"« and haw to use gamés to achieve desired results. It i's intended as a’
tool- for .the development -of relevant' actjvities whzch'wzll resulf ‘in
1qnovat1ve solut ons to conmunity probléms, The manual is-.organized,
.. in four isections. In the first section, approaches -to Qghmunxty .
< s plannzqg are dxscussed, and a rationale forsgame play:ng is provxded
. This 'section’ als;/bonta:ns an overview of participative decision
games, 1ncludypg information én where to get game nd other ideas;
. games, criteria for conductxng games,‘ and hints’ £6r planning games.
Wt Sectxon 3 provades'xdeas on. when and how to use games (to get
s acquaxnted and improve 1nterpersona1 relationships, to aroyse
createvxty, to determn@e,gnoup values¢ to ‘reconcile differences, and.
to develop or.maintain: interest). anally, section 4 concludes with.
. Some additional thoughts on the purpose of games, a summary of -
dec;sxon-makxng principles, and what to'do instead of using games.::
KC . .o . .
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INTRODUCTION - | . .,

: ‘ ’ : ’ s * - " .

’ "' All.petsons c%ncemed with the delivery of essential human services in a.community face:

shortages of economic resources, changes in the proportion of elderly and schvol-aged children.
+ in our population, and shifts in at_t-itude"s towards how human'services should he delivered in,”
,  our communities.. Professional planners aind managers find it rtecessary to ifvolve key com- o
- © . munity persons in decision making processes in ordér that relevant programs which respond - ™~
.Y . 7 40 conimunity values, godls,"and priorities may be considered. These new relationships withay -

C - 'persons require that tegQniques be adipjted for problem solving.and plar‘mihgi'n community

Lo projects. Gaines have been found tobe an excellent tactic for teathing planning skills as well -
' 2 asfor evaluating alternative ways ofsoivir?g-commdnjiy problems. . R

-
’

s . 4 .

O R Thi§' manual was developed to provide an oyerview of parti::i,pétive planning and to
. . suggest when and how to use games to achieve desited results. Tt is intended as a tool for, "
’ the development of relevant activities which will result-in innovative solutions to community .
'+ . . problems. . : ' ' ‘
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5 Seé_tionl ‘
PLAI“{NII‘{G T A

Planning is defined as a scheme or program for the accomplishment or attainment of a’
.~ desired goal. It is a continuous processemployed to deal with pressing current problems or

" to anticipate’futuce problems. The process may be undertaken*by professional planners or

managers using sophis'gic'atgd techniques, or.it may he done by participative planning, a tech-
nique whereby professionals and non-professionals interact in arious aspects’of the planning

“sprocess. The nature of the problems arising in*the qo;fo'catiqn and collaborative prf)g'rar'nming‘ C i

,of human service agenfies requires a blanning process that involyes élients as well-as managers,

operating staff, and other int

". - P
. g -

-

~

erested persons in the process. * .o

.,

.

Y

Plannu;g Approac

hes

»

-~

Y

N

’

“Several approaches to the

p}a.x. .ning procéss are possible. Much planiiing for pup,il‘?a'c'- P

5]

€ commodations and other educational purposes has been dore through extrapolation.. This
N approach makes predictions based on past facts.and trends and assumes that major.trends are - . -
- reliable predictors., However, experience his stiown that reliability is riot always‘the case. “For ’

. ="~ " example, this approach has resulted in over-building of sehools when the recent changes in
: .« attitudes toward birth control and family-size were not-included in the projections, Because

. N 1extzapolation peiformed by professional planners often legyes little room for the develop- . E
] ' + “ment of alternative predictiops, communjties must use more flexible approaches-to planning -
S " whichreflect community values and:priorities. The participatior of lay persons is necessary. .

- Problem solving And futuring are two approaches to involve lay persons as‘well @s planners tld‘

| help reach a'consensus. L : co
. 'y - . . . -
R ' s . Te -’ ¢ LN

> '+ The problem solvings approach requires pla>ners fq decide which are the riost presging )
- *% of the curfent problerns facirg the commugity (or g}'oups). +Priorities are set and ‘strategies e
=4 T e . H 51 94 ° - g . o e - .
.ot are gesigned for-solving the most pressihg problem. The objective’is the accomplishment of .
) . qgick' results. The process is repeated as often as is necessary. .This approach réquires con-, .
- .« stantattention to the planning prpcess, but the, results may be short-sighted and trigger strong 8
] - d community reaction. - . . . e v T TR ) ]
- , ‘. N . . 4 ) e . . '.o . ’ . . . . - - .
.. + ,  Futuring is an approach which jncludes-participation by persons who will be affected, “ +', "2, .
by the planning as'well as by professional plannets. The goal is to consider alternative futures, © . [ ¢ »
e and the assumption’is that there is a range of options available which can be chdsen, depend- .

sy

ing upon how much effort and

how many
3 ‘s\ -

\

.

resources are devoted to the accomplishment' of .
S v ; :

those, futures.”
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’Planni.ng with the Community

’

-~

H

°

v

<
L2

N ‘mExeL)Lm;inmur}ityi decision-is a-compromise-and.one-which-frequently is ainied  4¢ ori¢
portion of a comintunity more thart at others. Therefore, to be effective, planning activities

tust provide opportunities for community in¥slvement in ordér that common goals, values, T

and priorities can be determined and separated from individual. or agency goals, values, and

3
.

\...\

. o .
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.priorities. Participative planning permits use of the wide variety of skills and expertise of - .
_ individuais in the community. = . <"~ _ .o - .
o . » . Y. i ‘ e & " - . . v.
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Research shows that participafive decision making (PDM) sgsults in better decisions than
_individual decision makers would reach independently.. The findings in the.area of community
planning indicate that participative decision making: : e

. ’

* 1. is more likely to gengrate commitiment to ‘ﬂg; actioris necessary to carry out e
- the planning, j )

[}

'
o

Ay
N

. * .offers the potential of mdre creative and novel solutions,

»>
R

[ .- . I 4 N
devotes more attention to the views of the patrons of the.services and elses
—community tensions and feelings of powgrlessness, - _ o : -

° » .

. are involved in the pfocess,and " * . . , - .
e : 5. creates a forum for the regph;tioq of differenees in a moxé relaxed atmosphere .
CeT . . than the usual adversary situation. LT . o
“ - Participative decision making (PBDM) develops and strengthens a “‘sense‘of community.”
. It«does not mean that the professionals rfe(;essariply:ab]iiéqte tHeir.rgspon’s%)iﬁtigs for &ecision;
*+, making, but it does mean.a process of planning “with” rather than “for.” -Although this
s, ‘process is less-formal than some planning techniques, it does require time and tructure and *
. % " training of ‘the unitiated. The process usuatly requires an enabler be¢ause it brings together
\ ’ Jndividuals il ways that are not riormal for them. . | enabler, frequently is.a pro'feséignal
..+ plarneror administrator who helpstthe participants to understand the planning tisk and”
" to recognize and understand thé oppottunities avéilabl_e. The enabler serves as a catalyst to  *

.

R start the process of involvement.” *© -, ) L.

-
.

e 4., fosters mutual respect among administrators and community members who

» -
~ 4 s ]
-

P Whyi\:’otPlayGamés? % . ’ BN
0

N -

_ " Because the process-of 1 velvement combines both a learning and socialization process,
. . the enabler must generate a series of activities désigned to bring diverse groups together, to
- develop and arouse creativity- &nd interegt, and to proyide a means for, reaching decisions. ~
. These- activities focus on deteldping or stfengtl}eniﬁg interpersonal relationships svithin the T
« group and the establishment of some kind of common base from which to begin, something ~ "¢ s

N 'is'based on the premise that the common youthful activities of playing games and working /

. puzzles are familiar to all. Thg underlying assumption is that these activities can put the + '

. . partitipants into a proper attitude to !

AP teaching the techniques of, problem-solving. , s 4 , . .
. , ’ '

< £

. Although individuals speak of war games, games of diplomacy, political games and other _

’ " games related to serious endeavors, for some, the word “game” may seém too frivelous. - o
They may wish to substitute the word “tactic’lfo”r %e activity. The word tactic may bLé .

e ) defined as a method or means fof achieving a desired énd or result. Both words, game and .

horcroncan o o« « << LACHHC, cOVEY the impression of involving two,or. moke.persons,.and. following a set of rules

. "~ or procedures hich focus upon .re_aéh‘in'g a desired end. e

. . . . - . . » . L
w .

S

’

* “Games and pimilar tactics produce an atmosphe‘re of relaxation which encourages free-
*dom of action and thoyght. The problems posed in simulations are easier to cope with than |
are real Iife problems. The “for furi” nature of the task allows participants to work in a -

: . '
. 2 ' .
. . ) - . - . . * g
) - . v e . - -

r ~ ~  with which all participants.can identify, regardless of their varied background. This manual ¢

engage in new. activigies; and are a Suitable tactic for -

v . .
.~
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relaxed matner which can help produce creative solutions more easily. Once the pa;rticipants '
haye gained sorne insight into the; techniques for solving stmulation problems, they are more
Jlikely td apply themselves effectively: to real problems. * '

3
. . e . .

e -

Y

3

* Even _e.xppri plagme.rs can benefit from the use of gaines and tactics. These kinds of
activities Sften are empLoyedlwhém/ positions which are hardening need to. be #ade more _ .
resilient or when problems need to' be viewed from a different perspective. ”
T . . R : - &,

v,
! e

+ -« An Overview of Participative Decision Making B
To develop skills for planning with rather than for those who will'be affected by the -
planning decisions, the person who will function as the enabler must learn the different formg
of-PDM, the basic structure or mechanics of PDM, and the atmosphere or environment within
which 1t works best. o ', . ’ . ' T :
s e, C o : - Ly ..
Forms of Participative Decision Making - PR ' '
Participative decision making may take:the form ef_cpnsultatiye.plqnnz:ng, in which the
planner or planning body seeks ad¥ice froni the various segnients of the community, on actions
t}ié't,willﬁa'ffect them, PDM may-‘irSélve seeking a conseMus on a tentative plan or decision
thfough-the network of exlsting agencies which function in'the area to be affected by the-
. decision, Or PDM may be a democratic process in which thé possible courses of action-ate -
“submilted to the affected groups, and majority rule prevails: The choice of the form of PBM
is asimportant as the process itse'f when measured in terms of the pogve.r to'be shared—the .
", degree’of involvement which the particular group is allowed to have or wishes to have. The
.*, security which tlie planner or planning group feel§ in the situation also helps to determine the
» form of participative decision makiflg whichewill be used.in a particular situation. -
. ) . pe. .

N “ ’ <

Sy Yo .

 Basic Mechanics of qutic;uative Decision Ma ng‘ oS o ‘
At the very-outset of an a(ktivit‘y, members of the Eroup need to know why, they were . '
ch.osén, what they are expected Yo do, under what constraints they will operate, and what
. will be'done with the product of their efforts. These topics are ge rally cgmmunicated in

.

) Yooas " Sy . ¢
_® Goal definition—what is to be done

-

“ the form of a “charge” and include: AL

L4

LN

.

[ ‘ v

- ‘e -

« @ Access routes to necessary information and assistar.ce

o Authority, if any, over staff ” o0 .
* @ Responsibilities to the group or gommunity from which appointet ' °
e Time corlstraints . ) ) . . ) '
. ASSisiancg.«availzible—-staff, funds . T ' ' -

® "Membership anid leadership—how selected and how vacancies will be filled
o Possible uses-of, the results; other sources ofi{ecommérn,dations, if any, and the
2 tinie frame for the appointing'body’s consi‘ieration of the recommendations.

- >

The ﬁrés meeting of the group should allow time for participants to get to know each -
other and to discuss the charge thoroughly.to be certdin it is.undbrstood. The group also
should formulate ground rules for the conduiét of the business of the g‘:oup, includjng the .

- procedures for reaching decisions. At an early meeting, the grotip should agfee’upona ‘-

.~ . . - . '
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work schedule that may allow.for formation of sub-committees as well as the development of
. methods for securing wider community input and niethods for keeping the community informed
of the work of the.committee. - . 4 . '

Staff involvement v . ) e

] . . .o [ . ‘g"
Staff from the appointing body should provide relevant information to each member of the
group. This information should include: S . T st

t &

v

EY e Prior or concurrent studies on related topics .
LR : e Alternatives that have been. conceived and/or tried before - .
C ' @ & ® Data pertinest to the area under study - - ¥

o o Comparable products of vther communities -
-, e + ® Methods to gain acCess to other necessary information

-
s

[y

> ’

S _The staff also should: familiarize fHe gropp with plapnihé techniques and the area in which they
_ -, will be planning; and make suggestions about how they can work effectively including the kind
o of work schedule which will-benefit the group. A’staff member should assurne the role of -
3 . C iy 3 - K - T . s

— . “epabler” and discreetly mave tghthe sidelines as the inomentum of the group‘indicates it is -
ready to proceed withoyt assistance., A close relationship, with the natugal leadership of the

. d . group, as well as with the tatal group, should be maintained by staff in order o provide assist-
*  ance as necessary, but care should be taken not fo'-jnﬂuencg decisions. ‘ " .
" ThePDMEnvironment ° . ST N N f

oo o LY
Informality is the k& word for getting a group E'eady for tHe serious business of planning. °

Self introductions and, presentafion of personal needs a's%essments (why 1 am here; what I expect

N v - to get out of this activity; and’what I can-coitribute to'it) ar€'very helpful. A comfortable " .

- .meeting place should be provided 4nd arranged in a way’that will be conducive to the process.
Occasionally,.the arrangement will be a formal one with the parficipants all facing the leader-
shkp el'emeht_;' but more often it will be apiinformal arxangot_ement'}\ihél;g@ye contact between

> "' . group members tan be maximized, and it will be difficult for cliques'to form. The “enabler” .

" should watch out for the car pqols, the group that always sits together, and any other signal
that the group is being fractured ahd formed into “voting blocks.” Ways :m'ust‘bg: found to X

% - ore-shuffle the.group. If several é-ff%rﬁative*meeting‘blaces can be arranged, the participants =~ , *

- - _. will not be able to go to their “dsual seats.” Refreshments are helpful—a coffee ‘pot should )

ke Erovide(} at the b¥gnning of the meeting and a' “preak” should be taken during :he meeting, .+

¥

<

)

o . A ] -
- »

. - b4 7~
- . .PDM Management - . . ) ’

- - . . . . ~ . -
- { ., " Some grou};s record precise minutes, but it is ustially more productive to keep only -
‘ informal notes of topics discussed, coﬂ%lu‘signs reached, and similar matters. Pre(a:si? minutes,
which ascribe statements to individuals, ?re‘sulgject to criticism and exac ’transcripts of pro- .
‘ ceedings : e expensive and difficult to use. Less-than-precise “minutes” cdygplete with names
«.,'may resul n much time being spent to “correct thérecord.” Although informal notes are
recommenued; whep tentative or final decisions are reached, the language should'bé noted,
very carefully and recorded. - ‘ . o

- by ,”
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'+ rhechanics of PDM, the

It is difficult for

+
" -
» . * [

-

o
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.

.

‘Suriinary ' .

.

z
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.

-

PDM proﬁd?s@rtuniti'&é for planners, managers, and ¢lients to establish new rela & -3
ships afd to gain better understandings of the roles each must play in planning successful ¢o ’

co'ri;mittee,‘task force, or council to write reports., Sub-committees®
Shozl,dobyﬁ. ated to prepare draft statements or reports that incorporate the various :
'decjsiofis reached along the way'. The full group then can consider the sub-commijttee reports
d agree upon a final product in much less time than if the entire group were'to-attempt to |
write the report during their work sessions. If a consensus cannot. be reached, dissidents
should be urged to prepare a minority report to be reviewed by, the entire group. It is possib
_ * dhat the differences betwéen the
" being sent to the appointing body.

S

" munity ventur€s. Games and similar tactics are qseﬂxl‘i‘or'-teach‘ing the techniques of PDM.as-
" -“well as enhanciné thesinterpgersonal relationships essential for reaching the necessary compro-
‘mises in relatidn to community gdals, values, and proiroties. The various forms of PDMdo -
not require professional decision makers to fcrfeit their responsibilities, but the emphasis is
, shifted from “planning for * to “planning with” the community. Before gttempting to invelve -
. the community in planning agtivities, planners are urged to become familiar with the bdsic

the pracess.

. ,

A\ 2

-
-

3

.

WHEN-TO CONSIDER GAMES FOR PLANNING -

-

:

C

: - PBEBLEy -

o r ?épé.mu;vrms‘s
.;- ,.GC’)A;.:S o
- ‘OBJ_ECT!VES
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PROGRAM
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‘To discover group vglues

»

-

A

-
L

~

.

3 “

.

Y

<

®

-

-

s
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To chart a pla'n, of action'

’

To recognize personal commitments

Yo determiné what-resources to.apply
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. N . Section I T ‘ ‘
. “CREATING PLANNING GAMES T
v Where to 'Gsi Cam‘es;'and Other Ideas -+ , . o \ .

~ .

¢ . . . LY . o
. The prire purpose of this manual js to provide jdeas that cg be converted into games
. apd‘ tactics to help planning groups find solutions to specific problems. 'Forcfu'rther infgr-
g2, mation, see: N | ‘ S

' -~ ~ >

e Handbook of Games aﬁd‘Siniul&tior;/Exercises, edited by G. I. Gibbs, and ," - :
h published by E. & F. N.Spon, Litd., London, 1974. ' )

‘o The Thear"y of Games and E:zmwmi'c Bekavior, by John.Von Jeumann and .
‘ “Oskar-Morganstern, published by John Wiley. & Séns, 1064. .- ¢
G, o Community Education I}zteragtioﬁ Exercises, by.Jghn W. Warden and publispeq
s by the Mid-Atlantic Community Eilucation Consortium®at the University of“

V. . Virginia in Charlottesville, Virgiria, 1978. :

'y Play%g for Real, by Muriel Akamatsur, Cooperative Extension:Services, West v,
" Virginia.University %\Morgaixtqwq, West Virginia, - ' .

Phi Delta Kappa (Box 789, Bloomington, Indiana 47401) has an excellent “model pro-
gram for commupity and professional involvement” which' is helpful in setting educational : '
goals and objectivés. The purposes‘of the PDK program is to rank educational goals; to assess

" how well cutrent programs are méetiqg t;hese goals,and to develop performance objectives

#  designed to meet the priority ranked goals. The program provides for the involvement of
s‘tudents,'staff, and community and requires six to twelve months forgompletion. It can be
purchased with 'enough materials for large groups. A workshop packet also can be purchased
at low' cost (a\b_gut $3.90) to allow for review and evaluation of thte materials and process‘. )

o

»
~ E I T d

. [y

L2 L u T R . * *
. ' MAnespecially fine planning" simulation desigred for use in'high school soeial studies
courses is recommendéd for use to provide the non;proféssional planners of ‘a group witha
better grasp of the dimensions of community planning and the roles which various individuals’
play in Yolving community problems., Entitled fpner City Planning, this educational simula-
tion, developed by Greative Studies, Ing. and pablished by the Macmillan Company, New g
York, iﬁ a good tra hing exercise for de‘i'eloping a cadre of non-professional planners. -

The ultimate in creativity is to develop games, making them especiaﬂy relevant to p
Particular problems; Section III of this manyal includes ideas for designing games to meet '
, specific planning needs. ' , _ _ . :

. X

i
»  Aimsor Purposes of Gamesmanship N “ .

, B Garmes and similar tactics not only encourage creativifyg they also provide an oppor-
. ) * _ tunity to expand the horizons of.each participating member of the group. Each member

o ® will have an oppostunity to express new conc epts, and to conceive more and better ideas o
as a result of the interaction with the group. Although the major purposes of games is to
provide learning experiences in planning strategies and techniques and-to enable the group .
‘ . - : e i .
AN ) 6 ( ) ‘




¢ better'understanding of he talents of individual membeys. People should segeach otherfii . .

’
-

. s , a . S
N b

v

to reach a consensus, the games have a more important value in that they enable the partici-
pants to gain an appreciation of each others’ talents and values. . S

N

2 . . /
. " . ) ) . N s / . .
Interpersonal relationships should be implroved and strengtiened as ‘members gaina |

different ways and they should gain a better understanding of oppesing viewpoints and an ' -
appreciation of the reasons for differences. Nejyy relationships will begin to_grow; old differ- . -
ences will be less severe~ A greater degree of confidehce between divergent groups should: ‘
«develdp a5 participants learn to work wjth each other in pleasant activities,

-t o . R . ' ! ,,) . ) ’ - ¢
Games are helpful for intyoducing new concepts. In real life situations, people are
reluctant to admit lack of knowledge, but-they are pot similarly emlarrasséd when the games
approach isgised. They know that games have different rules in different areds, and that the S
: m!‘e/s should be reviewed before.a game is played.” = | . Coe s 4 i
Underlying all participative planning activities is the desire to raise the ac:ﬁ)tance level
*for new programs or«agtivities which résult froia the planning. The congenial mosphere of
games facilitates the*development of new relationships among the planders and engourages -
" participants $o abSorb more of the rationale sipporting the new project. As a result, partici-
pating community members are more likely to develop bettér attitades toward the staff 1“
.planners, the process, and the project. Having participated with the professional planners _
in a’'manner, and“pn a level, which permits each-to bea major contributor to the process, . ’
- g‘articipants are more likely to accept the final product of those endeavors.
. . . .‘ Y ‘ . ’ ‘ . - !
Principles to Observe When Planning Games : : : ) . '
. o Games must not be frivoloys; they must be purposeful; and participants must
’ understand the purpose Seither before or after the games). ; !
e .Games must rely heavily on “common sense” and not require technical skills Lo N
, J . . e : . L
iy that participants may not- possess. . ‘ , . .
e e Games must not embarrdss or offend either p'a;ticipants or any other member \ LI
of the comniunity. S . S
o Games must be eésy to undeérstand and should haye flexible rules to permit -
*-such “side trips)” as participants wish to make. T ) .
o Games should not result in the isolation or polarization of participints.
'», @ Games should nof require.2ctive participation by all; some will participate
.merely by observing. .. DR
+ Games should respect the privacy of'indi.viéaz.l_} participdnts and leaders should :
'bd alert to indications that an individual’s privacy is being threatenéd. ° T
e Games should be designed to bring out the best qualities in each partic'if)ant and y o
t . r .

to ayoid awkward situations that ceuld bring out the worst. .

e~ . . - .
e Gaines should develop oramprove “togetherness” in the gfoup and accentuate

’ .
.
. . . .
. . &
. ~
' .
. .
. . . : . .
o . .
.

tg‘(: cooperative spirit.
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3.
Criteria for Conductmo Games

.

" y-

T

e o, .
/ 4§ . : .
o Leaders must avoid pjtting one group agalnst another. ' .
A :
e Leaders must be gositive in nature and focus activities toward reachma consensus.

s
o Leaders muz/not reject ideas or solutions, only encourage participants to flnd
a better or.more acceptable one, ‘

e Leaders must provide an Opportumtv for all.to t)an:tlc1p.1te at each stage,‘yet not
requlre part1c1patxon

v W
~ . .

14 .
e Leaders must foster intergenerational and intercultural mix of participants.
) e .

+ » ’
¢. Leaders must completea game during one sessioh because players may change.

¢ Leaders may tse t1me -structuring devices yet fnust allow for ﬂexlbrllty in time
allotments. . 3 . ’ W

o Leaders must allow for different levels of player sophistication or,cxperience. -
. i - d. ) '. . kd

e Leaders mustnot require unusual or sophistichted materials. .

s R - . > - .

3

s
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REEIPE FOR PLANNING GAMES : .

« Ingredients . o\ o

i
.

L4 ] ' . '.' ° ] -

One large commumt% problem or ripe opportumty - e .

B N

Knowledge of successes and failures of other$* . * *
r 8

Acquaintancewith other 'planning“"games or systems

!

7 A good sense bf humor .- .

Several 1nterested communlty persons }

> A large’measure of good taste

" Some creativity ) ’ . . . .
® . . ‘- e . ”

Directions . < - - -

Take one laraf'/communlty opportunlty and separate the strong group yalues

yd personal:commitments from the wants and desires. Put the wants and desires
aside for use in other recipes. Use creativity to combine reports of the successes ¢
and failures of others with knowledge of available planning tactics (games and sys-
tems). Mold into targets or goals toward which to 'strive, Form a team from several .
interested community - persons to devise a strategy or plan to achieve *he selected
. goal.e Using good taste and good humor, combine the team and other ingreditnts
in pleasant, non- threatenmg surfoundings. Separate the group goals from individual
. goals, and blend into sayory actjvities. Simmer until a plan of action is formed q

Apply this to the com‘ﬁrunlty problem, and await positive results*

\

\

R
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s S . “WHEN,A?{D HOW TO USE GAMES
re I. g : * \b - . . "

For the purpose of this manual, games and tactics will be divied into five categories

.,,accordiné to.their objectives: , . .

- '
- xS

i . .
‘Part L - Getting acquainted and improving reationships’

. Rart IL

g ‘ "Arousing creativity )
RATEE L ]Part III. - Determining group values and priorities
. e S PartIV. Reconciling differences i .

-Tart V. Developing or maintaining interest

-
- . -

s - Part L. ‘G\etting Acquainted and Imprdving Interpresondl-Relationships o )
Games in this category reqt‘xire a degree of showmanshipybeing an extrovert does not
X h‘yrt one bit. These activities tend to bring out the child in everyone, and the mood for these Sty
. i games should be light and close to frivolous. These games are “ice breakers” and tend to human-
T ize participants into the common denominator of bejng ‘“people.” They should be selected to
5 ‘ bring Sut the best qualities in every participant.” Games'in this category can be divided into twoC/
&  groups: attention getters and mixers. .
‘ o Attentioh getters. The first opportunity to capture the interest of participants (or invitees)
PR ‘is with the announcement of the meeting. An .attr_z;étive or<unusual notice will command attention
' * and may cause the recipiént to discuss it with ‘others; thus expanding its effect to others. The -
. " invitation also provides:an opportunity to set the tone for the meeting. A few examples of
N uniqu formats include: . o
L ) . N a. Use the fo‘}?ﬁt\ef\a sale announcement, an election ballot, a tax bill, a stock
o _ ’ - offering (Iﬂustraﬁomdeu@%{escription pad, etc. Adapt the announce-
o * ment to read like the chosen format.
3 KIS b.  Use aunique mailer such as a brown bm.Bz. Folded in half, it
. serves as an envelope. If an unusual shape is chosen, check with the post-
S niaster to be sure it is mailable. Consider a brightly colored envelope.or one
o ~ o {vith a “teaser” statement on it which arouses cuﬁo%ity. P
. . . o
- ‘ Mixers=Jf the audience has a tendency to con'gregaté with their friends, getting them
' to associate wilh différerit pérsons may be facilitated through the use of tags, programs, furni-
- ture, and other shating arrangeinents. A few illustrations of mixers include:
Y . a.  Four Letter Words . e
o ' - Issue a single Igter applied to name tag or program to each person on arrival,
l Have each person find three other-persons with the letters needed to form
.e certain prearranged words, such as: fish, bird, game, help, love, play, etc.
' . This mixer will divide your group into sub-groups for other activities. Be
S ) prt;pa’r/ed‘?& some“leftovers” who might be encouraged to reshape their
2 . T < g .. d p
- L , 9 , .
Qo / . 1 3 ‘ \
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A FuiToxt Provided by ERIC
B
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. Ilustration A
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o e . . 3
* In the opirion of counsel, interest in this conference is bound
to genérate great interest due to the high quality educauonal .
Yyield and low :mlung price. -

25TH ANNIVERSARY ISSUE .~ - - = March 4, 1978
NEW YORK U,NIVERSITY ¢’ T
i GRADUATE SCHOOL OF ' .
BUSINESS ADMINISTRATION " . S

ALUMNI ASSOCIATION

Annual Alumm ;-
Busmess Conference. L.

. 600 Shares R >
Price $25.00 a Share
£ v
Y
which includes
Seminars. . .Breakfast, . .Luncheon. . .Cocktail Reception x
-~ : - .

Copies of ?ht prospectus will be mailed to all members mgood

standing., Others can write or call Franklin C. Afferton, 111,'58;

Conference Co-Chairman, . GBA Alumni Association, 22 .
Washington Square North, New -York, N.Y. 100!, 12 -
59&2717 i . ,

Edgar R. Fielder,'70 )

Vice President, Economxc Research, The Conference Bonrd °
Donald J. Kirk,’61 ’
Chairman, Finanéial Accoummg Standards Board' r .

Saul B. Klaman,'61 . . .
+  President, National Association of Mutual Savmp Banks Lo
A - Lewis H, Young,'61 A : . .
Editor in chief, Business Week maganne

Andre C. Dimitriadis,'70 Worth Loomis,’55 . .

Asu’!ant Controller, Pan American World AirwayF Y Prmden‘l Dexter Corporation -

Charles F. O'Hay,58 £ David R. Newstadt,’s7 -

Chairman, S, B. Thomas, Inc
A Best"Foods Unit of CPC International

Reginald B. Oliver,’69 . .
" JYice President, Pershing & Co. .

Senior Vice President, Butchet & Singer Inc.

Herbert M. Paul,’56,'61L
Parfner, Touche Ross & Co. .

Eugene J. Sherman,’59
Senidr Vice President, N N Lee J. Seidler

\{en;g Lynch International Bank Inc., Panama Deputy‘,Chmman. AICPA Commission on Audnors
oo Responsibilites, Professor’df Accounting,
Arthur I, Stern,'72 / New York University

Executjve ,Vice President, Dialogue Inc. J Paul Valles.'67
ean-rau alles,
John\F Waddle,’52R . Corporate Controller, Pfizer Inc.
Group Nationa! Merchartdise Manager, N S
Sears. Rpeduck & Co. . N
H
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letters (F to EvC toD,I to:.T T to H).. Tlus actmty adds f to the cxcrtement

~ of meetin new friends. - . Ce Ly
. 5 .

. . N -

b. - Color Codmﬂr . . . .
Color code each .name tag of program wrth labels, felt pens, etc., and.fequire

" ¢ participants to group thcmselves accordrng to similar colors or <to ardinbow ,;
effect .neach group. "+ . : -

’ . o> . . . ‘

c.” Build-A:Lunch . , -~ - ®

Give each partlclpant a ticket for - 6 8 portlons (dependrng on seatmg arrange- .
ments). of a single.part of a lunch (drinks, sessert, main dish, salad, etc.). Each
"person must then join others to form a group for a complete lugch. This mixer-
can also bg used to “build-a-sandwich,” ér at a break time to “huald-a break” ,

* (cups, hqurds, pastrres,,and even rest-room passes). ‘ . -
d. Mystery Chef \ " - '
.-+ Each partwrpant brings a dish fo\\!he refreshment or luncheon perrod Each .

Corm

drsh receives a number, and each contributor receives’a different number when
enterigg the meeting. The persort with the number corresponding to each dish
(not his/her own) mugt learn who brought the dish learrrsomethrng about that

-+ . " person (and the drsh), and introduce the “fystery chef” to the entire group. -
Drawmg from a hat could reduce the number of introductions but each parti- -
crpanf would have made an effort to learn about their own “mystery chef.” ‘

e. . Can You Top, This?"
Have.participants j join'in small groups | to create a joke or story in a a dertain
category (kids, age, school, drunks, ete.) and to seléct a story teller Each
stor:y teller akes a presenatation to the entire audience. Apphause determines

C a Wmner,. which entitles that- group to choose the category for the next,meetmg

b
n . .

g, . x .

PR

Part II Arousmg Creatmty Through Games

-

Activities and games in this category include puzzles, bramstormrng, creation of lists or -

" charts, expenence sharing, discussions, and srmulatrons These games allow the hopes, dreams,

vilues, desires, and idea$ of partrcrpants to surface and be tossed out in such a way that their
accéptance is tésted with a minimum of embarrassment or defensiveness on the part of the con-
tributor: When one idea is put into context with another idea, frequently a creative solution is -
generated which nerther of the original'idea contrxbutors.would have conceived individually.

A few e(amples include: . : . . .

4 ‘ ’
N . ¢

" Fill It In . : : ’
A situation is described, gmng relevant background 1nformatron, problems

. experrencgd or obstacles to be overcome. "Mention:one or two options for*
coping with the situation, but stop short of a real degision. -Have sub-groups.

-, complet8 the solution and report their ideas to the main group.. Have the main -

group discuss relative merits of each solution. Attempt £0 edtablish criteria to
guide the group in solving its own problems The group should be ready now -
to address the real problem.’

£~

»
LPS -
El

2 Bramstormmg ' : . . .

In'this activity ideas are gener;;ted and expressed without regard to their value. '
r

e . l_ . 12 - : ' ' .
. ..‘ ’ . l? , .« .




o-The participants are encouraged to express thoughts which aré plt on rewsprint |, 4
_ or blackbpards so that they can be read by the entire group. This technique - -
works best when the problem or ebjectiye is well-defiped and enthusiasm gnd
. competition are factors so that many ideas are expressed, no matter how novel
or impractical. The leaders s goulgl disconrage thejudging of Meas until idea
gonerationslows down. Havitig all ideas in full view encourages others to modify -

them and to conceive of fiet copibinations of ideas. Evaluation or rankingof -
‘ideas should follow when. the group ceases t generate new ones. D

e % LT~ .
Idea Box® Lo -. .

Everyone writés out personal concepts, ideas, or sclutions“for the exercise; .

. .multiple contributions are acceptable. *Combine the slips in a container, gn‘a"
-have different individuals.draw out the slips, giving the pros and cons of. the”
idea. Group participation is welcome. TPhe-group subsequéntly ranks‘the ideas _ )

" in accordance with previousl§ established criteria and methbd,of ranking. This .
activity gives annonymity to the contributors and may help to develop an open-

_ness in future exercises. , . vt .

v

New Arrangenient Locater - T . ,

"Identify a need, and design a matrix witlf a colimn for each component necessary

to satisfy that need. Current-and alternative ways of providing each component

are then listedCon separate lines. New,combinations of domponents from different
- Lines are joined for a solution to the need as illystratéed in the following matrix:

a

-

.

- Need: Use excess space iiva school+ " = . . #F )
. A ' . - ’ . Y v
Method . - To Be Managed by:. . Use of proceeds
Offer space without cost to - School principal _By'school with éxcess
other groups - ., ' ¢ spate - )
.- © . .. ~ . 1 . “ £ S
Rent space to other.groups * o o oL

*

. Trangfer space to another~ ™ ‘Comnfwity coor: ° » For maintenance of

<

- * -

agency by lease . * .dinator = the building - L
. . ' . .
R . : A To support new . |
. . ‘ T ) programs -
Use for new pragram.' and - Adult education - ' .
charge fees director T

A tenant agency . . Central funds for use

! : - . * by all programs
i - N \ .
. Another agenty ) C
" Sell Building to another : Central office of '. . ,
agency.and rent back needed the schools et
« space’ " i :

Questions as a Te&:hnique ' -
" Questions can cause people to analyze their own feelings before framing an

-
-~ 4,

.Y . A‘ v 13 . '
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' heard. -

i 3

"‘

vanety of sxmulatlons, such as: ) T, -,

2. Cast select members on the group as.challengers of an agency’s policies,
service level, or other issue. Urge the challenger to be abrasive and to
really test tlfe lxmlts of good taste. Have the group members ¢ express
themselves on the. matters discussed. .“Seein ng ourselves as others see us”

¢ mdy bnng about some degree of ch

hd Y

‘ -

o .

% -
answer. They can be used to test agroup’s posmon on an issue or to clapfy
pos,xtlons on 1ssu'!s. Questions carf be put 1nt0 \he game ‘contextbyac | -

. ) CE T

1. Have a sub: -group take the role of clients of a partleular sérvice and behave
‘s they believé the clients would: asking, for more service, diffetent ser-
vice, or expanded service.” Let a second group take the part of the agency
administratorsor goverhing board and respond in what they believe is the
typical fashion. Let the niain group cntrque what they have seen and -

»

a result.of the exerclse

- The Use of a Matnx to Analyze or Pnontlze . e .
There are many ways to use matrices to 1dent1fy eharacteristics or attnbutes
Examples include: - ) Ca . ! R
1:  Simple Two Element \rIatnx ' ) ..

* One simple way is a two-element matrix which permits ‘the group o xdentlfy
its values merely by agreeing on the language necessary to list-those values
in chart form Elements which relate to each other are chégked in the com-
"mon space. This technique §hows the relative sxgmfrcance of each element

s » ) 1 ’
: ) ' . QUALITIES, Lo ? .
= ot e [
g’- . ; - ". \. ) ) ~ . - , , » P
- . A - X 5
.2 1 . . .
8 H ! ’ ’ ; "
c " R v .
.% 9 ) ‘ c o
e . *
2. Matnx to Determrne Values ‘e

' The same two-element matrix can be psed to determine a consensus of the  *
- relative values for the group by assigrting rankings, such as1, 2, or 3 to‘each
single element listed in the vertical column By comhmrng individual rankings,

a consensus will emerge . , -
: QU,ALITIES LT e
¥ RANKED - * GRAND TOTAL
. INDIVIDUALLY OF VALUES
A * | rd ’ ‘:
. 4 ) 2 -

SANOINHDAL
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Three -Element Matrix

" A three-element matrix can be u=ed,to dbylaj more complex issues and to

indicaté visually additional combinations of the three elements to effect a -

solutjon or.a new arrangement. The-following example was de»eloped by

Schwartz et al, Umversnty of Virginia, 1980

a

-~
’
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mlrecantr e
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Balance Sheet:

Progrom Pacaneters

H

°

5.

Another matrix approach is the “Balance Sheet” used to to catalog the
. relative importance of gains andlosses. This catalogmo' is helpful to
_competing partles becduse each can rank items dxffcrently and reach a

d'ecxsxon to Jom or notlom a venture. .

-

\g, IS .

«
.

.
Yo

.

| Items

G

am

Major
Gain

Liitle - -
Consequence

Some
Loss

Serious

Loss

-

T-Account

Ny
»

A very. SImple way to list “give and“gets” or"‘gams and’los=es or “pluses
and minuses” 1§ the slmple T Account o

GIVE

-

]

GET .

k]

GAIN

LOSS

Fl

+0 -




( Part III." Determining Qroup Values and Friorities.’l‘hrough-Gﬁmes .. T

- Irtmake-believe land, people are willing to express themselves with fewer inhibitiond than
‘ ‘ ' \in real situations, Simulations, play acting, futuring, and other “what if” activitiés reduce reluc-
L tance to express basic values and beliefs. Gamés and other tactics in this area depend heavily
- upon the world of make-believe ip whicki things can be just as we want them to be without the
" tistal constraints that thwart us in the real world. , In.addition to simulations, play acting and
. futt\l\rir_lg activjties inthis category inclide: straw man proposals {setting out candidate pro, -
.+ posals for Teview and alterafion), fish,bow] activities (planners-in-residence ?lld charettes), and
, K “com‘pIEte—.thp-story”"gar'n‘es. Some il.lgskafions_follow:, i

] . A

.

r

A Sir\nulations.qSimulation games require participants to think thrdugh a specified s.’i'tuatign .
“  according to predetermined rules. Thesituatign is designed to'be a simplified model of a real )
system and to bea learning-experierce in'the process of planning and decision making. The = . « ~ §
+ 7 activities help to bring out personal attitudes toward life situations and to convey concepts of . *
“the professionals-to ldy persons and vicé versa. In addition, the simulation teaches participants
e : ~  “mniore .about the structure and determinants of a systém and their relatj?nsliips to it. The follow-
. irig are examples of sim\"ulation activities: o T ~ . . ’
° - a. . Describe a hypothetical community. “Consider it a “new town” in which partici-
' . pamts wish to have the best possible combination of human services. Set up.
2 " delivery system for those'services. Compare “ideal” with “real” community, - .
' " * and determine what kinds of z;,djustments can be made in the “real” community
_* "' to make it.resemble the “ideal” community, delivery system. .Dé&termine a plan .
*v. Yor reacfling thit goal. e : L

- *
Y

Cae . b, Startwitha éommunit/y budget for huinan services.” Re-allocate those mofiies in
the best possible way to maximize return:from the dollars. Consider transferring - * |
- some responsibilities; merging some agencies, or dropping unficessary or duplicate _N
_ . -n-  services. Compare with present. Identify differen’ces and consider the logic for
N < -, differences. Develop :1 strategy and plan for converting to *“the best possible B
. - L) . - "
. hoo return for the dollars. , . %}7 '

. R Imagine the future. Ask “futu;}ng"ciuestion‘s,-spchd’as:" what is thq"fﬁ"ture,l‘ ely
N to be? What issue$ must be solved to arrive at that future time? If differen:g( )
‘ lgvels and ‘cbmbinations,of_resqurées'(hlfman and economic) are applied, what .
- U alternative 'fut'ures are gossible? Which are.worth working toward? After each

| - " participant jots,ideas on a piece of paper, ask them to form small groups to (}js- "
. .. - cuss the ideas for a few minutes and to reach conserisus. Have the groups report .

to the entire audience and attempt to reach a consensus. This product can be

- Rl .
& -

. ' [ .
X ."+ usedaas a needs assessment procedure for several£essions. .

. d. Play'écting. Role assumption is helpful in enabliﬁg those who provide seryices -
to understand the views of their clients. Very simply, the activity takes the *

® : e followi’ng;form:.'

- v

-

. 4

1. -Divide the larger group into siib-groups. T'he.g’ntire group need not partici-
- ) _ pate; it may be just helpful to have a small case of “actors’perferm
. before the larger grqup. ~ y o ° .

L VL 2. Asﬁign,roles-and hay, thé'plgyey’§ take on the char_«.cters, actions, language,

»
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\%&j‘ . . 3. Members of the total group are then inv#ed to eliminate whatever the

. . \ \ [N . ) , . PR .
) e R .
¢ . e
& W ’ " : e L
N .and concerns as they know them—the two sets of players—the. clients-and >
A . ' " theservice providers. . . ‘
. - o &° KA
’ . N . » . A . N . ]
3. Have {tlients” prepare zstrategy, but have “service providers” respond as
e -they believe would bé characteristic fa that particular situation. Ut
& * _. ¢, : L ’ LR -
: " 4. Play out th#’simulation and have the entire group, including players, react .-
SR . .
. . «to what was seen and heard. =~ = . . .

5. Devise goals for-improving the service delivéry system. based upory this -
» activity.- LT ) oL
e. Eliminations. Some individuals like te contribute ideds. Other people are hot con:
""* 7 fident gnough to advance their ideas, but are willing to react to ideds and to identify *
those ’z%eas whichethey consider good or had. Therefore, in some situations, jtis*
necéssary to put up “straw men” to cause people to become active pa,rtii:ipa@ts.
In these types of situati;(;x%, lists of ifeas can be made and persons can bgcome
involved at whatever stage they wish. Given a subject, the procedure is:,” .
'L Small groups dre formed and members are invited to o‘ffe,gi'deas or gssociations
! o) they have had with the subject. “The group leader should be prepared wi h items
o. to start thelists. | - . ' C '

L XY

4= . R

2. Eacii.\Small gr(;up should prepare. a list of the ideas a igtions-on large, ™

. sheets of paper which are then put op display.

>

Accept as their position on the subject. - -

~ - 4. Small groups are formed again (1ot necessarily the
. intimate discussion of the reduced lists, and further c

" 5: The amt;'nded lists are again displayed for critiquing by th¢ total group.
-@ © 6. The process is repeated until Aco),ené;s is reached. _
i Setfing p_riorities;‘ The prc;ce;durq igf

1. .Brainstorm to ﬁrepare‘a list off goals. Brainstorming means to take every
' suggestion offered without afiy attempt to evaluate.

2, Providé each participant wijh a specified nuriber of markers avith designated
vaiues. For example, the fharkers might représent dollar amounts in a budget
»  for the activity for which|goals are to be set. . ' \

. - °%
B | ..

**3.  Have each participant alldcate the markers in terms qf'th_e importance affixed.

p to eachgoal, -~ ‘ :

. o
éoal or find the average {total divided by n\:nbeij -
of participants) and the reNylt will be an indication of the priorities of he .
, gr('iup. L . X R . N . ’ ~

4. Total the markers for ea

v

'. g. - Ranking. In.'ra:riki‘ng, the procedure i$

. °\ 1, Divide int small group.




Have &ach small group list goals, but assign n’o priority. 6 .
. . [ ' o ‘ .

Have goals ‘rank’ed by the other groups.

Have each group provide a rationale. for egch list of priorities. © < »

Strike Jow prior&ties frém eac'l) list until an acceptable number of hlgl; . ’
priorities is left. ' C &\ Ve . ’

~ . . ) . A . , .. . .{:2‘;" . 'd
Have the total group reach a consensus on the ranking of the remaining goals. -

‘ . -, PartIV, Recontiling Differences . ‘ ' - oo
One of the greatest .problemswmn diverse groups are brought together is the ‘ Rk

unwillingfiess of participants to alténtheif position on a quéstion. To avoid the tendency ' ’

towardof)olarization and the inability to égcept a compromise position, aétiv_ities should be ° . .

* . planned'to have the participants view the situation from a differen&;erspec’tive! Exposure to ; ’

. and attempts to understand otiter points-of-view could help to reconcile diffesences. In this ~

Lo ‘ type of activity, theré is a definite need for sofne person, such as the enablgr or dctivity leader,

SR to serve as a mediator.and to fulfill the function of a catalyst for change. Games and other tactics

- helpful in these situations include: "rolé revesals, creation of lists which are reduced until the

. issues become clearer and négotiation can be employed, and mediation in which a go-between .

v . ~ moves from group to'group in an effort to find the middle group for compromise. Some exa ples

@ .

-
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+ of activities which-may be hé}pful follow. | | ) e

- . S

a,

Role reversal. When an impasse is reached;and ‘efforts to compromise have failed,

this play-aéting activity causes persons to look at the basis of the conflict from -

the viewpoint of the other persons in the dispute. The procedure is:

1. Have the opponents develop a rationale for the opposite side of the question.
2.
~ this new viewpoint (opposite to their true positior). ;

Have them-detérmine the minimum ’acceptéblé solution to the problem
from this new viewpoint. ' i - ; .

= Cei e TP ) .
- Resume negotiations at their original position, and seek movement from
each side. With a new appreciation for the concerns of the opposite side,
s . ! W) F e M -
a compromise may be easier to 6btain.

Listing priorities. The‘purpose of this activity is to resolve conflicts by reducing
the ndxqber of peripheral issues witich develop during discussions. It is designed _
to enableq parties:to strike off the least important issues and to focus on those
'whig‘h. are mordNwportait. These ist',ues/a;,e the hard issues, on which substantial
compromise by the pawtjes will still be required in final negotiations. The
regult is that negotiations Wl notbe clouded by inconsequential items and may’
be helped by each group undeésgtanding what has been given up by the opposite
group before focusing on the hatd'issués. The procedure is:

1. Have each group prioritize the solutio?is which would be acceptable to
them. . ' ‘ &

3 <

2.” Combine the two lists side by side. -

. ‘
Tooa r &

18 ' -

Have them determine %'le:‘isf objectiong)le solution?o the probiem from* - E

”

+°
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; ™ negotiations for 3 univérsally acceptable solution haye been: unsuceessful,

" Part v, l\)eveloping or Maintainiry Interest , C Al

. ‘- B 2 R
e gn Ty S
‘ 3. Have combined groups discuss:the lists and reduce them by.striking off y
‘ the least acceptable solutions, giving some rationale_for the action.
' . ‘. : #

4. Have the group continue striking frorh each list until a smaller sumber of

acceptable solutions is reached. o -
M d Land P M o 4

5. Negotiate by trading, altering solutions or other action until a universally

acceptable solution is reached. - . | .
. . - .

. ‘. . 4o . ) . . N “ o . . LTy
c. .Mediafion. Mediation experience can be used in ‘conjunction with the preceding
* exercise. Witen each group has performed the-{arious functions described, and

&
: the procedure is:  ~ _ n . .
. - N . .

- »

P of opposing sides are equally riumbered on the mediation tam.~

2. Have the mediators meet wJ{th each side until they understand fully the
position and the amount of movement which each side will folerate in

. . . . N ‘e M ) ‘ s .
reachmg-g\comproﬁ\l’se. It may be necessary to meet more than orice with
each side in an effort.to test out new limits or new directions in reaching
a figal solution. . ' w - * - '

3. .Hage the mediator develop and present an acceptable solution Jo the total .
: - group when they are satisfied that they have an area of 'compromoz.

Have the advocates of each po_sitior.i discuss the “universally acceptable

)

_solution” and to evaluate the effectivéness-of the mediation effort.

- 1
“ ot
H

' oL
- "+ The’goal of shesedctivitiesis to create ¥nse of enthusiasm for the process or project. The
activities also provide for the development of a “sense of ownership” for the project by having -

. all persons participate to some,degree. The activities should illustrate available alternatives and

they also-should provide opportunities:t'or' discovering the opportunities and obstacles in each
alternative and for examining whit has been experieniced by others’and the new ‘Opportunities,
attainable in the local community. Activities in this area include real and simulated experiences,
such as: charrettes, cdse studies, charting, “storefront” planning, and show-and-tell, -

a,  Charrette. “En charette,”a French term, origfnated with-the architectural
students who tiansportgd their projects on two-ivheel carts through the streets
of Paris from their garréts to the E’cole des Beaux Arts. Last minute inspirations .
would cause them to pause and work in the streets where ordinary cifizens would
critique the work and make suggestions. Today, the term is used to designate
an intensive planning effort which brings participants of various disciplines

-and roles into close, brainstorming®orums. The purpose of thé forums isto PR
arrive at plans or solutions which are feasible and to which the participants

- can be édmmitted.. L R R

" - For example, local officials and citizens, professional ¢onsultants, and
-othgrs with expertise join together in a retreat atmosphere for a period of
¢ time (days or even weeks) to define a problem or situation, develop concepts

LI

v

»

1. Select one or more persons to act as mediators. Be certain that members o

1 . [
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confront each other with different values or expectations, analyze?he problems,

and develop-oreative solutions. Time is left at the end of exth day+for '4n open ‘ .
.public forum on the work accomplished and the directions takéen: The end result . ~

of mostwcharrettes includes: concrete proposals for action and compromige by
the governing bodies? a wealth of information collected for and develo 'ﬁby the
partitipants;and a greatey appreciation of the different viewpoints and perspeetives

of thos_e who participated in }hg expetience. ; o L -

.

Ch‘ifﬁng. The purpose of charting is to identify the activities necessary to accon-
plish the goal set by the group. The chart should corrtain a time ling"and identify ,
the persons or groups responsible for the activities listed. The interrelationships

of the various stages of the pladning €ffort become clear _tﬁrough the charting pro-
cess. Although the focus of'the activity is the production of a chart, the discussions _
which accompany its‘constsuctior reveal the perspectives- and skills of the partici- "
pants. S.ome charts arg developed-as games. One illustration is the‘Ed\ucational

Both the Educational Facilities Laboratories and the Council of Education Facility
Planners *# partie’}pated in the production’of a ehart to illustrate “‘Our Plan for Plan. .
ning.” It includes' instruction®for community planners interested in participative.

"~ decision making-towdevelop plans with the community for a variety of.corhmunity
projects. - v

Storefront Planning, This activity involvesvmoving the professional planners from =~ ~,
their normal work site to'a public location so that interested community members_ \
may stop by-arid comment upon what is happening. Sometimes called “plﬁnners-,
in-residence” ythe professional planners may use a camper or mobile home as a
base of operations in locations where their work may be examined. Theére are
several considerations when this tactic is adopted: (1) the on-site planners must

be skilied in, and willing to work in the “fish bowl”.atmosphere, (2) the planning ~—
activity must be such that it f\llows for random comments from various ob‘servers,

and (3) there must be time gnd a method to capture the contributjons of those |
who stop by to see what is going on. One successful technique is to diagram ideas .

h large sheets of paper and to display them. Some of those ideas should be’
incorporated in-the final product of the planning activity. It is beneficial to have

periodic statements, diagrams, or sketches published as the planining effort pro-,

cgeds. Persons seeing the confributions of others are’likely to want te be repre-

sented in the planning activity. _ '

-
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. . . .
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*Educational Facilities Laboratories, 680 Fifth Avenue, New York, New York 10019,
« **Council of Education Facility Planners, 29 West Woodruff Avenue, Columbus, Ohio
43210, . ° oo ) ' . "4
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o " Section IV ® R ,"
: . SOME FINAL THOUGHTS - e
\ -

.

s . . a -

The. ideas'and-suggestions included $n this manual are intended to be iust that—ideas and
suggestions." They are intended to stimulate the ¢reativity of persons avho wish to help com-
munitfes' $ become better places to live. Each of the ideas and suggestions should be evaluated

" and ada:}gdvin accordance with a specific situat on. Because the timing and setting will affect
the sucgess or failure of a particular strategy or tactic, enablers and planners must choosé the .

. Ul -
appropriafe tactic for. the particular circumstances at a given moment.
. 2 . [ .

1

Purpose ‘ o , :

. There dre three purposes for using games and similar tactics:

14

- 1. To improve relationships. Thgse types of activities are helpful in breaking down
barriersand reducing thé polarization of positions which prevent reasonable people from reach-

.> ing compromise positions. “Whep partic'ipating in these activities, individuals must adopt

‘behavior patterns ‘Which.are different from those they usually employ in their role in the com-
munity. The assumption of a new role provides opportunities for persons to see each other
differently and to come togethér in' new ways. As aresult, new attitudes toward.different
viewpoint$ are likely to be developed. )
{ . o R
‘ 2. To provide learning experiences: When non-professionals are permitted to.partici-
pate in professional planning, there are many sKills to learn. Similarly, the professional planner
* has a need to gain a significant amount of information and understanding regarding the setting
and values in which the products of the planning will be used. Thus, both professiorials and non-
professionals benefit from the ‘multiple learning experiences whih can be provided through the
.. "use of games, simulations and other tactics. The use of games imposes less rislg than real con’
ditionsand problems; and, during.the course of the activities, there are opportunities for the

e

.~ participants to learn more about each other; to learn what skills each may-bring to the dctivity -
- and what contributions each may make tothe situation. - '

4

3. To reach consénsus. When diverse sections’of a community are.broug}‘)t together
to reach a common decision, each person comes with a different set of values and experiences.
Language differences can complicate communication. Games and similar tactics which impose

a common set of rules can begiri the dialogiie necessary for reaching consensus. Games create

an

o

a non-threatening atmosphere in which potential solutions may be considered. Games recall \

the joy of youth and more enthusiasm can be generated by participation in them than may be
possible in a working situation. However, leaders must make an effort to fecognize when con. *

sensus is possible so that the activity is not prolonged undl‘xly. v

- W

»
"l

Decision Making Principles « v

[y

e Underlying all decision niaking, and especia;lly consensus-type processes, thete aré certain

rules which apply: S ,
1. Sufficient time and oppartunity must be allowed to reach consensus on the set

goals. - .

-

;
y * v
L]
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, ’ 2. The range of available choices must-be known and undersfood by the partici-
B pants. ' o
v B e T -
3. Each participant must have reasonable access to necessary relevant mformatxon
h . v - T -—‘-\T-\\
-t T4 The choice makers must be reasonable and willing to compromxse in an effort to

¢

reach consensus.
' 5. Thereis a constant need for a subtle type of leadership or guidance in order to:

i a.  hold the group togeiher and provide a change of pace when the harmony

- of the group is unduly threatened,

b.  constantly remind the group of the direction in which it should be headmg,
and

c.  provide creative suggestions to problems or impasses ds they arise.

6. Tfhe leadership person must be persistent, patient, and persuasive.

And In Conclt:;fon -

Before adopting or adapting games and similar tactics as appropriate activities for planning
or other decision making, it would be well to consider the following questions,

1. Why use games rather than beginning real activities directed toward the solution
of the problem or the attainment of the goal?

P ~ [RE— BT R TP

- Do eere eyl N PR
" 2. What are the reasons for. helieving the activities wg}l} have value for the participants
in this particular situation? ) )

3.. Have goals to accomplish this‘activity been set? Do the activities have a specifi%X .
purpose? )

4.* Have any of the | persons who will be mvolved had experience with the particular
tactic to be employed? If not, have the ideas been tested with others, and have any of the :
people involved “walked through” the pracess? , . ‘ o v

5.. Have arrangements been made for the materials and other resources which will be
needed for the activity? Has the place where the, activities will be conducted been checked?

e ‘ 6. If an activity flounders or fails, how will the situation be handled?
L .

L]

o A session to critique the activity should be planned in order to determine what worked,
. . what didn’t work, what was learned, what was gained and what was lost. Such a session will
’ be helpful in planmng subsequent activities in-addition to strengthening the support of partici- °
pants who will gain a better understanding of the purpose and role of gamesmanship in partici- . -

/‘\ pative decision making. .
y f‘ [ .. R S
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