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The i1nformation reported herein was obtained pursuant to
Contract No. 300-78-0562 with the U.S. Department of Educa-
tion~ Contractors undertaking such projects under govern-
ment sponsorship are encouraged to document information
according”to their observation and professional judgment.
Consequently, i1nformation, poinfs of view, or opinions
stated do not necessarily répresent official Department of
Education position or polidy:
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Goals and Objective§

»

.

fGoal l: Interpret the meaning- and context of vocationalx edu-
cation. v \ e

-

Objective 1.1: Describe how the definition of vocational
education has evolved from 1917 to the present.

Objective 1,2: Define vocational edugation according to
current legiiﬁation.

. - - -
Objective 1.3: - Explain how vocational education relates
to general education. : !

1

Objective l.4:9 Explain how vocational education relates
to_career education. ' ﬁ d

Objective 1.5: Explain how vocational education relates
té postsecondary éducgtion in area or regional vocational
centers, technical gnstitutes, and community colleges.

Objective 1.6: Explain how vocational education relates
to the education of special populations (handicapped,
minorities, disadvantaged, mature students, women).

.Objective 1.7: Explain how vocational education relates

to training programs sponsored by other federal agencies
(e.g., Department of Labor/CETA).- .

7

Goal "2: Examine the concepts and purposes of vocational ‘.
education. . ) C

.

]
.

Objective‘z.l; ‘Describe the major philosophical concepts

of vocational education. .

Objective 2.2: Describe the major economic concepts of

vocational education.

Objective 2.3: Describe the major sociological concepts

of vocational education.’ 2l ,

.

Objective 2.4: Define the three_basic purposes of yoca-

tional education by providing examples of each one.

Objective 2.5: Explain.the major contributions of voca-

tional education to American society.
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Goals and Objectives. ' .

. Y

fGoal l: Interpret the meaning- and context of vocationale edu~
cation. ' . \ S

Objective 1.1: Describe how the definition of vocational\ /
education has evolved from 19171to the present. //

Objective 1,2: Define vocational edu¢ation according to ‘ / ;
current 1egf§&at1on. . /

- - /
Objective 1 3: ' Explain how vocat1ona1 educatlon relates /0
to general educat1on. ‘ ’

\ .

Objective 1. e Explain how vocational education relates /
to_career education. ﬁ d /

’ Objective 1.5: Explain how vocational education relates !

té postsecondary educgtion in area or regional vocational
centers, technical gnst1tutes, and community colleges.

Objective 1.6: Explain how vocational education relates
to the education of special populations (handicapped,
minorities, disadvantaged, mature students, women).

..Objective 1.7: Explain how vocational education relates
to training programs sponsored by other federal agencies
(e.g., Department of Labor/CETA).

7/ ’ 7

Goal '2: Examine the concepts and purposes of vocational o
education. '

Il ¥

.
3

)
Objective 2.1.: -Describe the major philosophical concepts /
of vocational education. . .

. Objective 2.2: Describe the major economic concepts of
vocational education.

Objective 2.3: Describe the major sociological concepts
of vocational education.' 1Rz .

. -

Objective 2.4: Define the three basic purposes of voca-
tional education by providing examples of each one.

Objective 2.5: Explain the major contributions of voca-
tional education to American society.
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R "." Objective 2.6: Provide a rationale for the need for voca- ‘
~ tional education in the future. ’ ,

-
-

, Gogl 3:» Analyze summary data on the growth, outreach, and =~ ¢ -
financigl support of vocational education programs. -

Objective 3.1: Compare pbst and.present data regarding
- the numbers and kinds of people served by vocational

. . education.
Al

. Objective 3.2: Discuss current vocational education
. . enrollment and enrollment trends at the gsecondary and
postsecondary levels.

Objective 3.3: -Describe vocational education enrollment
g by occupational areas and by sex. -

i

* . %' Objedtive 3.4: Discuss the historical trends in financial
support for vocational education. . .

- Objective 3.5: Compare financial support for vocational
education from federal, state, and’ local sources. '

Objective 3.6: Compare financial support of vocational - .
education at the different educational levels. .

+ . \ L

[ 5%
Resources
‘ i ‘In order to complete the learning activities in this
. module, you will need information contained in the following
- publication: . . . .
Evans, R. N., & Herr, E. L. Foundations of vocational
. education (2nd ed.). Columbus, OH: Charles E.
’ Merrill Publishing Co., 1978." . . s .
~ . -
v - -
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v GOAL 1: > i i

Interpret the meaning and context of vocational edu-

cation. ’ . .
. A
a .
. -
. . . . . ' ¥
P " The Meaning of Vocational Education . -
¢ Vocational instruction is as old as early civilizatijon, ..
but, for.the purposes of this module, we shall begin the his- '

tory of vocational education with the twentieth century.* The
cancept of on-the-job training or apprenticeship was the prin-
c1pal training method for centuries, but formal vocational
instruction, as viewed by modern society, became necessary to )
ensure a trained supply of labor to meet the occupational
demands of an increasingly industrialized economy.
K N
i ", The strongest push for formal vocational instruct%on ig
the United States came from early federal legislation. In 1862
' A the Morrill Act (Land-Grant Colleggstct) supported tralnlng in -
‘ ,agticultural and mechanic arts at the college level. But,
population growth, the rise of the factory system, increased
mechanization, and the ‘lack of adequate training for workers in
factories and on farms empha81zed the need for public education
for occupations that requlred less than a baccalaureate degree.

—

Historical Definitions of Vocational Education
t ’ .
With the passgge of the Smith-Hughes Act in 1917 and sub-
sequent legislation, the stage was set for both the definition o
and development of vocational education up to 1960. The major
purposes of the Smith-Hughes Act were to promote vocational
education, particularly in, agrlculture, trades, and industries;
to cooperate with the states in preparing vocational teachers;
and to regulate funding for those activities through annual ' f
congressional appropriations. In order to receive: federal
funds, each state had to: (1) <reate a board for vocational
education; (2) prepare a state plan; (3) report; annually to the
- federal Board of Vocational Education; (4) provide programs for :
W public school students fourteen years of age and older;
(5) finance facilities through state or local funds; and
. (b) make occupational entry the primary program goal. .
T = . . . .
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' and laws. In essence, the 1963 legislation visualized and

Simply stated,-the legal definition ‘of vocational education
under' Smith-Hughes was narrowly defined as training at less than
college level to fit individuals for useful employment. That: .-
definition chapged only slightlyfwith the passage of the George-
Deen Act of 1936 (adding federal“mqney for distributive occuﬁa—
tions) and the George-Barden Act 'of 1946 (adding salaries of
vocational counselors and research money).. Naturally, the legel
definition influenced the programs by limiting their focus to )
specified occupations. In addition,‘theffederal funding proce-
dures also limited the use of allotments to the reimbursement
of instructors' salaries. These programs were broadened by the 1
Vocational Education Act of 1963 to meet the changing needs of
students and society. - '

goals for vocational progrgms, expan 1ng the scope to-include

postsecondary (noncollegiate) educat ‘b and all major occudpa-

tional fields. Specific elements of the Act included’the fol-
lowing pgpvisions: . .

The Vocational Edugation Actfc§%1963 resulted in broader

e Ten percsnt o* the money appropriated for vocational
" education was to be used for research. . .
& L
e Area vocational schools were to be established.to
extend training opportunities to students from small

"« tgchools and districts.

e Work-study programs were to be'provided to help stu-
dents needing financial support. .

-

Y

® Students served were to include those who had comr
pleted or discontinued their formal education. .

Twé important featuggs of the Act have had a long-term
impact on policy and the continued improvement of vocational
education. One section prohibited federal control of programs,
and amother established the Advisory Council on Vocational Edu- ~
cation that would periodically review and report’ on programs

defined vocational education as a growing and developing,
rather than a static, educational effort to increase Oppo tuni-
ties for a wide range of students in occupational areas n
previously included. . ~

- . -~

-

. The 1968 Vocational Education Amendments authorized expan-
sion and increased flexibjlkity to provide vocational education
to all youth and adults in the nation. With the exception of
Smith-Hughes, all previous vocational education acts were
repealed. Vocational®technical education was a primary concern’
of the 1972 Education Amendments, especially in giving new &
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- . ; . .
‘ L. _ status,Xo occupatiohal education by establishing the Bureau of . L

. . Occupational and,Adult Education and expanding community col- ' v

. lege .occupational- programs. The 1976 ‘améndments further speci-

. 4 fied target populationﬁﬁfor vocatidnal programs, particularly .
~to promote equal access to all vocational programs for both ’
males and females. W !

-

TF

# -
A

£ _

Specific provisions of the 1968, 71972, and 1976 amendments
will be discussed in detail in/the mqdule in tlis series that . "\
deals with legislative mandates forfioca%ional education. For
our present purposes in defining vocgtional education as it now
standis, we are concerned with the priprities specified by those
b recent amendments. They.clearly defilie and control the state <

; role in the allocation. of funds to assist disadvantaged stu-
. . dents, create innovative and exe plary programs, and develop

new programs on the basis of local manpower needs assesgments.

k] - g .

) P ’
¢ Broadly defined, vocational education is that part of edu-
’ , ,(}cation that makes angindividual employable in a particular
{ octypational field. 'It is any educationmal program below the
p professional or baccalaureate level that prepares learners for
entrance into a choseﬁ*@ocatfon, that upgrades employed workers; )

‘ or that retrains workers for new occupatjons. Vocatignal pro-

grams inclride the magdor div{sgens of heéith, home economics, N
-business) qjstributive education, technifal, trade and indus-

- trial, and agrigultural education. Training is carried out in -
public comprehensive and vocational high schools, technical
institutes and community colleges, area vocational schools,’

“adult education programs, and regional oe¢cupational centers.

e

P

JUSSR

Current Definitions of Vocational Education

3 v 4 : . : .
* * Vocational education is not an independent entity, how-
*?£i°§¢;” ever, but an integral part qf-general education. In fact, the
1% growth of new and emerging occupations and the need for train-
ngﬁéﬁ .. ing and retraining adults make vocational education an equal .

} partner in lifelong learning and in. career education. The

‘ broader definition, t)erefore, encompasses many aspects of
N formal and informal education throughout life., :

'
» v
y

! . . ' The Context of Vocgtional Education

-

-

i .. . . -~ .
Any, definition of vocational education stresses its inter-
relationship with all other forms of education and emphasizes *
the need for more than simply developing occupatiomal skills
. and competencies in students. Vocational .education, thereforg, .
- has definite relationships 'to general education, careet edchE‘

d
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tion, agult and continuing educatton, special education, and

technical training programs.

Vocational Education and General Education‘ r

+

. Both are equally essential for job' success and should be
»mutually supportive. General educdtion, which includes compe-~
tency in language and communication skills, basic math, and the
dévelopment of effective work attitudes and interpersonal rela-
tionships, significantly increases a person's potentigl for
gaining and retaining a job. Employers continue to look fo
employees with good work habits who can read, write, expresi
themselves well, do basic math, and get along with others on
the job. In fact, some employers have stated that much of the
training in specific skills can be done by them on the job if
all those other competencies exist: Those "other competencies"
are in-the domain of general educatien and must be an integral
part of vocational education programs. =

Vocational Education and Career Education

the career education movement of the 1970s has resulted in
a variety of definitions and a dilemma concerning the relation-
ship of career education to vocational education. Theg-are so
interrelated that they seem difficult to separate, especially
eince Poth career and vocational education emphasize the’pre-
yafetian of students for work. Career edd®dtion, however, is
more comprehensive and inclpdes'many developmental levels.
Awareness of the ‘world of work and the development of attitudes
that will expand career options begins in early childhood; ori-
entatien and exploration occurs during early adolescence; and
preparation and development ofeskills takes place in high "
school. The latter is_ the realm of vocational education, which
gerves-as the primary method for preparing students for occu-
pations. *

Since career development is now considered a lifelong pyo-
cess, the need for work awareness, orientation, exploration,
and vocational preparation is cyclical, becoming necessary at
different times in people's livegs. One-’of the purposes of
career education is to provide occupationally oriented educa-
tion at different times in people's lives and at all different

levels of education.

'3
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Vocational Education and Postsecandary Education

. , -

The rapid growth of community colleges and ‘technical insti- .
tutes has been due, to a large extent, to the increased need for ‘
peéple skilled in various technologies. Training in secondary
schools is not usually long enough to cover the complex tech-— B
nology of the electronics or computer industries, for example.
Postsecondary institutions, public and lotally controlled, have
provided the means for many hundreds of thousands of adults to
gain the skills to obtain jobs beyond the entry level. Many
junior and -community colleges have strong occupational programs,

‘offering certificates of competency and assdbciate degrees.

¢« * With the legislative acts and amendments of 1963 and 1968,

" ‘area vocational centers (technicil training institutions) have

assumed an important role in training both _secondary and post-
secondary students. Although they do not usually offer degree
credit, they teach skills enabling students who complete their
instructional programs to earn certificates of completion. ’

For years, training for adults has been offered through
adult vocational educatiffn programs, usually during evening
hours at local-high schools. The definition of postsecondary
vocatiogal education, therefore, encompasses any training pxo-
grams open to students 18 years of age or older, whether the
programs are held in high schools, technical institutes, area
vocational schools, or'%ommunity colleges. It is interesting -
to note that the average age of commuqity college stydents has
risen to the late twenties, as)opposed to the traditional late
teens. This may, in part, be due to the retraining of adults
who are making mid-career changes or who are preparing to re-
enter the skilled and semi-skilled job market. One indicator

~ of the growth of postsecondary vocational education is that 60

percent of federal money going into vocational education now
funds postsecondary training while 40 percent goes to secondary -
level programs. ¢

Vocational Education and épecial Student Populations

Legislation resulting from the civil rights movement of the
19608 affected vocational education for special student groups.
The various acts and executive orders were first related to
equal pay and equal employment opportunities, but the educa-
tional legislation passed subsequently established clear pri-
orities for special groups. Vocational education opportunities
for women, the disadvantaged, limited-English-speaking, and
handicapped -are spelled out in a series of national priority
programs. -

-~
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The Vqocational Education Act of 1963 authorized' programs
forvpeople of all ages and abilities, but it gave special atten-
tion to those with handicaps. The gmendments of 1968 stressed
special populations, particularly by prescribing state funding
allotments for programs for the handicapped and disadvaﬁtaged.

. 1t % significant that, between 1972 and 1977 the number of
students w}th:épecialfneeﬁsZenrolled in vocational classes
inc ed almost 25 percent. Proviéiodg for disadvantéﬁ@d,‘
NatiVv€ Americans, and migrant workers were also strengthened\in
the 1972 amendments. o - " . ’
\ P

Finally, the Education Amendments of 1976 agdressed the

needs of the populations named above and emphas ed the role of
* the federa\ and sPate governments in overcoming sex discrimina-

tion and stereotyping in vocational ;ducation programs. There

is no question that vocatiomgl education has been in the fore-

»front in developing, funding, and carrying out educational and

training programs that meet the diverse needs of special sub-

populations of student’s.

.

* Vocational Education and Federal Training Programs

4 AN
‘ Specific regulations dealing with coordipating manpower

training programs and public vocational education programs were

designated in the 1976 amendments. Annual and five-year state

plans had ‘to show the results of such coordination efforts, to

ensure both that_duplication of training in local areas would

not occur and that al¥ youth and adults were being adequately \

served. In addition, data were.to be gathered from both voca- \

tional education and CETA (Comprehensive Employment and Training

Act) training programs reporting occupational information such

as numbers of students, served by race and sex, completing pro-

grams, and placed; types .and numbers of programs offered; and -

staff, facilities, 'and expenditures.

< B ¥ . 4
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" Individual ‘Study Activities ‘ | S

1.

2'

Fowing sections: ;o

. L]
Because the preceding narrative provides only a brief -
overview of the meaning and context of vocati&nal educa-
tion, it is expected that the reader, w111 augment that
information with readxngs from:
e Evans, R. N.,\&.Herr, E. L. ‘Fourdations of vocational .
education (2nd ed.). Columbus, OH: Charles E. Merrill
Publishing Co., 1978, pp. 47-59. .

In addition to the above, several basic texts provide an .
n—dep;h treatment of the history and scope of vocational
ducation. You might be interested in reading the fol-

.

) Bail;;ﬁ L. J., & Stadt, R. Career education: New

. apprdaches to human development. Bloomington, IL:
~ McKnight Publishing Co:j/1973, pp. 169-232.

e, Thompson, J. F. Foundations of vocational education:
Social and philosophical concepts. Englewood Cliffs,
NJ: Prentice—Hall, Inc., 1973, pp. 27-55. _7

*
-2

: Each member -of your class should interview a vocational
,educator._ If possible, each educator interviewed should

represent a different occupational area, educational
level, or professxonal level. For example, you might
interview a business ‘teacher from a vocational high
school, an instructor in agriculture from a commupity
c6llege, or the local district director of vocatignal
education. Ask each educator to respond to questions you
have as well as to the™ followxng questions:

e How would you define vocational education? -

e .What do ,you think are the major objectives of
vocatidnal education?

«+e How do you feel vocational, general, and career .
education relate (or should relate) to each other? .
¥
. How do you see vocational education serving the
needs of spec1a1 population groups?

- Compare the historical definition (under Smith-Hughes) of

vocational education with the current definition of voca-
tional education by listing the major points of both.

How does vocational education reldte to general, career,

* 'and postsecondary education? Mention at least two major

. »..,..19._
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s points for each. (For example, vocational education and “w

general education are both necessary tquob success.) . - ) .

q . 4. - -

Discussion Questions ] S

’ 'l.  How would you define vocational education? MNow does your c ‘
definition differ from that ¢f the 1917 Smith-Hughes Act? ‘

2. Describe the relationship in your own .school (or in one .
with which you are familiar) betwe®n vocational and gen- T
eral education prdgrams. Do you fegl that providing
skills such as basic math should be the responsibility of,
vocational e13cation? . . . .

3. How dqgs career education relate to vocational education?
\\\Z:scuss the similarities and the differences between them.
&,

you think the legislative mandates in the areas of sex CoL,
. : equity arid handicapped put too-much pressure on vocational |
Y . .  education to change too quickly? - .
5. What should be the major'ﬁhrﬁoses of !schooling" in gen- ’
eral and vocati¥nal education in particular? . ) '

M [}
* .
* %‘
‘. R

Group Activities

i , « .

1. sing the responses obtained in Item 3 of the Individual
Study Questions, compile a class 118t of results of the = |
interview questions.. How aré the responses similar and . ° J .
ow are they different? Do instructors within the same \‘
~ occupational area or at the same educational level tend to
feel the” same way about each item?

-

Tt

2. 1f possible, form two- or three-person teams from the same v
~ gchools (or teams made,up of people fifgm the same level or |
: - - gubject area). Each team should develop a brief question- |
naire to be administered to a smgll sample (five to eight)
of vocational e@ucators'within their own schools or dig- r
tricts. You may want to use some of the items discussed ' .
-in Item 3, Individual Study Activities, *but each que tion-
4 naire should have from 10 to 15 questions that can be
) answered briefly. Tally the responses and share the
resultg 'with the class. A suggested format might be as
. ;

follows: L ) -

. ‘ -

T f ‘ :
-20- . . .
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Qccupational Area

" Title of Respondent

*
¥ oy

TN
7 Think about the policies, practices, and programs

relating to vocational edugatlon in your agency or
institution.

- B

' =
1. What efforts have been made to coordinaté DOL/'

CETA youth training programs withyourschool‘s
or di/é;}ct s vocational programs?

\_1 2, 3. . 7Y 4
‘None Planning Informal - Fully
- ~ Stage . Collaboration Implemented

2, How well articulated aretheéecondary and post-

secondary occupationaf'programs in your city,
county, or distriét*@%

o

2 _3 _4
None Planning Informal Fully
. Stage = Collaboration Implemented

3.~ Are basic.skills in general education programs
(reading, basic math, etc,) integrated with your
vocational programs?
/.

r 1 2 3E 4
\ None Planning Informal Fully
Stage Collaboration Implemented
/7 v

/7

4//These items are simply suggested; you and your team memr

bers may want to devise a questionnaire that is more spe-
cific to your own region, but that still relates to the
content covered in this section of the module.

7/

- . /

This activity is designed to be a groupqufg—playlng
situation to decide what the major purp of "schoollng
should be.
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‘'schooling from a compreninsive viewpoint.
tee of vocational educa~”

_anothér‘group.v

PR

, ' D

Divide the class into six groups. ‘Group 1 will
represent a citizens' committee with participants

»

- from all levels of the community*-professzpﬁhls,

skilled workers, educators, lay persons, etc.
Their task is to decide upon the major purpose of
Group
2 will represent a commi
tors who must decide on the purpose of schooling

from their point of view. . Group 3 will represent”

a group of general educators (science,fgisz
English, etc.) who must decide on the purpose of
schooling from the general or academic viewpoint.
Group 4 will represent a group of students who
will decide on the purpose of schooling from the
standpoint of those who are intended to be the
primary beneficiaries of\the systems. Group 5
will represent a parent's ‘sgumittee who must °
decide on the major purpose of schooling from the
parents' point of view. Group 6 will represent a
school board. The board members' task is to
decide upon the major purpose of schooling from a
typical school board's poiht of view.
Class membersﬁ&ay do research to prepare for
their discussion and decision at the next class
session, or<they may come to a conclusion -after a
discussion during the same class period.
Ask each group to present its conclusion to
These two‘groups must then nego-~
tiate a conclusion that is satisfactory to both
groups. All groups should have an opportunity to
react with one another. Recorders should compile
the different conclusions reached by their groups.
- i
The instructor might collect and compile the *
conclusions and present them to the class for
discussion. If possible, a single comprehensive
statement of purpose might be determined:

¢ e .
] )
2 ’ -
’ 2 .
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GOAL 2: -Examine the concepts and purposes of vocational
. . ﬁéducation. . . \ . .
. Lt 95. . ;
/ N ot ‘:?‘ i
9 \g : ‘gé“".: .
By : N
- L A ,
. " .

g€ . :

. {3 Concepts and Purposes of Vocational Education

i

[ 4
(M;\}\educatorﬁ agree that the birth of the public gpca-

. tlodhl education movement ogcurred in 1917 with the pagsage of ;
A the;Smxth—Hughes Act: , This act reflected fundamental-concepts
. roq;ed in educational philosophy, economic theory,/gna the
so&iology of work. . . o
sf‘i
. ] . )

R?Zlosophical Concepts of Vocational Eduigpisg/

I e . <

- -

2 Most often the ratiqnale for formal education is to trans-
mit the prevailing culture from®bne generation to the next, but'
! \Qhat is usually meant is the transmission (or teaching) of
‘ .organized disciplines. Vocational educators, for the most S

-

: part, have maintained that schoals should serve both the stu-
- - dents who are college bound (academic disciplines) and those
RN who move into the work world (vocational disciplines). The
need. for practical, work-oriented education has been voiced by
supporters of vocational education as well as by the public and )
‘ by advocates of general educatlon.

‘ As early as 1918, educational leaders identified career
development as a major educational objective. The Commission
on Reorganization of Secorldary Education determined that "a

. good citizen earns’his living, contributes to the general wel- R
aT fare by, worklng, and ma1nta1ns desirablerelationships with
0y fellow workers." Twenty years later the Naglonal Education
w0 ‘\Assocfhtion listgd "economic efficiency" as one of the four
N ma jéruschool objectives, stating that schools were responsible
- ' N, for developing individuals who could select their vocations,

. plan their economic lives, and understahd the requirements of
“their vocat1ons. :
\\X Over the next, few decades, statements similar to the above
continued to be i sued by various groups and educational R
. leaders. In 1973, after an extensive survey of educational
‘ : goals, the Phi Delta Kappan (September 1973) presented a list \
; of 18 goals of education. Among the goals were four that

l . h -25-
. N
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\ relate directly to career development and vocational education.
These are: ’ ¢
« o develop pride in'work and a feeling of self worth

“ % .
) learn to respect and get glong with people with whom-
we work and live

"

e gain information needed to make job selections
e develop skills to enter a speeific field of work

*

Economic Concepts of Vocational Education
- ' B

From its inception, public vocational education has been
concerned with the needs of society and of the labor force.
The focus-of vocational education has shifted from providing
skilled workers for employers to the educational development of
individuals. Although economic forecasts and labor market
trends are still an integral part of ‘planning for vocational
programs, the benefits of educatiom to students and workers are
gaining importance. . -

) I

Vocational educators must also be concerned with Shlst in
the economy in developlng programs. For example, with the
growth of servige industries——government, finance, real estate,
public utilities, and transportation--and the decrease in heavy
?anufacturlng and goods-producing occupations, the use of human
resources is changing. The increased rate of women working for
longer periods of their lives also influences the economic and
occupational structure.

Sociological Concepts of Vocational Education

The values of work to the individual and to society have
been widely accepted by government, business, educators, and
most citizens. ,Recently, however, those values, and the work
ethic itself, have been questioned by increasing numbers of
people. The disenchantment with work' as a primary function of
an individual's life and as a determinant of the quality of
life may have been & result of education's inability to resolve
social problems. Certainly, educational institutions canmnot be
expected to eliminate juvenile delinquency, unemployment, youth
alienation, adult crime, and so on. Yet, the fact remains that
earning aliving is still an intended outcome of schooling.
Educators n to understand that an‘individual's social class,
racial or eth\\b background, age, and sex influence his or her
occupational aspirations.

<
o~ -
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Basic Purposes of Vocational Education

The three basic purposes of vocational education discussed
in this section are w1dely accepted by pub11c school agencies.
as -the focus for curriculum development. The same:basic areas
can be related to broad goal statements at the state and
national levels. The areas include: (v meeting society's
needs for worKers; (2) increasing the options available to each '
ptudent; and (3) -serving as a motivating force to enhance all
types of learning.(Evans & Herr, 1978)

(1) To'heet society's needs for workers. This purpose 1is
the.earliest and most widely acéepted in vocational :
education and has been included in vocational educa-
tion legislation since 1917. When curriculum planning .
or revision is considered, th&s purpose is critical
because it,determines whether training will result ih\/
employability. Therefore, continued efforts ‘toward
more accurate manpower forecasting, as well as

, increased follow-up efforts, must be made. In addi-
tion, curriculum developers should be aware offtheir
responsibilities in serving the needs of special tar-

.- get groups who are becoming an increasingly larger
part of the manpower pool. Business and industry are
seeking trained and qualified women and men, minori-
ties, and handicapped people' vocational educatlon 8
"role is central to bu11d1ng that*avallabie ij>.

‘7.

-

(2) To increase the options available to each student.
Meeting the needs of people rather than the—fanpower
needs of society is being emph881zed more today than
ever before. This pu\pose is being reinforced byfthe

¢ career education movement and has its foundation in
the psychology of human development and learding.
Relationships between personal - ‘characteristics of
learners and occupational adaptability will grow
increasingly important as new fields of employment
emerge. Increasing occupational options has signifi-
‘cance for vocatlonal guidance practices as well. For
example, instructors and counselors will need to
encourage more students to consider entering odcupa~
tions that are nontraditional for their sex.

(3) To serve as a motivating force to enhance all types of
learning. Education has long been criticized
streaming or tracking learners into single-purpo

’ courses of study. Hand in hand with widening options

should be the practice of enc&&xaging general and aca--
demically oriented students to consider exploring voca-
tional programs. Conversely, vocational students need

[3
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the basic“skills prbvided by general education courses. g ‘
For example, math competencies in fractionms, decimals,
and the metric system are critical to successful . o
employment in most trades. The connection between 4{/)

3

reading, writing, ahd oral communication must begin
early in the educational process and can be made rele-
vant to vocational goals. Many states and local dis-— - ’ ) -
» . tricts are now concerned thaf their students lack the
N vital competenpies-—skills for personal use-~for suc- ¢
cess in living on their own. Vocational education can
- ’ expose students to other types of learning through
e " exploratory courses, .hands-on experiences,’ and survival .
. ~ skill programs. Many vocation#l~educators feel that
. collgge-bound students can also benefit from vocation- .o
" al ®raining that provides them with skills necessary '
for successful living as well as with skills that
v . allow them to support themselves during their college
. years. .

‘ Contributions of vocational education. The contribution
of vocational education from its early years has generally been
considered the development of job skills to meet the labor needs
: of society. That regains a basic contribution, of course, but.
social and legislative changes throughout the last half century
. ‘have caused ‘vocational educatyon to be responsive to many occu-~ ‘
' pational and societal needs.
4
N The land-grant colleges creat under the Morrill Act of .
1882 have emerged as advanced professhpnal schools chiefly in \
agriculture and engineering. Over the $ears, most of these
institutions have expanded their programs of higher education .
to become much broader than any envisioned by the Act itself. -

-_ -

»,  Most of the institutions have become part of state university ) :5{;
systems. ) %
The unique nature of vocational education,has had a major ' T
impact on’ teaching methodologies and educational strategies. )
7 ‘ Individualized and competency-based learning are but two tech- )
niques used by vocational instructors long befére they were | : Qﬁ\\

‘cormonly used in other classrooms. Cooperative education and
the use of local advisory committees are two strategies that -
were forerunmers in the movement sto facilitate the transition

~ between education and work. The issue of accountability is ome .

. more contemporaty concept dealt with by vocational educators in. )
their emphasis on placement and follow-up. The strength of the . Wt
youth organization movement (e.g., vocational clubs) and its
reinforcement of in-school learning through out-of-school

.

. activities has been an additional contribution of vocational , -
) education. R ’ B ,
o - °
. b . . / L )
X
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" The future of vocational education. With the passage of .
. ' recent legislative provisions that focus on special population

) groups, vocational education is already addressing contemporary
. problems. Programs are also being developed that will enable !
. vocat10na1 education to help 1mprove\the quality of out envi~
ronment, assist in urban - 'rebuilding, promote energy comserva-
“ tion, and develop befter mass transportation. Vocational ,
. education should also contlnue to p;bv1de° . ’ X -

- ° high school graduates with marketablé skills;
e adolescents with actual work ekxperience as part of the ’
career decision-making process;
t
. e women, minorities, and disadvantaged students with
skills that will enable them to enter a greater ’
variety of occupations;

3

- 2
2 ”

° .handicapped students with better education and place- -

. . ment; and ;7—

° individuals with retraining requ1red for highly tech-
wynlcal occupations.

g‘_- ’
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Individual Study Activities .

1'

For each of ﬁﬁe three widely acc pted purposes of voca-
tional educat1og state one ph1 ophical concept, one
economic concep and one sociologigal concept that sup-
ports that objective.. Evans apd Herr, pp. 63-127, provide
added information and. %ackground the concepts under-
lying vocational educaﬂiohﬁ

\rm'

Select the statement about the contvlyutlons and potent1a1
contributions of vocational educatiop ‘that you feel is
most important. Support your reason foy selecting that
statement in a brief paper: ’ \

e Vocational education .will 11ke1y have'a 81gn1f1cant
'role to play in reducing crime.

need to reduce unemployment.

e Vocational education has reduced undergmpldyment and
) unemployment. . {
}

N e

(ERIC

e Vocational éducation has respondea/to trainin
for new and emerg1ng careers in health, env1ro
technologies, conservation, and space technology.

° Vocational education has ‘been a valuable source for °
training future employees of business and industry.

e Vocational education is likely to assist more women to
enter higher paying occupations in nontraditional
occupational roles. '

o Vocational education will likely.have a s1gn1f1¢ant
role in training and placing Handicapped persOns in
gainful employment. ﬁ“? ™

e The use of advisory groups, placement and follow-up
techn1ques, and cooperative work experience programs
has been a major contribution of vocational education
to instructional methodology. .

e Vocational education will likely have a significant
role in introducing students to the career option of

small business i?néiship.

_30_
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Discussion Questions

-

l. Do you feel that the "work ethic" no longer is a primary
motivating factor fgy the youth of today? Give examples
that support your opinions.

14

. 2+ Have formal education in general and vocational education

in particular been saddled with responsibilities that are
impossible to achieve? For example, can schools really
cure the social and economic ills of the nation by elimi-
nating or reducing unemployment, lowering youth crime
ratéﬁ, etc.? -

. »

3. Discuss the benefits and drawbacks to the proposal that
every high school graduate should have a marketable skill.
What effect might this proposal have on exigting high
school vocational programs?’

4, In your opinion, what is the most important-outcome of an“

' effective vocational program-to méet the labor needs of
society or to meet the human development needs of the
individualY Can one outcome result without the other?

* £

5. Mhat future contributions of vocational education should
he emphasi%zed in planning new programs? In your discus~
sion, consider the occupational areas that would need to
be involved in training students to be employed in such
efforts as urban rebuilding or energy conservation systems

such as mass transit.
1

Group Activities

Debate the following statements made by knowledgeable and
experienced educators. Divide the class into groups of two or
four and allow each group to determine who will represent the
pro and con for each statement. Each group should research the
issues they will be debating and be prepared to rebut the oppo-
sition. By setting exact time limits it‘ghould be pgssible to

-

coverthege topics in a single class period.

1. Local directors of vocational education should not accept
= responsibility for Department of Labor-sponsored Youth
Employment and Training#/B¥ograms because they interfere
with existing cooperati¥% education programa.
2. Vocational education should be able to guarantee employ—~
ment for all successful program completers.

4 -
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. 3. steloping reading, writing, and computing gskills should ‘
be completely in the domain of general education so that
the academicians and vocational educators need not be
responsible for upgrading student skills. . ’
L] - = <
4. The msg::ity of workers do not obtain personal fulfillment
from t Jo?s. « 2
5. Vocational education should gontinue to be viewed as a
program for high gchool’students who aren't going to :
college or who are more proficient with their hands than
with their heads.

6. Secondary school vocational. programs should be more gen-~
eral so that students can be prepared to enter not one but
many occupatiqnal areas. ’ -

Most vocational education programs for older youth and
adults should be conducted in postsecondary, rather than
secondary, institutioms.

~J
-

You may also want to comsider debating topics or issues
. that are more specific to your particular region of the country
or to the educational level of your institution. ’:>

% .
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GOAL 3: . Analyze summary data on tpe growth, outreach, and
financial support of vocational educatlon programs.

4 -~

Current Enrollments and Trepds
\ . Y A

As vocational education has expanded over the years in 1ts .
scope and mission, it has also continued to grow in enrollment
and financial support. Vocational education serves broad cate-
gories of people representing wide age spans and varied back-
grounds’ and abilities. -

In-School and Out-of-School Students

»

The in-school group includes studéhts in comprehénsive and {
vocational high schools, area vocat10na1 schools, technical §§
institutes, and community colleges. This in-school group
ranges in age from the mid-teens to those matefre students in
adult education and postsecondary classes. - The group varies
greatly in academic ability and includes the handicapped,
socioeconemically disadvantaged, functionally illiterate, non- . .
English~speaking, military personnel, and incarcerated learners. =
Most of these students are preparing for a place in the labor
force at entry or advanced levels, depending upon whether the
student is in a secondary or postsecondary institution. The
variations in the work experience of students are also broad,
espec1a11y when one considers that career _changes are becoming
increasingly common.

The out-of-school group consists of all members of. the
work force, both the employed and the unemployed. The employed
need vocational training to keep up with the technology of the1r
occupations, to-maintain-occupational mobfrrf"‘by expanding
their Enowledge and skills, and to retrain for new occupations,
either within the same or different areas. The unemployed need
vocational education in order to enter or to reenter the work
force. Again,. the occupational programs take many forms and .
include apprentlceshlps, on-the-job training, and a diverse
group of private and public training programs. Many major
businesses and industries now provide a broad offerlng of
classes and programs that rival pub11c education in their
variety.

— ~35- . )
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Secondary and Postsecondary Enrol lments

- Table 1 shows the growth of enrollment in all federally
aided vocational programs from 1966 to 1977, by level and by
type of program. .

| ‘ - /

t
!
I

[
TABLE 1 '
Enrollment in Federally Alded Vogational Education
Classes, by Level and by Type of Program: United
_ States $nd Outlying Area, Fiscal Years 1966 to 1977
Level and Type N >
of Program FY 1966 FY 1970 FY 1974 FY 1977, -
SLL PROGRAMS 6,070,059 8,793,960 13,794,512 16,464,178
Secondary 3,048,248 5,114,451 8,628,417 9,892,035
Postsecondary® 442,097 -1,013,426 1,596,942 2,363,144
Abulc N 2,530,712 2,666,083 3,569,153 4,208,949
Special needs . N 49,002 920,603 1,846,275 2,300,052
Agriculture 907,354 852,983 976,319 1,056,259
: Distiibutive 420,426 529,365 832,905 966,156
. f . Health ’ 83,677 . 198,044 504,913 740,520
c Hose Economics 1,897,670 2,570,410 3,702,684 4,163,609
0ffite ) 1,238,043 2,111,160 2,157,464 3,273,049
, . Technical o . 253,838 271,730 392,887 519,537
Ttades and Industry 1,269,051 1,906,133 2,824,317 3,246,688
,| Other® - 354,135 1,803,023 2,498,360
- . ﬁ
-l
Source: Natlonal Center for Education Statistics, Digest of
- Educatfon Statistics, 1979 -

-
. B

The total number of students en;ﬁlled in vocational educa-
tion courses has steadily increased over the years. The great-—,
est change in enrollment trends 1is increase in postsecondary
students with €nréllment at the secondary level remainipg con- .
stant at about 25 percent of afl secondary students each year.
. The types of people served by vocatiomna education have also —
expanded. - Vocational educators have be¢ome more goncerned with
designigg apd adapting programs and couxses to ensure that

older students, handicapped persoms, minority groups, and the
disadvantaged (both economically and educationally) can benefit
from the instruction offered.

"
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Enrollments by Occupational Program Areas

N\ - hd
.

Enrollment data for\l?76 in each of the seven major occu-
pational-areas by sex are presented in Table 2. It will be
extremely interesting to look at these same categories over the
néxt few years to determine the impact of the 1976 amendments.
In particular, as more schools institute active recruitment
programs to encourage students to enroll in nontraditional

‘occupational areas, the trends that. are barely apparent now;

should tend to grow. For example, Table 2 shows a substantial
increase in the rate of female enrollments .in agriculture.

Will this continue even. though the overall growth pattern in
agriculture is not increasing rapidly? Total female enrollment
in all vocational programs in 1976 was 7,250,135,.or 51.2 per-
cent of the total, and increased from 48.3 percent in 1975.

Trend data are especially interesting but, unfortunately,

"not all states have gathered the same, kinds of data or used the

same definitions for their reporting over the years. Recent

changes in reportimg ddta to the federal government should

result in more comprehensive and reliable information within

the next few year$. Accurate data collection becomes increas-

ingly important in deterpining programs to expand or delete; in

planning for long-range growth; in assessing program account-

ability; and in disbursing funds equitably. '

TABLE 2 -, .
Trends in Female and Male Enrgliments in
Vocational Bducation by Percent *
. . . . © 1969 1976 ’ ’
- [ — -
Female Hale Fewnale Hale
Agriculture 2.0 98.0 11.3 88.7
Distribution 44.5 55.5 48.0 .52.0
Health 92.2 7.8 8.7 213 ]
C r and H king 95.5 4.5 83.2 16.8
Occupacional fiome Economics 86.7 13.3 86.7 15.3 D
Office [ 78.0 22.0 5.1, 2.9
Teghnical . ) 8.7 9.3 1.3 88,7
+  Trades M Industry 1.1 88.9 12.7 87.3 ,
Special Programs 41.0 59.0 33.3 66.7 ‘
"Source: Bureau of Occupational and Adult Education, 1977
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‘Table 3 summarizes the placement™and follgw—up data for i '
vocational education students completing school priorto 1976. .
. Completers of postsecondary pregrams are more likely to be

employed in their area of training than students who have

M ~
completed only a secondary program. N
- . .
o [
-
’ -
TABLE 3 é’ . .
Follow-Up of Program Completions in Vocational Education
Fiscal Year 1976 ’
P .
— 5
Total, N Adult
All Programs Secondary Postsecondary {Preparatory)
Humber Percent  Humber Percent Humber Percent Number Percent
Coapleted Progras
Requirements 2,149,900 100.0 1,378,012 100.0 537,363 100.0 234,525 100.0
Available for
Placement 1,183,784 55.1 720,641 52,3 338,326 63.0 124,817 53.2
Hot Available -
for Placement 532,978 26.8 439,472 31.9 64,070 11.9 -7 29,436 12‘.'6
Status Unknown 433,490 20.1 218,256 15,8 134,964  25.1 80,272 34.2
Kot Available for .
Placement 532,978 100.0 439,472 100.0 64,070 100.0 29,436 100.0
Continued Full- ' ‘
Time School 381,106 71.5 331,790 75.5 33,884 52.9 15,432 52.4
%r Reasong 151,872 28.5 107,682 24,5 30,186 47.1 14,004 47.6
Available for
Placement 1,183,784 100.0 720,641 100.0 338,326 100.0 124,817 100.0 5
Esployed in Picld N
Trained or Related
(Full-Tize) 762,179 64.4 421,108 58.4 257,322 75.9 83,839 67.2
Other Employment 299,749 25.3 212,856 29.6 57,043 16.8 29,850 23.9
Unesployed 121,856 10.3 86,677 12.0 24,051 7.1 11,128 8.9
Source: Burcau of Occupatlonz;l and Adult EducBtion, Sumzary
Data, Vocational Education, FY 1976 :
. Financial Support for Vocational Educatiom -
‘ »
-
I3 ) [3 /.
Along with the expansion of programs and growth of numbrs .

of students served, vocational education has also experienced a
highly predictable increase in expenditures from all sources. ,
Table 4 summarizes the total federal; state, and local

: expenditures over a l5-year span.
N ? . ¢
~ . t .
" ;
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TABLE 4
. ’ Expenditures for Vocational Education by Source Y
i\ ’ ‘ *
3 ~
Fiscal Year Pederal < State/Local ’
. 1960 45,313,236 193,498, 528 ‘
1965 156,936,015 N 447,709,712
1970 300,000,000 1,514,000,000 -
1974 ., 468,196,893 2,965, 622,600
B
A2 518,523,000 4,196 ,786,000 ’
3 '
Source: Bureau of Occupational and M‘%: Education, Suzmary Data, ’
Vocational Educagfon o
A .
X
A T 2 .
' ' R ’

Over 4 1/2 billion dollars from all sources were expended -
for FY 1976, an-increase of 16.8 percent over FY 1975, with
~ 11.5 percent being federal monies and 88.5 percent from state
. ’nd local funds. PFor each dollar of federal funds expended,
. ‘ the average state expenditure was $7.68. State expenditures

vary from $33.62 to $1.37 for every federal dollar expefided.
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Individual Study'Activities .

el Because enrollment figures and funding level data change
constantly, the best sources of current information will be
periodicals, journals (AVA), newspapers, and source books from
the National Center for Educational Statistics (The Condition
of Education and The Digest of Educational Statistics) and from
the Office of Vocational and Adult Education (Summary Data).

1. To do this activity you will need to be able to obtain the
enrollment figures for vocational programs offered over
the last five or ten years by your school or district or
any local school or district. Make a table showing trends
in enrollment by occupational program area, by sex, and by ‘
special target populations (disadvantaged and handicapped).
All of these characteristics may not be available in your
particular region, .but use the ones. that are. How do your
enrollment data compare with national data; on which char-
acteristics are they similar and where do they differ?

2. To do thisiactivity, you will need to 6btain the expendi-

tures for your district's vocational programs and Summar- Y
) ize those data in the same ways that you did for the. above ’ !
activity. Some of the information may be available from ,
the local district office or from annual or five-year
plans for the district. Again, compare the available ‘
. v

local data with_ the national figures. . -

Discussion Questions

1. Discuss the implications for the changes in enrollments
,/’) and in expenditures shown in the tables of this sectionv
‘' Do you feel federal legislation has affected enrollments, .
in what ways, and with what groups of students?

2. Under most ¢f the earlier vocatiomal education legisla-

¥ . / tion, states received a specified allotment for each ser— - =
j vice area according to population, and until 1963 nearly Se T T
— ——— © 31T funds hag to-be used to reimburse salaries. -Discuss U

the. constrdints those procedures plaged on ad justing voca-
tional programs to student” and social needs. : . S Tem T

3. Consider the changes in funding érocedures resulting from
the Amendments of 1968. Statewide matching was approved
and categorical funding for occupational areas was elimi- ,//‘ .
nated. Discuss how those. amendments allowed states »
greater flexibility in planning programs that assured T
programming for student needs.

. e | o
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Goal 3 of this module deseribes vocational enrollment and
expenditures on a national basis. Sometimes these nation-
al statistics .are not as meaningful as they might be to
vocational educators who fail to relate them to their own
experiences and information dealing with enrollment and
expenditures on a local level. The purpose of this exer-
cise is to help students relate national trends in enroll-
ment ‘and expenditures to their local situation. This
activify may be oral or written.

Step 1: Ask students to list (or name) all the different
kinds of people their particular vocational
classes have served. (If students have not yet
had teaching experience, ask them to recall the
different kinds of people enrolled in the voca-
tional classes in which they have participated.)

Example: During my experience as a business
education teacher, I have had many different
kinds of students in my classes such as
adults (24-40\ years in age); older. adults
(over 40 yearg in age); young adults (18-25
N years in age); high school dropouts; academi-
. cally oriented students; vocationally ori-
ented studentsy physically handicapped stu-
- dents, etg. ! B -

Step 2: After students have listed (Yr named) a number of
characteristics associated with their enrollments
ask them to discuss or briefly summarize in
writing the following points:

e How do their enrollments compare with
the picture of national enrollment (see
Tables 1 %nd 2)?

e How were their vocational programs able
to help different people achieve their
objectives?

A v 7ext Provided by ERIC

e How were their vocational programs
limited in helping various people achieve
their objectives?

| e How did expenditures or lack of expendi-
N tures for these programs affect the out-
comes?

The purpose of this activity is to help students analyze
enrollment and expenditure statittics presented in the
tables in this module. The instructor should also use
tables from other sources, making overlays for projection.

41- 393
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Step 2:

/
=
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[
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After-selécting approprlate tables, the instyuc—
tor should compile a list“of questions that will
help students understand the significance of the

various tables. -
Example:
e  How do local expenditures compare ta_

stpte expenditures?

How do local and state exéenditures com
pare to federal expenditures?

How do expenditures for secondary pro-—
grams compare tq. expenditures for post—
secondary programs?

What percentage of people who have com
pleted vocational programs are-placed in
full-time employment?

What spending trends (or priorities)

have been demonstrated from 1960 to 19767

-

Then ask students to discuss comparable data from
their own. districts. (Compiling such data will
have been done for the individual study activi-
ties for this goal.)




. R Summary |

This introductory module has painted a broad picture of
vocational education by presenting a brief history, the theo-
retical bases, and an overview of student enrollment and gov-—
ernmental expenditures for vocational education.

, The modern history of vocational education has been
strongly affected by the legislative process. The history
. began with the establishment of land-grant colleges to develop
! collegiate level education in agricultural and mechanic arts, ;
and continued with the Smith-Hughes Act of 1917 that addressed
the training of students in secondary schools and strongly
influenced subsequent legislation. Recent history focused on
the special needs of the disadvantaged and. handicapped-as pro—
vided for in the 1963 law, and concluded with the amendments of
"1976 that specifically dealt with the issue of'sex equity.

As the legislative emphasis changed and expanded over the -
years, so did the sociological and economic concepts under which
programs were developed. The trends in new curricula were
clearly adding to and expecting far more of vocational educa-
tion than merely skills training to make people employable.

" General,.adult, and career education have become connected with
' v vocational educatign, blurring the lines that once defined and
‘'separated each.

So, too, have the characteristics of vocational students
grown increasingly broad. The age span has widened to include
adults at any age who are training or retraining to enter new
occupational fields. Classrooms are no longer limited to
secondary .schools and postsecondary technical schools. Now the
classroom is likely to be in the community, and most certainly
in community colleges. The shift from enrollment in high
school vocational programs to postsecondary technical education
\ is clearly reflected by the parallel shift in govermmental
expenditures’.

In planning for the future, vocational educators must now

—consider-the—special needs—of diverse student_subpopulations

and decide how and which vocational curricula can most effec—*
" tively help students make a successful transition from educa-
. tion to work. <
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Individual Study Activity Responses

GOAL 1

.

4.. Historical definition of vocational education compared
with current definitions of vocational education

-

A

Smith~Hughes

Current

1. Vocational education is under 1.
.public supervision

2. Major purpose is to fit
individuals for employment

3. Begins after 14 and provides
education below college %fvel

4. For individuals who have 2.
entered or are prepared- to
work on farms or in trade
and industry -.
-
3.
ke
4.
5.

Vocational or technical
training in schools or
classes under public
supervision or under
contract with state board
or local education agency
To prepare individuals for
gainful employment as semi-
skilled or skilled workers,
technicians, or subprofes-—
sionals in recognized, new,
and emerging occupations
Includes guidance and coun-
seling, job placement and
follow up, teacher training
Excludes occupations requir-
ing a baccalaureate or
higher degree, -
Includes preparing educators
to meet vocational needs of
special student groups

5. See responses to item 4, Goal 1 in the Self-Check Responses
-~

[ _49_
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GOAL 2
1.
A . :
Philosophic, Economic, and
Basic Purposes . Sociological Concepts
1. To meet labor needs of a. Public education is\g\ggigé/
society \ for obtaining employmen

b. Traineg'workers are needed for
national economic growth

/ o2

c. Work has value to the indi-
vidual and to society

<

-~

» 1

2. To increase options a. Career decisions involve

available to each student gaining information needed to
make job selections

Develop human reéources while
e promoting educational develop~
-  ment of individuals

c. Characteristics of students
must be considered in light of
occupational aspirations and
preparation

A

P

b. Programs should allow for eco~
~ nomic shifts through retraining

c ™ Quality of life depends in part
_/ on providing opportunities for
individuals to learn skills, to
develop pride in work and feel-
tngs of gelf-worth :

3. To motivate all types _a. Schools are responsible for .
of learning developing individuals with
skills to obtain and continue
‘ in successful employment

— T T T T T — -~ -and training i.'n“new*‘occ‘upat:'toug' -
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o . Self-Check :
. *
GOAL 1 . - .y
l. What were the main characteristics of vocational education
as defined by the Smith-Hughes Act of 19177
2. How is vocational education currently defined?
- { 7 .
) 3. What is meant by the phrase "the context of vocational e
: education"? . - L
A
4. Describe the relat;pnship between vocational education and
. general education; career education; and postsgecondary
education. s
P .
5.: In recent years what special student subgroups has voca-
tional,education made particular efforts to serve? .
~ o
- ~6. What-relationship is being developed between vocational
education and other federally funded trainini programs?
‘ . -~
GOAL 2 - . .
- l. What philosophical concepts have been presented to justify ~
- «the need for vocational education?
2. - Describe the major economic, concepts that have influenced “
the inclusion of - vocational education as an 1nnegra1 part
- of public educatlon. . .
" 3. Which statement best describes the soc1olog1ca1 foundation
for vocational education?
a. Vogational education is one way to improve the .
general standard of living of many people. ]
«
b. Work is important to oux séciety only from an
! ".economic point of view.
- c. There is strong evidence that vocational. eddca-
’ tion has greatly reduced juvenile delanuency and
adult’ crime rates.
.
4. What are the three basic purposes of vocational education?
" A
\ -
\\\? -51~ N =
Y . * ¢
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5.

6.

1.

* .
ist a major contribution of vocational education in each

of thé following areas: , :
-

_a. Contributions to labor needs .

kS

b. Contributions to educational relevancy and innovation

c. Contributions to reduction of contemporary problems
such as unemployment

In what problem areas can voCational education contribute

in_the future?

GOAL 3

What broad categories of people are typically served by
vocational education?

Over the last 15 years the total enrolldent in Vocational
education programs has: ’

’
’ .

a. increased slightly
b. more than quadrupled .
c. decreased

. !
d. remained the same

3. Enrollment trends over the last ten years show that the
greatest rate of increase has been at the: ,
#. secondary lavel - Q
b. postsecondary level
» <
c. adult level _ : . e
g . - - : o i _ ‘\“]
4. What have been some df the problems in collecting reliable <
enrollment program and expenditure data in vocational edu- \\ .'
cation that are comparable throughout the nation? )
5. What are some of the uses of reliable data to vocational . )
educators? : —

LRIC

.
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6. Which statement accurately describes the comparison among
federal, state, and local expenditures for vocational
- education?
‘a. The federal government provides the majority of
- funds for vocational education programs.
b. State-and local expenditures have~consistent1y
exceeded federal expenditures.
c. For every, federal dollar spent, more than seven
state and local dollars are expended.

_53_
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Self-Check Responses

.
>

- 7

GOAL 1

1‘.

~

- 2.
Te 3.
o

..

> ) -
MalnacharaCCerlstlcs.of vocational education as defined by
Smith-Hughes:

-

(a) vocational education is under public supervision
~

(b) major purpose .is to fit individuals for useful
employment - 4

(c) begins after‘ 14 and provides education below
. college level

(d) for individuals who have entered or are preparlng to
work on farms or in trades and findustry

As currently define@, vocational education:

] (a) is-under public supervision or under contract with a

’ state board or:local educational agency;
1]

(b) is designed tq.prepare individuals for gainful
employmént and/or fior enrollment in advanced tech-
nical educatloqeprqgrams, L

(c) does not.include education for S:ofessions or occupa-
tions that require a baccalaureate or- higher degree;
. b

4

Ad) is‘designed to train or retrain individuals for

employment as semiskilled or skilled workers, techgi-
cians, or subbrofesslonals in ;gfognlzed new, or
emerglng occupations; and ]

(e): includes the development of effeéétive work attitudes
and interpersonal skills to gq1n and maintain *
employment,

Context of vocational education includes the environment
“in which it is found (lnstltutlons, schools, agencies, *
etc.) and_its relationships to other kinds of _education
(generala§career, adult, etc.)

k-
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GOAL

~1C

»

Relationship between vocational education and

(a) general education: both are important for job
success, contribute to general development of the
student, may serve as a culminating experience for
students leaving school, and may serve as & back-
ground to further Efaining and education

(b) career education: both emphasize preparation for
work as a basic goal of education; vocational educa-
tion is an 'integral part of the preparation phase of
caregr- education

(c) postsecondary education: includes major institutions
providing vocatiomal training at higher than entry-
level skills; for retraining adults making mid-career
changes; for training in newer, highly technical
occupational areas

-—

Special student subgroups include:

e disadvantaged (educationally, socioeconomically)
) handicapp;d (physically, mentally) *

e limited English speaking

e older adults

e women, especially to encourage enrollment in nontra—-"
ditional areas

Relationship between vocational education and other feder-
ally sponsored training programs includes: '

e coordination between state and local manpower agencies
(Comprehensive Employment and Training Act, Youth
Employment and Demonstration Projects Act) and voca-

tional programs

* e . . . L4
e collaboration and articulation of programs within ~

- local communities to eliminate duplication of efforts

2

Philosophical concepts justifying vocational education
include: ’

. ﬁZﬁZZI:\Eagg to sgizzhzhe entire student population,
academic and vocational; : )

-
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e _ educational leaders have long identified career devel-

opment as a major educational objectjive; S
* L]

4

society views sdhools and public education as™a means

to obtain employment;

schools should provide utilitarian as well as liberal

education.

Major economic concepts influencing the inclusion of voca-
tional education as an integral part of total education

trained workers are needed for national economic growth
. « A

educational development of workers is vital to wise

include:
)
)
use of human resources
a

Three basic purposes of vocational education are:

Major contributions of vocational education include:

to meet labor needs of society

to increase options available to each student

<

td serve as a motivating force to enhance all types of"’

learning

*

expansagnﬁgf land-grant colleges to seFfve as schools
for proifessiohal training of vocational educators

individualized instruction and competency-basged

dologies

i . .
cooperat1ve education

-

job skills tb meet labor needs of

éetho—

use of national, state, and local advisory councils

growth of strong youth organization movement

Future contributions of vocatipnal education may include:

improving the quality of the environment, urban rede-
velopment, mass transportation systems, promotidn of

energy conservation

I

-
B
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e providing opportunities for every adolescent to have
actyal work experience

e providing special student groups with skills to enter
a great variety of occupations

I
, ® providing better education and placement for the
handicapped :
e providing training and retraining for highly technical | - {
.occupations and new technologies -
@ ! .
. .
GOAL 3

. 1. Broad categories of people served by vocational education

o include: ’

e 'in-school séﬁdents (mid-teens to mature ages; all
levels of academic abilities; functionally illiterate
and non-English speaking; military and incarcerated
persons; socioeconomically disadvantaged; handicapped)

e out-of-school group (unemployed and employed; indi-
" viduals requiring updated and new skills; apprentices
and persons in on-the-job training programs; trainees ‘
in union and industry-sponsored programs)

[
2. b
) R P

3. b .

o . Problems. in collecting reliable national data about voca- |
tional education include:

‘@ lack of consistent definitions for programs, voca-

" tional students, completers, etc.’ .
e inadequate follow-up of student placements
e diverse funding disbursement patterns .

e inadequate assessment of local employment needs

5 Uses of reliable data include:

e effective short— and long-range planning
7 N , . N D
e deletion of old or additton of new programs

Q ) Q 47\ ‘%i‘
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¢ elimination of duplication in local program offerings
t ] A
L] ® assessing program effectiveness and evaluatlng suc~ 1\
cegsful vocational education programs
6. c ,
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VECS Module Titles

Vocational Educators and Curriculum Management
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.

The Scopé of Vocational Education
Organization of Vocational Education
Legislative Mandates for Vocational Education
Priorities in Vocational Ejucation

Vocational Education for Students with Special Needs

Vocational Needs Assessment and Curriculum Devel-
opment
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Selecting Instructional Strategies and Assessing
Student Achievement

Relating Learning Differences and Instructional
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Evaluating Vocational Education Curricula

*

Conducting Follow-Up(Studies and Cbmmunicating .
Evaluation Results :

Managing Vocational Education Pgyograms B
Preparing for Curriculum Change

Staff Development
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