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FOR THE -

A SUMMARY OF THE,EvALOATION_

1980-1981 PUBLIC SCHOOL 243,FOLLOw THROUGH RESOURCE CENTER

The Follow Through Resource Center loCated at Public Scho
243 in Brooklyn was established in 1977 to disseminate informatio
about the Rank Street Follow Through model. The major pbal of t e
Bank Street Follow Through model is the- "prevention of early ch -

hood failure," and the Resource Center is charged with dissemi a nq

information and demonstrating the program, providing in-servi
inq for teachers at two pre-identified adoption, sites, insur 9/that

teachers at adopting sites.are imprementing the core elemen ,)f the,

program, and identifying new sites as prospective adopters.

The P.S. 243 Follow Through Resource Center more an ade-
quately fulfilled its obligations during 1980-1981Z High i hts of

the findings reported in the comprehensive report are li t d below.

*Resource Center staff conducted 36 meetings; otiferenceS

and awareness workshop's were attended by 4,37 Partici- --

pants; and the staff sent out 1,398 mailings

*Participants' ratings of awareness workshoo$ 4nd in- service
training sessions were overwhelmingly positive. Ninety- ,

eight percent of the participants sampled rated the aware-
tress, ,workshops highly, and all of the:teachers.who'received

in-service training rated its quality as excellent.

*Although full implementation of the Program has yet to be
achieved, a majority of teachers at the two targeted adopt-
ing sites have at least partially implemented all of the
component) pf the Bank Street model.

. *The seven projected adoptions for 1981-1982 brings the
total number of,sChools.using the Bank Street Follow Through
model to 32, including a number of adoption sites outside

,. of the New York City area.

The recomendations made in the comprehensive evaluation
,report focus on helping the Resource Center staff effectively serve
the many schools which have adopted the Bank Street Follow Through
model. They.a4 summarized below.

11.

4Identtfidation of a turn-key trainer at each site which has
beeH served for two or more years will allow the Resource'
Center Staff to concentrate their training efforts on newer
adoptions.



*Arranging for parents at adopting schools to visit the,
P.S. 243/parent involvement room and meet with parents
already familiar with the program should lead to in -:"ak.

creased parent involvement at adopting sites.

*An exemption from the National diffusion Network would
allow the Resource Center to lessen its reportsihility
for the nationwide dissemination of infor:mation about

the program, and concentrate on- prov'i'ding training at

the 32 adoption sites already established.

*Keeping services to adopting schools within a closer
geographic radius /ould allow the Resource Center not
only to reduce tosts, but also to maintain its high
standards of exce. }ence. (At present, a number of
adopting sites are located as far'away as New Orleans,
Louisiana.)

4
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INTRODUCTION

The Follow Through Prograh in New York City is part of a federally

funded, nation-wide proiect designed to extend the exemplary education prac-

. fp

tices of-Headstart and other preschool programs into the early elementary
1

'school grades. Follow Through models, based on the designs of different
0

sponsoring institutions, were replicated at sites throughout the country

in the late lqe's. used on the evaluation of 01)01 achieVement at these

sites, the United,Sta es Ofj,ice of Educationvalidat d 21 programs as,suc-

/

cessful and.worthy of lication., One of two validated programs in Mew

York City'is at Public School 243, Ristrict 16, Brooklyn, known a$ the

14eeksville Sctool", The staff at P.S. 243 applied for and received an

Office Of Education grant to establish .; Resourte Center to disseminate

information about its program. The Resource Center was initially funded

for the 1977-1978 year; subsequent awards were made for the next-three

years.

This report addresses the'activities of the center during 1980-

1981, the fourth year of its operatioc. It assesses the effectiveness of. .

efforts to disseminate the P.S. 243 Follow*Through model and arrangements

made to demonstrate the ord;ram. It containskan evaluatiOn of training and4-

implementation of the model at two of the sites which have adopted the,model

for at least to years. A destription if follow-u0 aCtifes at Oro?oec-
..

tive adopting schools and the number of new adootions'are also included. .

z.

4..



...."

tri

'V

-4

I. PRO(RAM Oscuprinm
$

The P.S. 243 Follow Through Resource Center is located on the

second floor of I modern elementary school in the Redford Stuyvesant

section of Brook10. The Center's arrangement and activities reflect

tFedlle philosophy of the Follow Through model designed by its sponsoring

institution, the Bank Street College of Education.

A major qoal'of the Bank Street Follow Through model is the

"Prevention of early school failure." iliagnostic%teaching rd an in-

.

tegrated durricUlum are two, of its characteristics. Classroom envtrbn-

ments.contairvlearning and :Interest centers where children cairengage

. botO`in self-initiated'activities and directed instruction. In order

to facilitate tearningv a team of teachers, paraprofessionals, and

.parent vglunteers circulate in the room and work with, individuals as

'well as with small and large groups of children. The language arts,

math'ematics, and other curriculum experiences allow chilleren to explore

and discover concepts related to the social studies core. Central to

this core is the use of the community as a classrooM. Since the arts

are considered integral elements of the curriculum, children are given

frequent opportunities to engage in creative and expressive arts activ-

ities Continuous support for the'teachinq team is providecrthrough

!staff development activities. The involvement of "parents as partners"

in ch ren's learning also plays important role tn e program.

drThe checklist used by t rs to follow thei progress in,im-

1
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plerienting the program includes the following areas. (A more complete.

description is contained on the sample list in Appendix 1.)

--setting up learning environment areas
.

--using the langwage experience approach

- -developing and extending reading skills

- -developing the social studies cOm(ionent

- -organizing the classroom

The New York City Board of Education, through the Early Child-
4

hood Unit withip the Diviiion of -Carrtulum and Instruction, administers

the F011ow Through Program'and the Resource Center through the city-wide

Follow Through coo di rotor. , 'Resource Center activities are administered

1
directly, .however, by theAproject team supervised by the prirtcipal and the

school's Follow _Through coordinator. The 0.oect 'consists of the center

facilitator, a demonstration training specialist, an education associate,.

and an office aide. Aeachers, paraprofessionals, office staff, as well

as a staff nurse, social worker, and senior neighbochookyorker are con-

sidered Oart of the Resource Center team as well.

Two adjacent rooms on the second floor of the school are the hub

of the resource center activities. The first, the dissemination unit, is

the office and exhibit area. The second is used as a conference room and

for awareness workshops and training sessions. Another adjoining room is ,

also used for media presentations. The parent involvement rooms, school

mini-museum, staff development room, as well as classrooms on each grade

level, are used for demonstration purposes.

-3-
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Evaluation Objectives

II. EVALUATION PLAN

.Fi(ie evaluation areas are listed in the plan for the 1,18O-1981

',Resource Center activities: The objectives for these areas are:

--To determine whether information about the program was
disseminated at least-twice locally and nationally.

-To determini whether the Center gave'a minimum of five
awareness presentations and to describe participant eval-
uations of such presentations; in addition, to ascertain

the percentage of responses to requests for follow-up
activities..

--To determine whether at least three training sessions
were conducted at each of two Ore-identified a0option sites
and to ascertain whether at least 75 percent nif thepartici-
pants had favorable responses to the training.

--To determine whether 75 percent of the teacher participants
at the two adopting sites have implemented some of thd come
ponents of the model.

--To determine whether two new sites have been identified as:
prospective adopters.

1

Assessment Procedures

The exa nation of records at the Resource Center yielded

information related to the time, location, 'and number of partidipants

at the various presentations made'by the Center team. Review of the

Center's final report provided similar data about activities at new

adopting site as well as information about other meetings and con-

fererides in which members of the'teamlre involved.

The evaluator reviewed prirltecimaterials which' the Center

staff had developed for disseminAtion and training purposes, and

forms which had been developed to determine pArticipant satisfac-

tion with awareness and follow-up workshops. A random sar Ale of

f
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these evaliiation form's was analyzed.

Information concerning satisfaction with traininCtechnigues

was obtained during' interviews with partic4bating teachers and admini-.

strators. Information about implementation of the.com onents of the

program was optained both-during interviews and at t time of_obser-
,

vationa) visits to clas5.csoms at adopting schools. Additional infOrma"-

tion about implementation was obtained from teachers' and trainer's

checklist forms. (Samples of the implementation thegkiists and interview
A

Schedule are presented in'Appendices 1 and 2:)

While analysis of the, forms led to the quantification of

....idata for objectives related to demonstration, training, and implement-

ation, qualitative findings were also obtained during informal discus-
.

,/
sions with Resource Center staff members and with teachers being trained

o

at the two selected adopting 'sites.. Such discussions also served to

clarify certain aspects'of the eenter',s activities. Year-end interviews

of the Rigource Center staff, the P.S. 243 Follow 'Through coordinator,

and the city-wide Follow Through coordinator yielded additional infor-

mation about accomplishments in each of the areas of the evaluation.

- 5-
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Ili. FINDINGS'

...-- .. / , .

,materiaisixrepared.for dissemination were: awareness
i

brochures deicrli;ingith'e grogram,:curriculum
*

guides, articLes in
. .

, .
S

journals and.newsleftters, papers presented at meetings- and confer-
1. k

4

.s
ences, radio and TV spots antic ii and a film program. These

materials were disseminated,tRrough matlinds, workshops, telephone
a

`%
.

contacts, conferentes,, meetings, 'and media outreach. Table 1 presents
I .

the tallies for the various dissemination activities of, the Resource

Center:.

TABLE I

Summary, o f Dissemination/Demonstration Activities
- 4 \ .

Activity
1

a..

066

Numeri*al Tally by Location -

Orr -Sate Off -Site TOTAL
.

t.

Participants 543 , 3,15 4,371

Materials Ristributed : 61 3,893 4,513
, % -.

Mailicgs . 1,398 -, `

..

I

,

Radio, TV, Newspaper- , N/A N/A 9

\. .

.

141-

At.0e,Resourte Center, which is the disseMinatilion,unit\the,c6n-

.f4rence room and the parent 'inA/o1vemenly room contained hroad-arrays
Nk,

A
el* materials describing this FollOwThrough models. Photograohs, bro-

.T

ihures, and blow -ups of newspaper articles were attractively mounted

, e
. .

and arrangedin the rooms. Staff-developed curriculum materials and
.

. ,

teacher or parent-made items were available for vjOtors to examine.,



.

GommerciallY produced materials ana examples of children's work sent'

*4'

by adopting school$ were also displayed and made available for ek-.)

aminattoh.

,

During the'1980-1981 year, the Resource Center staff deve-

'loped two new guidebooks for parents, How Parehts Can Support Child-

'ren's Learning and Parents and Children. These, together with their ."

language and social studies guides, and the Talking Horse, (a collec-,,.

tibn of children's writings') complete the curriculum series wAich
,: r-

. ,.

the staff has developetardate. These materials wiil he used primari-
.

.
. .

ly in training workshops, and will become a part of the permanen(dis-.

play in the dissemination unit as well.

E4,tensive telephone contacts and putajc relations efforts m'ade"

by the project facilitator constituted a major part of the dissemination

actiyities.for the year. The facilitator's attendance-at a wide variety

of me"fiengs, her participAtion'in radio and TV interviews, and her articles,

and speeches drew requests for information from 11New York City schools

and from, schools located in 20 states.

r

Dem6nstration

Demonstration activities of the Resource Center consisted of

awareness workshops and follow-up'.in-depth workshops for the staff

is members of prospective adopting sites. In order to evaluate nagtiei,

pants' responses to theworkshops, one third of the dbmpleted workshop

evaluation forms .(randomly selected) were analyzed. To simplify tabu-

lation, the participants" responses to descriptive phrases were trans- .

17 lated Into numerical values on a gcale'Of Ito d.

418 4
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Thirty-four,awareness wdrkshops were given by Reipurce Center

staff in 1980 -198r, ren on-site 'anfl 24 off-site. Evaluation forms were

returned by 156 of the 210 partfcipants in these workshops,'and 52 of

the r4sponses were'sampled. Teachers, ad nstrators, parents, and
ota

college students were among-those wht_s_ubmitted forms after awareness

workshops. In addition,aat" some off7site presentatlons, the sponsoring

its titer their own evaluatipn forms which werJrnot forwarded to the

Re'source Center. Tabllea shows'that reactions to the awareness work-

shops were overwhelmingly positive.

TABU 2

Summary of Awareness Workshops Evaluations

.

Ratings
4

DIMENSIONS

Consistency with 2 _Organization Effectiveness

14. Workshops Objectives of Workshops of Workshop

4 (high). 46 47 48

'3 -.. ,I 5 / 4 3

2 0 . 0 0

1 (tow) 1 1 1

In addition, Resource Center staff conducted 83 follow -up

in-depth awareness and training workshops: 26 On-skte and 57 off-site.

Ninety of the 123 participants in these workshops returned evaluation

forms, and 30 of these were analyzed. Of the' -3O respondents to the

workshops, 20 rated the sessions ery high (4) on all three dimensions

--consistency with workshop objectives, organization of workshop, and

effectiveness of workshop -- with one participant rating the sessions

high (3).

j.
r
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According to the project, facilftator, it was impossible for the

Center staff to meet the vast number of requests for fol 0 demonStra-

tions and/or training for this model. Monitoring of existing adoptiqns

engageWthe effortsof the Center team extensively. The exact oercentane

of follow -up activities 4n response to requests could not be determined,

although it -was reported to-be.more than 50 Percent:

evaluation forms used for the awareness presentations and the

follow -up in-deqp_5essions were identical, except that the staff Added to

the latter an option to suggest the content of additional workshops. A

sample of the form is appended, o this report (see Appendix 3).

With the exeption of requ sts for "more time", and "earlier in

the year ", the responses on most g th\ awareness workshops evaluation

/-

forms reflected the.generally pos ive reactions of participants to the

presentations. Amon4 the comments were:

0
--"I was so impressed by what I saw."

--"It was a marvelous experience."

--"The program makes a lot of sense. I am looking for-

ward to using these techniques in my classroom."

--"The parent involvement makes your school lovely." .

Some of t1 participants commented that they would have liked to have read

some material'about the model before coming to the lorkshop.

Comments on the evaluation forms submitted after in -depth sessions

were equally. laudatory:

--"I learned effective ways to rearrange my classroom."'

--"This was stimulating for both parents and teachers."

i5

b.



--"It added to my"knowledge about teaching."

Participants suggesting Addittowl content asked for more information

related to Iiisciplfre problems,%record keeping, and science. And,' once

t
again, they asked for "more time."

In- Service Training

The evaluationfor the 198O-1981 year was also concerned with (a)

the frequency of trlining,aetivities at two adopting sites and the reactions

of the partidipants to thilte activities, and (b) ,the impact of this training

on implementation of the
°T
Bank Street model at these sites. To reflect the

/diversity of adopting sites, -the two sites chosen for review were a, public

elementary-school in Brooklyn, New York, and a parochial eleMentary school

in Waterbury, Connecticut. Observations were conducted in eight classrooms
0

in the public school (kiA4rgarten-grade 2) and in five classrooms in the

parochii2 school (kindergaren- grade 4). The teachers wee interviewed4
informally once and more formally a second time.

In order to determine the frequency of training, the evaluator

reviewed the technicaJ assistance data contained in the final reportof

. the Resource Center. A,tatly of these data indicates that the members of

the Resource Center team conducted thirteen individual and/or group train-
4

inq sessions at the local public school and five such sessions at the out

of-town parochial school. The Resource Center staff was able'tg give more

support to the public school because of its closeness to P.S. 243% The

lengthy trip to the parochial school in Connecticut required that staff

members remain at least overnight in order to We the training cost-

efeective.

"

-in-
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The eight public school teachers and five riarochial school teach-

.

ers all agreed that the quality of training 4is.excellent and that the

trainers' personal qualities were outstandinn. Seven of the 13 respondents

said that they,preferred individual conferences following-classroom ohser-

vati6n, four preferred hands-on,grOup workshOps, and two preferred com-
,

bination of group and indiilduai training.

Nine of-the-13 teachers'agreed th more training for special prob-

lemsiPand topics was needed. Three.said that they would like more training

for record keeping, two expressed a desire' for more opportunity to observe

at P.S. 243, and .two said they would like trainers to model teaching in

actual classrooms. Three of the teachers said they liked the training for

4gr use of curriculum materials hest,,bUt needed more materials to-use. Three

teachers expresseea need for help in getting parents involved,

gt Comments made by public school teachers ahout the quality of train-

ing'they received include those 11Fted below.

--"They (trainers) helped me organize my class to become
self-sufficient and self-directed."

--"The trainers gave me many ideas in the post-ohser-
vation conferences."

re delighted. They (trainers) gave us many great
ideas."

Some concerns of the public school teachers were:

-="The trainers sometimes expect more tha'n we can give
. of ourselves."

0,"I would have liked to have a year of training hefore
beginning." 4

/
t1
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--"I would like help with mekinq task cards and self=
correcting games." .

ParOchial school teacherA made the following comments, among

bthers:

"This training was ,very valuable. I would have been.
teaching the whole class at once. Now I 'have'optinns."

--"The trainers have been so supportive, and I feel ch

more secure about the room arrangement now."

"The trainers, have.really helped me with record keening:
The trainers have been catalysts here."

al

liked the painting workshop best. I'm glad I par-
ticipated.in the training."

Concerns of the parochial school teachers included:

- 1"Some of their ideas work better than others.,-I still'
need more math materials." ,

--"I would like to see a demonstration of teaching spell-
ing phonetically."

- -"Why don't'they help us with uslINO dittos?"

Both groups of teachers appeared to feel a need for more mater-

tals which would support individual pupil activities. The teache'rs at

the parochial school, who seemed to have more limited prior training in

the'field of early childhood educatIon,.apQeareW to have changed their,

)

methods more extensively during the year. They also appeared more'

introspective than the public school teachers about their teaching strate-

gies. *Additional assi'tance was requested by the kindergarten teachers

in ,bOth settings.

I'
00ing interviews with the school administrators, it was

found that they shared the same.generallyAhositive.feelings about

-12-
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the training expressed by the teachers.-- Letters from principals of other

schools mirror these attitudes.

Implementation

A review ornotes taken during observations indicated that a'$1
,

thirteen participants had implemented or had initiated at least three of

the program components. The compOnents most evident were room arrangement,

strategies, use of the linguAle eeerienceapproach, and integration of

social studies themes with the'reading program. Pervasive implementation

of the ranguage experience approach was apparent in the displays of chil-

dren's writing and the use of charts or labels to designate interest areas

II

and activities. Some of the participants\were eager to share samples of

their' pupils' work as examples of the progress which had taken place.

Table 3_is based ofta.tally'of teacher pespanieg on implementa-

tiop checklists-and indicates the averlge number of strategies within com-

ponents of the Rank Street model which haheen fully implemented as of May,

1981. In most cases here full implementation was not indicated, the teach-

ers 'checked the box i dicating that they weretworking dri_a_pa:t,icular strat-

egy, or had partially impleMented it.

2

-13-
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TABLE 3

Average Numbero Strategies Implemented by Teachers for
acts -Component of Model

416
-iv.

Combonents of0Model

p 4

t.

ti
Number of Average Number of
Recommended 4 Stategies Implemented

10'

Strategies Puhlic School Parochial.School

teacher,s* Teachers**

EnOropmentat
Arrangement

Language ,Experience
Approach

Extending Reading
Skills'

Integrated 'Curriculum

Classroom Organization

(R

I

5

4

5

5

?.6

1.8

1.0

1.R

fz. 3.0

*N=8
.

**N.5

.

During the interviews with the 13 teacher - participants, the

evaluator was able to obtain further in)ormation about implementation
te.

"on_

of the model. A review aftintervqw res ses and an examination of

implem1entation.checklists indicated th t, while the extent\lof imple-

mentation differed from teacher to teacher, the three components of

the model observed in the classrooms had indeed been initiated by

each teacher.

Among. the comments made 137bublic gchool teachers were:

-- "Integrated learning Ns become th'e Way now, rather
than i14t basal readers."

-14-,
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- -"I've reallyctlanged'my orientation to teaching read-
. ing. Now, I use the language experience-approach."

.,-

-...1 feel that this program has legitirlilld my block

torner." .
t ':

#

--).."wpire having a sup4r time with thii'program.. We never
spent as much time sharing ideas acrid talking to each

. . dther.about reading:"
*ft

Concerns of public school, teachers include:

--"I need more help. I ffrid the ptanninq and record
kdeping harder than before." Ai

s,

--"I need an aide for longbr than 45WHUtet a day."

..lven though this is an excellent program, we need.
more materials. We have been spending our own money
becaukeof budget cuts."

--"I need, help in controlling my class. Some of the
children get out of hand."

(

In'the interviews, the parochial school teachers had many

positive comments to make about the program. Among them:

- -"This has been a real growth orocess.for me. The whiLle

philosophy of the,school,is now more realistic."

- - "I'feel free to allow the childrenito learn f/omCtheir
mistakes.'

/-*

--"It used to be a str ogle to get these-kids to talk. Now

they really express themselves. I am so pleased with
eheir writing too.%

- -"I see a big changi'-ft,the children, but I still have a
lotito learn:"

Among the concerns voiced by parochial school teachers were:

- -"I reallyi need an.assistant all the time."

-t

--"I still' need he p with arranging. small group activities
fa; social sttdies."

- -"Sometimes the children read, seem happier in a whole
group. .

-1C-
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--"I need to find ways to keep childrSn at independent
activities." ,

4.7

The Resource Center's final report lists ten new adopting schools

for the 1980-1981 year, and seven projected adoptions for 1981-1982. A

breakdown of the locations of these sites is contained in Table,4.

TABLE 4

New and Profected Adoptions
4

Lodation and
Type of School,

New York City .

Adoptions
1980-1981 1981-1982 [Projected]

Public Schools 1 -

Day Care Centers and 4 2

Parochial Schools

4
Outside New York City.

PuiRlic Schools 3 5

Parochial Schools _2

* .
TOpLS 10

IP

The seventeen adoptions, added to a prior fifteen, hrings the

total number bf schools to he served to thirty-two. According to the

project facil tator, many of the new out-of-town adoptions are located

in New Orleans, Louisiana, and this distance creates problems related

to the.cost effectiveness of c ntinued training support. Therefore, a

process of training "turn- " trainers with the school districts has

been undertaken.
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IV. CONCLUSIONS AND RECOMMENDATIONS

The Public School 243 Follow Through ResourCe Center more than

adequately fulfilled its obligations during 1980-1881. A review of the

data demorfstrates the effectivenefs of th'e Center staff's 'activities. In-
.

formation about the Bank Stret Follow Through model was disseminated

thnough a variety of channels, which resulted in an expanded audience. The

continued active attention paid t8 public relations efforts by the Center

facilitator' appeared.to enhance diffusil5n. The team's accomplishmentt ins

prodUcing additional guidebooks for parents were noteworthy.

Evaluations of awareness presentations and fol,yw-up in-depth work-,

silops were consistently posltive. The data also indicate that more than 75

percent of the teacher trainees at ttle observed adoption sites had favorable

responses to the training. Because of the extreme popularity of this Follow

Through model, it was difficult to meet all requests for follow-up presenta-:

tions. However,°the team did meet more than 50 percent of the requests.

Training activities were scheduled and carried out more times VIA

projected. Although the staff was unable to provide as extensive an amount

of training at the out-of-eown site as at the local public school, the qual-

ity of theiervice at both sites was evaluated highly by hoth teachers and

administrators. Despite the more limited background of the teachers at the
A

Connecticut site, the report of the facilitator noted continued progress

by the-pupill this' year. The general consensus of trainees was that they

profited most from being observed inheir classrooms and participatihq in

,post- observation conferences with trainers. The interviews and implemen-

.A.

tation checklists pointed to th* fact that the program's components have

been er are being implemented at both sites. The teachers' responses
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during interviews also indikated that they,have observed positive changes

.
inthe children's behavior and in their. inv'olvement in academically re-

lated activities. More parent involvement appears necessary at both sites.

liffortsin relation to the achievement of new adoptions were

noteworthy. `Considerably more new adoptions. were achieved than the .

number projected of required. The staff's etrnest didication to the

merits of the model and their ability to modify,their training tech-
,

niques to meet individual needs served to interest other schools in

adoption. In addition, the cooperation of the principal, the cam-
./

munity school board, the local Parent Advisory Council, and the city-

wide Follow Through coordinator helped in the dissemination of infor-

mation concerning the Bank Street Follow Through model. Their support

and assistance also enabled paper work to move through necessary, levels

of authority swiftly. The Center team managed to organize each facet

of its responsibilities successfully and should 17, complimented on its

continued progress.

In light of the successful accomplishmentof program objectives,

it is strongly recommended that the Public School ?43 Follow Through

jResource Center be refunded for the coming year.

'Because of the extraordinarily ,large number of adoptions which

the Center has achieved, it As suggested that a turn-key trainer or train-
,

ers he identified at each site which has been served for two years or more,

so that the staff of the Center can proceed with training at newer adop-

tions. Careful ,job descriptions for these personnel would appear essential
Or

'so that teachers will accept them as readily as they have accepted the

original trainers.
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In order to increase parent participation 84 adoptinq sites,

Center staff may want.to arrange for parents at adoptinq schools to

visit the' P.S. 243 parent involvement room or to meet with parents

already familiar with the program, perhaps at workshops arranged by

the senior neighborhood worker. It is recommended that'ihe training

*

staff distribute evaluation form4:to which the teachers can respond

anonymously. This procedure may help the staff in monitoring their

work More effectively during the year.

In the event that funding is continued for next year, it is -

recommended thit the R4source Center facilitator continue her efforts

to become involved in training. The increased number of adoptions

would appea'r to necessitate such action.

Since the P.S. 243 Center has'achieed many adoptions,-

it is recommended that the staff attempt to obt n an exemption from

the National Diffusion Network, so that the Resource Center not be

as heavily responsible for the nationwide diss urination of information

arld concentrate its energies on it present adoptions.

In order' to maintain the high standar s of excellence, it

is suggestedleat the Resource Center staff explore the possibility

of keeping service within a closer geographic r dius.

It is recommended that the Center staff continue its fine record

keeping proceddres, and in the event that training is transferred to

others, that the' staff share thesb procedures wit other-trainers.

In light of the projected federal budget p uts, it is recommended

that the Center team look to the strengths of exist nq staff members in

older to close the qap which personnel cuts may crea e.
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The Center's efficient and cooperative procedures which have made
...

it fundtionllo successfully are a testament to good human relations. practice

and it is strongly urged that-they be continued.

2 t;
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A

Tft WEEKSVILLE SCHOOL/BARK STREET COLLEGE

F01.1.01/ THROUGH RESOURCE CEUTER

PROCRAMTHPLMIlfeATI6M'CRECKLMS

Thu follOwlpg ohochllotu have been designed .to assist you in describing the

prorGna of.prodrvul implementation in your classroom.

Your cundid rumpoomuu 011 nab only give us a quick overview of adoption

fl pr.5-rensina, bat tan heap us Wow what areas you feel we can, work on together

to improve tml4emantation. Plesue feel free to add any anecdotal reports you wish

anO/or'ony items to thu chucklist.

ty.o.titic. vitt/Timm-No?.
;,....an for exploration, indlviduul looming and group sharing.

44.2t.

N)

.

M610( Attu (tahle blocks 0A0 nccuudories)

Mc:!!, Center-

1
forking

on
this

More
fully.

achieved aished

Crcuilve Witing gent's'

Dreeanic ppty (Pound-keeping, store, costume)

I-

(

E.x.prees!ve media (paints, clay,collnat

7.1.4sic

'.science center /.00hing

. 62
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PSIVG TIE LANGUAGE EXPERIENCE APPROACH.

Rend prose and/or poetry daily

4

on
this

More
fully

achieved AcComoliohed

Take etudent dictation and ',develop individual and group, books

Create experience,chartsAwhioh become-basis for 'penance strips,,

word banks, individual spellers, etc.

Design with children functional chariest° enhance classroom man-

ncement i.e. JO, attendancei, weather. of-

Encourage creative *ritihg,through diaries or journals, original

storiesor poems to be-included in class library, etc.

DEVELOPING AND EXTENDING READING SKILLS_

Provide time for daily silent reading

I

Include individualized reading designs tosiest individual child's need.

Use diversity of reading materials (Basals, trade.books; individual

-rending kits, encyclopedias, dictionaries and reference books (where

ner=appropriate)

Use commercial and teacher made skill development ggimps

_ ASSESSIEITTAND DIAGNOSTIC TOOLS
,

School entry

STAR "(Screening Test 1pr Academic Beadiness)

Jansky Diagnostic Batiery(where naededY

Spacho Diagnostic Reading Bevies

Reading Assessment Foil
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. .1.,E721.12n9G 'ME SOCIAL STUDTES CD4ONEW?

''re the community as classroom.

TOe trips

e
ti

. 4.

L

Working More
on fully

this achieved Accomplished

Invite community resource people
sown description

Teach the une of trip bodrd

interviewing skills

4

gob

extend research skills
Uring' wide variety of relereire materiaii

. Elicit through discussion concerns

hnd Intereotn and build'on these.

t!..,..SSROOM ORGANIZATION

.Ariange chil$ren's materials so that they can be taken,

'and replaced easily

Organize the daily instructional program around in vidualo

small group and total cleat settings as needed

?len transitions from one activity to the next so that they

occur smoothly

4

ftve children becolie aware of and carry out routiMeaandri-
sponsibilitiek,

EncoUrage frequent one-to-one contests liptween teacher and
child and among children
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INTERVIEW SCHEDULE USED OR IN-SERVICE PARTICIPANTS

1. Would you,olease'describe the type(s) of training you roceived?

2. Which type did you find most useful?

3. Was this traininsadegUate?

A. If you could have additional training, which type would you
wish to have?

5. How you would evaluate the tr'iner's approach to her work? 1

6. About vhich.of the core elements did you receive the most
helpfuil training?

7. Which eleMent(s) of the Rank Street model do you like best?

8. Which elements) were you able to implement'

9. Which element(41) do the pupils appear to like hest?

10., Have you notice any changes in your pupils since your implementation,
or differeOces from previous groups?

11. What has been the extent of parent participation?

4

M
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P. S. 243 FOLLOW TITOUGH RESOURCE CENTER

Participant'Evaluaticn Farm

1. Haw did you find out about the Public School 243 Mimi:re Center?

:Publication, Meida ( )

National Diffusion etwork ( )

'Educational Pro That Work (

'Newslettersrannounceionts ( )

Other ( )- please indicate

2. Was the information presented or content useful to you?

No

Not at Al], _ Somewhat Opinion Teak Absolutely

( ) ( ) ( ) 4, (. ) ( )

r---
ti

3. Were the presentation, clear and easily understood?
No

Not at All Somewhat Opinidn Yes` Absolutely,

( ) ( ) C ) ( ) ( )

..

t 4. What a&vities did you find most informative and helpftl with regard to describing.

the Tallow Through Program lis Resource Center?

(example: slide piesentation; data presentation, staff development, parent

involvement panel)
...

5. A you wish further contact with the Resourie Center Staff for additional information

and/or possible adoption of progremoomponenta?

Yes Z No Undecided

Name

Address

Affiliation
3 5

,
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6. Check the appropriate box that indicates osition held.

School Administrator

School BoarilMember

Teacher ( )

)

Parent ( ) 4
please

Other - ( ) - indicate

.

v

0

C'

c

1



EVALUATION PROCESS SUMMARY

ACTIVITY OBJECTIVES METHODS SITES DATES

. Dissemination To determine whether information
about the program was distrib-
uted at least two times locally

Examined print materials,
records, log)/ interviewed
staff.

P. 5.243 Res. Dec-May

Center, Roard .

of Education.. 19110 441

II. Demonstration To determine whether the Center
gave at least five awareness
presentations and to describe
participant evaluations of
such presentations; in addition,
to ascertaid-the percent of
responses made to requests
for follow.up activities.

Examined Res. Center records,
agendas of workshops, attendance
sheets, participant eval. toms.
,Sampled one third of teems,
translating responses into
into values on 1-4 scale.

A.S. 243
Resource
Center

Jan-June'

IgRi

C. Training To determine whether at least
three training sessions were
conducted at each of two pre-
identified adoption sites and
to iscertatn whether at least
75 percent of participants'had
favorable reactions to training.

Reviewed Center records, made
informal observations,
interviewed teacher-
participants at adoption
sites.

A.S. PAW
Berkeley
Materhurry, Conn. 1gAl

Mar-May

P. Implementation To determine whether 75 percent
of the trained teachers at the
two sites have implemented some
components of the model.

Mode observations in classrooms,

. Interviewed teachers,
reviewed implementation
checklists, interviewed
Res. Ctr. staff.

A.S. 2R9 Mar-Jye
Rerkeley Sch

19A1

P.S. 243 0
Res. Ctr.

E. New Adoptions To determine whether two new

sites have been identified at
prospective adopters.

:3 7

Interviewed Resource
tenter staff, reviewed
final report.

P.S. 743

Resource
Center

June


