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[ wish we could give to every womdll who has a novel

theory dear to her soul for the improverent o1 tne

world, a chance to work out her theory in real litre.

\iaria Mitchell

Astronemer 1818-14dd

wnile the literacure clearly irdicates a sCarcity of femals

-~

administrators in educational institutions in <he Unlted 3tates, the
explanation of this phencmenon remalns rice for future stady. <ampet-
ing theorles have been advanced tc helc us cain more urderstanding of
th1s problem (see Adkison, 1281) and strategies for sclatiens have
heen guided by these treore-ical frameworks. Proaram whichk have
emerced over the past decade as atterpts to redress this jender and
s3lent imbalance in our school nierarchy 1nclude, bur are not limited
-, the following approaches: dalikerste recruigrert 5% wormen Nt
éminlstratlve preparatlon prograws: privisieon ot finarcial assistance
+0 wWOomen DUrsulng Careers in sducar” Snal adminlstraticon; Courses and
workshops geared to the Inigue neadz Hf women aspirarta; Tressur: WO

increase the nuiber Of wamen 2rofessors ~f educational adminlstralicng

wrmar, girh tontases znd o ‘afartaricn; ard kre forTatics b Sruar
- . o~ - erm Tor j— -~ . e - a - .
arions wnich actlvely loboy for tno sooartiisnment of 2

achion o2tz (Shakeshaft, Note 1.)

o




ERIC

Aruitoxt provided by Eic:

\ review of exemplary programs reveals that, in general, welr

goals and cbjectives are clear. However, there is a paucity of re-
sear-h on the efficacy of these intended remles. Th1s observa-

sion .5 mot intended as a criticism, but rather as 3 clue to +he

and expected time lag between receipt of administrative certifica-
ricn or training and offer of a job; the climate of retrenchrent
which affects administrative hiring; and, due to our inflatiorary
economy, the reluctance of many to retire from their administrative
positions. Additionally, methodological prablems abound. In many
cases, desirable controls are all but inpo§51ble to ascure, and
instruments which adequately uncover 3ubtleties in attitudes,
beliefs, self-concept and confidence, very difficult *o find and
administer.

Notwitlistanding these cbstacles, a small but important body
of knowledge contirues to grow and shed light on the results of
rraining efforts and their implications for futurz programs in adu-
~aticnal administration. This study crovides informaticn wnich
~-ntributes to chls endeavor.

The strateqy for change described in tnls paper was gquid-d by
research which supports the argument that sex role stereotyping and

sex role sccialization present parriers to wanen who are potential
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aducaticnal leaders. cler (1975) described tne "wrman's wiace”
model which accounts for the lack of female administrators. istel
and Pottker (1977) analyzed the school =avironment and fcund that
1t was a powerful socialization acent in relegating the femals 0

a sucordinate position. Terborg (1977) and Brcwn (1979 found =vi-
dence of the masculine ethic in management. Shakeshaft (1979) con-~
cluded tnat attitude research tends to report attitudes unfavorable
to wamen in administration.

Those barriers to wamen in administration which are caused by
sex role stereot;ping and socialization may be internal ard extern-—
al. Internal barriers include such things as: aspiration level,
beliefs and atvitudes, motivations, and self-image. Fxternal bar-

; )
riers are manifested in: sex roles ster=otyping, discrimination,
lack of prcfessional preparation, too few role mxlels, ard major
responsibility for family and home care. prtempts to redress the
disparity between the percentages of males and females 1in school
administration must beain with the recoenition that preparation of
female administrators in the "male model” is not sufficient to

overcame these barriers. For this reason, in 1980 the Department

vcaticnal Adminisztration at Hefstra Tpiversity initiatel oz

Q
(1]
£

course 1n the administrative certificat:.on program which waz de-
signed to address iifferences in need and experiences of tne

notential female administrator.
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Need

In lire with national rorms, Hofstra saw 2 sharp increase
in the numbe:r of fFemaléd “students enrolled in 1ts program of
sducaricnal administration during the 1970s. Tnlike the nro-
710us decade when women were in the Tinority, ~neir representa-
tion in courses leading to administritive certification at Hofstra rose
approximately 50% of the total eniollmen-. Although the numbers
changed, the approach 4id not. The school administrator in 1deal
form was presented €3 a male—truly, the man in the principal’s
office-—and, although this model produced dissonance in the minds
of at least half the students, little effort was made to openly
challenge the stereo-ype.

In the late 1970s the composition of the depar tment cnanaed.
Te ddition of two famale professors sroucht more sensitivity to
the issues faced by women students as well as tnhe awareness of the
nead for a formal aporoach to the training of female administrators.
I, as the resesrch indicated, sex role stereotyping and socializa-
tion contributed to the blockage of campetent waman from school
administration, then 1t seemed logical that remedial efforts in

-

skill areas where women have teen rraditionally weak chould Liprove

tne situaticn. Thus, a course, Women In School Administi—ticn, was

instituted.

O

to




Description of Ccurce

Jdojectives
The primary goal of the Hofstra course, Wermen 1n Scrool
Administration, was to provide female 3= _“2nts wlth informaticn
and training which would assist them in pursuit of an administra-
tive careér. In reaction to research cn the necative effects
rroduced by sex role stereotyping and socialization, tne course
addressed the unique needs and experiences of wamen by attempting
to provide them with skills to change or modify beravicors tnat
may hinder entry to administrative positions. Specific chjectives
of the course were:
. To help participants 1nCrease lneir
level of self-concept
. To produce growth in short-term and
long-term career goals
. To help participants move 1nto acmini-
strative positions

The evaluation of the program'i;e_fectiveness in achieving

&

cnese cbjectives was built into the design of the ITourze and Wiss
be fullv discussed in the section dealing with methad.

Implementation

The Hofstra course, wamen in School Administration, an intens-

ive, three-credit workshop, was offered as part of the certlficaticn
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crogram during tne recular university 1ntersession in [E3LS - 30,

1981, and 1987 (See Apvendix A for Syllabus of course). The wcrk-

snop examined sex rcle stereotypind, cehaviors, and 73

mayv block the eRtrance of women into administrative pOsSi

Workshoo sessions attempted to provide information and training

to increase the career asoirations of women as well as to help

rhem overcome the legacies of self-dount, discrimination, and ab-

sence of role models. Topics dealt witn: assertiveness skills,

role conflict and time managemens; skills in communication; career
planning; resume writirg; interview techniques; stress; and the
law and achievement of equity. Methocs of instruction inciuded
lacture, class discussion, small group exercises, simulation, and
guest presentations. Guest presenters wers chosen for “reir acility

to project excellert role medels for the students; all were practic-

ing scaocoL administraters who represented a variety of organization-

al levels and settings. Morecver, the course was taught by three

female professors who have keen active 1n equity issues and wno have

exgerience in a variety of roles in educational administration; one
1s a secondary scnool principal; ore 1s an assistant sugerintendent
for business; and one 13 2n assistant nrof- .. of educaticnal ad-
ministration and 2 ..cive researcrer on =guity issues.

Each topic was approached fraom a practical point of view; for

faced bv the female apeilcant

s¢arrle, wnat are tle anigue oroblems
. I 1 P




for an administrative position in terms of resume constructicn

and *he interview situation? What strategies have been success-

eyl t¢ others? Role playing of hypothetical situations provided

the students with practice and tentative answers, as well as a -
raised consciousness of potential trouble spots.

Participants

With few exceptions, participants in the 1980, 1981, and
1982 classes were white, middle-aged wcrmen holding at least z
masters degree. Most, but not all, were enrolled in an admini-
strative certification program. Table 1 sumarizes the class
- camosition in each of the three sessions.

Evaluation Procedure

Before beginning a description of the method emploved, a
note on the weaknesses of the plan is in order. During all three
g vears of the program, participants were volunteers who not only
elected to enter a certification program in educational admini-
stration but who also took and paid tuition for this particular
course for wamen. Althouch a few of the varticipants had either
received administrative certificaticn or were noc planning to
complete the entire certificaticn program, the majority of parti-
cipants had already decided that they would prepare for careers in
administration and felt a need for this particular courge. Since

the course 1s designed for wamen who have made the decision to

ERIC oy
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Class Composition

Gender Racial Marital Status
Total Fem. Male Maj. Min. Married Single Mean Age
n n 2 1 A n 2 n A n % n A

1980 22 22 100 0 00 20 91 2 0° 18 82 4 18 40.7

1931 30 29 37 1 03 29 97 1 03 16* 53 9% 30 40.3*

1982 19 18 95 1 05 19100 0 00 10% 53 Bx 82 0.9
Total 71 69 97 2 03 68 96 3 C4 44 62 z1 30 40.6

* Missing Data




enter administration, we were not concerned about prior motivation

for administration; however we were aware that participants' inter-

ast 1n taking this course might te oroblematic. Because these
women chose to participate in the course, we suspect that they have
a level of awareness of the difficulties aheaa which may set them
apart from wamen who did not elect to take the course. This sophis-
tication may mean that these wamen alréady have the skills and
motivation to achieve, regardless of the effects of the course.

Campounding the volunteer sample problem is the lack of a
control group. In none of the years that we have evaluated the £ro—
gram have we used a control group. We were not able, within the
confines of the structure of this particular university, to find 2a
similar group of women (for instance, woren wro had elected to take
the course but were not allowed entry) to Serve as a control.

We have chosen to use the evaluations of the participants of
tne program as evidence of the progran's effectiveness. Neverthe-

less, lack of a control group and the use of a volunteer sample are

major weaknesses in the design of the evaluation vhich may render

interpretation of the results difficult.
Sample

The first three vears of this project (1980-1982) have neen
selected for evaluation ¢£ its effectiveness in achieving the object-

ives set forth by the three instructors when the course was developed

EI{IIC 1
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1n the fall of 1979. Because the evalinticn plan calls for two-

vear follow-ups, the final evaluation report will not be zvailaple
until 1984. To date, onlv the first class, held 1n Jarars 1984,
has been completely evaluated. Accordircly, cumplete evaliation
data is available only for vear ona.

while participants have been fully described in a previous
section, it is important to note that not all of the evaluation
data from participants was useable. We had hopad thac data for
all participants and thus the entire poculation could be used.
However, this was not, in all cases, possible. Therefore, size
of sample for each comporent of the evaluation will be indicated
Instruments

The objectives of the course were evaluated using three mech-
anisms: (1) Loevinger Sentence Camplation Test for Measuring Eg0
Develppment; (2) Survey of Short and Iong Term Career Goals and

Current Job Status; (3) Course ard Session Evaluation Forms.

Loevinger Sentence Completion Test for Measuring Eqo Development:

In an effort to measure increases in self ~oncept, the Loevinger
Test (Appendix B) was administered o carticipants at the beginning
of the first class session and again at the end of the workshop.
The Loevinger Test was chosen to measure this construct oecause 1t
has been shown to measure ego Gevelopment in wamen (Loevinger &

wessler, 1970). Ioevinger and Wessler describe ego as:

j
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...holistic views of personalxty,..céncerned
with the impulse control and character develop-
qment, with interversonal relations, and with
cognitive orecccupations, including self concept.
. (p.3)
Additionally, they view ego development as an abstraction as well as
a normal developmental procedure which encampasses nine stages as can
‘s seen in Table 2. Progression to higher stages has been found ov
Bravfield (1975) to be necessary for the success of women 'n leadersnip
- 7
positions in education.
The reliability and validity of-the Ser.ternce Completion tést has

been ell documented by Loevinger and wessler. For & carplete discuss-

iof of the testing process &and its reliability and validity, olease re-

fer to Measuriﬁg Ego Develogment, vol. 1 (loevinger & Wessler 1970) .
Because scoring the Loevinger Sentence Completion Test requ.c2s exten-
syve training, protocols were scored by an individual at Harvard Univers-=
ity trained in the methed.

Survev of Short and Long Term Career Goats and Current Job Status:

1

" A paper ané pencil survey of short and long term cureer Joals and current

job status (Aprendix Cj was administered to the participants both prior -
to and at the campletion of the course; a mail survey of the same guest-
icns was sent to participants a year later; and two years after the

course, participants were contacted by teleprone concerning their short
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Some Milestones of

~
3

£z0 Development

Impulse Control Interperson-  Conscious gognitive
Stage Code Character Develop. al Strle reoccupat. Stvle
Presocla. 1-1 Autlstlc Self vs licn-
selt
Symbiotic Symbiotic
nulsive 1-2  Impulsive, fear of Receiv.,depen- Bodily feelingzs Stereotypy.
retal.ation deat,exploitive especially sex-  conceptual,
ual & aggressive confusion
Self-protac-~ Fear of being Wary,manipula- Self-protectinz,
tive 4 caught, extern- tive,=xploicive wishes,things,
alizing blame, advantage,con~
opportunist trol
Conformist 1-3  Conform.to extern— Belonging,help- Appear.,social Conceptual,
al rules, shame, iag, superfic. acceptability, simplic{ty,
guilt for breaking niceness banal feelings, steraotypes,
"rules behavior cliches
Conscilenc- Self-evaluated Intensive,re=- Differentiated Conceptual
. ious 1-4 standards,self- sponsible,mut- feelings,mot ives complexity,
critw.c. guilc for ual,ccacern for for behavior, idea of
sonsequences, long= communication  self-respect, patterning
term goals and achlevements,
id=zals traits,express.
y
Autonomous 1-5  Add: coping with Add: Respect vividly conveyed Incrzased con-
conflicting inner for autonomy feelings,integr— ceptual comp=
needs,toleration ation of physio- lexity.complex
logical & psycho- patterns,tol-
3 logic. causation eration for.
of behavior,dev- ambigulty,broad
elop. self-ful- scope,objecriv.
fillment,salf in
social centext
Integrated 1-6  Add: Reconciling Add: Cherish-

NOTE: "Add" means in addition to the description applying to the previous level.

inner conflicts,
re.. nciation of
unattainable

, 14

ing of individ-
uality

Add: Identity

(Loevinger & Wessler, 1970, pgs. 10 & 1).




and long term goals as well as their current job title. This Tethod
was chosen so that participants could indicate what career futures
and goals they were working toward, as well as to indicate their
current job status. For future evaluations, we plan to change this
survey from an open-ended to a forced-choice format since the open-
ended approach made it difficult for us to gather comparable data.
While we had originally rejected a forced-choice format because we

believed it would pre-determine par :icipants' responses, we are now

able to construct a survey which will overccme this objection ard at

the same time provide camparable answers.

Course and Seszion Evaluation Forms: Formative and

summative paper and pencil evaluation forms were used to determine

participants' views of each session as well as of the course as a

whole (Appendix D). The latter evaluation was undertaken using both

the official Hefstra University Department of Bducational Acdmiristration

fvaluation Form and a form developed by the instructors for this course.
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Results

-

OBJECTIVE 1:  THE COURSE WILL “T'P PARTICIPANTS INCREASE THEIR

LF'EL OF SFLF CONCEPT.

Increases in self concept were measured using the Loevinger
Sentence Campletion Test for Measuring Hgc Cevelcoment. Partic-
ipants campleted the form at the beginning of class and again
three weeks later, at the close of the class. While particinants
1n all tnree classes campleted the Sentence Completion Test, re—
sults are presented only for year one participants. Individual
ego development scores were deternined by a scorer at Harvar . Uni-
versity. As suggested by this scorer, results were analyzed in
two ways: a sentence by sentence gain-loss was camputed for each
partic£pant and pre and post holistic scores were compared. The
former method is more sensitive than the laftter to incremental
chances. However, the results of both forms of analysis are report-
ed in this section.

An analysis cf the sentence by sentencc camparisons of gain-
loss scores for each individual (n=20) found that 65% of the par-
ticipants increased in ego state level while 35% decreased in ego
state level. The mean gain score was .+1Z, while the mean loss
score was -.277. A chi-squared test of sianificance of the gain/
loss frequencies resulted in a chi-square of 1.8 with 1 d.f. which
.s not statistically significant it che .25 level. Thus, accordin

to the results of this analvsis, the observed gains and losses




are no different than those that would occur by change. However,

1+ should he kept in mind that sample size affects sianificarce
level, the chi squared test is designed for large samples, ard
this was a smallésample. Therefore, a test of significarce may not
be a particularli meaningful measure of effect. Table 3 presents

;
the r v scores for participants used for this method, while Table
4 sunmarizes thé results of the analyses.

Analyzing the changes using the holistic approach, a less sen-
sitire measure of change, it was found that 30% of the class showed
gains, 35% remained the same, and 25% showed decreases in ego state
level. A chi squared analysis of these distributions res&lted in a
cni-square of .70070 with 2 d.f., which is not significant at the
.05 ilevel and which indicates that these frequencies are no different
then those which would occur by chance. Again, the limitaticnc of
this analysis should be kept in mind. Table 5 presents the raw

scores for participants, while Table 6 summarizes the results of the

analvses using the holistic approach.

17
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Table 3

Sentenc - by Sentence Eaqo State Changes

Mean Change

Particigant 2 o 3 Dcwn 3 No Chang2 Score
18 4 18 + .97
2 13 7 16 * .47
3 5 4 27 + .05
3 5 16 14 - .50
5 14 11 11 + .25
6 6 10 20 - .25
7 17 7 12 + .33
8 2 16 18 - .55

9 8 7 21 + .13 :
‘ 10 15 9 12 + .17
11 13 5 18 + .58
12 12 9 15 .1
13 7 13 16 - .25
14 11 9 16 + .25
15 5 7 24 - .11
16 8 9 19 * .08
17 19 2 15 + .75
18 11 9 18 t .17

19 7 8 21 - .0
20 8 13 15 - .25
Total 204 175 340 Mean Increase L4117
Mean Decr.ease - .2768
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Table 4

Sentence by Sentence Analysis of

Changes in Ego Level

N %
Gain 13 65
Loss 7 35

Total 20 10u




Evaluaticon

13
Tasle 5
Holistic EBEgo State Changes
Eqo State Level Change
Participant Pre-Score Pest-Score in Level

1 3/4 5 +2
2 3/4 4 +1
3 4 4 0
4 4/5 4 -1
5 4 4/5 =1
6 4 3/4 -1
7 3/4 4 +1
8 3/4 -1
9 4 4 9]
10 4/5 4/5 0
11 3/4 +1
12 4 4 2
13 4 4 0
14 4/5 4 -1
15 3/4 4 +1
16 4 4 0
17 3/4 4 + 1
18 4 4/5 +1
19 4 1 0
20 1/5 3/4 -2
Mean 4.9 5 .1

U
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Table 6

Holistic Analysis

of Charges in Ego Ilevel

N %
Gain 8 40
Loss 5 25
No Change 7 35
Total 20 100

OO
-
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OBJECTIVE 2: THE COURSE WILL PRODUCE GROWTH IN SHORT
TERM AND LONG TERM CAREER GOALS.

Growth in career aspi.ation was measured by means of survevs
administered to the students both prior to and at the ccmpletion of
the course; a mail survey containing the same questions was sent to
the participants one year later; and, a telephone survey two years
after campletion of the course.

Of the fourteen participants surveyed in the 1980 course, eight
(57.1%) indicated change in short-term goals and nine (64.3%) indicat-
ed change in long-term goals. Correspondingly, in the 1981 course,
fourteen (48.3%) of twenty—ninerequdenté indicated short term career
goal chances and nine (31.0%) of twenty-nine denoted ctanges in long-
term goals.

Twelve (85.71%) of the fourteen participants sampled in the 1980
course responded affirmatively that the course had charged or affected
their career lives and twenty-six (89.65%) of the twenty-nine
respandents  in the 1981 course responded similarly. Open-ended re-
sponses describing this change or effect were divided into six categcr-
ies and participants' responses were assigned to appropriate categories.
Several participants presented multiple respcnses and accordingly, as-
signments of these responses to more than one category were made. Con-
sequently, the total of responses is greater than the number of partic-

ipants.
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Table 7 presenis participants' respcnses in each of six categ-
ories, while Table 8 summarizes participants' perception of change
which occurred as a result of the courses.

OBJECTIVE 3: TO HELP PARTICIPANTS MOVE INTO ADMINISTRATIVE
PGSITIONS. .

Data regarding éhange in job responsibility were obtained fram
the Cecember 1981 te;épuggg survev. It was anticipated that there
would be a greater percentage of job changes with the 1980 course
participants since these particigants had twice as much time within
which to make job movements as the participants in the 1981 cource.
Intervening variables that nust be considered alongy with further
analysis of this area include: (a) the number of participants
holding administrative certification; and, (b) the number of women
(locally, statewide and/or nationally) who obtained administrative
positions during the time interval covered by the study.

Five (35.7%) of fourteen participants sampled from the 1980
course and five (17.2%) of the twenty-nine participants sampled from
the 1981 cou-se indicated a change in job respons$ibility subsequent tO
~heir enrollment 1n the course. Examples of some changes include:
teacher to department chairperson, teacher to grade superwvisor,, and
educational eva.iator to assistant chairperson of the Cormictee on

the Handicapped.

oo
-
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Table 7
Participants' Perceptions of Zffect of Course
Category ’ 1980 1981 Total
(N=12) (N=26) (N=38)
Caused Change of Job 1 1 2
Ehanced Job~Seeking Skills 0 6 6
Clarified Goals 2 2 4
Enhanced Self-Confidence 5 8 13
Created Awareness of Issues 6 14 20
Reinforced Existing Knowledge
of Bias 1 1 2
Total 15 32 47
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Table 8
Extent of Perceived Charge in Career Goals
and Career Life
|
Change in Change in
Sample Shor%-Term Long-Term Change in
Year Size Career Goals Career Goals Career Life
o A n % n %
1980 14 8 571 9 643 12 857
1981 29 14 483 S 3.0 26 895
Total 43 22 512 18 419 38 884
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Table 9 summarizes the change in job responsibility of par-
ricizants in the 1980 and 1981 sessicns.

OTHER OBJECTIVES: CCURSE AND SESSION EVALUATICONS

In an attempt to obtain feedback, evaluations of each zession
and the cource as a wnhole were requested of participants. Table 10
indicates participants' evaluation of the course as campared with
other courses they have taken.

As indicated in Table 10, 68% of the participants rated the
course in camparison to otners they had taken as being in tne top
5%, 27% rated it in the top quartile, and .05% rated the course as
being average. Mo participants rated the course in any of the categ-
ories below the average category.

Sare major strenqgths of tne course noted by the participants
include: sharing of experiences; supportive atmosphere; opportunity
to develop awareness of wcmens' needs in administration; expertise,
sincerity, and diversity of opinions of the instructors; guest speak-
ers; group work; solid research base; assistance with resumes and
Interview oreparation; opportunity to see women who are actively
achievement oriented; srictical information; nefworking; wealth of
handouts; waried approach and methods; coursze organization and high
level of intellectual approach.

The\?ajor weakness of the course noted by most participants

centered about the lack of time to adequately develop skills, discuss

one
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Table 9

Percentage of Job Changes into Administration of

1980 and 1981 Participants

- Sample Job Change

- - Yoaar Size % n
. / -

- < 1980 14 35/ 5
1981 29 17,2 5

Total 43 233 10
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Table 1G
Percentage bv Category of Participants' Ratings
Too 5% Top Quartile Average lower Quartile Lowest 5%
Year 3 % % % %
1980
(N=22) 64 32 4 ao a0
1981
(N=25) 76 20 4 00 Qo
1982
(N=15) 60 33 7 00 00
Total 68 27 B ao 00
ot
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discuss reactions or thoughts from previous sessions, camlete small
group exercises, develop ideas and cover all the issues and tactics
for resolution. One response noted the lack cf minority revresen-—
tation among the guest speakers.

Perhaps the best way to summarize the general feeling expressed
by an overwhelming number of responses is to cite one particular par-
ticipant who stated that as a result of the course, "I feel better
about myself and my 'cause'. I don't feel my efforts to make changes
in education <sill be futile or inconsequential. I now feel tremendous
camaraderie with my fellow wamen administrators. Women in Administra-
tion allowed me to see that there is a brighter horizon aghead for ed-
ucat ion because we women ire dedicated, devoted and SMART. I want to
be part of it. I want to make it happen."

Discussion

In an effort to determine whether a "remedial" course for women
addressing specific barriers found to prohibit them from entering
school administration was successful, evaluation of an on-going course,
Women in School Administration, was undertaken. Although camplete eval-
uation data are only available for year one of the three-year project,
results indicate that the course has made a difference in both tne
career and personal lives of those who participated.

The majority of participants showed an increase in ego level at

oo
.
b T Y
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the campletion of the course, and one and two years later indicated
changes both in career goals and job title. Evaluations by particip-
ants both at the time of the course and one und twO Years later indi-
cate a belief by participants that the coursa did, inde. , make a
difference. Follow-up with participants has found that in addition to
the goals specified by the project directors, other positive outcomes

have resulted. For instance, networks formed in the classes have oewn

maintained, friendships blussomed and were sustained, cocperative pro-
jects between school districts resulted, several participants decided
to continue into the doctoral program , and several participants have
continued to refine class papers for publication in journals and for
dissertation research. Additfbnally, many of the women participants
indicate radical change in their personal lives since taking the course
and currently present their personal and professional lives as beiné in
transition.

Although lack of a control group and inability to assign particip-
ants randamly to the class inhibit the understanding of the relationship
between the class ané subsequent actions of participants, the nersonal
testimonies of the wamen and men in the class are too strong to let us
conclude either no effect or inability to determine the effect. It is
clear to the project directors that the class was an important part of

the career and personal lives of the participants.

ot
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We believe a course of this nature is essential to women aspir-
. B N . . . \\-/

1ng to careers in sciiool adminilstration. For the same reasons that
courses in human interaction were added to administrative curricu H
to provide male students with skills most were not socialized to have,
this course was added to the Hofstra Administrative Cartification Pro-
gram to provide wamen with both a support system and a remedial curric-
ulum to offer skills not usually consistent with female socialization.

when such female socialization patterns end, so, too, will the need for

this course.

()
b -




Note

1. Shakeshaft, C. Strategies for overcoming barriers to women
in school administration. Book chapter in preparation.

Lo
T.
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Anpendix A

lbfstra University

Scheol of Fducation
Department of Educational Adninistration

Fduzational Adninistration 280: women in School Adninist;ntion
anuary, 18800 X Semestcvr Stulent Centey
aomary 3, 5-9 ™M January 5,12,19, 9 A - 4 P Room 1%

aster Hours: 3 ’

Arlene Gilligan
Dorothy Pierce

. Charol Shakeshaflt

N i
o) 1

7Y

Course Objectives:

1. To cxamine barriecrs which may bhinder the centraace of women Into
adininistrative positions; and,

- 2. To provide specific information, training,
women overcome these barriers.

and skills to help

Assignnonis:

1. Construct your Own Yesume and make copics for cach member of the
class -- For January 12th session.

2. Select a project which you will develep and sharc with other merhors
of tha class on January 19th. Some examples: A personal careey
plan; rcport on book, paper on articles; project with your clous or
faculty; series of interviews with administrators in the district;
rescarch papar; interviews with board members on attitud.. toward

wOman.

Forrat of Class:

The Saturday sessions will be all day workshop scssions. Therefore, it

will be b2st to "brown bag!' our lunch on these Saturdays so that we cnn oot
to know onc another better and do some sharing of ideas during the breali.

Lvaluation:
yas s o
participants in the class will be evaluatad on thoiy proiect, thowy clnss

participation, and their attendance.

Office Hours (by appointment):

Dr. Gilligan Dr. Vierce Dr Shakesha(lt
560-3551 (Office) 321-3030 (Officce) 560-3651 (OfTice)
23-8764 (tlome) 499-3380 (Home) 627-5305 (oo}

ERI

st provided o eric (LA
g




Cwraluation
-
32

append.x & (Cont.?

Veven 1 Sorool PDMINISTRATICH
Course CUTLINE

Sessic 1t Crowng Ue FEwLE
Januaiy 3, 5-9 PM
introductions and Fxpectations

Tiue Lines
Consciousness Raising Excrcises

Session 11: FieHming Back - Coring STRATEGIES
January 5, 9 AM - 4 PM

9:00 - 9:30 Barricrs to Women in Lducaticnal Administration: ihat
the Rescarch Tells Us
9:30 - 11:30 Assertiveness Training: Changing the Way e Dresuat
Ourselves
11:30 - 12:30 LUXCH
12:30 - 2:00 Succeéding in a Male World: Women Adninistrato:s Tolk
About Themsclves, Their Work, Their Struggles, wd lheir
Successes
Dr. Mildred David, Principal, lewlett Elementaty
Dr. Sally Evans, Principal, Lec Road Schiool, Van' |
Marilyn Foodim, Administrative Assistant, Hall Hollo
Hills School District
Jessica Greenwich, Assistant Principal, Jr. H.S.
Brooklyn
Barbara Kolb, Principal, Woodmere Jv. High School
Dr. Rhoda Lansky, Superintendent, Festbury Public Selhonls
Betty Levinson, Assistant Superintendent, Lynbrook Pablic
Schools
2:00 - 4:00 Getting Ahcad: The New Girls Network
Sponsorship, Networking, Organizaticns anl Jrunals of
Interest

s Schent

Sessioy 111: Tue MaLe YorLD OF ScHoOL ADMINISTRATICN: Cogriing Doors
Jorunry 12, 9 AM - 4 PM

9:00 - 9:30 Introduction of Guests, Opopine Pomarls
9:30 - 21:30 The Job Intervice: An Insider's View
Dr. Fred Ambellan, Guidelines, Inc.
Dr. William Phelan, Guidelines, Inc.
Helen Ready, Persomnel Administrator, lalfl Hollow Biills
11:30 - 12:30 LUNCH
12:30 - 2-00 The Calling Card: Preparing the Resume
Group Sharing and Critique of Individual Resures
A Foot in the Door: Interviewing Techniques
In the Fyc of the Beholder: Dress, Speecls, Iupressions

3o




Seaaren Iy Tisen

January 319, 8 00 -
9:00 - 10:30
10:30 - 12:06
12:00 - 1:00
1:09 - 4:20

ERIC

Aruitoxt provided by Eic:

e . 1. —
Las 108 How 7o
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Paranoid lantasies or Sex Discriiinatic:?
Sex Discrin’ catic.:: Legal Rencdies

Rita Brettscheneldor, Attorncy, timtiagton
LINCE

o " e 1 -5 1 _ T 1 [
Projcect Shaving, lrap-up, Dvilecotion,

¥

-

- ¢
P
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‘.
Hofstra University

School of Education
Department of Educational Administration

fducational Administration 280: Women in School Administration

January 1981 X Semester
January 8, 5-9 PM: January 10, 17, 24, 9 AM - 4 PM

Student Center, Room 145

Dr. Arlene Gilligan: 764-1700 (office); 223-8764 (home) Office Hours by Apnointment
Or. Dorothy Pierce: 321-3030 (office); 499-3380 (home) Office Hours by Appoinfment
Or. Charol Shakeshaft:550-3551 (office); 292-9621 (home) Office Hours by Appointment

Course Objectives:

1. To examine barriers which may hinder the entrance of women into administrativo
positions;

2. To provide specific information, training, and skills to help women overccme
these barriers. P .

Assignments:

1. Construct your own resume and make copies for each member of the class:
Due for Session III.

2. Select a project which you will develop and share with other members
of the class during Session IV. Choose your topic in consultation with
the instructors or from the list provided during the first class session.

Textbooks:

Women and Educational Leadership. Sari Knopp Biklin and Marilyn B. Brannigan.
Cexington, MA: Lexington Books, 1980.

Design for Equity: Women and Leadershio in Higher Education. WEEA Distribution
Center, 55 Chapel Street, Newton, MA 02160.

Education: The Critical Filter, vol. I and Il. Women's Educational Equity
Communications Network, 1979 and 1980.

Format of Class.:

The Saturday sessions will be all-day workshop sessions. Therefore, it will
be best to "brown bag" our lunch on these Saturdays so that we can get to know one
another better and do some sharing of ideas during the break.

Evaluation:

Participants in the class will be evaluated on their project, their class
participation, and their attendance. This is a pass/fail course.

33
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YoMEN IN ScHooL ADMINISTRATICN

Course MUTLINE
SessioN [: GRowING P FEMALE
January 8, 5-9 PM
Introductions and Expectations
Time Line
The Tale of O
ronsciousness Raising Exarcisas

Session 11: The MALE 'orLD OF ScHooL ADMINISTRATION: NPENING NOORS
January 10, 9 AM - 4 PM

9:00 - 9:30 Barriers to Women in Educational Administration:
What the Research Tells Us

9:30 - 11:30 Assertiveness Training: Changing the Way We Present
Qurselves

11:30 - 12:30 LUNCH

12:30 - 2:00 The Calling Card: Preparing the Resume

2:00 - 4:00 The Job Interview: An Insider's View

Dr. Robert Savitt, Guidelines, Inc.

Sesston 1110 FieaTing Back — CopIng STRATEGIES
January 17, 9 AM - 4 PM '

3:00 - 10:00 A Foot in the Door: Interviewing Techniques

10:00 - 11:00 In the Eye of the Beholder: Dress, Speech, Impressions

11:00 - 11:30 " Resume sharing

11:30 - 12:30 LUNCH

12:30 - 2:00 Succeeding in a Male World: Women Administrators Talk
About Themselves, Their Work, Their Struggles,and Their
Successes '

Dr. Sally Evans, Principal, Lee Road School, Wantach

Marilyn Foodim, Administrative Assistant, Half Hollow
H111s School District

Barbara Kolb, Assistant Superintendet, Woodmere Public
Schools

Betty Levinson, Assistant Superintencent, Lynbrook Public
Schools.

Mary Roth, Principal, Port Jefferson Elementary School

Eleanor Rofheart, Principal, 01d Mi1l Road Elementary Schog

l 2:00 - 4:00 Getting Ahead: The New Girls Network
El{l(j Sponsorship, Networking, Organizations and Journals of
EINA Intsrest 3
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Sesston IV: DiscrIMINATION: How TO RECOGNIZE 1T, WHAT TO DO ABOUT IT

Janury 24, 9 AM - 4 PM

9:00 - 10:30
10:30 - 12:00
12:00 - 1:00
1:00 - 4:00

Paranoid Fantasies or Sex Discrimination

Sex Discrimination: Legal Remedies
Rita Brettschneider, Attorney, Huntington

LUNCH

Presentation of Projects, Evaluations

g i)
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Hofstra Uhiversity
School of Education

Department of Educational Administration

Educational Administration 280: Women in School Administration

January 1382 X Semester
January 7, 3-9 PM: January 9, 16, 23, 9 AM - 4PM

Student Cet'ter, Room 145

Dr. Arlene Gilligan: 764-1700 (office); 22.-8/64 (home) Office Hours by Appointment
Dr. Dorothy Pierce: 321-3038 (office); 499-3380 (home) Office Hours by Appointment
Dr. Charol Stakeshaft:560-3551 (office); 292-9621 ‘home) Office Hours by Appointment

Course Objectives:

1. To examine barriers which may hinder the entrance of women into adminis-
trative positions;

2. To prrvide specific information, training, and skills to help wormen over-
come these barriers.

Assignments:

1. Comstruct your own resume and make copies for each member of the class;
Due for Session III.

2. Select a project which you will develop and share with other members
of the class during Session IV. Choose your topic in consultation with
the instructors or from the list provided during the first class sessicn.

Textbooks:

Schmack, P.A., Charters, W.W., Jr. and Carlson, R.O. Edvrational Policy
and Management. New York: Academic Press, 1981,

Sadker, M.P. and D.A. Sadker. Sex Equity Handbook for Schocls. New York:
Longman, 1982. B

Format of (Class:

The Saturcs- sessions will be all-day workshop sessions. Therefore, it will
be best to "brown bag'' our lunch on these Saturdays so that we can get to qow
one another Yecter and do some sharing of ideas during the break.

Evaluation:
Participants in the class will be evaluated on their project (30 points),

their class participation (30 points), and their attendance (40 points). This
is a pass/fail course. A passing grade is 70 points or better.
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WOMEN IN SCHOOL ADMINISTRATION
COURSE OUTLINE

SESSION I: GROWING UP FEMALE
January 9, 5-9 PM

Introductions and Expectations
Profile Sheets
The Pinks and the Blues

SESS1ON II: THE MALE WORLD OF SCHOOL ADMINISTRATICN: OPENING DOO?3
January 9, 9 AM - 4 PM

9:00 - 10:15 Barriers to Women in Educational Administration:
what the Research Tells Us

10:15 - 10:30 Break

10:30 - 11:30 Assertiver.ess Training: Changing the Way We Present
Ourselves. Presentor: Jackie Bendicks, Educational
Consultant,

LN
The Calling Card: Preparing the Resume

The Job Interview: An Insider's View
Presentor: William Xochnower, Search Team of
Drs. William Kochmower and J. Greenm.

SESSION III: FIGHTING BACK -- COPING STRATEGIES
January 16, 9 AM - 4 PM

9:00 - 11:0C A Foot in the Door: Interviewins Tecmiques
Irene Tietze, Frank.in Square School District

11:06 - 17+30 Resume sharing
11:30 - 12:30 LUNCH

2:30 Succeeding in a Male World: Women Administrators Talk
About Themselves, Their Work, Their Struggles, and
Their Successes

Mildred David, Principal, Hewlett-Woodmere.
Sally Evans, Principal, Lee Road Elementary School.
Marilyn Foodim, Asst. Principal, Half Hollow Hills

' High School West.
June Irwin, Superintendent, North Merrick.
Betty Levinson, Assistant Superintendent, Lynbrook.
Violet Mandracchia, Principal, West Islip High School.
Queenabelle Turman, Principal, BOCES, Baldwin Harbor

Road Junior High School.
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2:30 - 2:45 Break
2:45 - 4:00 Getting Ahead: The New Women's Network

Kathy Ohlinger, President, Delta Kappa Gamma.

Judith Cohen, President, Nassau/ Suffoix Council
of Administrative Woren in Education.

Susan Kaye, Chair, AASA Women's Caucus.

SESSION IV: FIGHTING BACK i:
January 23, 9 AM - 4 PM

9:00 - 10:15 In the Eye of tle Beholder, Dress, Speech, Impressions
: Eileen F..cl., Yeshiva University

10:15 - 10:30 Break

10:30 - 12:00 Sex NDiscrimination: Legal Remedies
Adrienne Mirro, Esq.
Attorne;
Amold Firestmne Firm

Violet Mandracchia
Commissioner
Suffolk County (muan Rights Commission

Jean L. MacPhersc
Regional Jirector
NYS Divisio of Human Rights, Queens Division

LUNCGH

Prese. Latian of Projects, Evaluations

Profile Sheets II
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Name or identifiable number

Age Highest Degree You Hold

Marital Status

Instructions: Complete the Following Sentences

1. Raising a family

to

Most men think that women

When they avoided me

(W2 ]

1. If my mother
5. Being with other people
6. The thing I Tike about myself is

My motber and I

8. What gets me into trouble is

9. Eaucation

10. When people are helpless

11. Women are lucky because

12. Mv father

13. A pregnant woman

14. When my mother spanked me I

15. A wife should do

16. I feel sorry




anpendix B (Cont. )

. Rules are

. When I get mad

_ When a child will not join in group activities

. Men are lucky because

. When they talked about sex, I

At times she worried about

. I am

. A woman feels good when

. My main problem is

. My partner and I will

. The worst thing about being a woman

A good mother

. Sometimes she wished that

. When I am with a man

. hen she thought of her mother, she

. If I can't get what I want

. Usually she felt that sex

. For a woman a career is

. My conscience bothers me if

. A woman should always

“valuaation
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Goal and Job Surveys
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Name

Home address

Home Phone Nuﬁber Work Phone MNumber

———————

Number of Years in Education

Schoel Where Emploved (or other workplace)

Job Title and Responsibilities

Ultimate Prcfessional Position Desired

Professional Positiorn Desire to Move Into Next ’

A. List Three Professional Objectives You Would Like to Achieve in This Course:

1.
2.
3.

B. List Three Special Strengths, Skills, or Experiences You Can Contribute to
the Rescurces of This Group:

1
-

2
b
3.

C. List Previous Workshops or Courses You Have Taken on Women's Issues:

D. List Memberships in Women's Organizations:
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Hello. This 1is calling for the
Department of Educational Administration at Mofstra University. Mav [ rlease
speak with -

If person 1s (  When May I return this call so thut
not home ( 1 may reach her?

(  Thank you. I'll call back on

(
If person 1is ( Hello. This is
is home ( calting for the Department ot Fduca-
( tional Administration at Hofstra
( University.

I'd like to ask you some questions which should take no more than 5 to 10 minutes
about a course on Women in Administration which you teok during Januarv 19
Wouid that be alright? As we are going aleng, if any of my questions are unclear,
please don't hesitate to ask. OK?

1. What are your immediate career goals?

2 what are your long term career goals?

3. What is your current job title?

1. How long have you held this job title”

5. If vou are not currently an administrator, do vou think there 1s a .
likelihood that you will become one?

g
Yes )

No

e ————————
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Trartio

]

Please tell me if the course You took on Wwomen and Adminis
changed or affected vour career 1ife in any wav.

Yes

1f ves, how’

You will be receiving a form in the mail within the

Thank you for your nelp.
e vou to fill out and return by January 15.

next week which we would lik

O

ERIC

Aruitoxt provided by Eic:
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) Class and Course Evaluation Forms
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Anpendix o

Evaluation

At the end of every session you will be asked to evaluate that day's proceadings

and will be asked for any suggestions. Since each workshop is different because

0f the differing needs of the participants, we will be constantly consul:ting

with you to check your reactions to use as a guide for future sessions.

Vick one phrase or a combination of phrases to complete which best summarizes

your reaction to the day's proceedings.

leamed...
realized...

was surprised...
was pleased...
was displeased...
wonder if...
wonder why...
wonder how...
wonder when...

wonder about...
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EVALUATION FORM

1. Using a scale from one to ten, how would vou rate this session?

1 2 3 4 5 6 T 8 9 10

LUl Verv Exciting

2. Why didn't you rate this sessicn higler?

3. Wwhy didn't you rate this session lower?

}. What would you want to see maintained?

5. What would you want to see changed?

6. Comments

ERIC y

Aruitoxt provided by Eic:
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EVALUATICN

WCMEN IN -~OMINISTRATICN

- Januarv X Sessicn, 198

vour heip in shz -1g :his course Zor 2 furure time is desired. Plz2ase dnswer
zhe questions below and add comments whenever necessarv. If more ruom is needec,
nlease use the reverse side. Please respond honestly and franklv. The purpose
of this evaluat on is to help us make decisicns about the content and format of
this course for the future. Thank you.

-

' General raring. How do vou rate this course in compariscn wiwh other
graduate level courses in education? (Circle cre)

Tzp 3% top Nuartile Average Lower Quartil: Lowest 33
LY
2. Wh did veu give the course tre rating vou did?
1. How well do vou think the course met the objectives outlined cn che £irst

avening of class ! as stated in vour ccurse cutline sheef®

i Materials Handed Cut i Class. were the materials nunded out in class
useful? Were they mate ials that you would not have kncwn abcut on Your cwi?

Whas are the major strengths of the ccurse”?

[# ] ]

5. what are the imajor weaknesses of the course?
E Q. 0 A |
WJ:EEE 1




= what would vou have .ixed to see mncluded tnat wasn'T!
, 3. Should this course be given again?
2. Do vou th \x this course should te expandel to include more matsrial .
and be held during the regular semester?
. .
) “0. Addiricnal cormments.
‘)!§
O

ERIC

Aruitoxt provided by Eic:
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tlofstra Universtity
School of [ducation
Department of Lducational Administratl

Course tvaiuaticn Form

Semester &

Place

Cbjectives clarifled

10 9 8 7 6 S 4 3 2 1 0
Objectives clearly wpjectives somewhat vague Objectives very vague Cr
defined . or indefinite given no aTtention

Crzanization of course

. 169 8 7 5 5 4 3 2 - 1

Crganization very poor

Course satisfactorily organ-
subject matter ‘frequently

Course exceptionally

well organized: subject ized; subject matter fairly
matter in agreement Wil we'l suited to objectives unrelated to objeciives

course objectives

- 3. Instructer's knowledge of subiect

10 9 8 7 6 ~ S 4 3 2 1 0
Knowledge of subject Knowledge of subject scme- Krnowlecge of subject
broad and accurate what limited seriously deficient anc

fraquerntly inaccurate

4. Yarietv in classroom technigues

19 9 8 7 8 5 4 3 2 1 2
Effective and varied use Occasionally changes methcd Uses one metnoc almost

exclusively; all class nou

of classroom methods and  from straignt lecture or cis-
seem alike

rechniques: Lecture, dis= cussion
cussion, demonswation,
visual alds

-

5. Interest level

—————-—-
a)

10 g 8 7 6 5 4 3 2 1 S
Interest among stucents Students seem only mildly Majer 1ty of students ia-
unusually runs high interested ’ atrentive most cf the time
Q
ERIC ' (over) 0
e
|
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