'

. .
. ~
-

;\

DOCUMENT RESUME ¢
o .t - ) R .
ED 215 055~ ) . ) » UD'022 226
AUTHOR -i1ein, Carol, Ed.;{Sanders, Joseph, Ed. ) ) '
' TITLE Status Report on Programs and Projects (As of January
. .1, 1982). .
., INSTITUTION North Carolina Univ., Chapel Hill. Frank Porter

. Graham Center. . o
SPONS AGENCY National Inst. of Child Health and Human Development
(NIH), Bethesda, Md. .

PUB DATE- - [82]

NOTE e ) r 8 7p . N .

EDRS PRICE MF01/PCO4 Plus Postage. :
DESCRIPTORS Adjustment (to Environment); *Child Development;

*Child Development Centers; Demonstration Programs;
*Developmental Programs; Disabilities; *Early
Childhood Education; Elementary Education; Language
» ' Acquisition; Parent Participation; ‘*Research )
Projects; Social Influences; Technical Assistance;
' ; Training . ) g
IDENTIFIERS *Frank Porter Graham Center NC
ABSTRACT - o - S *
. ) This'report summarizes programs and projects .of the
¢ Frank Porter Graham Child Development Center, University of North
& ° Carolina at Chapel Hill. The report is.organized in the following
. - s categorjes: (1) research; (2) demonstration and development; (3)
¢ outreach and training; (4) public policy analysis; and (5) support
services and administration.. Brief descriptions of specifi@ programs
withid thése categories are ‘provided. Research programs include a, -
v longitudinal program consisting of several related projects to
investigate- the early deggiopment of basic abilities; programs of

research on early education for the q§nditapped and learning ‘ g
disabled; health research projedts; and family Services research’ .
-projects. Demonstratiqn and deve¥dpment programs include edrly .

childhood educatien, and clirrjculum developmént projects. Outreach and -

: ‘training programs are those concerned with the provision of technical
and training assistance to child development programs. Public policy
analysis is represented by a program to train graduate stqgenfs and
fellows jn the application of social science knoyledge to improve
public policies that affect children and families. Support services
and adhinistration programs are the various administrative ‘and

. management activities involved in the operation:of- the Center.

HiiAMIL)- ' '

o
Y

t

) °
¢ . &
v - ¢
-
Y

» - ‘ - ‘
, ***********************************t***********************************

*°  Reproductions supplied by EDRS are.the best that can be made *
* -

- .from the original document., ~°~ Loss *
‘***********************************#********************* khhkhhhkhkhhhhhkx

. . - i




Status Report on Programs
and Projects

as of January 1, 1982

U.S. DEPARTMENT' OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION
EDUCATIONAL RESOURCES INFORMATION
CENYER (ERIC)
L/I'hls document has ‘been repr: oduced as
" receved from the person or organization
onginating 1t
L} Minor changes have been made to improve
reproduction quahty

& Points of viey of opinions stated in this docu-
'ment do not necessanly represent official NIE *]

4 . - o 1 position or policy + o
S 3 . <

- The F rank Porter Graham
s Chlld Development Center

Chﬂd Development Inshtute

UP o221 220 6

The Umversxty of N_orth Catolina at Chapel Hill

. )

2‘ ' ) - o .‘ /




A

~—
.

-—

Table of Contents .~ :
g INTRODUCTION o o v a4 o e o v oo o e e e e e .1

RESEARCH: THE LONGITUDINAL PROGRAM. & o « v v o o v s o v o oo .3

. @
Introduction L] L] L] L] L] o o L] L ] L] L L L L] L] L] L] L] L] L] L L L] L L] L 3 o
: 3 .

[

- The AbeEedanian‘Project. L .~; o o o 4

Preschool Language Performance . . . . s e o o s o e 0 e e o4 s 8

- : , ) . ‘
Language as an Adaptive Tool for the Young Child « « « . v o o . 9 ,
} * R \ X ' ..
- ‘ Antecedents and Correlates of Adaptive Behavior. . « « « o o . 11
Home , Neighborhqod;iand'Classroom Observétions o e s o o0 oo 13 .
Observational Studies of Adaptive Cléssroomethavior e o o oo 15
’//’Respi£atory Il1lness and Belavior . . . W te o s o s e e e e s 16
. N - * \ ¢ A
c S ‘ . \
RESEARCH:: THE CAROLINA INSTITUTE FOR RESEARCH ON . .
.EARLY EDUCATION FOR THE HANDICAPPED QCIREEH)V3~. e s.e"e o s o o 18
- . > - . °
-, 'RESEARCH: INDIVIDUAL RESEARCH PROJECTS. o & ¢ « o o %o o o hI 25
‘. < l Heaith Research' L] L] L] L] L] L] L] L] L L] L] L] L] "’ : L] L] L] L] L] L] L] L] 25
\ 7z , - . . i - 1)
* A Study of How Three Levels of Services Affect Family )
» Func tioning' ) L] L] L] L] L ] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] 26
Longitudiﬁa}\?tuﬂies of Learning Disabled‘Chiqueh .Y |
. ' . ! T (
o : DEMONSTBATION‘AND DEVELOPMENT: & ¢ o o o ¢ o ¢ a.6 o o o o o o o o 29 R
A - B hd ‘
\ Earl?_CW}ldhood Education Programe o« o o o o o o o 010 o o o o 29
Infant.‘cutriculum' L] L] L] L] L] L] L] o, L] L] } L] L] L] L] L] L] L] L] L] L] L] 30
) The Early Childhood Curriculum Development Program . . ins o¥e 31
I 3 .. . * - - . - ,
et - ’ s - s R '
~ - ~ \) ¢ } Vd
A




»

, Y

OMREACH AND TRAINING. v. L] L] L] L] L] L] L] L] . L] L] L] .- L] L]

. ./
Technical Assistance Development System (TADS) .

N

' Dissemination Technical Assistance P;bject o o o

-~ d

et

NIE‘Project KNOW—HOW ¢ o o o o o ¢ o o o o o o =
Day Care Technical Assistance and Training System
( DC TATS) L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] [ L] L] L]

Technical Assistdnce to Parent Education éi@grams

w

-

e

L3

Basic Skills National Iechnical Assistance C&nsortihm. "

The Triad System for Technical Assistance and Resources.

Mid-South Regional Resource Center « « o« % o o &

& Research Training Programe « o o« o o o s e e

. 4

PUBLIC POLICY ANALYSIS « « o o o o o o o o o o ove’e

»

The Bush Institute for Child and Family Policy .

v

SUPPORT SERVICES AND ADMINISTRAPEON. « « o o o o o

Communications « o o o o o o o o o o o o o o o o

PR

Computer ServiceSe o« ¢ ¢ ¢ o ¢ o % e o ¢ o s o 0

» -

Trend in Sources of Suppért for Years 197I-81. .

Fiscal Year 1981 Estinated Expeditures by Project

»

o
.

Relationship of FPG to the University of North Carolina.

COmponé%t Organization o« « o« o o o o o % o o o o o o

Directors and Senior Staff of FPG Pioiects . o e

1980 & 1981 Publicationg « o+ o« & o+ & o o e e e e

9

Staff with Joint Appointments on january 1,.1982 o o

A .

PSP

13
. :’ 34
.. 35
.. 37
.. 37
.. 38
. .39
. .40
.. 4l
.. 42
J.o43
C.

.fs ,§6
Y
.. 48
. o (49
.. 52
“cp 53
of e, 9@
- '§é
. .59




"Infrqductinn o

' . A 3
- ‘ . s B -
. .

- ’ In October 198] the staff of the Frank Porter Graham,Child . *
I . Development Center (FPG) observed the Center's 15th birthday with a
: ‘thyee-day series, of seminars and special events. . The occasion was .

. _.'observed as a rededication to the Center's.purgose: to discover and

: apply knowledge for the benefit of children and families. ™~ _ i r.

7/ . FPG's founders, Drs. Halbert Robinéon and Ann DeHuff Peters, had
'/ three major goals: - )

°
4 "

s -

. -- to discover how to promote the optimai dévelqpﬁeht of
»chiidren; - ) .

v

&

. . ‘-- to learn how to support parents by providing théir children
T with comprehensive services including daycare, education, and R
health care;: . e
L —- and to document the difference such a program would make in ' ’
. . the long-range development of the children and the'staptlity
- fL\L of their families. B t

\
-

.Dr. Robinson chose to Wame the Center after Dr. Frank Porter ! ‘
Graham, for whom he held a dgqp respect. Graham, who died in 1972, .
had served as president of the University of Nor;l'( Carolina," U.S. '
Senator, and delegate to the United Nations. He was widely respected
as a lifelong advocate of human rights and equality of opportunity.
His commitment to youth made it apptopfiage that a research center
committed to youth carry his name, . -~ ) L ’ .

N FPG opened in 1966 as a pilot project in which a gtaff of four. "
o worked with 11 children who ranged in age from 2 months to 3, years, 1In
. 1968 FPG became one of two centers that make up-the' UNC Child Develop-
Co ment\ Institute, The .other center, the Biological Sciences Research . .
Cente¥, explores the genetic and biomedical influences on child develop- -
y menth The Institute was one of 12 established by Congress tq,conduct
~ resgearch and related programs focusing on mental retardation.gnd child .
: development, ' e - T J ‘4 :

« * Today-the FPG Center conducts an early childhood program serving 60
children from 6 weeks, to 5 years of age. Ip addition, more than a

A e L -

. . '“: . \ . . . #
. . K4 ‘ . . 1 5 . R )’
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thousand children haves taken part in FPG research projects or been served
. through its other programs. Approximately. 140 staff are now employed,
including 23 Univérsity faculty members representing 10 schools and

" departments. L. T
‘ . > ~ _
) .\ The Center's program encompasses four- types of.activities mhat repred#®
- sent a progression of knowledge about children from its discovery to its
- general aﬁplication. >
’ . “ * ° v
. ) s — Research discovers facts by subjecting our concepts of chil .
# o and families td"investigation. . :
\ ~
; o C) - Development permits us to organize knowledge into a'useful form,
\ -F such as a curriculup product for teaehsfs)ga book for parents, or

&

» a manual for daycare directors.

— Outreach.and Training deliver knowledde to professionals on the

job and help students prepare for careers in child development.
; , .

. = Policy Analysis applies what we know about children and-families

.to help public decision makers weigh the merits of legislation and
:.pr*§rams’ . .
- At they beginning of 1982, these  four program areds comprise 23 FPG
projects: - 15 in research, 1 in demonstration, 2 in development, 4 in

2 * outreach and trairing, and l in policy analysis.. Each program area draws

gpon knowledge and techniques contributed by scientists and professionals

. throughout the World. In turn, each program area disseminates the results

_ of its work.beyond the confines of the Center to the local community, the

, state,  and wherever they may be used effectively. T .
~ ) 'About this Report o . . _ < .
. This volume was edited by Carol Klein and Joseph Sanders. Funds for

. its publication.were provided by the National Institute "&f Child Health
and Human Development and the State ¢f North Carolina. Comments cah be
addressed to the-editors at the Frank Porter Graham ‘Child Development
Center/ Highway 54 BypaBs—-West/ Chapel Hill, N.C. ‘e7514.

¢ 3 The editors gratefully agknowleage the heIp of Brenda Bfady in the ’
)preparation of the manuscript. -

.
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" Research . A

The Longitudinal Program . 3
' draig Ramey and James J. Gallagher, Co-Principal Investigators
: ‘ : /.
*  Introduction '

The Longitudinal Program; which was initiated in 1975, is enabling
« " FPG to make a comprehensive study of child development during the first

eight years of life. The program joins seven research-projects in a

coordinated investigdtion into the éarly dévelopment of basic abilities.

The first project described here, the AbecedarianvProjedg,‘was initiated

. in 1972 and was expanded 'into the Longitudinal Program in 1975. The
projects cluster around unanswered questions about 1ldnguage, intellectual
, and-social development, child health), and task-oriented behavior (the
ability to concentrate on a problem and persist). C
' Thg\seven projects have worked with the -same group of 112 children
. selected before birth from low-income families. Children from backgrounds
. of poverty have been shown to face a, high risk of developing more.glowly
, . than normal and entering school'ﬁnpdépared for classrogm learning.”

“The program traces the development of basic abilities in these
children from 6 weeks of age into their second year of elementary school.
All the children joined the program at about 6 weeks of age,‘and'now'gange
from 4 to 10 years. The program attempts to identify which abilities are
crucial to later success and to specify techniques and materials that can

. be used in homes, daycare centers, and schools to' strengthen these abili-
ties. Each project examines the same group of children from a different

. .perspective. - When all these perspectives are put together, a more com—
plete ‘picture will begin to emerge showing how to encourage the growth and
development of children during the first years of life. ’

-




THE ABECEDARIAN PROJECT ‘ .
a

Craig Ramey, Senior Investigator; _

Frances Campbell and Dale Farran, Investigators

- -1

Initiated‘in 1972, the Abecedarian Project conducts,research into the
. prevention of developmental retardation and school failzre possibly

o attributable to économic or social deprivation. The project has.included
112 high-risk children and their families. The 93 children currently in
-the project range in age from 4 to 10 years., ° «\

The Preschool Program .

- ¢ ) X -

. ) .

Children were randomly assigned at birth to, an experimental or
control group. The two groups differ in that the experimental children
attend FPG's daycare program from infancy until they reach public school

~ age. Control group children do not attend daycare at the Center nor is
e any attempt made to"alter their preschool environments. Both groups have
received supportiye spcial work services upon request. The experiment: ta)
’ . children have free medfcal care at the Center; low qost or free medical
' care is avai}able to control children at lbcal’ clinics.

N

thldren attend the Center five to egght hours each weekday for-about
49 weeks & grear. The child-teacher ratio varies from 3:1 for infants to
7:1 for 4 year olds. The children participate in a variety of activities
aimed at supporting intellectual, social, and physical development. Major
emphases are on experiences requiring language use.and task orientation.
After. age 3, the children's curriculum emphasizes linguistic,and social
skills that are thought to be helpful for successful performance in public
N school. , .

The Elementary School Program . e
- . paY
Whe#%hildren from both groups reach kindergarten age, half of each
group is randomly agsigned to schpol. age experimental and control-groups,
creating the four groups of.children” shown in the accompanying table (93
of 112 children remain in the programﬁ-an attrition rate of only 1 58%
annually) . . R -

¢ i A ' . N - Y

-> The school age experfhental group, their families, and classyoom, .
teachers receive the educational services from a home/school resource
teacher. Each home/school resourte-:teacher serves 10 to 12 children.

. School age control children do.not receive. sewvices of a- home/school -+,
" .resource teacher, ) . : . ) ‘-
~ The resource teacher provides a 1iaison between the child's parents’
,and classroom teachers to create gpecific educational activities for the
home and classroom, Special emphasis is placed on Home/school“continuity

. " *

a ¢© ‘ ’4 “ '8’ ‘ ' “‘.
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. Table: Assignment to Groups * *
Preschool Educational Intervention o=
o ' Yes ) o No -
- N N N ‘\
- I~ T . |
\ Yes | 25 | 23 |
School age o [ | - |
Intervention | 1 " I
. No . 20 | 25 |
: | L - I |

- )

of education in basi¢ skills such as reading and mathematics. The )
'resource teacher also serves as an advocate for the child to assure that
full use is made of educational -and community resources whilh might
benefit the child. s
) '

& ¢

The Research , o o

{

The numbers within the squares in the table indicate the, numbers of
children who (by 1982): have been assigned to each of.-the four combinations
of preschool/school.age groups. This general design allows comparison of h
the relative effects of early versus later education%} intervention,

'S r

In addition to the high-risk children, randomly drawn samples of ' -
children at the ppeschool and school age levels are assessed periodically.
Studying these children and their families permits the investigators to
compare the &ffects of educational intervention dgainst a baseline of

;o . families from the lecal community. . , .
’ » v J 2 ) .
g . To evaluate the intellectual, social, and educationdl consequences of
this intervention program, a variety of procedures are useld: standardized
C\ o tests, conitrolled and seminaturalistic observations in laboratories, home

and neighborhood: observations, and interviews., «

¢ >

O~ Preschool Intervention N

*

P .. . \
Results from stdndardized mental tests indicate that experimental
.children maintained IQ scores within the average range from 12 to 60 .
Ty months of \age, but that over the same .time period the mean IQ of the
TN controllzgrldrenidgfliﬁed. Although there was an overall decline in the
RN » control group's I1Q scores, the poiht of greatest difference between the
g L groups was at 36 months®of age when the average IQ for, experimental group
* children was(loo and for control group ¢hildren was 84, Thereafter, the o8
control gtowp's mean IQ.shdowed a gradual rise, which is attributable in
part to educational experiences obtained in :25 local community.

Early education fntervéntion appeared’ to alter the relationship v,

between socioeconomic conditions and child outcome. In the control group
- !
. e ) ' g * <
. . > .o £

5.9 . . )
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'maternal‘IQ, maternal attitudes, and the quality of the’ home environment
were all significantly and independently related to child 1Q at 60 months.

' For expérimental children, however, the quality of the home environment

was th only'measqre significantly. related to child IQ at 60 months. The
quality of the home environment was an important predictor of child /
outcome in both groups, indicating that early educational intervention can
supplement, but not supplant, the home as a primary influence upon- Coe
children's intellectual development. <€arly intervention does appear to -
help overcqme some facets of psychosecial disadvantage during the

preschool years. ) ‘ | .

A comparison of the experimental and .cortrol groups' scores on
ability tests shows that experimental children at 42 apd 54 months of age
had significantly higher scores on verbal, perceptual-performance, and
quantitative scale indices. At 42 months the experimental group also had ,
significantly higher scores on memory, but the two groups did not differ
on memory at 54 months, There were no differences between the two groups
on the motor skills at either ages. Thus, the preschool intervention had
positive effeats on a range ‘of cognitive abilities.

2

School readiness measured by the Peabody Individual Achievement Test
J(PIAT) indicates that, on entering kindergarten, experimental children
scored significantly higher than did the control children. Thus, the - .

experimentdl children appedr to have been better prepared for entry into
publgc school. .

+
1
N

School Aée Intervention . . N
1

« Teacher interviews were conducted at the end of the kindergarten,
first grade, and second grade. The interviews focused on sociad behavior
and academic characteristics. Althowgh based upon relatively few children
do far, the interviews suggest some tenative conclusjons. Preschool
experimental children initially got and maintained higher academic group
placemehts. These group placeménts, however, bore almost’ no relation to
1Q scores. Preschool experimental children were referred for a special
education service less often than were the control children, and fewer of
them were retained in the same academic group' at the end of the year.

'ﬁother-Child Interaction ~ '

- A major section of the Abecedarian project has been concerned with
mother-child interaction. Studies in this section have shown.that there
were no significant differences in the home enviromments of experimental
and control children throughout Eﬁs'breschool years:; However, data
collected from studies of mother-child interactions ifdicated that
preschool intervention may have had a positive effect upon the child-
mother relationship. Comparisons of mother-child interactions between
experimental and control groups when children were 36 months of age showed
that experimental group mothers.engaged in over three times as mych mutual
play with their children as did-controlagothers. The experimental motRers
‘also initiated nearly four times as muc mutual play with their chi n

~

¢

¢

- . 6 - 10 :
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as did control mothers., This ¢an be interpreted to mean that idtervention

'may have imade the children more talkative, more responsive, and more ini-

tiating with adults than were the control children, . -
Recently Abecedarian researcﬁgrs héve«beén fgcusin&kattention on thg
mental development of children in the control group fn order to understand
environmental contributions to individual differences in their typtcal -/
environment, Data have now been publishﬁd which indicate that mothers'
attitudes toward childrearing, the orderliness of the.home;‘apd child

temperament—--all assessed when their children were in early infancy--

. predict which children will become dev@Lopmentally delayed by 24 months:

of age. These findings may help faturé educators to concentrate their
efforts on that segment of the disadvifitaged population most.at risk for
delayed development. : pu )

<

The Abecedarian Project also reported an indirect effect of early and
continuing~daycare on mothers of expetimental group children, It has been
found that by the time -the experimentdl group children are 54 months of
age their motherS have obtained significantly more formal education than
have control group mothers and are more often employed in higher skilled .
occupations. Thus early education for high-risk children seems to have
some positiye effects on their familie§ as well. -

L

.
Farran, D. C., & Haskins, R. T, Reciprocal influence in the social

interactions of mothers and §—year—old children from different
gsocioeconomic backgrounds.. Child Development, 1980, 51, 780-791.
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PRESCHOOL LANGUAGE PERFORMANCE

/\ = .
Alice Gordon, Investigator : . -

- v
) \

A key element in FPG's daycare program is the facilitation of .
language development in childfen judged to be at high risk for language ,
failure. The Preschool Language Performance project tests these children
to find out hdow they function in selected areas of language performance.
In so doing, ‘the project differs-from most previous psycholinguistic’
projects which have not included high-risk children, have been 1€ited to
domains such as syntactic development, or have been conducted as isolated
studies rather than interrelated, longitudinal studies.

&

The project also. gistinguishes ivself from other intervention‘testing*

programs in that' it goes beyond the use f the relatively global 1Q test
and utilizes, instead, the important components of language development in
measuring performance differencés that result from intervention. A
variety of language skills are measuréd by administering a series of |
individual tasks in the areas of basic words, representative sentence

structure, short stories and referential communication, and complex words~\“K

4 -

and sentences. g . .

For the past four years, the language tasks have been administered in

"50-minute qessions to high-risk experimental daycare and control group

children at 3. 5, 4.5, and 5.5 years of age, and to a more advantaged,

low-risk sample of children drawn from the local’ population. In addition, *

children in“the thrée groups have been asked-to answer, open—ended
questions, Their speech was taped, ‘and evaluations are being made of each
child's expréssive’ language ability. e .

-
N -~

At all three agt levels, the performance of the experimental daycare
group exceeded that of ‘the control _group, but was not, equal>to the per-
formance of the more advantaged group. It appears, then, that systematic
daytare intervention has a facilitative effect upon the language perform-

" ance,of high-risk children.;\lt is not surprising to note, however, that
1

even though the experimental‘high-risk children showed improved perform—
ance, they still could not perform as well linguisgically as ehildren fr
homes with highly educated parents and with family incomes well above the
national level. /

-

, . ¢
R . s .

Gordon, A. M. I8 the language development of high-risk children aftected

by environmental assistance? In R. S, Haller (Ed.),, Proceedings of the.

Mid-America linguistics conference., Lincdln,; NE: Linguistics Area®
Study_committee’ 1980, 14"%30 :

7
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Gordon, A. M., & Bernard, J. A. Effect of- daycare intervention on the
:language performance of high-risk children. . Abstracts of Individual
1 . - T
Papers, 1981, 3, 114. =~ . . |
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LAN%QAGE AS AN ADAPTIVE TOOL FOR THE YOUNG dHILD
x ts .
Lynne Feagans.and Dale Farran, Investigators

-

.

. This set of research studies has-examined the abilities ‘of different
groups of children to handle connected discourse in school-1like language
tasks, Connected discourse is defined as language beyond the sentence
level which forms a connected unit, as in story material or in a set of
instructions. The ability of children-to handle discourse was studied
prior to school entry and during the first few years of school.

Study 1
—————

In this study children ‘from 1ow—iﬁcome families who were part of <the
Abecedarian project (both experimental and control) and children from

middlé-income families participated in two experiments in the fall and ,
spring of ‘their kindergarten year, Children in both groups were chosen
from the game classrooms. - . Te . ‘

Experiment I, the children were read three types“of stories., ,The
storfes varied in the degree to which their events were sequentially '
and/or logically related to each other. The children were read each story
until they were able to demonstrate perfect comprehension by acting out
the story with props. They were then asked to paraphrase the story.

Although there was a difference between the groups in the number of
times a story needed to be read before all information was acted out, cor-
rectly, the major difference was in the amount of information, communi-

. cated. The low-income childrén lost almost twice as much information in

telling the stories back as the middle-income children. In addition, the
low-income children produced five times as much irrelevant information
compared to the middle-income children,

This experiment revealed only a élight ;serall advantage to the’ -
experimental group over the control group. The evidence suggests that a
general intervention program may not have a largé impact on the
development of specific discourse skills, - .

— In Experiment II,. children were presenféd with two “magic" boxes. By
following a sequence of three steps, she children were instructed to open

: the boxes in order to find a piece of cdndy. For one box, the children

were given verbal instructions., For the other box they were instrycted by
a nonverbal demonstration, The instructions were repeated until the

T . /

r A
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children demonstrated comprehension by opening the box perfectly. The
children were then asked to "teach” the trick to a blindfolded adult.
8 : -

The analyses revealed that -uo matter what style was used to present
ingtructions, children from a low-income background required one extra
trial to learn the steps. When middle-income children communicated the’ ,
1nstruction? to someone else, they gave about twice the amount of infor-
mation as low-income children, used fewer nonrgferential’ propouns, pro-—
vided more words of irstruction, and used a greater number of different
kinds of words. Moreover, when middle-income children received insfruc- .
tions, verbally, their performance was significantly better than when they s
were instructed by demonstration. The data indicate very few effects of - '
the general intervention program on children's performance in the magic
box experimbnt, . . ) /5

All middle-income apd low-income children were tested again in the
spring. Results indicated that although the low-income children did
improve somewhat in both experiments, the middle-income children also
improved. Thus the gap between the groups remained great even after one
year in kindergarten. . . .

1 Study 2 ' ‘ '
220y 2 -

‘ /
Since children in the low-income group were predominantly black, it
was important to find a high-risk low-income group .cogsisting. of white
children, so that the effect of both race and socgboeconomic status gould
) be explored. Separate funds from the Spencer -Foundation were .secured to
R study a group of white low-SES kindergarten—age children.' Mothers of this
. group had less than a high school education atthe- tThe of the child's o
z birth. 1In other demographic characteristics, however, such .as income
level and family stability, this group proved to be less at risk than had
been initially assumed. The group proved to be composed of stable
© working-clas8 families rather than families living in poverty.

The children ingthié working—-class group were administered the exper-
iments described in Study 1. Preliminary regllts showed that children
performed slightly, but not significantly better on the stories task than
.did the experimental children. On the magic-box task, the white working~
class children performed better than either the experimental or control
children and they appeared to be more responsive to verbal stimulation.
The performance of the working~class children improved more dramatically
in the verbal presentation session,-as compared to the improvement of both
1 _ high-risk groups. E ’

o

s - . .
The results suggest that the working—class group might profit signif-
icantly from kindergarten., The children in this group appeared to incor-
porate the verbal .stimylation to which they were exposed, and to improve .

their performance.
a

Study 3

Given the differences between the high-risk and middle-income
ch{ldrén, it was felt important to assess the children's linguistic

« -
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flexibility in more depth. A new set of adaptive tasks w3as created in
which several ‘key components were varied, including the race of the
examiner. .,
Thirty—q@e experimental and control chilﬂrén were tested on the
Adaptive Language ‘preschoql battery. The race of the experimenter had -no
"effect on the_results, There was a surprising range of ability in these
preschool children to tell a-story uader any condition, “with sogé children
simply unable to tell a story, even after _practice, while other children
needed no prompting* and produced complicated stories. In addition it was
easier, as expected, to tell a story about logically related rather than

»

- nonlogically related objects. - - N
. ] R ) . .
.Summary . - L . . ) . L T
. E— . . . . .

" These studies marked the beginning of a voncentrated .examination of
*discourge processes in school-aged children. ° Under way are more studies
of these same processes in second grade: studies examining the relation-
' ship between children's skills with connected discourse and their class-
room behavior and achievement, and studies assessing teacher ratings of
connected discourse skills., N .

-
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ANTECEDENTS AND CORRELATES OF ADAPTIVE BEHAVIOR
»\\farl S. Schaefer, Senior Investigator

<

: " ) The two major components of adaptive behavior are social adjustment

and academic competence. This study looks at how children are rated by ’
g their teachers in the two areas, and compares the ratings with the
attitud%s and beliefs of the childrens' parents, The study also sees
whe the™or not the ratings remain stable over a period of time and
evaluateé‘the effectiveness of interventions, R >
~ ’ ! e
Insttuments used to measure behaviors arg the Classroom Behavior

Invento;y,‘the Bipolar Trait ratings, and the Social Assets Inventory,
These ipstruments nieasure intelligence, extroversion versus introversion,
and considérateness versus hostility. Such characteristics as curiosity,
_creativity, independence, and task orientation occur as combinations of
the above three dimensions. Children in daycare and the first ‘three years
of school are rated twice each year by their teachers. Mothers are

on 15
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. interviewed when their childr’n enter kindergarten and again when their
cHildren complete second grade, Because the focus is on positive rather *
than deviant behavior, it is possible to set definite goals for inter-
vention and service programs,

~

o~

4

A preliminary analysis of the children from 3 years of age"through
second grade has been made to ‘determine the stability of their behavior.
There was a’substantial consistency of behavior during the pregchool
within the daycare center, A# abrupt change then occurred during the
transition from” preschool to kindergarten. However, there was evidence
that beha%ior stabilized during the second grade and became fore
"Eonsistent with the preschool behavior. These.findings are similar to
other findirgs that:show differing behavior at home and at ﬁchool.

/ .

High-risk kindergarten children. from FPG's daycare b:égram were found
to be more intelligent and creative than were high—fiqk cﬁildren'in the
~_.sontrol group, However, the daycare children were also found to be less
considerate and more hostile than the control c¢hildren., 'Differences
between the groups were less evident among a smaller number of children
who had.completed grades one and twos - ‘
.. The "Parent as Educator Interview" revealed that modern attitudes

A toward child rearing and education correlate with obsetvations of parent’

. behavior. Recent analyses have revealed that parent behaviors, along with
parents' attitudes, beliefs and values, were more‘significant’ as predic-
tors of childrens' academic competenc® than maternal demog raphic and
psychological characteristics, -

M $
Motheﬁg of the experimental daycare®children apparently have bene-

fited from their participation in the project. They are less inclined to
believe that all children, if allowed, will misbehave. They believe they
*have control over their own lives. On all.scales, experimental mothers
 had attitudes“that are positively related to their child's academic compe-
tence. The findings suggest that the teaching of parent behaviors might
begihpplemented by teaching modern parent agttitudes, beliefs, and values
in order to increase the long-term effectiveness of parent—centered inter-'
vention. ) . ’ e

The measuring scales used in tﬁis project have been found by other
investigators to show promise as screening tools for mental retardation,
learning difficulties, and emotional problems in young children.

[
-
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HOME, NEIGHBORHOOD, AND CLASSROOM OBSERVATIONS

Ron Haskins and Neal Finkglétein, Investigators

-

This gfoup of studies {f designed to learn how a child's social
circumstances influence devélopment and school achievement. Each study
focuses on some aspect of children's social experience, and attempts to.
relate social experience with school academic performance or classroom
behavior, ' ’ , .

Qver the past four years, investigators followed Abecedarian children
into public school kindergarten and through the first three years of
school (see page 4). A total of nearly 60 FPG children have been observed
in their neighborhoods, their kindergarten classrooms, and during recess.
In ‘addition, 30 of these FPG children have been observed in the classroom
and during recess for three years, and another 20'children were gtudied’
for two years. 'The neighborhood and classroom data have also been cal-
lected on a sample of middle-class children matched with thg FPG children

on sex and classroom. ~

.

—~

’

Information 'is also being collected on all kirndergarten children—-

. both the FPG sample and the middle-class ‘sample-~through family inter- |,
views. Thus far, interview data seem to indicate thaty low-income black
.Children have’extensive contact (at least once a month) with more thar 30
different relatives (such as aunts, uncles, graqdpafents, and cousins),

. By contrast, middle-class children have very little regular contact with
relatives outside their immediate family. In addition, poor children know
‘more adults well who have been unemployed, have lower status occupations,
and had children while unmarried than do children from middle-class fam—
ilies. Low~income' parents also use physical punishment more'?requently
than do middle-income parents, although virtually all parents gaid they
used at least some physical punishment., oo

An article has been published on the instructional experience and
behavior of children while they were in skill groups in the public school
"classroom. Preliminary information had indicated that about 80 percent of
. kindérgarten and first grade teachers in Chapel Hill used ability grouping
in math or reading. A number of studies in the literature have reported
anecdotal evidence that children in low-skill groups receive less, and
perhaps inferior, academic instruction tKam do students in high-skill
groups. The investigators regarded this possibility as at least a partial
explanation of the widely reported differences in academic achievement

- " N L4
. /
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between low-skill and high-skill children. Further, because -tasual
observation suggested that low groups were populated disproportionately by
children from low-income and black families, any differences in academic
instruction during skill groups could also help account for the genetally
lower achievement test scores frequently reported for such <hildren. \

Chfldren were observed during language arts instruction in the lowest
and highest skill groups in .19 kindergarten and first grade classrooms.
In each group the investigators watched 10 randomly selected children for
eight miputes each on three days of instruction,

-

>

Four results bear emphasis, First, although teachers placed both

high- and low-skill students in groupe of about the same size (5.9 and
74,7 reséectively), they organized the groups in significantly different

ways. Specifically, they tended to have high-skil students in. .
individually-assigned seats pursuing their tasks imdependently. By con-
trast, they worked with low-skill students together in groups of fivehor
six around a table with relatively high levels of teacher supenﬁision.

Second, teachers used instructional time differently. High-group
children spent about 20 percent. of their time practicing previously
learged skills as compared with more than 32 percent by children from low
griiﬁsé Further, teachers spent about 50 percent more time introducing
new subject matter to high-group than low-group children,

Third, there were a number of differences in teachers' use 'of control
* techniques with the two groups, With low-group students, teachers used
about twice as many statements to control behavior not directly related to
academic instruction (e.g., "sit down"). They also used twice as much
positive reinforcement and about six times as many disciplinary statements
, with low—group students. - .

Fourth, children in the two groups behaved quite differently. Chil-
dren in the low groups were about eight times as likely to interfere with:
their peers' academic work by taking materials or otherwise disrupting

_ thenm, and were .about twice as likely to be doing something other than
their assigned task.

o Taken together, these results do not confirm the suspicions of some
investigators that low-group students receive less dcademic instruction,
However, they do receive less exposure to new material and do less
indépendent work. The instruction of low-group students takes place\in a~
situation characterized by much_ more discipline more control attempts by-
" teachers, and more, punitive statements by teachers. Nonetheless, given
rhat low-group students are frequently off-task and quite disruptive,
teachers' behavior toward them seems appropriate. -t




,IOBSERVATIONAL STUDIES OF ADAPTIVE CLASSROOM BEHAVIOR -

. 'y

2

James DJ McKinney and Lynn Feagans, Investigators

- 4

-

The objectives of this study are to assess the effects of Preschool
and school-age- intervention on the adaptive classroom behaviors of high-
risk children, and to determine the relationship of classroom behavior to
academic progress, ,

-
—~— LY ' -

Ad ptive classroom behavior refers to task-oriented, so®ial, and .,
affective behaviors during instruction which have been related to achieve-
ment in previous studies. Lﬁbeséigators measure classroom behavior pat-
terns with an observation system called SCAN. Children in the Abecedarian
Project are observed during two days of classroom instruction each year.
throukh the second grade.

Teacher activity and key. features of the learning envit&nent are
also recorded in order that behavior can be studied in relation to !

-classroom processes and the academic demands-that are made of the child. }

x

Preliminary analyses ‘have compared the‘high;risk experimental chil-
dren'to high-risk control children and each group to a general population

- sample. The,FPG experimental group did not -differ from the FPG control

group{with-respect to most SCAN beha:ior’patterns. However, FPG exper-
iment&l children were more aggressive than children from the general - popu~
lation” in the same classroom, and tended to be have more ‘off-task behav~-
ior. The FPG control group's response to kindergarten placement was mark-
edly similar to that of the classroom general population sample,

The importance of ada;tive classroom behavior for school success was s
demonstrated fn one analysis in which SCAN behaviors were combined with IQ '
at kindergarten entry to predict achievement gains during the school year.

These results showed that behavior pattérns and IQ both were required to

predict the progress of high-risk children, whereas only IQ predicted the ‘
progress of general population children. -~

Exploratory analyses yielded moderate relationships between off-task
behavior, attentiveness, gross motor activity, aggression, and low, aca-

demic achievement at 60 months, Also, maternal. IQ and education were L=

Telated to several SCAN behaviors such as off-task behaviqr, attentive-

[ .
ness, aggression, and dependency. is data set is being further 4ana-
lyzed,, and additfonal data is being collected at kindergarten, first, and
gecond grade levels. ' .

i
¢ —

The analysis of data on classroom setting hag beent primarily descrip-
tive. However, as expected, children were observed ifi more academically -
demanding settings as they advanced through the gfades. ' ~
. . < .
: T .

-
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Preliminary evidence suggestE that FPG éxﬁerimental group children
responded to the increased emphasis oh basic skills in more tabk-oriented

fashion than did control group children, "‘\\
. , . g
% Future work planred in tHis set of 3;;%§es involves the obseérvation
of teacher-child interactions during classroom instruction. In these
studies we hope to better understand the classroom processés which account
for the relationghips we have found between child behavior and academic
progress. L : ) . b X g
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RESPIRATORY ILLNESS AND.BEHAVIOR
1
Albert Collier, Senior Investigator;. : .
Margaret Sanyal and Ron Haskins, Investigators® . ’ .
- <.

-

Some restarchers have suggested ‘that hearing loss during the early
developmental years may lead to language deficits. Yet in the past there
has been no methodology to conduct repeated measurements of infant _
hearing. Now infants as young as 8 months cas be tested using a procedure
called Visual Reinforcement Audiometry (VRA), in which an auditory
stimulus i{s presented to the child through a monaural. headphone. The.
child is conditioned”to look toward his left whan he hears the stimulus,
in anticipation of seeing a lighted-animated.toy. The loudness of the
stimulus is decreased until the child does not respond, In this way a
hearing threshold may be obtaimed. ) R ’

. .

The VRA procedure was used dﬁ{ing'the past year in a study of hearing
loss experienced by infants with otitig media, a common-middle ear infec-
tion. Twenty-three infants from 8 to 19 months of age were teeted.
Eleven of the infants had 17 episodes of otitis media in the nine~month
period of observation, with a range of one to three episodes per child.
Forty-nine percent of the cases were unilater&l (involving only one ear).
'The children shpwed a hearing 1oss in 13 of the 17 episodes,

‘a

. Children alreadz‘Fprolled in the study will be followed- for the next
year, and new children w{ll be added. Data analysis of acute and long-
term effects of hearing Yoss will lead to an understanding of the poten- -
tial links between middle ear disease and subsequent verbal intellectual
ability. ) ) :

2
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The hearing loss study is part of a series of investigations con-
cerned with acute illnéss and child behavior. Previous research has exam-
iged the effect of respiratory illness on infant learning in the first
year of life, and on infant and caretaker social behavior. ’ .

K

‘ ~

A recently completed 'study has examined how data obtained on
) respiratory illress. 'and infection redates to the clinical problem of
otitis media. The study, conducted over a period of years, differs from
prior studies which have suggested\that there may be little or no
.. connection between middle ear disease aqg other 1nfectiona¢ﬂ

&

.

_ The stud¥ concluded that .resgpiratory infection is’a major cause of:
otitis media, and that certain respiratory viral 1nfections are more
frequedtly complicated by the middle ear disease. Overall, otitis media

-«was diagnosed in 21.3% of the studies, a rate 3.2 t{&es that of cases e

where viral infections were not identified. It was lalso found that the :
presence of certain bacteria in the nasal region increases the likelihood
of developing otitis media. Eliminatiop of those cases of otitis media
which are attributable to the colonization of bacteria would resul?®in s
approximately a 25 percent reduction {n total otitis media episodes, (,~\\

e

~t

The findings suggest that more attention to the role,of viral infec--
tion as an 1n1tiating factor in otitis media is indicated.

-
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Research |, L

The Carolina Institute for Research on Early -
Education for the Handicapped (CIREEH) - 24
o N ) i . . ) N ) .
James "J. Gallagher, Director -, - - . 7 f ' ¢
Ty : ‘Q @ ®
k. & » - c
Introduction ‘ ) .
© ) / ) p O o M
The Carolina Institute for Regearch on Early Education for’ the. . *_“ e

Handicapped (CIREEH) 1nvestigates the deve lopment of“young handiépred
children and the role of the family in their development. Begun in 1977,
CIREEH ‘is-one of four institutes in the U.S. funded through June 1982.by
the Special Education Program in the U.S. Department of Education. CIREEH

" _is located at the FPG Center and draws upon the staff and, résources of two

'PROJECT CARE . L e

o

other UNC units; the Division for Disorders of Devéiopment dnd .Learning
and the School of. Education.

-

"8ix of the projects descriped in this section are ongoing 1ongitu- .
: dinal studies designed to report their final results after they are -
completed in 1982; The seventh project, ”Suecessful Parenting of.Handi-
capped Children,” was completed in 1980. \

"E"’ . i .

‘A _more detailed report on CIREEH projects wili be“published in 1982
under the title, CIREEH Status Report. “CIREEH Abstracts,” summaries of
publications generated by CIREEH projects, are updated periodfcally. Both
the. report and abstracts are available;upon request> from the FPG Cbmmuni-
cations Office at the address given on page 2 of :this report.

. &

-~ .
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Qraié Ramey, Joseph Sﬁariing, and Barbara thik,llnvestiggtors : s

The Carolina Approach to Responsive Education (Project CARE), begun -
in- 1978, compares various features of intervention programs’ for high-risk
children. Sixty-three high-risk famitlies with newborn infants were -
randomly assigngd to three experimental groups; parent éducation alone, * &
parent educati6n and FPG daycare prografi, and a control group. Eighteea,
more advantdged familiee were iqcludeg in the daycare and centfol groups,

.t
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Daycare familieg‘and families in the ps}entfi;ucation—alone group were
.visited abéut once every 10 days by a teacher who provided parents with
childrearing information, . o ‘ R <L

Preliminary resultyg of the project show that disadvantgﬁid infants &

receiving both daycare and parent education do as well on intellectual
development tests as their more advantaged peers, and they perform better
than do the disadvantaged children who received either parent education”™
alome or no form of intervention. Mothers who receive parent education
seem 'to be.more inyolved with their children and spend more time playing
with tpem than do mothers who receive no parent education. N .

.

B v When asked to identify their problems, mothers listed income,

.housing, and transportition as their major concerns. Only 8 pefcgnt of
the reported probléms dealt with childrearfng. To help mothers_solve
their more geperal problems, home visitors are teaching- them problem-
solving skills through a specially designed curriculuh. )

» -
¢
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FAMILIES AT RISK:

STUDIES OF MOTHERS OF AUTISTIC CHILDREN ) T

Marie Bristol,'IdVestigator'
N\

-,
« a

This research is concerned with coping and stress in mothers of
<autistic childrenl, An initial cro#s sectional study found maternal stress
can be predicted from such variables in the child as difficult personality
characteristics and degree of dependency. Stress in the mother also can
,be created by lack of appropriate activities and services, limited"
opportunities for independent living for ‘the child, and other negative
- factorg in the environment, ' ’

Wothers reporting the lowest stress were found to have more adequate

support from their husbands and other family members, They were less .
isolated from friends and other parents of handicapped children. In

22

» 5

.

~N




.

~

> J addition their children were more Iikely to be girls than boys, and to bes
~ * less severely handicapped physically and emotionally. Level of Btress

x4
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‘.Lames J. Gallagher, Investigator

‘regarding the child was not related to social class,, race, mother's age, -

or birth order of the child. Older children, both boys and girls, were
more stressful than younger children, .

'

longitudinal study of 45 mothers is currently under way. It 1s

assessing the extent to which the impact of autistic children on mothers — .

may be alleviated by such resources as family supports and coping strat-
egies, as well as by the mother's beliefs about the child. "Another study, .

in collaboration with James Gallagher is comparing family task allocation

in single~parent~dnd two—parent families of handicapped children.

It is antidipated that coping strategies and” supports used by more
“gsuccessful” mothers might have implications for interventions with
mo thers who are nﬁi‘doing as well.

7
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SUCCESSFUL PARENTING OF HANDICAPPED CHILDREN » — Lo

) . e

A . "o Ps - .

. . . ‘
‘ ‘

The Successful Parenting of, Handicapped Children project was con- . ¢
ducted to discover why some families with™a handicapped child-adapt to. * b

" their situation and function more successfully than do others. Suth
., information might bé useful in helping more such parents adapt. .

IS
- 4
, -

Now completed, the study included 50 pairs of middle-class parents,

each with athild under five years of age who had a moderate to severe

handicap and who was enrolled in a special preschool funded by the . :
Handicapped Children’ 8 Eardy .Education Program (HCEEP) . * Twenty-nine sets ~
of parents were identified ;by HCEEP staff as "successful” and 21 "average”
in their ability to cope and .function in the community. The' two groups
were compared on measures of stress, supizrt, and family role performangce.

Y @~ -

No differencés were found between the two groups in the levels of
stress they expe enced or the availability ‘of support services. Both
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éroups agreed, that the father should help more with activities that in-
* volve the -handicapped child, but few knew how to create, more involvement.
Successful parents appeared better able to put their child‘é handicap
" into perspective, refusing to permit it to con{rol family decisions and
. activities, Successful mothers had more self-confidence and were better
A able to.control their environment than were average mothers.
N ’ - - : a *
. - The project produced a Parent Role Scale, that was subsequently
revised for use with.either single-or two-parent families, " It is being
, used by QF° Marie Briétol in her “Families at Risk™ project. ’

7.
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PARENT INVOLVEMENT PROJECT . -

Ronald Wiegerink, Investigator ’

Sy
H . .w L °
. ‘ t This project has comipleted two years of ‘survey studie
iinvol

of parent
vement in programs for preschool handicapped childrei/ The «final
Burvey examined paredt participation-in 48 prégrams across the natfon: 24
in public schools, and 24 in privat ‘agencies. Both rogram staff members
énd parents: were survgyed to deterﬁ.ne what> parent activities were
p%ovidéa by the programs and which were being used by t:7rparents. The

~

Parent Involvement* Survey instrument was wsed to collect/the data. .This .
instrument,-adopted from an earlier suryvey, lists 34 pa ent activities
which were ¢

i \ggidefed by a panel of experts to be imporfant to involve

patents meéaningfully in the program. The dctivities igclude those of

: parent training,iactive parent participation in classrpom and project
act?vities; parent participation in information activ ties, and

participation in project development ada‘organization/
13 ‘»*‘ . . /

.
SR

i Staff weré¢ lasked to indicate the percenEage of ﬁarents involved in- .
each of the activities dnd_ to identify ba:g}ers‘yo additional involvement,

A sample, of parents drawn from each of the projects was independently

askeg to identify their participation in the project and to identify

barridrs to their further interest and 'participation needs not met by the - /
program. Early studies had indicated considerable variation among . ;
projects onm amount of involvement of parents both in types of activities

used and numbers of parents participaeid!i Both project size and agency

3
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and public agencies had less participation than othérs., The more récent
gtudy should ghed additional 11ght on these findi . Data-are currently
being analyzed\ ° . ! ,
3 3

The Paren InvoLvement _Project staff hope to 1dentify' 1) prevalent
me t ho for invblving parents, 2) activities which produce high 1evels ofs
paren particip tion, 3) parent attitudes toward their rnvolvement S 4)

) v ‘ - . ] - )
. sponsorship were correlated with amount "of partid{g;tion: *larger projects
Bg

as identified by| staff and parents. )

]

A - _’f
. .
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PARENTAL PERSPEQTIVES OF, PRESCHOOL MAINSTREAMING

/”qznn Turnbull, Investigador N

: { o i
This project is 1n§ended to clarify the theory and actice of
mainstreaming by examining existing preschool programs and reviewing
research literature., A two—phased interview study with parents of
handicapped preschoolers and a comprehensive survey with parerits, of

handicapped and non—handicapped children in' mainstreamed kindergartens

. have been compieted. They yielded 1nformation about parents' perspectives

of preschool meinstreaming and their participation in program activities.

i
t

The results of thelsurvey 1nd1cate that parents see both benefits and
drawbacks to mpinstreaming. Parents in both the handicapped and non-
handicapped groups feel that regular teachers are not qualified to in-
struct handicapped chtldren. Parents of handicapped children feel that

streaming 'helps prepare their children for. the real world. Parents of
non-handicapped children believe mainstreaming helps their children learn
about the differences in the way people grow and develop.

¥a

. v The survey revealed that 85% of thé parents of handicapped and, “A

- nonr-handicapped children would like more inforgation about mainstream‘lng,

with the largest number df parents (73%) preferring print materials .as
compared to television (17%), or the PTA (84)

- T
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The Parent Handbook

! . .
As an outgrowth of the research with pérents, a handbook is heing
developed which will assist parents in making preschool placement deci-
sions. * The handbook will be field-tested extensively.for content, impact,
effectiveness, clarity, newness, practicality, and social fairness,
Revisions will be made from the comments of parents and professionals,
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THE CHILD ASSESSMENT PROJECT

Rune J. Siméonsson, Investigator _

.

The Child Assessment Project has explored ways in which to improve
the assessment of behavior and development in handicapped infants and
young childrend Measures of behavior and temperament have been obtained
for several hund andicapped children served in programs across the
nation. Analyses of behavior and temperamental characteristiés have
indicated their utility in documenting the developmental, status and prog-
ress of handicapped children., Furthermore, these measures produced infor-
mation which extended and- complemented more traditional indices of devel-
opment. Informgtion derived from these expanded assessment approaches may
have potential prescribing interventions for children and documenting
the effectiveness of such interventions.
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_CURRICULUM DEVELOPMENT PROJECT FOR MODERATELY/ SEVERELY/

MUTZIPLY HANDICAPPED INFANTS #
Ken Jens and Nancy Johnson, Investigatora

A currfculum with two closely linked units, and providing well-
defined sequential tasks, is being developed for handicapped children
from birth to two years of age.

The first unit- will' include intervention items for children up to the
age of one. The second unit will provide items for children from one to
twé. Important in the development of the curricula is the recognition of
every child's right to develop to hig or her fullest capacity, while
acknowledging that many of the ch dren will never achieve "normalcy.”

The Carolina Curriculum for ndicapped Infants--the Year One
curriculun--has been field test€d in developmental centers throughout the
United Stategg. The Caru;iaa//urriculum for Handicapped Toddlers——-the year
two curriculum--is currently being field tested. Together they include 29
sequences organized within five developmental domains.

* The Curriculum has been distributed to potenthal publishers through’
the Market Linkage Project sponsored by-the Special Education Program in
the U.S. Department of Education. A contract for its publication is

. currently being negotiated. It should be available commercially in 1982,

Bailey, D. B., Jens, K. G., & Johnson, N. M. Curricula for handicapped‘
infants. In S. G. Garwood and R. Fewell (Eds.), Educatingrhandicapped
infants. Germantown, MD: Aspen Systems Corp., in press.

Johnsaa, N, M., & Jens, K. G, Issues in curriculum dévelopment. In J. D.
Anderson (Ed.), Curricula for high-risk and handicapped infants.
Chapel Hill, N.C.: UNC, Technical Assistance Development System, in

. press’ - . ’
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HEALTH RES;ARCH ) .
"~ .Albert Collier, Senior Investigator; ‘
A * Fred Henderson & Margaret Sanyal, Investigators

Medical data on FPG children has been compileqlsince 1966, the year
the Center opened. The program has been funded by Several federal agen-
cies including the National Institute of Child Health ‘and Human Develop—
ment, the National Heart, Lung and Blood Institute, and the Envirommental
Protection Agency. . -

o A recently completed study has examined the clinical problem of
~otitis media (middle ear infection) using data-obtained on respiratory
. illness among children at FPG. The study, conducted over a period eof 14

a more significafnt role in middle-ear disease than had been previously
docutriented. The study concluded that viral respiratory infection is a
major precipitating factor for otitis media, and that certain respiratory
viral infections are more frequently than others complicated by the
middle-ear disease. Overall, otitis media was diagnosed in 21.3% of
children with viral illnesses, g

It was alsb found that the presence of certain b

<

acteria in the nasal

region increases the likelihood of developing otitis media.

The presence

° years, differs from prior studies by indicating that viral 1nfectiog§ have

®

of these bacteria had less of an effect on the occurrence of a viral

respiratory infection., Elimination of those cases of otitis media which
- were attributable “to the colonization of bacteria would have resulted in oo
« ) approximately a 252 reduction in total otitis media eplsodes. The -

findings suggest that more attention should be given to the role of viral

infection as an Initiating factor in otitis media. .

’ . : °
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A STUDY OF HOW THREE LEVELS OF SERVICES AFFECT FAMILY FUNCTIONING

Joseph Sparling and Craig Ramey, Senior- Investigators

This project investigates the effects of services on the ability of
the high-risk families in Project CARE (see page 18) to cope with problems ,
of childrearing. The results will help]service providers to match more
accurately the appropriate level of treatment to the cliens family. g
~ L4 -
The two formal services included in the research are daycare and home
misitation. Threeptentative conclusions from the implementation data on .

a®

home visits are:

t

- ——\The infant was awake and actively participating in about two— "
thirds of the visits. During the week previous to these participatory
visits the performance of the infants was rated ag positive, while the
previous weeks' performance of ‘the infants who did not participate in the
visit was not as positive, according to reports by their mothers.

—— vVisits varied in length from 13 minutes to over an hour. The N
longer the visit, the more positively did the visitor rate the mother's

;5sponse during the visit. o

°  —= An equal number of visits was completed for both working and— -
non-working mothers; yet non-working mothers more frequently failed to be
at home for the scheduled visit, requiring additional scheduling by the

visitor. .

’
A

Another aspect of this study focused or® family supports such as those
provided, by community agencies. The 70 mothers in the program were inter-

viewed and the following tentative conclusions reached: ]

‘Mothers knew an average of 36 agencies out of a total of 135 agencies
in the local community. They knew enough to describe the type?‘of serv-
ices the agencies provide, and whom they serve. .

The degree of agency awareness is illustrated by the fact that only
one-third of the high-risk mothers Knew about the Interfaith Council for
Social Services, an agency which. provides emergency gshort-term loans and
other crisis support. Eleven mothers had used the agency in the past
year. A well-known, often-used agency was the WIC Prograud, which provides
no-cost infant formula. - Sixty-two of the 70 mothers interviewed\knew
about WIC and 44 of them used the agency in the past year. On a )

- gatisfaction scale ranging from -3 to +3, the average rating was +2.].
The variations in use of and satisfaction with available community
resoirces will provide input of special importance to the final analysis

of outcomes. :

[}
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LONGITUDINAL. STUDIES OF LEARNING-DISABLED CHILDREN

Donald McKinney and Lynn Feagans, Co-Principal Investigators

A longitudinal study of the developmental patterns of learning dis-
,abled children has recently been completed with a grant from the Special
; Education Program (SEP) in the U.S. Department of Education, The program
,began in 1978 with 63 learning disabled and 66 non-learning disabled chil-
+ dren who were six or seven years of age. '

A comprehensive battery of tests and observations was collected on
all ¢hildren at the time of their acceptance into special education
. programs, and throughout their participation in the program. The data
. compared the ‘strengths and weaknesses of the two groups in the areas of
language, problem-solving, intellectual ability, and personal/social
_compétence. Also, extensive informatiqg\was gathered on families through ,
,home interviews.
Pfeliminary results of the first year language assessment showed few
g o differences between the groups in the use of syntax, but by the third year
major differences were noted. Although the LD and non LD children did not
differ in their understanding of narratives, or in the amount of irrele-
vant information introduced into stories, the LD children produced a
greater number of sequencing errors than did non LD children, and showed
an increased difficulty in rephrasing their communications.

In perceptual development, LD children showed poorer performances at
"- younger age levels, and a slower rate of development, than did their non
- LD peers. Problém-solving in eight- ot nine-year-olds has not reached a
" very sophisticated level; therefore conclusions about thisg aptity&% cannot
be drawn with certainty. )
Conceptual growth--according to the Concept Assessment Kit (which.
measures conservation of number, substance, weight, and so forth) ~~was '
delayed in LD children, compared to average achievers., Some+LD children,
however, pérformed as well as their normal peers. ) - ‘
. During instructicnal activities in the classroom, the LD children,
compared to non LD children, displayed more off-task behavior. The LD
children also interacted more frequently with teachefs, and were more

’ 4
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dependent in their, social intera;II;;;j\\Téachers consistently rated LD
children gs more distractible and apathetic, and\IEss'taak-oriented
}ngependent and creative, ' -

~ Family Studies revealed that LD children tend to be later born, and
to have more brothers and sisters than do non LD children. LD families
repoxted significantly greater involvement in activities related to
special education planning ahd evaluation, but LD and non LD families did
not differ with respect to their beliefs about the goals of education, how
children learn, or their role in their childrens' schooling., Differences
emerged, however, in the parents’' perceptions of their children., Non LD
parents wanted their children to be obedient; LD parents wanted them to
listen well. LD parents also saw their children as having poorer meﬁgé
ries, learning less quickly, being more clumsy and forgetful, more pro
to injuring themsleves and losi things; and more detached in their
personal relatiozships at home. |

In add{€Ton to revealing major differences among LD and non LD chil-
dren, this research showed the importance of understanding variables

within heterogeneous groups of LD children, so that more reliable individ-"

ualized instruction could be prescribed.
L) . -

.
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. Demenstration and Development

. ‘ ' ‘ . o -
€ARLY CHILDHOOD EDUCATION PROGRAM e : -

Sally Nussbaumer, Director - ° ' ) ' \

- I , -~
FPG's Early Childhood Education Program, which provides demonstration,
e daycare, exists to supgort the Center's research and development ‘efforts.
Since the Center was founded in 1966, it has operated a daycare program
continuously to make it easier for children and their parents to take part
in studies. The quality and stability of the.daycaréprogram contributes

, + to the low attrition rates enjoyedl by FPG's multi-year rekéarch projects,

" Approximately 60 childrew, ranging in age from 6 weeks to 5 years,1 .
are enrolled. The program operates each weekday on the second floor of
the FPG research building from 7:30 a.m. to 5:15 p.me Currently there are \\\\
three divisions of children in the program: an infant ﬁursery for
childred under, a year of age, a toddler group of l-and 2-year-olds, and a
preschool group. Also in the research building, the Chapel Hill-Carrboro
School System operates a kindergarténlgirst grade program for 52 . ‘
. children, ¢ .

~

) The overall goal of the daycare program is to prepare children for
later school success.: Several other goals are related to this main goal,
They are: ‘ . i b . .

: A i ) -
-- to prom%te each child's social, emot;onal, physical, and intel
lectual development; , ‘

d
—
-

\ ’ .
=— to involve parents in the development of”their children and in the
daycare program; . . . o ‘ -
“'l - , . ) .
', == to discover effective ways to teach young children; f

4
- - -

’

~- to document through\research the effects of the daycare program;

. ' . ! N )
-— to demonstrate daycareNand parehting.teghn;ques so that others may
B : put them to use, . ) ‘ N "

“To meet these goals', the program provides a mixture of individual,

8mall~group, ‘and free play activitjes. There is a strong emphasis on

v developing the chtldren's language skills and task orientation (the
ability to concentrate on a task and tune out dist actiﬂ;s). There are 15
teachers and aides for the 60 children; the staf®fchild ratio meets

A federal certification standdrds for each age gféup within the program.

v ©
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. To 'involve parents in their children's education, the program has
added more parent-centered activities bver the past several year$s. Par-
ents may use the center's toy-lending library and attend monthly parents'
nights. Some parents whose childrén are enrolled in Project CARE (see
page 18) are visiteg at home every 10 days. ' ) ' l

~ 4
~

1982 Plans . _

In September 1982 the program will begin using the LIFT (Learning
through Intentional Families and Tutors) model of daycare. Children past
- the nursery age will spend their days in multi-age groups of five with one
teacher. ¥Yotside tutors will work daily with one or two children  at a A
time; they will provide intensive learning, take short field-trips, or
observe the chi}dren in free play.’ Parents may volunteer to tutor.
) The hhange is being undertaken to provide more individual attention
for the children, <o provide multi-age grouping, to put more variety in’
the daycare program, and to engourage more parent involvement.

“~/ ' ' {
INFANT CURRICULUM-

+  Joseph Sparling, Senior Investigator
' [ ' ¢ -~

One hundred ‘learning games for children under 3 years of age have °
be published in three formats. The games were designed so that a
parent, daycare teacher, or other adult can use play to encourage a
chlld's mental, motor, language, and social development.

SR,

‘/F‘\r

L Learningames ‘for the First Three Years, by Joseph Sparling and
Isabelle lewis, was first published In hardback in 1979. A paperback -
edition released in 1981 is sold in bookstores and other retail outlets, '/
) Now an expanded Learningames kit, subtitled A Program for Parent/-
Center Parthership, is availlable to daycare centers and preschools. Each ¢,
a * _of the 100 games is pictured on a 6" by 9" card that also tells the
. teacher how and why to use it. Parents help teachers choose games by
* ‘identifying areas of the child's development, such as self-image' or ./
’ creativity, that are important to them. Wall charts show how the games !
. fit into stages of -development while record sheets keep track of each
v child's progress- through the ggmes' sequence. Other sections include
take—~home materials for parents and a seven-chapter user's guide.

N

i

_‘A‘new curriculum development ‘effort started in 1§80 will produce a *
product tentatively titled Careteacher Skills. This handbook is being
designed to highlight the skills empfoyed by adults as they engage in
learning games with youpg children. The adult skills include planning, °

b : :
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talking, supporting, showing,. clarifying, and expanding.” Practice sheets,
self-observation guides, and review forms will be included in the ¢ .

.handbook. .
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TH® EARLY CHILDHQQD.CURRICULUM DEVELOPMENT PROGRAM

:

Thelma Harms, Senior Investigator
Since 1976, theiEarly Childhood Curriculum Development Program has

focused on planning, developing, and evaluating educational materials for
¢hildren and adults, The activities have incluged,teacher training in
language/communication skills in preschool and primary schog} groups, and

staff worked closeiy Wlth the daycare and public school classes at the
Frank Porter Graham Centér, as 1 as geveral other programs in North

Carolina and other states. . -
Sy . .

nutrition education forichild cgge\centers.‘ Members of the development
} 1

‘Most recéntly, the prggram has focused on the use of a scale to .
measure the child's sthool ’and daycare environment§§ and has produced
basic information packets for homebased caregivers. | ’

N .

AN

Asgessment of Early é;¥ldhodd Envi ents

<
—=

AfESX three yearg of field-testing in North Carolina, Iowa, and
Missouri, ¢t hildhood Environment Rating Scale (ECERS) was -
published by Teachers Colldge Press in the fall of 1980. The instrument
18 used by teachers and daycare staff to measure how well their facili-

.~ ties, furnishings, equipment, and programg are promoting the development
,of the child. 1In 1981, the EGERS was modified for three different appli-
cations, : i .

- a

. f_ First, the scale was used to compare preschool daycare environments

" provided for handicapped and nonhandicapped preschool children.. A -
comparisor study was conducted in 25 classrooms for preschool handicapped
children and 56*classrobms for preschool nonhandicapped ‘children. It ’
found that ten environmental aspects differed significantly in favor of
the nonhandicapped. TGEse were: furnishingg for relaxation and comfort,

F
14




O 3

A ———— e ———— e — - U ’

room arrangement, child-related display, space for gross motor activities,
scheduled tiqe for gross motor activities, art, blocks, sand/water,
dramatic play, and cultural awareness. Differences were most - pronounced
on those dimensions associated with room arrangement for interest centers,
provisions for relaxation and comfort, creative activities, and social
development,

-»

Aspects in which handicapped and nonhandicapped programs did not
differ significantly weyxe: the quality of personal care routines,
language—reasoning experiences, most. of|the fine and gross motor- activi-
ties, and meeting the needs of - parents and cgildren.

_ , 5.

Adaptations and additions to the ECERS aré gurrently being made tb
produce a special education version of the scale.
Second, a new version of the scale was developed for hopmebased
daycare programs. The Daycare Home Enviromment Rating Scale (DCHERS) is

currently being field-tested.

Third, ; ECERS proved to be an appropriate tool for the inservice
training of kindergarten teachers and teacher aides, 1In this program
involving ten classrooms, teaching staffs and the school principal used
the scale to conduct self-assessments preceding-and following a year of
training. . . . N

o ‘ ’ &
. A *

The Homebased Day -Care Traiding Program " .

°

o

" Twelve information packets have been produced for use by pecple who
provide daycare in their own homes for children of othér families. The
packets provide entry-level training on a variety of topics related to
child care. They are self- instructional and easy to read.. If addition to
infofmation leaflets, they contain printed: material to circulate to
‘parents., Activities outlined in the packet matetial are easily adaptable
to the individual home setting. -

The packets were developed under a contract with the Daycare Sé/tion
of the North Carolina Department of Human Resources, ysing -federal Title
XX training funds-' . . . -2

They were field—tested with approximate1§ 100 homebased daycare
providérs in elght North Carolina counties, in both rural and urban
settings. Dissemination of the materials in North Carolina started in ¢
1982, Under.a-continuation of this program, inexpensive media materials
are being produced for use with the packets. A torrespondence course
incorporating the packets 1s also being developed.
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TECHNICAL ASSISTANCE DEVELOPMENT SYSTEM (TADS)

Pascal Trohanis, Principal Investigator and Director

J

The education of many young handicapped children is stimulated and
developed by two groups in the Eastern states: locally based demon-
stration projects and state education agencjes! These groups, which
receive grant@ from the U.S. Department of Education's Handicapped
Children's Early Edtcation Program (HCEEP), receive a wide range of e
support services as clients of the Technical Assistance Development System
(TADS) . ¢
TADS was established, in\;571, and is currently operating under a
two-year contract with the Department's Special Education Program. During
1980-81, TADS helped 53 demonstration projects and 13 education agencies
in such areas as staff development, program evaluation, demonstration and
dissemination, interagency coordination, and program administration,
Following assessments of each client's needs; the technical assistance
took the form of consultations, project visitations, information services,
conferences, print materials, and small workshops.
’ r
The year was marked by several activities of special significance.
These included: 1) the planning of orientation and topjcal conferences
with the Special Education Bro%ram and WESTAR (the TA agency serving
Western HCEEP clients), and 2) "the implementation of a comprehensive 3
evaluation plan for documenting the éffectiveness of technical assistance.
TADS also provided specialized assistance for minority leadership and
rural, urban, and infant\projects of HCEEP. . -

1980-81 Media Products ?J. . i .

" e . -

Part of TADS' mission is to provide information to its clients. 1In

1980-81 four books were published: The HCEEP Overview and Directory,
Ideas on Change, Interagency Casebook, and Infant Curriculum. Other media
efforts included & quarterly newsletter, Emphasis, a proceedings document
from a "Health Care/Education Relationship” conference, and two studies—-a
case study o% TADS' technical assistance and an evaluation of needs
aggsegsment. Also disseminated during the year were papers on "Special ,
Education Mandated from Birth,” "Planning for a Culturally Sensitive
Program,® "Gathering Information for Parents,” and "An Early Childhood
Special Education Primer."” - Finally, a 20-minute videocassette was
"produced to introduce clients to the process of institutionalizing program
changes on behalf of young, exceptional children. ’

._ ' - : ¥
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[981-82 Plans

A

A comprehensive evaluation study covering three years of TA services
will be completed. Three resource books will be prepared in Septgmber
1982. Four occasjonal papers, as well as the four issues of Emphasis,

‘will be produced. A national workshop on “Mainstreaming Young Handicapped
Children” has already been held, - )

s
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BASIC SKILLS NATIONAL TECHNICAL ASSISTANCE CONSORTIUM -

. Pascal Trohanis, Principal Investigator \
' : ‘

s

As a memberof the Basic Skills National Technical Assistance
Consortiup, the Frank Porter.Graham Center assists demonstration grants
and provides consulting services to eight state education agenciesg in
order to improve basic gkills pPrograms in reading, mathematics, and oral
and written communication, - :

Backg round

The Consortiuh,dé{_forﬁed to help national demonstration projects in
private and public schools, institutions of higher learning, and non-
profit organizations. The projects are developing model techniques that
other “schools can use to improve tﬁ%ir own basic gkill programs. For
example: ‘ . ¢ . .

—-— For elementary school children in Florida, parents serve a demon~
stration project as home tutors, room parents, and teacher aides.
ph y

-- A project in Geofgia brings together a university and a large
urban school dist¥ict to improve the oral communication of junior high
school and high school students through collaborative inservice training
for teachers,

39
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. --— A’ Tennessee project is training volunteers to work together with

illiterate adults.

There are 25 model demonstration projects in the Southeastern United
States. The projects were financed by grants under the Baslc Skills
Improvemedg‘Program established by the, Education Amendments of 1978. The
Department of Education offered grants to state departments™®f education
to provide leadership im basic skills improvement efforts; it also offered
contracts for technical assistance, distribution of inexpensive books, and
improvements, in mathematics teaching. .

: . . ,

Practices and processes developed by grant projects will be made
available to potential users nationwide through existing dissemination
channels.: To promote communication among federal, state, and local
participants, the Congortium produces two publications--a quarterly.news-
letter and a handbook outlining techniques in operating a model demon-
stration program. A yearly peeting of state basic 8kills coordinators, a

‘state column in the newsletter, and a seven—memher steering committee help

the coordinators share.information about activities in their respéctive
states.

”
Work of the Consortium is carried out by five regional technical
agsistance centers and, a national coordinating staff of CEMREL, an

educational laboratory in St. Louis, Missouri. The centers hold seminars, _—

provide on-site assistance and information on locating instructional
materials, help locate appropriate consultants, and promote networking
among basic skills grants projects.

L]

1980-81 Highlgghts

1982 Plans — - .

- '
]

The Center, as a member of tﬁa!Consort;um convened regional work-'
shops in Chapel Hill, Jacksonville and Nashville, produced three issues
of Basic Skills Notes (a periodic regional publication), wrote two ’
sections of the Handbook on Model Development, and provided individual
technical assistance to all clients in the southeast.

Vg

<
-

FPG will ‘plan and convene two regional workshops, continue ind;vidual
technical assistance to demonstration projects, document what has been
learned from the projects @nd from provrg;ng technical assistance, and
plan and convene two geetings for state ‘education agency personnel. The'
Consortium will complete its work in September 1982. ) .

. A\




and problems that .drise in educating children with'special needs, °

> * o, S~
Ronald Wiegerink, Investigator

< "' ’3
DISSEMINATION TECHNICAL ASSISTANCE PROJECT - @

Pascal Trohanis, Subcontract Manager

~

«

Prdviding schools with persondel training and- practices that will - v
improve programs for handicapped students is the purpose of the Disgsem
ination Technical Assistance Project sponsored by the Special Education

‘Program (SEP) .of the U.S. Department of Education. Started id October

1981, the project contributes to ambitious goals addressed by the Compre-
hensive System of PersonneluDevelopment, an element of the "Education for
All Handicapped Children” ®ct (P.L. 94-142) .

Two states, North Carolina and Connecticut, were gselected by the
Project to receive assistance in personnel training because of their
diversity, int8rest in the project goals, and potential for wide-scale
application of new practices., State agency personnel, task forces, and
local school districts receive on-site consultations, demoﬁstrations, and
workshops." Access to information and support services of otherldissem—
ination netwprks fs alsa. provided.

The Frank Porter Graham Center was chosen as subcontractor for the
state of North Carolina by the project's prime contractor, NETWORK, Inc.,
a private educatiopal regearch and-development organization located in
Andover; Massachusetts. FPG collaborates with NETWORK and the N.C,
Division for Exceptional Children to help eight school districts with a
pilot "school-based support team model.™ Each school dn the efght
districts has organized a team to help its staff with inservice training

Ll
° 2

In 1981, FPG*planned for the pilét projects with the Divléiop,for
Exceptional Children ihd,held a‘planning meeting with the directors of
special education 'in the eight districts, 1In 1982, FPG will: 1) convene

"a workshop for school .personnel in the"eight.districts, 2) help the

districts refine their team models based on their initial experiences, and
3) help develop a state plan to disseminate the team model to other school
districts, The project will end in May 1982. .
, . . ’ 4 . ) ~
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NIE PROJECT KNOW-HOW -

L

R

« e 3 o ‘;
< This study, funded by the National Institute of Education, focuses on

the use of knowledge resources by public school personnel to develop early )

education programs for young children' handicapped by ethnicity,“poveggy,
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and/or disability. The overall goal of this work is to give federal and
sfate agencies a better understanding of how they can.deliver knowledge
sout educating young handicapped children to local school systems.

Progress made during the project's first year consisted of thewo
gelection of factors affecting knowledge use, the selection of 24 study
sites in six states, and the development of protocol instruments to gather
information from the study sites. ‘

. Project staff conducted a pilot study in Durham County, develdping
two quantitative methods and one qualitative method to analyze the data.
Twelve major site visits plus an additional series of phone interviews
with administrators and teachers were conducted at the 12 remaining sites,
and -write-ups on each of the 24 sites were completed. In Se ptember 1981
an advisory panel met to review the project's progress. The panel
ctitiqued the individual site visit write-ups and discussed projected

activities.~

Second year activities will focus on the collection and analysis of )
longitudinal changes in knowledge use and knowledge use capacity. Préject
staff will prepare a report of these findings.

L

-

DAYCARE TECHNICAL/ASSISTANCE Ag;\¥;AINING SYSTEM (DC/TAT

Richard M. Clifford, Director

Iy

3

DC/TATS has provided assistancé and tr;ining to day treatment and
daycare personnel under contracts with the North Qarolina Department of -
Humar Resources. The project began in July 1976 and was concluded in
Se ptember 1981, During 1981, two major activities were completed.

—— An orientation manual, Your Day Care Staff: Helping Them Grow and
Develop. The manual has three major-sections: "Policies and P?ocedurégjw
"Understanding and Working with Children,” and "Career Development.”™ The
materials were field-tested in three counties in central North Carolina. °
A final draft version was used to provide training to over 100 directors
and”8taff of dayeare centers across the state. The Daycare Section in the

. North ‘Carolina Department of Human Resources is providing training and
copies of the manual to an additional 4600-500 daycare directors from
centers providing care subsidized by the Debartment.

V > __ Tegdting methods for involving daycare staff members in the Child
Development Associate accreditation program. At the present time, the
program is used primarily by Head Start program staff. This effort was to
expand fﬁvolvpment of the daycare community. A network of support teams
in three pilof counties was orgdalzed. There Was minimal follow-up with
individual staff members. At the end of eight months some 50 daycare
staff in the three counties were workingwon their credentials., A report

on the effectiveness of methods developed in th¢ program was prepared for

Al
L4 / /
¥
.

°38 §




the Department of Human Regources, with recommendations for increasing the
number of credentialled personnel in North Carolipa daycare programs,

)

. The Resource Library

‘and a new catalog was produced.

DC/TATS continued to operate its library for staff of the Department
of Human Resources, daycare coordinators in county departments of social
services, and other persons involved in daycare training in North
Carolina. During the year substantial additions were made to the library

b
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TECHNICAL ASSISTANCE TO PARENT EDUCATION PROGRAMS

john W. Pelosi, Director

North Carolina is committed to deyeloping preschool programs for
handicapped children in all school systems of the state. Many of the
programs will need help in fostering parent involvement, ,

Research has demonstrated thgt preschool programs for handicapped
children can effectively fulfill parents’ needs, and that three major
benefits will accrue: 1) the handicapped child will have a better chance
to maximize his or her potential, 2) the family structure will be. more
likely to remain intact, and 3) the programs in which the child is
involved will become more productive in fostering growth.

This project, extending from June 1980 toSeptember 1981, provided

3

technical aid to Durham County Public Schools to establish' services to
meet parents' needs. The goals were to help parefits understand the

- child's handicap, use the sarvices, acquire skills to promote the child's

development, and generate an emotional gupport system to diminish the
frustration of having a' handicapped -child, ) 2“ s
. S R . . L2 ,. v
The project used a fechnical assistance modél to define and promote
parent involvement,. The model design involved five sngbgy 1) specifying
school program components and boundaries; 2). determining Tieeds for full
program development; 3) formulating goals, objective(,ﬁang plans; 4)

carrylng out action plans; 5) evaluating the plans.




-participants from 18 states and ‘Washington, D.€.
- 4

Approximately 300 hours of training and direct service were provided
by the project staff to the Durham program and its parents. The Durham
staff used the FPG resource library to'increase their knowledge about
curriculum material and its use, The FPG staff.also provided assistance
in adding content and new components to existing curricula.

Evaluation of the Parent Edycatiou Program showed clear gains in
parent knowledge about child development. There was also ipprovement in
parent self-image. Parents seemed to be less authoritative toward their

children, tended to engage in*more active learning situations, and were i
more willing at the end of the program than at the beginning to facilitate
self-directed activities for their children. -
{ . ,

Results of the project will be disseminated to other North Carolina .
schools through a step-by-step handbook describing procedures found to be
effective. . X
Reference’ ) " . . c
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Pelosi, J. W., Flynn, C., & Wiegerink, R, Preschool programs for spélial )
children and their parents: A guide for public schools. Chapel Hill,
N.C.: UNC,'Frank Porter Graham Child Development Center; 1981.
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THE TRIAD SYSTEM FOR TECHNICAL ASSISTANCE AND RESOURCES (TRISTAR) . .

‘David Lillie, Director

Operating under a contract with the Special Education Program in the
U.S. Department#f Education, TRISTAR provided training and assistance to
local school systems, state education agencies, and regional resource '
centers, from September 1979 through September 1981. -

The program implemented the "Education‘for All Handicapped Children ™
Act” (PL 94-142) and was cooperatively administered by the North Carolina
Department of Public Instruction, the University of North Carolina at
Chapel Hill, and the Wake County (N.C.) school system. The- cooperation of . '

' these three agencies'.enabled participation at three levels in firding

solutions to problems of educating children with special needs.

A three-day conferen held in two regions of the country conveyed
information in areas such 8 child-£find: tegﬁniques and the identification
‘and"utilization of local sources of funding, Needs assessments conducted
at the conclusion of the conference culminated in,the delivery of aErvicesa
and practices to education agencies and regional resource centers.

A second conference on reducing adyersarial relationshjps between
parents and schools was held from June 28 to July- 1, 1981, in McAllen, .
Texas. This conference brought new information and Tesources to 47




-~

- Follow~-up technical assistance included a proceedings report of the
conference and two training manuals developed by TRISTAR. One manual was )
aimed at improving teacher-parent relationships. The second manual
assisted in the development of workshops for parents and teachers.

-

, Y

MID-SOUTE REGIONAL RESOURCE CENTER

+ 0 ‘-
Pascal Trohanis, Subcontract Manager y: i

a

The rights of handicapped children and their parents are guaranteed
by due process provisions of the "Education for All Handicapped Children”
" Act (P.L. 94-142). Children in publicly funded institutions such as
schools are protected through apflication of the Act's d rocess
procedures. Parents are required to be fully informed about such matters
as test results_and placement decisions. ' The law has also created a
system for resdlving through court actions any differences which may arise
between parents -and caretakers.

T

P

The Mid-South/ Regional Resource Center, funded by a contra:?\from the
Special Education Program of the 15.S. Department of Education, worked to *
improve due process procedures and their application. From October 1,
1980, to August 1, 1981, the Frank Porter Graham Center, under subcontract
with the University of Kentucky in Lexington, participated in the devel-

opment of the following products on procedural safeguards for the Mid— :
South RRC: .

s 5 . -

-— a published conceptual framework of procedural dﬁe process; :

—-- a published catalogue of annotated entries of due process
materials (print and audiovisual formats); .

-~ a methodology for identifying and documenting promising practices -
in due process that may be replicated by other school systems; R
-- a field—dsaft version.of a handbook on Procedural Due Process for .
School Administrétors.

.

° o

~
Information about these products may. be obtained from. tBe Mid~South )
_RRC/ 128 Porter Bldg./.730 S. Limestone/ Lexington, KY 40506. Telephone: .
(606) 258-4921 )
6‘ = <
- . . ’ ' | \
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RESEARCH TRAINING PROGRAM X
Donald McKinney, Director ’

The Research Training Program was awarded a second five—year grant in
1979 and 18 now in its eighth year of operation at the FPG Center, The
program, for students interested in research careers in child development
and mental retardation\ is funded by the National Institute o Child

Health and Human Deve pment (NICHHD) .

To dape,~the RIP has drawn 19 predoctoral and 12 postdoctoral fellows
from the lowing UNC departments: special education, developmental
psychélogy, city and regional planning, pediatrics educational psychol-
ogy,-and maternal and child health,

Predoctoral students who specialize in a UNC doctoral program also
pgrticipate in practicum, seminars, supervised research at FPG, and summer
internships. Such, settings as Harvard's Children's Hospital Medical
Center, Massachusetts State De partment 6f Education, U,S. Bureau of
Education for the Handicapped, and the Neuro-psychiatric Institute at UCLA
have provided éexperience for students during the sumnmerx internships,

The postdoctoral program offers an interisive two—year research -
experience in child development igsues relevant to mental Yetardation,
Postdoctoral students have included specialists in leagning disabilities,
child»development, education, psychology7nursing, and pediatrics.

In addition, the program provides opportunities to publish research
results and makes funds.available for travel to professional conferences,
Students have presented their reiearch papers at conferences of the
Council for Exceptional Children, Society for Researqh on Child Develop~
ment, Assqciation for Children with learning Disabilities and the
‘Gatlinburg Conference on Mental Retardation, .

Former RTP fellows are now employed in research positions at the
University of California at Riverside, North Carolina Central University,
Northwest Regional Education Laboratory, Penn State University, University
of Maryland, and other institutions.,

-+
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Public Policy Analysis *

* , THE BUSH INSTITUTE FOR CHILD~AND FAMILY POLICY' -

James J. Gallagher, Director; Ron Haskins, Associate Director ) .
- ) ] . H

In the last two decades, there has been a growing realization among
gocial scientists that research and publication in journals do not
necessarily qualify as expertise in public policy. Ome 'response to this,
realization has been a call for explicit training in the analysis of .
public policies and the application of social science knowledge to sociil
problems. ’ _ . .

‘ ' * ' * N o

» It wag in this.context that FPG was given the opportunity in June

1978 by the Bush Foundatigm of St. Paul, Minnesota, to create a training Y e
4 ___program in policy analysis, 1In addition to the program at FPG, 'the'Bush ¢
Foundation also funded training. programs at Yale University, the Undver-
sity of Michigan, and the University of California at Los Angeles, All of'
these programs train doctoral students and post~doctoral fellows in the °~
use of social science techniques and information to improve public
policies that affect ¢hildren and families.

v

‘e

. ‘t
Bugh Faculty and Fellows ' * -

. : , . . o
_Although the UNC Bush program is based at the FPG Center the- ' <.
“Institute faculty consists of both FPG staff and' facultmembers from 12 .
departmentg and schools in the University (see pdge 58)T Similarly, the
students and fellows represent a broad variety of academic disciplines,
~ The Bush Institute offers two training ptograms in policy analysis--
one.for doctoral students and one for professional fellows. Doctordl
students are enrolled in a regular academic department and fulfill.all
requirements for -the PhD degree get by that department. Before the third
year of doctoral work they are admitted to the Bush Institute for two <
years, During these two years, they complete course work on methods of
‘policy- analysis, conduct a policy analysis on some topic concerning chil- .
dren and famil4€®, and finish their dissertation (which is usually related -- e e
in some way to their policy analysis topic). . o ’
’ *
" Professional fellows have five or more years' experience in settings
that deal with children.or families, such as a research or training
‘inéfitution, advocacy group, govermment bureaucracy, or commumi'ty service
agency. They spend one year at the Bugsh Institute learning techniques of
policy analysis and applying these techniques to a policy problem that
grew out of their previous experience, . ,

‘.434%1n7
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The Bush Model of Policy Analysis

In conducting a policy analysis, each student or fellow works under
the guidance of two members of the Bush faculty. Although several analy-
sis approaches have been agticulated, the work of students and fellows
generally follows six primary steps: ‘'statement of the problem situation;
statement of analysis criteria; specification of alternative polidy
. strategies to solve the problem; review of research and other information

& pertinent to evaluating the alternative strategies, ‘specification of a
plan for implementing the selected strategy, and statement of a plan for
communication with policymakers. ] - R

AR N
3

! Bush Activities

. In addition to student and fellow analyses,:the Institute engaged in
five major activities during the 1980-81 academic year. First, weekly
seminars were conducted with students, fellows, and faculty to present and e
discuss models of policy ‘analysis and apply these models to policy prob-
lems such as children's health, family vlolence, daycare, and handicapped
children. A substantial portion of time in the seminar was set aside for
students and fellows fo discuss their own policy problems .and receive
< comments,

o } " Second, the Institute sponsored a two-day wogkshop for 20 journalists
.« _ to brief them on recent developments in three areas of public policy. The
.- . Bush faculty and fellows were joined by elected officials and service
S~ .- » . providers in discussing the general areas of foster care, teenage preg-
. “ . nancy, and child health. .13
Third, six 'Bush - faculty members participated in publishing an edited
book describing and digcussing various methods of social policy analysis.
This volume, entitled. Models fgr Analysis of Social Policy: An
Introduction, is the first volumé in a series\of books on social policy
that will be publiShed over the next three yeats by the Ablex: Publishing
Company of Norwood New Jersey.

i ~
.7 M

Y A fourth activity of the Institute was sponsorship of a colloquium

- * series in which’six prominent experts in maternal and child health

participated. Each speaker addresded a.particular aspect of. the report of

, "7 . the Selett Panel -for the Promotion of Child ‘Health. These six ‘papers,
plus fou additional papers on health policy by Blush faculty members and
fellows, 11-Bg published as Volume 2 (Child Health Policy in an Age of

-, 7 Fiscaixéusterity) in the Ablex series on social policy analysis.

\

- ’ Féllowships for Minority Students
. . e v P

. R d ‘The Bush program at UNCqmas well as the Bush programs at UCLA,
s Michigan, and Yale, received a grant from the Federal Administration for
> - Children, Youth,:and Families to admit minority candidates into our

Y. ltraining programs. As a result of this grant, FPG increased the nymber of

.:/,:), L
;. , -




mipority fellows being trained in policy analysis., Hopefully, in the long -
run this expansion will help increase the number of minority group members
who are able to.influence public policy for, children and families.

.
. .
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, COMMUNICATIONS © ' ’ :

RN

Support Serviees and Adm&i’ﬁstration | ’_ .

Joseph Sanders, Director

-

The progtams' condud{;d at FpG present a full range of demands for
communication and dissemination, The programs® now include ‘research,

" demonstration and development, outreach and training, and public policy'

analysis, Because it is a complex organizatiom, FPG must communicate with
many groups, each having a distinct interest in the Cent&r's work: R S
researchers, the University community and local residents, federal and ‘?r
state agencies, advocacy groups, the general public, and the Center's ow \\
staff, , ‘ Y

The Center's cgmmunications office assists project staffs in
communicating with these groups., In 1980.and 1981, the communications
office puhlished eight issues of the national newsletter Developments,
published a bi-weekly newsletter for FPG employees, assisted with two. < e
contract proposals, and releasedvseveral anticles through the-UNC News

: Bureaus The of fice also coordinat two workshops or reporters and _ -
- editors throughout:the Eastern U. S, - The workshops, on child and family

policy, ware sponsored by FPG's Bush Instftute. ) .
»:a,- - -

The Centers"égSth birthday was . observed with a three-day series of °
activities held _Octobér 8-10, 1981,. Onchtober 10 the Center held a
rededication ceremony at .which-270 - guests were addressed by N.C. Governor.
James ‘Hunt, N.Ci Cdngressmen L.\&; Fofintain and Ike Andrews, UNC Président
-William Friday, UNC-CH Chancelldr Christopper Fordham, FPG Direétor James
.J. Gallagher, and Dr. Nancy Robinson (widéw. of ¥PG's first director, Dr.
Halbert Robinson) The communicatidns office issued a report, "1966/ Our-
15th Year/ 1981," to summarize the Center,s accomplishments. -

¢ . ) €

e

xhe Center's teqhnical assLstance, policy, and curriculum development
staffs also produce media” products to meet.zﬁgir speciftc needs; these = |

products are listed in the projects’ setfions of’this Réport. In 1980 and '
1981, the media products of the communicAtions officé-and other components -
of FPG were recognized by the Society ‘for Technical Coffmunication ‘and the L
International Association of Business Co nicators th 14 awards in
regional compotition and one internatignal award, - 1




COMPUTER SERVICES

Kaye Fendt, Director

. ' w

The computer services office was established in 1977 to promote data
sharing among researchers and across various research projects, thereby .
enhancing FPG's‘mulfidisciplinary studies.. The primary function of the
office 18 to maintain -secure and accurate storage for FPG research data as

well,as to document this data for analysis. ]

7/

The\ office is equipped with a low-speed priggér, two, hard-copy
terminals, three cathode ray tubes (CRT's), and a fourth CRT at the NCNB
Plaza offices. In addition, the office provides consultation and training
to investigators and research assistants on forms design, data handling,
and computer usage, \ y Te
Most recently; studies have beepn conducted on the needs of the FPG
business office, Preliminary recommendations regarding systems analysis
and design have been made and plans to establish a micro-computer system -
for the business office in 1982-are being processeds

Thévfechnical Assistance Development System (TADS) data management
‘system has been fully developed and implemented. A data processing
coordinator was hired in 1980 to-meet the needs of this project., Data for
three years Have been set up in Statistical Analysis System (SAS) data

bases and analyses are conducted ag needed,

e

",In addition to these new.and gexpanded developments, the CIREEH
research project data base has been expanded ahd is being maintained on a
systematic basis. Analyses are provided as needed. The Abegedarian
research and medical data files are also being maMntained, including the
design and implementation of the- Abecedarian's School-Age, data management
system, — ’ . T
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FISCAL YEAR 1981 (July 1, 1981, through June 30, 1982)
- ESTIMATED EXPENDITURES BY PROJECT (direct costs only)
o

Project ' Source o Amount
N - ¢
Core Funds 3 NICHD 201,751
(Gallagher)
R ‘Longitudinal Program NICHD , 406,671
g (Ramey/Gallagher) ‘
,  CIREEH ‘ SER | 347,211
(Gallagher) = .
¢
Three Levels of Service ACYF 71,957 ’
“(Spar%ing/Ramey)
0 I3 \
TRISTAR . S SEP " 32,945
(Lillie) .. ¢
L . .
Research Training NICHD \\¢22,733 .
(McKinney) . -
- .
TADS . SEP - 494,497
(Trohanis)
. Regiona] Resource Center .*Univérsity of &,Obo
- (Trohanis): Kentucky ‘
Basic Skills : . *CEMREL 115,326 '
(Trohanis)
< R - * ) .
¢ Knowledge Use Lagd ‘ NIE o 53,624
(Wiegerink), ) .
Ne twork ~ *NETWORK, Inc. . 8,775
i . . »::> Federal‘Subtotal ‘ $1,859,4§0
2
1 -
Key

e
.

ACYF: Administration for ‘Children, Youth and Families
. NICHD: National Institute of Child -and Human Development
NIE: National Institute of Mlucation
SEP: Special Educatiqn Program, U.S. Department of Education .
. : . \ . N
*Funds originate from Federal agencies; suﬁfontzfctedgthrough FPG.
_— ) _ X
1 . S *
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FISCAL YEAR 1981 (July 1, 1981, through June 30, 1982) >
ESTIMATED EXPENDITURES BY PROJECT (cont¥nued)
’ ) - . . ‘\ Yo
. & Nt .
Project . - Source : Amount! ’
, € 0~ 5 sount &P
State .of North Carolina . - . / e
- ¢ . . " ,
) Tethnical Assistance-Parent . UNC~-GA 4,088
Education (Pelosi) g .
Daycare Technical Assistance - Department of J1,443 .
(Clifford) % Human Resources N
" P . . . [ '
P . ) pe -
Homebased Training Department of = 129,185
’ (Harms) ) Human Resources b
% ~ / ' ¥ [
FPG Center . UNC-CH . 730,704
(Gallagher) - .
e . Receipts-Supported Accounts "
Media Fund : Receipts . . 3,000 .
(Clifford/Harms) . e .
. Copy Center Receipts . 18,0Q0 ‘ >
(Gallagher) . . . .
‘ v L Parent Fees . ) Receipts 17,000
e (Gallagher/Sparling) ’ . .
[ . et A
D/TAS Publicattons . Receipts . 150
(J()Wiegerink) . <, o
> State Subtotal - 913,570
™ .
i \ ﬁ>
" ' -
4 f ‘J ~ =~ ’
\ ~ @
. * . v ____ L8
) * . .
S - - ' '} ;r '_.:}\ .
'." b‘.‘v'
. , s . 02 . ‘(
g [1 \
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FISCAL YEAR 1981 (July 1, 1981, through June 30, 1982) -
o , ESTIMATED EXPENPITURES BY PROJECT: (continued) ~ ‘ PR
. —\N\ - ' s ' 2
Project ° : . " Source.” > Amount
> ta ' ’3 — :
Private - .. 4 - i . s 7\
: Bush Institute'’ N + Bugh PFoundation 136,235
“ * «  (Gallagher) N 3 - ’
- [ "~— . .
< Bush Ne twotrk . * ‘Bush lf‘ounq;”ion 7,207
v (Gallagher) \ ) ‘
S Bush Feliowships- . Busfx Foundation 18,518
@L (Gallagher) . (through Yale)
Gifted and Talented S;;encer Foundation 6,500
' (Gallagher) ) .
3 FPG Center . , Trust Funds . - 8,861
(Gallagher) RS 2 . ©s .
S A—'PriYate;%lt;totel - — 177,321
: TOTAL - $2,950,381
: < ¥ —_—
1] 4 “ )
: ST
J z
. %
. ) \ \ . .~
i » — ~ 4 “
, ! o ’ “ .
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STAFF WITH JOINT APPOINTMENTS ON JANUARY 1, 1982

J.

M.

M.

A,

D.

NAME

Adanms

Appelbaum

Bristol
Collier

Farran

Z
——

J. Gallagher

T.

K.

N.

D.

Harms

*~

Jens
Johnson

Lillie

-

v

"F. Hepderson - «-

PhD

PhD

DEGREE
I a—

“PhD

MD

PhD

PhD

PhD

PhD
PhD

EdD

-
RO W

.

AWARDED BY

&
.Columbia

" Illinois

‘UNC-CH

Miami 4
Bryn Mawr

. Penn State
UCLBerkeley_:.

UNC~CH- .

n

\Wisconsin

UNC—CH .

fndiaﬁa

. '
Assistant Professor

. - Profes¥or

_Agsistant Professor

-

Professor

Clin., Assoc. Professor
Kenan Professo} .
Research Profesgor

Clin. Assoc. Professor

v [

% o

* _..Assistant Professor

Clin. Assoc. Professor
Clinical Scientist . .

Clin. Assist. Professor

‘Clinical Scientist

Professor
12

ot

"SCHOOL OR PERMANENT
DEPARTMENT .TENURE
¢, " T

Nursing i
l‘fsychology \ Yes
Psych@atry . { 4
;gdiaéiids / " Yes

Special Ed cation .
%Special E ucatioﬁ Yes

Psychology

\ - .
éurricu um & :J b
Instruction T y
Pediatrics ..

Special Education
DDDL/BSRC*

Psychiaéry

DDDL/BSRC*
* i

Special -Education ‘ Yes

.
4

*Division for bisorders

of Development and-Learning, Biological S%iences Research Center

o

3]

S




STAFF WITH JOINT APPOINTMENTS ON JANUARY 1, 1982 (continued)

NAME
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N
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PhD
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PhD

-

PhD

MD
MD
PhD

PhD

« PhD

PhD

FNP

PhD

N 14
AWARDED BY

-

]

»
B
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W, Virginia
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- '

Tufts
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_George Peabody”

w Michigan
Maryland
Fla, State

UNC-CH

Michigan

PR

-

~
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L4

Aségciate Professor

Clin. Assoc. Professor
Reseérqh Professor

Professor

I ,
Clin. Asst, Prpfessof
Asgisgtant Professor

Prufessor

Lecturer

= .
»

Clin. Assoc. Professor

Professor - 4
Associgte Dean

Family Nurse Practitioner

y |.

)

. Professor

.Instruction .
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DEPARTMENT TENURE

\
Ye$
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Health
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Pediatrics .
Peq;atric§
Special Education

Curriculum &

Education

School Péychology
Education

~

Pediatrics

Educational’

‘Admtnistration :
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DIRECTORS AND SENIOR STAFF OF FPG PROJECTS

S (As of January 1, 1982) . . o~ ,
[ . Rk ' a
» . , Directors ) _’///’ ' N
L
y\ . Dr. James J, Gallagher, Director of FPG; Co—principal Investigator,

! Longitudinal Prograh; Principal Investigator, CIREEH; and
Director of tHe Bush Institute for Child and Family Policy

! " Dr. Albert Collier,, Assistant Director for Health Programs' Senior

Investigator, Longitudinal Program p
_’?‘"\

o Dr. Thelma Harms, Assistant Director for Development Direector,
b . Early Childhood Curriculum Development Program; Principal

Investigator, Nutrition Education Program

Dr. Ron Haskins, Associate Director of FPG Associate Director, .

A o . Bush Institate . .
T ee .David hil‘lie‘," Ass,gs'tant Ditector of Outreach 4\ - ot
e Dr. Craig Ramey, Assocfate Director of FPG énd Directdr of Research
: - _Principal Investigator, 1ongitudinal Program; Assistant Director,
© ) CIREEH ;* Faculty, Research Training Program "3
el "Senior Staff
~ , " . .
LT Dr.. Judith-Adams, ‘Investigator, Longitudinal Program ~

. - v N -
° .

. Dr. Mark Appelbaum, Senior Investigatqr, Longitudinal Program

”’fff“‘  Mr. Talgot'Black, Aésociate‘Directof, TADS** )

Dr Marie Bristol ‘Associate Directo{ and Investigator, CIREEH* and
Child Development Services Projec ‘ ,

o . - * '

«

Ms. Carrie‘Bynqm, Coordinator, Parent Education Program”
Dr. Frances Campbell, Investigator, Longitudinal Program

« Drs Richard Clifford, Director, DC/TATS%** , .o«

Dr. Dale Farraa, Investigator Longitudinal Program
Dr. Lynn Feagans, Investigator, Longitudinal Program and Learning
¢ ‘ Disabilities Project

<

~y




Ve ry .

Ms, Kaye Fendt, Computer Services

Yy -
Dr..Neal*FinKEIstein, Investigator, Longitudinal Program )
Dr. Alice Gordon, Investigator, Longitudinal Program

4, s

Ms, Jean Gowen, Coordinator, CIREEH* -

.
-

Dr. Fred Henderson, Investikator, Health Research Program

<

Dr, Kenneth Jens, Investigator, CIREEH*

-

Dr. Nancy Johnson, Investigator, CIREEH*

Dr.GDona}d McKinney, Principal Investigator, Learning Digabilities
Project; Senior, Inve\tigator Longitudinal Program, Director,
«" Research Training Program

Ms. Sally Nussbaumer, Director, Early Childhood Education Program
c Yy - s .

. . rF 4 - .
Dr. John Pelosi, Associate Ditector, Child Development Services Project

Mr. Joseph Sanders, Communications Specialist - SN

: BrT—Margaret—Sanyaiinnvestigator'*ﬂealth“Résearch'Proéram A

Dr. Earl Schaefer, Senior Investigator, CIREEH* and Longitudinal“Program .

Dr. Michael Sharp, Investigator, Health Regearch Program

© .

Dr. Rune Simeonsson, -Associate Director, Research Training Program;
Assistant Director, CIREEH*

’

Dr. Joseph Sparling, Director of Demonstration, Senior Investigator,
CIREEH* and Longitudinal Program '

’ |‘

Ms, Tanya Suarez, Associate Directo;, TADS** S ~

&

Dr. Pascal Trohanis, Director, TADS** .

Dr. Ann Turnbull, Investigator, CIREEH* .

Dr. Barbara Wasik, Senior Investigator, CIREEH*" ' : -

Ms. Jessie Watkins,'Family Nurse Practitioner, Health Research Program

Dr. Ron Wiegerink, Investigator, CiREEH;ﬁ Director, Child Developdient
Services Project T ] .

-

Ms. Rachel Windham, Administrative Manager of FPG , )
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Dr. Ron Haskins, FPG Center e N %N‘.“
- ‘ N ~ . >
\ : Dr. John Akin, Economiés oo = : ‘
" Dr. Andrew Dobelstein, Social Work . ’ . )
L. pr.‘Dale é. Farran, Spucial Education L A :f 5
N / Br.’ éeborah A: Freund Public Heal;h .
S Dr., Thelma Harms, Curriculum and Ingtruction (Education)
- <+ Dr. Dorothy Howze, MAternal and Ch}ig"ﬂealth.
Dr. Jonathan B.-Kotch, Public flealth '._ o
. Dr. Joan gxfiipsitz: Ceuter §or Early Adolesc&nif N 1-
" Dr. Frank Loda, Padiagxics ,“' ng “fﬁk-
e ‘Dr. Duncan MacRae, Jr., Politicai Science and.éocdology v
g apx;. C. Arden Miller Public Health PN
‘ .
‘ Dr. Craig T. Ramey, Psychology ) o "V #
. Dr. Eli A. Rubinstein, Psychology

' ¢
bs -
N
. . ~ ' . -
3 P .
. >

. Bush Institute Faculty

. t . ¥

_Dr. James J. Gallagher (Institute director), Speciq& Education and FPG_gen;eP

Mr. Joseph Sanders, FPG Center

+

Donald J.

Stedman, Administration

~ r.
Mr. Samuel M. Streit, Private Law Practice,

"

Social Work

~

.

¥s

Dr. John Turner,

-

-

ra

: . ‘ K
*Carolina Institute for Research on Early-Education of ‘the Hahdicapped

. **Technical Assistance Development System -
. ***Day Care Technical Assistance and Training System
. o .
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1980 & 41981 PUBLICATIONS "~
. : \ .

JUDITH ADAMS .

P -

Adams, J., & Ramey, C. T. Structural aspects of maternal speech to infants
reared in poverty. Child Development, 1980, 51, 1280-128}.

. KELLY E. ANDERSON A

Anderson, K. E. Project SWINGS kids into the classroom. Childreh Today.
Washington, D. C.: U.S. Department of Health and Human Services, 1981,
10(6), 18-20, . ; o . L/

>

a ¢

MARK APPELBAUM /.

£

Appelbaum; M, I. Variance stabiliziﬁg transformation and the power of the
F-test., Journal of Bducational.Statistics, 1981, 6, 55-74.

Appelbaum, Mo 10, & McCalvl,- R. gf Mod;is for research with children. In )
Camic}lael (Ed.), Manual of Child Psychology. New York: Wiley & Sons, in
press. . . ‘ ‘

- Cramer, E. M., & Appelbaum, M. I. Nonorthogonal analysis of variance--Once
again. - Psychological Bulletin, 1980, 87, 51-57+ , ) -

>

-

"TALBOT BLACGK

Black, T. Designing and implementing a technical assistance needs assessment,
In R, Clifford & P. Trohanis (Eds.), Technical Assistance in Educational
Settings. Columbus: Ohio State University Press, 1980,

Blacks, T., & Anderson J. A. Special edlfcation mandated from birth,- Chapel
Hill: UNC, Technical-Assistance Development System, 1980.

Black, ‘T., Cox‘, J. 0., & Prestridge, S. TAi)S’" eeds assessment Eroce_dures
manual., Chapel Hill:- UNC, Technical AssiStance Devejlopment System,
1980. )

4 s

Black, T., Gilkerman, D., Jackson, J., & Woodard, M. Serving young
handicapped children in-rural America. Chapel Hi],l: UNC, Technical
Assistance Development System, 1980, .

-

[




4

- Blrack, T., & Hutinger, P.

»

Cost effective delivery strategies in rural areas:

Programs for young‘ﬁandicapped children, Vol. 1. Making it work inyrural
communities (a Rural Network Monograph). Macomb. Western Illinois

, University Press, 1981.

Blaek, T., & Hutinger, P.

Ef fective strategies in the collection and analyeis

of cost data in rural programs. Making it work in rural communities (a

Rural Network monograph).

v 1981,

Macomb: Western Illinois University Press,
. ‘ .

‘Black, T., Prestridge, S., & Anderson, J. The'developmens§of a needs
assessment process. Technical Assistante (an occasional paper series) .

Chapel Hill: UNC, TEchnical Assistance Development System, 1981.

Nt
-, A

MARIE BRISTOL <
r—'

Bristol, M. M. Control of aggressive behavior through school and homebasé&d
reinforcement. In J. D. Krumboltz and C. Thoresen (Eds.), Counseling
methods.: New York: Holt, Rinehart & Winston, 1976. Reprinted in par¥”in
A. Kazdin (Ed.), Behavior modification in applied settings. Homewood, IL:

Dorsey Press, 1980.

Bristol, M. M. Impact of handicapped children on mothers: Some research
results. - Proceedings of the annual Office of Special Education's

Handicapped Children's Earlngducation Program, Washingten, D. C., 1980.

Bristol, M. M., & Bartel, J, M. .A compendium of exempla:y, comprehensive

programs for young developmentally disabled children. Chapel Rill: UNC,
Frank Porter Graham Child Development Center, 1981. ’

Bristol M. M., & Bartel, J. M. Issues in state level coordination of
services for young developmentally disabled children. Chapel Hil1l: UNC,

Frank Porter Graham Child Development Center, 1981.

-

Bristol, M. ‘M., & Gallagher, J. J. A family focus fer intervention, In C.

Ramey & P. Trohanis (Eds

+), Finding and educating the high-risk and

handicapped infant. Baltimore: University Pg{k Press, in press.

Bristol, M., M., & Schopler,

L d

E. Stress and coping in families of autistic

adolescents. In E. Schopler & G. Mesibov (Eds.), Autism in adolescents and

adults. New York: Plenum Press, in press.

Schopler, E., & Bristol, M.

Z

'

M. Autistic children in public schools. Reston,

VA: The Council for Exceptional Childrenm, 1980,

See also: Ronald Wiegerink
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FRANCES CAMPBELL

. Ske: Cralg Ramey

. 4
RICHARD CLIFFORD 3 p \/ . -

b ]

_ Clifford, R. M., Behr, S., Wheelom, J., & Lillie, D. L. Study of allocation of
funds' for thé exceptional:* Final report,” Chapel Hill: UNC, Frank Porter
Graham Child Development Center, 1981, :

Clifford; R. M., & McCabe, B.%_l_)_al care as a gsmall business. Chapel Hill:
UNC, Frank:Porter Graham Ch'ild Development®Center, 1981,

- clifford, R. M., & Trohanis, P, (Eds.). Technical ass ance .in educational )
' gsettings. Columbusr NCEMMH, The.Ohio State Univers ty, 1980. /
Bailey, D, B., Cliffbrd, R. M., & ‘Harm's,'T. bomparison of preschool
"~ _enviromeents for handicapped and non-handicapped childreg. Topics in

Early Childhood Special Educdtion, in press. _ %

. McAdams, J, W.,Mansfield, S., Clifford, R. M., Rutala, M., Matlock, By, &
* Mulvihill, B. Your day care staff: Helping them’'grow and develop. Chapel
‘ Hill: UNC, Frank Porter Graham ,Child DeveIopment Center, 1981, :

4

See also: Thel@a Harms - . i . N 4

-~
\]

ALBERT COLLIER . ‘
' , i ' . ) "
Carson, J. L., & Collier, A. M. Host—pathogen interactiéns in experimental —

Mycoplasma’ pneumoniae diseases studied by freeze-fracture. Review.of
infaetious disease, in press. - -

Canson; J."L., Collier, A, M., Knowles, M. B., Boucher, R. C., &"R'08e, J G. . ¢
Morphometric aspects of ciliary distribution and ciliogenesis in ‘human

nasal-epithelium, Proceedings of the National Academy of Science, 1981,
78, 6996-6999. . ¥ )

|
A

~ 4 ., . . * :
" Knowles, M. J., Garson, J. L., Collier, A. M., Gatzy, J. T., & Boucher, R.- C,
Measurements of nasal transepithelial electric potential differences in

N normal human subjects in vivo. "American‘Review_g_{ Resgpiratory Di gsease,
1981, 124, 484-490. ‘ .

Nedrud, J. G., Pagano, J. S., &*Collier, A. M. . Long-term mguse
cytomegolavirus infection of tracheal or culture: Relatfon.to host-cell
replication. . Journal of General Virology, in press.




Selgrade, M. J., 'Nedrud, J. G., & Collier, A. M.' Effect of cell source, mouse
strain, and immunosuppressivectreatment on production of virulent and '
attenuated mouse cytomegalovirus. Infection and Immunity, 1981, 33,
840-847. B i =

~

See also: &on Haskins, Fred, Henderson, Craig Ramey

DALE FARRAN ' . ) .
Farran, D. C. ’bomments on James Comer's talk. In R. Haskins & J. J. -

Gal lagher (Eds.), Care and edpcation of young children in America: Policy,

politics, and social science:’ Norwood, N.J.: Ablex, 1980. e
R » T~

~. -

Farrah, D. C. Interventlon for poverty chilgren: Alternative approaches; ‘In
L. Feagans & D. Farran (Eds.), The language of children reared in pdverty:
Implications for ewaludtion and intervention. New York: Academic Press,

198‘10 . e - ~ /

Farran, D. C. Mother-child interaction, language.developmént and the school
~ petformance of poverty children. In L. Feagans & D. Farran (Eds.), The

3 language of children reared in poVerty: Implications fot researeh and
. , intervention. New York: Academic Press, 1981.

»

e—u___ _Fawran, D. C., & Haskins, R. T. Reciprocal influence;in the-social
interactions of mothers and 3-yedr-old children from-different
' socioeconomic backgrounds. Child Development, 1980, 51, 780-791.

< . .4
' X

Farran, D.C., Haskins, R. T., & Galldgher, J.J. 3overty and mental - °
retardation: A search for explanations. In'J. J. Gallagher (Ed.),. RNew
directions for exceptional children, (Vol. 1). San .Francisco:

. Jossey-Bass, Inc., 1980, 47-65. N . - ‘

Farran, D« C., Hirschbiel; P., & Jay, S. Toward interactive synchrony: The.
gaze patterns of mothers and children in three age groups. Internatiomnal
Journal of Belavioral Development, 1980, 3, 215-224. .

farran, D, C., & Raqey; C. T. Social class differences in 9yadic ifbolvement
. juring 1nfancy. Child Development, 1980, 51, 254-257.-

~

Jay, S., & Farran "D. C. . The relative effjicacy” of predicting 1nte1}igence
- from mother—child interactions using ratings versus behavioral count
scores. Applied Dévelopmental Psychology, 1981 2, 165-177. -

Margolis, L. H., & Farran, D. C. Unemployment° Health and behavioral
consequences for children. ‘Ne tworker, 1980, 2, 5.

' ' . - a,-

Margolis, L. H., & Firran,' D. C. Health consequences for children of parental
=3job 168s. North Carol;_g»Journal of Medicine, in press. -
0'Connell, J., & Farran “D. C. The efféects of daycare intervention on the use
of intenfional communicative behaviors in socioeconomically depressed

igfanﬂs. ~Developmental Psychology, in press. .
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0'Connell, J., & Farran;'D. c. .
" behaviors and language in socloeconomically depresded infants. . In P,

4

The relationship between sensorimotor

"Levinson (Ed.), Tenth annual international interdisciplinary ég*codferencé

- on Piagetian theory and its implications for the helping professions,

e

Emphasis language acquisition and remediation, in,press. #

-See also: Lynne Feagans, Neal Fiﬁkqlstein,-Craig Ramey

@

LYNNE FEAGANS 4

. * A
[N

2_(1) Py 41_570

Feagans, L.

Feagans, L.

LN

Babbling in discourse:
stage in language development,

)

McKinney & L, Feagans (Eds.

press;

J

13

24

L

4
LI

Journal of Psycholinguistic Research, 1980,

of Child Language, 1980, 1(3), 371-378.

How to make sense of temporal/spatial before and after.

.Feagans, L. Children's understanding of some temporal terms dend@ing\order
"~ duration and simultaneity.

[

¢

L

Journal

v

Féégans, L. Discourse processes in learni

disabled children.
), Advances in

¥

:

.

—

Egagang, L. The impereanée of the development. of 1ntfaconv¢rsational
narratives for school-age children.

In J.
fning disabilities, Vol. I, in

A way.to skip the two word utterance
Discourse Processes, in pre

D.

]

Implications for research and

intervention, Ne% York: , Academic Press, 1981,

N\

»

In L. Feagans & D, Farran (Eds.), .The
ianguage of children reared in poverty:

o

Feagans; L. The role of social interchange in the’ trahsition te syntax. 1In
- L. Feagans, C. Garvey, & R. Golinkoff (Eds.),

. commrnication, Norwood, N.J.: Ablex, in prass,

Feagans, L., & Farran, D. C. - How demonstrated comprehension®can

»

The origins and growth of °

-

. in production. Developmental Psychology, 1981, 17, 718-727.

Feagans, L., & Farran, D.C.' (Eds.) The ;language of children reared
ag

4

get muddled-

in poverty:

1981,

e

. commnication,

?

in the learning disabled child.
Psychology, 1981;°1, 313-328. _,

e

Implications for research and interventiom. New York:

Feagans, L., Garvey, C.,'& Golinkoff, R. (Ed8.) The ofigi

Academic Press,

b

Norwood, ﬁ.{.:_ Ablex, in press.

ne and growth of |

o Feagans, Li, & MeKinney, J. D, Sex differen
. . Learning Disability Quarterly, in press,
. 53

ces in 1earniﬁé'diséb111ties.'

o

.

3
.

'
‘ﬂt\’

¢ - 4 ) . ' -
Feagans, L., & McKinney, J. D, The patte!n*of.gxceptionality‘acrogs domain
Journal of Applied Developmental

s

14

o
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2

Pace, A;, & Feagans, L. Discourse and knowledge:' Children's ability to
communicate what they know and to comprehend narratives about familiar
events. JIn Feagans, L., Garvey, C. & Golinkoff, R. (Eds.), The origins and

growth of communication, WNorwood, N.J.: Ablex, in press.

See plsb: Dale Farran: Donald McKinney

g ,

KAYE FENDT . . & ~

N . 2
Féndt, K. ., & Helms, R.\w. Some real-data eiamples'for teaching analysis
for experimental design. Proceedings of the Sixth annual SAS users group

—

international conference. Orlando, FL: February 1981, 178-183.

fan
H " . ‘
»

2

NEA} EINKELSTEIN

.

Finkelstein, N. W. gggressioni Is it stimulated by daycare? Young Children,
in press. .

Finkélstein, N. W., Gallagher, J.'J., & Farran, D..C. “Attentiveness and
responsiveness to auditory stimuli of children at risk for mental
retardation. American Journal of Menthal Deficiency, 1980, 85, 135-144.

Finkelstein, N. W, & Ramey, C. T. Information from birth certifiggtes as a
risk index for school failure. American Journal of Mental Deficiency, .
1980, 84, 546-552. ' !

.See also: Ron Haskins, Craig Ramey

JAMES GALLAGHER ~

N

Gallagher, J. J. Issues’ fn early childhood for the pandlcépped.* In M.“A, ,
Thomas (€d.), .Current issues in special gducation:- The 1979 statesmen's:
roundtable. Reston, VA: ERIC Clearinghouse on Handicapped and Gifted

/ Children, Council for Exceptional Children, 1980.

Gallagher, J. J. New directions for exceptional children (8 vols.). San
Fraricisco: Jossey-Bass, Inc.,.1980. '

*

éallaghér, J. J. Promoting gifted education in the 1980's. Journal for the
Education of the Gifted, 1980, 3(4), 187-193. " .

L3

« Gallagher, J, J. _Setting educational standards for minimum competency: A
case study. ‘In R. Jaeger & C. Tit®le (Eds.), Minimum competency .
achievement testing: Motives, models, measures, and consequences.
Berke ley, CA: ‘McCutchan Publishing Corporation, 1980,

.

- : 7
. ; 7
.
s i
-
. . .
M v

by -

{

e




4

L

- » a <
Gallagher, J. J. Technical assistance #nd education in America.®.In R.
Clifford & P. Trohanis (Eds.), Technical agsistance in educational
settings. Columbus: NCEMMH, The Ohio Spate University, 1-980.

a [

Gallagher, J. J.

Days of reckoning - Days of opportunity:

The 1981 .

*statesmen's roundtable,

In M. A. Thomas (Ed.), ERIC Exceptional Child

Bducation Report. Reston, VA: Council for Exceptional Children,* 1981,

,Géllagher, J. J. Dif%e{entiated curriculum for:the gifted. In A. H. Kramer
- (Ed.), Gifted children: Challenging their potential. New York: Trillium
Press, Inc., 198l. . T,

»

Gallagher, J. J..-Models for policy analysis: Child and family policy. IniR.
“Haskins & J. J. Gallagher (Eds.), Models for analysis of social policy: An
+ introdudtion. Norwood, ‘N.J.: Ablex, 1981. :

@
—_—
b Y

Gallagher, J. J, Transforming research to policy in the field of language
' studies. Inr P.-Mittler (Ed.), Frontiers of knowledge in mental retsrdation
, ." (Vol. 1), Baltimore: University Park Press, ]981. ’

-

Gallagher, J. J., Beckman-Bell,.P.,'& Cross, A..H.
children: Sources of stress and it¥ amelioration
in press.

Families of handicap
o Excéptional Children,.

. . ‘ ) .
Gallagher, J. J., Cross, A. H., &{Scharfman, W. Parentalagéaptation to a
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