DOCUMENT RESUME

"ED.214 684 : L * : PS 012 :795

AUTHOR Chitepo, Vzctorza
TITLE Integrated and Early Childhood Educatzon' Preparatzop
) for Social Development. .
INSTITUTION Bernard Van Leer Foundatlon, The Hague
, (Netherlands). : .
PUB DATE Feb 81
NOTE. 8p.;. Keynote address presented at the Eastern
’ : Hemisphere Seminar (2nd, Salisbury, ZimMabwe,
February 24-March 7, 1981). For related documents,
, . . see PS 012 556. and PS 012 796-800.
AVAILABLE FROM Bernard van Leer Foundation, P.O. Box 85905, 508 CP
. o The Hague, Netherlands (Free of chikge)..

EDRS PRICE MF01/PCO01 Plus Postage. ’
DESCRIPTORS *Colonialism; *Early Childhood Education; :
! *Educational Innovation; *Educational Polzcy, Forezgn
Countries; *Government Role; “*Racial Bzas- Racial
Integratzon- Refugees yd . -
IDENTIFIERS , *Zimbabwe . . ’

. vy - 4

ABSTRACT . \ *
' This keynote address first brzefly reviews the
historical nature and structure of education in Zimbabwe ior to
\1ndependence. Then, the theme of the seminar (integrated e ucation as

preparation for social development), as well as related policy

issues are stated. Educational goals of the government of Zimbabwe
discussed. Concluding remarks point out the ‘contributions of the

Bernard van Leer Foundation to the welfare of dxsadvantaged children
in ‘Zimbabwe. (Author/RH)

’

.oa . C ™ , )
- (3

. ***********************t;************t******************k*************f
* Reproductzons supplied by EDRS ar® the best that can be made *

N

X from the original document. *

*************************************A*************************ﬂ******




-

ED214684

'

v B

. U.S. DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION

. .. EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC) '
r This document has been reproduced as . N .

. received from the person or orgamzabon’
onginating nt R ! |
Minor changes have been made o 1mprove Re gSem/Ez/PR/ It
reproduchion gquahty

B - -
B B ® “Points of view or opinions stated In this docu R . L
ment do not necessa‘nly represgnt official NIE
10N Ot policy
- BERNARD VAN LEER FOUNDATION

Second Eastern Hem'ﬂphere Sem1nar ‘ i
~ (Salisbury, Zimbabwe, 24 F ruary - 7 March 1981) \

"PERMISSION TO REPRODYCE THIS \
INTEGRATED AND EARLY JCHILDHOOD EDUCATION: MATERIAL HAS BEEN GRANTED BY

A PREPARATION FOR SQLIAL DEVELOPMENT . l'l H !SQ;

Keynote Address, the Hgh. Mrs. Victoria Chitepo ’ .

Deputy Minister of Jnformation and Tourism TO THE EDUGATIONAL RESOURCES
INFORMATION CENTER (ERIC) "

$

\
,é;' Chairman, Hounourable Guests, Ladfies and Gentlemen, it is with great

pleasure that I come here to speak t§ you today, and for a number of reasons.

Firs;‘g!Le proper educatioh of the youth of our nation is clearly N
a foremost priolfity in a pew state guch as ours, particularly when so many
undesirable ttappings of the past hfve to be dismantled. ¢ -

. §

Second, I have read with Breat interest and appreciation about all
the rezarkable work which the Berngrd van Leer Foundation is accomplishing
throughbut the world and I feel wefare indeed privileged to act as host for
such a significant seminar. 1 .

Third,-as an educationigt and a mother of six children myself, I
am keenly aware of the supreme imgortance of laying the right educational
foundation on which any young 1ifd may be constructed; in fatt, ‘I believe
that without that initial base injthe early years} the whole edifice may in
time crumble and fall, -

-
- . .

2
Before em{arking on thel subject of today's seminar, it is perhaps

necessary that I take a quick glgnce at the historical nature and structure T .
of education in this country priqr to independence. o
4

Under ecolonialism, edu¢ation was designed to be consistent with
the values and interests of the folonizers. This was indeed the case in the
then Southern Rhodesia. The educptional system was consciously designéd in
such a way that it would evolve gtrictly as an integral part of a minority
settler society and for the manifest purpose of both serving and consolidat-
ing that society.

’ ! )

The bulk of the respo&éibility for African education was left tdb
missionary societies. By the close of the 19th Centuty, at least ten diffe-
rent denominational groéups had been granted substantial tracts of land by
the BSA Company to set up their missions. In 1899, the Company, then respon-
sible for' the.running of the country's affa1rs, issued the Educational Ordi-
nance No. 18, laying the foundation for a dual system of education divided
along racial lines. The Ordipdnce clearly distinguished between the type of .
education for the African child and that%to be given to the white child. The - )
latter was to receive an education infinitely superior to that given to the
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former. This racially segregated system of education was to be :Eﬁerved by
all schools, regardless of whether they were mission schools, Government .
schools or gtherwise. ! . :
) D™ S ! .

4ith the advent of sélf-government status for the Colony, in 1923,
concerted efforts were made to consolidate this racially dichotomous edu-
cational system. Subsequent to that, a separate department of Native Edu-
cation was set up. This segrégated educational system was further reinforced
By the passage of the fand Apportionment Act, in 1930. Since then, the Afri-
can suffered an infervior educagiopal system as well as inadequate facilities.

y;
During the
walls of segregat;/
ferred to as the §

f:
éﬁeriod ‘of UDI, the Ian Smith regime souéht,to strengthen
in education through its "Bantustanization' policy, re-
for African Education, introduced in 1966. The plan
[Af increased Govermment interest in African education at
versity levels - primary, secondary and vocational. In
reality, howevdpy/ it reaffirmed the regime's declared belief in the inferi-
drity of the Af$fcan: in spite ol the fact that the school-age population of .
the Afritan 4 ifat least 20 times larger, per capita expenditure for the
African popu;f;ion was less than five per cent that for the non-African popu-
‘lgtion. Ly ' ‘

.

the various pref§

e

. fge/ racial dualism in the educational system, along with :tohomic
dualism, sg?Ved to compartmentalize the Rhodesian society into two distinct,
unequal gmd hostile racial groups. ;t is this social character and the deter-
mined d e of the African majority to change it, that gave rise to and ex-
prolonged political struggle which ultimately found expression in
frontation for national independence. ° . :

N
[ Ours wﬁb, therefore, a strugglef not for its own sake, but for the
ective of creating a new society characterized by social and econo-
*ice. The decision to resort to armed struggle was difficult but ines-
" OQur Prime Minister has so eloquently argued: .

; v\’.If the minority white community were to be transformed into non-
: g\ raciakists and cease to be masters and to enjoy the exclusive mono-
poly of wealth and control over the country's natural reésources,

, o and if the blacks were to cease to be racial inferiors, emerge
- g from the status of impoverished peasants and workers, and béginm to
BT enjoy an equitable distribution pf grealth and ownership of the
s o country's resources and means of|{groduction, we reasoned as revo-
; . lutionary natidnalist leaders that only a national armed struggle
~could do it. (Prime Minister's address to the Zimbabwe Economic
Society, 8 September 1980.) .

H

S

N,

-
'

.

. Our struggle canmot;, therefore, limit itself t6 national indepen-
! dencd” as an objective; it must be a struggle to decolonize our history; to
put fhe-past’ in its proper Afro-centric perspective; to educdtion to create
a.neb mentality, "a,new man with a positive view of himself individually and

colle¥ctively. - .
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Our revolut1onary struggle cannot be said tojbe complete until it
has transformed_the mental' "and material situatl e individual - until
independence 1§se1f can beq "translatéd in human terms. leerataon must become
a Waman _phenoménon. This means the individual must be act1ve1y "involved in
the continuous life-affi ing process of liberation. He muSt not be told
about it, he must live ity it must become an ihextricable part of his exis-*
t8ht1a1 experience. He muft interpalize the value of liberation in terms of
it being-synonymous with Uife itself. This will at once raise his conscious— «
ness. to new heights and fender his involvement or participation in the pro-
cess of change committed}, It will motivate him to aspire to new horizons in -
life. It will enable h1m‘t rethink and re-define life. :

e

Ladies and Gé-;lemen, the theme of this seminar which concentrates.
on integrated educatiot ias a preparation for social development, is one which
educationists, psychol ists and soc1oleg1sts are turning to with greater
frequency. Research ang| per1menta1 studies 't date have revealed that, cen-
tral to the child's ‘Iopment are: language, culture, environtental influ-
ences and social inté ¢§ion.\1t is also worthfndt1ng that the most interes-
ting experiments.in "latter have either been very loosely linked to,
theory, or quite uncgihected with theory. This would seem to indicate that
theorizing in the-fj§ of 1ntegrated_legrnlng_asﬂa_hasls_foz,soc1a1 develop-
ment ig premature, § 5use such theories tend to have been construbted before
the basic empirica enomena were discovered. L 4
d first therefore, is a working picture of what is hap-
ocial situations. This is prec1se1y the opportunity that
8 us with: anoopportun1ty to consttuct a working p1ctpl
#d to make progress from this point. In this context,
first reality is §jely that edtication must be concerned ‘with the total de-
velopment of the ¢fild. Therefore, integrated education by definition must
include the famil¥f the home, the school and the community - all sharipg the
responsibility foff pducating the child. The home, the school and the commu-
nity should thereffife move closer together so that “each complements the role
of the others, us the best aspects of each to promote the child's develop-
mertt. These asped§$ can no longer be separated. Each must understand and
respect the cont® But1on of the other. Only when this is achieved, can edu-

cation be seen a;fh totality - an 1ntegrated "education. - ’

' What is n
pening in educativi
this seminar ‘pres
of the realities,

, The seéqu reality is that early ch;ldhood educat1on beg1db in the

*home - the home Sging the pivotal po1nt from which all further developments .
stem. Education ddgs not start, as is widely accepted, when formal nursery schooling

or pre-school groups are initiated, where the children are divorced from
parents and home.'Th1sﬁhract1ce has predominated for far too long. Integtated
early education in any form must include the parents and the home in order

to provide,a totai educative environment.

s
I

The th1rd real1ty that faces education is that it must offer each
child positive and substdntial opportunities for social development. Edu-
cational policies can no longer ‘afford to concentrate purely on academic
school1ng but must offer the life opportunities for imdividuals to develop
personal’ qualities, character, integrity, a sense of 1nv01vement with the. .
family, with the community 4t large and a sense of responS1b111ty to all
these people. Education for social development recognizes the need for a

y

-

- . ’




“velop in a healthy and normal manner and in conditions

) . RegSem/E2/PR/ 11
: page 4

‘ [N

-
. S . o
®©

. ‘ & .
holistic approach in which all are involved from the cradle to the grave.
]
hi
A holistic approach to education is of vital importance to coun-
tries in the Eastern Hemisphere. Many countries in thls Hemisphere are in
the process of identifying and developing their own’ sense-of d1rect1on, po-

“litically, culturally, economically and socially. These countries are there-

fore facing the need to establish a fully educated populace, confident in .
their abilities to be productive members of self-sufficient states. In this
struggle to achieve self sufficiency and productivity, many Eastern He
sphere countries face the awesome problems of povefty, ignorance and disease.
These 8%tuations are frequently exacerbated by limited financial and other
resources, such as trained personnel. This occasion affords a unique oppor-
tunity for Eastern Hemisphere countries, including Zimbabwe, to identify

- their problems and jointly to find solutions to them. The enormous task of

education i this world context is therefore to devise and provide an edu-
cation system that will ultimately of fer’ freedom from the constraints of
poverty, ignorance and disease and wifich can and will offer a better life

for th& young. / . ,

When we speak of the young, bur children and the needs of our
children for their welfare and development, we are reminded of the United
Nations Declaration on the Rights of the Child of 20 November 1959. The full
recognition of the need to declare safeguards-and children's tights was un-
eqyivocally anndunced in this declaration. In ten carefully worded prin-
ciples, this declaration affirms the rights of children to enjoy &pecial pro-
tection and to be given opportunities and facilities to cfiable then to de-

q?hfreedom and dignity.
L

In making °this Heclaration, the -nations of the world accepted “the .
responsibility for the promotion of these rights and cailed upon all mgn and
women'of eonscied®e, voluntary. organizatipgns, local authorities, governments
and international agencies to accept and recognize the rights of the child
and to strive for gheir observance by legislatjive and all other means thought
to be necessary t&safeguard them. .

‘ »

The Government of Z1mbabwe has made it abundantiy clear that it is
firmly dedicated to the pr1n01p1es of the declaratien. In less than a year in
office, unjust and discriminating legislation has been dismantled. For
example: legislation which made inordinate provisions for the establishment
and Government maintenance of élitist schools, reserved exclus1ve1y for the
minority white population, has been abolished, togetHer with the macabre
rulipg that children of different races may not enghge in sport1ng activities
together. "Free primary education is now available to any child, access to
secondary education has increased by three hundred per cent and free health
care is available to those who could not otherwise afford this service.

It is the intention of the Zimbabwe Govegrnment to create in'alf our

interchange of children without regard to race, cplour:or creed but simply
as Zimbabweans, united in a common 1dent1ty. To this end, much progress has
already taken place in our schools and is gathering momentum. Another major
concern of the Govermment is the revision of the curricula, so that all.
children throughout the educational system wil% study from the same syllabus,

. /
. \?‘ . ] 5 /:

- schools the necessary condit¢ions which will faci;Ztate the free mingling and
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'lgading to the realizationof shared aspirations, which exclude no child from

the opportunity of fulfilling these. i
. -

Up until 1978, completely separate Ministries of African and Euro-
pean Education were enforced, with' separate administrators and professional
staffs, which meant that children studied different curricula. This separate
curricula structure is also in the process of being dismanthed. New sylla-
buses at thg primary ‘stage are already under trial in 41l schools and the
same process 1s in operation-at becondary-schqol level. ) R

The integration of schools and school.curricula is well in hand.

The children of.Zimbabwe, whatever their colour, must grow within ‘the same
frame of reference on the basis of a common curriculum at all stages in their *
schooling. This will provide the necessary prompting for a %ruly integrated, -
nonsracial society in our country. It is my belief tiat Zimbabwe has the
necessary ingredients and experti#® and will transcend the racial hostilities
of the past and establish a harmonious non-racial society. The odds may be
great, but our determination to‘surmoumt them is even greater. This determi-
nationwill remain foremost in our endeavours until evéry form of discrimi-
nation has been eradicated. As an example of this determination, legislation
is now in progress to abolish ‘the so—-called: community schools, set up hastily
and crudely by the previous regimes in otder to perpetuate a last bastion o
racial exclusiveness for whites. Ne legislation being enacted in Parliame
this nonth will, apart from anything else, prevent any further wHite childr
from being subjected to the unenlightenéd and frighteningly exglusive world
of racism, the consequences of which can be both evil and tragic.

’

3
4 Moreover, the ‘Govermment 'of Zimbabwe has pledged itself to make
available the expertise and resources needed to 'accelerate progress towards
offering its' children opportunities for developing in an atmosphere of freer’
dom, in which educational institutions are no longer retained exclusively
for either ethnic or socio-economic reasons. This new atmosphere of freedom
offers a more hopeful future through the opportunity to develop potential,

realize aspirations and dccept the responsibilitjes of citizenship.
Ladies and GeBtlemén, it is important to note that the process of
sgcial and economic integratioq cannot take place in a cultural vacuum. Edu-
c8tional innovations, economic development, technical know-how must take
place within the context of and be influenced by cultural systems and values.
In Zimbabwe, there have existed two distinct cdltures, side by side. Because
of the racialist policies pursued throughout the period of colonialism, these
two cultural omponents have not always co-existed in harmony. The colonial
regimes_ always pursued a policy that would make the white culture the domi-
nant one to the extent that the degree of an African's acceptability into the
white society depended on the degree to which he had internalized and emu-
lated white cultural values and behavioufhl.norms. On the contrary, there was
no attempt on the part of the wAYte'society to appreciate, let alone intern-
alize’, African cultural values.

It is this dichotomous cultural milieu that the new Zimbabwe seeks
to correct. Withéut attempting tq deny the right of a people to value and
live by their cultural norms;, we intend to develop the t)pe of social inte- *
gration which would not only preserve the best: in the various cultures but

b}

<
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would ‘enable the people of one culture to appreciate and respect the cyltural
norms of another segment of the society. . —

. . ‘Efgi}ieve that education is among the most effective chanﬁéig-po'
utilize in Che pursuit of such an objective. The white children iam Zimbabwe
must learn to appreciate the cultural base of the Zimbabwe people as f whole.

"This is equally true for the African and Asian child.

The physical and cultural distance that has been developed and
honoured since the onset.of colonialism must be done.away with. There pust

be a mutually enriching cross-fertilization of cyltures. For me, a compre-

hensive integrated child education in our society must be cross-cultural in

character. Further, I-believe that this-approagh to education will provide ”,
for us the strong base we need for a socially integrated society in Zimbabwe.
. - X -

. . Ladies and Gentlemen, for-Zimbabwe, the Bernard van Leer Foundation
is no gtranger in promoting the welfare of children, particularly disadvan-
taged children. The Foundation is intimately comcerned with the education of
these children and with the training of the young and of adults. At present
it is funding. and promoting an early learning centre at St. Mary's, Zengeza,
for pre-school children, and the Hlekweni Training Certre, for school-leavers
near Bulawayo. .

« . ¢
Both of these projects, and in particular\the Early Learning Centre
at St. Mary's, play a much greater role in the comuunity and the gountry than
would® appear to be the case at first glance. The latter, of course, gives ex-
. ceptional opportunities to the 180 children who are enrolled at any one time in_
the nursery school units and to the many other children who attend playgroups
at the Centre. But in addition, the parents of the pupils come to know gore
about their own children and how to provide for theiy developing needs. The
para-professionals programme has given training to substantial numbers of
local women, so that they in turn can take their new knowledge and skills not
only into their own homes and those of friends and neighbours, but also into
. playgroups and community child-care projects.

' '

. A third programme brings local mothers and their ‘children, ‘telling
stories, making colourful ahd imaginative but inexpensive playthings for them,
and so on. As you will see, the real purpose of early childhood education, as
seen in the St. Mary's project, is not so much the enrichment of the lives of
relatively few children, but the educdtion of parents and communities into
the ways in which (in addition to the love and devoftion which is all impor-
. tant and comes naturally) tHey can give their children an even better chance
to prepare themselves for their schooling and, ultimately,’ their adult lives.
: ’
The Bernard van Leer Foundation has, therefore, made-a lasting, L
\ significant cont;ibution in Zimbabwe. The long~term social, moral and ecorfo-

.. Mic' progress of our country will depend, to a great extent, on-the way we can
Prepare ‘our youth for the world in which they will grow. We realize that the °
years of early childhood are wtal in this task. We also realize ‘that the
greatest influence in this direcfion is obtained; especially in a rapidly ex-
panding and developing country such as Zimbabwe, by helping parents together .,
with their children. In doing this, there is the additional benefit in that
the families concerned becomeymore united, and stable - a reversal of world s
trends. ' -

. 7; - F
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‘At present in &imbabwe, pre-school activities have expanded with
suck rapidity that it can be categorically stated that! thege is a nation-
wide demand for training and facilities to meet the enormous growth of pre-
school centres, especially in the rural areas. For example, in a recent
nationwide survey *conducted in Zimbabwe in February this year, a minimum
of 796 pre-school centres were identified This furvey was by no- means ex-
haustive and the p0331b111ty of many mgre cannot be discounted. Of these 796
centres 463 are in the rural areas and the remainidg 340 in urban areas. The
enrdlment per centre is on average 75.children, with some centres having less
than 20 children and others as many as 258 in one centre. The latter figure
is possible in rural areas, where centres operate.out of doors and therefore
overcrowding does not exist. The majority of these cen%res are attached to
primary schools. However, whereas in the past these groups could have their -
own classrooms, the introduction of free primary education and the subsequent
increases in enrolmeng, have meant that most rural centres are forced to make
do with gréss‘shelte s,\churches, council halls, or under trees when it is
tot raining. The veyy meagre play equipment, characteristic of rural play,
Centses, is a furth reflection of the inadeduacy of facilities; unlike
their urban counterpasts, rural centres cannot rely on even so-called Junk
which might be 1mprov1sed Consequently, in the absenceé of toys and equip-
ment, the superv1sors imagination is taxed and the programmes tend to be
monotonous.

»

This -address would be incomplete without the mention of the. refugee -
problem we face in Zimbabwe. We have 14,000 refugee children in boarding
schools around the country. For those refugee children who have no homes to
retu¥n to or ne possibilities for schooling in their home areas, the Govern-
ment has plans to establish schools with boarding facilities, each accommo=

"dating over 1,000 primary-school pupils. In addition to their formal edu-

cation, children will learn by doing; assisting in the construction of build-
ings, acquiring agricultural and other skills. In this deviation from the
pastswhen education was purely academic, we want to integrate theory aid
practice as a guiding policy for the future of our education system. The .in-
troduction of productive activities into the life and time-table pf:scho
will be the cornerstone of this gbjective. It is our firm belief that t e
combination of productive work and study is a first and vital step towards °
linking edpcation and life and development in reality.

Ay v

“ The liberatjoh war evolved a new ideology and thinking onthe future
development of ZimbabWe. The youth of this country, some former combatants,
others participants inxone way or the other, are now at the threshold of join-
ipg -in that developmen .

b ‘L
Our philosophy. is based on socio-economic considerations of a so-
cialist value system, wiqp equality of opportumity and collective self-
reliance as an important goal. The socialist ethos demands an educational
system which produces men and women who are not only economically productive,
but men and women, able and willing to contribute positively at all levels to

0

their community and society.




