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. -y The~views of faculty members- from postsecondary
institutions in Ca.iiornia;~0t3£, and Weyada redarding the impact °of
P < field-based courses in.thg humanities and-social sciences were ‘
_surveyed. The 68 responden¥$-were interviewed regarding the perceived
+« impact of the course-on the instructor, the institution, the
commun'ity, and student’s. The faculty members reported’'that teaching
an experience-based course has helped them acquire certain '
facilitative techniques for counseling or group discussion and also -
. . develop some community-related skills, such as recryiting, and
» * monitoring field placements. Instructors recejved few tangible
- .+~ rewards or incentives for -teaching.the course, but felt they derived:
more personal satisfaction -than from their other courses. All ,
@(teachers\intended to continue teaching thejir’ experience-based courses

[

and some planned to expand their effort by increasing the enrollment,
¢ .expanding the scope of the course, or by adding new field sites. The
students reportedly acquired a variety of process-related and
task-sgecific skills that helped them sx:thesize their prier learning
‘and relate.it to ‘practical appligations %t the-workplace.:-The
experience-based. course also, helped students develop their
interpersonal skills, gain self-confidence, and develop a
professional.'manner. The field component gave students the .,
opportunity to make contracts_in community agencies and to refine
their career focus. Some students received jobs as.a’result of their
» .~ field placement, and the course also helped some student decide
°  against entering a chosen profession. (Author/SW).
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: o T ABSTRACT. - ..

- 8

This report is an outcome of a study conducted by Far West Labora-
tory on the implementation of experience-based courses at selected post-
secondary institutions. The study has three’ objéctives: (1) to describe
postsecondary courses in the humanities and social-sciences that include
a field Tearning component;‘(2) to identify fdctors that impede or facil-
itate the implementation of field learning activities; and (3) to deter-":
mine the impact of these courses, as perceived by the instructors, on the
students, instructors, community agencies, and educational institut{ons.
This report ‘'summarizes the ddta for thq\third‘Study objective. '

Project staff interviewed 68-faculty members -from postsecondary
institutions in three states, Faculty responses to the interview ques-
tions are presented here in two parts: (1) the impact of the course on
ithe instructor, the institution, and the community and (2).the pgrceived
impact of the course on the students. ‘ .o : LA

The instructors réported that teaching an experience-based course ¢

. has_helped them acquire certain facilitative. technigues for counseling

or group discussion and also develop some cbmmuhity-islated skills, such 8
as recruiting and monitoring fiéld placements. . Instructors receive-few
tangible rewards or incentives for teaching the courses, but feel they ~.
get more personal satisfaction than from their other courses. \ All the
instructors intend to continue teaching their experience-based courses
and-some plan to expand their effort by increasing the enrollment, °
expanding the scope of the course, or°by adding new field sites.

_The students veportedly acquired a variety of procesS-related and-
‘task-specific skills that "helped thém synthesize their prior Jdearning
and relate it to practical applications at the workplace. The experience-
based course also” helped students develop their wnterpersondl skills, gain

‘sel fonfidence, and develop a professional mannér. The field component . .

gave students the ‘opportunity ‘to make contacts in community agencies and
to refine their career focus. Some students received jobs ¥s a-result
of their field placement. ' . TN .
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INTEGRATING THE COMMUNITY AND”THE CLASSROOM
' e

INSTRUCTORS DESCRIBE THE RESULTS

' ‘ ! 7
d N - , \

- . -~

Many humanitie$ and soc1a1 science departments in,postsecondary institu-

¢ tions now offer one or,more courses, wi h a field. learning component. The type of

-

-

field actiVity varies accordgng to the subJect matter of the course, the students
[ '\
/ﬁe leveld, and available cbmmunity resources. Ihese courses have two learning‘Sites--
- B . v o -, ) : ', . * o . ~
the c]assroom and'the’commun?ty—-and two learning facilitators--the instructor

and the placement supervisor, - This b]endingtnr mixing of ]earning enVironments

] ./ -~ ¥

and teaching styles prov1des an, opportunity for students to app]y their ciassroom

= learning and to°diversify their ledrning styles. But at.the same tjme, the need

to.perform successfully in two different learning situations £an be a source of
- 4 H

ToMe conflict for the students. "As interfis the’ students need to be active,

pﬁ%ductive, and, in some éasesk authoritative. The student ro]L had usdal]y -

invo]ved being passive, receptive, and submiSSive té authority.,1 Lo . ) .
According to Hursh and Borzak the extent to which students achieve a recon-
'C111at10n of this ro]e conflict Wiil heTp determine their success at the agency '

» ,.and thecdegree of se]f coandence they deve]op.. ‘And the classroom instructor, as

’ 4 . \

.'- a<ifci]itator of the students’ leanning,,helps effect this reconciliation by |
> _ehsuring that the sgggents{ classroom role is not passive or submissive, but
. n‘ LR S ) . . + .", |

- . \
rather active and'se1f~determined. The instructor can promote student “involvehent’
'as«wei]*as student responsibi]ity for learning by including in the course certain

‘ -
. v . e . . .
]

o 1 - ; ) e * - ’ - . -
4 C L Barbara A.: . Hursh and -Lenore Borzak, "Toward Cognitive Deveiopment through<//g . .
’ Fieid Studies,“ Journal of Higher Education, 50: 1 1979, p- 75 s . .
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activities, o:;;ort1ons of act1v1t1es, that are student directed. This condition "
-t of shared involvement and respons1b111ty for the ]earn1ng environment affects the
’ '. 1nstruc§or as well as the students. Sgar1ng control of -the. c]assroom with students - -
and Jnc]ud1ng field-based act1v1t1es as well mgy requ1re the 1nStPUCt0r to learn
-~ some new skills or. behav1ors@ o ' ..

S v oo v '

. In a’study completed last year, Far West Laboratory examined the role of the

.
\

.

‘teacher as facilitator and‘deve]oped a set-of teacher training materials that

conta1ned descr1pt1ons and exampTes of the funct1ons of planning, mon1tor1ng and

* t ’,

“eval t1ng 1n-exper1ence-based courses.2 It became clear as a resul! of this

1

rk that in aaﬁ1t1on to- prepar1ng for a role as a teacher fac111tato R 1nstruc-

ors needed 1nformat1on.:Bbut how to des1gn and 1mp1ement field-based’ courses

N . hd . 3
and how to 1ntegrate f1e1d learn1ng act1v1t1es jnto their existing course. They

r were 1nterested in knowzng what had worked for other instructors, what prob]ems ' oo

they qou]d ant1c]pate, “what the Acosts” \in terms of t1me and resod}ces would be
v and what benef1ts they could expect for.both themselves and tHe1r ‘students. ‘.
o In o;der to prov1de th;s 1nformatqon to 1nstructors and ‘administrators, Far’
wekt Laboratory conducted 'a second study, an exp]orat;oh of f1e]d based courses
. current]y be1ng offered 1n the human1t1es and soc;al s§1ence curr1cu1a of post-

-
) A

secondary 1nst1tut1ons in Ca11forn1a, Utah, and Nevada. This one-year study was

not a comprehens1ve survey of course offerrngs but rather a c]ose examJnat1on of

& -

‘a ﬁew selected courses to provide descriptive data on their structure »the’ ’ .-
N teachenfi;iienj ro]es, 1mplementat1on problems and requ1rements, and the resu]ts

The des1gnated 1nformat1on source for both the €ourse descr1pt1on .

s 4

. -and bene

" - and the:implementat1on and outcome data was the 1nstructor. PrOJect staff

13

v ' . N
.. LN ( oo » . . . ".\"./
. S o7 Lo
. . “‘o .’ .- ., ‘ :é\ o . o
~ - e - A &
M " C. Lynn ﬂenks and Caro] Murphy, Experience- Based Learn1ng and the ic111tat1ve

Role of the Teacher (San Francisco: Tar Wegt Laboratory for Educationall Research
and Development, 1980). S ' -
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subsequently conducted personal interviews_with 68~facu1ty memhers at six 3
postsecondary institutions in Ca]_ifornia, Utah and Nevada. ' ’ .
This “current study was buided by three study objectiuesil (1) To descr;oe
postsecondary courses in the humanities and social sciences that include a '
field learning component; (2) To identify, factors that impede\or faci]itate.the.

implementation of field learning activities that augment or reinforce classroom-

based activities; and (3) Fo determine the impact of these courses, as perceived

by the instructor, on the student, instructor,'community agencies, and educational
L] N -—\ .

“institutions. s ! i

= 1
L - +
L N * ?

Method . , _' L ' P ( -

o The Jnterview quest1ons corresponded to the study objectives and focused on

‘the fo]]ow1ng'

-
x

The demographics of the course

¢ L]
- o The structure of classrogom and field actna]t]es
o. The goals of the course . . . A
. Ind1v1dua1 roles and respons1b111t1es .
" o The attitudes, skills, and resources required to B
o teach the course ° ) .
. » ‘o The problems,.issues, or suggestions for 1mp1e-
- mentatiogy 6f the course
’ o The perceived impact of the learning experlence
" on the student, 1nstructor, 1nst1tut1on aud
- . commynity agjency - ° he oo RSN
L o The potential Yor ex d1ng th1s approach in the AR
-~ "future % P

. ’ ! m C - N
The 1nterv1ew quest1ons were open -ended, e.g., what do Students do at the

field site; what are the criteria for se]ect1ng resource sites; what-changes . ;;

Hﬁve been made in the course; what are the b1ggest prob]ems in. teaching the

,course. Ih1s approach corregponded to the prOJect s intent’ to‘cofTect descr1pt1ve
rather than emp1r1ca1 data. It was not the focus of this 1nqu1ry to evaluate

. / £
. anisof the 1earn1ng act1v1t1es, but rather to offer 1nformat1on to postsecondary

-
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administrators and faculty that would help them design their own activities,
alert them to potential implementation problems, and acquaint them with the

outcomes and rewards exper1enced by other facu]ty.

3

The faculty responses c1ted 1n th1s report were neither prompted by the
\

interviewer, nor were they pursued by fo]]ow-up questions. One difficulty in
. ~ not ‘of fering samp]e responses, partlcu]arly for the’1mp]ementat1on and 1mpact‘
questions, is that the data are 11ke1y to reflect only the instructors' mosdt.-.

current area of 1nteresR w1thout putting it into perspective by relating it to
{

other 1ssues, past or present. "Taken separate]y, then, the responses are best

viewed as spontaneous and va]1d jindicators of the 1nstructors current perspect}ve.'
. 1

Another d1ﬁf1cuL¢y §1th the open- ended approach is that the lengghy expla-

nat1on or narrat1ve required- to answer. many of the quest1ons may have prompted

‘more “no response" answers than if short answers had ben prov1ded. The-1nterv1ew

]

was 1 to 1-1/2 hours long,.and many of the quest1ons requ1red car°fu1 thought and-

@

a lengthy reply. Interviewers reported that while some’ 1nstructors were' eager to.

¢
give a lengthy descriptive account of their course, they of fered no response to

some of the specific 1mp]ementat1on and 1mpact quest1ons._ ) *

N
The 1nterv1ew quest1onna1re was steuctured in three parts correspond1ng to

i

the data requ1red for the three study obJect1ves (1) descrapt1ons of course

« *

g
structure and- procedures' (2) 1dent1f1cat1on of key 1mp1ementat1on factors, (3)

»

' descr1pt1on of 1mpact of the course.

. L
/v The éata«obta1ned from these* 1nterv1ews has been made ava11ab1e 1n three

]

separate publications. The f1rst ent1t1ed A Samp]er of Postsecondary Courses,

. contains descriptions of 86 courses 1nc1ud1ng information about the.demograph1cs

A}

of the course, the goals, imp]ementatjon'reouireménts, and teaching and Tearning

processes associated with both'the classroom and community-based learning'




Sample forms.or course syliabi contributed by the instruetors are

RN

components.
~

v

also included in this publication.3 W3 ?

A seéond publication, Img]gmenting at the Postsecondary Level, summarizes the

interview data relating to successful implementation of COmmpnity-basedilearning’

on the 1nstructors,

act1v1t1eq 4 The 1mpact gz these exper1ence -based courses
estudents, community agencies and personne], and the educat1onal institutions is
:.the subject of thi§, the third publication.

fhe,éole source of thg data reported here is interviews with faculty. Neither
) . — . - y
input nor vﬁrification was sought from students, supervisors, or administratorg.
- The faculty responses are based on their:perceptions of the course's impact,

N a

which in some cases are supported by written feedback or student evaluation

N i * R . .
-forms. : !

.

: The responses obtained from these interviews could easily form the basis of

_ e S . :
another, broader survey. That survey would ask instructors to select or rank,

’

s . - . cos . .I
order a series of-given-items identified in the current study.
e * . . .

The course impact and results are, reported here in the hope that this

1nfbpmat1on w1]] help instructors anticipate some of the problems and ﬁEWards of

-

teaeh1ng a f1e]d-based course. " In add1t1on these data could point out areas for

furthe} more specific inquiries regarding the 1mpact of certain part1cu]ar

1 4

teach1ng/]earn1ng processes or the acqu151fﬁon of certain skills. This 1nqu1ry

wou]d//)clude observations made at both the classroom and the f1eld 1earn1ng \

‘
N . . ALY
LY " ' .

3. ’ - '
. Carol Murphy and Lynn Jenks, Integrating the Community and the Classpoom: A
Sampler of Postsecondary Courses (San Franc1sco Far West Laboratory for Educa-
_ tional Research and Devé]opment ]98]) o Lt - .
s 4 r ! '
- Lynn Jenks and Caro] Murphy, Integrating tRe fommunity “and the Classroom:-

Implem8nting -at the Postsecondary Level (San Francisco: Far,West Laboratory
', for Educational Research and Development; 1981). '
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. sites Qnd.interViews conducted with studehis and site supervisors as well as
with facuity. . - i : Lot . B ) o
. . T

This report is divided into. two bartsz The first discisses the impact -of,
lhg course on ﬁhe ih§trﬁctor,_the’institut;op, and_%he ébmmuéity. Insf;uctor
requnseS'to the fol%owinﬁ quesiions are bresented-':: |

e Have you deve]oped any new skill$ as a resu]t E?“‘
. teaching this course? If so, what?

e Does the amount of personal satisfaction'you get from
teaching this course differ from other courses?

o- .Do.you receive extra salary or a reduced teach1ng load
for teaching this course7

. 'Nhat is the impaet of this course on your colleagues, the
administration, and the community?

k

I

o Do you have an interest in expanding this approach?

~

: R _
The second. part summarizes the instructors' perceptiéns of the impact of the

course on the students in terms of (J) cognitive skills, (2) personal, growth, and

(3) career focus.
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_PART ONE: IMPACT ON FACULTY, ADMINISTRATION AND COMMUNITY 3 '

“« »”
.

QUESTION’ HAVE YOU DEVELOPED ANY NEW SKILLS AS A RESULT OF TEACHING THIS COURSE? '

TOf the 48 Instructors who responded,. 28 said "yes" they had developed new

'sk1lls and descr1bed a totaT of A2 "new sk1lls" to the 1nterv1ewer. Most instruc-

& L

tors T}sted more than pne item,.but ‘only 10 skill items were ment1oned by more
[

than ohe-1nstructor. They tncluded: | < ] X Y, ) p

*,. - .

Putting contro] in students®<hands, . -

Developing commun1ty,contacts i .

Dealing with. small groups S ‘

Dupervising )

Dealing with site supervisors or agenc1es

Patience to permit students to proceed at own pace

Knowledge about agencies ) . X

Faci]itating,discussions ‘ T ‘

e Problem solving with students

e Appreciation of. curriCUTar problems

@

oo 0.0 00 00

a

.
ot

?
It §s c1ear from this list of "sk111§" ‘that anstructor responses also included

' v

new att1tudes and behaviors.- Most of the sk1lls c1ted were fac111tat1ng or

¥

1nterpersona1 sk1lls, such as "deal1ng w1th smal,] groups," "fac111tat1ng discus-

Y

sions," or "problem so]v1ng with students." Some were related to tasks 1nvo]v1ng
commun1ty agenc1es or site superv1sors. Others, such as "apprec1at1op of curr1cu1ar

prdblems"'or "pat1ence," were not so ‘much skills as they were aspects of persona] t

or profess1ona1 growth

L RN -

3
] ~ .

We grQ\-ed the 42 random résponses by similarity into the" fo]]ow1ng general

tategor1es . ' .
N - . g
t7° Facilitator techn1ques (e.g., counse11ng, facilitating '
*~ discussion, e vaTuat1ngg getting students to share experiences) - .

-

12 Persona]/profess1ona1 growth {e.g. ,fteach more effect1ve1y,
understand young people, develop frustration tolerance) .

9 . Community-related skills (e.g., ability to match agency
with student, develop contacts, deal with supervisors)

) - : 7




. ' ; .o - . ) 17
4 ‘Subject-related skills (e.g.,, appreciate related content .
s areas, learn to set type,, help think through theory) . 3

~ - . "o C

The surpr1s1ngix Tow number of subject- reIated sk1]]s mentloned may havé to 4
LS ! . N » '
do with the instructors' 1nterpretat1on of the word "skill"" in the question. -

1

o

Q’
Perhaps they were d1st1ngu1sh1ng "sk1ll acqu1s1t1on" from "knowledge acqu1sit1on

%
and assoc1ated subJect -related skills w1th the Iatter rather thaﬁéthe former.- In

—

any case, 1t 1s clear that the “new learning" for these 1nstructors-1s re]ated\to

two prominent features of field-based learning--increased student control and~
~ . N

’ N -

. liaison with community agencies.

.
7’

. .
. - . -
. . .
- ¢ . . 2 \
<] P - N - ) \ -

QUESTION: DOES TﬁE AMOUNT OF PERSONAL SATISFACTION YOU GET FROM TEACHING
: THIS COURSE DIFFER FROM OTHER COURSES7 '

o~ ’

>

. . + 2
.

.
L4

0f the 54 instructors responding to th1s quest1oﬁ 36 said "yes" the

a X l .&.
amount of sat1sfact1on differed, and 18 sa1d “no“ the amount of sat1sfact1on
was the same .for all their courses. Th1rty two of the 36 "xes respondents said

the sat?Sfact1on was greate than for the1r other courses and four said it was

] less 'One—of the: reasons c1ted for the course belng less sat1sfy1ng ‘was the .
PR »
numoer of adm1n1strat1ve tasksr1nvo]ved;.another was that 1nstructors foupd: this
© .~. f . . \ . , ‘l-

course less "iptellectually stimulating" or "intellectually absorbing."
. ) . . :

°

-
v

‘. Some of the reasons mentioned for deriving more personal satisfaction include:

s o More personal contact with students
" @ One of-few ways academic world selates to the communnty .
e Opportunity to see students grow and mature
.0 Contact with a superior group of students.” ‘ e
e JSeeing students -become work-or1ented and aware of )
: career opportun1t1es '

.

/

N ’

. As with %he previoys question on skill development , most‘of these. responses

reflect the instructors‘ awareness of and reaction to those aspects of field

-~
]

.
.
-8- . ’

ERIC -~ o o0 ke -




’ 4
learn1ng that are new to them and probab]y require extra effort on their part,

-~

spec1f1ca1]y 1ncreased persona] contact with stugents and increased student

partf’rpat1on 1n a]] phases of the TEarn1ng processwas well as some 1nteract1on

-

' w1th superv1sors and agencies in the commun1ty. As ev1denced by the 555?pos1t1ve ’
responses tog the quest1on, th1s extra effort was rewarded by greater persona]

satidsfactioh on the part of Ehe 1nstructor.

QUESTION: DO YOU RECEIVE 'ANY PRACTICAL BENEFIIS SUCH AS A REDUCED TEACHING
o ,LOAD OR EXTRA SALARY FQR TEACHING. THIS COURSE? - )

>
%
.

. ’ . . ~

The aimost unanimous response- (50 of 52 instructors) to this question was

"no." In fact, two instructors reported rece1v1ng no teaching cred1t at al] for
\] the field-based course. They were teach1ng it in addition to a regular load.

For most instructors the course counted as a regular course even though they

Ed

often spent more t1'me on it than on -their other courses.5 R P

The add1t1ona1 time was spent in student conferences and in follow-up w1th*‘ )
“~ ~ the field sites. Class preparation time was sometimes ]ess for these seminars

»,v&

~ than for their other courses. ' But for the most part an increase in student

)
-7

\
directed act1v1t1es does not correspond to a decrease in the 1nstructor S time

~

required to teach the course. - ‘ ~

e

A few 1nstructors received some credit for "other act1v1t1es on their -

-

<

— promotion or tenure report. In most cases, however,°the on]y~rewards for their

L efforts were the neuclearning and pefsonal satisfaction mentioned above.:
s

, ' ' o

Jenks and Murphy, Ibid{ p. 6. . . . /

» ‘ )'_\t~ ' ‘ "9"130|
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' QUESTION: WHAT IS THE IMPACT OF THIS COURSE ON COLLEAGUES, ADMINISTRATION,
© o AND THE COMMUNITY? - -

3

e o . . A
.

a
-

" Although most instructors had not forma]ly solicited feedback on the course

pu——

' froﬁ university and community groups, they had received some informal comments

» about the course. The feedback from their colleagues was reporteq bg most (37

of 52 respondents) to Pe “support%ve" of their effprt%. "Supportive" mqpns°;ha;

the courses are recommended to studenfs bj’other facuity and advisors or that

some faculty have requested information about designingdor impleméntihg a fie]d-‘

based course. Usually, however, the "generally supportivé" attitude of the”

facu]ty is more of a pass1ve_;q§s:fst than a motgg@t1on to try this approach

themse]ves. Some }nstguctors reported an indifferent attitude on the papF of

other faculty or administration, and only one§cited3% negative reaction to the

- &

courses, which stemmed from a belief that fie]d-ba§ed instructors do not have as

much to do as other instructors. N .

El
PR

Although the administration was also reported to be “supportive," the nature
P .

of that support was again described as passive and often subject to being.influ-
. - : .
enced by current institutional'po]itics‘hqg\enrollment trends. Instructors felt

' .
that the level of enrollmefit in tHe course influenced administrative feedback.

* .
L9

If enrollment was low, the administration was less supponti?e than when the

o

course attracted large\num5ers of students. Administrative react1on was also

4

influenced by thg,stuqents accomplishments. we]] documented or we]] publicized °

student productss community’service, or academic achievement contributed to depart- -

mental’ or university-wide recognition of a program or course.

<

The community response to field-based courses was reported to be overwhelm-

ingly favorable. The agencies invo]ved.appreciétgd'the services offered and

valued the link with the unjyergity. Several instructors cited evidence of this

4
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) positive response in letters they have received; in monetary donations to their -
* . . : . ¢

program, and by the repeated_ requests they have received for'student interns.

TThe only negat1ve comment was .that there cou]d be some conflict w1th agenc1es or
profeis1onals in the commun1ty who see 1ntern service as compet1ng w1th'the1r
\ P
commerc1a1 endeavors. )

-y

A . B -

\

N
L4
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QUESTION: DO YOU'HAVE AN INTEREST IN EXPANDING THIS APPROACH?

”

This question elicited an‘interesting diversity of’resbonses. Thirty-one

teachers said "yes;" and 21 said “no.” For the most -part, however, the no's
s . ..

were not philosophically opposed to exoansion of the field-based approach. In >

most cases, they: cited practical reasons for restricting ekpan%ion, e.g., not

v

enough community sites to accommodate morg‘students, no more courses needed in
~the -department. '
Copments by those instructors planning some kind of expansion included ways

to en]arge a current course; to add a second ‘similar course,; to 1ntegrate parts

<

of a"course 1nto other courses, to en]arge a course into a program; or to offer
it ;through other departments or to additional levels of. students (e.g., lower-
. C - ~

4 .division'undergraduates).° One way qf:expanding a course was to make it a required

4
cdbr§§=1n the curriculum, Th1s would increase the number of students, the number

~

of a?enc1es, and us#ally“the number of faculty teach1ng the course. It might

\\‘ . <

a]so requ1re a coord1nator 1f the number of students became large enough.

‘Some instructors d1d not want .to expand,.but did 1ntend to change the course.
They wanted to update.the content, to seek more concrete evaluation of student
performance and course impact, or to 1ntroduce a new component such as a prer and

post-practicum workshop for students, = | ‘ .

/

L3




This question served as a sort of "bottom line" inquiry to the 1nstructors,
They had previously detajled the problems and the rewards 1nvo]ved in teach1ng a
.field-based course qnd this question invited them to reflect on their commitment
. to experigntia]_learﬁfng by iﬁdicating its cp]e'in thgir future plans.' All the

& B .
instructors expressed an interest in econtinuing with their present level of

»

jnvolvement, and many have found,WQXE‘Eo add new dimen$iens to the ®xisting

course. .
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 PART TWO: IMPACT ON STUDENTS
2> .

~

QUESfION: WHAT IS THE' IMPACT OF THE COURSE ON'STUDENTS IN TERMS OF COGNITFVE

3

: SKILLS?" I

*

Forty-eight instructors offered responses to this;question which we then.
. A . ;
grouped by similafity into the following four categories:

E)

12 Specific subject matter (e.g., museum procedures, historic
preservat1on, archaelogy techniques, publishing, editorial
skills, perspective on content, intensive kwowledge of
problem area) .

Job or career re]atedjsk1lls (e g., how an agency ‘runs.,
bureaucratic “functioning, appropriate behav1or resume

writipg and 1nterv1ew1ng)

Transferable or "adaptive" sk1lls {e.q., counse]1no7 research,, -
problem so]v1ng, listening, cr1t1ca1 skills) -

11 Integration or synthesis of content and process (blend ...,
-academic and real; eva]uate theoretical -knowledge in prac-
tical setting; app]y classroom learning)

T:\re are a couple of interesting po1nts about these responses First, no
* - .
1nstructor ment1oned the. acqu1s1t1on of new conceptua] or theoret1Ca1 material--

.all new subqect matterlknowledge and skills were related elther to processes

' (i.e., how'campaigns are run, how to plan and implement a program) or to theQ

aEpTicatiog of theory. While these outcomes are consistent with the course ’

objectiVes--students are expected to gain "practica]" knowledge. or to test out

r

the theory in'practﬁce:jthe acquisition of new content or the revision of the
know]edge base is also a valuagle and ongo1ng part of the 1earn1ng process.

None of the instructors ment1oned that students rev1sed their theoretica]
constructs as a result of the1r,f1e]d experience. Students "app11ed" or "inte-
gratéd“ theory, but what happened when the field learning did not re1nforce or

verify the theory or concept7 Th1s process of theory modi fication often helps

?




~

students extend their knowledge base and gives them new theoretical méterial to

\]

b
1

test in the fie]d.- ;

The instructors' responses show that they see theseécourses as advanced

Q«

upper d1v1s1on courses and(that students have. a]ready acqu1red a codteptua] base

and are now expected to test out or apply their classroom and textbook- learning.

‘>

\

Most of the courses proﬁlled in this study were upper d1v1s1on courses that had

WL

- k
been designed as "1ntegrat1ng" or "culminating" 1earn1ng exp rlences for sen1or

- <

But hold1ng this, p]ace in‘the curriculum only serves to underscore

2
£3

-the need for learners at th1s level” to make use of all four modes’ of learning as

students.

] descr1oed by Ko]b:

to codtept formation and se]ect1on of new experiences to further test cbncepts.6
If the 4nstructors fee]:that'the students' new {earning happens outside the

'classroom,Twhere,theopy~is»app1ied, it raises the question of what learning and

what teach‘hg"takes place in the seminérs? What role dees an instructor play

1W the 1ntegrat1on of theory and practice and 1n the deve]opmenf of new cognitive

»

sk1]]s?- And what

ing becomes more_self-d1rected? . .

Our ouestioh only touched the surface. It defined severa] categories of
{

skills that 1nstructors see students atquiring in field learn1ng courses, A more

!

detailed study, 1nc]ud1ng field and classroom observations, wou]d be needed to

determine how and where thig learning takes place.

3
David A. Kolb,ﬁ"Learn1ng Styles and Disciplinary D1fferences,‘l The' Modern
Amer1can College, Arthur Chickering, ed. (San Franc1§Zo Jossey-Bass, 1981), .

\

‘ %
. 4!",’
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concrete experTences followed by adequate reflect1on, 1ead1ng

it any, learn1ng opportunities do students lose 3s the1r ]earn- ,
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«

QUESTION: .WHAT IMPACT DOES THLS COURSK HAVE ON STUDENTS IN TERMS OF
*  PERSONAL GROWTH?

-_ .

L4

. . -

Interviewers recorded 52 responses to this question. In an® attempt to
group them into meaningful categories, we‘made a frequency word count of all _
responses. The resu]t,showed that three words figured prominently in the
instructors' resoonses: k]) interpersonal skills, (2) self-confidence, and
(3) professionalism. Fifteen instructors mentioned growth\?n the students;

1nterpersona] skills, which they descr1bed as an ab111ty to work w1th others in

the field, to learn about themse]ves in terms of group ro% to examine relation-

" ships 1n depth, and to hand]e p051t1ve and negative feedback from the'group.
L3

Twelve instructors cited increased self-confidence as an aspect of the stude_ts

".personal growth. One instructor described how the students developed confidence:

~

"In th1s 1earn1ng env1ronment students are encouraged to exper1ment to practitce,.
and the results, successfu] or. not help the students rea11ze that they can do

th1ngs themselves and that both_their ideas and the1r efforts have va]ue.

Eight 1nstructors noted that students were helped to deve]op their profes-

sionalism thirough their fie]d exper1ence. In their words, the course “puts you

out there to represent yourself in a proféssiona] manner; t,ﬂhelps students with

profess1ona1 goals;" "helps develop_ professional attitudes."

.

Another aspect of persona] growth that was ment1oned by nine 1nstructors

-

re]ated To the 1dea of'se]f-under§tand1ng. The. comments by the instructors were .

~

that students "learn about themselves in terms of the world of’work,"’"ask who

and what am I;" get® "more in touch with their own creat1v1ty," and "explore their
va]ue base.' Other 1mportant "growth tra1ts" that were frequent]y ment1oned
1nc1uded matur1ty, leadership, d1sc1p11ne and responsibility.

Accord1ng to these 1nstructors observations regard1ng their students'

personal growth, it would be fair to say that students enrolled in;these courses

+

L -15-
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perceptions and focus

. ' -
% e,

2 4
could.expect- to’ increase their.interpersonal skills, to increase their self-

confidénte, to-1earn more about their own values, and to develop. professional

' \goais and attitudes. The instructors' evidence for theimrstatements is based on

»

‘,thgjrlperceptions of studénfs' behavior patterns, the kind of, feedback they have

received from students either formally on course eva]uétions or informally in
< ) ¢ . . . . ( -
conference, the type of professiona].positions the students obtain and the feed-

‘back from the agency supervisors. . '
‘
As with the previous question, this exploratory inquir§ rdises several

questions that could be pursued in a-follow-up study that (1) included student. -

ed on student 9;;itude;mggg;§gtf-§§§g§§ment prior to taking

the course, (2) determined the relative influ@nc% ¢f interpersonal iﬁd environ-,

mental facters in the learning process, and (3) investigated the qe]alionship of

this parficu]ar learning environmeﬁt(g) to the development of certain personal: '
traits and generic skills, such as probiem solving, critical thibking, and

communication.

. s }
\ # ! )
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experiences in this course were too limited to influence their decisfons They

©

\ ; - ’ . 1
-\ QUESTION: " WHAT IMPACT DOES THLS COURSE HAVE ON STUDENTS IN Tﬁhms
OF CAREER FOCUS? . 1 ,
< . N S :

N |
Forty-six “out of 49 respondents felt that the1r field-based course- helped

A \',

students make career dec1s1ons. Jwo instructors said the students were a]ready

: \committed to a career so the course did not help and one said the studermts'

¢

<

- —_— .

*

did not get "an overall view." - . < R
. T ‘ 8 . < . .
Three of the ways.that instructors felt their course helped students estab-

- . N .

An opportunity to make contacts in the f1e]d

]1sh a career focus were: - . i S ‘L r/?\;
. Sy ’ “, AN
1 » . .

7

_ career area before grﬁ@uat1ng and app]y1ng for a job:

2. Exposure to opportun1t1es ava1lable and L. -

.

3. The chance to have a trial experience before f1nal
'mnntment to a part1cu]ar f1e]d~ . . .

The specific way the* course helped 1ndrv1dua1 students depended on

purpose of the placement, that 1s, “whether the expEr1ence was intended a @
¥ . \

genera] career exploration, an orientation to a p?rt1cular f1eld .0r an nve§t1g -

tion of a specific Job or career. The 1mpact of the course in terms ‘of career\
. focus also varied- w1th the leve] of commitment the student had already made to
career. ‘Many of the students were sen1or ]eve] or even graduate students who

. were finishing the1r program ‘of study w1th a pract1cum. ~Their career dqc1s1on
was pretty firm. Even with these students, however, the course he]ped sharpen
their focus on areas‘githin their chosen f1e1d. It also gave them a trial
experience before graduation. ‘And somet imes the students even»dec1ded not to
pursue/théir chosen é%weerq - "some decide to leave, the fie]d'" “some‘get d157
111us1oned " "it helps thet f1rm up a comm1tment or they get, out." The course, *

tudent's intention to follod’a part1éh1ar@career and

\d

then, e1ther re1nforced a

prov1ded some pract1ca] experience, or it helped the studentcredeflne a future

- {e

\’

«
1 4 ’»

.
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SUMMARY - : . T o L

. . e - |
Impact on the Instructor. ‘Instructors .report that as a resu[t of teaching -
a- field-based.course they have 9ained expertise in certain facilitative fech-

-

. L f c . 9 )
niques,esuch as counseling or group discuss1on. They also report the deve1opment

of grommunity- related skills,, such as haISon w1th agencies or superv1sors to

&

deve]op new contacts and to monitor student placgments' : C . : o

-~

Instructors of f1eld based coques rece1ve few tang1ble rewacds or 1ncenfﬁves .

for teach1ng these courses even though they usually ‘spend more time on them. )
3 R . Y z . .' °
H0wever mQst instructors (59%) fael they get more persona] sat1sfact1on from o

- teaching these courses than from the1r other courses. They value the 1ncreased
’\ o
personal ‘contact with students, the 1nteract1om with prof%ss1ona]s in the commu -
% -
nity, and the chance to hely students become“aware of career 0pportun1t1es.

- EY

x The response to the course by their coﬁleagues, the adm1n1strat1on, and the°'

community has been generally positive and supportive. ‘AI:Engh the nature of .
. v, P) 7 . N
the support from colleagues is passive and that of the ad

nistration is often
contingent on political factors, the feedback and reinforcement from the, commu--'~
nity has been consistently favorable and,-in many cases, we11 documeﬂf@n

AN the 1nstructors interviewed 1ntend to cont1nue teadh]ng the course and -
some plan to expand it.- Expansion ideas Tnc]ude en]arglngAthe enro]]ment or s
scope of the current course; adding a secopd, similar‘course; integrating Rarts
of the-course into other courses; or making it a rqufred 6ourse. One of the
11m1tat1ons to the growth of this or_other f1erbased cqurses 1s the -lack- of

;
appropr1ate community s1tes, another is the natural 11m1tat1pn 1mposed by depart-

i |

B

mental 512e .and number of students. Lack of 1nterest on the part of the” students

. was not c1ted as a Limiting factor. Instructo;‘ eported that student enthusiasm

. %\ a0
and‘support for, these coyrses is vef& high. Y - Jr

~ “ . . , <
. - —_— , ¢, .
.
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Impact on Students. The 1ppact,pf the course on the students™is reported
‘9 o . 4
flere.only in terms of the instructors' perceptions? The <instructors were asked

tg.desqfibe student outcpmes in-terms of cognitive skills,'personal growth, and

career focus. The students' vcogn1t1ve learning outcomes descr1bed were process-

related ‘tather than content- re]ated skills, skills that'dea] w1th the app]qcat1on i

of theory rather than "the rev1s1on_of theory.or the 1earn1ng of new theoretical

material. The¢se outcomes are consistent with the learning goals of the courses,

/

LWhich;specify the acquisition of-certain_work-re]ated'skills, These may be

4 o

either k-specific skills or %enera]ized transferable skills, such as-critical
2 . p

:tﬁinking or'prob]eﬁ solving.. Our interview data showed that the instrdctors'

o

perception of theJconteﬁt for field-based courses is that it supports the stu-
dengs' pract1ce or experience at the site by offer1ng a forum for ref]ecg1on and
an 0pportun1ty to syﬁthes1ze pr1or 1earn1ng ' ‘

This" raises the question as to whether‘the'experiential component. is, in
fact being inc]uded at the expense of some 6f the more traditional learning

l

obJectTves that are d1sc1p11ne related. JDoes the emphasis on JOb re]ated skills

. -

and the integration of theory and practice replace the 1ntroduct1on of new

°

theoret1ca].mater1a1?a To put it in terms of Kolb's four part ]earn1ng cycle, do

i

» . t -
these courses includg only the "concrete experience" and-"reflection" stages, or

do they also encompasg the "concept formation" and ffd}ther testing" aspects?

.

Investigation of these questions was.beyond the® scope of this exploratory study:

xIn terms of persone] growth, the instructors reported‘that_the course
helped their students (1) develop ﬁnte?%ersona] skills, (2) gain self-confidence,

and (3) develop a professienal manner. Almost all instructors felt the course

had an impact on the students' career focus. Since this was usually a major
° )

e 4 . L S ce s
goal of the course and an important outcome for the students, it 1s not surpriss

~

: v
ing that students made contacts in the field and sometimes even got jobs at

’

. ' -19-
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their field placement sites. But according‘to the instructors, the course also
¢  helped some students decide against entering a chosen profession. This trial
. T ¢ ) N ' .
experiefite, thenhas th¢ potentiai.for either reinforcing or changing a career

" (4

-~ [} ] . ]

’ .)‘ goa]. ‘s
A1l .of.the above results\for students are in line with the instructors'

expectations and'the~goals of the courses. :

) )
B \ « -~ o
£ . Implications for Practice”or Further Researchi These instructor responses

- f . -

to questions about the results of teaching a field-based course have implications
for facugty or adninistrators'interested in planning or participating in such a
course. Facu]ty can expect to spend more time with students and to develop ‘5

certain fac1]itative and community- re]ated skills. Faculty and administrators

K -

-"can also recognize from this data that there will be limjtations to the growth
; ! N

P >

— of the course and also’that changes will need-to be made to keep the course

.

current, to keep quality p]acementsl and to recruit new ‘ones as needed.

a? *The data obtained for all three*study obJectives reinforced the idea that

¢,

there are many ways t0\1mp]ementaexperience-based learning_activ1ties. There

. Was no standard set of goals for the courses although many of the courses do .

have some similar obJectives and similar reported outcomes. One of the common .

threads in this patter‘n is the emergence\of the stu'dent as an'indepehder{t—iﬁrner

»

who experiences the potentially conflicting roles of student and worker and uses

e -

the dual learning, env1ronT/nts and the re§ources associated with each to reconc11e

these rolgf and make a more effective school-to-work transition., To facilitate

e

. this transition stﬁdents reportedly acquire expertise -in career-related skills
. -

_and transferable or adaptive skillsj which wiil make them more competitive on
the jpb market and at the same time help them tO synthesize their prior and

current academic learning with the practicai app]ication“of theory.

~ <

' -20- ) -

O v ~ T . .
RICT . LR




» ° . . -

- N . 14 4
. ’ -

The outcomes 6? this descriptive®study could form the bagis for either a
" follow-up inquiry, with a larger sample of instructors or an investigation of &’
certa}n aspect of the learning b:gtess or the learning envirgnment thatﬂherits

more in-depth inquiry. For example, this study elicited instructor teétimony

v

to the eﬂ#ect that certain skills are acquired by students in field-based cou;ées,
» \ ! 1

#hich help them become more employdble. However; we do not haVE evidence fér

- -

. ) N ) .
this claim. Some questions for further investigation might be: What conditions

.

& -

¢

of the léarning environment(s) lead to the acquisition of these skills? Do~

employers really value these 'skitls? * What is the instructor's role in helping

.

~

students acquire these skills? -

L
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. B !DUCATIQ~ WORK AND PRODUCTI'ITY .
./ N s
# This publication is a product of the Laboratory's Department of Bducatio"n .
Work and Productfvity. The mission of-fhe Department is to improve the preparation
of individuals to deal with the complex and changing conditions ghey face in trying
to achieve & 1ife of productive activity and personal fulfillment. e social sciences
have documented the- compelling reality of such-problems as unemployment and under- -
employment, declindng growth in productivity, inequities of employment practices, ‘
job dissétisfaction, mid-life career and jo¥ chlngcs. and the changing- character of
work. Jhe Department sddresses such issues through researchy, translation of findings
into practical educational app1icationa, arid through technical assistance to educators )
and othc wvho share our concerns. . - - . .
- ‘ ' <
The Education. Work -and Productivity Dcpartmeot i}fone of s eatablished hy
the Laboratory 8 Board of Directors in 1978, and focuses fou #frogram priorities:.
1) Prcparing youth for transition to adulthood' (2) Undcqgg fhs the, gonsequences

of our changing economic context; (3) dcratanditg indiri ‘and societal needs
for satisfaction and productivity; and (4) Undcfataoding adult transitions and their
effects oatiafaction and productivity. These priorities help shape the ongoing
programs and projccts of the Department, yand guide the Laboratory 4n its search for
resources and ahpprrt. 2

* Most of the Department's currént programs and projects deal with the youth-to—
adulthood transition, with emphasis on employability and its development. All of.
its programs seek improved linkage between educational and employing institutions.
!rograna gcaigncd to improve school practice are patterned after the Far West, Laboratory
%iqpericncc-Balcd Career Educasion (EBCE), developed in the early 1970s with
funding from the National’ ‘Institute of Education. In EBCE, youth® cngage in non-paid
individualized learning projects at work sites, with guidan hcl and encouragement
from adult volunteers at the site. Members of the school s iff nonitor and coordinate
compuriity-based learning activities with the rest of the youth's school program to
ensure completion of graduation rcquircnenta. The outcomes include 3rcatcr awarcncaa
of career options and improved work naturity. . . :

EBCE has been adapted for prograﬂs opcratcd by CETA Prime Sponsors and . ’,
community-based organizatiohs. In these,.the learning project may lead not to high
school course credits,’ but rather to the building of an experience portfolio- for use
in obtaining a job. Programs of experience-based learning have also been developed ° |
for postsecondary institutions, using liberal arts courses as the context in vhich
adult students plan and carry out projects that combine career cxploratioo with *
real-life app1ication of academic aubjcct matter. . T

»
< -

« These programa have been instglled in communities nationwidc. aod the Department
staff has conducted related rcaeafch on how such programs can help various special
populations find meaningful roles ‘4n the adult working world. These include theg use
of experience-based learning processes with the handicappcd, cthnic ninoritica,gac «
" linquent youth, and women re-entering the job market. - ,
The Department also  engages in poliey-relased research on auch~cnp1oyneot and
productivity problems as thc changingswork ethic, the characteristics of employability,
the dcvclopncot of work -aturity. and the role of the adult ncntor in the workplace.:- -

Inquiries about the uork and(producto of the Department are welcome ond should.
be addressed to:
.  Department of Zducation, Work and Producti’ity
_ Far Vest Laboratory for Educational Research and Development
1855 Folsom St. .
San Francisco, C‘ 94103

at




