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significant settings, and to -identify settings ip which significant
interactions take place. Forms are provided to aid in examining the
physical characteristics 'of the school environment and 't e' rules that
3 the ways 5
that these dimensions influence school parficipants and their ¢, .
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and rules that goveitn behaviors in tJose settings. A questionnaire or
general school survey that may be uslgd in planning changes in the -
school environment is included. (JD

-

- N

.
+ . . -]
-

v . v f ?
~ N v . : L
kkkhkkhhkhhhhhhkhhhhhkMhhkhhkhkhkhhhhhhhdhhhhhhhhhhhhkhhkhhhkhhhhhhhhhhhhhkk
s .

* .. Reproductions supplied by EDRS are the best that can be made *

¥ u from the original document. oo
khkkhkhkhkhhhhhhhhdhhhhkkhhhhkhkhhkhhhhhhkhkhhkhhhhhhhhkhkhhkhhhhkhkhkhkkkhhhhhhhhhhhkhkk

+

[4

e o ’ -

*




_ v \/ o . 2
SCHOOL ENVIRONMENT HANDBOOK
'PART Ik ENVIRONMENTAL AWARENESS AND

Nee
O ’
O ASSESSMENT OF THE SCHOOL ENVIRONMENT .
MY 0 . ¢ . .
—i -
N I 2 by .
Patficia deHaas . -
/ ' “Judith Gillespie S ‘
- //'
. /
-\/r .
. s
N US DEPARTMENT OF EDUCATION
NAY.!ONA‘\.L‘ wc:m‘ur.e ,O‘ s‘c’ibi:‘MA»E)N‘
, p S
- {
x & PERMISSION TO REPRODUCE THIS
] ° * ~ MATERIAL HAS BEEN GRANTED 8Y

[ Sl SN S M

. - .

- ’ P 2] . s .

//'\ . [SCR A S -
.

TO [HE EDUCATIONAL RESOURCES
INFORMATION CENTER ERIC,

R ’ . X 1. - , (
. f / .
Development of this publication was funded by a United Stétes Department of Agriculture Nutniion
Education and Traming Program grant admiristered by the Division of School Food and Nutrition
n Programs, lridf?hé Débartm::xt qf Pgbhc Instruction. Harold H. Negley. Superintendent
(EMC fj,:.i‘v n “,,‘n.“ : - 2 . T




.

4]

/

‘ V
POLICY NOTIFICATION STATEMENT

-

Dévelopment of this publication was funded by a
u.s. Department of Agriculture Nutrition Educatiop
and Tralnmg Program grant authorized upder”Public
Law 95-166. i .

3

. The activity which is the subject of this report

was .supported in whole or in part by the U.S.
Department of Agriculture, Food and Nutrition Ser-
vice. However, the opinions expressed rein do
not necegsari#y reflect the position or‘policy of
the U.S. Department of Agriculture, and no official
endorsement .by the” U.S. Department of.Agriculture
should be inferred. .

'fhe Indiana Nutrition Educaticl;x and Trakning Pro-

gram is administered by the Div!hsion of School

Food and Nutrition Progfams, Indiarla Department of

Public Instruction. It is the policy of the Depart-

ment of Public Instruction not to discriminate on
the basis of.race, color, religion, sex, n}ional
origin, age or handicap, in its educational programs
or employment policies as required by the Indiana
Civil Rights A&# (I.C. 1971, 22-9-1), Public Law
218 (I.C. 1971 Title 20 , Titles VI and VII (Civil

Rights Act 1964), the Equal Pay Actj of 1973, Title

IX, (1972 Educational- Amendments) , and Section 50&
(Rehabilitation Act of, 1973)

[~




-

’

TABLE OF CONTENTS
»
. 1
INTRODUCTION. .

N

b
.
o
.
-

ENVIRONMENTAL AWARENESS . . . . % . .7 . . . . .-

LY

Setf-Awareness and Activities. . . . . . .'.ﬁ. - .
d . s
Awareness of‘School=S%;f€nés and Act#vities. . ., .

. 7
Awareness of General School Environment and ActivitieT
. .

ASSESSMENT OF THE S$SHOOT ENVIRONMENT. . . *
Self-Assessment and Activi;fes’. C e e e

School Settings Assegsment and Activities. . . . .

lonl - ' LT {
General School Assessment and Activities . .
. L) .
-~ — 1 ) . ‘»
1 €
=
Y
J. >
/
L 4
’
. . »
L4 -
r¥t . N . "
\‘
3
. - ,
e v g d
v hl
3 - "
>
“ . »
N ¢ I ¥
> n(‘ 4
- .
’ ". &
~ * ”
A , -‘ .
» B ¢ '
N [N ’ . e
" %, 0w -,

[}
«
Pl

y--




. \ : INTRODUCTION o v
. ’ | N ,l
The Schopl Environmental Handbook is a product of the School

EnviTonmental Impact Program. Its purpose-is to help to improve school
environments in grder to produce more positive attitudes and behaviors
of school participants, including administrators, teachers, support_ .
staff, students,” and parents. The physical environments of schools and
the rules which structure *behavior have a profound impact on school par-
ticipants., This handbook is designed to help schools to assess the con-

ditions in thejr environment and to make changes which will produce: more

o

positive attitudes and more responsible behaviors.

r

* The handbook has three parts.. They are outliﬁgd be?bw:

T
" Part I is devoted to brpv1ding an overview of the Program ;
g — . ) . s I~
and d model set of workshep materials. Schools using this part -

. ef the handbook can condugt workshops for any (or all school staff “}(}J
which will enhance participants awareness of their environment "
and give them opportunities to plan ¢thanges which will affect \iv
attitudes and behaviors. An annotated bibliography is presented

~ which ¥ useful for all parts of thHe handbook. o
» x
Part II of the handbook focuses on awareness and assessment °
activities. Participants using this sogment of the handbook will
have many activities which will make either some argment of the i
school community or the entire school community more aware of Its
environment. Other activities focus on collecting information
about the'environment so that schools can "have the facts' before
they proceed with proposed changes. :
. i ' ‘
Part III includes ﬁﬁanning for change and evaluation of changes
that are implemented. Resources for activities.bn goal setting,
steps in the planning process, and evaéuating changes are presented
1n this section. Schools using this part of-the handbook can develop
strategies for change and assess their consequences .

The handbook is intended to be used flexibly. All three parts can. be
used together as a comprehensive program for school change. Otherwise,
parts of the handbook can be used by individuals, gfoups within schools,
rgchool'orgdnizations'or districts for targeted purposes or shorf-term.goals.
asically, the handbook involves putting together school personnel --
Including students, teachers, administrators, support staff, and parents --
to facilitate changé, Any of these grolps can initiate changes in a partic-
ular setting in their school or in the gereral school environment. .
Material included here focuses on the’ caféteria as the hub af the school,
Two years of resear¢h in schools at all levels has demonstrated that activity
in the cafeteria interacts profoundly with behavior in other school settings
such as classrooms, libraries,’ and hallways. It is a two-way interaction:
what is right or wrong with the cafeteria may stem from inside this setting,
Al (. . . .

’ .
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J but 1t may as well stem from outside the cafeteria itself. vThis handbooke
- focuses on settings in the whole school enyironment. -In a particular
school , improvements in any one settfﬁg, Suph’as the hallway, will mos
* probably have a positive impact on many others ncluding the cafeteria.
Improvementd, in the cafeteria will most probabi) have a positive impact
, on O6ther settings, such as classrooms: We are ipterested here in helping
to make changes in any of those settings where schools identify problems,
for we know they will affect attitudes and behaviors 'school-wide. )
. .

The handbook stems from,a program called the School Environmental
Jhpact Program. This Program is funded by the Nutrition Education and
Training Prggram, Division of School Food and Nutrition, of the Indiana
Department of Public Instruction. Judith Gillespie has directed the
Program and partfcipated in -the -production of its key products. Patricia
deilaas has made a mdyor contribution to the developmgnt of this handboog.
Both David Kessler and Mary Soley coptributed to inizial drafts of this:
material. David Kessler has had a major-role in developing an assoclated
research report reflécting the findings from information gathered during
the stg?y of the imgpact of school environments.

[N

+  The profject has pilote& these materials and conducted workshops .across
the state of Indiana. Those-who participated in the pilot test include
Judith Gillespie, Patricip deHaas, Mgry Soley, David Kessler, Barbara Allen,
Mike Berheide’, Gail Bumgarner, Debra .Dean, Marsha Ellis, Christa McCluggage,
Teresa Thgrrien, and LinQa”ﬂojtan./'Acknowledgements are due to these
individuals and to the schools who participated in-thé developﬁnt of the
" workshops. - .. }‘
South Spencer Middle Schés'g\:y Rockport, Indiana . d
Woodside Middle School: Fort Wayne, Indiana
Greendale Middle School: Lawrenceburg, Indiana ‘k )
Clarksville Middle School: Clarksville, Indiang |
Fairmont Elementary Schoel: New Albany, Indiana e
Cynthia Heights School: Evansville, Indiana , s .

" University Middle Scheool: Bloomingwen, Indiana )
. Terre Haute South High Schoel: Terte Haute, Indiana -
:k .*  Vohr Clementary School: Gary, Indiana .
'gollestqn Middler School: Gary, Indiana
orace Mann High School: Gary, Indiana X
For further information about the‘project and its ' publications, please
contact one of two sources. Either write to School Environmental Impact

Program, Program in Educational Policy and Change, Workshop,yin Political

Theory and Policy Analysis, Indiana University, 814 East Third Street,

Bloomington, Indiana 47405; 3r 'to the Caordinator, Nutrition Education
.and.Training Program, Division of 'School Faod and Nutrifion, Department of
_Public Instructign, ioom 229, State House, Indianapolis, Indiana 46204.
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N ’ ENVIRONMENTAL AWARENESS ,
Vz
Introduction ) » ) i . n

/

As pedple walk around a school, there are some things they notice .
right away. Usually people think aboiit the foise. They notice thejr
friends or colleagues. They see what is happenings~in the cafeteria.

They look at a particular bulletin board. There are standard things

which they pay attention to everyday, but the 'remaining elements of

the enviromment go largely unnoticed. The'purpose;of the School
Environment Handbook is to show how schools are much richeT environments
than"most people realize, and to help to increase your awareness of thi
environment. o - '

”»~ v
<4 »

The fact that school environments have an effect on participants
has been well documented. Below are just a few generalizations to show .
you the ways in—whigh the impact is most -strong.
‘ ’ .1
1. Most students feel: moré negative about' their environment oot
. than do the adults in the school community.’

2. Mgst people feel that the environment-is to0o noisy.
R ‘ B3 +
=3. Most people feel that rules in the environment are
inconsistently enforced.

i e

4. Most people do not feel that they make important o i
decisions aboGt the school environment. i;
: ¢ - ¢ . <
, 5. Certain settings in 'the school enyironment, e.g., the =
library, are highly attractive and .promote more positive
attitudes than other settings. =~ | - .

A9 a result of these typeé of statements, most people feel that they cannot
help to make many improvements in schQols. They a}lso do not take. very many
participant roles which would help them fo develop skills to improve- the
school community. Therefore, the environmental ¢onditidns have -a great .
deal of impact on participamts. - T : '
| . . . .
‘ There are many reasons why awareness of~tha_enyifonment is important.
As you can tell, it has an impact on school participants. It is important
to understand and to control schodl environments in order to make suré
“they hgve the most positivé impact that they can on people who ate parti-
Cipating in schools, Secondly, awareness of the environment Gan‘help
people to .use the existing environmént to improve attitldes and: behaviors.
Finally, awareness of the ‘environment can help people to -make- positive
changes in their environmént. . P T
v . % '
The purpose of this sectioh is to help you to;expféie'your awareness
of your school environment in three dimensions. First,’you.can explore

. * N .
-
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your‘awareness of you;self as a participant in the school environment.

Second, you can investigate your awareness of settings within the schoo

environment, spec1f1ca11y the cafeteria, 11brary, and classrooms. Third,
you can assess your-awareness.-of general school environmental dimen51ons,
such as the physical environment or<the rules that structure the way .
people behave. There will be both descriptions and aetivities which -

will be helpful in increasing’ awareness of school participants of “their
envirenment and as a ba51s for making positive changes in the school
environment.

-
¢ .

The activities can be used by one or many persons, and are appropriate
for students, teachers, suppqrt staff, and administrators. The activities
are described -in each section. Directions for-usi?g\eacn activaty and for
interpreting the results are. included in the description. A workshe®t is
provided for éach™activity on the following pages: These worksheets can
oe duplicated for use in staff meetings, meeting with parents and.1in
classrooms. !

-and evaluation.: The group looked skeptically at the awareness activity.

N - .
: THE BENEFITS OF INCREASED "AWARENESS f

The workshop group from the middje school sat in a circle 1n one ‘
of the motel meeting rooms. They -joked with the workshop leaders about .
the hét room (in 'spite of the 40° temperatures outside) and the lack
of windows, and the fr1end1y workshop leaders. .This grqup was very
verbal and enthusiastic. They became aware of thexr workshop ' f
surroundings very quickly. - . ’ o

* The workshop leaders explained that the activities of the dav

would include those on awareness, assessment, goal-setting, \lanning,

Hadn't they become immediately aware of their surroundings on this day?
And having spent so much time .in their fairly old school building,
weren't they exceptionally aware, cven over-aware, of theilr school !
environment? L '
{
The leaders were patient. Maybe the group wys already over-aware
of 1ts school gnvironment. But why not completg “the awarehess activity !
and find out? 1
* §
The group was very silent a$ they read and responded to the ques- !
tions. A few raised eyebrows could be seen and several tomments of Vv
"hmm, I never*thought of this before)' coulid be heard as the teachers
students, two feteria workers, lliéarlan, counselor, sghool‘qccretary,
reading lab dcher, parents, and pFincipal completed their forms.

Using large sheets of paper, the workshop leaders tallied the group

. and the people within it.

f

-The nesults were not only fasc1n5t1ng to the group as a whol®, but
also convinced the members that ™awgreness" meant more than just recog- l
nlzlng that it was too hot 1n\iome-places and too cold in others in the *

)" R Y
S 8

|
|
i
|
members' respofises to questions about their attitudes about their school ]

4 - I_
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schoolﬂ and that the school building was too old and too small to support |
many importapt’ school activities. This group-was over-aware of the phy- |
sical limitations of .their school environment. But the awareness activity
1n this workshop showed the group-how resourceful they, weré as creative
bsers .of their physical faci]ities. The activity pointed out 1o them
hgw important their' cooperative interaétion was for them both profession-
ally and personally. . .

1]
-

»

|
i
1
I

| . The sense of community that pervaded this group dnd, through them,

the entire school, helped to make this school a place where all students
and adults work together to learn and grow. Beforetcompleting this | !
activity, the group.members had not realized how much they depended .
ovon their sense of .community to help them deal with the limitations of !
their physical school environment. ’ . —

~

This group will soon bé/workihg in a ngw schodl building. Their I )
physical problems will ge solved. But after identifying their all- :
jmportant sense of community through the workshop awaTeness activity,

tne group decided on a goal for the new school: TO transfer to the new
bui?ding.the same cooperatfon and support.of each other that has been !

so important in their present building.

-

e
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SELF~AWARENESS

-

Increasing your self-awareness in yaur ‘school environment 1S the
first step toward making ,any changes. Before you can assess strengths
and weaknesses in-an environment and suggest changes, you must be aware
.of what your enviranment is like right now. Therefore, thig section 1is
about you as a.member of your school community. Here you can examine
your awareness of yourself as you act-in the school eA&iron@ent as well
as how you feel about it and what kinds of rdoles you take. It is these
two parts of self-awareness -- attitudes and behavior -- that.will b%
addressed here.

»

}

: | > N
The first part deals with attitudes.' How do you feel as a particlpant

in the school community? Do :you feel good or bad about what you are doing
in school? Are there particular problems that you have oT particular
things that you are happy about that should be preserved? Do not look
just for negative attitudes. It is an impomtant part of improvement to
preserve those things whiclh people like, as well as to Temove those
things which'people dislike. :

”~

-

-

The two attitudes that are of interest here are self-esteem and
efficacy. By "self-esteem' is meant how yQu feel about yourself and
what you are doing. By reffigacy' is meant whether or not you think you
can do something to change or preserve some eleménts of the school
community of which you are a part. .

Y

’

~

to attitudes this section deals with participation. . Do
the. school community? How do you participate, that is,
or a follower? This dimension concerns what kinds of
Do not bd mistaken. Everyone need, not beia leader.
important to the school community-as lendérs are.

P

In addition
you do things in
are you a leader
roles you take.
Follgwers are as

J




Cowet .
Another 1mporxant dlmen51qn of part1c1pat10n involves role' models.
The models- that are‘in the school communlty include students, teachers,
staff, and administrators. Some people are important models for others.
You can become more aware of those models and utilize them for positive
participation in contributions to thé school sgtting. -
. In all of these areas, you can examiné your awareness ‘of ycur -
attitudes and your participatory behaviors.c The activities that follow

behave in the school community.. . ‘

: : ] .
Attitude Ipventory: Page 6 | -

‘r

-

-
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This activity is de51gned to deternlne your awarencss of your attil-
tudes and behaviors. Through this activity you can become more: aware of
the attitudes of self-esteem and efficacy which you have and can examine ’
what parts of the enV1rq§ment have a positive'and negative impact on
those attitudes. Complete’ the worksheet. Thén use the following
directions to interpret your answers. : '

~

-

Look at your answers to questions 1 through 8. Did you use 4's .
and-5's to describe your feelings? Then "your chool -environment nhelps
to make you a bett®r person! S{ : . ’

« .
_ How did you answer questions 9 and 10? Caniyou help to'g¢hange the
thing that you like least about your school?’ How could you do this?
What things can you learn from what you like best about school? Does
this give you clues about how to change the thing you like the least?
C . e g

Share your Tesponses with your group neubers if you are wdrking n
a group. Make a table of everyone's responses and list the things you '
like most and least about the school in ordefr to help the group become
more aware of others' attitudes.

- n

N P)

Daily Activities Profile: bage 7
. - ' ] :

Activity #3~is designed to profile your everyday activities and your
feelings about those activities for an&}day that you choose in your school
sgtting. Take an average day of the year and use the. form to characterize
your actilities. Complete the chart, then answer the follow1ng questlons

1. What is the most p051t1ve aspect of your everyday activity?

P
»

2. What is the most ‘megative aspect of your 'everyday dactivity?

: - 10

, .
P . 3

_ are designed to ‘help you become more aware of how you feel and how you A

t




o , _ : ) o
. 4 ( . '
- Sl
3. What supports your positive activity? K ’ -
’ - .
* 4. Why do you find some activities negative?, ? < R
o . . ® ) ’ >
5. If you wanted to change one-thing in your school' environment )
-that would improve your attitudes or behaviors, what would o
that be? T : S : '

Share your answers.to these questions with your group members or with
other students and adults in your school. Try to list three main positive
and negative aspects of your schogl envi*ronment and discuss the changes

[
that could be made. . . . '
.. / 0
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- . DAILY ACTIVITIES PROFILE . . Position: .
’ : | 1.= Administrator ,” 1
j i 2 = Teacher ' 2
Thls act1v1ty will help you to profile your every- 3 = Su .
= Support Staff 3
day aculv%tles at school”. Take an average day of the 4 = Parenf 4
year ‘and use‘the form to characterize your activities. S = Stuéent . 5
In.the f1rst column, list 10 activities you have dohe Grade & »
in your school on the day you have selected. In the . -

“* column,. list how you feel about these activities -- Sex: }z
positive, negative, worthwhile, sllly In the third 1 = Male - 1
coldmn, list your btehaviors -- leader, gfollower, + 2 = Female 2
model for others. You can be~both a leader or ’
follower and a model for others at the same time. )

«  For example, a student doing his or her homework is ' -
both a follower of the a551gnment angd a model for ‘
other students. . ¢

' % % * * * » " . ; .
’ / v . . O"__é

! PROFILE OF EVEFYDAY ACTIVITIES AT SCHOOL
. < ‘ )

o . Activities Attitudes’

1. 7

>

.Participation Behaviors

g T
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DAILY ACTIVITIES PROFILE

Thls act1v1ty will help you to profile your every-
day aCu1V%tleS at_school” Take an average day of the
year andIUSe‘the form to characterize your activities.
In.the first column, list 10 activities you have dohe
in your school on the day you haye selected. In the
column,. list how you feel about these activities --
positive, negative, worthwhile; 5111y In the third
coldmn, list your tehaviors -- leader, jfollower,
model for others. You can be~both a leader or
follower and a model for others at the same time. t
For example, a student doing his or her homework is °
both a follower of the a551gnment anq a model for
other students. ,

1

S&hool /

Position: J

1-= Administrator , 1

2 = Teacher ' _ 2

3 = Support Staffs 3

4 = Parent 4.

$ = Student -+ 5

Grade ¢

Séx: SR

1 = Male - 1

2 = Female 2
o

-t PROFILE OF EVEFYDAY ACTIVITIES AT SCHOOL
. < ) )
Attitudes’

ot . Activities -

1. T

&'

.Participation Behaviors
+
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AWARENESS OF SCHOOL SETTINGS Loy

LY N "

A . 4
Schools abound with different settings. Settings have a lot to do
with whether or not the People in the school can find a place 6f their
own, or a place to talX with otRers. They have a lot ‘to,do with whether:
or not people enjoy the school or dislike it. Thé purpose here is to
vincrease your awareness of the settings in your school and teir impact ¥
on your attitudes and behavior. , . ’ '

»
- o~

-

\ ]

.Think about some o’ the.settings in your school: the cafeteria,

- the classrooms,fthe hallways, the llorary, the teachers' lounge. What

H makes the‘cafeteria a setting? First of a}l, it is defined by its o
/ physical characteristics. It is usually a large roem or area and its
furnishings give clues to its use. Phy51ca1 characteristics “are one
way to define settings, but ‘there gre also other ways. Interpersonal

) interaction defines, many settlngs, espeqxally the cafeteria. The cafe-
teria may be the only setting In “%he school in which students, ‘tgachers,-
support staf€f, and .administrators all interact together. While a lot of
interpersonal interaction may already occur in your cafeteria,: xt ige
passible that there could be even more interaction in this setting witi ch

would make it a more positiye place for all of these groups of people
to interact. .

Although the School Environmental Impact Program is interested in
three, maJor setgings, there are actually hundreds of settings within
schools - In theix’ stﬂ‘y of school setgings, B BaTker and Gump found over
300 settings in evén the smallest ‘schools.’ Zhink about the settings in
your échoor. Hom’ﬁany can you name? e A

, School participants all have particular settlngs that they like in
%chool. The settings have positive qualities for the peofle who use them.
Of all the settings-in schools' that were studied-by the School Environ-
mental Impact Program, ‘the library was rated the highest by most people.
Why do people like the 'library so much? People mlght like the llbrary
“because it has a lot of books in it; because it is quiet, because it is
normaily well decorated, or because it has Windows. Thgfﬁbstzive
qualities of settings can vary from person to person; but geherally
people will all agree on some settings that afe good settings to be in.

Settlngs which are well likedsby people in the school.might give
you clues .about changes that ‘could be made in less attractive or desir-
able settings in the’ school. Specifically, the positive qualities of
libraries may provide clues that will help make the cafeteria a more

. pleasant place for all*school participants.

The negatlve qualities of some settlngs might .also provide clues
about potential changes. Why don't some people in the school like the
cafeteria, or certain classrooms? Perhaps they are noisy, drab, or
perhaps pedple cannot talk in them. There may be many other reasons why
people do not like certain settings. These negative qualities are barriers
to enjoying being in school and to learning within it. People do not do
their best when they are in a setting which poses barriers for them. ’

o L -
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In this.section you wili "look at school settings in terms of . three
dimensions. First, you will be concef%@d dbout the phy51ca1 environment
"of the setting: the physical structure, the color of the Walls,sthe size
.0f the room, the facIlltles contalned within it.

- Second, you will examine the rules which govern the behaviog in the
setting. ,You can .assess whether people are, constrained or supported by

\those rules in doing what they want to do. Students often cla!E, for
example that they cannot talk in classrsooms. This rule promo )
schooling, but is seew by many students as a barrier within the class- !
room setting. While the Tule might not be changeable, other positive

'+ features in the setting might be enhanced.
Finally, you will study the interpersonal interaction that occurs .

in the setting. This interaction helRrs to define a setting as much or

. more ‘than the phy51cal characterlstlcg\Pf the setting.

+ In the activities below you will increase your awareness of the number
and kind of settings in your school and their positive and negative qual-
idies. As you look through the actavities, think about the physical -
structure, the rules, and the interpersonal interactions that make the

. settings supportive for you or gre barriers for working in the school
environment. \ .

y Identifying Settings: Page 11 ~

/ »

. This activity will help. you to identify some of the important settings
in your school and the characteristics of those settingse Remember that
settings are any phy51cal places where people gather together. Be' suke S/
to include settings that are used' by students, teachers, support staff,
and administrators. Using the worksheet, make a list of all the settlngs
in your school that'you can think of. Then consider the following questions.

If you are working in a group, use large sheets of paper-to list the group "

-, members' answers to these questions. - . -

1. ' What aré the most important characteristics ,of most settings?

_ 2. How do the phyg}ﬁal characterlstlcs of settings help to define
them? ¢ -

3. . Are there more rules far behavior in some setgeggs than in others?

4. In which settings do students, teachers, support staff, and ;
. administrators all interact together? -

.
,
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<

. t
+ | This activity will_help you to become more aware of the -Focation
. of 51gn1f1cant settings in your school environment.. 'The activity’ :

1nstructs you to draw a map of your school .and to plot some of tre
T ;gqmrtant sett1ngs in your school on your map.

- . 2
P e

A
. Share your maps with other/members of your group or with other

, ¢ “students and adults in your school. Discuss the follgwing questions
) /;Q€£>ﬂhsse,people who examine your map.

£

1. "Are. the most widely used éettings in the school easy
e to find and easy to get to?
P W _ >
" 3. How much does the phyéﬁcaL layout of the school R )
e R .
" determine the placement of many settings?
. pl . . .
) (3. Could you imagine changing, the location of some of -
e the sett;ngs 1n your schoeﬁ’ How would you- change
- " them? . ‘ .-
. ® ' ' ! l ' v
f. - i \ 1 Y ) ) /_:, ’
- P B . A
T . . : P
. Inte¥agtive. Settings: Page 13 . -

¢ ) . «
his act1v1ty encourages you to thlnk about sett1ngs’1n which you
et w1th1pe0ple every day. Use the worksheet to list the settings
in which you interact with others.* Then rank the settings as to
\)whether you like or dislike them. Also take notes on why you like or ‘
dislike the settings., Then answer the follow1ng questions:

- .

}
v *71., Are you in more settings during the’'day that you
L . , 4 like or dislike? : X . -
o -, 2. What is it you like the most about -seme settings? F
A N i . ‘ .
' * ¥ 3. What is it you dislike the most? o o
. L ( 4. How could some settings be changed in order to .
- %;ﬁ remove the things you dislike?

'~ 2

-~ Based on your answers on the worksheet, you can discuss the following
“queStions with your group members oOr ‘with other students or adults in your .
sschool. These lquestions will help you to organize your answers on the

worksheet and’will help you to increase your overéll awareness about
1mportant settlngs in your school

> Iy you alrpady completed the '"Identifying Settiﬁgs” activity on bage 11,
.. you can use-the same list of settinfs in ¢ompleting this activity.

.
. ’
¢ * . ’
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/s
. *
PAruntext provided oy enic [N




-

AN

-
.

u

-

. o : . : School
v e 3 / ’ ) Position: .
11 Lo ' 1 = Administrator .1
Lo oot Q; 2 = Teacher 2
T JIDENTIFYING SETTINGS v ", | 3 = Support Staff 3
’ A LT e 4 =-Parent = 4
“ © INSTRUCTIONS: Complete-this 'survey of settings .| 5 = Student .+ 5
alone or in a group. Shaye your responses with others Grade A
and answer the questions about the activity contained Sex:
in the description, . "= Male 1
b} * LA , 2 = Female . 2
of -
o Physical Rules' Used " pedple Who Interact in.
Character- in Setting .(Students, Teachers,
e Settipgs .. ° istics Setting Suypport Staff, Administrators)
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a . School o
*» . . .
. v 12 . Lot Posnzlon,‘ .
' . 1 = Adminisgrator 1
. ’ ‘ 2 = Teacher 2
PLOTTING SETTINGS
‘ I ) I ' 3= Supﬁort Stvaff 3
Here is a sample maf} of the flrst floor- of a school. ?, f g::ggﬁt g
, Not'ice where the various settings are located. Draw 2map o Grade
of your own school on, thjs page and plot the 'settings which c _—
you listed in the ”Identlfymg Settings" actiyity on,your map. [. Sex: -°
! .t ' * Kk kKX Kk * : 1 le 1
. ¢ 2 =" pemale 2
- . : : )
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': :d";‘ N e
i L1l
! / 5 - , \
’ ’ ’
/ = ' : ‘
c eriz .
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Fh e , N
;M Room 103 - . '
- - - A - -
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Teacher 107 ] \’\1
o \Ounge : : Girls ¢
S : y Pestroom . »
oot
tart Locker Room
e [ — ‘
‘ + 3 ,ﬂg—w
3 N
B - ;’ (, oy “ : ~
{ gofler koon ‘ »
\]
‘ ‘o : . o 3 '
‘i.'. !‘ {:“'1’_'-_‘_‘ _ ‘ -
| rome . v |
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"y School ,
. 13 | position: . ‘
- 1 = Administrator 1
°  *INTERACTIVE SETTINGS 2 = Teacher -2
. . L ) 3= SuprxE\Staf£,,§
INSTRUCTIONS: This activity encourages you to think about 4 =-Parent 4
settings in which you interact with people every day. Use the 5 = Student )
worksheet to list .the settings in which you interact with Grade ‘
others. If you already coﬂpleted the "Identifying Settings" *Sex )
activity on page 11, you can use the same list of sett1ngg\% 1 - Male 1
completing this activity. ‘Then rank the settings as to whether | 2 = Female 2
.you like or dislike them. Also ta&e notes on why you like or ! L
- dislike the settings. "o o
. . x *  k  k KX ¥ i
I . Rank (5 = Like thé best, |
. - 1 L
’ = Like some, 3 = Neutral,
Settings in Vhich I 2 = Don't like, 1 = Like . What I Like or Dis-
Interact With Others , the least. " 1ike About the Setting
f
1. . r\
~ a ‘l .1
R — ’ ,;
Fd P , ’
2y l
. - [ N ‘
3. . i- 5
; AN !
4 |
- . ) L/
. 4. ~ Pl , —
r ‘ e U
— 4 T .
'S, ] ) ,
;\\\ e !' .
‘6 - } [ “‘ J
- ' ' NG
. * .‘ &
7. *
L & ]
-9 » * ~ \
8‘. -
. ’ 1
. /
3




»'Y , ( . Y] L . \\
. AWARENESS OF THE GENERAL SCHOOL ENVIRONMENT

The school environment is created by the settings in the school and
the individuel people who interact 'in thosé settings. The characteristics
of many séttings influence behavior throughout the scheol. The rules
which govern behavior in the cafeteria certainly affect the behavior of
students as they return to their classrooms after lunch. . The time that
a studet? or teacher spends in the quiet, attractive library in the mor~-"
ning may make the classroom in wyhich he or she spends her afternoon a
very pleasant place. - Many asgbcts of the general school environment |
have an impact on your school life. They have a direct impact on both
your gttitudes and/behavior. .

: In this section’you will examine the physical characteristics of
the general .school _environment and ;the rules that govern behavior in the
environment. - The specific interest here concerns’ the ways that these

4 P

dimensions influence the school participants and their intkractions with. ’
each other. ; J . .. |
- ’ . ‘ *
. The ‘physical environment of the sshool includes the gemeral physical T

. facility as well as its colers, noise, and temperature. All of these

characteristics affect people's everyday lives. If it is too hot, it,
1 is. hard to be productive. If it is too noisy, it 4ften aff%tts\people's

comfort in settings. Color can help make peopleghappier. All kinds of * )

» improvements in physical settings that are made §§ school groups working

together can increase both attachment to the school and productivity in

school, Being aware of the physical environment and its impact jn.your

partdcular school will help you to’see what is hdppening now and*how the

physical environment might be improved to foster more positive attitudes

and behaviors. oo

.

The rules im the environment also affect all schooi pﬁ&tiéipants.

If there are too,many rules, people can have a hard time determining

what the rules are and how they can .be applied. Probably the most
important aspect of rules is the consistency of their enforcement.
Consistent enforcemgnt can, help individuals to see whare they are and

how they are to act within the system. Rules that ag% consistently
enforced are also easier to/change. Furtheymore, inconsistent enforce-
ment of rules may promote negative feelings by unnecessarily grouping or *
stereotyping individuals. \

, People are not normally very aware of ‘these general aspéctslof the
environment. However, they can each or in combination affect people
dramatically.” The activities that-follow are designed to provide in-
‘creased awareness of these various dimensions of the environment.

v

2 4 . .




What Represents My School: Page™16 "

v ¢

4 »

. This activity will help-you discover how you think of your school
) + environment. If you think about your school, there are certain people,
- L7 . scenes, and objects that rebreseh{ your school to yod% Use the work-
sheet: to describe what thexlare. Then answexr the following questionms:
’ * 1. What is your reaction to the people, scene, and object
' that represent your school? s

2. Are you feeling h ,py;{sad, proud, disappointed? The
feelings that thiégaﬁtivi;y creates in you help you to
see how you think of your general school environment.

3. How are your answers different from others? If vou
combine your answers with the answers of others, can 3
% you achieve an accurate picture of your school environment?, .
S N

r -~ - Tt

7 s
13 4
Physical Environment Survey: Page 17

~t

[y
N

Since the physical environment is one important part of the total
school environment, this activity allows you to do a survey of the
physical environment in your school. ‘Use the worksheet provided to

count the number of rooms in your school and to describe their physicatl
f characteristics. ) * . .

s

E 3
. After you have completed the worksheet, share it with the other g

. members of your group,or with other students or adults in your school.

/( . If you are working in a group, make a list. of the clasSrooms which people
chose to describe. What are the common features that people noticed about
these rooms?~ Then make a list of the other.rooms which people chose to

s ' describe. -What was the room most often chosen?

1 This activity will help ydéu and others in,your school, for example
your group members, to 3hfre their awareness about the physical features
of specific places in the school. It is important that you become aware
. , of the heating and cooling systems, the physical layout, and the physical -

.« furnishings in order to discover whiclrephysical features are important i
< creatinqkand maintaining a positive environment. ,
’ L




. . / 16 ) ‘ school
) N " | Eoiligzggistrator‘ 1
WHAP REPRLESENTS MY SCHOOL
) r 2 = Teacher 2
This acpiQity will help you discover how you think of 2 i iuzzzit Staff 2
vour school environment. Very often there is one group of 5’:‘8: dent v 5
people or ene setting which represents the environment. For <07 Grude
eXample, the cafeteria may"repre§ent the environment to some a —— —
people because it is colorful, is a place where théy can talk Sex:
with others, and is staffed by a friendly group of people, <y 1 = Male ' 1
What -represents your schogl to.you? Complete this worksheet 2 = Femaleg 2
to find out. .
* * * * * *
¢ T ’ \
4 :‘ / l
L Characteristics of People, o ;
‘People, Scene, and ! _ Scene, and Object (Include. y, '

Cbject that

Physical Characteristics

Why This Representsf '

Represents School and Rules if Appropriate) : My School

1. People ; ‘o, ;
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PHYSICAL ENC;RONMENT SURVEY -

INSTRUCTIONS: The physical environment is an important
part of the school environment. This activity will allow you
to do your own survey of your school's physical environment.
Carry this worksheet with you as you tour the school to count

the number of rooms and to describe their. physical character-
istics, (

school

Position:

N o— N

7 I Nl N

7

Adminastrator
Teacher
Support Staff
Parent v
Student

Grade

Male '
Female !

wVr PN

[ S

®

TOTAL NUMBER OF ROOMS IN SCHOOL: - ) '

HOW 'MAN\;/ROOMS ARE CLASSROOMS?

.

1ts wall decorations, and its furnishings.

CLASSROOM: r -

DESCRIPTION: 4

~

-

3

t

Choose one c¢lassroom and describe its heating and cooling system,

o

-~

*Choose oné room that is not a classroom and describe its heating

and cooling system, its wall decorations, and its furnishings. -
ROOM:

/ >
DESCRIPTION : ~ .

L N
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ASSESSMENT OE’THE,SCHOOL ENVIRONMENT

Introduction - . .

s . 1]

People assess things and situations every day. To "assess" means
to '"determine the value'" of something. The value of something is deter-
mined by its strong points and weak points. Therefore, assessment of
something points out its streﬁgihs_and weaknesses.

This section will help you investigate the attitudes and behaviors
of people in your school. " Your investigation will help yow to see the
- possibilities for changes within your school. You can carry out assess-
ments in three areas: of yourself, of ¥ttings in your school, and of
your general school environment. Many of the activities involve survey-
type exercises which are designed to help you gather information. Other
exercises will examine the process that promotes or controls change in
your school. 3 .

Both assessment and change are a natural part of every school day
Some assessments promote change, while it seems as*though others are not
acted upor and do not produce change. Change can occur very quickly or
moré gradually. It is easy to see changes that occur quickly, but you
must watch carefully for changes that occur over a long period of time.

Assessment helps you to focus on your own strengths and weaknésses
as well as the strengths and weaknesses of your school. It is very
important to examine strengths as well as_weaknessg¢s. The strengihs that
Jyou can uncover will help 'You to eliminate‘the weaknesses. Here is an
examprle of how one school's assessment helped the people in the school
‘'to solve a pressing problem:

~t

The Benefits of Asseéshent

The workshop at this middle school brought together enthusaastlc
committed teachers, support staff, students, parents, and one “adminis-
trator. This group described itself as being committed to the early
adolescent age .group as well as to the school.

/

The school itself is fairly new. According to the workshop parti-
cipants, the community had given a lot of support to the school when it
was first built. Recently, howéver, the community had begun to criticize
the school and its policies. From the beglnnlng of the workshop, the
group claimed ‘that the school needed to .mprove its image in the commun-
ity, and that this was a wvery pressing problem. / .

Improving a school's image seemed to be an extremely difficult pﬁsk.
However, the workshop schedule required that before a group céuld wor
on a particulﬁf‘problem, it had to assess the current situation.

. -
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- - ‘ F; Thls eager and. vgcal group found it very easy to assess their )
currenu school environment. Even though they thought that the school
had some 51gn1f1cant weaknesses, it was the strengths of the school
that the group'identified very early in the assessment exgreise.
They talked proudly of the cooperation ‘among students, administrators,
teachers, and staff at the schooL They claimed that thé people at
: “={ the s¢hool Helped to make it a very positive place in which to work-

’ and learn" The group listed various opportunities for students as -
. d significant strength of the school, and ¢dmmented thaf the desire
- of all staff to cofitinually improve increased the opportunities for
| both' students and staff. The school was described as clean and happy,
w1tH lots of positive relationships among people in the school

When the group realized what a long list” of strengths their
school possessed, they became very encouraged about the prospects of
dealing with their weaknesses. Thegroup dec1ded that many of., the
. weaknesses which were identified during this same assessment exercise,

Fuch as the effects of curriculum problems, overcrowding, and minor * > .
vandalism, were actually) problems which could be stlved by dealing
with the larger issue of improving the school's image in the comtunity.
- » , As they worked through the assessment exercise, the process for 1
improving their image became much clearer and less difficult than it

- had seemed at the beginning of the workshop. How could they improve
- . their image? By telling the community akout their many strengths
P which they had just identified! Suggestlons came from all nembers
of the group apout how to increase communication with parents via
newsletters and how to involve members of the community in the
school. Furthermore, members of the group suggested that communication .
be increased throughout the school in order to maintain the currently .
high level of cooperation. Orientation programs were proposed for 'new
students (and parents‘) who would be entering the school community.

74

Assessment played an important role in this workshop Problems

LY. ‘| could be identified easily, but without a careful assessment they

% appeared to be overwhelming. Through an assessment exercise, strengths
as well as weaknesses were generated quickly and easily. The process
here both suggested a plan of action and boosted the confidence of | 3
these people who wanted to make some important changes. , .

3

¢

' ' Change in any environment will vary in rate and amount. * The rate of
) change for your school environment will be unique to your 'school and will .,
) depend upon the current istuation. The amount of change meeded in one
- setting may be no greater than the transformation of a storage room into

* a student lounge. On the other hand, another setting might require a *~
. more elaborate set of changes over a longer period of time, and may
require the involvement‘of many people in the school. .

The following activities will help you to assess your own strengths
and weaknesses as well as those of your school. The activitfies for "Self

[} ’ -
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. \ Assessment" can be .done individually or in groupé. TheSe.activ;ties
. ) could be used-in.classrooms; at faculty meetings, or in staff meetings.
The activities for "School Settings Assessment'' can also.be used . 7
~ individually or in groups. An individual student may want to identify’ .
‘ the strengths and weakhesses of the céfetgria so that it can be a more
) positive hub of activity in the school. A teacher may want to find .
out, the possibilities ‘for changes in his or her classroom. The food & L

service manager may, want to use these activiyies'with a small group in & &
order to improve their working conditions. “The ''General School Assess=Hy -
ment'- activity can be used by one persos who is.interested in idegtifx%ﬁﬁg
the .school's strengths and weaknesses or as.a survey instrument‘fg?
gauagethe attitudes of the entire school community. However the Activities
are used, the.instructions provided with each will help you to find out

- , moTre about your school and suggest ways that you. can improve it. .
' . . »
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. \ SELF-ASSESSMENT oL
T %

Have you ever thought about your own personal strengths and weak-
nesses? You have goals for yourself both in and out of school, and your
own abilities ?elp you to achieve these goals. These "Self- -Assessment"

.‘(\‘ e activities will help ¥pu to éxamine 49ur goals.and your abilities and to
° relate them to your llfe at school. 'A.worksheet is provided for each
- activity. Instructions provided with each activity will help you to
interpret your results whether ypu are working alone or in a grogp.

- | |
. v - . ’ .
\ ,

School and Life Plan: Page 23

. * - .
“

. be P
- Using the worjgheet for this activity, develop your own ''personal
profile" based on your own goals and abilities. This profile is your
. "School 4nd Life Plan.'' You have space in the worksheet to list one
or two carber goals and onegor two personal/soc1a1 goals
— s
. . John, a seventh grader at Newland Middle School, might list as a
- career goal "to become an electrical engineer.”" His current abilities @

s L . in this area might be this understanding of electrical outlets in his
home, and having recently helped his -father rewire the basement recrea-
tion _room. His own personal/sotial goals might include becoming more

A . involved in the decisions made at his school. His abilities in this
. area would be what he learned about the school while he was a sixth
L grader and his ability to talk about the school to other students and
- a few of his ;eachers , .

, " In 1isting‘his goals and abilities, John will discover b®sh his
"plans for the future and his abilities that will help him realize his
. goaTl Working through this activity in the handbook will help you see
W §ﬁgifonal and school goals you‘have for yourself. . »
N ‘ '
;R\ Any asse@smenf\polnts out strengths and weaknesses Here, your
) ) abilities are your strengths. "You already use these stfengths to reach
2 o your goals’. ‘What ar®e some other ways that you can use your strengths? ~

What changes can your strengths help you to make?

, ‘ . If you are working in a group, share your goals and abilities with

. . the other group”members. The group should compile a list of how the
e school helps the group members to reach their goals. This list will
contaln severaggstrengths of the school. - C e ’
ar s . /\
‘ , " % . * ‘e 3 ‘
‘ %

Attitudes Survey; .Page24
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f A survey of your attitudes will shoﬁ you how-to take part in-your
school' and-how you feel abbut what y?u'do at school. Assessing your Own

N .. ’
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attitudes will help you to identify the strengths and weaknesses of
your schoal behavior. You g¢an use your strengths to make changes in
your school as well as to eliminate your own weaknesdes.

. - -

Compﬂete the survey worksheet for this atctivity. The instructions
for interpreting your results apply whether you are using the activity

alone or with others. ) . - .

-

<9
» To inte;;ret your results, make a chart like the one on the work-

sheet> Across the top of the chart write in all of the possible answers ,
to the questions, from strongly disagree to strongly-agree. Down the

side of'the chart write the number of ®ach question in the survey., If

you completed the aé%ibity alone, place a check under your answer for
each-question on the chart. If you completed the activity in a group, —._
record the number of strongly disagreed dishgree, neutral, agree, and
strongly agree answers to each question. . % ' -~

) .Now look carefully at the chart. You can see a patt of your
swers from the checks or number's on the chart. The quest¥eqs which
g?e marked "agree' or '"strongly agree" indicate strengths. Think about -
ways that you can use ‘these strengths to make changes, so that more of .
your answers could fall intp the "agree' or ''strongly agree' categories.
Perhaps you need more information about your school to make changes.
If so, what are the ways that you could get more imformation? If you
are working in a group§ gather ideas fromhthe group about ways to mgke
t

’

chapges based on the group's anspers to the questions. .
’ . . - ‘
- ’ - 7
. Your "Self-Assessment" pointed out your strengths and weaknesses
- in your attitudes and behavior 4t#chool. Based on this assessment, you
can make some small changes of your own to improve your school enviromnment.
A student in one workshop said that he would improve his school if
worKed at controlling his "spring fever' and tried to get his work done.
A cafeteria‘cashier suggested that she could improve'the cafeteria by
making it dspoint to smile at each person as he or she walked through
the®lunch line. A group of students at yet another school used their
strehgths in a science class to teach younger students in the school
about plahts. An administrator’promised to answer each and every
_ssuggestion that was placed in her school's suggestion box.

Y. Each of these people developed ideas about making small chaftges
based on a careful assessmeiit of their strengths and weaknesses. You
can too! .- . . N
' ] . .
‘ - . -] -




INSTRUCTIONS

each person should complete this form alone, then
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- SCHOOL AND LIFE PLAN

b
L

%hether working alone or in a group,
share

the results with other. .

\\

School
Position:
1,= Administrator 1
'2 £ Teacher o2
3 = Sypport Staff 3
4 = Parent 4
S = Student 5
Grade

-Sex: )
1 = Male 1
2 = Female

?

Career - . ,
How does your school
help you develop your
Goa‘! ) Abilities abilities?
Examplgg To become an _electri- Studied electrical out- Did science projeat on
~ cal engineer lets; helped Dad rewire electricity
- . basement ¢
-~ »” L4
1. o
1 Y
2. ' |
, Eiu
» ) ‘
- M
« * '
, -]
Personal and Social Life 445"’
. = -

Example: To become more involved 6th grade experience; Orientation program for
in decisions made at talking easily with 6th ‘graders; class dis-
school and teachers cussion

1. 4 '

L] ~ ’ = '. >3
2.
- )
. :
y . 29 -
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e ATTITUDES SURyEY . , - School
T : - I Position:
INSTRUCTIONS: Please answer the following statements as ! 1 = Admindstrator 1
they relate to your school in general rather than on a partic- 2 = Teacher —_2
ular day. ,Circle’the/appropriate number provided at the right 3 = Support Staff -2
on this sheet. Use these answers for the questions: 1 = 4 = Parent 4
3 . Strongly agree, 2 = Agree, 3 = Neither agree nor i , 5 = Student 5
o 4 = Disagree, and 5 = Strongly disagree. Circle on®answer " Grade .
.only. = - v
L. = . Sex:
- * * , * %* * * 1 ’= r‘iale 1
J ‘ 2 = Female * 2
. R T
1. I know what is going on in gy school. ~ 1 1 2 3 45
- a— ’
2. I work with others ’in my school to help imprave it. : 2 1 2 3 45
: > . i
3. 1 help to make decisions about what will be done in .
©my 'school. . : : 3. 1 2 3 4 5
4. k,like myself when I am-in school. 3 4. . 1 2 3 45
. “ { 1 a i
5. Adults I know at my school like me. : 5.1 2 3 45
. -8 ’ N ) :
6. Students I know at ‘my school like me. . L 6., 1 2 3 4 5
aq .
. ) ; i N
- 7. 1 do things that matter to me or to others in school. T 1 2 3 4 5
8.§ There are places in my school where I can help to é '
a improve it. . 8 1 2 3 45
9. . There are places in my school where I can improve myself, ; 9 i 1 2 3' 4 5
,!g; i l i
) 2
.§ . CHART:
. . " Strongly . N Strongly
o Disagree Disagree Neutral Agree | Agree
u . f -
Questions:i ’
* 1,
2. N
“~
» 3. ! ‘
4.
. 5.:
; 6.
, 7. _ ’
8. |
9. | £
A ! L
¢ ﬁr ¢ Ti -
! , « - *
’ P
- * - l ~ . 2 -
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. ) SCHOOL SETTINGS ASSESSMENT-
. If you have completed some of the ''Self-Assessment' exercises in tﬁis-
. section, you have already identified many of your own strengths and weak- -
nesses. . It-is important to know what your own strengths are before .atte
ing to make some changes in your environment. But you need information

- .« about your school's strengths and weaknesses as Kfll as information abdut .,
. your own! _How can you get this information? N ’
- T You can get this information by studying the various settings within

: many settings in which psgople interact ea . Four of these settings:,

the cafeteria, the classrooms, the library the hallways were dis- |, *

- + cussed in the "Environmental Awareness' section of the Handbook-Part II.
By carefully examining these settings you can uncover the stréngths and
*weaknesses which will either help or hinder you in_your effdrts to 1mprove
your school environment.,

your school. Your school environment is ?&aily a collection of the

. The activities in this section will make 1t easy for you to explore
. various settings. Although there are four major settings in your school
-(cafeteria, classrooms, llbrary, and hallways), there are'many others in
. which you spend time and which have important strengths. Certainly you
and your friends or colleagues talk with each other on the school grounds.
The grassy area in front of the main entrance served -as an important setting
. "« for interactiom at one school. At another school, the grassy courtyard,
enclosed by thé school building was a béautiful 'setting.with a lot of e
potential, but was neveryused. At this school, thg students sugges;ed -
» that science classes could meet in this amea in nice weather and one
teacher suggested that the area would be a lovely area for musical produc-
tions and graduations. This 5chool developed new ways to use this setting
by investigating its strong points and discussing various ideas.

2

- B ’ -
-You, too can learn how to get the best use out'of the many sdttings

in your school. Learning to use settings creatively will both imprpve
your school environment and poeple's attitudes about the” gghool. w<In* the
activities beldw, think about the strong points and weak -points of various -

. settings within your school. Since all of these settings together make
up the total school environment, you will be assessing the strengths and
weaknesses of your school at the same time. . . .

>

| 2
: The activities below can be done by one person or by many persons in
a group. One student might seleet an activity in order to explore the
strengths and weaknesses of his or her homeroom. A food service stgff
member might want to investigate the Wways in which the caefteria's

' strengths can be used to combat its weaknesses. A nts' group could
. : use one of these activities to.become more familiar with certain places in
‘ \ the school. If several settings were investigated by different members
) e of the parents' group, the results would give the group a falrly accurate

- picture of the total school environment. .

ERIC ©
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, A short-description of each activity follows. ' Worksheets are pro-
vided for many of the activities, and.each description includes instruc-
tions on how to use the results. Using just a few of the activities would
show you the strengths and weaknesses of impgrtant settlngs in your

\ " schodl. Start by using Activity #1 alone or in a group, then dec1de

: which of the other activities will be best for, you.

\ »

- 4

. .

-0 o . Important Information: Page 28 ’ )

. . Complete the worksheet. provided for this actAV1ty This activity
- will show you the strengths of some important places in your school. ¢
It wjll also help you to think about specific weaknesses of your school
and areas 'in, which t weaknesses occur.

[y - .
. - y

If you use .this activity in a group, use the chart provided with
. the worksheet to examiné your results. You w 11 begin to finc ways to
eliminate yogr school's weaknesses by explcrlng ways that the strengths
uncovered in{the act1V1ty can eliminate the weaknesses.

-

' Pre§§ing Problems: Page 29
~ < . . . > [

ing this activity after completing the "Important Information"
activitk will help you to carefully investigate some of the pressing
problems yqur school. Since you already listed one or tWo pressing
problems in‘the ”Important Information" activity, it will be easy to list \.
these on this activity's worksheet During this activity you.will explore
- = the ways in wh1ch different groups of people are involved with the prob-
lems, and the helps and hindrances which you will encounter in problem-
solving. Completing the worksheet for this activity and discussing your
results with others will prepare you to take action to solve the probleme)/

A group using this activity mlght want to choose two pressing
prohlems and complete the worksheet as a group. The group members would
then be’very infoymed about the problem and able to act to solve it.

Important Settings

. ~ . .
[y *
.

If you choos® to do only one activity in this sectiop] or if yeu ‘
want to do an activity that does not require a worksheet/and a lot of
time, then this is the activity for you!

This act1v1ty does not need a worksheet, and you will not need to
chart your Tesponses.
_— . \

]
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fﬂThink ;gzut the four major settings which habe been described in
this handbook: the cafeteria; the classrooms, the library, and the
hallways. Try to think of one strength and gne weakness in each T
setting. WBr example, you may like, the colors of the cafeteria in
your. school, but may’ not like'tO\gg%nd time in, the cafeteria because
it always geems to be crowded. What is one chang@(gbat you would

» recommend for this setq}ng? Certpinly you would pot suggest a color .
change, becduse~that is a strong'point of thé setting., Perhaps a -
change in thé lunch schedule or a rearrgangement of the tables would
eliminate the weakness in this setting” For ‘each setting listed above,
think of a strong poifit and a weak point. Sometimes the 5trong point
may help to eliminate the weak point. Based on ‘your assessment of

"these settings, share your recommendations for them with others.
If you are working in a group, each group member should suggest one
‘change ' for each setting. These suggestions should be written down
and shated with others in the school. Committees can 5e formed to
implement some of the recommended changes. .

. . . R

. [

\ —_ : b]
i +

e - Rules' in Settings: Paée 30

/

- i L '
The physictl characteristics of settings influence the interactions . -
in the settings) ' But the rulgs in each set<ing also influence inter-
actions, sometimes to a great extent. In this activity you will use
the workshezt to examine the rules that influence your behavior in an
important és;ting. This activity will allow you to develop one or .
two recommendations for the rulg;;system in a setting which is important
to You.' : )
. The Use of this activity in a group will be particularly valuable..
If the group is made up of different types of people, for example,
students, teachers, support staff, parents, administrators, there will
be many different settings whose rules poeple wil} identify. The group
should vote on the most important rule for each setting which is named;
and carefully consider any recomﬁendn:igns which are made for the rule. -
1)

> .
Y
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‘ 5% " w i  School -
4 0 ’ { e *
IMPORTANT INFORMATION .. Position: .
) 1 = Administrator. 1
- ? 2 = Teacher 2
INSTRUCTIONS: Complete the following statements. If f _
. - . . % = Supnort Staff 3
you are working in a group, use the chart below to organize - | 4 = Parent o4
- your group's responses., - / . _ ) % 5 = Student {5
< " Grade
~ : ! * * * ¥k * * Tt
- | Sex:
‘ i 1 = Male - 1
v _— “/,;f ' | 2 = Eemale 2
. ) . ;
N ? L ) 7
~ Complete the following statements: )/
1. My favorite place in my school is
- ' . *
because : /
2. The place in my school where I do notilike,tO'spend time
) is .y because
’ -
3. The best thing about the people in my school is
. ' ) ) ’
I . 3/,'
4. The most pressing problem that exists in my school right now
4 . \ .
is : . .
Chart for Group Responses . fL,f/)
STRENGTHS . WEAKNESSES .
) How many chose 2. Places where people do not /
1. Favorite place: -  each place? like to spend time:
. Y
a :
/
Strengths of the places¢listed in #1: Weaknesses of the places listed in #2:
. “\ ¥ )
L] hd s '}
" ) ' - /
i 3. Best thing about ,people in school; 4. Most pressing problem:*
. al ' f a\“
| Now discuss this question: How can theféi;bngth§ in questions 1 and 3 combat the,

weaknesses in questions 2 and 47 For example, the friendly attitude of the food service
personnel in the cafeteria may make it a favorite place. Perhaps this friend¥¥y attitude
Culd be extended to the hallways early in the morning when they are not a favorite place.
\)‘ ’ . ‘ *
. 2 34 )
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4 ) ' position: ’
) ) , PRESSING PROBLEMS / by - Administyator- 1
L4 . 2 ] .

‘ ; - L S ; = Teach 2
JINSTRUCTIONS: Think back to Activity #1 im ‘which you 1 é - Sz;;oii Staff 3
identified some pressing problems in your school. These may havey 4 = parent 4
' occurred in a variety of settings, and have a number of causes. i S = Student S‘

Now think carefully about these problems. Make sure that what P i

Grade

which need to be changed. Since you and others are putting a loti Sex:, |
< of epergy into these activities, be sure that you are not wasting, 1 = Male
. your time working on the results of ‘the problem rather than on + 2°= Female 2
the problem itself! . 1 .

~

yougire thinking of a% problems are really important problems

—

« Uding the worksheet belof, you can "analyze" a few of your
school's problems.: A good problem analysis considers the people |
who are involved and how they influence the problem. Besides ’
particular people who may be involved with problems, think about . . -
the more general forces or attitudes in the school which influ-
.ence the problem. List below two problems that you have :identi- )
fied in your school. Th oriplete the other columns so that ‘ .
. »ou have a large amount ©of information about who 1s involved with
the problem, and what the supports ang barrier$ are that you will:
encounter in problem-solving. )

0
<

] . .
]
Column 1 Column 2 Column 3 Column 4 Column 5
’ WHO IS * HOW ARE WHAT WILL  WHAT WILL 'AKE .
- PRESSING INVOLVED IN PEQPLE - HELP TO'SOLMﬁ IT DIFFICULT TO ) -
PROBLEMS THE PROBLEM? INVOLVED? PROBLEM? SOLVE ﬁROBLEM? |
. 2 &
1 . ) 4
' L)
Q A
N ?/

Look carefully at your workshéet How can you best use the people or(zﬁlngs;
in Column 4”7 The help in Column 4 mlght outweigh the hlndrances in Columnis. By
.. sharing thlS list with your group members or others in the school you will 1dent1fy
those people® who will help to solwe the problems, Agk those people for help in
eliminating the hindrances to problem solv1ng -

L)
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‘ N ' 30 | School
™, \ \ KU ) Position: ‘
— N " RULES™ IN SETTINGS j* 1 = Administrator 1
" . \ = Teacher, . 2
INSTBYCTIONS: This activity is appropriate for use by one i _ geac erf
. . . . = Support.Staff 3
p or by many persons. A classroom teacher mlghpééépd this 4 = Parentgk‘ 4
7 act1v1Ey to pe very useful ik generating class discus - 5 = Student" 5
P Before answering the questlons below, read the éxamples Graée —_—
carefully Sex:
. , 1 = Male ¢ ‘
. R koo ‘ 2 = Female

There are many types of rules ir your school environment. Some of these may k
be formal, written rules, while others may be informal rules that are not written.
The rules in your school differ greatly by setting. For example; students are .
usually allowed to ralk with each other in the cafeteria, while talking with each
other may be discouraged in the classrooms. Even for someone who spends all of

< his or her time in one setting, for example the cafeteria, the rules mav be
different in different areas of that setting. A food service worier may behave
very differently Ln the kitchen than he or she does on the serving line. How does
your behavior vary”in different settings? Answering the following questions will
help you find out. -

. »

. Choose a setting in which you spend a lot of time. Write the setting here:

- . » .

s

Now list three rules that govern your behavior in that setting. They can be
written or unwrittenm rules: - .

1.

2. - ~

3. . L.

Who contributed to the development of these rules?

3

Write one change that you would recommend in the rules for this setting here:

4 - .
" In what ways could you share your recommendatlonstfdf/;;e rules with the people

who developed them? °If others have written recommendations also, collect them and.
shage them with those who developed the rules. It may be possible to change some of

Al

* " rules,in order to make unpleasant settlngs good settings and make good settings even

better! tee
- N
Y -
- ’ . ,
¥ . ‘ M . ,
/36 ,
. - / .
Q ‘
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: GENERAL SCHOOL ASSESSMENT

It is often very helpful to start any assessment with an overall

v picture of the general sch®ol environment. Although ¢ach of the activ-
,ities in the '"Self-Assessment' and "School Settings Assessment" sections
< . will'help you to develop an image of your genera;/éEhool environment,
. - you may find the "General School Survey" activity a useful place to .

begin your assessment efforts.

- » «
. .

N ~ '
) General School Survey ) " 4 B

’

- The "General‘échool Survey" form has been used widely in many schools
‘ to assess people's attitudes.about the strengths and weaknesses of their
school. The survey form can be used in many ways. One' person may wish to
. carefully explore his or her attitudes about the school and find it help-
ful to complete the ‘survey alone. A group of people may wish to identify
the general attitudes and perceptions of the group members before they
begin to work on particular problems or issues.
i -

The survey form is especially useful if one or severat -people would
like to survey all of the students, teachers, sypport staff, administrators,
and even ,Jparents copgpected with the school. It can be dupllcated for use
.in classrooms ar in a general assembl@”‘and the results are fairly easy
to tabulate.

. L o .
‘Tabulating the Results. Compiling the results from the survey form

is easily done if the form is completed by one person or by several persons
¥n a group. The pattern of results will identify the general attitudes of
the respondents. For example, several answers of 'all the time" or "most
of the time" to positive questlons such as "Things I do help improve my
school" and '"There are places in my school where I can improve myself,"
indicate thd4t the respondent feels -as though he or she has a positive
1mpact on the school and that the school supports his or her participation
in ‘the school. 'A pattern of results can emerge from negative questlons as -
well ,- for example, ''strongly agree" or "agree' answers to questions about’
the noise level and the crowded conditions of the school accurately reflect .
the respondents' opinions. Patterns of results can be identified for any
number of respondents. If the survey is used for the entire school, one
or two /classes might make it a class project to tabulate people's responses
to selected questions. It is important to separate responses by position

o in the school since each group of people may have different opimions. A
: « careful survey may be the first step toward identifying ‘subtle, but very

important strengths of the school which can be tapped to combat more
obvious problems, .

-

.

’
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, <30, School
. " GENERAL SCHOOL SURVEY Position:
GENERAL DIRECTIONS: The answers on this questionnaire will be used to i : ?gzzgzitrator ;
make this school better. Your honest answers to the following state- ~ *
3 = Sugport Staff 3
ments will be greatly apprec1ated Please answer the statements as 4 = Parent .4
« they relate te your school in general rather than on a particular day. S = Student © 5
Circle the appropriate number provided at the right on this sheet. Grade
Your answers will be confidential. Be sure to read the instructions P e— ——
. for each section. Sex;
x x % % * = 1 = Male 1
) 2 = Female 2°
- * F
INSTRUCTIONS: For statements 1 through 13 you should use these
answers: 1 = All of the time, 2 = Most of the time, 3 = Half of the
time, 4 = Some of the time, and 5 = Never. Please circle one answer
only. :—_—
; I know what is going on in my school. ' 1. 1 2 3 45
i. I work with others in my school to help improve it. . 2e 1 2 353 4 5
. I show others~how to improve my school. ) 3. T 1 2 3 45
+. Things [ do ‘help improve my school. 4, 1 2 3 4 5
5. I-help to make decisions about what-will be done in my school. S. 1 2 3 4 5
6.  Adults I know at my school like me. ‘6. 1 2 3 4 5
7. I'1like myself when I am in school. 7. 1 2 3 4 5
8. Students I know at my school like me. 8. 1 2 3 4 5
J. 1 think that I matter to at least one other person in school. 9. 1 & 3 4 S},
9. I do things that matter to me or to others in school. . 10. 1 2 3 4 5,
!1.- If T break = rule, I can see someone to get a fair penalty. 11. 1 2 3 45
12, Students in my school help ,to make the rules and penalities. 12. 1 2 3 45
13. Adults in my’school help to make the rules and penalities. 13. 1 2 3 45
) . * * * * * * * !
INSTRUCTIONS: For statements 14 through 31 you shoyld use these
answers: ' 1 = Strongly agree, 2 = Agree, 3 = Neither agree nor
disagree, 4 = Disagree, and 5 = Strongly disagree. —Plewse circle
one‘answer only. ’ . .
i4. I like the colors in my school. 14. 1 2 3 45
15. There is too much noise in my school. 15. 1 2 3 4 5
i6. My school is too hot in some places and too cold in others. 16. 1 2 3 1 5
17. My school is too crowded. 17. 1 2 3 4 5
18. There are some things in_my’schpol’that help school pride. 18. * 1 2 3 4 5
19. Students help to improve‘the way my school looks. 19. ‘1l 2 3 4 S
20.7 People at my school help me to improve myself. 20. | 1 2 3 4 5
Z1. School and classeoom rules help me to take part in my school X 21, 1 2 3 4 5
22. School and classroom rules help me to feel gouod about myself. 22. 1 2 3 4 5
¢3. The way my school looks helps me to feel good about myself. 23. 1 2 3 4 5
24. The way my school looks helps me to take part in my school. 24. 1 2 3 4 5§
‘q’S. People help me to make choices and take action in my school. 25. 1 2 3 4. 5§
¢6. There are places in»my school where I can help to improve it 26. 1 2 3 4 5 ,
27. There are places in my school where I can improve myself. 27. ] 1 2 3 4 5
" 23. The cafeteria is a place where I help to improve my school. 28. 1 2 3 4 5§
29. The glassrooms are a"place where I help to improve my school. 29,4 1 2 3 4 5
30. The library is a placé where I help to improve my school.s 30. 1 2 3 4 5
31. The hallways are a place where I help to improve my school. 31. 1 2 3 4 3
<
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