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Introduction

-

. It was particularly fitting {hat the Bernard van Leer Foundation should during the
first year of Zimbabwe s independence select as the theme of its Second Eastern
Hemisphere Seminar the topic  Integrated and Early Childhood Education
Preparation for Social Development’ The Seminar was held in Salisbury from 24
February to 7 March 1981 with the co-operation of the University of Zimbabwe |t
coincided opportunely-with the ‘Government s release of its policy paper 'Growth
with Equity many of the paper s themes bemg reflected throughout the Seminar

proceedm . .

In his nauguration address His Excellency the President of Zimbabwe the
Reverend Canaan Banana declared its theme to be most fitting to the present
stage of (Zimbabwe s) social and economic development His Excellency also
emphasized the role that education has to play in bringing about national unity
and equal access to resources in Zimbabwe He drew attention to the. stepse
already taken by his Government along this road ‘free pnmary education, the
access to secondary educahon forthe majority of the population and the phasing
out of exclusivist schools He underlined the importance of pre-schooling in a
soclety s deve!opment process and commended the Foundation on 1ts contri-
bution to Zimbabwe s development through the St Mary s Early*earmng Centre
set up In 1975 in Zengeza Township Looking ahead he stated the greatest
challenge to the Bernard van Leer Foundation and indeed to all those people
interested in the promotian of early childhood education 1s the need to set up
kindergarten centres in the rural areas

The key- -note address was delivered by the Honourable Mrs Viatoria Chitepo,
currently Deputy Minister of information and Tourism Mrs Chitepo stressed that
" 4 nations such as Zimbabwe face the need to develop a fully educated population
confidentin their abtlities to be productive members of self-sufficient states For
Zimbabwe, in particular 4hﬁwas aneed to offset the dichotomous social milieu
which was the inheritance of the past by developing'a type of social integration
which would preserve the b®st in various cultures The Minister referred to the
. work of the Foundation-supported St Mary s Early Learning Centre noting that it
not only provides exceptional opportunities for the children enrolled but also
tnvolves parents in educational activities and offers training to a number of
para-professionals who are organizing improved child-care in their own com-
munities : .
The primary purpose of the Seminar was to bring together people from Bernard
van Leer Foundation projects in Africa and Australasia and selected representa-
tives of projects elsewhere to examine their common achievements and prob-
lems in relation to the themes and to share their experiences with others Viewed
this way the yaricus Foundation-supported projects in the region serve as a
source of information and new 1deas on innovative and relevant practice Many
such pfojects are approachmg the moment when they mustemerge from the pilot

. v
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stage and begin to discover for themselves broader national roles thus increas-
ing their validity and pay-off The Seminar was an occasion for many of the
iterventions supported by the Foundation to be examined in terms of their
general social accountability and their capability for wider dissemination

The Seminar was organized info plenary and small group discussions centred on
fout sub-topics of the broagd theme Relevant Provision for Early Childhood

The Héme and the School - Contrastmg Cultures  Alternatives in Training an
Implications for Self-Help' and Looking Forward - Integrated Participation in
Processes of Change The papers were offered by ProfessorJ H M Axton Head
of the Departmént of Paediatrics and Child Health of the University of Zinthabwe
Professor S Biesheuvel Professor M O A Durojaiye Faculty of Education
University of Lagos N|ger|a Ms Margaret Valadian Director of the Aboriginal
Training and Cultural InstitUte Sydney and Ms Natascha McNamara (presented
iIn Ms Valadian s absence due to ill-health by Protessor H Philp, School of
Education University of Macquarie) and Sir Hugh Springer former Secretary
General. Association of Commonwealth Universities and a former Trustee of the
Foundation The full texts of these papers are available from the*Foundation on
request The programme aiso included a one-day workshop on project evaluation
led by Professor Philp

An exhibition of project work and materials was displayed at the Seminar site
Concrete examples of current activities refevant to the Seminar theme were
examined by the participants through field trips t’ﬁt Mary s Early Learning

Centre andto the St Nicholds Training College Furt¥er field trips were organiz-
ed to the Zimbabwe Women s Rehabilitation Centre the demonstration farm of
the Young Farmers Clubs and Camp Haven, a residential camp and school for
refugee orphaned children -

Thirty-two representatives attended primarily from the Foundation-sponsored
projects in Africa Asia and other Foundapion projects around the world together
with six other specialists from the regf Among the international agencies
represented by observers were the Organization of African Unity (OAU) the
international Development and Research Centre (IDRC) the Urited Nations Edu-
cational, Scientific and Cultural Organization (UNESCO) fhe United Nations
Children’s Fund (UNICEF) and Worid ORT Union Fifteen local observers. repre-
senting various Zimbabwean bodies that are active in tHe field, were also present
A full list of participants intérnational observers and local observers 1s faund In
- the Appendix

L}
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0pe,nirjg Address

by His Excellency the Président of Zimbabwe, the Reverend Canaan Banana*

Mr Chairman Honourable Guests Ladies amd Gentiemen | am delighted to
perform an opening ceremony of the Second Eastern Hemisphere Seminar of the
Bernard van Leer Foundation tam even more delighted to welcome to Zimbabwe
participants from projects sponsored by the Foundation in Africa America
Austraa Asia the Carbbean Mataysia and the Middle East | hope you wnlbave
a worthwhile time during your short stay in our country

The tgeme of your semfnai/lmggrated and Early Childhood Edutation s most
fitting to the present/sraﬁe of our social and economic devefopment Zimbabwe
like most erstwhile colonial states inherited a mulplicity of pfoblemé' largely
affectmg'one sectior of the community Underdeveiopment poverty ignorance
and malnutrition werepart and parce! of the colonized Africans However since
the attainment of natidnal independence my Gevernment has. embarked on
fundamental changes geéred towards creating nationat unity and equal accegéto
the resources of the country In particujar education®has been seen as*an
important vehicle in thig directipng Already free primary education 15 in force
secondary education has“been d to the majonty of our people and exclu-

sivist commumity’schools will sogn disappear .

Above all great emphasis is being place¢ on the organic unity between learning
research and production In other words every institute or faculty centre 1s %'ng
transfgrmed into a powerful learnmg nucieus a research laboratory and a pro-
duction unit Education is thus &onsmutmg amajor plank in the democratization_
of formerly oppressive institutions Through edlicational reform national unity is
being enhanced_manpower provided for the nation and more sigmificantly an
tntegrated form of development encourhged !

Apart from formal education pre-schoohing 1s also an essential aspect in the
development process of any society Herein lies the importance of the Bernard
van Leer Foundation |am told that the Foundation 1s spearheading innovation in
education as 1t relates to socially deprived children and young people with aview
to making ‘them fulfil themselves as individuals and thus rendering maximum
.contribution towards the advancement of society Within Zimbabwe the Foun-
dation has helped to establish the Early Learning Centre in St Mary s Township’
Zengeza To date there are 180 children ranging from 3 to 6 years

In addition the Centre,is training local women as para-professbnais so that they
can themselves open community play centres on a self-rehant basis ‘Thps 1S
indeed a highly commendable gesture particularly given the fact that hitherto

. there were vgry few kindergarten centres serving the underprivileged sectors of

our society During the colonial pertod early chidhood education was the pre-

.
.

.~

. » . Vil

7



.
. .
¢

éerve of the ruting and privileged classes There i1s now a grqater need to demo- &
cratize this important aspect in order to put into concrete reality th# fundamental
philosophy of our Governmentto achieve equality of all people regardiess of race,
cofour or ethnic origin L4 all children grow with adequate nutntious food and

rhealthcare ¢ * ’

greatest challenge to the Bernard van Leer Foundation and indeed to allw
Ple interested In the promotion of early childhood education is the needto
Jindergarten centkes in the rural areas It 1s in the rural areas that the -
©  majority of our people live\and where underdevelopment, poserty and malnutri-
tion are rampant Accordingly, our rural people should have access to social’
facilities enjoyed by their urb ounterparts Only then can we achieve equal
development between segtors, social groups and regional centres This is the
challenge | leave with the participants in this important seminar With these
words, Mr Chairman, | have pleasuye in declaring your historic seminar open

K} . .
.
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‘Summary Report and Conclusions -

1 Th roughouf'Afnca and Asia the significance of the earty childhood years (s
gaminginrecognition The success of educational efforts at later stages dgpends'

} in very many respects on-deeply-rooted- aspects of the physical and human

environment of the very young child There exist factors which even before the
child s birth can greatly affect his chances and development in later hfé The
varioys problems of malnutrition among expectant mothers are especially
pertinent Many of these problems are endemic and have consequences beyond
one generatiom Social and cultural factors also weigh heavily Both early mar-
riage and large famihes can adversely atfect a child s chances of survival The
tendency for mothers to return for delivery to their parental homes that are often
in rural areas with minimal services can threaten survival Equally. whete the
culture cherishes quantity . the frequency of births may lead to exhausted
mothers and high neo-natal mortality Forthe infant who does manage to survive
malnutrition may critically impair brain development during’ the most vital period
of his growth Malnourishment also makes him less active thus cheating him of
opportunities to perfect skills usually acquired during the first critical period of
development

|}

2  Tobreak thevicious intertocking circles of malnutrition/infection/intestinal
and bronchial disease/maternal deprivation/deprivation in childhood and inade-
guate mothering the adoption of an integrated approach to social develop-
ment 13 seen as bemng parlicutarty forceful The task 1§ not primarily medical,
educational or strugtural it may mean pFGvudmg clean water or adequate food
resources or all,of these thmgs_lﬂ many rural areas of the Third World to diréct
effective services to the child necessitates the devetopment of the community as
awhole soas fo produce an environment where each child i1s enabled to develop
to its full potential ;

3 The educational aspects of this problem pose particular difficulties The
state-of-the-art still leaves much to be desired YResearch on child development,
especially in many parts of Africa and Asia 1s cdmplicated by the existence of
environmental fdctors which are particularly«difficult to identify and control
COnvqntuonal anglysis of child development is Barely possible in circumstances
where malnutrmgn bilharzia and malaria are rife It 1s clear also that the devel-
ppment of optimal methods of early childhood intervention still needs a great
deal of attention even In societies which have already devoted considerable time
and resources to the subject In a multicultural context, the complications multi-
ply Culture s more than just superficial style Evidence indicates also that it 1s
closely related to economic growth There are clear cultural loadings, varying
from circumstance to circumstance. on personality development

1 \

4. ‘In consWering basic policy igsues relating specifically to early childhood,
constderable thought must be given to the social behaviouk which the soctety
wishes to engender in the childran It might be argued that a “technocrati¢
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society’ 1s the only possible option Especially when é}ne 1s faced with societies

undérgoing rapid changes and facing rising éxpectations theargument that new
behaviours will develop. whether planned or not 1s a powerful ong It clearly
implies that for all Ievels‘of education one must'c‘ultlvate the values and attitudes
best adapted to such a society ability to adjust to change development of the
intellect insightfulness and capacity for sustained effort i}
5 'Undemably some traditional cultures contain features which, hinder the
development of these attributes Thus if the technocratic option 1s chosen as the
basts of policy for early childhood education a conscious philosophy of altering
and adapting some aspects of a traditional culture to harmonize with change
must be accepted However the sole an8 unaided responsibility for dealing with
this problem cannot be placed on early childhood education in the institutionat
setting 1 e the school Learning ts holistic and the family in particular has a
crucial role to play Penetration and permeation. of the domestic envirohment
espec:|a1|y in highly deprived contexts or whe‘r_e there i1s evident cultural resis-
tance 1stherefore crucial

- . R
.

&  Equally there s some scepticism’at the conventional portrayal of traditional .
culfures as being overleisurely in theif approach to life and therefore iffitted for -
the technocratic option In many Third World cities today and in backward rural
areas the Cesistruggle for survival contradicts the stereotype of an idealized
traditional culture without stress where time s unimportant In such contexts it
1S questioned whether for example the argument for selective intervention in
early childhood can be seriously maintained Optimum moments for interven-
tion have in these circumstances little meaning Intervention can.occur at any
level where the demand presents itself andsstill be valid

EARLY CHILDHOOD EDUCATION: THE COMMUNITY DIMENSION

7 "~ In,general terms the goals of interventionist early childhood education
programmes are simultaneously toenrichthe lives of individual children whose
development would otherwise be adversely affected by detrimental socto-
economic and cultural circumstances, and:to show parents and communities
how besides giving love and devotion they can best help their children to be’
successful in school and. ultimately. in theif adult iives As anideal community-
based early childhood education programmes offer the hope that ignorance,
Poverty and disease can be reduced and the promise that even the most &is~- .
advantaged chig can be helpedto lead a fulfiling and wprthwhile life Thus early
childhood educatidn espécially in developing countries |8 much more than an
endn itself It1s also a means for social develobment and ¥mprovement

N
.

8° Thehome and the family (1 e allthose responsible for caring for the child and
young person throughout the first two decades of his life) are the primary units of
education and socralization The home environment is the buffer and bridge
between the child and the surrounding culture It w?terprets the social context in

. ‘
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which the child will live Few other influences wpgn the young child are as
powerful as the home and the family

t -

9 Complementary to their role are all other persons and community agencies *

' which come into direct contact with the child These also provide models which
may have a strong educational impact on the dhild The c¥mmunity forces
transmit to the young the values of the society and foster or inhibit. cognitive and
personal growth Also to the extent they favour selected skills and activilies. they

. help determine the kind of person the child may aspire to become The child also
draws his educational experiences from the cuftural setting ofhis community'and
by interacting increasingly with vanousp‘ecﬁle outside his home particularly his
peers . ) J

10 Early childhood education in its cénqem for the total develépment of the
child must therefore by definition seek to integrate the concerns roles and
influences of the home the family the school and the community  all of which
share some responsibility for the child s education soaahzanoq andwell-betng

Each agent should complemgnt the rolg of the other. to promote the childs
“ developmeént . . ~

11 While muchof the curriculum of early childhood education programmés
may still be glassified as school-readiness’ experiefices early childhood
centres should provide opportunities for chiidren to devé?qp those qualities of.
character integrity gnd a sense of involvement in and responsibility for the family
and the community that are consistent with the values of that commﬁlty

12 "A major problem confronting éarly childhood education programmes n_
developing societies s the lack of surtable models dqwed from relevant cultural
settings In the Australian Apgngnnal culture and many African and Asian socie-
ties forexample where communal and family rgsponsibilities are highly valued,
models of early childhood education which are drawn from westernized nations
and which emphasize individualistic, competitive behaviour, are incansistent
. with the values of thg community and are Clearly inappropriate Appropriate
‘project models must take into accouht the communuty’s historical experlencé_ln
the area of child care and its preférred social values The search for indigenous
models of early childhood education for developing nations Is ah imperative

13 Indeed’ certain characternistics of the most prevalent models &f eérly
childhood education hinder. the “integrated education for social development”
'approach the isolation of the teacher within the educational process, the separa-

tion of the roles of parent and educator. the reflection of the “expert” attitude by

the teacher which tends to negate the family's contributions and capabilities,
\.t‘tws alienating them from their role as primary edueators of their children, and,
stly, the failure in many instances to Incorporate the parents or the community

into the decisipn-making process ofsug:h programmes '

%14  The inclusion of parental involvement in the design of early chiidhood

’\)‘ i ° P ‘ N
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educatioh programmes should receive unanimous affirmation Basic to this view
1s the conviction that parents have the nght and the responsibility to share in the
development of theis children All individuals and mstitytions which tbuch
chifdren and their families, includig the early childhood education programme,
funcuon to some extent as educative influences Parents, particularly. need to be
“In a position to exert effective influence over the content and process which’ *
contribute to their child's developmem .

. 15 Parental involvement ¢an also enhance the early childhood educational

. process itself in basic and essential ways First, by revealing the child s educa-

tional'and cultural background and expériences to the teachers involved, parénts

enablé the school to-build reahstically upon the child’s prior learning Secondly,

N parents can provide home-based activities @nd experences that support and

reinforce the pre-school’'s educauon programme Thirdly, parentg can provide

the various supplementary services necessary for'a successful early childhood

education programme the production of pre-s¢hool materials and the 'sharing of
responsibility forand participation in obtaining funds and otherresources These !

and other supportive and facilitating functions promote the smooth operation of

‘the centre Lastly, parents can offer.direct edycational services within the pre-
school - .

4

o

16 It1s often so that the formal school reflects a distinct culture wider than th*a/l -

. of the child’'s family and which offers him an apprenticeship in community living - 3
outside the family Without parental and community involvement in thé school,
this characteristic can alienate the child frofn his natural cultural framework and
* alienate the school from the community One of the most important benefits of
parental involvement in the decision making of early childhood education pro-
v lgrammes therefore Is the assurance that tHe school wili form an integtal part of
+ thecommunity it serves, and that its ob;ectlves will be internalized by members of

- " the community

17 The varying nature and composytion of families 1s emphasized Child care
within the home car* be provided by both parents, one parent and/or other
relatives such as brothers, sisters, gfamdparents and persons unrelated to the '
child The school can be more responsive to the needs of the children If all
significant care-givers are involved In programmes It 1s.extremely important
therefore that early childhood programmes build on existing child-care relation-
shipsrather than ignore, or attempt to alter, practices that have emergedfrom the

" communtty Important atgo 1s the use of the language used in the home Different
strategies of interventiom\and communication may be required to reach and

\ involve the full }ange of child care-givers existing in any given community The
programme’s activities should be directed towards strengthening this existing
gh:ld-care system - . .

. o~y ( . . .
18 As well g5 enhancing the educatianal proce$s such parent involvgment
provides the'key to establishing conditions necessary for the family to function as
a qualtty child-rearing system Thrqugh the pre-school programme, parents can
. ' ~
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-learn the effects which health care, nutrition, d|sc1pl|ne and aspects of home-
. based educataonal,experlences have on their children Encouragng mothers to
exploit the educational potential of natural routines and situat in the home,
rather than attempting to create exdhcn educatlonal activities, is especially
important in societies n fransition where the young mothers Increasingly find
themselves with less time to devote to the|r children By helpingthem to under-
stand the educational significance of routine expertences in the home one can
increase the mothers’ skills and self-confidence .
19 Home-based and parent-run' early cRildhood education programmes can

-also provide a valuable and varied commuﬁlty re rce A centre may be run at
minimal expense by parehts or other fmfembers of the community who have *
minimal trainng but have access to profes Keﬁnd dssistance Similarly,
cost-éffective pre-school programmes can be run by teenagers, and thereby
serve a three-fold purpose providing education for smail children, rei orcmga
sense of community responsibility in the teenagers and prowdmg m with
useful work opportunjtiesin placeoftheafternatwe unemploymentand idieness

.

¢« 20 ,Relevant early cthhood education programmes, ih 'thet"F concern for the
. total development of the child, inevitably become involved in “*ecoidgical inter-
“~. vention”, that s, they reach beyond the child and the family to the total enviton-
.. ment whighnfluences the child’s affective, social, physical, moral and cognitive
: development Evenatan early stage, the child’s perception of his future role as an
adult 1s being shaped Early childhood education programmes can assist the
child to develop the intellectual and sccial skills that will enable him to cope with

» his environment, adapt to, change and to part|C|pate in the development of his,

commumty as an adult ’ - L. -
r

21 Acommumty can be viewed as an gxtended family or'as the physical and

¢+ secial environment in which the child and parents live Community development,
n ‘relatlonsmpﬂ early childhood education, Is the process by which parents,
pre-school personnel and related commumty membets and organizations
identify needs or problems which affect the pre-schddl child and take specific
action to address those needs oo , .
22 An early childhood education programme therefore, is both an example of
Somm unity development in that it responds to a community need and a strategy
or community devetopment in that it helps a community identify aspects of its

tal environment whith*influence the development of the child and hig family
arly chiidhood I1s a period of time when those directly in touch with the child are
most sgnsitive to their responsibilities for the child’'s well-being Pre-school

‘ settings, of all formal educaticnal settings, sheuld be most similar to the cuitdre
of the home Co ueritly, intervention at the early childhocd feval should offer
‘ an excellenfopportumty to promote and support com#hunity develocpment initia-
tives As an expression of their desire 1o create a better environment for their
young, adults age likely to be more willing than at any other time in therr child’s
Tifetime to invest their energies in relevant community development activities
X ) . - . , - . » 5
QO . - )
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23 Allcommunities, mcludmg d|sadvantaged communities, provide stimulating
learning opportunities &m the many ppblem solving situations that naturally
~arise In fhis sense the munity 1s gn educational resource for the parent and

the deveioping child Community development activities promotastearning the
aocquisition of practicat and sqcial skills and reinforce important social values
such as ca-operation. shared responsibility and communal decision-making

24 However, clear priorities need to be established between early childhood
edpication programmes and broader communtity development programmes, in
arder to obtain an .optimal allocation of scarce resources As far as p335|ble

parent-orignted prdgrammes should rely on voluntary, home-based orJneigh-
bour d-based strategies and be co-ordinated through other community
organiZations to avoid spreading scarce resources too thinly

257 0ne means of reducmi_:; the-costs ofére-school programmes in some socie-
ties 1s to set up home-based early childhood activities Animportantdimension to
be considerg In home-based programmes s the extent to which parents are
willing to modify their own child- -rearing practices so as to include new kinds of
educational activities which foster pre-school readiness skills in children
Providing relevant information and training for parents and nvolving them
directly 1n judging the results of alternative practices, can assist in altering
attitudes and can regulate child care practices. Welfare organizations and health
agencies may also be encou réged to provide supportive services to home-based
* early chuldhood education programmes /

26. Wider community involvement in home-based pre-school programmes can
also be achieved by involving parents and community people in producing and
gathering materials for educatignal activities This raises their CORSCIOUSNESS
_and understanding of the learning process and encourages them Yo engage In
similar activities during reguiar interactions with their own children Involving .
parents and others in this way further helps to ensure that Iearnmg activities quI
) be related to the local culture and enyironment -
. -~ o
27. Community development activities within the framework of an éarly,chuld-
hood educational programme can be directed at nutritien, health ana sanitation
nd qfher aspects of the environment that affect the child’s growth-and develop-
ment By receiving information on the nutntionat content of various indigenous
foods, for example parents themselves can be encouraged to plan more
balanced diets Similarly, a br(zd awareness programnie which stresses the
advantages of breast-feeding over bottle-feeding. carried out within an early
childhood educaticn programme may be more successful than an independent
- intervener who attempts to change the attitudes of mothers one-by-one

INTEGRATED EDUCATION: KEY TO SQCIA‘L DEVELOPMENT ‘

Ld
28 Asindicated earlier, the redl hope for social change and improvement within

FT GRS S



disadvantaged societies lies in the potential for responsible individuals, both
tndependently and collectively to shape and carry out their own initratives to
solve the problems which face their commumity Community development the
expression of this process Is therefore a means of aclieving social change

29 The essence of such self-help efforts and advances to self-suffegency lies in
the responsible people s having both the nght an\the ability to make those
decisions which determine the nature and goa%ange Self-generated
advance evolves out of an examination of the real probl&ms and aspirations df a
community rather than from the imposition of a predetermined view of. com:
munity ‘Qeeds Efforts of the former type can result in the development of tocal
capacity to stistain initighives beyond the inevitable pdint at which outside
resources are no longer available h
-»
30 Issues which invoive schooling and education @6 often the most natural
starting points for change efforts Such efforts flow 6ut of natural parental
coQ;ern for the welfare anddevelopment of the children and by the fact that the
hool Is often the single institution In which parents strow a profound:interest
ziuc’atio'n may not be the only avenue for focusing the community s attention on
social improvement: but it 1s probably the most visible and powerful one’.

31 Ancessential requirement for achieving a sustained local capacity for social
development s the full participation of the local people in defining the purpose
and gcope of any development activity Many existing models of community
intervention falj to give syfficient decision-making authority to community
members This may he the result of insecurity o the part of the intervener, or of
lack of confidence In the capability of people within the community, or an

" awareness of the difficulty of madifying the attitudes of some who are resistant to

change TRis tendency to ignote the community's right and capability to deter-
mine its own priorities and solutions is detrimental to the goals of community
improvement -

32 A second element necessary for effective social development programmes
15 the provision of resources and opportunities for people within the community
to acquire the skills and expertise necessary for competent management ang
implementation of the particular initiative This s especially needed in societies in
transition where the weakening of traditjgndl patterns of cosmmunity life and
group cohesion has seriously disrupted §ie established means of assuring social
progress Sensitively designed community develapment programmes can create
an envireanment which encourages the emergence of leadership with the skills,
knowledge, confidence and sensitivity to share the responL;bmty At the same
time. a new basis forsociat cohesion and unity can emerge without sacrificing the
community’s cultural iIdentity . ¢

38 Obviously there are many constraints that rrimgate against successful inter-
ventien in community development The skiils or leadership styles of the inter-
veners themselves may be inadequate to challenge some aspeats of the existing

7

ERI

Aruitoxt provided by Eic:




£

/

£

A T - SR | '
ERIC /16 o |

Aruitoxt provided by Eic:

" and educated through aduljt mediators - people and institutions — whose culture

esources may be too imited, or the'intervention strategy may be faﬁlty It
1S, therefore, essential to design plans for change that take into ac#bunt those *
factors that can support or hinder suecessful intervention L ¢

<
»

34 The chalienges inherent in brmglng about social change are many varied . .
and powerful In the past®change took the form of slow evolution and muted . ~
conflict of generations. Now. In many societies and communities theggace of ~
change exceeds the capacity of human beings to adjust and adaptvHence
increased intergenerational conflict and more vifulent signs of stress occur
Education (formal or home-based) mpreover tends to be resistant to rapid
chdnge The "old values and virtues' continue to be taught in the sehools Home
life, too, generally reflects the experiences of the parents generation rather than

the imperatives and experiences which guidethe children and their peers
- ¢ .

35 Asn their school and home, s0to00 In the@comm‘u'mty are children socialized

and values are derived from past expenences Some aspects of these institutions,
attitudes’and rules accelerate the processes of social change. some inhibit, and
others are simply incompatible with contemporgry needs In order to bring about
the desired social change one must first carefully examine and understand the
culture, 1ts values and nsmstlgutlons *

36 It must also be borne in mind that, regardle@s of their designated specific
function, community agencues also have an educatiye effecton children and their

-families As many of these"agencies as possible must therefore be influenced by

any action programme aimed at social change The possibilities .of using an
existing agency as the vehicfe for community improvement in a perticutar social -
sphere and of co-operating with other commuﬁuty focused agencies and insgtitu-
tions should be explored firstly because its more cobt-etfective to Gchange an
existing institution than to introduce a new one; secondly, because of the syner-

gistic effect of brlnglrwqgr various agencies inan integrated approach to a(1
individual problem y

- i3

emphasn[e the organic unity of learning, reseafch and production Such de- |
velopments provide essential skills for the'nation and 1t 1s argued learning 1s |
enhanced through exposure to real tasks This approdch can answer the need for
the development of culturally relevant currcula whith provide better preparation
for adult hfe, particularly in those settings where pnmary education I1s for many
terminal , . )

38 Creatmg ways of )maxnmlzmg edueational opportunities 1s a persistent
theme One view advocates life-long education wclu g family education and
community-based aduit education prograrmmes, to p%re parents for parent-
.hood and teenagers for family ife Such programmes enable the individual to
further his education acquire new skills or broaden his horizdns at all stages of
life Another view stresses the need to fBCu\s"an broadening educational oppor-
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tunities for the disadvantaged. the impoverished and-persons iing in rural and
deprived urban areas. aljcuarrently ili-served by existing-educational systems. A
. -final suggestion for max%wﬂng educational and economic opportunities is that
training and empleyment should be provided for people working in-the com-
munity as para-professionals in vapous educative community settings Ob-

viously, the community should-makets chaice after careful consideration ofthg .. -~

relevant weightot its various perceived needs and resources L
. 7 P *’,;’;ig:gg;r) f
39 Social develogmefwt initiatives inewtably” raise questions of values -arfll of
conflict betwean the traditional and the new Traditional belief systems may
inhibit the full development of certain human potentials White some traditional
. values may survive dramatic socral change, others may invite and reinforce it, still
others may impede any significant changeand foster community dissension The
» specific v'vglght and impact of these community characteristics must be taken
Into account in designing educational programmes and social change strategies
. A
40 Another crucial consideration is, the style of leadership required to bring
about change in a‘plartfcular community settrmg Many cultures have strong
traditions of auihomy basé¢d upon,mhe_med postition rather than experience or
expertise Inother systems, the will of the group dominates individual and collec-
tive"action Thus/an | rvener whose style Is inappropriate to the culturahy
\, of a commfunity is unlikely to be successful Equally careful
thought néeds t be given to the'ways in which leadership style should change
- over the enodofthemtervermon,aéma;orIeadersh|prespon5|bslmestransferto
indigeffous commutiity members andthe project moves away from dependence
“ on the initidl inngvators Pne quality of leadership demanded In promoting
commumnity change, regafdless of tre Ieadersmp-stlle employed. IS a commit-
ment to transfer of knowledge.' facihtatng learning by others. rg¢her. tharr
gua’rdmg expert mysteries by which to control and’or manipulate other people

.

41 A cnitical feature of present efforts to promote community autonomy relates
to the need for management skills among the people concerned Deprived com-
munities frequently may not have the attitudes, skills and métivations to take on
the r(oii) requiret to bring about self-reliance There are important training

impli nsn this Competent management at community level requires a wide
range of social, cultural, technical and consultative skills Some of these can be
learned on the job over a period of time an arduous and frustraling process
On:-the-Jg)b experience can be reinforced best by being combined with shoek
Intensive, training courses in an institutional setting *Such cours ave to be
highly specialized and structured to respond tc the changing neemom-
munity ‘groups Most conventional-educational frameworks do not A the
- adaptabihity to provide this kind of training If the integrated approach in deprived
communities I1s to prove fruitful, training systems must be devised to cater for
those who do not have the necessary level of literacy requjred by conventional
systems, who do not have the cultural background to accommodate themselves

to the training methdd and ethos qf the regular trainmg agencies, who are not

=




especially interested in a generalized predetermined training content and who
thus consider regular curricula irrelevant

42 Crntcalmoments occuralsoin adult Ibarnmg depending upon the adult s
readiness to learn which {s inturn related to the meaningfulness of the fearning
experience The adultlearnerina community setting:s amuchmore problematic
target than the chrd in schooif and he has to be approached more cautiously
Intgrventions especially in rural dreas are apt to be regarded as disturbing
encroacfiments threats to the peace of mind of the perhaps su/sp;cﬁs com-
munity memberjCommunication in such circumstances 1s particularly difficuit
The intervener has the delicate task of approachmg}:e community through a
continuous progess of action and reflection so that the learner progressively
develops the confidence and consciousness to takeon new tasks and attitudes
and work towards his own liberation .
v .
43 Other pitfalls beset attempts to achieve these ends In many instances 1t s
. those who are most in need who are least aware of what they want to do There
has to be an Youtside contribution to prgmpt awareness before a partitipatory
system can occur Self-help onits own pften tends to mean that those who have
‘willinevitably havemore In any case the process ofpromoting awareness is slow
and frequently frustrating but when it becomes established 1t can gather
momentum and suddenly everything becomes a priority This in turn can pose
problemg for those planning the intervention
SN .
44 |t ;s evident that for the rural areadof Africa and Asia I particular the dn|y
hope of providing s{r.inces which will transmi} new ideas whether to young
children or to adults 1sthe ‘self-reliant approach In some countries the popu-
tation 1s already in some ways organized and motivated In all there is a great
need for sensitive intervention to understand the resources of the rural popula-
tions and to devise ways of mobilizing these in the interest of bringing about what
might betermed the real liberation of the masses .

A DIFFERENT SCHOOL: PREPARING THE TEACHER FOR NEW ROLES

. . ‘ 0
45 There 1s widespread concern at the discrepancy between what the school
claims to do and what 1t actually does in the area of social dWent Teacher
education institutions are frequently among the most conservafive agencies in a
profession not renowned for radical attitudes . /

46 |nh ideal terms teacher educatm;_e[a,tegktgfé_mme outward-looking ap-
- proach o early childhood education should offer a thorough grounding in chiid
. . development covering vanousgspects of the child s growth and development
physical social. emotional anoﬁnellectual At the same time the_teacher should
be equipped to understand the importance of the child’s cultural background for
his development given the important partthat the home and the community (with

its particular norms values and attitudes) plays in the way the child develops As
10
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" far as possibte there should be a compatibility between the home and school

culture This i1s only to be brought about by full understanding of the home |

environrent on the part of the teacher The teachers must develop problem-

solving skills to help cope with a diversity of tasks retating to children, parents and

the social context of their work |h general there 1s a need for courses to give

teachers a wider perspective on their task i
47 Effective teachers in their broader role should ideally have empathy and feel
warmth towards their charges, have creativity and commitment to work alack of
authoritananism a capacity forteam work and an orientation towards and under-
standing of their community Teacher education programmes should seek to
develop these qualities Ideally. it would be appropriate to screen prospective
¢ teachers forthese qualities Inpracticé thisis unrealistic However. an awareness
of these traits should guide those concerned with selection for such programmes
and should be taken into consideration within the courses Related to this, 1s the
importance of not basing in-service selectionof teachers for prorgotion or further
training exclusively on academic factors Again the basicqualities of an effective
educator should be taken into consideration

48 Given the widened role foreseen for the pre-school teacher, it 1s essential
that education should seek to instill in teachers ecompetencies required for a
vartety of functions Current programmes tend to prepare them for imited areas
of functioning The fully rounded pre-school educator should fulfil the task of
communtcator planﬁer facriitator of constructlve learning experienggs, motiva-
tor of assistants and aides evaluator counsellor, manager and commumty
organizer This 1s a very wide brief but nevertheless, one which ought to be
worked toyvard ‘Again the implications for institutions at various levels are clear

49+ Inmany countries atall stages of development thereis agignificant role for
‘para-professiogal teachers especially at pre-school level Their knowledge of
the child s hopgaenwronment and community and their patural affective quali-
ties enabfe such teachers’ of this level to perform especially effectively with
children in the younger age-ranges It can be expected that such teachers will be
a feature of early chiidhood education for many years to'come Given this, it is
Iimportant that suitable systems of “edugation-on-the-job be devised to enable
them tobegin the process of personal and professional growth The qualities that
they possess and the important distinctive contribution they can.make to the
quality of early childhood education make it essential that such teachers should ,
not be regarded as in any way second-rafe but as true educators - with a

distinctive contrtbution to make (ltisgenerally agreedthata more fitting descrnp-

tion than * para-professional isneeded Inany case therecan be noquestl?‘ung
the value ‘of what Is 1n essence a valid eddcator perhaps of a different form
partigularly well-adapted to community needs)

, 90 In the African ‘and Asian context. an important task for all teachers and
* especially for teachers with strong community connections (para-professional or
otherwise) I1s to.seek to restore indigenous cuitural values to, the educational

f
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setting In many instances, there 1s a resistence to the mtrod;Jchon of local toys
and materials, as well as broader aspects ofthe culture such as group sohdarity
Where the unthinking introgugtion of westerp' rhodel$ has occurred. this
indigenous culture had tended to be undermined or destroyed Again there are
Jmportant implications inthis for training .

IS
° [ -

.. s, .
51 Teacher education falls into thrée phasgs pre-service when the requrred

knowledge. skills and -attituges are introduced induction, when the newly- ,
_ trained are ¢arefully and'cautiously introduced into the roles for which they have
" been trained and when their performance i1s,monitored and in-service, whereby
. teachers are familiarized with .new information and ideas- through practical
teachmg Of these, in-service work has a particularly important role to play in
contexts whlch are employed large numbers of teachers who do not have
established qualmcahqns In much project work, emphasis 15 put 6n infiltrating
new ideas to teachers.in service and on devising alternative methodologies for
doing.so The stress I1s on the cumulauve growth of the teacher s skills and
understandings. ofterf cccurnng Pover K considerable time, rather than on
. attempting to bring about dramatic short-term changes

52 Teacher education should take,account of the need to reconcile home and
school culture as far as possible This should, imply for teacher education institu-
tions an awareness of the need fOr parental participation which s stifl excluded in
many instances Certain consrderanons must be taken into account especially
when bearing in mind the socsal situation In many countries in the region Homes
differ greatly, as do families, they may be extended. monogamous, polygamous _
or one- parent Somé may be even more authoritarian n style than the schoat
itself Blanket measures for drawing home and school together can thus prove
problematical. Furthgrmore the task of ' parenting ' may be widely shared
between various adults, grandparents and older brothers and sisters Plans to
promote “parental’” involvement should also take this into account A further

consideration 1s that in many cities within the region, the pressures of urban living *

are resulting i1n the breakdown of community cohesion In such circumstances,
children tend te be drawn from many differing communities, possibly with
different Ianguage and cultural backgrounés The task of bringing these together
1s not simple

53 While therefore the school should, ad far as possible, seek to complement
the home and certainly seek to avoid cultural ‘collisiorr’, and while these con-,

- stderations should figure prominently within teacher education, teachers must at
the same time be prepared for the particular task of the school itself its responsi-~
bility to help children face change and cope with a different future

54 One (throughout the region critical) element of this process of change with
which childrén are faced s the language issue In very many instances. differ-
— —..ences exist between the languagg of the school and the homé, which lead to
comprehension and expression problems. in turn resuiting either in withdrawal
orn aggressive behaviour This situation Is reinforced by the growing trend of
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rurat populations to migrate to urban areas where they are faced with both alien
arid puzzimg languages and environmentss - . _
55 Again teachers at pre- -school level should be helped to cape with problems
of this order This may mean their using the language most familiar o the child
and certamty means their bemg sensitive to the problems of mixed cultures
Certainly in early chiidhocd education the home" language should, as far as
possible be the narmal medium of commfunication 8
56 InAfrica irrparticular therets d shor'tage of opportunities at tertiary level for
speciatization related to the theme of the Seminar, although some changes in
polity and practice are occurring Nevertheless there s concern at the continued
prevalence pof narrowly focussed preparation for future educators within many
university’ af)partments of education .
Y 4

57 Underlymg all this are broader national goals linked to the kind of socuety to
which the country aspires Ultimately teachers atall levels must m many respe‘)s
have to take account of broader national con&derat:onswhoch may In certain
instances override pedagogical considerations

PLANNING AND EVALUATION OF ALTERNATWES -

58 Two major problems |mmed|ately face the would-be Innovatgr in the educa-
tional field to decide the best point of entry given ‘that the goal s to influence the
child and you ng person over pgactically two decades. secondly.to determine the
degree to which respect for existing cultural values will ggvern the intervention
Clear 1s that 3ll societies are involved in the attempt to accelerate change from
within to keep pace'with forces for change which emanate from without

53 When con5|der|ng points of entry itis clear that there areespecuaHy sensitive
periods when learning can be particulary accelerated the earliest years, the
trarisition to tkinking conceptually puberty and later adolescence The early'
years are a specially sensitive period in all cultures The significance of the latter
periods tends to vary between cultures “AS to the tagget of intervention, as far as
possible attempts should be made to capitalize on existing instrtutions rather
than to invent new ones In rural societies where the school may be the only
macro-institutional form present (the family being the basic micro- |r@nunon n
socuety) this woufd seem to indicate a consolidation and extension of the school
in sopme areas "however the formal school sydtem has yet to change® or is only
present In restricted form In these cases. the only recaurse Is to seek to build
systems of an "alternative character workmg through parents’ groups or what-
ever other social institutions may existand within improvised structures

60 Frequently. the &fyle of intervention must be judged by its capacury\or
communtcating Q?/SKIHS needed to cope with change and,_rblated to this, the
. ) .

‘
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degree to which 1t can contribute to the target group s toleration of uncertainty '
and novelty whichis central to their adjustment to change

61 These theoretical consderations lie at the root of effective intervention To
Ignore them may result, at best 1n a measure of good being done but inevitably
the result will be to produce the kmd of superficiai changes which have charac-
terized many technical assistance schemes.and national development projectsin

" the decades since thre Second World War when development became fashion-

able Meeting an immediate problem ‘tackling part of a problem situation is
understandable and dccasionaMy necessary Itis not however sutficient to bring
about lasting change leading to the enhancement of life

62 For the countries of the regr\on“’mnovative efforts often coincide with the
introduction of external resources By their nature these are finite and intended
for pump-priming only Itisevident thatthe amelioration of the soc+al problems of
the Third World will ultimately be achieved only by the peopies of these countries
themselves Innovative projects should thus seek to help these pebple to help
themselves and to develop the capacity to be self-sustaining when outside

support 1s withdrawn v

,

63 In planning interventions it I1s essential to check whether this essential
precept applies This requirés in-depth assessment of the needs of the, context
addressed. as well as ifs resources attitudes and values Those with the power to
help or to hindet the project should also be carefully apprarsed apd. as far as
possible, ‘should be associated with the enterprise especially with a view to

.

ultimate sustatnabihity d

64 From this close analysig project objectives emerge initially perhaps stated
inrather broad term$ In subsequently moving from general to specific objectives
consideration should always be given first to creating the permanent skills which
will endure after the project. secondly to developing leadership within the target
groups, and thirdly to building knowledge on how the project unfolds and on
how the innovation can be managed The product will ge a plan which can be
extended dperatlonally In 1ts own setting and which potentially will have much
wider appiication ’ —

65 Again. there are certain basic precepts already known which can illumine
planning Not much can be achieved by doing things for people as opposed to
WItQ’peopIe Secondly the risk of failure 1s mcre:«sed.n a project works with one
group only A wide understanding and sympathy towards the project among
tnterested groups 1s cnitical Equally the styte of project leadgrship should be
fleXible and capable of adapting over time &cording to changing Qeeds

66, In the execution of the proect, it 1s vital to ensure that attempts {o bring
about change both work efficiently and produce the kinds of information heeded
toenrich future efforts This implies that the plan of action should be designed to
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provide a progreSSWe picture of 1ts successes and fallures as’well as the modm-
cations which may prove necessary - the refinement of the model

67 The common end is education for adaptation leading to educatign for
autonomy and the creation of the humane society of which the critical feature is
the autonomous human being Obviously this ideaiized scheme may have to
modify itself in some respects to meet certain operational circumstances in many
countries of the region innovatory snitiative 1s largely the responsibility of
government Yet many questiomswhether the system 1S capable of innovation
Governments tend to look for finite solutions and prefer to introduce in bianket
fashion the approved way On'the other hand innovation projects which work
within the system (if the right conditions can be ensured) have the particular
advantage of being readily assimilated into the educational marnstream, thus
enpancing the possibilities for' dissemination At least the moral support and
sympathy of governments should be ensured at the outset and the:r .awareness
maimatned throughout the project s lifetime with a view ultimately to securing
more tanglble support Obwviously the process of enlisting the support of govern-
ments is greatly assisted by the effective evaluation of experimental initiatives, by
demon strating the success of pro;ects

68 Well planned innovation by its natugncludes the mor:utormg and assess--
ment ofpoth progress and performance to ascertain the extent to which its aims
andgoals are reached Thisis done as an exercise in stewardship on behalf of the
people for whose welfare the project has been instituted In fact 1t s also done

informally by the intended beneficiaries themselves Projects should evaluate
their own practices and accomplishments to enhance that.continuous review and
revision of objectives and methods without which innovation loses much of its
meaning

-

’ 69  Evaluation  has suffered much from ebscurantism. engendered by

methods which are all too often inappropriate and over-elaborate, and by
analyses which.gepend heavily on a high degree of skill in the use of rarefied
statistical techniques Although itis true that fine measures and intricate analyses
are essential from time to time those times are or should be few Given good
planning and careful preparation of materials and personnel, useful information
can be obtained with a great deai gf reliability using s'mpletechmques applied by
people who have not had sophisticated training as evaluators

70 Evaluation should be seen as part of a total process. not as a performance in
itselt The process begins with the setting of cledr objectives The more specifi-
cally intentions are known and described, the more readify and exactly is it
possible to determine whether they are being properly pursued or adequately
_fulfilled , .
71 Such specification of objectives should take place on a number of different
and increasingly more specific leveis Ob;ectuves (or goals) set by governments
are necessary expressed in more general and broad terms than, say, those of
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rural commun ties and thesehn turn are likely tobe broaderthéﬁgh% of teachers
in classrooms General statements must be broken down into specifio concrete

- objectives Evaluation. in the first approximation at least. must re}ate to these
spectfic 6bjectives .
N ) . .
72 Defimtion of simple behavioural objectives permits precise development of
methodsfor their realization This inturn, 8nhances techniques for evaluation of '
the appropriateness and effectiveness of methods Thus proper development of
objectives facihitates the use of related techniques of evaluation which. used
during the processes of a project. enable the methods to be improvéd moditied
or changed ) T
73 Similarly, the objectives theMselves may be found to need refmemem
alteration or indeed. reformulation as a consequence of sound evaluation It is
rare that any pro;ect on any leve! runs its course without suéh modmcatuon or -
change in its objectlves and methods particularly when projects are innovative -
and thus of a high risk nature It should be stressed. however, that evén the most ~
carefully designed and applied evaluation techniques cannot detéct need for

. rethinking uhless the objectives are relevant and clearly stated

74 The same comments apply to evaluation iqf the final outcomes of a project.
just as they apply to the results of a lesson in the classroom or workshop
Appropriate, soundly conducted procedures can provide information on the

. achievemnent, partial achievement or even failure-to achieve any set of objectives
atany level - provideda specific statement has been made and understood about
the nature of the achievement which has been predicted

75 This n&hes, as the other side of the com that any evalyation exercise must
be appropriate to the objective Indicators of complex processes like- say the
reduction of malnutrition, may démand straightforward techniques or highly
sophisticated ones. depending on the level of need of the person or group for
whom the knowledge 1s required- The evaluation of hteracy performance
depends on the definition of literacy set in the statement of objectives and on the
degree of precision set by those who stated it Thus the appropriateness of any
evaluation method depends. in part at least, on the objective on who sets 1t and
on the level of precision required K

76 ,As a direct consequence, plans, methods and instruments of- evaluation
must be deSigned with a sound appreciation of the reasons for the evaluation at .
each speeific stage of projéct gperations This does not‘necessari!y mean pro-
duction of adetailed plan at the time the objectives aredeveloped It ddes suggest
that such a plan should be carefully developed as early as possible during the
.course of the projectand |mpr0ve<vj;‘r‘n}p|f|ed and changed just as objectives and
methods themselves are changed

77 It follows, therefore, that the evaluation methods must also be appropriate
not onl_y to the objective, but also to the particular activity Too often methods

o
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designed for use with ten-year'-old children_or even adults, are used In the:
pre-school . / ¢
78 Methods and instruments must also be appropriate to the kriowledge and
skills of the evaluator at each level Teachers, for example are not trained to
administer and interpret complex. gensitive measures (even when these are
appropriate instruments) but they are perfectly capable of designing, and inter-
preting tests of performance or behBvioural measures appropriate to the specific
objectives of aset of lessons The same apliegto many so-called evaluators

" Y

79 The pointis worth emphasis mstruments can be designed for any level of
objective of level of skill of the evaluator Effective instruments which are
meaningful easy to use and interpget at an appropriate level, can be produced
They can provide rehiable results which do fot depend on difficult statistical
techniques of analysis and are readily understood by those requesting the' evalua-
tton Some training in the appropriateness of such methods afd in therr produc-
tion and use 1s obviously essential. but this too s relatively easy to provide

80 Such a statement does_not exclude the use of more complex measures
which must be designed by experts and sometimes used and interpreted by them
Itshould also be nated that use of such instruments is no guarantee of evaluation
precision e — - T

81 In summary. evaluation should be viewed as an essentiai element In the
continuous process of project implementation The nature of the evaluation will
depend on the objectives at various lgvels qn the methods being used, on the
target groups and on the skills of the evaluator It.4s a complex and time-
consuming task rather than a difficult oné particularly if the experimental project
1S to be disseminated for wider application

CONCLUSIONS v

82 The evidence of the last twenty yéars or s0, in which various multilateral and
bilateral aid programmes have been developed for _‘FFurd World countries, has

.demonstrated the inadequacy of models drawn from the western experience to

meet the needs and problems of the developing societies This has been parti-
cularly true in the field of education

83 Itremainstrue that educationin nSVerymode/stand mostfundamental sense
Is the main instrument availabie for preparing people jo meet the threats, anxie-
ties and tensions inherentin change and by understanding them, to control them
and change itself More and more clearly there is areajization that education is,or
shodld be. a very wide concept of which schooling Is dnly apart Where schools or
educational institutions are broadly in sympathy with the community and its
values, then formal educationcan be a very potent support, fitting indjviduals into

Y .
Y "
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a cultural"c_onsensus Mostly this 1s not the case Externally caused changes
challenge even intact and coherent communities =

v b ‘ ,
. ~
84. What appears as a reasonablé guideline for the years ahead is that the )
schools, families, or other educative agencies cannot be left in relative 1solation .

Education should be concerned not merely with the professionals.in the schools

or with the indirect educators of the young chiid, but with the resource repre-

sentéd by the community at large In human terms this means training to accept

innovation and change and diverting resources Into the education of commufi-

ties Ways have to be found to réhder individuals and communities more, able to

»~ take their fate into their own hands Thls can best be achieved by all educative . N
- forces working in haison - . .

[

-
5

85 Nonetheless, fundamental problems remain to be solved ‘desplte‘the; enor-
mous sums of money and the prodigious efforts which have been expended in
trying to improve the lot odmen, women and children through better educational
services 11 particular there has been a Consistent failure tolink education with,
productivity The link is there — as has been shown in the past in the already
mdustrialized world - but therels: a meed to forge it anew in the Third World And
indeed jt may be important to derive insights from this for.new approaches v
towards the growing probiems of youth unemp!oyment which beset post- -
industr:al seuery LA

. B

86 It hgs bécomeincreasingly clear that the reason for much ¢f thisinadequacy

hes in the failure of the industrialized-country model to take proper account of the .

very different socio-cultural traditions, attitudes and values of the pecple of the **
. developing states in Africa, Asia and Latin America There IS a real need for new
educational models, relevant to these distinctive cultures, which will enable them
to develop in their own particular endogenous ways, deawing on the new skills ,
and teg:hnologles but adapting and assimilating tiem ‘as they see fit .

87 Butwork and productivity are only part gbthe solution —and it 1s evident that |
the industrialized, affluent world.has created new and difficuit problems in givi

SO much attention to economic growth In the newly liberated societies in parti-
. cular there 1s as great, or greater, stress on building equitable societies in a’
multicultural framework To the contripution which educg{non cap make in
solving the attendant problems of such objectives verylittie aftention has till now
been given Yet they are real problems of great importance and value

88 Similarly, heavy emphasis on economic growth as a means of cvercoming .
poverty has often obscured the immediate detrimental .side-effects in social “
terms of such a developmental approach Increasingly, the Third World 1s .
Insisting that problems of malnutrition. infant mortality. hunger, chronic iliness
and grinding poverty are the daily lot of millions and must be faced and fought
today and notin the distant future

N

89 What can educational strategies contribute to this essential fight? It may be

o oAl ey o
ERIC .26

Aruitoxt provided by Eic:




’

» ' -

N @

agreed that adequate use has not been made of the strategies that are already "
known Early childhood education, carefully designed, is a powerful weapon, not
only to aff-set the effgcts of possible éducational disadvahtage but also, and
more importantly, to afack many of the problems of health, nutntion and other
problems to which reference has been made ’

’90 #7o be fully effective, such programmés must actnvgly involve the famihiesand
communities - partly because activities with young children should be reinforced
by fanily action but also, and more vital, because It s through children that
families and communities can often be reached most effectively By means of
work with families, involving them as senior partners. their new Ieadersh_ipignd
developmental skills may be encouraged, thus leading to community change and
growth . .

91. The task Is not easy It involves a concrete plan, implemented, moderated
and evaluated, with positive results widely disseminated. Nor will the fime frame
e short .Yet the evidence 1s there that such strategies, linked with similar
programmes for youth, particularly alienated, uncertain youth, will ga far.,

12

92 This 1s not to suggest that all the' problems will be solved or that all the
felevant strategies have been devised A great deal more must be known about
the efficacy of home-based educatfon. There i1s ignorance abaut.the.ways - *
which the different levels of formal<education can be Integrated, and a tragic
< unawareness of how toprepare teachers to implernent new strategres Despite 1ts
Incredsing importance, httle is known aboyt ways of adapting schools to meet thk
challenge of children bf widely diverse cultures T _

93 Yet there is reason - good reason - to believe that these problems can be
solved. for they are essentially technical There 1S even better reason to hold fast
to the view that the humanistic vision of the fifties and sixties was a true vision:
that educational,strategies, employed by men and women ot goodwill, faith and
&ourage. can help to solve the world's difficulties thatgood educational practice
can lead to the equitable society '

. -
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