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INTRODUCTION .

, Through Chapter 53 of the Laws of 1981, districts are entitled to redeive an
additional 5 percent (.05) apportxonment.of State aid for each student of limited
English proficiency (LEP) who is identified and placed in a program approved by the
Commissioner of Education. Part 154 of the Regulations of the Commissioner of
Education, effective July 10, 198l, prescr‘oes programs ghich are approved by the
Commissioner. This booklet contains guidelines to assist districts in developing
programs that meet the requirements of these Regulations.

The regional offices of the Bureau of Bxhngual Education where dlstncts may .
obtain technical assistance regarding State aid for LEP students are:

.Albany r gmnal office’ sgrwng Albany, Broome, Chenango, Clinton, Columbia,
Delaware, Dutchess, Essex, Franklin, Fulton, Greene, Hamilton, Herkimer, Jeffer-
son, Lewis,. Madison, Montgomery, Oneida, Orange, Otsego, Putnarm, Rensselaer,
Rockla'nd Saratoga, Schenectady, Schoharie, St. Lawrence, §u11ivan, Tioga, Ulstef,
Warrep, Washingten and Westchester counties.

Address: ’

New York State Education Department

Bureau of Bilingual Education

Washington Avenue, Room 301 EB.

Albany, New York 12234 (518) 474-8775

{
® Western regional office serving Allegany, Cattaraugus, Cayuga, Chautauqua,
Chemung, Cortland, Erie, Genesee, Livingston, Monroe, Niagara, Onondaga, On-
tario, Orleans, Oswego, Schuyler, Seneca, Steuben, Tompkins, Wayne, Wyoming and
Yates counties.

'

Address:

New York State Education Department
Bureau of Bilingual Education
Western Regional Office
2 Pleasant Avenue West
~ Lancaster, New York 14086 (7t6) 681-0100

@ Long Island regional offlce servmg Nassau and Suf folk countles.

"Address:

‘\A, .

Bureau of Bilingual Education

Long Island Regional Office

Valentine and Plain Roads '

Westbury, New York 11590 . (516) 997-7010
: . ext. 280

New York.State Education Departmint '




\ ) . ' R '
@ New- York City regional office serving Manhattan, Bronx, Kings, Queens and
Staten Island counties.

a v
' Address: o

L]

New York State Education Department |

Bureau of Bilingual Education . ' ¥
New York City Regional Office s : ’
. , Two World Trade Center, Room=5040

New York, New York 10047 - (212) 488-7294

-
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I AMENDMENT TO THE REGULATIONS OF THE COMMISSIONER OF EDUCATION .
’ B . . ) *
. ) : Part 154 - .

' i ' Appertionment for Pupils-with 7/ .
’ ‘ Limited English Proficiency

» Section 154.1 Scope of Part. The purpose of this Part is to establish

- standards for the use of funds made available by the Legislature to provide

financial assistance to school districts having 'pupils of limfted English proficiency.

In accordance with the provisions of this Part, .each school district receiving such

funds shdll provide a program of_bilingual education or English as a second language
for pupils identified as having limited English proficiency. T

. 154.2 Definitions. (a) Pupils wi.th limited English proficiency shall mean
pupils who by reason of foreign birth or ancestry, speak a language other than
English, and

- /-

. (1) ° either understand and speak little or no English; or

(2) - score below the 'statewide reference point or'its equivalent or an
English language assessment instru;yent approeed by the commissioner.

: (b) English as a second language \1}$t"ructidn shall mean an instructional
’ ‘ program designed to teach English to pupils with limited English
proficiency. . . ) .

(¢) Bilingual education shall mean a program of instruction, designed for
pupils with limited English proficiency, in which ‘there is instruction
given in English, including English as a second language, and in the
native language.

~ . »

(d  Exceptions. (1) A school district, which is subject to a court order or a
party to a pre-existing agreement with an appropriate Federal agency
requiring pragrams substantially equivalent to or in excess of those
required under these regulations, will not be required to comply with
these.regulations and will be eligible for funds under this Part so long as
the district is in compliance with the court order or agreement. =~ °

'

v . (2)  Eor the 1981-82 school year, a pr&gram may be approved wh“igb,‘is not in o
full compliance with these regulations so long as the distriet is '
providing services to the eligible pupils for wham aid is to-be paid,
provided that such services are determined by the Commissioner to be
k approprjate services, and provided further that the Commissioner finds
that the district will be in full compliance with these regulatiens by the
1982-83 school year. e L.

’ 4

154.3 Program requirements. In order to qualify for state aid forinstruction
provided to pupils with limited English proficiency, a school distriet shall meet the
. following criteria: ¢

{ . -




¥

(a)

. (b

()

(2)

¥

b

i ’ , - ’
Identification” of eligible pupils. To be eligible for the program each
pupil shall be identified, by use of an English language assessment
instrument approved by the commissioner, as" a pupil with limited
English proficieney. . .

Annual evaluation. A pupil's proficiency in the English language shal *
be measured, at least annually, in order to determine further participa- *
tion in a program of bilingual education and/or English as a second
language. The eligibility of a pupil for such instruetion shall continue
until such time as the pupil achieves a level of English language skills
which will enable the pupil to perform successfully in classes in which
instruction is given only in English.

- [
Types of programs. (1) Each school district which has an enrollment of
twenty or moré eligible pupils with limited English proficiency ,9f the
same grade level assigned to a building, all of whom have the same
native.langugge which is other than English, shall provide such pupils
with bilingual education programs gncluding instruction in English as a
second language. .
Each school district which. has any eligible pupils with limited English
proficiency of the same grade level assigned to a building, but which
“does not have twenty of- such pupils with the same native language
which is other than English, shall provide a program of* English as a
second language, and may also provide a program of bilingual education
to such pupils. B

154.4 District plan. Each distriet which is"entitledato funds under this Part-
shall submit to the department a district plan to meet the educational needs of
pupils with limited English proficiency, no later than September 1, 1981, and July 1
of each year thereafter. The plan shall:

(2)

()

(e)

(d)

e

Effective July 10, 1981

\
specify the instructional services to be provided;

provide for the coordination of local, state, and federal funds;

provide evidence that instrudtion is provided by personnel holding the
appropriate certification; and )

. b 2
provide any other information required by the commissioner relative to
the planning, administration, funding, or evaluation of the program.

P -

’
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. IDENTIFICATION OF ELIGIBLE STUDENTS

How are.eligible students identified? M

7 . '
Section 154.3(e) states how students must be identified:

"To be eligible for the program each pupil shall be identified,
by .use of an English language assessment instrument ap-
proved by the commhissioner,as a pupil with limited Erglish
proficiency." .

assess one or more of the four language skills (listening/comprehension, speaking,
reading, or writing). 'A list of instruments approved for this purpose appears in
Appendix A. .

Who are eligible students?

Section 154.2(a) of the Regulations of the Commissioner of Education defines
LEP students as:* ‘ _ i -

"Pupils with limited English proficiency shall'mean pupils who

by reason of foreign birthor ancestry, speak a language other

than English, and ‘

()  Either understand and speak little or no English; or

(2) aScore below the statewide reference point or its equiv=
alent on English language assessment instrument—
approved by the commissioner." L e

s
What is the process for assessing eligible students? -

H
To identify eligible students, districts must:

() Identify students in the Wistrict who are of doreign ancestry or
birth, who speak a language other than English
(2) * Verify through English language assessment which of the students,
& ' identified as being of foreign birth or ancestry, who speak a
language other than English, are eligible for State aid. ¢ ~

In order to meet both of these corditions, districts should follow the three
steps which follow and are shown in chart form on page 8. A student determined
eligible for State aid at STEP 1 need not go through further identification processes
outlined in STEP 2 or STEP 3.

STEP 1. Iddntifying students of foreign birth or anc?stry, who speak a language

A
I

English language assessment instruments are tests or procedures designed to

other than English. »,.)
Distriets must identify all students of foreign birth or ancestry who speak a

determined by reviewing their school records or transcripts, where these are
avajlable. Districts may_also obtain this information by interviewing parents in
their native language or by asking parents to respond to a written questionnaire
such as the one shown in Appendix B. The questionnaire should be in a language
understood by the parents. -

language other than English. Students' ancestry or place of birth can be.,
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~ In STEP 1, stud&s who cannot speak any English'are eligible for State aid
and require no English language assessment. These students-must be placed in an
appropriate program required under Part 154, . '

STEP 2. , Determining oral English language skills.

" - Students who @monstrate some speaking ability in English in STEP 1 are
assessed in ‘oral English proficiency through an approved oral language instrument.
A list of these instruments appears in Appendix.A. Students should be tested
according to the procedures reeSmmended in the technical guide for the instrument
being used. Students scoring at or below the "cut-off point" (level of acceptable
oral proficiency) indicated for the selected instrument are eligible for State aid
and require no further English language assessment. These students must be placed
in an appropriate program required under Part 154,

”

STEP 3.  Determining level of proficiency in reading English
W

Students who score above the "cut-off point" (level of acceptable oral
proficiency) on the oral language instrument in STEP 2 are” assessed in reading
English through approved tests. A list of approved English reading tests appears in
Appendix A. Pupils who score at or below the statewide reference point on a New
York State test of reading in English, or who score at or below the 23rd percentile
on a standardized test of reading in English are -eligible for State aid;and must be
placed in an appropriate program required under Part 154, .

. N

Pupils scoring aboge the statewide reference point or the 23rd percentile on
dtandardized English rea tests are not eligible for State aid under Part 154.

What other considerations-are related to the identificati%n process?

1) Prompt identification of students. English language assessmente.must be
conducted as soon as possible after the student is enrolled in a distriet. The results
of the English language assessment must bekept on file by the district.

2)  Identification of LEP students with possible handicapping conditions. Dis-
tricts should note the specific protection which is afforded by Public Law 94-142 to
LEP children with possible handicapping conditions. All laws and regulations
regarding entry screening and procedures for diagnostic evaluation of students with
- possible handicapping’ conditions must be followed. ’

3)  Individwal placement of students for program instruction. All eligible LEP
students must be placed in an appropriate program required under Part 154. LEP
students ysually fall into three groupings:

(a) Those who.understand and speak, read and write no English at all;
(b) Those who speak little English, and have minimal proficiency in reading

and writing English; .o
(e) . Those who speak some English, and have difficulty in reading and
writing English. - -

-

The instructional program should address the student's assessed need.

/
“ N /’/

N
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4) - Determination of continued eii;gibili’ty. An annual evaluation must be

, conducted to determine continued eligibility of students _{f(or State aid. Students
i}

continue to receive State "aid and program services unfil they score above the

statewide reference point or the 23rd percentile\on a standardized test of English ~,

reading.
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STEPS IN“THE IDENTIFICATION OF ELIGIBLE LEP STUDENTS

’.

® . "% Y . N
” STEP:1 ° - IDENHFYING‘SPUDENTS OF FO FOREIGN BIRTH OR ANCESTRY
. - __\ WHO SPEAK A LANGUAGE OTHER THAN ENGLISHE .
— -
v , - Parent/Guardian Home Language Identification Survey or,
- Parent/Guardian/Student Interviews or, N '

. - Review of School Reqords' . ! . -

- v

“

- w* 1 . \ i '¢/

/ 4 L g
1. Student speaks no Enghsh... . 2. Student speaks some English...’
- NO NEED TO'GG TO . GO TO STEP 2.
STEP 2. STUDENT IS NON- . n ;
ENGLISH SPEAKING AND ELIGIBLE v
FOR STATE AID. - _ 3 .
- : ’
‘ . . *"\ j , -
- . i . ) A , . ) i . .
STEP2 DETERMINING QRAL ENGLISH LANG\JAGE SKILLS
‘ oot t _ ’
r - . N of . N . 0
1. Student scores at ‘or below . 2. Student scorés above S
"cu Jff point" on an oral- .| "eut-off point" on an oral
uage instrument...NO NEED T® | .| language instrument... *
GO TO SPEP 3. STOP ASSESSMENT. GO.TO STEP 3. | :
STUDENT IS LIMITED IN ‘ ’ s .
ORAL PROFICIENCY AND
ELIGIBLE FOR STATE AID,
- - I . . —J
[ + "
\ * { . v L4 5
STEP 3* DETERMINING LEVEL OF PROFICIENCY IN READIN‘E ENGLISH
3 | ~ ¥
3 +
1. Student scores at or below K -2. Student scores above
statewide reference point or the statewide reference point
23rd percentile on a standardized or the 23rd pereentile.ona ’
test of English reading. | standardized test of English
STOP ASSESSMENT. STUDENT reading. STUDENT IS-NOT
IS LIMITED IN PROFICIENCY LIMITED ENGLISH PROFICGIENT
IN READINGENGLISH AND AND J$ NOT ELIGIBLE FOR
ELIGIBLE FOR STATE AID. / STATE AID.

7
- . i{.
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Wl TYPES OF Pnoﬁnzy.is

. Students determined to/ be-eligible for State aid under Part 154 -must be
/ placed in a bilingual education or‘an English as a fecond language (ESL) program
4 aecording to the cr1ter1a spec1f1ed under Sectlon 15 3(c) of the Regulations. *

Section 154. 3(c) requn‘es that districts prov1de a bxhngual education program,
which includes English as a second language instruction, in schools where thete are
“ v 200r more-students of the same language, at the same grade’level. Dijstricts with
schools tn which there are less than 20 studggts of the same’ianguage background,
at the same grade level, must provide an Eng h as a second language program and
may also, provide a b111ngua1 education program.

" All LEP students do not have the same proficiency in.the English or native RN |
- languagé, nor the same 'level of achievemeiit ih the content areas. Therefore, the
mstructlonal planners should consider each student's level of:

. m Enghsh language proficiency. . _ ‘ )
* - (2) Native language proficiency.
(3) Achievement in ‘required subjects such as mathematics, social
studies, and science. ’ -

The sections whmh follow are guldeﬁnes for bilingual educatxon and ESL
programs.~

-

’ .

A BILINGIJAL EDUCATION PROG;RAM
Section 154, 3(c)(1) of the Regulatlons stat&s' ‘ .

+ .. "Each school districtewhich has-&n-—enrollment of twenty or
nore eligible pupils with limited English proficiency of the
same grade level assigned to a building, all of whom have the
} same “native language which is other than English, shall
. provide such puplls with bilingual education programs inclu-
ding instruetion in Englnsh as a second language."

"A bilingual eduéatlon program uses two mnguages for instruétion, one of
which is English. The program provides LEP students with learning experiences and
academic growth in the language ‘théy understand, and simultanedusly provides ESL .
instruction. Such instruection is provided urntil the studepts' English proflcxency
permits them to progress successfully through the required curriculum in the
English Ianguage, at arate s1m11ar to their English proficient peers.

e It is. 1mportant thﬁ the cultural background \f all. students be part of tié .

" instructional program. Use of the students' ciilture acts as a springboard for '
1qtroduclng them to their new culture., Respect for other cultures and an
awareness and appreciation for one's own culture are elements of the blhngual

educatlon program. ' , , . .*
L Inatructxonal Program L. T .
) ' Each district should design a‘bilingual edueatxon program which best meets <!
' .the needs of the LEP students, while, takmg into con31deratlon the distriet's ) &
resources and goals ) <. - o




% b. Language Arts in the Native Language

-

R
.
~ A}

. All bilingual educatlon programs, however, should have the followmg' in-
structional elements; . v .

a. BSL . ' - .
Students should receive ESL instruction daily. ESL instruction is designed to
develop the four .language skills of listening/comprehensior, speaking, reading and
" writing English. . / .
' N .

The district should’ provide for at least three levels of ESL instruction:
beginning, intermediate’ and advanced. Students should 'be grouped for ESL
instruction according to the levels of English language proflclency which they
demonstrated during the identification process.

4

wreceive ESL instruction emphasizing listening/comprehension and speaking skills
until 4heytdeionstrate oral English proficiency as measured by an oral language
instrument. Instruction in reading and writing English should also be initiated for /
these students. Those students who have demonstrated oral English proflclency,
through oral language assessment but who have limited proficiency in reading
‘English should be provided instruction in English which emphasizes reading and
writing skills. They should also receive instruction in listening/comprehension and
speaking skills in Enghsﬁ As students progréss in English language skills, they

- should be advanced to the next level of ESL instruction. ‘The chart on page 15
outlines the recommended number of daily periods for ESL m\structlon and the
skills areas for each of the three levels of instruction. :

It s recommended that language arts instruction in the native language of
tRe students be provided daily. The instruction should include the four language
skills areas: Listening/comprehension, speaking, reading and writing. Many of the

\ sk{s areas developed through the native language can be transferred to English.

. e Required Subjects

Instruction in required subjects such as .mathemati , social studies, and’

science, should be equivalent to the curriculum required by’ the school district and
the State Education Department. &nstruction in the content areas is provided in the-
students' native languag’e when they speak little or no English. As the students’
English proficiency increases, the amount of English language instruction in the
| content areas should increase aceordingly.
’

d. Integration of LEP Students S v

. . ‘Provisions must be made to prevent the segregation of LEP students for the
entire School day. LEP students shauld take subjects such ‘as art, music, and
- physical education with the general school population.

» K.

Non-English speaking students and those Wwho speak little. English should .

.
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. b. Team—Teaching

® . v . * ' Q
2. Organizatior{al Patterns W v

3

X /There are various organizational patterns for bilingual education programs.
Districts should adopt the patterns best suited to their needs. The following
patterns are the. three most cymmonly ed. Other patterns might also be
approprlate. . )

a. Self—Contained Classes T - ’ . / K’

“This pattern is most apbroprlate for the elementAr grades. The de}ts{

remain in the same classroom for most of the day, except during subjects Swuch
art, music, and physical education when they may receive instruction with the
general schoo] population. Instruction is given through the use of the native
language and through English by a certified blhngual education teacher. Whenever
the district resources allow, ESL instruction is given by a certified ESL teacher.

The student/staff ratio should not exceed tT\e level established by the district
for the general school population. P

This pattern is approprlate for the elementary grades. A certlfled blllngua}
teacher provides inStruction in ndative language arts and the, content areas in the
native language for a minimum of half the school day. ESL instruction is provided
by the bilingual teacher or by an ESL teacher. For the rest of the day, the stlidents
may be assigned to monolingual English classes, wherée they receive 1nstruct10n in
requirgd subject areas with the general school population.:

The team-teaching pattern requires that the teachers coordmate the instrue-
~ tional program to avoid duplication, .

’

~ As in the previous pattgrm, the student/staff ratio should not exceed the level
established by the district for the general schgol population.

Students who are not eligible for State aid may voluntarily participate in the
team-teaching bilingual program, but these students may not be used as a basis for

. determining the district's State aid under Part 154.
. ¥

c. Departmentalized Classes - ’

Y

ThlS pattern is most appropriate for grades where instruction is’ depart-
mentalized. Students arggrouped for instruction in subject classes taught in their
native language by cegfified bilingual tegchers. ESL instruction is given by
certified ESL teache The students are integrated withmthe general school
population for music, art, and physical education. Ce

As the students' English proficiency increases, stud may be placed in
required subject classes which are taught solely in Engli o )

ALY ‘
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Summary . ’ ' .

5 : f

Distriets are encouraged to use the orgamzatlonal patterns best suited to
. their needs. The followmg summamzes the key elements of an ESL program:

(a) Instruction in ESL is providgd daily.
(b)  Students are grouped for instruction in ESL according to their profi-
ciency in English (beginning, 1ntermed1ate or advanced).

’ (¢) Provisions are made for close coordination of mstructlon between
) the ESL and other teachers. .
(d)  ESL instruction is provideti by certified ESL teachers (see Appendix
- C -
- () The cultural backg’}round of the students is integrated into the cur-
r1$u1um. y

B. ENGLISH AS A SECOND LANGUAGE PROGRAM

Where the number of students og the same native language background ina

school makes it 1mpraetlcal to provide @ bilingual education prograni, a distriet
must establish, as a minimum, a program “bf ESL for all students eligible for State
aid as per Section 154.3(c)(2) of the’ GOH’ImlSSlOneI"S [Regulations: - - .

YEach school district: whlch has..a ligible pupils with ]

limited English proficiency of the saqz&grade level assigned- .
+"to a building, but which does not have twenty of such. pupils

with the same native Ianguage wheh is other than English,

shall provide a program of English as a second language, and

may also provide a program of bilingual educatlon to such’

pupils."

~

-

The purpose of the.ESL program, as of the blhngual education program, is to
assure that all LEP stMents acquire the Engllsh language skills which will enable
them to complete the required curriculum in English. ESL is specialized instruc-
tion in the English language, which is provided by certlfled ESL teachers ‘who use
®methods and techniques designed to teach a second language Many ESL teaehers
are also trained to téach subjects sueh-as mathemdtics, science, and social studies
through these specialized language teachmg techniques. . -

Students who speak a language other than English also come from a culture
different from the general school population. The LEP students' culture can be
used as a springboard fer pres;enting" new culture and should be taken into
consideration as. the instructional program is developed. Respect for other cultures

and an awareness and appreciation of one's own culture are elements of the ESL.

program.

1. Instrictional, Program a

Each distriet should design ah ESL program best suited to the needs of the
LEP students, while taking into consideration the distriet's resources and goals.

All ESL programs should have the following instructional elements:

s -
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a. ESL B . ' : : .

Students in the ESL program must receive dally ESL instruction. ESL
instruction is designed to.develop the four language skillss Listening/compre-
hension, speaking, reading and writing Enghsh : :

. . 2

- Onee eligible students are identified, they- are grouped for instruction
according to the level of English language proficiency they demonstrated during
the identification procedure. The program should provide for at least three levels °
of ESL lnstructxon- beginning, 1ntermed1ate and advaneed .

0 . s
N‘on-Enghsh spesaking students and those who speak 'little English should

receive ESL instruction emphasizing listening/comprehension and speaking skills
until they demonstrate oral language proficiency on an English oral language
instrument, Instruction in reading and writing Enghsh should also be initiated for
these students. Those students who have demonstrated oral Enghsh proficienéy on
an oral language instrument, but who have limited proficiency in reading English,
should be provided uistructlon in Enghsh which emphasmes reading and writing
skills. These students should also receive instruction in listening/comprehension
and speaking skills'in English. As students progress in English language skills, they
should be advanced ‘fo the next level of ESL instruction. The chart on-page-16
outlines the recommended number of daily periods for ESL instruction and the
skills areas for each of thethree levels. gf instruction.

b. Required Subjects ) % i

- * -

Instructlon in. reqmred sub3ects such as mathematies, science, and@g%

studies, should be provided .and be equivalent to the curriculum required by

. school distriet and the New York State Educatlon Department.

c. Integration of LEP Students ST Y \' ‘

Provisions should be made to prevent the segregation of LEP students for the
entire school day. ‘ ‘ .

L
Y

2. Oiganiz&tional Patterns

A number of orgamzatlonal patterns can be used to prowde ingtruction in
ESiB District# are encouraged to adopt the patterns Whlch best meet their needs.

The three most commonly' used pattems follow There are other patterns
which might also be appropriate. ~

a. - Resource. Rodms ) |

N *

Students are assigned to an English ianguage classroom wheré they spend the
greater portion of the school day. The ESL teacher provides LEP students daily
small group instruction in ESL in a resource room. The groups are usually
homogeneous in termssof the students' age and English language proficiency.

Thls pattern reqmres close coordmatlon between the ESL and sibject area or
homeroom teachers. It is advisable to establish a time when the teachers can
discuss studen‘t progress, instructional gpals and program modifications.

(.
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~ b. Self-Contained Classes
- ’ )
This pattern requires that the ESL teacher work with one group of students
3. for the entire day and is usually most effective for students at the beginning level
of ESL instruction. Siee ESL teachers, in this pattern, are required to provide
instruction in required subject areas, they must have the appropriate training in
- teaching the subject areas at-the given levels, -

c. Iﬁepartmentalizgd Classes

-

This pattern is common at secondary schqgbl levels, where the program is
departmentalized. It requires that students be scheduled for ESL classes. These
should bé organized in accordance.with the students' level of English proficiency.

. If the ESL teachers are not qualified to provide instruction in subject areas,
the ESL teacher and the subject area teachers should coordinate their instructional
“plans and arrange time to discuss student progress, instructional goals and program

_modifications. : ’
' Summary - N . ‘
. bistricts are .'encouraged to use the organi;ational patterns best suited to
. their needs. Tire following sumrparizeg t.he key elements of an ESL promam;
R ) (a) Instruction in ESL is provided daily. = s d

(b)  Students are grouped-for instruction in ESL acéording to their profi-
cieney in English (beginning, intermediate or advanced).™~

(¢)  Provisions are made For close coordénation of instruction between
the ESL and other teachers. i ,

(q) E?L instruction is provided by certified ESL teachers.(see Appendix

' C). .t s

(e) The®eultural background of the students is integrated into the cur-

riculum. . .
. & \
-




ENGLISH AS A SECOND LANGUAGE INSTRUCTION

i

SKILLS LEVELS

~Beginning Level ’ Intermediate Level Advanced Level

Erigh‘sh
Skills to be
Developed

English )
Skills to be
Developed

1
No. of

‘Periods |

English
Skills to be
Developed

Listening/
comprehension
" and spraking.

Listening/
comprehension
and sgeaking.

Listening/

and speakipg.
Reading and
writing, where
appropriate.

comprehension

Listening/
comprehension
and speaking.

Listening/ -
comprehension

and speaking.
Introduction to
reading and writing.

Reading and writing
through ESL.

Reading and
writing through
ESL.

Reading and
writing through
ESL.

gl 1
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IV. ANNUAL EVALUATION

In order to determine contirued eligibility t;or State. aid, a student's English
. proficiency must be assessed at least annually, as-stated in Section 154.3(b) of the

. Regulations: :

"A pupil's proficiency in English language shall be measured, _

at least annually, in order to determine further pafticipation '
in a program of bilingugl education and/or English as a second )

language. The eligibility of ‘a pupil for such instruction shall \S

continue until such time as the pupil achieves a level of

English language skills which will enable the pupil to perform - .~

. - successfully in classes in which instruction is given_only in
English." ‘

Sjate test of reading in English, or who score at or below the 23rd percentile on
‘other standardized tests of reading in English, are to continue in an appropriate
program and will continue to generate Part 154 State aid. Students scoring above :
the statewide reference point on a New York State test of reading in English, or
scoring above the 23rd percentile on a standardized test of reading in English, will

not be required to participdte in the program and will not generate State aid under
this Part. - - . A

\ .
[ Pupils who score at or below the statewide reference point on a New York

The distriet should implement a coordinated procedure for the assessment of
students and the evaluation of bilingual education and ESL programs in order to
dvoid duplicative testing of students. Districts that receive multiple State or .
Federal funding for LEP students and, therefore, have multiple evaluation respon-
sibilities, should identify instruments which can be used district-wide for assessing
oral language, reading in English and the native language, and achievement in
required subject areas. A carefully coordinated annual evaluation procedure will
serve the following purposes: :

i

() Assessmert of each student's progress imthe program.
(2) Determination of continued eligibility for State aid (for those’
| students who score below the statewide reference point or below

. " the 23rd percentile on a standardized English language reading :
! - test). : . ’
, (3) Identification of students who are no longer.required to partiei-
. .. pbatein the program. . (
. (4) Establishment of a needs assessment- for the following year's
progfam. L - o

Districts peCeiving State aid under this Part report the results of LEP pupil

, achievement orr the Local Education Agency Program (LEAP) Annual Evaluation
Report at the conclusion of each school year, = -

\ P




. V. DISTRICT PLAN
_Services required under Part 154 of the Regulations of the Commissioner
must be made available to all students eligible for State aid. Districts are required
under, Section 154.4 of the Regulations to develop a district plan which meets the
N : bl

o,

needs of LEP students.

To be considered for State aid, districts must submit a completed application,
inclyding a description of the distriet plan for the provision of program services.
The distriet plan should include.information on: procedures and instruments used to
identify eligible students; the instructional services provided; staffing and qualifi-
cations of personnel; coordination of State, Federal and local funding sources; and
coordination of assessment and evaluation. The guidelines contained in this booklet
should be reviewed carefully’before the district plarf is submitted to the State
Education Department. , ‘ b

District plans must show how Federal, State gnd local funds will be
coordinated to provide Part 154 program services. All funds should be used in a
comprehensjve manner to avoid duplieation. Categorical programs already esta-
blished by districts for LEP students which are funded under Federal (ESEA Title I
and VI), State (PSEN) or local sources may.be used-to provide the bilingual
education and/or ESL program required under Part 154, :

Districts may use Federal, State and local funds to implement programs
which exceed the minimum requirements of Part 154, but will not be eligible for
State aid if the bilingual education and/or ESL program provides less than the
minimum reguirements of Part 154, < .

Through coordination and planning, different com'ponents of the compre-
hensive program may be funded by different funding sources. For example,
districts may choose'to fund all ESL instruction through ESEA Title I/PSEN funds;
native language instruction through Part 154 State aid fuhds, and teacher training
and curriculum development through ESEA Title VII.

-
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© VI EXCEPTIONS o )

Sonfe school districts are under court order to provide educational services to o
LEP p or have entered into agreements with Federal agencies such as the-
Officg-for Civil Rights to provide services. A

When the educational program nyandated by the court order or the Sgreement
with a Federal agency is equivalent to, or exceeds, the réquirements of Part 154,
districts may submit the mandated program for approval in lieu of the require-
ments of Part 154. These districts, however, must be in compliance with the court
order or Federal agreement in order to receive funding under Part 164. v

‘ Section 154.2(d)(1) of Part 154 of the Regulations provides the foll'ow@*
exceptions to the program requirements in SectTotli4.3(c)(l) and (2):

"A school district, which is subJect to a court order or a party p
to a pre—ex1st1ng agreament with an appropriate Federal
ageney requiring programs substantially equivalent to or in
excess of those required under these regulations, will not .be-

: required to comply with these regulations and will be ehglble
for funds. under this Part so long as the district is in
complidnece with the court order or agreement "

4

-

Copies of the court orders and/or Federal agreements must be included with
the application for State aid and.an assurance regardmg compliance with the court
order and/or agreement must be signed by thé superinfendent of the district. In -
addition, districts must provide a description of the program and 'an outline
indicating where the mandlated program is equlvalent to, or exceeds, the require-
ments of Part 154.

: . o o . o ) -

" When a distriet's court order or Federal agreement i§ determined by the
Department not to be equivalent to the requiréments of Part 154 of the Commis-
sioner's Regulations, the district must meet the minimum requirement of Part 154-
in order to receive State aid.

The State Education Dep;artment will monitor compliance of programs '
established under court orders and/or agreements with Federal agencies in the
same manner in which it tmonitors programs requlred under Part 154.

* /’
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- ‘ ! o ' . APPENDIX A/ . )
' ¢ INSTRUMENTS FOR. ENGLISH LANGUAGE ASSESSMENT _
K . ) - ] .. e \
b . = . Statewide = -
] ‘ a4 Reference
% M 54 Point or
LEAP Test Name . - ) - * . Grade . Cut-Off
) Code (Edition) “a* ‘Leyel  Point
\ ~ New York State Tests of Reading }

{ LS PEP Reading Test ' 23rd percentile
03.5 ,  Degrees of Reading Power (DRP) Statewide
06.5 "+ Preliminary Competeney Test in Reading. Reference
09.5 - Regents Competency Test in Reading , Points Vary p
. with eﬁ
, - . _ Adminjstrati
. . Standardized Tests of Reading 2/ - h
01.1 California Achievement Test (CAT) 1977) . , K-12 \ .
42,1 Circus (1978) 3/ - ' PreK-3 )
02.1 Comprehensive Test of Basic skills (CTBSX1979) 3/ K-12
09.1 Gates-MacGinitie Reading (Gates) (1378) 1-12
43.1 Individualized Criterion Referenced Test (ICRTX1976) 1-8 -
03.1 Iowa Test of Basie Skills (ITBS)1978) - K9 |
04.1 Metropolitafi"Achievement Survey Test (Metro) (1978) . K-12 } 23rd percentile.
04.2 Metropolitan Achievement TesNMAT) (1970). K-12 ’
R 70,1 h Metropolitan Instgictional Test in Language (1978) K-8
7.1 Metropolitan Instructional Tegt in Reading (1978) K-9°
34.1 Metropolitan Readiness Test (MRT) (1976) - PreK-1] = -/
05.]1 Sequential Test of Educational Progress (Stepm)(1978) 3-12
) 06.1 SRA Achievement Series (1978) ) K-12 .
62.1 . STS Educational Development Series (1976) o 1-12
= 08 Stanford Achievement 'Tests (SATX1973): " 1-9
- 071 Stanford Diagnostic Reading Test (SDRT)1976) . 1-12 CE
35.1 Stanford Early School"Achievement Test(SESAT) 1970) 3/  1-2
? 24.1 -Stanford Test of Academiec Skills (TASKX1973) 8-12
» 15014 Tests of Basic Experiences (TOBE)(1975) 3/ . K4
15.2 Tests of Basic Experiences (TOBE-Z) (1978) 3/ PreK}
- kY

I/If LEAP test code is not entered, the instrument is not donsidered appropriate for the’
evaluation of bilingual/ESL programs.
‘ 2/ Most stangardized tests of reading include oral language subtests in the K-1 levels of the test.
3/ Spanish guage edition is also available.
4/ Use publisher's recommended cut-off point for limited oral English proficiency.




T Other Oral Language Instruments . Va
7 T . N { " : R ' < . A
83.1 Basie Inventory of Natural Language (BINL) 3/ K-12 Averagé@ complexity » *
R score of 50
Yy Bilingual (Bahia) Oral Language Test (BOLT) 3/ PreK-12 4/ = .
)TN Bilingual Syntax Measure'I (BSM 1) 3/ . PreK-2 4/ U A
Y Bilingual Syntax Measure 11 (BSM II) 3/ ~ 3-12 g '
Y} 7 ->Carrow Elicited Languagmventory'(CELI) S PreK-2 4/ .
Y ‘Llyin Oral Interview Test / +79-12 4/ .
Y Language Assessment ScalesI (LASD) 37 * - " K-8 4/
S, Language Assessment Scales,II (LAS II)'3/ ‘ / 7-12 4/
J T Language Facility Test 3/ PreK-12 3/
1 Oral English/Spanish Proficiency Placement Test 3/ _ PreK-12 4/
.~ Y Oral Language Evaluation (OLE)3/ 3, K-1 1/
_ 1/ Oral Placement Tests/ESL{NYSED) ™ 7-12 - 4/
)Y Peabody Picture Vocabulary Test . PreK-12 23rd percentlle
1/ . Preschool Language Scale - : b ' PreK-1 "4/
Y Spamsh/Eninsh Reading & Vocabulary Screemng .
S Test (SERVS) 3/ 1-8 23rd pereentile
)7 Test for. Auditory Comprehension of Language (TACL) 3/  PreK-l 23rd percentile 3
I/ Test of Oral Comprehension-Interamerican 3/ K-1, 4/
Y Zip Test ‘ -6 4/
Qther Instruments
. : < L
12.1 Boehm Test of Basic Concepts 3/ R . K-2 93rd percentile
88.1 Criterion Referenced English Syntax Test (CREST) 7-12 Mastery of \ &
L 65% N\
= - . ' S Objegfives
84.1 . - Comprehensive English Language Test (CELT) 9-12 Raw Score of 200
18.1 Languagé Assessment Battery (LAB) 3/ 5/ K-12 - 23rd percentile
= l /: ‘ ’ : - . &y
1/ If LEAP te&t code is not entered the mstrument is not consxdered approprlate for the .~ -
. evaluation of bilingual/ESL programs. .
2/ Most standardized tests of reading include oral language subtests in the K-1 levels of the test.\\
= 3/ Spanish language edition is also available. T b
4/ Use publisher's recommended cut-off point for limited oral English proflclency
5/ This instrument is not approved for program evaluation purposes P
>, i ) . \ . —_— /
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.+ DHIEF DESCRIPTION OF SOME INSTRUMENTS FOR |
"« . . ENGLISH LANGUAGE ASSESSMENT _

f‘

1. _ California Achievement 'Test (CAT) (c1977); California Test B[lreau (CTB)
# McGraw-Hill - -

. Levels’  Level10 (Gradeg K.0-K.9); Level 11 (K.6-1.9); Level 12 (1.6-2.9)
i Level 13 (2.6-3.9); Level 14 (3.6-4.9); Level 15 (4:6-5.9); Level
16 (5.6-6.9); Level 17 (6.6-7.9); Level 18 (7.6-9.9); Level 19 (9.6-

12.9) N ‘ - * L

Subtests: Level 10-Prereading, (listening, letter forms, letter names, |
**  letter sounds, visual discrimination, sound matching), mathematie
concepts and -applications; Level 11-Reading (phonic analysis,
vocabulary, comprelrension), language expression, mathematics .
» . (computation, conegpts and applications); Levels 12 and 13- \
Reading (phonic analysis, structural analysis, vocabulary, compre- - '
hension), spelling, language (mechaniés, expression), mathematics
(computation, concepts and applications); Levels 14 through

el
E
®

.

- 19-Reading ~(voca,bulary,' comprehension), spelling, . language
_;\____,u (mechanics, expression), mathematics (computation, copcepts
. ~ and applications), feference skills.-
Forms:  C (Levels 10-19), D (Levels 13-19) ) ”

—

2.  Basic Inventory of Natural Language (BINL) (1977); CHECPOINT System
R 2

Levels: One Level e - 3

-

8

B 4 - kN
2 Subtests: None, however separate scales identified within the test include:
() an index of language ability; (2) average sentence length;
- (3) fluency (total number of words) an rage level of language

complexity. . , .
< Comments: Assesses oral language produégi'on; can be used in E}tl‘glish,
& Spanish, and-otherilanguages; no norms, ™

3. .Boehm Test of Basic Concepts (1971); The Psychological Corporation
~ ~ . P

" Levels:  One level for grades K-2 ¢ . .
. N ' & L T ) Lt ‘
Subtests: None; measures understanding of 50 basic concepts; administered

orally ‘ ¢

- ©
B

FO['mS: A’ B .. ) ,, * ‘ - ) -

® : ‘ ' ‘ -
v
-
»

? ,Spanish—edition available. Although formative data are -

*  Comments

‘vi’ded, the tést's usefulness in the classroom is based on
- _ %eriterion-referenced interpretation. ,

-
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5.

-
s

: Circ%- (1978) Educational Tésting Serviee-(ETS), Addison-Wesley Publishing

Company * B
Levels:  Age: A (PreK-K.5); B (K.5-1.5); C (1.5-2.5); D (2.5-3.5)

Subtests: Level A-What ‘Words Mean, How Much and How Many, Look-
’ Alikes, Copy What You See, Finding Letters and Numbers, ©
Noises, How Words Sound, How Words Work, Listen to the Story,
Say and Tell, Do You Know...2, See and Remember, Think It
Through, Make a Tree, Activities Inventory, Behavior Inventory,
Educational Environment Questionnaire ’

. Level B-Sounds (ending components, beginning components,
whole words), Listening comprehension (interpretation, voeabulary),
mathematies (counting, numerieal concepts, adding and subtraet-
ing, mathemati¢s concepts, conséWation)
LY

Levels C and D-Reading (voeabulary, comprehension’, phonetie
analysis (consonants, whole words), listening, mathematies (computation,
numerieal and mathematical concepts, relational concepts)

Level D only-Writing skills (spelling, word structure, cabitaliza—
tion and punectuation)

-

+ Porms: X, Y .

Comments: Also available in Spanish (El Cireo); CIRCUS is eontinuous
. ‘with STEP II. .

Comprehension English Languege Test for Speakers of English as a Second
Language (CELT) (1970); Webster/McGraw-Hill

Levels:  One level for grades 9-12
Subtests: Listening, strueture, vocabulary

Comments: Local norms should be developed

Comprehensive Tests of Basie Skills, Expanded Edition (CTBS) (c1979);

. CTB/MeGraw-Hill .

=

-

Levels: Lével A (Grades K.0-1.3); Level B (K.8-1.9); Level C (1.6-2.9);
Level 1 (2.5-4.9); Level 2 (4.5-6.9); Level 3 (6.5-8.9); Level
4 (8.5-12'9) Y. > .

Subtests: Level A-Letter forms, letter names, listening for information,
letter sounds, visual diserimination, sound matching, language, -
mathematies; Level B-Letter sounds, word recognition (I and
II), reading comprehension, language (I and 1), mathenraties
(concepts and applications); Level C-Reading (vocabulary, ' .
sentence comprehension, passage comprehension), language 4.
(expression, spelling, mechanies), mathematies (computation, ~— ™\
concepts and applieations) science, social studies; Levels 1 .

« through 4-Reading (vocabulary, comprehension), language (spel-
ling, mechanies, expression), mathmaties (computation, coneepts
and applications), reference skills, scienee, social studies

A
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Forms: S (all levels), T (levels 1_45)?

Comments: A Spanish edition of Form § is available (CTBS Espaiiol).
N The CTBS series also has-a loeator or sereening instrument
(SERV Test). English and Spanish locaters are useful for deter-
mining LEP eligibility. .

7.  Criterion Referenced English Syntax Test, Experimental Edition (CREST)
(1978); Board of Education of the City of New Y\ork, Division of High Sechools.

Levels: Beginning, Intermediate and Advanced; each can be used in : . /
grades 9-12.°

Subtests: None; 25 objectives each at Beginning and Intermediate levels
N and 15 objectives at Advanced level are each assessed with 4 test
items.

Comments: Normative (or reference group) date.not available; CREST
is potentially useful at intermediate and junior high school grade
levels. .

/

8.  Gates-MacGinitie Reading Tests, (1978); Houghton Mifflin

Levels: Basic R (Grade 1); Level A (1.5-1.8); Level B (2.1-2.8); Level
C (3.1-3.8); Level D (4, 5, 6); Level E (7, 8, 9); Level F (10, 11, 12)

Subtests: Basic R-Vocabulary, comprehension, letter recognition, letter
sounds; Levels A-F-Vocabulary, comprehension

Forms: L2,3 i

9.  IdWa Tests of Basic Skills (ITBS), (1978); Houghton Mifflin

Levels: Level 5 (Grades K.I-1.5); Level 6 ‘(K.8-1.9); Level 7 (1.7-2.6);
. Level 8 (2.7-3.5); Level 9 (3); Level 10 (4); Level 11 (5); Level 12 (6);
Level 13 (7); Level 14 (8-9) ) f

Subtests: Level 5-Prereading; Levels 7 and 8-Listening, vocabulary, word
-analysis, reading comprehension (pictures, sentences, stories),
language skills (spelling, punctuation, capitalization, usage),
work-study skills (maps, graphs and tables, references), mathe-
maties skills (concepts, problems); Levels 9 through 14-Voeabu-
lary, reading comprehension, language skills (spelling, capitali-
zation, punctuation, usage), work-study skills (map reading, *
reading graphs and tables, knowledge and use of reference
materials, mathematies skills (concepts, problem solving, compu-
tation)

Forms: 7,8

*10. Metropolitan Achievement Tes (MAT 78 or METRO) (1978); The Psycho-
logical Corporation

Levels:  Primer (K,5sle#%; Primary 1 (1.5-2.4); Primary 2 (2.5-3.4); Ele- .
mentary (3.5-4.9); Intermediate (5.0-6.9); Advanced1 (7.0-9.9);
Advanced 2 (10-12.9)




. . ’
4
. .-
.

Subtests: Prim er-Auditory discrimination, visual discrimination, letter
. recognition, phoneme/grapheme ‘consonants, listening compre- °
hensnon, sight vocabulary, mathematics (numeration, geometry
and measurement operatlons), spelling, study skills; Primary
1-Auditory discrimination, sight vocabulary, phoneme/graphéme
consonants, word part elues, vocabulary in context; Primary
2-Reading. (word knowledge, reading), wotd-analysis, spelling,
mathematies (computatlon, concepts, problem solving); Ele-
" mentary-Readmg (word knowledge, reading, language, spelling),
mathematies (computation, concepts, problem solving), Inter-
_mediate and Advanced-Reading {word knowledge, reading),
language, spelhng, mathematics (computatign, concepts, problem :
solving), science, social studies _. ’
Forms: J,K o,
: 3 ",
. Comments: Both ‘Instructional and Survey Batteries are avallable,
the former is a longer tes‘t more appropriate for critgrion-referénced
mterpretatlons. o -

11, SRA Achlevement Senes (1Q78), Sclence Research Associates

Levels: = A (grades K.5-1.5); B (L. 5-2. 5)% C (2 5-3.5); D (3.5-4.5); E (4 5-
6.5); F (6.5-8.5); G (8.5-10.5); H (9-12) .

12.  STS Educational Development Series (1976); Scholastic Testing Service

Levels: “Lower Primary (grades 2-3); Upber Primary (3-5); Elementary
(4-7); Advanced (6-9); Sentor (9-12) -

Forms: _R, S (normed in 1978 and are replacing forms A, B, C)

13. Sequential Tests of Educational Progress, Series IIl, (STEP III) (c1978);
Educational Testing Service, Addison-Wesley Publishing Company

Levels: Level E (Grades 3.3-4.5); Level F+(4.5-5.5); Level G (5.5-6.5); -
Level H (6.5-7.5); Lével I (7.5-10.5); Level J (10.5-12.9)

. Subtests: Levels E through J-Reading, vocabulary, comprehension, infer -
i ) ence; writing skills, spelling, capitalization and punctuation,

.. word structure and usage, senteénce and paragraph organization,
study skills, dictionary usage, lrbrary skills, reference skills,
mathematies, numbers and openatlons, measurements, geometry
and graphs, problem solving, mathematies computation; Levels
E-H only-Study skills and listening, listening comprehension,
following.directions )

4
o N

Forms: ' X, Y

‘}tanford Dxagnostlc Readmg Test (SDR'Iym?G Edition); The Psychological
_ Corporation

Levels:  Red Level (Grades 1.6-3.5); Green Level (2. 6-5 5); Brown Level
(4.6-9.5); Blue Level (9-13) .

Subtests: Red Level-Auditory vocabulary, auditory diserimination, phonetie

i
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o h analysis, word reading, reading comprehension; Green Level~
. R - Auditory'discriminationyphonetic analysis, structural analysis, .
v T reading comprehension; Brown Level-Auditory voeabulary,
reading comprehension, phonetic analysis, structural analysxs,
reading rate; Blue Level-Reading comprehension, word meamng,
word parts, phonetic analysis, ctural analysis, scanning
- ' and skimming, fast reading 4

. Porms: "A,B f .

15. Stanford Achievement Test (SAT) (1973); The Psychological Corporation ' .

Levels: Pmmary Level I (Grades 1.5-2.4); Primary LeVel II (2,5-3.4); ° ~
Prelglary Level*lI (3.5-4.4); Intermediate Level I (4. S-S.Az)lnter-
. iate Level II (5.5-6.9); Advanced Level (7.0-9.5) .

Subtests: Prijhary "Level I-Reading (word comprehensmn), word study
skills, mathematics (concepts, computation and applications), auditory

v (vocgbulary, listening comprehension), spelling; Primary Level
II-Rading (vocabulary, comprehensiomjword study skills,
. mdthematies (concepts computation and applications), spellmg,

-social studies, science, auditory skills (vocabulary, listening
comprehension); Primary Level I through Intermediate Level
II-Reading comprehension, word study skilis, mathematics
(concepts, computatlon, and apphcatlons), spelhng, language,
social studies, science, auditory skills (vocabulary, listening ‘ *
comprehensmn), Advanced Level-Voeabulary, reading comprehen-
sion, mathematies (concepts, computation, appliedtions), speljng,
; language, social studies, science

Forms: A, B, c

.16. " Stanford Early School Achlevement Test (SESAT) (1969-71), The Psychologlcal
’ Corporatlon

£
€ . -

Levels: Level I (Grades K.l-1.1); Level 1T (L.1-1.8) L - ..

Subtests: Level I-Environment, mathematics, letters and sounds, aural . )
€ . comprehension; Level I-Environment, mathematics, letters Y ' >
’ and sounds, aural comprehension, word reading, sentence reading

Comments: Spanish edition also-available; SESAT is gontinuous with
SAT. ’ ’ - L

Pl

17." Test of Academic Skills (TASK) (1973); The Psychological Corporation :

Levels: I (grades 8-10); II (grades 11-13) Y

Subtests: Reading, English, Mathematies .
: - F oy

Forms: A,B

g Comments: TASK is contmuous with the Stanford Achlevement Test
(SAT, 1973) \

f —
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*E
" 18, _ Tests of Basic Experiences, Preliminary Edition (TOBE) (1970-72) CTB/McGraw- 7/
Hill p -

“
.t

Levels: K (Pre-K-Kindergarten); Level L (Kindergarten-Grade 1)
N Subtests: General concepts, mathematies, fanguage, science, $ocial studies

. - 1
Comments: Also available with Spamsh dlrectxons separate norms Y -
for Spamsh-'speakmg groups . .

19, Tests of Basic’ Experiences, Second Edmon (TO?E 2) (1978) CTB/McGraw-
Hill :

Levels: Level K (pre-K-Kindergarten); Level L (Kmdergar’ten—Grade
1)

Subtests: Langguage, mathematics, science, social studies

* Comments: Also available w@tﬁ Spanish directions; separate norms .
not available, = -
- «
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APPENDIX B
~ . =
SAMPLE OF PARENT/GUARLCIAN HOME LANGUAGE IDENTIFICATION QUESTIONNAIRE
’ .
{
Name of Child Date J
: H
School ) Gradw . :
Name of Person Completing the Survay
%

PLEASE ANSWER THESE QUESTIONS CONCERNING YOUR CHILD:

L. What is your relationship to the child? (check one)

_ - { ) mother . ) N

() father. ) . .
(. ) guardian N
2. What language did your, child learn when he/she/fix:st began to talk?
% i : .
e ‘ :
3. What language does your family s?ak in your home most of the time?
&
4.- What language does the mother s%eak to her child most of the time?
) é
5. What-lariguage does the father speak to his child most of the.time?
-~ . .
?

; 6.  What language does the child speak to his/her mother most of the time? "

7.  What language does the child speak to his/her father most of the time?

- Lo 9

\f
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|

‘8.  What language does the child speak to other adults at home most of the
- time?

~ ; ~ :

9. What languasge does your chlld speak to hls/her brothers and
sisters most of the time?

4 10. ' What language does ypur child speak to his/her frxends most of the
. time?

/ 1

.,
- ! ; . .,

("
, I . Signature
, Date
' ' s
L} ° \
& o + T -
» i
' ]
: Adapted from sample survey found in A Manual for Community Representatives of

the Title VI Lau Steering Committee, published September 1976 by the Institute for
Cultural Pluralism, Lau Geheral Assistance Center, San Diego State University,
San Diego, CA. 92182.

«
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APPENDIX C

AMENDMENTS TO THE REGULATIONS OF THE COMMISSIONER OF EDUCATION.

REGARDING CERTIFICATES VALID FOR TEACHING BILINGUAL EDUCATION AND,

ENGLISH TO SPEAKERS OF OTHER LANGUAGES —

Pursuant to Sections 207 and 3004 of the Education Law

The Regulations of the Commlssmner of Education have been amended,
. effective September 1, 1983, by the addition of!a new section 80.9 and a new

section 80.10-to read as f ollows

¢

- 80.9 CERTIFICA;TES VALID FOR TEACHING BILINGUAL EDUCATION

-

(a) Preparation. The validity of a provision or permanent certificate issued
under this Part may be extended by the commissioner to include bilingual
education if the holder of such certificate meets the requirements for
both education and practice described in paragraphs (1) and (2) respectively,
of this subdivision.

)

-

(i)

” ¢

(ii)

(2)

The education required for extending a certificate to include bilingual

educatnon shall ‘be as follows: -

]

the completion within or in addition to the program of prepdration
prescribed in section 80.15 of twenty-four semester hours of colleyiate
study at an institution with an approved bilingual education program
in the followingpareas: history and culture of the group which spéaks
the other language; foundations in bilingual/bicultural , education;
first language teaching, second language teaching; &thodology,
material$ and evaluation in bilingual education and bilingualism (apphed
linguisties, psycholinguisties and sociolinguisties);

for holders of a certificate issued under section 80.15 of tt\}\g‘art,

for holders of a certificate issued under sections 80.5, 80.6, 80.7,
80.16, or 80.17 of this Part, the completlon within or in addition to
the program of preparation prescribed in sections 80.5, 80.6, 80.7,

80.16, or 80.17, of fifteen semester hours of collegnate study at an -

institution w1th an approved bilingual education program in the follow-
ing areas: history and culture of the group which speaks the other
language- methodology, materials and evaluation in the content area(s)
in the other language; and fotindations in bilingual/bicultural education.

The practice requirement for extending a certificate to include bi-

lingual education shall be the completion _of a college-supervised student
teaching expgerience in bilingual educatlon, except that one year of paid
full-time bilingual teaching expetience on the level and in the area for
which certification is sought may be accepted in lieu of the college-super-
vised student teaching when such experience carries the recommendation
of the employing school district administrator.

13
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(b)

()

(d)

Language proficiency. A certificate shall be extended to include bilingual
education only if the candidate jlemonstrates proficiency both in English
and in the language of instruction other than English by levels of performance
satisfactofy to the commissioner on examinations acceptable to the com-
missioner, ‘ ‘

Interstate agreement on qualifications of education personnel. A provisional
certificate may be issued to an applicant who has completed a program
of preparation in bilingual education at an approved institution of higher
education or who has attained an initial regular”certificate which is valid
to teach bilingual education in a state which has contracted with the State
of New York pursuant to Education Law section 3080. X
Statement of- continued eligibility. (1) A person.employed in a positic;n
‘in New York State as & teacher of bilingual education for three of the
five years immediately preceding September 1, 1983, may be issued a state-

. ment of continued eligibility pursuant to which such person may continue

to teach bilingual education without a certificate or extension thereof
described in this section, provided such person holds a permanent certificate
which is valid for service in any area of certification set forth in this Part.

(2) A statement of continued eligibility shall be limited to the teaching
of bilingual education at the-grade level and in the subject area for which
it is granted, but shall be valid for service in any school distriet.

(3) Applications for the statement of continued eligibility must be filed _
in the Department by September 1, 1984.

- .

80.10 . CERTIFICATE VALID FOR TEACHING ENGLISE TO SPEAKERS

OF OTHER LANGUAGES (N-12).

(a)

Provisional certificate.

(1)  Preparation, The candidate shall hold a baccalaureate degree from
a regionally aceredited institution of higher education or from an institution
authorized by the Regents to confer degrees and the programs of which
are registered or approved by the depaftment, and shall have- completed
within, or in addition to, that degree: ) .

(i) ~ Twelve semester hours in professional education to include étudy '
in methodology, materials, and evaluation of teaching English to
speakers of other languages. Vo

<

(ii) Twenty-four semester hours of collegiate study including twelve

semester hours of study\of a language and culture other than English

- (or the equivalent); study in sociological and anthropological aspects

of language; linguisties including 'English linguistics; the foundations,
theory and practice of bilingual/bicultural education.

-
-




(iv)

(2)

4

i -

College-supervised student teaching experience in 'the teaching of .

English to speakers of other languages, except that one year of paid-
full-time school experience as a teacher of English to speakers of
other languages may be accepted in lieu of the college-supervised

* student teaching when such experience carries the recommendation

of the employing school distriet administrator.

Language proficiency. The candidate shall demonstrate proficiency
in English by a level of performance satisfactory to the commisgioner
on an examination acceptable to the commissioner.

Time validity. The provisional certificate shall be valid for five

years from the date of issuance.

(b)

(c)

(d)

@

Permanent certificate. The ecandidate shall have completed two
years of school experience as a teacher of English to speakers of
other languages and a master's degree in an area functionally related
to the field of teaching service, as defined by the commissioner.
The total program of preparation shall include the preparation required
for the issuance of the provisional cer,}ificate.

Interstate agreement on qualifications of educational personnel.
A provisional certificate may be* issued to an applicant who has ¢om-
pleted a program of preparation in teaching English to speakers of

other languages at an approved institution of higher education or .

who has attained an initial regular certificate which is valid to teach
'English to speakers of other languages in a state which has contracted
with the State of New York pursuant.to Education Law seection 3030.

Statement of continued eligibility. (1) A person employed in a position
in" New York State as a teacher of English to speakers of other lan-
guages for three of the five years immediately preeeding September
1, 1983," may bé issued a statement of continued eligibility pursuant
to which such person may continue to teach English to speakers' of
other .anguages without a certificate deseribed in this section, provided
such person holds a permanent certificate which is valid for service
in any area of certification set forth in this Part. . .

A statement of continued eligibility shall be limited to the teaching

of English to”speakers of other languages, but shall be valid for service
in any scho‘ol distriet. ' .

(3)

Applications for the statement of continued eligibility must be filed

in the Department by.September 1,\1984.

.

’




Alternative Testing Procedures for .Pupils"
Whose Native Language is Other Than English

The Regulations of the Commissioner of Education permit pupils
whose native language is other than English, who first entered after
grade eight a school where the predominant language is English, to
demonstrate basic language and mathematics skills through alternative

procedures. In the agéas of reading and writing, the pupils must: v

" (1) demonstrate reading comprehension and writing skills in their
native language at a level comparable to the requirements of the
competency tests in reading and in writing, and -

(2) demonstrate English language proficiency on examinations de-
signed to measure English as a second language.

Inthe area of mathematics, the pupils must demonstrate mathematics

skills in their native language at a level comparable to the requirements

of the competency, tests in mathematics. ., .

Reading Comprehension and Writing Skills
in the Ndtive Language . .

To meet the minimum requirements for proficiency in their native
language, non-English-speaking pupils may demonstrate a lével of com-
petence comparable to that required to pass a three-year modernforeign
language Regents examination. If the pupil’s native language is French,
German, Hebrew, Italian, or Spanish, the languages for which thereare
Regents examinations,” the pupil may pass the appropriate Regents
examination. i

If the pupil’s native language is other than one for which a Regents
examination is offered, the principal may use other examinations to
determine that the pupil has achieved a level of proficiency in the native
language comparable to that required for passing a modern foreign
language Regents examination. The principal is also authorized to accept
other examination scores in French, German, Hebrew, Italian, and
Spanish in lieu of Regents examination scores, since some pupils may
not have had an opportunity to take the appropriate Regené examina-
tion. . \ - .
English Language Skills

To meet the minimum requirement for proficiency in English, pupils

y »

AN ’ -,
may demonstrate satisfactory prbgrass toward maste}y of the skills mei#,
sured in the competency tests in reading and the competency tests in
writing by results on a test of English'as a second language.

The principal must certify that the pupil has attained an acceptable

level of proficiency on a test or tests of English.as a second language. The
required level of English proficiency increases according to the number

~of yéars of English instruction the pupil has received. The pupil should

+ demonstrate satisfactory progress toward the goal of reaching a leve] of

proficiency in English comparablé to that needed to pass the compe-
tency tests in reading and writing,

Examples of tests of English as a sec;)n}l language are provided on

page 52. A brief description ofthe testsand the recommended minimum
scores for one to four years of high-school study in English are included.

Y

Mathematics Skills »

Pupils may demonstrate proficiency in mathematics in their native
language at a level comparable to that required for passing the appli-
cable competenicy tests in mathematics. Pupils whose native lan-
guage is Spanish, Chinese, or French presently constitute approxi-
mately 85% of pupils who may need alternative testing procedures.
Therefore, the State Ed§Ration Department provides mathematics
competency tests in French, Chinese, and Spanish.

If the pupil’'s native language is other than French, Chinese, or
Spanish, the principal may use alternative examinations to deter-
mine that the pupil has achieved a level of proficiency in mathe-
matics comparable to the competency tQt}\in matl.lematics.

P O

[

@ XIaN3ddaw

From Regents Examinatidgyis and Competency Tests: School

. Administrator's Manual (1981 Edition), The State

Education Depa}tment, Albany, New York, 1981,
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