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but it may?*as well stem from outside the cafeteria -itself. This handbook
focuses on settings in thé whole school environment. In g particular
school improvements in any one settting, such as the hallway, will most
probablv Rave a positive impact on many others, including t#¢ cafeteria,
Improvements 1in_ the caféteria will most probablv have a positive impact
on other %ettlngs, such as classrooms. We are interested hete in helplng N

to make g¢hanges in any of those settings where schools identify proclems, .
for- we know thev will affect attltudes and..behaviors school-wide. '

The handbook stems’Yrom a program called the School Environmental -~
Impact Progzam. This' ‘Program is funded by the Nutrition Education and
Tralnlpg Program, Division of School Food and Vutr1t1m1b<n’the indiana )
Department of Publjc Instruction. Judith Gillespie has directed.the -
begram and part1c1pated in the Droduction of its key products. Patricia -
Haas has made a major contrlbd\}on to the development of this handbook. ‘P
,"ﬁgfh David Kessler and Mary Soley contributed to ;‘}tlal drafts of' this '
materigl. David Kessler has had a major role in deéw&toping an associated
research report reflecting the findings from information gathered during
the study of the impact of schawl environments. S
. . .
Thé proyict has pil8ted these materials and conducted workshdps across
‘the state of Indiana. Those who participated in the pilot test intlude
‘Judith Gillespie,* Patricia deHaas, Mary Soley, David Kessler, Barbara Allen,
M#e Berheide, .Gail Bumgarner, Debra Dean, Marsha Ellis, Christa McCluggage,
Teresa Therrien, and Linda Wojtan. Ackneuledgeﬁents are due to thQQG\\ &
individuals and to the schools who participated in the develppment of the
.uorkshops . .. fn s
. cw . S . d .
h South Spencer Middle School: Rockporty Indiana - _
Woodside Middle School: Fort Wayne, Indiana
Greendale Middle School: Lawrenceburg, Indiana ~ % &
Clarksville Middle Sehool: Clarksville, Indiana. ot
Fairmont Elementary School: New Albaﬁv Indiana -
Cynthig Heights School: Evansville, Indiana :
~University Middle School:. Bloomington, Ind1ana,t§ ) {
" Terse Haute South ngh School Terre Haute, Indiana
‘Vohgsﬁdementar» School: Gary, Indiana
Tolléstpn Migdle Schbdol: Gary, Indiana .
Horace Mann High Schpol: Gary, Indiana . v
For further information about the project and its publlcatlons please
uontact one o two sources. Either write to School Environmental Impact '’
Program Program in Educational Policy and Chqnge,_horkshop in Political
Theory and Policy Analysis, Indlana Un1Ver§1ty, 814 East Third Street,
Bloomington, Indiana ,47405; or to the Coordinator, Nutrition Education
- and TrainingjPrdgr7y//gi»1510n of School Food and Nutrition, Department of
* Public~Instrugt{pn Room 229,*State House, Indianapolis, Indiana 46204,
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The basic approach of this material is to jook at the school ap a
whole and the characteristics oé its environment. The characteristfics
include the phy51cal part of the environment as well.as that part of the
environment which involves people and their 1nteract1355 People and

‘thlngs make up the environment; what people are involved and what thirigs

are,inyolved dramatically affect attitudes and behaviors.
. .o [} . .

There are several assumptions underlining these’ materials. They
can be outlined as follows. - .

I. The cafeteriawis the‘hub of the school. Information !
that has been gathered indicates that the cafeteria .t '
is the-central settding in the school that diréctly
influences attitudes and behaviors of participants .
(see Appendix: Figure 1). This is.not necessarily
because the cafeteria serves food, but rather because
it becomes a gathering point foﬁ,studeﬁts, teachers,
administrators, and support staff. It also serves

It

Ll

multiple functions for clubs,.study kalls, flassnpoms, .
and other activities. R I .
. Y - +
2. The general school environment and the cafeteria
L ) environment significantly ‘influence each other. The,
school environment influences attitudes-and behaviors \\

in the cafeteria. If students have bad experiences
- in classrooms Or in llbrarles, they carry these atti-

tudes into the cafetdria. If they behave-destructively <

in other settings, they will 'behave in similar ways in
; the cafeteria. In the reverse diréction, %he cafeteria
has a powerful infruence on the-sched]l environment. T
Attltudes and behaviors fostergg in the cafeteria are
carried over to other school settings. ) T
. N .
3. The general school environment and thes cafeteria
Jinfluence attitudes and behaviors. Settings wjthin the.
' school such as the cafeteria, the classroom the 1i-
brary, the school grounds,‘as well as clubs’ influence,
the attitudes and behaviors of thé school paTtlclpants
They can form negative or positive attitudes dep%ndgng .
upon their interaction with the environment (sce
Appendix: "Figure 2).

-

/ v o .
4. Two attitudes relate directly to responsible behaviors. - v
in school settings, Two.attitudes specifically relate i
- to responsible behaviors in school settings. Ome'is . . °*
b 2 self-esteem. The second is efficacy (see Appendix: .-, _ °
Figure 2). If students and70r staff can feel good. . %
about themselves and feel they can contrlbute to sett1ngs .

.
s

,' . A . 7{ \

¢




OVERVIEW

The basic approach of this material is to jook at the school ap a
whole and the character15t1CS oé its environment. The characteristlics
include the, phy51cal part of the environment as well.as that part of the
‘env1ronment,wh1ch involves people and their 1nteract1355. People and
things make up the environment; what people are involved and what things
are, 1nvolved dramatically affect attitudes and behaviors.

L v .

There are several assumptions underl1n1ng these’ materials. They
can be outlined as follows. .

1. The cafeteriavis the‘hub of the school. Information !
that has been gathered indicates that the cafeteria e ‘
is the-central setting in the scRool that directly
influences attitudes and behaviors of participants .

(see Appendix: Figure 1). " This is.not necessarily
because the cafeteria serves food, but rather because
it becomes a gathering point foﬁ,studeﬁts, teachers,

. administrators, and support staff. It also serves .
multiple functions for clubs,.study lalls, flassnpoms, .
and other activities. T .

Ly

b '
2. The general school environment and the cafecteria
L *  environment significantly ‘influence each other. The -
school environment influences attitudes and behaviors \\

in the cafeteria. If students have bad experiences
-~ 1in classrooms or in llbrarles, thev carry these atti-
tudes into the caféetéria. If they behave-destructively ‘
in other settings, they will behave in similar ways in
: the cafeteria. In the reverse diréction, %he cafeteria
has a powerful infruence on the*schedl environment. T
Attltudes and behaviors fogtergg in the cafeteria are
carried over' to other school settings. t
. .
3. The general school environment and thes cafeteria
.influence attltudes and behaviors. Settings wjthin the,
J school such as the cafeteria, the classroom the 1i-
brary, the school grounds,, as well as clubs 1ﬂf1uence
the attitudes and behaviors of thé school paTtlexpants
They can form negative or positive attitudes dep%ndgng .
upon their interaction with the environment (5¢¢
Appendix: Figure 2).

-

LAY 1

/ o
4. Two attitudes relate directly to responsible behaviors. - ’
in school settings. Two.attitudes specifically relate -~ -
- to responsible behaviors in school settings. Ore is ., °*
b self-esteem. The second is efficacy (see Appendix: ., | .
. Figure 2). If students andVor staff can fee¢l good. R

about themselves and feel they can contrlbute to settlngs .

-t

: . | f;f\

iy




Q

ERIC

~
Full Tt Provided by ERIC.

N . A
- . - . “r/

. . -
» . 2’; {
v '

- .

. "

. . -
- v . -

s

within their school, they are much more likely to
s demonstrate respensible behavior within the cafeteria
setting and the school generally. LA

3 N
-

$. . Encouragement -of key/res?onsibfe behaviors can

o influence habits of all schoolvparticipants. The key

responsible behaviors involve decision-making (see
Appendix: Figure 2). Specjfically, school partici-
pants need to be.informed about’ what is happening in
school. They need to be ahje to maké choices about
things that happen t% them at school. , They also need
to be able to help to carry out the decisions they mqﬁé
and see what happens as a result. " ’

6.. Changing the habits of school participants needs to
involve the full range of school participdnts in
changing kéy attitudes and behaviors. In order for
change £0 occur, the full range of school participants -- '

-

g, . including'adminsitrators” tedchers, students,"support
e

staff,.and, parém¢s -- need to work together. This group .
needs to include food service personnel, liBrarians, cus-
todial staff, teachers, students, administratdrs, secre-
taries, cbunselors, and others. Workshops and other
group meetings can serve as a base for change if appro-
.priate materials are provided (see Appendix: Table 1).
These materials focus on creating awareness, assessment,
planningnmeivities, agd ewaluation for the purpose of
changing attitudes of zelf-esteem and efficacy and
deeision-making behaviors., N .
The diagram on the following page\represent§ relationships between
elements in the school setting which are central to this handbook. The\
diagram shows how the cafeteria is the hub of the school enviromment of
"inner ctrcle." Other settings can be defined which are related to
helping form positive attitudes and behaviors. They are shown in the
outer ¢ircle. Classrooms, libraries, school grounds, and clubs all fall
into this category.

P

The school enviroﬁmqnt can be described by four major ideas. The:

. physical environment has a‘dramatic impact on attitudes amd behaviors.

Color, noise, setting size, and population all have an impact. The second
idea describing the school environment involves rules. Here, the focus is
on those rules that order tHe behavior of individuals. Rule enforcement
is a key problem in schopls. A third idea is gttitudes. Attitudes’are
shaped by color and lighg in the environment. iTﬁey are also shaped by .
rules that guide behavigk. Attitudes that pamicipants have about them-
selves (self-esteem) andwabout their participation in school (efficacy)

are especially importants So are decision-making behaviors. They
translate ‘attitudes into action. : . .

N %
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One easy way to ‘see how the principles given in the beginning of
this section and in the diagram you have just studied go together into an
actual practical case in environmental change is to giie you that case’.
-The following examp}e is about a real school and th}ngs that were actually
done as a result of people working with School Environmental Impact Program

materials. The school will remain anonymous. -
A ‘ .
. / - - -
A Cafeteria Problem

_ Think about being in a middle school in southern
Indiana. The school has a problem.  The probleg is iden-
tified by the principal as noise and destruction in the
cafeteria. People in the school'wang to solve this
problem. ' : .




L3 °'o‘
' T '1 4 ,\J ) 2
€ ! . N
‘ The principal is aware of the School Emvironment
* < Handbook. He looks #t the material and detides it may

.help him to solve his problem in the cafeteria. ~Using
the material, he meets with a team from the.school.:d
" This tean includes the schogl secretary, the Librarian,
- . -one of the food sgrvfce workers, the janitor, a part-
* ’ time’counselor, two parents,.two teachers,. and twqﬂstu-
. dents from the school. , He'meets with this team, becauéé
v .o he knows that a pwoblem such as noise in the cafeteria
v . €annot be solved by one person alone. “All of these peo-
ple, the custodlans,‘the 11brarlans, the secret@rles the
food service staff, are an important part.of what is
termed the support staff in the school. They are all
- part of making important changes in The school settlﬁg.

. }
N . The team spends the day us1ng workshop ,materials
from the School Environmentwl Impact Program.: They be-
\; ) come more aware of their envirxonment and its problenms.
They see, for example, that the noise in the cafeteria
. . ; may not be due to the cafeteria.at all, but probably.due.-’
. 'to the construction of the newﬁism which keeps students
in the cafeteria during the entire cafeteria lunch period.
This period-is 45 minutes. It is crowded. It is noisy.
It is impossible to "let off steam' inthe lun¢h hour.
) The.team then spends some time asseSsing their 7
. problem. Théy gather .information frop everyone in the
e £group about what'the problem is} what might be done aboux
- it, and‘'what might be needéd. They find, for example, -
that they have no money:to solve the problem; and they
ve veéry little time. Their strength is the people in
ﬁeir‘sehobl and their willingness to help.

7

1

>

"The group then goes.through some plannlng activities
and decides it is indeed construction that ‘is causing the
cafeteria problem. The group decides that the studengs:
'-,f,need a place to go ‘after they have finished eating. This
will concentrate eating in the cafeteria and letting off
steam in another section of the school. The principal
says there is ;a little used room next to the art room

. - ﬁhlch can be converted into kind of a recreation area.
-) The ‘teachers offer games, books, and other materlals for
N the drea. -The libraridn agrees to donate some posters.
All of these activities®will give students a place to go
and will make the room colorful and oriénted jtowards
talking. The grpup decides that the halls ebuld be bright-
ened between the two rooms, and the cafeteria itself could
. ) be rearranged for the smaller groups of:students who will
be eating ther® at any one time. It could also be more
colorful. All of these idéas are written down, and/people

' s
.
s
d "




are asked to help to carry out the plans. ,.Basically,
there is a room to design and decoraté€. ‘ﬂ1ere are halls !
to makeé more cheerful and a.cafeteria to be reorganizéd., | .’ <
. . IR
R Everyone~takes,a part in the planning-activities. .
+ Within- four weeks,. the new plan is in operation. It is
eapy to se¢ the difference. Walking into the cafeteria,
Lone can hear that the noise-level has been cut down bx_ .
. over half. One can also see students actually eating '
for,the first time. As-.a direct result of the plan, the-
recreation room is crowded; but it is fqgl of activity
and students being able to talk with one another’ after ‘
they lave finished lunch. The halls are brighter, and .

are very pleased with the new spdce in the cafeterla
It makes serving the students easier: The janiter also
has an easier ;1me cleaning up the cafeteria. .

. Tbe results of thisé small change. are dramatic.
There is less.noige and destructiqn in the cafeteria; ¢
" there is more concentration on eating in the cafeter1a{" ,
and therefore, more students are.actually eating theirx d . -
lunch. While they still wish they could go to tie .gvm o

-

N

after they have finished their lunch, they have, improved .
the attitudes and the behawiors of the people concerned. i
. ‘ L - S S ¢

A i
- . ..
N -

r . ‘. ’
This small exagﬂfga;hows us at least four very importapt things about
the school environmeént and.this program. First, it shows that little’
changes can make a difference. These people had no money; they did not
have much time; and they could not contribute much besides their own per-
sonal effort, But the total amount of time for the entire change was ten
hours. No one spent more than 45 minutes in the effort. The difference,
of churse, was dramatic. - . . ¢ . -
cg‘»/ . T \
The example shows that all kinds of people arc needed in order to
carry out environmental changes, whether they are‘smallnones or large on@s.
If the principal HKad 1n1tlated the activity, he could”have assigned the room;
. but witheut the cooperatlon of the food service people, the janitorial
staff and the teachers, the recreat-ion room would not-have’had the re-
sources to allow the students to- spend their free time in.ways that they
wanted. Without the -students, of course, the recommendation for games.in
the room would ngver have beemn brought up. This team»concept permeates
this handbeok. It does so because it has been found that, in order to
make environmential changes, it is better if everyone is gnvolved and’ ¢
everyone jparticipates in the decision. - , )
. % }

Third, the example shows that there can be problems gn Ehe cafeteria, -

but the cafeteria can be a reflection of a problem rather than its cause.
\

W the teachers seem to notice The food service workers ° ' ‘ -
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\L L / * Finallw, t@e&é are a 1ot of links that ‘can be seen 1n thiio' S

_ schood environmental impatt and other:s
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Ij £his Xasge the construct¥on was causidg the problem. The cafeteria |
was ‘obvebusly suffering as a result, but it tbok another room-- a con-

verted cigssroom into -a re¥reation room -- to solve the problem: These [

Kind¥.of ‘linkage: between settings in the schogl are the focus for
‘ environmegi@h;chiﬁgh\and these handboq&zunjvities. ‘

e -

patticular case. - Peoplee -- teachers, food service people, adixinistrators,
secretaries, and-others -- were coope;atiné. They ‘were cooperating be-
caus¢ the probleém involved all of thenm. Yet, think what would happen if
. a wholé range,df programs could be initiated in the classToom, 1n the
cafeteria,.,and in other parts of the school-at the same-time. 'Thé case
shows that a program like the School Envirommental -Impact Pfogram;canﬁsot,,
a base for a linkage to other kinds of progrgms in the classyoom, by the
£0bd service peoplegin the cafeteria, hy-the librariads in the, library.
When a program J'ike the Nutrition, Educ¥1on and Training Program links-.
together nitrition education in the clas m, food Servjce trajning,
es/~a powerful méchanism 1s
created for totalecnyironmental change. , When some changes 1q?tiated-by"

¢ .

= . - - N
thi1s pregram can link to,qzi:;.ong01ng school programs 1in the classroom

.

‘and in other areas, even {drger changes can rejult. ' o

-
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. HOW TO CARRY OUT HANDBOOK ACTIVITIES . . \
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i;Using the Handbook.Materials ' ' L

L)
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‘.

There are'three parts to the School. Environment Handbook. They
can each be used in a variety of ways. In this section, the parts will
be outlined and the,variety of ways in which they cam be used will be
described. ) ' ‘

“. .  Part I s titled "Overview and Workshop Activities." This part .
provides a ratjomale for how and why environments have'an Impact on the
attitudes and behaviors of school participants. Pt also provides ways ,-
of using handbook materials.. The final (section includes a model for
workshop actiyities. One useful way to initiate considerations of
efvironmental change is to run a workshop with school participants
that includes a cross-section of students, teachers, administrators,

support staff, and parents. The workshops help to create awareness of " "
the énvironment and’to serve a planning purpose for dgtermiding the

-

’ .
’ _Part IT is titled "Awareness Bnd Assessment Activities.” This part
serves as a.rich soutce of activities for environmental awareness ang
‘assessment of the school environment. The first section deals’ with.. -
awareness activities. Most'schoqé participants are not aware of- their
enviropment and its impact. The dctjvities focus on awareness sO that
people can see how they feel about themselves and their role within the
school, panticular setting¥. with%n the school, and larger aspect$ of’ the
school environment that_ promote positive or negative attitudes and *.
behaviors. * Aséessmen% activities ,are contained in the second section
of Part IT. .They include both small and large group activities to
increase information about how people feel about theif school and their
behaviors within it. These assessment activities help S? increase infor-
*mation about important topics. ' : ,
; . , -
Part III is titled "Planning Environmental Change." The first section
* involves how to work with existing goals or how to define new goals - -
..involving changes iﬂ%ﬁchools. A step-by-step process for planning activ-
fties in order to successfully. carry. out or implement the goals that are
selected’ is then given. A variety of evaluatjeén activitied are .included
that help to evaluate the short-term and longelgrm ‘success of the activitigs
‘that are undertaken. .. Y
These three parts of the handbook can be used sepatately or together
as part of the total school planning experiepce. Throughbut each of these
parts, the attempt’'is to provide well-defihed, concrete, time-saving ways
for schools to achieve goals thzﬁktbey_wish to achieve and determine >
changes .that are key in their sdiool environments. -
| [ - ] ~




‘t\" C Carryihg Out Actiyities. ./ o o tL .

There are several ways in which activities in the handbook can be
carried. out. They can he carried out®by a sdngle person within a school

. + Who wants-to promgte environmental change. They can be used by estab-

lished g up;i/such as an advisory committee or a school'planning committde,
to accomplish one of its major tasks. The school also might wish 10
form a new group to deal with a part'char pfobrem. - Finally, schools
Yo - might wish to work with other school} so that groups of staff from
schools can coopéTate in a multi-school effort. '
“ . PN .

] Each qf these ways for carrying out activities will be explgined
below. Before that, however, there are some general gu1de11nés which -
have proved helpful across individuals and groups who haye used these
materlals They are:”

~

A

. . e : * .
. K o 1. Review the handbook waterials to decide which parts, are .
’ . most useful to your goalg. .

2. - Select specific activities from the handbook. ,
% Generally, awareness activities need to be used first,
. assessment. activities second, planning ac¢tivities third,

and evaluation activities.last.

) " 4. Make SUre the people who work with you répresent all
the types of people wHo can help yqu and who will “be

»

affect&d: rby the changes you want to make. .
E : . ’ 3. Plaﬂ’to use the materlals and make changes over a #
e " realistic period of time (a month two months, six months).
~ —. .
2 These ideas have proved useful fpr any person or group using the
" handbook. Below are some ideas and examples for changes made by individuals,
t existing grqups, wa groups, or a few schools.. -

OneAperson carrying out activities. If an individual wanted to promote
environmental change, the handbook materials would be useful to him or her,.
K An administrator, teacher, staff person, or student could easily utilize
, the materials as a basis for change.. A cdunsglor, fOr example, might want
to use two or three of the activities from the awareness section in an
in-service meeting of fellow counselors in order to promote environmental
awareness., A teacher might use one- idea .in his or her classroom, such as
putting plants in the window. A student club might want to undertake a
survey of school attitudes or behaviors and use some of the assessment
activities in order to carry out this goal. - Anhy individual could also
actually run a workshop with the group using the workshop materials like
the principal did who h2d a problem with noise in the cafeteria.
2 -

A group carrying out activities. Another strategy for using these

‘ materials involves an established group. This group can be any planning
- ) 6‘ . Ly 2 {
¥ t -
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‘ group, or an extended greup

fment section to .determine students® opinions about the-cafeteria.

.However,

#

or agtivities commlttee Withlﬂ the school - What .is essential here is

“that the group can see environmental change as parﬂ{of fts. goals and -

activities, "Regardless of whether the group is a subcommlttee a whole
involving other school, personnel, workshop
activities can be effectively used to plqpblnt problems and suggest
thanges. TIf awareness,is a problem, an awareness campaign can be
planned using Part II.materials.: A group might try to increase aware-
ness of scho&l vandalism using Mundbook materials. If informatiom—
is a problem, a food service person might use a survey from the assess-
Any
group carn use the planning steps in Part’ IIT to help them make changes
which the ghroup has already defined. . ~

? Forming a group to carry dctivities. In order to form a group for
the specifijc purpose of emvironmental change’, several guidelines should
be fgllowed. First, it is 1mportant to have a cross-section of schodl
partlclpants which 1nc1ude admlnlstrators, teachers, support staff,
students, and pdrents.:' This cross-section will allow for significant re-
sources and reinforcement for the chdnges. Secondly, it is important to
have ra group which shares a common purpose, this purpose canabe at a very
general Jevel of helping to improve attitudes and behaviors in the school.
On the other hand,- it fay be a more spec1§}capurpose such as improving the
physical environment of the cafeteria. Activities carrled out by groups
haye 1%c1uded hallway posters, new cafeteria schedules, individual® class

pro;ec s, new courses in the curricylum, and a “1de range’ of* other pro;ects
WOrking with other schools to carry out gctivities. The handbook
materials can serve.as a base for district-wide change. Several/schools

in a single system including elementary, middle/junior high, and high

school%.can get together and promote improvement of attitudes and behaviors.

There are two basjc requirements in the formation of such a group. First
of all, peopledfrom each school desiring to cooperate must form a core
gfoup to carry out activities. This group should be no larger than 10

to 15 people. Second, there must be some room for in-service or other
opportunltles for cooperating schools to meet during the calendar year

in order for persennel to be trained and ‘for activities to be initiated
in individual school settihgs. Activities which have been carried oyt .
across schools include rule ipformation exchanges cafeteria poster
contests, hallway monitoring successes, and a I full range of student,
parent, and school personnel meetings and projects, often” 1nvolv1ng
community agencies as sponsors.

In.this way, the materials from the handbook will provide a basic
resource. shelf for schools.
using certain sections that fit the needs of a partlcular school
or school system in changing it's environment will enhance the likelihood
that local change will be longlasting and successfud.

’ :t

ard '

The materials cannot be used in their dbtirety.

*
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N N WORKSHOP ACTIVITIES °

.-

Y ) - \\\ N
This(sqction\o? the handbook presentis a format for conducting '

workshop activities in order to promote environmental change. The pur- ’

‘pose of the aktivities is to help school participants to increase awar

ness Qf'theip;schbqi\envirOnment and plan activities whilh‘mighi Le ca?— ,

ried out gg.rmp;oVe attitudes and behaviors in schools. ‘The activi :

cah be used in a single day with approkimately five-hours of time for .

cogduct%gg the workshop, or they can be spread across several days. .

.
e N

. A e o
Workshop ‘Organization.

The ergandzation of the worKshop is simple. Recruitment of
andividuals £o6 the workshop can be done by any individual in the school.
The workshop caff be conducted for a specific group’of people, such as a
group of teachers or a group of students; but is preferably conducted .
for groups tht 4stretch across several positions. The ideal personnel
for a workshop would include administrators, teachers, students, support
staff and parents. Supportgpstaff can include custodial staff, ‘cafeteria
workers, librarians, nurses, counselors, and schoal secretaries. A group
of approximately 10 to @S people could form.an ideal group for a workshop.

. S '

Orce the group is,determined, several .types of activities are

important to actually setting ‘up the workshop. These ideas are based”on-
pilots afros¢ the State of Indiana in workshops conducted-at the K-12

level duhing ghe 1979-80 school year. A checklisf of tasks to set HP the ~
workshop” can listed as follows: - '

3

+

l.j\£2?osé a workshop site that helps group interaction!
Y

ts workshop site might best be found outéide the, -
normat school setting; . .

. -

2. Arrange for the time of the workshop to encompads a *
. five-hour period. An ideal timing might involve
workshop- that would begin at 9:00 a.m. and run through
*untjl 3:00 p.m, "~ This would allow an hour break for . .
lurfch, and people could—enjoy having a meal together;
3."M§ké*sure individuals understand the purpose of the
 + workshpp and why they are getting together. This can
- . be done through a simple memo sent to people who are
involved; ‘
4. Arrange for transpbrtation‘to the workshop sitte so
ihht’people (students, for example, who may not be,
ablg to dr%ye)’can attend the~work§?op;

»

’

5. Be sure'that,Xpu have plenty of blackboard space or
*“ large sheets of paper and pencils or,pens in order to

.
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share ideas across the g}oup'andﬁtp be ableato have
, a’'record of ideas and décisions that.were Made during

P . -

6. Providing reffeshments in the morning and aft€rnoon
can help the group to accomplish its work; -
¥ 7 Arnange fdr the group to meet around one large table
or in a settlng in which thev can feel comfortable,
easily interact and do some Witing actjvities; . .
& - P

8. Arrange for name tags for individuals if people do not . ' .
Jknow one ‘another well. This is oftén necessary when
- a cross-section of SChoollpefSonne} come together that
have not been in planning sessions previously; |

~ , .

.

9. Be sure that yqu have multiple copics of the activities
that are contained in this workshop packet; . . .

10, It is important for a single person or two pecople to . ‘
- take leadership for the group, to study the workshop
activities .and be prepared to conduct them in the work-
shop. Preparatiort time for this”is minimal. . vithin - "~
one-half hour of study, an individual should be able to’ . ¢
P conduct any or all of the workshop activities; and

- * o

- time. Ending on fime is important to the continued )
participation of individuals involved in the meeting,. ' ' .

Carrying out the above tasks can be done simply and with practically
no time investment ¢ The entire ,workshop can nized ,within an hour's
worth of extra time of the individual or individuald invglved in,the
leadership roles.

~ - - .

S '

Using Workshop Materials - ,

; : . . ,/\.\ )

"There are basically four activities involved in the workshop.  They _

include agt1V1t1es on awareness, assessment, plann1ﬁg—aﬁd/evaIUat1on.=

Each activity takes between 45 minutes and 1 1/2 hours to conduct. The

activities can be used in a single workshop accerding‘to a schedule that

alfows for 9:00 start time with an hour for awareness activities'and an '

hour for assessment aCtl ities 1n the morning. There is then a 1 1/2 )

hour session and a 45 minute session in the afternoon.. The first would !

be for planning; the second for evaluation. In using the workshop actiye- \]' )

1tie§; the format should be one of getting ideas out in front of ~the group.
This is especially true of the awareness and assessment adtivities. Group :
agreement begins after lunch in the planning activities when it is necessary

to state a goal apd to evaluate a plan of actlon : oo f,

a " . -

-

11. Be sure that the workshop does not run over its scheduled L -
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p For each of the activities discussed below, the form for carryimg

it out is found on the page indicated in the, box. If the aéqivitiés are ‘.

usedfﬂﬁth a- group, the right-hand box at the top should be filled out.

In this.way, it is possible to Collect the forms to see whether, For’~’ ‘
example, teachers responded differently than students, ﬁﬁies than females,
or different grade levels of students responded differently., ThisS .type /
of analysis will, show whether certain categories of people think.qxike ) .
or differently.- It may hélp in pinpointing strengths and weaknesses and .‘j,

areas for change. . p N .

’

Awareness Activity: Page 17 .

- - - - .

The purpose of the awareness activity is for, individuals to fill out

Activity 1 and then to discuss responses for each question as a,group.
W . ' .

v At the beginning of the session, individuals should fill out Activity
1 by-themselves. They should fill out the routine data information at
the top of the form om the right-hand side which gives their school, theiy
positidn,'and tHeir sex. This is so that if forms are collected from the
w“ofkshop, individuals can understand what different groups feel about
thePr school, ‘ .

kWhen people have £illed out the Axtivity by circling the numbers on

" the right4hand side &f the form, work with thent on each quéstion taking

tallies of the group. - You might want to use large sheets of paper in

order to see, the number of responses for each question in each category.
The questions are designed to help to tap attitudes and behaviors.

The .first five questions focus on attitudes. Here, the concern is to .

identify people's self-esteém and their feelings that they can do things

in school. If many people in the growp have 1%s and 5's as responses ‘in

these categories, a very importanmt resource base is already set for change.

“When People feel good about themselves and the things they do in school,

2 The last two questions give some clues as to.what people feel are

this can bé a powerflul soufge for getting things done. .

The: next three questions, 6 through 8, involve'decision-making activities.
In. order to make decisions, people need information; they need to make

choices; and they need to take action based on those choices.- Having some
people who haveMdecision-making skills will be an important base for changes
you make. *

. o
/ .

problems and opportunitiles within the school setting. At this point,
people should just think about possible %roblems and opportunities and

not gbout taking action on them. At the corclusion of the awareness
activity, people should feel' that they have thought about questions that
they %ad not often copsidered before and that they have an awareness of
how various individuals feel about the school environment and the types of
actions they are used to taking. You should also have some direct idea of

things people like leagt and ‘most about the school,

; . E
B %
v
- .
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Assessmenit Activity:, Pagé 18
~ %

’
N

The pyfpose of the dssess%ent actiylty is to get some infQrmacion
from perlZ%ESBNQ barriers and opportufiities for change within Xheir

. . . school’sgtting,”'Here, the focus is on cqntinuing from the last set of
questiops in the awareness activity td actually determine important
problems people feel are in the,sdﬁool and important resources that they
have for problem-solving. Activity 2 should be used }n order to pinpoint -
problems apd opportunities.®

» In using Activity 2, individuals can fill out the form by themselves
P first. .Thev should have plenty of time to do this. Again, they should
complete the information in the upper right-hand corner. You may want to
break the group into small groups of twd to three people and have them
discuss each™ question before coming together asPa whole group.’ %
- ' 4
During the whole group discussion, thg people should po 1 their
respanses to the questions. The questipns about places 1n the school will
_1dentify settings where thext are prob¥2ms and opportunities. People may
really like the cafeteria. Therefore, this is an area where why they like
1t can be explored in order to sée how other environments'mfgit be made
¢ moré like the cafetefia. The séme is ttue for negative settings. If peo-’
. - ple do not like them, there should be reasons-that can be articulated ‘
which willzapply across settings in the school. -
. 4’ '
. _The next set of questions focus on the best thihgs about people in,
. 'the school. The purpose here is to find what the personal resources are
. in order to help carry out change. Personal resources are often the most
* Important resource for géiting something done. The next queftian on pre-
. sent prthgﬁs is o identify thps@¢ problems which need to be worked on by
- the group. ® The final two questions are to get peaple thinking about /
? barriers and use yesources.in order to affeca’ghangéi :

A5 a result of the assessment, activity, people should have a good -
1deg of what they feel are the most important problems to tackle and what
the barriers and?opﬁortunitieé are to ‘getting some things done.

Planning Actiyity: -Page 19 4

) «
5 . -

4."\ . - ‘'

planning activity is designed .in ordergto have participants
identify'a specific goal on which they would like to work. They then

v ) o

N . T,
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désign activfties which the g}oup and individuals in the group can carry
out in,éqﬁer-to achieve the goal. .
. RN

. Thé planning acgivity (Activity 3) can be conductled by working with
the group as a wholg in order te identify possible goals or having each
individual write a goal and then discuss it. The goal or goals should be
clearly identified‘Pefore proceeding the planning activities. OCnce the

p has chosen a goal or set of goals for action, then individuals

should outline plans for carrying out the\activity and individual cont¥i-
v

butions, It is very important that individuals see ways 1in which .they
can contribute to plans that are being made.
’ . / . .
As é‘%esult'of the planning activigﬁés, individuals should have.a
clear .goal in . mind and have outlined a-set of steps in order to achieve
the goal, as well as individual respomgibilities 1in making the plan a

success. - 3
‘ )
¢ : }
. 4 : )
A L} O
’ Evaluation Activity: Page 20 -
. . . *
. — .
. o \ .
) . The evaluation activities are'designed to be used before, during and

after the goal is,achieved.. The evaluation is not a finpl evaluation, ’

but an attempt *to agysésg what fs going on and ‘future activities, that can
be conducted.
-*

The evaluation actjvity (Activity 4) should be filled out by
individuals at the time the ‘activity begins. Their perc¢eptions ofjwhay °
is happening and what will happen as a result of activities they wrll 3
carry out are very important. Then the gro&p as a whole should discuss

“each of the 1tems in the evaluation and compare notes on what they believe
are important barriers and gains from. carrying out the activities. Ad a
result of the evaluation activity, individuals may want to revid® some of
their plans because they have anticipa{%d barriers andsoutcomes, they had’
not thought of before. . '

- . v

hen the evaluatio% activity is completed, individuals will see a
process through which they can make, any environmental thange. The, group
may- want to meet again_ip order to clarify certain aspects of the work-,
shop activities, Ongoing planning activitries-and time for meetings as,
well as checkpoints in caxrying out the plan should be established in
order to assess how the plans are operating. ‘

r v ‘ -

& . B

" As you can see, the workshop activities are‘rélativel} easy to
cénduct. On the next page is a case study of a workshop that. actually-
was conducted that may help you to see some of.the specifics of any

é%rkshop. ) _ . .

LS
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. A School Workshop Thats Woiiked

The setting was a hotel. Most people {fom Milton

easily with each other. The llghtﬂhg was good and re
ments were available inside the room.

¢ ’

" When the team from the schodl arrived, introductions
began. Fixst, the leaders 1ntrodhced themselves and what
the program was about.. They wentfthmOugh the workshop
schedule and indicated the purposé% of thg activities.
The participants in the workshop were then asked to state
their name and what they felt their fayprite environment
was. Home, school, and community settings were mentioned.
Most people choose their particular place in the school
wHere they worked and home. séttings, such as the family
room or the kitchén. By the-time the introductions were
completed, everyone knew each other. -People had a sense
of awareness of the enYironment around them and what
they liked about their favorite environmental settings.
The group began,with the- awarengss activity. They
filled out the foyms and then oraliy shared the results.
A big piece of butcher paper was numbered with the ques-
tions and the possible .fesults. People raised their
hands if they answered th jons with-either 1, 2,
3, 4, or 5. .In the end, the group looked at the-informa-
tion and decided that there were Wry positive attitudes
among this group about their -‘school\ .Some of .them had
important decisien-making powers. d%hers did not seem
/(LO have very mu¢h. Over refreshments, the group indicated
how their awareness of themselves in relationships to -
their school éenvirofiment had 1ncreased as a result-of the
activity. y

- Then %he assessment activities wére begun. Here, the
group focused on the cafeteriaj~fallway, and classxoom
settings amd the strengths and weaknesses of them. It
was clear that there were a range of problems in the
school 1nc1ud1ng noise, vandalism, lack of s ol spirit,
curriculum pfo?ﬁems, cafeteria lines, and gengal over-
crowding. By the end of the session, tlle group had listed
a wide range of problems and strengths and weaknesses in.
their environment. The session was closed by individuals
being asked to Write down one particular goal that they
thought they_could pursue. The goal needed to be specific
and stated in a single sentence. ‘The’group then adjarrned
for lunch.

4

21

School really liked to go there. The corference room held &
a blg round table where all qf the ~twelve people coul? talk
Tesh-

*

- LY
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. Over lunch the group had 4 good meal and enjoyed talk-
ing with each other. “Very little was talked about in terms
of the program, but a great deal of information was shared
socially; and people got to know each other quite a bit
better. People also discussed some of the high points of
the morning meeting and the Rinds of information they had

gained from it. <y
- Returning from ldhch, the group worked on deciding on\f\
goal for change. The group started by sharing the goals

they developed before lunch. ‘The goals were posted: They
gbegan with about nine goals and ended up with through dis-
cussion with six goals. The group then. talked about what
- goals could be most easily- accomplished and what would in-
volve the entire group in carrying them out. The goals were
\6hen reduced to three. .
The three goals involved making major changes in the,
cafeteria in terms of arrangement and food distribution as
well as giving students aacess to the library and several
classrooms after lunch. A second goal focused on hallway
noise and a mon1tor1ng program which could be developed
in order to make the hallways more liveable for everyone.
A third goal focused on caring for the needs of indjvidual
students and applying a more individualized approach to
. all aspects of the school programs. The group struggled
.through these’ three goals” for awhile and then a vote was
taken: The maJorlpy of, the group voted for making cafe-
teria changes as the most -practical oné and having the
most impact. ‘The group theg set out to identify a goal
statement that was preeise and clear.
- L
Once the goal Was identified, the group then went
through the steps it would take in implementing the goal.
Individuals thought of three or four ways the community
members could be interested in the project and lend time
and/or resources. Everyone identified their~own rg;£71n
carrying out the changes. Some of the students, for
example, agreqd to put togethet student projects in
decorating the cafeteria and in designing some of the
new arrangements. When the sg¢ssion was finished, the
group had a plan.

L¥]
»

After some re{reshments, the group went on to talk
gout hew they could evallfate whether thelr changes were
successful ar not. They carried out. the évaluation ac-
tivity and identified what -could be a major problem with
parents’ in térms of)the kinds of activities that would be
engouraged in the cafeteria. They then went back to their.
plan and added a step of informing the parents through the
PTA ofthe changes and the new-rules. The meeting adjourned
promptly at .3:00 with everyone feeling that they had some-
thing to do toward the change Ehe next morning.

-

-

) I . ,’
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" AWARENESS _ .
INSTRUCTIONS: The items below are designed‘to determine
yoﬁrﬁawareness of your attitudes apd behaviors., A scale is
involved. The scale begins at #1 and gets higher until #5.

X At the #1 level you are responding '"never' to the statement.

At the #5 level you are responding "always' to the statement.
#3 is the neutral point or middle point where you are saying
that you do something or feel something about half of the ’
time. .This scale should be-used throughout the following
items. (Circle the one number beside the scale which is
Elosest,to your feeTTng or behaviors. -1 = Never, 2 = Some

. of the time, 3 = Half of the time, 4 = Most of the time, and |

5 = Always.

oo -
-——a
School S
Poiigion4/
1 = Administrator 1 «
2 = Teacher p 2
3 = Support Stgff 3
4 = Parent 4
S = Student 5
Grade o !
e o 4
Sex: ‘ T
1 = Male- o1 T
2 = Eemalc

e

................. et A

3

1. I like myse{:)when I ém in school. -

- 3

4 .
20 I d? things that matter to me or to others in school.

‘ .
3. I think that I matter to at least one other person ‘in
school.

4. Students I know at my school like me.
y

S: Adults I know at my school like me.

6. I know what is going on in my school.
. .
7. 1 hetp to make, choices about what will be done in my
~ school.

8. I do things to hefp improve my school,

[y

9. The thing I 1ike least about school is: -

g
. “Fhe thing I like the most about schéol is:

2
ez oo g 0§
2 & £ £ 27
1 1 2 3 4 &5 .
3 i
2 1 2 3 4 5
3 1 2 3 4 S
’IR( .
4 1 2 3 4 5
5 1 2 3 4°°5
™ ~
A
—————— k——--—-—----——----__--__-
6 1 2 3 4 5
7 1 2 3 4 5
8 1 2 3 4 5

e e o v b v = v e e = —
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. ASSESSMENT ) ‘
¢ T M scho -
. : ! . Schoo
v INSTRUCTIONS: Theystatements below are désigned Positi ..
S osition:

_ to help you assess areas of strengths and weaknesses 1 = Administrator I
in your schogl., Please complete the statements franﬁiy 2 i Teach 2
and directly. Your answers will be combined with others ! 3': Su oiz Staff 3
to git a ''total picture" of potential problem$ and - /’4 ; Paggnt 4
oppoftunities. : . - 5 = Student 5

e x Kk *x *x Kk Kk 0k el . s Grade
¢ o Sex
) 1 = Male L
2 = Female 3
A} * - ¢
1. My favorite place in my school'ig K because
[ ‘ 4 ‘ *
2. The place’ in my school where I do not like to spend time is’_ .
e - N -9
bécause 5’

> . \ -

3. The hest thing about’the people in my school is

Al

*

'\ -
*4., The most pressing problem that exists in my school right now is '
. » : \

L] Vd *

* u . -~
5. The biggest barrier tJ’getting things done in my school is

e

6. The most important resource (person or thing) for getting things. done in
+

‘my schifol is . I XAJ '
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PLANNING .
v . - . School
-, ! R ~ pl/ ] . —
° . . ", . osition:
* INSTRUCTIONS: In this section, you will be planning 1 =1Admipistrator
~ for environmental change. First, you will formulate a 2 = Teacher
' goal and write it in the space.provided. Once everyone 3 = Suppo?t‘Staff
has agreed on a goal, then you will determine steps you \4 = Parent -
think need to be taken in order to accomplish the goal. s = student
) Finally, you wilT®consider what you personally can do to ) . Grade™ .
help-achiéve your goal. ~ | . (\ 7
a " ’ P Sex: ¥
. R I L - / 1 = Male " -
' ' 2 = Female
' *
1. GOAL: S
: /
|
\
2. PLAN FOR CHANGE: . STEPS p
. , ‘
1. ¢
. ?
Fd
2.
T .
» . _ ]
3. - .
e ' T
4, % }
5. ' !
P = -
. . -
3. MY ACTIVITIES:
1. \ . _
- . .
— .
2. - *
3. < ’ ' .
(534
~J
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' L EVALUATIDN . - School
i INSTRMETIONS : Ev%huatlon of the. success of your plans ) T . Position:
is an essential gart of making changes. Evaluation can be "1 = Administrator 1,
¢drtiedsput before plans are implemented to antigipate 2 = Teacher 2
problems and outcomes. It cam also carried out after 3 = SypportSStaff 3
plansshave been implemented. Heréfjsﬁu are dsked to 4 = Parent 4-
evaluare your plans inm order to anticipatg problems and . 5 = Student 3
dutcomes  Please answer all of the questions™below. % . Grade s
. 7 N ok % % x % : - & . - Sex: R . , ,
t. . ¢ ) . . 3 . 1= Ma).e - 1
) ) - . R ' 2 = Female 277
- . . .
1. What specific goal or goals ‘are you trying to achieve? ’ ‘ -

-

2, VWhat are partiqular steps involved in the plan which 1is being carried out?

Short description . <o
. /
- ‘ .
r’}' ~ - . g . . » ’ ( ) P s
,,,,, - 3. Are there any obstacles to carrying out these activities? Yes . No /
. ; : . —_— —_
(If Yes, what ar® they?) : - ~ '

’
- B ) ¥
N

»

4. What i< the reaction of the following groups of school participants to the activities2

(

. Students ., N
. . <

- Teachers
Staff )

& Administrators )

-
- Parents -«

‘,ﬂ»‘ H
LY

5. What is the major result of the activities? & . .
. ‘ - ) . - &{Q,,

may not have learned otherwise? ¢

- . 5

- ¥ * - 4
6. What imférmation does carrying out}She activities gigg to the participants that tiey

. 2 — »
. -

‘ 7. .What-could be successful about the activities?

8. What could be unsuccessful about the activities? -
, , : . v
v - ”
9. What can be done in the future to increase the achievement of your goal(s)? '
Q - - ’ \ - - ! “
TS \ . ] - ] o
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<~t¢1e1r impact. “Those wanting to go beyond the handbook to search further
fo

‘excellent bibliographies, The first four sources
_'the last four more-practical.

oo 1979, o

. ANNOTATED BIBL%?GRAPHY ) ) -

&

»~

-'Below are eight major works in the area of school environments and

or new ideas and practices should £onsult these sggfces. They all have
e more theoretical,

3 ) .
Ideas About School Env1ronment .

.

Bﬁ&ker R. and\H F Wright. Midwest and Its Chlldren. The Psychological
Ecology of an American Town. Hamden, CT: Arfhon Books, 1971,

’
¢

Using an ecologlcal pgethology approach, Barker and

Wright present an interesting, very detailed description of’

a midweltern town gnd its people. Barker and Wright

pioneered work in behavior settings *esedrch, and use their’

technique of identifying relevant settings for behavior in 4
., ¥ their book. They present detailed descriptions of both their
methods and results which will be valuable to readers who -
are interested in imprdving their- understandlng and-
sappreciation of their own environments.

r

¢
)

ﬁolahan, C. J.-Environment and Behavior: A Dynamic Perspective,
New York: Rlenum Press, 1978. \ .
L2 . .

» L3

The ‘effect of the ehvironment is not necessarily
irect, ‘passive, simple, and readily predictable. In
onment 4nd Behavior, Holahan urges the reader to . -
seriusly’ corgider the variety of ways in which the en-
vironment can affect behavi The~relationship between
enV1rona@\t and behavior is‘complex and-often retlprocal
and Holahan de5cr1bes ways in which the envVironment is ’ .o
. mediated by partlezpants own adaptlve manepvers" and : "
actions. -

King, Jonathan and Robert W: Marans. The Physical Environment
and the Leaxning Process: A Survey of Recent’ Researgh.
Ann, Arbor: Survey Resggych Center, University of Michigan,

s -
‘ b

- .

A thoroughly annotated bibllography of research on

. school” settings and their impact. Includes a well-formulated
summary of findings: Divides specific stud}®s into in-
structional space, school size) space and dghsity, climate, ¢
lighting, acOustics, and color, )

-




Saarlnen5 T. F. Env1ronmental Planning:  Perception and Behavior.
'Boston; Houghton Mifflin Co., 1976‘ N

on the individual/environment relatidénship. An important
- . .contribution of his work is his emphasis on the functional
- environment, the everyday environment which he sees as being
most pertinent td thé!part1c1pants involved. His distinc-
tion between people's perceptions of their environments,’
* ~» anhd their actual behavior helps to clarify the environ-
* ment/behavior relationship. :

i d -

Practical Information ’

Gump., Paul V., et al., "Participation in Nonclass Settings;” In
Barker, Roger G., et - al. (eds.), Big School, Small School,
/s Stanford: Stdnford University. Press, 1964.
» '.“’ .

This stu&y examines relationships between school size,
the number and variety of activity settings', and degree of °
participation. Activity settings ave places where extra-
curricular actiyitiéﬁ;;ccur. The first section of the study
focuses on the types activity settings while the second”
part considers the frequency o students' use of the activity
oo settlngs SubJecgs were students £rgg,§ large high schobl
(604) and from small hjgh schools (less than 100) in the

f“ midwestern United States. Those students were given a list

of non-classroom activities and were,a to indicate
whether they had participated in yhem ih the previous
three months: Findings indicdteéd that activity settings
in large high schools,were more frequently used than
activity settings in smaller schools. Students in large
. schoels participated in more’ activities, but small school
v . students participated in a higher proporghon of the

- ' Yivailable activities-and Held more positions of respon-
e sibility than students in the large schopls.

-

A Y
N .o

‘Peccolo Charles, '"The Effect of Thermal Env1ronment on Learnlng,
Pilot Study," Iowa City, Iowa: Iowa Center for Research in
School Administration; University of Iowa, 1962
ThlS study concerns a two-claserOm experimental ~
. school building, .oné classroom consisting of a model
.o thermal environment, the other consisting of & marginal .
. environment. The classreoms differed #from one andsher in
temperature, elatrve\hggldlty and air movement. For fifteen
days each room was occup ed\\\ twenty-two matched students.
Matching was by intelligence,™achievement, sex; and age. The

LS

experlment was repeated with. a seEBnd\ggz\if\stuQFnts whose p
&

~

~  Saarinen' brlngs together several studi€s wh1¢h focus //’~

N
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' .
only significgnt difference wa$ a higher mean achievement
score. The second set’ of students.used opposite ro6éms from
the first set. The students took a series of tests which
were classified into three categories: reasoning tasks,
clerical tasks, and new concept tasks. The results revealed
a, performance gain by the students in the experimental group.
In every task, the students from the mad€l ‘environment
improved more than the control groups, ‘with espectally sig-

nificant gains on the reasoning and some clerical tasks.
Lo -

A

-

_.Sampson, Foster K., ”Contrast_Rendition in School Lightiné
(Technical Report No. 4 from Educatiqnal Facilities
Laboratories," New York: Educational ‘Facilities
Laboratories, 1970.

Sampson's work is an extensive field study of typical .
comparatively new schogs lighting installations to indicate
which produce the most effective.quality of light. Measure-
megis of veiling reflections, and Contrast Remdition Factors
we¥ carried out. " In"many systems in common usp in the
United-States lighting was ‘less than 20 percent.effective
in terms of adequate glare free illumination. Rooms witH
peripheral illumination testéd for better than those with
uniformly distributed light sources in regard to: NC)
uniformity; (2) wdll and chalkboard illumination; and .

. (3) general visibility of handwriting. .Useful design °
information concerning improving lighting quality without
increasing quantity or with reductions in overall quality
is included. . T

]
L 0
Zeisel, John, "Stopping School Property Damage," Arlington,-
Virginia: American Associagion of School Administrators
and Educational Labora¥ories, 1976." . )
Zeisel's report identifies typical school building
features which increase the probability of property.damage.
Vandalism is likely to occur in places where students con-
gregate to play or socialize.” Administrator and archifect
awareness of thif tendency allows for the correction of
design problems-soon after a school opens. Specific

, - preventative measures are suggested for both existing and
’ future school facilities. ’
!/
L
w /‘ '
f 4
. {

S
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. APPENDIX
FIGURE 1:* 'CAFETERIA’ INFLUENCES COMPARED TO OTHER SETTINGS
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) * TABLE 1: WORKSHOP EVALUA'I"IbNS - '
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FIGURE 1: CAFETERIA INFLUENCES COMPARED ) O
TO OTHER SETTINGS . )

Y

- ’ ‘,L ‘*i
¢ } - ’ ‘ +
ad i - '
Physical ) School/ggtring
> Environment STUDENT = R
Library , ,
« ADULT H 2.25 R X
. \ _~ U
e \
= 2. )
STUDENT = 2,35 [ STUDENT 4= 3.16 STUDENT‘ 35\
Clubs Cafeteria School :
| Grounds J
. ADULT = 2.25 ADULT = 3.39 ADULT = 2 75/[ “
R4 N . ./ ¢, / *
h .
. STUDENT = 3.18 / . '
A
Classroom
Attitudes ADULT 3. 2.25 Behaviors 3
Self-Esteem/Efficacy Decision-Making
. - o ) &
» \ .‘/- m
» ~l
! ‘ . "
"Means (scale = 1-5) for students and adults on. impact. Students = 1,391
(K-12); Adults = 517 (administrators, teachers, support staff). :
' 2 >
r'd . ‘ * o :
z .
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7
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"Increase Awareness
Your School

Awarene§s Activities
are Workable

“Assessment Gave New
‘Information

¥ Assessment Activities

ave Workable

New Goals/Plans as
Result of Workshop

GCoal Activities are
Workable .- .

Planning Activities.
are Workable

Evaluatiopn Activigﬁes
are Helpful

. .
Evaluation Activities
are Workable

-

~
’ i
/
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WORKSHOP EVALUATIONS -

- N = 79)

A lot/
Yes -

~
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55

32

53

Mucthes' Some/

with
Revision
>

.

£ 26

18

K]

Not
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’

Little/
No
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" ’ ) FIGURE 2: ATTITUDES AND BEHAVIORS INFLUENCED -
: o : BY THE SCHOOL ENVIRONMENT: K-12 ,
' L . W STUDENTS (N = 1,301) " . &
.. : y ) . ‘ . . . .
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