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. *Introduction. . . ) P

lite ature regarding environmental barriers’ to leisure -

‘Qr human parriers was found in the—flelds of psychology, -

® * ° - - . . -
This'review of literature represénts-a synthesis of
- & K .

fdhctioning.'“The'SPecific purpose of this review is to
) v T A a ;
i1dentify the relevant literature concerning the leisure’

functioning of handicapped children. This Zeport represents

-

the first step in the devélogment of the Assessment of T

Environmental Barriers to Leisure Experiences assessment

instrument. . , - - _
- * . -

P - .

A largé amount of literature exists deséribing the R {

physical barriers-in the- envirenment such as architectural .-
. . te ° s \. . . ' . '
harriers. Adﬁitional information regarding the social |

a \ ’ v

«

soc1ology, educatlon,and recreatlon.
¢ ? . , .
The'primary"focus of this 'literature was to identify \

.
3 . ©

barriers in the environment which would affect the leisure

LS ) s . ¢

functioning of orthopediqallyﬁimpaired children. Environmental

Pl

barriers were separated into ‘three categories: physical,

1

human, and organizatiOnal/political.'The physical environment

was further divided into several subcategories: built or .

v

man-rade, ambient, socio-communicative, and temporal. = Thev

.

human environm;nt.includéq living arrangements, individual

differences, and role of individua}sm The organization/
political environment is comprisgn of se{vice delivery

systeps, policy and regulatlons, Y d econom1| status.

4

The chapters contain a general discussion of the barrlers
[
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The’ emplrlcal research addresses many obv1dhs as well o
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as subtle barrlers w1th1n the environment, from archltect&ral . -
- N * * B
. des1gns to attitudes of service prov1ders. Zhe llterature :
suggests that an awareness of exlstrng barriers will facilitate i
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SECTION I-

PHYSICAL ENVIRONMENT

LR O

:

Introduction

|

This chapter contains a review'of current 1Sterature

- ’
]

¥

.dealing with the physical environment as it pertains to

. . . R

- v 8 . . .
mobility barriers. The physical environment is composéd of

a

&

the following subcateédories: built, natural, aﬁbient,

v

R GRS LA

>e

socib-commdnicative, and temporal.. These. aspects of the

- ’» A

‘total ths1cal,env1ronment contaln barriers %hat prevents

or restricts ﬁreerlnterchangghor Tovement by 1ndividuals
§- v - .
attempting to use certain.-facilities (Servedio,_1979).

LT

L3

oty

—— e o o -
L4 .

Built Environment . .

N

The movement to achieve a barrier free physical envirgn—

. » . ° » ’ . J . { »
ment is on the rise now due to ‘social legislative forces

3

(McGaughey, 1976), This means that those who are responsible

for de51gn and 1mp1ementatlon of bulldlng, parks, playgrounds,
roads, etc.,'will haveﬁto combine &heir.Fesources in order

to provide adequate accessibility to all populations. This

» ’

section deals with man-made buildings, roads, bridges,

equipmént; playgrounds, parks, and the barriers of each

o
v

" section.
Buildings, public and private, conspiﬁhte a large

problem in accessibility to the handicapped.. It is impera-

tive that lestlng facilities be modified to eliminate

W RE PN Sy Lahe t Lo R s G W TEY g

i

]

T A T SRR
o TEINESEE]

mobil ity barriers (i.e., ramps, elevators, toilet accessi-

bility, wider doors, eétc.). Proposed facilities ieed to

a

,;;;

T A

Tt # wnc
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A




B D e e
FasiRSL SIS Shee S AT R VY RIL s oy
t TRE R P T Y < %y T g P ——
> . PEE— e S e i o

“ﬁ»)

Eh A I 2
N R LN PENE AT R R B
. . - . . {4

ami ined carofully beforehand to modify any barrier .that

Stephcns L1978)

be ex

has been overlooked by tre arthtect.

OISRy o
e

“arbhitects, construc-

N

states that in.orier to achieve th1s,.

-

tion companles, andffa0111ty professlonals sbould work

vide a. better facility for a11 populatrons.

ulldlngs help to 1ncrease a person s

together to px¥o

Accessible b

Vself—worth due to the 1nteractlon with others and with the

envrronment XGordon, 1°73- Stephens,.1978). If a person is

tlons located in a particular building,

ey Ty ooy - g 4, z
T SR F L o Y PR

unable to attend func
‘there can be no cogn1t1ve or social growth for that person

"in that partieular~activity/function. The damage to the

1 behavior must be fully

self-concept and effective. socia

considered in determining policies and standards on barrier

free deS1gn (McCaughey, 1976: Stephens, 1978),

The main barr1ers in bulldlngs discussed in the liter-

i

ature were narrow entranceways, stairs, protruding thresh-

inadequate lighting, inaccessible

‘T\:x‘iff'g"")w;" [ AR AT L e

-olds, revolving doors,

lets, telephones, drinking fountains, etc.
ect due to the

Even the

e

toxi

o AER

W bulldlng location can have a detr1menta1 eff

s

S
%
%
2

gatlon and a11enatlon for the handlcapped

[

idea of' secre

child (Stephens, 1978).

gs have a ‘sterile atmosphere which makes

Ay A E AT T e gt T it e
e S Ty

Many buildin

it seem more institutional in nature.- Other buildings

s el ¢ 7 R
e &
~

have a "child-like" atmosphere which can promote a loss of

PYF RS X
5 -

self-wortn for the handicapped person*(Steﬁhens, 1978) .

~

]
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A bulldlng should be psychologlcally accesslble for those
\ who utilize it in addition to, belng phys1cally accesslble.

~. Playgrounds provide an excellent outlet for-'all children:

.
L

There are often many physical bafriexs which exclude handi-

14

" capped children Zrom participating in activlties. More

N Z-emphasis is heing’placed on the integration of handicapped

children..into the playground environment. This includes

~ i

AN ?Ihq"( TR e EYAN
At s PR O

. creating;an atmosphere for eognitive growth, social inte-
v A’~ \grationJ‘and skill, development (Ware & Lance, l97qi
gh ‘Richterx 19?8)1 .
% ‘ - e "The deslgns for these barrier free playgrounds are .
?ﬁ o extrenely creative and innovatiye. Even swings, see-saws,
f ¢ and climbing bars are now being deslgned for the'handdcapped.
% @_ ' yAlso'sand boxes, foam, W adlng streams and pools, and grass ]
; . \L hills are created- for total accesslbility. Playgrounds can
?n - be accessible with the“addition of ramps and railings or the
z removal of stairs and narrow passagess . ‘ ‘
é. Playgroundgs provide opportunities for the development X

‘e
“ .

Lt of skills which creates interest in new activities and’
1]
endeavors; therefore, developing more strength physlcally,
. P -
mentally, andJenotlonally., I . .
I

, fthe deslgners of ‘a c1ty playground in New York City ,
felt that bandlcapped chlldnen cou1 be motlvated to walk

AT Rhe 4 gVeET T

e Wl Ve

ORI

g L) if they had a place they wanted to walk to (Gordon, 1973).

The deslgners then created‘a “malnstreamed“ playground .

o fgnen 1

wlth 1ncreas1ngly dlfflcult approaches and exits which are

.

.
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‘

¥
-

‘ " accessible at daff“rent levels of mobllrty- :. i

- \

) s Playground designs have become very 1nnovat1ve in the

-past decade. The sterile aimosphere of the. older play .
t s '

areas wh1ch'had~1naccessxb1e equlpment has forced the - .s' . T

>

R T R R
A

U
>
’

designers today to create an atmosphere which will foster

AR

Ro—

) both cognitive and affective growth. This can create a

H . stimulating environment ‘for all those involved.

e Parks .and public outdoor recreat1ona1 areas may be .

E

¢ »

made access1b1e by uging the same des1gns and pr1nc1ples

»
. ~

i .
4 . used in-making buildings barrier free (Buch, 1979) . EXIS** : N

4
-

. ing areas can be’modlf}ed for accessibility by constructing - s

T

N

&

|
Y

- ramps, ‘paving trails, adding railingson trails, tollet E\ - :

L
. . .
%,
Lo .

:

§ ATy M BE e ahige SRR
~,
.

3
i
b

, facilities, and picnic'areas. . :

[

Many citv.f\\hs are programming activities to include the

Programs should contaln items requlrlng V. \)

and smell. ., _ .

-

. . handlcapped now

RN S SR 2 720)
-

‘.
- the use of ,all senses, espec1a11y toudh, taste,
i 7 . Many parks ‘are prov1d1ng sensitivity sessions w1th vis1tors

T in order to educate them to'néture and "their env1ronment
‘ Y I .

- g (Vandervoort, 1977) . . L. .

: Planning makes a park non—exclus1ve when deslgned for
- /-\

the handlcapped initially. Many new parks have "soft" : '.

Wy 8 AR ey tiee
I

concrete trails which make them more acdcessible by wheel—

~

B
B

> chairs. They have special rest areas with benches of wheel- :
2 —

chair areas for .nature studies or just pure relaxation.

T I P Ve ST A e
|

Braille signs are now evident along with tape —recorded

~‘{ informatlon stations on trails which aid the visually

- . —



-
“ . '

impaired -enjoy the activities to a much greater degree
4 -

(Campbell, 1977). _ /

[ .

L]

There is. a correlaticn:betgeen the built' environment
. . L] <~
and the natural.environment. The presence or lack of
7 - -

. o T ® N
facilities in the natural enviro-mment can create barriers

. ' ___fox—the(gqndichpﬁed person. The absence of accessible rest-

E: .~ --..+—with non-handicapped peers.

roons is one barrier.. This is often a large deterrent for
.o \ .
the: handicapped in natyral settings. The entrance-ways -

picnic areas, parking areas, lack of ramps all can contain

~

gé;riers fo; the handicapped person. ,//
Man—made trails which are téo narrow can be 1naccess1b1e

for a wheelchair. Railings-or small ledges shauld be pro-

vided for protection, but it should not obstruct. the vfew

for the individu (Park,’ 1§743 .The surface of a trail .

.

can also become a barrler due to the surfec1ng téxture that

—

1S-used.\ Federal regulatlons on man—made 1mprovemehts have

*

given. impetus for incorperating the needs of the physlcaily

handicapped into outdoor recreational facilities and :
) ]

programs, erabling many handicapped individuals to pa}ticipate

2

>

more aetively (West,, 19851).

Natural Environment- . oo,

The natural envir onmen¥<prov1des for growth and’ develop-

-

ment of the handlcapped by nourlshlng erﬂloratlon and

constructive free plav. With more, accessible parks prov1d1ng

o
1nterest1ng traiils and recreatlon spots, the handlcapped can

/’

gain in cognltlvefand emotlonal growth while belng 1ntegrated
———_-'—/, N

.p v o,
TR v
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_The envxronment offers so many barriers that cannot be

%:; SO ) «la o
;’»»“’?EJ“ N . R . . o B
§%A totally ellmlnated. Terrain can bé too steep or too rugged - X

for easy movement on crutches. Soft sanded areas, such as

beaches, make an area nearly 1naccess1b1e for those- on

~ [ r . .

‘crutches or in wheelchairs (Trends, 1974) . ,Grass can:be
a huge obstacle for the handicapped person if the ground  is

moist or sandy. ‘It can also be slippery for -a wheelchair.~

- Other ground cover can have the _same effect as grass,

4.

o . preventing or h1nderrnc the mOblIlty .0f the hand1capped

person. Trees and their sheddlng foilage can belqulte

N .

: hazérdous to the wheelchair occupant (Stone, 1971)- The

Y,
T

Cdensity of frees can also become a barrier for the handi-

RGO

‘ capped person. If the growth‘igltoo thick, a wheelchair :

R
.

3703

7,
it

: >

PAYTTRn, RTIe

o B occupant cannot- have access’to that wooded aréd. Thé height

+ AT
~;="‘”;7
Lt
v

e

A s LY

of the grpwth is also Jmportant. The'higher the foilage, the o

easier it w111 be for a wheelchalr to enter the area. The ., -

‘ A

2

. root structure'can act as a‘barrler for a wheelchalr as it :

. -
>, ot - -

can prevent acoess to an area. . 3 ) .

.
e -
-

Ponds and lakes can be 1naccess1b1e to the f1sherman

- .
>

‘or gnﬁmmer in~a wheelchalr due to the lack of proper ramps-

_ or moist around surroundlng that area. If'the ground 1is
muddy or too soft the hand1capped pérson w111 not be able
”/Qo get close'éhough for fishing*or swimming.‘ i L

- -
.

~ ’ .
-

AmblentpEnV1ronment T . ' L

Our man-made enV1ronments are often def1c1ent in the

-
. * 4

ient gualities. This includes temperature,. dbunt of

o
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light, noise'leyel, color, and texture (Compfon, 1975).

o ori e \J

»
#

. N
LA 3]

that a physical setting either

.

Kahn (1975) suggest

P

[ AT TR I I LIt

supports or ‘hinders go -c1rected activity. Thus,, the
v o v ~ \J

environment can acy.as a catalyst fo¥ supporting activity’

x
5
Xoe

PO o W
O Ty P P R O A PO  J L JURRRL 2,

by being a welll/desioned, enriched place. A study of student .
behavior in oben classroom setting_éhowed that changes

in studen ehavior did occur when the physical eetting'

T was alte ed (Welnsteln, 1977 Stephens, 1978) . 3 - :
’ Temperature is an 1mportant variable to the phy51ca1 . |

B . . J
environment. _Improper temperature adiustmentdcan hinder

the learning’ processes of the learner. The exact temperature i

<

E‘ . recommended by the Am-rican Society'of ﬁeating, kefrigerating, ) f_;
: 5 ‘
' ‘ and ‘Air Condltlonlng Englneers is 71 degrees in summer and ) -

c . 68 degrees in winter (Grlfflt & Veitch, 1971; Goulette, 1980) ~ é

-

- : : The effects of remperature on people ‘and their performance

P ! levels stress the importance of plannirg and providing for

more conclusive conditions in the physical environmenct. .
4 . Tm e L qd o
' ExcesSive tempenmatures have been attributed to more accidents,

slower learning achievement, and more negative social inter-

P PIITRY AN

- * - actions (Griffitt & Veitch 1981). Studies sﬁggest that .

X

’ a broad class of soc1al-affect1ve behaviors can be af fected

by environmental temperature and can have an affect on the

>

' psychological well-being of individuals (Griffitt & Veitch, 1971;

YRt TY 2 400

LV
‘o

n

v Robbins, DeWalt, & Pelto, 1972y, - , [ 2

Noise level is also-imporﬁant in the physical environ-

-

ment. Sounds éot aceeptabie are considered to be noise, ,5

e
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<

é
! or annoylng sounds (D Aprlle, 1971). The amounc of noise

affects our‘aftentlon and can be annoylng, fatlgulng, and PRI

.

P AN {1
AR S
L VA

frustratlng, thus affectlng cognitive and social interaction.

-

—_—— A’ ﬁtudy by Zaks, Uolfe and Cameron (1969) found an assoc1atlon

REEEE

o

between exposure to 1arge amount of sound and 1essened health -

RIS L S

condltlons. Even the background hum of heating and air

condltlonlng units can be distracting to the occupants of

-
~

that facility..

-

The handicapped person can be greatly affected by_noise n\;

‘level. - Bf there is-a hearing deficiency, provisions have to

? ‘be made to integrate that person into the mainstream of

LN

act1V1t1es. , .

s

3
H
=
ks

: ' There are basically three categories of the effects ,

[RLATTTY

o of noise on peorle: damage to hearing which results frem . ' 1

[

s, 4
. -

<
= N a high intensity sound, interference with speech communica-
\ tion when noise is above normal levels, and annoyance to

3

high intensity sounds which can affect cognitive and .
i . . -

affective functioning (D'aprile, 1971).

YA
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* The amount of light is crucial in the physical ;

R TR

AT

environment. It has been reported that well-lighted

v, NArd
> A

rooms have promoted better performance. The re‘bmmended

Sy LR

o DE e

system is indirect lighting which is reflected from the, .

..

e
A Er 2N

£ gl g gy
(AR

ceiling using high .density reflectors (Goulette, 1971)

-

This reduces the amount of glare ori the occupants. Glare

Lot i BT

causes discomfort, interference with vision, and-eye fatigue.

Studies have shown that the number of windows and the

Y23
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amount of natural light have a psychologicdl impact on

~

people (Karmel, 1965). People tend to feel more at ease

SR

/-

and open when wiridows are available.

’

The visuaily impaired person can be greatly affected -

’

Ay BRI 1 VY
o AT a £ IaAd i

by the amount of light present in the énvit0qment; "It is

v 4

‘- -

Q

~

L]

ﬁblor has a significant: psychological effect on the-.

A

behaviof bf'people. _The'righf chQice'of wall, ceiiing,

and floor cdloré is essential for greater cognitive and

4

There are many variables

‘social growth (Pdpradatos, 1973).

- which determine the correct color schemes of a building or
room, The dimension of’the room and the type of natural

and artificial liéht can be vital in choésing colors.

Also, the furniture, thch has been selected and the number

- of 6penings in the wall spacg,‘is an important variable. *

The use of the room is also important in determining the

choice of color (Papadatos, 1973$. Color can act as a

» . t

visual focal point for areas such as drinking fountains,

‘exits,and hallways.

. -

3
3-
<

A.stcong association has been found to exist between

emgpional tone and color use. Yellows, oranges, greens and

SRS L demaene
.

blues were considered "happy" colors while reds, browns,

£

and blacks were "sad" (Cimbalo, Beck & Sendziak, 1978).

. It might be .suggested, then, to design a color scheme toward

' © imperative that buildings have well‘l%ghted rooms, hallwéys,’
and exits for the visually impaired péréon. These att;ibuées,

allow the visually impaired person ‘to function more~indepeﬁdent;y.
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a more positive area for occupants which could result in

stimurating-productivity, reducing .absenteeisnm, and promot-
' R

'

1ng ‘more p051t1ve feelings of .the occupants. ‘;
i

! This could have a ;}eat 1mpact on the handicapped

'
* [

_ population. Many institutions and day care facilities often.

s

B3 4

use drab greeﬁé'and beiges which provide no emotional
stimulatioh at all. Facilities, especially a recreational

type, could be colorful and attractive which would aid in

v ; .
E .

promotlng more positive part1c1pat1on from all those

e 1nvo1ved. ~ -
- - Visual perceptual skills have béen identified as an

important'aspect in the educational development.of chilﬁrena»;

Educators advocate dlrect teaching v1sual perceptlon to voung
'chlldren, espec1a11y in the area of art. Those with handi-
capplng conditions need special attentlon in the development

[}

'of texture. This spec1al populatlon can have a greatér

o difficulty with visual perceptlons so greater care should be

taken when teachlng this area. ‘

The amblent qualltles can have a great effect on the

»

handlcapped populatlon. They are indeed very essential.

in both the cognltlve and affectlve domalns. Therefore, the

man-made env1ronment should be a well-de31gned, enriching

-

v environment.. .

Socio-Communicative

tf“‘}
ST
P
‘

Inadequate language skills and 1imitations.in speech

o)

'

%,

IR A
2

©_ abilities constitutes a major deterrent to the social, "
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emotional, and vocatlonal adjustment for chlidrem

-

(Schlefelbusch, Copeland! & Smlth 1967). If,the environ-
ment glves a chlli little reason to communicate, he ma& not
actuallze hTs potent1al to speak. This may be the greatest

" barrier tow rd. the actualization of language skills to a

child (Haviland, 1972). Robinson and Robinson (1977) found

~»

that in oral communication, the listerner's needs should be

. )

L - o
taken into account if communication is to be effective.

”’

Therefore, the child needs to be taught to-become aware of

v , . . -

the listerner and to adapt to those needs in order to have -

S

)

pss
rCh

et st v
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effective verbal communication. Semmel, Sitko, and Kreider o,

.

(1973) found that "expansive" teachers in teachlng verbal

A

communlcatlon skills showed more galns than "restrictive" .

°
-

teachers‘b”rhus, teacher 1nfluence plays a major role in

. \

acquiring communlcatlon.skllls. As a result, a barrier may

%

1
v
R

,:'J» 23 biarsrdes n.

.

. oF - -
.exist if inadequate teaching methods are utilized.

..

Y

_x ,
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Parental involvement is also considered a wvital part

- - g ‘ t

[y
43

.
-

R

v i

in acquiring communication skills (Hetrick, 1979). With the

:involvemeht‘of the child's family, the additional instruction-

N
PEREE
LT TR

- can be quite effeetive in the enhancing of the child in - -

P

communication ability. THis has been a large barrier in .

pra

the bast because parents were not always responsive in % e

»

“learning facilitative communication skills and in spendiﬁg

7
L lapeRn WG
BT e L h

H

time in tutoring the child.

%
L3

High noise levels were also cited as a barrier to proper

s

M ,
S b0 150 pwr i KD,

i5%s

-

CS
speech communication (Haviland, 1972; Zabel, 1979). When {

B
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high noise level’s are present,'the~chi1d'is required to
. :
speak in excess and can kecome anmoyed, fatigued and irritable.

.

‘
»

°

Thus, speech;é;mmunication can be limited or rejected

v om 4 .)" -
completely as a result, . .

»
- . -

N2
Expressive Language

-

The successful handling of social interactions depends

partly upon an ability to perceive and ihterpret the motives

14

and the intentions of othe. ". Facial expressions play a

majb;‘role in medigting verbal'communication and is probably .-

the most valuable source of information condé}ning emotion
or affect (Zkman, Friesen, & Ellsworth, 1972). .

~Téaching children to fecognize and identify types of

L e AR N L e Pt < bt A i 1

ey i &

emotipns in facial expressions has been steadily increasing

during the paét decade. It“playé a major role in the cépmunibé-

LR

- N4
tion process. Odum and Lemond (1972)_have found that the

abilit; to recognize emotions in' facial expressions tends

4 . '

to increase with the chronological age of children,

¥

%, t, - - |
e TR R W Y

Therefore, aigectivé education should be\an’ihtegral part

PR -

of the curriculum for children.. Teachers should teack

i3

e
s

'

b

emgtion recognition so that .the child is aware of his/her

personal emotions as well a§ the feelings of others.. With

¥ (i s

ko

s+ Vatind 6

I

these skills, the child pgéomes'a'much bettér communicator.

Body Language
'Knowledge and understanding body language is as eQually

important as ﬁnderstanding facial expressions. The dimension

.

e . .

of warith in the nonverbal behavior of a counselor has a
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Fh " significant influence on the ‘people with whom they inter-
s :

&&l‘ ‘ . acted (Bayes, 1972; Sobelhan, 1973). Teachers, parents,

¢ ~ ahd counselors have a certain amount of ‘influence upon .
" ) ‘-

7

children tﬁroﬁghlthe use of body language.

TR

. : . Eye contact is one of the more obvious of the nonverbal

Ty
SR
Sk

dimensions of communication (Brown & Parks, 1972). Eye

.

contact is an indication of interpersonal’ intimacy between

clignt‘and4counseior. Studies have revealed -that clierts

>

' _/ -interact more readily when the couriselor utilized'a greater

LA
Re s

3
ST

2

;}4,3
3

23
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s

3

>

N

degree of eye contact. '

8

55
:7 A3

- - Gestures are equally as ‘important in nonverbal

A aggy

' communication skills. Research has found that certain body

w
AR )
».

movements can be associated with certain types of emotional

SNEE

reactions. Head and leg movements oc¢cur when, anger is

Ay

”

) emotionsq and speech seems to be ineffectual (Sa%nsbure,

1955, D.tman,.1962, Ekman, 1965).
Educating a child to.be aware of body gestures is:
necessary in order to achieve proper communication skills.

With this knowledge, the child can be more aware of his/her.

personal emotions as well as the feelings of the person he/

1

’

she is attempting to communicate with.
Proxemics (distance, touching, orientation) are yet
another aspect of nonverbal pommunicaEion. Distance

.‘.. 2 .}»*:",4 / s

Full Tt Provided by ERIC.
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felt, leg movements are prevalent auring times of depression,

and lower body gestures are exhibited during times q? intense

between speakers. is crucial in communication. If violated, .
- * . ‘ ‘ 4
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negaFive feelings can arise (Hall, 1959). Mehrabian . ¢1968)
found that closer diétances tended to communicate armore
positive attitude with a forward lean of the torso while
backward leans and larger diséances were more negative in

nature. The ild needs to become aware of culturally accepted

\distance as a cpmmunication skill. Teachers and other #
influential peaile should also be made aware of this aspect’ ~g

of body language in order to provide a mcre positive , .

. 4 . R
. communicative envixonment for the child. Thus, the.child”

: v,
3 i
. i

]

1s prOV1ded with a méij/ggmpf€§;;51ve learning experlence

>

”Temporal Env1ronmerff P

Studies have shown that.there are disturbapceéfih time- ‘ :

e . - : L
understanding of learning disordered children (Myklebist .

& Johnston, 1962; de Hirsch, 1963; Bryant, 1965). Little '~

»

¥

evidence is avallable to descrlbe the naturevofh;he disrug; H '

-

tion.-! Children“with-ségious learning problems'héve less . . ;

. L3

. -

mastery"éf-cdénitive.and/perceptuél aspects of time- > >

IR A e

understanding (Forer & Keogh, 1971). Ther¢fore, problems:

e

[y

S tep

-
'

"~ ¢ disorders.

'The basic concept Qf time understanding is difficult /

for all children to master. Teachers and counselors must be e

able to develop new techniques in order to help the, child

-~ -~ €
-

perceive it cor}eétly. The nature and extent ofcthe , ‘ 4

’ .
. v
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'~_as thét area immediately surroundiﬁg an individual which

problems involved of tine-understanding must be considered

with cach individual child. This can he a barrier as' it

takes time'and energy to work on an lnleldUcl basis.

Children are able to understand temporal CYCllC order

before they understand recurrance (Friedman, 1977). Tem-

poral cyclic order is defined as seasons of the year,
§ -,

days of the week and months of the year. Recurrance is

defined as occuranoes which are ordered’ aLcording to an o
)
asygmetricq} relation-priority in .time. ' v

. . B i . gt
- In addition, Friedman (1977) found .that the use of

concrete materials may allow a more adequate assessment of

’

the time concepts of those children who are unable to construct
T

(33
‘e

verbal representation of the relationships between events.’®

ThiS‘should be a consideration of teachers and counselors :
: ' N ' 57 . ?

when developing programs. : s : ;
S :

. '

) Aﬁother componengfof the temporal environment. is space. :

.

e el ®

This concept contains both the physical space and the personal )

~
Space surroupding an indiVidual

-~
¥

o

Personal space ¥s defined

8
R
‘o

RETCIN
Lot s

<
25 Y manh S

-

he/she usually does nét like to be penetrated (Dosey & )

H
L%
Zut

e L

Sl

Meisels, 1969). Personal space may function as a "protective

o

¥
Sy

screen" which minimizes the. impact of threatening interpersonal

L AL ’ .
transactions (Sanders, 1976; Edney & Uhlig, 1977). The level
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ationship.’
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of sthreat is a critical determinant in the observed rel
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In examlnlng 1nd1v1dua1 and small group territories, © - ™

. .

Edney and Uhlig (1977) found that persons feel a strqnger

[ —, - N

Y . .

+ ownership of the immediate environment when alone than. .

when in a gronp. ‘This suggests that individuals in-a group . =

'
|

LR
5wt 032 S5 el ncn

A
i

2

mlght feel less responslblllty for the malntenance and

N e e bt e

defense of,a ‘'shared territory thanowould a sole occupant

i

T3
s
L.
0 Ve
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In a 31m11ar study, Taylor and Stough (1978) fonnd that )

s Ly s
R > Do G f O ey b

<K

terrltorlal cognltlon dlsplayed primary and secondarv

- ‘

terrltory role—structurlng properties. Prlmary terr1tor1es

i

.
VI, et s

.

ol i B

¢ -

Are,private places where the owner has exclusive rights to = N

s
.o

A
Loyt wd S

—~use~the -space .- --Secondary territories are semi-public places

where a person 1nteracts with acqualntances.and friends

on a regular basis. Urban subjects were less likely to*“

socialize with-ifheir neighbors in nearby outdoor spaces . .

© .

.as were suburban subjects, : This can .be of importance’

when ‘considering barriers in secondary territories. Ca

1e

Summary ' I " )
v N Ky
There are sdvegal factors in the physical environment e

L] § .
which becone potential barriers in regards ‘to the handl-‘

capped child. These factors include the built, natural,

‘ 3
ambleht communlcatlve.and tempdral env1ronments. .
‘ . In order for the handicapped child to fully participate J
in leisure opportunltles, park and recreatlon fac111tators

’

and personnel need to become cognlzant of these potent1a1

" parriers. Leisure enables the handicapped child to

AN T L P R O I T YN 4

sy

\.ﬂr}\d

%evelop social and emotional skills and fortify his or her .
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. own self worth. The removal of existing barriers will

|
.
by

et 4 ey ind % e

encourage the handicapped child to participate in many

“

3.

recreation'activities (Xing, 1974).

) 5
The developrnent of communlcatlon skills also facilitates

2 Toa e s s

o

the 1ntegratlon of the’ handlcapped children w1th their

No& oy
L Nenn g b

_non-handicapped peers. Adequate communication skills encourage
- the handlcapped chlld to engage 1n activities W1th his peers.

Th1s pProcess also supports the development of soclal and

emotlonal skllls. ' ’ ‘ .

, Temporal factors include an understanding of tlme v

O I R o N T

A
AL NI - s,
e
rd
Lo,
P

ey

-

relatlonshlps, botk linear and <yclical, as well as spatial

BRI AR

: 'condltlons within the environment. These aspects are a
' | o 9

-

critical part of a child's -everyday life. A more positive

, environment can be cre_&ed for the orthoped;callg 1mpa1red
. »

o
.
e

chlld with the reduction of’ present barriers.

. 7 .
. ) Ambient environmental elements are noise levels, -

lighting, color, and temperature. ELach of these elemeqts

. .

contrlbutes to a stimulating or boring envaronment These

id \

3

? elements work as’ a system td encourage act1v1tv within a

TR ,-..,n-;u\.m AR NS P o g
C " - -
. -

I

spec1f1ed boundary.

4

o 'All of these factors of the physical environmenL affect

A £y et d S

pes

2

the lelsure behav:or of the handlcapped child. Removal of °

barriers proV1desW%he opportunlty for growth in the ¢

TR T e e
.
.

“t

cdgnitive, .affective, and 8001a1 domains. Recreational

o * -
>

. oppertunites are as important to handicapggg children as

Y

they'are for dthers (Mace, 1980). Only now are many of the

[

bgrriers.being removed, B
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| SECTTION II . -
HUMAN ENVIRONMENT R

Introduction < . —_— ) N

4 -

The human énvironmEht contains the areas of living

.
~

:

arrangements, individual leferentes, and roles of indivi-

A4 ¢ - ¢

duals. Living arrangerents will be discussed in terms of

family iiving and institutjonal living. 'Ininiiﬁal differences

includes educatjonait physical, and psycnological‘differences.
. o . M - M i ° N
The roles individuvals engage in are discussed as either-

assumed or ascr;bed : ) i = .

! There are numerous living arrangements exlstlng in
today's seélety. Famlly arrangements vary from communal

11v1ng to the traditicnal formal famlly structures.

L]
.

Institutional living lncludes the: trad1t10na1 formal large
» @ 3 hd
facilit}es 0 the,newerwconcepts of grbup homes and inde- *-

pendent'living arrangements. The roles, of the individual

An individual assumes a role

>

areideterninea by society.
such as therapist or is ascribed by role by social ) .

-

requirements. ’ , .
- This chapter wil}fpresent an ‘indepth discussion of the

humah environment as well as discuss Ege'implications of

~ ¢ > " L)

human envivonmental barryiers on the leisure functioning of

orthoped.cally impaired children. : oo

N
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tion of famili has centered around the middle-class_plue- .

. houséholds of husband, wife;'and.children living apart from

Living Arrangements - ' ) .

In today's"society,’ there has evo}ved a mul€itude of” T . .

living arrangements which can have an influence on the

U e Fd ey,

Te oy AR "
o ST ohe L E V0 F e i At s

social, emotional and psychological developmefit cn entire -
families as well as the individuals within the families. L

These liv1ng arrangements are the result of soc1etal adap- ;
4 .,

tation to changing cultural norms and values (COUSWGll, 1975‘

MarOtz-B( 3en ’ Ada“‘,s 2 Bueche' ‘unro' & l‘unro ' lq7 o ;. DOWell , - \/\ ] \;
\ \ = :

197%i; The pr:mary 11v1ng arrangements which’ affect the

-

life of a dependenF child is his or her family (LyOn, 1975). : {

Family structure has been approached from tkaditional, .

.

ecological, and variant_v1ewp01nts. The traditional defini-

collar family (Marotz—Baden, et al., 1979). The traditional

family concept‘has been described as "characterized by

both sets of parents (grandparents) with the male os the

‘breadwinner and the remale as the homemaker" {Sussman; ) oo

I

l97l, quoted in Cogswell, 1975, p. 392). This traditional .

-

view also characterizes the family as secluded lahers; e
barricaded and protected from societal' pressures and

influencdes (Powell; 1979). The societal influences have %

. -l.. . * s“:g
cast the traditional family in the role of self=sufficient . ;
and independent orgahisms with little contact with the . -

pu ’

external world (Keniston, 1977). \
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This -approach to the family cannot be general&zed'tg;

minority groups or low income populations (Powell, 1959;

Keefe, Padilla, & Carlos, 1979). Mexican-American families

are typically large and multigenerationpal, extending both

“linearly .and laterally inc;uding granéparents, aunts, uncles,
. ) P

and- cousins (Keefe, et.al. 1979). For the .low income black

¢ ' -
population, - the concept of family includes personal friends

7

and neighbprs who~provide primary emotional support (Powell,

RS T
. >

. 1979) . Finally, the traditional view of the family has

o
28

D
P
EE

been ubhéia by provisions of legal\ marriage. _The hiksband

is the head of the household and a such is responsible £

- “  “for the financial welfare of his famiﬂg, and the wife is

rd

- responsible for domestic service inecluding maintenance of

£

the home ard child reéring (Cogswell, 1975).

VAP e

+ ' The traditional view, while not being cast aside, has

been classified as one of eight variations of :family struc-
ture in American society. The remaining seven include:

1) dydadic nuclear, 2) single parent, 3) three genération,
. oS .
4) old age couples, 5) institutional, 6) fosger, and.7) kin

networks,(Maiotz-Badeni-et;al., 1979) . In additfion

3

“- > ’ ’ * . » .
recognition was given to emerging experimental family

structures such as communal, unmarried parent and unmarried

couple with children (Marotz-Baden, et:alf; 1979) . Only
two of these family étruqturés would*not have a direct

effect on the.development of a young child: old age

touples, and institutional.

'
.
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A Anotiern' perhaps more positive -wiew of tﬁe'family is

the scdidgidél”ébﬁfoach.- This view examines family structure

: from a systems viewpoint. The family is described as an

.?pe? system whose éxéhnges Vith the enviro;ment reinforcé
‘family-functioning and'influgncé familial'beliefs (Powell,
- 1979). The influences include emotional, and material
- support ior family practices, and socialization of the

- . , family into envi'onment%} norms (Powell,.1979). ' \5
/- ’

Most of these approaches to-examining family structures

include in .their definition the ‘presence of ¢hildren. For
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many families, having children -stems from societal norms
and pressures. Tre child is embedded in the family system

which in turn is embedded in society (Powell, 19795._ The

B

family is the most powerful source of support for the ~hild

A
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in developing and enhancing his or her sense of self-worth

4 .
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and functional ability (Lyon, 1975). The child's behavior

DE

(it

" and development are directly ‘influenced b§ paréental inter-

. . . . . e . ;
acEions with society which encourages or discourages particular ., .~

N

;t§bes of parent-child reiationships (Powell, 1975).

§ The impact of a cﬁild~9n a family causes many adjust-

) mehts to be madg to accomodate a new member. These adjust-

.

- ments are compodnaed'when a child with a handicap is born
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and becomes the responsibilities of unprepared parents. The
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family remains .the primary support for the child, but
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additional support comes from outside the family. in the )

ey
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e . ?. - .
areas of medical, educational, and social ‘support.
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. action between_them and their parents (Hersch, ‘1970).

Inst1tut10na1 Arrangements

24

&

The handicapped child forc¢es a restructuring of the values
. , N

- ahdgpracfices~d£ a family in the areas of family management,

transacFionsnand developrent (Hersch, 1970). -There are
additional effects on marital interaction, and if gﬂere_are
nen-handicapped siblings, there are effects on the inter-
The siblings dev lop concerns about deeling with thei£
parents, show1ng thelr feeling about thelr relatlonshlp-.
with thelr parentfs, parental expectations- oé themselves
and exéectations of - their relationship with'the handicapped
sibling:(Murbhy, 1978) . The siblings also are forced to
recognize the difficulties in developing and maimtaining

relationships outside the family in the area of friendships

and social life (Murphy, 1980).

For many people, alternatlves to famlly living arrange-

.

ments are found in the service system of institutions. The

»

concept of an institution can be broadly defined to include

-

residential facilities, including the nuclear family,

prQV1dxng caré for a group of people (Throne, 1979). This

_broad deflnltlon 1nc1udes group,homes, foster homes, and

publlc 1nst1tut10ns such as state mental hospitals and

state schools for the mentally retarded. An institution
as characterized by Wolfensberger (1971) is an environment

that aims at a low common denominator.among its residents,

larger congregations of people than are found in communities,

e
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a reduced autonomy and increased regimentation of residenté,
o . - ‘ ‘ !
and tendency to be physically located under one réof or

- S

on a.gingle campus. . -
.  + 'Historically, institutions were developed to house the
undesirable elements of éociefy away from the mainstream of

o . life' (Thurman & Thiele, 1973). This housing process served

Lo
-

two purposes: one, to protect certain elements of society,

| such as the retarded, physically handicapped, and mentally

\ e

ill, from ridiqqle, injury, andlﬁumiliayion at the hands
of the pubiig; and twb,itq protect the normal people of
society from unpredictable behavioral outbursts by those

undesirable eleﬁents (Wolfensberger, 1971a). As sich,

“ .

these institutions tended to be geographically and psycho-
, B L
logically isolated away from surrounding communities ' (Rowland

~

. *
[

& -Patterson, 1972). , . , . .

.

Services at institutiors fbr-éherfgta:ééd were
traditionélly éévélopéd followiﬁgla‘medicél model hpproaéh
‘* (Haviland, 1972; Thurman & Thiele, 1973; Thgoné; 1979).
.Pyégrams.were_primarily medical, excluding psyého—behav;oral
stfategies and iqndring-all areas of human development - ' . '
} (Wolfensberger,”1971b, Haviland, 1972, Thurman & Thiele; 1973{22"
. The envifonment of an institution for the retarded is’ . |
a reflect?op of the prevéiling‘attitudes of the soc;ety aép‘v
large and the staff of caregivers. ‘Thé terﬁ"réta;datégn; ) )
many times invokes féelings of'pity, sorrow, and feqr in

3 ®

normai pcople towards the retarded, (Wolfensberger, 1971a).
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Thése feelings in turn genératé actions of protection,
L ,comforﬁing; providiné for,and taking care of the retarded:
« (Perske, 1972). As"a'reéult, very little expectation is
e .“ . .

" ' placed upon residents to participate in their life and

: o . : C .
- society (Rowland & Patterson, 1972). Typical moderately-ico-

;profoundly retarded ;esidents will spené’a vast majority of

their waking time never leaving their wards (baily, Allen,

- -Chinsky, & Veat, 1974). There are several documented ~ |

. congquenées of institutionalized living. Public inscitutions'

begin to function as surrogate parent/authority figures (Row-

Al .

§ .
land & Patterson, 1972). Institutions, without regard to the"

ability of involvement on the part of the résident; begin to

handle all of the functions of living for the residents. Fe&,
optionS are left for residents in-developing their skills .

(Perske, 1972). The measured intelligence of institutionalized

¥

residents decreasés over a period of time (Thurman & Thiele,

'S i
o

1973{; This phenomenon may be att;ibuted to the lack of stimu=
lation found in most public ihstituiions (Haviland, 1S572).

. “'The lack of stimulation stems from several areas. First,

.

the removal of normal risks in life which are necessary for
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normal grow%ﬁ and deQélbpmént (Perske, 1972).' Second, thé,f

abséncevqf-qualita£QVe interactions between -staff and -
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ékignts'kBliﬂdért)'1974)."Thifd, the lack of training
N . o . . R '
provided for attendants and aides working with residents
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(paily, et.,al:, 1974). ,. o :
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s -” {15 recent trend to combat these trends in large publlc

1nst1tut1ons has been the development\of group honmes and foster
YR

%‘homes located w1th1n local communltles (Throne, 1979) The

"group home 1s a hlghly spec1allzed small famlly SlZEd un1t
(W01fensberger, l97lb) They are usually'mmumdldmﬂ to pro-

v1de a transmtlon re81dence for 1nst1tutlonallzed persons. who.

L

are mov1ng'back inté the malnstream’of society. These group

homes»allowﬂcllents to experrence a greater degree of

A an. &
A group home g1ves the retarded a sence of d1gn1ty, prlvacy and
motlvatlon for communlty 1nvolvement while expecting a hlgher

degree‘of normallzed behavior from the client (Wblfensbe ger, 1971b;

Shaplro, 1973) " _ ) -

. Individual Differences-' '

.

Differences between children can be discussed in terms,
of a nutber of traits including physical, psychological,
socﬁal- cognitive and cultural. 1In many‘service delivery

systems, partlcularly education and rehabilitation,

£ «

1nd1v1dua1 dlfferences are important in designing and implement-

. . e
”‘ »

1ng treatment programs: An awareness of dlfferences ensures

T~

-that children and adults recelve services based upon thelr

B

needs 1nstead of a sert’ of global, generlc ‘needs, -

» ’)“L‘a*'

At very early ages, dlfferences can 'be detected in 1nfants

-

: which are predlétorsoﬁ motor competency and cognitive skllls

,inatheny‘& Broﬁn, d971}’CoIIard, 1971). The development of

—
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1nst1tut10nallzed 1nfants depends upon the opportunities
presented to them both notorlcally and perceptnally (Collard,

1971). In a study comparlng institutionalized infants W1th~

) home-reared 1nfants, the home-reared infants dlsplayed a. -

greater amoun t of development in SOClal 1m1tat1ve, and moor

skllls than the 1nst1tutlonallzed 1nfants (Collard, 1971)

N Further examination, of the data showed that there wd% a

o~ .

dietlnct advantage in favor of higher -status home -reared. "

children.‘ These infants from higher status homes displayed

«

a wider range of élay‘schemasiand performed'better on tests |,

3

Ethagzthose'from lower -status homes (Collard, 1981). Infants

a3

<

who displayed early signs of placidity, persistancy at tasks

2 e
RS,

w4

and a control of impulsiveness. are more'Iikely‘to have moré€ .q

*
>

Ly

adequate:cognitive development than those- infants without

‘
e
L

these characteristics (Matheny & Brown, 1971).

LN
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As young children grow thei,become aware of several

‘0
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differences in themselveS'and others. Young children become

i

.
.
g ades

aware of physical differences in other children and begin to

Rl

select friends on the physical characteristics of others .

[
Tt et

J u;i ,
'rish

(Lerner & Korn} 1972; Klegk, Richardson & Ronaid, 1974). ¢

5

Distinctive thyshmd characteristics 6f children are reliably

relatquto social acceptance. Using pictures ofindividuals

© as a stimulus to sécial preference, Kleck, et.al., 1974, said that,

' "such overt characteristics as obesity and physical handicap

,

are associated with a reiatively'low level of social

_iacoeptance.” In a follow up study in a summer camp for boys,

.
5 -
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1t ‘was found that the v1°1bly handlcapped boys were least
a preferred as playmates and members of a group (Rlchardson,

/ Ronald & Kleck, 1Q74) Additionally, Richardson et al.,

noted that behaV1or ‘of the v1s1bly handlcapped peers as well’
as phy31cal characterlstlcs were important in peer evaluatlon

(1974)., For non:nandlcapped people, the type of body build
- )',\“ -
stereotype can have an 1nfluence on, both the social selectlon

. -

o process and psychic of the 1nd1v1dual(Lerner & Korn, 1972).

IR »

Factors +hat affect the preferences of body build stereotypes
1nclude the age and self-poncept of the 1nd1v;dua1. Us1ng
O

three age’gfoups-of subjects, clasS1F1ed as chubby and average

| body build, Lerner and Kom' (1972) found that across all age

groups, the chubby subjects viewed themselves as more characterlstic:

""“"-«,.-..J
of average and slim body build stereotypes. Addltlonally,

,both chubby and average subJects viewed the endomorph body type

as unfavorable and the mesomorph body type as favorable

. A

(Lerner-& Korn, 1972). ' )
"In the educational-and social arena, additional factors

Y A . s B
gin to accentuate individual differences. Lower —class and

«culturally different children tend to fare less well than middle -
¢ . . . . .
and upper -class. chlldren enowitz & Rosenfield, 1972; Feldman,

. s

1973). Mexican -American chlldren from home environments where

- — .

traditional Mexican values are emphas1zed perform significantly
lower on tests of field dependence (Figuero & Gallegos, 1978).

Students from low income families tend to function on a lower

conceptnal'level than middle'glass.cﬁildren (Levine, 1971).
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- M ﬁ»n
. Performance in tbe classrooin 1s a function of the-capabilities,
. S .

;nterests,and mnclvetlon of the Chlld The type of external

‘ rewards used to motlvate chlldren has varying degrees of success

. .
.

with different-levels of children. Mai.erial rewaqu were fouﬁd~

to have more aﬂtect on ‘the learning of ldWer-class chlldren

than the tradltlonal social rewards and -incentives (Bencw1ta

: & Rosenfield 1972). . ' oo p

1 . P

Wlthln the social system, children begin to encounter the

element of competltlon. It is an understood phendmencn that

L8

Yy i,

>

&%

occurs whenever individualS Or groups need play as an 1mportant

part in coping with society. The elements of cqmpetition

G

TR

begin to emerge in children as early as 4% years (Toda,:»Shino-

B

tsqxa, McCllntock and Steck, 1978). As children grow older,
the number of competltlve choices made 1ncreases (Todz, et. al.,
1978) Clenenyer (1974) compar ing the'competltlne behavior of
children from different levels of income, found that
lower-income children display~more competitiv% behavior between
them.than the mlddle-class children.  This could be attributed
: to ‘the envlronment‘ln.whlch lower-lncome chlldren live, one of
survival and supremacy on the streets (Figuetoa & Gallegos,

»

1978) . ) : , )

Roles of Individuals

e ' There are.a number of roles that both children and adults

s PRSI

are plaeed in on the basis of societal expectations. At any B

T

;) »:;fi}’l” R

* one time a child may be placed in the role of student, friend,

. peer, role model, -son, daughter, and so on. These roles are

[

o




dependent ,upon and .a fynction of the situation in which the /

* child ‘is placed. Role-taklng ab111ty has been assoc1ated

- -~

w1th the cdpaclty of ar 1nd1V1dua1 to cqordlnate hlS or her
~behavxor sequen:es as well as the behavior sequences of

others (Afflect, 1975; Fifer,’ 1980 ).’ Addltlonally, role-

LY
f

taking ability involves the making of accurate assdssments

of others! intentions and.the appreisal of the effect of one’'s

s

behav1or (Affleck, 1976) .

The goal of social, role-taklng is perhaps inextricably

linked to 1nterpersona1 competence and the ability to accompllsh
o . \J

interpersonal tasks. The growth of,lnterpersonal competence

is divreckly associatedzwith rolelteking ability (Weinstein, 1969).
¢
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e role-taking of mentally
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In a study“designed to measure t

e
2%
Fade:

" eretarded children, Affleck (1975)° found a signifieant

\

ST A

e
sgrrlem e &k

reldtionship betweenithe ability to assume a'epciaf'role'and

u3

B
)

.

mental age and 1ntelllgence quotlrnt It was also determined

vy

RS
oo

et

that no 51gnf1c1ant relationship was found between social

roleftaking ability and sex (Affleck, 1975; Afflect, 1976)

-

Further study by Affleck- (1976) found that the tactics .

st

2y sy Leas 2 L
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preferred by children with role-taking ability differed

from both in intensity and ‘quality jKilman,“hlbert( sotile,

.

1975) . ~ ‘

”,

!

Perhaps the most joyous Eccasion for families is the

¢, . 3

arrival of a newborn infaﬂt.ﬂ This arrival causes a dramatic,

change in the. structure of the famlly as well,as altering"

b e e g T
50, $otatey ek o ol S e v A 1 e

the roles of each 1nd1V1dua1 w1th1n the family unit
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(Mnrphy, 4170; Fotherlngham and Creal, 1974; Anderson,‘ , ’

RN
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sohlothman.&,Welnggr,,L275). The parent assumes the role of
. Y S "
primary care-giver, ' nuturer, protector, provider, and a
L} * . ‘

host of other roles related to a family. When a handicapped

child is\born into a family, the role of the parent

drastically changes (Meadow & Meadow, 1970: Murphy, 1970;
‘ _Hersch, 1970). These families face proFlems on a day-to-

day ba51s ranglng from day care to socqal pressures

. . .

‘(Dunlzp & Hollinsworth, 1977).
he role of the’ parent of a handicapped child. expands to

_ 1nc1ude toachlng tasks and providing emot1ona1 support as

" the child matures and develops (Meadow & Meadow, 1970): An

example of a teaching role for the parent,wouldvbe learning
: i . .

ways to help their child learn motor skills. Wheh a parent .

* s

assumes the role of emo%ional support, he or she is helping

~

the chlld deal with feelings of guilt, sorrow, anger, as well

as success and bapplness (Meadow & Méadow, -1970; Murphy, 1974~

P

hersch, 1980) .

Adults who are not members-of the <irmediate family or
are not a member of the family's social environment assume
. N . ’ ri . . . ' .

roles from educaton,,counselor, psychologist, to therapist
or doctor. The school serves.as a principal_inf}uénce in a

child's life from about the 'age of six years to approximately

Q
“sixteen (Cowen & Lorlon, 1975; Pogebln/& Retish, 1976) The

L

role of the school system 1s to 1nf1uence a chlld's personal

and educational gruwth (Cown & Lorlon} 3976) This role has

-

~

: .A.N- :7 \/x f- | , . -A 37 o | .




RN 2 AR e SRy
I S N

W
L4 s

'S
AP

PERTTY YOI
i 24 e Bl A

Wb

.
“~

e
vt 3 vk

heen'aesumed by the education system through a systematic

-,
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p}ocess‘gf default, Society .has placed an in¢reasing respon-
51b111ty on the school syst\y to not only educate their

chlldren in the. three R's, but also-ln government, S\ .1etal

responsibiijty, an&*to écme,-patriotism. :Wpenever there
+ . . -

.

.
-

axises problems in society, one of the first areas often
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" singled out as responsible ;s the school system {Pogrebin &

Retish, 1976) The importance of the educatlonal systems role

cannot be Iessened even though the system is the focu§ of

.
.

possibly unwarranted'criticism. : i

T e * -

In an attempt to redeflne the role of th schoql
‘ - >
mental "health profe551onal, a Primary Mental ealth Program.

(PMHP) “wds developed in the ciny. school syste of New York.

PERLY
k3

- Qﬁf§gbool mental health serv;ces had been tradltlonally L.

.,

Y Y h

defined as identifying and repairing individually dysfungtioning
children .Cowen, 1973; Cowen &~Lerion, 1976). As a resuit,
school mental health services were largely pathology directed

- and focused on the prgblem oriented few rather than on the system

B S e

serving ‘these few. The professional. then was primarily

H

.

engaged in diagnostic or remedial work with children. The.

PMHP professionals spend most of their time in upgrading
{ - -

the kﬁow;edge§and skills of those who have educative contact

o

RN N B P % N
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with children (Cowen, Lorion, Kraus & Dorr, 1974; Cowen and

-

Lorion, 1976), The role of the school mental health professional

o

can be described as a proactlve, health=~oriented delivery

e o T

system, directed towards the majortiy of students (Gottlieb

& Gottlieb, 1971) .




Doctors and.therapists assums’ supportive fuictions or
. ) : ‘ R i . i . .
roies when dealing with parents and children. Many times,

phys{cians act in isolaticn without regard to the. input of

» -

others in the care and djagnosis of children. There is a
grOW1ng awareness among phy51c1ans that their role not.only.
includes evaluation of the bogy s various systems which
affect a child's progresé.when dysfunctio§ing (Hglman, 1972).
éhére exists‘betwéeﬁ a general practitioner, parent and

/ . .
teacher, a system of mutual cooperatign which enhances the

4
4

/ growth and development of child (Holman, 1972; Meadows &

Meadows,‘1975).

Therapists play an important role in the life of a

child. The type of relationship established between them
can influence the deéree of benefit, from the interaction._
The primary method in_which a client relates to the -external
world can'influence how the therapists deal with clients

1)

role can be defined as\?trudtured.or unstructured (Kilman,

s

‘et.al.,. 1975). 1In their study, Kilman, -et.al., found

significant differences in’'therapisths stfﬁcture and locus

of control of 1nterna1/and external cllents (1975). External
/

subjects displayed a greater shift in behav1or than internal

subjecps in a structured setting. Convgrsely, internal

.
.

subjects demonstrated a gieater shift in behavior than external
sﬁbﬂeciﬁ in unstructured situations (Kilman, et.al., 1975).

This would appear to indicate that internal subjects are
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more resistant to structured settings while external subjects

are more resistant to unétructured?situationa. v

"

i

p

Regardless of the role of the adult or child, attitudes

s

5 s whokd &

and beliefs of the service provider can affect the role of the

N
Axeee
o

g
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recipient (Kerr, 1970). Recause of the disability, handlcapped

-

RN

1nd1v1duals are frequently placed in an inferior p051txon

(Richardson, et.al., 1974; Matthews, 1980). As a result,

-

‘ ,
BT
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o
i

the disabled person:pay have further'difficulties in adjusting *
to the role of belng a handlcapped or dlsabled individual ;

(Sitter, 1969). It is the role of physicians, parents,

»

therapists and~educator§ to assist- the disabled, handicapped,

Y

T

R

N

‘hand the non-handicapped’ in .adjusting to the demands of .

society !Holman, 1942; Kilhanﬁet.al,, 1975; Kerr, 1980;

>
IS
{-
S
3,
%

e

I3

.Meadoy.and Meadow, 1980).
Inplications for The‘Orthopedically Impaired
‘ “
Both family and institutionatized 11v1ng arrangements ’

.

have poiflble effeﬂts on handlcapped children in today s

. Society. As a prlmary env1ronment,'bo h\living arrangements

4

provide the basis for 1éhrning behavior to be practiced in . .
S <

.

societQ (Paton, 1970). Children from families wheré emotional

closeness is an integral ogPponent of family life tend to

S . Y. .
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find.experiences outside the home rlch, exc&tlng;and
1 I ‘.
challenging (Paton, l§70) Handlcapped chlldnen from

7/
similar home environments will have a better chance of coping

2 e
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in society outsj the home, If a family environment Qisp1a§s

iy ey e BT < o

a fragmented, digoriented approach of coping, childrea will .
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experience’ a higher level of anxiety and ne t e attitudes =

. ‘ . b
than the chlldren from other homes (Paton, 1 The social

¥
B seabably (N

LS edns

behaviots of disturbed chjldren are influeneged greatly by ' et
the envixonment and at tlmes will di lay a particular type
¥

“of behav1 Y WJilhone type of settlng or another (Price, l975) N

T
S IR o
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Institutiqnal living can .have an affect on all aspects ‘-

- D ] -

of human development As with family living, thgzg,ls a
.‘l-‘g
spec1f1c type of behavior, Whlch over a period of»tlme, is

assoc1ated with institutional 11v1ng (Wblfensb ger, 197la)
The amount of interaction between' staff members and cllents
provides a basis of modellnq soc1ally':?propriate behaviors® - N

However, because a handlcapplng condition is phy51cally ’

-
v

manifested, attendants' reduced expectation encourages -
clients to_remain dependent instead of developing independence. -
A large amount of risk is removed from the lives of handicapped

individuals to prevent them from experiencing psychological
- ” ~”

i
M
P
b
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o,
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or physical injury (Perske, 1972).

-y

' The impact of having a visible handicap can negatively

Y

AL
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influence the non-handicapped child when interacting with the

o

handicapped chiid (Richardson, et.al.,‘l974). Disabled children

- »

nét only need to have interaction with non-handicapped
3 y . .

peers, they also need therg?ortunities tqfdevelop'their

leisure skills in the presence of the;r ndn-handicapped - !

. ‘ . »” “ -

peers (Evans, 1975). \
" The recreatioa—gfofessidnal wéuld need to provide

recreation opportunities in which the stereotype of the :)

'handicapped child can be discarded. These opportunities ,
. . k .

.wou1d4mé;t the needs of the handicapped child in a -less
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stressful env1ronment (King, 1970).
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‘ The lack of phy51ca1 mobllltylﬁould require the recreator

to_include\the handlcapped child in act1v1t1es ‘in wh1ch the

4 dae
A%

2

.

- lack of mobility wou%d not be accentuated. The regreator

‘ would need to be espec}aily aware of excludiné the handi- - -
capped ch11d from such activities as relay races, circle games,
and the like because of the hand1capped child belng in a .
AN

’ wheelchair. Adaptlon of activities that would facilitate

. inclusion of the handlcapped child would be the practice in-

&N

ta

stead of the exceptlon: -The 1nd1v1dua1 dlfferences in

handicapped children can be used- to broaden the scope and

ST T R

¢ depth of leisure activities and are a resource not to be

b

RS

"

wasted: oo .
The orthopedically impaired child is also forced into

/ﬁany differenp roles. He or she is referred to as a student,

. client, patient, or subject in a research experiment. As

[

a student, the orthopedlcally 1mpa1red child may be’enrolled w
|

in a special classroom de51gned to meet his or her needs in .

.
.

school. This segregation often times serves to increase :

A v
the differentness of the child (Kerr, 1970). The ability-

e

. " of the child to assume the various roles required -by the variety

3
1
3
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*  of settings will be affected by those around him or-her and i ;

t
s

e re

the1r ability. to perceive the child as a capable individual.

\

* The orthopedically impaired ch11d will be able to do as much .f
N iy

or as ligﬁle as he or she is able based upon the knowledge
’ 4

-
13

3

I .
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and expectatiohs of those around him or her (Kerr, 1970;

o

. Afflect, 1975; Afflect, 1976).
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The therapist, physician, or educator have a direct in-
| . N

« fluence on the attitude of the brthobedically,impaired child

-. concérning his or her capabilities. Through a process of

)

education, therapxkand in some cases preventative medicine,

an orthopedicallv impaired child will be able to overcome

° oo

many ‘of -the limitations imposed on him by a protective

and comforting enviropment (Perske, 1 970;.Kerr,,lQJO)

Summary.

In order for the orthopedically impair-3 to partiCipate

\\fully in recreation experiences, it is necessary to determine
the extent of family or.institutional involvement in their

lives. Families with strong beliefs regarding the devélopment

of a child's independean, recogniZing the extent of limita-

I}
-

tions possibly imposed by an orthopedic impairment will .
facilitate Spe development of their child in all areas of

human potential. Families unable to deal with the reality

)

of caring for an orthopedically impaired child will tend to

Al

5

restrict the development of the child, emotionally, physically,
¢ .

and psychologically. )
Similaril§, the prevailing attitudes of an institutiong;//\éﬁ

Wlll either foster or inhibit the expansion of recreation

experiences for their residents: ' Allowing for 'normal' .

risks to be taken by orthopediclly impaired children provides

the opportunity to discover new talents and skills that

f N »
otherwise would not.have been discovered.
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Individual differences manifest themselves in a variety

of areas. External influences such as lower-income, level,
.y *

. institutioralized living, and culture differences, influence i

0 v

SR
£
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how children écquirg acadenic, social, and affective skills.

.o Choices of playmates and, companions are-initially made on
the basis of physical appearance and boéy;build'type- How-

. ever after prolgnded contact these differences become less

of a factér as:the'behavior or others gaihs impdrtanée in .
- the seLection of companions. The préfeésionaltigcreator neeés
~ to e;aﬁfne tne.exteni of‘difféfences in cognitiye,‘social,

physical and affective abi;ities and progra&s such %hat

! i . «, o k] . .
the dlffe{ences are minimized,and the abilities are maximized.

o

’
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There\h{e'seVeral roles for adults and the orthopedically @

.
E
SEER we,

s,
35

impaired child to assume during interaction with each other.

7

%; The role of thé adults include parent, bhysician, educator, «%
%{ t rapist,.and diaénoéticiah. E?gh of these'roles has a g ~§
;rz'.‘ ‘* : _respon;ibiiity in méetiﬁg the needs of thg'orthopedically :E
g?‘\ " - impaired child. Pérents assist the child in léa;ning new %
%éx ! skills and coping with the~emotiéns of being diffefent %

Capy
¥
TR
i Feind

{(Meadow & Meadow, 1980).. The phyéiciqn is responsible for

Vet

%: helping.fhe child m;intain as healthy a body as possible, :é
g . physically, psycﬁblog;cally,aéd medically -(Holman,, 197é). %%
%’ . The educ;;or‘helﬁsjthe'child idenfﬁfy the envirqnmqnt around ‘%
%ﬁ him or her and to discover ways of overcoming certain :,. ~£
%; limitatiéns to his or her development. The therapist has a very 2
G , 3

i
%

similar role,gbe they physical, speech, occupational, or
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psychological therapists. ' :

The brthopédi#aliy impaired child assumcs a variety
qf roles primariiy because of the speci;1 needs associated
wiéh his or her disability. In each role, a different inter-
action style is requifed. “In some cases, the child may le
a passivg reéipient while, in'othe;s, the child may pe a
cooperative, active parthe;. B

'For all the adults invglved with a child it is

4

important that they: :
" Think. of no child as dull or subnormal,
do ‘not set a limit on the child's ability. The
truth is that the possibilities of the human
mind and body are boundless and if limits exist,
one should never think of them. (Fitzgerald,
1954, quoted in:Dixon, 1972, p. 231).
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- '« SECTIONWIII
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ORGiﬁIZATIQNAL/POLITICAL ENVIRONMENT

o ;
"Introduction . - - A - iﬁé
The organizat&oﬁhl/poiitical ehvironment.is comprised "%

~ : - - %

" . of the following areag; service qeliGery systems, policies and~ - HJ%
regﬁletiohs, end"economic status. Service delivery systems ;ié

. > o b

" include~the educ atlonal health, and the leisure serv1ce¢ ‘ .gg

X

systems. POllCleS and regulations include those formulated at
- ‘ e Cae
\local state, and'federal levels. It also 1nc1udes‘polﬂ¢1es

N

.
o v T

s
BT

* and regulatlons used and’ enforced in’ service agencles. ﬁxf.\\

TR PR

ot~

Economic status refers to the level of income produch by \i\
o = ’ * 4

a fam‘ilir',a It also refers to poverty levels and the %ariohs

- &

. .o -
oo 40 m A ntletop 7

definitions used <in its description. )

. - T
By . . id AT

Service Delivery Systems ) :

0w R AR

t

be st e wessinet

f There are a number of service delivery systems designed

2 .

s ‘ to meet the needs-of members of society. It can be postulated ,
\ +
that w1th tkre proliferation of specialized serv1ce prov1ders

-

within botk the commerclal, and public sectors, that society

-

has become service o:iented The publld sector has w1tnessed

GRS Ve
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a rapid 1ncrease in, the numbér and dlverfl@y of soclal ‘ /

1)
e’/') :
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services since the béginning of the Johnsén-admlnlstratlon

¥

%

A e

(Crompton & Howard, 1980). The socialrserV1ce systems include -

[
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= . education, public health,“ahd leisure fa&ilities.
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A prima;y public service 'delivery system encountered

by members of soc1ety is the educational system. Since

the passa?e of the mandatory educatlon 1aws in the early
part of the twentieth century, public education has been
the fitst encounter with social institutions for a vast maj-
ority ofthejmnerican porulation ’(Rosenthai & Jacebson,-l966°

Boaz, 1971; Retish, 1973). Tradltlonally,.the educatlonal

system has been .given the respon51b111ty to develop sound
moral, academ;c ablllty,and motivation ‘for upward economic

mobility (Pogrebin & Retish, 1976).. Cohen (1966) states: :

]

. < The school system represents the major
American value, system, which stresses verkal
. fluency, ‘academic intelligence, high levels of
. " aspiration, drive for achievement,” capacity of
‘ , attainment of long range goals, the ability
- to postpone aratification, cleanliness, neatness,
and respect for the importance of manners.

-

“

? It is in the school 'system that the child first encounters

t

the bellefs of others. Ind1v1dual dlfferences, academic,

) B soc1a1 phy51cal, cultural and moral have a direct influence

on the child's acceptances by peers and teachers (Pogrebln

‘% S & Retish, 1976). The educaticn system provides children

SRR IR A

x9 e
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.

from ‘lower -income families with the means to achieving more .

R in society and avoiding the stigma of poverty (Pogrebin &

}
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’ ; The health seévices field has also become of primary
. i . . - -
. ' oo T o5 & . N . . .
importance to post-lndustrlal societies. With thie tre-
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mendous advances made within the medical field, societies

are exﬁecting‘hetter health care and longer life spans (Fry;;l973f.

-
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that must be' met in ordex for an’ihdividual

the health service system.

" For those unable to aﬁford medlcal care, the cost is born -~

and dependenté‘of disabled people, the federalogovernment \ -

L4 >

Health needs can hgdefined as "the inherent h@man fquirements

to experience a
sense of phygicél, psychologipai,and social well—beiné"

. - R - "}
There are a number of professions that comprise

- R

Chiefly among these are medical’

(Mosey, 1973).

Ha
[

ar et p R

doctors and therapists: -There are several types of medical
ALY # «

doctors but for. the mbﬂt part, théy can to c1a551f1ed as

general 9pec1allsts, super-spec1allsts, and national

<

gpecialists (Fry, 1973).

Al yvdnrah

In the Unltgd States, medical care

has not bétome socialized and,,asaguch, the abailability.
and accessibility of quality health care depends upon locality, oo

income,and social-status (Fry, 1973). To f£ill the gap in

-~

q/aiity medical serv1ces, many communities have publlc

~

hospltals, public health agenc1es, and nelghborhood clinics.

by the~local taxpayers. Additionally for elderly people ' ..

makes avéilablé;Medicafk and Medicaide. Despite the
inherent problens with these systems, they are an attempt
to meet’the needs of a highly technical nation.

and

Theraplsts 1nc1udé occupatlonaL phy51ca1 speech,

psychologlcal The theraplsts function irt either a
reactlve (treatment)h or proactive (preventatlve) , %
environment (King, 1970; Mosey, 1973). In a treatmeﬁt |
sétting; a thetapist is concerned with bringingabout a pre-
determlned change in thelr cllents’ repert01re of behav1ors

The characterlstlcs of 'a tfeatment setting

18

(Mosey, 1973).

-




include an‘orienthtien’to correcting physical or psycho-
social natholody, the ennancement of learning skills,
prescribing treatment for a period of time, and rehabilitating
the client intq society (Evans, 1975; Priai, 1976). A %
preventative environment is characterized by working on

growth &f the client at his or her own pace, a551stance in

A

deallng with current phy51cal or psychologlcal dysfunction,

and an orlentatlon to the:presenf (Mosey, 1973). In a

»’\

proactlve role, the therablst would attempt to directly

satisfy health'needs, work 4as a member of a team of pro-

fessionals and ,act as ar pducator and advocate within the
]

community -(Mosey, 1973; Fry, 1973; Prial, 1976).

Léisure Service Delivery, Systems

In the field of recreation, the leisure needs of socieéy
are met in a variety of ways. The pnblié parks and reerea:
tion agencies for the most pare serve the needsqof the healthy,
'ngn-disanled member of a‘community. Programs are planned
according to a number of factors such as demand, cest, - ‘

availability or facilities and many times, the time of the

year (Orompton & Howard, 1980). For those individuais who
are not receiving recreation and leisure services because

of a handicap- or disability, their needs are met by therapeutic

..

recreators. ‘The attitude of recreators plays, an important role

in deeigning and implementing services for the disabled

(King, 1970). There are three roles commonly ascribed to a

therapeutic recreator: therapist, educator/facilitator,

and recreator/adnocate (Gunn & Peterson, 1977: Compton &

r o .

49

‘ 1tt, 1979)
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The disabled or hanélcapped person has.many more barriers

to overcome than-his vorsher non-han61Capped peers. These

-
LY

include architectural, financial, transportatlon,and hcalth

£

(King, 1970). Wlth the passage of the Vocatlonal Rehabllrta-

tion Act of 1973, pec:flcally Section 504 architectural .

barrires are becaming less ‘of -a hindrance, but they have yet.

)
* A}

to be entirely eliminated.- Being hapdic - »ped does not

' necessar11y mean hav*ng to live in a totally flnan01a11y

dependent state. However, because of a handicap, certain

-

costs-do increase because of a need for specialized equipment

~

as means of transportation. Finding a job wh}ch can be '

.
>

accomplished successfully by a handicapped person is

¢

. difficult (King, 1970; Prial, 1976). ' . ‘'

.
L)
.

Policies and Regulations

o
-

The social service agencies operating within the American

[y

society do so with the approva} of federal, state and local

governments. The practice of_regulatibn serves to protect

-both the consumexr of sérvices and the provider of services
from negligence. There are regulations and policies which

ffect the eduzational system, state school systems, medical

systems, and #ehabilitation services.

The federal government regulates educational services,

through the passage oF 1aws and acts designed to safeguard

the educational rights of children. - Recent acts include

the Elementary anc Secondary School ﬁct of 1965 (ESEA)
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‘and the Education of All Handicappeg"children Act of 1973

(P.L. 94-142).- The most important tile of the ESEA is

-

Title I (Murphy, l977) The ESEA was reform—oriented and

as such attempted to stlmulate 1nnovatlon, stréﬁgthen the state's

powers, link research with schools, and make the problem of the.:

poor the,number one educatlon prlorlty (Murphy, 1977). The
act prov1des controls for -each level of government. While

‘the,federal'government controlled the allotment of funds
4 r

- . )4
and adherence to criteria, the locali governments had the authority

of‘approyal of.projects reqnesting federal assistance,
_The Education‘of All Handicapped Children's Act

(P L. 94 142) sought to expand the cons01ousness of educatlon
to 1nclude all handlcapped children, The‘thrUSt of this law
was to mandate public schools to provide educational service
to handicapped children in the "least restrict environment":
P.L. 94-142 outlined the scope of servicesito be provided,
"the procedure used for applylng for funds, the rights of the
‘parents “and chlld,‘ and an appeals process if parents felt
that thelr -hild was not receiving appropriate services.

Slmllarlly, in the rehablllfatlon field, a 51gn1f1cant

piece of legislation;was passed w1th the enactment of the
~ 1

Rehabilitation Act of 1973 (P.i. 94-112) . In'additiq,Q to
LN N

requlrlng individual rehabilitation plans wr1tten for each

cllent, it also contained the important stipulation in

Sectlon 504 of equal access to bulldlngs and faCJllthS for
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‘institutionalizea individualy are formulated and regulated by

' the ACFMR to measure educational services.

park board and the director is one of muﬁgaL/Eooperatfbn.
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all haﬁdicapped$indiviﬁﬁhls (Lavor & Ouncan, 1975)5_ The aims

of rehabilitation services include: medical aid, vocational o

r

rehabilitation of the disabled, placement of clients into re-
numerative employment, placing clients in a position of free f

mobility, and enrichment in the community and achievement of
the general right of pursuit of happiness (Greer, Jenkins & "

%
L -

Flint, 1975). S

Policies and.reguiations:relating to the care of ‘e

. ) L - - n’ - - 3 ‘ ) j
the' Accreditation Council for Facilitities for Mentally .

Retarded (ACFMR) (Crosby, 1973). Accreditation seems to have

two major purposes: setting appropriate levels of service -

and determininglcompliance to éstablished standards (Cfosby,

1973). There were a number of standards established by

N
'

These standards N

equal access to educational services by all residents,
A}
the use of individualized education plans, the use of appro- N A

include:

priate p}bgnars, sufficient availability of quallfled personnel
and staff, fcr development of the teaching staff (LrOsbyn 1573).

Similar standardz can be found in the 1973 Joint Commission
for the"Accreéitation of Hospitals, Manual for étandards for

. 7
Community Agencies. N

The recreatlon agency in many communities has a regulatory

'

body that has: been mandated by local law (Bannon, 1973).

’

‘In

"

many park and recreation agencies -the relationship between a

The -

-~

~ M . * [
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" with >rimarily in the government sector through the creation

-
[y

board represents the public goals and values and determines,

to some extent, the scope of recreation programs {Bannon, 1973).

The task of the director, being a . ractitioner, is to

»

assume all resﬁons;bilities—for-polieies designated and to = ———

apply these-policies in the most effective manner. ,
. p f—'

Ecqnoﬁic Status

There is 3 growing awareness that ir this céuntry éhere
are a suhstanfial number of people who exist in one form or
.anAther at or below the so-called poverty level. During the
eariy 1960's and continuing through the pfesqnt, the existence
of substéntial‘povérty has been a public policy (Newton, 1977).

The public concern for the social condition has been dealt

of legislation promoting services for these people.who are

categorized by one definition. The same situation plagues

4

‘the issue of poverty. Depending on the perspective of the

L

qgsearcher'of social agency, poverty has been defined as being

P U

below a specified level of income, the lower end of the
econgmic scale, such as the lower 10-20%, and as a/;ubjective ‘

feeling of the individual regarding the inadeguacies of .the

resource available (ﬁouma, 1976). ' . T

The most cbmmonly used definition of poverty refers to |

a gpecific income level of which an individual or family' } . S

does not exceed, ‘means that an individual or family is living
. . e

in poverty (Bouma, 1976; Garfinkel & Haveman, 1976). The
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significance of this definition lies .7 the fact that it

is the one used by the federal government in its zllocation
[+

of resources (money) for. governmentally-supported programs

(Bouma, '1976). The Bureau of Labor Statistics each year

P

develops a mock budget for low, median and high income

brackets. This budget is geared towards a low—inéome family °
of four and is estimeted for families living in rental hous-
ing without air conditioning,‘performing more services for
itself, and utilizing free’recreation faciiit%es within the

community (Cobas, 1978).

A second definition stresses the point of relative i
- %n ome deprivation. Those people having incomes at the
1e§§; end of the economic scale would be'éonsidered poor
and in the poverty zone (Boumaq 1976) . This figure would
{“ﬁe comprlsed of individuals who may not be cla581f1ed &s belng
" within the poverty range accordlqg to the previous definition.
The lower 10-20%, -regard.ess Qf how much an inaividual's
1ncome was, would be considered as 11v1ng in the poverty

[y

zone (Bouma, 1976)-. Th*s flgure.would be comprised of

s

lnleldUdlS who may not be cla551f1ed as being within poverty

. rande gccordlng to the previous definition. The lower

1

10-20%, regardless of-how much an individual‘'s income was,

. o v . .
-would be considered as living in poverty. Theoretically a

persen making $5,000" a year could be at the lower end of
the economic'spectfum.

Y
\

A third definition deals with the individuals perspeetive

’
~

of ‘his econemic situtatien. If the individual feels he or she

- ' o4 .. o

s
’ o . 3,
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. into the poverty category. The ;59act of\using the relative

. to increase the number of people living iﬂ poverty anh

L

hés antinability to recorcile their wants and needs with hhg
they ;ave, that individual may consider himself or herself
to be living in poverty (Pouma, 1976). This definition

uses the psych&logy of the individual in detefmining the
povert& level. Using this definition, many ‘people who need
very littlé and want very little would not be considered as
poverty st;icken simply because. that indivi@ual has reconciled
his or her qut; with what he or she has.

Finally, another definition uses theggarning capacity qf‘
individuals to determine'fﬁe poverty level. -Earnings capacity
is dgf&ned as "the ability of a living unit to generate its
physical and human capital at capacity" (Garfinkel &

Haveman, 1976). ~The~important concept in this’‘definition
is capaciéy. It is implied that a family has a maximum earn-

ing capaéify which-can be measured. At a specified level

below the maximum earnings capacity, a family would fall

incoms Zdeprivation, subjective individual rceptién, or ()/

earnings cépacit& definition, for defining poverty would be

therefore eligible for federal assistance (Boum:, 1976;

Garfinkel & Haveman, 1976; Newton, 1977).
g )
It has been suygested that there are very differént

* values and goals for lower-class people. During a year-

long field study with families defined as living in poverty,
Newton (1977) found'that boor people do perceive and act in

accordance with marginal costs and returns. They make the

r
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most of what they-have. Their behavior is a function of

distinctly different goals, and they behave rationally in their

best interests (Newton, :1977).

Implications for Leisure

Regulation by federal government hag not yet penetrated
the field of parks and rggreation in the programming area.
However, on other levels, there are several applicable laws
wﬂiqh affect recreation areas. First, if a facility
21s applying for federal funds, that faciliéy st comply:with :
such reguiations as Affirmative Actign, Equal Opportunity
Employment Commission, and Section 504 gf P.L. 93-112. The
regulations affect the hiring, training, and promotion of handi-
capped iﬁdividuals s well as making public facilities acces-

sible to the handigf#pped and disabled. . y -

£

The Educa;ig for All Handicapped Children's Act
kP.L. 940142) Outlines under ancillary services the provision

of leisure education services to special &ducation children. *

" to develop a service system which can function within the
education system. An early familiarization with the leisure
service fi%ai}will provide the handicapped child with a wider
range of available services as he or she grows up. .

Regardless of the definition o\ poverty one chooses to
adopt, the effect on leisure will laygely be‘the same. AsS

This will provide the recreation profession with an opportunity
pointed out earlier, three of the fquf définitions would

o6




dramatically increase the number of people existing below
the poverty line. Only the lower-lower classﬂiﬁdividuals .

would remain eligible for federal assistance, leaving the .

remainder to asgumé second jobs to maintain their standard . f
of living.~ ' o |
The leisure of this class of people Qould be affected / ‘
primafily by a‘laék of unob}igated time, free_from the chores J
' |

necessary to maintain their families. The use of free public
recfeatibn facilities would be a majg}'source of recreation C
activities (Cobas, 1978)." In addition, leisure time -would

be spent helping care f£or the hoﬁé, family, and ?riends through

the activities such as shopping, canning, and growing

gardens (Newton, 1978).

Implications for the Handicapped

Fof the héndicapped,’the various service delivery syétems
are forced to choose a means 0" meeting their needs without
creating a fegling of depéndency on the part of the disabled
ééd avoid cauéing further stiématizing and élaséifying on the
part of the non-handicapped individuals in society (.Boyd &
Eartnett, 1974; Evans, 1975). éood medical care is a function
of society's attitude, medical schools' attitude, and the -
attitude of the disabled (Fry, 1973). The respdpsibility
of meeting the healtﬁ needs of the disabled and handicapped

arises from the patient,.the health care facility, and the

comTBpity environment (Mosey, 1973). 1In a comprehensive ) R

’
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recreation service system, handicapped individuals would be

_able to choose from a variety of leisqre activities that
would include nonjhandicapped individuals kBoyd & Hartnet,
1974; Lord & Hutchinson, 1979). 1In addition,.recreation
services would provide a continuum of services‘for‘all ages
of individuals and inclﬁée specialists,fromrnot only recrea-
tion but physical education, art and dance as well ‘as other
specific act1V1ty areas (Boyd & Hartnett, 1974)..

- The education system has already begun to meet tiie heeas

of the disabled. " Their services range from preschool years

through age 18, in’ soéme states from birth .through 25.
Spec1al educatlon pub’lc schools traditionally focuses on

correcting or mlnlmlzlng the consequences of the handlcapped

~

Special education teachers focus on developing appropriate
social, cognitive, and motor skills necessary té function

in the education system as well as in society at large

(Gotts, 1975}.
The passage of léws(such as P.L. 94-142 and P.L. 94-112

Section 504, signal the oﬁsnge of service delivery systems.

v
’

The handicapped not only are demanding equal opportunities in

‘practically every area of life, they are insisting on the

:development of recreation programs that allow them to
develop what abilities they have (King, 1970). Recreation
programs in the inner city as well as in the suburban areas

. will be forced into designing and implementing programs that

handicapped people can participate in without being isolated.

P
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Facilities will be required to have modifications
. S/ . . e s
which Will-ensure easy access by handicapped individaials in

wheelchaiés or using other forms of ambulAtory assistance.

) . Additional implications will have handicappedateamed

. -

professionals as part of'the service delivery teanﬁ Members
of the community who "have a disability or handicap will be
included in the planning process of community agenc1es The"
handicapped will become a contributor to the development of

leisure services as well as a consumer of these serVices

Economic status has a ‘direct affect on the availability

of a wide range(of services for the>handicapped..'The cost of
\‘ ( ~

prosthetic devices sich as trutches, wheelchairs Qalkers

and artificial limbs make their accessibility to the handicapped

limited (King, 1970). Many handicapped individuals who

lack transportation have to rely on friends or public trans-
% N “
portation such as taxis,'buses, or trains If these means of

13

transportation do not prov1de direct travel to and from
‘leisure activities, ‘the handicapped individual is likely to

remain at home (King, 1970).

H

For a handicappéd child, the problem of recreation and
leisure is compounded, especially if the child resides within
an inner-city neighborhood. Recreation, particularlyﬂ///

e
therapeutic recreation, is almost non-existent in  {nner city

. recreation facilities (Evens, 1975). The. principal reason

‘is that the directors of these centers are so unfamiliar

with special populations, that they do not offer any programs

o9 | ~
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for handlcapped children (Evans, 1975) . .

.

An additional 1mp11cat1on is that once recreat1on o

~ .

‘programs are made'available to the handicapped Chlld, there

may be no'means of transportation avallable because of the

\

'cost 1nvolved.. Lower-ancome famllles rarely if ever have
(% .

dlscretlonary 1ncome to use for unnecessary items as bus

¥
“~

or\taxi fare (King, 1970).

. N -
N <

. & &

s
7

’ Summary - -
% ) The~hand1capped 1nd1v1dual is forced to deal with many
L v

: N
S service systems "in order to ‘meet his or her needs. As a young
. ) . . P o ’

child the disabled child is confronteil with adapting-to a world

i - which fequires a variety of skills.” The special education

: ~  classroom provides the first service ‘system which ‘begins to
M s N . [’b N " . . -
> assist the chilq¢in‘acquiring, developing and mastering these.

skills. = During the ehiIﬁ's educational career in public .
T schools, additional'help may bevprov1ded in the areas of
: . speech therapy, physical therapy, and occgaptlonal therapy .

The type and intensfty of ancillary therapeutlc services

-

required are based upon the Ievel of the Chlld s ability

)
N

T

*

§ and the type of environment in which the services are
z v Y .
! required (Mosey, }973). o

i : Recreation services for the disabled also depend upon the
: abilities of the client and the type of settipg the client ﬁ%

is living in (Gunn,&‘Reterson, 1977). The role of the

]

leisure service delivery system is to prov1de the disabled ‘|

et
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. and disabled have effectively worked with the concerned

with opportunities to develop interests and abilities which will

help ;hem overcome boredom,‘a lack of stimﬁlatibn, and dis-

K

‘ourage isolation from the community (King, 1970). King (1370}
states the rights of the handicéppéd quit% suécinctly:

A disabled person has the same human needs -
as a nondleabled person and therefore should have ..
an opportunity to make the best. p0551ble use of .
whatever abilities he has and should have the
‘ chance to offer these abilities to the rest of” | /
., his or her non-dlsabled peers (p 20) - -

Tne majprlty of legislation passed involved the ccucen-

trated efforts of effective leBbying‘grouﬁs..The handicapped
S 3 . ’

_ ‘ S . "
organizations to pass laws which guarantee their rights in '

basic human services such. as education, rehabilitation,and

‘'recreation. The federal government will have to continue

to use their 1nfluence to encourage the development and

“

expansion'of leisure services for the handicepped. ooE

%

There are four definitions of poverty used by varicus
ageneies in the social service field. The federal government

1 ! . . '
uses a definition based on a lack of income to determine the \ij

poverty level. Those indivi%yals falling below the poverty
4,"1 ' .,
line are eligible for a wide variety of income supplements

ranging from food stamps to rent subsidies. Three other

definitions; relative income deprivation, subjective perception

of the individual, and earnings capacity, would all increase

the number of peoplée considered as poverty stricken. Those
o N @ ;

individuals who are’ considered to be poverty stricken would l
|
\
|

sxperience a lack of free time in which to have leisure

because they are forced to work longer hours, more jobs, andat

61
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lower wages to meet tnelr basic needs. Children who'have an _ r
.. .
orthopedlc 1mpa1rment and have parents who are 11v1ng below

the poverty.level .have ad@ditional limitations because of o
the cost of prosthetlc devices may be beyond the means of.
thelr famllles. These children have to relyzon the resources .

af their families to provide adequateﬂ}elsure activities

-

ﬁor them. ‘. ) A

&l .

Hand;capped youngsters have the same need o : ) :
express themselves freely in wholesome, non-threaten- ? "
ing environments as .their non—handlcapped peers.

(Evans, 1975).

In order for these children to have the opportunity
to express themselves, the env1ronmental barrieirs must be

assessed’and ‘ameliorated by concerned Pr actlt;oners in the

*
; .
* 5

a11%4d health field.

-
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Introduct:i:on

The AERLE instrument was administered to eighteen orthopedically impaired
children in the City of Ft. wOrth Texas. Included in this sa:nple were thirteer
males and nine females. The dJeabJ.l:Lt:Les represented J.ncluded muscular dystrophy
(6), cerebral palsy (5), spinal oord injury (2), spina bifida (2), asteogenes:ls .
:mperfecta, rod myopathy and one unidentified disability. ) - '.
The AEBLE instrument is composed of six factors, each measuring a specific . |
}:ype of énvirorinentel‘barrier. The six faetors are: 1) Commnity Recreation
Resource, 2) Afchitect_:ural Barriers, 3) ‘Accessible and Available Transporation,
/4) Family Suypport,’ 5) @m@fty Support Services, and 6) Caregiver Supporti
Each factor has ﬂgive statements which atte:!tpt; to measure various aspects of t;he
environment. Each questions is rated as:- usually a problem (3), something of
a problem (2) or not a problem (1). The highest score possible on any factor
is 15 and the lowest possible score is 5. The range of soores were divided I
into three categoriesi a significant problem was 12-15, ‘somewhat of a problem

LY
was 8-11, and not a problem was 5-7. . ' ) .

" Results -

The preliminary data reveals that Factor 5 was considered a s:.gn1f1%ant
problem for 12 of the 18 subjects,,Factor 1 was considered a significant problem
for 10 of the 18 "subjects, and Factor 2 was oonsi‘dered a sigrfificant problem for
8 of the 18, subjects. ’

'Fac;tors 2 and 3 were considered sorrewhat‘of a problem for 9 of the 18 subject;f
Factors 5 and 6 vere considered son;ewhat of a problem for 6 of the eighteen sub-
jects. . . _— , | -

Factor 4 was consistently rated as not a problem. , y one subject rated

4

this factor as somewhat of a problem. . Eight of the subjects rated

-~




' 2 . ’

Factor 6 as not a propblem and seven rated Factor 3 as not a problem., =

N o
Factor Results (NOTE: see Appendix for tables)

Factor 1. Commnity Recreation Resources
"I‘he~ overall scores for "Factor, 1 ranged from 6 to 14. The mean score
was 10.66 with a standard deviation of 2.54. . |
Statement number 1 had a méan score of 2.33 with the.mode being 3
Statement number 2 had a mean of 2.22 also with a mode of 3. Statement
number 3 had a mean of 2.0 and' was bimodal with 3 and 1 being the most
- frequent scores. Statement number 4 had a mean of 2.61 and also had a

;1' mode of 3. Statement number 5 had a mean of 1.50 with a mode of 1.

-

Factor 2. Aréhitectural Barriers
© The soore's for Factor 2 ranged from 7 to 18. .The -Mean score was
+  11.05 with a standard deviation of 2.60.
- ' Statement number 1 had a fean score of 2.33 with a mode of 3.
Statement number 2 ha'ld a mean score of 2.77 with a mode of 3. Statement -
number:3 had a mean score of 1.72 mth a mode of 1. Statement number 4

3 had a mean of 2.0 with all scores occurring the. samé number of times.

Statement number 5 had a mean of 2.27 and also had a mode of 3. ’

8 ’ Q
)

Factor 3. Accessible and Available Transportation - (f

:

The range of scores for Factor 3 went from 5 to 15 with a mean of 8.77

. and a_standard deviation of 2.67. * M
.- Statement number one had a mean soore of 2.5 _and a mode of 3. Statements
] N )
2 through 5 were rat‘ed relatively low with mean scores of 1.66, 1.88, 1.33,

and 1.38 respectively. All four statements had a mode of 1.

C
o
| oY
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Factor 4. Family Support . .
1N ,
The scores for Factor 4 ranged from 5 to 11 with & mean score of
6.27 and a standard deviation of 1.36. All five statements had modes of Lo

« 1. The mean scores respectiveli/ were 1.27, 1.77, 1.44, 1.0, am 1.05;

Factor 5. Com.anity Support Services
The scotres for Factor 5 ranged from 9 to 15, with a mean of 12.50 and ' Lo
A standard deviation of 1.85. All five statements had amwode of 3.0 and - | .

the mean scores were 2.38, 2.77, 2.61, 2.33, and 2.38 respectively.

' Factor 6. Caregiver Support

f':_: Thgi scores for Factor 6 ranged from 5 to 12 with a mean score of 8.0
and a‘standari deviation of 2.40. Statement nuwber 1 had & mean score of
2.0 and a md%of 2. Statements 2 through 5 had mean scrres of 1.05, '

1.38, 1.77, and 1.77. All four statements had a mode of 1.

M ' ' T N ) -

Five of the six factors appear to be considered prublems for ortho- *
pedically impaircd children. Factor 1, community recreation resot1.rCes and
Factor 5, community support services appear to be signifi;ant problems.
Factor 4, Family Support, ~appea.red to be a proklem for only or2 child
while the remaining seventeen rated this as not a problem.

The statements for both Factors 4 and 6 should be reviewed for re-
vision or deletion since most of these gtatenents had a mode of 1.. An
addj:i:;.or{al consideration would be score all quesk:ions considered 1ot ‘

apph" sable to the child as 1, not a problem. This will aliow each Factor .

to receive a soore based on all five statements.

-
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Factor 1

Connmnity Recreation Resources

Statements ‘
Subjects 1 2 3 4 5 Total
. L1 3 3 .3 3 1 13
2 2 3 . 3 3 2 13
3 1 3 1 3 1 9
4 © 3 3 3 3 1 13
.. 5 3 1 3 2 \y 12
6 3 3 ;3 3 1 13
7 3 3 3 3 2 14
T 8 2 2 2 3 2 14
i L9 "2 3 1 1 1 " g
10 .3 3 3 3 1 13 !
11 . 3 3 2 3 1 12
L 12 2 2 ‘1 3 1 9
' 13 I 1 . 1 1 3 9.
14 3 2 2 3 2 12
15 g T 1 3 1 7
16 2 1 1 1 1 6
17 2 2. 2 3 ‘10 10
18 1 1 1 .3 1 ST,
Total 42 40 36 47 - 27 < 192
X 2.33 2.22 . 2.0 2.61 1.5 ° 10.66 .
SD RV N _ ' _ 2.5
MODE -3 3 o3 3 . 1 13.00
R .
\
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Factor 2

Architectural Barriers

Statements \
1 2 3 4 5 otal .
3 3 1 2 2 11
3 3 2 2 2 12
3 3 3 3 3 15
3 3 1 3 3 13
2 3( 1 1 1 8
33 1 1 2 10
3 3 3 .3 315
3 3 1 2 © 2 11 .
: 3 1 1 3 - 8
3 3 ] 1 2 10
3 3 2 2 2 . 12
3 3 2 3 3 14 .
1 3 1 1 1 7 ;
. 3 L3 3 2 c3- 14 .
1 2 1 3 3 10
1 2 3 1 1 8.
2 3 3 3 2 R X
1 1 1 2 3 . 8 :
42 50 31 36
2.33 .  2.77, 172 2.0
C3 3 1 1,23
4
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Factor 3 )
‘ ) -
’ Transpo__rtation

\ ;

Statements \

Subjects 1 2 3 s 5 Total

1 3 173 1 1 9 |
2 3 1 3 1 1 9

3 3 T 3 1 { 9" )
4 .3 3 3 ! .1 1

-
5 1 3 1 1 1 7
6 Yo 1 2 1, » 1 8
7 3 1 . 1 1 1 , 7 \

8,° 3 3° 2 ' 3 3 14
9 3 1 1 1 1 7
16 i 3 ° 1 1 3 3
11 3 3. 3 3 3 15

12 . 3 | -3 3 1 .1 o \
13 1«1 S 3 5 8
14 -3 3 2 1 1 " 10
5 1 1 1 1 1 5
16 2 1 S 1 \ ! 6
17 IR 1 1 ' 1) 1 7
18 ‘1 Y 2 .1/ 1 6
Total 45 .30 o 34 24 .25 158
X 2.5 1.66 1.88 :_ S 132 T1.38 8.77
sD o _ 267

MODE .3 : 1. 1 1 . 1 9.00

s ¢ . '
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Factor 4

Family Support

Statements

1 2 T3 4 5 Total

1 2 2 1 1 1 7
2 1 2 2 1 1 7.
3 1 2 1 1 1 6
4 1 o« T 3 1 1 7
5 1, 1 1Q 1 1 5
5 1 2 1 1 1 6
7 1 1 2 1 1 6
8 1 1 1 1 1 5
9 1 1 - ) 1 1 6
10 - 1 , 2 1 1 1 5
11 1 o 2 1 1 6
12 1 \ 1 1 Y 1 5
13 3 3 3 1 1 11
14 1 2 1 .1 1 6
15 3 1 1 1 - 1 7
16 1 1 1\ 1- 1 5
17 1 1 1 1 ‘ 2 6
18 3 2 1 1 1 6
Total ' 23 2 2% 18 19 113
X 127 177 1.44 \ 1.0 1.05 6.27
MOVE 1 1 1 A 6.0

[t
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Factor 5

Community Stppart Services

* Statements

10

11

12

W

50 47

2,77 2.61

42

2.33
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10
12
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Factor 6
Caregiver‘sﬁpport
’ . g
Statenenias
1 .2 3
. 1
2 1 1
2 1 1
2 1 1
2 1 1
Py
1 1 1
2 1 i
2 1 1 2 2 8 -
2 1 1. 1 3 C 8
3 1 1 1 2 8 :
.3 .1 1 3 1 9
\ 4 \
2 2 2 ¢ 3 3 12 .
\ . ‘
.3 1 ) 2 . 3 il :
3 1 3 3 b N ‘
3 1 3 3 3 13
1 I 1 -1 1 5 o
\ 1 1 1 10 1 5 ‘
1 2 2 1 7 .
1 1 1 1° 2 6
36 . 19 25 32 32 144
2.0 .05 1.38 1.77 1.77 8.0 ’
2.40
2 R N | 1 1 8.0
. | ] .
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PREFACE. -

.
-

£l

There are a variety of factors fhgt cag'impede
participation in and enjoyment of leisure expeériehues for
. 6rthopedically impaired children and youth. ?he following
case study illustrates the importance of assessing a..d over-

- -~
coming environméntal barriers to leisure for these individuals.
L )
It illustrates the value and potential utilization of the
AEBLE Planning Guide. ! i .

’

Ernie is an eleven- year old who has been
in a wheelchair since he was two because of a
spinal chord injury. He resides with his_family
in an urban setting.

Ernie's teacher wants to deté&mine the
barriers which impede his participation in
s recreation activities. By utilizing the AEBLE
/instrument, she finds that Ernie doesn't attend
- community recreation*centers —-'cause they do not
offer activities for handicap,ed children.
Ernie's teacher also discovers that even if
Q\programs were available, Ernie would be unable
to-enter the recreation centey iwithout greﬁz
difficulty due to -the revolving doors at t
‘entrance. . Once inside, many of the appliances and
lactivites would remain- inacceésible because of
structural properties .0f the building, i.e., high
~ tables, low clearance of the sinks, and high water
fountains, . ‘ <

In addition,iErnie's_ parehts are afraid for | .
his safety and they tend to discourage him from
‘beconing involved in any kind of recgeation activities. -

/

] 2 ’
]

/ :.‘., .

Yy
y ¥

.




‘ By utilizing the AEBLE Instrument, the teacher
" ¢an pinpoint the significant barriers that Ernis
encounters when attempting to participate in
recreational activities, Using the AEBLE Profile
Sheet, she is able to determine what are the most
crltlcal env1ronmental factors that need to be dealt

\Ylth
From this information, the teacher proceeds to
' the AEBLE Planning Guide. On this form, the teacher
- lists the goals that need to be accomplished to
) - aid Ernie in overcoming particular problem areas,
For each-listed goal, several strategies and
responsibilities_are suggested. For example, a
, recreation ‘leader mlght be responsible for helplng
f Ernie overcome barriers at the local recreation ‘ i .
center while the teacher and Ernie are working with
) Ernie's parents to be more accepting of his 1ndependenoe
P ' The teacher develops thesé strategies and responsi-
| bilities in order to attain the goals that must be
achieved before these barriers are eliminated from
.0 : Ernie's environment.
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opportunity to develop soclal, physical, and coghitive skills,
the opportunity to develop self-confidence and self-esteen," 5

" and the.Opportﬁnity to develop a sense of self-worth which

will contribute to an individval's personal 3evelopment as ‘.

o

well as their being a contributing member of societys

There are a number of leisure assessment'instruments .
, - . <
which are designed to determine the strengths ANG, v L ’

weaknesses of individuals as well as assess their leisure .

»

\ : interests (Hubert, 1969; Overs, 1974; McKechnie, 1974). s
~ i
These instruments prlmarlly focus thelr attention on
characterlstlcs of the 1nd1v1dual It issassumed that re-

mediation of the&adeflclts W1Ll lead to 1mproved leisure

» . ° ' ¢

functlonlng.
. The AEBLE instrument, on the other hand, attempts to

~'assess factors in the env1ronm=nt which, prevent the. ortho-

pedlcally 1mpa1red individual from participating in lelsure o UL

activities. Ut*llzatlon of the AEBLE 1nstrumert will av01d '

pPlacing all responsibility for faQ&gre to part1c1pate on

respondent characteristics and yield an understanding of the

role of environmental barriers to r=cre: :ion and leisure

partlclpatlon.? Together W1th assessment 1nstruments that .

focus on characteristics of the éhlld, the AEBLE 1nstrume it .
. . . N ,

can help gjve a balanced picture of critical constraints . '
. - - . . ¢ Fis

¢ that impinge on leisure participationw* e - ,
. . . . 4 /

*Within the context~ of tne dlscuss1on of the AﬁVLF instrum nt,
the terms recreation -and _leisure are thouqht to be synonymous
and are used 1nterchﬁ§geably.

-~
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: 1) ; These six factors are: .

¢
- -

The AEBLE instrumentlassesseg the impact of six

“fagtors on recreation and leisure functionipg. - (See Footnote

L)

- .o

.1l. Community recreation ré&source
. 1mpa1red children.

fot orthopedically

2, Architectural barriers in the de51gn buildings

used for recreation programs
3. Famlly support’ for the child to part1c1pate 1n
recreatlon programs. : . -

X
Ty

4. Anc1llary support services within the communlty
which encouragﬁj partlclpatlon in recreatlon

- L]

- agp1v1tles. ’

5. Caregiver support for the child's leisure and
recreation needs,
6. Transportation which %S accessible and available
to orthopedically imp?iged children.
/ .

Community r ion resources for the orthobeaically

impaired child refers to\the presence or absence of programs

which meet the needs of ort edically impaired children.

/ .
Public parks and recreation agenct

s for the most part usually
serve tlhe needs of the healthy, non-dis;bled members of
society. A lack of programs for the‘handicapped reduces
chances for these individuals to meet, sbcialize, and engagev.
in recreation activities with other individuals including

their non-disabled pggrs,(xiné, 1980). On the other hand,
) '
‘/‘ - v

97 -




s individual with a stronger self-concept and provides the

,prdviding these opportunities provides the handicapped . ’ .

- <

3

non-disable@;gersbn with an opportunity to wiew the handi-

* )

pped person as a competent individual (Pgial, 1976) .

Aréhi@ectural barriefs are both mari-made and natlrally

: . A
occurring obstacles which are inherent in“the design and .
‘construction of a facility. Thesé bArriers can impede the ' }’

entry and subsequent participation in activities withkin

the facility. The primary barriers in facilities include . .o

?hgrrow dborwayé, sfai;é,:piotfﬁdihg thresholds, revolving -
' dqois, agd_inaccessibie gquipment and érinking fountains. Co.

In some instances, even the peoor loca*ion of a recreation
. facility can have a negative effection#the recreqt%on of ’

a handicapped individpal’(spephens, 1978). L o

In additdon to barriers created by the design of a

facility, maZZ‘barriérs exisé in the surrounding environment.
The terrain surrounding a facility may be t steep ox .
;ugged to allow movement by a person ;n a w::;Z;Rair or on
crutches. The type of grouné cover‘utilized, such as
grass, wood chiés,_or sand, can also impede fidvement by;
yhéelchairs or make the use-of c;ﬁtches hazardous. The

resultant effect is that many handicapped individuals will
not be able to'participate in recreation activities conducted
in such settings (Stone, 1971). .

Family support for the child engaging in recreation




J

3

v
-

Lo 1 N .
activities refers to members of the child's family providing

various forms of emotional 2physical psychoiogiczl and "’

finanCial support ahd encouraq$ﬂent for the handicapped
’ Mol

child to part:.cipate 'in leis 'actiVities The child is
A

'

h.

7

€mbedded in the- family systeméyand the family is usually
't!\

the most powerﬁul source of Support for the child in

developing and enhanCinglhis'or her -sense of self-worth

and iunctional'ability (Lyon, 197%; Pdwer, 1979). Family -

support for the chi d's participation'in recreation provides

Through partiCipation in recreation experiences the child
develops a greater sense of self-reliance and competence
and therefore reduces his or her dependency on fthe family

meﬁbers for recreation activities On the other hand,
/7

a family system that over protects and restricts the ' ‘

“"handicapped child for whatever reason, fosters a great:

¢

deal of dependence on the part of the child. The result

is a child with a severely limited realm of recreation
opportunities (Perske, 1972).

Support services within the community are those

*

" programs designed to supplement existing recreation programs

available to the handicapped child. Support services are
found in the educational system, social service agencies
and advocacy brograms for the handicapped. Thg educatiohal

system is a primary contact for children. It is here that

Y % ) .\ -
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- of society to the needs of the handlcapped. With the- R

»

they learn the academic ability and motivation to shcgeeh'

~ >

~

in life. In addition, schools help teach abbut recreation -

~activities. However, most récreation activities offered
’- - Al B

in most educational Systems center around phxsical develop-

-

3

ment and competition Few schools offer the means for

- .

‘handlcapped children to engage 1n these act1v1t1es, and
thlS exclusion helps t%//;eate the;spectatgr role for

handicapped’ individuals.. In addition, the obportunity to

+ learn a wide raﬁge of artistﬁc dramatlc, hobby . and other -

)

. N K

recreatldnal skills is usually absent

-

Ad%gcacy groups have begun to increi se the awa eness

4 w

cooperation of many social service agenc1es “such as’ Unlted ’

Way, March of Dimes, and others, a wide ranqe of recreation

act1v1t1es ars now becomlng available to the handlcapped

?

Advocacy groups, however, concentrate- on- dependencyor-a -~ ———]

narrow range of activities for the handicapped. ‘ »;
Caregiver response to the child's needs refer to all -
thoseliﬂdividdals who are entrusted with the.ca;e of the

child during the child's day. The caregiver can be pdrents,

\}

guardians, érandparents, relatives, teachers, therapists, : 4

>

Oor recreation leaders. Their response “to the child's

. ! L3 "o i3 - (3 L ‘
recreation needs include acting as an advocate. providing : ‘ 1

transportation t+o and from a ‘'recreation facility, or direct
service delivery-to the child. Barriers a.ise when the

response to the child prevents or hinders the child's development’
3 .

.




. ’
¢
¥

Ea or opportunities in some way. .

Many times in prov1ding ‘recreation, caregivers tend to
s

4
[N

be over-protective of the child in order to prevent injury.

‘ In reality, caregivers do not exhibit this'behavior with

non-disabled partic1pants. Caregivurs may view the handi-

capped child with feelings of pity or sorrow, and these

o o feelings create a Wied to-protect the child and ngt. allow

him or herthe oppor uQ§ty to engage in actiVities which |

AN

may be perceived as risky (Perske, 1976)~

- Accessible and available transportation enables a

handicapped indiVidual to move about his or her’ community

witk,mlnimal assistance, ', Transpertation involves both the

T .publlc transit system such as b

14

o : services provided by private transportation enterprises

‘and family automobiles. Transportation plays a large role

X _~dn a child s dally activ1tie=. Usually orthonedically

‘

impaired children aredependent upon others to travel from

one place to-another; The availabillty of transportation

which is- accessible by handicapped indiViduals means that . |

as tﬁéﬁ%ndependence to go and do whatever,
The

the indiVidual h

including attending recreation activities.

they want,

[N

; ~ absence of suitable transportation significantly ‘reduces .

. . the independence of. the handicapped {ndividual. This Co

situation can arise when a bus or automobile is not equipped
&

g - to handLe a wheelchair, ‘'or an ind1v1dual 4s unable to

‘negotiate the steps on.a bds or unable to maneuver into a

uses ahd cabs, ag well as the ,

L
"y 57k
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_seat, The lack of transportation designéd to accommddate

. . ' o .

PR ] M
N . = . -
-
a e

these sp cial situations has a negati#e effect on the possi-'

. -
.

bilities of participation in recreation activities for
Al

handicapped irdividuals: . .

Thé presence of any or all of these factols tends to

increase the dependency of the handicapped on others for

satisfying their recreation activ1ties. Sskill development,

-

enhanced self—wortw competence, and socialization are alI

o .

part of becoming a contributing member of society and fuliy

enjoying leisure experiences. Identifying barriers to the

Te 4

development of these sk;lls will allow the chilgd and his/hex

2 - v

*wsupport—system—tomactivelz_plan meang, of overcoming Qr .

-

< < * '
circumventing these barriers and participating more
. ) . .

actively in leisure, . - . °

.
’

The AEBLE instrument ‘Was developed based on these

six factors. An interView guide ‘has been aeveloped to

asses§ the relative importance of each of the six factors.

I

Each guide contains a series of questions which the inter-

N

v1ewercan utili ze‘to elicit responses. Additional questions

can be added at the discretion of the interViewer to help

obtain more complete informalion about a given tactor.

k4
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The "Assessment ,of Environmental Barriery to Leisure
Experiences" Instrument .(AEBLE) is designed to be administered
s . ’ o .
by a teacher; therapist,” recreation leader, or parent .

.
-

familiar witn the child. Information gathered from the

- b

:1nstrument‘cdn and should be supplemented by knowledge’of '.i

< >

the ch11d from the ‘teacher, theraplst or recreation ieader. - .

The'instrument uses an jinterview to obtain informatjon

- . P .

e

sabout the child's perception of difficwlties he or she.has

"
Y

in participating in recreation activities. The 1nterv1ew

“5¢
A
, y

should be conducted in an area or small room free from

%

visual or.auditory drstractlons. The teacher or ‘therapist .
' 'conducting the interview should first become familiar with -
both,the/definitions"and descriptionsacf the six factors - ’ a
. as w;ll as with the six interview guides. ‘ . v

©

The interview guides are to serve as a starting'point

-

.

.. for.the interx'ewer. The questlons are to be” answered by ¢ ‘
the respondent as e1ther- 1) "Not a Problem For Me", 2)
"Sometimes a Problem For.Me", 3) PUsually A Problet, For Me"

For each questlon the chilc should be asked to clarify his

® or her answer. The sponse to each question isg recorded.

. on the interview guide. Once all the questions have, been

answered and clarified, the interviewer may wish to ask

. 103
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- . additional'Queétioﬁs for further clarity. As each factor <

”'is’comple€ea,the child can be asked:how he or she feels

- X

‘about{thg'factor in general. ‘When all of the factors have
. been, completed, the interviewer may wish to® make additional .

' comments. ' . T ;

’ s

. Test Administration . ' .
: o

Y- I !
- L]

-

¥

The AEBLE instrument shotild be individuéll} administered |

to children. The:following steps should help in collecting
- .

- 1
s

useful information. -  * - . \
. - » 1
. ' D $ .
’ ' Estimated, Time Of Administration
' ~ : ~ S

.
The estimated time for'sthe-completion of the.AEBLE

instruhent is thirty'(BO) minutes which allows five "(5)
« " A 3

minutes for &ach factor. . . ‘ -

» .
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_Please regd this and al! remdining instruction sections: .

[RAN B
\

very carefully. ° Lo
. . \
\* M AY

Protocol (Steps to Administer the fnstrument) v

& -~

¢

STEP 1 - Read and familiarize yourself with the rationale
of the AEBLE project. ' : |

STEP 2 - "Read and carefully familiarize yourself with the . :
. six (6) factors of the AEBLE instrument. , 3

STEP 3 - Arrange and select the dates and times for the
individual addinistration of the AEBLE instrument.
Also pick alternate dates and times during the ‘
. fellowing week in case a given child is absent, .
. . sick, or otherwise unavailable. ' :

STEP 4 - Identify and secure the necessary room(s) for
*-  _the administration of the instrument. The room
should have the following:

-

® tables and chairs
® adequate lighting
. ® adequate. air conditioning or heat .
‘ ® be void of major distractions or noise < o
‘You will need the room for -~ ,
, approximately one-half hour to forty-five .
’{%% minutes per child. :
STEP 5 ‘= Make the determination whether or not each '

selected child is capable of coming to. the
scheduled room and completing the survey with
minimal assistance. If not, you will need to
schedule them for an alternative site.

d STEP 6 - set up the room for the administration of the
: instrument. Be sure to have the following items:

N

® The AEBLE instrument and manual

§ ® The AEBLE answer sheet
® Pen or pencil

a
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_Bring the child to the testing area and seat (
him/her at the table.

STEP 7

Read the,folloﬁing statement of purpose of
the instrument to the child:

: "yOUARE GQING TO HELP ME FIND OUT ABOUT WHAT

KINDS OF THINGS-EITHER HELP YOU OR STOP YOU FROM
PARTICIFATING IN RECREATIONAL ACTIVITIES. THE .
s .. WAY WE'RE GOING TO FIND OUT ABOUT THESE THINGS,
IS THAT I WILL-ASK YOU A QUESTION AND YOU CAN
ANSWER EACH QUESTION BY SAYING: "THIS IS NOT =
A PROBLEM FOR ME™, "THIS IS SOMETIMES A - AT
PROBLEM- FOR ME", OR "THIS IS USUALLY A PROBLEM :
FOR ME", )

. STEP 8

-

Example: _
§ o 'QUESRION: "IT'S DIFFICULT #DR ME TO GET FROM >
) . THE PARKING LOT INTO A BUILDING." '

: ANSWER:  "THIS IS USUALLY A PROBLEM FOR ME .o

~ : BECAUSE I NEED ASSISTANCE GETTING .
. OUT OF THE CAR, OVER CURBS, OR L.
THROUGH THE DOORS."

t L

TR STEP 9 - Then ask, "Are there any questions?" ‘ '

STEP 10 -~ Tell the child that there are no right or wrong e
answers. You are only interested in their opinions
or ideas. . -
STEP 11 - Administer the instrument: R .
A. Proceed to Factor 1 of ‘the Intgrview Guide
(Community Recreation Resources). Make any
. ) extra notes which you feel will shelp you P
score this area under the gquestions for each
factor. ) : '

B. Proceed to Factor 2 (Architectural Bangief%[

C. Proceed to .Factor 3 (Family Support) Ce N7

3

. a [
D. * Proceed to Factor 4 (Community Support Serygces)
E. Proceed to Factor ., ,(Caregiver Support)
“ . i . . . .

F. Proceed to Factor 6 (Transportation)

, i _ ‘ b | 1b67 ' '

: ’
. [ ’ .
. [N :
. L . s . : ) )
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) ‘SiEP 12 -~ Then ask, "Are there any questiohs?"
STEP 13 -~ Refer to the Scqring Gﬁide and score. the
) . instrument.
- . ]
. ¢+ _-_Instructions for Scoring

A

For Factors 1 to 5 there are—fiue;(S) guestions per

factor and the answer to each question will be Scored from

one to-thrcde points. (Procedures for .factor 6 dealing with

Ko

transportation barriers will be handled differently).

. .~

*'t " gcore €ach question in the folliwf%g manne;: ’
. ’ _ Usually a Problem - 3 points 2* ;
‘ _ Sometimes a Problem 2 points
! \th:a Prgblem - '~ 1 point ;f

“Total the points. for each factor.separately by adding

»

the-scores of eachof thefive (5) questions.

For the transportation faﬁth only three questions are

asked. To make ‘scores commensurate with the previous

factor, multiply the total scores by 1.6 ‘and rcund off the

naarest whole number.

Mow, refer to the Proi}le Sheet and mark-the appropriate

" * score for the corresponding factor:

L

; Example: Factor 1 might receive a score of 9 points. -
Place an "X" on the point where the score

o

—of—"93"—would—intersect—with—the—line—for
Factor 1.

-

. -~
onllow,&his procedure until each of.the five factors

have been scored. For a clearer illustration, join the

(

markS to reveal the environmental barriers profile for the

child.

)

| | S LA :
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« 15 .
highest " et
- possible . - i
oo ... Score b} A - 48 AN

. /
* ./" *
LT - N
- « 5 Y L .. . . [ V4 X K‘-A(
lowest \ .
possible 1 .2 3 4 ) 5. . Q
score FACTORS ’

Interpretation of the Instrument
N >

k4

-The scores for the Profile Sheef. ré~divided into
three levels. A factor with a score fafliné.ih:the.range
"between 5 and 7 inclusive, Wodid“be.qgnsidefed not a
~§ignficant environmentail barrier.té the ch}l%'s léisure.'

participatibn. Factors with scores falling in the range

between 8 and 1l inclusive would be considered as somewhat -

of an environmental.barrier for leisure participation.
. L3

Factors with scores falling into the range between 12 and

' 15 would be considered significant environmehtal barriers k\:

for the leisure part1c1paflon of the chlld The factors

1n7a~range of—i%—to—i5~should—be~immeaxatelv targetei for - - —

.

corrective.action.* -

[

*It should be noted that these domalns are somewhat arbitrary.
The experience.and judgment of the tester may also be utilized
to determine cut-off points. # -

. a4 ~ ~
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There may be several scores in the top two levels.

-~

To determine which factor(s) are more important, rank the

factors on the basis of their score from highest (most

,.
4

£ 40 Ih Ty

P R

important) to lowest (not yery important). The factor

T g

that is ranked first could be the one which will receive

. the most attention. Lower ranked factors would receive

2 -

. proportionately less attention. : )

R Now proceed to the AEBLE Planning Guide for steps to
. . 7

~
overcome identified barriers. -

Y

.

R A




FOOTNOTE -

1Development of the AEBLE Instrument

The AEBLE instrument was developed through a 1iterq£ure
search and.a survey involving park and recreation professionals.
The literature review included examination of current
articleg, textbooks, and dissertations in the field of
psychology, education, §bciolqu, and leisure stddies
dea;iné wi&t}ﬁhe various envircnmental barriers encountered ) :. %
by prthoped%cally impaired children. ThéJreview of 1itera—
ture led to the identification of three enJironmental
elements which wculd seem to have an influence on éhe leisure.

o

participation of a handicapped child. kTQesq environmental

elements were identified as the physical environment,/#the

human environment, and the organizational/political environ-

ment. ) -

The identification of the environmental elementsled
to the development of a preliminary survey'of environmentéf
barriers which was designed to ‘determine the relative
immortance of each of the three major elements and sub-areas
within each element. Tﬁ} surQey contained twenty-eight
statements, twelve addressing the physical environment,
€ight addressing the human environ@ent: and eight addressing
the organizational/political environment. :

The survey instrument was completed by 12 recreation

professionals in the Dallas-Fort Worth metroplex area. The.

data was analyzed, and six factors were created from the

116 ‘
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17 ) d

-

. 5 . '
. responses. The data were analyzed using a principle . .

component factor analysis with R2 for the communalities. - o

Six factors were rotated to simple structure based on
an e;?gnvalue greatei'thap or equal to 1.00 using a varimax

procedure. Sixty four percent of the variance was accounted

”

for by these six factors.f The six factors are as follows:

1. Communlty recreation resources for the orthopedically ' o
- impaired children.

2. Architectural barriers in- the design of facilities
used for recreation. S

3. Family support for the child to part1c1pate in
recrieation programs.

4. Ancillary support services within the community.

.5. Caregiver support to the child's leisure and
recreation needs,.
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General Iﬁstructiops . O
. .

Before you begin to use the AEBLE instrumeﬁt,'féad the

-~

section in the manual entitled, "The AEBLE Instrument". In that
* . . 4
section, there is a desg¢ription and definition'of each of tHe
. : . . g

six factors on the AEBLE instrument. These definitions wil

-

assist you in understanding the purpose of each of the six groﬁps

- 4 -

of questioﬁs. Also read the sectioﬂ-entitled, "Protocol",
It is’ recommended that Eﬁe following steps be used as
steps in completing the AEBLE interview guides;

. STEP l--Make any'notés in the space provided which will
help to understand the answer given by the child.

STEP 2--Repeat the range of possible answers and explain
‘ each to the chiid. .~ o
3--Usually A Problem means that the statement
describes a problem for the child which occurs
when he/she tries to participate in recreation
activities, '

2--Sometimes A Problem means that depeﬂding on the
situation, the statement readsmay cayse the
.s,  child a problem, but not all the-time. .

%

1--Not A Problem means that the problem,descrfbed
does not -usually affect the child's recreation
‘participation, ) ) ¢

STEP 3--Begin with Factor 1 and read the“first statement
to the child. '

N STEP 4--Cdircle the approprigte.number that correlates with
the child's response in the appropriate space.

STEP 5--Read the next statement and circle the appropriate
number of the child's response,

STEP 6--Continue until all statements for that factor have
been circled.

P

STEP 1—-An$&er any questions the child might have.

»

R S N IS

® 30, c 4% > 5




. ,

STEP 8--Total the scores for the five statements and go on |
o . to the next factor. For Factor 6 (transportation), .
A there are only three questions. You will neeqd to .
. multlply the total score for this factor by 1.6 to . ) ‘-
give it equal weight with the other areas. . ™

RRCET Y pE ey

,

+ STEP 9-~When all six factors have been completed, reﬁer L
to the sectior entltled "Scoring" for further
nstructlons. o
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/, ’ | | 3 .:
°  PROFILE SHEET ..
) ) 5 ' -
, S \
Name of Name of —_— :
Child ' <y, Interviewer ’ :
L . ° 'Positien/ ‘
- ! Qg‘g S ‘Title . .
i sex . ' Date ,
‘ ’ . ‘ N Namé of - M_-_,_:: -
Disabilif%z , . Facility -
¢ ? , ' ’ - ' .
7 15 | . -
A ? 14/ ' ’ -
Significant , o yai i
Problem v / ’
- ' 13 ¢
. - ) o
| .1 . Pl .
. ~ 5 ’ . .
Somewhat . " 10 e 4
OfA ~ B IO - : -
Problem . 9 ' \ ) . .
8- S - -
: RN ' . ‘e ) ’ ’
) 7’
: Not A ‘ ' : - vl .
v Significant 6 - L
! Problem™ .
o s ) N 3
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~
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. FACTOR 4: COMMUNITY RESOURCES -

COMMUNITY RECREATTION RESOURCES FOR ORTHOPEDICALLY IMPATRED CHILDREN

n

NOT SOMETIMES USUALLY ° )

. A A A AW

PROBLEM * PROBLEM  FROBLEM

I dor't go to recreation centers because tﬁey .

1 2 3 ° don't offer activities I can join.
COMMENTS ;
t
1 2 3 I don't go to novie theatres, bowling alleys,
t . or amusement centers because the way they are v
: built makes it hard to get around.
, . COMMENTS ¢
- k\ '
1 2 3 I don't go to the park because it's too hard-
: _ to move around on grass or rough ground. .
. ) OOMMENTS B
1 2 E 3 I don't go to the playground because the
* . equipment is just too difficult to use.
e COMMENTS
1 2 3 I don't attend summer camp because there
aren't any camps that have programs for
kids like me. ) '
COMMENTS :

Total Score for Factor 1 (Transfer to Profile Sheet)

Proceed to Factor 2




-

5

FACTOR 2: ARCHITECTURAL BARRIERS

£ ARCHI'I’ECIURAL BARRIERS IN THE DESIGN OF RECREATION FACILITIES

b Y

r

NOT | . SOMETIMES USUALLY

A A A B -

PROBLEM _PROBLEM  PROBLEM , x
1 2 3 It's difficult for.me to get fram.the parking
lot into a building.
COMMENTS: . . .
- 1 2 -3 Narrow doors and stairways make it "hard for
R ’ ‘ me to around a building,
1 2 3 Tables and chairs are noc easy for me to use
because of their height,
. CQOMMENTS .
‘ \ ,
1- . 2 . 3 |It'skard for me to.Jjoin in any outdoor
activities unless they are done on hard surface.
QOMMENTS ¢ .

.

1 L2 3 Bad weather makes it hard for me to get around
outside because the sidewalks get wet and the
. . , ground gets too soft. .
- | COMMENTS ; -

o

A Tatal score for Factor 2 (Transfer to Profile-Shiet) [

Proceed to Factor 3




FACTOR, 3 FAMII.Y SUPPORT

FAMILY SUPPORI‘ FOR THE CH]ID O PARI‘ICIPATE. IN RECREATION ACTIVITIES

- A

NOT,  SOMETIMES USUALLY ‘ . , .

A A A ) " N
PROBLEM PROBLEM PROBLEM . . ’ ' e
T e . 1 2 j 3+, My parents don't take me to local recreation ..
: activities. .
' « ODMMENTS: ' \ .
N -
® ~
‘ 1 2 }3/ ' My parents don't like for me to participate‘ .
- in recreation ‘activities because I might
: get hurt. :
COMMENTS s
' 1 -2 3 My brothers or sisters don't enéourage me to
get involved in recreation activities,
COMMENTS : ‘
K4
- 1 2 3 My family doesn't include me in many of tleir
. recreation activities as a participant.
bt COMMENTS : *
1 2 3 My family doesr;\'z help me get the most out
of my recreation activities. . -
COMMENTS :

€

Total Score for F r 3 (Transfer score to Profile
Sheet) : )

{ .
Proceed to Factor 4
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- -
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- . -
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o

" _FACTOR 4: suppom SERVICES -

) SUPPOKPSERVICESWIHEWTTYWIG&AUWTRRECREATIONACPNITIES
3 NOT  SOMETIMES USUALLY ‘ _ B
e A . A a
: PROBLEM PROBLEM  PROBLEM :
. 1l 2 3 There aren't any recreatlon programs for me "
at my school. - .
COMMENTS: . .
/i' ;
i C ' s R
‘ N -2 - .3 There aren't any recreatlon programs fot me :
in my neighborhood. . .
COMMENTS : :
5 <
3 1 2 3 My church doesn't offer’ any recreation -
activities for me. ) , ’
COMMENTS : ) ‘ '
. -~ - . ‘.‘ e
2 3 There aren’t any local organizations such as .
. the Lions Club,’Kiwanis, or the Rotary that | :
offer recreation activities fcr me. “
COMMENTS: £
2 3 There aren't any recreation programs offered ’

by any of the neighbnrhood service groups llke
UnltedWayortheYMCA

. ;o ‘ . >

~

Total Score for Factor 4 (Transfer score to Profile
Sheet)™

Proc:aed'to, Factor §




FACTOR 5: CAREGIVER SUPPORT

NOT SOMETIMES USUALLY
A . - .A A
PROBLEM PROBLEM PROBLEM

1 2 -3 My teacher doesn't encourage me join in.

recreation activities.
QOMMENTS :
; 1 2 3 My parents don't encourage me join in -
recreéation activities. :
QOMMENTS ¢
Py
1 2 3 My relatives don't encourage me join in :
recreation activities.
COMMENTS ¢
1 2 3 When I'm at a recreation activity, the leader
doesn't try to get me involved.
OOMMENTS : ’
1 2 3 My therapists don't know enough about my

recr=ation needs to encourage my participation
in activities.
OOMMENTS ¢

Total Score for Factor 5 (Transfer score to Profile
Sheet)

Proceed to Factor 6

L b




FACTOR & TRANSPORTATION |

ACCESSIBLE AND AVAILABLE TRANSPORTATION FOR HANDICAPPED, CHILDREN

.

' NOT  SOMETIMES USUALLY
A A A s
PROBLEM PROBLEM  PROBLEM

L 4

1 2 3 There is a lack of dccessible and convenient
’ public transportation systems for me to use
(buses, taxis), in order to get to community
recreation facilities.
COMMENTS ¢ z ®

-

My parents or other family members are unable
to drive me to recreation activities.
_COMMENTS: ~ y

There are no local agencies (Lions Club, Unitedv
Way, etc.) that provide transportation

for the handicapped.

OOMMENTS :

Total Score for Factor 6 (Transfer score to Profile '
Sheet) .
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THE AEBLE PLAN

-

i
b
-3
¥
7

Once the AEBLE 1ns?rument has been adhinistered, 'scored,

and interpreted, it is recommended that an Action Plan be com-.

2

‘
R V7% O

pleted that can be ,used to help the child overcome environmental

s~

barriers to his or her leisure participation.

Ead

-~

A

The AEBLE plan has been designed so ‘that one or sevé;gl

PRYT R

environmental barrierS\can be analyzed. Once goals are identified,

strategies can be formulated which will outliée in detail means -

to overcome or eliminate a partlcular environmental barrier.

ot
5"y
"N ivns . bty

( The AEBLE plan is mposed of five sections: a) Goals, .
b) Strategies, c)Responsibilities, d) Duration, and e) E;aluation.\
The summary sheet is used as a reference -guide on which the

goals and strategies are.iisted in ag,abb;eviated style. This

‘allows for a person to obtain a quick overview of the environmen- E
tal factors'that are being worked on. Further detail abqu£ each » 3
goal'is then found on the appropriate detail gheets.

The "Goals" section is where the goal for éaéh child is
listed. The .goal(s) should address overcoming & particular
environmental barrier to leisure'participation. Foryexample! a E
child may find that tﬂé lodal recreation center doesn't offef
recreation prog;aﬁs ‘for the handicapped. A éoal may then be to
get the’recreétion center tp offer progréms which can be
partiqipated in by handicapped children.

Once the goal nas been idenfified, a strategy for accom-

plishing the goal should be outlined. The strategy may be

broken down into general steps. Refer to the example plan for




EIRNY

<

an illustration. This breakdown of each strategy allows for the 3

evaluation of the success of each step, and planning strategy ' 3e
S S T

changes if qecessary. ‘

A strateiy for the goal stated above could be broken down

intos a) contacting the recreation center to determine what

R e L N P T P L I

programs are offered, b) finding out which one the child wants
to join, c) determining ways vhich“would aliow for participation
by the child such as modifying the activity, the equipment, or
its location (further strategies could be added to this list). ' %

"The "Responsibility“ section is used to desighate who has v 3

the responsibility for undertaking each of thepmoposed strategy .
steps. Responsibility may belong to the child, teacher, thera-
pist, recreation leader, parent, or some'compination of these ‘ ;
people. The child, teacher, or therapist may be responsible for '
contacting the local recreation center and figding out about v

their various programs. It should be the child's responsibilitv

to determine which programs‘he or -she wants to participate in. = - .
The recreation leaderqthen bécomes responsible for helping the
child participate in the recreation activity. )

The section marked "Duration" .is used to indicate when the
steps to‘overcome a- partiCular barrier will be initiated and when
a given barrier is expected to be overcome. The time required
is based upon anlestimation of the time'required to successfully -
complete each step of the strategy. ' ;

The "Evaluation section is used for evaluating the success

of each of the strategy steps. _The evaluation should be used

to find out whether it is necessarv to alter, continue, or
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rewrite the goal or. strategy. For example, after an evaluation,
; . ) P

it may be determined that specialized equipmept is needed to

IR El
& e AT mte od W ARSI S A vy o s H b e

help the Chlld part1c1pate in the recreation activity. Also,
the act1v1ty may have to be .nodified in order for the Chlld to
recelve the max1mum beneflt from 1t.'

The AEBLE plan is to be used as a guide 1n helplng the °
‘child overcome or eliminate environmentai be7riers to his or her
leisure participation: In the processeofmplanning a strategy
for_dealing with a specific environmental.barrier, it may be
necessary te teech the child a new method for coping with the
environmental barrier until a pefmanent change in the environ-
ment can be facilitated. 'For example, in the description of
Ernie (see Preface), it was stated that Ernie's family is afraia
lfor his safety so they tend to discourage any interest or in;
volvement in community recréation. A possible,sdlufieﬁ to this
environmental barpier is helping Ernie's family change-their
attitude to -become more open to his recreation needs. However,

//until tﬁis is achieved, the therapist may have to teach Ernie
how te behave more .independently in order to prove his abilities.

The AEBLE plan provides a mechanism for improving the.
environmestal conditions which psohibit leisure participation
of the handicaépeé Use of the plan provides the means for
1dent1fy1ng these eﬁv1ronmenta1 barriers which are slgnlflcant
‘problems for handlcapped chlldlen. As a result of 1dent1fy1ng

goals to be achleved the ch11d is able to’ engage in recreation

{ act1v1t1es-of his ch01ce and enjoy a happler, healthier lifestyle.
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EXAMPLE . b R
AEBLE PLANNING FORM . ~ .
\ l}ate _,.8-21-81 )
+ Name of Child: _Erae S. Age 1 Sex _M Disability Spinal Cord Trauma
Name ‘of Intexv\iewer- Michael A. - Position /Title Teacher Name of Facility Crockett Elenm, -
. g School
Factor(s) to be correpted: l, ' Community Recrection Sources <
: 2. Transpor?ation Systenms ‘ -
. a H ~ 3 .
) . ST RAT.EGY . RESPONSTBILITY DATE DATE EVXLUATION
|t P . ' BEGUN COMPLZTED .
- To. increase the availability la.) COntact lqca.l rr reation center. ls) 9-1-81 9-15-81 a) Talked to Director
. ‘of recrestion programs She's very supportive
thtt Ernie can participate in * 1b) Determine what, Qrogrms are ) r, recreation 9-15-81 9~16-81 ») A 1av alm of
ut the local coqunity ** offered. . . arge re p eg.dpro-
" tecrestion center.® - . grams are o
\ ' 1c) Qétermine vhich programs or 1c) eacher 9~16-81 9-16-81 ¢) Svimning & chess’
2..¢To develop an appropriste and . activities Ernie is interested
-~ .sdequate transportation syst in. d) J°:“ °:‘;:; ici“b &
£or Ernie to use to get to . ge u y e
apd from the recreation centery 1d) Modify activities if necessary. 1d) Teacher, ec‘reation 9-16-81 10-5-81 nstructor
o . leader
. 208 Get bus schedule and fare rates, 28) Teacher 9-1-81 '5.2-81 2a) E::l;::yto bus
i 2b) Determine where Ernie can get om| ) _Teacher, recreation 9-1-81 9-2-81 2b) Talked’to bus.
8 bus, leader ' company
W > T
2c) Determine if Ernie is able to 2c) Teacher and Ernie 9-3-81 9-5-81 2c) Ernie is sble to

get on and off a bus.

%

get on & off the
buc.,

P
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