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Schools and educators have often been targets for puhhc—
criticism. Complaints about what is taught and how it is
taught in the schools may be inevitable in a diverse society.
Recently, however, questlons have been centered on how well
students are bemg’educated Many people wonder if students
today read, reason, or do arithmetic as well as students did a

*decade or two ago. And, indeed, declining test scores indi- °

cate that this+loss of faith in our educational system may be
Justified.

CoIIege preparatory programs in high schools are expected
to equip students for college work. But colleges often find
that many high school graduates are not prepared for the-
academic work of the first year of collége. Are colleges in
any way responsible for this predicament? Michael Kirst,

" former president of the Califorma State Board of Education
and a Stanford professor, thinks they are:

Postsecondary education sets a poor example and in

important ways provides négg"’\”ﬂ_ﬁgm\ﬁi&t sec- .
ondary school standards. The abolition of college

_graduation standards over the past decade dimimishes

e "the need for high-school preparation in subject areas no
longer required for the college degree. Colleges dupli-
cate high-schodl courses in many areas, so stiidents
knoW they can lr’tal(e up academic gaps. Many colleges
do not commurlicate to prospectlve students the conse-
quences of takmg mlmmum academic high-school
course loads.! .

In the late 1970s, a “‘minimym competency movement
- arose in reaction to “‘social promotlon in the schools and to
deficiencies in basic skills of a rising number ofhigh school
graduates. In an effort to establish floors of proficiency,
minimum academic achievement standards at various grade
-levels are gpecified, and students are tested on these compe-
tencies as%’éy progress through-school. Although this move-
X ment seems to be leading t8 a more widespread mastery of
- basic or “survival” skills, it may pot encourage the higher
= levels of achievement which are expected of college-bound
U™+ students. For example, “checkbook” and “tax form’ math
. prpvides insufficient preparation for most college-level
I work.

— The current mood of dlSlIIusmnment with education
@ . reflects a public feeling that academic qual" 1ty has deterio-
: rated. Americans have high ideals for edugation —+they insist
LD that schools provide an education of substance and content.
I.' » As Diane Ravitch of Columbia University’s Teachers Col-

. the fundamental skills ‘that are needed to continue

. Iearmng — in particular, the ablllty to read, write,

* compute speak and listen. Once theyha}ve command

* -lege-states: R
“ of these-skill3, they should progress through acurricu-
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lum designed to enlarge their powers .~ . . The curric- ~
ulum should be designed so that every student has the
fullest opportunity to develop his powers, intelligence,
interests, talent, and understandipg.2

Decline in academic quality has become a national con-
cern and is currently being examined by a task force
assembled by the Southern Regional Education Board
(SREB). This Task Force on Higher Education and the
Schools has issued a report, The Need for Quality, which
focuses on improving academic performance 1n schools and
colleges.? Three of the 25 recommendations are pertinent to
this discussion and urge that: .

.

. [ the state bodrds of education and of higher education in’

each state establish a join committee to consider con-
certed action to establish and raise standards both for the
high school curriculum and for the general education
component of higher edu@ion! .

the state boards of education &xamine the offerifigs of
high schoots for the purpose of strengthening the major
field requlrem‘ents preventing substitution of peripheral
courses for major subject requirements, and recommend-
ing repeal of legislatively mandated courses odtside the
- major subjects; and . ,

the higher education board in each state seek simul-
taneous action by the colleges and umversmes to raise
admissions standards, and invite the pnvate colleges to
participate in this general move.
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Academic Perfolmance over, the NAEP tests show a significant decline among’stu-

. © dents at all\levels in' ability to apply understanding and
Mounting evidence indicates that the academic perform- interpretation beyond the rudimentary arithmetic skills.

- ance of high school graduates 1s lower today than in the past. Overall, scjence and math performance has declined more
¢« Declining scores on college entrance examinations imply that - than achicvement in social studles and considerably more

students have been learning less in high schoal. Average than in reading and writing.® ‘Analyses of the NAEP results

scores on both the Scholr‘stlo Aptitude Test (SAT) and the indicate that the greatest declines n achievement occur

Amencan College Test (ACT) have dropped steadily for among the older students, suggesting that high schools may

. almost two decades. The declnes in average scores during be more responsible for the decline than elementar
the 1960s can be attributed, in part, to the expanded pool of P dechnes y

hools.
students who took the tests. Since about 1970, however, the SCThe drop 1n academic performance 1s also ﬂlustrated by the
declines appear to stem from lowered academic prepziratlon “Test of St %dard Written Enghish'(TSWE), which many high

of test-takers n general * The trend of SAT scores in the

South has parafleled the declines nationally: at the samg time,

average SAT. scores ih the South have consistently been
significantly lower than the national scores (see Figure 1).

The much- pubhcized SAT decline provides objective evi-

dence that the performance of prospective college students

" has deteriorated for almost two decaBles in the United States.

. Other standardjzed test results-confirm the reduction in
academuc preparation of high school graduates For example,
the Nationgl Assessment of Educational Progress (NAEP)
tests have sought to measure changes n achlevement of the
nation’s youth wn various areas of learming over the past

school sjpdents take with the SAT. Thé TSWE was developed
the Educational Testing Service to evaluate recognition of
tandard written English Since the test was introduced n
1975, average scores on the TSWE have declired each year:
TSWE scores mn the South average lower than the nation.

In addition, confirmation of the fall-off in quantitative
ability 1s provided by a recent sfudy from the Conference
Board of Mathematical Scrences, a Washmgton -based orga-
nization representing 12 mathematical societies. The study
found that the number of students needing to take remedial
math courses" at colleges and universities had risen by 70
percent in the ldst five years

‘achievement of 17-year-olds has declined appreciably More-

A .

Academic étandards ’

Flgure1 - What s the connection between academic performance
. and academlc standards? John Gardner sees a strong link:

Combmed Verbal and Math SAT Ave;é es for . + A
the United States and the South, 19631981 . The educational system provides the young person
g . with a sense of what socnety expects of him in the way

. P ¢

. - ‘ v - / . ! - i
.

SAT N . of performance. Ifit is lax in its demands, then he will
Score ‘ . believe that such are the expectations of society. If
° Je ) is expected of him, the chances are that he will
By aad X T a;&’::t much of himself. This 1s why itis important that -
. - ) . a society create an atmosphere that encohrages effort, »
840 i . “striving, and vigorous performance ’ .
. ' Some critics of education contend that academic sta‘ndards
> B0F bavé been compromised at each stage of a student’s passage
. through high school and into college. Is’a downward splral_
N 20 set, into motion by academic standards which reflect lower
T expé’étauons of what stuc:ints can learn? Lower expectations
© .o}t * inevitably affect achieverflent, and lower academic standards
T B *permit students to advance in spite of minimum achievement.
N / A - Symptoms of slackened standards include continued grade
i o\ 920 infldtion, more lenient high school graduation requirements, .
. . . - and lower college adrhissions requnrements — essentially,
Sy, 890 students are taking fewer academically rlgorous courses and *
- v doing less work. . ‘
, 880 - 1 Cver:
R High S¢hool Curriculum
- In recent years, evidence has’accumulated indicating that
. - 870 F ' many high schools do not adequately prepare students for
. ‘ e " college*work. One illustration contes from a 1980 study by
Z 6o} the National Center for Education Statistics (NCES) of hlgh
SO schools across the nation,on the amount of coursework in
P 850 | . . mathemaffics'and science taken by seniors. One-third or less
‘e . ™ had taken three years or more of coursework — 34 percent.in
. I I S S L I~ mathemaths and 23 percént in science — yet 47 percent
. 1969 70 7172 73 74 7576 77 73 9 aoqm anned to enter academic programs in a two- or four—year
‘ Do mm Collegd‘Bo ard - ,‘1 college=3 A strong background in mathematics and science is
" . ~, i : " cructal fot students entering engineering and high technol-
- . ~ R . . N )
) A y g ‘ A
. < . > N \ N
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. - decade. Scores on these tests indicate that science and math vt
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ogy fields, where manpower shortages are widely reported.
High school students sometimes fail to anticipate the aca-
demic requirements of college programy Some students are
. admitted into golleges and universities without havif taken
the prerequisite high school work for the programs they
intend to enter A study of the mathematical preparayon of
‘hjgh school seniors in Wyoming found that 28 percent were
unprepared for the programs they planned to pursue, and 21
percent were unaware that they had chosen collége programs
- ~for whichrthey did not hava entry-level mathematical skills.
The Wyoming study also found that college-bound women
terminated their study of mathematics much earlier than
college-bound men, Which limited their occupational
possibilities.® " * i < N
The rigor of courses thergselves has eroded, according to a
. 1978 report from the National Acaddemy of Education (NAE)
Committee on Testing and Basic” Skills. The intellectual
“ «  standards of required courses have declined in many schools,
wit\h many “good” clasSes spending less time “on task,” and
easy courses bedoming more common. Less opportunity for
academically talented students to pursue intensive study was
provided in secondary schools The NAE panel recom-
mended more effective use of school time spent ““on task.” "
There is widespread agreement among experts in educa-
=~ tion that the quality of the curriculum greatly influences
* achievement. Some trends in the United States have been

g

Ia

described by Kirst, including: \ .
O aserious decline in electing to take more advanced aca-
demic ‘courses;, * -

O a marked reduction 1n content and expectations i *
" advanced courses students do take;

- - N
(. weakened graduation requirements in many high schools,
and powerful diSincentives for rigorous academic course-

- work in college entrance ‘requirements; and ~—
4 - I ", .
O use of texts that arg not Sufficiently challenging.

N

Kirst’s evidence shows_that the percentage of ninth through
twelfth grade students enrolled 1n|English, science, math, /
and foreign language coursesshas declined.!! . )
" Meanwhile, stadents have been earming higher grz:?«./s
while doing less work The self-reported average high sghiool
grades of college freshmen increased steadily throughgut the
decade of the 1970s. High school grades, as repgfted by
college freshmen, clearly indicate that grade inflation_has,
occurred at the same time that SAT scorés have dechned.
Students in‘the South, while making higher grades 1n high
school, have scored substantially lower on’ the SAT than,
students nationally. But students have not been doing more
homework to gét better grades. 1972 and 1980 studies of high
school students across the' nation show the amount of time
spent on hemework per week by high school semors has
declined; In 1972, just over half of the seniors surveyed spent

less than five hours per week on homework; n 1980, over
two-thirds of the seniors Spent less than five hours per week
on homework. Almost one-third of the 1972 seniors spent « -
five to tep hours per week on homework, in 1980, less than .
one-fifth of the seniors spent this amount of time.!>

Most states have mimmum requirements fi " high school °
graduation, but thege requirements are genefally inconse-
quential and are easily avoided, since rigorouts defimitions of
required courses are rare. For example, students often mmay -
take remedial math instead of algebra or geometry and stll
satisfy the math requirement. Most states require four years
of English, but substitutions — such as film-making or
“yearbook’™ — are allowed and thus hinder the academic _
preparation of students. Furthermore, since the fourth yearof
English is frequently the only unmet requirement for high
school seniors, these students gften fill the remainder of their
schedules with *“fluff’” courses or attend, school for only a
few hours €ach day. - . R

The 1980 high schooMraduatiort requireménts in the 13
SREB states are shown in Table 1. The average tourse

s =

/ \ . -
- .. ) " Tablet T 1
L, - ' High School Graduation Requirements in the SREB States, 1980 "
. 9 . ° - P . .
a S . ' - Units of Study . .
. R English  Social Studies Mathemstics ~ Science  Physical Education/Health Electives . Other  Total
- Alabarna .4 3 .t 4 4 -, -2
Arkansas - 4 a . ° .o 1 100 16 :
da . .- (Requirements determined by local boards.) . e, e
1 .t R ‘ % - 10 ° 3% -2 °
2 - 2 2 . ., 8 18 -
-2 2 2 . <2 ~c 8% % 2.
3. 2 . 2 1 8 . 20+
N A °@ - - v o B ° s
2% "1 1 8% 16, .
c o2 1 .. 2 S R L 16
e 3 4 27 51 1 . ‘7T 18
. % 1., c 1 1% R PRI
2% 2, 2 2 e Y S ™.
- Virg 3 1= .1 2 . 7, 8
i S 1 1. I ) A
"éti‘ . [ " . ‘ . . 3 . . .
-t ¥ -~
AVE! 23 14 14 14 R 2 R - X I
gro. - “ > v - "
f'lndudes 518 riajor two units each. - T . )
", Soiirce: National Assodigtn of Secondary School Principalé, State-Mandisted Graduation Requirsniants 1980. oF Y -
v - "'\ L , ® ) .: L
Q ‘ . . . . "( . 1 . ,
ERIC- . ' 4 L
T, o - o o o, . .
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requirements were 3 6 years of English, 2 3 years ofisocial

. studies. 1 4 years of math. 1 4 years of science, and 1.4 years

of physical education/ health, Several of these states required
students. to take less math or science than health/physical

education, arfd electives comprised about 40 percent of the,

average curriculim. . .

Students tend to sclect elective courses for reasons other
thdn academic menit. Easy. interesting, and relevant courses
are more appealing than academically nigorous courses.
which demand much more work and can erode grade-pont
averages.

College Adr{ussxons
Admissions requirements determine the accessnblhty or
“selectivaty™ of a college “Open-door™ institunons admut

“all ligh ‘schoel graduates without review of conventional

< acadenic_ qualifications.
majority of apphicants who meet some specified level of .

“Selective™ institutions admit a
¢cademic aclyevement or ofher qualifications above and
beyond high school graduation. *Competittve™ institufions
admit only a mited number of those applicants who meet a

speuified level of academic achievement or other qualfica-

tions.above and beyond high school graduanon The distribu-
tioh of responses to a survey by the Americin Associationgf
Collegiate Registrars and Admigsions Officers (AACRAO)

and tht College Boatd 1s shown in Table 2. Natlonally there

are about the same number of “open-door™ as “corhpetitive
nstitutions, roughly three-quarters of all the colleges are
“selectiye.” The x.South however, has almost twice as many
“open-d ‘éor as “competitive” mstitutions. .
Selective and competitive colleges generally review hlgh
school grade-point averages (GPAs), high school class fank,

and college entrance examination (SAT or ACT) scores. The’
.

A}

Table 2

General A¢gmissions Practices of Colleges According to
« Three Categories of Accessibility or Selectivity,

/\ - (Jmted States and South, 1979
- ¥ Accessibility/ N N Four-Yea: lnstitutiorl'cs
Selectivty AP - Public  Private ”
Obendoor - ‘United States  12% : 20% . 8%
: « South 16 17 15
Selective United'States 76 70 79
) South - « 74 75 75
Compefitive  United States 12 10 - 44
. South - 9 g€ 10
RELY ) - v
. Souirce: /College Board Survey, 1979, T
ros: AAGRAD/Colege . .
. D e

leges surveyed for this information requxre on the aver-
ageta “low C” or “C” hlgh school GPA, a high schopl class
rapk in the top three-fifths of the glass, and college entrance
examination scores at approxififately the 20th percentile (this
means that about 80 percent of the students who take the SAT
or ACT score high enough to meet the minimum require-
ments for the average college). Minimum acatemic stan-
dards in the South generally average lower than in the nation.
Table 3,summarizes the minimum standards for publi¢ and
private four-year c'olleges'in the pation and the South.

[ . ;

.

R Table 3

Minimum Academic Standards for Admlss\ions ,
United States and South, 1979 T

- -
Mea:\ Requirements For: . Four-Year Institutions”
-~ . Al Publicc Prvate .
ngh School Grade-Point us. 2.0 20 ~20 °
Average South . 1.9 1.\9 %9
Percentile Rank in High u.s. 43 40 44
S¢hool Class . South 43 40 44
"SAT (Verbal + Math Scores) US. - 750 740  754.
v South 700 69} 709
ACT Composite Score - us. 163 162 164 .
South 154 15.;] ©o157 &

Source: AACRAO/College Board Survey, 1979.
- ° \

e
-

“The 1979 studyof college admissions by AACRAO and the
College Board sifrveyed 2.623 regiopally, accredited. under-
graduate, degree-granting institutions of higher education.
(Data from the AACRAO-College Board survey for two-year
colleges are not included. since these institutions, es;feuall)
community colleges, generally provide wider access to
postsecondary education through open admissions policies
and_are not expected to have rigorous “entrance require-
ments ) Nationally, 44 percent “of the public and 28 percent of

'-the private four year institutions respondmg to the sune)

jacked admissions requirements in Enghsh Similarly, 49
pescent of the public and 30 percent.of thé private four-ygar
institutions lacked agdmissions standards in mathematics/For
those institutions that did have requirements, the number of
years which are required.n high school subjects. for entrancé

‘to four-year colleges is presented in Table 4. English is the

only subject for which three or more-years of study 1n hlgh
school wete reqaired, on the average. .

Students with weak backgrounds in mathemancs may find
themselves at a dlsadvantage in many colleges and univer-
sities. Some programs — accounting, computer science, and :
engineering, fot instance — njay require more preparation in 9
mathematics than other programs. in the $ame college or
university. A survey of the 1980 gradiates of the University,
of €alifornia at Los Angeles found that 60 percent of the
students ended up majonng in fields that required three years
of math before work in'the major could be started.

"Control of the admussions- standards for public four-year
institutions varies from state to state, depending on the func-
tions of the higher education agencies. Statewide'practices,
for admissions in the 14 SREB states are shown in Table 5.
The public four-year institutions have open admissions in
three states; seven states have statewide admissions policies _
for the public fouryear colleges.

A decline in sefectivity, as measured by college entrance,
test scores, has ogcurred in most colleges, including leading
universities. The median (50th'percentlle ) SAT or ACT score*
for first- §ear students at the major, public graduate and
research university in each SREB state_ 1s shown, for three
points in time, in Table 6. The meghan "SAT or ACT scores
declined at 10 of these “flagship™ anstitutions fram 1966 to-
1980, and remained stable or rese at four of these
universities. : ‘
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Colleges, often unwittingly, have hampered the prepara-
tion of prospective college students by demanding too little of
entering students College admussions standards influence N
high school curriculums very directly. When colleges tower
admissions standards,’ academic standards of high
schools fdll likewise; generall tappears to take high schools
about two years to.adjust theif academic standards to changes
m.college admrssrony’requrrements ~ e

Examples of Reforin

Many approacheé; some of which are déscribed below, are
being tried to improve the academic preparation of students
forcollege. Suxess may depend.ultimately, on communica:
tlon and cooperation .among the educators who influence

. prospective college studerits. High schools cannot motivate
students to work- harder and take tougher courses without
. support from the colleges. College entrance requirements
- must do more than mirror high s¢hool exit requirements to
promote academic excellence. State apd school-policies to
revitalize the education of prospective collége students are
needed. To be effective, reforms must align college prepara-
tory programs in high schools with the academic prerequi-

srtes of co}lege work. ©

Hrgh Schools - " ‘
. Some school districts and high schools are conscrously
elevatlng academic standards.on their own. For example, in
the Dallas high schools, a new gradlng system has begn
deSrgned' to tncourage students to take honors apd other
courses wlﬁ?‘hrgh‘academlc standards. while providing less
incentive toenroll in *“fluff” cougses. Under the'new grading
policy, students taklng honors courses and senior-level
*advanged ptacement ¢ courses are rewarded with bonus grade
*  points for grade-point-average calculations.'

South Carolina has intiated a statewide projectto improve
" student performance on the SAT. A Task Force on Improvrng
“SAT Seores, establlshed'ln 1979, has .produced a series of,

. ’ s fab"e-4 :-
<~ Average Number of Years Required in Various
High School Subjects, Unifed States and South, 1979*
Ft;ur-Year Institutions, «
| <Al Publie Private‘ -
Ay Engush United States 38 37 --38 -~
‘ ; £ South . 3.9 38 . 39.
‘;nmmaqa‘ & “United States "22 21 23
. whL L South .23 22 23

Phytlal Sclonm ‘Unitec-States 1.3, 1.2 13
-qu!oglul Sclenea

South: . 12 .12 12

United States 1.2 1.1, . 12 °
" S Southr - 12 1.2 12
‘Soémstudm . \usrg%edeznm 21 20° .21
"y ‘. 20" ;20 " 19
Fonlgn Languages /Unfted States < 2.1 :20 2%
.. Soith: -~ 20 * 20 2_‘.0

[
For coueges publishing mqufrement €
Source: AACRPicollege Board Survey, 1979. «

. B “ ) .
C- L
. .
. .
. 4 - e .
¥ " ¢ -
> » ~ .
v
'

.

v

.
F Y

. Al ©

Subxeds" ¢ . %

< .

]

-

& . * .« . 5

reeommendatlons forlocal school districts to increase leam-
ing and raise test scores. The tash force has identified weak-
nesses in the preparation of many college-bound Students in
South Carolina,, such as a lack of courses 1n algebra and
geometry. Since the SAT 1s«considered a **barometer” of the

Table 5

qglsslons Policies for Entering Freshmen
. at Public 4:Year lnstltutlons SREB States, 1981
.9 \
e Open “Statewide Poucy
State . . Admzssaons ~0r Approval
Alabama - o “Varles.” sNo ~ ¢
Arkansas o Yes No -
Florida ) No .~ Yes ™
Georgla . ' N T R
Kentucky ., - Yes' 7 Yes
Louisiana. - - Yes - Yés. -
Maryjand - No. *  Yes -
‘Mississippl , .. No "' { Yes
North Carolina | No ©. No
South Carolina -, No . No ~.
JYennessee . . No (No _
. Texas .ot ,No | * No
Virginia ? N0 - N No
West Virginla " No L Yes
"Source: Correspondence’ with State vaher Edueabon Agenaes and

~State Un!vers:ty Systeqs _ . . . - f

" reasoging ablhty of students, “additional courses in ‘mathe-
matics should be. helpful. . ~

The West Virginia'Board of Education has lncreased the
requlreme.nts for graduation from public high schogls in the
state, Beginning with the freshman class of 1981- 82 a mini-
mum {of 20 units of credit (with 12 units prescribed) will be
.nesded for graduation; the previous requirement was only 7'

units (with' 10 units prescribed), The January 1981 changes -

lncreased the préscribed requlrements for math from one umt
totwo and for physrcalgducatlon from ope unit to one umt
each in health and phy§1c,ai education, |

A proposal to chang'e the requirements for-a high school
diploma has been’submitted to the Tennessee Board-of Edu-
‘cation Commiftee on Secondary Schools. The proposaf
would ipcrease the total number of units fequired for gradua-
tion — from 18 to {9% — and would replace sonfe electives
with requrred courses. A second year of math, a year of world
- geography, and one-half year of United States govemment
would be-added to the high school curriculum. The proposal
also specrﬂes that the currently requited course in &conomics
be taught in the 11th or 12th grade, instead of the ninth grade.

In Kentucky, the Louisville (Jefferson €ounty) school "

district has established several “traditienal” schools émpha-
sizing discipline, academic ngor, and regular homework.
Attendance at the five traditional schools — three elementary
+scheols, a middle schpol, and 4 high school — is voluntary,
but the number of applicants far exceeds the space availaple.”
. Parents of students apparently favor an educational setting
promoting academic achievement and hrgh expectations.
Self-discipline and self-direction, mastery}of basic skllls

t
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and study and upnderstanding 1n the 4raditional academic
disciplines are stressed The curriculum 15 hxg,hl) structured.
high school students choose one of seven majors, and taj;e
few elective courses Teachers are respected as authont)
figures in the classroom, and parents are expetted to support
the pprograms and activities of the school. An unresol\ed

6

Table 6
Median ACT or SAT Scores for Entering Freshmen

at Flagship Institutions in the South, 1966, 1976, and 1980"

1966 1976 .
Institutions Requiring the ACT: oo

University of Alabama ° 22 22
Universily of Arkansas , o1 22
University of Kentucky 21 21
Louisiana State University \’ 21 21
University of Tennessee 22
West Vlrglnla University 23'. 22

1980

21
19
21
20
‘18
21

lnstitutions Requiring the SAT:

University of Florida
University of Georgia ,
University of Maryland 1
University.of Mlsslsslppf
University of North Carolina
University of South Carolina * °
-University of Texas |
University of Virginia
Key: Maximum Score
© ACT "36
- SAT 1,600 ,

! 50urce Barron's merles of American Colleges and *A. W. Astm
Piedlcﬂng Academic Performance in College (A 971) .

. [ -

Ve
1,033",
999
' 960
1,000
Ja00 1,077 1,062
965 920 928
1,110* * 1,060 41,080.
1,099° 1,206 1,226
3

1,150
977

1,011*
975*

1,060
994
1,015
945

f .
’

problem of these traditional schools 1s that they attract rela-
tively more white students, resulting in less integration In
addition, the most academically talented students tend to go
to the traditional schools, which can drain the acievement
potential at regular schools. ‘

The Washington, D C_, school board approvid plans fora’

model “academic’’ high school in January 1981.

- courses for 500 students who favor an academic.\program

" over the back-to-basics education which is now emp

in the publlc school system Each of the District's four school
regions ean enroll a predetermmed‘ number of students
according to a formula based on the number of students
enrolled in each area Students in the top 18 percent of their
eighth-grade class are eligible. Students of the model school
are required to take more math, social science, and foreign
"language courses’than their counterparts at regular schools.
Th’ey also work part-time in their commumty or school.
Advan(;ed courses and laboratory facilities are available at
nea‘by Howard University. Some critics have ¢harged that
the sehqol represents a “‘tracking” system. According toa"
school board member, public senfiment was instrumental 1n

Colleges and Universities

Some 1ndividual eolleges and universities are tightening
their entrance requirements In addition to encouraging sec-
OndALy_thOOI improvement of college- preparatory pro-
grams, stricter pdmissions standards help réduce the heavy
Lcosts of providing. remedial 1nstruction to underprepared
students

The University of Nerth Carollna at Chapel Hill has
approved 3 revised “general educatiop’™ curricul orll
urdergraduate students. As a part of this new emphasts on
general education, high school students are encouraged to
complete the strongest academic program possible Mini-
mum admissions requiremients are 16 units (including the
ninth grade) in the followmg disciplines 4 years of English, 3
years of mathgmatics (2 of algebra and 1 of geometry), 2years -«
of one forei nguage, | year of a laboratory science, | year
of social s > (preferably U.S History), and at least 5
academic elective units. Because students who exceed min-
mum admissions requirements outperform those who do not,
the University strongly recommends additional high school
preparation; specifically, courses in English composition and
in literature, _pre-calculus 1n the senior year, and four years of
one foreign language 13

Neglect of adequate preparatlon 1n mathematics for incom-
ing freshmen is a widely recogmized condition. In re$ponse,
West Virginia University has adopted a policy doubling the
math requiretent for high school graduates seekmg admis-
sion. The change was instigated by a university team study
that found nearly half of alt entering freshmen deficient in
math skills. At°the Umveristy of Texas a§ Austin] math
courses are so popular that there is a shortage of math faculty.
To stretch the supply of available math faculty, algebra and
trigonometry are no longer offé¢red during the regular semes*
ters angd, because so many students are unprepared prerequn-
sites are being rigidly enforced.

Admussions standards at the University of Texas at Austin
have been raised for incoming fteshmen f3r fall J982. Stu- -
dents in the top quarter of their hlgh school classes will be
admitted automatically, but all others must have a combined
SAT score of at least 1,100. Previously, students 1n the top 10
percent of their high school classes were admitted uncondl-
tionally, the remdinder of those 1n the top half of the class had
to have a combiried score of 800 on the SAT, and those tn the
bottom half had to have a eombined SAT -score of 1,100.

Statewide Actions'on College Admissions
everal states are making progress m their efforts to
ﬁrove the preparation of college-bound students State-
de actions adjustmg college admissions requifements can
“send a message’
college.

In Ohio, as in some Southern states, all public institutions
of higher education have open admissions. However, the
Advisory Commisston on Articulation Between Secomdary
Education and Cblleges has defined a college- preparatory *
curnculum that tells students what they should take in high
school tn order to succeed in Ohio’s colleges Basncally, the
Advisory Commission recomménds that the eollege prepara-

tQMhl<gh school students who plan to go to

the schood board’s approvai of this medel a¥ademit school .. Jtory cumculum include 4 umts of English, a minimum of 3

plar! agd the public appears to be supportive.

units of mathematlcs—S—umts of social studies, 3 umts of
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sciefice, and 3 units of foreign language Private and state-
assisted four-year colleges and universities are urged to
encourage stydents to Somplete the college- prepardtory cur
riculum, “and teachers are asked to enforce more rigorous
work requ1rements\espec1all) in writing The Advisory
Commission Report includes specific recoymendations for
college preparatory English and mathemalics courses. '
Beginning in 1983, Ohio-State University will grant uncondi-
tiofal admission only to high school graduates who have
completed the college-preparatory currlculum
The Committee on Higher Education in Kentuchy's Future
recently issued recommendations to improve the quality of
higher education inthat state '* In a document known as the
Prichard Report, the committee recommends that Ken-
tucky’s public universities 1dentify and agree upon basic or
minimally acceptable college preparatory curricula t6 be
_required of all entering students, with lmplementlon by an
inter-institutional committée representing hlgher education
andthe high'schools A program of basic skills testing1s to be
déveloped and required forentry into higher education. Ken-
tucky’s universities are to establish admussions critera, n
" addition to the high schogl diploma, that feflect each institu
tion’s rmssion and function The University of Kentu»k) isto
* . place special emphasis upon the upper- dmslon undergradu-
ate, graduate, and professional Jevels. .
Universities in Kentucky ‘have been allocating major
reSources for remedial education programs for inadequately
prepared students, actording to the Prichard® committee .
.. Tougher. admissions standards would allow only the more
quahﬁed students to attend the, four-ye stitutions, other
students would attend communlt) cdaigf& and technical

schools The Board of Regents dt Western Kentucky Univer

¢ - 2,
. IS . ¢ a

¢ Table 7

Proposed High ScH‘QJI Course Requirements For
Admission Into Florida’s Public Unlversities

. 2 Tt

Units of Study

1984-85
. . and and

<. ‘8384  gosseel 198788

' 3 3a 4b '

. Mathemafless . 2 o2 3 .
‘ Natural Scle% 2 2 3
lectives® © 5 5

12

sTwo of wmch must ‘Ineiude wntmg requirements
bThree of which must include substantial writing requirements »
At the' Algebra { and above levels

1982-83
and

1986-87

Y

N »‘

“One.of which must have included substantial laboratory requirements -

*Electiyes include courses in English, mathematics, natural science,
social sciénce, and foreign languages. Two years of a foreign language will
be a goal for the State University Systern thh!n 10 years, pending ava:r
abifity in the stafe’s secondary schools, , D

Source: Florida Postsecondary Education Planning Commission_ ks

snty has aIready agreed to adopt a selective admissions pol-
icy, with Specific requirements for college prepatatory work.

Stniter admissiQns requirements for. all public four-year
colleges are being considered in Flonda Chancellor Barbara

\‘l,‘ Y . . ,
ERIC &=~ - :

/, .
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Newell has proposed. that more work in_ English, math, and
natural science be.required for admission to Flomda's nine
universities (Table 7). Florida’s universities now waive aca-
demic admissions requirements for 10 percent of incoming
students. Chancellor Newell has suggested instead an **alter-
nate” admissions plan for “‘non-qualfying™ students who
can be expected to do successful academic work. The success
rate of students admitted under the “alternate™ adnussions
plan would be monitored by the Board of Regents.

In Maryland, the governing boards of the four-year public
institutions adopted plans to gradually tlghten adnussions
requirements at their institutions 1n 1979. Atthe University of
Maryland, stricter entrance requirements are expected to
enhance the institution’s image as a serious academic center.
High school students with excellent academic credentials are
guaranteed admission On the other hand, students with
relatively low high school grades must score very high on
college entrance tests to be admitted By mahing admission
to the University of Mgryland more exclusive, hlgher educa-
tion officials expect t
school students and to red\me the freshman drop out xyte.
The Unlvergity of Marylands commitment to affirmative
action continues through its “individualized admissions'
program, in which studenty whose academic records do not

meet regular admissions standards are considered indi- -

vidually after interviews with admissions counselors. Black
enrollment has remained stable after one yéar of the new
plan. “

. Changes in admlsslonsu&tandards can, of Jourse affect
enr\ollments When admissions standards -af? raised, enroll-
ments usually decline. One of the r asons for raising admis-
'stons standards at the Univeristy of Texas at Austin is to halt
enrollment growth, according to a university official. In
Kentucky, tighter admissions standards at the public institu-
tions are opposed by some people who believe that access to
public higher education will be compromised.

.

Conclusion” - .

Erosion of academic quallty in high schools can be
reversed, and higher educatiop can be the catalyst in this
turnabout by gystématically elevating college admissions
standards. Typically, students work as hard as they think they

~“have to.” If they know-that colleges will require more of
them, they can be expect¥ Yo raise their sights accordingly.
Merely ralsmg college admissions standard$ cannot work
unless high ‘s¢hools respond by dellvermg more rigorous
. courses which challenge college-bound students

Skephcs doubt that cSlleges and tniversities®ill be able 0]
requ1re more academic preparation. from incoming freshmen
in this petiod of retrenchment and dt:clmmg enrollments. But

¥ the quality of the education received by college graduates has

far-reaching implications for a society and its future. Public
and elected officfals are questioning the cost of inflated
enrQllments and the impact of diluted academic stand®ds.
Indeed, the best insyrance for continued public support. and
funding of high sngools colleges and universifies is aca-
demic quality.

v
£l

. This édition of / ssues in"Higher Edmanon was prepared by

. Michael M. Myers, SREB research associate.

enroll more of the state’s top high .
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