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An gxaminatigp.of the Content Area Reading Inservice Program

. . N N . ]
’ . e #» at Fort Wayne Community Schools .. ' :

t - Lo - . '

_'Indiana, like other states, has its sharedgof secondary teachers who

- -
-

C -7 have.never been prﬁpa}ed to teach reading qr have been poon(y prepared,
H -

students who are functionally illiterate or who .have not mastered the

# . - *
3

content area courses and declining achievement scores.. The problem of

.
- 2

Fal

teachers and students deficient in skills and knowiedge is widespread; .

=

therefore, Indiana is attempting'to solve its problems'in several ways:
; p

by minimum competency testigg; improved pre-service training;/ana impraved

. ' inservice training. o , ] ) '

*
-

<. Mirimum competency }estingnhas now become a part of the educational -

he reality of

. : system. Local school corporations have to deal with t

- L4

. comp lying Qith Rule C-T, .adopted by the Commission on Gerieral Education
. ) . L] . f ) N . '
of the Indiana State Board of Education, which mandates that'each district
. bl 4 R -

.

1

A . carry out its own educational improvement plan. In order to assist the-<j\

i

corporations in carrying oututhis mandate, the: Comprehensive As#%ssment

3 -

and Prograp Planning Systeﬁ (6APPS) was developed and a set of guidelines
. ~ . . . , 4

. ‘ was writth; CAPPS allows for the voluntary use of test results as a’

graddation requirement, - Because there was general agreement that the pre-

» ' \ ' . # \y

s service prepa}a?ion of sécondéry teachers to teach reading has been

- - N - »

inadequate, the state has had E requirement for three years that every
. - " N o » )

secondary feacher'must‘havg a téreée-credit course in teaching content

ceading”t&‘ﬁigﬁéschool students. All colleges. in Indiana that offer . L.

Ao . N
- B

programs in teacher education offer such courses since to be certified

- -~ o
-

to teach a student needs thié,coursp. Realizing that mandating minimum

»
.
. N <
. v
- . 4 .

. \‘l ‘ * . l' . - ..f'l 3 . .’. - “
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competency testing and a pre-service reading course is necessary but not

]

suf ficient for improvement in "teacher and student performance. A he state

is a]so focusnng on. :mprovement of |nserVIce programs in content readlng

¥ . N &
The Division of- Reading Effecglveness of the Department of Public“ ) -
. -» F ‘
‘ . Instruction this 'year has set up nine regiona] reading—in-the-content - -

- . . ared workshops té meet the needs of content reading and.is publxshung a
r /’ D % .
book for secondary teachers with gquelnnes on how to lncorporate reading ' .
in thenr content areas. ‘ N ' Ce ¢ o . -

- - i

Theré is good reason for the State Department of lnstruct:ons g;v:ng
L 4 N

"top priority to secondery reading. ~ Altheough readlng xnservnce has’Been ' ;

5
- P

around for 25 to 30 'vyears, it_has not been a significant aspectfoiJSecohdany
. o . h . 4

\ »school programs. The Secondary Reading Committee of the Indiana Cdﬁh;i] ‘J L
, of IRA recently surveyed the sé:ondary reading program throughout the \ ]
ﬁ' state (Lockwood & Glbson, 1979) ) The Commlttee‘found rhat on]y 506 of i
the re;pondents nndnoeted that there was an extstnng readlng inservice
1 progran-?n their schools. Another finﬁing was that .66% of‘tﬁe respondents l\
o . 8 . \ ¢

felt ‘that 'some outside assistande would be helpful in planning an in~

-
¥

service program to meet.the needs of their secondary schools. Data from - N

the survey alsd showed 'that: reading study skills in.the .content areas was *

- \

the tooic mos t often sekected by the responden®s (77%) as a ‘topic that

¥

- oL, . . - .
would '‘best meet the needs of their staff at the.present time. It is

! o "

L] -
clear that there is'a definite need to progote secondary reading inr - :
< A .
‘service,’ that content area reading is on the rise inlpopularity, and that
' . Y S e -

teachers apd school systems.feel they nééd outsqde assistance ;n planning )

x

contenﬂtreadung programs. P & . N

W




. - ! ; . PR
g ) / © .  Fort Wayne Inservice Program
¢

. . hd
» . . ' ‘
- , .3 . \
- ¢ A . . .
. . N

“?  To help secondary schools .and teachers set up content area reading *
' A . ‘ .
programs, the Division of Reading Effectiveness this. year is offering a

series of nine tﬁo-day workshops entitled "Reading in the Cofitent Area."
s . . .t ) “~ - (
The purpose of the workshops is to explore the nature of a content area
- . [} . N -

» -

reading program and present various methods for planning and initiating

the ideas presented are relevant to~ the
9 |, . :
needs of educators, Diviston of ReadihggEffectiveness personnél consulted:

' . such & program. To {nsure that

univérsity p?rsonnel who consult in content -area program ngpn?ng and

~

local edpcatérs who have content area programs. They visited schools

-«

where’ the program directors felt their content reading programs were .

H * ’

successful,” interviewing program directors and teachers and mak i'ng slidps,

4 Al

in order to present these programs as possible models for other schools
' L d .

in the workshop sessions. They found that the programs fell intp two

: resodurce-based categories: those developed by employing in-house staff *
. and those employinhg thside,consultants. One of the 5chool systems théy
k vfsiteg where the secondary content reading program was judged 5uccessfg
| by s&hool personnel was ;ort Wayne Com%%nisy\fchoo] gystef.(FwCs), Tdri

* Wayne, In@iana. The program in this school system falls into the

»

category of those develobed'by émploying outside consultants.

* The purpose of ghi$ paéer is to describe the inservice and content
reading program in ;he Fort Wayne secondary schools and evaluate it as a
. 14 posgigle deel for\oéher schdols. The first part of the paher will des-
cribe .the program, %iv}né'informatién about its background and history,

4 . .

theoretical basics and rationale, objectives, assumptions, and instruc-
A - 0

tiomal proceduress In other words, }} will givé a description of the ~ -

. -

-

‘ - ' £ < -

£, - - - -
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eneral framework of the program and haw it is operationalized. The second

ry
.

part of the paper will.evaluate the program as to its relative merits in
- - !
, .

- ° <
/ meeting criteria-for inservice programs and helping students learn from | .
. - » v v
content texts. The last sectknkexamfnes the impact of this program on
. - ,

. ‘ . L .
the local and state level. . TheiinformatiOn for the description was

. ,
% - received primarily from interviews with Fort Wayne school persorniel and

, . “ l’ 13
. The Division of Reading Effectiveness- personnel and materials supplieg by »

v

1 - .
the program director at Fort Wayne Community Schools.

3

« v
.

De§crigti6n of the Program

*

. Background and History 3 Y, »

- J/ . Understanding Fort Wayne's philosophy of reading inservice and cuy- .

. . . ’

riculga\is negcessary fo!'understanding the secondary content reading
. - v - N

~

program. ‘According to ‘Dr. David Platt, Director of Curriculum Develog—ent
- ) \ .
for Fort Hayné‘CQmmunity Sé%oo] System, inservice for grades K-3 Ta

- v . )
emphasizes skills. - Theére are two basit sets-of inservice patterns for

.

s ’ - . ‘
these grades: (a) inseryice to help the teacher become a betfer manacer
. ‘ vy . ’

of "studefit curricglum. Somettmes,” for instance, Houghton-Mifflin provides .
* . ) B
Y

PR * - } ’ ‘, .
the inservice to help'teachers hecomg¢ complete managers of their program, **

AN N .
particularly the papér and pencil aspect.f (b) inservice to help teachers
B 2

become better diagnosticians and pgegcnibers} Dr. Platt feels good

»
»

. . ' .
diagnoses are a-dime .a dozen but/good pgrescribers are rare. He believes

’ R ‘o .

t s +
- there are only twelve or so good ores-in the United States. Betwegn r
grades 4-9, the main emphages in inserviee has been on diagnosis and
LY . s

N LI

' / » - ) - g ’ .
. remediation. Nag¥ most of the,inseryice ¥n the middle and secondary grades '
Y s . - * B \
is conteht reading. N ot ’
i LS 5

g
‘ S N
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Fort Wayne schoo]ﬁadministrators are hoping enough skills are acquired

. (- &
’inrgrades 1-3,§p gtudents can handle the print in grade 4; no content

reading appears until 4th grade. In addition, grade‘eqﬁihab@n;y growth

rates level off by then; there:is a spurt from K-3, but -a leQe]ing of f : -

aftgr grede 3. Students are assumed to be decoding by 4th grade wheq they - .
bégin Indiana History, basic‘geograpﬁ;, and science. MNo basals are used

i;“?ort Wayne after 6th-graée but the system is cansidefing.goihg back to-

5i)asals.- FWCS believes that basals offer a stream]in;“m;nagement system - ’ g

and that basals make it easier for teachers to get ‘at the skill 'system, )

helping them differentiate between good and poor readers. When reading .

-r -
0

iexts,were adopted two years ggo; the middle schools adopted texts from a
. _ -4

’

company different fiom'the basals in grades 1-3. It was a hodge-podge: I
~situation and not a program. In seventh grade the'rangg in grade level
equivalency scores becomes very wide. In government classes in the 12th ®

de, "9 grad Is i ing. k of a’ basat,
, grade thg:f—i;gﬂg grade levels in reading. The lack of a“total asa‘.b .

., ’
Competency Act

programvfor reading for all grade levels and the new C-]
in Indigna motivated FWCS to intensify reading inservice for content area
v . . , e . .

3

teachers in middle‘and secondary schools,

u
-

The present content reading program began fiwve yeé;s égo at Snider
v " { « )
HighsSchool: At that time Dr.-Platt, Assistant Principal of Snider High
. - . N § ¢
v H
School, -formed a secondary reading cdmmittee.. The committee, acting on

Dr. Platt's Suggestion, recommended hiring Dr. Marjory Shoemaker to pro-

vide reading . inservice for the staff. ,Dr. Shoemaker, at that time a .
free-lance cqnsd]tant, had formerly heen a graduate assistant and fellow
. -

at Syracuse University, working wjth Dr. Hal Herber, an expert in content
¢
S . 4
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- - e I . .
aréa reading. Dr. Shoemaker made a presentation at a faculty meefing, an
. - ‘ 4 . q,
awareness session about content area reading for the total staff. . ' »
. . 4 . .

Mr. Petrie, the principal, asifed for .volunteers from tontent Bepp]e to

®

make a commitment to meet with Dr. Shoemaker every other month the rest

-

. ‘ of the school year. This meant Wednesday after schoo] two hours and

.;//’ ' Thursday and FriJLy during preparation hour, a total of four hours a week

. . " A ’
in addition to any outside of class preparation that was needed. Out of - ,
s . . -
. 70 teachers present, 26 signed up. ) o~
T ’ " - The following day, Dr. Shoemaker met with small groups gfving informa-
- .~ * . - ’ ) -‘s.‘
A tion and specific guggestions._ This led to other sessions in small groups ',

e »  that first year. The first year focgseg:on awareness of the Herber

“ o .program of Eonteht rgéding"and classroom techniques. The whole year was

. ' tpént devéloping awareness and basicfskills of being able to manipulate
: y ) -

‘ the product. .Teachers‘from all subject areas were represented--art, music,

. . ) L . . . 7 .
- industrial arts, English, science, math, social studies, etc. The small i
) )
L]
. » groups were interdisciplinary and became a support group, meeting 12-16 '

.
.1

- ‘ . -
times.that first vyear wjth Dr. Shoemaker, who provided a total of 20 days
of inservice. Dr. Shoemaker worked for FWCS on a part-time basis the -

~

first year, spending every other month at Snider High School . During the

¥

. ) r P .
, o month betWeen visits, the volunteer content teachgrs worked on material \
. . ) 1

N . constﬁuction,tHat helped themxhnderstand the concep}s of the Herber content
’ r i ’ . -~
‘ " reading program used by Dr. Shoemaker, making three leve] guides that they

. -
g -

- used later in their classroom. Teachers receive close supervision th

first year with Herber's concepts interpreted a

Dr. Shoemaker and their many duestions'answeréd. .

Q ) ; ) ‘ 53‘ ) coe ’
ERIC , ( R ’ 4 '

P o ; 3
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Teachers perceived Dr. Shoemaker as a qual ity person from the | -

’

_— . .
beginning and appreciated.her helpflilnessx According to Dennis McClurg,

)

a former social studies teacher at Snider and present Assistant Principal
- [N

. N .

at Northrup High School, Fort Wayne, Bhe catalyst for bringing . :

Dr. Shoemaker back the second year was Assistant Principal Platf.é He was -
Y
dynam'vc,%rceful, and respected by teachers for his i;niterest *in and

> ‘e

kpow]edge f curriculum. Dr. Platt feels strdhgly that /i f a school goes .

into content reading, an understanding of the 1i®erature that supports-it
is vital. One of the significant pieces of the literature is by Gagne~”

in the area of information processing on thé subject of four mémqry concepts,.
@0 p g on, SUD J My

.
" He believes for inservice to work, that suégaining interest in the project

)

on the part of one consultant is necessary’. Because of Dr. Platt's

.

inservice philosophy, knowledge of content area reading literature, and

[y
.

his dynamic personality along with the teache('support of a practical

‘curriculum-sriehtéé inservice program, FWES was persuaded to make a

commitment to hav9 Dr. Shoemaker continue her conéu]fing on a long term ™

bas.is. . . .
* .
Dr. Shoemaker continued working with teachers in.the content-area

»

. reading.program foy three more years. She provided a total of 60 days of

inservice the second year, 100 days the third year and 180 days .the 4th

* [/
year as a full time staff member. Since the first year focuséé on awareness
gnd classroom techniques, the second year focused on teachers' using these

v LY ~
/

.

to develop a four to six weeks teaching unit. Teachers became somewhat

less dependent on Dr. Shoemaker; and other teachers, impressed *by what

- -

1 .
they saw going on the first year, volunteered to work with the consultant. .

The third year was spent on classroom testing and evaluation, and the
/ = ~ . . * .
-7 ) 3 ]
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fourth on developing local expertise. Teachers who had been with the -0

“e + . ’ . Al ’ o
Tnservice program from the beginning taught others who were new. By ﬁﬂé .
. . rd * - '3 -

end of the four year;,‘the program had been extended tb six high sehools
. . t - ’
and thirteen middle schools. Dr. Shoemaker trained 25 teachers as in-

) v . ) ,

hou§e experts who are continuing the program now that iﬁg,is no longer ,

' ¢ Q . ) ‘ . "1 " *
- - on staff. Teachers meet oufside of school hours with these in-house'

- .

-

experts receiving from 16-20 hours additional inservice time each yéar:
N .

|n)addition, the school developed a product bank to which teachers .

»
- ~

. continued to submit their lesson designs.
A P

v -
. This is the fifth year of the coptent reading" inservice program at

$ - ‘.
FWCS. The pattern for all five years has remained the samezscommitment,

.

. “time "learning the concepts, and materials. Each year more teachers and

~ .

. B S . .
schools have become ipvolved on both middle school and secondary levels.

The prograﬁ has been funded with federal and state monies. Last yesr ° -

’

FWCS spent $42,000 for consultant fees and travel (taken from their

.

. program development and evaluation fund) for the content reading prdgram.

They were willing to”invest tJle money’ last year and the previous yéars

-

because the cost will be eonsidegably less in the future using iﬁ-hpUSe

~ ’ - »
experts to continue the program. FWCS plan.to hire their own teachers '1 i
\
. to do future content read}ng inservice; to attragt teachers to this idgﬁ -
. N Tt

of peér teachjhg,‘teachqrs are not onfy paid by the hour but are given

clock hours on the salary schedule. Last summer FWCS and Indiapa-Purdue

. -
University at Fort Wayne offered a two week, 5 credit workshop course

2

* -

taught by Dr. Shoemaker to teachers and adminietrators in the Fort Wayne .

. -

~ schools. - Teachers who had previously worked ,with Dry; Shoemaker and some

.
b =, V B . + '

Q ' ’ iU ‘ "
ERIC - ‘ | | T
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-

*
- . new teachers and édminiStrators learned the theory of the Hal Herber .

- - M B
program and made products. Hal Herber's book Teaching Reading in Content

.
*

- . Lot
Areas, second edition and his video-taped program.were used as well as
-. ——— > - * ®

Dr. Shoemaker's demonstrations, -lectures, and examples.

»

This year, . Dennjs McChurg wrote a proposal which was accepted by the
4 F o

M »

school board asking that the course attendees
\

teachers far inservice 4nd teach them. The school\Bbérd would select. the

. .
be allowed to recruit new™

L]

in-house teachers and pay thém $8.00 an hour with the morey coming out of

the Program Development and Evaluation Commiftee Budget. Apparentily the

[ R .

plans are;p;o%9eding toward this goaf. Ken Richardson, reading teacher at
Snider Hiéh %choo], after working -with D}k Shoemaker for foLr years and
téking the c&urse last summer, reported }bceqt]y'thaéehe end o{hers~ar;
now'activélin setting up a p(ogram'to Eeaep ther teachers. ‘Aith0ugh
continuing the jnse}vice using m;ster teéchérs is Eime;con5uming for

» * . . . . ’
those regular classroom teachers, they are enthusiastic about it because

. . - . . - .
they believe in the program and see this as a nice way to supplement their

¢ *

y —
+ * f

income.

: - Dr. %ﬁkt; stated that although Dr. Shoemaker's approach was different

4

ingsome, respects from Herbef's,‘thé differences were superficial. He ‘felt
that her approacqrwas superior to Hal Herber's'videa-taped approach.

According to Dr. Platt, Herber's. v

ideo-taped pFesentation, Reading Across

the Curriculum was filled witﬁ jargon and couldn't stand alone. A?ter .-

s

seeing it, he fg}t frustrated. Even thodgh, it may be a solﬁ$ion for

-

smaller school corporations because it is less costly, he felt it was a

, waste of money. A consultan®#]ike Dr. Shoemaker is necessary to answer the’
- q

#

many questions that arise. . Her approach is basically ‘interdisciplinary,

i o~
[ER\V ‘ . " ' 1~1 ) . ' '

T |

i

~2
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. using free pernods to make)a brneféyesentatJon, uslng examples of the
. beoas . .-
~‘d|fferent read|ng guldes an as&ihg,for teacher products based on the
» ¥

- - ~ . -
-

-

examples. It is an interactive gpproach usnng sma}l groups The teachers .

° N . ‘_‘ 9 . L .e ,

learn 60% of the xnservnce kqow]edbe\from éach other in the small gtoups., oo N
- > . -, ‘ ~y,

©Art teachers lnform social, studles and- math teachers about how they use, . .

and design the gundep readnng&guudes, for instance. ‘Ieachers were
4 . ~
/ L ® . o N N
encouraged to produce products apd g bank was established. Each month'a > .
- . ~ . \ .
Es “~ ,

bibliography of the current products in'the-ba%k is prepared and ) '

", . ’ . . } -- '
. distributed to the teachers. . . ’ /]
’ e ; ’ LB

. - ! w . o
. - . . » _—- ¢ N 3

4
-
p

. Theoretical Basis for the Herber-Based |nservice,§fogram at FWC§‘ “' -
.- Dr. Platt noted that the theoretical basis for the content reading ‘It

F4 » . R
inservice at FWCS is Robert Gagne's information processing. theory.. Gagne”
y Pl ' s
and White‘(l978) state that modern learnnng theornes support the -basic-

notlon that the effects of |nstruct|on may best be understood by expl%rnng

- s

_the three term relation: |nstruct|on — Memony Structure —> Learnlng ..

v
. -

n§Dutcomes. The aims of |nstruct|on oftep lnclude thekestabllshment oﬂ more
. . I . A

than one kind of memory structure, |rrespectﬁve of the degree of specnfncnty

. ;

. expres'seﬁ in rthe instructionl objective. - Memory strgures ,are related

] "‘

Al

~ 7 « . ) 5 . ! L.

to know]edge stating and rule applncatlon learnlngroutcomes 'Knowledge : ce
L - " )
stdting. can bé measured by measuring the retention of know]edge in terms
B vy - ~
p
“of completeness and'correctness,*of pgppos‘tuonal meaning and’ by measuring

- T . ‘ ®
d

4 . . )
Inferences making using 'near'" and 'for transfer.! Assessment of .rule

' z
N v ¥ - v M

S application involves retentign and transfer of the sule to nével situagions, ) .
- . ' - < . .
1 . . . ) * ‘ , hd -~
using vertical and lateral transfer. . . , - ; ¢ ’
“ ”~ - . L] .

2 [

' N : ' b
v ¥ Four kinds of* organized memory structures have been dis)lnguished: a
, T , . 2 Lt . ~ , v _ X . T e
network of propositions, intellectual skills, and episodes. In the network

12
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of proposition, arpyoposit?on i more than one concept that the learner ) g
3 . . . . 4 . , l‘
relates: A concept s more-than one idea. There is no hierarchy-<everything" i
: . . . M . * \
T / - . -
co-exists, but when bne;relates,.that is a.way to remember. An
- )
intellectyal skill .is an abstraction of the. network materials but it is ‘ . ’
- e (' . N . -

. 3 . B N
noy hje}azpﬁical'because of schooling. fhe‘imagery construct is highly \ )

» -

-visuai and one remembers because of seeing. Remembering linguistically o
- * / . i M ‘e - 2 ' - . ' ‘ -
storedsentities may be.aroused by images‘or vice versa. The episodic PO \f’l
- .\ . . . . . . .
memory structure incorporates (representation-of personal experié;ce) it
- . [
is the representation' of '"first | did this, then | did that." Episodes . .

may be a special subset of images and verbal knowledge. Memory structures

. ; e
s

Knowléﬁge statirig as a learning outcome can be related
- ’ B - *

3 _ #

have rerétionship.

o d - . . . .
to the memory structure of propositions, including relations among

»
i N .

Q;Opqsitioné and propositions are auémented b9 other memory structures,

pagi?cula;ly i@age§~ana,kpisodqp. _The implicattgns of this @sdel f;? ]

instrucgionéfﬁ that.§tud$nts' under%@énding‘of what js,being\éaught will ' .
R s

be,deepeneq.to the'extgng‘thét a greater varipéy of types ogire}évant N - -

ﬁémory.sg}uétures;are stqred and that ‘thesé memory structures bec;me xa /;r -

| o)

.

o~
'

. ° - .
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Definition of ‘Content Area Reading : . (

3

v Dr%, Platt defines conteqf readiﬁb by saying what’-it isn't: +SQ3R is

. ! L) v, v
not content reading, content'reading is not concerned with rate, vocabulary

growth  or comprehension per se. Content reading should be ca]]ed’eontent

thinking. Hal Herber, inhis_ book, Téaching Reading in the Content Areas 1

T e - K . . ". ) ’
(1978) defines Pteaching reading thrdugh content' by comparing the res-
- - s *

ponsiBil{ties of a readiné’teacheF to those of.a content ;eacher. A

N
* El
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readigig teacher!s.curriculum is a set of reading skills; he does not teach
. . . . .
E 4 4 5 .
- . content gaivdevelops an understanding of the processes being applied to
. . ) T ) : : N ..
<RE ', ‘those matertals. The content teacher has a set of ?dea;'as his or hegs

.

* curriculum. = The teadﬁgr‘teaches bnly;the skil]s.needed‘to understand the

- y 0

.

R ideys that the curriculum calls on them to understand. Ski[]z are - 7

v . . t
ggveloped functionally, not directly. The~skills to pe taqi:\bare deter~

. ) nﬁged by the content of the material‘assigned for a given lesson, nevér

> the reverse.

3 .
-t )
* ) -~ . . . >, . e
. Rationale, Principles andi |ssues N .
L7 LT - -
’ s , “ « The following principles and issues of coritent area* reading underlie
L “g%'hé program presented by Dr. Shoemaker to FWCS.; )
X “A 1. " The transfer of reading(;kJIIS‘is unnecessary'when/fbntent
) K% ‘. .
, s T . and process are taught together. ~ - ,
» . ’ - v - °
2. Teéchindakhe process is as important as .teaching the content.
- { -~ -+ . ' N ! . i
. 3. Student interaction is more productive of. learning than
4 ’ ] . 3 . / ‘
. student. isolation. . B .
L ) * .
— . ’ . ~ '
) . L. A person tends to learn best what interests him or her most.
5 . 0 v
I » )
5. Fusing tontent and protess requirez\simu]ating the learning
sequence through systematic teaching. -~
- 6. Recognizing ideas is easier than producing then. ‘. > .

. .t 1
7. Through teaching, relatively simple tasks can be made ‘

-

unnecessarily complicated. .\

8. Students often learn more w?th; than from, teaches’s; but,‘whqn

’ ’

g
that happens, the '"with" is also "from." .

. «

3
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She elaborates on the

v "definition, and point

T, balancing process and
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*

. process. .

/

.

Rationaie:

A
Definition:

. -4

Point of View:

~ Rationale:

) N . \
Definition:

,

. Point of View:
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following principles, gLvingrfoy each g rationale,
\

of view: eliminating the need for transfer of skills,

content, simulating the sequence guides learning,

interactqufstédeﬁts Tea;n more, and sequencing for.the comprehens ion

» *
- L
\ N *
' B '

-

L . {
> * Eliminating the Need fobsTransfer of Skills ' '
‘. . H .

Transf%r of reading skills to content areas is
unnecessary.if the process of how to read and

study’ in content areas taught within each area
by each teacher. )

Transferring of skfl]s)is a procedure which _ A
requires students to learn skills in one place
(e.g., from the reading teacher) and to use

them in another place (e.g:, ifi the science
class). o ‘.

Reading skjlls must be used in order to gain
information .fromgh printed source. Skills taught
separately from the independent or tontent
material in which they are needed are not trans-
ferred automatically. Teaching the process,
proyiding supervised practice de purposeful
application of reading skilld in a structured
situation, is essential for understanding any
content material (Nemeth & Shoemaker).

.

Balancing Process and Content

7

.

Teaching the process is as important as teaching
the content, ’

- , .
Process is' the means by which a substance is
learned while content is the product-®what is
learned. ' )

Few balances are as difficult to attain and

delicate to maintain as between the content and '

! .
the process in a subject area's curriculum and .
instruction (Herber). Every content area teacher

-is responsible for and intfrésted in‘his student's

acquisition of the content--the product--6f his

- ) 4
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subject. Each teachér ¥pnts his students to learn

more than just the coursé cont;zx, he wants them

to be able to continue a lifeldng learning in the
subject area. In order to accomplish this, his.
tudents must know ''how_to learn'' the subject -

matter--the pTOCeSS’ e concerned teacher will

teach them to establish lndependent learning

habits through 3 balance of process and content.
T k P

-

Simu]ating the Seouencerhuides Learning -

’ .

v , Rétionale:

Definit{on:

H

¥ "« Point of View?
’ E
u -
s ,
b
< W 1
ey
r- -
. / .
L]
*
4
s -
»
’ -
s . ke -
h B
( .
Rationale

S T
iEm{C N '\‘.
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Systematlc teaching snmulates learning by

'guidnng‘students thrqugh the- process

-

Slmu]atnng the skills sequehce involves walk'ing
students through. tHe theoretnc hierarchy of

. skills. . :
"Mos t psychologlsts agree that learning takes
place in a sysngpat?c manner proceednng from easy .

to difficult steps which result in simple to pro-
gressively mort complex behaviors on the part.of
the learner! (Neﬁeth & Shoemaker).
Dr. Harold Herber, has suggested a hierarchy of -
comprehengion skills and a process of vocabulary 4
technlques which lead students through the ’
]earnlng proceés. PTF\e teachers' guidance has

sufficient flexibility and latitude to permit

students to use their own systems for pursuing’ . b
ideas and app%ying skills.

One specific app]tcatlon of this theory can be:
observed within the instructfons given for
assignments. Guidance through instructions
includes atstatément of the purpose of the
exercise, methods ‘for validating the answers,
and the expectation that justification for
answers will be, requnred

2 » - R iy

Interacting Stadefits Learn More -

M 1
Students who work in small study teams where
discussions are an’integral part of their
assignments léarn better than students who

work indépendently without discussion.
- . -3

F:3

=
L
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t Definition: lnteractron is the. process of studen:s meetn ‘ .
'3 _to discuss the details, relatnonsh:ps and - R
A concepts implicit;in the content area. . T

J
- . .

Point of View: Discernible resullts of student iriteraction have

‘Teaéﬁgr

+ directed:

been moted by varjious researchers. Currell .
faund interest, tention, and comprehension
all. increased when pupils work in small study

= teams. Herber, Vacca, and Sanders all cite .

\ eviderice that dtscu5510n pJoduces galns in.
o learnnng S . .
. L 4 )

. Accordlng-to Barron, Herber, and others,

? ¢students' interaction should focus on giving
supportive evidence for their assignment .
answers, When responses are evaluated in
light of thig' supportive evidence, stydent .
interest and motivation increase.

N .
Nt Sequencing for thé¢ Comprehension Process
s T -
N statements with references - .
statements without referénces . T
questions with references
questions without reférences

—

’
< .k-. ':%‘N

Student ‘5 ~questions without references
directed: s 6. statements without refsrences .

Too oftéen we assume that by donng #b, students can
perform #6. )
There are different -levels of comprehension or
cognition. They are related; in a sense you
* Could say that one lead¥ to another Levels of
" comptehension consnsts of the fol]ownng terms: .
> - >
1. 1|tera1--what d:d the author say? e

» ~

2, |nterpret|ve--what d|d the author mean?

3 appfigd--how can we relate what we learned
" from the author and from our own experience?
s . -

4
.

+

Objectives

*

levels,

lit

[

% -
, L ~a ¥

3
*

"For FWCS the objective is to produce an indebendent reader on all three

L

7 . .
eral, interpretive, and applied. They want a reader who can

- a

4. - L.

0 - ’.
. ' ‘,1( ' . &
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read;th§>lines, read between tHe lines, and understand what the author’

t .

.meant, and zake\what,$he author said and apply iﬂ to the reader's own-life

’ .

- { 1 . [
experiences. They want a reader who can answer the questions, ‘What does

L
. - [ L

-- he say?'!, '"What does he mean?'’, and "So what?''. If the content area

v
»

.

teachers can produce such readers, then it follews that. these studeffs

. . L]

wiyl‘be able to master thﬁ.Fourse coentent and p%gﬁ-the minimum competency
. N ' .7 ‘
‘requirements g4f the C-1 law. FWCS will then be able to breaghe a sigh of -

-

“relief when it sends the tests results to the Department of Public
‘. s -0 . .- '

-

Instruction.’

N " Herber's ultimate dbjective appears to be to improve students' ability

- ’

to ihdepenq%ntly cohprehend c6ntent area neading-nmteriafs (expository

”

prosgﬁf‘ The more immediate objective is to facili;ate students' under-
. v ‘
standing of a particular text through teacher-prepared lessons. The

-~ P +
4 ’

implied criteridp tasks for students- are ‘teacher-prepared ‘sests®and

- possibly ;tan%ardized dﬁqtént-area tests (Campione & Armbruster, 1980).
- P \\. : " ﬁ' U

Assumpt ions_about Reading/Learning from Text and Teaching

.

-Dr? Sheemaker's Herber-based program has the following assumptions

about how students learn content from.reading atext. o
o . . . - ? - .
‘I. 'Reading is a three-level thinking process. The literal
j R level inwilves decoding, The interpretive level involves

4 L4

v : o . £ N
,interpreting the meén;:;)of the decoded woerds by identifying

- -

' the ideas!or concepts from intra-teﬁt relationships. The

‘

i ‘k applied level involves re]ating the presented ideas to prior
. kngwledge and experience. Ce
. . .
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2. Reading entails the abillty to reason about what has been .
read. Reasoning can be open or closed. C(losed reasoning is

\ . i
content-bound, intrinsic to the text and is closely related

, ’
to the literal and interpretive levels'of complrehension.

.t
M .’

Open reasoning is content-free, extrinsic, and associated 7 ' .
- ’
with the applied level of comprehension. ' -0 . R
t . ] . r
%/ Readers must 99 able to ident{fy and use the typical organiza- o

. -
5

tiona]tpatterns of text (cause-effect, compafe-contrast, .

tige order, and simple listing).

v
L s

% —_—

—

Fi ﬁ‘
L, Readers must have the ability to deal with new vocabulary,

I3
particularly how.to acquire word- definitions, and meanings
~ - . 5<.\ .

from context; word structgre'and the dictionary: —

5. The functional approach t@ reading fnstrucfipn is better than ;
. ( . - ” ¢

. . ., & -
the dirgct approach.” Reading instruction should be done by

* s

Y

subject matter. teachers usi?g.resource materials normally used

' A . .
~-in the curriculum. . ‘ Cs . :
. . . . 0\
- . o 3
6. -Students shouldn't be taught about resaing,,but should bé
-_ . T . .

.
-

" taught hoy to apply the reading &nd reasoning bgpeesses
effectively. If studeats 'walk }hrough” simulations of basic

. . . " ‘1
reading/reasoning processes, they w:‘l»eventually‘be able to

-

_use the procésses independently. t/ o L -
/
4 »
J 3 - -
)7. Learning is facilitated in student-centered instruction; -
L ]

~ N s *

N

students %should be_acﬁ%vé]y jnvoiyed,3n the learﬁing‘proceés * {
. , . . \ »

- 1
and be encouraged to discover the relevance of their prior

¢ . ]

knowleﬁse*ahd experience to the, immediate task.,’'

L] » = - B
’ \ - % r_z/‘
1 . ‘
- >4 13

| 4

(v




s L. . LT - )
K A - a A , P .
5 1 h ¢ v
. . A S . . v . , ',
o Lo . Y L .o .
e : " L Fort Wayne lnse:xi;e;ﬂﬁggnam
- - . s . . L - *
. .
i J : , ‘ " N “ ) . ]8\ .
s , * . l'w'J > ) B ’ ' ) \\‘ N »
- % ’ - ) .
8. Students can bengfit both Cognitively and effectively from
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working in smal]; random]y-assigned groups used régy]ar]y in
' .
3 , s . + . - . N
» . the classroom. : 4 .

‘ . s

Instructional Method.and-Procedures . 4 s ' / ~

% Ty H : *
) The main instructional methods are teacher-prepared, structural
. ”~; - i ' P

¢

lesson§ andk§mall'gFoup discussions. According 'tg Ken;Richardsoq, reading - '

-, teacher’ at Snider Hidh School, the method: is ?giget students to simulate . —

. Y. N . . . «
the process one goe$ through to read effectively. It is'an interactive . .

method, using sma]ﬁ groups,  randomly asstgned. Each student in the group - J
. . . : ) q
has a guide: one student acts as a leader for the group, helpinzf;he ' .

L

. ' . )
* less able to use the guides on ﬁhe three levels. Sometimes a whdle period ) .

is'épent on the guides, other times only arpart of a period. ‘Students

¢ N

. read the matérial with the guide beside thém. .They cap readlthe guide ' -
' tee . . . o Y R
v 'first or simultaneously. ’ I - .
R » - . -
~ -~ . ' R . . )
» , Herber recommends that the overgll .sequence of instruction inglude :

‘ -

. three stages: preparing the students tolread, guih}ng the studenfs as "

/they read, Pnd)developing independence appropriate to the students' needss
. o ¢ ’ N .
LA

.éhs‘progréss. The preparation stage involves establishing motivation,

*

providing g frame of reference in terms of background information and

L . . /l . - /. *
review, establishing anticipation and gurpose for reading, giving //(
. i . R o ..
directions for use of the materials, and promoting vacdbulary development..,
. * £ ' '

* In the guidance stage,’students use teacher-prepé;gd guides for levels of
* * ' < . -

1

comprehension, organizational patteras, and reasoning. During the <
% ¢ -
& ¥ . )

. independence stage, students apply the processes and concepts.' .

' \
3 - g * « .

ELL) O e =0 U
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. The following procedure is recommended by Herber for preparation and

¢ usé of the exercises. The teacher should first apply the re]evant\e;
N ) L e

process (levels of comprehension, organizational patterns, or reasoning)

-

to the text or other informatidn'-source. Next the end product of the =

> - . . -

’ « /applied process is given to students in the form of declarative statements.
, ’ - ’g * -'
Students must cite ‘evidence -frof the'infqrmation sourge to §d§port their

e - .

decision about the appro;riaténess of the statements. During tHe randomly-
N, }. i
Aassigned small group dis ussions, studemts should discuss cognif}iz

’ - s

processes and content. M .

~ . -
N .

-

‘ Dennis McClurg, former social science teacher at Snider High, School,

"

states that when teachers use ShbémakéF/HerBer philosopﬁy.of content area
reading, they must inéofpora;e this phi]osophxkin thelir testing. The

tesit is a test of the students' comprehension, of the process. !f]a

student had been asked to read a paragraph and the pattern was cempare-

-

. ¥ contrast,;ahe test would ask the student to identify the pattern used as

-

weT! as the subject matter. For the applied part of the .test, Jf students

. - \ .
Jin ggcia] studieg had beem studying a unit on ethnic groups, they would

. .
' .

have essay questions like these: (a) ATT oaks are trees, but not all

z

‘brees are oaks. Apply this §{;tement to the unit jjust cbmpleted and‘to

your own life's experience. (b) Is Amerigaﬁ soéTEby combination 'salad 5
4 / . v

with French dressing or cole slaw? Use'the unit just completed and your

. own life experiegces-to answer the'question. According to McClurg, not

all’ students can do the applied part of the if%t, but the objective is-

puy

€
i
[

to have all students do the literal part and almo;t-all do the-interpre-

tive part, and as many as possible do the applied part. ,~

e . ~ .

FRIC S

.
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The structured overview part of the ShoéWaker/Herber program appealed

.

to McClurg. The structured eoverview is a pre- and post-organizer. In

» L4

‘the preparation stage the teacher would take all concepts in the unit

;and put them on gﬁé blackboard in the structured overvfew. It ties all e
’ ’ \ v

'the parts together showing what i§ related to what. The whole is on the
N k 4

béérr--this chapter. in tﬁe chapter test, tgachgrs can have the students
use th; structured overview & a post organizer. TIf theré we{e 18 concepts,
. ' .
( ;he‘teécher céu]d put 18 words on 3 x 5'cards, one word pn each card.
- Each émall g}qu would be given a set of cards and asked-to arrange the

., cards on the floor in a pattern to show how the ideas are related. Then

each group travels to the other group and sees the differences kn the’
‘. . i ¢ -

patterns. eﬁach-group must explain to the teacher and other groups the

v
-

reastns’ for why they did what they diq. The teacher. and other students
then evaluate to see if their,pattern is correct or a po;sible alternative.
s 2
. ‘ M - - 3
- Dr. Shoemaker used ‘those same fnstructional methods and procedures
- .

B *
/

s

with the content area teachers to teach’ them how to read/learn from
. content area sources. They were randomly-assigred tq small groups and
given reading assignments from Herber's book and reading guides. They

simulated the reading process themselves while learning the' content.

* Evaluation of the Program R

-
f

Evaluation by FWCS Personnel.

* ¥

» [
Yt -

- Teachers and administrators o% FWCS are pheasgd with the content area
N P

reading program initiated by Dr, Shoemaker. One teacher, said that it was
- . - - . B .

I3
-
5

the first time in ten years of teaching experience that a commitment had
\ . . " v .
been made by a school system to a consultant to come in on a long te%m
. . N .
basis«and work with teachers on something they could use practi€ally in_

ERIC . o =

Aruitoxt provided by Eic: .
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a classgroom. A]wafs before it had been a one hour, one day, one night,

.

or one weekend shot. This is what motivated him to get involved in it.
e

Dr. Platt consideafd it a success because it was not a "flim-flam"

i
-

inservice ptogram. A reading specialist was not brought in for one and - '

a half hours or for ons day with the tHouth that there would be a\péy ’
) S~ L
off. One of the reasoms ‘of the success was the gontinuingqsupport group
]

~

the content area teachers had throughout‘?he past four Vears. Content :

*
.

reading, he fee]s,'is a difficult methodofogy and it is easy for a
A
/ . teacher to get diécoyraged, to think that he's out in.left field doing <

somethirng that no one cares about. Teathers needed to celebrate their

.
.

successes and lament their failures ang could do so with the support group

consisting of the consultant Dr. Shoemaker, the system-w}de secondary

- . .
reading committee, school admimistrators and fellow content area teacher

volunteers. Because content reading is not easy, he fel't it necessary

4

to get someong who knows something. Dr. Shoemaker is one of theidozen
‘'or so pegple qualified in the country to carry on a good content area

f {
reading program, according to Dr. Platt. (The other ven are also

“ b -

dijpiﬁles of Hal Herber.) Content readiné is not 'an inservice that makes : .

. I

- / - .
weak " teachers better. It does,make good teachers better. Because it is .

#

abstract, the weak ones drop out. But it is a good ingservice program.
) L] - . .
. Dennis McClurg also felt that the best thipg about the program was . .
that it was”the first time an inservice event went beyond a one-time

spot. It dealt with the curriculum and continued and was practical. The

. -

. . teachers could create materials they would use, non-commercial materials.
. ¥ . .

The inServigg.conYTnued because reading‘ngfnoq separated from the subject.

1
- A
i . 1
»

» . : . .
, L4 - : A ]
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-~ There are some possible problems to consider, -howeyer, McClurg noted.

Teachers can overkii; the program. He related that at one point students

went up to an accounting teachef saying,~ ''We are bombarded with readipg

13 -

guides! Four out of five of our ‘teachers are usﬁfithem: What i's going

on here, a new course?" Magy teachers dxopped out)\ too. At'times,‘gbey

'¢;bpped out after getting what they wanted. English‘téachgtfkand coachég,
for instance had time problems and go dropped out after a/??me. Some
@ - i . . ’ -,

teachers dropped out because they couldn't handle it;;théy were unwilling
to commit the time. To draw'up a reading guide for one assignmént required
. [ I .

. four to six hours. Doing this- becomes easier after @ while and then two -

NG

or three can be whipped out in an hour. Once a-teacher has them, they

can be reused. However, when text adoption timef comes and a new text is
- (N

“~adopted, then 'new guides must be writtem. Text adoption was a, factor in
‘ ’
) the decision of some teachers deciding not to be a part of the program.

In addition to the preparation time being a drawback, the time

needed in clas% to teach what.is being taught in. the course means that

¢

not all the course maEerial will be covered. There is also a paper expense

for the schools because of the number of reading guides used by each
. A = ,“‘
student: But the reading guides are worth the expense and time.. The

-

™~ patterns and guidesaren't course-specific, the guides are the process

£ -
.

sQ, since the program emphasizes vocabulary development, and preteaches,

\
prior kqgﬁledge is not a factor. The guides are a '‘road map' and students

really do use them. . . o

s Another good point about the program is that it forces the teacher to

.
i e

read the matérial he is asking thelstudents to read and ask why he wants
. ‘ @ . : !
students to read it. Teachers learge to use readability measures.

-
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Dr. Shoemaker taught five kinds and gustomized readability:measufing for

RN /

' -
q;ch department. Teachers did, not concentrate on badly written texts buts
v N M 'S - :

on what is in the text they had, rééd[ng it more analyticall;. They were

A
LI %

intefested in the subjéct matter and not the reading of the text,‘so

x A
were often unaware or uninterested in whether the text was well-written.

L4
»
-

The

— - ,

three-level ‘guides are an asset. The average and below average

< ~

students learngd the most from compréhension levels one and two’ Teachers

-

got more student participation as a result of the inservice. After the.

*

students read the assignment and use the reéading’guide,, the ‘teacher goes

- - ol

over the reading guide in class and finds that all students can answer

some questioqf. The good.readeré help the poor readers in small groups by
explaining tHe interpretive level. Also, the rgading guides can be used
for non-pr{nt materials. Art. teachers used them to ''read' a pfcnure.

’ Other teachers use_ them %or films, tapes, and records. An industrial

arts teacher uses them for the verbal directions on using the electric saw.

- Ken Richardson also gfves high marks to the -inservice. He said that

in his opinion students internalize the reading process. What they do is

reading, with the teacher's guidance. 'Ihere is nothing standardized about

. the program. It is’all customized and not mass praduced.

o
ﬁ hd LN

The inferencing part of the progr3m is the most

It is very time -
[ * )
consuming, however.

difficult. Mogt of the .teachers, according to Ken; love the program

‘ beijuse it works.

Meeting the Criteria for Inservice Programs

Indiana teachers, like teachers everywhere, ‘have certain criteria

/ they want a . reading inservice program to meet. Gibson and Lockwood (1979)

2
.

*29
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. g .
found that respondents to the secondary reading programs survey rated
K P) .

-t

.. N ‘ .
inseryice effective if the planning for it_ﬂgs conducted by a combinathon .
v - - ™ )

of in-service leaders .and teachers. They indicated that teacher partici~

. $ %
pation {s an important factor ih planningaand imp]eﬂenting héaningfu] ‘ ; -~
in-$ervice. Several factors were noted as limitatidns to the effectlve- oL -

- I

ness of the inservice training programs. They were, in order of magnitude:

A .- - .
£ . : .

1. Lack of meaningful follow-up activities to expand beyond -~ ‘7~

the program presentation; ) . . ’ -

L3 ’ ’ - . ’

2. Insufficient practical application to the actual teachin§

situation; " ) .

] ) N ‘/‘ Id !

3. Lack of staff, students or community involvement in planning; . -

l& Program goals 400 ambitious for the time allotted.

The Division of Reading Effectiveness found on their visits to schools

with.successful content area reading prbgrams other criteriajthat program

directors and teachers wanted inservice programs to meet.” To work well,

. . { N
X

an inservice program must: ° s and ‘ e
, S .
+1. Besa number one¥priority for admisistrators and staff; ‘ ) /,
. x = . . R -
2." Provide released time or reduced clags loads for teachers; -
< a* P ™ =

3. Pay teachers for their time:

- -

L. Have teacher participants willing to put in extragtime during o,

the school day and outside the school; .

. . . -

% . .
5. "Survey teacher needs before the inservice; .« .
. Al ’ : - .
6. Evaluate the |nser4ﬁce[afterwords and the teacher participants;
7. Have administrators participating-in the inservice so they can '
better evaluate the insarvice effectiveness; '
. [
A . .
" ' 2 *_
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Have a leader .who is a ""people' person, one who enjoxs'WoQging

~ ' * .
a “go—getfer” with charisma; |, ¢ v :
9. Have a leader who is" knowledgeable and experfenced i% teaching

yjth the staff,

' - -N
on the secondary level; . . [

.- Have teacherﬁpartisjpants willing to lock at content and infor-
A y . . , "
* U ation sources from the students' perspective. . .

* gl - (] N
5 “ " -

In'axchaeter giving guidelines for inservice education (Smith, 0tto,
& Hanseh, 1978), the authors point out there are three serious mistakes

- v s . . Al

often made jn planning and implementing in—serviceiﬁrograms: failure to

-~ g -

relate st?ff partucnpants, needs, failure to select appropr‘ate actuvutles,
4

" and fa?]ure to assure effectiveness by using sufficient staff and other
3 . \ n
% resources. One set of guidelines they suggest schools Follow is the

*

‘followﬁng: emphasize benefdts, secure voluntary partic

- « * )

group size ndeﬁtlfy prob!ems' set feasible goals, shar%athe plannang,

[y

patnon, limit

pﬁan dlvergentPactlvntnes, enllst admlnnstratlve support, arrange, fer

-~ {:‘J \_f‘

release ,time, *provide evaluation, make ahiystment%, and make |nserVIce )
. I3 = ‘ . M

-
4 < . ™~

3 ’

. f
..criteria set forth by lndianahteachers and reaging educators. Although

o

the secondar }eadinb committee a
X Y :

der High School did recommeyd tHat

. - t &y " J .- .
appears e done by Dn.'PLatt. Once Dr. Shoehaker arrived on the scene,
~ V | . R " .
it was’al cut and drled Teachers were nQt paréggf planning the

e > . )
- - 2

progfam, it was all prép@ckaged. The teagheﬁs in Fort Wayne do not appeaﬁ

-

- to have been SurveYedAfor a neéds

(

.~

andaﬁe{e not paid for their time. .

- The FWCS content area readi g Inservice does not meet'severalfef’the .T

L §

assessment, we'r'e not g?ven rejeased ,ti@e, . ‘o

-
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C VR The inservice program at FWCS does however meet mos® of the criteria - .
’ . . ) ) . . .

- - >

. o - : - - -g- R ‘Y R
.for a good lnserIce pregram. It meets these criteria: It has gpeaningful
Lol r

followup activities beyond the original prgsent;?*On; has practical
AR R . -

application to the actual classroom, is a top pridrity for administrators

and staff, pas édministTator-particiggtion, prongfé for evaluation of .-
-+ the inservice, has a quality, knowledgeable, charismic leader, secured

voluritary participants, limited the group size, set feasible goals, planned:
. B b ~—

divergent activities, provided for- adjustments and made inservice continuous.

. “
Vs . . . . ) . .
Based on the criteria for inservice programs, this inservice program rates .
- R 4 ) -
. . * v . *
/ hlgh. . i . ”
» ' — ‘ ’
. ]
. ‘Y ] . <o
Evaluation of, Criteria. for Learring from Texts
T 7 > = T L T -
~ M - R . -
. The Herber-based content reading program at FWCS has many features
— - v - v .
about it that help students learn from texts. .
: ' .
L *y e . ) ‘; ;
. ) \’4 . . % . u’ ‘ :.‘\
. . : ' 'Program Strengths ¢ ”
Q ’ v .
- 1. The program is systematic: Many content area reading progray
% U C \
. \and re‘ng inservice programs are not. S -
& 0 Tolng inservics o
= e I . - . -
.. 2. The program is top-down, and wholistjc. Herber does not believe
N v . ~ 7 . ) . . , -
o , . . in fragmerting reading, using @vodman's view® for support. /
” s , B - B . .‘, ’ N m: . . .
. - 3. Ihq,pro%éfm focuses on important COm#fehenqun skills: the"
L T - /
iliterdl, interpretive, Epplied levels, ' the common orgahi za- &
. '@ . ’ "’ 7. o ‘ ’ ‘
‘ CT e, tional patterns, reasoning, 'vocabulary development, predictioh -- ) ,
- - ‘o ) a . . »
* , o ] .= ' \
4 as motivation,,and assessment. ~ R ‘
- . L P . .
< L.) The program is process-oriented. Herber emphasizes the process
o ~ ¢ ' L

+ » of reading.as éhe only.way to learn from texts--the how to." B

we
. ~
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5. Tﬁé program teaéhes the brocess; the strategies to the teachers.
. | ) Tgaché}s learn conéent area concepts and techniques'before
attempting to use the Erogra@ in their ¢lassrogps. Many
. p
. teachers need this because they are def%cien;”in feading/thinkind

-

ills. . .
, skills , ) ! ' ‘ i
N ¢ _. . 6. The'program is interactive. Students are Aat isolated, but *

. ®
v, - »

. learn with thehr teachers as well as.from them. They learn .

from their peers, also. #

N . . .
(¢\\ /. The program exposes poor readers to the same skills as good

u

. " negders. Herber assumes that poor readers can reason-and read.

The program makes some adjustments for poor readers butekas high
K4 4 .

S e g - - :
expectations for them. ™ : v g

Y 4
, . ———38_  The program requires evidence as support for answers. Many -
y'gﬁi.'— .

studéfts today have not been.held very accountable for giving
3 * “ .
. , vevidence from the text itself, outside sources, or tHeir own

L4

~exper7€ﬁte to support theif opinions. - ’
., ¢
- Q / + ~The Shoemaker/Herber program, howeyer, does not meet certain criteria
: » . T .
for programs that 'help students learn how to learn from texts. Questions
# N . : ‘ /

about some 8f the learning and teachiﬁg assumptions.

can be raised
b - - JY . . F — *

N . -

-y

"Program Limitations

a : . 1. The pfogram‘is deneral. To accomplisﬁ the objectiCes of .
) R . ‘ﬁecondéry education, an i&ser@ice proéram mus; provide bdth

. ) ' ) general EOdeds of learning anq sbecific moée]s. IA addition
| . ) ‘e . to ;hg general readiﬁg zonéepts that Herber presents, students

. J . . ot et ¥ Cot S B
) need conteq}-specific.strategies. Bransford (1980) notes that
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[ | \ :

in developing cognitive skills so students can learn to- ,

learn with mastery and precision, they .need the general

. ) approach of programs ke Feurstein's Inétrumental Enrichment
']

. and also a specific content approach. §tudents need deneral
- . . - “o

- S -

strategies and ‘coritent~specific stFategies in order to learn

X from-text. - ) . .
R } ’ 2 - S
2. The program ddes not depl with some skills that it should.
. " Herber does not believé that getting the main idea and detecting
- " ‘ 4 \P

E Ca ‘the author's mood are important skills. . Davis ( ), however,

reported after considerable study that comprehension is composed
q . " ' f,' . ﬁ'\ . > .6
of separate skills dnd abi]ities such as understanding word

13 ™

a . meanings (and discerning them in context), verbal reasoningf} -
~ C e T e e o s L .
getting the main idea,and detecting the author's mood. HerBer

. ’ _‘dealf with only the' first three skills. -
. A3;anhe pr;gram is ndgrBa:ed on recent research in reading compre-
' \ ' ) Hénsipn and instructrénai psychélogy. In Herber's second L
édit}oh-TeaEhing Rg;ding in the'Coﬁtent.Aneas (1978) op[; four

. references are usé&’ﬁhat were published’after 1975 and only a

few additional ones-after. 1970. Most of his references using*

- >

o

* .- hd .
empirical research'a?é student’s dissertations from Syracuse
.- < - s ., T
University. 1In Chapter, Five, six of the thirteen references
M . N {YI. ' 1 - IO
- were Syracuse dissertations, .and in Chapter Six,- seven of

. the eleven cefgreﬁces were Syracuse students. None of the

. recent advances -in-instructional psychology such as problem-

>

he r

solving, metacognition, developmentally based instruct4on,

global psychological models, etc. (Glaser, 1978) are dvident

ERIC - . ) | :3'[! ‘ |
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“(Glaser, 1979)~ . S - ° g
The‘program has no empiricél evidence that readers can tran .
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.

iﬁ(ﬁis program. No recent studies are citedlgﬂkh respect: .
to the more advanced stagdes of comprehending information from . )

. . [

text, functionally ug&ng text in order to learn from it, and n

~

énélyzing ideas. The presgnt research themes of comprehension - .

- v

as the construction of knowledge, the structure of discourse

x

»
©

the skills in the program to other reading situations and that

readers do in_ fact become autonomous. Herber (1978) has no

evidence for his statement, ', , ., and if they (teachers) use ’ .
. . ‘e {
‘-

essentially the same process across the grades as well as across “

the subjects, -then surely ‘the stud%nts u]f}mately will be able )

to apply that process on their own." He also says, 'We have

*
not run case studies for high school students who have been
> o
involved in this kind of instruction. However, we have worked
@

S

(3

wgth schools over long periods of time and have’obsqrved that i A

N -

students do indéed internalize. the strategies and find them
. - ; !

1]
-

increasingly useful as Qhey'progress *hrough the grades. Much

of the data for this conclusion is informal' {(1980). _Follow up

« " - . . . . ’ » ‘
studies, especially -longitudinal studies are needed to verify R4
) - L , ,
the program. ‘ .
The program does not teach autonemy. Readers-need to:learn s

»

to function autonomously in addition to interactively. Herber's

»

program may endourage dependency on a system that will need to .
- . ¢

//,"

-
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be abandoned, like the, reconstruction of- the oral language

system for written composition (Bereiter & Scardamalia, in
' . ]

press). , * .

- ’

The program does not often result in qualitt teacher products.

‘

InY%n examifation of the products produced by EQCS teachers

;s
v N .

: . .t N : .
participating in the program;, few were close to the quality of

|- s r -

\ . . .
examples used by Herber in his text and Dr. Shoemaker. Out of
A

. -

a total ofi33 products included in & FWCS notebook, 19 of them

were!vocabulary, reinforcement exercises (because they are easy
to produce?). Although Herber states in his vocabulary chapter
[y ‘ :

that '"one can draw a,parallel between definitions of words and

the literal level of comprehension and a parallel between
Al N \

meanings of words and both the interpretive and gpplied levels

b ~

-

.of comprehensions'' and that definitions are only a start. All

-
of the 19 vocabulary exercises except one were definitions or
-

games on the literal level. Only one was a’meaning exercise *

[y

using analogy. Herber advocates ahd illustrates use of
i’ .
exercises for word structure, categorizing, word building,

~ 1

.associations;~shades of meaning, analogies, and definition, vet

only definitions, word recognitigp{‘g;gic squares, chinese word

puzzlés, scrambled words, crossword puzzles; word hunts were
. ’ P

created as products. Tw? predictor guides were made, six

*

structural overviews, six 3 level guides, three reasoning

guides and six organizational pattern guides. Of the organiza- *

» /
tional guides, all were cause and effect.except one compgrison/

— $
cohtrast. « No simple listfgé or temporal patterns' were made.

B H
s
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.The middle~school products wer fess saltisfactor¢ than the
N j ,;‘-’,).;} ~ -
high school products. The products pr%;uced by ‘English and

*
’

math teachers were more sa:g:fac{ory than those by other content
> . RS "

.aréa teachers. It is unfairl to make adjustments about. the' -

A -
.

program based on 33 products from one school, but the products

12

do raise questions. Have the teachers lgéyned rhe strategies?’
¢+ e

Do they prefer to do the li'teral level iﬁyrcises because they
. \
are easy and student preferred?

I3

-

The progfam'? s/rUctura1 overviews are too general. The struc;b
/ . S
tural overviews are to be used as pre and post organizere and
4
supposedly show relationshfps between concepts. But they, like

\ .
SQRY, are gene?é] and not content-specific. They show in general
: P

- -

the who, what, when information only. WDrdL instead of &gntences

-~ \

are u%ed and students end up wiith clusters but not the knowledge

of what caused them to be clustered. Students need to have

IR L

-

content-specific schemas. such as_the biological system. The ‘
. ’ 11 ) -
» L Ja
structural overviews require subsuming only but not relationships

like mappings. In a structured overvieW of a na;lgn schema, on-
.l

page 158 of Herber's text, geologists, for instance, would look

at jt differently from hfstoyiéns. " Studénts need to be he 1ped

to ;h{nk like a scientist while‘reading a science'text. The °
Y ) !
sooner they can do this, the more effectively they'll read

;Arﬂbrustef & Anderson, 1980). . , "l -

The program's organizational patterns are too general and limited.

“The most widely used general frames or patterns of organization

.

®33 f )

3
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in textbooks seems to be compare/contrast, probﬁém/§olution,

definition/example according to Armbruster and Anderson (1980).

. / 4

Herber concentrates on 'cause and effect, comparison-contragt, .
' . [ .

. simple listing and teméoral, ignoring_problem(solution and

¢

definition/example. In addition to general patter’ns,‘te‘ooks

also include content-specific frames such as the ''scientific

A\

L

. N ‘ . -
theory' frame or the ''process' found in science .texts (Armbruster

»

& Anderson, 1980). ‘Perhaps the organizational .patterns could

-

better be taught by using structured flow-charting, a visual .

"L representation (Geva, 1980).

- .

« . 9. The program does not teach teachers and students to deal with

Badly-written texts. Herbef does have a small section on

-

readability and Dr. Shoemaker did deal with readability formdqés

and cloze, but in addition to this knowledge, teacher$ need to

-

know the other factofs that cause a text=# be readable or
* R ‘ . .

v unreadable such as number of propositions p%r paragraph (Kintsch;’*

- -
1977); topic shifts; information about the author's frame for

L4

the’c tent area and how thag frame .is reflecFéd in.the ,
oréénization of the major part; of th§ textbook, how chapters
; z L
are related to each other and the title, how sections are
refatéd to each other and the titlg and how paragraph'sentences
are related to headjngs, subheadings, or topi§ sentences; and
“irrelevant ihfo;matfon (Anderson, Armbruster,sKantor,,1980;

Armbruster & Andersdh(4]980). Other readabrlity factors rot

covered by theffofw;fﬁs and cloze procedyres are flow of

v

S 34 . .
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rnformatlon (Vonde Kopple, 1980),,purposes and shared exper-

]
‘ 3

iences of author and reader; ldeas, re]attonshlps between ideas

¥

and structure (Tierney & Mosenthal,

<7 [

in preés).

[}

10.>* The program does not| recognize the neéessity of fnforming

-

_students of the ratidnale or significance of the activities

. \"o . . . 1]
they are performing. At no point in the instruction dd teachers

& .
. tell students the reasons-why they do what they do or why.it is

important to do what they do or how they can use the strategjes

i
in one"class to transfer skills to another novel situation

-

(Brown, Campione, & Day, 1980). Bransfod?j—;tein, Shelton and

" Owings (in press) point out how important it is for learning :

how to learn that students know the rationale and significance

-

of facts, know how to recognize a difficult probjem &nd ask

~ themselves relevant questions. Students need to know about

reading.

Impact of the Program

On the Local Leyel

-~ 2
-

, ;- It seems likely that %he FWCS content area reading program will make

- ‘ an impact. on surrounding school systems. Ope of the nine content area

.- workshops of the Division of Reading Effectiveness was located in Fort

No doubt personnel from FWCS attended the

s

wgrkshop . tg further elaborate on the information concerniog their program i .

H
i

Wayne in December of this year,

—

given ih the tape/sllde presentation. No doub% teacher products were

< .
avallable from the product bank for "teachers to examine, and invitations

*

extended fér visits }o the content area classrooms of ch§‘to see the

»
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ew pragram with tﬁg’graduates of the

v

service to other FWCS teachers may reswlt in their eventually providing
e

inservice to nearby schools. The teachers' organization of surrounding
area schools is bound to become aware of the successful content area

reading program at FWCS and ask for assistance.from them in the form of

‘

inservice by the in-house experts or for courses at Indiana-Purdue-

University taught by in-hduse experts. The séa]lgr school corporations

have no funds to hire afconsultant like Dr. Shoemaker and probably no

<

personnel able to write grant proposals for suéh'a consultant on a long-

—

term basis, but”they coudd easily afford the in-house experts of FWCS

- » 7
.

if they are allowed to ;ﬁé them. The‘local school systems have had no

-

- “inservice programs in reading, and they are concerned about Rule C-1 also.

’ P -

. {

Orr the State Level ‘

According to Ken Richardson, the state universities have had nothing

to of fer that amounts to anything in content area reading. Fort Waydé is
. 7
the only school system in'indiana‘using the Shoemaker/kerber approach to
) ~

content reading. In comparison with the other six approaches that were

.

considered successful by the program directors in the Division of Reading

Effectivéhess selection, Fort Wayne's seems superior. If the FWCS in-

N .

house experts arg effective: inservice consultants, then FWCS could- have

an impact on the whole state: These inéervice,conSUIFants could teach

. a

inservice courses during the Jummer at various universities, influence the °

] ’ > § ’

preservice reqdireg course tontent, put on workshops by themselves or in

conjunction with the Division of Reading Effectiveness. Because of Fort
“v

. - .
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Wayne's success, other large schoop‘systems in the ?tate may hire free-

lance c0nsu1tqnts trained by Herber. Whether they do or hot will probably
% 4 :
) depend on the results of the proposed FWCS experiment with in-house

.
s

' exéerts. Inservice has no place to be but up in Indiana. Because of

- ' "Rule C-],,yeading inservice is a necessity and schools are looking for - .
- 3

é good model. The content area reading program at FWCS is a good model .

® for«a start, With some adjustments- by research-knéw]ijgeable reading
/ o '

. . . ) A
personnel, it could be an effective model for the whole state. i
\ -
. P .
7 t
4 L4
» *
-~ ¥
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