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l. Introduction

The academlc textbook is the basis for a great deal of the learnlng
Ta . >

taklng place at the university ‘level and in professlonal educatlonal

prograf$. Indeed,

the textbook constitdtes not. only a repository of the

ideas and infcrmation to be learned, but also an attempt at communicating

S

this 1nformat|on in a ~manner ‘which will make it easy to learn. There

is an impolicit recognltnon that the student will usualiy ‘study the text on

-

his dwn (as the act of reading usually requires) even tHough learning

assistance (&.g., in the form of formal class presentations or discussions)

LAl

might be avallable in a supportive manner. Textbook authors therefore

~

‘take pains to present their materials in such a way that they are at least

easily understood and that they offer a well integrated picture of the field.

[y

|1, The Nature of Study Guides . .

&,
‘manuals and reposstorles of lnformatlon, but they cannot generally be: con-

. ¢

I shall not be focusing in this paper on textbooks but rather on

That study guides have evolved over the years as, supplements

study guides.

-

to textbooks is an indicaticn that textbooks in themselves are only a

L3 hd . -
resource for learning andecannot be ‘expected, except in exceptional cases,

£
to carry the full burden of teaching.

- A ~

Textbooks are more than just reference

NES H

R
sidered as lnstructlonal systems.
4 .~

.1

. " . 3 -
The study guide is a,manual ‘which attempts to enhance the learning to
o < .

<

be derived from the study. of a. textbook by encouraging the student to process.

the text in certain ways; In this sense, it constitutes an instructional

system. In some cases, this instructional system is an adJunct system which

is embedded in a larger system, such as a course composed of instructor-led

.

classes.’ In other céses,{ut is expected to stand pretty well on its own, as
%

“in“situations involving BETy independent study.

L4

T

”




. [ ) .
The “study guides developed by publjshers to accompany their textbooks
are meant to be used in an adjunct manner, within the larger system pf‘

formal co]]ege classes. Those developed by the American College and other

distance-feaching institutions on, the other hand constitute the primary

. . - . -

instructional system itself. Not only are those American College students’

~ - < »

. .who attend classes expected to be fully prepared before class (i.e.,.to have

, already learned the material), but the majority of our students study fully

.

- on their own (over 70% of CLU students do not aftend cJasses). The impor-

tance of the AmErican'College study guide is thus primordial.
) i, [ ' \ -

.courses: the students would simply be told to study certain texts or text
- .selections and would be left on their own to prepare for their exams. Few

people would. corisider this a satlsfactory nnstructlonal system, even when

-

combnned with formal classesl . _ “oL .

111. General Functions

[

The first purpose of a sfudy guide 's to map out the speéffie content |

~

of a course. Unless a textbook i3 specnflcalTy wr;tten for‘a pactncular

course, ‘the course needs to be mapped out in a way which communicates to

the students hoth the topics to be studied and the sequence in which to

4

study them. \. , o \ .

It is indeed rare that a text produced. for a given student audjence

B ammm,emm(forhinStaHCe, ascollegeﬂaudience)~will be fully appropriate for a somewhat ~

¢ different audience (such as practitioners working toward a gnven professional
-8
- designatipn). Thus, professors usually tailor the contents of a course to”

~

the percelved academic and practical" needs of thelr students, Selected

o

oo : readings from textbooks and other sources are then determined as appropriate

to these needs ‘and"assigned as readings for the course.

. Consider the alternative of not having study guides at all. in our . « -

’
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-The—study guide serves the purpose of indﬁfW?ng—exa””Ty_WﬁTch"’_—_"‘“M\\
sections of texts should be studied and whlch can be overlooked The
5

study gunde also serves the purpose of breaking down the course content

into study units of a manageable suze (in our case, -each CLU course is
. -

broken down |nto 15- asssgnments r\presenting perhaps 3 hours or so of Q!'?
v

.

initial independent study). . : : . o -

-

.
/x »

An jmpgrtant advantage of the stdgy guide as a document which is o

distinct from the study matérials themselves lies

modlfylng a study guide
curr;fulum is much more

The second purpose

in its great flexibility:
(and hence tbe course) to reflect an updated
feesible than modufysng and reprnntlng a’ text.

of the study guide, after SpEleYlng the course

i

contents, is to provide assnstance to the students in learnlng these con-

tents. The aim lS to help the student understand the text and study it

in*such a way‘that its cortents are later remembered. While the first'

purpose of the study gulde is to- lndlcate what to study, its secend purpose . . -

I

is concerned wnth how the student should study to maxnmlze Iearnlng and -

retention. The components of the study guxde which are included in each

assignment are direqtedoat facilitating the Iearning proéess itself. This
is a complex subject, which will be explored in the remainder of this paper.

First | shall examine the specific functions involved in this area; then |
shall explore how these functions are-(or can be) implemen'ted .in practice

-

‘mthrqugh_theWseJection,andwdesign-offappropriate components, such-as—topiec— " —

outlines, sets of questions on the subject matter, etc.
v

,shall be working,toward'a description of what might be viewed as an ideal

In the process, |

.
.

Q rstudy guide. . ’

. -
5 :
v
— - - - - . -
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V. Specific Functlons, T A . ’

D e ) "
As lndlcated earlier, the general functuons of a study guide are ‘

X4 *

L

<

- . twofold: (i) to map out the course and break it down into assignments

‘

of manageable size; and. 6ii) to direct and assist- the stwdent in learning

M .
. . 3 B
I

the content of each assignment. This latter function is of most concern

’

r

" to us‘here. The question of relevance is how assignments can.specifically
A S

direct and assist the learner? Or alternatively, what functions do

ov

. j ~ various assignment components play in.this process?

The typical American College study guide has evolved over the years
. % . - ! ]

*into a document of fairly standardjzed format, although dome important °

e = ° Y. ° -

4 variations do exist. All assignments for instance are iftroduced by

- ‘a brief section setting forth the purpose and significanpe of the assign-
* ., a . ] . . -
ment; all assignments have questions on the subject matter, and so on,

' My intent ip this section is to consider the needs of students in
- studying an assignment and what functions various components might play
N, in filling these needs. In the next section of the paper, | shall look

at specnfuc components and consider .how they Tulfill these functions.

- e s

P The general role of an assignment in-guiding and a55|sttng student

- .o

. learnlng can be partitioned intd 4 somewhat dlStlnCt functaons' ' .

1. Orientation _ , ) '

<

2. Task direction

-~ —-= ——- — ——- -3, Learning-assistance " -
4, Self-assessment.
Egch of these will be briefly considered in turn. .

1. Orientation. It Is useful for the student to start studying an assignment

= e oww -
LN

witn a general idea of what will be encountered, in the assignment. This

{-
‘idea is ingrained in_current educational thlnklng and supported by

t

— ] e o e ]




‘research on learning.. Ausubel (1938L has made a strong case that a-

v

prellmlnary framework of what is to come (he has called such frame-

works ‘'advance organizers ) can greatly facilitate learnlng and. he has

\ *

foe demonstrated their practical utility. A general f ramework sets the

scope of the assignment and indicates how the assugnment fits into the !
¢

total-course. It also andlcates how the assignment topics are broken

-~ - ———

down and jnterrelated. It can also serve,to show the relevance of the

- * an
(I . Sy N

o, . . < . ¢ . - ’Y . . .
¢ ) asscgnment for the student. This-orienfation function is currently

.
-

"o

- ‘served in American College study goides bf~the introductory section to

. - . v

each assignment entitled Purpose and Significance. «

‘Another aspect of orientation is ggal-setting. It is useful for

* L3 ' . ! -
the student to be aware in studying an assignment of the goals he is v#sjzi

expected to reach while studying. An awareness of goals will enable him

. to. concentrate his efforts in reaching them" and w:ll hLlp him keep his

learning efforts in perspective a§ he progresses with the assignment.
Contrast goal-directed study with an alternative situation in which the

*student does.not quite know what’ importance to give to the various parts

-
A

of the-content provided in an assignment. An awareness of goals will lead

v

to more ofganized study and learning on the part of the student.

. D|rect|ons lndlcate to the student Wthh _text chaptersw(un_full“o:_Jn part)-

or which other materla[s <ich as associated readings or problems need to

1)

K

Wi

be read or completed for the assignments

¥4

3. Learning assistance. Learning is a complex process in Wthh many

- difficulties need to be overcome if comprchenS|on and retention are toebe

achieved. A textbook is_essentially a presentation-of the material to be =

— ——ee g

) learned and usually no more than that. Some contents are quickly understood
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* - ‘.

-
-

" . te . . . - ; A '
and easily retained following a casual reading of the text. Other contents

-

require mych more -than simply reading the text however. Effective learning

’

is thus the ‘result of an interaction between the content to be learned and |

t
Y
" -

. .

.

the strategies employed by the student in gtudying." . : R

This interaction .is a complex topic and its forms will only be .

- briefly sketched here as they re]ate‘ko the functions of ‘the study guude.

.

In this sense, the learn ng assistance function discussed heite is a general

o L . -
function comprised of various more specuflc functipns and processes.

v ,.Q

’

Learning comprises a selegtlvb -process, a'gederatave_process and a N S
rebearsal process. * Studyung more generally is a self-monltorlngﬂgrocéSS L
whlch adapts learnung strategles to the type of content to be learned e -

- R

cThe selective nature of learnung derives from the ‘fact that a student

cannot or will not learn everything in a'text in an equal manner.. Study

’ - : . . . .

time and a student's general willingness aré generally limfted,fsgch that

3

his attention. and efforts need to be directed to what are considered by

Ed

the teacher to be .the essential or minimal contents to be masterea.

Text content§,are of uneven importance. A text discourse is a complex ’
Structure |n~wh|ch are embedded éssential jdeas surrounded and supported by

contextual |deas of more or less lmportance to the understanding and

appreciation of the primary ideas. An interesting way to view a text is

- e

as a summary surrounded by a_supportive context. — :

<

-
* -

A An essential part of teaching or instruction’lies in assisting the
. i .

student in focusing on the essential, i.e., in facilifating selective pro=-% -

L

cessing on his part. This must therefore be an essential specific function

I

of the study guide. . ' ' '

- The -generative process of learning consusts “in the student constructlng

in his- own mind a clear picture of the topics presented in the text. ..t

- —— e m = — ————




.

‘. study guide can assist rehearsa] by providing the student with mnemonics

[ . . : . . . PR N

>

.a mucro~ievel, the prob]em is one of comprehensuon‘ the student must

"‘bujld an accurate pncture of the contept, prnncup]e, or theory described

A A

by the fext author.-’A mnsrepﬂbsentatuon,or an incomplete representetion '

3
~

‘of what was meant resultg in fault ieErning.
‘ =

At a mgcro-level, a generative process is involved in the student

putting tcgether the various topical elements of a subject into cqheFent
cognitive structures. Both memory and practical thinking are impaired by.
the absence of wei].deve]oped cognitive structures. It i< for this reason -
s e . . e
that the orienting function-discissed previously can be of such importance

.
-
.
0 e

.

in learning.

- -

The study guide can assist comprehension when needed, by providing

c]arlfications, v:suai graphics‘whlch synthesuze toplcai areas or procedures,

and uf appropruate, detailed worked ~out problems. - o

The rehearsal process of learring is nnvolved in the memorlzatuon of

~

 factual eiements such as formulae, lists of conditions, and so on. The

.
-

i f ‘appropriate or by providing -him with opportunities for self-testing in
the form of questions, - ’ -
- . hd Y :

The three processes of selective attention, representation generation

. —
-and rehearsal are at the core of the learnlng _process’— It 15~ these activities
” N — — ; .

whlch theAStudent engages"in while he interacts with the textual materials

A3

e

being read. This conception of active processing ‘must replace the more i

prevalent misconception that learning Qccuns,natﬁ:ally_as.aupassive~assimiiﬁ————j——-

+

*

- > . <
ation of content during reading. This issue is a very compiex one however,

as learning strategies nnteract with the” type and difficulty of contents * -

~

R,

'presented, such that at times passive reading is sufficient for learning. To

o et
. . P

believe that this is the case in most situations s hbwever ificorrect. The

» . -0 . .




s, .
13 .- . - . PR SR Y
" . X .
. . a -
. M ~ 4,0 -
o - - -~ R .

’,
LR 4

A}

- study guude must therefore play a role ln as§|sting and encouraglpg the

student to engage«in apprqprlate processing aqpordjng to, the t‘he of materiai
¢ @ -~ - ..‘./ "\ ’
being studled . . » ; o L
. ) 4, Seif-assessment. Seif-assessment is a mﬁnltoring strategy almed at.;
, » N -

Y
heiplng the 5. r._-@ Tuaté\hls progness while studydng and\thus encourage’

-
oé .

s - ‘ e~
,,'. 5

study- guldes, on a set of questlons and answers provided for this purpose.
A )

FL

VThese then are the four specific functions served by a well- dessgned

°

s tudy guade. orlentatlon, task directlon, iearnlng assistance, and self-

-

asseSsment. There is some overlap in the boundarjes of these functions

~

. and the underfying processes are comp kex and not easiiy described because °

e B e

“of "the variety of situations to which they may be appropruateiy #pplied or

not. They nevertheless serve as 4 conceptual points which can usefully be

r <

applied in an anaiysis‘of what might constitute an .ideal study guide, to

-

.

be\undertaken next. o . .

»

S . V. Study Guide Compenents

£

Up unflllggycyenewdiscussed the abstract nature and functlon of the

__gi,_;——*“"'-’study guide, with occasional reference to components. What i3 proposed‘in

_the present section is_a sketch of the practical components which can be

e e < N N

employed in a study gulde to optimilly serve these identified functions.

. Thus what is aimed for is a practical conception of the fdeal study guide:
~ » ‘ M
The American College study guide has evolved over the years jnto a

“form which attempts to embody the functions discussed above.. Indeed, these

. .

. - functions ere identlfled by examlning various~study gulde‘ from The American™

4

°

Coiiege and | elsewhere, —In- the” past decade, some dec ee of diversity has

. . e e T T
—_— - ~

appeared in the American College study guides. .Different formatsténd com-

.nnnents_haxe_been-daulsad—£9¢-di££e#eﬂtreeuf . fatior
T‘r_v .

* him to compensate,for learning deflclencles§thrbﬁgh further study. The .

_strategy conslsts in sePf-testing and is usuaiiy based, in the case of v

-
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’ ) . K §
<. documented in a working paper by Lee Pedrick (1980).
The present section wilt focus on conceb;uaiizung what the ideal -
-

, study gusde mlght be like. Needless to say, the present conceptuall- )
LI T~

zation is a personal one and does not rest on any applied gmparicai

-. ( research, - |t should thus be viewed merely as a model based on some degree

of experlence and tﬁgyght Alternatively, it can be viewed as a proposal

' £5F an ideal design \ C - . ’
i The following are proposed as the components of an ideal study guide 7
4 e » - Q - - & .
: assignment. . o //

hl

- . . N .

1. Purpose, .Significance, and Goals ) . Co

-

< T * 2, Text References

. ' ‘3. Outline of Subject Matter . . o '
[} ) A/.

L. Questions on Subject Matter - . SN .
o i 5. Key ‘Words and Phrases )

. . - 6. Appllcatlon Problen
u . ’ . i
7. Assignment Test ) \,

. These components are applicable to each assignment within the study gu1de &g -

] A i

— o o ———-—.—.—.-‘———

!
. This first component of an assignment servef an orienting function.

‘e

'

X "It provides thé-student with a conceptual framework‘with which to start’ ° -
studying the assignment. The extract on the following page provides an
. ‘ ' .

o illustration of this component, v N ’ . R
. . The 3 patts of this component_approach the grienting-taskwfrom 3: et

different andmcomplementary perspectlves. The Purpose section provides a
'__—____:___‘___,—————'"'—'“ ‘ ’ *
compact overview In non-technical language of the topics and issues which

. y will be covered, in the assigrment. The Significance section indicates
» . ’ . "

‘ to the student the relevance of the assignment for his own professicnal

~

el e .
L »
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* gaving and therefore on the prosperity of both the agent andhisclient. Isth» policyowner aided or harmed

#  tools used to expand or contract the supply of demand deposits. v ot
' ’ . ) - . )
.+ TEXT REFERENCE . S
. ~ Samuelson — Chapters 16 (pages 300-310) and 17 :
.- ' ‘r
- e e -

-~ -

‘nsYor d o © T ASSIGNMENTE .
ECcoNoMIGs . : Lo w  SEGTION I
Av . ' . . . - ! .

DEPOSIT CREATION. MONETARY POLICY. .
¥ .' a - . . - ! B
. ' PURPOSE _ f/ -

N . —. . ve s ko ~ . . R
This assignment focuses on thefxbllny of the biinks to create checkbook money (demind dcpos’l!s) and the .

controls which “the Fed™ exercises over such deposit creation. .. I

. -

. . h & - e S
Monetary theorists attach great importancelo these controls and their effect or: the economy'~The purpose

of monetary policy is to exext, where necessary, an influence on the level of production and income as wéll ..

ason the general'level of prices. When the Federal Reserve yndertakes ta dontract credit, it purpose is to
slow theeconomy. When the discount rateisraised, or open market sales are undertaken, it is hoped that
the level of bank deposit creation will be eruced both because of higher interést rates and bc:;ausc‘of:i
diminished availabi_!it..y:.pf]ggn:_a_b]_gjgp@. '

- . . -

P~ R had

The purpose of this assignment is to examine the major tools of monetary: policy available to the Federal
Reserve authorities; to analyze the impact of monetary weapons cn relevant 2conomic variables; and to K
evaluate monetary policy (in contrast to fiscal policy) in terms of the desired aims of price stability, full N
employment, and -promoting econontic gr‘owlh. , = °- .

. -
[N

.. ’ - SIGNIFICANCE - *- ~

4

. . L, = ) [ \ . LTI
The present material is important to the CLU student because monetary policy has a profound effect oh.

by tight money? It igin this area that the agent must be able to provide knowledgeable advice. §

GoaLs T . v T e

1. To understand the process by which the banking system can create demand Eicpos:ts. _ Iy
2! To appreciate the role of the Federal Reserve in controlling the economy by eiaminirjg the mnnctar)f

- 3

~

oo

-
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L /‘ — development.” It provides an indication of how the theoretical ideas to
‘be learned can be-useful in everyday pract}ca] settings. |t thus .provides
a bridge be tween the world of academic ideas and the world of professional

’practjce within which the student operates in his work. The Goals section

-

indicates to the student, again in a very compact manner, what he should "o
Lt " - ’ -

a R ‘try to get out of the assignment as he studies it. It sets up internal ’

"~ expectations for the student. ) o . &

‘ ‘s‘- \\y ) ‘ N T'I;

\ Each of these 3 parts conﬁriputes to forming within the student a
. mental set for approaching his study of the assignmeht. During actual
B, study, the student will then have an orientirg framework whi ch consusts

of (i) a generaf idea of the topical area as a whole, (il) an idea of how

- o

R " what he is learning relates to praqtice, and (iii) an idea of what he ‘should

. -

generally be aiming for. -

. Two practical isdues arise with respect to the design of thi5‘compon-‘f

ent: thé first concerns the separateness of its 3 parts, the second .relates

[ e
4 . -

C to its brevity.

o
N

. « ' - ) ) ' . -
. ) In most of the CLU study guides, the 2 sections entitled Purpose and

Significance are generally combined together in a single section (cf the

-

: \ o lllustration on page”12) .Furthermoré, there is generally'no Goals section.
_.——-’-—-‘“"""-“‘—___——‘ V.‘. - . ~ e

The ra;iénale'forathis approach is probably twofold. On the one hand

itis baSed on the belief that the goals for the assignment can be communi-

?

. , cated adequately withun the Purpose section in aaparagraph format rather

] - o
¥e -

' than as a separatg numbered list. Secondly, the -significance of the assign-

N o

sment—in—terms—of its relation to practice may be either not directly evident

. or all too evident and identical from assignment to assignment.
v g

LY

" v
... .

1 +
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ASSIGNMENT 8
. . o s
’ Depreciation and Recapture
. ) ,
Purpose and Significance s

As part of an incentive system to encourage entitled to “a reasonable allowance for the exhaus-.,
economic activity, Congress enacted a number of ex- tion, wear, and tear” of the property. A deduct:on for
tremely favorable laws. Some of these laws concern depreciation allows taxpayers to recover (tax free)
deductions which have the effect of sheltering orde-  the property (capital) which is worn out over a
ferring income from taxation. Of all the means of number of years in the production of goods 2 and ser-

sheltering income uskd by business people and inves- vices. . : -

- tors, none are as popular (or as prominent) as depre- ’ ) _
ciation deductions. The Code echoes Congressional economic and so-
Depreciation is the tax concept that allows-recov- cial intention by providing greater tax incentives for
ery of capital—tax free—from property that is some investments than for others. An example ofth:s
~ gradually exhausted in the process of producing in- would be the high current depreciation allowed for
come. For example, suppose your agency owns a investment in new residential housmg Individuals
building and rents the offices it'does not use to out- in high income tax brackets often utilize'deprecidtion
side concerns. There is.&theory that the rental in-  ‘deductions to shelter.large amounts of income from
come produced by this building has an element ¢ taxation. These “newly found” dollars that would

capital in it. On the basis of this theory, taxpayers otherwise be “lost” to taxes can provide a source of
whouse certain property in their trade or business or . dollars for the products and services offered by the

hold xt prxvately for the product:on of incom2 are life underwriter. - .

- S s B - - - » . S

- A : . -

Text References '

Stanley & Kilcullen—Sections 167, 179 1245, and 1250
"Charf onpage 8.12 of this Study Guide ~ .
Optlonal Problem on page 8.17 of this Study Guide . e

o - Form 4562—Depreciation . :

/7

[y

7 Outline of Subject Matter

I. Depreciation . G. Incentives for construction of new housing
A. General rule ° _ H. Depreciation must. be deducted during
B. What depreciation is ’ ’ asset’s useful 1'“‘9
~C. Conditions necessary for all f ‘ '

ciation dr:aductlon y for allowance of depre- + I1. 20 percent boan first-year depreciation
D. Computing the depreciation deductlon A Genera] rule
E. Limitations on the use of certain depreciation B. Section 179 property defined

methods
F. Restrictions on computation methods used for III. Obsolescence .
™ real property *+ A Defined : ¢

HS 307 (17) . 8.1 ‘ :
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‘The illustration on page 12 conforms to this latter case. It is the;,

last earagraph of the component which deals with the significance of the

[

topics for practice. Because of the nature of the course however (a course
on income taxation), the significance of most jndividual assignments for
the professional is evident. |ts restatement for each assignment and in

a 'separately labelled secflon would thus be unduly repetitive and lose its

-

impact. In a case such as this one, an initial statement of significance,

at the beg!nnlng of the study gulde (or of a group of-assignments) would

v

seem to be preferabkle. : \ .

-

Where the significance of the assignment is not directly related to
practlce, but rather to gaining a general conceptual foundatlon (as in the

case illustrated on p. 14), the section on significance can lose much of its

|ntended impact and become simply a contxnuatlon of the section on Purpose.

In a case such as this, it would probably be‘preferable to'simply state the

non-applied nature of the assignment and indicate jts importance as a foun-

dation fer a general’ understanding of the subject or as a prerequfsite for

+

<

Tater assignments. ¢

L 4

Despite these difficulties in dealing explicitly with the significance

_ _of certain aséignments, an attempt should -be made in every case to clarify

the 'signifidance' status of all assignments. Thegeasy solution of combining
the purpose and sugnlficance sections into a single section“1s probably-not.
‘a desirable one, for it may result in the section being improperly con-
sidered by the academic writing ehis component.

While both the Purpose'section and the éignificance section fulfill
an initial orienting function, they do so from different perspectlves. The

purpose section should provide an introductory overview of what is .to come.

o

The Significance section on the other hand should indicate the practical -

importance of what is to come. These are two very different facets of

¥

.
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T s o _ ASSIGNMENT 2

- /' ECONOMICS , oLt N © SECTION |

ﬂ

'OPERATION OF THE MIXED ECONOMY

PURPOSE

4

The purpose of this assignment is to explain how the écoriomy of the United States operates. OQursisa’
“mixed economy” in which both public and private institutions exercise economic control. Public economic
influence and control has developed in part to counteract some of the competitive imperfections in our

- economy_and in part to provide certain other benefits, such as social welfare. Some public control is
- exercised through the price system, and some is exercised in ways external to the price system. That
government has an influence on economic life is widely accepted; what its objectives should be and its
means for accomplishing them are the subject of much dispute. -

°

SIGNIFICANCE

~

This assignment lays the foundation for an understanding of the choices between alternative policies and
the impact of those policies. Specifi¢ally, this gssignment discusses the nature of perfect and imperfect
competition, the functioning of thejn'ice system, an historical perspective on government expenditure,
and a survey of principles, problemg, and policies of taxation.

~

GOALS

1. To appreciate the perfections and imperfections of a free enterprise system. .
2. To understand the role government plays in counterbalancing the imperfections of free emerpri‘é”e.
3. To understand the theory and operation of the tax system. )

TEXT REFERENCE _

Samuelson — Chépter§ 3,8, and 9

HS 304 (78) : _ "




orientation, the first benng a conceptual framework the other being a

practlcal framework. Attenflon,needs to be paid to each facet by the

academic preparing this component. . Keeping the purpose and significance

sections distinct from one another facilitates this. It also clarifies
f ) . <

the status of the communi#ation for the student.
The next issue to consider is whether. an explicit statemant of goals

is necessary. The more éommon practice currently is to discuss the goals

. of the assngnment in the purpose section and to not list them separately

£

(cf. the illustration on P.12). A less common practice, and a preferable

- ]
*

one, is to include an e§p11c1t section on goals within this component, (as
i H .

illustrated on p.10). |

An explicit statement of goals in this form is felt to be desnrable
* i
i
J

on two counts, even ifsome degree of rebetition is involved. .The ftrst
is that goals are stated in student terms rather than in disc1pllne terms.

‘ i' .,
The purpose section lndlcates what the assngnment will do, i.e., whlch toplcsq

L)

it wull present. The goals, on the other hand in d,, te what*the<sxudent-w~——-~——~
. Sl T 1

¢ .

should do, l.e., what be should strive for in studylng the assugnment. " The -
goals thus personalnze the task ahead and as a result more strongly form an~

expectaicy set on the part of the student By andacatang the form of the-
processes-involved (e.g., to unﬁerstand, to appreciate, :to dis%inquish

. . ¥
between, etc.), they also add precision to the task. Goals are thus a

restatement of what appears in the purpose section, but with a shift_ in .
- LY

persgective. The result is a stronger expectancy set on the part-of the—— —

s tudent.

~

Their second advantage lies in their concise list form. The purpose

section provides a general orientation .té what is to follow and does so in

a continuous pfose format. The goal section on the othef hand- jndicates to




the student at a glance the number of m;ﬂﬁfgoals\which he should be con-#
cerned with while studying the assignment and summarizesttEEmwjn\e few key
- — ~\;.

phrases. Their sdmmary form allows the student to more easily keep them in——.

mind while stuinﬁg the assignment.

- .

This leads us into the next practical issue regarding the design of Do

. * 4
. ‘ -

the Purpose, Significance, and Goals component, namely their extent. In
most gcases .in,American College study guides, this component is relatively
.., - . -

brief (cf. the illustrations up until now); at times though it can be

-

. rather more involved, as |n the |Ilustrat|on .on ‘the next 2 pages. .
The Purpose section is not meant to serve asra detailed summary of s

\

the assugnment readings, but rather as an introduction tq the maln points

of the assugnment. It therefore needs to be brief and to\focus on the

: genefblities involved in the topic area. It is important also that it be
couched in non-technical language, Since it=is méant to be read initially

7.€., before a detailed study of the assignment. It ‘must therefore be

“

udderétandab1e on its own. It is this factor which ﬁéy make it\necessary'_

U 2 - . . . 2 . ’

at times for the Purpose section to be somewhat lengthy, as in the previous

[ .
. R . *
. < »~ =

itlustration. . ‘o
The Slgnlflcance section should also generally be brief, for it serves .
\

A @

to show how detalled ideas can be_ appfaed |n practice. ’ T
. Goal statements within assugnments generally limit the number of goals

to three or lessa This is currently the case within CLU study guides.

- . e “

* The alternatjve is for—this-section--to-present a—JJst_oﬁimone_pLe;ige goals

-
-~ - e

in the form of detaiTed educatidnel objectives, as is usuelfy the case for

. Py

instance in the study guides produced by*the lnsurance Institute of America .

-
’

. (CPCU and other programs of professional study) An illustratioﬁ of this

latter case is presented on page 19. ) oy

»
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HS34 . ‘ © . ASSIGNMENT 12
ECONOMITS ' ' L : SECTION 1. -

[ 3

THEORY OF SUPPLY AND DEMAND. ANALYSIS OF
BUSINESS OPERATIONS UNDER PERFECT-COMPETITION

-

PURPOSE . !

An important characteristic of modern rrgarkebex'&hahge economies is that production takes place in
\an\gii:fﬁation‘of demand. Goods are produced in one time period so that they may b.e offered for sale in a
futuretime period. Moreover, the more capital-intensive the productjon process becomes, the longer will
be the prod\u\étibn;period and the interval between productjon and offer to sell. Cost of production can be
determined with a f\ai'rdegr{eofaccuracy. For example, futurelabor costs can be estimated in accordance
with the terms of union-management contracts. Since supply is related to costs of production, a relatively

" good estimate can be made of the ﬁmﬁt’iegiyfhich will be offered for sale in a given time pgriod under

specified cost conditions. >

-

Demand, on the other hand, is somewhat mdre complex. The perfect c‘mnp&ti\tqf sells whatever amount he
produces at the existing market price. Hisdemand curve is given. However, as soon-asgsomne imperfections
ofcompetition arise, aproducer may not know the exact nature of the demand for his product-The result is
that production and pricing decisions are made under conditions of uncertginty, and are i@ﬁmun
expectations of future demand conditions. It is extre: ly difficult to estimate demand accurately, and ~
imbalances result when suppliers overproduce or und¢.produce.’ -

.

This assignment has three purposes. First, the demand schedule is related to jts theoretical underpin-

] “nings in utihty theory. Second, the supply schedule is related to its theoretical base—marginal cost. An

understanding of these..concepts makes it clear why supply is much more easily deterrrginable than
demand. The third purpose of this assignment is to bring out all the cost concepts associated with a firm’s
operations. These concepts provide a basis for understanding how a firm will react under different market *

.
~

Situations. Pricing and oulput under perfect. competition are-analyzed in this-assignment, and the.next
assignm:ent is devoted entirely to problems of imperfect competition. - ' ’
- : - Ay ¢ X

t

. 4 r

- . "

. - »q . N ' . '
Lt AR ‘ SIGNIFICANCE .. -
> ’ .

Al ) . .
Many " persons are puzzled by. the method of price determination prevailing within the field of life .
insurance. Their acquaintance with prices and the price system being limited toother fields, they cannot
understand why the price of insurance should not decline materially when pr- tically all other prices
drop, or why the price of insurance does not rise materially when all other prices rise. A study of the

. - subject' matter presented here should help to explain the unique nature of the price system in life

insurance. This uniquenéss arises from the fact that life insurance deals with dollar values rather than
with goods and services a$ such. ) '
’ i

,

HS 304 (79) ’ 7 ' “12.1
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ASSIGNMENT 12 ‘ : ’
SECTION 1

HS 1304

‘ . , , ECONOMICS

GOAI.S

- .

1. To understand the economic pr inciple of mar g)nal utility that liesbehind the dcmand schedule and the

cconomic prmuple of marginal costs that hcs‘bchmd the supply schedule.
2. To analyze the rei

ationship between total costs, average costs. and other cost LUX]CC])tb under perfect

18

competition. . . -
TEXT REFERENCES
. . Samuelson — Chapters 22, 23, and 24 (pages 465-471, 474-478)
- Additional Reading — pages 12.33 to 12.34
AN ) - ‘ ¢ , !
~
- he ¢ *
. - , i
- <' . . - . . - " )
Py +e . ~
. i . -
, \ . . . .
: \\
. = \
‘ . ’ '
— N T T ——y
. Summary begins on page 12.23 2!
- HS304 (76) o A2.2,




'Assignment_ 2

The Marketing Function -

»

Sfudy Material

S

Webb, Launie, Rokes, and Baglini

Chapter 2

Introduction to Assignment 2

% This assig;lment provides zn introduction to the
‘ marke‘tmg systems used for property and liability
e insurance. The next assignment will deal withrecent
: developments in marketing methods.

- - Marketing is the process by which a product is

“transferred from the person or firm that created it to

the persons or firms that use it. The nature of the

marketing process is determined in large part by (1)

: .the nature of the product and (2) the relative mag-
nitudes of supply and demand.

——— e

RIS et

.

) !1 *  the product atthe point of origin of the product, with
it the marketing effort being limited to the physical
! . transfer of the product and the acceptance of pay-
f ment N
: « In other instances, more typical in insurange

marketing, the supply exceeds the demand. In such
instances, the creator of the product must maintaina
network of sales people to create demand as well as to
satisfy existing demand. .

The intangible nature of the insurance -product
alsois a determinant of the nature of the marketing
system. The markem‘:g of intangible products re-
uires a minimum of " sinvestment in physical

4 ;. facilities, permitting rapld changes in marketing
) syst;hﬁxi more efficient marketing methods are
. developed: _ Lo
.\ .

c. advertising and sales promotion;
d. legal 4nd financial requirements; and
e. profit relationship with sales.

. ’ 2. hxplain and illustrate how the sales functionin

property and Hability i insurance is also an educa-
-tional function.

3. Describe the sales management function and
give examples of its elements including:

o a geograph:c market segmentat:on,
b. demographic and industry market segmenta-

. If the demand is large and the supply is small, the tion; and .
—L——maﬁkehng—syﬁemﬂmq%kewﬁa‘ﬁ%fmﬁe—hrumme—mmm'ation.

cases consumers may deal d:rectly with the creator of

* 4, Compare product differentiation in the insur-
ance industry. with other industries and from a
marketing standpoint distinguish between:

a. contract (policy) differentiation;
b. price differentiation; and
¢. service differentiation.

5. Describe the supervision of producers upder the
“branch office and managing general agency sys-
tems. . .

6. Compare the four major marketing systems with
regard to: .
a. ownership of expirations;
b: producer compensation; and
c. producer functions. »

7. Describe the method of placing business through v

surplus lines brokers and list the major regula-
tory constraints affecting these producers.

P2}

"J— —Educahonal—eb) twes -«
i Upon completion of this assignment, you:should
be able to:
1. Contrast the marketing function in property and
liability insurance with ot noninsurance

- n businesses from the standpoint of
p a. technical expertise; -
b. consumers’ needs;

8: Summarize the overall operating results of the
. indepéndent agency system with other market-
ing systems with regard to: .

a. market shares;

b. growth-ratcs; ‘
c. expense ratios; and

d. underwriting profit.

<
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“. A detailed list of p?ecise objectives is probatly not useful to
- “ D N . - v
students at this point in their study of an assignment. The technical

*

termsswhich are sometimes present in detailed objectives can make them

unhpalatable to the student. Furthefmore, the lists are generally toé6

P

lengthy for the studen;.fb keep them in mind while studying, and the .

£y

objectives are often too detailed and technical for the student to want

»

o

to keep them in mind. .

. ~

A lengthy list of objectives thus loses its fur.’'.on of orientation,

. "~

al though éi may-be used -interactively during study itself rather <than prior
N . \;. *

to it: This interactive function however duplicates the-function served by

another’component of study duides, namely questlons on the subject magter.

ThlS issue will be examlned ]ater when we examine this further component

-

more glosely.
. - . ’

W

My conclusion with respect to goal statements is that a brief list of -

goals—whieh—%he—étudent—tan—hﬂzﬁﬁﬁﬁTze prior to study is the preferable

design option. I]]ustratlons of such goal statements were provuded

. [}
previously (cf. pages 10, T4, 18):

2. Text_References.

The purpose of this component is fairly straightforward: it indicates

. . . : . )
to the student the location,and extent of the textual materials to be studied

for the assignment. This component always follows immediately after the

- -

Purpose, Significance and Goals component (cf. previous illustrations).

A few simple design rules can help in keeping this component as straight-

forward . as it should be (this is not always the case in current practlce)

1. The text references should be precise and specufy only those text

-

sections which relate to the assignment (as in the illustration on

Pg. 10): . .

&




2, Readiﬁgs which are not part of. the main text for the cdurse

should probably pot be labelled Additicnal Reading (as in the '

- ] .

' illustration on page 18) since -this might carry the unhwarranted

s »

tonnotation that these readings are optional or of somewhat
. [gsser imbortance than the text readings.i A more appropriate
‘label might be Study Guide Readings, or it might contain the

’\\\\ . author's name, such as "“Anderson Reading--page x to x of ghis

: Study Guide." ’ -

s

This component indicates to the student which study materials he will
" need to consult while studying the assignment. More precise task directions

are further provided in the Questions component examined ﬂater-on..
" [}

3. Butline of Subject Matter. - ' -
b £y -

This component primarily serves a further orjentation function by

o e s e 4 s . - s
indicating to the student how -the various topics to be covered in

. the assignment relate to each other. It does so by graphically mappihg J'

.

out the subject_matter to-be -covered (cf. P..22). In this sense, it is an

extension of the Purpose section encountered garliér; however it differs *

from,éhe Purpose section in 3 ways: (a) it is much more detailed; (b) it

a4t

- - of ten incorporates technical .terms; and (c) it uses spacial, relétionships-

to express tevels of hierarchy.

e . .
’

This component serves as a blueprint of the assignment topic and is

By N

analogous in this respect to the architectural plan which represents the ..

-

‘layout of a building. .

b &

The Outline is especially- important when the organization of the assign-
ment deviates in some way from the plan adopted in the primary text reference.

- This is the case when the assignment involves more than one reading: in the -

2

illustration on p. 22hfor instance, topics 1, 2, and 5 are from gtudy Guide

.
L

x A «
», S
.

s ' . . ) .2‘ - 23




-
- * -

@ i ) ' &
" Outline of Subject Matter . ’
. ' 1. Accumulation of money (SG 2.17-2.18) ; b. Safety
a. Compound interest ¢. Availability
b. Security ‘ - d. Returns . ,
R ' . A « 4. Money market investments (CC 570-579)
. 2. Savingby diverting money at its source (SG 2.20) . Y ) ) .
' ) . a. Short-term nature s
a. Payroll deductions b. Alternatives . !
b. B9nd-a-mont'h . i. Treasury bills ";
c. Direct deposit . ii. Repurchase agreements e
) d. Increased withholding tax <jii. Federal agency notes %

* “4v. Tax-exempt notes
v. Commercial paper
. . vi. Bankers’ acceptances .
vii. Bank certificateseof deposit

3. Savings alternatives (SG 2.21; CC 557-570)
a. Institutions '

i. Commercial banks
ii. Mutual savings banks

iii.. Savings and loan associations B} Money-market funds (SG 2.28.2.29)
. iv. Credit unions o a. Fund Concept
v. U.S. Treasury " b. Portfolio Strategy and Advantages
. .

!
HS 306 (78) .22 ’ s - ‘ %




Readings (as indicated by the references following the topics), while
topic 4 is from the textbook and topic 3 is from both sourcee. Thus the

Outline represents a structuring of the subject matter, ‘as effected by , ,

the academic who prepared the dssignment,

This structure is communicated to the student through the graphicah
layout of the Outline. The student can thus see at a glance how the
major topics are sequenced and how each s broken\down into its different
parts and subparts.. In Ehis respect, a wider range of typographic options,

- ,
as suggested by Waller (1980), could be.employed to better convey the

-
-

hierarchy involved in the structure., - == S

-

A secondary function of the Outiine might lie in its use éor review .

* - - — ——— —— e S

purposes. In revsewxng the course.fof’the examination, the student can

\’2?

obta4n-atqa-g4ance~a—reander—of—the—"-rTous-t y The

Outline may also help the studert in synthesuzing the knowledge he gained
from the asslgnment i.e., in seeing how it all fits together in a con-
ceptuai framework.. The extent to which students actually use the Ootiine-
in these ways, or indeed for initial orientation, is uncertain howerer.
Nevertheless, the potential roie Which the Outline can have makes it a-

.

valudble component of an assignment. .

Two of the CLU cuurses (HS301 and HS307) employ a Working Outline

.within the Questions component of the assignﬁents. This WOrking-Outiine

~

serves a somewhat different purpose than the Outiune discussed here and

it wuli therefore be considered in a later section.

* This component is the most-importgnt component in the study guide,
for it offers direct assistance to iearning. It does so by helping the

student engagk in effrctive PrOCeSSlng of the text and readings. L

e e e T

o . . o P

X aea
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As indicated earlier, most learning situations ‘require more than

passive reading activities in order to be effective. Passive reading

- . ~ -

may prcvude .the student with a general grasp of the material but'wuii

- S~

often not resuit in Jong- term retentlon of the material, mihis is well

-
o 3

illustrated by the common feeiing many peopie experlence now and again

of havung fully undersfood a chapter which was just read but yet of °

~ . A

being rather unable to'give a good.account of the contents of the chapter.

L4

Thus reading can be more. or, i-ess lnvoived or put anotherQ way, learning

hd .!

can lnvoive different depths of processsng.

The functlon of Questions on the SubJect.Matter |s to inc;ease the .

depth to whlch the student p~ocesses the text and readings. Questubns do .

PR

this by forusing the student's attention on the-lmportant eiements in the
-~
text, by heiplng.hum derlve an snternal representatlon of the subject matter,

and by encouraglng rehearsal-of the »nformatuon presented. These 3 functuons

correspond to the 3 iearning processes of seiectlon, generatlon, and rehearsal

. which were brlefly discussed in an ‘earlier section. In general, the Questions

£
Y e . . .

help the student monitor his‘text(procEssing activities and thus aldow him

to adapt these activities for effective learning. Thus; for instance if

a student realizes that he is unable to ansuer a question'presented'in the.
Study Guide, he is iikeiy to go.back and further process “the text. ih order -
to be abie Yo succeed on the question. “ .. . .

It is beyond the scope of this paper to go‘further into the many _
ramifications of the issues invoived,in.considering learning procésses.

it is sufficient here to simply, indncate the importance and general - functuons
of this component of the Study Gulde. !

Three acticai issues regarding theﬁdesign of this component should

-
- .
.

. L4 ?
however be discussed. The firg% concerns the.format o6f the component, the

*
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Fer o T

second concerns the space provided for the answers to the questions, and -

U the third concerris the provision of summaries or answers to the questions.
Three different formats have evolved in the College's study guides
P - . : e
. for this component: (a) the traditional format (illustrated on 6?“26)- "

.}Q, ) " (b) the working outline format (cf. p. 27); .and (c) the obJectuve format,

‘ also referred to at tﬁmes as the qonstruct lesson plan format (cf. n. 28).

“The question of, interest is whether one format is better than the others.~

. o oersonally favor the ‘traditional format, for it is simple and direct,
It consists-in a seguence of questions, to which are_ attached specific page
references. The questions lead the student through the subJect’matter by
focusing his attentlon on the nmportant elements to be learned and by havung

-

b m engage in effectlve processing, such as for instance maklng an important

-~ discriminatjon between 2 related concepts or rehearsing'a list of factors - - )
. o . . > .0
Lo ‘ to be memorized. The appeal of this format is that it is stralghtforward
' . - -

’ and.hence easy to follow.

’

. The working outline format suffers from the danger of being complex !

and ambiguousf It consists in a sequence of elements (statements or items)

o [
t, » L .
~ interspersed with questions. It works poorly as an outllne, due to the
., spacing of the elements, which include a space for the student toswrite in

-
. - -

’ i =
explanations or elaborations. Because it is so drawn out, it defeats the

L . purpose of an outllne, whlch lS to show the lnterrelatlonshlps whlch exust

—————————————————hetween~£he—e}ementsr—;thls-p;ob4em—+s—£u:thep_exacenhated_by_the—phesence————~——*
o ’ of the questions which are interspersed in the outline.

' o The main problem however is tﬁat the elements of‘the outline are meant
. - - ) ' @ ~ &

- to play the role of »questidns by encouraglng the varlous learning processes

’duscussed above. They cannot do thns as effectnvely as questuons however,

.

" Co ‘l suspect jthat many students simply reformulate the elements’ in their own

. . . .
: % 3 -
u - . s . . . , . . . w0 .
4 ‘s M : P ? % .
N ‘ . *a )
R4 . * LR
X . . . 4 > . .
s

‘L Joo "5 27 .
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’ “ : ~--- — - - . _Questions_on the Subject-Matter- — - — A —
g -+ 1 Explan thd manner in which the-purchase of permanent life insurance tends to encourage the accumula-
. tion of personal savings. (SG 4.13) °
a P N
;
} . v

f . ) ] . .
| o

P :

i )

! .

1 ;

i

g

5 2. "Theeffective rateof return on cash values is greater than the guaranteed rate specified in the contract for . ‘ i
: ] two major reasons.” What are the reasons? (SG 4.16) ’
'; v °
]
H .
SR . -
i l g - i f
é i . ;%l:nr( . \
% 3. Mhow life insurance can impact on the maintenance of credit. (SG 4.17)
E “ . ’ |' .
b ﬂ -~ . . c -
X .
f
[ 3]
5! 1;'
’:' \ . . .
ik or \ : -
i . .
! 4. Ithas been said that "even aggressive i;{ivestors include substantial amountsofpermanent life insurance as
‘ g ari element of their total financial planfiing.” In terms of the objectives of personal investment,-explain why

this statement may be true. (8G 4.19)

-
.

S | e odte™
reer e -
»
€
x.
.

N gy

o
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. VYorking Qutline and Questions on the Subject_Matter .
L. Definition of a corporation—characteristics necessary (SG 13.21-13.22) -

A. Associates (Tfuié term does not imply that a one-person corporatien cannot bé formed; rather it -

connotes that a corporation is an inanimate entity which must work through its employees and
agents.)

o

.

. B. Limited liability

C. Transferability of interest

"

~

D. Centralized management

. E. Continuity of life

CIL ‘Effect of federal and state law (éG 13.22)

1).A trust uses its assets to form a real estate business. Beneficicries of the trust receive transferable shares of
stock. Thetrusiee, “X,” makes all decisions for the trust. Neither the trustee’s death nor a shareholder's death

will terminate the trust. Explain how this "trust” will likely be taxed and what factors entered into your
decision. (SG 13.21-13.23)

A2
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I 1 1 T ASSIGNMENT 6
ECONOMICS L - SECTIONIIIT 7
B BUSINESS CYCLES AND FORECASTING
Determining the Cycle - )
B # 1 Objective Name and describe the four i)hases of thétraditipna] business cycle. ' .
Reference Samuelsorr pages 253-255 "
Figure 14-3 on page 253
I ‘ . ,
‘ No’tes . .
0 ) . .
Question Name and describe the four phases' of the traditional l{usiness cycle,
:’ N - . .
bt ( “\
’V -
ey v
{ : .
s N ' :s T .
@ Answer ~ CHECK SUMMARY ITEM # ‘ ' . .
. B N L ©
HS 304 (76) . . ‘ 6.3 - . °
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" mind into questuons and proceed with these mental questions, ’However,
" . \

the elements as stated form a sort of skeletal summary of, the subJect

matter and some students probably do not therefore engage in.the same
o : . ; extent of self-monitoring as they would with actual questions.. The
™ am?ugulty of the,mental tasks which the working outline may encourage
o . leads me not to favor this approach. The traditjonal fermaf seems so
much more dfrecp.
- To turn how to the objecti;e format, its main problem‘is its re~
dundancy and excessive use of space. This‘?ormat consists in a sequence
. of learnung objectives accompanued by one‘or two questuons which test

each objective. The problem lies in the fact that an obJectlve is generally

nothing more than a question restated in a different form. Both thus serve

‘exactly the same functions, with the questions probably doing a -better job
of it. The result is genera)ly a complete and annoying repetition and |

suspect that many students probably never actually read the objectives but

-

Qo directly to the questions jhstead. , -

A practical issue of some importance which applies to all three formats
just discussed is the amount of space to be provided after each question.

Theoretically, the améunt of space should be just as large as is',necessary

for a reasonable answer. In practice, however, 2 problems arise with this

5 option. The first is that it is often difficult to establish what amount

.

‘ of space a reasonable answer will take; not only do people use space differ-

ently, but they also come up with more or less involved answers, This
however is a minor problem. A more serious problem is the fact that, with

chenges being made to an individual study guide over the .years (new questions

e IR




4

"

— - o - -~ - R

Space4(cf. p,”26).°AThis become; ygfy’gﬂ§ig§djpg fgifthghsguggggl o

Because of these practical problems, the %ption of having a uniform

amount of space after questions is probably desirable (cf. the illustration

"on p. 31, taken from a CPCU study guide). As Waller (1980) dbtes, most

people are able_to,adjust thé size of their handw}iting to the space
. .

_available, A

Finally, an issue of some importance is whether or not the answers to
the Questions ‘shoutd be included at the end of the assignment. This is ,
currentLy'the case with 2 CLU courses and with 5 Graduate courses (cf.

P
p. 32)., | s
" There are arguments favoring each of the two options. -Including the
answers .can be useful to the student in verifying whether his own answers .

to” the Questions were correct or as_full as. they could be. In other words,

they provide direct -and explicit feedback. Wjthout the answérs, the only -

source of feedback -available T§ the text itself, which is generally adequate
for this purpose in the case of conceptuql questions but not in the case of
application 6r.humerica{ questions, A secondary function of the answers is
to provide the student with a summary of’the $s§ignment, which might be
useful to the student iﬁ Eying tégether all that he has learned in the

: N .
assignment.- It would also prove ﬁandy in pre-exam review.

The argument against including the answers in the study guide concerns

study strategy. If used as intended, the answers can,gj_limes,gzeax4¥rassisg______

learning, On the other hand, if ‘used inappropriately-(i.e., as a substitute .
for the text itself), they may greaily hinder learning by'giving the student

a false sense of achievement. There must certainly be a Ee@ﬁtation for those

. / o,
students whoare hard-pressed for time to bypass the normal route to learning.

e ) " y 7
and rely solely on the answers as the input for study. - .
. ~

It is simply not known to what extent the answers currently provided in

i

some of our courses are used as intendedor not. The issue is therefore a !

*
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Assignment 12 o 113
Revxew Questxons . ' S

1. Brxefly describe the purpose of the claims han‘dlmg function and explain how each purpcse relates to the
dehvery of the Jproduct” purchased by the msured

. “
’ l!
~ ’ }
- ° » // - H
. _ /
2. Describe the first step taken by the claimsperson when he or she is initially assigned 2 new claim.
- ’ 1
’ t .
v .

6

3.-(a) Differentiate between a third-party claim and a firs ~party claim.

AR
’

".
o - (b) Identify the claims handling procedures ‘that are common to both types of claims. - :
- . .
i
!
7
- @
Lid 11
. - i;.
‘ z

(c) ldentify the claims handling procedures that vary between the two types of claims.

i
- -
x . s 1
. - . . ol!
< N * y

.
it - e e e
ooy
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"HS 304 ASSIGNMENT 3
~ ECONOMICS ) - SECTION IV

~ SUMMARY

MEASUREMENT OF NATIONAL INCOME

Measuring GNP . . : . -
Every society needs to have some standard by which to measure the performance of its economy. One such
measure, which in some sense is a measure.of the nation’s economic well-being, is gross national product
(GNP). 1t is simply the sum of the market values (expressed in dollars) of all final goods and services
produced in a given year. Oftentimes we use other measures such as “national product” or “net national
product” which can be derived from the gross national product by making a few minorcalculations. (These
calculations will be-dealt with later in this'assignment.) . . _ y

* —

# 1 Therearetwo approaches used to calculate GNP. They are the flow-of-product approach and the earnings,
or income, approach. Under the flow-of-product approach, the gross national product is measured by
calculating the total market prices paid by-buyers for final goods and services during the year.* Under the

"earnings, or income, approach, the gross national product is measured by calculating the total factor
earnings that represent the costs of producing the final goods and services during the year. The inclusion
of profit in the earnings approach-as a residual will yield the same result as that determined by using the
flow-of-product approach. ‘ ’

Measurement Problems

# 2 There are some problem areas in the measurement and inferpretation of national income. One problem
emerges when comparing GNP for one year with GNP for a prior year in order to measure the amount of
growth an economy has experienced over that -given period of time. Because GNP is a market value
concept—the sum of quantities of various goéds and services multiplied by their respective prices (i.e.,
GNP = sum [prices X quantity])—its value can change without a change in physical output or quantity,

.For example, if physical output or quantity remained the same from one year to the next and prices
increased (i.e., inflation), GNP would increase simply because of-the rise in prices. If we attempted to
compare total output between the 2 years, with prices changing in the interim, our comparison would be
meaningless unless a proper price adjustment is made. )

The process used to make this priég adjustment involves converting "money” GNP (the value of ou tput at
today’s prices) into “real” GNP (the yalue of output ~.t prices prevailing in the comparison year) by
dividing “money” GNP by a price index suich as the consumer price index. The result is “real” GN P, or

" current-year-money GNP adjusted for price changes. This real GNP will help us determine how much
GNP went up this year due to increased output and not increased prices. By subtracting real GNP for the
current year from GNP for the prior year, the economist can measure the actual amount of growth an
economy has experienced over thg intervening years.

*

# 3 Another problem is that of double counting. The definition of GNP tells us that we are only interested in
the market value of final goods and services. That is, we are interested in thosegoods and services that are
being purchased for final use and not for resale. Most products go through a series of production stages
before reaching the final user, you and I, and as a result, parts or components of most products are bought
“and sold many times. These goods that are used as in puts into a further stage of production are referred to
as “intermediate” goods. If we included-the sales value of these intermediate goods as final output we

would overstate the value of GNP. This would be a serious case of “double counting,” that is, counting not

only the value of the final product but alsocounting the sale and resale of its various parts. Given the vast
amount of products in this economy, it would be extremely difficult, if not impossible, to.attempt to
categorize them according to whether they are final or intermediate.

HS 304 (78) , 3.15

34

32 .~




7 v _ _ - -

N : 74‘d777 _;idiffiqult one to come to a decision on. Until research on udent' study.
- ‘ strategies becomes available, it may be prefereble to favor :;:\b tion of.
providing answers, on the grounds that our students, as responsible a u}ts,
should be left to decide themselves how they wish to study.

16 concluding this discussion of the Questions component of the study
guide, lAwould like to draw attention to another very i@porsant issue,
although it cannot be discussed here, The issue is that of the type of
Aquestlons |ncluded in the study guide, or more, specnf:cally the. type of
conceptual actlvntnes they engender. Factual questions for instance are
very different from application questions, and"so on. The issue is a rather - |
complex one for it mustlcons}der the various'relationships between the
dqqest}ons, tpe goals and objectives of the assignment, and the cobstraints
of examination item—wé}ting. The issue. is a central one to the task of j;
assisting student learning, although it neeﬁé to be treated in depth and
therefore within a different framework than the present document design -

»

one, B

Thls compouent is a list of the new concepts and principles which were

[y

“introduced in the ass}gnment. It thus serves as a b!uep?int of the ma_jor ) s
elements encountered in the assignment although its main'role is not an :

orientation one. Its principal function rather is similar to that of the— ... .

v -

Questions on the Subject Matter, namely to assist learnlng through the «
processes of fccusing attention and encouraging selfemonitoring. This

component is lllustrated on p. 34.

This component is more than simply a list of the new concepts encountered.’

Because of its sbacfal arrangement, it becomes an.activity in the same way as-

the Questions on the Subject Matter. That is, the student is encouraged to

v

‘ ‘ ) - , . . - 33 435




,,,,,, ! [ - M ® - B - . ..
_ Key Words and Phrases : .
-1, Depreciation Property (S&K Sec. 167, pp. §-51:to 5-55)

-

9. Useful Life (S&K Sec. 167,p.554)
I N .
3. Salvage Value (S&K Sec. 167, p. 5-54) o ‘
1.
BB 7. . 1
.\\ : 4 [y i
\.4. Straight-Isine Method—SL (S&K Sec. 167, p. 5-55) . ‘
~ . - . . !
\
N " B
P. 'Declinin\g‘-Balance Method—DB (S8:K Sec. 16,7, p. 5-56) ;i
6. Sum-of-the-Years-Digits Method—SYD (S&K Sec. 167, p. 5-56)
. o N
7. Section 1245 Property (S&K Sec. 1245, p. 14-25) ,
¢ 8. Pecapture (S&K Sec. 1245, p. 14-26) \ e .
. )
| 9. Section 1250 Property (S&K Sec. 1250, p. 14-30) - .

Y
“
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"write down brief definitions in note form of the terms and phrases listed.

.This thus serves as an additional learning activity which compliements the
Questions component'in‘;he study ‘guide. As with the Questions, the Key

Words and Phrases are followed by direct réferences to the text so that
§

the student can quickly verify his own attempts at defining the terms if

e

he feels uncertain about them.

~

Currently, only 3 of the American College study guides make' use of-

this component. It is also probable that a proportion of students regard .

this component as' very secondary or overlook it altogether, for no expl!cut

directions on its use are provided in the study guide. The point made by

°

‘Waller (1980) that better lnstructlons for use should be provided is a

worthwhile one. The problem can also be helpad Ly placing the Key Words
.and Phrases prior to the Questlons component rather thanﬂ¥oifowung it.

- This arrangement was adopted in the CPCU,study guides and seems to be a

v

favorable one. Where the component is placed however is a minor issue,

especial]y if ‘instructions for usage are made explicit.

This component consists in a problem or a very brief case study almed
at encouraging the student to pull together various strands of the jnfor-
mation in the aasignment in order to apply them to the §olution of a
practical problem. 'Tn!s component serves:two functions: it helps the

2,
yni edge, and 1t helps him bridge the tra
tional academic gap between theory and‘pract}ce.

Few of our CLU courses currently make use of such a componént, wh(ch

is illustrated on~ths following 2 pages. Such a component would seem
especially desirable in a curriculum such as the CLU curriculum which is

geared to an active professional student audience. ‘

.t

" )




i 7 . Optional Problem =~ . |
‘, 7 . Big Time Tony . .o
? Big Time Tony, president of Lucky Lindy Company, Inc., hasn’t been so lucky this year. Asluck would have

it, '7ny had no insuragce coverage this year, either:

L
t

Last spring, Tony’s ¢ffice was burglarized. His new answering machine pux:chased the week before for $500
was stolen. The next morning, Tony missed several busifess calls due to the theft and estimates he lost $300
. worth of businesg. v :

-

Tony bought a new personal automobile for $5,000in the summer and drove to Miami Beachforan/  -rican ]
Legion convention. On the way to the convention, Tony was responsible for a nine-car collision that ¢ stially "
wrecked his automobile. After the wreck, the car was worth $3,000. Repairs cost $2,000. : ’

In December, Tony sold his home for $3,000 that he originally bought for $50,000. At the settlement of"his, —

home-on December 31, Tony read the Wall Street Journal while waiting for the purchasers to arrive. Henoted
that his 100 shares of Magic Milker stock had dropped $1,000 in value since he had purchased the stock.

.~ - )
2
e .

e e
PSS et —_— -

Discuss the follow.ing: )

ot

S
-

!

(1) Is Tony allowed to take a deduction for each of the following incidents? o
(a) the theft of the answering machine : .
(b) the loss of business . ’
! B o
(c). the auto collision [ ) o
Ve .

(d) the loss on the sale of his home

ry

I ]

— ’
.

- (e) the loss in value of Magic Milker stock ' ) :

(2) Whatisthe amountofeach allowable deduction?

oY

HS307(78) 6.21° ‘ o
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Special Problem :
N - ~ . . Ry -
Financial statement analysis: Calculate each of the following using the balance sheet and income statement
J solutions given at theﬁld of Assignments 1 and 2.
- a. Profitability measures: . . . .

(1) gross profit percentage \
(2) net operating profit percentage
(3) net incorae percentage (before or after taxes)

*,

b. Liquidity measures:

(1) current ratio

(2) acid-test ratio !

(3) receivables-to-sales percentage

(4) collection period )

{(5) inventory turmover -t

- ¢. Solvency measures:
° (1) equity ratios . .
®  (2) times interest earned . ~ A ) .
(3) times preferred stock dividend earned

d. Overall nieasures:

. (1) return on common shareholders’ equity
(2) cperating margin :
(3) operating asset turnover '
(4) egrning pr,wer (return on asset investment)
_ {8) eprnings par share of common stock

e. Ev-lhate company performance using the following additional information in conjunction with the measures
: y calcplated above. .

Re:|Profitability .
ndustry-wide profitability ranges are as follows:

(1) Gross profitrates for companies with sales of $1,000,000 or less réngg between 30 percznt and 50 percent;
for companies with sales over $1,000,000 the range is from 40 percent to 55 percent. v

(2)| Operating profit rates range from a low of 10 percent for companies with sales of $1,000,000 or lesstoa *
high of 25 percent for firms with sales of more than $1,000,000. :

(3) The average net income percentage for the industry is 10 percent before taxes and 5 percent after taxes:

Re: Liquidity . ' , '

(1) The bond indenture specifies that the company shall not allow the current ratio to fall below 2:1.

(2).The indenture also specifies that the acid-test ratio shall not be allowed to fall below 1:1.

(3) and (4) Evaluate performance of these items in rglation to the terms of sales. {Check transactions 8, 13;
25, and 33.)

(5) Comppny management specifies that inventory control guides are that inventory levels should not be

10NEr xS e v

eumte . i v w b

¢ e b

e svance et ey

}

allowed to tall to less than two weeks’ supply on hand and no more than one month'’s supply on hand.

~ -

.

HS 305 (79) . . 6.17
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-

Two- issues need to be considered with respect «to this component.
The' first concerns the scope of the application problem.® It may not be

possible to always bring iogether in one application problem.the majosity

-

of the strands of |nformat|on present in the assugnment. An alternative

“in thns case would consist in havung a number of smaller. scale application

prpblems rather than one major one. A further alternative would involve

interspersing small-scafe application problems_and exercises within the

#

set of Questions on the Subject Matter, as is done for instance in HS302

and HS307 (see pages 39and 40). It nevertheless seems desirable to incldde”
a major applicaéion problem ;t the end of the assignment if at all péssiblel
The second issue.concerns the néture of the assignment contébt. In
the case of aSsignménts dealing with mgre theoretical subject matter, it
may nog always be possible to devise an approprlate applucatlon problem:
An alterratlve in this case would consist in including an essay problem,
rather than an application problem. Such an essay problem should involve
s;me degree of synthesis and critical thlnkung on the part of the student
in answerlng the problem. Examples of such problems are many of the ?:&usf
trative Essay Questions currently found in our CLU courses (cf. p. 41).
. In all ca;es, this component should include a worked-out solution £o.

the prablem presented so that" the studeht ‘can verify the comprehensiveness

and accuracy of his response.

This component serves a self-monitoring function which enables the
student to evaluate his mastery of ‘the assignment. It also provides Him

wuth practice on.the various types of _questions whnch~wull bewencountered—~

B - ak,

on the exam. This component is {llustrated on p. 42.

The Assignment Test is meant to be taken as q
- o)

M

self-administered quiz,
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ot ‘(b) the age of the insured has been misstated (GB 282)
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7 9. In June 1977, Johnson obtained a policy containing a 2-year incontestable claiisé frofa X Life Insurance
i Company. Another section of the policy contained a claiise excluding entixgly the risk of death “as a result of
: service, travel, or flight in any species of afrcraft except as;a fare-paying passenger.” In September 1979,
' dJohnson obtained a position as test pilot and was killed {n a crash while testing aircraft several months

-latex. Explain the significancesof the clauses mentioned above. (GB 280-286) - 7 .

t <
© +
. N A

. - -

P S
4
.
; ' ' - :
¢ ' . ’ ‘

3 10. On February 2, A applied for alife insurance policy on hislife. He paid the first annual premium at once and
) requested that the ingurance be made effective as of the date of the application. On February 4, the medical
‘examination was given. On February 10, the application and medical examination report were approved

gnd a contract prepared. On February 12, the policy reached the insurer’s agent for.delivery to the insured

but Celivery was not made until February 15. The policy contained a one-year incortestable clause. After
4 . the insured died as the result of a serious, chronic physical ailment, it was learned by the insurance
¥ " . company that he had concealed this ailment by the use of: drugsjust before his medical examination and that
- he had falsified his answers to the questions relating to previous medical attention. |

+ (a) Suppose that A died on January 25th of the folldwing year. The insurance compan§ was notified of his
death_by its local representative, but no death claim has ‘been, filed by the beneficiary. Should the
company take positive action or await'the gresentation of a claim? Explain. (GB‘274‘-284, 290-293)

- ) o .

¢ -
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>
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- 3 *

(b) Suppose that A’s death occurred on February 4th of the ﬁilowing yez;r, a;nd avde
- presented: Would the insurerbe able to successfully contest th.e policy? Explain. (GB

¥

- . “
.

. . .

‘!ath claim has been
i274'~284, 290-293)

-

»
]

.
4
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7 ’ - ‘ B
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(c) Suppose that A’s death occurred in March of the following year, and the insurer refused to pay. In a suit .
by the beneficiary, the company offers the defense that A’s action in taking drugs was done deliberately
with intent to conceal his true condition. What would be the probable liability of the insurer in this case?

- Explain your answer. (GB 274:284, 290.293)

4
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~ ii. General rule under.regulations for deciding. what reasonable compensation is

Q
v

-

-]

iii. Factors considered in determining reasonableness of salaries
AS

Ay

kY

- -
- ¢

" iv. Deductibility of bonuses and commissions
?

2 ) { N
5) “J” pays 8500 for tuition to an advanced underwritiﬁg seminar. Is this expense ordinary and riecessary?
Explain what factors you would examine. (S&K Sec. 162, pp. 5-5 to 5-7)

! , . o

.y

o~ . L )
-~ "

o .
°
. ~. T~

6) Whileyou are parked in front of a prospective client’s businessund while you are engaged in estale conservation
analysis that indirectly leads to the sale of a.pension plan, you receive a parking ticket. Explain whythe cost of'

this ticket weuld or would not be deductible. (S&K Sec. 162, p. 5 7)

4 N

~

7) Seventeen yearsago X" purchased an insurance agency, incorporated it,and built it into a multimillion dollar
operation. "X” is an employee of the corporation and draws a salary of $102,000 a year. The IRS claims that
compensation is unreasonable. Discuss the factors “X” might use to prove his salary is reasonable. (S&K Sec.

16%, pp. 5-10 to 5-12) «

-

2. "Paid or incurred during the taxable year” requirement
a. Cash-basis taxpayers

'b. Accrual-basis tax;;ayers

y

HS 307 (78) .
42 .

. o




. IIIUStrative*Essa\y'.uestion‘"‘“"' T T e e

7 A piece of neal estate which has been sold for a price in excess of its appraisal value is said to have sold at a
~ . . I . ” . - .
premium.” Identify and explain those general factors which may cause a specific piece of real estate to sell at a
o7 -

premium. i "

-
.

>
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.. HS 304 _
ECONOMICS | : ‘

. ' ASSIGNMENT TEST ¢

-

1. Which of the following statements concerning
individual and market demand curves is (are)
correct? . -

1. An individual's'demand curve depicts the
several quantities that a person will buy at
a single price.

Il A’ market demand curve is the sum of all
. ' individual demands for a particular good.

Il An individual's demand curve shows the
quantity that a person will willingly buy at
.a whole series of prices, other things being

“equal.

IV. A market demand curve is the sum of all

individual demands for all goods.

. An individual’s demand curve depicts the

several quantities that a person will buy at
- different incomes. .

*
s, 4

—— A. Il only
B.
C.
w—— D.

—

I and II only C

—

Il'and 111 only
II'and 1V only
I, IV and V only

9
2a. A change in income normally causes

—— A. amovement along a demand curve
in the same direction as the
change in income

-—— B. amovement along a demand curve
in the opposite direction as the

change in income

- a shift in'a demand curve in the
- same wrection as the change in
income

a shift in a demand curve in the
opposite direction as the change in
income

* no appreciable effect on a demand
curve ’

[

&

: HS 304 (77

12.35

2b. If X and Y are compiementary gouds, then

2c.

A. adrop in the price of X causes the
demand curve for Y to shift out-
ward to the right

B. a drop in the price of X causes a

movement downwird “along the

demand curve for Y

- C. anincreaseintheprice of X causes
the demand curve for Y to shift
outward to the right

«—-"D., anincrease in the price of X causes
a movement upwaré along the
demand curye for Y

E. adrop in the price of X causes gn

" income substitution effect which
is .determined by the demand
curve position for Y

If X and Y are substitute goods, then

.--- A. adropin the price of X causes the
demand curve for Y to shift out-
ward to the right

‘B. a drop in the price of X (.duse a

/.. C.ani creasemthepnceochauses

the demand curve for Y to shlft.

outward to the right

-—— D. anincreasein the price of X causes
a movement upwayd alony the
demand-curve for Y

E. a drop in the price af X does not
- necessarily cause a change in the
quantity demanded of Y

<

movement downwaxd along the’




i.e., without reference to the stdﬂy materials. The correct answers are

*provided. on an answer key so that the student can immediately determine

which questions were incorrectly answered, ~ °

>

¥
Yy
*

Currently, only a few of our-study guides contain Assignment Tests.

The number of questions per assngnment ‘ranges from 8 to 20 depending on

the a55|gnment.

+

" Most of our study guides (although not all) do contain illustrative

[y

exam questions of both the objective-type and the éssay—type. The number

of illustrative questions however is very small (no more than 3). These

¥

. - illustrative questions do provide the student with some practice on the"

~

8 , . e,
//// -various types of exam questions, but they cannot very well serve as a self-

. test because there are so few of them.

ldeally, all assignments should include an Assignment Test (which

woild replace the current illustrative questioqs) so that the student can

v

self-test himself. Self-testing is important because many students probably

use the Questions on the Subject Matter prumarlly as guides- to direct thenr

study activities and only marginally ip a self-assessment capacity. That i53

many students probably engage in only minimé] effort in éttempting answers
before turniﬁg to the text for the answers. The conditions for real self-

assessment are therefore lost. ~ o )

Assignment Tests are also useful during review in preparation for the

v

exam. That students want' such a component is well jllustrated by the great

“

proportion of students who use such sfudy aids as Keir's Multiple Choice

.
! A
P .

Question and Answer Book.

‘This completes my discussion of which components should be included in

3

.the ideal study guide. One further component should briefly be noted., it i

.

consists of additional notes and materials inserted in some assignments when

. the subject matter specialist feels such additions are ﬁecessary or useful.

4
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They take the form of special notes or editorial comments (cf. P. 45)

’ N
\ or vusuals (cf. p. 46) These are not treated in the pres7nt analysis
as a. cOmponent of the study guude decause they are simply used on an

// Yas needed basis and are not emp loyed in most assignments.

Vi. Final Remarks

v

The ideas presented in thia paper arelvery nnch open to further con=
3 sideration and discussion. They represent an initial look at what funotions
should be served- by a study guide and how these functions can be embodied
in various components of a study guide. Research on how students study .

textbooks in practice and on how.they make use of study guides is extremely

rare. Untll such research is developed, educators and instructional '’

+

—designers must largely rely on theory and intuition :n developlng in-

structional materials and .instructional systems.

The orientation of this paper-was toward conceptualizing the ideal

*

» 5 - - .
study guide. This of course represents an oversimplification in that

many such ideal study guides will exist depending on the\range of types B
of subject matters covered An ideal study guude for a nathematics course

for instance wnll most like]y look quite different from tne one emerglng

\from this paper. The ideas presented here seem to be applicable to subject

matters which are more discursive in nature than they "are procedural. The

social sciences°generally typify this'kind of subject matter well, although

v
P - 3

many other areas of knowledge would also be included in the category of
discursive knowledge. ' )

It is evident, at any rate, that there can be no one ideal study guide.

4.

Rather, each type of subject matter will require its own ideal study guide.

- , b

The one discussed in this paper would seem however to have quite.a broad

- — - ‘range of applicability, and for this reason should be given further con-

sideration in the future. -

\




Special Note: In reading the chapters on financial statement analysis and in-
terpretation in Anthony and Reece und Weston and Brigham, the
student will find several instances where ratios are defined differ-
ently. This is the result of conflicting perspectives on the objective
of the specific ratio analysts. )

What is important is that the ratios, defined either way, be used in
a rational and consistent manner. The student must understand
that a single ratio standing by itself has no meaning. A ratio only
has value when it is used as a tool of comparative analysis-e.g.,
comparing one year L0 another or similar firms to each other.
Ratios defined under cither the.accounting or the financial
perspective will be accepted as accurate and correct as long as they
are used appropriately.

Questions on the Subject Matter

1. What is the function of financial statement analysxs" What is ‘he relationship between the three pnmary
financial statements? (AR 271-272)

- 3. Explain the following overall measures and what they attempt to reflect: (AR 277-279),

(a) price earnings

HS 305 (79)
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~ INDIVIDUAL LOSSES

From Sale or E).tél;ange

From Sale or Exchange
of Capital Asset

of “Noncapital Asset”

Offsets Ordinary Income ~ Offset C'apital Gains First, any
Dollar for Dollar Reémaining Capital Losses Offset

Up to
$3,000 Per Year
.of Ordinary Income

‘(Long-Term Los;;) (Short-Term Loss)

But It Takes Two Dollars -, It Only Takes One Dollar
) of Long-Term Loss to of Short-Term Loss to
Offset One Dollarof ~~ _ Offset One Dollar of
Co.s Ordinary Income ' ~ Ordinary Income

-t
e ’
o N X
v " P :

Any excess may be used as a “carryover loss” in future years
for as long as the individual lives or until the loss is used up.

49
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