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PREFACE

a This guide is designed to present an analysis,of current prac-

tices and.procedures in teacher training thAt will enable educators

t

A

to be more effective with students with.learning and behavior prob-
s

lems, including the gifted, in regular classrooms. One important

area.of concern is skill or competency development that pertain to

the different role groups who will be working with these students.

These groups include administrators, teachers, support personnel,.

and noninstructional groups such as parents. Competency-development,

from an exceptional child education- orientation will be addressed

for two levels of training in this volume:

* 1. Preservice:

. The development'of a level of professiohal attainment

In the preparation of new teachers who will be enter-
,

ing tha field. This includes interns who are in the

1

1 .

process of developing a broad bage of skills.

2. jnService:.

The development of another level of professional

growth by individuals who are already employed in
A

educational positions and-who are continuing to

improve their expertise as a part of the process

of continuous lifelong iearning.or continuous

selr-development.

_Public Law 94-142 is having a profound and far-reaching effeCt

on both the philosophy of education and the delivery of educational

services. The conditions that result from this legislation require

V

a
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public schools to develdp new approaches to educational, services fat-
.

students with Special deeds. Given that additional responsibilities
*t.

are being imposed on regular educators to mainstream students with
)

-

special' needs, there is the concomitant need .for continuous training'

.for teachers in the field as. weld. as a reexamination of the kind of

training that,is being provided to new.teachers eepring the, teach-

-ing.profession. What are these new,roles, responsibilities, and
.

competencies? What should entry level educators be prepay

accomplish with_students eihibiting a broad range of v riability?

Education is moving toward the. development and impl4..entat ..41,1

of commonly held goals within a social.system:of diversity which

emphasizes the need for respect for individual differences, beliefs;

and cultural heritage. There are many opportunities for both up:-. I'

grading of competehcies,and sharing of learnings. Programs such as

Teacher Corps function as a vehicle by-which the teaching profes.

sion can focus extensively aa the quality of. services,that are

offered to- all students ia,the'schools with .Mphasis on those from

low income areas. The process of redesigning teacher educaO.on at

'both the inservice and preservice levels involves the necessity of

having to go through a period of growth and development.
)\

.

.
Individuals involved in the different aspects of teacher educa

tion including Teacher Carps project staff, lbcal educatiod agency

ersconei, state department,staff, and schools of education staff\

will find aifferent parts of.ohis guide useful in planning for

training ?rograms and for raexami-Ifng existing practices.

( 4

Philip H. Mann

12

1



CHAPTER 1. .

DEVELOPING-COLLABORATIVE RELATIONSHIPS

Educators are continually trying, to determine the most produc

tive relationships for addressing cur ?ent preservice and tnservi

training needs given existing school conditions and political an

economic realities. Those who require, authorize, and produce
1,

resources frourvilickpower originates and is directedotoWard

.

training must he Accounted for within the context of the planning

process. Schdol staff,tcentral office administratiokschool board

-\members,,l'tate department personnel, university staff, parents and

,'community representativeasell have interests in the type, quality,

and amotit of.training datis needed as well as the individuals,

.

. organizations, or agencies.who will deliver the training. .These

interest groups should be included in the resolution of barriers

that,can prevent tie implementation of the kinds of training that

will provide educators with the opportunities to gain the competen-
.

cies necessary for educating students with unmet_needs in regular

classrooms:' Students wit unmet needs are defined as these who

exhibit a broader range of variability in terms of learning and be-
,

havior problems including those identified as havingspecial needs.

A glossary of terminology in the 'area of special needs will be foun
.

.

-------,
....

in Appendix A.
,

,. .

Collaboration, asta unifying concept, should extend beyond

cooperation for purposes of developing criteria for joint decision-

-

making about training needs. -It must focus on critical needs that
1

/

respond to legislative mandates and include activities that reflect

a gdnuine and effective response to students' needs.

13
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Success in Teacher Corps programs that have effectively imple-

mented exceptional child education,procedurea appears to be directly

related,to the aLiity of special education support personnel to 4

operate as an iAegralpart of existing, structures and prodtbdures.

Several important ideas can T extrapolated and,inelude the-

follawirik:

1., Activities of the exceptional child education area

should complement and reinforce ongoing training

. programs in areas involving students with unmet

needs. Cooperative inservir activities, for

,example, should be initiated so that essive

overlap with local school system activitiMb.will

not result in unnecedisaryAplication.

2. Several interest.groups'within schools other

than special educators have specialized expertise

and can provide training to educators and parents

with regard to students with learning and

problems. Readiiiespecialists'and psychologists,

o
for example, olhould b cluded as part of a joint

planning effort in ar s dealing with staff de-

A
velopment. In addition, there are structures such

, as intermediate twining units and teacher centers

8 attached to local education agencies that are

already in place and should be involved in

cooperative planning..

3., Parents and community representatives should pro- -

L
e-,

.vide a voice in the decision-making process.

2
14`
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4,

4. Teacher organizationsInn provide direction to

those 1.0o design training activities.
.

5, The Special Education"Coordinator, or person-

who assumes that role, should work Athin the

recognized Organizational hierarchy of the,

hhool.in terms of training activities in-
.

. .

voiving students .with special needs.

6. The otgaigzation for change within the structure

of collegeS,and universities is somewhat`aiffer-

ur ,
ent from that of local school disaricts*Zhe

,. 'line 'of authority at the insiituiion of higher

education must be underst'b?d so that plans for

particular training aetivities,will be coordi-

nated)with existing procedures and agenda.

eSpecially y.th regard to who will design.

Courses and who will teach these courses.

InstitutiOns of higher education staff will

find that political issues must be considered

along with educational concerns,

4.

Attention tothese,considerStiOns, particularly in are ling
.

with collective planning and group decision-making, will

, sistance to maintaining the stAtuS quo. Concerns about

,/
should be directed by a common goal, that of increasing the practi-

tioners' knowledge base and hence enhancing their performance with

students.

e,

3'
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Collaborative Planning

Effective organization #nd management of any training activity

must consider the delineation of roles and responsibilities as well

as the determination of-linkages that should be developed and

nurtured among different groups for the most desirable outcomes.

, The Special Education Coordinator, or person assuming that role, is
.

vieWed as both a Change a t and as a contributing member of an

k
organized interdepartmental cooperative effort in areas 9f teacher

education. In keeping with this orientation, he or she must address

simultaneously in the area ofdent variabLlity,consumer needs,

educator competencies, and certification standards. By playing a

"broker role", the Special Education Coordinator collaborates with

representativA from many groups to develop a range Of training

activities for both teachers and parents (community).

Figure 1.1 is a graphic representation.of the various components

of a Teacher Corps project and can be used as a frame of reference

for general planning for training. It depd.cts the Special Education

Coordinator and the possible relationships that could be established.

_The Special Education Coordiaator interacts with school staff,

in developing activities that reflect the trading needs of all of

the participants of a particular school. This interaction can result

,
is benefits to the project in terms of training information, sharing 't

of materials, and institutionalization of program elements in the

school system, the institution of higher education, and t1 community.

As a member of a sohOol of education faculty at an institution

of 'higher education, the coordinator is responsible for developing

", 16,
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Figure 1.1

PERSONNEL PLAUNING RESOURCE CHART FOR,ORGANIZATION AND MANAGEMENT
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activities that will result in collaboratibn among the'-staff.

-

Special education faculty should also'hecame involved in schools

by offering courses, modules, workshops, institutes, developing
4

materials, and participating in meetings.

The following are general activities that should be a part of

the Special 'Education Coordinator's role at the institution of

higher education.

1. Planning and,initiating activities for staff

development at the institution of higher edu-

cation in areas dealing with students with

special needs including the gifted.

2. Planning an:ci initiating courses, modules, and

workshops, uikilizing institution-of higher

education staff in the schools.

3. Sharing information with deans, deparimeli

chairmen, and other faculty members in areas

related to'exceptional child education. '

4. Strengthening'of linkages among the different

departments within a school of education and

across disciplines through the activities re-

lated to exceptional child education.

5. . Planning for training of interns and for the

development,of competencies for regular edu-

cators enabling tam to be more effective with

students with special needs.

6. Planning for a continuum of training acivities

extending from PreservIcethough inservice



1

education in areas dealing with. students with

special needs.

SUMMARY

The Special Education Coordinator at an institution of higher

.education or local educ
'4
tion agenCy has to estabishkhis or her

specific roles and responsibilities in areas of training. These

responsibilities can entail a variety Of activities including

planning with teachers .and staff for needs a ssment, organizing

lif
and providing inservice training activities, functioning in a con-.

suiting role In areas of training, and being available to princi-

pals who are seeking ways to improve their staff development

activitiet in the area of students with special needs.

The following practices regarding the Special Education Coordi-

nator and the local hool district are deemed'important.

1. Utilizing er special education resources within 44

the .ocal gchool district for training purposes.

2. Establishing good working relationships with they'

local education agency central office staff

particularly .during the planning stages of training

activities.

114

Developing tith school site councils priorities in

' terms of the content of training for effectiveness

for students with unmet needs..-
4. Understanding organization of the school so that

the most cogfnt elements'gecessary for effective

participation can be identified.

.

7
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5,, EStabiishing a sequence oflplanning procedures

that/ include a comprehensive needs assessment

'program.

0 6. Systvmatically identifyIng and gaining support

for program outcomes, procedures, and-resources.

44 7. Ideti.tifying and contacting potential resources.

8.
4 Personalizing and monitoring all acti41-te4 and

documenting all procedures.

I." Being prepared to respond to important factors

that ,11 affect inservice training concerns /

such as:
5

4 a. New requirements in credentialing (certifi-
o

cation) and'changinelegislation.

b; Trends in the development of competence for

A

teachefs.

Availability of resources' regarding students

with special needs.
A

d. New-developments in teacher education in

terms ot-adult learning strategies.

e. Changes in the attitudes of faculties of

institutions of higher education.

8
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TER 2

EDUCATORS' CMPETENCI AND STUDENT VARIABILITY

47\

Students exhi4ting special needs, in keeping with the mandates

of P.L. 94 -142, are to be educated/in leas' estrictive environments.

The majority of these students will Spend-a Part,of their school day

in regular classrooms and the responsibility for instruction 3 .the

different subject areas wilj. rest upon general educators as...well as

7special educatori. The identification of common areas of knowledge

and a finer delineation of/p icular.hehaviors that are ne essary
.

to teach these. students should be a part of the repertoire of all

ti

educgtors. Today may arenas of teachef education are developing .

generic skills for all educators inanticipation'of the need for a

.
more effectiVe response, to student variability and fultural diversity..

Generic skills are being, envisioned as the foundation of basic peda-

gogy for the teaching profession.. There is, however, no clear con-

sqnsus as to exactly what the common base of competencies or ski lls

should be and how they should be prioritised.

Educators are continually ascertaining the'kindsdf knowledge,

. . .
,

,

skills, and practices thatiare more critical in terms .of educating
Y

the-students within the purview of their particular"Concern and

responsibility. Once thede competencies have been iden tifid, the
..

process df developing, implementing, and monitoring the procedures
.

4
by which they are then attained becomes a major next step. It is

also important, to identify and document the indicators by which the

ti

expected professional growth and development has been.realized.

Training of school personnel to deal with variability part

of the overall plan for the professional growth of the participants.

(
9 4



'a
4 -

." Protects are determining the kinds'Of generic skills that are

,necessary'to.respond More effectively, to students ,with special ,needs

in regular classrooms. Teachers are encouragedto understand. and

deal with the conditions that impede learning, as well as howO
, .

e

I

,

,

phildren.learn so that instructional.prOgrams can be matched with

L . ,

learning styles. Lack oi understanding 'of learning processes in
..,

,

terms of variability and cultural uniqueness .could vitiatehe
. 4 , ... , 4-.----,

effectiveness of programs that' are trying to accommodate to the
4,/ 4

individual needs of the students.
0 , d

,
' .....

The whole concept of variability and competencies for general

.1

,

educators can be dealt with in two ways:'

, ) .. .
,

1.- Delineate competenciesfOr all educators who will
_

be _teaching students with special 'heeds including
A

the gifted and talented as a separate category of
t .

e p 4

Skills for each area of handicapped. 'For example, , ,

there could be a general list of campetencies in

)the area of analysis of student,behavior for the
) ,, .; co

I
general population of

,

students and".hen a
'

separate
.

-

list of competencies could be developed for the --..
f

. ,

analysis of student behavior in 'tile area.of deaf

(
and held- of hearing, blind and, partially sighted,

A's,

learning iisabled, mentally retarded.,. &tc. Ult.

implication here is that thes&pare,all separate

and mutually exclusive pategoiies.
f

i

,
, ,

,. .

Z. A more efficient and suggested way of dealing.
\ 00. . .

with competa9cies is the area of variability
. ,4 .

1*
(special needs including the gifted) is to expand

10
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; ,the definition t major-competencflireas or ,r

domain such as student,assessment=to include the

different areas of handicapped. The underlying

assumption is that educatorsaho'are well -

grounded in the general theOry and practice of

the basic competency areas can gain additional

skills within the s e areas enabling them,to

better assess,anckpro ran for t academic needs

of all. of the students in their classrooms in-
s.,

cluding those withspecial needs and the gifted.

e

COMPETENCY DEVELOPMENT IN TEACHER CORPS PROJECTS

Several Teacher,Corp's projects have developed activities worthy

of eitrapolation and docutentation in terms of valte,to all programs.

A list of teacher competencies was developed in the Aiizona.

State Universit p'oject. by..a Staff Development Task Force-comprised

of teachers (represe ting.both regular and special education), ad-

ministratars, parents, paraprof onals,-interns, community

representatives, correctional site staff, and Teacher Corps-central

4 staff. The work of the Staff Development Task Force was refined by

a University level 'committee, representing 'three departments:

Educational Technology, Special Educatton, and SecOndary Education. '

This professional Development Committee which included the Dean of

the College of Education.and the three department heads met with the

Teacher Corps staff to plan a competency continuum at the preservice,

inservice, and paraprofessional levels of training. The continuum is
4.

concerned with thos

"
at the Pre-teaching level (non-teachers), Basic

444,
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4

Teaching level (those entering the profession), and Advanced Teaching
4

(proficiency beyond entry level).

Conditions under which the competencies were intended to "be

demonstrated included:

school location in an inner city area

an-ethnic mix of Mexican-American arid Black students

students from los; socioeconomic levels

students with records of delinquency or school

absenteeism

students with reading levels rangillg from 1st. through

1411 grade

-The teacher competency list (Appendix B) included the following:

I Instructional Competencies

A. Subject Matter Specillist (6 competencies) °

B. Planaiig Instruction (8 competencies)

C. Implementing Instruction (9 competencies.)

D. Evaluating Instruction (3 competencies)

- 0 --"'
-- NII Personal/Interpersonal Competencies .

, . A. Interacting with-Students (8 campepeentee).2

B. Counseling and Advising Students (5 competencies)

C. Interacting With Others (6 competencies)

J.< Developing Self '(4 competencies)

TM Professionalism Ccppeiencies

A. School Program Res ponsibilities'(8 competencies)

3. `Community ReSponsibilities (4 competencies)

C. TeadhIng Profession Responsibilities (4 competencies)

1Z
2
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The Arizona State University personnel haveCdeveloped an as-
,

sessmenc pplicess to determine the iitial-level of competency

training progress. Tile document l'Assessing Instructional Competence"

by- Mur4e1 J. Bebeau elaborates on this process.

SauPiego State University developed a list.of competency areas

for "special education training for regular educators" that included

the following:

4

1. 1 Assessment

/. Expressing children's characteristics as needs

3. Recogn ing similarities/differences of exceptional/

nonexceptional students

4. Use of nondiscriminatory assessment

5, Prodiiction and evaluation of objectives based on IEP
,..1.

t
-,..

. 6. Use ofdiagnostic/prescriptive materials

7, Modifying curriculum based, on diagnostit information

.

8. Promoting pupil growth and ,interpersonal relationships
a

9. Communicating iatarmatIon nonthAateningly

10. Knowing-about enabling legislation.

' The Michigan State University/Lansing Teacher Corps Program has

assimilated the Exceptional Child Component to the extent that it is

,difficult to separate it from,the other elements of the prqgram.

Emphasis was placed on the development of competencies in assessment

Cthrough_ observationT,data collection, planning, implementation,

record keeping, and reassessment. The following outline is expanded

in Appendix B.
4

a5
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The Tagks of Teaching

Assessment

Data Gatpering

'Data Analysis

Communication
-

Decision-making

Goal Setting: Objective Specification

Goal Identification

Determiee In-ClasyAnalogue

Make Goald Explicit

Communication an4 Negdtiation

. .

Strategies:, Planning and Implementation (

Decision-wiring

Prepare4Strategy

Implement Strategy
.

4

Evaluation.of Assessment

Select Instruments for Evaluation

Prepare Evaluation Instruments

Gather Relevant Data

Analyze Data

Communication

The University of Nebraska/Lincoln has developed a Teacher

Competency Profile (Appendix 3) that includes thesubareas

Chapter I Diagnosis 'end blannag

Chapter r: Learning Director

Chatte,- III , Assessment

2 6
14
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Chapter IV Humanizing Agent

Chapter V Professionalism

plapter VI Subject Area Leadership

They also developed ,list of classroom teacher competencies

(Appendix B) in areas dealing with special learning and behavior

probieis to include:

Defining and Assessing Problems

Ii Solving Problems

III Reinforcing and Controlling Behavior

IV Measuring Progress

V Requesting.Help

4.

j Norfolk State UniverSity has developed a series of objectives

and competencies in the area of educating students with special needs

for parents, experienced teachers, and college staff.

Pry Objectives

1. Experienced teachers, interns, and college Staff

will utilize the findings of the needs assessment to

design and implement activities to meet the special

needs. of children.

2. Experienced teachers, interns, and college staff

will develop attitudes and skills necessary to

employ an interdisciplinary approach to meeting

the special needs of children. Knowledge
4
pf

resources available f,rom special educators;

psych4Ogista, social workers, sociologists, and

medical seryices personnel will be developed and
4.,

- utilized.

2 7
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3. Experienced teachers and interns will deve1op and

demonstrate skills and attitudes necessary for

the ,identification, diagnosis, and prescription

of learning/teaching activities for children with

learning and behavioral problems in the regular

classroom.

Norfolk Teacher Competencies for Experienced Teachers and Interns

Upon completion of the Exceptional Child activities of the

Teacher Corps Project, elementary education teachers and interns

1

will be able to demonstrate the knowledge, skills, and attitudes

. Ilisted below:

1. Use formal and informal assessment strategies

to diagnose. pupil strengths and weaknesses.

2.. Use appropriate data gathering skills (observing

and recording).anddata analysis skills needed

to identify potential causes and consequences

of pupil behavior.

Use direct obser!ation skills to identify and3.

interpret classroom behavior problems, and to

help determine individual children's abilities,

disabilities, learning styles, self-concepts,

and interests.

4. Prepare individual prescriptions and learning

activities fOr a given. child in order to meet

1 aspecified need or to develop an identified

r

skill

16
28
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5. Edploy straeegie§ which give continuous feedback to

children.

6. Use'the principles and strategies of behavior modi-

fication to help children achieve n4e desired-be-
_

havior patterns.

74 Apply management systems which permit maximum free,

dam for the teachers and children in dealing with

classroom routines, record keeping, and evaludtions.

8. Manipulate the educational environment-materials

and media-as well as the physical setting so that

children develop a success syndrome.

S. 'Modify available space to develop learning centers,

interest stations, free space, privacy stations,

and other studyereas.

Exhibit understanding of the relationship between

teachers' affective behavior and achievement levels'

of pupils.

11. Interact effecti ely with parents and other pro-

fessionals in focusing on the needs. of a given child:

(Psychologists, social workers, resource personnel,

school-community worker§-, helping teachers, guidance

counselors, librarians, and other teachers on the

team.)
osk

' -Employ strategies that involve parents and the

community in broadening the definition of,school'

and' the curriculum.

174 29



a

I

Use the .resources of the urban community - human and

physical - to increase motivation and raise the

adhievement of the learner.

14.`'-Use the interdisciplinary instructional team as a

source of resources to assist in the piVision.of
#

service to the exceptional child.

15. Use the appropriate interdisciplinary and multiculiural

materials, experiencesiand personnel to assist the

exceptional child.

Norfolk Parent Competencies

Upon completion of ,the Exceptional Child activities of the

Teacher Corps project, parents will be able to demonstrate the

knowledge skills and attitudes listed below:

1. Use ormal-assessment instruments based on growth mile-

stones that are determined by age, sex, weight, and other

factors.

2. Use appropriate data skills for observing and reporting

skills that will facilitate early, identification and

appropriate adtiaa by professionals.' V

3. Employ strategies -that will assist Professionals, para-

professionals
)
and others in teaching the child

4. Use the principles and.strategiei. of behavior modification

to help child;pn achieve the desired behavior patterns.

5. Use the resources of the interdisciplinary instructional

teat.

18,
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' 6. Use the resources of the urban community, both

physical and human.

Portland State University has deelopera series of Performance

Outcomes for Teachers (Appen\ix B) that include sucilgoal categories
as:

Diagnosing

Planning

Instructional Implementation

Evaluation of Learning

Pupil Management

Human Relations

Professional Awareness

For each category sere is a goal statement. For example:

Goal Category: Diagnosing

Goal Statement: 1.00 Diagnose the'learning, emotional, and

physical characteristics of the pupil(s).

Further,.for each goal statement there are performance outcomes

and sample indicators for4erifiCation of these outcomes.

In analyzing the various procedures in the projects, it was

noted that the educators in the feeder schools as well as interns

and other school personnel were given opportunities to express ideas

B

in areas in which they felt a need for additional input in order to

improve their competencieS in areas pang with students with

special needs.

19 Ali
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COMPETENCIES FOR SPECIAL EDU9TION TRAINING: CLEAR TEACHING CREDENTIAL

California (Rylars Cammiision) has developed a list of competen-

cies for all teachers as follows:

1. Recogniz childrents academic strengths and weak-
.

nesses,perceptual characteristics, and /referred

learning modalities (e.g., auditory, visual,

1

kinesthetic) through formal and informal assessment

procedures appropriate for the claserodm;

2. Be abi,e to assess the characteristics and behavior

of exceptional pupils ,in terms of program and

' developmental nedhs;

3. Recognize the differences and similarities of

exceptional and nonexceptional pupils;

4. Analyze nondiscriminatory assessment including a

sensitivity to cultural, and linguistic factors;

/produce and valuate short and long term educational

objectives Lased on Individualized Education Program
\

goals;

6. Utilize various diagnostic/prescriptive materials

and procedutes in reading, language arts, math, and

A

perceptual motor development when appropriate;

7. Apply diagnostic information toward the modificg=1

tion of tradi- onal school curriculum and materials

for selected chil ren;
Aa

8. Identify and teach nonacademic areas;
.60

S. Promote pupil growth and awareness in inter- and

intta-personal relatibuships with students;

32
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10. Be able to'communicate:appropriate information

in a nonthreatening manner to teachers and

;parent;

11. Be able to communicate in a professional manner
7
current enabling legislation dealing with

4

Special Education appropriate, for the classroom.

A RATIONALE FOR COMPETENCY DEVELOPMENT

Since the advent of P.L. 94-142, evenis suggest that dompeten-
4

cies for-all,educators must be broadly defined to encompass the,

concepts of variability in learners and cultural uniqueness. A

review of.competency statements from a variety of programs suggests

organizing competencies into two major classifications: student

specific competencies and student related competencies.

1. Student specific competencies include those skills
./

that are necessary for effective educator- student

interaction in day-to-day academic activity.

These involve
6

a: the lysis of student behatrior.t.

b. the dividualization of instruction

c. the ma gement of learning environments

2. Student re atd competencies include the. generalized skills

that are nece or establishing an effectiveschool '

climate that go beyond st dent specific areas of consid-

eration. These involv

a% schodl community relatl ns
4

b school.student (general) relations
-
P
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c. school staff relations

d. personal and professional' competency

e. evaluation and research skills

Within the context of this Guide both student specific and strident

related competenCies will be dealt with from the frame of reference

of student variability and cultural uniqueness. The umbrella

heading of variability will include students with special needs as

well asthe.gitted.

Student Specific Competencies

Areas that are more student specific, e.g., related to direct

teacher- student interaction, appear to be receiving a great

degree-of attention nationally. These are the generic skills

that all educators should exhibit in order to be more effective

in direct student-educator relationships or in situations that

are directly related to learner behavior. Within this

category there are three nrigary,areart (see Fi,ure 2:1, page

23, Matrix of Student Specific CampeteAcies)

a. Analysis of Student Behavior encompassing such

.4/

constructs or areas as diagnosis, student

assessmemt, student evaluation, and the decoding.

of;ccignitve or learning styles as well as areas

within the'affectivp domain.

b. Individualization of Curriculum and Instruction

encompassing curriculum content related to in-

structional or learning objectives, instructional

alternatives, and the myriad of material resources

22 34
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Figure 2.1

MATRIX OF STUDENT SPECIFIC COMPETENCIES
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that are necessary for expected learning outcomes
O

to be accomplished-

c. ,I.Ihnagement of Learning Environments encompassing

thins'aS)behavioi-management and classroom
a.

organization 'and managekent a1ternativeslthat have

student specific applitation, individual

guided education, tery learning, team teaching,

and the use of resource and support personnel.

t

The Matrix of.StudentSpeci'fic Competenciei (Figure 2.1,'page

23) indicates a breakdown of of ther,three major competency areas. The
.

fioxeS are areas which individuals can develop their own defini-

tions
1

of competenc/ei. In delineating Knowledge and' Performance
- -

competencies for educators under each of the three major areas

(Analysis of Student Behavior, Individualization of Instruction,

and Manageient of Learning Envir4Mentsrfive basic subareas of

.

competency development are suggested. w
,

/ 1. Competencies in designing programs in each major'
-st

. .. i area.

-
. ,

\-

0- ?

2. Competencies in'im9lemehtini programs for each

. ,.

0 major area.

3. Competencies'in participating with others in

team approacdes 'ithin each area.

4.. Competencies in extending each of the areas to.

I

the home and coMmunity.:

5. Competencies in evaluating. each. of the subareas

4
of competency developmdht.

24 36
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A more precise definition of the competency subarea is as

'follows:

Competency Subarea Definitions (Student Specific Competencies)

Design: The ability to plan for and design programs

in the particular eas that are indicated

in the matrix. e design skills must be
I

related to student specific activity.

Implement: The ability to implement programg in the

particular areas indicated in the matrix. -

The implementation skills must reflect

student specific activity.

Participate: The -ability to participate with others in

team relationships in the area indicated

as they relate to student specific activity.

Extend: The abiiippy to extend student specific

information or activity to the parents

(guardians)

the ability

involvement

Evaluate: ° The ability
Q

content and

and community. This includes

to elicit parent and community

in.thiareas indicated.

to evaluate all aspects of

processes In thd subareas in-

dicated.under' each, of the three major

,competency areas. These are 'mem]. evalu--,

atian skills that can apply

4tion of any are of concern.'

O
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Examples bf Student Specific Competencies

a

The following are..dust a few exampleS of competencies that have

been expanded to include student variability and cultural uniqueness.

MAJOR COMPETENCY AREA: Analysis of Student Behavior (see

Matrix, page 23)

With consideration given to students exhibiting a broad range

of variability and cultural uniquenets, the educator will

1. Plan .a&Vdesign a student assessment program

that will assess the abilities, achievements,

and social-emotional development of the,

learners.

2. Implement a program of individualized,aaalysis'

of student behavior that includes the

following:

a. Administration of assessment devices in

academic, social-emotional, interest,

and vocational areas.

b. Interpretation of assessment information

in academic, social - emotional, interest,

and vocational areas.

c. Application of assessmentAkrmation in

Academid, social-emotional, interest,

and vocational areas to curriculum and

instruction.

3. Participatein team
4

approaches to student assess-

meat that include planning,. designing, ancrimpks-

menting of assessment programs.

26 38
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4. Extend the principles and outcomes of individual

assessments through participation in :ollaora7

tive efforts with the home and community.

5. Evaluate his/her own knowledge and performance

in the design, implementation, participate, and

extend areas of Analysis of Student Behavior.

MAJOR COMPETENCY AREA: Individualization of Instruction (See

Matrix, page 23)

With consideration given to students exhibiting a broad range

. of variability and cUltur uniqueness, the educator will:

'lru_Design indi4dualized academic programs, for

students different learning rates

and styles utilizing appropriate'materials

and instructional techniques including the

backup systems needed, should initial

strategies be deemed ineffective and/or fn.-

appropriate.

\2. 'Implement individualized curriculum and instruc-
-

. tional programs in academic, social-emotional,
p

.,interest, and vocational areas.

3. Participate in shared responsibility or team

approaches to prescriptive programming such as

the interdisciplinary staffing involved in the

planning and implementation of individualized

'academic programs.

,4. Extend the principles, procedures, and outcomes

spertaining to individualized curriculum and

27 39
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.

instructional programs to parents and .

45 .:-../connunity:

- ,
.

. '5. Evaluate his/her own, knowledge and perfo,

5'

mince in the design; implementation,

participate, encl.-extend areas of inaivid-

ualizeecurriculam and instructional

programming.

, 4

MAJOR COMPETENCY. AREA: 'Management of Learning Environments

(see Matrix, page 23)

.61

With consideration given to students exhibiting a broad range

of variability acid cultural uniqUeness, tie educator', will:

1. Design learning environments that consider

individual learner needs kith respect to

moty andeskill acquisition. This en-,

As

compasses behai,ior management,as well as

management of material, use of parent and

. community volunteers, paraprofessionals,

and-peer tutors.-tutors.-. ZnClUded are the develops

meat ofself-Checking systems, dantinUous

- ;,progress reporting, use of learning centers,

and'instructional modification including

team.tearhing, precision teaching, and

flexible grouping.

'2. Implement behavioral and educational management

prigrams ivesponse taindividual learner

needs.4

28
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3. -Participate in sharedlresponsibility team

approaches including interdisciplinary staffing

involved in the planning andimplemedtation of
J

behavior and educational management programs.

4. Extend the principles and ourdomes of planned

and implemented behavior and educational

management programs to the home and community.

5. Evaluate his/her own knowledge and performance

in'the design, implementation, 'participate,

and extend areas of the management of learning

environments.

II Student Related' COmpetencies

11

Student related dcmpetencies are more genera]4.zed iri nature and

do*not lend themselves to t4e same type of classification system

as do the ones listed under Student Specific Competencies. In

both cases,. however, -it will be noted that Student variability

and cultural uniqueness are included as an indxtricable part

of eagh?dampetency area,- The examples of student related cpm-

j)etencies that follow are appropriate, for all students as they

have been expanded under the umbrella heading of variability,

, -to include cultural uniqueness and students with special needs
11.3

01.

as well as the gifted.

0
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MAJOR COMPETENCY AREA: Schpol Community Relations

EXAMPLE COMPETENCIES

With ccalsideraiion given to students exhibiting a broad

range of variability and cultural uniqueness, the

educator will

,
1. Communicate effectively with parents (guardians)

A

and community in matters concerning school

affairs.

2. Fvflibit good group process skills in dealing
1

lath parents (guardians) and community

effectively.

3. ,Interpret school policy and practices to

parents (guardians) and community.

4. Develop a receptive school atmosphere for

parents (gUardians) and community and

encourage their participation in school

activities.

5. Collaborate effectively with parents

(guardians) and.co6munity in developing

and implem4nting programs that reflect

,

multicultural concerns.

6. Collaborate effectively with parents

(guardians) and community La planning,

developing, and imPlementing.programs that 1o

will respond to needs of students exhibiting

unmet needs including those-with ),ecia2

needs as well as the gifted and talentftri*
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MAJOR COMPETENCY AREA: School Student Relations

EXAMPLE COMPETENCIES

With consideration given tojttudents exhibiting a broad

range of variability and cultural uniqueness, the

educator will:

1. Demonstrate good individual counseling and
9

group process /abilities in response to student

needs and concerns.

2. Provide an environment in which Students have

access to and play apart in 'school'affairs,

3. Demonstrate an-understanding of learner:needs

and inspire motivation in students so they

will in turn pursue higher goa4.

, .

4. Participate with students in collaborative

relationships indicating appropriate leader-
,

ship in matters dealing with student school

affairs.

5. Demonstrate ability_to work with students who

exhibit cultural and ethnic diversity.

6 Demonstrate ability to work with students who

exhibit variability and special needs in-a

cluding the gifted and talented.' ;

Demonstrate an understanding'he concepts
#'

of handicapped and disabled and of the role and

responsibility 'of the school in programming for

handicapped and disabled learners in keeping

with current legislation.

43 ,



4 8. Demonstritean understanding about different

programs or instructional alternatives for

students with special needs including the

gifted within: least restrictive environments.

MAJOR COMPETENCY AREA: School Staff Relations

I'M:AMPLE COMPETENCIES

With consideration given to students exhibiting a broad

range of variability and cultliral uniqueness, tfte

educator will:

1. Demonstrate 'skills in maintaining effective

relationships with subordinates, peers, and

superiors in terms of administrative hierarchy.

2. ' 'Collaborate`with other educators and support

personnel.in matters dealing With school

activity and prograim;ng.

: 3. "Participate:effectively with fellow educators

and support' personnel inManning, designing,

implementing and evaluating school programs.

a 4. Stimulate and encourage fellow educitor; to

A

improve their own skills for effective edu

cational prbgrazhing for students h'unmet ,

needs whici.kincludes :hose witb"specialteeds
' +

as Well as the

5. Participate in

gifted and talented.

sclool'staff activities that,

ill result in a letter understanding of what

persons with special needs, including the

14

11111.1
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gifted and talented have to deal with in

today's society.

6. Participate in activities with other

educators to design educational programs

for students with special needs.

7. Participate in shared responsibility rela-

tionships with other educatoliLin imple-

menting educational programs for students

with special needs including the gifted.

8. Work with /fellow educators to improve

academic, social-emotional, as well'as

leisure time programs for students exhib--

iting cultural and ethnic uniqueness.

9. Indicate the ability to share responsibi/-.

ities, talents, and ideas with other

educators and support personnel.

10. Demonstrate the ability to work effectively

with school support personnel including

secretaries,. maintenance workers, volunteers,

and paraprofessiotali

MAJOR COI ETENCY AREA: Personal and Professional Competency

EXAMPLE COIVETMICIES

With consideration given to

/

students exhibiting a broad

.,.

range of. variability and cultural unigueness, the

educator 141: .

, I ..,

. \
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1. FIchibit the kinds of characteristics that

reflect accepted moral and ethical behavior

'in all activities relating to the school.

2. Periodical,ly assess his or her own profession

al competencies idifying strengths and

weaknesselanethe need for further self,

Atovement.

3: Indicate through. teaching and interactions

with. others a knowledge of current social, /

.

political, and educational development that

are related and important for school

progr g.

4. Participate effectively in professional or
.

ganizations that endeavor to,improve educe
s.

tionalservimes. to children.

5. ,Ply a constructive role in the planning,

development, implementation, and evaluation,

of both preservice and inservice training

programs for educators.

a

6. " Demonstrate through both knowledge and per
t

formance activities that he or she is
, .

keeping up with currentvchanges and new

developmerin his or herjainicular areas

of specialization.

7. Demonstrate sn understanding of legislation

related to providing services to students

with spec4a1 needs including the sifted and

34

16

4



I..

a

'SP

Of.

talented and apply the mandates of this

legislation in hi'Sr her own particular

learning situation.

8. Demonstrate as a part of professional growth

and development, that he or she has an

understanding of.state and federal legisia,

tion that affect's his or he own job

situation through the way they provide

educational programs for students and the

way they collaborate With others" to the dapie

end.

0,,

9. Indicate a thorough undgrstanding of schdbl

curriculum including content development,

adoption, and modification procedures. Basic
, .

.14

principles and structure across school lineA

or organizational patterns shquld also be

understood,.

o

MAJOR COMPETENCY AREA': Evaluation and Research Skills

44,

EXAMPLE COMPETENCIES

With consideration givdn to students exhibiting, a broad'

range of variability and cultural uniqueness, the

educator will:

..

1. Demonstrate appropriate and effective evalu

tion techniques and pr6cedures that can

applied'to any aspect of his or her

3.

professiohal role in.the schools. o f
" U

.r

a.
w.

1
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2. Demonstrate-reseatch competencies that can

,3

be applied to data collection, analysis,
r-

and reporting that would have application

for his or her own job situation and the

school is general.

Indicate skills in the application of the

principles of continuous progress evaluation

and reporting in any areas of education

applied to his or her awn job situation.

4. ?- Demonstrate the .ability, to derive meaning

from tesearch done' by other individuals in

areas of education.

5. Seek opportunities to collaboirate with others:

in areas involving evaluation and research

that can be applied to educational situations.

6. Indicateskills ib evaluation'that relate to 1-

dealing with normative, ordinal, and interval

type data analysis as applied to educational

research.
>

7,,. Along with the generic. competency areas previously discussed,

there are additi competency areas that can be,delineatedfor

. aamiaistrators.*'

ADMINISTRATOR CCHIM'tiCIES AND Si.Luiti'lS WITH. SPECL.4.1.NEEDS

One important,sepient of inservicb activity involves empirically

derived observation and data-for purposes of identifying and.prior-
.

. ,

itizing competencies for administrators in areas pertaining
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to students with special needs including the gif fed. The Special

Education Coordinator Plays an important role in collaborating .

with university staff and general education administrators in

school systdms: (superintendents, assistant superintendents,'

.

supervisors, and principals1 to delineatg the kinds of administra-
O

- for skills needed to understand and develop school programs for

students who manifest a broad range of variability. These skills

can be derived in the following manner:

1. Analyze daily activities of administrators as they

7.

play different roles and are involved in day-to-day

programming for students with special needs asvell

as with the individuals who are responding to these

needs.

lyze the objectives of the school's educational

progr o determine how the needs of students ex-

hibifing a broad range of variability are addressed.

3. Survey a selection of public school programs and

extrapolate exemplary practices that focus on good

administrative procedures within prdgrams addressing

students with spepial needs incrusting the gifted.

Prioritization of competencies fqr administrators needs to be

accomplished before, peCific kinds of training activities can be

initted. It is imperative that training activities be directed

toward responding to.ideutified needs not just to p.reconceiv1d

notions of what administrators should have to be more successful

..

with ,students with special needs. `CouipetencIW-en the, final

analysis should be demonstrated within thil,cobtext of school based

activities.

37



vi*

I

In addition to the generic 'competencies .previously listed for

all educators, there are three additional areas of competency for

/4. administrators dealing with orga ation and management., These

dapetencies are identified as follows:

1. Compliance competencies related to rules

and regulations.

. °

-,;Within these categories and with. consideration given to students
;

-P.' Ott,' ,
exhibiting a, broad range o Variability and cultural uniqueneSs, the.-

12f.,?

adzainistrator,
.

2. Managamer competencies related to the
-

,

organization of. staffing and programming. A

3. Leadership competencies that directly
.1111r' \Li

affect goal setting and school climate %

including ways that education philosophy

and Modeling behavior are'eStablished and

°visible in,the school.'
04

1. Indicate, a thdrough knoyledge legislation and'

mandates inZhe arali pf tudenti with special needs

as well as the gift-ed'and.tiletted and organize and

.

manage =the school fo effettiva implementation of

federal, state, "coin :y polipies in these areas.

.

2. - Determine with At and suppoirtperspnnel alterna-:

tives that canbe dived artpurposes of tarrying

out school didtric policy and procedures.
4

.3. Assure that the righ s of all students including

those with specialmee s as well 'is the gifted

talented and their par are proteCted.

33
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4. Assure that all students including those with

special needs as weli-ag_the gifted and talented

have available to them a free appropriate

education.

5. State-through some written document a philosophy

of education that includes meeting the needs of

students exhibiting variability and those with

special needs as well as the gifted and talented.

This document will ,Become the basis by which

school policy will Be adhered to and implemented,

and function as a guidelor%future program

development.

6. Demonstrate the ability to orchestrate /coordinate

the various components that represent school pro-

-gFaMs'andractivities.),

7. Indicate the ability to facilitate the solutions

ofprohlemLthrough :ellciting the appropriate

resources.

8. Demonstrate the ability to designate authority

appropriately awl 'will effectively select those

individuals who can 'carry.out the pglicy

9. Aid in the establishment of the kidd of school
.00.

climate that' is conduCive to addressing the needs

of students who represent different cultural and

. ethnic populations.

10. Maintain a constant communication and accessibility

to school staff and community.

39
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11. Exhibit good conflict resolution skills and a sense

of humor in maintaining a healthy school climate.

12. Establish effective school normalization policies in

keeping with the least restrictive environment

imperative for students 4rith special need*.

13. Integrate all school pro rams for improved Services

to students.

14. Determine qualifications and select capable staff

matching individuals withspecifiC job functions.

4 This is particularly critical area of concern

in programMing for'studehts with special needs.

Several' important general area of concern for administrators

that are functions jf compliance, m gement, and pafticularly

leadership skills emerged fr observations of exemplary Teacher

Corps piojects to include:

1. Good record keeping; easily accessible indicating

adhetence to regulations related\to due.process

and confidentiality for all students incuding

those within the classification,of special needs.

2. Good evaluative p dedure consideration given to

P , cultural differences, by using criterion at well.
A

as norp-referedce approaches to assessment.

->" eN.
3. Accessibility to students, school staff, parents

and community.

I

General and special education administrators along with other
0.

groups of concerned individuals are developing forums ,designed to

40 52



(

PxPmine current practices in education and delineat4future needs.

Opportunities are being provided for the expression of divergent

thilig and for the challenge of current school procedures. Out-

comes include suggestions -for ways to overcome persistent barriers

to effective instruction. Another important observation is the

1
fact that administrators need to proviae opportunities forthe

interaction of drerse disciplines that included medicine,

psycho/logy, sociology, and anthropology.

Several instances were noted in reviewing programs where

linguists were used,as valuable resources in terms of providing for

understanding of the language correlates, that are involved in

learning with students from diverse cultures.. Several administra-

tors indicated that other arenas of learning or knowledge are in-
.

corporated whenever possible into school activity and programming.

This is done in order to increase the capability of, the system to .0

deliver better services.

Principals in several exemplary Teacher Corps 'projects encour-

aged shared responsibility by the general'and special educators in

areas inTolVing planning, assessment, and programming for students

exhibiting a broad range of variability. In several of these

schools there is a trend away from the removal of students to "other

settings" for. diagnosis and programming and toward meeting the needs

of the learners'in the settings Am which they are presently being

educated:

41
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Alternative procedures are needed that couldfle o.the im-
:

provement of educational progrims for all students, inOlUding those

with special needs being educated in regular classrooms.- However-,

as in any moderpization process, there are lags between the con7

ceptualization and acceptance of new ideas, and their actual

implementation in training programi. Additional competencies for

general edugatori is areas of special needs students is ta case is

point. Teachers in train-hIg particularly need varied experiences

in areas dealing with students with special needs. Training that

includes different role groups learning and sharing:experiences-
.

together has been found to nave positive effects on all who partici-
,

pate is these multigroup activities. As collaboration between

general and special educatOrs and community beCames a reality,

attention should be given to precise needs (competency and ways;

, .

in which - training can be utilized to aid the pirtioipants o acquire

,,.

a sense of shared responsibility fOr the education of stude is
. .z.

exhibiting a broader range of variability in the regular
$

sroam.

chapter contains suggestedlcampetdncies for educators is
, -

-areas-dealitg with variability as yell as seVeralgernatives for

implementing these competencies is both preservice and inservice

education.. The dklineation of competencies is one of the

steps in the process, of needs assessment andJ must he addressed

hoih preservice and inservice'programs.

II .
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CHAPTER 3 ., .

,

J
1--

NEEDS ASSESSMENT°

,..
&

Jto t.

b '.

% 12brImportance of needs' assessment in inservice training cannot ,

.assessmentbe overNhasized.. Need as is defined as a prOcess.by
-

k
which a "perceived and/or`real neilf, if responded to, would improve

* .

the performance'of the individual'in the particular area of concern.

Several analysts view needs assessthentas a sociopolitical

_process as well as a formalized procedure. "To be defensible al

politically as well as logically, heeds assessment is, for the most

part, a plibliaarici conscious activity that strives toe-understand the

requirements 'Skid perspectives of all individuals and groups who are

associated wit the Problem(s) identified. This approach requires,

cialaboration; that is: working together in g common problem%

solving effort." .(Kuh,.Hutson, Orbaugh, Byers; 1979).

Two dimensions df needs assessment are envisioned. The first

Quo

dimension involves a process by which the important competencies
. .

necessary for effectiyeness with students with speciel'needs are

delineated. This ,process requires input from diffent arenas which

include administraier<leachers, and parents.. Particularly it 4's

important to get,input and approval of the speCified competencies by

teachers since they are most directly" responsible for the education

of children. After having identified the educator competencieS

necessary foreffective education for students exhihitingyariagility,
.

needs assessment can then be instigated for the prectse delineation

of particular areas of concern.

The second dimensionNinvolves establishing guidelines by which.

1
lodal,school districts can respond to the personal needs of each.'

-

bto
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educator within the parameters that are delineated by these compe-

tencies. Therefore, a needs assessment should be done at the local

school, district level to determinetioth the appropriate program

content and the manner in which itrAin-fug will he delivered. Taken

to its logicp.1 conclusion that would result in those who deliver

inservice traTrTdg responding to the needs of teachers in terms of

competencies rather than through predetermined course priorities.

Whereverwthere.are problems to be solved or questions to be

answered, the concept 'of precise needs assessment -exists. Educators

1

are now being forced into more formalized procedures in programming

for students exhibitihg a wide range of problems in terms'of be- .

havior and learning. They are also being asked to respond to; am

increasing number of questions about what constitutes an appropriate

education:: In viewing current trends in education, including

94-142, there'is a need:to identify'the important areas of

training. We need to anticipate what can be helpful to us in terms

4 of responding to the needs of'educators who will be programming for

ik
handicapped students. .7.)

What are the critical needs that are being perCeived educe,

tors today? Do these needs ,reflect their actual needs in terms pf

impactom students? What is the discrepancy between, the articulated

needs as stated by teachers and their actual(needs in terms of pro-
,

viding educational services to students who are handicapped? We

anticipate what could Be helpful to us in terms of the kinds of.needs

that w-j..11 require immediate as well as long -term responses to pro-

gramming for students with needs. The discussion'that,fol101;s

i

will'focus on several important persistent and pervasiVb issues in

seeds' assessment.



r

(.

Problem Identification

Problem identification is often conducted in disjointed fashion

'out of Context with or poorly related to the whole education thrust.

,of the school., Needs' of teachers, however determined, should.relate.

directly to the requirements for Accomplishing the goals and objec-

tives for,mitudents subsumed under the 4enets of the school's e

.
withinphilosophy within the larger community it serves. Good needs,

I 1 -

. 1
Assessment should reduce duplication of services, pinpoint descrip-

.

tively specific deficiencies or prpblem areas, identify resources,

and provide direction to the.planning process.

Two major' procedural considerations surface in needs assessment

(Kuhet

.9

1. "Who _worts to have needs assessment, ata available?

Why? 'What are the stated an d unstated reasons for
. ,

the study?"

2: "Needs assessment proceeds from a wide- angled view

ft

of problems in which ways of gatheringinformation

are kised,.td a fOcpsed view of problems in which

data-rgahering is sharply, circumscribed."

Several.collsborative resouce models (Lingwood and Morris, 1974;

Wallace, 1974; Griffin and Lieberman, 1974) suggest problem identi-'..

fication or diagnosis of.needs as a critical step that is early in

the linkIvrocess of the various elements within needs assessment.
et,

Problem identification as a crucial procedure is probably the most

important step in the linking process.\

While needsassessment is for the most part an element. of one

of the.parts of Iproblem-solving process, it, should be More than

45
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just a process by which we attempt to solve problem's. It isfralso a
. t

--------. problei,emergini process. In reality, however, most individuals
,

.. . .

refuse to respond to emerlIng issues. It's safer to "hang baAt"

d your feet until the prOblem goes away or becamei so criti-

k

cal the need is'so,great thh.t you will

from y source. The implementation phase

good example of this phenomenon. It seems

accept any'kind of help

of P.L. 94 -142 .s

that the problem solving

is schools today as related to weds is for the most part predicated

on experiencing the problem itself, i.e., teachers are as'signed°
f

students with behaviorprobleMs fitst, then they learn how to deal

,with the'problems. In anticipation of this as an emerging need,

teachers shOUld be learning how to develop strategies for effective

behavior Management as a basic generic competency.

Intelligent anticipation of needs, based man analysis of the

natural consequence of events and behavior should prevent most of
-

5

the unhappiness that goes along with failure qn the part-of.teachers-

.and the children within the Segisw'of their' responsibility. Antici-

'pating critical needs as weft as.probleM solving - resent crisis

situations must be viVkedwithipe the' parameters of,improving seif,

improving the school, and, finally for long term effects, in,

improving the system. All three, are necessary for' positive impact

on children.

PlAnn-rog-For Needs Assessment.

While planning is often includecias a problem area in terms of
4

time, resources, and personnel, it _nevertheless provides the process

By which validated problems can be prioritized according to the
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perceptions of their importance by.the individuals involved.

Planning should have broad based involvement including administrators,

teachers, and community for maximum effectiveness. Good planning

provides a vehicle for delineating procedures as well as for develop-

/4

ing-a systematic and substantive structure for monitoring needs
.

assessment activities. Activities should-foster an atmosphere that
.4

will focus'on data based decision-making atadministrative levelsias

opposed to uniliteral "hands oe directives. It vital to.estab-
.

ash. communications at the Beginning and plan for its continuation

throughout the process. It is also important to achieve a commit-

ment from. the group in terms of their own responsitilities and

products.

Planning sand assessment models are often implemented that are

complei'and many indiliiduals,axe disappointed because of overexpec-
-

tation ofwhatthey can deliver. Products of such efforts. are often

superfluous to thedesired goals 'end the processes involvgd are

expensive, too time'consuming, or Both to be practical. Institutions

of higher education and localSchool districts approach planning

activities in a variety of ways. Some planning activities are

.initiated on the basfSof the development of goals and objectives.

Others deal with planning activities as a response to crises or

critical situations. Still.others use planning as a means of man-
,

dating needs assessment aspart of the criteria for selection and

approval of program elements. k-

Planning through multiple input presents hurdles td be overcome.

-There is usually- concern expressed about the amount of time that such

a process will'taks, the efficiency of the procedures, how to,deal

47 5
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with power brokers with vested interests, and the overall value of

the product.

It is axiomatic that leadership is as important pare of this

process. It is also important that good process people be involved
'441e

4

as chairpersons of needs assessment committees particularly in the

1area of training. This maximizes the benefits to be obtained from.

the planning procels.

Constituent Elements

,

Who are, the power brokers, i.e" the individuals and groups we

have to deal with in terms of achieving desired goals in needs

assessment? Gainirg'rhPir support knitrassuaging theirjeara"are

important problem area's to be dealt wlth as we develop the content

and processes involved in needs assessment. The following constit-

uent groups need to be,considered:

1

4 1

Administration 0

General adminittration personnel, university faculty,'and school

adminittrators have
.

traditionally been called upon to plan inservice
6

tralaing. It has been assumed ehat,they have mirrored the competency

needs of the teachers in their rminations. Too often,,adminis-''

trators at the-,local level and at the school building level have

become too accustomed to perceiving "need" in relation to emergencies

or immediate demands frbm pressure groups, without determining the

relationship of the part (this particular need) to the whole (the

overall needl in terms of, overall school benefit,

to the iota' setting, it is usually the principal who is ulti-

mately charged with the responsibility for justifying needs, and
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coordinating needs assessment procedures whether they were collabo-

ratively developed or whether they were derived from pressures

applied by specific special-interest groups,;such as those who are

adVocating the "return to basic skills."' A Certain amount of

independent administrator assessment through obseriatiaa is necessary

in order to substantiate requests for training activities 'and/or

funds.

Teachers

The mainstreaming of students with special needs into regular

classrooms has led to consideration of the skills and competencies

needed by teachers to effectively teach these students. It has

become apparent that comprehensive needs assessment is needed so

that appropriate inservice training can be developed that wilI.pro-
,0

vide opportunities for edddazrsto.learn additional skills and
*

alternative methodsAof Instruction for students with speCial needs.

It has been stated, however, that effectiVe and'successful
.

training prograths are more likely to result whentraiting is

directed toward the speCific needs of the training recieents them-
.

selves (Hentschel, 1977; Ring, Hayes, & NewMan, 1977; Rude, 1978).

ff the teachers involved idInservice training, for example, do not

feel a need or desire to change, the content of the sessions will

not he assimilated.

A part of needs assessment activity is to plan with teachers for

ways tq effectively deliver instruction in areas dealing with stu-

dents with special needs including the gifted. Planning with those

who will be directly responsible for the education of students is of

e



S.
primary Importance. ;Teachers should play a. contributing role withifi

the planntng process of their own education. Needs assessment

should, therefore,,be nonthreatening and of the kind that is deemed ;

,worthwhile and relevant to the ieaCher's role in the school, thereby;

soliciting systematic participation. Educators as a group 'are

beginning to. accept more responsibility for their own gelf-.

improvement., Witness the use of the Teacher Center concept in our

country. The Rand studrin 1978 indicated that regardless of how

innovative a program is, unless the individuals involved in the pro-

gramare also part of,the decision-making process, i.e., needs

assessment, minimal tbnefits will be accrued in terms of implementing

new prAtices learned. Needs assessment that will ultimately result
,

in the kind of training thawill affect participants learninton

a career-long basis appears tg, be more favorably received than

fragmented requests'for needs that are designed to address a nafrow.

. and immediate area of concern,. _v
r

.

The smiths bona or higher good of any needs a sment program
%,

foteachers should be that to the greatest eaten poss ble, outcomes

4 will invariably improve the instructional programs

areas:

following

1. Student specific needs within the :creme of reference

of variability includes students with special needs

as well 'is the gifted. A response to student specif-
,

is needs of teachers would result in effective

educator; student interaction in day-to-day academic
.

activity. This involves respOnding to the needs of

teacher in a manner that will enable -them to be

50
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more effective in the analysis of student behavior,

in the individualization of instruction, and in'the

. .
management of learning environments.

2. Student related needs are interpreted within the

same frame of reference of variability as Indicated

'above. A response to the student related needs of,

teachers .would result in the manifestation of .the

generalized skills that are necessary for estab-
r'

, 0

lisping an effective and accommodating learning

environment. `Student related needs are an exten-

t

sion of student specific needs and involve such

areas as school-community relations, school-

student (general)-relations, ,school-saff relations,

personal anti professional integrity,'and the Use

of evaluation and research skills.

Validation of Instrumentation

There is the pervasive problem of both deter`/ mining and validating P

the identified problems. Not all problems can be validated with ob-

jective evidence. A part of validation is to ask questions of

clients to determine, how they are presently dealing with particular

problems. It is important to determine the discrepancies between

perceived and actual needs'and then to validate these expressed

needs. Are the instruments or activities that help us to determine

the needs that are being expressed reliable to the extent that

multiple evaluation will indicate an acceptable degree of correlation?

I
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Validatiogof instruments is an important part of the process

of needs'assessment. :Does".the spekfic format of the instrument ex-
..

pedite the identification of Problems? More specific information
-

sources should be identitied Alaclude the overall impression of

the instrument-in terms of,contentotime,,,coverageand readability.

'14 'Some of the coMmonproblemi associated with-instrumentation'

include:

C P

10 - difficult wording.

.

4

2. ambiguous statement2.
alt e

3., ndifficult interpretattelOof ma ing of categories

4. negatiVely-stated ieemscon instrument

4,- e 4

5., afficulty in understanding the directions

6. fatigue as a LactorLin aestivation and attention

7. time for administration and.sCoring

8., degree of perceived appropriatenpss

The following are examples of different types of instruments.-

*
tion some of which were used La Teacher Corps, projects:

IA

The El Paso project developed agomprehensive Community

Survey that was used effectively La -the Canutillo area

(see Appendix C), This tyle of survey can be expanded

to include additional questions 'relating to children

with special needs including the gifted.

Ouachita Baptist University utiliied the liaan Self-

Assessment Competency Inventov developed by Dr. Philip

E. Mann, University of Miami, to assess the staff's

A
needs for training to increase their competencies in

becoming more effective with:
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. Pupils exhibitingvariability or special needs

that are associated with slower rate of develop-
*

ment, learning problems, sensory impairments, .

behavior problems,_physical disabilities of any
.

combination-of these. Pr 10

: .

. Pupils who are gifted and/or talented. . V

The Mann Inventory (see Appendix C) was also used in the

San Diego project to ascertain the needg of interns. '1(

,\N

recent study entitled (A Study of °Instructional Efficady

as Measured by tEa Mann Self-Assessment Competency Inven--

toy) by Lazar, Alfred L.'Daniel, Roman, Jr., and Bonett,

4,

Douglas G. (see Appendix C) concluded, that "the Mann'Self-

Assessment Competency Inventory can be used effectively

in teacher training."

Needs assessment instruments entitled "Staff Development

Prierances,of Urban School Principals",- Form A and Form

Rwere developed by the University Council for' Educational

Administration (see Appendix C). 'These instruments are

particularly useful for inservice education.

The Teacher Corps project at WesterA Michigan University

developed an "In-Service Role Instrument" that can be

used "for planning_and organizini inservice growth for
1

teachers (see Appendix Cl.

$s
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Procedural Concerns'

There are persistent and pervasive procedural problems that

affect validity and involve the kinds of events that will occur'in
C

order to accomplishmear4inful needs ktisessment as well as the Con-

tent areas that are to be examined. The following are deemed

portiht:

1. Haw is the target population identified?

a. Teachers

b. Administrators
J

c. Support individuals, e.g., psychologists,

A paraprofessionals, counselors, social

workers, etc.

d. Parents and community

e. Other

2. What'kind of need information will be required of

the target population?

a. Needs based on student specific areas of ,

concern (see page SO).

b. Needs based on student related areas of

concern Csee page 53S.

c., Personalized needs related to solving

personal problems that Can affect perfor-

mance such as dealing with stress.

3. Haw will the information he gathered?

This includes the individuals who will be acquiring

the information as well as the resources that will

he utilized. It is suggested that individuals

40,
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trained in needs assessment, be responsible for

information gathering.

'4. How will information be acquired:. interview

CPPen ended or structuredi, questionnaires,,

ch4klists, or observation?

sok

a. Interviews can be useful and provide

important information.00pen.ended inter-

sOk
,

views may result.in the gathering of "war

,stories'; rather than in focusing on cogent

needs. Structured interviews seem to be

more effective., if they involve responses

to categorical type questions.

b. Questionnaires that involve ascale for

c.

responses (1-5 for example) and short

precise questions seem to be more effective

than long questionnaires that require a

great deal of writing.

Checklists may be helpful, but, they do not

dicate the degree of need. .

$0 . .

d. Observations are time consuming ad may not

indicate the most cogent needs that are to

be determined. Regardless of the type of

instruments' to he used, the evaluators must

determine whether or not those being evaluated

feel thathe needs Being examined ,represent

their perceived'and/or real needs in the areas

of concern. It is important to minimize

55 ..

'L



\./

40,

O

situations where respondents indicate that

the questions asked related Co some of

their needs, but they were not asked ques-

tions about the kinds of needs that thej

really deem important.

5. Ebor will the data be analyzed?

Y
t is important' to specify the individual(s1 who

responsible for compiling the data-analyied and pro-

filming the report. All He participants should

have access to the final report.
A

6.' What about sampling?
A

Sampling' is one strategy ,for determining the needs of

the target population.. It is obviously more efficient ,,V).

and less expensive. It may or may not be as reliable Gf

as administering, the instrument to the whole popula-

tion. Administration io the entire population if

possible may indicate a moreTersonalized approach to

needs assessment. Teachers who are a part of a needs
k

. .
assessment program may feel more inclined to partici-

pate in follow -up activities. They may feel that till

. ,
. .

.

activities reflect their own personal feelings and

needs since they were involved in the ,needs assess-
.

meat. It is suggested that formalized needs assess-

ment including 'questionnaires and checklists should .

7

Fie verified by at least one follow-up activity ;tkat9+
IP

.
includesverhalinputfromtherektpondents.In this

(/
4.1'

way clarification oi nee4s can be accomplished as. !

56.
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well as the establishment' of mutual. tjust. "One of
44 4

.

-the impo'r'tant outcomes of this process shciuld be ,

'the fact- That individuals feel that the system is

;

trying'to respond to their needs, Sometimes .

respondents feel'that participation in an attiyity

is requested to'fulfill a need of the system such

°

as funds acquisition.

7. Should internal or external individuals conduct needs

assessment?

One of the problem areas to'- be addreSsed is the

whole question of who does the needs assessment.

Wherevveeds assessment is conddcted as entirely
. .

An inside or internal process, individuals will be'.

c

accused of losing impartiality. This may or may

not be true. It is debatable as to whether needs''

assessment conducted fral the outtide by external

consultants can be said-to be anymore free frams

impartial judgment, Consultants have their own

'biases and are sometimes less impartial because

.4
they get 'caught up in the emotions, goals, and

.
.mOtives 'of -thofewho retain them., It is also

difficult to state categarically.that using out-
.

side consultants
.

for needs assessment will sacri-
. ,

O ,:-

;ice relevance'and ubefainess. "Outside" consul- .

tants who .are, developed effective, time- tested

and validated instruments and techniques for doihg-

needs assessmen t may provide more'relevant and

7

lib

t
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useful data than the local director of research and.

evaluatiobwhp has neither the, time nor the inch -f

nation to get involved in planning and implementing._
6

a Compraensive needs assessment program.

9 ', We cannot even say that externally conducted.needs

vc

P

assessment is more expensive. ThiS depends, on how

'we define the term "expedSive". Mediocre internal
Of

'needs assessment that results'in needless expendi-
.

ture of funds.may be more expensive in the final

analysis than one that is implemented thrSugh good

external consultative direCtion. The question is

whether or not,we can rely on unsupportable per-

ceptions to guide us.es we try to determine the

.

best way to proceed. The.key-factor lies in the

4,7 .

planning process where democratic principles and

.good judgment 'prd,erail as opposed to nilateral
. , -

decision-making. It is.mAinly a matter of

determining the kinds of needs assessment required

including resources that are appropriate for the

problem that laded; to be addressed. All potential

contributomes (internal and external) should have
II

.an opportunity to present their case (within-

budgetary constraints1 on a competitive basis with-

in the. parameters of specified ctiteria. Selection

should be BasedOn.a cansensils of perceived value

_and-potential for responding to stated needs.'

'58
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'too much needs assessment can!be as much of'a

problem as motenough and/or inappropriate needs

assessment. The problem solving process should

not be htirried by crisis situations or proposal

deadlines. Sometimes an incubation period is

necessary before final decisions are made.

Consultants, in collaboration with those involved
r .

in planning, should develop a technical assistance

plan that runs concomitantly with the needs assess-
/.)

ment.pracedures. This should faCilitate a more

-.effectiv'e response to problems de )they arise. Any

consultative arrangement should emphasize three

requirements:

a. Provide accurate, appropriate, and compre-.

hensive data.

b4 Attend to and incorporate the concerns of
( 1

P

input grobps.
,41.` cr'

C. Proiiide a finished produci in written form,

documenting procedures and outcomes, em-

phaeizingUsability. .

sumuaz;

.\

There are many factors that vitiate successful needs assessment%
1 -

It. is little wonder that tamp, individual§ view the entire process as
e

beingnegative at best. The'organizational strictures that will
. .

. ,

_

assess needs for training must bein place. Programs mush assess ,

'.
. .

;

available resources, 'provide additional,resources for inservice
A."

I.

. A.
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programs and activities, and evaluate the effectiveness of the

activity utilizing the cooperative planning of administrators,

faculty, and staff. It is also important to determine whether the

perceived needs correlate-with the expected outcomes. Cire the per-

ceived needs accurate 'and are the programs and procedures that have

been set up going to result in, the desired outcomes? To this extent

those who plan for inservice education will need to collect reliable

-

data.

It would appear that as part of .the overall prdcess of evalda-
.

tion, needs.assessient is probably of theMost critical steps

needed for making the kinds c) decisions that 11 ult4 ately affect

the goals and objectives that Are to be achieve Pre ration for

needs assessment should focus on activities that will set up a

positive .climate for engendering trust relationships. The guideword

in-the entire prOceis is trust. Trust must be a permeating condi7

tic= of needs assessment, so that concerns over time, perceived yalu'e,

A
and resources will not be.viewed out of proportion and vitiate effec-

tive problem solving procedures. Participants need to-he revitalized'

by relevant training actrctities. Personalized involvement in needs

-assessment is one way of,bhingin people together for making appro-

priate decisions about the kind of training that will truly bentfit

the

.

participants as well as the system.

L.

dif

vo,
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CHAPTER 4

, PRESERVICE EDUCATOR PREPARATION

Educatorg, who hate been prepared with a mind set that allows
1

them to selectively attend to only those populations of students
ti

that they perceive themselves prepared to teach, cannot be expAted

without additional preparation, to'autom'atically expand their per-

formance,papabilities so that additional populations of students

can benefit from their instruction. The traditional organizational

Pattern for instruction based on arbitrary age and grade parameters

(e.g.,. earIychildhood, primary grades, intermedfate grades, middle

school, junior high school, and senior high school) has led to

compartmentalization of instructional perceptions and practices.

This has resulted in teachers perceiving themselves as independent

of all categOries that do not pertain to their partiCular area of

emphasis or level. It is obvious that children do not

- learn in accordance with these arbitrary divisions.

It appears that it would be appropriate to identify elements

in education a d'characteriStics.in teachers that are deemed to be

genericyand that cross grade level'organizational patterns in terms

of providing for the learning needs of all students including those

who exhibit a greater degree of variability than the general popula-
t

tion of students. ay not attending to the responsibilities that will

be placed on new teachers, we are placing ourselves in the continual
('

position of having to provide'additional training to thgm on the job

even though. they have just recently been through fpur years of
.

P teacher preparation.

A it
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There are desired characteristics of educators who will be

responsible for teaching students exhibiting a greater degree of

variability. These characteristics include:

1. Open-mindedness and willingness to accept

evaluation.

2. A modicum of creativity.

3. A vitality in terms of seeking uncoerced avenues

or opportunities to expand one's skills.

4. The ability to be adaptable and flexible as

populations ar characteristics of students

A

change, requiring continuous modification in

teaching strategies.

One of the missions of Teacher Corps is to increase new teacher

(intern) effectiveness, which in turn should be evidenced,by in-

creased learner success. Teacher Corps, therefore, is continuously

in the process of evaluating and reevaluating programs and practices

within the aegis of its projects. as well as from the academic

community at large. This involves a continuous process of acceptance,c

clarification, modification, and rejection of ideas and activities.

Within this process, very careful consideration has been given

to the following:

° 1. Training program Content and materials

2. Training strategies and4rocedures
to,

3. Value clarification and humanism in education

/-

1

'4. Indoctrination, particularly with interns in projects.

-Projects have attempted to realizd'as outcomes of their efr its

the foLlowing:

63 .
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1

1. Skilled and competent teachers

2. EffectSe;01earning climates in the schools

3. Motivated an4 successful-students, especially

those from lowincome areas. - .

:

There is evidence in all of the projects studied of a\keen seitse
. .

of awareness,of the need for interns particularly to develop adaptive

behavior and to exhibit creative characteristics in situations that

are constantly changing. In order to accomplish this, Teacher Corps

projectphavet, emphasized the following :

1. Training should be precise and appropriate to the

needs and cofterns of the interns.

Project staf ould provide fbr the development

of feelings'iof belonging and Worthiness on the

part of the ;recipients of the't;aining.

3. An advocacy system should be established within

the projects 'impi termsof'training that incorporates,

variability within its philosophy and Practice.

. 4. Projects should. inculcate* trust .an4 allow fat

differences within the.interns.and In this way

perform, a modeling function in terms of variability

Van generaT.
,

Project staff should indicate aneed for coptinuou4k

-n
learning and life enhancement through study_and;

14.
experiences.

64'
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Entry ,Level Educator Preparation

Model building elements suggested in this section were ex-

trapolated mainly from Teacher Corps programs. These elements

suggest alternatives to the more traditional content approaches to

teacher preparation and incorporate the areas of special needs and

gifted as well as col oral and.etfinic diversity. There are two

major dimensions of t arhingthat are conceptualized within most

teacher preparation d signs and are fully discussed in Chapter 2.

1. Nev teachers, niarly interns, need student

specific kinds o competencies which are essential

for effectiveness with different types of student
cb.

populations.

2. Educators in training, particularly interns, need

student (elated competencies that are contiguous

to student specific competencies and necessary for

effective learning environments.

Inherent within these dimensions are both knowledge and perfor-
,

mance skills. The knowledge and performance skills are, inseparably

;elated in terms of the kinds of learning experiences that are

necessary to develop the desired traits and skills in new teachers.

Within each of these primary areas of cdmpetencies,.tilere=are

two areas of application:

1. General application across school organization

P
0 patterns or levels; e.g., elementary, and

secondary levels.

N

A

1

fel 1.

7 ?
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2. Specific application within a particular level of

school organization, e.g., elementary and

secondary levef;.

The following are suggested content area objectivesiiit edu-

cator preparation for entrylevel teachers including interns.
o

A. Liberal Arts

Objectives

1.' To/develop a level of personal competency in basic

skills areas at a minimum of 6th grade performance

for all communications skills and arithmetic.

2. To develop a knowledge base that includes an under-

standing of the Social sciences, natural sciences,

fine arts, literature, and language.

*.

3. To develop-a-content area of specialization with a

higher degree of understanding in a particular) area

of choice such as English,mathematicsi biology,

geography, etc.

B. Basic Pedagogy

Objectives

8

1. To utilize a variety ofmodes f delivery of infor=

mation, e.g., teaching or.instructional strategies.

2. To understand school organization'and management'.

from a student specific frame of reference,"e.g.,

educational alternatives for different types'of

students-including those withspecial needs, as

well as the gifted.

66
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3. To understand particular levels of application,

elementary and secondary as well as emphasis on

a particular level_based on career goals.

4. To apply the basic concepts in the area of stu-

dent variability (special needs, giftedness) and

cultural and ethnic diversity by'deyelciping cam=

petencies that encompass a broad range of

variabilitTin the following:

a. Analysis of student behavior (student assessment)

b. Individualization of instruction'

'E. Management of learning environments

d. School-commtinity relations

/ e., School-student relations

f. School-staff relations

5. To attain,a level of personal and professional
0

comietency.

To acquire evaluation and research skills.
. /

C.) .Camlietencies
4

In order to avoid -redundancy, the reader is referred

to the following pages for'lists of'camvetencies appropriate

oreservice education:

1. pter 2,, pages 21-36

pendix Lists of Competencies

D. Electives
<if

Electives in the area of philosophy,"sociology, anthropology,

and art history are included, .emphasizing applications -for

teaching. These electives, are designed to aid individuals as
I

67
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they ,organize themselves and relate to their universe as

well as establish a scholarly base for further activity in

continued lifelong learning.

Suggested Course Structure

It is recommended that all courses for general ed4ators include

content and experiences in the areas of variability, i.e., special

needs as welt as the gifted. This is to be integrated with the

genepal content and dethigdology in keeping with the concept of

developmental learning.. To thiV extent general edidcation Courses

would be developed that are broader in scope which include addressing

the needs of exceptional students as an alternative to the narrow

content being offered in courses in traditional teacher preparation

programs. These courses can be team taught by general and special

educators. Another Alternative is to expand present courses to

include modules dealing with special.needs students and cultural .

diversity. Presently, separate courses are offered -to general educe-
1

tors as electives for particular areas of special need, i.e. learning

disabilities, mentally retarded,-emotionally disturbed, deaf, blind,

etc.

.It is suggested that within particular methods courses for.general

educators all of the followiAg dimensions of curriculum and instruction

e

should be included:,

1. General or broad presentation of knowledge delivery

across organizational patterns, (e.g., social studies

in elementary and secondary schools).

68
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2. Specific level of.specialization: eleMentary or

secondary specialization with emphasis based on

1

job orientation,(e.g,, emphasis on social studies

in the elementary or secondary schools,.)

3. Alternative presentation modes or delivery approaches

for all levels that include ways to modify content

and procedures accounting for culturaltAifferences

and foi students exhibiting a broad range of Varia-

bility (e.g., teaching social. studies to students

with special needs including the gifted in regular

classroams).

Integration of Knowledge

O

Opportunities to integrate knowledge in areas of variability

through experience is critical. -Experiences in how to teach students'

.k1'

exhibiting learning and behavioral problems should include the

following:

1. Observation of students in the Way they learn as

well as,identifYing 'and. understanding those
/ . .

Variables that impedinhibit, or vitiate.

learning.

Observation of individuals with a history of

success-in helping students with. learning sand

behavior prohlems. This entails the utilize-

%tidn of the concept of modeling-in learning.

Teachers in training particularly need.to

attend to the successful behavior and activities

69. 8.1
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o

. l '..
.., i,.

perimentation lact,.observation that constitute a scientific pproach
-.. 11

.
o

c1
3.

of. teachers who-are workin with chilazen with

problems on a day-to-day b

tParticipationpit demonstr ing (showing =

telling} techniques that h ve been successful

41 . fartiApation directly in a tivities with
..,

. ,,. tdents with special needs while 'beineobservea
. 1.

4 /
.k during this performance and then criti ued.

All of,thesq,experie ces'provide "laboratory; settings for ex-

to' teaching and learning. Internship.or student teaching is en-
.

visioned as th)4nterrelvionship of four overlapping stages:'
-,

.

1, Foundations- ie_ideology upon which philosophical

-14

'
a

-
.

_ viewpoints, Rsychologi6a1 finding% and socio- , t

,lnicalorientations are clearly tinlyzed and

lie,
delineated'as they relate to learning and the

all r\'

learner, teaching and the teacher, and human

behavior in general.
'

2. Observation - the practices and procedures. modeled

by exemplary edudat s t At merit experimentation ss.

`!And possible assimila; ")

3.' Experimentation - the applictatior4 of theory-and

observed practices to real situations - the class-

1l 11 rocta,the school, and the community.

'. 4. Evaluation the self-asses,6pent necessary-for thb-
,, d,

.

'determination,of what elements p'roduce the best

results.
ro---

o ..\ r`.2. . .
. °

r

j

f

4

r
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Teacher educat rograma shouldkbe organized such that

knowledge Can be pradticed and concepts verified through continuous

application with students in.-:schools.

of.pae needed learning experiences for effective

Field activities axe: a \ part.
f.

teaching, particu

Lirly in areas deal-rng wise studen'ts with Special needs. .Since
e

practice is.inSeparabi,o1; theOaCquisitioh of facts and ideas,

t
thetrain,i.ng arms of:,education, thatinclude the institutions of

higher educationtand other systems,can respOnd to the need for

'appropriate practice. The following should tot cons ere&

1. A careful analysis of the variable of time.

2. The careful determination of training areas

priority.

3. Comprehensiveness

of havolveient of

of'

is terMs of the degree and quality

the participants.

6
Interrelatedness of knowledge gained through,simu:-

lation and realitT-testing.

5. The skills of trai4ers to' include directing

consultants; professors; etc.

6: Continuous progress monitoting with opportunittes

teac hers,,:

for reevalnation'and possiBle'change of goals,

` MP '

_7. Careful suple-i-vision with opportunities = r 'ctatin,

. ': 4 * %., " a

uousHlreedback:

:

.-
, . t

.
,

One oftq'e important contrilbutions'of the Teacher Co pft in-term
. ,

-,,-,
-,

?I-0gram ai,reilected in many ?rOjeCts'thet were reviewed is chel-fact
%- . "

-

. .

tea
10

'

c agrotin thIllinteins bring to the p.rojects a particular area
.. ,.

* .

.

.
. . .

ofspecialization or expertise. .bong with. an area of- expertise,

. .

,

% k.
they alsoBriig-i.level ol;,maturity that is not e

614*

viaent si 'the

.9).\) 'I/
1.

t -



f.

1r

t$P

general education degree candidates. Both of there characteristics]

,'when coupled with the addition of..Sound principles of pedagogy,
us

)appear to produce an effective. teacher who is-respongive to students
Ns°

with special needs.

I"-

t

Pxojects appear I be emphasizing the following, concepts in
4

their intern training programs:
- 1. -

-

.'. 10. Interns.need to praCtice their ability to t
-. e

f
,
and problem solve, by working with different popu

.,,

-4
1, .*

.

lationg of students including those with special
, 1: I, es ....

.
. I.

needs and the gifted.
* . ,

2, Interns must learn how to asjc the right questions s._
.

about educational concerns. /
.

''

. a s

3. Interns Must learn how to evaluate'bducation
r

alterhatives'so they can improve their decision,;
(

-.

'makingmaking siills.-

4

,
i -7

r . ....
.

4. Interdg must.jle allowed y take things to their 7'
-%

. ...

-_-'*- 4 .'

logical or natural conclusion. si\

_

5. Interns must be able to communicate, e.g., give 416 .,.,

.

. .'.:Iie

6 inpUt that is understandable, analyze feedback. .

correctly, and respondaccordIngly.

.4p
6. Interns mint upderstand'their own learning styles,

including their own strengths and,weaknesses'.4

7. Interns must understand and curtail the kinds of

situati,gps and experiences that' will have negative.

4

A. .\.
I-

..>

X
;

.
effects on learners.

..
r

,

' Q__. \ W
individuals who supervise interns need to develop techniques

I

\

1

1

for acquiring valid and eelia&le data regarding the quality of the

72
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individuals' efforts; The competency inventories listed in Appendix

B can be used as guides for this kind of activity. SometiMes it is
\

difficult to leatn from individals who are continually criticizing

,you from a-superior position. Interns may attend to the negative

aspects of a critique rebelling against what they feel to be un fair

perceptions of their skills in certain areas. ,OnemethodDof counter-

acting this attitudinal problem is to develop alternatives for

7
Assdssing their performance that inllude peer obseivation; assessment

of needs and strengths through teacher observation and feedback, and

through deli- reporting using competency statements such_ as can be

found in Appendix B.

0
0

The current orientation toward preservice-inservice education is
.

4neof training viewed as a continuum.. This training is. designed to

provide a.ratiodale for reducing the gapgketween entryievel skills
..

% N

... s

an continuous self - development. One ofs'thh.priMaiy goals fot
4 .

_., i

exceptional child education is-to-impr e educational experiences

L.

for students exhibiting specialneeds in regulA. clasarmams1. One
.

-

,, (, .. .' ',
. , .

. kway to accdtplish this is teprovide training oppOrtunitUs for

st

1

continu of professional development tat begins early in t-fhe edu-4 -
I

Y
r.' ,s"

'

-.

A : %

4
. .

cator.s career and cots for as long, as-- the indiAdual is-_/..
- s .. ,, .,' . N 1aci4ely pgaged iiI., the teaching , o;ession. The key'-to develdpimg.

m , .1.

A. i L : 7 di?:

a successfui, continup If trad..nimg adzivtr4:es. in 6;:e area -of svelal Ws
..,-

. \c,
needsOs to eiphasiz .those 'aspefta of training\t are 'crqatives. '

L

,.
.

- i2
*1'4.

0/1
,, s .uniquely 'personalized, ad :veil as r anti:ID-the individual who. ,

, I. '

C
**,

V
'4

. # i
I

.4 ',
'

:rill` 5e teacRing these children. ,

:,.
;

-
,
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Clearly, as educators develOp additional skills enabling them

to be effective with students exhibiting a,greater degree of
.

variabijity, they will also become better educators in the general

. ti

sense. TO this extent, training programs, of any kind must emphasize

preciseness in'the key skill areas Ed cators' obseiwational

abilities is a case . Wit out the emphaaii on quItty in-
k L_.

structlon and precis ess, unrealistic to expect new teachers

to be accountable for the variability in their classrooms, and to

be scientific in their selectioix and utilization of appropriate'

resources ind'materials.

r.
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CHAPTER 5

,INSERVICE EDUCATION
t

Ali provision of continuous inservice training for educators.;Is

impoitant,,to satisfy the diverse needs of the* clientele. The

school? as one stratum of thesseducational organizations has-evolved

in recent years to,a point where the need for renewal Isor\ts

service deliVery,personnel.(e:g., administrators, faculty, and staff).

is- critical. Critical in the sense that state and federal mandates

require organizational, managerial, attitudinal, and behavioral

changes throughout the school generally, but in the classroom

specifically. Many,of the changes may not he previously beep a

,part of the school's seneral practices or standard operating pro-

cedures. For example, the traditional school organizational patterns

with'traditioaal classrooM organization and management structures

are now having to ameaimodate students with special needs in regular

. classrooms. .Effectiveness, in terms of the level of performance of

educators who teach students exhibiting special needs,. is Of

primary condern.to administrators and parents. Professional
. .

growth is necessary through the,acquisition of additional skills

4 in areas. related to students with special needs by. individuals who

are already employed in.edosational positions.. These individualia
.

. i . .. -
. .

,.

must continue to improve their expertise as a parf of he process.

e.
.

49

of continuous professional self=development.

There are a variety of rationales given for the need for in-
. 1

seivie*ocation:

I
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A.

1.-14 abundance of new information that is expected

it ,

to be learned by educators in shorter per iods of

time.

2. The expansion of the educational deliyery system'

which now requires that more responsibility for

students exhibiting special needs be assumed by

general edUCators.

,3. Consideratiors,that now have to be specifically

addressed that relate to cultural :and ethn4,

diversity within the area of special needs.-

-
.

4. The impratement of competencies of those who are

already practitioners and who must respond to the

basics' of what,,it takes. to provide Optimal

learning environments in which students exhibiting

special. needs will 'be successful..

Basic Considerations

Quality practices in inservice education include att ending to

sever 'important basic considerationsr f
2

1. Opposition .to prgessianal development in the r

area Of spcial needs. Insirvice ita4ring in
...-..-

. %;

o r4

3.

this area. may be yiewed "lay an" or as. an
.

. .'

invasion of theright to s 14t4terminaticn.
,,.

.I.1;:.,-
Lack of totivat.fiari to- partici to in the .ann4rg

1
and decisian, procesbes.

r- . Pi I.

7k.r,

Lack of profession aoihia* 4n school
-

'discourages profe'ssion41 )g;owth4

that

, ..,'

.. 16 ,

, . 9 -

4

*::

I
I

4
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4." Reluctaice to abandon or modify current practices. 110e

A

5.4.Feelings of inadequacy in the area of teaching

students with special needs that emerge when

pressures are applied for indiviaUals to avail

-them ,elves of the training provided in this area.
r °

6. Absence of a "felt need" 9n the part-of teachers

who have divergent philosophies about learning,

o
the learner, teaching; and the teacher's role.

7. Threat to arity for teachers who are 'set in

.their own way", so ,they say "why change for:

students whb aye not our responsibility."

MO°A Pens nality problems among teachers and bel-pee

` teac rs and administrators could diminish dif-

110
: ferent'phases of inservice progrms to a point

_..

approaching futility.

9. 'Misconceptions, shibboleths, and mystiqUeb may

A,
abound that are perceived as noxious,in areas

dealing with students with special needs.

1Q. fear of disking failure. ,

A

.

An important consideration-for those designileg in'service pro-

, %

-grams is that Hprthiness of a practical concepedoes not insure its
;

acceptand6 or impleingnthtiOn'in terms of instructional programmi4

CT

_ , .

for students with special needs.

%

,:Ac eptance,.in fact,"is prekticated

.

upon[
i

responding to the weeds of ", the adult population (educatord) WAo
,

are the recipients of inservice training. Inservice education,

.

T.
. \ . % .

therefore-, should, be ditectd toward the extensin of the ed1.4. t's-- 45 ..,

...., y
.. 44. ' ,

m Y%

need:for professidnal gro as.,well as to iinpart new knowledge and.

,

as .,well

r
.

. \ 4-'

.1

-
'.. 77

,
s, ..

, sq. , .

I

c

-16



14.

relrnt information that is improve the'campetencies
:

.

.

of those providing educational services.

It is f allacious to assume that adults can be "trained'; in the,
it

same way that we "teach" childten. Resent investigation (Kersh,.1979;

Dillon, 1972; Knowles, 1978; Bischof, 1976; and McLeish, 1978) has

suggested:thatin designing inservice programs, .it is-important to

take into condidaration the following concepts inherent in the area
4

of,adult learning:
,t9

1. Adults exhiBit a greater desire to be self-directed.

2.' Adults tend to gain more out of learning that involve's

participation in experiences that d nstrate concepts

,e

long-with formal presentations.
. .

3. Le sing experiences for adults should be related, o

expe iences that the individuai relates to his or er

'own ob or educational setting.

learning is more successful when'the partici-

pantsa-re involved in a problem Solving experience.

5. Adult learning is more successful rilen it.ia in a,

relaxed
//

and comfortable setting.

i7iduals ire more receptive when they are

ti9dated to participate;,
a

not

-.0* ncepf of governance with.ragard to policy making

must.b4'undertakan ae'aftollahorative effort where each of the6ele-
i

mente'Clase Who plea for tra'ning, teceive/=aininilkand develops
A

v,-a-rning programs) have parity is the decision-paking procesi. To
. .

,

this effect, any single participant' should. iZ.1(e. the same :-.1Attts pd

40/1
power as does any ot e r.participant with n the larger system. .

.
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Consideration must be given to how control over inservice training
C

is presently vested. ,School administrators and university personnel

'have tended to dominate this process. Policy makers in school

systems are in a position to establish guidelines for more equitable
. Ts

'governanc e emphasizlillg the.roe of the clients, the teachers, in the

process:

TRAINING RASED ON COMPETENCY DEVELOPMENT

.

Some quality programs have emphasized specific instructional

skills as .the major thrupt of their inservice training. Oth4s have

emPhatizyd humgt relationS types of activities in an attempt to -in-
.

'fluence attitudes and,to bring about a better understanding of the

characteristics and needsif handicapped students. Quality inservice

,

training programs have long recognized that knowledgiand performance

skill! ate inslparablyirelated in terms of the kinds of learning

experiences that are necessary to develo the desired traits and
.

skills in teachers.

Though progrgms may differ in some respects because needs will

vary, there are cgmmon areas of competency th exist withiA most

quality, inservice. training programs. The following is a compilation

of t7ainin areas, that siallftld be. considered in "planning for the
., -.,. e

._-

delineation of co encies for ediretias. It should ligAnoted that

there is similarity with competencies listed for preservice

. education. The essential Aif erence lies in the depth and breadth

of kno fedge gained even though. the competencies are sill clustered

\arithin two, major. reas : Student _Specific Competencie and Student
;

Related Copetencies.

"/".\
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Training in Student Specific Competencies

set

Student specific campetencieSfor teachers are the kinds of

1
competencies which are essential for effectiveness in direct instruc-

tion with. stUdeats exhibiting special needs. They are viewed as

-- generic skills that all educators should exhibit in order to be more

I/

effective in direct studenteducator-relationships or in situations", 4
'.

that are directly related to'

-

learner behavior. Within this category
1

.

a variety of comprehensive competencies can be developed as training

objectives within three primary areas:
. .

.

I

,
. .

4.

Analysis of student behavior which includes student 4 4. A

;

assessment of learners 41th special needs:

2., Individualization of curriculum and instruction

with related.materials and teaching strategies for

, students exhibiting special needs.

Management of 'teaming environments which includes

behavior management and cassroam organization as
A

A

well as the use of resource and support personnel.

withregard to students with Special needs.

T.I.Afning in Student Rela ted CampetenAes
4

Educators also need training in the student related compete ncies

that are necessary for the establishment of effective learning en

iirammends and that are especially'apiicable for studentewita

special'aeeds.
0

14 o rder to avoid redundancy, the reader is referred,

to the fallowingpages for lists

\duction:

,

4.

competencies. appropriate to.inservi e

80
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1, Chapter 2, page 21-36

2.. Appendix B - Lists of Competencies

The following are.several training areas dealing with student .

related Competencies:'

1. Training in School-Comtunity Relations

Z. TraViisg-Tr, or School-Student Relations
4Ai

r.
' .

.

3. Training in School-Staff Relations

1, TRAINING ALTERNATIVES

ot,

In their attempt_ to establish regulatike..for certification in

the area of students with special'needs;'states must be careful that

they not limit the response by teachers to these regulations to.just

'

one narrowly defined'course. I is difficult
.

to withstand political

pressure, paticularly from institutions-of higher education, many

of.whom are prepared tg 'offer "the course" in special eddcation.., It

is important to determine whether or Plot the course tha' will be

offered. is negotiable to the extent that the con nt will reflect a

response to the actual needs of regulai classro * eachers. Ma4

'''traiditional special education courses were originally designed for
4 --- %

\ educators who would' work with small groups in\segAgated settings 4-
\
\ .

.

as resource teachers. i4gular educ ors, working with handicapped
r

children, are going to-require other alternatives for instructional

ti 0
programming. Guidelines must be established by which the local edu-

A

cation agencies ,can determine for themselves the type of training

ow

that will,.in effect, respond to preestablished state competencies

for teachers in this ,area.`,
.

8
I
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3.

There are several alternatives-to the practice of just offering

one course for the delivery of, content in areas dealing with-students
11,

with special neds. his reviously suggested, one alternative is thit

all courses offered for general educators include the area of special

needs within thegeneral content and methodology., These courses
.

would be broad in scope and - address the needs of exceptional students
'-\ 1

.

as wellas regular students. -Within methods 'courses (e.g., reading,

mathematics, science, tc.i, for example, duriculum would include

initftetianal alternatives for nonhandicipped learners as well as
, t .,,

ways to modify content and procedures for students exhibitingsst5ecial ,

s..
I

needi.
^ ,

Other alternatives for infor6Lation sharing and competency develop-
-

meat include:

mR

.5

1. A course or courses dui address specific campetencig

4
based on the needs assessment of the' recipients, e.,g.,

)

behavior management, reeding,mathematics, etc.

2. Short term institutes that will respond to 'specific

competency areas:

3. Workshops that invoke information sharing as well as

practical experiences with students.

4.
cit)
An approved plan of independent study.

5. Participatiad in supervised learning-teaching experi-

ences, such as working in summer programs with

special needs students..

82
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PLANNING FOR INSERVICE EDUCATION

The Specal Education Cdordinator, or dndividual who assumes
,

hat'role, has to be aware of the strategies necessary to success-
f

\

A
fully plan and implementinseri,ice training programs that invdlye

large groups of individuals with divergent interests. Collaboration

Ilith the local education agency, the institution of higher education,

the faculty and gaff of a tirojeci school, and interested community

members requires a keen awareness of: ,

1. Inservice needs-and c6dcerns

2. Inducements or incentives to participate

3. Resources

'4. Arrangements and locations.for training

40.

The Special Education Coordinator, in being sensitive to the

sociopolitical relations that exist,should mirror the needs of the

participants and help to accomplish the objectives specified with-

in the time and -resources that are available.

. Planning for inservice training that is_ based on expressed or

assessed needs Must take into consideration enahlingas well as

limiting factors that may impede the progress of a program ormini-,

mizrthe Success of such training. Where cooperation is needed,

participation in inservice training programs.depedds largely on the

extent tO1which specific factors are anticipated aid resolved dUring

planning prior to the implementation of the training program.

Fact-ors that aye deemed important include incentive factors,

content factors, and procedural factors. Those who develop gide-
.

lines may wish to incorporate any ofthe factors listebelox within
-i

theipinservice design.
ro

.83
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Incentive Factors

1. College cr it

2. Salary increments

3. Points toward certification and renewal

4. Stipends

A

5. Tuition waivers

0

a

6. Recognize professional activities,. such as
.

vittending conve ions ,

7. Opportunities for peer training through

teacher visitation

8. Opportunities for 'materials development and

4'

classroom demonstrations

Other inceftives include:

1. ,Shared governancq through participation, in needs

asiessment,and planning where specific needs are

,',

.

,
.

identified. ,

\

'.
'

2. Selfselection of personal goals land self
.

planning of individual activities.
d

fl* TrAlting activities that occur during released

rsschool time. 4

r
) 4, Traiaink that is paid for 1;y public' funds ;As ,

el

Part-of the employMent agreement.
, ^4

5. The awarding of certificates of accamplishMent

or, attainment.

6.i Changes is status or-PositIOn in the school.
, 9

'7,. An ..imphasii on field Base dbtfrain.

84
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Incentive factors for those who deliver training include:

1. State support 'for- training programs.

2. Field based activity in lieu of teaching

courses on campus.

3. Conbulting.

4. Opportunities for research.,

Content Factors

1. Accurate identification of training area and

topids.

2. Degree of previous exposure 'to proposed con-

tent areas of training.

3. Opportunities for participants to share ideas

and materials- in the content area.

4. Aspects of content that are related to curric-,
,

ulum ,development.

0

5. - 'Contetsthat.is consistent with school pals-

and in keeping with instructional objectives.

6. Conceptual or knowledge based objectives as ,

well as teaching skills objectives en::the

:traininprogram, 4

'
Procedural Factors

r

.

1. Use, of a training design that is flexible and

allows for content andprocess negotiation by

the perticirants..

2. Development of an individual educational plan

..for,each .teacher. that is based upon tire con-.
_

cept of adult learning and self-chOice.4

85 ,
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0

3. Develoment of the kind of procedures that will

achieve opilmal results in terms of outcomes.

These could include lectures, discussion, role
,f

playing, simulation, modeling as well as prob-

lem centered activities.

4. AssesSment of the charaCteristics of the in-

service program leaders including, personality,

leadeiship, expertise, pres4ntation skills,

and --the ability to elicit feelings.of trust.

5. Documentation of the immediate and long term

effects of the pro-grams in a manner that will

allow for the kind of data extrapolation that

can be used for multiplier effect. This in,

I

cludes the assessment of knowledge, perforpance,

and attitudes as well as the use of instruments,

:Laterviews, and observations.

6. Provision for participants to have oppertuni-

ties to generate activities, and materials

as-part of the planning process.

7. Orgahization of the inservice promat so that

teachers or other personnel are involved in

self-instruction.

8.. Tie in with. local education agency concerns and

master-plan as well as state plan.

2. Specific plans for inclusion:of interns.

Provision of opportunities' or demonstration,

modeling,-supervised obse

86'
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11. Follow-up kinds of activities through use of
4

- \
4

consultants.

12. Opportunities for teachers to obseiVe and

I

practice never learning regarding hag to teach,

students exhibitingispecial needs is ai

important part of inservice training.

',Several alternatives are suggested:

a. Observe students with special needs in

order to identify and understand thOse

variables that impede learning.

b Observe individuals who are successful

in teaching students with special needs.

This entails the utilization of the

concept of modelil in learning. We

need to learn from the successful-be-
.

/-*

havior and activities-of teachers who are
4

working with children with problems on

r.,
a day-to -daylisis.

c. 'Participate in the ;demonstration of in-

structional techniques that have proven

successful.

d. Work directly in activities with students

With special needilulder observation,

preferably by peers.

'S
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A

INVOLVEMENT OF COMMUNITY IN PLANNING

1%
r ,

A procedure must be developed for involving community in the

CD-

process of identifying and dealing with educational problems.

Community support for the identification and development of in-

service training needs of educators is important for several reasons.

Community backing for inservice training is needed 'from a financial

support perspective, as well as for the implementation.of any pro-

grammatic changes that will be an-effect ot the training its ,elf.

Schools in today's society are expeiiencing a serious threat

to the financial support of their programs and staffing. Parents

and community members who pay taxes may be unaware of existing,

training needs or their *moledge of this area day conflict with thl

priorities of the school_ district. It is, thertfore, important that,

community members/be involved in the identificatiom of .school

. .
.

prioritiespr training. Involving the community. AnAthe process can

provide an opportunity-for a school district to: ..-.
,,

..

)
1. Improve cammunications.among the different campo-

Ants ofthe school and the community.

.

2. ,Improve the level of awareness'of the community

concerning programs and related concerns of the

school district in terms of training needs*:

3. Promote the kind of, planning that examinei Issues

and that is substantive in terms offocusing on

ways to improve the 'teaching and learning that

goes on in the schools.

4. Gain substantive input and suggestions for

ditection to the local board of education.

88
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II.

r.

\-
5% Increase the interest-level of community with a

)1/r e tuiiant support for increases in. the funding

level of

activities.

school distridt for training

Cammunity.awarenest of ptiogram content and procedures oan be

accomplished in different ways. Meetings can occur within a

committee structure.

weighted with parents

The composition of the(meetings can be

and.community members. OPpOrtunities for

the exchange of "information among -the 'committ'ee members can be Pro-

vided through forums as welLes throbgh,inservice presentations.

Training programs should be'fully exPlafned and
I

should have the oppoitunity to prande input as

. questions. Although consensual agreement among

11111 unity medbers

well as to ask

the identified cod-,
r

stituents may not be reached, the important thing is to provide an
/

'opportunity fot the' discussion of'divergent.yiews. 'The desired
4

'effect is to raise the awareness leyel of the particifants to a point

of understanding
a
endappreciating the problems associated With in-

.

service training (needs.

PLANNING WORKSHOPS . l'

-: .

- , \ .

Educators and cammunity,members can.benefit fram brief, well-

e

.
withdefined workshop's in areas dealing with special needs students in-

.;

eluding the gifted. .These workshops should particularly emphasize
Mg .

ways-in which teachers,and parents can positively affect the lives
1-

.,
.,, of students in regular'cl'assroam settings. The following is a dis-'

cussion regarding the elements of workshop (see(pages 91-92)*

_including examples of worksheets that danbe utilized for planning

digferinl types of programs.

89.,
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es

Topics
f

Programs can be :developed that deal with thefoaowing topiad:

I. What o we Mean by%bandicapfsed?

Z. What i means to he the.parept of a handicapped

or gift d child.

3. /Developing Individual Education Plans for handi-

cappeda well as nonhandicapped students.

\

4. Dispelling, the mystiquf intesting and labeling

children. 4

5. The principal sets! the pattern for "mainstreaming"
N

in the school.

6.. Parents aet-a'great resource as volunteers.

7. Serving a full range...of Children including the

gifted and talented.

8. *raking our schools barrier free.

9., The expanding imperatives of Public Law.94-142.

IQ. Quality practides in implementink'Public Law 94-142.

.11. Teaching those who do not qualify as handicapped.
. .

.

12. !..iillticuZtural 'concerns in the area of'special needs.
1 ,, %..,

,

13: EducatiOnal lianagement, for the critical' areas of

,
concern.

14. Underscanding the behavior of children at school

and at home.

15., Individualizing the curriculumNfor a broader range'

of vakability-' in the classroom. .

.
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AUDIENCE
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1

I

FACTS AND CONCEPTS:

SKILLS:
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1'

Audience

Audiendes can include any'or all of the following:

1. Adminiatrator4

2. Members of community agencies

3. Parents

4. Teachers

5. Paraprofessionals

Teacher.Corps Staff

7. School SuppzIPersonnel

8. Volunteers

9. Shhool workers, e.g., secretaries, maintenance

staff, etc.

10. Others as deemed appropriate-

Ouicymes

What precisely are the expected outcomes? Is it anticipated

that the1e will be°a change of attitudes, a better understanding of

the particular' area of concern, a change in the performancerd the

. participants? Do we just anticipate that people will feel better

about haying been a participant in a particular program?

Facts and Concepts

, By facts we meanithe kind of factual information that reflects

hinds known to-be true and-is Intended for the participants to under-
41110-

stand so that they will Be Better able to assimilate the principles
A

of a particular area of concern. .

-4

4
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Example:.

Fact: All_ mentallY handicapped students arh not

mentally ill.

This fact is.a basis fot the prindiple that mentally

handicapped individuals as a group experience the

, full range of emotions. Most ere within normal
s

range of behavior and some do suffer from mental

disorders.

Facts are often stated in concrete and functional terms, that

_is,1what something is or does. It is importantler the individual

who develops the4workshop to first specify as part of the pled the

important facts that the participants are expected to retain.

What are the basic concepts that the partidipants are expected

to understand? Concepts involve:

associations

-claatifications

judgments

cause-effect relationships
4

ihf erences

Example:

Teacherstrained.to teach children Talh special needs may

.

transfer that training to improving instruction for all

their students.



What are the skills that are to be attained? These skills

4 should reflect the understanding of facts and concepts, in terms

of their application in salml and community'life.

,Vocabulary (TerminoI5gy),

What is the basic vocabulary or importp4twords that are to,be

understood and'itlhat are deemed essential to the*''Understanding of the
n

facts, concepts, attitudes, and behavior's of the particular program?

Sometimes we assume that our audience understands and can,,:essimilate

',the vocabulary that is being used. We are often surprised to find'

that they Miss the concepts due to lack of understanding of the ter-

minolngy (educational jargon). This is particularly true when educa-

tors are working_with parents, paraprofessionals, of volunteers.

'Attitudes and Beliefs

.

As.a part-of workshop activities there ought to be attention

given to the attitudes and belffs that are concomitant to the

acquisition of facts'and.concepts within a particular concept

particularly in the areas of students with special needs and multi-,-

cultural education. We elle concerned especially with such things

as social consciousness, humanism, responsibility, trust, truth,

self - worth, and motivation. These areas do not lend themselves to

paper and pencil.evaLation and must be observed through inter-

personal relations between the participants and the population that

ip of concern.

95
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Reinforcing Activities

What kind of, reinforcing activities will be a part of the Work-
'?

shop that will help individuals understand,the facts, assimilate,

concepts, understand the vocabulary,end develop expected attitudes'?

This includes materials, observations, and participation.

V"

( 4

1. Materials
w

Distribution of materials

Every workshop should have

will give the participants

after the program has been

(handouts) is important.

a prepared handout tha

something to refer

completedt This hancitt_

should reiterate the, program 's objectives,

facts, concepts, and a definition of important vocabu-

lary. It should indicate how the'participant'can

personally contribute to the desired outcomes.
.

2. Observations

Observation is a good way to reinforce knowledge.

Sometimes it is'di4ficUlt to set up aservational

activities. Every opportunity should be made to

give the participants a ChanCe'to observe the, ideas,

or concepts in action. This could include class-.
)\

room observation as well as the'use of demonsi'ratiOns.

-3. Participation

Participation is probably one of the hest ways to

help iadividUals gain an understanding of the con-

cep9 and to elicit support. Parents particularly

. can profit from participation in workshop activities

as well as follow-up types of activities in the school.

96 1 u s
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Resources

I

What are the 'resources.-Chuman materials,. etc.) that are going

to be needed to provide a meaningful workshop experience? These

resources are the ones that will be available to those wfio design

and implemenkShe program. These resources should also be avail-
.

able to the participants during the program if "possible and aftAr

the workshop has been completed as a part of the foilow-up'activitl:es.

Evaluation

Evaluatio'n should reflect more than "happy in the heart",kinds

:of responses. It is.suggested that the evaluation include questions

cthat will require a response t the contenp presented. What did

,people learn? These responses can be short in nature As'well as

open-ended. Responses should reflect the following:

1. Understanding of facts and concepts.

.2.' Demonstration of 'skills learned Cif appropriate).

3. Understanding of vocabularY(terminology).
. Y 0

4. Change in attitude or reinforcement of present

.positive attitudes.

The evaluation of-iforkshops requires a great deal of reflection

during the planning stages. The following are several suggestions

which can be utilized duringPhe,I;lahning stages and incorporated

.into 'evaluation components:,

1. W orkshop developers; implementors, dad participants

should all agree on 'the criteria to be used for

determining whether or not the outcomes of a

particular workshop experience have been achieVad.

97
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2. Along with questionnaires and oral feedback, it is

Ao

suggested that a case Study type'of experience be in-

cluded as a Part of workshop evaluation. The partici-

pants can be requested to document ways in which the

'14

information gained has been applied in their respec tive.

setting if in fact there is application value to, "the.

new learning." It is suggested that specific examples

of successes or failures be cited.

3.h. The evaluation should be conducted in a manner that

will result not only in the assessment of immediate

workshop activities, but it should also highlight the

--need for expanded future preprams that should address

participant concerns.

40

STAFF DLvILOPMENT ti TEACHER CORPS pROSECTS

Though programs may differ in some respects, because of emphasis,

several common threads should run through each of them. Competency

based teacher education, diagnostic-prescriptive teaching, criterion-,

referenced testing, and individualiied instruction are just some

areas of commonAlity that lave been founcthroughout the Teacher Corps

projects. These have formed the focus of their inservice programs

within the exce4ional child area.

Dr. Helen gichards, Head, Department of Teacher. Education,

Grmnbling State University, states that."guidelines for inservice

.; training should focus On th.e teacher as A real person, that is,

suggested content and. activities which. will enable them to be

humane, caring, sensitive, and value oriented educators. In other

98.
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words, they should become teachers who can-refate to all types of,

children with' all levels of ahilita from varyinssocioeconomic
,-

backgrounds and diverse personal and'social needs." .

The basic resources needed to plan and implIent programs that

address students with unmet needs are for the most. part contained-.

within the local'schools themselves. Supplemental resources or.,

consultative personnel areayailable frothe institution of higher

education, central office staff, or state departments of education'

and ,have been utilized-in project activities. As, administrators,

teachers, and parents, have identified the competencies needed to

deal with a broader range of variability within the classroom, they

have looked to both the lace' school distriet and to the colleges

and universities to design, the inservice modules or programs that

haye provided thb needed technology. The content of,existing

courses, as well as the manner in,which teachers and administrators

were provided training hag.been reevaluated and, insome cases,

negotiated. The location fortraining in man!, exemplary projects

had shifted from the campus to the classroom or school site. Although

P.L..94-142 mandates participation by those classroom teachers who

will-be directly involved with students with special needs, adm

trators anti others involved` in planning staff development act

--, , ',,, determined ways to involve the entire staff in inservice traI

, .

..Teahers and other staff members were a part of the inservi e pro ess
l'

romplanning,and needs assessment through inplementation.

In the sample projects reviewed, it was noted that some form of..

professibnal recognition such as course credits, professional in-

centive points, certificates of, participation, points toward-tenure,

a.



or merit or increment pay was built into the program. TheAnservice

courses were often-field based in the schools and the course content

addressed specified needs, while the process allowed for determining

the participants' individual competencies. The teichers got re-

leased time to attend the sessions whenever possible.

_Participants felt that successful staff development sessions

provided material to meet their needs, helped to improve the quality

of instruction-for their s udents, and eased the ongoing burden o

paperwork or other classroom constraints. The principal and other

adainistrators actively participated with the teachers in the

. training. To sustain interest, the:training was held at different

locations. -By visiting other schools where teachers had

workshops and programs, the participants saw first-
.

hand how the skills they were learning could be applied. The mode
s'

of presentation was varied. On-site follow-up was.provided by the

instructors or school staff .

#

At the Uniiersity of Teas, El Paso, consideration was given to

the philosophy, problems, treatment, and method of providing as

appropriate education and training for students with special needs.

Emphasis was also given to the factors influending the learning of

bilingual and /or ethnic Minority children. Included were such

factors as:,cultural valuel, parental. level of schooling, socio-

. economic status, language spoken in ,the home,46chool'eurriculuom

wIr

biases, teacher attitude, self-concept of the learner,, physiological

needs and need for acceptance. The characteristics of studilonts with

ti

special needs were.itudieTwith emphasis placed on mildly handi-

cappedchildren who could receive their educatidn in the regular class-

road'.
,

ti 2
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. The Special Education Coordinator worked with the faculty during

their b1-4nihly"meetings ininfuSing,all on-site coursework with

units On excep4Onal4ty: In addition, he Involved 'the interns in a

serie isits to:area agencieS dealing with servic,s,to excep- -1 .

tiondl children. The Special Education Coordinator was also involved -

in on-site instruction for teachers and aides on a clinical basis

'for the first inservice year.

As'part of the inservice training program at Portland State,

modules were prepared for the delivery of diagnostic- prescriptive
4

teaching techniques. The modules were field tested, revised, and

offered again as a part of the ongoing inservice piogram at the

school site.

As a part of their organization for inservice education, the

Michigan State University project instituted an "Exceptional Child

Developmental Team." The team was responsible for the following:

1 Planning and scheduling community resources, visits,

and guest speakers.

. -

2. Compiling resources into a Sooklet distributed to

Teacher Corps project participants.

3. Planning and scheduliqg for members to attend

conferences/workshops.

4. Coordinatitig building inservice raining on main-
, .

streaming.

5. Developing and distributing an inservice needs

assessment for Teacher Corps.

6. Developing and distributing a weekly memo to pro-

.ject participants regarding future inservice

101
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training including helpful hints for working -)with

Imainstreamed children;

7. Identifying and trying out various strategies which ,

were compiled into a booklet for distribution to

teachers.

One of the most inAlavative features of the preservice-inservice

component at the Universtiy of Maine7Farmington, is a model for the .

development of mini-ecourses in areas dealing wi ecial'needS.

Atcording to this model, mini-courses were developed by one person

with the expectation that they may be taught by others. In this way

a number of different field based trainers can teach the course

after being trained by its developer. Contact was maintained be-

tWeen the course develope d the field-based trainer during the

time the course.was being taught. This model permits a relatively

inexpensive approach to inservice-training andis well suitedto

rural areas where distances between population cenieri are great.

." Content best suited to this model is relatively standard intro-

ductbry level material such as explaining the provisions of P.L. 94-142

being one example. Courses at Maine were brought 90 miles fo

Greenville (site of the project school) from Farmington (sip of the

University). A unique featurelof the Farmington-Greenville project

was to offer field-based inservice programs that served as a vehicle

for imfolving parents in school activities along with teachers and

! Lnterns.

To facilitate the Lategigi5ion Cf.students wit. special needs

into the regular clastrooM there was a broad fange of inservice

training activities offered to Senibr RiO. School teachers by the

.102 ,114 .
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ArizoneHtate AniversityLprojes,t,AOne_inserv,ice program was given

tp,ten volunteer teachers representing a wide selection of subject

areas (e.g., math, social studies, etc.) These teachers or.
"cadre" as it was known, were receptors in the reentry process of

students who were 'toming.from the courts, but not in school, and

special education students ready to move into the mainstream. The

regular teachers were given special education techniques with em-

phasis on individualization of instruction." As an incentive for

Illk

participation the te§erers had 12 days of -rele ed time to partici-

pate and to develop Materials for use in their ubject areas. The

district counted the partitipation as part of their'professional

growth, and provided the substitutes for the teachers. Additional

incentives included a stipend, credit toward increments in salaryI

.participation in a national conference, and sonsultant help.

Some of the specific features of the inservice program were:

1. The teachers participated in a needs assessment

before:ihe development of the inservice courses.
t , a,

A wide selection ofrelevant courses were offered

during the year to meet these needs.

2.. Teacher represe1ntatives/served on the Staff Devel-.

apment Task Force that devilopedthe competencies

l

that are now used by the Teacher Corps project in

inpervice training.

3. The training was field based with Arizona State,
,

University staff and consultants conducting work-

shOps and seminars, at Phoenix Union Senior High
I

School.
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4. The consultants and field-based University instruc-
', ."\

tors weie'flexible enough in their modus operandi

to allow the teachers to participate in planning

the delivery of course content andaperiodic evalua-

tion of their needs'. This obviously required a

level of trust from both groups and was a new ex-

perience for some of the instructors whci had

heretofore relied on a'preset,structure for their

course offerings.

The project uses a "Trainers of Trainers" model that is A

capacity building
10.

model

self-directed Change by

for improving the school's indetdence fpr

building
5

respu'rces and expertise into the.

prgenization. This traiTling strategy of building expertise into a

selected group of 'teachers, or cadre, has been selected as the

major vehicle of change with concomitant changes. in. curriculum,

organization; and other teachers through interaction with their
0

peers.

Where time is a critical limiting factor for teachers who,

would otherwise participate in inservice training programs after
V

school hours, planning for these Programs' should consider whether.

they will be field-based or university-based. At the Nevada pro-

ject, both university-based and field-based courses were provided.

Since ort 'project schcoris rather remote With-respect. to the

A Universityl,' the universiCy-based courses were provided during the

summer months and field-based courses:were provided during.the

regular school year. Greater fadUlty participation' was noted for

the field-based courses.
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ADMINISTRATOR PARTICIPATION IN STAFF DEVELOPMENT

School administrators are becoming more involved in a 'collective

problemi-solving mode of addressing particular needs Within their own

schools, Thee fbaing that the entire sch,61 staff, which in-
.

.cludes every aspect of aervicetdeliveri; Will have to be included

...
, - . in the process of continuous renewal. The whole area of adult--

K
. '1

, $o
learning.is being viewed,within.this context. ,dult learning includes

:---
nok only inse;vice training to develop particillar.skills or the

development of new competencies, it also, involves providing the
3

o f experiences that will enable individuals to solve problems re

of

-Administrators.are Concerned about resources, demand for

accountability, and more 'teachers with tenure.stayingon the, job
44

longer. One administrator at#ted thataExperiences greneeded,thato
allow g staff to recycle from within. By adding to and building on

the expertise-ofan entire staff, a programcan generate. multiplier

effect through later years with new personnel." Many administrators

are taking a closer look at the outcomes, goals, resources, and ;ror
.

cedures for their schools, over a longer period of time.:
.

.

. it
By participating'iogether in staff devel6pment activities,

principals and their staff members in sever41.prJoixams stated t'At

the outcomes for school wide goals related to students with apecial

'needs had a betterhchane of being effectively realfzedand-institu,

../tionalized. This joint effort often promoted a learning climate that'

contributed to attitudinal changes and motivated individbals to strive

rder and give the additional time required for demonstration and'.

dissemination of successful practices.

5.
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Through the problem solving,process, administrators andtheir

staff begil, to understand' and learn to'dealfaith the established

patterns of behavior that have been developed by those involved in

school programming. In many-instances, it isextremely difficult

O
to bring about change and to-break these patterns of behavior;

° . ,

therefore, they must be put into'perspectiVe.
,

to be considered in the identification of the

necessary to 'bring .,about change are:,

0 ,

1. determine what
.

we want to accomplish. EOutcomes1
..- A.

2. determinehow it can b e,AcoMplished:(proceidures)

The sequence of steps

fa,

resources that are

3. determine what is needed in order to accomplish

the task (,resourceh) ,-

School staff need a formmere speci4c considerations such as
. J

role expectation and chance for developing collaboration

between regular and special Idvcation the(confines of daily

school activity can be disCussed.' This will help teachers td

understand the role of different groups as potential protagotists,,
.

. . A.

// .

neutrals, or antagonists to/Rro ammineind how to deal with
4r

. .

critical situatioyns.

The school must clt4der
,

exit among administrators, regular teachers:,and special education

services and how chpages2will affect'theserelationships. The
-

thetworking,relationships that already
.

' ,. .
ool must also take into account the decision-making process in-

'

w . .

lved in adopting a strategy for change. Power struggles must be

re ved so that people pnunderstand.eath other's-liples and

. .

a ti des and develop degree of philosophical tolerance in the
,

- -:

gray areas of responsibility. The prip&ipal ;mar consider the

.106 '11 8-
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r

notion of perteived role versus actual-or real role of teachers

wor -with students with special needs. The reeds-and conetrns

. -

f
of its clients unless it understands the ,culture surrounding them

'of those affected must taken into:conSideration before the

staff can arrive at a full understanding of what the total system

a..

.

is trying to,accomplish.-

As administrators provide the settings and time by which didac-
.

tic interactions can occur between all who participate in providinge

-services to the students with unmet needs, tY ey have to deal pri-

marily and initially with Value systems and with beliefs. One of

-thes,e is, to reduce the emphasis on hameyr family based causation

of problem.behavior. Training experiences are needed that will pro-,

vide an understanding of the diversity in the local society,while

"Locusing more_on the similarities in children from different cultures

than the differenceS. The school cannot effectively meet the needs

and its influence on -their behavior. The'understanding of culture
.

must go beyond the pra tice of superficial xituals that include_

holidays, dress, and language. it ust include feelings about

labeling children as handicapped atd the whole,area of testing.

AdminIstratori are recognizing that inservice activities have
0

direct relevance, not pnly to the mandates of federal and state'

legislation, but also to the classroom,praetices,that will best

.provide improved educatiOnal,opportud5lestor every child. These

practices may also serve as demonstrations for what regular educators

can do collaboratively with special educators as students with

special needs are mainstreamed into regular classrooms. For

A

instaae,

may work together to modify clissroom tetials.

).07
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A concern of admin-cstrators is the structuring of school and

classroom relationships so tlet all individuals have the opportu-

nity to satisfy their intelleCtual curiosity and, at the same time,

to enjoy the educational support necessary to supplement their '

basic motivations anti efforts.

the patterns of individualized

and team teaching....c\

Out of this Concern has developed

instruction,, flexible student grouping,

-.//-Instruction is another aspect of a comprehensive educational

program for students who have learning problems or who evAibit a

slow rate of development. Managing the learning environment - putting

the bits and pieces together - is the difficult part for the teacheL,
110

Administrators and teachers need to respond 'to a number of questiOns:

What kind of intervention'is needed? Where do we start once the

initial assessment has been completed? How can specific programs
%

be_understooa, modified, and continuously eviluited as a part of the
')

total instructional program?

Another management concern is the use of ancillary peronitgi, -

including,psIchologists,-social workers, and other profeisionals

whose, contributions must be interpreted to theclassroom teacher'

for instructional purposes. Through staff developmenactivities,

the principal can help support service,personnel translate their

professional jargon into functional and understandable concepts.

Ckeirrrniqtrator Staff Development ,,ptivities 4

Some programs recognize that while any o the inservice activ-
.

iti-es-act targeted to specific groups (e.g., parents, community

representatives, instructional personnel, etc.) they also want to

108 1 0
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meet the particular needs of those in decision-ma g roles. There-
.

fore, workshops for principals, deans, superintendents, supervisors,

etc. needto be planned. The mode of delivery of inservice for

principals can vary. Some options included:'

- /retreats, conferences, network meetings, .visits

Mother schools to gain information about,

specified needs.

consultant services provided for aprincipal

and his or her administrative staff in the

schooN

seminars fbr groups of principals and assistant

principals

11,

'seminars for teas of administrators to include

the superinteldent, central office staff repre-1
.

r
,sentatives, local school administrators, school

aboard members, etc.'

- conferences with local education agency and

institution of higheO education administrators

to discuss preservice-inservice -tralning for

both teachers and administrators.

The programs that were having successful experiences 'in admin-

istrator staff development were sensitive. to the immediate needs of

those involved. The ,interaction sessions were Carefully planned.

Dates and-times were selected to-give optimum attendance. Fallow-

up was provided through addilional seminars, consultant and/or

project assistance, or a hd# line set up between the principals
, .

ithemselves.

a
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In several Teacher Corps projects, staff and, cipals identi-
.

fied exemplary elements. it the schools and provided.fa for

sharing, information or materials. Deliberate thought Was given to

. replication, demonstration, and institutionalization of effedtiva

practices. ,SaMe principals preparedmedia materials to document km-

going project activities. Expertise among the participants was.

identified. Relative to exCeptional child education,_ many of the

tri

administrators had taken course work that'was specifiCally related

to students with learning and behavior problems or the gifted, pre-
.

viously taught'classes for students with special needs, planned and

implemented programs that pertained\to a particUlar aspect of the

program (flexible growing, parent involvement, student assessment-,

etc.) and in a few cases had family members who required special

services.
c 4.

The concensus seemed to be that proililem oriented, Critical deed

centered discussions-were valuable. Barriersoforums provided an.

opportunity to take, constraints, expectations, and barrieri and put

them on the table-and examine the alternatives. Such discussions

often lead to realistic outcomes, simple procedures, and eifecti;re

utilization of resources. Discussion areas included:

1. the administrator's need to understand the system
O

and how- to use it,more effectively for students

with. Unmet needs.

-2- involvement in ptopasa/ writing to develop more

ownership in projects.

A°

'
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3. group dynamics and interpersonal relationship

skills with other adults to direct meetings or

to resolve conflicts.

4. organization and management skills (e.g., how

to prioritize activities within the constraints

of time or financial concerns).

5. legislation (P.L. 94-142 and Regulation7504 as

they affect students receiving special services
4

in regular classrooms.;-

6. existing programs and materials that deal with
1.

dliagnostic-prescriptive teaching and educating

students with special needs in regular classrooms.

7. ways.to adapt PyiRtiag diagnostic-prescriptive

procedures to better meet curricular and instruc-

tional level. needs.-

8. ways to monitor student prOgress.

11"9. ways to facilitate collaboration between regular

and special education teachers.

COMMUNITY INVOLVEMENT IN TEACHER. CORPS PROJECTS

A unique approach within Teacher Corps training activities is

to involvepreservice interns, inservice professionals, as well as

others, including community and school workers in jointly attended

courses and workshops. AttentiOn to particular needs of individual
e

rolie groups is balanced or evenly distributed. Attending to the

needs of each. role group is vital so that the participants will not

feel that the proerara, iatexcluding them or diminishing their role

123 -
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in the area of concern. The bringing together of professionals and

nonprofessionals to include parents and school workers,inotraining

programs has eC ly enriched the learning experiences for all of

the participants. ndividuals are able to draw from the experiences,

insights, and perspectives pf each other. One of the major outcomes

of this type of joint activity is a positive understanding of each

other's role. This also provides an opportunity for the establish-

ment of unique collaborative relationships that can address particular

problem areas.

The project staff at the University of Maine at Farmington was

aware that many of their planned activities had to meet the specific

N., needs of the community to gain acCseptance. Teacher Corps offered a

1

highly successful course in developmental psychology to community

residents and interns. The course covered atypical as well as normal

development. The community coordinator arranged counseling sessions

to prepare parents for school conferences. This included the annual

conference scheduled with all parents as well as meetings with the

Pupil Evaluation Team (PET) specifically concerned with special

needs children. Consultants from the university and the State DeArt-

ment of Education met with teachers. A teacher committee was formed

,
snecifically to develop an identification procedure and curriculum

materials. In connection with this effort the community coordinator

organized a parent committee to complete a list of persons in the

community who could contrihute to a program for gifted and talented

children.

At Ouachita Baptist University, another rural project, a paient.

trainers model was developed. A selected group of parents who

112



received training would then bcome trainers of ether Parents in. the
*

community. This_p9ronalized approach involved specified needs

ranging from flame economics and nutrition to how toihelp children

with homework.-

Training of parents in how- to tutor stdde4ts in reading was a

highlight activity of the Michigan project. The extension of this

training was through parents who were trained to teach other parents

the game tutoring skills. This project also involved several

parents-in a program in Which kindergarten children were assessed

in the areas of fine motor skills, gross motor skills, communica-,

tinn, and concept development.

,Workshops, classes, or seminars were used at most of the pro-

jects to meet specific needs. The University of Nevada's

parenting workshop involved paients of handicapped and nonhandicapped
,

. students. At San Diego State University, parents of the project

.schoOl were provided with the opportunity to attend classes which

..swere designed to improve their basic education, skills. The primary ,

mission was to develop the. parents' basic education skills so they

could assist their-children in acadeMeas. Arkansas designpi
.

workshops on "How-to HelpYou Child Develop Reading Skills." In

the Syracuse University project, regular and special educators to-
,

gether with parents participated in-workshops on "Positive'

A
Parenting." "The Child With Special Needs" was one'of the topics

in the series.
A

Teacher'Carps has heightened its impact on the Canutillo School

District in the University of Texas at ElPaso project by emphasizing
-

,

parent participation in several forms: a Parent, Education Center.with



1

field-based university courses Offered on-site seminars to;parents

and community members, parent study groups in special education and

child deielopment, and an active school- community council. All of

'these groups emphasized the rights of. parents and their relation-

ship to 'other role groups - teachers, administrators, and students.

ParWs study and help formulate learning programs for their

own children, share experiences as parents of handicapped children

and set goals for their childrenrs future care. Parents felt such

strong ownership of this group that they set their own agenda/for
oa

the next year and presented their approach to special education at

a state -wide community education conference. Certificates of

recognition and appreciation were part of their incentive program.

(See Appendix D.)

An dperative-Cammunity Based Education (CBE) Program was func-

tioning in the University of Nevada project schools and the community

it serves. Parents of regular and exceptional students participated

in their multifacited program designed to improve their understanding

of the learning process' and how educational institutions function.

Specific topics of interest to pardnts and other community members

were presented after wneed had been expressed by parents themselves

and/or determined by the School Cothmunity Council. One such topic,
. ,- .

that, involved parents, faculty, administration anoKother interested

members of the community was "parenting." A series of parenting

sessions were held that included the following topics

1. Introduction to Parent Training'

2. Communication Techniques

3. Assertiveness Training

114
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4. Beherior Management Motivation

. 5. Behavior Management Discipline
.

6. Behavior Management Methods

.7. Follow-up Sessions with Individual Events

These sessions served important functions:

."1
1. to enlighten parents about problems (often ignored)

with respect to their 'interpersonal relations with

their individual children.

2. to help parents to learn how to communicate with

4 ,children, how to motivate them, and how to teach

them nipt skills.

tARENT INVOLVEMENT
I

Parents are encouraged to get' involved in school programs that

are designed to attack particular problem areas or concerns. When

the, overall climate of the school is calm, invitations to parents

to participate often "fall on deaf ears". Inservice training pro-

grams designed for parents should include both areas of interest

them personally in terms of their own growth and develOpment and

.methods for stimulating themtbTArticipate in prograft that will be
. .

addressing important issues in education. In developing programs
4

for community where the outcome desired is a more positive attitude

toward the" learner with special needs, it is important to include a

selection of parents of students with special needs as participants,

sentors,'and group leaders, if'possible. Disabled individuals

lves can also'be utilized irt these programs and have been foubd

n producing change in attitudes.
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InSerVice programs for parents can also include the multicul-

tural aspects of the disabled in our society. This is.imPortant in

, terms of cultural expotation, the stigmatization of labels, the

emphasis on strengths rather than weaknesses, and particularly the

whole concept of, employment of the handicapped in the community..

Parents, who ar\S>educationally limited themsel7 need oppor-
.

tunities to improve their own basic skills so that they can enhancefi

their awn self-concept as well as provide additional support to their

children in areas Involving basic skills. A vital part of parenting

is thA whole notion that parents can be effective teachers particu-

larly if they have children with special needs. Appropriate training

is absolutely necessary for parents whotre going to be working in

academic areas with their own children who exhibit learning problems.
.

A part of community inservice training could involve the area

of training senior citizens, e.g., "grandmother" and "grandfather"

tutorial programs This activity. is important because it relates

'directly to the concept f the extended family and it has vital im-

plications for the.wh 1 home - school' management cooperative effort.

Quite often there re single parent situations where youngsters

exhibit learni4 and b vior.problems. What can Teacher Corps offer

these individuals in terms of a better undeestanding of school and

community services as well as information about ways in which the

-parent can enrich. the experiences of the student at home?

The parents of older students with learning and 5ehavior prob-

4

lens, including those that fall under then category of troubled youth,
ca)

4iok

are going to need a tremendous amount of support and information

sharing from the school as they attempt to deal with specific issues

116



that may include truancy, alcohol, and drug abuse as well as career

goals. 'AdolebCent,problems are a4:1;extremely important area of con-

cern for'parents As this stage of development seems to present the
4.1

greatest number of problems; As the students get older, there

appears to be anncreasing reluctance on the part of the parents

to participate in school activities. Therefore, parents can be

encouraged to participate through,programs_that are directed toward

their interests and toward the whole concept of what is required to
A

keep'their children in school. Areas of interest might include:

1., competenc7 evaluation

2. reentry for drop outs

3. feeder school articulation of students

4. legal rights and due process procedures

5. availability of special programs

6. opportunities for involvement in school projects

The area of the gifted is beginning to rec ive widerhttention

in ingervice training focusing onhow patents a other community
4

individuals from low- income areas cad identifrand work with children
.

who are deemeegifed and talented. It is both a school-and community

responsibility-to cool; ratively collaborate in providing these

.youngsters with appropri te experiences. Parents can function as

advocates for the devel ght of different types of programs for the

gifted. Additionally, ey can olve individuals other thap,the
r

students' parents, whd can enrich thk students' lives such as

1f4Community leaders, cdmmunity profes 1onals,.individuals from community

,

agencies as well as those identified within the community who have ,

A.
,special gifts and talents.

.
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An ithportant caveat for those who are developing inservice

programs for parents is to recognize that they may be only getting

particppation from parents who would Be involved n the school,

sponsored activities anyway. The challegge to ed ors is to

motivate the parents who rarely, if ever,,,come to school and who

need to be involved in these types of.programs. In some programs

interns have provided a valuable resource in areas involving parent

participation. In the University of Montana at Missoula/Browning

Public Schools'- District #2 Teacher Corps Project, interns surveyed

the entire community in order to accumulate information regarding,

community interest as well as determining willingness to participate

in project activities. Individuals were identified who could pro-

videvide training themselves in such areas as arts and craft-N s, vocational

areas Of concern; and particularly' in areas related to the Native'

American culture.

SUMMARY

A

As educators deVelop additional skilIethat enable them to be

effeCtive with. students Pvhibiting special-needs, they will became

better edUcators in the general sense. 'To this extent, quell*

training should emphasize attitudes as well as preciseness in edu-

catorsi*observational and instructional strategies'. This extends

beyond the basic understanding of the nature and needs of the

handicapped population. Withbut the emphasis on quality and pre-

ciseness, it is unrealistic to expdct teachers to be accduntable for

the variability in their classroom and to be scientific in their

selection and utilization of appropriate resources.

it3()
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The key to developing a'successful continuum of tr'4ining activ-
.

ities in the' area of special needs is to emphasize those aspects of

trainingthat.are creative, uniquely personalized, as well as rele-

vant to the individual. It is important to remember that inservtce

'training must extend beyond the development ofinstruction4 Skills:

It must'develop positive attitudeS toward children. In this way

teachers will be able .to:tptivate_students to learn. One way of,
gif

developing goad attitudes is%tcl, insure that individuals are supported.

Administrator's -as a group do-not desirA e to provide additional burdens

to already overburdened teachers. With this in mind, they have to be

sensitive to theeeds of the teachers by making provisionslor

flexibility in the way the needed competencies are%cquired.;
,

pacen-
.

)..
-

, tives for participation and recognition of adult learning proCesses
vi- &&P-..

should be
\
considered..as guidelines are developed.

Those in teacher education must analyze every aspect of tipaini,pg

in order,to transform the aggregate of isolated elements ar com-

ponents o a meaningful source of useful data. They must identify

11::- the elem ts that tend to erode the training process-As well as make

visible hose components or'correlates that form a cohesive force

for.achieving the desired goals and objectives.

Training activities, that are conceptualized during,the planning

stage, must. be an integral part of the total, design of th e_program.

Those who develop the program design and those who are principals in

the program should be involved in joint planning. The outcomes

should provide ap estimate of howthe different aspects of the program

interact to effect Aanges.in the behaNfior of theParticipants.
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In determining the effectivenesapf a treeing designi-the

following must be addressed:

o

Develop the collaborative relationship between those
,

who formulate the program and those who will carry

;It the prOgra4giFen Alia realities of schools as

they'are presently conittuted..

Establigh. the specific changes that are to be ek-

1.

2.

3.

4.
.4

5.

12

Pected in the part aiAnts =dhow these changes

will he 1 d.to changes in learner'behavia;.

Develop a continuous prOCess of monitoring that in-

clUdes observation of participants as well as the

students they teach..

.*
Determine the elements that have resulted in 'changes

..

e .4 . ...
in, the participants' behavior.

Determine what changes in the he0avi7of,the par-
.,

-ticipantseffect student Behavior` in schools.
0 0

O

- The whole concept of governaice with regard to piracy making.
. 1. _

.

/must he undertaken as a collaborative effort where each of the
.

. elements (those who plan for training, receive training, and dilielop

' training programsl have parity in the decision-making prptess. To
. ,,...,

this effect, any single ,participant should have the same rights and

power as does any other participant within the larger system.-

t
1
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ADDITIONAL RESOURCES: ,

Tape Alfiums

No..70 A Conflict of Values

No. 71 Indian. Gifts of Culture and Diversity

No. 72 Cultural Diversity in Education: Teaching Spanish
Speaking Children

,

. No. .73 Spanish Americans - Language and Culture

'No. 74 Barriers to LeAllaihg: Teaching Asian American Children

No:,75 Asian Americans: Cultural Contrasts

':No. 76 Educational Perspectives: Teaching Black Children

' go. 77. Black Language - Black Culture

Tape Cassettes-'
.

Cultural Diversity

No. 67 Education: Special for the Mexican American

No 68 The Quiet Minority - The Oriental American

No. 7k3 They Shall Create: Gifted Minority Children
. .#

Government and Children Rights

No. 65 The Right to Education,

No.'113 Talking with Children

Altillow,

Sound Filmstrips'

No. lot P recision Teaching

V.
No. 48 A Model Law for Handicapped Children

. All of the.above materials can be, obtained from The:Council for
Exceptional Children, 1920 Association Drive, Reston, Virginia 22091.
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of.

Training Materials and Media for Paraprofessionals

A
Slide/Cassette Tape Programs

Paraprofessional Roles and Responsibilities

Kansas Facilitator Model

t..

Public Lay 94-142 and The Paraprofessional-

general Teacher Training-Working with the Paraprofessional

General Paraprofessional Training including slide cassette show
on c " cation, the instructional process, classroom
manag-4.ent,.and managing educational environments:

In addition, there is a printed document called Guidelines for
Administration, Training, and Utilization of Paraprofessionals
in Special Education Programs. A complete description of these
materials, the Kansas program in gene ?al, and information on in-
service workshop assistance can be obtained by contacting Phyllis,
Kelly at the State_ Department of Special Education, 120 East
10th Street, Topeka, Kansas 66612 or by calling (913) 296-3866.
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SPECIAL EDUCATION TERMINOLOGY
.

CATEG9RICAL DEFINITIONS

urn
*I`

. -
ist

.
.

Blind individuals are-those who are sightless or who have suc f

limited vision that they must rely on hearing and touch as their
chief means of learning.

, 'i,
----,

. .

7
)COMANICATION DISORDERED

Individuals with communication disOrders are those who exhibit an
impairment inspeech and/or language (including,impaird articula-
tion, stuttering, voice impairment, and a receptive or expressive
verbal language handicap) that is sufficientlty severe to adversely
affect the peOformanceof an individual in the usual school program.

DEAF

Individuals who are d f ard those whose hearing is extremely defec-
tive s as to ,be essentially nonfunctional for ordinary purposes of
life.

I

DEAF-BLIND.

Deaf-blind individuals. are those who have' been diagnosed as having
both hearing and vision handicaps, the combination of which causes

fteverb communication and other developmental and educational problems.

DEVEBOPMMALLY DISABLED

The'term "developmental disabilities" refers to a disability attribu-
table to mental retardation, cerebraPpalsY, epilepsy, or other
neurological condition of an individual found to be closely related
,to mental retardation'or to require' treatment similar to that required .

foramentalli.retarded individuals, whi;ch dIsabiIity, originates before
sucliindividuakattains age eighteen, which has continded.orcanbe
expected to continue indefinitely and which constitutes a substantial
handicap to suctindividual.

4
* 416

EMOTANALLy,DISTURBED/REHAVIOR DISORDERED
.

..
Emotionally disturbed/behavior disordered perSons are those individqals
diagnosed'by professionals as having severe emotional Conditions which
interfere with the leerning process, relationships, and/or persOnal>
adjustment as evidenced within school settings. The person's primary
difficulty 1,4 emptionalibeHavidial..

HARD OF HEARING

,-.
Individuals classified as being hard of hearing possess slightly 'to

.maxkeerdefective hearing, as determined by their ability'to use
residual hearing in daily life, sometimes with'the use of a:hearing aid.,

6
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HEALTH DI:PAIRED Nb

e)Individuals with health impairments are those whose ducational
°progress is restricted because of limited strength vitality, and
alertness due to chronic health problems such as a heart condition,
tuberculosis, rheumatic fever, nephritis, asthma, sickle cell anemia,
hemophilia, epilepsy, lead poisoning, leukemia, diabetes or other
illness. ,

LEARNING DISABLED

Learningodisabled individuals are those who exhibit a disorder in
one.or more of the basic psychological processes involved in under-
standing or using spoken or written language. These disorders may
be manifested in difficulties with thinking, talking,
reading, writing, spelling, or arithmetic. They include conditions'
which have been referred to as perceptual handicaps, brain injury,
Minimal brain dysfunction, dyslexia, developmental aphasia, etc.

MENTALLY GIrIED

The "mentally gifted" include individuals whose potential is so high
or whose level of mental development is so far advanced that they
have been identified by professionally qualified personnel as needing
additional educational opportunities beyond those provided by the
usual school program- if they are to be educated to thegevel of their
ability.'

MENTALLY RETARDED

The classification "mentally :retaided"erefers to individuals whose
significantly subaverage general intellectual functioning exists
concurrently with ,deficits in adaptive behavior, and 'is man.fest
during the developmental period.

MULTIPLY HANDICAPPED

,Multiply handicapped individuals are those who haVe a combination
of two or more handicaps which produce multiple learning, develop-,

ment and/or behavioral problem.
4

ORTHOPEDICALLY HANDICAPPED

.__Orthopedically handicapped individuals are .those who exhibit a
musculoskeletal condition of a type which might restrict normal
opportunity for education or self support. The 'erm is generally.
considered to include individuals with impairments 'caused by 6n-
genital anomaly, disease,ana'accident. 34

SEVERE HANDICAP.

Severe handicapjs detined'as the disability which requires multiple
services Ayer an extended ?eriod of\time and results from amputation,

*
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blindness; cancer, cerebral Palsy, cystic fibrosis, deafness, heart
disease, heMiplesia, mental retardation, mental illness, multiple
sclerosis, muscular dYtErophy,'neurological disorders (including
stroke and epilepsy),paraplegtal quadriplegia and other spinal cord
conditions, renal failure, respiratory or pulmon.ary dysfunction, and
any other disabilityspecified.

TALENTED

e

The , "Talented" Akclude individuals identified by professionally
-Pqualified persdiarel,aebeing capable of high performance in one or

more areas of special competence. Among those areas of special
competence-areocreativityle.leadership ability, social adeptness,
and facility in the productive and performing arts.

VISTIAtLyneAntED-
fr

Visually impaired individuals_are those whose vision is impaired in
any of its functions,, as .manifested by imperfect depth perception,
faulty muscular action, or poor peripheral or central vision.

GENERAL DEFINITIONS

ADAPTIVE BEHAVIOR
. \

An assessment also shouldbe made of the child adaptive behavior in
the school setting based on opservItions and 'records, and where
appropriate, the use,of adaptive behavior scales. Information
the home should include (1) the child's adaptive behavior in t e
home, community afad neighborhood, as perceived by his"parents or
guardians or, principal'caretakers, (2) the sociocultural bac round
of the family, and (3) the child's health and develop ntal

ADMINISTRATOR OF SPECIALyEDUCATION

istory,

Ge.

A person designated by the education agency who has full or part-
time responsibility for the planning, coordinating, budgeting,
implementation and monitoring of all special education and related
services pro ed to each exceptional child.

APPROPRIATE EDUCATION,

An individualized program for a speCified time, period provided at ,

no cost to the parents in order to meet the specific special educa-
tion needs of an exceptional child.

tiASSESSMENTS

Those instrumentstechniques, and/or procedures used by qualified
professionals to determine the specific educational strengths and
weaknesses of the-exaeptional ;hild. This process may. be considered
as "evaluation" by'tome education agencies.

.
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CHILD ABUSE AND NEGLECT

The physical or mental injuinsexual'abuse, negligenttreatment, or
maltreatment of a child under the age of 18 by a person Who is re- ,)

sponsible for the child's welfare under Circumstances which indicate
that-the child"s bealtb or welfare is harmed or threatened thereby.
(P.L. 91-247)

CHILD-FIND
9

The process used by education and other agencies to seek and identify
those children "unserved" or "ill-served" who have special education.
needs. ' 'r

COMMUNITY SURVEY

A procedre in which households within the jurisdidtof the.edu-
cation agency are .surveyed for the purpose of locating and identifying°
individuals who might be exceptional.

Dkve.LOPMMNTAL DISABILITIES

,

Disabilities as those attributable to mental retardatidh, cerebral
palsy, epilepsy, or another neurolpgical handicapping condtOn of
an individual to which the following criteria apply: (1),t be dis-
ability originates before such individual attains age ar (2) the
diability can be expected to continue indefinitely, and (3) the
disability constitutes a substantial handicap to the tndividual.

- DUE PROCESS 410

4
4

A sequence of prodedural safeguards established -by the education
agency so that when an individual is faced wi h a decision or paten-

.tial decision affecting his educational envir ;=lent, he has the
opportunity to be heard inchis own behalf as well as the right to
impartial resolution of conflicting positions.

!I,

EDUCATION FOR ALL'HANDICAPPED CHILDREN ACT)

.
._..Public Law 94-142, mandates a free appropriate public eduZation for

each-exceptional child. Within the Federal law, a legal fraimvmrle
has established the'following mandates%

v

All exceptional children and their parents shall be guaranteed
due Piacess with regard to identieicationz evaluation, and
placement procedures.

A'written, individualized educational program shill be dieve10.e4£
for each child determined to have spedial educational needs. F

- Educational placement decisions for each exceptional child shall
always be in the. least restrictive environment appropriateuto the
child's learning needs.
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Responsibility for providing the appropriate educational program
for each child rests with the local education agency.

A periodic review shall be conducted by the education agency at
least annually to evaluate the exceptional child's progress and
to rewrite the educational plan.

ELIGIBLE STUDENT

Any individual child between the ages of birth through twenty-one
determined to have a special education need.

EVALUATION, CHILD

-
A-collaborativeprocess wherebya team of qualified professionals
develops recommendations*on the specific educational strengths and
weaknesses of the exceptional children. Recommendations shall come
from'specific.and individualized assessments performed. 'See "assess-
ments" above.

EVALUATION, PROGRAM

A systemitic approach or process of. reviewing and determining the
"status and effectiveness of each public and private special; education
progiam,for which the education agency has responsibility.

txcEss COSTS

I .6
Those-costs which are in'excess of the average annual per student
expenditure in:a local educaa%:l'agenCy during the 'preceding school
yeast for an elementary or secon ryeschool student. The excess cost

.shall be comjuted after deducting a) amounts received under Federal ,.

appropriations for P.L. 94-142 or under Title I or Title VII of the
% Elementary and Secondary Act of 1965, and b) any'State or lode]. funds

, expended for programs which would qualify for assistance Under Federal
appropriations forspecial education.

.FREE, APPROPRIATE PUBLIC EDUCATION

N S pecial education and related services which a) have been provided .

at public expense, under public supervision and direction, and with-
out charge, b) meet the standards of the State educational agency,

'c) include an ''ApproRriate preschool, elementary, or secondary school
education in the State 'involved, and d) are provided in conformity
withthe individualized education program required under section 614
(a) (5) of P.L. 94-142, the Education for All Handicapped Children Act.

HANDICAPPED CHILD

"Handicapped child " means natural person between birth and the age
of twenty-one, who because Ol mental, physical, emotilonal or learning
problems requires 'special education services.
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INDIVIDUALIZED EDUCATION PROGRAM.
/

A written state ment for each handicapped Chi- ld developed'in any meet-
ing by agrepreseritative'of the local educational agency or an, inter-
mediate educational'unit who shall be qualified_to provide, or super-
vise the provision of, specially designed"instruction to meet.the
unique needs of handicapped children, the teacher, theparents or
guardian of such child, and, whenever appropriate, the chid. The
statement shall, include a) a statement of the present levels of edu-
cational performance of sucE child, b) a statement of annual goals,
including short -term instructional objectives, c) a statement of the
specifin educational services to be provided to such child, and the
extent towhich such child will be able to participate in regular,
education programs,*d) the projected date for initiation and antici-
pated duration of such services,. and appropriate objective criteria
and evaluation procedures and schedules for determining, on at
least an annual basis, whether instructional objectives are being
achieved.

L.PAST RESTRICTIVE ENVIRONMENT

"To the maximum extent practicable, handicapped children shall be
edue-cated along with children who do. not have handicaps and shall-

attend regular classes. Impediments to learning and to the normal
functioning of handicapped 'Children inthe regular school environment
shall be overcome by the provision of,special aids and services
rather than by separate schooling for the handicapped. Spedial
classes, separate schooling or dther removal of handicapped children
from the regular educational environment, shall occur only whey,- and
to the extent that the nature or severity of the handicap is such
that education_in regular classes, even with the use of supplementary
aid,' and services, cannot be accomplifhed satisfactorily." (Tenn. Cade
Ana. 49-2913(3)

MAINSTREAMING

Mainstreaming'is a belief which invdiv4 an educational placement ,

procedure and process for exceptional children, based on the toiftviC-'
tion that each child should be educated in the least restrictive
environment'in which his educational and related needs can be

,

factorily provided. This concept recognizes that exceptional children
have a *ide range of special educational needs, varying greatly in
intensity and duration; that there is'a recognized continuumsof edu-
cational settings which may, at a given time, be appropriate for an
pdividual child's needs; that to the,maximum extent appropriate,,ex- -

46eptional children should be educated 4ith non - exceptional children;
and that special classes, separate schooling, and other removal of
an exceptionalchild from education with non - exceptional children
should occur only when the intensity of the child's special education
and related needs' is such that th'ey cannot be satisfied in an environ-
ment including non-exceptional children},. -even with .the provision of 0
supplementary .aids And Services. ; .-Lt



MULTIDISCIPLINARY STAFFING TEAM

Composed of a group of profession
participate in the decision-makin
educational needs of the child, de

is and the parent-who equally
process' to determine' the` specific

elop an individualized-education
for the child and determine the appropriate education placement for
the exceptional child.

PARENT

. .

The exceptional chiles natural parents, guardian, or parent surro-
gate designated responsible for making decisions for the exceptional
child.

PRESCHOOL AGE CHILDREN
A

Dependent upon State regulations; education agencies may,bY respon-
sible for providing appropriate educational opportunities for chil-
dren ages birth through five.

RE-EVALUATION

A process whereby the prbfessionals periodically but et least every
thr#e yegrs tondudt an.evaluation on the educational, needs of.each
,exceptional child. See Evaluation aqd Assessments above.

-*°411EZATEb
5 44'
SERVICES

,.., Tranbportstionf ,sand such developmental,lcorreCtive and other slippor-'....
.tive leVices;kin5;04.ng WPech pathology and audiology, psyChologiCal

. services; phygica,ands odpipat4onal.therapy, recreation, and' medical
", and counseling services;i1,that such,medidal services shall be-

for diagnostic and 'evartlitinpurPoies.otity) as, may 'be required .to
.

.assist a handicapped hild'td:baleit from special education, and in-.,
cludes the early idea 'fica4on, dyastes'sment of handicappIng condi-
tions in children. .-

.

REVIEW
%

.

A process whereby the multi
at°least annually to.review.
individualized education pr
tions*for any indicated cha

SCHOOL AGE CHILDREN

,,,,,,,p.
, ,

.

Icitli-haryitliam

,

meets periodically but ..
theopjectpes of the exceptional child's
grand makI the necessaryrecommenda-
es aecessaly-in that education_prOgram.

m

It shall be.the policy.pf e ch education agency tb guarantee a.free
appropriate, public educatio lorevery exceptional individual within
the legal jurisdiction of th= agerIcy 4116,is between the ages of three
through twenty-one.

3 0

!\,



. SECONDARY/POST-SECONDARY AGE

Depending on State regulations, education agencies may be responsible
4: for providing free appropriatieducational opportunities for indivi-

duals aged eighteen through twenty-five. Some limitations exist, in
the form of a cpmlifying clause, that extends the responsibility of
the education agency to those individuals in this age range who have

,"not obtained a high school diploma or its equivalent."

SPECIAL EDUCATION 1

"Special education",means classroom, hotpe, hospital, institutional
of other instruction to meet the needs of.handicapped children,
transportation and cotrective and supporg.ng services required 62,
assist handicapped children in taking advantage of, or responding
to, educatidtal programs,aad opportunities.

4
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APPENDIX B.

LISTS OF COMPETENCIES
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Teacher Corps Youth-Advocacy
, -

0, .

TOacher Competency List

V i
°

'The following 'teacher competencies are intended= to apply to three
.4. t b

.
groups so,.. edutators: :41'

..

. -,Paraprofessionals
.

..

"-,-
. .

,

-4Presilovice Teachers

.
. - Inservice Teachers

4

A basic teiching,competency list was developed which applies to all

three role groups. Assessment ofeach competency Isdone in terms
.

i,of the performance, standards, and cond4tions. Differences in
V

t
conditions under which a competency must be performed and s'tandards

0
to which a competency must. be demonStrated are intended to distinguish

between the three 'evels of.teaching competency in the classroom.
ti

. tTod6ther with the competencies, the conditions and standards,

.comprise the framework which shows the progressing levels of
1,

minimal performance for paraprofesSionals, preservice teachers,
Vis

and iserviCe teachers

4 0

I. Generalconditiops under which the competeftg.es are intended

to be demon strated ariag'iollows:

- schdol location itv.an inner city 'area
.

an.ethnicwmix of Mexican- American and Black students

- students with low socio-economic levels

- studerits with records of'delinquency'Or school, absenteeism

- studentS With reading le\.vels ranging from lst.through'
12th grade Ai

151
I
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,II. Specific cOnditions end standards for Paraprofessionals, Pre-

O

Serv ice Teachers lnd.InserviCe Teachers

A: Paraprofessionals,

The' paraprofeiSionals are .expected to perform a °smaller

number of the competencies. In addition, some competencies

have been re-written to reflect the .different standards or

conditions required.' (See attached paraprofessional list)

The conditions for demonstration of the competencies will be:

- under the supervison and specific direction of an in
service teacher.

.

- within the structure -o a previously planned classroom;
setting

B. Preservice Teachers
.

A fewer number of competencies ai:e expected, of preservice

teachers due to the fadt that they are not expected to

perform many of the setting related skilla. The preservice

teachers are exnected to be able to demonstrate, the other

competencies stated.. The level of imoortance,of each

competency for ea h role' group is indicated in the right,

hand columns. The higher the level Of iMnortee.indicated

for preservice teachers, the the standard for

acerpiabLe performance will be.

The conditions for demonstration of the competencies fcr

preservice teachers will bet

- without the supervision And specific direction of 'an
'laservice teacher

o
:g

°,

- demonstration within .the structure of.a previowlv
planned ,classroom setting

- works. within a restriCted 1..T.And duty\.schedule
0,2

e"



C. Inservice Tea0ers

Theinservice teacers are expected .to be able to demonstate

the competencies as stated. Inservice*teachers are expecte4'.

tcodemonstrate additional proficiency in the basic competencies

.: as well as a larger' number of the competencies.-

a 4'

The conditions fo_ demonstration of the competenies for
. o

e

.inservice teachers will be::.
. .

.4 demonstratioi without'-aa prekriously planned classroom
structure

. . .

works under a full-year schedulef duties

O

14
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TEACHER CORPS YOUTH ADVOCACY PROJECT

Teacher CgmBe

I. instructional Competencies

ers.1441131

ies List'
/ 0
4-i
.LA

4-I

k

ok

-K

4-1

ipi

N uVA
c4 E-4

U

ti

0 u

cali

g H

Level of Importance

High - 12
/Medium -
LOW - 4100,...............

A. Subject Matter Specialiv

. 1. Demanstrates a knoWledge of subject matter structure when
planning aid implementing instruction.

2. Demonstrates a knowledgeif methods of inquiry u sed in his
subjeet)sa4er areq. ,

. ,

;-3. Teaches students to resp#ct their'cultures and the c tures
of others.

4. Reinforces the skills" of reading and writing as an integral
part of histsubject'matter. ' .2

v
. 0

.
. .. -

..-5. Teaches subject Matter concepts, skills, and attitudes used .
.

In everyday life. . .

1). Relates his subject matter to ot her academic-disciplines.

B. Planning Instruction

1. Assembles pertinent data concerning students and uses it
in planning instruction.

2. Prepares course outlines that describe major instructional
units or activities and a tentative' schedule for their completiO6.

.9

3. Prepares course objectives which describe c epts, skills,
,andatkitudes that pre,bppropriate for the s nts and the

_ .

-courses taught.

a
lir

r

.

12

-

12

.

l

1 12 12.

,
.

.

10. 11 12

8 11 12

-''',8 12 12

8 11

7 11 .12*

,

.

1i 12

. '

12 12

s.,
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4. Involves students in planning instructional objectives
and activities.

f 5. Prepares and/or selects instructional materials
appropriate for the stated course objectives.

6. Selects &he methods of, instruction appropriate for the
stated cc} objectives.

11110
?7

7. Prepares materials for assessing and recording students'
attainment of stated course objeciives.

.

8. Plans for'theeffective utilization and assessment of
instructional assistantd',4tutor, aides, preservice
teachers, etc.)..

,4
C. implementing Insttion 4

1. Begins instruction at the students' level of instruction
and achievement.'

. 61?

-2., Provides opportunities for maximum student growth in
attaining course;objectives.

'3. Provides appppriate incentives and encourages intrinsic
motivation to help studenti attain course objectives:

4., Demonstrates effective use ofpaching/ledrning activities
related to stated c6nrse.objectiveswhich will include the
following activities: lecture or giving information, small
groups, whole Class'discussion,'questiOning techniques,
audio-visualraids,,inquiry, individualized,instruction,
providing feedback, ,providing gractice, creative expression,

. use of community resources.

15 ur'
v. c

9 10

1

8 12 12

12 12

x8 12 12

4 10

8 12 12.

12 12

.1P4

10 12 12

. -

4 12 12
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5., Provides a rickand varied en ironment to facilitate
andstimulate the learning .pr cess.

6. Demonstraies proper use of a variety of appropriate
materials and.procedures for assessingieValuating student
performance on stated course objectives..

7. Helps ,students develop and practice self-evaluation.

8. Provides students and parents with meaningful reports of
student progress.

9. Provides opportunities forinstructibnal assistants to
-implement4instrucbion.

D. Evaluation lostructioh

1. Selects and prelares appropriate procedures for summary
,eration of the course. . 0 0

sr.2. Collects and summarizes information fr.= students,-peers,',
supervisors and self for (worse evaluation.

15:L

3. Revises courselobjectives, materiafa, and pro
Indicated by the results of Elle dOurse.evaiu
student performance on stated cotitse.objecti

edures as
ion .and

-1

S
. ,

10
. .

11

,

.

i

8 10 12
I

1 J
.,

.

1

8 8 9 .

i

8 9 12

4 j 8

-(,

8 12

12 7 11

,

12

E

S

15,9
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II. Personal/Interpersonal Competencies,,

A., Interacting' with Students

1. Demonstilated respect for-the worth and dignity of each

...student as a perSon.
.

r

,

.t.

.t

c
.. ..-. .

%

.

k 2. Demonstrates.awareness of.and empathy for the individual
needs and feelingsod students.

,

3. .ProVid,es opp8rtunities for students to expressotheir
conceins and:\responds positively to those concerns.

94
.

. . .
- ,

'''1,
....

4. , Provides stuk s with experiences that build their
. ,

self-onceptR,

0
, ..' ,

'5. Is' able to deal effectilely with interpersonal conflict.
6 ' .. 4 . . '. s' ..11;k:' g

16. Promotes effective grouROtamicsa.,
,,,4,

,..: .41' -

.7. Has rAalistic expectationsdor students and encourages
students yo have siitibeetpectations':.^

8. Models, and seeks to develdp in students, behaviors of.
emotional stability,-a Sende of humor, self-awareness,
an an'acceptance of others.

B. Counseling end Advising Student&
rs4

2. _Cpllects data about each student from-ayariety of sources
(records, questionnaires, interviews, chedk sheets, tests,
etc.) aneutilizes the data to help -students 'Solve problems.

160
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12 12

12

1

12 12 12

11 -11 12

LO 11 . 12

9

11 11

12 11 11

8 11

41.
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2. Promqtes positive student peer relationships.

3. Utilizes suitable counseling techniques, in helping
individual students with educational and personal
problems and, when appropriate, in meetings with parents.

4. Helps students explore opportunities and problems
associated with various vocations.

N , .,
%

. ,I.' Utilizes specialized services when appropriate.
A ,

r.6 C. interd6ting with Others

. 1. Works effectively with other educators and the gerioial, public to formulate desirable overall school aims.

2. Works effectively with parents, other community members,and other educators to improve the overall school program:,

3. Works effectively with administrators and other.ieachera
to promote improvement of the.instructional program.

. Communicates-educational problems and -interptlitts
educational programs to the public.

5. Solicits and accepts help and suggestions from resource
personnel.

t

6. Helps develop teaching skills and overall grow* of
indtructional assistants.

7 10 11'

/

8
.' 9 .11

4 5 10

6 10

.

9

1 1 10

3

- -.4

3 11

2 2 9
e

.r

./'

8 8

r
___.

'9
k ,

,4,

/6,3
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D. -Developing self ...

f ..
y. -Devilies,how he/she perceives him/herself.andjaakes'

comparison with others' perceptions.
a

& t4

2. Participates in a planned program of professional 'and
personal growth.

3. Describes current educational research, issues and tends..

1..
.

...

4. Keeps informed on current local,.national and international
happenings and issues.

,

Professionalism ,Competencies

A. 'School Program Responsibilities

1%. Is able to describe the programs, services and policies
of the school.

, .

2. Relates course objectives to the overeil aims,ofsihe school
and seeks their achievement.

"3. Exercises adership and initiative- in curriculum
development.

t

4. Participates in.plAnnineand implementing the student
activity program.

o

.

S. Participates in research activit ies related to program,
improvement.

464, o

O
5

d

4 7

.
.

9

4

.

,.

6

- P°'

1 ° 8

.

.

4, . 8 8:

., .

.

,

*11 ,..7 if

11

10

4 4 8

3 644
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6. Accepts delegated share of administrative responsibility r

for operation of the school.

7. Assists in t.he.dollection, interpretation and
,I dissemination of relevant data on the evaluation of

the total school program.

Nakes.changes as needed on the basis of the program
evaluation.

B. Community Responsibilitfes,

1. Supports enterprises and projects that promote the best
wel'ftire.of the community.

10.

2. Participates in'community activities, organizations
and projects.'

3. WakSfor the achievement of schoo community cooperation:

'4 Providr an example of good citizenship.

C. Teaching. Profession Responsibilities

1. Adheres to and helps enforce aprofesitionill code of ethnics.

Belongs 4o and assumes an active role in professional
argliPIZtiOnS.

1

, t
3. Supports administrative policY and procedures and assists

in their study and development.

Works for regislation that will,improve'educatios.

t

G 9

,-/ 4 8

-

4 1.0

5 8

5 7._
A91

4 4 8

9 8 9

9 10

. ,

..
7 8

. ,

'6

.,

(

.

- 3 2
.

-
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A Model for
TUE TASKS OF TEACHING***

Encouraging Constructive Growth and-Development

cess of studying the behavior of learners and the variables of
for to making judgments about needed and possible instructional goal's

I. Asseasillent Task: a systematic(py
instruction pr
and strategies

Subtas

A. Data-Gathering: Observe And
record 1)ehavfor;1 data about
learner(s) and'the humat, en-
vironmental, and cu'ricular
variables with which s/he in-
teracts.

,2101111

Ski I s needed to perform subtask**

Ability to observe and record precise
behavioral data.

Ability to distinguish fact (actual
behavior), from inference (teacher
judgment).

1. Gather data in area of need(s)

social-emotional,
intellectual.

2. Look at the behavior in differ-
ent contexts classroom, school,
community, home.

B. Data Analysis:"Analyze data
and make hypotheses aboilt

potential causes and conse-
quences of,the behavior.

C. COmmuriication: Communicate to

learner(s) the data that was
gathered and_analyzed. In-
teract with others about op-

. timal decisions for growth. \

InterpretatiOt skills - ability to
organize'inferences into testable
- tentative hypotheses.

0

Interpersonal communication skills
Ability to interact.with 'others for A

common understanding of what is
needed and possible for growth to
the student.' 71

Only regular displays of non- produc-
tive (non-exploratory, disrespectful
'and/or4rresponsiblerbehaviors or
patterns of behavior should be con-
sidered problem behavior(s) and
therefore in need of change.

Communicate your beliefs and values
to learners and significant others.

Share what you considei to be de-
sirable human behavior. Understand
their reactions, impressions, con-
cerns regarding what is or isn't im-

/portant for their growth.

D. Decision-Making: Make decisions
relevant to the knowledge and
performance skills needed by
learner(s) for growth.

three steps not

Skill in identifying the knowledge
and performance skills needed by
the learner(s) for growth.

necessarily occur n this ,

order nor only nce.

1 69

**These skills are per orme

ferently during instructional de-
.flign than during instruction

I I

This step terminates the assessment
processr Determine'(a) Wh h r or
not thestudent(s) has need or
which goals and objectives or be
havior change ahould be formulated.
(b) Whether or not the environmental
limitations and/or possibilities
allow for change to be brought about.

Originally conceptualized at Michi-
gan State University under direction
of Judith Henderson

1
Lanier, format

developed by Mary Durkee Emshoff.

170
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II.'.Odal-SeLting: Objective' Specification: The teacher decides where s/he is going with his/her instruction by. ,

making explicit Oe changes in student behavior which s/he intends to encourage.

a,

Sub task

A. Coal Identification: '
.,

jo.out-Ilentify.and state a vr
of- school goal (speciellt

,., -

situation) that indicates the
need for the knowledge'and/or

skill assessed as lacking.: ,

. '

Skill 0 needed to eau,* subtask
,

Ability to identity and statt'.
,,

,beyond-school goals. -

. .
.

. . .

:
/

- 41

-
..

Discussion

This is an,essential step ,if schools are-fo
provide school activities which are rele-
wait and' meaningful to children.

t

. ...

11. Determine In-Class-Analogne:

Determine a simulation,of the
beyond school situation that-
would be possible in the

situational context In which
one is teaching.'

Ability to devise an in-class
analogue to simulate beyond-
school situation.'

.

"
.

$11ecify the behavior and the situation. The
situation should be as close as possible to
the actual beyond-school situation to ,

the likelihood of transfer.

. .

%

C. Hake Coals Explicit: State
.

cognitive (knowledge/skill)
and affective (feehing/attitude)

,..
eobjectives necessary for

attaining the goal.

.

'

.

,

q

..

Skill in specifying behavioral
objectives.

.
.

.

.

.

11
.

.

.
.

-,
. -

.
,

In writing'behavioral objectives you must
include (1) The specific behavior to be
performed -- tell the student exactly what
s/he must do to demons rate the acquisition
of the needed knowledge or attitude. (2) A
'set of condtotions under which the outcome
is to 1) evaluated -- tell student where
s/he will be asked to demonstrate his/her
learning and what will be available to
him/her in the situation, and (3) A specific
criterion level -- how well s/he will have.. .

to perform.

D. Communication and Negotiation
- ,

.

.

,
.

-...
.1 1

. .

.

Interpersonal communication
skills% .Ability to interact
with others for common under--

standing; clearly give and
receive'information.'

1

.

.

..---.'
. -_ .

.

>

It is essential to communicate with learndr4)
in order for them to understand and work
specifically for the attainment of agreed
upon.goals. Communication about objectives
helps to motivate ,learners and gives them
an understanding'of what exactly must be
done to know that the goal has

1

been achieved";

.



III. Strategies: Planning and Implementation

Subtask

A. Decision- making:

Produce a plan that describes
the ways in which the

variables of instruction will
be manipulated to bring about

. the intended changes in learjpr
behavior. Communicate, that
plan to the` learner.

. Prepare strategy. Prepare
human, environmental and/or
curricular variables so thatz,
learning will be articulate
with the learner objectives.

S it s needed to ,-rform subtask

Skill in selecting a means for
producing intended change in stu-
dent behavior using operant,
respondent and model learning.
Communication skills.

Discussion

' Instructiohal design skills utilize all of
the data gathered during ,the assessment

phase and organize j.t into an effedtive
plan for instruction.

Instructional design,skills-
knowledge of appropriate activities,
application of Piaget's theory
(concrete experience and socializa-
tion), consideration of classroom
management needs, provisiom for
special individual needs as well as-
group needs.

. Implement strategy, carryout
,and/or modify the planned
strategies when necessary.

9

6

Ability tp carry out and/or modify,
when necessary, the planned stra-
tegies: These skills include oper-
ant-strategy skills, such as elici-
ting'the desired response,from the
student (e.g.,,,phrough questioning,,

demonstrating, cueing, etc.), and
effectively rewarding tti,e desired

response (e.g., giving recognition,
praise, pleasure, etc.); reivondent-
strategy skills -of pairing selected
stimuli to obtain a desired re-

.

sponse;,model-strategy skills such
as getting students to attend to a
model, getting the model to exhibit
the'desired behavior, and providing
suitable, consequences for the model.

Do I have all of the materialsI need? Are
there any things which I have forgotten of
any new variables which may help or hinder
instruction? Do I know whit I am to,do?
Are my instructions to the student clear,
understandable, and complete? Do I have
a back-up strategy illicase what is planned
does nodliwork? Can I imagine any diffi-
culties? Do I have a plan to Iandle these
difficulties?

1) You will be putting your plans in'
act {on.

2) You will be reviewing, reanalyzing, and
rearranging all of the variables you
planned'for in an on-going activity.

3) You will be creating, maintaining, and
when necessary restoring the learnink
environment so that desired learning
will occur.

ti

o A "

7
e
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IV. Evaluation of Assessment, Coal-Setting and Styategies: This is thefi.ya:teMatic process of apprataal by
information from many sources is gathered and used-to make judgments concerning
quality (correctness, efficacy, adequacy) of the assessment, goal setting and strategy
process. performed.

Su taB WU s nee se to per onm su tas D scuss on
A. Select Instruments and Pro-

cedures for Evaluation: Decide
k.

which will he most suitable
for/gathetp g data about:

changes in learner(s) and the
variables of instruction as at
consequence_of.assessmenE,
goal-petting, and etrategies.

4

Decisipn-making skills. .

y

4I,

"-- .

- ..-

r .

) .
.

fr% ,

.

.

.
.

'I

-

..

B. Prepare Evaluation Ins,truots.

-i

to

-

Ability to geherate appropriate

questions or tasks, prepare record-
iceeping devices and /or /make suit-

able arrangemqnts for /reliable and
valid data collectien

. i

If objectives were well-written, most of
the work'for preparing the instrument is
cigge. Plan to measure intended and un-
intended learning. Unintended can be'
cognitive er affective; constructive or
destructive.'

C. Lather Relevant Data.
0

.

,

.

Skill in gathering releva t data
about the efficacy f th strate-
gles, the student attainment of .,

the objective, a d the accuracy of
the assessment (data-collection
skills). .

Make observation of the learned behavior,
note 'frequency and durationend record your
observation. Use as many modes as possible
to collect data. Collect enough data to
make accurate decisions, be sure you are
collecting behavioral data, evaluate skills
or knowledge which is useful to the learner.

-
D. alyze Data and produce

hypotheses about. p9tential

causes and consequences of the
results of assessment, goal-.
setting and strategies.

,. .

17J-

Data-analysis skills. '

,

1

.

:

,

1141,

This is very similar to the analysis at 'the
assessment level. Look for patterns of ,the
behavior and examine these in different con-
texts and domains. Be aware of both ob-
vious and subtle chahges, look at conse-
quences of behavior. You will know if yodr
goals have been met. If goals have not
been achieved, look at your responsibility
in these results.
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continued)
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EIEMMINONNOPm !neei-ill" to p r_orm suites ginTrm, .

.........

E.., Communication: P -6., ---

baOk to students, paren.
...!and other educators con-

.i.. . I
cerning the results bf

-°' teaching. ,

,'
-

,

,

,

t : ,,, -
. .

`..

Commun ation Skills -'
; -

Especielfy the ability to give
responsible positive and negatiVe
feedback.

cr . r
.

--. 4,..

.4

. ,
.s

.

.
.

,......._ .6._

This_is one 6f -the most important steps
In the evaluation to k. A A great deal of -.

1 _

learning occurs wHen-peoplebecome'aware
,,

'of'the consequences of their behavior., .

'It is important to communicate both observed
changes in behavior and the consequences

,f . ..
of those changes to help students see©
learning 'as railarding

.

and useful, .

.
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Prefi:eofkiame) -

TEACZER C6PE7E7CY PRO? L1

.

Data

Progress Report .

End of Semester Report

Super4sor \ Cooperating Teache,r
. -

Nerve of Person P:11:ng Out Profile

\,\ .Competencies

0 . * Required in NUSTIP

Leave Blank ff IQ Opportunity to Demonet

.*.

CommIntk

Cluster I - Diagnoiis and Planning.

1.1-Identifies and diagnoses learner ne ds
'1.2 Specifies desired 1 tcomms

i' meetdiagnosed`ge d

IA Deftermines.emies t indicate
each outcome .

'1.4 Plans learning.activities toachieve'
desired outcomes

..

.'

.

.

*

,

,

.

Caster ,:I -. Learning Di:Inter'
.

2.1 Provides effective environment 'or
,,

learning.
"2:2\yeekbaaim instructional skillshffec-\

tively
,

!'t,
2.3 Develops concepts, skills and atti-

etudes of learners
ge41ses media, resource' and strategies,-

effectively .
, .

.
. .

%

.

.

4

.

Cluster 7.7.7. - Assesshent

'3.1 Gathers desired learner iutceme data
'.1.2 Analyzes and uses learner outcome

late' '
. . -

1:3 Uses_ assess:en: data to pprove edu-
4aticrual program ,

-

. -

-

.

.

.

Cluster'DI - 5,1=anizing 'Agent .
A

L. Exhibits ara,develops positive salt-
-

'ondepts
.

'4.2.Demonsttrates general ht-,:an- relations

.k
. ft

.

la

"I

; .

..

-

.

. .

.

.

*

.,

4

.

A

.

.

4%3 Relates,vith learners with excep-
tipnal learner heeds ..

4.4 Relates vith learners itra multi--4
cultural society 4

°

5 Relates vitt appropriate age level.,
9-'f learners._.

Cluster 7 - PrefestioOalism i ..,
'5.. ?elates poritively vith tem:, peers,

ana other professionals,,
` 5.2 ,Selateseprofessionally with cemeNnity

53 Establishes k implements self-
.

.- ,

-' s/

c
i

i

..
A:

. .

.

.

.

.

t
-

,

5.4'Demcmstrates ed prombtes peofess4ana
' .J 1

anderstendlek end cation - .' .
Z..u.ster --Subject.AAke letderShipir

in

.

Ka.' Demonstrates a sound undesrsta
of sub4eCt'Matier is endorsement

'

area .

4-2 Crganizes and applies mib4mot matter
,

ski:4s an prlicesses .
s

I- S 1

.1 CevAlops.curriculun for sehieving
subJect area ;eels and activities

As of date, :ha overall rating is:

1

A

! r.,

S

7



CLASSROOM TEACHER COMTENCIES:
DEALING WITH. SPECIAL LEARNING AND BEHAVIQR PROBLLMS

I.,* Defining cad Assessing Problems.----

1) .When describing children with academic and behavior problems in the
claistoom, the teacher will specify behaviors which are observablec
colmatable, and unambiguous t?.poieniial observers: The,,teacher will
not' define problems in terms Of inner conditions of chi dram.

2) After'defining ma'academic and social behavior problem in behavioral
Aerms, the teacher will determine the extent of the problem through
collection of direct observitionaldata on student performance. =

3) When teaching a group of students to any subject area, the teacher will
elicit student responses.whida are indicative of the student's self
conceptl.both general and in the specific subject area. Using this
information as well as other behavioral cues (e.g., interaction with
other studedts),the teacher will identify students suspected of havimg,
a poor concept.

4) In warming with students, the teacher will recognize signs of vision
(mad,heaLl.ag problems, identify students with such signs, and refeithe
students for screeniag,Mad diagnostic testing.

.41
.

:5) When, dealing with a student with problems Of academic learning or social
behaviot,the teacher will set one or tore specific instructional objec-
tives, each cantain*mi a statement of the desired behavior, the condi-
tions under which the behavior will_be observed, and the criterion for
successful student performance.

CP
6) In planning instruction for objectives which require more than one stepJ

in teaChing, the teadherwili teak the objective down into a series of
small directly*teachable'stepa and state an objective for each'step of

, the teaching prodrues.

.II. SOlvin'Problemi >
0 .

, .7) When working with a student with a problem of academic learning-, the
teachat will specify and implement on individualized teaching procedure
(TP) for eich iastructional°elemenis:. 1) teaching-method; 2); instr14c-'
tioCal material; 3) consequence for appropriate student reppaase.

*.
. . ..,

a..

8) When 'working with a st -Mt with a, problem of behavior, the r
teacher will specify4..mad implement an individualized 7 foi each

d' instructional objective.. Each TP wilk draw'from one or more of the
follo,Wing.inStructional elemehts: 1), teach ing method; 2) instructional.

. material; 'and 3) e eqi-lencc,for appropriate student response. =

.,
,t-

'.

,

-

v.. .

', f t. . . .
.1 '

.181
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(

9) Whea w6%kiag with a,group of students with eroup behavior problems, 4
4 teacher will plan and imp a group TP for' each instructional

objectiv4i'7,Et:Ch TP will a
i

draw from one or or of the following instruc-
tional elements: 1) teaching method; 2) instructional materials;
and 3) consequence for appropriate student response.

10). After identifying-students showing behavioral signs of a low self-concept,
the teacher will plan.= individual or group 'P intended to increase.
self-canfideace. Each TP will draw from one or more of the following - .

instructional elements: .teaching method; 2) instructionil'Matdrials;
and 3) consequent for appropriate student response. ,

Classroom Teacher Competencis'

11). The teacher wiltplan and impleieat.TPs for students with academic.and
social behavior problems only after she/he has stated the problem in
behavioral termsemd set one 'or more specific instructional objectives.

12) Whe6. confanted,with a learning or behavior pr oblem with which already
available TPs have not worked, the teacher will obtain information on:
alternative TPs from various sources witOPiM the school or school district,
and implement an alternative TP within a reasonable time period.

o

In witting seatwork /homework assign m-Ints for students with,problems of
academic learaieg, the teacher will provide.alternativetasks, if studeat-
is.agreeable, and/or dee differintial expectations regar completion
of the work, based .da the present level of student skills.

:14) When giving st udents directices for completing a tank, the teacher will
0)3a:rye student responses, note students who don't follow directions* and
if necessary, alter the content and structure of future directions fdr IN
individualstudents.

1.3)

Reinforcing and Controlling Behavior

1$) Za all #strlictional sitUat es, the teacher will xi ze social and /.or '..

material retiforcement aaly ahem student behavior/reipanse is appropriate,
and, will pruide correct-17e feedback aien student behavior/response is
.eappropriata.- 'I P 4 t0

'
16) -The teacher willdcwIlop with studeate rulAs for

is the elassroomt and conse46ences for adherence
that ruins; Once rules are; set andbadelka0wn to
-c=rsecitencei will be cbeeistenily'apPlied:

1,feastiriag ?rag-I:ass
1 1

,

17) 'Aiter imOlementing TA for specific ins ructional 06jectives, the
teacher zather,syatematic 4gormati'aq aft least t-rice a week with
.reaard to student performance 4 r4.4tionao stated obje5tives., Tafen a
specific objective is" achieved,' r.:4.4athr will check two to four weeks
'after the TP is discontinued to sag-that an ladeaqate'lev 1 of perfor=

appropriate 'eehavior
to and/or breaking of
class members,4tated

O 11

=aide has been maiatained.

S

\.

0



. 133 In specifying TPs for problems of academic lea;aing or sot behavior,
the teacher will, whenever pqasible, utili4e teaching procedures which
provide-daily data on student progress, toward the instructional objec-tives. ,/

19) The teacher wilr'represent data on student progress toward instructional
objectives in visual form,,on simple.two -dimensional charts, 4nd will
keep progress charts(continually updated. In at least 50% of all situ-,
atians inVcalring use of chirts, the teacher' will have the student ain-
tain his/tier own progress chart.

20) For students with minimal reading skills,', the teacher will provide alter-,
nate means of obta1n4ng necessary fa,ctual and interpretative informa- c-
tion, as well ,as altenate Elethdds of taking test* to determine the '

1rJvel of information acquisition.

.21) In determining schOol progreiss of students and reporting of progress to
others, the teacher will use as a point of referral the student's pre-.

, vious level of success, not the level of success of other students inn the
class or school. .

Classroom Teacher om tencies 4
V. Requesting, help

2 ). In planning for individual instruction time in con unction with problems
of academic learning, the teacher will arrange for volunteer help in
the; classroom in dice form of students in the class, ol4er students in
the school4 local'high school or college students parents, etc. ThetoacherVill pre - arrange- work to be done by volunteers, and provide
feedback concerning implementation of planned work.

: -
t

2414: In determining TPs for learning and/or behavior problems of an individual
student, the teacher will contact the parents and assess the extent of .

'-.)*, parental willingness to be involved in solution of the probl3m.' Reseed
.

on the response, 4he teacher yill plan TPs whiCh involve.pa&ntal coopera-..
k, tion.,

, ,
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PERFORMANCE OUTCOMES FOR TEACHERS

PORTLAND STATE UNIVERSITY G

A

25a l b ,
,

a
a

.The Teacher Education Department of the School of Education at Portlftnd state. University prOlalaes the develop-',ment'of educational programs adequatefor, and responsive to, the changing conditions of a modern Jkban`.
society.' The Department-commits itself to innovative approaches in the preparation of teacher

.

..
4 ,

. . .
The faculty of the Department seeks to:

1. Include in the teacher preparation program';. performance outcomes that are appropriate to program
areas such as human relafipns skills, multicultural education - career education, environmental,
education, interdisciplinary education, and special education.

2: Utifize,performance'olomes in. program planning as a means to indAidualize and accommodate
diverse learning'styles.

The attached thirfOone performance outcomes are a reflection of fhedfaculty's commitment to. these goals' Thpeifprmance outcomes are generic in nature and require the student's app4cation in the settings referred toin goal statement number one above. Each of the outcomes includes several sample behavior indicators which\
are-acceptable as giAidence that the outcome is being performed.' The performance outcomes are to be applied'
during.the student teaching phase of the teacher preparatiOnsprogram and verified by, the time the studentis eligible for certification.

f.
1

;,T ,,

Enabling-erformanse indicators will be devel9ped and included,as.objectives for the coursework and fieldexperiencesdrequired prior to student teaching. They will be spedified as knowledge, skill and attitude'outcomes.
a

,
.

at
.

a

Assessment of tie performgnceaOutcomes is accomplfShed by means that encourage internalized behavior change.In keeping wittaIhis raeionalff, criteria and, procedures. for assessnlent are to be neltiated jointly by the
student.teather, the classroom supervising teacher and thiouniversity_supervisor. is-approach is considered.essential to develop both a shared-understanding and shad expectations among all the parties involved inassessment.

\

Both are prerequisites for independent internalized learning since they allow the parties in-,volved to.ddbide in adVanefe the standards of acceptable.performance. t

AL

135'
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GOALS OF THE TEAQIER PREPARATION PROGRAM AT P.S.U.

The overall goals of teacher preparation are to provide carefully planned learning experiences in a supportive
atniodiphere accepting of mistakes in which the student can:

0(.
.

--
COAL. C!tTECORY onALAINITNENT

4 .
,Diagnosing - - .1.00 Diagnose the learning, emotional, and physical characteristics of the 'pupil(s). '

.

Aanning

.

.

. , .

.

2.00 Specify learning and teaching objectives in terms of observable pupil behavior.

.

'fib,
-Iv. ,....

ff'43.00 Use knowledge of subject matter (its fundamedtal concepts and methodologies) =

to select and structure relevant learning for pupils.
,

.4.00 Plan sequence, structure and organization of a variety of learning activities.
.

V,.

instructional ispiementation
. .

5.00 Implement teaching strategies that are onsistent with the learning objectives. 1. -
.

Evaluation of Learning
1 *

.

6.00 Usq measures of tjle classroomiearning envir 'fent and behavioral chadge in
',pupils as criteria for 4,evaIuation. 4/

Pupil Management
,-7.00- Employ a variety of techniques add-aErategies dearped to help pupils assume

responsibility for their behavior..

Human Relation's
,

A

.

,

,,
-

. -8.00 Function effectively as an individual, as a gioup member, and as a facilitator
of reaming:

-

9.00 Collect and interpret data od'progress toward becoming a self-analytical,
self-dftettediddividual who is developing a personal teaching style. gib

Profassional Awareness-

_

. .,

.

.
.

4
moo Appraise schoor related and non4professional'experiedges.as a means to identify

deficiencidb and plan for gr wth.

11.00 Demonstrate ethical standards of conduct that are 'consistent with the profes-
. sional responsibiliti. o of being an educator.

*4.

.6



UMW. .11MON/

. T11E STUDENT CAN:

3111111111. WNW./ 11111MENW lermip mom=

COAL STATEMENT PERFORMANCE OUTCOME o SAMPLE INDICATORS
.

1.00 Diagnose the learning,
,emotional,,emotional, and

'physical character-
istics of the
pupil(a).

.

. \

- , . .

,' .

$

.

.

.

.

.

:

. .

e .. .
I

o

. .

.
.

.

.

1.10 Diagnose_the_learning_____

characteristics of
the pupil(s).

,
.

'

applies verified

. \,,

1.I1 Cite pupil behavior in a varlet), of learning ac iv-
idea as appropriate evidence of general intellec-- .,

tual functioning. %

1.12 Check perceptions of'pdpil's learning characteristics
...

In aVailable school records. , r

'1.13 Identify and use tests which coq,ld be used to
appraise aPupil's general learning characteristics.

\

I' 1 1
.

1.20 Diagnose the emotional
characteristics of the
learner including
social attitudes,
values, and behavior.

sales verified

1.21 Desdrib e specific behavior in ii'variety pf learning

situations Wkich indicate a pUpil's attitudes,
values, and behavior.$ . .

1.22 Use accumulated date pertaining to the pupil's socla
attitudes, values and behaviors as.basis for under-
standing pupil behavior.

1.23 Name other sources and evaluative techniques which
. could be used to improve the appraisal of a pupil's

social attitudes and behavior.
i :

0

I
.

11111
.

. .

1.30 Diaanose the physical
'Characteristics of

.

the learner.

N

a. lies verified

1.31 Describe a
.

pupil's sensory functioning,' motor
development, and general health in a variety,Of

4 learning activities.
1.32 Summarize accumulated data pertaining to the pupil's

physical characteristics.

fl
4,

1/4

. .' /
40

.

2.00 Use diagnostic data
...to specify learning

and teaching :abject-

tves in terms of
observable pupil
behavior. .

.

-

(

2.10 Write pbjectives in ,

terms of observable
behavior.

applies verified

2.11 Use diagnostic data as a mean's of determinlp;
teaching and learning goals and objectives.

2.12 Write objectives in terms of intended pupil outcomes.
2:13 Write performance indicators.

\ 2.14 Write and,vdbalize objectivestwhich describe (a) ob-
servable pupil behavior, (b) conditions for learhing,
and (c) criteria for acceptable performance.

2.15 Recognize the bias tylilt into many assessment in-
,.

struments.

,

1 I I

1

.

18x" 0



THE STUDENT CAN:,
GOAL STATEMENT PERFORMANCE. OUTCOME SAMPLE INDICATORS

3.00 Use knowledge of

subject mutter (Its
fundamental concepts
Sudpethodologles)

., to select-and struc-
tore relevant learn-
ing for pupils.

' .

. . '

.

. .

.

,

0
. -

;

.

,

,

vi P .

-. %

.
.

.

. $
...

.

. ,

. A-.
J.-

.

3,10 Demonstrate knowledge
of subject matter
valved in the lessons
being planned.

a lies verified

in-°
3.11 State generalizations about the content in the subject

area being taught.
.

3.12.Define the meaning of any concepts to be used, with
attention to the accuracy of supporting data. .

3.13 Extend, review, revise, and update subject matter
preparation when needed.

3.14 ?ocate resource materials.
3.15 Identify when and where to get assistance regarding

subject matter.

3.16 Use language appropriate 'to subject matter 'and pupils'
maturity and level of understanding. .

3.17 Demonstrate an awareness and sensitivity to the
, cultural diversity that exists in the community and

the world. -
.

.

.

--

3.20

%,

,

',

Demonatrate ability
to select suitable
methodology and plan
for its use.

applies verified

I _,

.

3.21 ormulate daily lesson plans which are coordinated
.

.
A unit plan or some other form of long-range plan-
ning.

3.22 Idehtify essential generalizations, concepts, skills
. and attitudes to be included ih daily and long-

.
° range plans. .

, .

3.23 Organize content so as to provide continuity.
3.24 Relate concepts and information from one pubject to

.

. ,

another.

3.25 Provide for relationships to be made between curric-
ulum and careers.

Q

3.26 Use pupils' interests and experience in planning.
3.27 Use own Cultural. and experience background in

planning. .

3.28 RecOgnize'and use podltively the diverse cultural
'factors which influence individual student learning
style.and behavior.

3.29Evaluate curriculum materials in terms of de-
,fensible multi-ethnic or multi-cultural content.

,

- - N V

I

.

.

4
. -

..

/9, ,r
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THE StUDENT CAN:
COAL STATEMENT PERFO 1ANCE OUTCOME SAMPLE INDICATORS

4.00 Plan sequence,
structure and organi-
zation of a,variety
of learniAg activ-
ities.

C.

'4.10 Demonstrate ability

to select and organize
. teaching strategies.

lies verified

5.00 Implement tieaching4

strategies thal.are
consistent with- the
learning objetEives

4.11 Use a wide variety of learner activities over a long-
range planning interval.

'4.12 Provide learning experiences for different interests,
attitudes, and abilities.

4.13 Plan,use of instructional materials and media.
4.14 Plan organization and timing of each part of the

lesson for maximum effectiveness.
4.15 List questions in lesson plan which involve higher

. levels of thinking.
4.16 Use a systematic approach -to organize lessons.
4.17 Implement organization of pupil gzeuping and seating

appropriate for the learning activity.
4.18 Specify the means'of evaluating learner achievement.
4.19 Plan effective techniques for ,enhancing the self

concept of all students regardless of ultural or.
ethnic background.

4.20 Plan methods hic help students recognize and com-
bat prejudice in its various forms.

-4.21 Plan methods which help students understand and live
with students from other cultural and eq,nic groups.

5:f0 Use'instiuclkionai-'
teaources.appropriate
f desired.learriing

.(4Lcomes.

5.11 Organize equipment and/or materials for efficient
utilization.

5.12 Order, operate, and mahage audio-visual materials
and equipment.

5.13 Obtain and.'use commun4y resources (human and:
material).

5.14-Identify and select appropriate media and materials
to support a'multicilltural curriculum.

5.15 Integrate multicultural curriculum activities with
existing curriculum content.

193
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THE STUDENT CAN:
GOAL. STATEMENT PERFORMANCE OUTCOME t SAMPLE INDICATORS

.

.

f

.

,

.

.

t

.

\
\

...

\

,

,j\
.

,

.

I

.

.

,'

.

.

.

r

.

.

.

,
.

t

.

5.20 Maintain a physical

,
environment that
conducive Eo learn-

'ing.

a) lies ver4 -fled

is .

\

.. .
\ ,

5.21 Dtmonstrate flexible organization of the physical,
setting in line with the teaching style being used.

5.22 Control temperatuie, ventilation, lighting, etc.,
of the instructional facility. 4

5.23 Assemble displays, bulleting board items, interest
centers, and other materials. .

. .

.
.

.
..

.

4
°

.

.

.

.

5.30
--

(

Maintain routine
.
cedures as part(of

learning environment.c.

applies verified

pro-
the

.

Oi
-

5.31 Record studei information.
5.32 Carry out routine activities.

.

5.33 Give clear and concise directions..
41"..5.3k Dealwith unexpected situations.

.

,I P
. oe.... ..

,

.
-N

'
A

.

.

5440

_I

-

.

-

0 , .

Employ strategies '

which build on

learner's.iAterests
are appropriateand

to the subject.
.-

applies .verified

'?>

i
. , .

5:41 Employ an introductory ptoeedure whichpis interesting
-to learner. ,

.

5.42 Establish a cognitive transition befween the intro-
duction and the lesson.

lb
.5.43 Include pupils in planning outcothes:.-

. f
.,..
....

. ) .

.

. 1
. .

.

,.
.

...---- .

_.....

.
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IE STUDENT CAN:
GOAL STAT MENT . PERFORMANCE OU COME WELLIEU4101..-------i---

.

.

-

A

0

....-.

.

v.

Jt

.

..

,

.

4?

.

.

.

.

.

,

.

.

.

,

.

.

.

.

.

5.50

.
.

Use learner feedback
to pace and modify
lesson activities.

applies-verified

.....4

5.51 Redirect learner or change emphasis to-achieve .

objectives.
5.52 Vary lesson activities to cues to enthusiasm,

apathy, or restlessness.
543 Adjust tempo and type Of participatiOn.required

for indivi learners. i a

5.54 Utilize spAtneous learning situations throughout
the lesson. .

5.55 Guide learners by flexible use of indirect and
directteacher influence.

.

,

I I

.

.

5.60

- .

Reinforce learning.

'

applies` verified

,. .

. I.
. .

5.61 Emphasize major facts, concepts and generalizations.
5.62 Coordinate previous, present, and future learnings:
5.63 Provide for copsolidation of concepts, and ideas

covered in the lesson.,

5.64 Providefor pupil summary or practice of new
learni4g.

5.65 Reinforce successes of each learner.
,

.

'. , .
. .

.

I i

.

.

.

5.70
'wide

Demonperate use of
range of teaching.

strategies, such as.:
.-

applies verified-

. .

5.71 Lecture ,
.

5.72" Discussion .
-

5.73 Simulaaon ....

.
5.34 Inquiry
5.75 Independent study 4

.

6:
.

5.76 Role- playing
.

5.77 Small group investigations
- 5.28 Performance-contracting
5:79 Jointplanning

.

0, . ,
.

.

,:I

( J..

..-.(,.....m..,,,...,,,k.,........,....,,,.....,..................,....,,.......,,...
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TILE aTIID1 NT CAN:

COAL STATEMENT
_

.

PERFORMANCE OUTCOME
,-

-/
6.00 Use measures of.te

classroom learning

environment and
behavioral change.
in pilpils as -

criteria for
ev.aluailon. ,

.

.

.
,

.

, _.

6.10

I

Assess the effective-
ness of the learning .

environment.
.,

,
cplies verified

.

.. .

6.11 Evaluate pupil achievement of learning goals by using -
tstandardized and teacher-made ins(ruments as well ash
informal observations. -

6.12 Implement a personalized model for recording, evalu-
ating and reporting pupil achievement.

6.13 Utilize evaluation data to plan programs for the
improvement of pupil achievement.

6.14 Identify when and where assessment of social re-
lations is needed in the calssroom.

6.15 Use formal and informal data-gathering d ices to
assess Classroom social relations.

6.16 Assess individual pupil's self-concept.

.

_ - ,

I I

.

. ,

--
.

_ .

.

7.00 Employ a variety of

techniques and etrat-
strategies de-
signbd to help'
pupils assume re-
sponsibility for
their behavior.

.

. c

ip

0

.

....

7.10

N

,

,

Use interpersonal
skills effectively.
and appropriately.

a lies verified

I

.
-r""''"--------

7.11 Encourage pupil questions and open exchange of ideas.
7.12 Guide pupils to methods of determining and testing

solutiojs. .

7.13 Encourage peer interaction through leadership and
membership opportunities. ',. .

7.14 Relate to students in a pleasant and relaxed manner.
1.15 Develop a mutual respect level with pupils.

. . .

)

I

, .

.

7.20

.

Use aliprdprifite

techniques and
delegated authority

.

lies verified ,

.
.

7.21 Define and carry out class expectations in a Con-
sistent manner.

7:22 Mee various ways to change;off-task behavior.

.

.
-

.
.

.

,

r

. 1
.

,

I 9 ;)
a



THE STUDENT CAN
GOAL-STATEMENT - PERFORMANCE OUTCOME SAMPLE INDICATORS

8.00 Function' effectively

as-an individual as
a group member, and
as,a facilitator of
learning.

.

. .

1

.

, ..

r

Ar.

. .

.

.

i

.
,

' .
. .

-

. .

t

8.10 Make progressin
veloping toward full
potential as an
individual.

applies .verirled

de-

.

8.11 Obtain objective feedback'to assess own strengths,
weaknesses, needs and motivations.

-8.12 Dienonstrate willingness,to try new behaviors pro-/
visionally. - .

.

8.13 Evaluate experimental behaviors to determine the
reasons for-successful and unsuccessful performance.

.

8.20

,

.

Function eff ctively
as a member/of a
group .

. /
',lies verified

.

'8,.21 Demonstrate appropriate communication skills.
8.22 Participate in various group membership roles-.
8.23 Assist the group in identifying clear ris.
&.24 Contribute to the group process.
8.25 Contribute to the resolution of conflicts
8.26 Contribute to the establishing of a trust relation-

ship.

.,
.

OM
.

8.00

\

A

4
\1
T

Function effecfively
as a facilitator
of learning.

applies verified

8.31 Listen actively to others.
8.32 Behave id a way that is perceived by pupils as

being'empatbetic.
8.33 Help others recognize .and consider alternatives.

and choices. ,

8.34 Behave in a way which is congruent with stated-'
intentions.

8.35 Assist pupils in clarifying altetnative values and,
their:consequences.

I I

6 014 1
a
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.

' " P raN,
..-

.COAL STATEMENT

9.10

.

_ .

PERFORMANCE OUTCOME
....--- .-..............r:............................................

.

Demonstrate the char-
acteristics of being

self-directed.
.

a) lies verified

_

t

.

`T.

SAMPLE TNIOTCATORS

.

. _ ,

9.00 Collect and inter-
pret data.on prog-
reds toward be -. --.

coming 4 self-
analytical, self-
dlcecLed individual
who .s developing a
personal Leaching
style. .

.

,

.9.11 Initiate discussion with supervisor about teaching
style.

.

9:12 Propose alternative teaching behaviors.'
8.13 Select action plans.
9.14 Make changes in teaching performance when

appropriate.

..

-

.

.

-:"

,

. ,

.

.

.

. A

.

. .

.
/

- 1

_
.

.

.

.

9.20
i

Demonstrate use of
various data-
gathering techniques.,

-

applies verified

l

9.21 Consult classroom teacher, university supervisor
and other staff members on various*data-gathering
techniques.

9.22 Use data-gathering techniques.
,

9.23 Observe and analyze various teaching styles.
,

9.24 Describe teaching styles.

. .

I-
I. I
.

.

9.30

.

Dialuate teaching
competence based
on data collected.
.

a lies verified

'II

, k
-4.31 Collect data regarding pupils' progress in relation

to instructional goals. .

9.32 Reformulate instructional objectives in light of
data collected and pupils' interests.

9.33 Identify relationship between learner performance
and teacher behavior by using feedback from super-
visors, pupils, and self.

.

_

S
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STUDENT C :

GOAL STATEMENT & PERFORMANCE OUTCOME SAMPLE INDICATORS.

10.00 Appraise school rer
fated and non=o ,

professional ex-
13 erience& as a

means to identify
deficienciow and
plan for-growth.

.

.

. .

.
, ,

.

-

' ° -'

.
.

( .

.

. .

..

,-.

.

.

,

.
y

,
.

. .

y

10.10

'

.

Articulate and apply
personal 'philosophy

of education.
6 ,

lie.s.--;;?rified

10.11 Demonstrate awareness of current educational
deyelopments. - /

10.12 Relate current literatui'e and researchfto various
methods and approaches. .

10.13 Define the role of co*munity, its groups and
agencies as they relate to the schdol.

10.14 Translate broad societal aims'into.relevant
learning goalS. ,

10.15 Use systematic methods as a basis for program
,

planning.
.. .

°

.

C

.

10.20
.

Assess skills,
attitudes, andex7
periences that are
ritcessary for success-

ful teaching.

anplieS verified

.

.

r

.
. '

10.21 Identify skills, attitudes, and experiences that
are necessary for successful teaching.

10.22 Analyze leadership experiences outside of teaching
in light of their relationships to pupils and
schools.

,
.

.

..---- .
. -,

. .

-
.,

.

. .

'.

t

[ 1

1

10.30

.

. ,

Identify areas for
personal groWth.

,

a..lies -verified

.

10.31 Analyze and evaluate personal strengths and
resources. -.

10.32 Analyze personal needs, values, and motivational
factors as they affect teaching behavior.

10.33 Describe an action plan for personal growth in-
corporating knowledge, attitudes, and values,

A
6 I

O



THE STUDENT CAN :° ,

* ., . RMA C s Cs? , SAMPLE NDTCATORS

'.

. .

,

°.'

10.40
.

Plan a program-for
additional training
aqd experience.

,

a) lies verified

,

,./

.

.

10.41 Define sources of assistance for professional
enhancement.

1U.42 Engage ina planned program of visits to other
.

' classes. r ..

10.41Determine areas reqUiring academic growth.

.

.

'

''''

,

'\

1

,

.
11.00 Demonstrate etWal

. standards of con- ,

duct that are con-
ststent with the
professional
responsibilities of

. being,au educator.

4, I

-..

.

, .

)
.

.

..
ori -7
4, ,../ 4

,11.10

.

-''

Apply ethical standards
with pupils.

,

a lies verified

.

11.11 Respect the confidentiality of information.
11.12 Respect pupils' roles, rights, responsibilities,

and privileges.
11.13 Respect beliefs and opinions of pupils.

. 11.14 Help all students recognize the positive benefits
of a pluralistic society.

.
.

11.20

relations.

Apply ethical standards
within professional

dies vefified
.

,

,

.

11.21 Refer problems directly, to the personnel con-.
cerned.

'11.22 Use approprigte administrative channels._
11.23 Explore all sides of contrdVersial matters be-

. fore making judgments.
11.24 Support agreed-upon policies. . .

11.25 Express convictions with discretion.
.,

,
.

4

.

11.30

.

t
.

Apply ethical standards
in public relations.

a' lies verified

11:31 Promote imageot the building and School
district

1/.32 Discuss problems directly with
7

person involved.

.

11.33 Communicate teaching goals and objectives to
, supervisors,- pupils, and parents.
11.34 Conduct parent conferences pertaining to goals

of pupil, teacher, and parent.
11.35 Demonstrate ability tb work with community

groups that havea variety,of interests.
, 2

.

.

,

.

.

....

... .
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THE STUDENT CAN:
COAL STATEMENT PERFORMANCE OUTCOME SAMPLE INDICATORS

.

*

t

. .
.

11.40

.

Be aware of the role
of various professional
organizations.

N

lies Serif ed

.
,

,

11.41 Identify professional organizations useful
to teaching. .

11.42 Discuss. purposes of varioN: .organizations.
11.43 Analyze usefulness of organizations to the rcii#

of a teacher. '

, .

"416
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MANN SELF- ASSESSMENT COMPETENCY INVENTORY (GENERIC)

Developed by: Dr. H. Mann 25/77
Director, Special Educitlori Training.'

and Technical Assistance Center
University of Miami P.O. Box 248074

'/ Coral Gable;, Florida 33124
(305) 284-4100

The Mann Self - Assessment Competency Inventory is based,on an extrapolation

froethe compeadcieS listed in the Mann Taxonomy orGenerIc Competencies and

the accpmpanying Educator Competency Paradigm. .Each statement listed ialthe

Taxonomy is delineated into two categories of competencies in the Inventory

knowledge and performince. Fof examp'e, for each competency one question is

related to,information and knowledge and the succeeding question is related to

experience ofactivitiei. The Taxonomy can also be used for delineating ob-

jettives for program development in both preservice and inservice areas of
tr-

eaucatbr training.

The Mann Self-Assessment Competency Inventpry is designed to be a ielf-,

adil4sis of areas of need pertiining to working with the following typgs of

students

.4
.

(a) all the' students wi iin an-Area of responsibility .including,

(k) students exhibiting a slower' rat

problems, sensory impairments,

disabilities, or any combinations

of development, learning

Avior problems, physical

of these, and

(c) students who are gifted and talented..

The Inventory is comprised of a'series of stasements than relate to needs

as perceived by the individual who is respondtng. The Inventory was designed to

function as a vehicle by which educators can more precisely examine themselves

3

and others in relation to perceived needs in different areas of-diagnostic-

prescriptive teaching.

213



The Inventory was developed overya three -year period of time and represents

input from approximately 200 teachers and administrators... The statements Contained

'within were developed in the following mannet-:\,-

Ilk. Approximately 800 stataents concerning educator skills or competencies

were collected from teachers and administrapts.

b. These-statements were categorized into the following general areas:

1.5.agnbsis-Student AssesimEnt 4D-SA); Curriculum-Instruction (C-I);

E4ucational Management (EH); Behavior Management (BM) ; Special Educatiqh:
<

School and Community (SE).

c. Further refinement resulted in the sixty statements that comprises the

present Inventory.

/."

Suggestions for Utilization

O

The Inventory can be used as

-1. an asse ssment'instrument toAstimate self- perceived needs in each

0 of the subareas (i.e., diagnosis - student assessment, curriculum

J.

4.

instruction; educational management; behavior management; sVecial

/_,
education: school and community.)

,,
. a vehicle for evaluating courses, workshops, oi institutes in. the

particular subareas of concern.

3. an aid in the development of Objectfves for a course, work. hop,

.
,

institute. /

4. a way to. organize the myriad-of concerns and needs' in the area of

diagnostic-prescriptive teaciiing.

S. -jan estimate of aducater.needs that can be used in p?.acniog for

sAh°61-staff: development activities.
f*

r".



Administering tilt Mann Self-Assessment Competency Inventory

1. The individual respondsto each of the statements inCthe following manner:

a. For Part I circle the appropriate number:

b. For Part 2 rank the items within each'sukarea Rom 1 (the highest

priority of need) ,to 10 (the lowest priority of need) as perceived by
'

A) the individual(s) taking the Inventory in terms of their personal needs.'

2. Complete the Summary Sheet in the following manner:

a. Transfer the values for the' 60-statements to the Summary Sheet under
)

the headings "a" and "b". Then add the "a" and "b" columas and write
4

the totals undet the heading "a + b". "a + b" represents the combined

value of a response to a particular need from different points of view.

(1) All the "a" need statements are expressed in terms of gaining

information and knowledge.

'(2) All the "b" need statements are expressed in terms of experience

and activity,iavolving measurable performance.

(3) 'Combined "a" + "b" give a brader statement of need in terms of

both knowledge and perfo
40

t
3. Part 2 represents a suggested deI/ineation of each of the subareas. After

the items are ranked bx the in4vidual(s) responding, they can then be

.c red to the needs as expreised in Part I.

4. :The ZnmentorYllis not a test, but a means for examining with a greater degree

of precision areas which may need further study. The items for each of the

subareas can be analyzed and interpreted accordingly.

ito
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MANN SELF-ASSESSMENT OOMPETENCY INVENTORY

Part I

.0ADDRESS

A

DATE

'POSITION

TELEPHONE

-

The following ihformation 'reflects ari Personal need for training that-will enable me,.

tqpbe more effective with:

(a)

(b)

.

all the students within my'area of responsibility including

students exhibitAfg A slows rate of development, ,Learning
problems sensory impaimenEs, behavior problems, physical
disabilities, or any combinations of these and)

(c) students who are gifted or talented.'

DIAGNOSIS- STUDENT ASSESSMENT (D-SA)

Circle_the appropriate
1,1

1. instruction in giving both tornal and
informal evaluation that relates more
to specific instructional objectives.

2.. to use different kinds 'Of_ tests and
screenirig devices with ,both

individuals and groups of students.,

3. information &o bit different approaches
co diagnosing sudents' needs.

4. participation in activities that in-
volve thi.planning of a student assess -
tent prngrad.

information about how different indi-
viduals have implemented diagnostic
program?. in different types of educa-
tional settings.

experience in set:its up and implimeting
a diagnostic program.

7. knowledge of the ways different individ-
, e ual function as'members of a diagnostic

team.

a

number .

116

- a Need` 1 2 3 4 5 Soropg

.
.

No Need' 1 2 3 4 5 Strong Need

amo.

No Need 1 2 3 4' 3 Strong Need

,

No Need 1 2' 4 3_6re-rang Need

No Need 1 2 3 4 1.c Strnng Need

I

.00.

Nd' Need
, 1 2 3 4 5 Strong Need

No Heed" 1 '2 3 4 3 StzAng'Need

1Phi1iR,H. Mann, Patricia A. Suiter, Pose Marie McClung. Handbook in -Diagnostic-
Prescriptive Teaching. 2nd ed. Boston: Allyn and Bacon Lac., 1979. '7 , .

216.
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MANN SELF- ASSESSMENT COMPETENCY INVENTOR'! (GENERIC)

8. to participate as a member of diagnostic'
teams where information is analyzed. No Need 1 2 3 4 5 Strong Need

9. information about how diagnostic data
should-be interpreted to students,,to' No Need 1 2. 3 4 5 Strong Need
parents, and others in the community.

I p
10. exPeriendeb'communicating with parents

in arena dealing withthe diagnosis of No Need' 1 2 3 4 5 Strong Need
theirchildren.

11. knowledge of ways to evaluate the
effectiveness of a student assessment No Need 1,2 3 4 5 Strong Need
piolEram.

4

12. to deveropinstruments such as question-
,*a mires that will evaluate the-effective- No Need 1 2 3 4 5 Strong Need,, ness of a diagnostic program.

CURRICULUM - '4INSTRUCTION (C-1)
13: information about ways to relate

diagnostic data to different types of
curriculum and instructional approaches.. No Need 1 2 3 tie 5 Strong Need

to.use different kinds of instructional
materials and programs. No Need 1 2 3 4 5 Strong

15. examples of how different individuals
have designed individual instructional No 'Need 1 '2 3 4 5 Strong Need
programs.

16. to des*n and make curriculum and
instructional materials. No Need 1 2 3 4 5 Strong Need

17. knowledge of different ways to imple-
ment individually planned educational No Need 1 2 3 4 5 Strong Needprograms.

18. to implement different instructional
approaches in specific areas of No Need 1 2 3 4 5 Strong Need
curriculim such as 'reading and
arithmetic.

°

-instruction in how to-be a part' of a
team that develops individual curriculum
and instructional programs.

4".

No Need 1 2 3 4- 5 Strong Need

20. participation in interdisciplinary
staff meetings where curriculum and in... No' Need 1' 2 3 4 5 Strong Need
struational programs are designed for,
particular students.

o ;

t
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MANN SELF-ASSESSMENT COMPETENCY INVENTORY - (GENERIC)

21. information on how to_incerprec curriculum

and ihstructional goals'and.objectives for
students to their parents and other
appropriate individuals.

22. to Woricrwith parents and members of
community agencies in areas dealing with
curriculum and instruction.

23. information about different kinds of data
collection devices that can be used to
evaluate the quality and effectiveness
of curriculum and instructional programs.

;4. to develop and use different kinds of

evaluation-devices to determine the.
effectiveness Of curriculum and instruc-
tional programs.

No'Need 1

No Need 1

Noted, 1

No Need 1

EDUCATIONAL MANACERENT (EM)

23. information about different ways to
organize the classroom and the school
for more effective individualization'
of instruction.

26. to set up classroams that are designed
for more effective individualization of

27. to be shown models or designs of different.
of learning environments.

23 to design and sec up different learning
,environments.

29. information on how different educa,tional
management systems are implemented in
different tTpes'of educational settings.

3O. to implement different types of educa-
tional sana&ement systems such as No Need' 1
grouping for inst=uctian.

No Need. I,

No Need 1

No Need 1

No Need 1

No Need 1

31. to learn how teams of individuals plan
and implement educationikmanagement
programs for particular udents.

No Need 1

0

2 3 4 5 Strong Need

tot

2 '3 4 5 Strong Need

2 3 4 5 Strong Need

2 3 4 5 Strong Need

2 3 4 5 Strong, Need

2 3 4 5 Strqng Need

2 3 4 5 Strong Need

2 3 4 5 Strong Need

2 3 4 5 Strong Need

21f. 3 4 S Strong Need

2 3 4 5 Strong Need



5
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MANN SELF-ASSESSMENT COMPETENCY INVENTORY (GENERIC)

32. experiendes as a member of,teams to

develop educational management c

strategies for particular students.

:33. knowledge about ways to communicate
educational management strategies
to students and their families.

34. to work with parents and members of
community agencies where educational
management programs are developed.

35. knowledge in ways different types Of
evaluation devices 'and techniques can
be used for assessing the effective-
ness of educational management programs.c=',

36. to develop questionnaires and rating
scales that San be used to determine
the effectiveness of an educational
management "grogram.'

S.

No Need 1

No Need 1

I
No 'Need 1

Nd Need 1

NO Need 1

BEHAVIOR MANAGEMENT (BM)

-Information about different types Of be-
havior characteristics and ways to
organize the classroom and the` school
for more effective behavior management.

38. to set up*different types of behavior
management programs.

4 39. to be shown examples of programs In the
area of behavior management.

40. involvement in designing behavior
management programs for different -

types of students.

41: knowledge in'how different kinds of
behavior management'programs have been'
implemented in different types of educa-,
tional settings. ,

42. to implement different types,,of behavior
management techniques.

43 to be shown examples of. how ;earns of
individuals plan and implement an
effective behavior zanagement program.

219

No Need 1

No Need 1.

No Need 1'

No Need 1

No Need ,1

No Need 1

No Need 1

2 3 4 5 Strong Need

2 3 4 5 'Strong Need

2 3 4 5 Strong Need

2 3 4 5 Strong Need

2 3' 4 5. Strong Need

2 3 4 5 Strong Need

2 3, 4 5 Strong Need

2 3 4 5 Strong Need

2 3 4 5 Strong lleed7

2 3- 4 5 Strong Need

2 ,3 41 5, Strong Need

2 3' 4 1 'Strong Need

4,
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MANN SELF-ASSESSMENT COMPETOCY INVENTORY, (GENERIC)

44. experiences as a member tot teams that
develop behavior management programs
_for particular students.

43. knowledge of ways 1,13 communicate be-

havior management strategies to
particular 3tudencs1 their faiilies
and members qt,gommunity agencies.

46. to work with Parents and community
service personnel is behavior Ilattige7
mentlprogramming.

47. examples of how different types of-

evaluation techniques art used to
evaluate the effectiveness of be-
havior management programs.

48. to develop evaluation procedures and
instrumentation as Well as4to harry
out the analysis necessary for deter-,
mining the effectiveness of a behavior
MAUtgenilt4t program.

No Need 4' 5 Strong Need

No Need 3 4 5 S truug Need

No Need

No Need

No Need

1 Strong Need

1 2 3 4 5 °Strong Need

1 2 3 .4 5 St:long Need

SPECIAL EDUCATION: SCEOOL AND COMMIT! (SE)

49. understanding of the concepts of han4i-
capped and disabled and of the role and
responsibility of the school ix. pro-
gramMing for handicapped and disabled
learners in keeping with current
legislation.

50. participation in activities that will
result in a better understanding of
what persons with specialneeds, including
the gifted and talented,. have to,deal
with in today's society.

51. in.fo=ation aboUt different programs or
instructional alternatives for "students
with special. needs.

52. participation in activities with other
educators to design educational. programs

.-,

for students with special needs.
.

. - .

-

53. knowledge' about different approaches to
programming for students with special
needs within least restrictive enviroto6

No Need 1 .2 3 4 5 Strong Need

No Need 1 2 3 4 5 Strong Need

No Need 1 3 4 5 Stung Need

No Need 1 2 3 4 t Strong Need

- ..

No Need 1 '2 3 4 5 Strong Need

=Its:

A
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MANN SELF - ASSESSMENT COMPETENCY INVENTORY (GENERIC)

54. participation in shared responsibility
relaaionships with other educators in
implementing educational programs for
students with special needs.

55. knowledge of how educational teams
approach the planning and implementation
of programs for students with special
needs.

56. participation in.educational teams where
,individual educational plans are developed
for students with special needs.

. 1

57. information on how to work with community
agencies and with parents of students
identified as having special needs. .

.58. experiedied with parents of students with
special needs' and with members of community
agencies,. including ipecfal interest groups,
who provide support servrces or are other-
wise concerned with these students and
their families.

59. information about how to evaluate ptograms
for students with special needs in least
restrictive environments.

60. participation in the evaluation-of total
program efforts for students.with special
needs.

No Need

411r

No Need

No Need

No Need

No Need

4

No Need

No Need

1

1

1

1

1

1

1

2

2

2

2

2

2

2

3

3

3

3

3

3

3

4

4

4

4

4

4

4

'5 Strong Need

5 Strong Need

5. Strong ,Need

5 Strong Need

5 $trong Need

5 Strong Need

.
5 Strong Need

4.

s

r''

ti
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MANN SELF-ASSESSMENT COMPENTENCY MENTORY (GENERIC)
?art 2

DATE

lank the items under each of cthe areas
(your lowest priority of need). Write
priate boxes.

Diagnosis-Student Assessment

Academic AchieveMent

Vocational-Intarest Inventories..

Social-potionalDeveIoOment

Use of 4ocialists, e.g.

Psychologist, Special Education

Observation-Screening Devices ...

Setting Up A Diagnostic Program..

Continuous rrogriss Evaluation...

Diagnostic Teams

Use of Parents, Aides, Tutors

Use of Specialized Tests

Educational Management Rank

Grouping, Grading, and
Promotion

Use of Specialists, e.g. Special
Educators, Psychologists,
Counselori

Organizing Material

Use of Parents,Aides,Tutoi

Classroom organization, e.g. open
classroom, learning centers,etz

Individualized Student Programs

Team ?leaning and implementation

Managimg CurriculmpSystas

Student Self-Correa:Ian Devices..

Student later and :nrra Grade
Mobility

t

..

from 1 (your highest priority of need) to 10
the numbers next to the items in the apPro-

-

Curriculun-Instruction Rank

Language Arts, ea., Reading,
Writing, Spellag, Speech

Arithmetia

Science

Social Studies

Physical Eduistion, Ait, Music ....

Team Planning and Liplemencation...

Use of Specialists, e.g.
Reading, Special Education,ecc....

Use of Parents, Aides, Tutors......

Vocational-Career Education

Prescriptivd-Precision Teaching

Behavior Management Rank

Team Planning and /mplementetion...

Use of Specialises, e.g.,Special

Educators, ?sythologists,
Counselors

Use .of Parents,AideS,Tutors

BehaviorModi!ication

Group Dynamics.

Individual Counseling

Contracting

Community Services, e.g. Mental
Health, etz

Environmental Modification

Dealing with Disruptive Behavior

(.1r



a

MANN SELF-ASSESSZENT COMPETENCY INVENTORY (GENERIC)

Rank the items under each of the'areas from 1 (your highest priority of need) to
10 (your 1pwevt'priority of need). Write the numbers next to the items in the
appropriate boxes.,

I

Special Education: School. and Community Rank.

Classification-Definitibns;
Causation-Characteristics

Hiltorical Influences

Educational Provisiolls..

-Federal-State Legislation

Parents-Community' 1

'Attitudes - sociality

Support Systems

Least Restrictive EnvirOnment (P.L. 94 -142)

Due Piocess (P.L.'94-142)

Indi;/idual Educational Plan (P.L. 94-142)

a



NAME

v4A.1N SELF-ASSESShENTCOMPETENCY LIMITORY (GENERIC)
'Part 1

DATE

ADDRESS POSITION

TELEPHONE

SCHOOL-

SiTheiART SHMT.

Legend:

information-knowledge systems
b .a:experience-activity systems

° D-SA Diagnosis-Student Assessment
C-I a Carriaulusr-Instruction

Diagnosis-Student *Assessment

Area a b a 4 b

D-SA 1.

-SA 2

D-SA 3

D-SA. 4

DS.A 5

D-SA 6

TOTALS

-2--

77111.1110

-57

-r-

TIT-

o

\
-1177

-S-1717.-5--

Tr-

1 10

Behavior Management

a + bArea a' b

3M 2

3M 3

'34 4

31. 5

M1 6

TOTALS

-77

737- ""ra,-

44

4z 44+

47 48

11-.7-P-3""Z"-

77.

-7-772"

..471-717:17-

4a 0

47 43

I

EM a Educational Management
3M a 3chavioral Management
SE- 81 Special Education
a + b Maximum Value of 10
Total a + 17'.4'Maximum Value of 300

Curriculum - instruction

Area a b a .4

C-I 1

C-1- 2
-TS-

C-I 3

C-I 4
-277

C-i 5

C -I 6

Z2

-23"

TOTALS I

. Educational M- anagement

Area a b a + b

EM 1

EM 2

EH 3

EM 4.

EH 5

EM 6

ha !i LO

-777- -713- 27 + 23

777.7.77

-31r 37;72 1
-73- -31" 1. 24

-777- -7315-

TOTALS 1

Special Educatiori

Area a b' a + b

SE 1

SE '2

SE 3

' St 4

L.

SE 3

SE 6

TOTALS

4 9 50 7

31. 32

-TT- Di4

5 ZO

:Tr- 1-

59 , 60

49 -40

5i -52

7=7T

Lompi.Lation

Area a b a b

D-SA

C-I

3M

SE

TOTAL'S



A

VALIDATION STUDY . \,
,: .`. .

A STUDY OF INSTRUCTIONAL EFFICACY AS, MEASURED

ay TEE MANN-SELF ASSESSMENT COMPETENCY INVENTORY

P
Authors: Alfred.L. Lazar, Professor; Ramon Da niel, Jr., Teaching Ass;ptant;

and Douglas G. Bonett,' Assistant Professor; all at CaliWoinia
State University, Long Beach.

Mailing: Alfred L. Lazar, School of Education, DepaitmenItoof Educational
Psychology & Administ4tion, CAlifornia.State University, Long
Beach, Long teach,'CAA0840 (213-373-2739)

.4
PURPOSE: The study ,of studentelf-perCeption toward learning/competencies

gains in a six week course of instruction that focused on diagnostic-
prescriptiveteaching, and ascertain the use of the Mann -Self gSsessment
Competency Inventory with instyuctional efforts.

44DESIGN & PROCEDURE: The sample consisted of 46 students in a summeecourse
working toward a credential in either Learning- Handicapped, Spdech &
Hearing, Adaptive Physical Education, Music Therapy;. or School Psychology.

Instruction consisted of three required texts with three
objeCtive tests; six case studies and IEP preparation; lecture & demonstrat-
ion of ten assessment instruments1 the administration,,sdbring, and writing
.r-eakgaitS of, results of six=instruments with actual subjects; And lecture
about research and developments in the field per se.

The Mann-Self; AssessiaentQmpetency Inventory was used
on instrument with a pre-posttest design, using a six week
testing: This instrument is comprised of 60 statement

as the criter
period betWee
c cerning n eds perceived by the respondent on a sc
each ent. Statements can be categorized or c
ing subareas: Diagnostic-Student Assessment, Curr
Educational Management, Behavior Managersientva
& Community:

e front 1 to 5 for,

stared inta'the follow-
ulwa-instructiton,

Special Education: School

Statistical treatment of data included correlated mean
t-test and graphicandlysis.

RESULTS: Multiple correlated mean t-tests indicated leath4ng/competencies
gains on all subareas and for the total inventory at the-.01 level of
significance. The students did perceive the instructional program as
enhancing their professional knowledge and skills for diagnostic-prescrip-
tive teaching. It is conciudedthat,the Mann-Self'Assessment Competency
Inventory can be used effectively in teacher training:

Copies of the paper are available from thesenior'author'upon request.

1)

deg a

,;
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TABLE 1'.

PRE-POST SCORES ON THE -man' .SELF ASSESSMENT
CO:ETENCY INVENTORY (GENERIC) PART I OVER

4 SIX WE INSTRUC'T'IONAL -PERIOD

g .

ON
ORY PRE/POST

'

D-SA

C-I

Pre

Post

Pre n

a

Post '

Pre

Post -

BM

TOTAL

Pre

Post

Pre-

Post

Pte

Post

N X : s.d. t

46 , 45.39 8.30_
.11.32 .01

, 46 26.89' 9.98 ---,

46, 43.70 8.69
9.45 .01

'46 27.86 10.11
.

.4 g

46
.

.0

42.26
..

9.12
)

P

10.51

410

.0146 25.64'. 8.91
0 0

46 45.65 1,26
9.31 .01t

e, 46 29,85 11.04

46 42.58 12.68
7.791'

46 25.32 11.93

46 218.37 37.83

46 135.60 : 48.80

4



TABLE 2

PROFILE OF PRE-POST SCORES.ON MSACI
(Mann Self-Assessment Competency
Inventory, Generic - Part I)

SUBAREA NO NEED 1 2 3 4 5 STRONG NEED SCOR
SCALE GAIN'

A

D-SA
Diagnodis Student Assessment) NO NEED 1 2, 3

1

°

/ 2.24

Currictlum-Instruction NO NEED 1 2, 3

ucatiOnal Management

.

- ...0.0-

BM
Behavior Management

.

.

. SE

Special Education: School & ,.
Community ,7 .

ooTAL SCORE
a

4,

.

1

;

2.32

NO NEED

2.14

NO
.

NEED

2.47

.

NO NEED

2.11
. ., .

NO NEED

2.26'

1

1

1

21

1.

1

1
2

$

$

.

. ,

4
J

21i'
$

1

1

-1
i

r

3

3

.

3

t.

3

,CODE0k1 Pre scores 4 °

140WW10Post_scotes ........
4

227

I

1
4 t 5 STRONG NEED

.

3.78 + 1.

4 5 STRONG NEED

.

3.64 + 1.

4 5 STRONG NEED

)L

3.52

I
4 5 STRONG NEED

4; 1.

3.80 + 1.

,0
4 5 STRONG NEED

w of

3.55 + 1.

- 4 5 STRONG NEED

+1.

\





STAFF DEVELOPMENT PREFERENCES

OF URBAN SCHOOL PRINCIPALS

(Form A)

A Needs Assessment Survey
Sponsored by the

University Council for Educational Administration

DIRECTIONS:

1. Please remove the Answer Sheet whichis the last page of
this booklet. Answer all questions op the Answer Sheet.

2. Please respond by circling numbers or writing answers,
as each question indicates.

se'

3. Please return the Answer Sheet to the person who distributed
the qU4gtionnaire to you. Your responses will be forwa0ed
directl-to the.University Council for Educational
Administration.

**THANK YOU VERY MUCH FOR YOUR HELP**'
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6 A. OtNZRA t, aiTTBETY 12I\IN-sERvicermA INDIO PROGRA MS

la general. ',bids of the following repreients 'lour interests to attending In-service professional
development programs? (Circle one otttaber oa the Answer Sheet.)

I) high 3) low
2) medium 4) not at all interested

A.3 Assuming that programs concerting topics of your Interest were *Tellable. approxim ately
how much time would you he wallas to apend attendlog ta-service professions/ development
Programs during a schOol year? (Circle one cumber on the Aaswer Sheet.)

1) 1 day 3) 3 io 5 days 5) more pan. 10 day*
2) 2 days 4) 6 to 10 trays 6) ao time at all

46-.3 litre Moab reimposed time could you realistically expectsto Alain during a school year that you
weald be willing to devote to your owdia-service traloing? (Circle one number.)

I) I day 3) 3 to S days 5) more than 10 days
2) 2 days 4) 11 to 10 days 6) no time at all

A. 4 In general. whlchAf the fondling agencies do you think should have primary responsibility for
divagates tre-service professions% development programme for priocipaLs? (Circle the appropriate
numbers.)

I) local school district 4) university-misted as/goalie
0 state educational agency 5) professional educational agency
3) local ;coups of principals 6) otberf(specify)

_ .
AS rasa* indicate the extent to wIslih the presence of each of the following Natures would affect yosir

decision to t ma: an ic-service program. (Circle s number to one column for each of the items
wad below rang to Me following descriptors:
(4) Strongly. attractive - would affect my decision to attend

2' (3) Attractive .- a "nice" have attached to a program, but would
° not affect my desisioiti to at a e

(2) ineoutonemeist - would have no affect coon tat decision to attend sod I
would riot care Lf It were present or not a

(1) Detractive .. would have a negative affect upon my decision to attend):

01)' school district credit for pay purposes ' 06) program beld to "aaractIve" location
02) obtalaing released time
03) university credit
04) meet certification requirements
OS) weeds certificate of achievement

07) wideepreed participation by peers
Oa) prose:stanch) Ly recognized scholar to aged
09) opportunity to travel
10) other (*Pectin

& s Otthe lint of features animated In gnostiors A.3 abave;.vristch feature Is most attractive to you?"
(Os the Admirer Sheet. write the number of the most attractive Newt. )

A7 IXoludtag regular coursework at a unt;,ensity approximately bow many days did you devote to
organized id-seffivice professional development programs, taut rear? (Circle one number. )

2) l day 3) 3 to &gays 3) more Mats 10 dais
2) ; days 4) "6 to 10 days 6) so time at all

-P. ..A.6 Ind vru Ics any cusses at a university last year" (Circle one number.)
,

. j yes. during the summer 3) yes. during both the'echool year sod summer
0 yes. during tire school year 4) co

.

.4.5 Ezcis;dingcourseivork its university. haw many different In- service programs did you sweat last
year? (Circle one number.) .

.1) sons 3) two 5) four
2) _Oa. 4) three 6) more than four

A.10 Did you attend as
'ono cumber.)

1) Pia

mauy 10-service programs Mat yier as you would have liked to-attend? (Circle
if
2) oc;

230
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A.11 If year answer. tai taestion A.10 shove was ..o,o," which of the following renames best describes
4 year nation for not au/tiding say (or slay other) to- orrice programs? (Clroitt one number ifsport:prate.)

1) I could locate ao (or oa other) programs witich were of interest.
2) 1 wad locate no (or ao.other) programs which were scheduled at times I

=aid attest.
3) I moraly (tad le-terrice programs to be a "waste of haw."
4) could 001 obtain say (or any additional) released Mae. '
5) I could licit Glottis 1,07 (or say additional) simportfarvis for trivet sad/or fres.
II) My job respoosibillties would ratpermit any (or say additional) *bum*.
T) Other (specify). '

A.12 Niittla the last two years. was there a oerticular in-service pingrsitt which you would have likedto snood but.couldot or did cot attend? (Circle one ouniber.)
1) Yew e 2) to

A.13 If year response to Question A.12 above was "yes," which of the following categories bestdescribes your !Takao for cot attending the progrsm? (Circle tine camber if sapropriata.)1) I did tot,learsof the program until it was too late to make the necessary
arrangements for atteoding.

2) I maid oat &rata released time.
3) The progrsin occurred at a time whoa thy job responsibilities required,

sty contintos allnotios.
.'4) I could rot secure the necessary funds for travel alsci/or fees.

' S) My superiors took a dire view of toy participating.
1) Other (specify)

3. PR rtERRED TOR MAT TOR TN- SFAVICF PROC3A 91.1
,

Is answering the quektioas in this section. please assume that we are discusatog the elements
of ss in-sirtice program as a topic of stfoog interest to you. That la. assume that you areanitlattad to cardcibaut in as ln-writes progitni and we are cow trytai to fit the format of
that program to your preferences. Naturally. these prefer;oces must be tempered by theriaLlties of your ;ob respotistbaltists. Pietro try to balance :hest factors la aoswertag the

4,witness.
0

E.1 Gives the dames of reality. whoa sbeuld LaSserTice testi:gal progress,, lost WA?
1) (hiring the 14091 year . dosing the sozner

os school year ho tlays vtes.ttoos 4) other (speciin
.

3.2 If as in-service program were held during Me school year, when atouid It be scheduled?
I) as weekends 2) daring the "working die 3) after wortlag Sours

3.3 U an is-seryice program were scheduled during the school year, during which three =oaths
. (not tureeiaarlfT consecutive) 1144441 It be most convenient for you to ahead? .(CIrtie:,,cumbers as the Atiswei Sheet.) ' . ,

4 I) Septensber 5) ;Amery 3) A pill .2f October ' 6) 'February , 9) May
314 November 7) March 101 June

. . .. 4) rternlett

itype' 3.4 Ossiiisa7 spetkqegrwhich of hi-nerice programs do you prster:t . I) lotesetve (Gel oda gathering of Me participanto which may Met for areII

6 et more days),
44''.. 4 , 2) coottniang (a series of gatherings al% a ,weekly or monthly heats) :

4

WS If you wort trparttcipata In as la-service program to be held wtthin me' committee distance
sad mugging six =renege *PM* hir.ioloacts ft. e..7cOntinlite/442,ccortint to watch schema*.. rould you prefer that the aseetir.ga be held? .,4 . ,

.3}`-bt-weekly
,..

-.
..

it* 1) do cmiserstive days or night
- 2) weekly : 4) moodily,,, -

be. 4 :-

. .
3.1 What is.tite =Oita= cote -wsv distance you world trivet so attend as 1a-service program and4- - .- ' seal coclaider the kaathao oktfte program's be itotthin "easy nontolutint citatanceol

I) S miles % 3) 20 =ties 3 100 ,miles 7) more than
. !

2) -tamale , 4) 30 Mies -. . 0)21triles . 200 miles
4.4

-.

. .; to` 4,; 0
4 t

J

(
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3.7 If you were to participate In an inuirrice program which had only one gatheriog of the
participants "intensive"). what la the maximum cumber of days which you feel you
could/prefer to leave your job and attend the program?

day` 10 days
2 days .

4) to
5) more than 10 days

3) 3 to 5 days I) could notattend at all

3. 11 year were to participate in an in-service program of three clays duration. which location
would you prefer? .

I) withio /say conalautlop &slue*
2) in a distant city knows for its tourist facilities

11.3 It you were to participate le so lc-service program held la city known for its tourist facilities.
which particular city would you Clod most desirable?

3.10 Ceostrallp speaking and fl terms of promoting your own learning.
duration for a leeture?

I) 15 minutes '4) 1-1/2 hours.
2) .30 Minutes 6) 2 boors

. 3) 1 blue 1) longer than 2 hours

whittle your preferred nuudzacta

D.11 Generally speaking sod to terms of promoting your own learning. what Is your preferred maximum
duration for a discussion stmaioa?

I) 15 cliental{ 4) 14/2 hours
2) 30 minutes S) 2 Lours
3) I hour "6) 'longer than 2 Fours

3.12 General'y etaeaktait and to ter:Trot promoting your own learning. what Is your preferred maximum
one of a discussion group?

I) 5 or fewer people 3) 11 to 15 people 5) 22 to 30 people
2) it to 10 people 4) 16 to 20 people I) more than 30 people

3.13 la general. la what size, group do you fell most coallorts.ble and moat effective?
I) programs with fewer than 10 participants 4) 21 to SO participatits
2) 10 to 25 pardcipsots 5) 50 to 100 participartts
3) '26 to SO participarits

.,
.-

3.14 la general. which of the following groups Is preferable In the rale of priscical trainer Is an
Ls- .terries program?

1) school administrators 3) ."to-horse" direcaaPit of staff
2) tolVersIty professors development

4) other (specify)

0.1S Which of the following locations do you and fnostattracave for housing an to- service program?
1) school within easy =maiming tils,tance 5l non-loial school
2) nearby university 4) son- (ucsf°untverslly
3) nearby couventioa facility 7) attractive city at some (itIliiinCe from tame
4) nearby retreat facility

is presetitkd expertly, please indicate
Ott. a:shuns for each Item.)

13) O.D. (oraunizattossi
development) process
techniques

Do supervised readings
15) laternship experience
16) other (specify)

3.11 Assuming that each of the following modes of lastructioa
;Yea dogrie of prefertact for each: (Circle s number la

Op lecture 07) hidepencleat'snady
02) dolissiott groups 06) tele-lecture
03) simulation Of) alms
041 gaming 10) are study
05) computer - waisted 11) itta visit

instroottos 12) role plar7o4
04) programmed

Iterning
II.17 From the list of fastructionsl modes in Question 9,15 above, which la your most preferred mode?

3.14 From the list of Instructional modes In Question 3.25 above, which Is your ,11Aoreferred

232
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C. PTIRiONA 1. DA TA

C. Age (la pearl)

C.2 Sac
1) male 2) female

C.3 /tags or edatticity
1) Nene,* American Megan)
2) 3/ack
3) Cattatsloa

Tears bf Cinching .experiecce prior to taking adotUtistretive position.
bit -time administrator.)

1) 1 year 4) 10 or more years
2) 2 to 4 rears 3) co prior experiences
3) to years

Total years of expe rience se a principal (Coun t the present year as one year of experience.)1) 1 year ' 3) 5 in 9 Teem
2) 3 to 4 years 4) 20 or mare yews

Zan as principal of school of current employ.
11 1 year 3) 5 to 9 years
2) = to 4 years 4) 10 or more years

Level of academic Ittralanarst.
1) no college degree
2) llactiebiresclegree
3) 3positillst degree
4) Water's degree

C.4

C.3

C.,'

C. 7

4

4) Oriental
3) Spanish summed'
41 Other (specify)

9

(Do not Include years as

(Circle one amber indicating highest lervgiol schdrelle etteixeete4
)(aster=s dein" plus some additional graduate or

I) Master's degree pins all course work for the doctoral decree
7) Doctoral degree

C.* Major field of graduate stodn (Circle nos
1) so criduate wort
3) educational wimilintration anti

imperviable
3) si000dary educed"
4) elansentar?eduaution
3) physical editeadaa

some other educational speciality

somber.)
1-7)

II)
5)

'10)
2.2)

humanities or flne,orts
physical sciences
social sciences
Witness
other (specify)

C.! Ars you presendrperraleg an *deuced degree? ((Circle one numistr.)
1) Pe

' 2) so. but t insend to start soma
3) me sad 1 de Dot intend to start 'soon

It leer answer to Quesdoa C.9 emus Arts," plesso indicate whir.h times acme the tou.owtog you

0.1

have alma &curses toward she degree Yee are
1) might cusses
'2) scautie classes
3) abases. rakes oat astabattUal or.; leave order shah summer '

fj4ST.TI'Ler01.4A L DATA

SOW pursuing. (Circle all appropriate *umbers.)
4) weekend classes
3) daytime claisos mot

shovel categories

, o

e

T. following question/1 concern the schOol of your cox out, elaplay. For questions whichrequire Judgments/ categorisation. please choose rise tat it most descriptive realms.. (Circlem aumbitr on. Ise Acores. Sheet for eschctiestipts below.)

terei
1) elementary school
2) 'waist big* school
31 middle school
4) general comprehensive Wei actool

4 . .

3) academic or college preptrratory high school
vocational high school,

7) school tar the handicapped
I) ocher (apecify

233'
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0.2 Printery source of futullog ea

1) publics :l private

0.3 Approximate snidest taro/latent (average daily ittsogisoce)
1) fewer tbse,156 students 4) 1,000.1.993 students
2) 150-191 stud:tits . 5) 2,000-2499 students

, 3) 5004011 stodette - 3) 3.000 or more' students

0.4 Number of years school haw received Title I funds
1) wee for its haat flue years 4) 4-6 year,
2) 1 year - 5) more than S years

w3) 23°years
g _. . 4

0.S Compared to other schools Is mr system. my schoo i receive.
1) more TWA I funds

r 2) about the same amount of Title I funds
° 3) less Title I funds --1

4) no Title I funds ° 1. . r

"END OF QUESTIOratA DIE"

-a.

4 4

O

46
0

S.

°

a

4114
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ti ANSWER SHEET (FORM A) CODE

1 2 3 4 i 82: 1 2 3

A2: 1 2 3 4 5 6 '83: l' 2 3 4
.

5 6 7' 8
9 10

A3: 1 2 3 4 5 6
84: 1 '2

A4: 1 2 3 4_ ,S .

6: 85: 1, 2 3 4 /
n AS: 86: 1 2 3 4 5 6' 7

87: 1 2 3 4 5 6

88: 1 2

01
89: host preferred city:

02
03
04

a s>lSS 810:1 2 3 4' 5 6

05 Q 2 1 J Eh 1 2 3 4 5 6

06
07 812:1 2 3 4 5 6.

08 4 3 2 1
813: 1 a 3'4 .5

-OP

1 814: 1 2 3 %.

4:

A6: number As most
attractive

A7: 1 2 3 4 5 6

A8: '1 2 3 4

815: 1 2 3 4 5 '6 7'

816:

817: Most preferred:
(number)

818: Least preferred:
.' (number)

Cl: oars
C2: 1 2

C3:\1 2 3 4 5
6

C4: 1 2 3 4 5

CS: 1 2 3 4

CS: 1 2 3 4

C7: 1 -2 3 4 5 6 7

Ca: 1 2 3 4 5. 6 7
8 1011

C9:. 1 2 3

C10; 1 2 3 4 5

611111=11

kl '
4 $,'

4
13'1/4'

I 4 4 4$ 4
A9: 1. 2 3 4' 5 6 01 4 2 1 1

A10: 1 2
02 2 l: 03 4

4

41/: 1 2 3 4 5, 6 04 4

as 4' - 7: ",
06 4

412; 1 3 07 4
08 4

A13: 1 2 3 tt 5 , 09' 4
"6:

10
A 11 t-t

1 2 3
4:

12

13 4

14 A
15 4

16 J
.continued next column....

3

"3
3

3

3

3

3

3

2

4

5

5

2

2 1
2 I 1 5
2I..1 I z

1 1 5
$2

1

2 I.. 2
.. 2. 1

2 1
- 2

2 1

,5

.2 I I 5

235

01: 1 '2 3 4 5 6 7

02: ,1 2

03: 1 2 3 4 5 6

04: 1 2 3 4 5

OS: 1 2 3 4

THE ENO



J

VIL

fro `t

a

STAFF DEVELOPMENT:PWERENCES

OF UR4N SCHOOL PRINCIPALS

(Form B)

A Needs it ssessfnent Survey
A Sponsored ,by the

University Council for Educational Administration

DIRECTIONS: CP

1) Please remove the Answer Sheet which is the last page of this
booklet. Answer all questions on the Answer Sheet.

Please respondsby*cirtling numbers or writing answer;,. as each
question indicates.

.
3) Please return the Answer Sheet to the person who distributed the

questionnaire to you., Your` respcoses, will be forwarded directly
to the University Council for E'cjucational Administration.

.

a
410'

.

**THANK YOU VERY MUCH FOR YOUR HELP**

.,
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EXPERCENCE - ri.111.11T3T arvrwroRy

Al For each topic listed below. pleas. Indicate your experience sod intereat to or need for in-
'clevel'opment programa. For miltopic circle one number In therxperience coltund E.44,id one number in the Interest-Need =limn according to the followtpgdefinitional

rie4)prOrt.litklipracticed in arts extenaively and could serve as a consultant
3) ,Some eroerience - worked In ins, but not expert'
2) porn. knowledge familiarity with some concepts. but have not worked in Ude n'reu1) No knowledge - very alight or ao experience or knowledge in arm

Interest-Need categories:
40.:Very anent if at allipseible would participate In an In- aeries program on 1111:1 topic3) Satin - would probabW enroll in an inserviee program en this topic
2) Me_ jdee4.:_ate would enroll in as In-settle, program on this topic only if it were "convenient~ftte Auld aotatteod Inaerrice on this topic

01)
02)

Organizitional. patterns
Affective education

23)
IS)

O.

liftman rata one In adtr:thistration.
1.4w and the school administrator '

03) Alcohol and drag education 21) Managetnenrinforniattion systems (M13)
04) Systenth approach to ed., stanagensent Management by objectives (N030)
am Basic skills development grog:arcs 29) Managing student behavior

k. On) Career education 30) Multi-cultural education
I

3T) Collective negotiations sod grievance 31) New method., of ()northing education
procedures 32) Open education

0$) Community education 33) Organizational development (00)
00) Community lavolvoineat in educational

declaim-making
34) Organizing apd conducting tax

levy' and bond issue campaigns
10) Conflict management 331 Planning and directing support-
11) Competency-baud curriculum development services (food, transportation.
12) Computer undated Instruction maitenance. etc.)
13) Criterion referenced testing and student so Plan tie & development of an r:naitre

14)

13)lif
17)
isc
19)

20)
21)
22)
23)
24)

1111111111MOIIt

Curriculum renewal . - 37)

Designing and conducting need. issessinsatsUl
Developing effective communication 39)
'patterns within the school
Developing school goals nod objectives . 10)
Differeatiated staffing 41)
Dee process and statutory rights in staff
sad student personnel acitainistration 42)
Early childhood programs 43)
Ed:want:cal planning - e441

Evaluatirg administrators and supervisors 43)
Evaluating the instructional stiff 45)
Fatnilr life education (Including sex 47)
education)

action prcgratrfa
Politics of education
Program evaluation

4Program ;41,tactaiag.' Budgeting.
Eraltiatiogjyitatein (721353)
Role of the rue education agency

'School-community reelottog
programs
School desegregation
Special' e'discation .
Staff development
Staff .selection and termination
Strike management
Effective, use of time

4

..A3 Of all the topics listed to Cid/Mica Al above. which one would be of greatest Interest to yon as a
basis forl%en *rem orrg:-.actia? (In the apsei indicated on the Answer Sheet, write the
number at the ono topic.)

4
A3 Of all the topics listed lit Question'A 1 above, which one would be ofelesseet Interest to you se a

beaus for to- service programs? (In the space Indicated an the Angrier Sheet. write the
number of one top).

lie PCILIONA L DA TA

,lit Age fie yeers)

52 Sex
1) male 7.) female

83 Rate or eth;lcity
11 Native American (tiellan1 41

1) Black 51

CettleaSia8 r.)

414

oriental
Sentnish surnamed
Omar

f /

a

Y

v

o

o
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04 Years of leeching experience prior to Watts sdnsissistrstive' position.
Si Lull -time administrator.)

1) 1 year 4) 10 or more years
2) 2 to 4 years 5) no prior experience
3) S to 9 years

Total years of experterice se a principal (Count the present jeer as one jese of \experience.)
1) 2 year 3) 5 to 9 years

2 to 4 years 4) 10 or more years

s.s_

1st

37

'(DO not Include years

Years as principal to school of currant employ
2) 1 year 3) S to 9 years
2) 2 to 4 years 4) 10 or mor* years

Level of scadernic attalomeit.
atthinment.)

(Circle one somber indicating highest level of acadetalc

I) sus college degree 5) Master's degree plus some additional graduate work
2) Bachelor's degree 6) Master's degree plus sii course work for the
3) Specialist de m, doctoral desires.
4) Master's degree 7) Doctor:I degree

311 held of er141221, *PIP (Circle one number.)
tui'grichiste work 7)
educational administratton asesuperrision 8)
secondary education
elementary education 10)
physical education .11)

1) some other educational specialty

BI Are you presently pursislag in advanced degree?
rui

2) ao, but I Intend to start soca
ao, tad t do out Wend to start soon

3 ..10 ...your answer to questiou BS less "Tea," witea,* oleos* todicsteicbNi the following tines among
the following you eve takes courses toward the degree you are now pursuing. (Circle 'all
apploptiate,eneshers.)

1) sigh classes 4) weekend classes .

.2) Atom.; classes - . 5) daytime classes not to above categories
3) classes taken ontsalsbatical

er terse other than summer

C. 128311:u uOtRA T. CA I%
4

The Pallowtng questions condom the school of your =arrest imploy. For quftstions which require
ludruessal estatosizstIori, please choose the 1J/el! most descrtonv response.

Cl Lard

Staler
1)

-2)

4)

31

litinsanities or BA* arts
physical sciences
social sciences.
business
other (speedy)

1) elementary school
21 junior high school
31' middle schsoe

; `..4) general comprehensive .high school °

CC Primary sourre of !melding
. poolle. Mp

1:31 Approximate student enrollment
1) fewer than 130 students
2) 1.50-493 students
3) 500-489 students

, 5) scadeasic.or eating preparatory high
school

6) vocational hligh school
7) school for the handicapped
8) 'other Ispecify,

31\ priests

(ainersie daily saraciaaa.1
41 1.100.4.999 students
5) 2, 000-2.993 students
I) 3,000 or more students

t C4 Number'of yeses school has received Title I Ands
1) ace* for Last nee Teem 4) 4-4 yesreat
2) 1 joss 5) chore than S years

1:-.1.yeara

C3 Coropsrimi to other schools la =I system, my school receives
1) more Title I Nadi
21 shoat the same :mount of title t f=ssis
31 les. Title f Sands ,
4) no Title ( funds

"N.

t.,
4 .` . 7
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a
ANSWER SET - (Form B)

EXPERIENCE INTEREST-NEED

7-" J 2 , .I.
4, 3 2

-4 3 2 ,
3 2 1

4, 3 2 1'
4 3 2 I 1 .

4 3 2 .1 1

3 2 1

3 I 2 1
1_

014
2 1

4 3 2 1

3 2 1

4 -3 2 1 1
4 3 F2 1

4 3
:1/4/

2. 1 1
-4 3 2 1

3 2 '1 e

4 3 2 1 1 -,
' 4. 0 .) -'1 .e- 4 3 2 I 1

4 3 2 1 1 .

4
1,.

. 3 2 I 1 ,

44 3 2 I.

3 I 2 1 1

4 1 3 1 2 1
3 1 2 I.

4 3 2 1
4 3 .2 ,, 1

1 3 1 2 1 1,
.1

4 I, 3 2 1 1
.4 3

.4 3 2 1 1

4 3 2. 1 14' 2 1 1

4 3 2 1 1

4 3

4 3 '2 1 titi I. 3
L

2 1 1
4 3 2 I 1

4- 3 2 1 1
., * 3 2 I 1

" 4 3 2 1 i
4 1 3 '2 I 1
4 3 2 '1 1

'... 3 1 2 I. 1..

4 3 ,:l A . 1

4 3 2 1
4 3 1 2 ,
4 3 '' 2 1, 1

4 3 2 I 1

4 3 . 2 'i" 1

4- 3 2

4 3 2 1
4. 3 2 1
4 3 2 1.
4 3
4 3 2
4 3 2
4 . 2 I 1
4 3 2
4 3 2 1
4 3 2

4 3 2 1
4 3 2 1
4 3 2 1

4 3 2 1

4 3 2 1 .
4 3 :2 I 1

4 3 2 1.

4 3 2' 1

4 3 2 1
4 - 3 2 I 1

'4 1

4 3. '-'2:-
4 3 2 2

4 3 2 1

4 3 .2 1 1

4 3 2
4 .3 2 71-"Thsl<

4 3 2 .1
4 3. 2 14 2 1
4 3 2

3 2 ''1
4 '3 2 't
4 3 . 2 :
4 3 2 't
4 3 2 I 1

4 4 3' I 2 f

4 3 1 2- 1 1 1

'4 3 1 2 I 1

A 2: Number would be -of
greatest interest

A 3: Number would be of
least interest

.r

BL. years

132: 1 2

B3: 1
6:

2 3 4 5
-a-

B4: 1 2 3 4 5
41.

B5: 1 2 3' 4

I B6: 1. 2 3 4

B7: 2 3 4 5 6 7

B8: 1 2 3 4 5 6 7
8 9 10 114,

B9: 1 2 3

B101 1 2 '3 4 5

C4,01 2 3,4 5 .6 7
8:

C2: 1 2

C3: 1 2 3 4 5 6

C4: 1: 2 3 4 5

CS: `1 2 3 4

'239
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IN SERVICE ROLE INSTRUMENT

Much has been said gbout what should hagpen in

inservic programs,for gublic school teachers. '

Also, there are different points of view about

who has the main responsibility for doing things

that need to be done. This questTonnaire was

designed to find out what you believe aoout the

role of university professors and public school,

teachers in inservice programs for teachers.

Plfase ansiiertach questio4in a way which best_

indicates your own opinion.

; 4 $1

.

O

241:
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.PLANNING AND ORGANIZING IN- SERVICE GROWTH FOR TEACHERS

Whose responsibility is it to:

1. Develop school system policies to facilitate an effective in-service

1 for teachers?

I , Public. school personnel should do this. University personnel should do this.
......

Public schOol-and university personnel This need not or should not be done.

I . should share equally in doing this. .

Other (please specify)

I2. Secure the funds needed for an effective in-service Program?

Public school personnel should do this. University personnel should do this.

I ,

Public Achool and university personnel This need not or should not be done.

should share equally in doing this.
Other (please specify)

3. PersUade teachers' who might benefit from a planned in-service experience

to participate?

Public school personnel should do this. University personnel should do this.

Public school and University personnel *mom.
This need not or should not be done.

should share eqUally in doing this.
Other (please specify)

4. Conduct formal needs assessments (i.e., questionnaire, interviews, etc. ) to

determine the in-service needs of teachers?

,Public school personnel should do this. University personnel should do this.

Public school and university personnel This need not or should not be done.

should share equally in doing this.
Other (please specify)

5. Develop and disseminate flyers, brochures etc. which advertise in-service,

program offerings?

.....
University personnel should do this.le

Public school person4t1 should do .this. .......
Pgblic school and university personnel . This need not or should not be done.

shouldhare equally in doing this. 1 N

Other (please specify) ..

) .

64 Survey teachers to identify their in- service needs?

Public school personnel should do this. University persontek should do this.

Public school and university personnel Thiseed not or should not be done.
A 4

should shark equally in doing this.'

_b. Other (please specify),,



-/

f I.

. Establish p1iorities with regard to expressed needs'?

Public sphool personnel should do this. _University personnel should do chit.
Public school and university personnel ' This need_not or shoUld.noc be done.
should share equally in doing this.
Other (pleise pecify)

4.

8. Develop anorgani tion to provide
\z

for or the administration of in-service
activities?

Public sChool personnel.should do this. University personnel should do this.1411
Public school and university personnel This need not or should not be done.
should share'equally in doing this.
Other (please .specify)

e

q. Anticipate coming changes or emerging needs in public education-in order to
plai for future inrservice activities?

Public school personnel should do this. University personnel should do this.
Public school and university personnel This need not or should not be done.
should share equally in doing this.
Other (please specify)

10. Match the goals of an in-service program with general school system
priorities?

Public'school personnel should do this. Univiiiity personnel should do.this.
.......

Public school and university personnel' This need not or should not he done.
...... ......

shouldshare equally in doing this.
Other (pleas specify)

.

11. or to solve organizational or policy problemS in the school system
which hinder the development of effective in-service programs?

Public school personnel ihould do thii. ,University personnel should do this.

...-
Public school and university personnel 'This need noc or should not be done.

..

should share equally in doing this.,
, ..,

Other(please specify)

F

.0111111.

Work to solve or4nizatl.onil or policy problems An the university which:
hamper the ability of university porsonnel to be useful in La-service _"101

for teachers?

Public school personnel should do 'this. University personnel should do ,this.

MININO
Public-school and university personnel Th;,s, need not or.should not be'done.
should share equalLy.tn doing this. ,

Other (please specif7)

243 so
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' 13% Develop long-range planning for in- service ? ,

.

Public,school personnel should do this. University personnel should do this.
__,Public school and university personnel This used not or should not be done.
*hould shale equally in doing this. °

Other (please ?pedify)

14. Define competencies that,are required of in- service instructors or
'resource people? -

Public school personnel should-do this. 'University personnel should do this.
Public schdol and unifirsity personnel This need not or should .not be done.
should share equally in doing this.
Other (please specify)

.

15. Develop a process of identifying potential ia-Service instructors'or
resource people?

Public school persodnel'should do this. University personnel should do this.
Public school and university personnel This need not or, should not be done.
should share equally in doing this.
Other (121ease specify)

s ,

..40'15. -FTMMIne the profeisional background and skills of potential instruct rs
or resource people to determine if theyare,competeit to provide in -s rvice?

4. -

Public school personnel should do this. University personnel sh.11

,
Public school and university persOnnel This need not or shd..4...

should'shouldishare equally is doing this.* I'
-

Other .(plocase,specify) C

uld do this.-,
ry

not be.done:

4 A

17. Take the initiative in setting-4 Opportunities for university personnel
to observe and become aware of the realities-lit punlid schools?

. f Public school personnel should 4o this. University personnel should do chid.

-- Public school and university personnel This need not dr should knot be dghe.
, OA

should share equally in doing this. - , -.1

specify).e sOther (please :2,

.
,

. -

, --0,;

°
v.,- a.. .

18. Interact with school syetenadmInis&atars-so as to understand th#
'administrative context for the in- service program?

PUblic school personnel should0Ao this. University personnel should do this%

..
.E

ZPublic school and university personnel This need not or should nocobe done.a
should sharveqUally indoing thip. .

.

Othef (please specify)
*

.. .t
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. 2. 9. '
. .i1

. Keep-4brea5eAof new,-inno4itive ideas in ia-service education
Orofessidnal acting andparti'ipation in conferdbces?Aici

.

. Public scam personnel. sfio do this.
.

Public school and university person el
should share eqUally in doing this.
Other (please specify) .

by..

University personnel should do this.
This need not or should net be done.,

I

20. ,:isintain and extend particular areas of specialization so as to be,
useful as an in-service instructor or resource person?

',%Public school personnel should do this. University personnel should
Piiblic school and university personnel This need not or should not

shareaequsgy ingdoing this.
Other (please specIfy

do this.
be done.

CONDUCTING AN IN- SERVICE EXPERIENCE - A COURSE - A WORKSHOP, ETC.
*te

Whose responsibility is it eo:

212.. Formulate the goals for specific in-service 'activities
a, workshop, etc.-)?:

Public school personnel. should do this.'
Public school and university personnel
should share equally in doing this.
Other (please'specify)

(e.g., a clads,

University personnel should do this.
This need not or should not be done,

22. Forgaca the,obiectiveslebe specific in-service experience?

Public school personnel:should do this. University personnel should
Public school and university personnel This need not or snould not

\should share eqUally in doing this.,
Other (Aease -speCif,)

.

do this.
-be done.

Develop a plan describing how theobjectves
experience (e.g., a 'class, a or'Ashop', etc.)

should ,do this.Public school persobnel.
Public school and university personnel
should share equally-in doing this.,
Other (please specify)

4

0

of a specific'in-service
can be achievea?

University'personnel,should do etas.
This seed not am should soca done.mamma.

.

e.
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24. Select the specific activities which will be part of the in-service
.experience?

Public school personnel should. do this. University personnel should do this.Pgblic school and university personnel This need not or,should not be done."'"shduld share equally,in doing this.
Other (please specify)'

25. Prepare materials needed for the in-service experience?

Public school personnel should do this. University personnel should do this.WIMIN

OmINI.

'Public school and university personnel This need not or should not be''done. .
should share equally in doing this.
Other (please specify)

'`

26. Provdde demonstration sessions in schools .pertaining to the objectives of
the in-service experience?

- I q

Public School "personnel should do this. University personnel should do this.
Public school and university personnel This need not or should not be done.
should share equally in doing this.
Other (please .specify)

27.' Integrate new information and skills from an in-service experience with
information add skills already pospeSsed by participants?

Public school personnel' should do this. , University personnel should do this.
NION Public school and university personnel This need not or should not be done.
, should share equally in dOttili.this.

\Other '(please specify)

. A

28.. Supply information to in-service participants about how further professional
development and growtp might be obtained (e.g., other courses, ocher
curricula, other experiences, etc.)?

Aver

Public school personnel should do this. University personnel should do. this.Public school and university personnel This need not or should not be done.
should share equally in doing this,
Other (please specify)

29. Develop alternative modes.of delivery of in-service which vary from the
standard classroom instruction;

4.
.

,..Public school personnel should do. .this.' University 'personnel should do this.Public school and university personnel This nAed not'or ;houid net be done.
should shire_equally in doing this.
.0thif (please specify)

.

246
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30. ,Establish.a procedure so that the university person becomes involved in
the-public school Situation?

Public school persopnel should do this. University personnel should do 'this.---,Publit school and university personnel .. This need not or should not be done.
should share equally in doing this.

,
,

° Other (please specify)
.

tib \
Serve as 4,11 innt ervice consultant for public,sohool teachers?

Public school personnel should do University personnel should. do this.
Public school and'university Personnel This need not or,, should not be done.
should share equally in doing this.
Other ((please spedify)

32. Conduct an evaluation'of.the effectiveness of the experience?

Public school personnel, should do this.
public-school and'university personnel
ahpuld share.equUlly to. doing this.
Other (please specify)

University personnel should do this...NOM.

This need not or should not be done.

33. .Provide feedback about the !mperience to school, system
idiinistratorsi?

.

school personnel should do this.Public

Public school and university pers8nnel
should shire equally in doing this.
*Other (please specify)

pe'rsonftel and',

University personnel should do this.
This needIlnot or should not be done.

r

34. Evaluate the in-service instructor or resource-person
in-service? . . \

, .

conducting the

Public school personnel. should do this. University personnel should do,this.
Public-school and university personnel T. need Cot or should mot be done.

.should share equally in doing this.
Other (please,svecify)

35: to to it
successful

that in-16viceinstructors or resource plautsle who have not been
is the in-service experience 4o not\concinue to serve is ocher

experienCes?

school personnel should dO this.
.school and university personiel
sharvequal27 in doing this.
(please specify) *

Public
-71P Public

should
Other

T

University personnel shotild do this.
This need not or should mot be done.

247
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.36. Structure follow -up activities to maihtain and extend the skills acquiredin an in-service program?
11,

Public.;Chool personnel should do this.° University personnel should do this.Public school and university, personnel I) :This need not or ,should not be d ne.should share equally in doing this.
. .Other (please specify)

A few questions about vou..:

1. 'Male Female'

.

2. Are you:
.

Public school employee
University employee
Other (please specify)

3. How long have you-been involved in education (other than as a student)?

1-1 years
4-9 years
10-20, years

More thad 20 years 4

A

41

r

a

4

O
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COMPREHENSIVE COMMUNITY SURVEY
.

R

developed by
,

University '6 Texas at
El Paso 4-Canutillo

Independent School System =

)L
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1 cAmuTI.LLo AREA

COMPREHENSIVE oommuurTy. SURVEY

(

Dear Community Member:

As we all ow, Canutillo is one of the lastest-growing communities
in the area.,

In order to keep up with the changes that accompany growth, the
Canutillo Independent School District, in cooperation with the,Teacher
Corps from the Universitrof Texas at El Paso, is conaticting a compre-
hensive survey in order to idetitify the needs of the community.

By identifying these needs, we will.be,able to up-grade old programs
or study the needs of new ones as the situation indicates.

Your.cooperation is,deeply appreciated. Together we can work to
make this commutity a better place eb live, with the opportunities that
everyone deserves.

- .

If you have any additional iqormation that you feel would be of
ben fit to the community, please call the Canutillo Independent School
Di rict Teacher Corps Office; Tels. 877 -3757,.747 -5371.

4k)

Thank you,

41t.'Don Davison
CoMmunity Coordinator
Teacher Corps, UTEP

250
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.CANUTI LLO AREA

COMPREHENSIVE COMMUNITYI TY SURVEY

SECTION SURVEYED

ADDRESS

.!:

1
e *

.

1. Have you participated in a survey prior tothis one? ;Yes No
t

. , .

"is, 4-.4s
If so, by whom? (Interviewer may prompt by naming a few agencies)

. -0

.
I.

. -,' s.

: .. "
2. .Haw long have you lived in the Canutillo area?:

I)
0-1 yr. 2 to .5 yrs. 6 to 10 yrs. 11 or-mere ,

3. D you own 9_4 rent your home? Own Rent

How many people in thekhouseold?

5. Bow do you find out about what's going ox in the aommunity? (Interviewer
may prompt by giving examples such as: neighbors,'postert, church an- '

,nouncements, etc.) .
04

76. Do YOu feel you are involved in your community? Yes

If YES, how?

If NO, why?

No

. Do-you belong to any clubs or,organizations? Yes

If YES, what kind? .

If NO, would you like to? Yes No

What kind?

8. Are you aware that there is a school/community council which acts as anadvisory council to Dr. Ramirez, the school superintendent?

Yes No

If NO, the interviewer should explain the function of the council to the

25i-
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6articipant. If they do not knjw who Dr. Ramirez is'or thefunctton
of the superintendent, explain iefly.

THEN, (or if.#8 is yes) .Would you be interested in paiticipiting?

\9. -Do you have-children in your housJehold? Yes No

1Q. What'are,the ages of the children in the household? '

_(Note to. interviewer: Indicate the number in.each age gropp)

Preschool 15 to 18

5 to'll 19 to Z5

12 to 14
4

11. Do you have children attending Canutillo Indepe ndent Schools?

yes' No

If Yit, what grade? (Number in each level)

Elementary Jr'c. High 4- High Scholl .

12. .Are there any school age dhildren out of school? Yes No

IL YES, explain

° Have any memberS of the household gr aduated fr ., apntillo High
School? Ygs No

If YES,, what:are they doing now? (Check one) Col
4

Trade ool

Working

Out of School
Out of Work

14. Are you aware of the Canutillo Independent School District Community
Education Program?

Yes No-

If YES, do you participate in the program? Yes No

If NO, (briefly- explain the program, then ask the'follbwing:)



S

It

a

Could you or anyone in your household benefit 'from these classes?

Yes No

What type of class would most J,enefit ydu? (Rank choices)

1.

2.

3.

/15. What was the highest grade completed by:

a) husband or father yrs. grade school

b) wife or mother

- .

yrs. high school

yrs: collge

yrs. grade school

yrs. high school

ru
yrs. callege

re

Haw many members of your household are over 25?I
Of these, how many are over 65? .

17. . Are there any problems such as child care, time conflict, or
transportation that would.keep you from attending classes?

,

(

18. Are you aware of Trintiy Coalition Daycare service? Yes

If YES, do you use this service? Yes No

If NO, explain the bervice to the participant.

253
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19. Below are tiSted problems thatdiayexist in the community. 'Please
indicate if 'the problen4oncern's you 1)4pot at All 2) some or'
3) very much.%

4

- ..

.

t
crime "vandalism & delinoVenc

. ..

not at all some
.

very much

heavy: motor traffib
.

- -
c,

lob opportunities
... . "

.

,,,4,-equal opportunitie d
. .facilities .. .,

..

-
i.

.

.
-

,.

poor housing
.

drug and alcohp1 abuie...- :.

podr health ,services ,e.$,....

.

.

job training and vocational
instruction 4

=,'

.e: .-

.

. *

. .

.

e'
f 5I,

recreational opportunities e, jP
.

,

.5=

family problems- . 4-

Please list Say other problems which, you feel exist in your community.

v 4

20. What social. services are you aware'of? (Interviewer may give
examples such as C.E.T.A., Project R.R.A.V.O., Legal*Aid, etc.)

21. What social services do you. use? (food stamps, unemployment, etc)

11. Do you receive these benefits in\Canutillo or El Paso?

El Paso Canutillo

If El Paso, would you prefer to receive, them in Canutillo?

Yes NO

254



23.

O

a

What other social services do you need or feel would benefit your
community?

24. What organization do-you feel does the most to help the community?

THANK YOU FOR youltirm AND COOPERATION

The=following information is deeded for our records, and will, as
all other information in this survey, be used in strict confiden-
tiality.

game: Mr.

Mrs.

Ms.

Head of household

a

Occupation of Head of Household

Ethnic`

is.
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A.PPENDIX "D

CERTIFICATES

2 5 G

J

o.



In recognition of the desire for SellImprovement,
this Cedificato is prosented lo

FOr completion of IlieCanutillo COMMUNITY

EDUCATION Course In

f
J. N

t. struc

SO.

:As

kr

GROWTH IS THE ONLY EVIDENCE

OF LIFE - Cardinal John Henry Newman

Awarded this
p

dey of , 19

Superintendent, C.1101110 ISD

2 57

.DIreceor, Community Education' .

ti-
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O

re%

1;

eertijkate of Apprecfritim

31

se.

liEtOGNITION OF YOUR PARYICIPRTIOttl IN

LcomlytuNrry roucKnoN
/0'4

Cousiuuisily Educaliou Is Jaoply appiacialogl. We holm Caililicala CThwill raw. as iaiaautbiaisce ul a pleasaill occaslou.

Cow/lustily Cuuswil Clialiparaoss

1. DJ

3

flustaslalrodusti, Cauullllo 123D

cd

T


