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- . A SUMMARY OF THE EVALHATION ] i (’
3 . FOR THE

1980-1981 PUBLIC SCHOOL 243 FOLLOW THRNUGH RESOHRCE CENTER

The Follow Through Resource Center located at Public Scho
243 in Brooklyn was established in 1977 to disseminate informatio
about the Bank Street Follow Through model. The major goal of the
" Bank Street Follow Through model is the "prevention of early chj

information and demonstrating the program, providing in-servi rain-
ing for teachers at two pre-identified adoption .sites, insurij
teachers at adopting sites-are impYementing the core elemen
proqram, and identifying new sites as prospgctive adopters.

" The P.S. 243 Follow Through Resource fenter more
quately fulfilled its obligations during 1980-1981." Highfights of
the findings reported in the comorehens1ve Feport are ligtdd below.

*Resource Center staff conducted 36 meet1nqs o%ferences
and awareness workshops were attended by 4, 37 partici-
pants; and the staff sent out 1,398 ma111nqs /

*Participants’ rat1nqS of awareness workshop§ and 1nj::rvice
traiping sessfons were overwhelminglv positive. Ninety-

- eight percent of the participants sampled rated the aware-
_hess workshops h1qh1y, and atl of the 'teachers who’received
in-service training rated its quality as excellent, \

i

*A]thouqh full implementation of the program has yet to be
achieved, a majority of teachers at the two targeted adopt-
ing sites have at least partially implemented all of the

‘e comoonents of the Bank Street model.

*The seven pro1ected adopt1ons for 1981 1982 brings the

total number of.schools using the Bank Street Follow Through
model to 32, ineluding a number of adopt1on sites outside ~
of the Mew York City area.

. The recommendations made in the comprehensive evaluation
.report focus on helping the Resource Center staff effectively serve
the many schools which have adopted the Bank Street Follow Through
model. They.ar® summarized below.

~ P .
. *identiijation of a turn-key trainer at each site which has
7 been served for two or more years will allow the Resource’
Center staff to concentrate theit trainina efforts on newer
adoptions. - -
£

3




.

\J

*Arranqging for parents at adopting schooTs to visit the
P.S. 243/parent involvement room and meet with parents
already famjliar with the pragram should lead to in-{
creased parent involvement at\gdoptfng sites.

*An exemption from the National Niffusion Network would
allow the Resource Center to lessen its reponsihility
for the nationwide dissemination of informatlon about
the proaram, agd concentrdte on-providing training at
the 32 adoption sites already established. .

*Keeping services to adopting schools within a closer
geographic radius would allow the Resource Center not
only to reduce tosts, but also to maintain its high
standards of excedtence. (At present, a number of
adopting sites are located as far'away as New Orleans,
Louisiana.) ~ o -

s
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M . INTRONUCT ION

: . . )
) The Fo]low Throuqh Program in New York C1ty is part of a federa11v
)
funded, nat1on-w1de pro1ect designhed to extend the exemplary educat1on prac-

o -~ -
tices of-Headstart and other preschdol programs into_the early e]ementarv

school qgrades. Follow Through models, hased on the desians of different

. L}
sponsoring 1nst1tut1ons, were replicated at sites throuohout the country

in the late 1960's. ¥ased on the eva1uat1oh of pupil ach1eyement at these
s1tes, the United Stages Ofﬁnce of Educataon va11dat§f 21 programs as suc-
cessful and.worthy of lication. 'One of two va11dafed oroqrams in New
“York City is at Pubkic School 243, Mistrict 16, Brooklyn, known as the

“eeksville Scopl”. The'staff at P.S. 243 applied for and received an
) N ) .

~

Office of Education grant to establjsh § Resource Center to disseminate
information about its program. The ﬁesource Center was initially funded

for the 1@77—1978 year; subsequent awards were made for the next three

years. . T ’
. { ,

This report addresses the'activities of the'centenﬂdchnq 198Q:

1981, the fourth year of its pperatfqg. It assesses the'effective:ess of.

/ . , . .
efforts to djssemipate the P.S. 243 Follow Through model and arrangements

’

made to demonstrate the prdaram, It contains an evaluation of training and
implementation of the model at two of ‘the sites which hive adopted themodel
‘ . Y -

for at least two years. A destription of follow-up aCtiyﬁfTes at prodoec-
. ‘ . ~ L : N )
tive adopting schools and the number of new adoptions aré also included,

-~
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) \5) . I. PROGRAM BESCRIPTINN

The P.S. 243 Follow Through Resource Center is located on the

second floor of & modern elementary school in the.Redford Stuyvesént

L}

section of Brooklyn. The Cent;r's arrangement and activities reflect
the philosophy of the Fo]lgw Through model deéiqqed by its sﬁonso?inq
institution, the Bank Street College of Educatio?. . ' -‘ |
A maior goal of the Baﬁr Street Follow Through model is the
"prevention of early 5ch601 failure," Diaqnostic\te;chinq qnd an in-
tené;fed’éurricuium are two, of its characteri§£ics. Classroom environ-

~

¢ « A . *
ments <ontain-learning and interest centers where children can-enqage

_‘botﬁ‘in self-initiated ‘activities and directed instruction. In order ‘

. .
to facilitate tearning, a team of teachers, paraprofessionals, and

.parent vqlunteers circulate in the room and wofk with individuals as

“well as with small and large qroups of children. The lanquage arts,

mqthEmatics, and other curriculum experiences allow children to explore
L Z

and discover concepts related to tﬁe social studies core., Central to

*

thl; core is the uyse of the community as a classroom. Since the arts

\ - .
. are considered integral elements of the curriculum, children are given

] ]
frequent opportunities to engage in creative and expressive arts activ-

itie%. Continueus support for the\téachinq team 9s provided'through

- *

. .
staff development activities, The invp]vement of "parents as partners"

4 [ ]

in ch§ldren's learning also plays

important role inﬂzhe program,
p

The checklist used by t rs to follow thei rogress in im-

-

. ‘ ’ ) /

¥ * ¥ y

v




plementing the program-includes the following areas. (A more complete.

description is contained on the sample list in Appendix 1.)

”
[

. --setting up learning environment areas
T a /
-=using the 1anquaqﬂ experience approach
-

;-developinq and extending readfnq skills

--developing the social studies édmﬁonent

b

--organizing the classroom

The New York City Board of Education, through the Ear]y Child- .«
4 , .. . . \ .
hood Unik withip the Divigion of Cdrricutum and Instruction, administers

the Follow Through Program and the Resource Center through the city-wide

Follow Through coo d Br.%”Resource Center activities are administered

t
directly, .however, by the-project team supervised by the principal and the

school's Follow Through c00pdiﬁator. The project ‘consists of the center

~

facilitator, a demonstration_tra1n1nq specialist, an E&ucatiéh associate, .

and aq}off1ce aide. ,Iggchers, paraprofessionals, office staff, as well

a

l\ . . .
as a staff nurse, social worker, and.senior neighhorhood yorker are con- L

sidered part of the Resource Center team as well,

Two adiacent rodms on the second floor of Ehe school are the hub
of Ehe resource center activities. The first, the dissemination unit, is .
the office and exhibit area. The second is used as a conference room and
for awareness workshops and training sessions. Another adioihinq room‘is .
,a]éo used for media presentations. The parent involvement gooms, ;choo]
mini-museum, staff deve?opment'room, as well as classrooms on each grade

©

level, are used for demonstration purpeses,

~




. II. EVALUATION PLAN

N

‘Evaluation Nbjectives . : . .
"Five evaluation areas are disted in the plan for the 1980-1981

vResource Center activities: The objectives for these areas are:
e, ’

- . "__To determine whether information about the orbqram was
disseminated at least-twice 10£a11y and nationally.,

SN --To determind whether the Center gave ‘3 minimum of five
C . awareness presentations and #o describe participant eval-
- uations of such presentat1ons in addition, to asgertain
) the percentage of responses to requests for follow-up
} . activities., . ‘ . 2

--To determine whether at least three training sessions
were conducted at each of two pre-identified a tion sites
and to ascertain whether at least 75 percent of the partici-
pants had favorable responses to the tra1ninq.

f

--Tg determine whegher 75 percent of the teacher participants
¥ at the two adopting sites have 1mp1emented some of theé come
ponents of the model.

--To determine whether two new sites have been identified as_’
- prospective adopters.

’
Assessment Progedures

b [ ] .

. The exaggnation of records at the Resource Center yielded

information related to the time, location, and number of participants
at the vaéioﬁs presentations made by the Center team.. Revjew of the

. Center's final report provided similar data about activities at new

l

adopting sites as well as information about other meetings and con-

‘ ferences in which memmers of the team were involved.

The evaluator reviewed pringed materials which the Center
staff had developed for dissemination and traininé}purooses, and

forms which had been developed to determine participants' satisfac-

A tion with awareness and follow-up workshops. A random samnle 6f‘

-




thé%e evalgation forms was analyzed.

s
Information concerning satisfaction with training 'techniques

1

was obtained durinq'iptenviews with participating teashers and admini-.

.

stratof;. Information about implementation of the&ciironents of the

program was optained bofh-durinq interviews and at t timevof_obser-'

-vational visits to classroms at adopting schools. Additional informa-

¥

tion about implementation was obtained from teachers' End trainer's

- R . ‘
checklist forms. (Samples of the implementation checklists and interview
- L4 * . ‘ ‘e
schedule are presefdted in Appendices 1 and 2J) = . ,
; o i ..

While analysis of the forms led to the quantification of

e o

'f'!data for 6bjectivés related to demonstration, traininé, and implement-

atfon, qualitative fiﬁdinqs were also obtained during inf?rmal dis%gs-
sions with Resource Qenter staff‘%ehbers anq ;1th teachérs bejnq.trained
at tée two selected adopginq's%tes.. Such'diségss{ens also served .to
clérify certain aspects of the tenter:s activities. Year-end interviews

of the Regource Center staff, the P.S. 243 Follow ‘Through coordinator,
-he e 2 :

and the city-wide Follow Thrbuqh coordinator yielded additional infor-

mation about accomplishments in each of the areas of the evaluation.
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, AN 1. FINDINGS' :
i ' ’ "y -~
- . '
~ L\:.,v ova T s v /.'_ - / .
AT awareness

e, . . L] \
k

brochures descr1hnng the proqram cur

-

1ourna15 and: newslette;s, papers presented at meetinas’ and confnr-

Y

ences,

mater1a154greoared fqr d1ssem1nat1on were:

radio and TV §pots and\1nferV1ews, and a f11m proqram.

51cu1um qu1des, art1c1es in

o

3

These

'S

4

materials were d1ssem1nated;tﬂrouqh mat11nqs workshops, telephpne

/

t
A g

gontacts, conferen!s, meetinqgs, and med1a outreach

Tab]e 1 presents

-

the fa]11es for the various d1ssem1nat1on activities of. the Resource

ot ! v > .i LK) } . co -
Centen. - o i oo . . )
) N ) P -
rasct i ' “
. - . . 8
", : Summary y, of D1ssem1nat1on/ﬂemonstrat1on Act1~1t1es .
e :\ . M \ .
- Activity - Numer1ia1 Tally by Location = _ _
' $ On=Stte | Off-Site TOTAL < - - T
) N ¢ .
< s .t . . /A . '/ ' é ” -
Meetings, Conferences, Awareness Workshops® 13~ \\ 23 3 . .
. ‘. . * . s ‘ .
\ Partictpants , 543, 3,%53 4,377 ‘ v
Materfals Distribuged . * 618, 3,893 4,513 '
‘ . » . o N\ ’ o . - |
Mailigas E - L.- 1,398 - % !
.- . . __— o
* * Radio, TV, Newspaper- . S . N/A N/A 9
SN . A\ . L . \ -
' ' . I . - .
. At. the~Resourte Center, which is the disseminat hon unit \theHCOn- ,
. N 4
. férence room and the parent involvemeny room conta1ned hroad-arravs ,
. > ’
™ materials deScr1b1nq this Fo]]ow Through. model. Photoaraphs,

hures, and blow-ups of newspaper articles were attractiyely mounted
¢ : , ; . ¥ :

. . < : C
and arranged in the rooms, Staff—developed Eurriculum materials and v, N

. - . . L. ' /

- , < (5. . . ,
teacher or parent-made items were ava11able for visttors to examine, . )
| P R ”
-6- . o,

bro- - }




~ .
v . . < !

'

rommerc1a11v produced materials and exampTes of ch11dren S work sent
A —
‘ . by adoptinq scbools were aPso displayed and made ava11ab1e for ex-~
re 7 A - . > . ‘
! _ aminattom. . - ‘ - ’

'
> - M

’ 'Dﬁrfnq,the'1980-19§1 year, the Resource Center staff deve--

\ . B
- '1ooed two new quidebooks for par;nts, How Parents Can Support Child-

.
‘rep's Learnlnq and Parents and Ch11dren. These, toqether with their .

. 1anquaqe and soc1a1 stud1es quzdes, and the Ta1k1nq Horse, (a co11ec-\'ﬁ

‘e . Y

tibn of children's writ1nqs) comp]ete the curr1cu1u:Lserﬂes which

L .

- S . F
the staff has deve]og d~to date. These materials will he used primari-

ly in training workshops, and will become a part of the oermanenf’dis-'

A

. * play in the dissemination unit as well. ' 2 o

. ’ Extensive telephone ‘contacts and puhlic relations efforts made’ -
d . % A ’
by the project faci]itator constituted a major part of the dissemination

be act1v1t1es fpr the year.' The faci]itator's attendance- at a wide Variety
. . o ~
ok ﬁeezﬁngs, her part1c1oat1on in radio and v 1nterv1ews, and her articles,

‘and speeches drew requests for 1nformat1on from 11 ‘New York City schools
s : and from schoo1s Tocated in 20 states: ) * (
s 2 . C

- 4 I3 ’ .
Demonstration ° .

Dempnstration aétivities of the Resource Center consisfed of

L

awareness workshops and follow- up.1n -depth workshops for the staff

» members of orosoect1ve adopting s1tes. In order to eva]uate nastici-

- pants' resoonses to the workshops, one third of the dbmpleted workshop
evaluation forms_(random]y selected) were ana]yzed. To simplify tabu-
1ation,_tﬁe oarticioants” responses to descriotive‘ohrases were trans- .

. « i - . . 1
//// lated .into numerical values on a scale of ] fo a,

-

N

LT —~ : \

) ) ' ' '
. .o .

’
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Thirty-four ,awargness wdrkshops were qiven by Reapurce Center

r

" staff in 1980-198T, ten on-site’and 24 off-site. Fvaluation forms were

' Ikbreturned By 156 of the 210 participants in these workshops:‘and 52 of/

v s . i —
the re€sponses were ‘sampled, Teachers, adpinistrators, parents, and
. ) _ <

€ollege students were among-those Whe_ffbmitted forms after awarengss

.

fworkshoos. In addition," at some off-site oresentations»;the sponsoring

n

Sites used their own evaluatign forms wnich werd not forwarded to the

Résource Cenﬁer. Tables2 shows' that reactions to the awafeness work-

4

shops were overwhelmingly positive. - ) <

v
< LT

¢

TABLE 2 -

Summary of Awareness Workshops Evaluations

- -

- . l - -
Ratings . NIMENSIONS .
,  Consistency with 7 (Organization Effectiveness
w_Workshops Objectives of Workshops  of Workshop

-
— g
~ - " L4

- , . »

4 (high). 46

oI addition, Resource Center staﬁf’cdgducted.83>fo11ow-uo
in-depth awareness and training workshops; 26.bn-sjte and.S7 off-site.
Ninety of the 123 participants in fhese workshops returned evaluation
forms, ;nd 30 of these were analyzed. 0f the’ 30 respondents to the
workshops, 20 rated the sessions very hiéh (4§ on all_thpree dimensions

--conéistency with workshop objectives, organization of workshop, and

effectiveness of workshop -- with one parf?cidant ratina the sessions

. s - - - - . 1l

»

\

I
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L

2 "
According to the project facilitator, it was impossible for the
Center staff to meet the vast number of requests for fol}éwsuo demonstra-
tions and/or training for this model. Monitoring of existinag adoptigns

engaqged‘the efforts.of the Center team extensive]&. The exact percentaae

e
" of follow-up activities_in response to requests could not be determined,
although it-was reported to- be‘more than 50 percent.

. ,Iﬁé evaluation forms used for the awareness presentations and the
ne | , r _

~- [

follow-up in-degiﬁ/sessions were identical, except that the staff added to
: - '
the latter an option to suggest the content of additional workshops. A

L

sample of the form is appended to this report (see Appendix 3).

With the exception of requests for "more time", and "earlier in

*

_the year", the responses on most %}h awareness workshops evaluation
l‘ 2 . .
ive reactions of participants to the-

'forms reflected the.generally pos
»

presentations. Amond the comments were:

o9 .
--"1 was so impressed by what | saw."

--"It was a marvelous experience,"

--"The program makes a lot of sense. 1 am lookina for-
ward to using these techniques in my classroom,"

-

--"The parent involvement makes your school lovely."
Some of tf@g

participants commented that they would have liked to have read

some material®about the model before coming to the workshap.

Comments on the evaluation forms submitted after in-depth sessions
were equally. laudatory:

i -

s

-="1 learned effective ways to rearrange my classroom.”,
. . . . .
) --"This was stimulating for both parents and teachers."

’

s




--"}t added to m&‘know]edoe ahout teaching."” .

N\ . » . ,
Particifants suggesting ddditioagl content asked for more information _ ]

C ", related to discipline problems, record keeping, and science. And,: once
8 s e * ‘ “

aqain, they asked for "more time." i . . L~
+ X - 4€ ’ }
- . ! ) ’ ’ :
In-Service Training =~ v . MR
. - ‘< - :
- > - The evaluatiom for the 198n-1981 year was also concerned with (a) 5

~ —

3 > i ] / ry
” the frequency of trgining g activ1ties at two adopting sites and the reactions
of the partidipants to th,se activifies, and (b) the impact of this training

on 1mo]ementat1on of the Bank Street model at these sites. To reflect the

v

/diversity of adopting sites, -the two sites chosen for review were a public
o f @

e]ementéry-schoo] in Brooklyn New York, and a paroch1a1 e]ementary school

in Waterbury, Connectjcut. Observations werer conducted in e1qht classrooms
» N .
in the public school (kiodétqarten-grade 2) and in five classrooms in the /////

parochigl school (k1ndeﬁqérten7qraﬂe 4). The teachers-weke interviewed ,

L 7 J - i

v, . : /
informally once and more formally a second time,

In order to'dete;%ine the frequency of training, the evaluator

v

/ ' ;eviewed the.technicai ossistance data contained in the final ;eport'of

. the Resource Center, A tatly of these data indicates’ that the meTbers of

"

. the Resource Center team conducted thirteen individual and/or group train-
* ‘_ . N 4
- 1nqg sessions at the local pullic school and five such sessions at the out-

.

of-town parochial schodl.’ The Resoufce Center staff was ab]e"tq give more

L d

" support to the public schéol because of its closeness to P.S. 243, The
%,
lendthy trip to the parochial school in Connecticut required that.staff

f . memhers remain at least overnight in order to mafe the training cost-

effactive. o

.
. -
- i .
. .
N

aas 1"0
. . 3
J
. .




The efght public school teachers and five parochial school teach-
RE - . . .

B ' B . .
ers all aqreed that the quatity of training was.excellent and that the

a

_ trainers' personal qualities wefe outstandina, Seven of the 13 respondents
said thaf‘thev .preferred individua] conferences following tlassroom ohser-
vat1on, four preferred hands -0n, aroup workshops, and two preferred a com-

“binat1on of qroup and 1nd1v1dua1 training.

- Nine of~the- 13 teachers aqreed th}g more training for special’ prob-

lems 'and topics was needed. Thrée-said that they would like more tra1n1nq

for record Keeping, two expressed a gesire'for more opportunity to observe
AN

at P.S, 243, and itwo said they would 1ike trainers to mode] teaching in

actual classrooms, Three of the teachers said they liked the training.for '

-

use of curriculum materials hest;.bdt needed more materials to-use. Three

ke .

teachers expressed a need for help fn getting parents involved.

’ ., Comments made by public school teachers ahout the auality of train-

\

ing they received include those 1K;ced helow, -

--"They (trainers) helped me organize my class to become
, self-sufficient and self-directed."”

--"The trainers aave me many 1deas in the post ohser-
vation conferences.

/}h&‘re de1iqhted._ They (trainers) gave us many qreat
deas. e

Some concerns of the public'schooﬁ‘ceachers were: 4 .

-’“The tra1ners semetimes expect more than we can qive
of ourselves.,” .

s =="1 would have liked to have a year of training hefore
beqinning."” -




»

»

--"T would like he]p w1th making task cards and se]f-
correcting games,
, . : .
., Parochial school teacherp made the follewing comments, among

-

%thers: ‘ _ : ' K
--"This training was very valuahle. I would have been- '
teaching the whole class at once, Now I 'have:onptinns,”
-="The tra1ners have heen so support1ve, and I f ele;ﬁqh ;
" more secure about the room arranqement now.“
--"The trainers have.really he]ped me with record keen%nq.
The trainers have heen catalysts here." =«

- =21 'Viked the painting workshop best. I' m glad I par-"
ticipated in the training.” _ ’

Concerhs of the parochial school teachers included:

="Some of their 1deas work better than others.‘”I sti1l
Deed more math materials,"” .
--"I would like to see a demonstration of teaching spe11-
ing phonetically.”
i

--"Why don't they help us with usth dittog?"

Both qroups of teachers appeared to feel a need for more mater- *

1aJs which.wou1d support individual pupil activities. The teachers at

' the oaroch1a1 school, who seemed to have more limited prior traininag in

the ‘field of early chifdhood education, apgeare® to have chanqed their
- NEN .

- methods more extensively durinu the year. They also appeared more

1ntrospect1ve than the public sch001 teachers ahout their teaching strate-

g]es. Additwonal assidtance was requested hy the kindergarten teachers

"in ‘both settings. N

]

3

Duning interviews with the school administrators, it was

found that the} shared the same .generallyhositive.feelings ahout
L




-

{

the training expressed by the teachers.- Letters from principals of other

fchoo}s mirror these attitudes,

14

Imp]ementafion 1. - .

«

A review of'no}es taken during ohservations indicated that a‘]

thirteen barticipants ﬁad imo]emented or had initiated at least thrae of

’
'S

the proqram comoonents. The components most ev1¢ent were room\arranqement

strateq1es, use of the lénquaqe exﬂbr1enc€'approach, and Tntedration of
/

social stud1es themes with the’ read1nq proaram, Pervasive 1mp]ementation

, of the Tanquage experience approach was apparent in the displays of chil-’

drep‘s writing and the use of charts or labels to designate interest areas

and activities. Some of the participants were eager to gzare samples o; ’

their pupils' work pg examples of the progress wﬁich had taken place.
Table 3 is based on a'ta]ly‘og teacﬁer respanses on implementa-

tion checklists-and 1nd1cates the averqu number of strateqies within com-

ponents of the Bank Street model: which haa"been fully 1mp]emented as of May,

1981, In most exses ;;ere full 1mp]ementation was not indicated, the teach-

s h hat th Buorki i -
ers checked the box ihdicating that } ey werefworking oe alpart u]ar strat

.
*
.

eqy or had partially implémented it. ’

1
e




" TABLE 3

.

\ »

v

Average Number oﬁfStrateq1es Imp]emented by Teachers for

[

Eaéh Component of‘Mbde]

t. ~
- ‘;’
. T ‘ Number of Average Number of ‘
. _/ ~ . Recommended ®  Stateqies Implemented
. Components ofs Model Strateqgies PubTic School Parochial School
I » . Teachers* Teachers**
¢ AR ' '
Environmental’ R w. , ;/)
Arrangement (R 1 2.6 . :

e \ B . [ ‘. } \ F./g\ . — !
Lanquage g£xperience - ' ‘ - s
Approach 5 J ' 1.8 1.4~ 4 .
Extending Readina
Skills 4 ~ 1.0 ; 1.@
Inteqrated Curriculum 5 : 1.8 n.6 . ‘ /
Classraom Organization 5 -J[/ 3.0 o 1.6

: K . /: ‘a
/ T — x
**N=§ ) ' \ ’ f)/ . ﬁ
. . ’ ‘( )
. During the intgrviews with the 13 teacher-participants, the -
evaluator was able to obtain further 1n}ormat1on about implementation 3
.0f the model. A review of interview res ses and an examination of:
y ' {; |
implementation -check1ists indicated that, wh1levthe extent“of imple-

“ mentation differed f;bm teacher to teacher, the three components of o
. - /' . N \ t‘

%re model observed in the classrooms had indeed heen initiated by

each teacher.

. .
L !

Among. the comments made by BubMc §chool teachefs were:

--"Inteqrated learning Has become the way now, rather
than just basal readers.” -




« taa
f

1 i N ! . <~
g --"I've really .chanqed'my orientation to teach1na read- [ 2
\\\ <t . " ing., Now, [ use the lanquage exner1ence~approach " )

, feel that this program has 1eq1t1miied my b]ock
N . orner," . 4.
.\,' 14

"ﬂ'ﬂe re hav1nq a super time with th1s program.. We never
spent as much time sharing ideas and ta1k1nq to each

il . dther.about read1nq." . )
Concerns of public schoo1 teachers include: ”frl \\/ ' {
¢ + =="] need more help, I f1nd the plann1nq and record
14 kdeping harder than before," - , »
W o )
- . --"1 need an aide for longkr than 4Sth?hUtes a day."
) ¥ -<"Even though this is an excellent program, we need.
- A more materials. We have been spending our own money
. _ becauge of budget cuts.” .

--"1 need help in contro]]ianmy Class. Some of the
children get out pf hand."” ' /
1Y

. In the interviews, the parochial school teachers had many

’ * )
positive comments to make about the program, Among them: B

. i . --"This has been a real qrowth process.for me, The whgle
) philosophy of the. school is now more realistie."

. -="I/feel free to allow the ch11drenfto learn fxom their

. mistakes." "
' ' --"It used to be a stcuég;e to qet thé;e“kids to talk. _Now
N ;ﬁey really express themselves. [ am so pleased with
etr writinq too." .

--"l see a big chanqe*#h the chi]dren, but T still have a
1ot /to lTearn."

Among the concerns voiced by parochial school teaeherg were: -~

»y

' P rea]]} need ansassistant all the time."

* -=-"1 sti11 need he‘p w1th arranginag small group activities
fof social stydies.”

--"Sometimes the children really seem happier in a whole
qroun.* . L

ud




. =="I need to find ways to keep ch11dr§n at 1ndependent
activities." w. .

\

The Resource-fenter's final report lists ten new adopting schools
for the 1980 1981 year, and seven pro1ecred adoot1ons for 1981-1982, A

breakdown of the lTocations of these sites is contained in Tabhle 4,

s . \
L]

v

TABLE 4

¢ 'New and Projectéd Adontions

L

Lodation and - L
Type of School. Adoptions
1980-1981 1981-1982 [Projected]

New York City .

Public Schools 1

Day Care Centers and 4

¢ Parochial Schools

Outside New York City.
PuRlic Schools

3
B Parochial Schools 2

TOTALS — T

¥/

=

P

The seventeen adoptions,. added to a prior fifteen, brings the
total number 6f/schools to be served to thirty-two. According to the
project facilitator, many of the new oug-of;tnwn adpptions are 1ocateh
in New 0r1eans, Lduisiana, and this distance creatées problems related
to the,co;£ effectiveness of cgntinued training support. Therefore, a
proéess of training "turn-ked" trainers wits the school districts has

r

been undertaken. “ .
[
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- AR CONCLUSIONS AND RECOMMENDATINNS ~r il

. !

The Public School 243 Follow Through Resource Center more than

adequately fulfilled its obligaions durina 1980-1981. A review of the

~©

datd demodstrates the effectivenegs of the Center staff's activities. In- .
[} ~

formation about the Bank Stnégt Follow Through model was disseminated

thrmeugh a variety of channels, which resulted in an exnpanded audience. The

-

/. .
continued active attention paid t§ public relations effgrts hy the Center

1

facilitator appeared to enhance diffusidn. The team's accomplishments in”
A 9
prodicing additional quidebooks for parents were noteworthy,

—

J
? - " Evaluations of awareness presentations and fo})aw-up in-depth work-
shops were consistently positive. The data also indicate that more than 75
percent of the teacher trainees at the observed adoption sites had favorable
responses to the training. Because of the extreme papularity of fh{s Follow
Through model, it was difffcult to meet 211 requests for %o11ow-up presenta-
tions. However,"the team_did meet moré‘than 50 percent of the requests.
Training activities were scheduled and carried oqut more times thah

f .
projected. A{tpouqh the staff was unahle to provide as extensive an amount

-

of training at the out-of -town site &s at the local public school, the qual-
. " ;
ity of the ¥ervice at hoth sites was evaluated highly by hoth teachers and

administrators. Nespfte the more limited background of the teachers at the
A ) N
Connecticut site, the reoort'df the facilitator noted continued proqress

by the pupils this year. The general consensus of trainees was that thev

-~

¥

profited most from being observed in-their classrooms ang participat}hq in
.post-observation conferences with trainers. The interviews and implemen-
'.'/tat$:h checklists pointed to t;; fact that thehoroqramfs comDOnentsAhave
been er are heing implemented at hoth sites. The teachers' résponses
( - 7. . L
ERIC 2. \




’ . f -
during interviews also indié;ted that they.have ohserved positive chanaes

. N -
in the chi1dren's.behavior and in their dinvolvement in academically QF-

lated activities. Mgre parent igxg]vement appears necessary at hoth sites.
'gfforts-in relation to the achie&ement of new adoptions were
! . noteworthy:A\Considérably more new adoptions.were achieved than the .

V4 LY

N
number projected of required. The staff's earnest gRdication to the

merits of the mobg] and their ability to mbdify,their training tech-
. s .

niques to meet individual needs served to interest other schools in

%*e

adoption. In addition, Ehe cooperation of the grincipa], thé com-

munity school board, the local Parent Advisory Council, andlihe c{tyf

wide Follow Thfough cobrdinator helped in the dissemination of infor-

- mation concerniﬂg~the Bank Street Follow Through model., Their support - ® .
and assistance also enabled paper work to ﬁéve through necessary, levels

of authority swiftly, The Center team managed to orqanize each facet A |

of its responsibilities successfully and should b8 complimented on its N

#
cantinued progress.

- -

In 1ight of the successful accomplishment :of proaram objectives,

N

it is strongly recommended that the Public School 243 Follow Throuqgh r
) LY
Resource Center be refunded for the coming year.' °

"Because of the extraordinarily large number of adoptions which
the Center has achieved, it is suqgested Fhat a turn-key trainer or train-

/) ers be identified at each site which has been served for two years or more,

=

' so that the staff of the Center can proceed with training at newer adop-
L ‘tions. Careful jjb descriptions for these personnel would appear essential
g pt

'so that teachers will accept them as readily as .they have accepted the
' S .
original trainers. ‘

I\
-18:

N




"¥n order to increase parent participation at adopting sites,

Center staff may wante.to arrange far parénfé at adopting schools to

visit the P.S. 243 parent involvement room or to meet with parents

already familiar with the program, perhaps at workshops arranaed by

14
+he senior neighborhood worker. It is recommended that'the training

staff;diitributé eva1uation form&fto which the teachers can respond
aanymous]y. This procedure may help the staff in moritoring their
work more ef#ectively during the year.
In the event that funding is cantinued for next year, it is ;
recommended that the &ésource Center fac11itator continue her effort§l
. . &

to become involved in training. The increased number of adootions

would appear to necessitate such action,

Since the P,S. 243 Center has: achieved k%nany adootions,

it is recommended that the staff attempt to obtafin an exemotion from
the National Difﬁusion Network, o that the Resource Center not be
as heavily responsible for the nationwide dissemination of information
aqd’concentratezjtg enerqies on it present adoptions. -

In brdeﬁ to maintain the high standartis of excellence, it
is suqqested‘hat the Resource Center staff exp{ore the possihility
of keeping service within a closer qeﬁhraphic rddius. B -

[t is recommended that the.Center staff\continue its fine record
keeping procedures, and in the event that trainin is transferred to
others, that the staff share thes® procedures w{t otherftrainers.

In 1ight of the projected federal budget duts, it -is recommended

that the Center team 1ook to the strengths gf existYng staff members. in

ocder to close the gap which personnel cuts may create.
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]

»

and it is strongly urged that-théy be continued.

The Center's efficient and cooperative procedures which have made

2
.

»

e

.

N

. -

it fpndtion‘%o successfully are a testament to qood human relations.practice

w

2
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. * FOLLO\/ THROUCH RESOURCE CEUTER
PROGHAY THPLEMWFSATION CHECKLISTS

- . | e
. . 4 ' - v . ’
N - CoL - .. v (
' ' ) . e ’ ‘ . -
. TIE VEEKSVILLE SCROOL/BANK STREEP COLLECE

~

- ’

he folloulng chucklioto hinve, been designed .to assist you in describing the co.oon
procreas of progrim jwplenentalion in your clasaroonm, ) .
_ Your cundid respossus wfl) nog only give us a quick overviev of ‘how adoption
15 prosreasing, Sut uill help us know vhat areas you feel we can, work on together ’
s0 tmnrove jmplewentation., Pleawe feel free to add any anecdgotal reports you wish
_arutfor any items to the checklist, :

-
- B ]

-/
poaeny b e TEATITUG MY TR, , X
"":. w erowt #reas Yor exploration, individuul losruing and group sharing. Jorking l;o;; = N .
¥ -~ : on ° ully - .
v ' thie |schieved |A£gohplished
-—_L-‘" . ’ . v ' ' \'\
. Black ares (table blocke and nccuvnories)
. . - _ . )
Math Center -
L\brnl}‘j , - ' - )
R > t ' ) P ’
Creative Writing center . . - . 3
T ' ) v . : : .
Dramdhc ppty (Pouna-keeplng, store, costume) : «
. . - ) [ .
Expressive medla (painte, clny.m /]
- - N * ’ - R s " ‘
“™Masic * ) < ! . "
ccience centexr/cooking . ‘ _
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NSING THE T.AMGUAGE EYPERIFNCE APPFOAC!I. '

+° . i
N .

'Read prose and/or poetry daily

Take student dictation and«develoﬁ individual and group books ,

Create experience charta*uhioh become basis for senténce strips,.
word banks, individual speIlera, etc,

Design with children !‘uncti.onal ‘char® to enhance classroom man-
agrmnnt i.e, jop, attendancul weather,

Encourage creative &riti
stories -or poems to be included in olaaa library, eto.

£
- Workfng Moxre .
' s e on fully
_ this achievad |Accomplished
\ o ! . v \ . . G
1
—
‘0
_ .| /] |~
- \
through diariea or journals, origin&l
V.
' e

LEVELOPING AND EXTENDING READING SKILLS

Provide tiwme for daily ailent reading

'Includc individyalized rbading designs to meet individunl child's need.

Une diversity ol reading materials (Basals, trade.books, individual
reading kits, encyolopediaa, dictionaries and reference books (where
ngn-prroprlata) -

-~

Use commercial and tehoﬁe:r wade skill development games

USING ;iSGESSMENT .AND DIAGHOSTIC TOOLS
* School entry )

STAR (Screening Test fpr Aondenio‘neadinoel)

Jansky Dlaunostio Batiery (where needed):

Y ‘ ~

‘Spacho Diagnostic nogdthg Bcalel

Gmsadlnc Assessment Fépl

—p—

J

1f
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. LLVZLOPDIG THE SOCIAL STUDTES COMPONENT -

Tilte trips

Magtinnotiiona-

'
roin cCescription

meach the use of trip boa'rds.

\ .
- )
+

P
Tevel op.\inte rvieuing skills

€xtend r;seirch skills

¢1.1.55R00H ORGANTZATION

and replaced easily

occur smoothly

ave children becone aware of
sponsibilities

Encourage frequent one-to-one
chile and among children

2R

L Wy )

N\
A : \ . 1
e the comaunity as classxoom S : ! Working | More )
S on v fully -
. this achleved | Accomplished
' [4
\
1 ]
. i b
.. Tavite community resqurce puople .
1
]
~ | ‘
.
Ucing vide varlety of rererance materiald (
. Flicit through discussion ‘thildren's concerms ) 40
and interecte and build on these. a
L] . . ' A\ ‘ . .
\ \
wAT¥ange children's materisls so that they can be taken . :
AN 4 — hd
— ffI 4
Orgnnlze the daily instxuotional program around individual,
amnl) group and total class settings as needed
", Plen transitions {rom one activity to the next so thn.‘ they ‘
and caxry out routlxiumd o= v
contug,to \gtwun teacher nM.I .
Y
: - 7 1%
. v, . S Al:
.F [ ] . .
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INTERVIEW SCHEDULE USED OR IN-SERVICE PARTICIPANTS

Would you,p]ease'describe the type(s) of training you rgceived?(f

Which type did you find most useful? ) / ' :

Was this training adequate?

If youcould have additional training, which type would you
wish to have? . . ' ot

How you would evaluate fhe trainer's approach to her work?

About:which_of the core elements did yoﬁ receive the most
helpful traifing?

Which element(s) of the Bank Street model do you like best?

Which element(s) .were you able to implement?

Which element(iﬁ do the pupils appear to 1ike best?

. Have you ngtice any changes in your pupils since youf implementation,

or differences from previous qroups?

What has been the extent of parent participation?

. N\
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P. S. 243 FOLLOW TIFOUGH RESOURCE CENTER

.

&

. A /
' participant Evaluation Form S : .

1. How did you find out about the Publie School 243 Resource Center?
. Pablication, Meida \( )
National Diffusion Network ( )
" Educational Pro That Work ( °)
* Newsletters,  amouncements ‘
Other S‘- please indicate '

2. Was the information presented or content useful %o yoﬁ?

Not at All, . Somevhat g;ix;ion " Yes. Absolutely
() Ty sy O

_3. Vers the pmmt;tioat ‘elur and easily mdonto'od?

Kot at All ) So'nwhstv _ g;inian Yes' Aboolniolr.
() : S R D N G I ()

-t © ¢
. -
3

L. Vvhat aclvities did you find most infonﬁtiu and helpful with regard to describing.
+ the Follow Through Program & Resource Centexr? . ' ‘

(example: slide p:f‘umta.tion-, data presentation, staff development, parent
{nvolvement panel) :

-5

-

-
4

5. IL you wish further contact with the Resource Center Staff for additional information
and/or possible adoption of prograa ocomponents? . T

Jes ' Ro Undecided
’ ¢
Name ' ! . e !
Address .
14 -
O ‘filiation <
IC - - ,




6. Check the appropriate bdox that indicates %osition held.

School Administrator )
/School Board Member
Teacher ( )
' Paremt ( )

> please
Other - ( ) - <indicate




" EVALUATION PROCESS SUMMARY

t‘ .
ACTIVITY ) OBJECTIVES METHODS T SITES DATES
. DNssemination Yo determine whether information Examined print materials, P.5.243 Res. Dec-May
about the program was distrib- records, loqs; interviewe Center, Roard .
uted at least two times locally staff. . L of Education., 1980-R1
L
8. Demonstration _To defermine whether the Center Fxamined Res. Center records, P.S, 243 Jan-June’
qave at least five awareness agendas of workshops, attendance Resource .
‘a4 preseptations and to describe sheets, participant eval, forms. Center 1981
participant evaluations of .Sampled one third of forms, .
such presentations; in addition, translat ing responses into
to ascertaimthe percent of into values on 1-4 scale,
responses myde to requests . . .
. for follow-up activities. »
C. TFA!MM To determine whether at least Reviewed Center records, made P.S. ?2A9K Mar-May
three training sessions were informal observations, Rerkeley
conducted at each of two pre- interviewed teacher- Waterhurry, Conn. }9R81
1dentified adoption sites and participants at adoption
to ascertatn whether at least sites. - ,
75 percent of participants’ had
favorable reacttons to training,
- ' ~ . X
N, Implementation To determine whether 75 percent Made observations in classrooms, P,S. 289 Nar-Jv‘ie
of the trained teachers at the interviewed teachers, . Rerkeley Sch -
two sites have implemented some reviewed implementation 1981
components of the model. chacklists, interviewed P.S. 243 '
Res. Ctr. staff. Res, ftr.
E. New Adoptions To determine whether two new Interviewed Resource P.S. 243 June
.. sites have heen identified as Center staff, reviewed ‘Resource
prospective ddopters. final report. Center j081
~
37
\ P, " -
- Lg ’
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