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Up tne Down Escalator: How to Open the Door

Comments on Professionalism and Academic Credentials
in Child Care
*y
Donald L. Peters
The Pennsylvania State University

§ 3

.C

As the child care field moves toward professionalism, it is
necessary to consider the ways in which academic instruction may en-
hance professianalization. gevera] aspects of this topic warrant
comment. In essence, I héve chosen to comment on four themes, each
of which strongly sugges*s a "top-down“ approach to the structure of
child care education. Put another way, professionalism of the child
care field needs to ride up the‘down escalator of educationa]Acreden-
%ia]ing and have‘in hand tﬁe correct keys if the door is to be opened.

In the foJ]owihg%sections, I will belabor this mix2d metaphore.

Defining a Profession

2 S
Calling oneself or one's occupation professiona]qzbes not make it so.

" One has to be vieﬁed as pro%éssio;al both by oneself and by others. The
basic characteristics of a profession and of a professional might be sum-
marized by the concept of "internal locus of control." A professional u
is self-motivated, se]f—dif;cted, and self-confident. A profession has
‘contr01 over the key elements of its own destiny. Such control (Austin,

1981) brings-its own rewards bgth tangible (e.g., dollars, hours, etc.)

and intdngible (e.g., respect).
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(T? " The "key" elements of control include:

1. Contro]]edcentry into the profession. This means that licensing,
certification, and competency standards are in the command of the professioh
itself rather than external.requlaQS?y\bodies. ’

2. The ability to defjne and set\standards for an identifiably"
unique, common educationa] knowledge base that represents the particular
expertise of the field. Corollaries to this include: ’

2(a) The profession can itge]f generate the new knowledge
necesdary to advancebthe fig]d.
2(b) The professioﬁ“assumes the major responsibility for

transmission of that knowledge to neophyte members.

2(c) The profession defines the relationship between knowledge

Qia(;. : and { “ademic crede;tialling--the externally visible
7 ) currency of respect. . - .
3. A stable, responsible organizational structure to which individuals e
may relate for purposes of identity, suhport: and mutual self-interest. : .
. Corollary to this is the notion that: .

3(a) Individual self-interest is subjugated, to the degree -
necessary, o provide a unified front whef dealing with

external forces rgnging from social change, through com-_ .

3

petition with other proféssions,“tb dealing with bureau-
‘ " cratic structures of governmént. '
3(b) A cadre of leadership exists that can act for and guide
" ‘ the profession.

4, Self-regulation of the membership._ Although iﬁb]ied in the

(: three previous elements, selferegulation goes beyond entry, educational,

and negotiation control. It requires a set of ethical standards and basic

&
v

. 4 .
N .

, o

o by e
br. L] R . . ", R stbe it - e TR g v

¢+




Professionalism .in Child Care
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opera;jng procedures againsi which membership performance can be measured
and the availability of meaningful sanctions for self-policing? These
concepts of a profession are not new (cf. Keith-Lucas, 1980), but they
do require hard-headgd recognition of what it takes to become a professjon.

Gaining Control

Even a cursory scanning of these "keys" suggests that, if opening
the door of professionglism is the desired goal, the pragmatics of the
situation requires a top-down aﬁbnoach--with th; major empﬁasis on devel-
opment of a cadre of academic leaders. Let'sgléok at some of these prag-
matic reasons. /

§

Knowledge and Academic Structure

At a very basic level:

1. The faculty of academic institutions (junior colleges, colleges,
and universities), even the most authoritarian ones, defines the khowTédge
base for degree progrgms.t The faculty is paid to do this and to transmit
l that'know]edge to students. . -

2. w1th1n our society, academ1c credentials (degree level and
institutional reputat1on) are the currency of respect and upward mobility.
Academic institutions are the only institutions in our society hat have the
power to grant academic credentials.

. 3. qi%hin uhiversities, the academic survival of faculty members
depends upon the ggneration and pub]icétion of new knowledge. In recent
years, special emphasis has focu§éd upon (and federal funds f]ow to) the
generation and dissemination of “"socially useful" knowledge.

Also basic, but perhaps less obvious:

4. Identifiably unique bodies of knowledge, academic structures




knowledge. We will come back to this point later.
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(dep;;tments, qo]]eges, schools, etc.), and degrees or credentials go hand
in Hand within academic institutions. This is ¥rde even when the unique
vody of knowledge is not based in the basic disciplines. Universities
and colleges have structures to incorporate multidisciplinary bodies of

Regggnition,éf the relationship between knowledge and academic st;uc—
tures suggests that before one of the major "keys" to the proféssional;
ization 6f child care is in place: (i.e., defining the knowledge base),
there needs fo be a suffjcxent number of academically credible people to
staff the faculties of our institutions of nigher learning, to.define the
knowledge base, generate new knowledge, recruit students, and convince the
administration that’ they warrant a visible and stable ahministratio“
structure that is associated with appropriate credentiaiing.

@

Academic: Institutions and Professional Organizations

N

There are many "professional” organizations in our society. There .
are many "professional" organizat{ons in the child care (or related
services) fields--some of which are struggling for recognition and
existence. Organizations that have.credibility and clout usually have:

(a) close academic ties: () Teetings and conferences where sharing ideas,
knowledge, and skills is a central purpose, {c) continuity of ieadership,

and (d) regular means for communication”and the dissemination of\knowledge

- (i.e., newsletters, bulletins, journals, etc.). Why? Because these are

essential to the sense of "identity" of a profession. One becomes a pro-
fessional through education, keeps up by reading and attending meet1ngs,
and gains a sense of direction from the organization. ‘

At a more pragmatic*]eve], these organizatiqna] activities are the

very kinds of things (although not the only ones) for which academics

e
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get rewarded. Promoticn and tenure committeeé,’and department heads at
salary-increase time, love to see: (a) memberships in photessioné] organ-
izations (leadership position holding is even better), (b) presentations
m?de at conferences, (c) publications in journals, and (d) editoriaﬂ;res-
ponsibilities. Persoha] brofessional netwdrks'are increasingly impo¥tant
for promotion to senior ranks. Such networks are built at conferences
and through publication and editorial activities.

The academic commun1ty not only rewards such act1v1t1es, it suppo;ts
them log1st1ca11y through travel money, secretar1a1 support, and the like.
Service agenc1es_genera11y do net. It is not surprising, therefore, that
the leadership in professional o}gan1zat10ns is generaT]y academically based.
It also is not surprlslng that it was a un1ver51ty based faculty, housed in
an academic unit with "child’care" in its name, that was able to obtain the
grant funds to fund, for example, the Conference-Research %equence in Child

1

Care Educat%on so that the formation of a new nationé] organization might

-

be considered. That's what leadership is about.

It strikes me that the organizers of the Conferarice-Research S=2quence
.

were also sensitive to the other corollary of this key, namely the neces-

sity ofHWOrking together for the greater good. If, as has been suggested,

'strong and consistent academic leadership is necessary for professional-

ization, the joining of the day and residential fi€lds is important indeed.

" In numbers, ideas, and clouty the leaders in the day care field have much

to offer the residential child care field. Conversely, because of the
changing clientele of day q;re (both in terms of age and type of children
served) and because of the-challenge presented for control of the‘day care
fie]d'hy the tradit}onal education professibn and by unionization, it

behooves day care personnel to aliy themselves with their closer kin in
1

A o — —
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the effort towa;d.professionalization. This aII{aﬂ;e will be necessary

(though it might not be sufficient) if new~academic-proqrams and struc-

tures are to be developed within higher education during a ti@e of

shrinking resources. By the same token,.the programs designed by academics

canno£ operate in a vacuum. The:e has-to be a close relationship aﬁd

_mutual‘support and feedback betweer academics and those working in the

fie]d.{ It is essential tﬁése days that academic programs have vocatioﬁa]]y'

relevant outcomes.
Academics and Certification

I find it difficult to recommen& ;q anyone that certification atiany
level be tied. to academic coursework. Indeed, I‘have.argued against it in
’many places for. many years (Peters; Cohen, & McMichol, 1974; Peters &
Honig, 1974; Peters & Kosté]nik, 1980; Peters & McNichol, 1572)f
Ihstead, I clearly prefer a competency-based system that would:
.1. Permit the certification of a]i child ca;é perscnnel to be cen-
+ tralized in one place; . . ) .
2. Permit, with relative eaﬁe, the hori%ontal and vertical mobility
. of child care personnel; ) 2
3. “Orient certification requirements toward the varticular level,
clientele, and setting of actual employment;
¢« 4. Allow for individual differences in personnel;
. 5. Make all requirements relevant to employment performance;
. 6. Allow for the inpu£ of communities into certification requirements;
7.  Make certification requirements responsive to changes in the
employment scene and to the on-the-job succéss of certified personnel;

8. Provide a reasonable b s for the recurrent certification or

renewal of certification of personnel.

(Peters & McNichol, 1972)

w
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(.: ‘ stever, such a system presupposes that the educational st;qctgre can )
faci]it;te people's learning of the kno;Hedge and skills nesessary for
certlflcatlon and, more importantly, that academ1ca11y based profe551onals
can prov1de the research methodo]ogy necessary for defining and va]rdatlng
the certyflcatlon requirements. '

Ceft1fication based upon past academit accomplishments is retrospective.
’ Q/rf1f1cat1on based on task analyses of current job structures is locked in
_~——};//’the present. [t sets what -+is as the standard for what should be. We have
the means ghd methods‘to go beyond this, but it W111 take a more comprehensive
approach (Peters, 1974; Peters & -Dorman, 1974; Peters & K]eln, 1980) It is
AR the academlc-based, knowledge-generating, child care leadership who will be
responsible fof doing so. It is they who have, or can generate, tﬁe resources
(L ,and the know-how réquired and wha are reinforced for doing so. It is they
who help shape public and admlnlstratlve pollcy in such matters through thelr
wrttlpq,;nd consultation. The wise among them will work closely w1th prac-
titioners in the field as they_ungertake the task. )
The national Child DevePopment Associate (CDA) ce}tification process is
a case in point because it illustrates the ro]e of the academlc in formu]atlng
credent1a111ng cr1ter1a and valldatlng them (Pettygrove 1981) whlle
leaving the actual cert1f1cat1on to others. °

3

"Academic and Se]f—regu]ation

Once def1n1t10n .of the knowledge hase and entry level cert;f1catlon
and a strong 1dent1ty exist, maintenance of the profession through self-

requlation is possible. This is the.responSIblllty or ‘domain’ of the ,

e
~

K : academics only insofar as they are membefs, like other non-academic mémbers:///’}

. of the profession. : ) P
’ /

-
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Leadership Preperation |
Each of the points above suggests that the preparation of senior ' . .

academic 1eader$h1p is an essential 1ngred1ent for movement of the child
care field toward profess1ona115m One might ask whether the ch11d care ¢

field is ready to move in that direction. : - oot

The Know]edge Base

A number of researchers and program developers have e}uC1dated the i
relationship between the conceptua] or theoretical ionale of a training
program and its applied implementation cdﬁponents (Peters & Dorman, 1974;
Peters & Honig,'197¢) wh11e it’is recognized that a one—to-one corres-
°pondence between theory and practice is seldom poss1b1e, it is clear that
the theoretical rationale for a program provides a reference plane for pfo-é
gram decisions. Hhen'conceptualizing a doctoral training p}ogram far

\
personnel in child care, it seems important that the rationale incorporate _ ___

'a broadly conceived contextual theory;of‘human develephent and methods of ’
intervention, as well as recognition of the characteri;tics of educa-
tionally sound training models for adults. In eseence, the former cons-
titutes the unique‘knowledge base of the phefession, and the latter the
basis for" its transmission to new members of the field. The general

> 'contexteal moeel ofAchild and ado]eséent development provide§ the central
"theme" of the training program, and its uniqueness derives from its inter-
disciplinary perspective.

_Psychology, medicine, educatioh, sociology, and other disciplines

have typically used an analytic approach to the study of children. Our

research literature characteristically can be indexed by separate, and

-discrete topics of investigation. But it is increasingly clear that the

10
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focus of research and interve'tion must be wider in order to accommodate

the rea11ty tHat ch11dren and youth funct1on as 1nfegrateu units and that
each 11ab111ty or_asset they ossess 1mp1nges upon others. It appears
most reasonable to view each ~h11d as a E]ex of characteristics 1nter-
actlng with a complex of circ.mstances. ¢
"It follows from the gosi:fGns stated .that the knowledge base forfan

optimal approach toward chf]d care must be derived'%rom a synthesis of *
what is known frem a variety ¢f disciplines. ~Children, their families,
teachers, caregivers, and‘other§ have multiple and inferye]ated problems.
Some o*f. these problems are dirsctly re]a.té‘d‘:) working v:ivth t.he-chﬂci end
include such things as child--earing, nutrition, Health management, instruc-
tioeal praqﬁices, and social arrangemenf;. Additionally, families and
schools have problems indirec:ly related to but neverthe]ees affecting '
* the child, such as financial rroblems, styles and attitudes of caregivers,

physical ehvironmental circumstanceg, and other c6ﬁplieatipns. Some problems
are the result of the presencz of an excegtioﬁaTity in the child or in the;
environment, wﬁi]elpthers agtza]]y produce additional exceptiona1itiee.

This multiplicity of protlems demands,smultifacet‘i'intervention derived

from a broad base knowledge 0% the precess and conteﬁt of development.

Further, since most Brob]emsvere.interactive and cverlapping, they must

be approached in an integrate: fashion. Thus, intervention with children
must be 1nterdisciplinary as well as mu]tieiéciplinary: “Knowledge and
procedures across rg]evant dis e1p11nes must be synehesized. Yet traditioﬁa]
personne])preparat1on programf seldom train persons w1th this synthesis in
mind--particularly at the hig?]y specialized ductoral level. At the doc-
toral level, chiad care persorJe] prepargtion must involye several: different

conreptions of integrated knuuledge.’ The first, and the most Eraditiona],

. 11
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is discdﬁfinary and hierarchical. Bylde?inition, a person successfully

completing the Ph.D. (ar least within an academically respectab]e‘prOgram)

A

is- competent w1th1n his or her d1sc1p11né and has achieved the highest

1evels of 1ntegrat1on of know]edge w1th1n that’ field. Such sompetence
W invo]ves mastery of both the substantive knowledae base and the method-
" - - ological tools requited to extend that knowledge.

‘ ° -
- The second cenception of -ir{tegrated knowledge is interdisciplinary
i - holistic. This conception of integration concerns relating more than_one

) -

d1sc1p11ne or legrning experiences from two or more programs by trea%1ng the

.";'

L interfaces or commonalities. Here, mastery is not the aim but rather a self-
. [

o

: : "conso1ou§ uﬁderstandlng of who]es The.process 1s one of art1cu1at1on without .
creat1ng a-basnc change in the 1ntegr1ty of e1ther\d1sc1p11ne The premise ig.
beh1nd art1cu1at1on is that’ by expos1ng students to perspectives of two or

'{ more dxsc1p11nes, they w1:1 beebetter able to understand the problems of one
field from the perspectwes of the other At the guctoral level, this form ‘
of 1n%eorat1on of know]edge is frequent]y accompllshed through q forma] .

m1nbr! For child care, this m1nor‘wou1d be in-an allied discipline -,
(e.q., spacial education, psycho]ogyﬁ .
The third concept1on of 1ptegrated know]edge 1s thematic ‘and h1erarch1caT
, Here, the intent is for. the~creat1on of a synthesis of two 0r more d1sc1p11nary
frameworks to produce a new approach to a common prob]em " The aim is mastery
of agspecialized sub;ect or tneme for example, child care ’
Gwen the~rlature of the contextual human 'deve1opmenta1 model that i‘s
most re]eVant to research ‘and ﬂntervent1on with young ch11dren, it seems
cﬂear that the future leaders of the- chi}d care fdeld w111 need an educa-
tional program that promqtes a1l threeqdeyels of\know]edge 1ntegrat1on.

5

Sych a knowledge base d?es exist.

. ¢
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- _related.

.. to%pursue interdiscip]inary training of the most rigorous sort.
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;eiection
Given that there are a number qf pragmatic reasons to focus upon the
development of a caare of academic leadership for the child care field,
and given that’ there 1s a legitimate knowledge base for the effort, several

other considerations‘pome to mind. These involve issues of both selection

.-

""-and training.

Space does not permit their full elaboration, but a few
i words seem appropriate
First, in times of economic constraint for institutions of hiqher
learning, there is no substitute for quality Top qualif& pecple are the
one protection a program has when budget decisions are made. This meank
that only ‘top quaﬁity students should be se]eoted to join the leadership *

team, no matter what their prior disciplinary training might have beer

. They shonld have in common, however, prior work experience in the child

care field, commitment to the enhancement of the field, andua wi]]ingness

Z

3

.Fnrther,
they must be dedicated to development of the research and evaluation skills
necessary to advance the knowledge base. That is,-they must desire to
acquire the skills necessary for an aoademic leadership career.

Program Content and'Structure

v

The design and conduct of an academic féadership program involve

considerations of both structure and content. The two are intimate]y

- *

For example, in a field that is thoroughly committed to the

use of prqxtica or internships at all levels, a doctoral-level academic leader-

-~ ship program should include such experiences as well--in this case, practica

“in positions of research or public policy rormation Doing so models "nd

reinforces a-concept of what is considered most valuable in the field.

13 )
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Similarly, in a field that places stress on demonstrated competency
as fh%‘criterion of échievemen}:‘the dactoral-level training should a]s?
be or?anized around the achievement of substantive, méthodo]ogica], and
professional competéncies.

The reader interested in examples of successful academic leadership
programs are referred to Colvin and Zaffiro (1974) and Peters and Liben
(1979).

It is recogqized that these comments are those of an academic--and
one who has been brincipa]]y concerned with graduate education. It is
recognized that the academic perspective is cgrtain]y not the only one

on how to build a professional field. However, it is one that ought not

. be ignored.

If the goal is to build a distinctive profession that has external
respect, internal control, and the means for enhancing the development of
its members, there_are both pragmatic and conceptual reasons for takﬁng a

top-down approach to thinking of the child care education field--for
\Y

riding up the dow: escalator.
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