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I am happy to ‘be here today at the invitation of the Conference on English

o

Education's Commission on Preparing and Retraining Teachers of English Language

Arts tbd Work With New Clientelés. I share with the members of this commission

a concern for the preparation -and continuing professional education of Efglish
‘ . < . .
- < L

s
©

. .
.professionals. .

I am here toaay to share with you my cohception of a career edudhtion pro-

gram to prepare English and‘fnglish education majors for both traditional (that
is, teaching), and non—tradltlonal (non—teachlng) emSleyment.{ This presentation

.

s based on a doctoral dlssertation I recentl?¥ completed on tﬁls topic, A

Career Educatlon Program for ‘English and English Education MaJors Jn Colleges

et

. add Universities (Ph.D. dissefq;tion, Universjity of Texas j% Austin, December

1978).1 ; R ]
. Y - - - . ] 1

My‘presentation will consist of ‘a general description /of the career ed-

¢+ a . - 5 .

ucation concept, an analysis of carzer\education in higher'educatfon, a’. dis-

cussion of career education and English ducation, and,. fig?lly'a brief

\" s -

‘description of the program I am proposing} :

¢




o THE CAREER EDUCATION CONCEPT
! !

. L \ .
As many of you know, the career’ education concept emerged in the late

1960's and early 1970's at a time nhen, because of social, political, and

- = P
economic forces; educators received great criticismd for neglecting one of
. - A

the historically accepted purposes gf educatfbn——the preparation for careers.
- - . .

X

Parents, students,.and others in the larger public were criticizing edhcators"A

’ .

for failing to show students how educational experiences’ related to and pre- .

v

pared them for life experiences——especially the choice of careers. Demands

for greater.educational accountability .-were:voiced as student dropout rates

were escalating. There was extensive unemployment and underemployment of

high school and college graduates, and, in general schools, were being

Q -
“

blamed for many:-of dociety's problems. Those wert the days when a San Frfan-:

- ’,-\

cisco newspaper published the_advertieement that read, "Go-Go dancers wanted;
. . T N *

‘fnfiish majors preferred.” : ;;f . $/1 , . N ’
) s / "f .- . .
In résponse to many .of these\cfiticisms,|Sidney P. Marland.and Kenneth

% Son ?

° utilize the.knowle ge, SklllS, and attitudes necessary for each to
. make work a meani ful;‘productive, and satisfylng part of hlS or her
way of living 2. \ .

- -
¢

\

The career edycation concept is based on career development theory.

- »

¢ . / . . .
Career developm theories assert that we are -all ‘constantly in the-pro-
t . ,c' | »
‘cess of .develop ng ideas about ourselves in relation to careers. Parents,
educators, and community members all exert¥an influence on students. Career

‘ N - -
®

educatioﬂ agvocates aséert that we should have a greater awareness of our




.

$ . . ¢ ) ' ’
ability to influence young people and this influence shAuld be as poeitive

'}L ) . N 0
as possible, allowing students to see the wide range of options available
\
to th_em. . . ' " RS
. N 3 ' . (O B .
At the core of the 'career education concept is the belief that there

- -

should 'be a partnership_among parents, educators, and community mempers

in guiding students' career development and that each of the-partners should
ittt

assume equai responsibility. ‘Theépurpose of the Yartnership wquld be to help

-

students see the relationships betweéen the "world of education" and the

"world of work." This coutd .bé done in twc primary ways—-by infusion and

\ - - {
collaboration. RN ® N FN\\\‘—~§\:-’ﬂ

True curricular infusion would exxst when teachers of all subJects

learned how to show students the value of their subJect matter for all
. | .
careers and also the careers related directly to the study of the subject

N 3 ¥ . < . .

.matter. True collaboration would exist’when all of us ‘who Rave a major

ipfluence on students' career #&velopment-—parents, educators, 4nd othér
B : .o .

community members--work together to share the responsibility for pareer

-

guidance. -

a h

\ - o
CAREER EDUCATION IN HIGHER EDUCATION

Since the development of career education, elementary and ‘'secondary
%
’ . N e

, e . . . .
schools and school districts have been most active in seeking federal sup-

A *

port for demopstration projects in career education, Although fhndé have .

. - ,e)

also been available to institutions of higher education, few have paken

advantage of the federal grant monies available to them. Hoyt and Marlani

alwdys conceived of higher education asd having an integral role ‘to play in

v
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careerﬁggucatigzzzﬁnt,Auntilgjusn_recentlyTgﬁaculty and administrators in
\

higher education were either unaware of careet education or un%illing to

- .

confronty at all the role that théy might play in the career educatien of . /
rd * 2 '
students. Increasingly, the public has beén demanding accodntabili;y
-, .

P ’

in higher gducatijon, and changes in enrvllment'and the economic situation

of today dictate that this accéuntability be demenstrated. : ' ’ .ﬂ
' ' ) . \ . -
Hoyt's comments on the status of career education in higher educa-

«

r ) . » .
,tion in 1976 seems to be an accurate assessment even toéay: . . \
. ' T Lo t
Comprehensive career education éfforts hawe yet to become common-
place in American higher educatiomw. It seems safe to say that, at ot ‘
this level, the débate activity'is increasing but the resolution of ° n

_Such debate is still lagging.3. . . ' o .
' ‘ ' . L. T - -

The find&ngs of Michael Goldstein in his recerit repért, The Current State

. education. Many faqulty members and administratorsﬁassert that preparing °

. ' ~or Ty \
of Career Education at the Postsecondafy Level, confirm Hoyt's ‘evaluation: .

. . . . . - . R . .
higher .education has been very slow to. implement career education.af_,,. . 9
» d ‘ e - M

There are at least three main reasons for this. First, ‘many faculty
- -lf . . .
anﬂ’é@miniStr tors are unaware of career education, and those who are aware
) . ‘\ 3 ’ .. . q
of career education at the éleméptary arid’ secondary .levels often have cer- .
" 4

tain misconceptions and fears about it at the postsecondary level. They '

feel that career educatioh is something to be handled b§ someone--anyone-—-—

- -

N . / . . - .
else, someone in thé counseling, ‘guidance) or placement' offices on their
N3 . . ]

campus. © . . o .

) / . . ‘
{;ifcond, fatulty members' perceptions of the role they should accept

a],sié’ provide barrier\s%:;c? full implementation of career education in higher .

students ,for careers is not part of their’'role or xesponsifility.'— In .

- . v

-
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Aruitoxt provided by Eric:

g\dichotomy betwée

to provide preparation for careers. The basic curriculum was composed of

'astudents for careers in theology, law, and medicine.6' -

; . ) . 5
.making these ass;;tiohsx they frequenfly bring up. the old case of the/‘ .
the’ "liberal &arts! and "vocational education," As the .

_e‘ - N ~
N =

student of educationalfhistory well knows, this d&chotomy is a false one,

¢ \

because t&e earliest forms of education in civilizations as éarly‘as 2500
' o . . )

BC in ;hcient Mesdpotamia, Assyria, Babylonia, and Sumer here establishgd

° ¢ - . .

the literacy skills of read1ng and wr1t1ng and was provided fi\st for the

A

priests and then for the scribes who were preparing for serv1ce in some - y
">

X
branch of the bureaucracy——the temple, law, medicine, commerce, the army,
. , .
or teaching itself T Higher education,, from 1ts 1nception and development
- 3 . -
_up through the Middle Ages, played a major role-in preparing students for

.

careers- in the court, the church,‘and the diplomatic-corps. And, American .
o - - R xS

institutions of higher educatiosd were traditionally established to prepare

“e
- .

-~

¢ Y

lhigd, the grganizational structyre qf higher education provides some ){’

barriers to the quick implementation of career education... It is relatively

. . .. ‘ . . . L _
easy to implement a new concept orhinnpyation 1like career ‘education into -
’ - - » 8> : o :

- -

'elementary and Secondary schools; cuyricular emphases can be changéd qdickly
. 4 N B .

o Y

and teachérs.ug;receivg"fﬁsef§icé’traiﬁing’during ﬁpe\year and in the suh-

4 - o . -

" mer classes at colleges and,uniVersities. In higher éﬂucation, any changes

e . ~

in curriculum and/or instruction must évolve through a much more complex . -

4 L]
hd .

prdcess with\an apmointed bodrd acting upon recommendations of faculty and i
- <, - . N
administratorsiv/ftaff develOpmenb is a relatively new concept in.higher ) 4

\\ 4

education and it is generaIly strictly optipnal In addition, although .o

< !
u

student senv1ces are available to assist students in’‘carter development,

3




"gcademic team" and, thus, play little part in effecting academic policy.7
It is ironic, however, that despite the o}_)jectioné o;‘. higher educa- $ .

tioniperéonnel, hany of the elements: ‘of career education already exist

e — S—

in their institutions. Both Goldstein, in his study, and Hoyt, in his

_‘monography on the subject, Applilcation of the Concept of Career Educa-

Fion'té Higher_Egpcation: An, Tdealistic Model, confirm this fact. Gold-

stein wfiges, . . _ .
. ‘ .
{ . .o , A . .
« «.. while the formally articulated concept of. career education is .
» regarded as anathema by many -faculty and administrators, its compo- ’
nent elenents have been adopted and implemented with considerable
alacrity throughout higher education.” Thus, while an institution and .
'its staff may cling to the belief that career &ducation has no-place >
" on their campus, it is likely to be actively enga delivering just
. the package of services and activities which the/co éﬁt substmes .8 & KN

~ « " ~ : . s

- >
", Hoyt.writes that,

-

a2 ,Elements related to a comprehensive career education efforts,
« - «', are obvious in many higher education settings both in the USA
and other nations. ' These elements take many forms and opérate under
such a wide yariety of titles and programs. They include such diverse
topics as: (a) open admissions; (b) experiential learning; (c) . a
iifeloqg dearning; (d) recurrent education;ﬂée)‘carger development .
centers; (f) work experience and work-study rograms; (g) internships;
(h) humanistic education; (i) labor market and employment trends among

cation concept.? - )
\/ > ! . ( N . ’
: . “ y

' 'Réal implementation of.career education in higher education can only-" "

‘college graduates; (j) reduction of race and sex-stereotyping in . ]
educational/occupational decision-making; and (k) performhnce .evalua-

tion. Each of these topics share a num of concerns, assumptions,
research findings, and theoretical form ions with the career edu-

. . ~ : . . '.ﬂ.;"
come when faculty and administrators bithinllnstltutioné‘coge tgpun&er— e
K t , . ’ %
sfand the dogpept and to see qhé very important r@lg;;bej”gan play. As | .,
0’ . ., - ot e ’ s N

* - . . o =
& R e AL 2 .
~ , . - P L. - -

p) ' g ' -
often the personnel are not really accepted by’fﬁéﬁfaculty as part of the

14
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a

Ken Hoyt tells us in his "Marshmallo§¥Principleij;peech that real change takes

)
+

v

,'Place from within:

4 ~

. External pressure exerted on an organization to change its basic dtruc-
ture will, for as, long ag that pressure is applied, cause the organlza— .
tion's structure to bend and assume a new shape. Once the pressure is
removed, the organization will assume its original shape. Basic change
in organizational structure is accomplished only when the key function-
aries within that organization make an internal commitment to change 10

» 4

I believe it ig fair to conclude that several components of career

education are being implementéd 1nto some institutions of .highe? education
3 { \ -

and that this -process will become increasingly frequent as eduéators learh

t

the value of infusion and collaboration. !

‘ .

o -—

CAREER EDUCATION AND ENGLISH EDUCATION ]
e F \ o
"How ddes %ll this stalk of career\education relate to departments of

Epglish and English education 1n colleges and universities?" you might ask.

/

*

As you well know, English educators in recent years have become increaSing—

1)
N

ly concerned about two specific. problems regarding_ English_and English

.y , . 4

‘) ‘education majors: .
¥ . ' ~ B

1. Students majoring in English and English education are indicating
; \ . . . ' S
qkhat they are not receiving the career information and guidance

necessary to prepare°them adequately for’ traditional (qeaching)

- - .y T - d

or non~traditional (non—teaching) employment, and -

-
.

A\
L

Maﬁorsain‘English and English education are being devalued beéause
f ) ' . o » ’

students who might consider_majoring'in these two fields are

choosing alternative majors in which the relationships’ between

¢
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“ . . €

- “?/ I education and employment seems more visible, . ) ’ "

. . ' ’ c
These two problems have becomg' evident through the recent development

.

‘of three interrelated trends’ affecting English educators:

N

} \ 1. Unempl.oyment and und,eremploymerft of graduates. . .
\
‘ N g L il
- -2 Rap‘i‘..d declineé in the number of majors. . o
< . A
3. .Demands by current majors for~vocationally relevant courses and * - )
A . .
experiences. - s ‘ ; .
- xp o - * - . - *
— LT C ' AT I . ’ ' -
. - The three maj or professional assoc1ations that represent many of us—-
H -~ .
- the Modern Language Association (MLA), the National Council of Teachers of |
CEY ) |
. English (NCTE) , and ‘the College English Association (CEA)—-have aI'l been
- i .
concerned about these problems and trends. . :
. . ¢ - . ,
v Since the 1970's, MLA has made many efforts to‘deal with these career- o
. ) »‘ : R 4 »e \ = ’
related problems: 7
+ 1, It lestaglished the MLA Manpower Gommission to conduct an annual . -
A - \ . .t .
- L, " survey of: Ph.D.-producing institutions to ass'ess the job place-
(' ¢ - M - .
o . . ment of graduates Since its inception in ’1977 thé result:s of \
/ .-the study have been published in the Association of Departments o
. s ’
* . ... * of English publication, the ADE Bulletin. ' \
" 2.7 It began the Job. Information Lists and establishedejob interview : -
’ ' . " and placement services at its annual cohvention. " ’)P P
o - i _ . ) . - ) ’ i
N " '3.)[t has’ sponsb%d publications on the topic, suclr as Linwood Orange's
F - . ’ ‘: y .
’ study, English: the Pre-professional Major, originally published/ in
’ R { - - 4
. B e . -~ . . i
o . .~ 12 and revised several tiimes since then. ! . ' ‘
- ~ - s AN
f‘q.ﬁ -y, ‘ - ) ‘ - _ .
. N = . ' \T ~
» E : ) N .
. K - ’ \
7 » ’
7 9 Lo :
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- N
Its  ADE Bulletin produces the finest collection of articles on the

pragress and problemiiof developing strategies ﬁﬁd programe,tB

confront the career;rel éd problems of qulish majors. -

g &

.
e}
- ' .
. ©
L]
' - o

-
. l‘ ..

2 i

l.‘

The National Council of Teachers of English has alsovmade efforts to

deal with these prdlems. -

bl

L

1

d.

L4

. ' ! - l N
In the early 1960's, NCTE'.estahlished a five-member committee .

<
on careers that eventually‘produced the book The Careers of

E_glish Majors by Ellzabeth Berry in 1966. 12

.Department of English at thée Universify of Illinois and the,

- . . p t N

NCTE journals and conferences have 1ncreasing1y become forums fdr

» ~q : . Pl
the discussion of Englifh and cateer education, especially at the
K-12 levels. . . ~ N )

) f L] he - .
A second five-person Committee on Career Education was appdinted

in 1976 to represent NCTE at Offlce of Education mini-cohferences

;o -
- . >
.

on caree education.\ Members “included Robert Hogan, Executive

E

¢

Diréctor of NCTE; Dorothy Davidsone Associate.Commissioner of

General Education at the Texas Education Agency; Marjorie Farmer,
. S ) ;

NCTE President &uring 1977-4978 and Executive Director for Read-

»

ing and Language Arts in the School District 4f Phlladelphla,

~

Fran Weeks, Director of Business and #&chnlcal Writlng in the

]

Executive Director of the American Business Communication Asso-

//

.

ciation; and Charles Suhor, then with the New Orleans Public

School system and now Deputy Executive Director at NCTE.

»

~-

v




\\ N . lo

b ‘

Dorothy Davidson had earlier co-authored a chapter entitled -

s

/\
"Career Education in the‘ﬁnglish ClassSroom" with Mildred Dougher—'

ty, fesse Perry, Seymour Yesner, and Marjorig Farmer for the
{ \
. . book, Career Education 1n the Academic Classrgom, publrshed in
. 13 N .
* 1975, . o ’ ’ . .

{

- * 4. 1In 1977, a special three-day precpnvention workshop on/English
. B 4 . ]

Eanguage'Artsfand Career Edhcation,f chaired by Dorothy Dayidson,
. Z <t

-was held prior tos‘he annual NCTE convention.in New York City.. ’

5. *In the summer of 1978 NCTE app@ied for and received a government

2
]

contract to conduct a national ProJect on Career Education and

A . . ..

English to focus on the implémentation of career educatjion by K-12

¢ Fa

-

) A teachers of English As you know, I have hadthe pr1v1lege of

»

serving as the director of the pro;ect since October l 1978 and

- will cbmgletecmy service at the end of the project in November,
. 1979, - o I

6. The CEE Commission that is hosting thig event today is another

example of NCTE's convern about the _career- related'prbblems~of

o i Y . ,
L /\\‘Ebglish and English education majors.

.

. e . - » - . '
T -

»

- Theé College English Association (CEA) has.zlso provided forums for

the discussion of career-related proBléms of English majors through its

Jjournal the CEA Critic and its annual‘meetings. ‘
Individual English educators, too, have written commercially published

books offering advice to English anH'English education maJors. Perhaps = *

the finest example today is Dorothy Bestor s boo& Aside From TeachiAgAEng—
4 ¥
lish What in the Wofld Can You Do?, published in 1977, 14. .

v

-
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- L A CAREER*EDUCATION PROGRAM A ‘ o ”
Although everyone agrees tnat solftions to these problems should.bé ' {r~~
- = ] - -
- ‘ .
féund, and although some solutions to some problems have been offered .
Ro one has yet” been able to offer a comprehensive solutlon that' is accept- . "

. “ . N -

able to everyone. It seems ‘'to me that we must begin to develop our own
.

strategies to design career educatlon programs to integrate 1nto the exist- ’

-

- . . - ,
ing structure of>department’s of Engllsh with the collaboratlo‘of depart—

ments of Engllsh education, career in ormatlon and guidance and learn1ng ‘
g N

C . experiences that will prepare Stude?ts for both traditional and fon-tradi- ( .~ - - .
. - 15 . .. - ) N . 3 . .
. +tional employment. . .o - -

What would be the objectives of such a program? ) > . 4,

1. Knowledge of ‘Self . .. \
Students should learn about themselves and the methods to assess
) ' . '. Y . ~

their interests, preferences, goals, arnd values in relation to .o

- ’ . ‘a. . ) : , \ .& . v " . .
" various’careers. . ~ ' ' h .

. A £ : ) . ‘ ’

) 2, Knowledge of the World of Work . ) .
B , ‘ . - _ ..

v Students should acqu;re and comprehend»lnformatlon about societal * = - .

conditions and" labor market’ trends affecting thei employmégt,
NS -

the value of tﬁeir major for varigus careers, skills in obtaining Cot

- r -,

: sources of inTormatlon about careers, knowledge of work through,, - « '
.
7 * ’

A A M

) on—the—job cooperatlye educatlonal experlences, and knowledge o " ot

how to prepare for and attain permanent employment upon graduation.

.
~ 3 boes
‘ ’

. 3, Knowledge of the Decision-making Process - . . :

L}
“ . h .

. . . . . T




- . . -

choices that w1ll be consistent with their career goals, and how to

develop the ability to make wise career decisions.

9

>
What would a department of, English or English education have to do to

develop such a program7 It would.have,to make modificationsﬁln its adminis-

trative policies and procedures, its sgudent personnel serVices, its. curri—

LN N .

culum and instruction. ‘ -y

1. Modifications in Administrative Policies aéd Procedures: "Program
Development, Community Relations Dévelopment, and Facultvaevelmeent

-

Pragram Development

. The chairperson of the department must assume \the leadership rolesin

. >

making career education a priority for the department. He/she can o

organize a Task Force on Career Education composed of members of the

student body, faculty, administration, student personnel‘services

on campus, and community members. He should appoint a director of
¢
the task force and givey the individual released time from instructional

responsibilities. He can begin-by seeking consultant help from career

.education directors in state departments of education, from other

e

’ colleges that have already develdbed such. programs, curriculum devel- *

. “q

opment *specialists in state boards/agencies for higher education,

v

personnel in the Offlce of Career Educd?ion, or others. Financial

 assistance for program development_can be sought ig form of grants
»from the institution or from applications for monies from the

Career Education Incentive Act. s

-~

.

.‘ - N
There are three primary gesponsibilities in program Planning:

~
[y
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- 1

'Pfqgram Planning ' S

Establish career ed as a priority
"Organize the task force .
Begin an assessment of students and th&iz~career development needs

. Collect data S ) .
b "Study enrollment and employment trends in local and state areas °
and query current students and alumni . .
Establi§h program goals . o
" Develop role and function statements for task force members . Y
Identify sources of support for the program, on and off camﬁps

4

* iBegin to plan faculty development activities Toe 2
.~ Initiate public relations to inform students and others
] Plan evaluation .procedures

[

*Program Implementation

"Task force monitors progress toward program goals
Task force continually reexamines objectives

Program Evaluation. s

.

Initial evaluation of all entering majors
* End of each semester evaluation of all students, individual and
group ® . ' v
Evaluation at end of final semester of- study: . ’
Post graduation follow-up evaluation of 10 years by phone, per-
sonal interview, direct maily survey:

-

3
. ¢ 7 >

.

Community Relations Development

Administrative policies -and procedures regarding community relations
) * s

development must also be modified. o ) Y . o

~

1. Members of the community are invited to collaborate with depart- v

., . . s

ments, .. . »

2, Current efforts at.collaboration are already accepted and may .
. 'i )

proyide models; use” of adjunct professors for part-time in-

struction;’use of cooperating teachers for student teachers;
P g ud

-

4 . e
and the use of part-time or temporary consultants.
L ' : .




Some past efforts at collaboration with.tommunity members

.
-

‘ N
‘have neither been‘consistent nor comprehensive and have often

. b S
hben used‘only to obtain financial support from .corporations

3

or ‘individuals or to make a token gesture toward including
’ public opinion in’ curricula and program developmentr

. O

. . /
. .
\

" What kinds of dommunity members should be invoived°

- ¢ . A Cw \ .

1. Alumni and gon-alumni ° Y - ')
2. People who represent a d1versixy of community occupations,

educational experiences, age, gender, éthnic groups, etc,

‘~Potential employbrs of English and/or English education maJors e

people in radio/TV/film, large corporakions} gublishing and

.
.

advertising, state and(of federal agencies.

K4
A

. . 2 -
If the number of majors is darge, you might want to consider

'using a separate Advisory Council of community members whose

~ .

» . . . lk ¢ - -
representatives would sit on the task force.

’

Faculty bevelopment

Faculty development is necesséry to familiarize faculty.with the role
[N Q
they can play in facilitating students' career development. Task force

.

members can\cﬁoose from stardard facultY development practices short

4 3

*gcourses' 6ngoing seminars; workshops.flA good source of faculty devel-
-11 )
'“gpment ideas is. Louise J. Keller's book Career Education Inservice

/

.Training Guide.l6 She has good suggestions about ways to change atti-
l‘ [ . o )
tules and behavior.




: ( . It is realiétic, as Hoyt reminds us in his 1976 speech, "Career

: .
Education and the 'Marshmallow Pr1nc1ple," that there will always be -

L 4
resistance to career education,.or to any other so-called "new!

*

. idea.l7 He asserts h1s belief in the 15/70/15 principle. About

fifteen percént of any~group will adopt a change enthus1astically,
S

& about seventy percent gz;ll resist at first but can be convinced

3

and about fifteen percent wfil reject any new idea forever.

. .
\ . \ .
'

2. Modification in Stude%t Peréonpel.Services
,Stunent Personnel Services (SPS) are those 5ervicee developed to
support instructibn in the academic areas and to contribute to
students' intellectual, phys?cal, social and\emotional development.
There are three taska that need'to be accomplisheo in integrating
" career education: the coordination of "existing services; the oevelT

s & \
opment, of new services within the department; and ‘greater faculty

a

\participation in collaboration/with SPS personnel.

) “ Introductory Services ( ) . ‘
‘ Introductory services ?re those offered'as students are entéring~\ s

-
i ’ v h

R the institution and those that.are given only at this time,

‘namely admissions, recruiting, and orienhtation! Facultygcan

N »

’ and should become more involved in recruiting students into

&epartmenfs by designing® career day presentations for high
Lo . ‘o : N .
schools and community/junior colleges, by, helping to'design

N « &

- \ institutional brochures, -by offering snggestions to studerits

- ahout the value of‘maﬁors in English and.English education

A 1




. v Q .‘ ‘.\‘ ° ' - ! .-\ L4
/ Fdculty can also provide departmental orTenth}on te new and

-~

4

«ea " : ' S

- . "y -
' traﬁqfer students to introduce them to' the career éHuGa;ion
[} * 4£ ’ ~ 1 . -
\ B .t . . .o
! L . N
" . - program and the many services that are continually available.
. . . K ,
Continding Services . N

® s 3 »

. Con;inuinglser§ices are those offered throughout $tudenﬁs' *

. ~ I3

‘ tenure, such as career planning, vocational testing, cooper-
N \ ' -

4

- . ative/experiential education, part—time and temporary job

=

placement, ex%ra:curriculgr activities (athleéics, recrea- .«
’tion, student ﬁe&spéper, etc.), financial aid, and health.
' _ .
Ogce students ar€ admitted, the department can and should pFo—
',? ‘ vide cgmprehensive career planning, qppnselihg; guidance and ”
1 . . -

v testing within the department by use of a half-time or full-

.

time certified counselor. The counsélor would be available
., within a proﬁessiongl setting of a career é&ucaﬁi;z—:ffgprce
center and would be a specialist in working witH nglish and

English education majors and minors:* ng\cquselor would

provide information and guiaancg in two ways: ihdividualized

o

. . .
_* . . L persoﬁal‘conferenqgs conducted 'at the end of. each semester;

a seminar course in English and career educq;ion, for from

N

one to three hours of academic credit, required of all stu-

* 3

dfnts. The course would focus on career education, the

- - Al -

career choice process, information resources for career de-

\ cisions, areas of the students'
. \ LN

strength and weakness,
career decisionmaking, etc, ﬁ

ERIC I
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The Chronicle 'of Higher Education, Change Magazine, and

‘may be able to suggest other resources. A

- Us.

2y
°
-
-
-
9
Ad
LS
s
PR

- A
. .
‘ o

A career resource library'canbe established within the . -

o *

department and prov1de basic counsellng and guidance materi- :

N\
als and those materials speélfically related .to the employ—

ment of liberal arts majors: MLA, NCTE, AND CEA journals

Ry

and other..career-related publiéatlons, espec1ally the ADE .

Bulletdin, and other books such as those by Orange and Bestor.

°

similar publications that contain rews and feature articles,

N

ahput employment trends for English and educais?g maJors would

be helpful. The, \campus library and placement office personnel

~

.

Another step in continuing services would be to establish

>

some form of ‘cooperative education: the use of speakers in the

community for campus classes and,events; the use of field trip

i

contacts; and the development of semester internships for upper
: d
» A

. division majors and g;aduatekstudents. Utilize the members of

- 4 “~
the Task Force on Career Edugation for other suggestions.
Perhaps one of the best examples of English department-

sponsored, internship prdograms is that at the University of

¢

A\

&

Redlands in California. Rebgcca Rio-Jelliffe, the English

- . t

-

Department chair’and‘coordinatbr ofvfhe program, describgd the
modeliprogram in her article, CareerkExperle?tlal Education and
the English Curriculhm," in a'1976 ;SSue of the ADE Bulletin.l8
She.was recently com%issioned by the ADE to conduct a survey

of similar internship programs. in ‘English depaftments in the




Anotheg%?ontinuing service would be to assist students
¥ |

in choosdng\p rt-time and tempQrary jobs, as‘well as extra-

. N ‘\

cyrricular a ti&ities, that would help them to develop commu-

nications sk: 11s and other “competencies needed in their careers:
“ s N

involvement in student and’ city publications, events, organiza-

~

tions, pub17 service and‘political campaighs, voluntary pro-
grams, étc} A

| . [N

. Closing'Sifvices ‘ ) .

Closing sprvices are those offered just aé?le student is pre-
’ -

"leave the institution. Student should be encouraged,

1 ) gether to pfbvide specia% seminars. Follow-up of graduates

|
N -

: " Phone calls, personal interviews, and mail surveys can be used. -

- ) . /' . . -~
3. Modifications in Curriculum’ ’ / )

One of the most basic theories abogf curriculum is' that it should be \

id ' . P
g

developed on the basis of the needs of stud nts, the needs of soci- -
. . ety, and the knowledge o?‘the subJect matter, according to R;lph

il
v

Tyler and Hilda Taba, pioneers in curricu;um development in tﬁe‘US.

At the present time, we have an overeyphésis‘on subject matter=and

e .

-

~ ’ :
N Q R ' . ," 1:‘9 ' ) . .
B . 7 .

- 4 . . . o . . . ’




. . 3 « . < - ‘
L . v * N . .
Y . - ) A - .-
, . . . .
.

a neglect of understanding of the needs of students and society What
g4 ‘i . ’
might we.do to solve this problem7 It seems to .me that the Task Force e

5t .
t ‘ ' '

can look at the present curriculum £Lor its ability to proVide students
with the knowledge, skills, and attitudes for' obtaining both traditional .

_and nOn—traditional employment. It can also wéview the organization of

. ' 4 p T . . R
¢ - .,/ the major and mindr sequence and requirements’ in the department. They
l - . - -

¢ A - - -

be o :
: can probably suggest the use of double majors and minorsato expose stu-

dents to new areas of knowledge and,to develop multiple competencies.s o -+
» These could Zither be English—relatéd, such as speech, radioytelevision/
’ film, journalism, or indirectly related to’English, such as business, |
social-work, ?olitical'science, cor tions; or other areas. Engligh

s ’ -
education majors should be encouraged to prepare for two or more{teach—

ing areas in addition to English, suchgas English as a Second Language,

opae F
Language and Learning Disabilities and other forms of special education "
speech ‘pathology and hearing science, supervisjon or administration,”
A o T

or educational/school psyehology. Graduate students sheuld be reminded

-

Lo do the same. Graduate°brograms need a new or expanded emﬁhasis‘on'

N . . ey
‘communications arts,*especially adyanced and technicalwriting; The, :' ) 4é§%%
A
teaching-assistant programs can help students prepare for var’ous com- ‘ o
- petencies they will&need'tg be employable in education in naﬁ§‘ areas:‘ :
curriculum 'and/or brogram development, and'adninistration. ‘ c o 'ﬁi
' - i ) I ™
¥ .y 4, Modifications in Instruction r : I : oo
"  Whenever pOssible we need to clarify the relationships between -
- ' ) education and careers. Two questions for_us are: "How can we a . | {
t stress the value of the:major in English and English-education——ftf
’ - - ' -
. . N

-y

.. ’ . .. 2‘\j . ’ ' | - .e | f,




. ’ R o . 7, " I I »
‘.

) "+ in our classes’" and "How can we help students td develop ‘an un-

‘0 - (k-
1 . » ! : *

' derstanding of themselves, the world of work, and the decis1on— .

——— - . i

S o :

’

" . .
making process? - ‘ . v,

) Our roles and -responsibiljties involve emphasizing the im-

: ° : . e . -
////‘ . porgznce of the,knowledge, skills and. competencies.gained from the
) . . ’ . Y
study .of language, composition,;and literature- critical thinking,
-

. ' logical analysis, semantic/linguistic development, an@ others. We

. N

o can plan learning éxperiences to put students in touch with~those -

)

. ** people whose work is directly related to.English and the communi-

. Y . -

. cation arts: teachers, scholars and researchers, lingulsts, 11—

- R ¢ L
ot brarians, film cr1ties, writers of all kinds; editors, perso?gel\ '

////in the media and press,.publishers, public relations profess10nals,

. - -

“and others. And, we' can try to teach thEm about those whose'work )

relates at least indirectly to English‘ those in business (advér— ' . :

. v - . .

.\ B ? .tising, marketing,.and management), pol&t!tians, researchers, - .

"3 . city planners° civil 'servants. And we can emphasize all of the . !

[T S
. (w3 ) e .
. "

. ‘ .careers’ in, the communications ind Iy. gareers in creating commu-

*

. S oLt . ‘
- g [ - > .

AR nications are those in writing.,-Careers in prepdring communications

‘

L . are those in writing and editing. .Careers. in the production'of comr
A a .t * ‘ ” 1 . .
"( ’ » munications.“are those in press/pedia, advertis1ng and printing

N PR S . .. v «

"B Careers in® the distribution of communications are those in ‘'sales,

5 . advertising, and marketing Careers in the acgu1s1tion and main- .
[ . . ‘tenance of communicaﬁ}ons are those in libraries, bookstores, and' -

A . ‘ -

. 3" archives afd museums « " Careers in the utilization of*communicatlons '
E Coy are those in education research scholarship and almost ali ‘ . *

< 1
ot : : 4 . P
) . ) \Ethers. Finally, we need»to.teach students about caweers in lénguage s
' -~ ,: T . ."',: : . < ‘ X e . . - »

. A S
4 .

-

* N . .
4 . % N e B

Emc'.,,._,_,,' Y S

. . ‘
P : -
1 P e - ) . . c v




*

N - : N -'
. ? -
e N .

° X
. use, such as teach1ng, language development and disoraers, such

as those_in education,epsychology«—aadvpedic1ne' nhoserdxrfhnr"‘

2
3 'S

~
guage analysis, such as those id advertising, research, anthro-"
~

pology, psycholinguistlcs and criticismj and ehose“in‘language

R
~ [
[

L
usesand misuse, such a&s those in the law, and media and presss
N A P
o LN K3 . 4

v

N -
- 5 L
. -

¢ ocoyeuszon . T v l'

. P . g
. : ~ LS . . R .
v
A} - s ¢
.

L . In summary, much needs to be done within ﬂepartméhgs of English and N

.
N -

»

English education to integrate concepts of career education into the-

- «
- - >

administration, student personnél- serv1des; curriculum, and- instruction.

S
N L 3 ~ T r - . . .
We can ask for assistance from others in designing gqod programs and : ’
/ . in collaborating with them. The benefitSJW1ll be both for ourselves vt .
/ and for our students. English and English educaﬁion»can énd will re- s .
main as viable and important fields of study .. . ' )
’ > ' v . . + b
. I o= ' T, ! J . . .
~ v a - ¢ 1
) ] . Y - . ., .
] SRS A . . ",l
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