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. ' Recogn1z1ng the utility-and limitations of
trad1t1onal curriculum and of present language programmxng\for its:
mostly Navajo population, the Ganado Public School Dis developed
.the GLAD (Ganado Language Arts Development) project, which %1ms to: ;
develop literacy in kindergarten through third grade students; gxpaéa:/)/\\/’7
and enrich the pedagogical competencies of staff members; and develop
communication with parents. The child and his values and exper1ences
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'1npress1ons, and product1on 'of rough drafts. Teachers provide a
suppprt1ve learning environment and situations which promote p051t1ve
‘self: concepts and encourage the children to be act;ve participants in
‘the1v education and to freely express, themselves and their values.’
* Thé school supports teaghers:in their efforts through writing,
seminars held twice a month and the classroom support network which
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Natiqnal attention continues to be focused on the develop- - By %

- " 3 A * ) ' ' v“

ment of language programming for the non-natlve speaker of Eng+ N
lish and on the statuf of writing in our schools. While it is F? -

* the rlght of all students to/be afforded the. oppdrtunlty to . {

~

i
augment and refine- theéi? abllltles to communlcate, questlons G
k» . i:
‘are ralsedzconcernlng the unlversal approprlateness of tradl- —) _
.- oL e e L ‘ . .. .-’ ‘ a
. tiona{ll accepted 1nstructlonal materlals and of presently —

avallable language prograqﬁlng Concurrently, the pedagogical - -

T 1mportance of compos1tlon is belng redlstovered and 1ndlcat10ns .
e ] are that this long_overlooked basic has tremendous,potentlal as -
. eacthg technglogy s ) ) el;\' K .
I The purpose of this artlcle is, to present an overview. of a .‘
~

model school program Wthh is attemptlng to facilitate the ac-

~ .

Qu1s1tlon of communicatiom skills in noﬁanatlve speakers of

t y * .
A

Engllsh through the development and reflnement of their writing

v skills. Although the 1deas expressed in' this article, - generally,

- have strong mellcatlons for augmentlng language programming . at )

4

the" elementary sehool level, and specifically have their roots

. N g . . . 4
_dn a”program which serves a predominately;Navajo students pOpu~/

= latlon, the 1deas can be adapted to any ‘cultural group and to
T any level of educatlon ' e : X /
N . ’
BACKGROUND | . B -~ 0 i o

. o The Ganado Public School DlStrlCt is located on.the north--

© « L =

ern Arlzona portion ‘of the Navajo Reservauor)' Each stpdent | .

. i ) \u§¢ -
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who enters the school system, <b 1ngs a set of unlque values. thch.
" the sch l‘dlsﬁrlct feels must be respected and integrated lﬁto
his edueatloqpl environment. Consequently, 1n 1979 Native Amenl-

.can thghatune was 1ntroduced 1nto the currlculum at the Junior

BRI -

hlgh school’ leyel as a demonstratlon\Engllsh project. This pro-

Ject's em has1s was dlrected at 1mprov1ng tradltlonal English

>

. - language sk;lls through an emphasis aon the child's. ex1st1ng cul - :
tural Valﬁés and experlences n*The acqu1s1tlon of‘these skllls o

" . was facllitated through the Progecﬁ's phllosophy ‘that:’ {

~ . THERE 1S A NEED FOR EACH CHILD TO BE HEARD . .

"A child will only Legan to use a Zangudge,is he has the

' oppontunmty 1o use tha§ Kanguage A chitd will Leann Zo ' '
rnead a Kanguage £§ he §inds meaning 4n ‘that tangudge. A . :, \
chifd will. fLearp Zo write a Language lﬂaﬁg\ﬁlndé that

“others find meaning iAVNhis work." -[Boloz, 19801 o
~ A A
‘The(reactlons of parents, students, and staff to th1s 1an—

“vative program were soO favorable that the concept was 4d pted

and;adopted into the currlculum of the PrlmaryJSchooln : 9

4
s

THE PROGRAM ° ,\‘ o |

.
. . t

In the Spring of 1981, a demonstration wrltlng prOJect was = -,
formally ‘made a. component of. the curr1culum at: .Ganado Prlmary

' School The project, called GLAD an acronym for the- Ganado Lang-

.

uage Arts Development program, has threg prlmary goals Those _ 2

are: (1) to develop the foundatlon for llteracy in each of HFg\ ) -
o

kindergarten’ through thlrd grade\studerts, (2) to. expanﬁ and ° ‘ﬂ

enrich the pedagogical competencies of each staff member in the

teachlng of the Language_Arts; and (3) to oevelop and strengthen L

parental awareness of and suppoft for. $chool. progfatmhing, Lo )
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A sound language arts curriculum is an essential component
of a good school program: In shaping the direction of student
learning and in guldlng the student s development of the crucial

llteracy skillsy the GLAD project retognlzes the utlllty of tradi-

tlonal currlcula However, the prOJth also reallzes that
. P [ J
( traditional texts could‘only partialdy serve the needs of its
: . %s: 4 ) : ol
populat;on. . \ . -

“ ¢ . e
While the ultimate aim qf the project is English language

’

P s

llteracy for all students; the'chlld ‘hls cultural values, and /
L ' the experlences whlch the chlld\hrlngs to the school envitonmént -
> are central to the prOJect s methodology Eocus1ng oh each Chlld
as an ¥ndividual, the GLAD project begins at each chlld.s.funci
: '

tional level. Writing as & system is suited paﬁtléularly well

]

. for this type of individualization and no commercial language

" programs can be more rélevant to the child'than his own set of )

- - »

. 4 ' . N
edpegiences. - .
The role of the teacher in this prOJect is to prtvtge a -
qf: ’ .
' ‘supportive .learning environment whlch-promotes a poslt;ve self

concept and provides situations whlch enpourage “the chlld to be

.
~ -

. an active participant in his educatron and to.;reely express
‘F . . v
» himself Yand his values. In doing.so, the-teacher's emphasis  ~

1s<éirected towards prewr1t1ng,act1v1tles

-
L H

- Ty . .1 The prewrltlgé phase of the wrltlﬂgxprocess is stressed

-

in the GLAD prOJect because this phase provides students.w1th‘ .
-9 )
"several,~ experlences essential in promotlng gdod "’ ‘composition.

[
+

These are: (1) the motivation for wrltlng, (2) the collection
° I *

u e, of 1mpress1ons, and’ (3) the production of rough drafts

. . .
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Whether the motivation’ for,wr1t1ng 1s a Navajo radio com- -

. Al

mercial, a liv an1ma1 or a cartoon,’ the GLAD %roJect presumes

‘that the 1deas, emotlons$ and oplnlons of the student must be

. - ,

stimulated. This motivation mustVbe followed'by'the oRportunity .
Y

‘to col}ect impressions where students are ehcouraged‘to share'

i.a

.

" words and ideds with both their peers and teachers. This pro—' .

*

s draftsjand‘theirﬂimportance to.later,compositipn.

» -

* ¥ides each student with a successful experlence and promotes
expansion of ideas.and new.vocabulary. Finally, the prOJect

stresses experimentation-with language in the form of rough

¢

-

In addition to the quallty of the prewriting act1v1t1es

>

#

— )
«the GLAD prOJect believes that the writing environment 1nfluences

- N e

the quallty of student compos1tion. The writing environment .

-~

promotes compos1tlon by belng free of extensive critical eval-

uatlons, by being sens1t1ve to the student s cultural set and -

°

by providing- the students with frequent and varied wrltlng ant®

publishingﬁexperiences (e.g.: translatlng NavaJo radio commerc1a1s,
= o 59 -
‘wrlting scr1pts for fllmstrlps, compiling Journal entries, wrlt—

-

ing c1nqua1n or deve10p1ng»multh medla presentations). - .

&
Although a ound 1anguage»arts currlculum provides a r1ch \

s - .

‘Source of 'guidance,—one can not presume tHat all who utlllze -j

. ‘e

. the kurrlculum w111 brlng to 1ts 1mp1ementatlon the ~sdme level.

9f pedagogical competence. The’GLAD prOJect recognlzes this ~ -
Ay ¢ -
reallty and Aattempts to expand “Xgd enr1ch each staff member”'s .

cdmpetenc;es through a systematic series of writing seminars ° \

Ld ’ -
and a classroom support network \ . -

.

A4 ?
The writing semimars are held tw1ce.a month an8 Include

t- .

e

»

. . - - \ . <«
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research findings,- methodology,‘and the disemination of project ,

»

results. All staff members dre 1nv1ted ) the semlnars and both .

teachers and admlnlstrators share the respon31b111ty for theé

presentatlon of materlals The classroom support network empha
. o) .
s1zes hands-on demonstratlons iA the classrooms and 1ntra—

classroom visitations by teachers and admlnlstrators " However,

A

these services must be»requepted by the staff member.

‘While .both stafﬁ and'curriculum,dedelopment bear'directly
on the success of the program the GLAD prOJect also strlves for
'parental awareness of and support:for ‘this’ language arts approach

he prOJect realizes that parents can have the greatest 1nfluence
Y e , ) . .

2

n a student's school success. ThHe project, therefore, attempts

\ ' ~ ) '.4 ) - I .
to keep parents informed of their student's involvemeng -in the®

3

iting process. Communication lines dre developed through .
. B \' ; v

ot aditional means such as the_taﬁing home of work. Ihis parti:
/-
cular ‘form of communication 1s supp jemented~by the dlstr}butlon

of class publlcatrons :‘ : : ) ' *J/ .
The pubblcations are made possible througb the school s
budget. In this way, the school has accepted the respons1b111ty

v

for\the formal publication of the major writing projects

deveioped within the .vdrious classroon®. Once completed, these-
pgﬁiications are redirected into the classroom|as 6upplemental

. . . - Y
reading materials and into the homes of the young authors. This

-~

Iy creates an intense ‘demonstration of pride on the part of

‘the student and the parents and thereby lncreases'the lnter-

L 334 * Ead -
-est ;f;both 1n the schpol and its programmlng sl oa
P A g , , .
5 ) ’
- 1 o b .
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.o CONCLUSION ' '

-

The tremendous potentlal of wrltlng has long remainded un-
tapped by our schooéls. However writing as a system has sérong
fmpllcatlons for the development of language programmlng for the

,nonrnatlve speaher of Engllsh \

Recognlzlng the utility and llmltatlons of tradltlonal cur-

riculum and of present language programmlng for its mostly NavaJo

-
) population, ome school system has developed a model program whlch '
Zlntegrates composition in al}pcontent areas. \Thls model called
the GLAD progect, has\three maJor goals. The prOJeCt aims to
. 77" promote litéracy;fdevelop pedagogical ‘skills, and to open.comm- """~ ¢
< ;‘\'unication 1ines with'parents ) e ' o
7 . CenPral to the GLAD project's methodology is the child and ’

v the unxque Setof values and’ experiences which are brought to
. .

the school ehvironment.- Et ‘is presumed that student achievement
- follows actﬂve participatlon of the child.in his own education

-and that teachers have the central respons1b111ty to provide a
0]

supportive env1ronment ‘which promotes the strengthenlng of a
positive self concept Essentlal to thlS methodology is the s

ole of!%rewritlng act1v1t1es wh;ch stlmulate in‘each chlld s

e expans1on of ideas and language«development , ﬂ'

DD w1thout commuplcatlon.~ Schoeols have the responsrblllty to '
- ’ - ”

actively support teachers in the ffort to provlde a quallty

. /) prdgram through the estahllshment of ar on- g01ng 1nserv1ce

. program | The GLAD prOJect has done SO through its ‘twice - . .
monthly wzltlng semlnars and w1th the 1mplementatlon of its

clasSroom support network. Schools further have the respon—' '




¢ ) - .
. . . [

~ sibility to open communication lines concerning their school
» - . : .
programming and to solicit parental support for .that program-
ming. One meaningful method im which communication can’ be

«o, < .
fostered is through the publication of major.classroom projects

3

which can then be disseminated to parents.

’

P
Writing is only one of the processes of'human communication.

L ?evertheless, it is a~communigatiéﬁ process that must be active-.

iy taught and fostered if we, .as educators, are to help facilitate

N "

- L 4 .
a’generation of individuals, be ey non-native or native speakers

of English, to become-literate amd creative in their dealings

L4

with their world.

¥
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