Placement

7 6

Placement in the program is co-ordinated by the Program

Consultint in Learning Disabilities.

The capacity of the program is such tfiat it is intended to-focus

,.on about 1% of the student population.

,,,Maximum caseloads are outlined in Policy 5019-8.
t,

.;1-7 .

J.

.
.

. ..

N. There are four such programs in the following elementary schools:
4'

. -,
. .7-' i

Alice Brown, Fort Langley, Parksideand GlenwOod.
... .,.., )

.. Each program consists of a Primary and ;intermediate level.

Enrolments are limited to ensure individualized instruction.

Classes are open to all students in the District who meet quire-

-

ments, through till-normal referral and placement procedure'. Often

t4re is a waiting list.'
41.

REHABILITATION PROGRAM

The purpose of a Rehabilitation,program, as outlined by the

Ministry of Educatio4 in 1975, is:

."To enable yOung people who are experiencing great

. .

difficulty at school, or who have dropped out of school, to acquire

'basic academic skills which will make it posSible for them to re-
.

enter/the s%ool sysidm or no proceed to further training or employ-
,

ment."
, .

,. ....,

The progradi is 'jointly-funded by the Ministriekof Education

and Human Resources, with the latter providing for Child Care Worker

.. staff. (,. -,

..-

8 1_

O
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Rehab.iiiation programs in the Langley istrict are organized

in twostages: the Alternate.Learning Envi onment and the School-

Rehahilitatibn programs:

*
11'

.a) AlternatAR Lealrning Environment

. The A.L: Ea n alternative for students who have been or are

ju ad likely to .beuns4Fessful in their regular Juni Secondary

School despite irogr
+C.

modification. For a variety of reasons the&
1

fstudentg.have developed a.resikance to programs which resemble the

regular school envico4ent.-

Clientele': Most students alle between the ages of,14 anal 15. These
. . -i,

students will flayewa history"of:
.-,

(

1. A continuing p4ttern Of, maladdptive and dipruptive school

iir
behavior which is both chronic and excessive. :"."

-A.

(

,

'N,

2. Evidence that inappropriate school expectation's are not

causative or contributing.gacors. Stafgaconsensud should 3e
t

reached in making these judgmeritL

Location: The program is Currently grating out of two portables

located behind the Teachers District ResoUrce Centre on 32nd' Avendt
/

justoff Carvolth (200th Street). There is a`staq of 3 1/2, two 0P

teSchers nd 1 1/2 child care workers, and a maximum enrolment of

twenty students. 4

Obect vd : /
/ "4-:

1. To re-establish behavior which witl enable the student to

function in regular school setting.

4

rt

3

!



4.

O

1

2. To ,,re- establish positive apt.r.,1%tudes.toward ata-demic learntlig.

4,

te,teach the student, the basic life skill

. 4. Topursue areas of interlt.to establish futurecadeMid 4

-and/or career areas:

lk
S. To'deverop in,terpetsonal and communication skills necessary

for effective living.

r %,
6. To develop asense of personal self-esteem,

s

Program: Four major progrL areas are emphasized:

i. Academic

2. (s.Physical Recreation

3 Practical Skills

4. Environmeval Exploration
A ..

Admissions: Referrals should be forwarded via )the Special Services,

Department to the Senior Counselling Psychologist from:

1.. High Sohool Counsellors'

2. Utnistry.of Human Resources .

3. Probation Service Staff

4

0

\

c'\
. .

, 'Placement procedures will follow the guidelines, laid
.

*

out in Sthoql DfAtric Policw Referrals-may be accepted at anytime. -
,

.

. - -,-
,

.

during ttie"-s.chool year 'bur placement will,be dependenleon h
,

.
.

\ . 1 ,
availability of spakce.-

s

- -..

,

IP

a

b
I

(

. 4
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0

For more informationf A brochutie outlining A.L.E. should be

available j.n the Guidance office of any high school.

Enquiries may also be directed to:

. -Co-ordinator, Alternate Learning Environment'
....- . . 4

P .i 19..740 - 32Ad Avenue, Langley; B.C. ,

..:'I. '.4 Attention:' Mr. J. Fuller.
. . t ,

Telephone: 530-4,911
8

"..4
4

I' 4 1

13 - Sthool-,Based Rehabilitation Programs
, , . f

I,

:Three school-based Rehabilitation programs are located at

_ ,Bi-OokswO-O-ci Junior, D.W. Poppy Junior and Aldergrove Secondary

'SchoOls:' ,
..

* .
,
,

These programs provide for a transition Of high-risk students. .

4

S

of Junior High School age-into a secondary school environment, and

are intended for stpdentslwho.

1. Demonatrate serious learning difficulties .and /or behavioral

problems.

i2.' ThAe diffrcuLties are not solely attributed to low ability.

3. Are functioning two or more years below their appropriate,

...
achievement level on standardized achieyement tests

.

.\,..

0.1

4. &ally, the-seudent,is below 1S; years of age.

Total enrolment in the three programs will be ,between 35 an4 45

students.

The Prpgtams are:

1./Trookswood Terra Firba

-2. D.W. Poppy Pre-employment

/
3. .Aldergrove.Junior,Prep...,

4
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IrCeach case the program consists

i) Academic upgrading

of three major areas:

: Behavior adjustment And motivation

iii) An orientation to the world of work in terms of

long -term goals

4
Details oteachm)rogram are available by contacting the,schdois

.

where prograMs arelocated.

'ro

Admission to.ehabilit.ition programs'is by referral to Special.

Services in 'accordanOe with procedures laid down in district policy.

An Admissions Committee consisting of the 'Supervisor of Special
e: ,

Services -(or delegate), ode representative from the referring school,

two representatives of the receiving school, and the parents,reviews
)

the referral. Admission may'occur at any/Jime during th, school
1 .-,..,

:',,

yetrr.
, ..

1.

I "

s.

aW

.

-

r
.

ti

a
Av.

.

).3 '

-44
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BO, ® -®F SCHOOL TRUSTEES

. I

,1 SCHOOL DISTRICT *No. 35 (LANGLEY)

POLICY MANUAL

5

%.

o

SUBJECT: SPECIAL SERVICES. (CLASS. SIZE)

. 41

Policy No. 5019-8 Jr_ .. ..

A.

, Date
Revised 20

class size Policy. 5022 indicates a maximum size of Special, Classes to be 15..

Tare arece-tain types of Special Classes, however, which cannot be opgrated-

with ,effic,ienty unless the maximum class size is,considecably lets than 15.

The cc ic.4)i.g is,a

c Procr'ammes:

rrlistic guide'tO Special Education Class maxirum

.

.1
0

I Prc,Rrammes:

Secondary -

Intermediate -
,Primar

Secondary

%
.

Programmes 'i,.langu.ag6 Intermediate -

:islaoil.itjes:
Primary

Pragrarrrnese Senior
,

Inte-rmediate
, Primary

,

.:ntegrated. eatning

Multi:handi apped and Autistic - All levels

Profoundly.Deaf(T.C.,)

ft
0

4

J
4

ti

:

4

Max i MUM

10 j
8

15

'20

Optimm
(optimal 12-13)

(optimal
(optimal. 6)

(opti7,a1.12,-13)

(cptimal.1a) .

10.mrpoole (optiV 8)`

8 (opt.mal 6)`

10

8/ " (optimal, 7)

(cpt;imal

(optiliial 3')

{optimal, 4)::

C
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. DescriptionoofPrograms for Emotionally Disturbed Children

.

A. Goal

1. ,CLASS 1-01t SEVERE BEHAVIOURAL PROBLEMS

QUALICUM BEACH.MIDDLE SCHOOL,

.. October 1980

, R.

0 4

To providea behavie4r- management and academic
6

.

raprogm which is intended to result in the integre-

tion of students with a history of severe behavioural

problems back into regular classes.

i4,

B. 'Objectives 1. TO offer a behaviour program designed to reduce

.
,inappropriate behaviours and to encourage accept-

,. .

2. To'design. individual education programs for each

sttidentin the c ore academic subjects.

3. To.integrate students with their peers into,physlCal

education, industrial education/home economics /design

craft and elective programs as edonas possible.
. , iA

4. To accommodate within a given year on a rotating.
.

..baSis.a,minimum of 4 to a maximum of .18 pupils

with no more then 6 enrolled at any giilen time.

'to

C. Rationale it is feft.thb.objectives can be met by prdviding a

setting with:
JO\

l. program flexibility,

2. individualization of instruction,

3. idAuate Counselling poteNtial;

4. a potential to offef increasinCopportunitiee for

. self 'responsibility,
,soter

5. 'opportunity for gag(' peer group relationships.

, 1

SW

1

1 to "1.,
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r

..

D. Criteria
For Entry Potential,candidates will beselected through a

prescribed proCess.

(a) Application for program admision will be

e

0

Initiated by referring school, signed by parent

and forwarded to pr' Cipal of'Qualicum Middle

School. . ,

(b) Parents will meet With the principal of Qualicum

Middle School and agree upon an appropriate'means

for home school. coordination. 'Parental contact .

with .the teacher and aide will be reqUired. This

can be undertaken in one of ee following ways :

1. Paranevisits schoolminim .3 times per week.

.This can usuallybe Combined with dropping,4 off-

1/1$or picpng up c,hild

2.' Daily reporting form taken home, signgd by '

parent and reurned by kill.
1

- Parents take Part in a'weele*,,meetlng.
, ,.

,

3. Daily phone call 1:4:parent.
0

,-, Paents cake part iq!weekly meeting.

(c) Complete assessment carried out by a psychologist.

'
Principals will refer apPlican for psychological

r, assessment.

(d) Advisory ee meets an final .selection,- is made.,,, .,
.

. .

Commf
t

.

E. Advisory \ %0, ..- \1

0
'Committee A Behavh cNdral Progr4M Ad' 'Committee will be

.;,.

. .
. 4

3 eStaVliStiq to.iir8Vide-inpBt and- guidance in the ovetall - ,

4-

,. operation,of tiU,ptogram. Pt will also function*As a

k

10'

Screeging'Committee.

\\
.

IThis Committee.will be comprise
\ '

of che following:

.... Coordinator. of Speciallducat opctincipal ofreceiving.:
. ..-

school (Chairman),pro4tamK,ac e psychologistlfrai
.

Men,tal Health, Unit and rferring,teapher or principal.
... \5 :- '

4

.

t
,

,e A1
).4.

, ,.

ti 0

418.,1
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F. Program
Outline The behavioural, program is a .District program.

-
,

Pupils considered fqr pdrticipation will generally

'be4between, the ages of 10 and 14: °Exce tions, to this

may be made on the 'basis.ofirmed( The rogram will use
., .

a continuous intake and exit procedure. Ideally pupils

should be integrated Anloo/egular school. electives 50%
I VET f

of their ..school time. The program'teachefr shall have ..

time free from his/her teaching duties Gin order to

monitor pupils' abilities to cope in regular classes.

' The rograin teacher shall, also have time free from his/

her tea hing duties in order to do follow -up with ptpils:.

who have,been ie7integrated into regular programs.

L. Staffing This'program shall be gtaffdd.by one full time teacher

as well as one -teacher aide or Child Care Worker..
-,

2. REHABILITATION PROGRAM

CRANIT

I -4Zeneral Aim

.JThe purpose of the program is to rehabilitate adolescents identyied
as being unable to function successfully within the regilar,school

.4progrm.

4 II Childreno be served under the social services, - ,
within schools are described as follows:

# (a) male or female. e1i1d up to 14 year f age

(b) children wfmay be moderately disturbed or who have

dfspIayed delinquent tendencies and whose disturbed.or

delinquent behavior is amenable to _treat t within the

A

community.

s

e
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More particultarly the children tube served are;

(1) 'Children with learning difflculties, :behavior problems .

and social handicaps, unable to.function in the regular

class room.

(2) TOtential drop-outs and drop-out recovery.

(3) Aged range 9 - 18 both sexes

(A4' Mainly.grades 8, 9 and 10

(5) Initial intake estimated at and the average class

size expected to be 8 or 10 students.

III Specific Objectives

Academic: .

(1) To provide an opportunity for potential drop-outs

and drop-outs to explore.additional.choices opeu to
/ 7

thAi through education as. vocational planning:.

, .

("2) Tp..,. diagndse, as required, and provide remediation for

#udenti who may 'considtr re-entry:to a secondary school.

(3) To Interpret to parents therationals, planning and-

development of theiA child's program on a regular'ba0s.:,
,

4

1

Social:
1'

(1) Provide family counselling when necessary

(2) Modify social' behavior Patterns and'provide students

with "life skills",necessary,to function in a regelar4

schdol, society and the work field.

(3) Ito involve .community agencies in the delivering

ipprOpria're and necessary family service,.

\. * ,/^
.

4
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'Vocational: - */".

(1) To assess student's vocational interests and abilities.

(2) 'TO involfe students in min\- courses, when possible.
cY

0 .

(3) Provide a work experience program to supplement school

and vocational interest's.

IV Program Components

V
O

la

(1) Regular school work:

This includes Mathematics and English, following-as

closely as=?essible standard currlculum'and texts used

in secondary schools.

(2) Remedial:

A prescriptive learning assistance program based on

ability. Materials, method and approach' will be dapted

to student's level of ability.

(3) Life Skills:

i

.

(41 Work Experience:
-

1 , .

)-

\ '- Students will be ii1Volved in individual andigroup work
.'

Trojeets within the school and in the community.

:.After suffiLi4ent prepatiOn, some students wilI put

Students will learn the basic life skills necessary .to'

" 'survive in to,ciety. These include skills in 5 areas:

(1) Community skills
.

(2) -Consumer. skills

(3)
y
Personal/Social skills

(4) Reading Skills

(5) Vocational exploration

.

. in a job siibation to get-first-hand%perieuce i
, !

workin't world. ,7%, . '.

,

o
ti

O
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NOTE - The guidelines to be followed for the work

experience program have"been establiped in

the Career Exploration Handbook 1979-80 for ,

School DO.strict 455.

(5) Communication: -

inVolvement with-parents and commUnityervicet is

necessary for this program to funCtion.

(6) Recreational':

- Field Trips

- Skating

- Sports

- Camping

--Arts/Crafts

V (1) The following could recommend that a student be placed in

the rehabilitation class:

(a), Principall 7reachers%

(b) Ht an Resources

..:(c) Parents.

(0'Student'
4

(2) Referral-Form is completed. \-4?1

(3) Referred student is assessed prior to ben plated:in program.

a,

Factors considered in assessing students Are as follows:

(a) Student must fit into category of students to be served

under socill services within schools. (Refer'ito Para. II

fordeta'ils):. 7

(b) Consultation with parents is necessary.
ti

. ,
01;
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4

The following thethods mill be.uSed in evaluating students'

'progress:

(1) Stifdent° records of progress 1

.
(2) Staff - student wnfetences,

(3) Self-evtuation

(rues
.

Case 'conferences

(5) Testing yOcati:onal

ability, achievement

--diagnostic

3. PROGRAMS'FOR CHILDRENMITH SEVERE LEARNING PROBLEMS

.

. .

SPECIAL REMEDIAL CLASSNkFOR BEHAVIOUR DISOkbERED.CHILDREN
1

A.°) Program Description

Special Remedial Classes taverbeen established in Vancouver

schools for pupils who are socially maladjusted, emotionally

disturbed, or behavidurally disordered to .the extent that tivit)y

,
cannot be accommodated in a regular class setting. .**

I+,
N

-. '''. , .

One teacher and one child are worker
\
or staff assistant, function

in d'-Aelf-conyinedstructured setting with an enrolment of ten

. . students. Class.Aispersement includes:
.

, 1

eP,
-. two primary `classes ,

. . l .
. three intermediate classes

- three senior classes

-te secondary class.

Program emphasis is on the students' emotional and/or behavioural

needs through an acadetiC focus. .4

%

B. Program Objectives

--"'Special remedial classes can offer the greatest iotential for sUcCessL-

ful reintegration of its students by coordinating the educational

93
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and social behaviour}]. aspects of the, student's life in an individually

planned ley with the goal of tra smitting acadefilic, behavioural, social

and general skill abilities retained as its focus.

Ab -

Academic

- To individualize programs in order that educationalptogress is

made as quickly as possible.'

-1,To develop-systematic cognitive skills toward problem solving.
d,

To regulatly assess the progreis of the students and the program.

Social/Emotional.

- To develop a basis of trust so that the students may understand

and communicate their feelings.

- To.help the student develop social communicative skills:

- To help the students clarify their own values and feelings.

- To help the student develop appropriate emOtionarresponses.

To aid in the positive integration ofxhe student especially 4

during free time and working xdward participation in extra curri-

cular,afiecommunity programs.

Behaviotiral.

k
- :To help the students shift fiom I reliance on,external support

and disciplAne.to internal self - reliance and discipline.
,

- To develop behavioural management systems and counselling'pre:

cedures that *lill steer the student toward self-actualization.

To provide the assistance.needed to assure osteady attendance.

Transitional Liaison
-1Y

- To infgrm ana co-ordinate the home and outside workers with the

schobl program so. that contradictions and lapses do not occur.

'sr1440.-

.- To act as advisor to the student and the school (staff, admin-

'.istration and other students) when problems between them arise.

- To prepare a Ibpg range plan, worked out with the involvemA of
.

, .

94
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..tbe-student and-his/her guardians, to facilitate integration

int regular school classes, 'fire-employment programs, job

tra ning programs or the work force.

- To aid in the transition period between the Student Development

Centre and involvement in a new program.

C. Referral Procedures

.\,School Based Team to Central Screenirp

- Psychiatric consultation 4-5--Tivally requested.

D. Evajuatien

The progress of each student in the special program for lithaviour

I

disorders .is evaluated on an ongoing basis by the school based

team and is reviewed monthly by the consultative team. A review

with Special Education Supervisorl, Staff will,be arranged-in

April or May of each year-to consider recommendations for alternate

placements.

At the evaluation meeting, the student's program and placement are

discussed in depil. Following this discUssion, recommendations

are made which may includgr

continueopresent proaram and placement

modify existing *program

- begin an integration process (return to regular grade on a
'

part-tPge basis) \

return to regular grade on trial basis (with ongoing monitoring

by Special' Ediicaticin personnel)

- recommend treatment support oeilome instruction or, referral, to
1

4e Ministry of Human Resources

- refer to Central Screening for consideration of alternative

Special Education placement.

1
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4. PROGRAMS FOR CHIIIREN WITH SEVERE BEHAVIOUR, DISORDERS,_

OSLER OBSERVATION CLASS

A. Program Objectives

The intent of this class is to- provide a longer term observation
,i

of a'..chi/d for whom appr opriate pncement is difficult to deter- .

mine. The d4sirekstty, is from three to five months.,

The Observation Teap meets on a monthly'basIs to review each child

and includes: '

- a teacher trained in observation echniques and academic

instruction on an individualized basis:

a child psychiatrist

a child paediatr4 ician with an interest in neurology and ,

auditory diffiCultie

- the Special Education Consultant (Vancouver School Board)

= the school psychologist

7the'ateatspeechandbearimg.spec&list
/,

. - the principal ,

)..)

.

B. daapic. ObAectives
'

t
' - to determine Avels of functioning and. modes of,ac'ademicjearning.

.1e

41 .- to provide an, individuallzed academic program.

to evaluate neurological, Sensory or health needs.
.

111to evaluat, emotional /social needs'offering support to chi
.

,
oand parents.,

4

" .

-F'

to observe peer interaction, as child integrates into other

classrooms.

,Eyaluation rocedures

Each chlld.is reviewed on-an ongoing basis through various obser-

vatio6g7-and c4retions from the Consultative ,Team which to
, .

review eadh:child on a monthly basis.. '

-

cg`

4
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When the Team'considers that all aspects of observations are com-

pleted they present the information and recommendations for place-

ment to CAtral Screening following the usual procedures.'

5. PROGRAMS FOR CHILDREN WITH SEVERE BEHAVIOUR DISORDERS

(Continuing Program)

EAST lA (VancOuver General Hospital Psychiatric

Assessment Ward)

A. Program Description 4

The Vancouver School Board provides a teacher for the Child

Psychiatric Assessment Center at the Vancouver General Hospital.
,

This is a provincial resource for elementary aged children who

exhibit severe emotional, handicaps. The team works with approxi-

' mately 80 students within the school year% Students reside within

the hospital from two weeks to three months.

B. Program Olectiv44

Role df e ,teacher

As part of the psychiatric team the teacher:

- isa full. time employee of the'Vansouver School Board with a

background in regular classroom settings as well as Special

Eduation experience..

- takes part as an'active pafticipant of the East lA team.

- Attends and participates'in Ward Rounds andConferences dis-
.

cussj.ng the assessment findings and making recommepdations as

to placement and management on discharge.

- -May be requested by the-Senior Therapist 06 discuss educationAl

findings directly with the parent's in the disCharge.interi/iew.,

- Makes contact with the Educational people involved With the

child. Organizes educational personnel,with a vested interest

'in the child to come to aspfanned Conference; and to include

those to be involved in the future.

97



- 92 -

When the Team considers that all aspects of observations are com-

pleted they present the information and recommendations for place-

ment to CAtral Screening following the usual procedures.

5. PROGRAMS FOR CHILDREN WITH SEVERE BEHAVIOUR DISORDERS

(Continuing Program)

EAST lA - (VancOuver General Hospital Psychiatric

Assessment Ward)

A. Program Description 4

The Vancouver School Board provides a teacher for the Child

Psychiatric Assessment Center at the Vancouver General Hospital.

This is a provincial resource for eleMentary aged children who

exhibit severe emotional. handicaps. The team works with approxi-

mately 80 students within the school year% Students reside within

the hospAal from two weeks to three months.

k

B. Program Obecti444.

Role Of t'h'e reacher

As part of the psychiatric team the teacher:

- isa full. time employee of the'Vanco uver School Board with a

background in regular olassroom settings as well as Special
.

Education experience.. .

- takes part as an'active pafOe ipant of the East lA team.

- Attends and participates°in Ward Rounds and Conferences dis-

cussing the assessment findings and making recommendations as

to placement and management on discharge.

--May-be requested by-the-Senior Therapist t6 discuss ducationa.l

' findings directly with the parents in the disCharge.ineerkriew.,

Makes contact with'the Educational people involved with the

child. Organizes educational personner with a vested interest

'in the child to come to axpfanned Conference; and to include

those to be involved in the future.
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yew

Contacts the school to inform them precisely4hen Co expect
A

the Child to return.

-.04anizes the school program on the unit; using the nursing

staff to assist her when necessary. One staff member is assigned

to the classroom daily. She is to assign what assistance she

'expects from that staff member. V

BecOmes aware of the individual histories and careplans so that

there can be consistency in the behaviour management program,

and set limits accordingly. Nursing staff is.used as a back up,

so that the classroom is not disrupted.

- Provides individual assessmehts for each child. These include

Academic as well as social skills. When assessments are made,

both formal and informal tests are used.

-- Provides a written report, which is attached to each medical'

chart and ig included in the discharge summary.

Gives a brief report each day to be passed on to the net shift.

Consider& all aspects of the function of the unit and contributes

accordingle for changes -and improvements are presented

as an active members ntaining a therapeutic milieu far the

- Attends inservice education programs whenever possible to in-

crease the general knowledge of Child Psychiatry.

C. Placement ghd Evaluation is, determined by hospital(procedures.

. ".

O

93,
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, RESIDENTIAL PROGRAMS

(Continuing Programs)

CHILDREN'S FOUNDATION
h.

The Childrey's Foundation is a residential treatment resource

provided by the Ministry of Human Resource provided by the Ministry

of Human Resburces for the treatmen of behaviour disordered

children-of elementary school age. and their families.

The Vancouver School Board provides the educational components'for

the two classrooms. Maximum school enrollment is eighteen.

,The Cdnter has a main bgilding housing the classrooms, and four,
.

cottages which house a treatment team comprised of a cottage

super4iSor and five.cliildcare counsellors. Each cottage has access

to a family consultant as well alAle.availability of a,psychiatrist.

Programs, initiated in .the classroom are .supported and reinforced in

the residential setting.

A:- Program Description

The ratibnale ofthe classroom ethat beham- iour is subject to
q.

envitonmental control and can be changed. With a change in behaviour

there is a concomitant increase in academic skills, given that a

student-is taught at his appropriate level. Interventions become

successful by focusing directly.jon the behaviour of the bhild or

by modifying teacher and/or peer behaviour.

Students are presented with diagnostic acade mic screening assessments

and pre'Scriptive_teaching methods. are designed and implemented.
4

A classro6m contract system and "natural consequences" are used for

behaviour management.', A1child must progress through five specific

let/els before integration begins back a t the home school-.

The child's entire day is monitored by structure, set limitations,

donsistent discipline and much pbsitive reinforcement'. '

jr-8)
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B. Basic Objectives include: to provide:

Behaviour modification of:the student.

- Parent training and support.

- Success and confidence with the development of a secure self image.

Development of non-acquired 4emic skills.

- Spccessful integration into.a community school.

C. Referral Procedures

- Initially the school based team, apsychiatrist and/or Central

Screening may recommend placement in this residential treatment

resource.'

- In consultation with the teachers, 5nd the Children's Foundation

teams, the Setlior Staff Committee decides if a student is aCcepted

for placement.

- 'Because the Pr6tTam is funded by,The Ministry of auman Resources

a social worker must make the reerrda for a child's admissibn to
4

the program.

The programois designed to assist inimproviNg parenting skills

and parents are expected to cooperate.

X

D Evaluation )

0 . -

. -
Once remediation

,
of s and nd behaviour are modifi ed to a specified

criteria; a gradual Vntegration-process begins. The school based
0

';
team:at Beaconsfield SChoeil and.tbe support staff fro .Children's

Foundation continueAo add to the procesd on a daily basis, slowly'

withdrawing as the child btcomes independent.
,

4/
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7. PROGRAMS IN TREATMENT CENTRES

(Joyce Center)

. A. 'Program Description
-

This itea sister piogram to Children's Foundation for students

age thirteen to seventeen'.

Students enrolled in this residential program are>considered

delinquent and/or behaviour disordered children who have-usually

had difficulty in'other treatment resources.

Two Vancouver School Board teachers provide the educational com-

\v ponent for approximately twenty %dolescents. This is however, a

Ministry of Human Resources Program.

B. Program Objectives

to provide behdviour modififcatIon oP thr-"student.

to provide parent trainin; and support.

to build success and confidence, with the-development of a secure
4

self-image. a

to develop academic skills.

- to initiate and support successful integration into a community

school.

E C. Referral Procedures'

Referral must be made by a sociaX worker assigned to the child.

Such a referral may bt'recommeAdea to the social worker from

Vancouver School Board Central Screening.
1110- .

D.. Evaluation
5

Students are usually enrolled forsix months to a year with

integration procedures - carefully designed for 'placement in school,

`settings and in many instances foster homes. A social worker will'

doillow,up each!child's progress for at least six months.

4

54,
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8. PROGRAMS IN TREATMENT CENTERS

,
(Maywood Home)

A. Program Description
. -

, l .

tr.

The Salvation Army provides a home for adolescent expectant mothers.

,This is a provinCial resource for which the Vancouver School Board
.

provides one teacher. The home Chan accommodate thiry residents

at'one time. One of the regyirements is that each girl must

attend school even if she has not been atte nding in the past. The

'majprity of students are enrolled in correspondence courses.

Programming is extensive and offets:

Pre-natal training and counselling offered on a daily basis.

Swimming as an important part of the daily exercise program.

'The girls have the responsibility of sharing in the daily upkeep

of the home.

:An indepth arts and crafts program staffed by Salvation Army staff

and colunteers offers to provide productive leisure time activities.

B. Evaluation

0

' Students are assessed academically and programs are provided. For

some courses
1
the girls attend Chorlhill Secondary School which is

in close proxility, . The liEngahommerce, and Science Departments
I

T-1..

correct assignments and arrange for special training sessions or
. r . .

...
,

..
, . .

lab demonstrations and set exams for the students who are. not on

correspondence courses: Credits are granted to the -succpssfal

stud nts.-
,

.
. ,

Placement terminates when the, student's baby is -born. With per-

Mission, the teacher contacts the hoke school to, offer assistance
(

with the most appropriate transitiont,o regular schools.
.... .--

Transcripts day be, forwarded from Churchill Shoo],. ;
.

. ..
.

10,2
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CLOSED THERAPEUTIC CENTRE

A. Program Description (

This provincial resource center is to be *established by the four

Ministries -Educati6h, Health; Human Resources and Attorney General,

for pre-delinquent and delinquent students;

While criteria, descriptions, placement and referral procedures have

not as ,yet been determined, Vancouver has been requested to provide'

the educational component for the program: The program is to be
0

available in 1980,September. One apprgval is requested for now.

A. Pro ram Descr tiou

Special Progr '.,4utistic) are designed for autistic or'autistic-

lAke children who exhibit a disability in:

10. AUTISTIC

Continuing Programs)

- the rate of.appearance of physical; social and language skills.

responding to sensations in an abnormal way.

- speech and language which may be delayed or absent.

relating to Oople, objects and events in a normal way.

In Vancouver the Deveftpmental Center at Lord Tnnyson Elementary

School is the elementary training center for autistic students who

require that s&uctused setting. Autistic students are not housed

t together because of their label but rather according to program

needs. These children are'placed throug ut the school system

from Oakridge School, to special class an 'regular class setting
...

dependent upon their need.. Personal,Attendanta are attached to the

Development Program at Tennyson School,

1 U

s.
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B. .Objectives of Program

/

- To provide individualized goal-oriented programs with a heavy

emphasis on behaviour modification procedures.

To design approaches to remediate or control:

(a) self-stimulation behaviour

(b), inappropriate language parroting and perseveration*

(0, eye contact

(d) abnormal ways, of relating to people, objects, and events

.(e) resistance torchange

over - selective attention

To provide a curriculum which addressbs lang uage, motor, academics,
J

life skills, self help and pre-votational skill designed with

sequential and behavloural task analysis, emphasizing marketable

work skillS.

C. Referral Procedures

Children are usually referred to Central Screen ing from Laurel

House;or Special Pre-Schools. Programs.,

14 Evaluation is conducted through monthly consultative gieetings--
,

school based team meetings andbregular.parent meetings.

ib
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11. VANCOUVER SCHOOL BOARD

ALTERNATIVE REHABILITATION PROGRAMS

The'Vancouver School Board has a number of alternative rehabilitation

programs which are organize0 to meet specific educational and...sbcial

needs of a minority group of students. These alternative programs

are usually organized in small units of approximately twenty students

and located neara secondary school or off-campus site. Each of

theSe programs is responsible to the administration of the nearby

secondary school.

The alternative rehabilitation prograMS are organized to provide

more help for students who are'experiencing personal difficulties
4.s.t

and may have to drop out of school,. Admission to these programs is.

through program teams which include the principal, teacher, child-

car# workerS', Vancouver School Board personnel and the Ministry of

'Human Resources personnel.

The staffing of each unit of Oe program ,consists of a Vancouver

School Board teacher, staff assistant and a child-cafe worker

supplied by the Ministry of Human Resources or a probationrassistant

from the Attorney ,General' department.

The programs generally concentrate on basic acadeitic and social skills.

These programs try te, make it possibleNfor the student to re -enter
4

the school system 'or proceed to further' education, training or

emplOyment.

vo
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ALTERNATIVE PROGRAM
Phone Number
HOME SCHOOL
Phone Number
STAFF

8J -9J

255-9371

Britannia Secondary
255-9371

I leacher

I Staff Assistant
1 Child.Care Worker

Outreach

68.9-3211

Britannia Secondary
Z55-937I

2 Teachers
0 Staff. Assistants

105 2 Child Care Workers

ttreetfront

255-4457 -

Britannia Secondary
255-p371

I ,Teacher4

Staff Assistant
I Child Care Worker

ALTERNATIVE REHABILITATION PROGRAMS

ADDRESS'

and

FACILITIES ENROLMENT
DESCRIPTION INFORMATION

Portableclass.- Limited to 20
room on school Ages 13 to -16

grounds.

1001 Cotton Dr.

First United Limited to 30
Church,

. Ages 13 to 17

320 E. Hastings Native Indian students

PROGgAM SUMMARY

Major emphasis on social development

is achieved in part through basic
sKills upgrading. A personal inter'est

is taken.in each student to channel

the common human qualities of courage, 8

humour; spontaneity, independence,
indjViduality; vulnerability and the or-

\ de'sire to learn and to know in more
positive directions.

896 Commercial Dr..Limited to 20

Ages 13 to 16

Emphasis is placed on baic skill up
grading jn English.and m4thematics.

ands personal develovent Native
studies ,and Fife skills-are AlCo

promiunt in the curriculuM.

.English, mathematics pid social studies

are emphasiied but time is devoted to.
physical education and special interest
activities, such as.pbotography and
,various crafts.

<-
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228-036
Lori Byng Secondary

224-4321

I Teac.her

1 Staff Assistant
I Ctii IJ Gare Worker

EA%1S;de PrnorFlm

I 870-902a
N Gladsue Secondary
(-4 872-1661'

-%

ADDRESS
and

FACILITIES

DESC;IPflON

4595 hest 8th

Avent.e, Large.,

classrocx:1 area,

lounge, 'gym and

office.

3435 Porter St.

ENROLMENT
INFORMATION

Limited to 20
Ages 13 to 16
Minimum grade
6 equivalent

Limited to 46
Ages 14 to 15

ti

PROGRAM. SUMMARY

Emphasis is on mathematics, English
and Social Studies with classes offered
in communications, self awareness and
the appreciation of the-world trough
its pheno-v.na. Students are encouraged
to seek part-tire emplorent. with the
staff, counselling in job seeking skills
where possible.

*

Basic ski(ls, especially English and
math are stressed along wjth the teaching
Of world aAreness, improvement of health,
development of constructive leisure time
activities and the inproement of2 Teachers
students' interpersonal relationships2 Staff Assistants
with peers and adults. Assistancejs,2 Child Care Workers
provided in planning for further education

Total Education

875-0421

Eric Hamber

261-9364

4 Tt4chers

)3 Staff Assistants

5 Child Care Workers'

'5 Portables on

557 West 12th

Also a farm at
Powell Lake, a

restauranial
4th & Burrard

Limited to 92

Grades 8 to 12

or, for entering he workforce.

,

Provides a program that will enable

students who have dropped out of school
to re-enter and complete their academic'
equir.ehents for grade 12. This prograp
a' tempts to overcome (academic, social,

or emotional) difficulties that have
ca ed the students to quit school or
th t may cause them to leave once more.
The program includes:

a basic English tutoring progra1;
- an intensive counselling progra-1;

- work experience,a job findhg
- meaningful curricul -ater,3:,

are directed towards

students witt' low voca:..1.3-.0 s'lt
at 1L)
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ALTERRATIVE PROGRAM
Phone Number
HOME SCHOOL

Phone'NUmber
STAFF

OK-West

ADDRESS,

and

FACILITIES .

DESCRIPTION '

4343 Fraser St

Classroom, indi-
vidual study &
science are4,
food preparation
area

Ir

ENROLMENT
INFORMATION

Limited to 20
Up to grade 10

Progrin.Aparticipation
-no more. than

two years .

PROGRAM SUMMARY

Course work includes grades 8,9, and
10 with an emphasis on skill development;

English, social studies, general math,
physical education and guidance, along
with'self conce0Cand.social
.development assistance.

873-6727
John OlLver
'327,8341

Teachen
., I Staff Assistant'

I Child Care.WOrker:

'4 a

OK East

438-0818,

Killarney Secondary
435-8121

1 Teacher

Staff Assistant
1 Child Care Worker'

S.

Ii?

3495 kingsway. Limited to 20
Ages 13 to 15
New students are,

. always accepted on a
tone month trial basis

rspace is available

0

The program includes.EgLish, math, I
social studies, physical education,'
art or typing, general knowledge and
a life skills course with regular

individual and.group counselling.sessions.
A point systerii Ls maintained where

students must earn, a minimum number of
points each week. Goals of t-hepTogcam
are:

- to prepare students to return to the
regular school;

%- to begin employment training or
to enter the job market.

*v.
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ALTERNATIVE PROGRAM
:41,ne Nariber° . ADDRESS
ki,',ME SCHOOL

Phone Number
STAFF'

'Kur,tuks

:54.-4525
e ton

76-9344
I Teacher

Staff Assistant
i Chi l0 Care:, Worker

0

e_112

II

and

FACILITIES

DESCRIPTION

Portable
'1125 Mclean Drive

ENROLMENT
INFORMATION.

' -

Limited to 20

Grades 6 to 9
Maximum age -15

w

PROGRAM SUMMARY

arm'

This program wasestablished to retain
native Indian students during crucial
years of 12 to 15. It acts as a.bridg
back into the school system, upg ading
basic skill's, locoing on native Indian

, studies, fostering priae ano k wledge
in the rich native Indian cultural
heritage. It 'develops an undc standing
of how the urban env,ironmentand its un-
iqueness raKes oc,lands on people, and
Tevelops the adaptive skills for success-
ful survival in the urban envil'otiment. It.
alsodevelops a positive self"concept by
er.phasizing native Indian culture.
Chinook (to teach) or (to, le(rn)

1%.
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ALTES\ATIE PROGRAM
Phone h.,--be.r

1

HOME SCHOOL
Phone Number

STAFF

K.A.T.

73o-3J32°

Kitsilarlo Seedndary

736-0144.

1-Teacher
1 Staff Assistant

1 Child Care Worker

Vinery

738-4019

Kitsilano Secogdari
736-0344

1 Teacher
1 Staff Assistant

1 Child Care Worker

Step Up

874-2411

Kitsila.lo Secondary

736-0344

2 Teachers

3 Staff Assistats
3 Protation

Assistants

1 1 4

ADDRESS

and

FACILITIES

DESCRIPTION

3355 West
Broadway

ENROLMENT
WFORMATION

Limited to 22
Must be referred by
Ministry of Human
Resources

4.
2725 Fir St. 'mited to 22
Church basement s 13 to 17
with one office,

darkroom, kitchen,

crafts room, 3

small tutoriA,
rooms.

550 West 10th Limited 0 55
Model school Ages 13 to 17
two portables Must be referred

by probation
officers

PROGRAM SUMMARY

Progress is encouraged in the basic
skills toward grade) level. completion;
or job training. Job consideration
is encouraged by individual discussion,

field trips, films and basic skill '

exercises. The program also attempts
tonorralize the teenager's life and
social integration in all'ways possible.

Individualized academic courses are
offered in Math, English with an .%

. emphasis on life sl:illssand social

developent through recreation, arts
'-nd counselling. VocationY1 planning
.is provided where appropriate. Small

group instruction is practised here.

Basic academic skills of reielti%

writing and arithmetic are-offered,Co'

these who have been'judged delinquent.
Individual programs arc taught on a
one-to -one basis within a very structured'

program to e urc success in all social

and academic ituations.

115



A

`ALTERNATIVE PROGRAM
Phone Number
HOME SCHOOL

. 'Phone Number

STAFF

.Tupper Bridge_

874-2423

Sir Charles Tupper
874-9131,

1 Teacher
I Staff Assistant
Ithild Care Worker

Riley Park

\87o-3016
Sir Charles -Tupper.

874-9131

I eacher
I Staff Assistant
I Child Care Worker
I Social Worker for
Human Relations Class

116

ADDRESS
and

FACILITIES

DESCRIPTION

419 E. Ath
Potablt on
campus.

437.0 Sophia St:

Bascifient of

Viouhta in View

United Church

7

ENROLMENT

INF7ORMATIOti

Limited to 20
Ages 13,to 15
for those who
haven't passed
grade8.

Referred by
4social agencies

1,

Limited to 20
Ages 15 to 1/,
Most have been
out of school Yo-r
6 months to a year.

4

;
PROGRAM SUMMARY

This program offers credit in the
basic grade eight academic courses
as welt aart, cooking and PH.
plus individualized ifstruction in

die humanities along with the
acceptance of responsibility.

Clear expectaions are set for

attendance, punctuality, behaviour and
work completion.

A personalized relationship with the/
Cnus dent-s'and individualized learning
underly much of this program. ;One goal

,.. 'is to break out of the pattern of failure.
Achievement is based on completion. The
course of scudysis Felevant to the
!immeiate and future needs of the students
'in.thcir rclatiogs with peers, family,
fellow workers and society. Local
Community invorvement is also encouraged
'tcilaid students in developing their

' interests.
...
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ALTERNATIt: P,:OGRAM .

Phone Nuriber

HOME SCHOOL
Phone Number
STAFF

Sunrise East

253-0512 ...-

Vancouver Technical

255-2644

2 Teachers
I Staff Assistant

2 Child'Care'Workers

.118

ADDRESS

and .

FACILITIES

1. DESCRIPTION
ENROLMENT

,INFORMATION

2543 Renfrew St. ,Limited to 30

Lower floor of Grades 8 to 10

a-res'idential 4

duplex.

ti

r,

*s_

ft

PROGRAM-5"6-4-.RARY

.Academic courses stress.batIc skills' in

English, rath, science and social
studies. These, courses are in4jvidualized,

and are based on a-careful assessment of--"

each sjudent's achievement levelon entry.

English has both a developmental
component and a remedial component. A

tutorial component is alsq'a'vailable for

those students requiring it. Other aspects

of the program relate to students'

,
interests, career plans, their needs
for enhanced self esteem and for the
acquisition of -rife skills. The atmosphere

of the program is less threatening
because of its smaller size, greater

Or
informality, closer ties With:the

comrunitY, more integrated program, moFe

individualized curriculum and

le' flexibility.

t

r.
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D. D t s of Support Workers

,
A

SPECIAL PROGRAMS

1 District No. 89 (Shuswap)

I. DUTIES OF THE ,5DUCATIONAL SUPPORT WORKE ASSISTING THE

DISTRICT SPEOAt COUNSELLOR

General Terms of Re ference

Responsibla to and working under the direction d supervision

of the Di4rpict Special COurisellor the Educational Suppo;t

Worker.
,

1. Assist,qTeachers, Adminis tors and Special P ograms

Persowed_ in the following assigned' areas:

4

a). ObArVation and identification of behaNrioral,problems,

b) Development of behavioral goals and objectives,

MOilithring of these_goalsand objectives, 4
d) Sclif dules one-toone sessions, and emphasis on

genuite feeling towards self, peers, parents!, etc.,

e) Liaiso through the Learning Assistant Teacher,

with die sroom teachers in selected csses,*

f) Recording and correlating of behavioral task and

relaying ofd pertinent information to applicable

personnel.

2. Work'WqA .11 G ou S:

sma groups in session to attain understanding

0

PA

ifielationshipS and to foster productive behaviors

ards others,

iding students, parent(S),. and teaching staff in the

4erstanding of juvenile 'Laws and-Rights',

12Ofr, ,
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3. Assist With Family Liaisbn:

I

a) ,Helping parent(-s) and students to reach improved understanding
- ,

, And cooperativeness, .----- ,

,b) Maintenandt of regular:on-going, contact with parents,

'0' Helping parent(s) and/or students in the utilization of outside

.ageneies that can ssist with problems that are beyond the scope,

of the educational ystem.

4. Assist with Drug and Alcoh ol Awarenest
t.

a) Convey ail legitiMate,informaiion available, and supplied by

qualified counsellors pertaining,to the adverse effects of drugg

and alcohol,

b) Assist with those who have a,dependency, to understand and work
4

through to the source of their symptoms,

c) 'Ensure that'student4,ancLfamily are aware of the services of

the Society of Shusw Drug and Altohol 00agramS (Lakewood

Centre).

d) Assist in referrals to Lakewood Centre.

5. Liaise with Law Inforcements, and Judicial Agencies that have

contact with delinquent students, as assigned;

6. Liaise where feasible and practicable wbh school lied "drop-outs"
f

and their families;

7. Attend Meetings and Conferences;

a) Be available for regular case reviews with District Special \

% Counsellor,

b) Attend meetings and conferences as required.

8. Other Duties and Ahignments, AsItequired, Including:

a

a) ,Participation in in-service training,

b) Providing a viable adult model by own actions and behaviors-
,

at all times,

c) Other duties as.may be assigned from time to time.

ro
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II. GREEN LEAF PROGRAM

EDUCATIONAL SUPPORT WORKER: CHILD CARE

Duties and Responsibilities:,

1. Daily Operations of Program

Participate in keeping up to date records and files..

- Participate in enforcing the he rules and regulations applicable

to'Green Leaf.

- Participate in maintaining proper student behavior.

- Participate in helping students with'their individual problems.

Participate,in the operation of the daily schedule of activities

both social.and educational necessary for the efficient functioning

of the Green Leaf Program.

2. Home Visitations

To assist with an ongoing program of home visits:

3. Work Experience

Aro assist with the planning and proper oAration of an effective

work experience program.

4. Recreational Activities

- To assist with the planning and participate in a varied program

of 'life-time' recreational activities e.g. bowling, roller
V21f

skating, hockey, ice-skating, curling, pool, table tennis, etc.
.$3

- To participate in a program emphasizing outdoor survival skills.

5. Special Interest Activities

- To assist with the planning and development of various special

interest activities based upon areas of personal interest and

ability, e.g. cooking, handcrafts,' sewing,, woodvm1ili, etc. '

6. Counsdlling

-- Participate in an ongoing program of individual counselling, small

group discussions,and family meetings.

r--
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7. Rehabilitation

- Assist with a developing program of rehabilitation.

8. Supervision

4."...%'..-7

- To assist with the supervision of noon-houla.

To assist with the supervision of all stunt activities.'

9. Meetings and Conferences

Attend all necessary staff meetings and conferences as

required.

10.- General

To,participate in whatever inse'rvice training required to

upgrade one's competency.

III. 'PROPOSED JOB IDENTIFICATION TEACHER AIDE

Job Function

Under the direct supervision of the Teacher, assists by giving

'special attention to exceptional (handicapped and gifted) children, /

assists in prepared exercises in basic subjects, supervises

children during classroom, ludch breaks, playground sessions, etc.,

assists children with wash-up, toilet routine, clothing, dressing,

eating when required. Prepares an s off tencils; and dispenses

minor first aid.

Duties and Responsibilities

f
Assists the Teacher by giving special attention to handieapped

children, either on,a one-to-one nr on a small group basis.

tssists individual pupils in prepared exercises in basic subjects,

such as reading, mathematics, etc.

Supervises child or children during classroom, playground sessions,

lunch break, gymnasia sessions, field trips, etc.

AssiSis child with wash-up and toilet routines when necessary.

Assists child with clothing,dressing and eating as required.

123
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Marks pupils' work, assists.pupils with corrections.

sPrepards speCialized teaching aids and materials for handicapped

dren.

p and operates film projectgr, tape recorder, visual aids, etc.

Prepares and runs off stencils on duplicating machine.

PrepareS and serves snacks when requited.

Answers telephone, relays messages, or telephones parents to pass

on messages from teacher.

Dispenses,minor First Aid.

May asOoot student in the use of braining equipment.

Operates duplicating machine, film projector, tape recorder, paper

cutter, visualtex machine, in the performance of job,dutieS.

THE ABOVE STATEMENTS REFLECT THE GENERAL.DETAILS CONSIDERED NECESSARY

TO DESCRIBE THE PRINCIPAL FUNCTIONS AND DUTIES AS REQUIRED, AND SHALL

NO? BE CONSTRUED AS A DETAILED DESCRIPTION OF ALL THE WORK REQUIREMENTS

FHAT MAY BE INHERENT IN THE JOB.

IV. CHILD CARE WORKERS
et,

Child Cdre Worker services at the Cowichan Valley Alternate School

are funded by the .Ministry of Human Resources through a contract

with theCowichah.Family Life Association.

It is the responsibility of the Cowicfiati Family Life Association

to ensure that the terms of the contract are fulfilled.

Job Description

r In the performance/of their duties, Child Care Workers will

work Under the supervision of the program directors of the

Alternate Schobl. Child Care'Workers will work co-operatively

With the'school personnel in performing the followingtasks:

1'
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1. The Child Care'Workers will co-operate with personnel in the formal

education component attached to this program in assisting the child

to develop a positive attituope about the learning experience. Res-

ponsibilitie4,4e this area will include social skills, attitudes, and

life skills._

2, Child Care Workers will participate in the work component of the -

k Alternate School Program with the child and other:staff in activities,

routines, and tasks as might be desired for an assigned period of time.

This could also include helping the child in seeking work experience,

job placements, and also recreational activities.

9-

3. Child Care Workers should be aware of children's identified psychological,

physiological and behavioural problems, and have the skills and know

ledge to respond to the child in regqd to specific treatment and

pl ,anning recommendations.

4. When problems in the home areinterfering with the child's' functioning

in the school program, Child Care yorker will meet with the family

to assess the situation. If it is determined that this family needs

help in understanding the child's emotional'and physic'sl needs as

perceived by the Alternate School staff, the Child Care Worker may

assist them with parenting skills, or, gncourage them to utilize the

appropriate community resources.

5. Other responsibilities of Child Care Workers may include representing

the Alternate School in discussions regarding adthisSions, as a liaison
,

person with other helping agencies, preparation Apiogre'ss assessments,
t'A

and program plans.

Job Specification
Zi

1. Ability to work independently without supervision and tooPeratiVely with

i. ,

other staff members. '- .

2. Willingness to work flexible hours,. to.meet needs of the children, parents

and school.

125
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3. Experience in motivation and supervision of children.

4. Good health'andinterest and ability to work4p the outdoors.

5. A B.C. Driver's Licence.

6. Qualifications as a Child Care Worker (preferably a B.A. in

Child Care), University training in social sciences, and/or

extensive experience in the field of Mind Care Worki.

a

4

0
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SURVEY OF THE EDUCATIONAL PROVISIONS FOR, AND

NEEDS OF EMOTIONALLY DISTURBED CHILDREN IN THE ELEMENTARY

AND 'SECONDARY SCHOOLS OF BRITISH COLUMBIA

NOTE: Where. sufficient space has not been left for your comments, please continue
on the bad of the page or on a separate sheet of paper.

1. Has your school district a definite policy with regard to the education of
emotionally disturbed children? If sO,,what is that policy?

.a) Autistic

b) Rehabilitation Program

c) Severe behavior problems

d) Mild-moderate

\-4

2. How does your school district define "emotionally disturbed children "?

a.

3. Do you distinguish for purposes of .Education, those children whose primary
handicap is emotionaldisturbanc6rfrom those children whoseprimary
exceptionality is mental retardation, or a learning disability. If so, hoe.

a) Autistic ".

VW

b) Rehabilitation

c) Severe behavior problem

d),Mild -moderate

Gar

4
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4. When a teacher indieates,to a principar.,.or to specialized school personnel

that a pupil exhibits emotionally,
disturbed behavior, what are the next

steps taken its your school district to diagnose the pupil's disability?

a) Autistic

b) Rehabilitation .

v

c) Severe behavior ,problems

d) Mild-Moderate

MK.

5. a) Which services of the following types of specialized.school personnel

and of personnel outside the school are available to the schools of 1

your district? (Pleas= checke):
I

I) School psych
2) Supervisor of s I education,

3) Special counsellor for th? district

4) SchoOl counsellor (secondary)
5) School counsellor (elementary
6) Consultant teachers
7) Child development workers

' 8). School social worker

9) School nurse '

10) SchOol physician

11) Mental health clinic consultant Attivice

o

12s

14
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. When the diagnostic study of a child has been completed and the recommendations

of specialized school, or clinical persOnnel are available, does a school-based

. team or planning committee determi4e whim educational plan best meets each

emotionally disturbed:-chiles needs?'

4

a) Autistic

.b) Rehabilitation

c) Severe behavior problems

0

d) Mild-moderate
/,

,

.

7. a) When it is decided that an emotionally disturbed) child needs special

services either in 4i regular or special class, is the matter disdussed

fully with the chIid's parents and their, consent anti cooperation secured?

ny

-
'a) Autistic

lb Rehabilitation

c) Severe behaVior prolems

d) Mild-moderate

129
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Is it your policy tokeep an emotionally
disturbed child= in his regular

.class if it is possiblg to meet his needs there effectively by giving

extra help to the child and his teacher? Who. gives this extra help?

't a) Autistic

b) Rehabilitation . t.
v

y

c) Severe behavior problems
. ,

'd) Mild-moderate

O

,MK

110
Would you remove an emotionally

disturbed child from his own class to

amotherregular'class
in the same school or to a class in another pChool

- if the.plinning committee and/or school-based team consideredrthis advisable?

a) Autistic:

10-Rehabilitation

,c) Severe behavior problems

d) Mild-mdderate

10. If an emotionally d Curbed child
remains in a ,regul'ar class, what help

is given him and his teacher by the special
counsellor, the school psycho-

logist, the school co nsellor, or other specialized
school personnel, or

by a child guitlahce or mental health,clinic consultant?

4

,a
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a) Autistic

b)'R

. c. Severd Behaviour Protlems

d) Mild-moderate
0

11. Do you use (a) paid teacher aides, (b)-volunteer aides, to helt the teacher

of a regular class which has one or more emotionally disturbed children?

a) Autistic
Paid Teacher Aides Volunteer Aides

NK"

.4
b) Rehabilitation

c Severe behaviout problems
I.

d) Mild/moderate 6

eer

;12. (a)°, What is your policy with regard to handling "crises" where apupil

becomes very disturbe&tdisturbing?
4

a) Autistic

b) Rehabilitation

c) Severe 8ehaw!t7r problems, 4

13.1

°

11 2
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d) Ild-moderate

(b) If the child is removed from his classroom, to.what place in. the school

is he taken and who' accompanies him?

a) Autistic*

-
b) Rehabilitation '

got).

c) Severe behavior ,,problems,

d) Mild-moderate

l

ir
'(c) Who takes-charge of the crisis?

a).Autistic

b) Rehabilitation

c ) Severe behairior problems

O

d) Mild-moderate

L

k

132
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13. (a) Do you have in yoiir schooLsystem a special class or classes for

emotionally disturbed children?,(b) If so, how many classes and how many

children'are there in each class?
!

(c) Are these at the primary, inter-

YES/NO' 'UMBER OF CLASSES

s. Please indicate' P Primary,

I Intermediate, Si.. Secondary

mediate or secondary'level?

a) Autistic

kb) Rehabilitation

c) Severe behavior problems

14.
If you have a special class for emotionally disturbed children, on what

basis are the 'pupils selected for such a'class?

a) Autistic

b) Rehabilitation

.c) Severe behavior problems

d) Mild-moderate

-133
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,15. What help does the special class teacher receive from various types of''

specialized school personnel or clinic personqel?

a) Autistic

b) Rehabilitation

c)'Severe,behavior probleMA',
ti-

d) Mild- moderate

16. (a) Do you have paid teacher aides in

disturbed Children?

(a) Autistic (b)

(b) Ye so, ,how much

(a) Autistic (b)

(c) What background

a) Autistic

b) Rehabilitation

each special class for'emotionally

Rehab. (c) Severe beh4roblems (d) Mild-moderate

is paid 'pei.-hour. for such service?

Rehab. () Severe beh. problems (d) Mild-Moderate

of education and training do' such aides have?

c) Severe behavior problems

d) Mild-moderate

At

I
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(d) Who selects thesq aides?

a) Autistic b) Rehab.

(e) What are their duties?

a) Autistic

b)Rdhabilitation

r ae

F.

c) severe-behaviox problems

cY.Severe beh. problems d) Mild-moderate

v.

d) Mild-moderate
,

17. (a) Do You have volunteer".aides,for each special class for emotionally

disturbed children? (b) Who select'and,superviees these aides?

a) Autistic b) R=habk c).. Severe beh. problems d) Mild-mod erate
,

'.1

al

(c) What qualifications of personality and background shaiiid such an aide

possess?

a) Autistic b) Rehab.

as

c) Severe beh. problems d) Mild-moderate

X13;
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18. (a) What name ao you use for your special class for emotionally disturbed
children? (b) Is the name satisfactpry? (c) If not, what name do you

suggest? (d) Do members of the school.staff or pupils use informal names

for the 'class? (e) If so, what are tlise?

a) Autistic b) Rehab. 'c) Severe beh. problems d) Mild-moderate

4

0 Name

OSatisfattory?

:) Suggested
names.

1) Informal
names

f) What is
it? '

.

19. (a) In what ways does a special classroom for emotionally disturbed children
differ from a regular classroom with respect to physical facilities?

,a) 'AUtistic

41+

"' ab.

b) Rehab. c) Severe beh. problems' d) Mild-moderate

(b) Do you reduce the stimuli present in the classroom? If so, how?

a) Austistic b) Rehab.
'

O

O

te

c) Severe beh. problems d) Mlld-modirate

O

1 3 6 4,
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(c) Do you have cubicles or carrels for use of pupils when required?
Are these permanent or temporary fixtures n therclassioom?

a) Autistic b) Rehab. cl Severe beh. problems d) Mild-moderate

Autistic

Rehab.

Severe

Mild -

Moderate

Cubicles and/or carrels Temporary and/or permanen

1

20. Is there a genetal teaching method recommended by your district for working with
emotionally dis rbedchildren? If so, what is it?

a) Autistic

b) Rehab.

c) Severe behavior problems.

d) Mild-moderate

21. Who selects special class teachers for the emotionally disturbed?
1

a) Autistic

b) iehabilitation

c) Severe behavior Problems

d) Mild-moderate

22. What type and degree of training is required df cial class teachers?

a) Autistic

1;,

c.



, b) Rehabilitation

- 12-

c) Severe behavior problems

) Mild-moderate

/7"

c,

23. 14 you have special provisions for emotionally disturbed children whether in
regular or special'' classes, who supervises this'work?

a) Autistic

b) Rehabilitation

Severe behavior problems

d) .Mildrinoderatee

, 4

24. Is the compatibility of individual children taken int ccount in placing ihem

in a special class, e.g.'two highly aggressive youngsters in one class may

create an impossible situation for the teacher?

a) Autistic

, 0 0

b) Rehabilitation

- /
. . ,.

c) Severe behavior problems

d) iMi14-moderate

k.
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13.

2$. Since authorities usually claim that the number of emotionally disturbed
pupils in a special class may vary from four to ten or twelve pupilsi who
determines the size of a particular,special clash for the emotionally
disturbed in a school ?..

a) Autistic b) Rehab. c) Severe beh. problems d) Mild-moderate

26. Whatsproportion%of.your pupils in a special class for emotionally disturbed
°pupils do you aim tck return to a regular class? What proportion actually do
return? 4

1'

Autist!c t b) Rehab. severe beh. prablems d) Mild-moderate

27. Is an emotionally disturbed' child's reg ar teacher encouraged to keep track of
him after the child has been transfer ed to a special class? (Please circle.

either YES or NO)

a) Autistic

YES or NO

b) Rehab.

J YES or N

c) Severe beh. problems d) 41.1d-moderate

YES or NO YES or NO

28. If a child is placed in a special class lOcated in other thar his regular' school,'

what special provision is made fo his transportation? Who pays, for this?

Is there a Ministry-of Education gr t which wholly or partly cove? this
expense?

-.,TRANSPORTATIO

,-Special provision Ministerial Grant

II) Autistic

b) Rehab..

c) Severe beh.
problems

d) Mild- .

.uyexate

Whtle Part

4.

'

r.
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29. If a child requires clinic treatment while in a special class, what steps

are taken to ensure that the school principal, the special counsellor,'

the special class teacher, the school psychologist, the supervisor of

special education or other appropriate,school personnel. are full and active

partners with the clinic personnel in the total treatment of the child?

ar. Autistic

b) Rehab.

c) Severe behavior problems

d) Mild-moderate

30. In the event of-the child being treated i% a clinic while attending classes in

the school, do clinic personnel tome to the school to observe the procedUres in

regular and special classes and to study the Amotionally disturbed child in his

school setting? ((Circle one)-

T- a) Autistic 'Rehab.

YES OR NO YES OR NO

c) Severe beh. problems d) Mild-moderate

YES OR NO° YES OR NO

31., Is adequate provision made for, evaluation at regular intervals of the services

- provided for emotionally disturbed children in a regular or special class in

your district? Is this. on a research4lasis or by subjective evaluation?

: Who makes such evaluations?

a) Autistic

Rehab.
°

c) Severe behavior prob ems

d) Mild-:moderate
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411/ 32. When a child who has been in a special class ix returned'to a regular class,

what provision is made for follow-up work and Ipecial help in the child's, '

readjOstment?

a) Autistic
I

us.

b) Rehab.

ti
"tlo

c) Severe beh. problems

Mild=moderate
. /'

33. If a child isq-emoved from a regular school to a special day, or residential

school, to what degree-is his district school board responsible for his-

education?'

,a) Autistic b) Rehab.* c) Se/ere beh. problems

a

to

d).Mild-moderate

34. When an emotionally disturbed child has been transferred to Such a special

day or residential school, what aringements are made for contact between

the teachers and specialized school personnel of the child's regular school

and the staff of-the day or residential school of treatment centre?

a) Autistic b) ellehab.

a

c) Severe beh. problems d) Mild-moderate

35. If a child is
being.dichatged from a special'school or treatment centre'to

return to a regular school, What arrangements are 'mode to make the transition

a maximally effective' one-?

a).Autistic

0 a. P
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35. (continued)

- b) Rehab.

c) Severe behavior problems'

N\

d) Mild-moderate

e-

.

36. Does your district provide the opportunity of in- service education for teachers
in which the mental health implications of teaching Methods.aiid administration ,

practices can be discussed? Are such meetings held in school time?

0

a) Autistic

b) ,Rehab.

c) Severe beh.
problems

c) Mild-
moderate

.\

IN-SERVICE SCHOOL TIME`

0

37. What opportunity is provided for special class teach rs,and other specialized
personnel to acquaint the teachers of your district and the publiqwith- the
needs of emotionally.diSturbed children and attempts to vet these needs?

i'.

BY WHpli.

O

A
- 142

E

c

o-

.r

.14.1

o

*



-717-

38. What additional services do you think would best 7det the needs of

emotionally disturbed children in your district?

a) Autistic

b) Rehabilitafioid

c) Severe behavior problems

A)4111AL-moderate

1

39. 'In the.1960 guidelines the Learning Assispance Centre is redefined as

not to include the studenwhose primary exceptionality'is behavioral

or emotional! °Where doyou see'emotionallrdiSttirbed children who had

received services in the*A.AC in the future?

a) Autistic

. Rehabilitation

ns

c) Severe behavior problems

*1*

444

d) Mild-moderate

e
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/ 40. With the addition of funding for elementary rehabilitation programs in0 ,
this year's guidelines,(0 how do ypu expect these'prograns to function?

(b) what kind of child would be eligible for the program? ,

1

1

y.

'If all educational services have been exhausted-.in finding services-for

an emotionally distdrbed child what other resources are available in

your district? (Ministry of Health, ,Human Resources, Attorney Gener21

Department, interministerial committee local, regional, provincial,

other (please specify)).

a) Autistic

6) Rehabilitation

40

Severe behavior problems

(7

d), Mild --aioderate

.11

/
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41. Are there any differences with reference,to
4:

the above procedures,when you

compare elementary and secondary school chil ren? If so, please specify

what it Is, and to which questions does it ply.,

EMENTAIri *SECONDARY

ti

4. -
c -

4..

a

.1

°

o

a
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THE UNiVERS1TY OF BFUTISH,COLUMBIA '4%4.4,.

FACULTY OF EDUCATION
"4.414,1/4

Un MAIN MALL
UNIVERSITY CAMPUS

VANCOUVER. B.C.. CANADA
V6T 1Z5

-
Dear Coordinator, Supervisor or Director of Special Education,

Your help and,cooperation in filling out this questionnaire will be much

appreciated.
/

The purpose of the questionnaire is Ed help tease out procedures on deal-:-

ing with "emotionally disturbed" or "behaviour Problem" children in school

districts. While the proposed guid lines make mention of autistic children,

rabiliration.programs, severely b hav'our disordered children, most teachers

mention Irn "other" category of emotionally disturbed' children who test their

tolerance level. For the purposes of this su5vey they were labelled as mildly-

modetately disturbed.

Essentially we are replicating tite'study by Laycock and Findley, 1969, .

of the educational provisions for and needs of emot'ionally disturbed children

in ,the elementary and secondary schools' of British Columbia. When the original

study was conducted there were nwprovincial guidelines for special education

concerning the "emotionally diiturbid" student. Laycock used. the term "emo-

tional/ydisturbed" to cover the whole range of behaviour problems from mildly

to severely distukbed including autistic children. ° ti

:

Now that we halie various
fuming categOiies and prOgrams you are asked to

answer the questions for each one of these categories. ?lease answer each

question ass it,dOes apply to:

a) autistic
b)" rehabilitation prOgram "type" student

/) °c)' severe behaviour problem
d) -mildly - moderately disturbed

Defiditions from the propoged guidelines:
...,

A) autistic -
.

.

.

.

A9,tism is a severely incapacitating ife-long developmental dipbility

which typically appears during the first thr years,of,,lite '... These symptoms

are caused by physical, .
.,

.disorders of the brain .,.They include:
.. .

1) .Disturbance in the rate of appearance of physical, social.and

language skills. '
f

.

,, A. 2) -Abporm'al response to spnsations. .

3) Delay or absence of speech and language.

4) Abnormal ways/of relating to people, objects dad events. -

b) rehabilitation programs: . 4

4 . -

These programs are jointly funded by the.ftistry of Human.Resotiroes

anot`the Ministry of Education. They are foryoUng people who,are experienting

..!

...2
.

,
,

,146
.

. ,
,,.,..



-

-2-

-great difficulty in school or who have dropped out of school to acquire basiC
,academic and social skills. These Programs should enable these__young people

410
to re-enter the school system or proceed to further education, raffillig--01----
employment:%*

.

-

The 1980 uidelines include a category for elementary r habilitation
programs.

c)

o. ams for child en with severe behaviour problems pertain to those
children Oho e -..cific ben viour problems are of such a na re that they
'adversely affect the individual's educational performance Such behaviour
problems include, but are not limited to, excessive-fears,'"mplosive reactions,
anxietiA, withdrawal reactions, perservation, and compulsive.reactions.

°The prolram focuse's on those children whose specific behaviour problems
are of such la prolonged severity that they .nterfere with the learning of the
basic skill's expected of individuals of simi age, and a severe discrepancy
exists between the individual's ability and present level of.functioning.

d) Other

This category includes children in addition to those described under
a), b), and c) to teachers with-their problem behaviours and who are found in
the regulair classroom.

Kindly return'the completed westionnaire to me as soon as possible.

aviour problems (new in the 1980 guidelines)

MC/mb er,

Sinderely,

Mafg,Caspo, P .D.
. Asfiociate Professor

Educational Psychology/
. Special Education

s
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