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... . Introduction = @ ..

At the first reglonal meeting of ACCU' Task Force

. on Building Communities of,Faith en Catholic Cam-

"puses last May at Marymount College in Tarrytown,
New York, Rev. Wilham Mclhnes, 5.]., the president
of the Assodiation of Jesuit Colleges and Universites,
made a usefyl distinction between Monday morn-

ing” ‘questions and ‘Sunday afternoon” questions.,

Theformer, which occupy most of the time available to
administrators in higher education’, include the day-
’to day decisions necessary to keep our institutions
functioning smoothly. The latter encompass the larger
questions. What does our college stand.forMs the
education we provide appropriate to both the presént
and the future well-being of our students and our
society? How can we improve our service to our stu-
dents and the world’ Amid the pressurés of existence
itself, such reflections on the reasons for our existence
are’ often inevitably, and unfortunately, left for

“another time,” perhaps those few short hours on a
Squay afterrosn.

Itis the purpose of journals hke this oie to redirect

otir attention to these larger questions ffom time to
. time in the hope that our contnbutors can at least

provoke discussion, if not consensus, on- what 1t
ymeans to be a Catholic college or university in this

hlstoncal mome‘ht and in thus particular place.

Itisin this context that we take as our geferal theme
for this edition of Curent Issues, and for our Annual
Meeting 1ni February, 1982, the Catholic college stu-
dent of the 1980s. o

Already we have read and heard a great‘deal abqut
this “'néw’ . generation of students. Much of what has
been said provxdes cause foX serious concern. To begin
with, there will be (starting in 1982, we are told) far
fewer of them. We have heard such predictions before
and yet seen Catholic college enrollments increase
year after year, but we suspect that perhaps the dem-
.ographers are correct this time. Verne Stadtman,
summarizing Carnegie Counciland American Coundil
on_Education survey data in Academic Adaptations:

. ' +

"
Higher Education Prepares for the 1980s and 1990s
(Jossey-Bass, 1980), suggests other characteristics of

this student population. They are, we read, more
‘self-oriented than their coynterparts of 2 decade ago,

) _.auendmg college primarily-in order to get a better job
upon graduation, and much less likely to express their .

values through politicagactivism. Other recent studies
tell us that their knowledge of global issues is at best
minimal, and that the inadeq¥acy of their training in
the foreign lariguages borders on a pational dlsgrace

The articles which follow attempt to place these
national frends into a Catholic college context. Dr. Rita
Scherrei begins by descnbing the social charactenstics
of the incgming Catholic college student. Following
are reports from ACCU’s Task Forces on Campus
Community Behavior, whose charge was to examine
the ways in which the “Catholic 1dentity” of a college
is reflected in its campus env1ronment in the way.in.,

which people treat one.another on the campus, andin -

the moral and ethical norms which govern commumty
behavior. E4th of these two reports centers largely on
issues associated with student behavior. 1t is also ap-
propriate to address, as Dr. David O’Brien does in the
following article, the responsibilities of the college or
university itself in providing instjtutional ‘'witness to
the galues on which Catholifhxgher education rests.

This editipn concludey with two papert which ad-
dress the critical need for internationgl, global educa-

tion on (and off) the camipuses of Catholic colleges and
universities. Ambassador Wilkowski’s perceptlon of
that need arises from her experience in the United
States foreign service. Rev. John Crocker, S. J., finds
support for the same perception in the documents
- emanating from the Second Vatican Council.

Such are out reflections for a Sunday afterncon,
offered w:th the hope that they will elp spark a con-
tinuing renewal of our shared mxmstry on the Munday

+ morRnings to come.
- David M. Joh nson

- Assistant Executlve Director «
. . an
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?‘ One méy ‘or may not subscribe to notions that
Catholic colleges are in financial jeopardy, tHat they
are not able to attract quality students or that they are

*"  somehow léss “Catholic” since thby have lessened
,theology and philosophy requirements and hired
many mord1lay professors and'administrators. How-
ever, because these issues are discussed and written
about, one can also assug'le that survival, maintenance

¢

of Catholic identity, and assurance of intellectual in- ~

tegrity are of concern to mdst Catholic edudators.

In‘an attempt td examine these issues by,looking at

the students who go to Catholic colleges, the study

» summarized here relied on a longitudinal data basé

- forfned from 1975 survey informatton from entering

oo \conege freshmen from the Cooperative Ins'titutioni;
Research Program’s annual study, merged with addi

tional data belonging to the Higher Education Re-
search Institute.’, The additional data included some
survey information and test sgpfes from the junior and
senior high school years of these students; in addition,
information on the college entered and on the proxim-
ity of fhe student’s home to various types of“colleges
and -universities (higher educatiorr environmental

v

-
cases; a 15% random Sample was generated {or the

* study. ) - ., .
"Thé purposes of the study were. first, to compare

= Catholic stirdents with all others, secorrd, to establisha

,contemporary Cathdlic student profile, third, to find

, -~ variables which predict entrance into a Catholic in-.
. stitution. If was hypothegized that Cathélics would be
different from others on a variety of variables and that

a “Catholic student profile”.could be developed even

after controlling for socideconomic différences. Sec-

. A

Dr Scherrei is a Research Assbate at the Higher Education Re-
., Search Institute in Los Angeles; California. .

.

‘. 1This pap%:is based,on a doxtoral dissertation done at the Univer-
sity of CalifSrnia at Los Angelé4. For the more detailed discussion

see Scherrel, Rita A.,.A National Study of Catholic Students Entering

#+ College. University of California, Los Angeles, 1980. It is available
, from University Microfilms. The-study was supported and encour

‘s 2ged by the Cooperative Institutional Research Program, the Higher~

Education Regeprch Instifute and the U.C.L.A. Patent Fund for
, fellowships fgt gr(:d!ﬁe re'sedrch. .
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« measures) were included. There were a total of 127,000 -

. ;;
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... CATHOLIC STUD"ENF AND CATHOLIC. - .

Scherrei T . ‘

.

)

ondly, it was hypothesized that the predictors for at-
tending Catholic colleges and universities would 1n-
clude these profile variables even when only the
Catholic students werg studied. In other words, one'
strong element.of the decision to attend a Catholic
college would be a stronger than ayerage :1dentification
with the Catholic image. /s ‘

It $hould be noted that the file contained students
~ who were most likely college bound from at least their
junior yearsince it was gemgrated not only from survey
"¢lata, but also from junior and sénidr ygar ¢ollége ap-
titude examination scores. Thus, whileﬁ opulation
i5 not representative of all students; itis quite a precise
- population and one of geeat in}éreil to college and
. university educators. - ’
c. i What did the study demonstrate? The comparative
analyses showed that Catholics. came from less
" affluent homes than did Jews ‘or Traditional Protes-
tants.2 Their mothers had the lowest educational level
and their fathers were not as well educated as Jewish
* or Traditional Protestant fathers. Thein families were ‘
.considerably larger than the other groups — 30 per-
cent came from 'homes of five or more childrgrwhile
" the other groups came from homes with an average of
only two.children, - :

-

. . {
Scholastically, the Catholics did not score as well én
aptitude tests as did the Jews and Traditional Protes-
tants. Fewer had “A" aterages-in lugh school than did*
the others. On the other hand, Catholics take more
basic academic courses, and more believe they are well
repared, in basic subjects. Four times as many
college-bound Catholics go to non-public schols than
members of any other group. Obviously, ‘Catholic
. schools are still responsible for the education of a very
- large proportion of Gatholic students.
. N
? For the purposes of the cc‘)mpansons, Protestants were grouped
-into two cafegories — Episcopahians, Lutherans and Presbytenians
were called Traditional Protestants; Methodists and Baptists were
called Evangelical Protestants. That these groupirigs overlapandare
oversimplistic is acknowledgF but 1t was beheved that even this

division was better than thé gfosser oversimplification of consider-
ing Protestantism a single sys‘em of b‘elie}f and prictice.”

. hY
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In terms' of educational aspirations, Catholic stu-

dents at,the time they enter college are not sighifi-
cantly dxfferent from Protestants; about a third'aspire

Y40 bachelor’s dégrees and two-thirds to some post-
bacca e,degree, Jewish students have even

y hlg,her goals. (Remember, these students are college
bound from the 11th grade.) Catholics, however, do

. resemble Jewish students more than Protestants in

« their career aspirations. In fact, being Catholic — after

. controlling for socioeconomic arid academic aptitude
variables — predicts business, medicine, law and
nursing as career goals. On the other hand, it is also
associated with not going into Church ministry, sci-

£ ence or agriculture. These career aspirations are in-
teresting; business and nursing have been associated

with Catholicism in many earlierstudiesjust as science

has not been a common goal for Catholics. The fact

that Catholics commonly live in urban areas indicates

that agriculture would not be a common aspiration.

On the other hand,rthe emergence of law and
mredieine as predictable goals for the Catholic college
student was.somewhat surprising as was the slightly
negative association of Cathglicism and Church minis-

try . . ) -

much of the apparent educational and aspirational
disadvantagement that Catholics evidenced in earlier

due to their relatively recent immigrant status with its
resultant economic and so€ial conditionsrather than to
« some Catholic philosophital or theological World

Catholics and others indeed indicate that although

. some academic differences persist, career and degree
aspirations show today’s young Catholics to be mark-

edly upwardly-mobule, 1f post-baccalaureate educa-’
tional gogls and careers in the professions can be in-
terpreted in that way. There is still under-

. representation of Catholics pursuing scientific majors
and care€rs, but in general Catholics entefing college

are either average or above average in thejr desires to
pursue the so-called upper middle clas$ careers.

’

fer much from others in their atfitudes and views on

igsues? At first glance they did, at least to some extent
. on most variables. However, when bag und van-

ables of family income, parental eddcation, race and

academic aptitude wpre controlled, they were much

like their coynterpatts.in most of their polifical and

soglal judgements.-The similarity did break ddwn on
Jssues related to farhily.

F Catholics were the least mcl‘?\ed to discourage large
families. At least at this age, this seems to reflect both

ings on birth control ghd abortion. Théy are also more

likely to ‘believe th omen should stay at homé with

the family and they are least li ly to support equal

opportunities in wages and job ¢pporfunities for o
1 - \

i R *
“ » s

» -1 T £

- studies (e.g. Lenski, 1961 and Trent, 1967) was really’

view. The results of these comparisons between _

A\Eude from background and gdals, do Catholics dit-.

their own family l:\iéfmund and the Church teach- =

mep. In terms of raising a'family as a personal goal,
Catholits and Evangelical Protestants share this goal
in|about equal proportions. '

8
inally, world view_ factors whxch were extracted

from single vanables ‘were examined. )Cathobcs and
. ]e were both more idealistic than Protestants.

~  Catholics are slightly morg status oriented than others
and slightly less artistic. They were not distinguish-
able on the liberal-conservative factor.
The profile that emerg®s of the Catholic enterihg
college was, then, most distinguishable on family is-
sues. The Catholic comes from a larger family, has

fairly strong attitudes @ having a family.and on not,

limiting the size of that family. Their parents are not
quite as well educated as many others, and the family
income is a little lower. Personally, the Catholic stu-
dent has high degree and career aspirations (though
.probably not in the sciences) and though not quite as

- - high a test scorer on the aptitude examinations, his or
her actual preparanon in academic subjects is likely to
be better than average. -

From this population comes the greatest pool of
apphcants for Catholiccolleges and universities. Dur-

- mg ‘the last several years the total Catholic freshman
Greeley (1977, 1967) has "argued persuaswely that -

) enrollment at these institutions has remained fairly
consgam at about 80 percent. The question pursued in

this study was who among the Catholics are entermg*

the Catholic colleges and universities? L

In order'to answer this guestion, the Catholic sub-

group was $tudied separately. Family, school and at-
titudinal variables were examined, and a new category
of measures — djstances of the students’ homés from
alltypes ofcolleges and universitiés — was added. The
type of andlysis employed was hierarchical stepwise
multiple regressxon which enables one 16 study sepa-
rately the effécts of overlapping influences and to see
the extent of iffluences as they interact with other
variables. Naturally, as in any other type-of analysxs,
this technique is only as good as the measures. in-
cluded.

While this study did depend on secondary analysis

. of adatabase formed fofan éntirely different purpose,

.nevertheless the resudts are quite .informative. It

should also be-noted that while the study does coftain

? separate analyses for Lollegés and universities as well
as for the main geographic.regiors, this paper only

presents results from the general analysis of all of the
Catholic students. - . .

Flrst of all, as co mpared to other Catholics entenng
college, those who go to Catholic colleges and-univer-

sities are more apt to have Catholic fathers andtescore

sqgmewhat loweron mathemah@laputude tests. They
are also likely to‘have better- ed-ucated mothers. These

, |are nof surprising results, nor'i$ the fact that being
female is a strong predictor of attegdam.e ‘at Catholic
colleges Somewhat surprising is the fact that incume
is nat significantly related tu attgndance at the Catholic

' » ' .‘: ' \
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1nst1tut10ns This does; however, provide one argu-
ment against the view that Catholic colleges are serv-'
ing only the ecoriomically elite. They appatently sérve
, the same economig distribution of Cathollcs as other
_institutions.

The most significant predictor of attendmg the

Catholic college or university is attendance at,a private

hlgh school. Since this data base did not. contain
“specific information about Catholic high schools, one
can presume that the private school variable is really a
proxy for Catholic'schools. This assumption was borne
~outin alater dnpublished study of the entering class of
1979 for which this data was available. Of Catholics
reporting they 'had attended non-public schools 95

percent had gone to Catholic schools. The fact that this -

. high schoof variable bears such'a strong relationship
with attending a Catholic college is not surprising, but
it does reinforce Both earlier studies and intuition,
even in this time of declining emphasis on Catholic
education. .

Attitudinal variables of interest are that Catholics

" who are more idealistic and less liberal tend to go to

by

Catholic institutions. Those who favor large families
even more than the average Catholic student and

those even less interested in science are also prone to
% go to Catholic colleges. :

%

Career aspirations evidenced by the Catholic college
attendee include those characteristic of Cathalics in
Jgeneral — medicine, law and business-4Catholics who
. want to be engineers, on the other hand, are unliKely
to go toCatholic schbols. These aspirations clearly,
reflect the common curncula at the-different types of

* cOlleges.

Finally, making the choice early about which instftu-
tion to attend is characteristic of those who actually
enter the €atholic institutions. Upon reflection this is
quite an important item to consider. Apparently, those
who change their minds after their.junior year — that
is, make a later choice — are more likely to drift from
the Catholic choice to some other private or public
school rather thary the change of mind being irr the
other direction. This has some implications for admis-
sions and recruiting officers. Perhaps if students in-
terested in Catholic colleges’in their junjior year could
be identified and encouraged, some net loss of poten-
tial students might be prevented. vl

Emerging as the optimal ”highei' education envi-
ronment” for Catholic college entry was one'in which
the Catholic student lived near a Catholic college, a
Protestant college and a public college. On the other
hand, living close to a public umvers:t{‘g independ-

Wi

ent private college or a two year colle@® apparently
. influences the student to opt for the a ative, espe-
" dially if there is no Catholic college nearby.

/ Putting all of this together, there seems to be a clear

pattern. Catholics from Catholic homes and Catholic ,

schools are most likely to go to Catholic cdlleges. If, in

.
»
-

, still attracting Cath

,58“'"

L}

.addition, they are not pamcularly interested 1n pursu-
ing careers in science or engineening and they are not
mathematically inclined, the chances go up. Having
fairly traditional attitudes 1s also charactenstic of these .
students. Finally, it appears that most are more in-
clined to gorto Cathelic colleges if théy live falrly close

to_them. . ty -

When the students responded to direct questions
about why they selected their college,” those going to
Catholic colleges reported in significant numbers that
they were influenced by family #embers, someon
from the college or by a college representatlve Very .
interesting is the fact that high scibol counselors were
more effective for those attending non- -Catholic col-
leges. These results, though based on retrospectite.... -
answers and not predictive, neverthelessare ofimpor- - 0
tance to the Catholic colleges. p

On other, more impersonal items, the students also

_repbrted financial assistance, academic réputation and

a desire to live at home as factors which influenced
their decision to go the Catholic college.

Without the quantitative details of the study, this
presentation may rot have been as precise as some.
readers would have Yiked. The benefit tosuchaqual- , .
1tat1ve treatment, however, is that it can present the
results‘of a rather tedious document in enough detail
to be useful for discussion.

There were many points discussed in the fonclusion
to the study. Clearly, the fatt that Catholic colleges are
students with strong Catholic
1dent1f1catlon counters the argument that the Catholic
imagé’ of these institutions is lessenihg. The fact that
those going*to the Catholic institutions are néither
wealthier nor poorer, on the average, than other
Catholics alleviates some concern that Catholic col-
leges serve an economically elite population. Finding
that attendmg Catholic high school is important, and
that high school counsehng is rather a negative corre-
late'tpuld provoke some interesting ideas. The quite |
remarkable family ties and attitudes of Catholic stu-
dents are encouraging. All of this and more hasled me
to study later classes and some additional questions, 5
which I hope to present in a paper at some later date.
On the whole, it looks as if Catholic colleges 4
healthy shapeif they reflect the health 6f their enteﬁremgt
freshmen, thatof course 1s anothe; study for another

. time. "

»
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In the spring 01980, the Association of Catholic Colléges and Universities established tw o separate task forces .
to address the issue of campus community behavior. The initial charge to each Task Force was that they ‘look at
how people live on Catholic campuses.” The charge was amp! ed as. follows: , .
In otheér words, if the college or umver-sfty is 1dentrﬁed as Catholic, thEQ where do we find that | .
identity expresséd in the programs and ﬁohges’ So also, if faculty and staff and students freely . /
join'in a commumty so identified, how do they ‘act? How do they.treat one another? What
supports are given to help people develop and express personal and religious ideals? What are : '
ghe behavioral patterns on campys? Who helps the lonely or the anxious? Do campus pglicies
reflect” the way Christians are‘called to treat. one another? Is there violence on campus or
vandalism? Is there cheating or grade inflation or r plagiarism? What are the accepted campus '
ethical norms? Do the social pressures on campus encourage alcoholism, drug usage, and casual |
sek or is there a sense of individual worth, respect for other persons, and a joyful witnessing tQ
religious values? Eveery cainpus can i improve inits struggle for ﬁdehty to all of itg ideals, and this Coe
is what renewal is all- gBout W
Thedune 1980°'ACCU Updiz!e further geported: . | . ‘ .
In order that the Catholic university have a distinctive environment wrthm which the learmng . .
process can take place, attention will be given to the norms or standards of confnunity behavior
that are upheld, These Task Forces will encourage the community to confront unethjcaland , | |,
. immoral conduct — ranging from. cheating, falsifying records, abuse of alcohol, drugs, sex. How.
- can this be done? Can we build community on campus? N :
Task forces were established in the states of Minnesota and Indiana. The Minnesota Task Force included
representatxves from each of the eight Catholic colleges and universities inthe state. The Indiana Task Force, based
at Saint ary’s College in Notre Dame, Indiang, also included representatives from three Catholjc institutionsin |
the Chlcago area. t , « K - :
i To each of the individuals who served on these Task Forces and who gave so much of their time and talents to
the production of these reports, we are grateful. Our special thanks go to the chairpersons of these groups, Dr.
R05emaxy Hart of the College of St. Catherine and Dr Kathleen Rice of Saint Mary’s (College. .

’ . - , . Fd - 1] +

In attempting to narrow the focus of its charge, the

Minnesota Task Force began by generatmg alist of 18 |

potentially related issues, ranging from alcohol and
. drugs to religious lifé, admissions policies, sexism,
and vandalism. Ultimately the charge was narrowed
to focus on institutional decision-making processes.
As a means of discovering™the nature of such proc:
egses, the group decided to examine the processes for
mekmg decisions on issués of justice and sexuality as
they relate to students on the campuses.

Two objectives emerged which-governed the pro]-
ect: 1) That the effort be useful to each represented

-~ * L
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institution and to task force members, and 2) that an
effort be made to constructively deal with the more

,,,,,,,,,,,,,,,,,

Iooked or only indirectly confronted. The prev_allmg
assumption was that a task force comprised of cepre-

" sentatives from each of the eight institutions might b§

able to be more objective and assume greater risks, an
that its recommendations might be seen as more cred-
ible.

7’ Methodology

In order to provide a context for study of current
practices in the institutions, the group deaded to in-

6/ . .,| ’ ]
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ch:vfsts were asked to answer a wrmen uestionnaire

for their espective institutions. A rofile of the

changes among the eight colleges compnses the first
art of the report. .

To obtain an accurate picture of current decision-
making processes on the issues of justice and human
sexuality, ‘the group decided to personally interview

- dppropriate personnel on the.campuses. It was felt
that personal interviews would encourage respond-
v ents to answer perhaps.fiore candidly since they were
personally told that their responses would be confi-
* dential and that neithér institutions rfor individuals
would be personally identified in the report. The per-
sonal interviews also ensured a 100% reply rate since
.schedules were established to accomrodate lndrvldu-
als’ availability . In additign; letters were sent to ail the
college presidents requesting the respective presi-
dents to suppott the project by asking their chief stu-
dent affairs officer to set up an interview schedule with
all personnel'whom the task force sought to interview.
*Personnel at all the colleges cooperated fully in the
study.

- For purposes‘ of consrslenky, a questionnaire was
developed which each task force member used in con*
ducting the personal on-site interviews. To provide for
greater objectivity, two-member teams from the task
forcé interviewyed personnel on a campus other than
their own. .

! To summarnze approximately 80 ipdividual inter-

view responses, task force members developed a

/

summary questionnaire tally sheet which summanzed

their respective interviews. The whole task force then
met to discuss findings. Three sub/commmee members
then drafted a prehiminary report based on the written
summaries of the interviews and the task force discus-
sion. The task force met again toreview the final report

_ and recommgnd any revisions. Two individuals — a
. member-cﬁne task force and a public information
director ~#edited the final report.

.
.

HISTORICAL PERSPECT IVE -
Seventeen private institutigns make up an ‘unusual
group of colleges in Minnesota., Fifteen are church
related, most of them having maintained a strong rela-
tionship to the churches which spongor them. Five of
the fifteen are Lutheran, eight are Catholic,. and 1 two
are sponsor¢d by other Protestant denormnahons
Only two private colleges are independent at present,
and one of thos€ has thur¢h roots (l e., was founded
by a church). Mrnnesotans have always chenshecl the
qualities which distinguish church-related as well as
pnvate higher education. Moreover, Catholic institu-
" tions"in the state, unlike their counterparts in some
other states, have expected their institutions to match,
the quallty of Protestfnt institutions. It is tlﬁt set of

eight strong’ Catholic colleges among the group of
other strong colleges that this report concerns.

:;“ . The Evolution of the Norms
"“+  of Student Behavior — 1850-1960

With the exception of St Mary s Junior College,
Cathplic collegesin Minnesota were founded in the

last quager of the nineteenth century or the first dec-

ades of the twéntieth. Three of the eight colleges. are,

located in the Twin Cities of St. Paul and Minneapolis,
where seven undergraduate collegiate institutions are
clustered. The other. five are located in outlying
regions of the state. St. John's University, founded
with the ABbey in 1856, offered prinapally a “com-
-mercial course” until the 1890s. The College of St.

Thomas, founded in 1885, existed alongside St.

Thomas Military Aéademy dunng most of its history.

The College of St. Catherine, founded in 1905, was
established at the same time as Derham Hall High
School, with which it was closely assoaiated. The Col-
lege of St, Catherine’s first degrees were conferred in
1913. The College of St. Teresa wa$ begun as a Semi-
nary for Yoyng Ladies in 1894; college work was
offeredin 1907. In 1911 the <ollege w as legally founded
and the first degrees conferred in 1914. The College of
St. Benedict was founded in 1913 and the first degrees
conferred in 1917. Its predecessor, St. Benedlcts
Acadey, was founded in 1882. The College of St.

Scholastica was founded in 1924. Its high school pred-
ecessors were Sacred Heart Institute £ounded in 1892,

Vllla Sdncta Scholastica Academy in 1909 and a Jumor
College in1912. St. Mary’s C(Jege was founded in
1912. Finally, St. Mary’s ]umor College was founded
in 1964. g .

The evolution of norms for student behavior (the
assumptions which undergird the student rules) on all
th}campuses are remarkably ‘éimilar, despite the

o

" geographic isolation of the institutions during the
-edrly years of their formation. . ,

.

The colleges generally evolved out of predecessor

institutions: high schools, academies, seminaries,
finishing schools_or commercial courses. The close-
ness Of the colleges to-the earlier institutions heavlly
influenced the norms of behavior expected of colleger
students. It was assulned, for the most part, that the
colleges would be suitably governed in a manner al-
fost identical to that of the institution which gave
‘them birth, Protective rules, suitable for very young
students, were adopted. The Yictorian norms of gen-
tility, ladylike behavior, #d gentlemanliness which

* ‘had served the academies so well were transferred to

the college campuses. It was taken for granted that the
mdral and religious development of students was to be
accorded pre-eminent importance. The catalog of the
College of St. Thomas (1933) articulates this, typxcal

* *and undisputed attitude:

A Catholic college must‘regard asits mét sacred
. duty the moral and religious training ol the pupils

-
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entrusted toits care. The rules of the. College of St.
Thomas have for their pdrpose to-imbue the
minds of the students with the principles of reli-,
gion and honor which must be their code'through
life. The motal trairing:of the students is in the
hands fhmests wha devote their entire time and
attention to the ‘work. The constant presence of
the priests among the students serves as a per-
petual incenfive to excellent behavior, and an ad- .
mirable means of promoting exemplary conduct.

" Whilethe College of St. Thomas spoke of honor and
women’s colleges of propriety, ladylxke behavior, and
social graces, the substance of the goal was simular.
All of the colleges whether sponsored by relxglo{xs
communities-or, 1n the case of the College of St. ~
Thomas, sponsored for most of 1ts history by the dio-
- cese, were extensions of the convent or monastery to
which they were closely attached. Consequently, not
only .were slightly modified conventual 6r monastic
schedules adopted, but conventual and monastic

. ‘liv

values prevailed with only shght modification. Phe -

" College of St. Benedict's Guide for Students n the 1930s

_advises:

Auendance at Masgs and Benediction is not cem-
pulsory You aré expected, however, to attend
often, and not to abuse the freedom granted you
in this matter. Should you do so you would defeat
your purpese 1n attending a Catholic College.
Rules of silence wert enforced to, asure an atmo-
sphere «of intellectual concentration apd industrious-
+ ness. A discipling to foster self coma(l
der, simplhiaity, dress"codes, regular prayer, poverty,
and even celibacy were almost unexamined values
mformmg the grder of the day. y
The College 0f St. Bengdict’ sé;mdefor Students in the
1930s descnibes the need forsilence in the context of a
plea for refinement:

Bolsterous laughter and loud talking are not

s

necessary at any time forrealenjoyment. They are

marks of vulgarity and 1ill-breeding .
. aside from the necessity to preserVe the gen-

1o, 1solation,, of-- ~

that “of a realhome."” Like the convents or colleges to
which they were attached, colleges regarded them- .
selves in a famillal manner.

Prefects, priests, sisters, bfothers, ar monks who
with the college students behaved very much as
. paretts,\The principle of in loco parentis was firmly 1n |
place, All aspects of student lfe (studying, eating,
sleeping.,. recreating, -and praying) were assumed to
need tegulation to insure the students’ spiritual,
moral, and intellectual growth. The rafige of accept-~
, gple behavior was as mugch restnclyd by parental ex-
pectations based on souetal norms as it was by institu-
tional rules \While the College of St. Thomas’s code of
behavior in 1912 threatened expulsxon to anyone ob-
served smoking on a street car, restrictions on smok-
ing could be modlfled by parents: -
The College authorities regard smokmg among
studénts as a deplorable habit, and feel bound to .
do 8l in their power to discourage it. To avoid
warse evils, permission to smoke will begiven to |
. cadefs not less than seventeen years of age who
have the authorization of their parents, and to
_whom, in the judgement of the Rector, the
" privilege may be granted.

,Regulations.about visiting prmleges chaperones,
' man-woman relations, drinkihg of intoxicants, dress-
ing for dinner, mandatory attendance at meals, super-
vised study, and appointed™times for “lights out”
were, for the most part, reflectjons of the students’
home life in the early part of the 20th century. Forms of
discipline practiced at St. Mary’s College were typical
of most campuses and included warning, confinement -

- to campus probahon suspension, and expulsion.

eral atmosphere of culture in the college resi-

dence, there 1s further need to name certain hours
as Quiet Hours. '

. girls who sleep in the dormltory must re-
member that dormitones are rooms for sleeping,
dressing, and personal care. They are atno time to
be usdd as lounges, recreation rooms, study
rooms: or eating places. )

wguspenng aftgr 100 ‘clock 1n the dormitory 1s
. a/ma 1festatlon of grodsselfishness.

.Elnally, college auendance before the 1950s was re-
garded as’a pnvxlege enjoyed by the few. Students
were encouraged to view the lelsure to pursue higher
edugatioh as a gift; not aright, while the good forttine
to pursue such a goal ih a Catholic’environment was
considered an added blessing. ‘The majority of stu-
dents knew themselves to be“among the first college-
bound'generation in their famllfand felt that distinc-
tion to be deserving of their gratitude.

* The process for dealing with deviant student be-
havior grew naturally out of the conventual, familial
structures of the colleges. Prefects and Deans of Stu-
dents used what appears to have begn a kind of
common-sense approach. Catalogs describe the disci-
pline as informed by kindness and firmness. The Col-."
lege of-St. Scholastica’s first catalog described disci-
R&ne as being “suggestive rather than repressive.” An
articulated tationale was in place which attnbuted

The college communities also viewed themselves as toparentsor their surrogates theright andaesponsxbll

extensiany of the students’ homes. The College of St.
Catherme catalog (1904-14) notified students that
thelr pareh&s pefmission was necessary for any devia-
tion from normal behavior. The College of St. Scholas-
tica’s catalog (1910) described the atmosphere to be

- . -
~ *

&

xty to formulate’ the rules of the household and to
"discipline” deviant members pf the family.

Both the norms and rules, and the processes for’
dealing with devaant behavior gvolved steadily and
Imost imperceptibly on each campus until the late
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19605 when mOre dramatjc changes were adopted'i;\ i
-~ enswer to student requests ordemands. s

-~ - 3
 Forces for Ckan‘ge — 1850-1960
Varigus‘influences aécount for thé steadly evolution
of behavioral norms 4nd rules. Both the College of St.
Catherjne and the  College of St. Teresa found that the
building of resrdence&alls apart from'the main college
building accelerated. change.The. Cgllege of St,
Scholastica reports that in 1964 ,when_the students
moved“from the mgin buildine ‘which housed both
ronvent and colle esidenc hals a more
_relaxed,spiri# devflo hen'the living areas
had been close to the dining rooms, and
+ theclassrooms. Supervxsron wds carrr‘ed on mformally
by many not formally assxgned}\to the task.” . Later, .
wher;\apartments were conétruct on several cam-
puses, rules which had -seemeﬂ approprrate for tradi-
tional residence halls seemed in need of change, Such
. changes, usually in the direction of liperalization, in-
- evitably affected the rulas for the rest’of the ca mpus in
time. The' siza of.the student bodies, the growth of
_metropolitan areas from whrchela,rger numbers of stu-
"dents were recruifed, and the changing norms of séci-'
ety all influenced.life on the campus. Ndtional events
such,as the endlng of World War Il were part’_c,:ularly
influential on’ the behavior, of students on the men’s
campuség: veterans who returned for the. front could

not be governed in the same manrle}és their

17-year-old counterparts who had just left hbme. As a
result, rules for 17-21-year-old studen
gradually liberalized. . - :

As the influence of the academies fram which col-
leges were born,waned, the influence of the students
at similgr institutions increased. Consequently, stu-
dent governments were*formed on most campuses in
thep1940)s. Student handbpoks,. produced with the -

" help, of student gavernment, reflected the gradugjan- *
fluence of students in the deﬁ%lon of the regulatiors
which were to govern their li

. Students’ ¢ expectations of enjoying a degree of self-
‘government went hand in hand with their viewing
college attendance no longer as a privilege of the few
but as aright and evenan obligation of the many. Mdre

Iso- were

second and third generation college studengs arrived -

in the 1950s and 1960s. They often viewed théir college,
.years not as a time of leisure to pursue higher educa-
tion but as'a time of pressure to‘qualify for a suitable
professxon . A .

Another result of the inspiration of comparable in-

" stitutions was the formation of boards of faculty and

students to respond to cases of student misconduct,

with power to impose approprlaté sanctions. Discipli-

nary response to serious mrsdemeanors was no longer
left solely to the discretion of the Dean®f Students.

During the 19405 and 1950s the percentage of lay
persons serving as fa::ulty and staff on all the cam-
’ puaesxnCreasedunhl in the19705 rehgxouswere ugu- -

. religious pref’ects was replaced by that of professional

. between faculty and students as friends and confi-

- hand, the present’college cdmmunities which foster

? . what should be expected of students, St, Mary’s Junior
£ollege merely had to make up-its mind.

themselves adult respbnsrblhhes Consequen’lly rules
+ usually merely reinforced the requirements of the law.

- From the beginning, clear distinctions were made be-

. ¥ Misdemeanors in the residence hall did not result in

" and'probably occurred with more ease than on the

T Norms and Procedures — 1960—19
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ally in the mmor%y A surpnsmg number of lay per- ¢
sons who were recrujted wege alumiri1 or alumnae of .
the employmg intitutions. One might expect alack of

impulse for¢ rige ffom such inbreeding. Nonethe-

less, as the lay presence increased, norms an;:l rules -
were adjusted to reﬂect more cleatly those of;secular .
graduate schools from awhich came faculty and staff .

than the traditions of sponsoring religious com-".
munities. The informal care of students offered by

counselors. A the same time, the degree of intimacy

dants as well as drscrplmarlans lessened. . v

,Durin 19505~ and 1960s colleges began bo
employ d&g manager administrators with manage-
rial skills iésed on organizational theory. Thelrptes-
ence in institutions where top level administrators,
recruited froth the facully, often lacked those skills
sometimes served as irritants for change:* ‘

As some famrbal structures disappeared, more gov-
ernmen ab an&legallstructures took their ‘place. The
enl gement Of student rights was accompanied by ‘

diminution of the informal, ,carmg environment
whrch characterized the early college. On the other

adult rights and\responsibilities are also perceived by
most students to be caxing ‘'environments.

An exception:, Because St. Mary’s Junior College
was not founded unhl 1964, its history does not reflect .
the kind of evolution of norms and rules and processes
experrenced by the other seven Catholic colleges,
While other tolleges had to change their minds about

;St Mary’s ]umor Collége recruited older, career- ’
oriented stiidents who, it assumed, shouid take upon .

No in cho parentjs traditions needed modification.
tweeri behavior in the academic and residential areas. !

dismissal .from the academic program. Any changes
" that occurred in the college’s response to student be-
havior kept pace with the changes in society at large -

four-year campuses ‘with therr accumulahon of tradi-
tions. )
.

Recent Evolutmn of

1. Procedure: Distinct changes oc(ugred in the han:
dling of disciplinary' procedures at all. Minnc$ota
Catholic colleges m the 1960s. Begihning in the-late
nineteénth century, disciplinary procedure had bgen -
the terrain of ordained clergy and members of reh-

_ gious orders, After 1960, procedure came to be regur
lated mcreasmgly by lay persons. At the QZollege of St.

. )
.
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Scholastica, until 1965 lay persons Eompnsed only a
. tiny: minority of the faculty. Sisters were the chief
drscrphnanané The first lay Dean of,Students at the -
T College of St. Thomas began his tenure in 1967. A lay
. person did not hold-an adrhinistrative position at The
College of*S Sl. CatHerine until 1961. Today' at St.
Catherine’s .the Dean of Studepts, the Director of
l'-lousmg, the Student Activities' coordinator, the
* counselors, and the resident advisors are all lay’ per
songs. Atthe College of St. Benedict, the College of St
Scholastica, the College of St. Teresa, the:Callege of -
\ St. Thomas, the College gfSt. Mary and.theCollege of
St Catherine the Dean of Stud'ents is a lay person
- ©nly at St. John's University is thé Dean of Students
position held by a thember of a religious order Gt
~/'John’s University adheres most closely to the old pat-
tern of procedure m that its residence-hall staff with
the* except‘lon of two, are all monks

"In the mid-sixties the colleges created new adiminis-
trative offices for handling procedure. In 1968 the Col-
lege of St. Scholastica created a new position, the Dean

" of Student Affairs. This officer was charged specrﬁ
cally with respdnsibility for discipline. In many cases
the new)officers were not Romaf Catholics. Except at*
‘St. Idhn s.University, these changes created little
notice. At St. John’s University conservative students
protested changesin stddent l.lfe with the slogan: ’We
are lacking rules and maturity.” .

Behavioral procedure administered by tHese ofﬁce:s
was hammered out by, committees (successors 8f the
eatlier boards) on which faculty membérs and stu-
dents sat. Procedure was' not an expressign of the will

of the faculty alohe. In 1965 at the College of St. Teresa

. a student Community Committee was established to

be concerned with off-campus conduct of students.

And 1n another departure from the pdst, these com-

nuttees were concerned with the protection of the legal

nghts of students. A lawyer participated in the draft-

. Ing of the 1976 guide to procedure at the College of St.
Scholagtica. ot

. 2. Rules of Behavior: Given this fundamental struc- -
tural change #iprocedure at Minnesota colleges, there
was coqitinuity in execution of,policy before and after
the 1960s. P;ggnancy, homosexuality, and exceggive

adnnkingwere handled on an individual basis by the
new admrmstrauve officers, as they Kad.heen in the
_past by the priests, sisters, brothers, and monks. Quiet
voluntary withdrawal from the Catholic college con-
. tinued to be the course of action required of serious
offenders, rather than open hearings and publicity.
. " Yet there were great changes in the definition of
proper behavior after the middle 1960s. Immense lib-
erality and freedpm were allowed to the students in
contrast to the past. At all golleges sharp distinctions
between the campus and surrounding public nei h-
.borhoods were dropped from codes. of behavior.fAt
. tHe College-of St. Scholastica in 1965 for the Tirst time
 Students were gtlo ;(ged to patromze the neighboring

’
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" Kenwood shoppmg drsmct Drees cpdes wére elimi

nated., Sfudents did fot have complete freedom™ to
" choose what to wear at St. Catherme s until 1968.
Everywhere visitation between men and women in
resrdence halls bggan to be allowed. Tyistaok place at
" St John's Umversuy nd the College of St. Benedict
first in 1967 and at the College.of St. Thomas in 1973.

’ All over Minnesota there Gas a heiw “emphasis on.

" peer- relatronshrps and defining rules in such a way
that the legal rlghtq of studehts and colleges. wbuld be
protected.

But there were variations. Some colleges began to
allow 6n-campus drinking(the Co
and St. John’s University did in 19
puses drinking was forbidden (thg’%ollege of St, Ben-
edict-and St. Mary’s College) Some colleges began to-
allow men and women tg live in adjacent wings in the
same residence halls. ‘The College of St. Scholastica
took this'step 18 1979. St Johif's Univetsity and ‘the
Cdflege of St. Benedict abandoned an experiment in
co-educational iving aftera tnal run yhichlasted from
15§68-1970. Most Minnesqta Catholic colleges, main-
tahned‘smgle sex residence facilities.

-
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Forces for Change
in the Recent Past — 141980
1. The Chuich: Without a doubt, the greatest force’
for change in the colleges.was the Second Vatican
Coundil (1961—1964) The Council ushered in an era of
renewal and transformation in all 1nshtuhons re.lated
to the Roman Catholic Church. \

On the positive side, the pronounced ecumenical, ~
. spirit of the Roman Catholic Church after Vatican II

brought increasing nurhbers of faculty whe were not'
Roman Catholic to the colleges. Some colleges, most
notably the*College of St. Scholastica and St. Mary’s
Junior College, have%chreved almost an equal balarice
of Protestant and Catholic students. Despite the fact
that studént bodies ‘at most idstitutions remained
overwhelmingly Roman Catholic, looser emphasis on
_ specific “Catholic”” elementsin codes andprocedures
" did develop - |
On the'negative side, Vatican II resulted in a large
* exodus of priests, nuns, brothers and monks from the
colleges. les is the phenomenon which stands be-
hind the iftroduction of lay and non-Roman Catholic
persons into administrative positions after the mid-
19605Moreover, after Vatican II Catholic high sghools
sent a new breed of students to the campuses. Their
attachment to traditional expressions of Catholicism
had already weakened before their arrival on campus.
" At the same ﬁme alumni/ae tried to influence the
institutions to preserve intact the lrfestyle they had
experienced while on canfpug.. While surveys of
graduates’ attitudes may have revealed a support for
the changes in student behavror being accepted by.
colleges, the most vocal alumni'ae and alumni'ae par

~
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/nts often rep:esented a traditional point of view
which was opposed {0 the stance of most colleges
* 2. Society: Change was also related to transforma-
' tions in American society. Of these, the appearance of

the young adults born during the post-Wofld War 1I.
- baby boom at the doors of Minftesota Catholic colleges
, Pproduced the most obvious changes.

"This; g go_pulatlon in the colleges after 1964
created’ the nted for more spec:ﬁc structures 1n the
behaviof ‘area and dictated the end of
familial- pa{ernal patterns of the past.
of the baby boom era chose Catholi
_ because of their Catholic identity, but

pro<nded an attractive alternative’to the state’s public

-

system of higher education. ‘ R ;

The effects of the civil nghts movement gnd the
. Vietnam War protestmoverfrent led to the questioning
of sdciety’s tradlthns and an atmosphere of student
independence. Catholic colleges were not isolated
from this mood.  An observer of The College of St. -
Catherine wrofe:
The late sixties and seVentles ‘saw everythlng be-
coming bigger, the city moving closes, the general
culture showing a radical change in values, per-

manency seeming to lose its value,.and tradition,

as valuable, questioned. Everythlng seems to be
compartmentalized and the center whuch holds
things together gradually disappearing.

This mode of independence led to a higher level of
drug’and alcohol abuse. A number of colleges estab-
lished Al¢ohol and Drug Education Commuttees. The
evolving liberal attitudes of American society toward
the’poor, women, and minarities also had théin effect

on the predominantly white middle-class campuses.

A broader constituency grew up on almost every cam-
pus with consequent adjustments in policiés to meet
- the needs of the new student body.

A liberal trend often ¢ame from the ney tendency
, toward co-education n Catholic institutions. At the™
College of St. Scholastica marked changes occurred
after the college became co-educational in 1968: resi-
dence halls provided for visitation by male students.
Students were no longer ”cam}hsed” for drinking, In
1979 male freshmen begar to be housed in a w1ng§of a
formerly all-women s residence hall.

o6
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A Compfarison of Past and
‘Present.Student Behavioy
Student bgh#vioral norms and procedures lend
themselves to'd list of contrasts. from in loco parentis for
the governing of children to responsibility for self in
the governing of young adults, from highly prescrp-
.. tive discipline with a clear set of norms and rules for alt
aspects of college life to a more open.process for re-
sponsible decision-making about a range of acceptable
choices of behavior; from college attendance viewed as

a pn\nlege toits being considered a duty or burden,

f
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v.from student development being staffed by academic
generalists to professional counsellors apd specialists,
from familial laws an structures to civ af‘law and peer
with nghtsﬁ students coming into clearer
focus, from a fini hing school atmospheré to an
a(c’a.demlc environment for adults. .

“ “Such a set of contrasts, however, risks over-
simplification. Student behavior on, Minnesota
Catholic campuses today is by no means entirely dis-
similar tothe behavior of past generations. The rmpor-
tancegpf communlt)\to good Chnistian lives has always
been sfressed. Similarly, the necessity of serving.the
commgn good even, % one pursues individtal goals
has, consistently been emphasized.

“ Stident handbooks at the Collgge of St. Benedict
from the 1930s and’ 1940s focused upon reverence’ for
others, for things, and for gelf as motivating factors to-
guide student choices. That rules were to be reason-
able a;i’d"purposeful has remained a constant goal.
Historically, efforfs were made to help students irter-
nalize tmotivation, tp act from inner conviction and not
merely from unthinking obedience fo laws:

«The students are asked to exarnine the following
regulations fairly, and notice how every rule is *
made with a definite purpose, and to consider
what would be the result if any single rule were
violatéd by all. If your comfort and efficiency 1s
insured by the general observance of these rules,
you have no right as an individual to lower the .
general efficiency by carelessness. S®h careless-
ness means that you are  not accepting your obli-
gations as a member of $ociety.

On the other hand, differences did develop as the
rules and the processes for dealing with deviant be-,
" havior evolved. Gradually, more liberal attitudes
began to prevail, permitting an ever w1d;r range of
behavior. Distinctions between issues of morals and
issues of taste became clearer as time went on. For
example, the wearing of strapless evening gownsis no
loniger considgred a moral i issue. Less energy was ex-
pended in legislating for taste,

. The evolution of norms and procedures for student
‘behavior has not been entirely the product of planned
change. Few. would claim that a high degree of inten-
tlonah'ty informed the host of decisions made in re-

_,sponse to events — decisions which inadvertently set
precedents and initiated trends in student life. The
colleges in many ways, then, followed the trends in

" society atlarge even though they may have adjusted to
those trends at a slpwer rate than did the rest of the
American Htgher educational scene All this time stu-
dent de\ce.lopment teams and'colleges struggled to
define for themselves what it meant to be Catholic
institutions. '

Possnbly the faculty members of earherdecades who
were more frequently academic generalists and who
- were held moge responsible for student conduct made
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;ess sharp distinctions 1n their own behavior between

that of caring human beings and that of professionally. .+

_competen academician§. Whether their positive in-
fluence fipon students was greater than that of their
more professional descéndants remains problematic,
but alumnilae do attest to the humane and divilizing

.influence of generations of such faeulty members.

* . N £ ”

PERSONAL INTERVIEWS

; Our sul‘dy of campus cOmmunity behavior had twq
focx first, we ‘wished to find how personnel in the
eight Minnesota Catholic colleges-currently develop
policies which govern or guide decisio}\-making about
behavior on campus; secondly, we hoped that by
studying two areas 1n which the most recent policy
statements may Rave been expected (1.e., sexuality
and. justice), we coulgd both exemplify the policy-
making process and also develop a-descriptive com-
panson of these. policies among the ‘eight colleges
studied. © -

Justice Issues :

Justice was the first of the two major areas to which.
questions in the personal interviews were addressed
Individuals were asked to describe the judicial sys-
fems, if any, thék existed on the campus and to indicate
hotv various types of situations might be referred to
such systems or otherwise handled.

1. ]_udlcxal Systems: Violation of campus codes or *
policies &fe genegally dealt with individually. The ap-
propriate staff member will first discuss the incident
with the student and if unresolved, refer the case to
the appropriate judicial or grievance committee
Though the campuses vary, most have an academic
grievance and a student conduct or judicial committee
which are usually described in the institution’s stu-
dent handbook. Generally, the committees are‘com- .
prised of.students, faculty and/or staff with a dean or
other college official serving in an ex officio capacity

The general procedure for handling an a demlc\
grievance such as an accusation of an unfair grading
practice md.udez a chain of command. individual fac-

tion policy, there is a genera} attempt to handle the
case informally and through/individual counseling if
appropriate — a mode of keeping it in’ the family —
instead of reférring the case to a more formal grievance

Por student, cohduct committee.

* In geperal the handling of stice issues seems to |

focus on the disposition of the case or inadent rathet”,

than the investigation of the inherent justice issues.
xception is the junior college, where the primary
intent of the judicial ﬁrocess is to.ensuge justice as

. oppostd to supporting an eXpedient disposition of the*

-~

ulty member, department chair, divisional chair, .

academic dean, grievance committee. Asa last resort,

the president may become involved in an academic qr
‘stident conduct procedure. There is considerable evi-
dence that a single, isolated instance would prompt
little action unless there were a preponderance of evi-

dence from more than one individual. It was also ap-

parent that the formal grievance process is rarely used
and not clearly understood*Frequently staff members
are unfamiliar with both the specific purpose and
‘composition. of thg committee or board and can rarely
gite actual cases that have been handled by such
procedures. °

On 1gsues such as students bemg accused of exces- -
" sive abSences, alcohol abuse, theff/pr abuse of visita-

-

case

"On some of-the campuses formal )udlcxal systems
are “upin the air,” making the issue ofswhether or not_

to institute such a procedyre analogous to the issue o

whether or not to have all campus practices formalizad

into explicit pohcxes Clearly there are adv anfqges afd, -

dlsadvantages to establishing a formal system. The
more informal system provides for a more per-
sonalized approach, ane that perhaps takes into ac-
count individual differences and supports the com-
munity or family rapport among faculty, staff and
students on a small campus. On the other hand, not
having a formahzed system may preclude fair han-
dlin £ of grievancgs or accusations when the informal
sys®m breaks down because of personal b|a§,or un-
willingness to recognize the potentia\ ment of both
sides of a-case. There were ¥nstances\of not using

' formapgrievance procedures, even when the issue had
not been completely resolved. Such lack &f resolution "
‘may reflect an individual’s inhubition, reticence, defer-

ence to authonty, or lack of understanding of available
procedures. Lack of resolution may also reflect staff
and faculty ignorance or misunderstanding of the
process and its function, so that studénts might be
poorly or inaccurately advised. Faculty or staff in-
volved 1n an incident may forget to remmd students of
their rights. ’ : s
Interviewees’ perception of theuinstitution’s re-
’sponse to faculty, staff or student challenge to an in-
stritutional ethic or value 1s sop@what vaned, though
there exists among the campuses the pervasive norm
ofhandlmg the case mformally if at all possiblg..Atton
ranges from ignonng the sssue, asking the individual

to adopt a “lower profile” and letting peer. pressure

serve as an informal deterrent, to private discusgion
with the dean or other colIege offiaial, or dismissal.
Generally, the means of intervention depends on the
level of mpact of the behavior on the college. Several
respondents indicated that they had hittle knowledge
of such instances and thus were uncear about appro-
priate procedures. ’ -

2. Sexual Equality: Though not always a justice-
related 1ssue, individuals were also asked about sexual

" equality on the campus. In response to questions

about the promotion of sexual equality in such areas as
student activities or sports opportunities, personnel at
single-sex schools generally feel that no major, prob-
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« lemsexist, although some cite the need to beicorlsdous " Counseling is generally available at fhe schools, con-
s\ of revers¢ discrimination. I the co- -educational  praceptives are not, Health care staff provide preg-
schools, all of which hBve'shifted from single~sex if- . “pancy’| testing at, four of the schools. Testing for ven-
stitutions In the yery recent past, mention was madeof |, ereal diséase is available at three.

L the dévelopment of an active women’s council and a All schools provide personal and,,supporhve goun-
;- . deliberate effort t promot%alsports opportunities  seling for female students who are pregnant andior
~ for both sexes. Inequities i staff programming, fi- male students who assiime 'responsigﬂéty for a preg-
; nance and facilitiés ate apparent ta some interviewees.  nancy. Female students are not required to leave
. in schools which ha\ieareremly become co- school durmg pregnancy. If a woman so chooses, -
: *  educational. This po.srhen is not supported by all “easy exit” and easy return” will be provided for her.
interviewed. S Referral for health care is made if requested.

Language in wollege do&%en?s in all institutions .
seems to be well screenad for sexist usage. In all
schools, “there are definite efforts to remove sex-
_specificlanguage i in pubhcahons and also in liturgical
» - "celebrations. Inoneh‘fsmuhon, the women’s advocacy

group monitors all pubhcahons Another institution
+ _ recently hired a staff per’son to develop a process to
handle sexist-language in codlege publicAtions as well
. " as in_teaching. Some smgle-sex séools tend to pay
- less atterftion to the itgue ogexrst language than do
the co-educational institutioris, while others are par-.
hcularly sensitive to the issue. One gollege indicated .
"that jthe National Council bf %af.z)ers of English
*(NCTE) guidelines are circulated: -,

. Atcess to facilities 15 generally not

major 1ssue_at gny of the gigh¥ingtituti
trite of residential facilities. M8ual hbusing facilities are

) When a student 1s considering an abortion, effort is
made at all the colleges tp have the student look at the
opuons and to considex the consequences of whatever
action is#gken. There seems to be ho reticence about
speaking t0 the values of the Catholic church and/or to

- the»f)osmon of the parhcular institution, and the staff
person’s approach 1s generallys not intimidating.
Naonetheless, staff persons gan on occasion be intimi-
dated by special interest groups from within and wrth
out the institution.

Staff who were interviewed believe that human
sexuality education should be expanded on the cam-
puses. Health services, campus mxmstry, and ¢ounsel-
ing departments are the hersormel most often cited as
those who should be responsible for such education.
Interviewees suggested that thus type of education

. . .
ook does not happen because, they hypothesize, higher
T A provided in those sc‘hbols which are ce-educational. administration officials will not support such a pro- -
q g‘ the matter of l°b plqsemlfn;lsmalffsmﬁl are é gram and indeed will find 1t to¢ controversxfll for the:
efinite mmomy in women's scho an emale stal pubhc lmage of the institution. * — ‘. .
- 2re aadeﬁ'mte iTmPr?t};\m men}s S‘c?sQOISh 'Iz;male staff t Counseling is available for the homose él student /
re a minortly In thogg Schools which arg co-  if the student seeks help on his’or her ovjn initiative.
. educational. Efforts are being mada.émamgst schools to  “Tp colleges tend to speak of the issue of homosexual,
provlde ad‘vxsement aml:l counselin or women who “y as one that'is 1nv1s1ble on the campuses, thoug
7 major in anq sellek emp oyrlnent in tl:ose areas which existent. Mention was made by one person of an effort
have traditionally been ga N i to establish a support group for homosexuals, but the
‘ 3. Summary: For the thost part, all msmutrons rely-  effort was abandoned because of opposition. Another
g on both formal ang informal procedures, but itis the  * person mentioned a general tolerance”” but defines
- >, latter ;vhrch genera}lly overn the handling of justice- the isstie-as a “fough one.’ ) .
s 7, A relate 4 1ssues Fur‘tli:er;,nemef,l mdfxvrduufls seelm com- Staff who were interviewed indicate that they were ,
5 v.n’;;:lee r::;;tamg;gt he'reneer:ie f(;i Zsfaar!‘)llrnl?r;maaﬁ%iﬁz ul ded by professional ethics and personal values in -
o shing ling with issues of sexuality. All are sensitive'to the
b ‘system for-uge if reefed. 4 \ T church-zelated pbsition of their school, and express
- ', o Sexuality Issues . ! willingness to consider this posmon in dealing with
, Human sexuaity ‘is the second of the two mauor the issues. There is no evidence of ahy concerted effort
" areas to which questions were addressed These ques- to impoge values or to issue edicts.
tions dealt more.;whh on-going daily behavior than There seems to be a disparity of approach between
with the development of pelicy as such. staff an}sn‘xdent attitudes regarding sexuality issues.
It was found. that seven of the eight mshtutions 'One stgfement refers to staff attitude as involving a

sense of concern and counseling, while the student
attitude is less enlighténed and more prone to intoler-
ance and insensitivity. There is a general fe¢ling that
matters pertaining to human sexuality deserve more
attention on campuses.

surveyed provide information on birth control

+ ™ methods, generally through the health services office.
Such information is available on request. One of the
seven schools indicdlted that the inforthation was hot
officially available, One :of the interyviewees at the
. eighth school mentioned that 'such n‘a’)rmahon isnot ° In gemeral overview, specifically stated formal
available, but (ommemed that it shauld be done.” policies in the area of human sexuality are most dlearly
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evident i the matter "of residence lﬂe Hours are
clearly stated, visitation privileges are specific, men-
tionis made frequently of procedusal approach and
permissible disciplitary ‘measures available to stalf
persons responsiblé for their implementation. Change
in such policies over the years is quite evident, but in
no.instande can one see a clear, departure from or
violation of institutional philosophy.

A theme running fhrough other human sexuahty
issues seems to be one;of personalized attention to the
studenf, respect for the dignity of that student, and a
sensitivity to the existence of an institutional
philosophy and value system which permeates cam-
pus life, but which is rarely presént in the form of
definitive sta{,ement or formaledict. Personnel dealing
with sexuality 1ssues tend to be professional persons
with a sense of responsibility to the ethics of their
profession, they.also tend to respect, and in many,
instances to reflect, the value positions and moral
stanée of the parent institution. Though in some in-
stances this value position or moral stance may not be
stated openly, or explicitly ang precisely, staff tend to -
infer the fact of a position and to deal wit h mat-
ters accordingly. Lack of a clear position«reates a

" sense of ambiguity or even confusion‘which is prob-

lematic for staff and students For mstance when stu-
dents or staff need to make a response to an issue
involving sexual‘behdvior, they ,may be uriclear
whether their response i consistent, withthe mst:tu-
tional philosophy. D - - i

In summary, it seems clear from the interview proc-

ess that whife employees are generally very willing to
“acknowledge the position of the Church a

. A 3;1 of the
institution which they serve, they also fee¥aStrong

sense of réSponsibility to work with the student nds-
vidually and professionally regardless of the problem
wh:ch is presented. -

" Modes and g’:fyles of .
.- PolicyDevélopment

, Perspnnel from the eight colleges who responded to
the structured interview questions in the area of policy
development agree that policies either governing or
guiding decision-making about campus behavior have
been developed in both retrospective and anticipatory
_modes. Policies deVeloped retrospectively are those in
“which pe{sonml find they have to respond orreact in

me systematic way to an accumulationi of behavior
alrepdy occutring or to the first serious occurrence on
campus. Many of the colleges develop policies about
alcohol use or health center services in this ret‘rospec
tive fashi

Policies whtch reflect a gener;tl ph:losophlcal

framework more often seemed to anticipate a potential
set of events on the camp.uses For example, policies

DN

"+ Policies on equal access to learning material and proc-

gsses for visually, heaning or mgbility-impaired stu-

dents are developed in antiapation of a recruitment

effort to enroll such students. A final example is the
developn‘tent of gnevance pohaes and procedures
“which anticipate and make possible stronger student
participation in the disposition of their own affairs.

' Occasionally,” personnel 'interviewe}d remarked
about a tradstional preference for.a “least is best”
_proach - few policies as possible — or broad
phllosophlcal statements as the basis for decision-

making and responses to behavior in the campus

community. Personnel take pnde 1n being able to re-
. spond to each situation in a flexible way according to
individual circumstances, rather than to be guided by

. polictes which define hmits or proceduresin advance.
. It appears that until recent years college personnel

.

-

on sexual equality might anticipate a transition from a .,

single-sex to a-co-educational student population.

14

" have preferred to respond to problems on an “as
needed " basis rather than by establishing policies As
the subject of one interview commented, V\re like to
keep it in the family.”

There bre clear advantages and dlsadvantages to
each of these approaches. retrospective, anthpatory

" and “least 1s best.”” Antiapatory pohcy-making less-
ens the likelthood that college personnel will be mak-
. 'ng decisions under crisis conditions, or that resolu-
tion of a single inaident will be precedent-setting. The

antiaipatory approach allows time for adequate data
collection apd involvement in\the development phase
for those who must implementpglicies. In ge‘neral

ap-x

most eolleges seem undistirbed about the lack of an-

ticipatory pqlicies which “prepare for and, foster
change.‘On the other hand, there 1s potential for an-
txmpatorypohcy making to create more structure than
1s necessary without a specific mcxdenﬁo rhake the
policy concrete. .
Retrospective policy development provides clarity
about the implementation of a policy, since the pre-

- cipifating incidenicis highly specific. This style also.’
promotes concrete, present and reality-based policy |

isadvantages of policy de-
inclyde the hkehhood that

policy statements will be developed under pressure,

sometimesin a reactlonary or punitive mode. It seems

that retrospective policy development, since it serves -

to solve a particular problem, ‘may focus more un the
problem than on-the broader imphcations inherent in
the situation. -~ .

Despite the study’s focus on modes of policy-
making, interviewers often found personnel prefer-

ring to operate out of the philosophical framework of

the college or the institution’s mission statement. Sev-
eral advantages of this latter mode of decision-making
were offered. The primary advantage cited is that the
broad phlloso\phual framewurk provides greater flexi-

bility in xespor\dmg to individuals. Policies tend to

i - !
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channel people into systems where solutions may be
relatively 1mpersonal The absence of a policy, on the -
gther hand, requires a pérsonal response to individu-
als in each case, which fosters the sense of com munity,
or “family.” Some personnel remarked that not'hav-
ing an’ explicit policy, or operating out of a broad
philosophical framework, provides a screen of af-
bxguxty which often allows personnel to respond to
students or other community members in ways that
draw some criticism from consesvative, con-
sti uents’xf those responses were made explicit'in a
policy statement. Forexample, a college may choase to
remain silent on how personnel respond to students
requesting ConCephon control information.

As.more and mo _N_professxonals enter the colleges
who have primary or substantial education and tramn-
ing in student development, student personnel work,
- htghWgeducation or administration, it seems there is
arr increasing tendency on their part to want clear
policies While in the past personnel often had long-
term assqciations with.the colleges as members of the
. sponsoring religious community, now many of these
more recently employed’ personnel have had little or

. no previous experience of ¢he specific history and trad-

itions of their particular college. Having little time to
steep themselyes in'fhe unwritten expectations of that
.particular college, they gain the operational clarity

v they seek through policy developmieny. ‘

Theé use'of a philesophical statement that doés not
%elf out hmlts or 4 situation-as-needed response,
poses some problems — usually for new faculty, staff
members, and studefts. Since responses _to behavior
in the campus community flow from an mterp:,etatxon
of the phllosophy or from the tradition of the institu-
. tion, it becomes necessary “fer new petsonnel and stu-
" dents to try to'infer'the philosophical position of the
college to determine dppropiate behavior for members
of that college community. Ong person interviewed
said that when he was trying to decide about sponsor*
ing an extracurricular educationa! program™en his
campus, he tried.to imagine how the president of the
coll ge wouid respond This projection was based
upo p;esrdem § responses tokf;nor related but
dlssmxlg incidents. This example illustrates the prob-
lem’of the ambiguity of ithplefhenting a philosophical

principle by resorting to mind reading

‘Some believe that without some clearer indication of

- the college s position, staffand students may feel moge

inhibited about explonng how their valyes compare
,with those,of the institution (e.g., the question of
}nomosexuahty) One person interviewed comments,

A . * * <

want-to help this personbut 1 m'ay not be able to admit
how I'm helping the person, " Such a situation could
arise, for example, in the area of Lomephon control
guldance Some personnel believe admunistrators re-

" flect a “Do what you must, 1just don t want to know’

" Most respondents say they rely pnmanly en their pro-.

-sponses to s“‘ude@

about it attxtude ' s o

i}

Responses$ to an interview inquiry- about the re-"

1
',

©

sources college personnel use t¢ determine their re-&,, .

personnel making responses to behavior on campus.

fessional codes of ethics or personal values to, guide
their responses.. The next most frequently cited ee-
source after personal values is that of #‘specific jollcy
statements.” The least cited, resources for decision-
making are collsge phllosophy Or mission state’ment
and Scripture and Church teachings.

Some of the. personnel suggest that while faculty,
staff and administrators typically haveJl’(e personal

, and cognitiveresources to grapple with:dissonance in

the value systems in which-they move, the young
student often does not. The educationalinstitution has
an objective to foster the development of an adult
individual who'lives within the institutional Church
and who 15 hiberally educated. This desire for student

exploration of alternatives m order to foster personal -

responsibility may tesultin a collision of the student
with what he or she ] percelves as discrepant compo-
nents of the “hiberal arts” and “"Catholjc™* 1dentities of
thgcollege. -
New students particularly tendto associate a cluster
f ngid or conservative attributes with the “Catholic”
{[:ienmy of the colléges. While the ambiguity inherent

in the “ha pohcy approach does allow for flexibulity, 1t |

often résults 1n students assummg that ﬁg:ulty and
staff wilt adhere to the “party line.” The consequence

. bf this perception 1n some personal matters is that they

“You may find oyt there’s a position only after you .

violated it.” Staff may operate with assumptions
based on an hxstonqal perspeg\Ive of the institution,
which may not always be accurate. Occasionally, per-
sonnel reffect a conﬂlct of conscignce between what
they perceive to be the institution ] position and their

personalor eth1cal stance. A typical attitude thenis, "1

*
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seek help away from the college which, in turn, limits

suggest the mmportance of the |

the ministry of the college to those students. One

person interviewed cited an inadent when a student

consulted her, in her capaaty as a resident staff '

member, to suggest an off-campus counselor for help
in exploring the student’s sexual identity. When the
staff member inquired why the student had’not con-
sulted one of the counselors in the campus counseling
service, the student stated that she believed the coun-
selors there were’obligated to reflect the “Church’s
attitude™ and would be unable to provide her with a
free climate for exploration. This staff member, how -
ever, is aware that these same counselors had suc-
‘cess, helped other students to explore questions of
homosexuality and sexual preference.

It appears lmportant for college personnel to recog-
nize the advantages and disadvantages pof being either
explicit or ambiguous in policy statements. Further-
more, because of the assumptions (both correct and
incorrect) based on ipdividual interpretations of his-
torical, rehgious ‘and institutional perspectives, 1t

«
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seems to be necessary for the Catholic college to be

more explicitin defining its posmon than is necessary
for a secular college.

In addition to the anticipatory, retrospective and
"’no- policy” modes of policy development in the eight
colleges cited, the people interviewed cite differences
in styles-of policy development in terms of range of
participation. The styles identified on the (ampuses
include the followmg

Formal Consultatzon. Representatives of all areas of
college life who are involved with an issue are
brought together in a formal way to discuss the
issue, collect data, make an assessment and rec-
ommend a policy statement. ,

Informal Consultation: Advisement on an issue is
sought informally from, for example, a person
who is involved and hap ens to walk intg the
office at a given time, ori xater cooler” con~
versation. The person’s insights are often spurfof
the-moment contributions and may or may not
contribute to a final policy statement.

Top-doun Formulalgm. The policy originates and is
developed at the tdp of the hierarchical ladder in
the instit@tion and is pnmanly shaped by the ex-
periences and perceptions of those on the.ad-
ministrative level of the institution.
Bottom-up Formulation. The policy originates and1s
developed by line personnel or students and is
taken through decision-making channels by, for
example, a special interest group.

& Advantages and.disadvantages tited by those inter-~

viewed follow the research results of social systems
analysts. As expected, high leve] participation styles
tend toresultin a greater sense af satisfaction with the
process and outcomes. Where the lgvel of participa-
tion in policy developrient is high, personnelindicate
a correspon(;)mg higher level of &mmitment and
willingnessto assume responsibility for implementa- -
tion: In additi
for the collegeicommunity because of the number of
people pﬁ\rt:cxi:hng Personnelinhighlevel participa-
emed more clear about-policies #nd
procedures, Yn general The process'is, however,

““\hlghly time- consummg .

%

«

el

Low level participation styles, while generally effi-
«ient, result lesseoften in satisfaction withprocess and*
outcomes for those who are the objects of the pohcy or

those who must:xmplement it. Personinel may perceive '

that their point of view is not adequately represented.
If a supervisor or division-head fails to institute or’

pursue policy development, line workers feel power- “

less or unable to make an_impact on an issue with

" wiich they must &galxegularly The educaﬁve process

is diminished, people may be less aware of the
rahonale for the policy, and less willing tg coopefa
“with n‘nplementatlon e

In some colleges, the differences across divisions in
high er low levels ¢f participation in policy develop-

-~

. the process itself becomes educative*s

ment contnbute to decision-making difficulties when
two.or more divisions have to work together.

While there were no direct inquiries in the struc-
tured interview to spealfically identify settings in
which high participation styles or low participation
styles are employed, the interviewers detected a
suggeshon that in general high participation styles
seemedumore likely-to be found in student personnel
divisions and low participation styles in the business
management anc{_academic divisions.

2

. RECOMMENDATIONS

Our observations suggest the following recom-
mendations for Catholic colleges and universities.

1. Provide for better orientation of students and
faculty on the purpose and the use of grievance
procedures so individuals are clearer about alter-
natives available fdr resolving an issue.

2. Retar) the advantages of the informal, personal
¥ discussion approach while not denymg orignor-
. ing the value of establishing formal judicial pro-

cedures. This,informal channél or network is

often ciggd as one of the distinct advantages of
attending or working in a small, liberal arts in-
stitution. _—

3. Examine decision-making styles so decision-
makers are aware of the merits of various styles.
.4. Clarify for staff and students alike that support
for the institution’s church 1s'not antithetical to
support for individual differences (e.g., sexual

- preference, conception control, etc.). ‘

Hire staff and faculty who are aware of and re-
spect values which are compatible with those of
the institution. Similarly, institutions must be’.
sensmve to the .values of those who are
employed ¢ \

6. Examine present stance and philosophy in rela--

tion to stance and philosophy, of the past in order

- toavoid departure from the values of community
and care of persong which have been given sig-
nificant ®mphasis in the history of the institution.
In the same way, policies must reflect the faculty,
staff and, students of today "better to ensure a
dynamic institution which prepares people to
live in a world of diverse values.

5
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7. Establish hiring practices which reflect aninstitu- ‘"‘,;;

tional sensitivity to building a éommuriity which
exists for the benefit of the student.
8. Establish faculty and staff development pro-
grams in such areas as value exploration and
interpersonal relationshil\as.
9..Finally, colleges are advised to dea] with issues of
_ human segiality and to promote human sexual-
i “ity edycation on all campuses.
. . . -~
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" The charge given to this ACCU Task Force on,Cam-
pus Community Behavjor is to present a report which
will aid Catholic institutions in their effort to respond
moré fully, creatively, and conscientiously to probe

lems of immoral and unethxcal behavior whxch/anse on -

their campuses. Though they are aware that these

. problems are complex ang that each schobol is to an. B

extent unique, the Task Force members still decided

* thata repart focused ypon the pract‘ical rather than the .

theoretical dimensions of thse.issues cduld be of
greater use. So the followxng 8 o:! maindy discusses
attitudes, ways of thinking thrhugh issubs, specific
steps and recommendations. < . ., ’

Nonetheless, the Task Force members are also con-
vinced that the means by whlch a Roman Catholi
institution of higher education deals with problems of
immoral and unethical behavior ought to-be obwi-
ously, demonstrably and consistently related to the
schgol’s Roman Catholic identity and characteg. It 1s
clearly.not the duty of this Task Force to articulate

what thatidentity and characteris. That ‘duty devolves .

upon every Roman Catholic college and university.
Yet certain assumptions about the*Roman Catholic
character and identity have guided the members’ re-
flections: These must be stated briefly in order that the
pracucal suggestions made in the report be sehn their

. proper, broader context.

The Roman Catholic identity of a college or a univer-

sity does not make it completely unique. As an thstitu-

tion of higher education, it shares certain goals and

Ead ' .
i L4
BN

. F
hle _ . ¥ A
. values with its religious and secular countetparts. Any
"college or university s reason for being 1s 1te endunng
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*public homage and service to truth. Thus, a Roman .

/Cathohc college, or urmiversity, no lesg*than others,
exists to-acquire, clarify, extend, and disseminate

knowledge of.truth wherever it may be found. As

such, it is marked by commitments to the canons of
open, rigorous, and self-critical inquiry and to teach-
_ing which motivates and enables persons to continue
" the pursuit of truth outside formal academic struc-
- tures. Yet the adjectival phrase “Roman Cat‘bohc m-
Plies a particular vision which ought to inform not only
teaching and research bat every othqr dimension of
msututlonaf life. This vision is shape primarily by.a
commitment to Jesus Chtist as Lorq and Savior and so

" also to the Church, which “by her relahonshxp with
’Chnst . is a kind of sacrament or sign ,of intimate
union wﬂh God, and of the unity ¢f all mankind™ and
“...an mstrument for the achievelment of such union
and unity.” (Dogmatic Constitution on the Church,

: Vatxcan'1¥ Paragraph.1). t
. Thiscommitmentand the vision which stems from 1t
provide unique foundations for a*Roman Catholic in-
stitation’s reverence for truth and powerful mottva-
tion for the activities which serve the cause of know!-
edge, This vision calls the members of a Cathelic col-

/

lege or uniyersity to honor and pursue knowledge not *

simply to acquige its most obvious benefits. For the
experience of the Church has led to the conviction that

kaes more effective mankmds graced
17 . S

¥ -
-~ ¢
v

~ 20 -

(~

4




»
—

3

v

’ .
efforts to respond to God's invitation to union with
Himself and to the unity of the human race. Knowl-
edge can illumine and clarify the ways of God’s recon-
ciling love' among us. It can render more éffective and

expansive that love of one’s brothers and sisters to

- which Jesus called his followers and without which

union with God and the umty of mankind will remain

* ever unaftainable. The informing vision of a Roman

‘Catholic college and university thus values and pro-

mote} kaowfedge also for its powerful role in the reali-,

zation of human destiny as constituted by God’s love.

A college or university which_ identifies itself as
Roman Catholic does not theraby Iay claim to perfec-,
.tion. Rathers its sglf-identification engenders an en-
durig commitiment to the struggle to become an ever
more faithful sign and instrument of union with God
-and the unity of mankind in and through its specific
_activities of extending, deepemng, and d:ssemmahng
“knowledge” 'As a sign of union with God and of the
unity of mankind, it shouldsontinually try to discern,
formulate, and live by the valuesyhich that union and
unity imply. As an instrumpent of that same union and
unity, 1t must try to orient its educational activities to
promote the good of all its members and through theq
the good of the whole human ¢ mmunity. To the
extent that it is a faithful sign and a¥ effective instru-

g

ment, a Roman Catholic college or university enacts_*

that service to God apd humankind which i¢s inform-
ing viston demands of it.

’ v

In.such aninstitution, every-member, each 1n husiher
own way, Is served by education and 1s educated for
service. Yet genuine and effective service is an act of
the whole person, not just of the mind. Eﬁucat;on ina

Catholicinstitution, therefore, means not only the per- _
, ‘our Christian-ideals.

fecting of the intellect but of the individual as 4 whole.
, Those who belong to a Roman Catholic school cannot
ignore instances of immoral or unethical behavior if
they are truly striving to lead one another to a human
and Christian maturity in which all possess the méti-
vation and knowledge to serve others to the fullest

"~ extent of their capabilities. Instead, they must, on the
ct to preserve and promote the conditions -

one hand,
necessary for the institution to fulfill jts mission. On
the other hand, they must afso act to support, nurture
and guide one another t6 the point where all will be
able to perceive that to which they have been called
and to shoulder their own responsibilities of service to
God and their sisters and brothers: “For a true educa-
tion aims at the formation of the human person wit
respect to his ultimate goal, and simultaneously with
respect to the good of those societies of'whichi, as a
man, he 1s a member, and in vhoge responsibilities, as
an adult, he will share.” (Declaration on Christian
Education, Vatican Coundil 1], Paragrabh ¥).

‘ The Problem

The essence of our Christian calling is summed up in
the two great commandments: the call to,love God,

v
-~
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neighbor ané‘se]f Jesus™ hfe exemphfied thxs love.
Thus, the mod;:l for Chnstian maturnty 1s Jesus him:
self, and the Gospel call to love one arother suggests
the norm foz Christian interaction. Further, 1t1s wnt-
ten that we will be judged on how we have met the
needs af our brothers and sisters. These, we beheve,
sketch in a general way a vision of Christian commu-
pity. . )

Werecognize, however, that many behayiors taking
ace on Catholic campuses fall short of &Xv:s:on or
argin actual'opposition to Chnistian practice. The real-
ny of communty life in acollege setting is that confhict
does take place on all Jevels. This 15 to say, between
* individu@ls and.or betw een individuals and groups, or
between various groups. Conflicts may occur between
peers or may cross groups between students and ad-

" ministration or faculty and administration. Examples

of behaviors that work agamst community are. playing
loud music in’the residence hall, prejudice, lack of
ttention to the needs of others, jealousy, destructive
lompetmon, vandalism, peer pressure, fumors, irre-
sponslble use of alcohol, dishonesty, rape, fighting,
decision-making processes through which people do
not feel that they have been treated fairly, or dealing
dishonestly orindirectly with people. This reality indi-
cates a community problem- of how to deal with tie
ideals of our call and at the same time journey as ‘a
pilgrim people. . e s
The question is: how can institutions effectively re;
spond to the various forms of interpersonal conflict
that are. inevitably part of people living and working
with one another? The challenge then 1s to create an
atmosphere w hich encourages and assists members of
_our college.communities to act in ways that exemplify

° @

. The Approach

Thls report suggests ways to meet this challenge by
focusmg upon thregareas of concern among diverse
issues of mterpersonal’confhct and disregard for
community: alcohol abuse, human sexuality and
dishonesty. Though the sections dealing with each of
‘these concerns stand alone, five key themes are qom-
mon to all three:

1. Each section reflects the task force members’ sen-
sitivity to the fact that circumstances vary widely
among Catholic campuses; and thelr awareness
that moral uncertainty exists in the hearts of
.many professed Catholic Christians.

Each section applies a developmental model and

focuses on human growth inrelation to the kinds
. of institutional responses discussed.

Each section assumes the pre-eminence of one’'s
« qwn informed conscience.
Each section assumes thdt a goal worth striving
for is to impart the 1deals of responsible freedom
and Christian interdependence.

1
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5. Each section reflects the task force me‘mbgrs’

conviction that well-informed, well-considered
decision-making is at the heart of resolving con-
flict and building community. Here the stress is
not on pointing out what people do wrong, but
helping to expand their capacity for doing things
right. % _—
These thematic underpinnings and the suggestions
made in the following sections are offered as-a way of
dealing with immoral and unethical issues as they
‘arise on Catholigcampuses.

-

, AREAS OF CONCERK"

Approaches To Alvohol Abuge
On Catholic Campuses
In recent years alcohol abuse has gained growing
recognition as one of the nation’s leading health prob-
lems In 1976, the National Institute of Alcohol Abuse
and ‘Alcoholism (NIAAA), under a mandate from

s

* Congress, declared alcohoiabuge among youth 4s dne

¢ * -

The general tolerance, if not acceptance, of alcohol
abuse within a community by any of its members
contributes,-at minimum, not enly to negative«conse-
quences for the individual problem dninkerbut also to
a negative impact upon the moral, social and academjc
climate of the community itself. Efforts to respend to
the problem of alcohol abuse within‘the community
cannot be successful ifémet with inconsistency, 1ignor-
ance, or gbusive behavior on the part of the leadets of
that community (faculty, staff, administrators, stu-
dent leaders). There is a critical need for-the entire

college community to reflect on the ways in which it _

chooses to entertain, -sodialize and relax; to explore
ways of encouraging the responsible use of altohol; tg
reconcile the reality of student drinking practices with
state and college alcohol regulations; and to encourage
commitment to personal and communal efforts to di-
minish alcohol abuse. H institutions respond 1n such a

. way they may effect a healthy change 1n the soaal,

of its national priorities for action. As a result of this -

effort colleges and universities throughout the country
have begun to recognize and respond to the problem

of alcohol abuse within the college community at large

and in particular among students, Research indicates
that the vast majority of college students (85%-57%)
will choose to drink. Of that majority, an average

. 10%-25% (varying between men and women) classify

themselves as “heavy drinkers.” The actual percen-
tage of drinkers does not tell us much because this

statistic does not necessarily signal drinking problems. ~

Nor isif'a cause for self-congratulation. The important
question is whether there is heavy, irrgsponsible or
sself-injurious drinking, \ ‘ ,

- This paper addresses thre¢ primary concerns relat-
ing to the problem of alcohol abuse within the college
community Above all, it is essential to approach and
acknowledge the problem as a community problem,
which s a responsibility shared by all'members of the
college community Second, iis necessary to examine
attitudinal and behavioral modes of response.to the
problem of alcohol abuse and fo reflect upgh the posi-
tion adopted by one’s own-institution. Third, it is
important to identify a programmatic, model of re-
éponse to alcohol abuse which ipcorporates a balanced
philosophy of prevention and intervention.

1- Alcohol Abuse  as a Community Problem: It

needs to be stated, and stated very
abuse within a college or university (city, state orcoun-
try for that matter) is a community problem. By virtue
of its communality, it is also a comm unity responsibil-
ity ‘Though programming ard treatment efforts may
‘be directed to serve a, particular constituency (e.g.
students, faculty or eployees), the responsibility for
diminishing alcohol abuse within the community be-
longs to all of its memmbers.

3
*

clear'ly , that aJJ;ohq%,

moral and intell/ectua] climate of the college commu-
nity. . *

2. Modes of Response: With the advent of state
regulation changes regarding student alcohol use,
some institutions have, chosen to adjust their segula-

tions toreflect state law. In allowing 18, 19 or 21-year--

old students to drink responsibly, the opportunity was
created for the college community tq intervene in the
developmental concerns ofits students. However, thys

- opportunity is accompanied by problems of its own.

Serious attention néeds to be given to the legal aspects
of alcohol usage (liability, negligence, etc.). Efforts
directed toyard education, prevention and interven-
tion become a critical need. In states where the legal
drinking age extludes the majonty of the student
body, there is a need to reconcile student drnnking
patterns with respect for state law.

Faced with the conflict between the normative stu-
dent drinking behavior and the dictates of state law,
the college community is faced with an extremelyrdif-
ficult and complex task. There are three dominant
modes of response.adopted by educational com-
munities, all of which attempt to respond to the prob-
lems associated with alcohol use and ahuse.

"The first and most clear cut mode of responseis that
which responds to the problem of alcohol abuse
through the exercise of disciplinary control. Efforts to

. conitrol student drinking are expressed thrqugh re-

I

strictive policies and strong discjplinary measures
prohibiting possession and )
The effectiveness of this approach on curbing student
alcohol eonsumptiorr is, if anything, minimal. Drink-
ing activity is driven underground, off-campus or to
the bars. Those responsible for enforcing disciplinary
contrel with regard to alcohol use often choose to
ignore the &xisting problem, intervening only when
absolutely necessary (e.g., damiage, parties out of con-
trol, personal injury). This contributes to inconsistent
and capricious enforcement of policy and to a mutual

’
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lack of respect among.students and staff for college
"policy. In addition, a purly, disciplinary apprdach
aborts the opportupity ‘for the college community to
intervene positively in the decxslon -making processes
of the students.

- .

The second mode of response adopted by some(

colleges and universities is to affirm and acknowledge
., student behavior.patterns and encourage the respon-
" sible use of alcohol. Many adopt this mode of response
" out.of sheer frustration after trying td legislate and
control dominant student behavior patterns which are
at dbsalute odds with state and college regulations.
The attempt to bridge, the gap between the two
_ realities often results in a confusing and unreliable
double standard. Though college policy r‘eﬂects state
" law, practice tends to affirnt the norms which govern
student drinking behavior. Use of alcohol’is some-
times encouraged,-somehmes discouraged. Modes of
response to the problems of alcohol abuse tend to rely
upon the ;udgeme nf (or lack thereof) of the individual
staff member involved. Though this second mode of
response does genuinely attempt to intervene effec-
tively, 1t does so at the nisk of copfipromising the col=
lege’s legal responsxbxhnes as well as teaching stu-
dents the administrative approval of a double stan-
dard. While bending or 1gnonng "the state law may

facilitate a more effective role in alcohol education 1t
does so at the price of a principle which may be hard

for institutions to accept. Either choxce costs some-
thmg

The third mode of response is one which both re-
spects state and college regulations and responds to
student developmental needs in 'encouragmg respon-
sible decisionsmaking_ with regard to the uge of al-
cohol. This approach attempts to respond to alcohol
abuse pnmanly as a health problem w hile fecognizing
that its-behavioral consequences may require discipli-

~ nary action. Itattempts poth to educate and regulate. It
strives té assume an effective educational role without
compromxsmg its legal responsibilty.

This is by no means a simple task. To adopt such a
position presupposes a strong, consistent, devejop™
. mental understanding of studertt behavior. The effec-
tive implementation of a developmental philosophy
rests upon the intetdependent effort of all constituen-
cies of the college community (students, facully, ad-
ministrators, staff, 'and student personnel staff in pat-
fitular). Norms suggesting the apprepnate use of al-
cohol need to be clearly stated. Skill development,
pamcularly the cultivation of res ’basxble decision-
making skills, is paramount. Though this task is by po
means 51mple or tension-free, identifying a pro-
grammatic model which attempts to combine com-
plementary components of education and regulation
+ (discipline) appears to be most gffective in facilitating
student gr0wth and development. One suth model,
presented in detail, constitutes the Appendix to this

T2ROrt.
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Approaches to Issues ot S
Human Sexuality and Sexual, Behavior
on Catholic Campuses

Untilthe 1960’s, traditional sexuas Eo'rms andvalues
governed the behavior of college stffents. The typical
institutional response to human sexuality issues or
‘g)f authority. Even the most liberal

institutions in tRe nation went to~ great lengths to

watch over the sexual conduct of students, using an
elabotate nefwork of administrative arrangements, in-
cluding housemasters, matrons of discipline, and
physical separation of the sexes to limit frgedom of
* choice. Those students{whqud manage to commit a
. sexual impropriety were severely sanctioned. Institu-
tional authority in this regard was not questxoned be-
cause the prevaxhng Iegal doctrine defined the rela-
tionshipbetween the college and the student as that
between parent and child; tKe school sjood m loco
parentis.

[y

[y

/ !

In 1961 the men at Harvard quest'io’ned the authority.
of that institution in prohibiting female guests from.
entering dormitory rooms. In the wake of the ensuing
,controversy, the students gained the right to entertain
fernale guests as long as the doors to their rooms were
left ajar the width of a bopk (the students defined this
distance in matchbook terms). Following thHe Harvard
departure from tradition, student protests against in
‘loco parentis spread across the nation..These student
protests, reflecting the great political and social up-
heavals of the 1960f§Treshlted in a series of case law
decisions which, by the end of the decade, signalled
the demise of in loco parentis as a viahle theory. Since
then institutions haye adoptéd other definitions of the
relationship between the college and the student, in-

cluding contractual and constitutional theories,

But the net resllt is that some, if n@t many, institu-
tions have abrogated their authority and responsibility
relative to the personal lives of students. Otherinstitu-
tions, particularly Catholic ones, remain concerned
about, and have preserved a sense of respofsibility
regarding-the meral development of students in gen-
eral and their sexual morality in particular. The ques-
tion this paper addresses is how this concern can best

be expresseZ'

The members of the Task Force feel it is untenable to
express our concern regarding sexual morality in au-
thoritarian terms or by authoritanian measures. In the
first place, most student bodies would not tolerate the

" kind of intervention into their lives that was so ¢pm-
thonly practiced and accepted in the not-too-distant
past. But for us there is a more compelling reasuon why

. an authoritarian response to human sexual conduct is
not only untenable but also tindesirable. The kind of
authority exercised when schouls acted in low parentis
tried to ensure that student sexual conduct would
reflect the prevailing code of sexual ethics and moral
ity. In our view, the exercise of authority in this

23 x4
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,) fashion did little to facilitate moral development, nor
did it enhance moral decision-making ability.

«Nor will it be sufficient simply to reitératg Catholic
teachings on sexual matters. We assume that this Task
Force is speaking first to those students, faculty mem-
bers and administrative personnel for whom the

R Catholic faith is a living reality . ‘Yet we carinot realisti-
cally suppose that the Church’s teachings and author-
ity willge accepted by all or even most of our students
— or by our colleagues, for that matter. Some are not
Catholics, others are not Christians, still others profess
nd'religious belief or are even hostile toreligion, And it
is evident that.many Catholic and other Christians -
people whose sincerity as Christians cannot easily be
qugstioned — do not accept various parts of the
Church’s teaching-on sexual morality.

In view of all this we suggest that questions of sexual
‘behavior should be considered in a developmental
context, for' human development is a moral goal al-
‘most everyone can share. And Aquinas holds that in
God'’s view actions are good or bad notgsimply Because
He so decrees them,-but because théy are’kelpful or
harmful to full human development and functioning,
to the flowering of the potentials latent in human
nature. For St. Thomas a good Christian life requires
not only bellef in Jesus as savior, but alsa a constant
effort, for the love of God, to become fully functional
as a human being,. ’ ,

More concretely our goal should be to prepare our
students to meet the realities of contemporary hfe. A
basic reality of life today is that people are faced with
changing and increasing options relative to their per-
sonal, educational and vocational lives. Consider the
moral, intellectual and vocational dilemmas young
people encounter as they face the transitional nature of
the current job market, the changing conception of
‘women’s role in American society, and the nafional
loss of faith in some of our greatest social and religious
institutions. The older students now found on many
campuses confront the same fssues and face the same
dilemmas.

v

There are, we believe, three ajor areas in which
Catholic colleges and universities can assist the moral
growth of their students. reasoned commitment to
values, development of the skills needed for making
sound decisions, and moral activity itself — that is,’
+ activity in accord with these values and skills.

1. Reasoned Commitment to Values: Morally ma-
ture persons are those who have personally appro-
priated whatever values they might hold, they, unlik¢ ~
children, have made these values their own by acts of
personal commitment. If, in addition, they are liber-
ally educated, we may assume that they have done
some thinking about mprality. Not only are they con-
scious of what their own values are, they also have
some idea about what rho:a\l valueis and why anyone
Shouldulie concerned about having them or living up to

+ 1y

H\
!

: v

/
‘

21

. making. The first and most import
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them. And they can give themselves (and others)
reasons for holding the patticular values they do.
Catholic academic institutions hav
understood the importance of this
ment, that is why until recently thdy have reguired
their students to take courses in magral theology
philosophy. It does nat seem night that non-Catholics
should be réequired toG{{t;d\y Catholic meral theology,
but we see no reason w )«@uyents should not-be
exposed to moral philosoph eferably a vanety of
philosophies. An undegstanding of one’s moral pos-

tion is one of the mos} effective ways of deepening
personal moral comtmjtment. f

2. Decision-makin; Skills: Values aloné are not
enough, however=Morally mature persons know how
to rggye from the gerferal to the particular; {hey know
how to actualize thei Values in their behavior. In other

. words they are good decision-makers."

The role of the Catholic school, and in‘a Special way,
of student personnel professionals, should be to help
students learn and use the principles of decision-

j[t‘of fhese is to

clarify and articulate one’s personal values, to discover

» how and why they may conflict, and to consider one’s

values in relation to group values, the values of other

people and those of his or her religious tradition. The

second is to collect and evaluate information and to

weigh all sides of an issue. And the third is to assess

the risks associated with various alternatives, to un-

derstand one’s own risk-taking ability and how nsk-
‘taking largely depends on one’s own values.

Simply stated, a decision-making framework can
integrate the Work of student personnel professionals
and can provide numerous formal and informal op-
portunities to have an 1mpact on-the moral develop-
ment of students. For every time they touch the hives of
students, their aim should be to help them take control
of their own lives, to act freely, to choose, and to
function as adults. ’

The assumptions underlying this approach are
value based: we valu® thoughtful consideration of a
moral issue, we value weighing possible outcomes and
consequences to oneself and others, and we value
owninga moral conclusion rather than acting automat-
ically or on a childish-level of moral reasoning.

3. Moral Action: The point of having valués and
decision-making abilities js to act morally; that7s what
morality is all about. 'What can or should be done on
Catholic campuses to encourage people to act in ways
that reflect reasoned vallie commitments and skillful
decision-making? .

As stated above, we beheve that an authontanan
approach would not be tolerated today, and in any
event would not do much to promote moral develop-
ment. We think rather that Catholic academic com-
munities concerned about moral behavior would do

well to recall'one of the oldest of moral insights, that
o
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regarding the great power of example to mﬂuence the
behavior of others. ‘“Actions speak louder than
words,” says the proverb (though, as will be seen, we
think woreis are 1mportant too).

Obviously the mstltuhog itself should mirror the

“values it professes to hold in its activities, in the
character of its decisions and in the moral stance of its

representatives. Moral behavior is & community miat-

ter; every member subtly affects every other by tle
example of moral (or not-so- moral) behavior he orshe
- demonstrates. Indeed:the existence, 4nd“quality of

~community moral standards depend en—this
exemplary or modeling function which we all perform
fo? ghe another. | GO .

1
. me communities are fortunate enough to have

among their members a few persons whose example is
" espetially influential aﬁd be’neﬁcenh‘ Call to mind
Aristotle’s “good man,’” or the influencg Jesus and the

¢ saints are supposed to have, and sometimes do, in the

"sﬁves of Christians In a sense these exe plary persons
are the moral standards of their & commuriity; we might
even say that they constitute for theik community ob-
]echve standards of morality.

Ob]echvﬂy in m% rals is not that {of physical
phenomena or laws, 'but is found rathes in a person
recognized within a community as exemplifying and
objectifying the full potentials of human ipfe — a per-
son acting in a way others can reconge as richly
human.

We are, of course; not claiming that there is only one
right way tolive. Different communities, and different
individuals within a single community, can and do
¢gmmit themselves to diverse human vajues within
he vast range of human potential for growth.

; One way in which example could influence behavior
more effectively, a way especially appropriate to an
academic community, would be for people to talk with
one another about their values and the problems they
have in living up to them. Yet in some schools ve
little of this is done; Perhaps the reasopyfs humility, or
shame, g§ a~ultural taboo against seefning to criticize
ahyone%e‘smoralsténce But whatever thereason, 1t
7ems that those who should be funchomng as moral

hers and exemplars are not doing so. People who -

might demonstrate in their own lives fairly successful
ways of coping in a human manner with sexuality

"(happy celibates, couples happily marned for many .

years) are not making themselves heard. Traditional
teachers of morality (parents, priests, moral
philosog §and theologiaps) do not seem to know
what to say 7 about sexual stanidards; or if they do, they
generally are not saying it. . R

A conscious institutional effort to reinstate public

moral discourse, especially regarding human sexuality *

and sexual behavior, would do much to provide
exemplars of adult moral behavior. Note that we are
not seeking exemplars of perfection, they are hard to
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find. We are asking that peopld who have 1deals, who
try to live by them and sometimes fail, be willing to talk
to people like themselves about therr 1dedls, their ef-

forts and their occasional failures.

We mean to encourage any soft f moral dialogue,
involving any or all members of the jnstitution, inclass
or out of class, private or public, merpersonal of 1n
%roups We believe that this discougse 1s indispensable
for the survival of truly Chnshar) institutions.  *

We have suggested several approaches to 1ssues of
sexual behavior in Catholic schools: reasoned com-
mitment to values as a curriculdr objective; emphasis’

on dectsion-making skills for pjofessxonals in student .

personnel moral modeling apd dialogge for every
member of the institution, espécxally stzents In our
view these efforts are mutually reinforcing. The effort
to clarify values makes one think about values and
their justification, and the need to act morally focuses
attention on the values we hold. and the necessity to
make good deasions abouthow to realize these values
in-our actions.

The general aim of those approaches 1s to prepare
students for the fhiture; not as automatans,” but as
Christian persons who acknowledge their power to
shape the future and who understand the grave re-
sponsibility of being free. In suggesting these ap-
proaches we have also attended toone of the teachings
of the Second Vatican Council, the one which states
that only in freedom can one direct oneself towards
goodness:

. Authentic freedom is an exceptional sign of
the divine i image within man, for God has willed
that man be left “'in the hands ofhis owncounsel

_ (Sir., 15.4) so that he can seek God spontaneously
and come freely to utter and blissful perfection
through loyalty to Him. Hence, man’s dignity
derfiands that he act according te a knowing and"
free choice. Such a choice is personally motivated
and prompted from within. It does not result from’
blind internal impulse Sr from mere external pres-
sure. (Vatican 11 Documents, 1966; p.214)

Yes, we care whether students decide to cheat, to
steal, or to devastate a friend. We believe in responsi-
ble freedom and independent decision-making. We
also believe that we can intervene to enhance — cer-
tainly not to hinder — a student’s growth toyards
these goals, a gr0wth towards responsible Christian
adulthood.

Approaches to Issues of Dishonesty
‘On Catholic Campuses
Smce academic dishonesty involves the absgnce of
truth, it thuches the very heart of the academic enter-
prise. whichis devoted to the pursuit of truth, scholarly
inquiry 'and the communication of krowledge. To
realize these goals, colleges and universities place spe-
cial value on freedom and an environment conducive
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to opjn investigation and inquiry. Academrc freedom
is seen ds an essential instititional requirement for the

. accomplishment of these goals, and such freedom re-

._.,,Eavors and fatﬁxre to acknowledge student contnbu-

A}

quires persons who are trustworthy and dedicated to .

honesfy, integrity and truth: Without these gualities .
. Do academic institution can be what it is deslgned to

be Thexgfore, a major concern 16 the academic com:
munity is dishionest behavior which includes all forms
of violation against the integrity of the academic gn-
" ferprise. The task of honoring this foremost commit-

'+ ment to the truth is very difficult today because pres-

sures are placed on all members of the academic com-
munity which runécounter to this commitment. While
academic dishonesty is frequently thought of only.in
relationship to. student behaviot it may be found
among aﬁy constituency of an institution of higher
learnlng &

-

Any institution which i1s concerned _about academic
dishonesty among students might begin to address
the problem by exdmining the kind of modeling which
takes place through 1ts own administrative practices.
High level competition charactenizes thehigher educa-
tion marketplace today: competition for funds, for a
positive public image, and for students. Higher stand-
ards may be compromised in the face of perceived
threats to survival. Competitiveness may lead to prac-
tices such as misleading advertising and recruitment
techniques jn the effort to increase student enroll-
ment. Promises may be made to new students without

~ the corresponding investment ih programs that would

enable them to meet academic standards. Students
may be placed in programs for which they are not
prepared, in which their only choice may seem to be
betw.een cheating or failure. Most administrators tec-
ognize the long-term ineffectiveness of such practices
“ relative to student retention, but the competitive
demon may still lurk in the background, suggesting
short-cuts and expediencies which undercut the in-
stitutional commitment to truth and to responsible
respect for freedom.

Faculty, too, are subject to‘competitlve pressures.
The need to quahtfy for tenure can lead to neglect of
truth in favor of popular rather than responsible teach-
ing, attention to research rather than to students, and
to competition among faculty rather than to toopera-
tion. Dishonest behavior on the part of faculty Incliade

~-—. _failure to fulfill the implied contract with students

which requires establishing reasonable expectations
and adequately’ communicating them, failure to be
availabl tudents having difficulty or not refemng
them to gppropriate resources, failure to observe'class
hours or ndt being prepared for class, not returning
papers'prOmptly or proﬁd_?élmproper testing condi-
tions. Other threats to'academic integrity may be sub-
jectivity in grading and grade inflation, dehum4nizing
use of “ebjective” testing, personal. favoritism, mak-

tions to faculty research. . .
. Student behavrors which threaten the enyironment
of acadermc honesty include cheatlng on examina-
tions, stéal,mg or the selling and buying of exanfina-

tions, plagjarizivtg, pressuring faculty for changes n
grades and fallureﬁ prepare for classes or to commit

. oneself to the academic process.

Exploring possible determinants of academic dis-
hongsty indicates that the issue is highly complex.
Academic dishonesty may not be so much deliberate
dishonesty as lack of awareness of the relationship
between professed values and behavjor.. Honest or
dishofiest behavior, tg a large extent, is determined by.

a person’s, backgrouﬂgﬂ,nd experience and the degree”

to which ofe has co
value system related to one’s actual behavior.'The
tendency toward honest o dishonest behavior is in-
fluenced by the extent to which individuals are ex-

environment as well as the larger social environment.

. An institution might examine the underlying sources

Sa

ing grades dependent upon the grantlng of sexual

of dishonest behavior by addressing the questigns
posed below._ |

1. Background Is there sufficient understanding of
student attitudes? What backgrounds do individuals
bring to the campus (famlly organization, ethnic
values, achievemetit needs, level of personal emo-

iously articulated a personal '

‘posed to pressures emanating from the educatiénal _

tional security)? Are students viewed as beigg 1n for-
mation or as finished products as far as exfectationg
for moral growth? . /

2. Personal value“systéms: To what extent do in-
stitutions of higher education help students reflect
upon values, become aware of their operative values,

and see the posgjbility of choosing pérsonal develop- )

ment beyond the dictates of pleasure, convenience
power? How does the institution help individuals see
the pasitive function of academic honesty? Are stu-
dents xnducted into the mtellectual life or are issues
settled by legislation and rules?, Are students helped
and supported when they find it hard to measure up to
the standards? Ar@they, indeed, aware ofthe prevall-
ing standards? -

\3. Educational environrnept: Are there.institutional
practices, staridards, and expectations that place ifor-
dinate pressure on individuals to behave dishonestly
in order to succeed in the institution (stress on grades,
excessive emphasis on competitiveness, devaluation
of non-professional work, careerism, stress on
employment marketability as the only significant indi-
cator of edycational value)7 To what extent are facuity

) mformauy available to help students formulate ques-

tions and seek out answers? To what extent do faculty
see their role as teaching a discipline rather than per-
sons?“Since certain required courses tend to create

 high stress situations in which cheatlng 15 more likely

to occur, how adequate 1s the academic counsehng

w
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given to students’both in terms of choice of major and
realistic assessment of abilities? To what extent is there
& conscious and shared student development ap;
proack” to all academic and ndn-academic student ser-
vices on the part of faculty, staff, and administratior?
4. Societal Pressures: To what extent 1s thee an
anderstanding of the kinds of external pressures (fi-
nanaal job competition, family responsibilities) im-

plngrng upon sttidents arfd faculty? How might arp

institution provrde assistance in coping realistically
with those pressures" How are monetary incentives
for high grades by busrnesses contributing to academic
drsl(sqesty" -

5. Behavior: How do instittions respond to 1na
dents of unethical academic behavior? Do they find
ways that contrnibute to the growth of the offending
pafty, or are purely disciplinary measures usgd? How
adequate are thre procedures for dealing with griev-
a1§es? Areindividugls who are charged with academic
misconguct treaLJarrly with regard fo their rights of
dueprocess2Poorly designed and operated systems of
response can themselves contribute to dishonesty by
creating an atmosphere in which people feel the
not get a fair deal and therefore conclude that honesty
does not pay. Are there indicators of unfair and cap-
ricious practice which affect the morale of the institu-
- s

An adequate institutional response to the problems
of academic drshonesty must relate not mertely to the
deviatjons from-the norm but also to the upderlying
causes outlined above. The formulation of rules and
52 nctions by and large relates ony4o the behavior and
‘fottg the underlying causes. In their response to

-9
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value commitment. Ta the extent that this can be
achieved, a genuirfe cofnmunity of persons who are
committed to explicit values and who are sensitive to
the human needs of the members-will be formed. This
will do much to aid students in developing q mature
personal.value.system and will counteract some‘of the
social, cultural and economic pressures described
avae . i .
Secondly, itis important for an institution to review
its pulicies and practices in terms of the rale they play
in communicating values and eithey fostering or 1n-

. hibiting moral integnty. Critena for faculty promotion

is one such area of policy. Another area concerns the
pohcres regarding guidelines for student cqnduct
“which can foster respogsible independence or which
can be based on the assymption that students will be
irresponsible in the absence of authoritaridn
guidelines. The policies and practices of the institution
communicate its essential values in a more real way
than any declaration of philosophy or purpose, and
this value statefnent hag powerful educational effect.
Finally, the institution can respond in terms of the
curriculum and the educational environment which 1t
provides. The role of values and the need to explore
moral and ethical issues is inherent in any substantial
academig content. In order to prepare educated lead-
whose values and learning have been, integrated,

) the curriculum, the content of the coutses, and the

}

style of teachrng should reflect and articulate a concern .

for the ethical dimension. Through guided intellectual
inquiry, the stadents can review, clarify and deepen
their own value commitments. In adﬁihon to the cur-
riculum, this motif should be found ihall aspects of the

academic drshonesty institutions need to guard~" educational environment, including residence life,
against espousing the prinaiples of integnty and hon- .

sty while maintaining practices and polictes that
often exacerbate the underlying causes.

Oneimportant area of institutional prachCe that re-
lates to th derlying causes is the sensitivity or
*lack thereof" the institition mapifests in dealitrg
with individuals. ncreasrngfy, institutions tend to-
" ward bureaucratic dbrgambization, which often resulfSin
impersonal or even depersonalized treatment-of irveli-
viduals. This engenders. feelings ,of .alehation and
comp,emron which 1n turn can contribute to a lack of
concern with personal values and human growth: Au-
 tomated. record keeping and efficient management
procedures should be viewed.as devices which can
" free faculty and a®@Rnystrators tg, devote " more time
and energy to a personal concern about their students.
Faculty members and administrative ;‘é “can be

selected and evaluated in terms 'of their 10
oyerall pérsontal and 1ntellectua1 development of the

',..,students, and not merely oft their performance of their

. - . .
lC - c\ d\,

professional duties. Everyone on campus contnbutes
te the overall educational mission of the institution 1n
terms of his or her quahfy as a role model, a model

which, ideally exemplifies a' genuine and articulated

N

act on the -
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extra-curricular activities, and the conduct of disci-
pline. Such a learning community will have a seénse of

itsown ‘doncerns for the human dimension of intellec-
tual questions and issues in contemporary sochy.\v—.

+
.

SUMMARY AND RECOMMEND;}ZI\’\‘IONS
Thrs‘report hes focused on threé main areas of con-
cern rélating to immoral or unethical behaviors as they
arise on Catholic campuses. The idéas expressedinthe
three main sections, the appendix and the contextual
framework provided by the themes listed in the intro-
duction are intended to assist institutions in examin-
ing almost any issue which undercuts community life

The report certainly does not state the final word,
for, in the view of the task force, it represents only the
beglnnmg of a very large and complicated tapk, re-
sponsrbrhty for which?all Catholic institutions share.
Thérefore, we strongly recommend that ACCU ensurg
that.this task be ongoing, by. 1. encouraging institu- "
tions tg shage/ways i which, they respond to moral
and ethical 1ﬁues (it is important that failures as well
as suciesses be shared) and 2. sponsoring workshops

.
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"or seminars in various parts of the coun}ry in order to
encqurage dialogue on the critical i issues’and possible

(

i responses discussed in this report. ° ¥

Throughgffur deliberation, the task force arfived at
the“conclusion that every institutior could take one
giantstep that might truly addressthe’ questlon of haw
to. deal with immoral and uneﬁucal issues wherever

. they occur in the institation. Thus, our recommenda-
tion to member institutioqs is fo create a council which

., ) wotlld “listen” to the life of the commumty in a proac-

. .tiveratherthana reactive manner. The primary task of+-
s this coungll wm}ld be to identify aci¥al or potential
behavioral issues which undercut the geals of the in-,
- stitutignand which undermine Christian community
life. The second task would be to 1deﬁlfy the people
.. ~=with tha resources tg/fespond appropri¥ely.to a par- .
ssue, and then to help coordinate the response ™.
, Since, more than hkely, different constituencies would
“be involved in the problem and therefore should be
I, involyed in the solution. . o 1

Institutional commitment to such a council is
paramount in order to insure its effectivenkss and
~ credrbrhty The institution can accomphsh this by the
way in which council members are appointed and by
~the placement of the council within the erganizational
structure of the institufion. While.the structure and
-, placementof the council will vary antong institutiong,

: the ingtitution must demonstrate its support of the
counciland clearly define and articulate the scope.ofits
purpose, the extent of its authority andits relationship -
to existing committees and coundils.

The task force is convmced that should such a

council be established, its membersl'up must represent -

all constituencies of the institution in order to avoid
. fragmentation and duplication of effort ag well as to
encourage community-widé cemmunication, coordi-
(\\ nation and commitment. -

:
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" 'APPENDIX

Alcohol Abuse: A Programmatic Model
- For Commumg’ Response’’

In the spr?ng of 1979 Saint Mary’s College in Notre
Dame, Indiana, began to develop a programmatic -
model for a commnity response to the problem of
alcohol abuse withinr the: college comzgunity. This
model emphasizes the role of education in facilitating
responsible decision-making withaetard to the use of
alcohol. The proposed rpodel assumes the following:

1. The problem of alcohol abuse is a community
problem which needs to be addressed by all
" constituencies of any given college commu-
nity. 4,
2. Alcohol use and misus¢ among ¢ollege age
students is highras is its potential for negatively, s
© ympacting upon behavior. ..
23 "A Catholic residential college setting is poten-
tially a septive place for addressing the posi-
ative aspects of alcohol use. .

and support is the most power-

_ful component in alcohol education arid;pre- )

vention.efforts. - -

-

5. ‘Programmatic modgls serve to stimulate ideas
) eful to the reader’s own particular situation

Q) :§t do not intend to be directly adaptable to
. every campus.

. Alcohol Education Program ‘Develoi)ment:

A Ten-Step Process b
*I'he Alcohol Education Council at Saint Mary’s Col-
lege began in the spring of 1979. The development of
the program’proceeded through a ten-sfep process: 4)
identification of concerned parties; b) needs assess-

' .ment; c) administrative support; d) funding; e) select- '

ing a Program Director; f) recruitment of volunteérs; g)
trarmng, h).'program “development; i) pregram im-
plementation; and j) Msearch and evaluation. Each of
“these phases consxs several component parts. The

. following overviéw'is designed tc orient the reader fo_

the primary oh]echves of each phase.

A
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a. Identification of Concerned Parties:\ Initial pro-
gramming efforts begin with identifying and inviting
con:}‘med individuals within the community tp.com-
mit themselves to the task of encouraging responsible_,
decfsion-making and diminishing alcohol abuse™
While representation from faculty, staff and adminis-
tration is important, participation by students, and in
particular student leaders, is essential.

The personal appeal of these individuals is critical in
the building of an effective prograri,.Care should be
taken 1n selecting ingividuals who are not fanatically
anti-alcohol, who are not judgmental of a person’s
choice to use or not use alcoholic beverages. There
seems to be a general appeal for individuals who
sometimes enjoy drinking, who sometimes do notand
who are .not among the population of consistently
heavy drinkers. The personal profile and attitude of »
these individuals regarding the use and abuse of al-
coholis a key, in developing the healthy and attractive
nature.of the developing program.Thus, care needs to
be exeraised in the selection of program directors and
participants. :

' . ’
b. Needs Assessment®More often than not, peg*

rams geared to alcohol abuse are initiated becauseltis
the thing to do, because there is nationwide interest in
thg topif or because some gesture of recognizing and
responding to the problem will serve as an answer for
those who expiass contern over campus alcohol
abuse. This appgch often results in hasty decisions
and premature program implementation, raspgnding
to needs that may not even exist. ’

Essential to every successful program is the need for _

‘each college community to assess its gwn campus en-
vironment. A formal needs assessment serves to: (1)
identify and specify the exact nature of the problem at
. hand; (2) indicate demonstrated behavioral problems
and the developmental needs underlying these prob-
lems; (3) providé systematic objective information
about the existence and extent of the alleged problem;
(4) provide necessaty data for ﬁnandal‘ax}d,moral sup-
port; and (5) provideadirection and criteria for what
would lead to an effective alcohol education grogram.

Developed questionnaires are readily availafite
through institutions who have already completed a’
needs assessment or through the Rutgers Univesity
Center of Alcohol Studies. Existing questionnaiéan
be adapted to serve an institutjeri's particular neéds. It,
is helpful to solicit the support and, participation of
statisticians and behavioral stience faculty. In most
instarices inter-digciplinary involvement is a source of
strengthin the development of a program, particularly
in’the initial stages.

<. Administrative Support: Community - wide, rec-
ognition of the problem of alcohol abuse and the'un
conditional resolve to face the problem head-on are’
often the missing factors responsible for,program inef-
fectiveness and failure. For whatever reason, the fear
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of senior administrators (president, vice president,
deans, board of regents) to ?ﬁdt to,the problem of
alcohol abuse within their academic community is a
puwerful block agaiﬁst developing a comprehensive
program of prevention and support. Public statements
of recognition and support by leaders of the commu-
nity are essential.

In consulting with vanous colleges and universities
the lack of active administrative support emerged as a
fundamental problem in program development. It is
no small accomplhishment for a university community
(or for anyone) to recognize and admit that it has a
problem, particularly one as delicate and personal as
alcohol abuse. Communities that nisk to admit publicly
not only their strengths but their areas for growth as
well, do in fact admut to aninternal strength and integ-
nty capable of responding with care to1déntified prob-

. lem areas. Community-wide recognition of the prob-

lem and acceptance of the responsibility ta'encourage,
support and participate 1n"a canng response is a major
developmental step in the growth of an educational
program. :

d. Funding: Programs cost money. Even the small-
est of programs needs money+o duplicate the minutes
of its meetings. Programming ideas are difficult to
generate if the necessary funding to implement pro- -
grams is lacking. There are three major sources for
funding alcohol education programs. First, 4nternal
institutional resougces can be allocated to, subsidize
programming efforts, though often budgetary re- °
straints may prohibit this alternative. Second, state or
local grants are available to finance alcohol educatio
efforts. Private foundation grants are also available for
this purpose. Acquire grant-writing skills. The money,
1s there for the asking. Third; work with college or local
agencies 1n identifying private benefactors concernéd
with the problem of alcohol abuse. Pnivate grants can
be obtained to underwnte all or any of the designated
programming exper[ses."Funding opportunities re-
quire systematic documentation of theindicated need,
sound program design and administrative supporf.

e. Selecting a Program Diréctor: Great care needs to
be exercised in the selection of a program director.
Since the student affairs division (particularly the de-
partment of residence life) 1s most directly involved in
developmental programming, gested that al-
cohol education programs be coordinat¥d through the
division of student affairs. o

The selection of a program director is critical. Care
should be exercised in identifying a person whose
motivation is clearly the growth apd development of a
program which responds’ systematically to identified
needs. In selecting a director, the following qualities
should be considered. (1) education and traini®g in the ;
area of alcohol studies, (2apport with and appeal to
students, faculty, and administration, (3) close contaét ,,
with students and clear perception of student needs /
and attitudes, (4) skills 1n programming, administra-
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tion, delegatxon, assessment research and evaluation,
and (5) ability t6 lead, inspire, encourage enthusiasm,
invite parti;l}atxon and provxde an enjoyable and edu-
cational experience. . ;

f. Recruitmént of Volunteers: The-recruitment of
student volunteers to assist in designing and imple-
menting progra:s is; needless to say, the heart of the
program. The most laudable program funded by the
most generousgrant will accomphsh, not}ung if staffed
only by faculty, admipistrators and twe or three half-
hearted students. The appeal and success of pro-
gramming efforts depends entirely on student leader-
ship, planning and support.

Various methods of recruiting student volunteers _

havebegn found tobe effectiver @) letters to all faculty,
staff, and administrators asking for recommendations
of students who would be particularly good as volun-
teers in the aleohol program, (2) invitatigns to student
government leaders, residence hall cotnals, class of-

ficers and resident advisors to assist with the Alcohol

Education Program. The active support of student

“leaders is critical, (3) general publiaity of the program

and the need for volunteers also serves as an effective
recrumng itJoL (4) the use of established structures and
events (e.g. Activities Night, Volunteer Services Day,
Fteshman OneMahon) Integration into established
events proves to be a more effective means of pro-
gramming than ldenhiymg and implementing new
structures.

g Training: Training and education in the area of
algohol studibs is essential for all involved in alcohol
education efforts. The involvement of education, pre-
vention and treafment agenciesin the civiccommunity
(Alcohohes Anonymous, Al- -Anon, “treatment center
and alcokol eguncils) can be invaluable resources in
helping to tr@m staff and volunteers.

Every facet of an Alcohol Education Program needs
an educational and traiming component. The program
director and fembers of the counsehng center staff
need spedial training in alcohol studies (program ad-
ministratioif, program research and-evaluation, sub-
stance abuse dbunseling and intervention). The entire.
student affairs division, because of their immediate
and direct c0nfa,ct with students. outside of the
classtoom, alsd needs to participate in special training
sessions. In addition, an education and training com-
ponent should be built mt(iall origstation programs
(resident advisors, studerit governments, faculty and
employees) Brogram volunteers (students and staff).
require specific traifing workshOps as well as ongoing
training to respwnd tb needs experiences in program
implementation (e.g,, intervention gkills, additional
information, referral skill). A well-designed program
will respond o needs'of its volunteers by providing
the necessary educahonal (and recreational) oppox
tunities.- " ‘

h. Program Developmeqt. .The key resources in

o e

, brainstorming and developmg any program are. (1)

> ®

data results from nee;:ls assessment, (2) knowledge of
available funds (what you have to work with), (3)
volunteers {again, significant student mnvolvement),

" and (4) time (i.e. full day, half-day planning session).

Itis crudial to the development of the program that the
group arrive at clealy stated goals and objectives and
that all share a common base of informatiop about
alcohol use and abuse. Understanding problem be-

havior and the underlymg needs and causes of prob-

.lemdrinkingbehavior will serve to assist in identifying

major program directions (education, prevention and
treatment). Once major needs are identified, the
brainstorming method can suggest various ways to

A wellsdesigned progy
tive and educational se s as\well as ppportunities
for treatment. Primary focus is té be given to proactive
efforts which would encourage prevention and educa-
tion. educating students in the nature ofalcohol and its
effects, encouraging students to reflect on their own
decision to drink/ notto drink (raising awargness of the

. problem), adentlfymg responsjble drinking behavior.

skills and creating viable social alternatives within the
college and college community. Identified as equally

important is the need to provide support fandif neces-
sary treatment) to members of the colle community
who are troubled by their ow nor anothéy’s misuse of

alcohol. Programs and services need to be designed to
provide both support and direct service.

Let it be said again that effective program develop-
ment rests upon a peer-influenced respgnse to
assessed needs. Student input, leadership and, at
some point, directorship, is the ongding goal and re-
quirement for continued program growth and de-
velopment .

i. Program Implementation: Providing a systematic
and comprehensive institutional response to the prob-
lem of alcohol abuse is the task of program implemen-
tation. Having established program goals, purposes
and directions, implementation efforts need to focus
on education and prevention, intervention and ghp-
pott, and policy formulation governing the use of al-
cohol.

Implementation takes the form .of programs and
activities which best serve the identified needs of a
given comnunity. Policy formulation governing the
use of alcohol is a challenge in need of being accepted
by the entire college community. Educational attempts
by a community to respond to the problgm of alcohol
abuse can be complemented by efforts to regulate the

-

responsible use of alcohol by all members of the col- .

lege community. Effective policy statements ase those
which attempt to act on educational and soaial respon-

" sibilities to its students without compromusing legal

responsibility. Guidelines can be ea(abhshed for the
responsible serving of alcohol and ‘the responsible
, sponsoring oflarge group soual events where alcchol
is bemg served. Administration, faculty and staff can
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- encourage the ré§pons}ble use of alcohol and respect
for statelaw in the sponsonng of departmental-parties,
picnics or celebrations. Regulations which structure
the development of community in the residence halls
can feflect responsible support of the use of alcohol a3

feed for clear policies which' reflect knowledge of
alcghol-related problems, encourage responsible
decision-making with regard to the,use of alcohol and
" which prevent alcohol abuse within the community is

N

well as provide pujdelines which prevent abuse The-
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the integrated efforts of education programming,
supportive services and’clear policy formulatidn
which governs the responsible use of alcohol.

. Research and Eviluatjon:. Ongoingresearchand a’
sound evaluation design |s essential to the effective-
ness and continued develppment of programming ef-
forts. Research and evaljation provide a source of
feedback and perspective which can assist in redesign-
ing or redirecting alcohol education efforts. Rather .
than demonstrating success or failure, ev aluatifin and

A
' critical. o researchi is designed to encounage xmprovement of 2
Effective program impleméntation relies "heavity on present efforts.
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Outside aJesuit high school in the midwest stands

- sign that reads. “You send us a.boy, we send back a

O

man.”’"Some yedrs ago a creative student added the
letters “IAC,” so that the sign read. “You send us a
boy, we send back a maniac.” Like you, I laughed
wheh I saw' that sigh. Today I would not laugh On
moresthan one Catholic college campus, the chaplain
gives regular vigorous sermons on the peacemakmg
‘imperatives of the Gospel while ROTC flourishes and
no courses on international justice or world peace are
offered. At Holy Cross, weghave had dfommencement
addresses in the last decade by Daniel Berrigan and
Michzel Harrington, and we have awarded an honor-

\. 2y degree to the heroic Jesuit Provincial in Central

America, but Bemg‘an s resistance and Harrington’s
socialism receive little heanng in the dally work of the
school and liberation ‘movements and theologies are
peripheral, at best, even within the religious studies
department. Ours are Catholic colleges in the United
States, and the blsf\ops of this country recently told us
that “’the present climate of competition, Rostility and -
violence in the world must be replaced by a constzuc- -
tive shanng of the earth’s goods in a secure and peace-
ful envifonment” and this goal should mark programs
of international studies on Cathqlic campuses.! But
few are the schools where competition isguestioned or
nonviolence even examined. Maniags are people
whose values and perceptions of the world have

- cemsed to have any discernible relafionship to therr

~

/Dr O’Brien is an Associate Prof,

own or the world’s behavior. Our capacity to com-
partmentalize our lives is extremely elastic, else more
of us would be maniacs. Either that, of our educationis
really therapy, which over the course of two decades
of school adjusts and adapts our minds and subtly
dims the fire in our heartsaintil we become not man-
iacs, but manikins. ™ |

We are not alone, to bg sure. American higher edu-
cation loves to celebrate the Enlightenment value$ of
reason and freedom, but expends enormous social
resources tg persuade us to call madness ”reasonable”

. L

* Kcynote address o the National Congress of Catholic Student
Leaders, at the Catholic University of America; Februarw19, 1981.

of H!slory at the College of the

Holy Cross in Worcester, Massachusetts, and a member of ACCU's
Advisory Council ont Peace and Justice Ed,ma;ion

1 Catholic Higher Education and The Pastoral Mission of the Chura‘t.
(Washington 1980), p.10., .
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and to regard tyranny, direct and indiret, as;the price
“of our security and of what we are taught to call prég-
ress. Historian Fredenck Rudolph writes that the his-

atoric policy of American universities has been "drift,

)
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reluctant accommodation, belated recognition that
while no one was looking, change had taken place.”?

William Arrowsmith, classicist and distinguished. cn-

tic of American higher education, noted a similar
fatalism a decade ago and nothmg has changed toalter
his judgement: °

» ~Confronted by change, most universities have
neither remained loyal to their traditional goals
nor claimed a new role as ministers of change.
They have rather dfifted between past and pres-
ent and been altered but of recognition by the
forees they should have been involved in shaping.
The result is irrelevance, even hypocrisy, aniver-
sities in which teaching has been increasingly
scuttled on behalf of research; institutions with
ecumenical traditions subverted into serving as
‘mete instruments of national purpose; church re-
lated colleges aQ: universities junking the tradi-
tions that make them different and educationally
unique in the effort to achieve an undistinguished
modernity; warm' professions of humane and
hymanizing concern but apparent obliviousness
to the conyulsions of the contemporary world.?

Worried about the activism and politicization that
marked American universities in the 1960’s, many fac-
ulty believed with critic Northrop Frye that the schol-
arly community should not identify wi!; any such
parochial segment of the human community®s.a race,
a nation, a party or a movement. The schotar’s only
loyalty is supposed to be to mankind as a whole. Irish
scholar and pohtxcxan ‘Conors Cruse O’ Brien ‘re-
sponded that, if indeed the scholar's loyalty is to

‘people in general, might there npt be a particularly

pressing obligation to those peop! kept from full hu-«
manity by political, economic and miljtgry institutions
for which we ourselves are res%msible"

! Fredenck Rudolph, The American College and Unmersity. A History, w
(Newr York, Vintage Books edition, 1962), p. 491.

~

3 William Arrowsmith, “Idea of a New University,” The Cmter T

Magazine, Il (March, 1970), p. 47.
* Northrop Fryel, The Wh’tyof Scholarship (Ithaca, 1967).
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‘T am a parent of a university student as well as a
teacher. Last fall I took my offspring to enrell at a
Catholic university. At a session for parents, the dean
comforted us by saying that the terrible uncertainty of
the 1960s is a thing of thie past; why, he said, in those

ys you couldnet evgn teach poetry without some
sthdent 1nmaung a }f}hhc?l discussion. Apparently
pelitics -should remain in the politics department,

ics in the philosophy departmext and when you
enter poetry class you should leavg everything but
your sensibility outside the door.

Such is the “quality academlc environment” which
our Catholic colleges and universities have done ev-
erything possible to achieve. Recently a report orr'one
college’s Catholic character noted that the faculty, in-
cluding the priests, had become pro'fessionalized-
trained in secular graduate schools, they acknowled
noresponsibility except to their'peers within the disci-
pline. Philip Gleason, after surveying the history of
Catholic higher education, noted that in the past
Catholics “confessed to many weaknesses in their
schools, but no one really doubted that these institu-
tions had a reason for being, a vnally important func-
tion to fulfill.”* Now, having overcome many of the
perceived defects of isolation and ecclesiastical domi-
nation; they are not sure that they can justify_ their
schools as Catholic institutions. More generall)f-
sociologist Thomas O’Dea noted before his death that
during and after Vatican II the control of the Lhurch
over Catholic scholarship was lifted.® Intéllectuals, in-
stead of using this new freedom tg_glée the church,
often became free-floating gadflies'acknowledging no
responsible relationship to the church or its pedple.
They stand outside the church, criticizing its every
move, but offer little in the way of assistance to its
members as they struggle to find concrete means o
bringing Christ to presence in the world. If Catholic
scholars or Ghitholic schools are even asked what they
are doing that is Catholic — how {heir faith relates to
their work — they get very nervous. In their 32nd
General Congregation, the Jesuits described the state
of their own members in a way that could be repeated
for many who are not Jesuits and not priests:

Our apostolic institutions, along wnh many of‘
those of the church herself, are being sub;ected to
the same crisis’that social institutions in general
are presently undergoing. Here again is an expe-
rience we share with our contemporaries, and ina
particularly painful way. The relevance of our
work as religious priestspand apostles is often
enough not evident to ie men and women
atound us. Not only that. despite the firmness of
‘our faith and our convictions, the relevance of

$ Philip Gleason, “American Catholic Higher Education,” in Robert
Hassenger, editor, The Shape of Catholic Higher Education (Chicago.
1967), p. 52.

¢ Thomas O’'Dea, “The Role of The Intellectual in The Catholic
Tracftion,” Daedalus, CI (Spring, 1972), pp. 151-189.
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what we do may not even be clear, sometimes,
even to ourselves. This unsettles us, and in our
insecurity we tend to respond to questioning with
silence and to shy away from confrontation.”

J Hang said all that, I begin to feel a bit uneasy You
may be asking yourselves where the organizers of this
conference dredged up this rehgee from the-1960s, or
you may feel like Linus. Linus is sitting on a bench in
theschoolyard, opening his lunch bag. In it there is a
note: ”’Dear son, I hbpe you enjdy and also appreciate
the lunch I made for you today. Did you have a nice
morning? Did you volunteer in class as I suggested?
Teachers are always impressed by students who vol-
unteer. "\ . . It is a-sure way to get better grades.
Remember, beuer grades now will mean a better col-
lege later on. . . . Did you eat your carrots? Proper
nutrition is essential to good study, Are you sithng'in-
the sun? I hope so, for a Iittle sun is good as long as we *
don’toverdueit. . . . Perhaps ten minutes aday at this
time "of year 1s about right.” As Linus finjshes: the
message, Charlie Brown walks up: “Hi, Linus . . «
what are you having for lunch?”” Looking worried,

Linus replies: “Carrots, peanut butter, and guilt.”

Perhaps I sound like Linus’ mother, adding a little

guilt to today’s pdanut butter and carrots. But there 1sa

difference, T hope,between guilt and truth. The fact s

that the world has many problems and great causes;

that with the pace of change today and the acceleration
of forces of interpersonal apd international integra-
tion, each of our lives has bécome bound up with the
hves of others, here and abroad. The excitement, and

challenge, of our times both arise fromghe fact that

‘ooth the church and the d have become self-.

conscious himan projects. We face the work of educa-

tion for a world in global cnisis. Your decisions, like -
mine, will affect many other people; your gifts and
talents are needed and wanted; we are not ajJone and

we are very important.

In this situation, there is only one reasonable thing

to do. We must considéerwhat 1t means to be Catholic,

" discuss how that Catholic character can be made a
more,visible and meaningful eJement of our work, and
then get on with the business of renewal in Catholic
higher education.*

As we all know, the Catholic church 1s in the midst
of an hustoric renewal, a renewal so profound that, in
O’Dea’s words, risk and uncertainty Have become
widespread as “the tenuousness of faith 1s exposed
without the support of a traditional civilizational con-
text.””® Faith itself becomes “‘a matter of personal
achievement constantly renewed amid pernlous sur-
roundings’*? while Christians work to form new gom-

.

.

~

7 Documenls of the Thirty-Second General Congregation of the Society of
Jesus (Washington, 1975), pp. 24-25

* O'Dea, p. 181,

® Karl Rahner, The Chnstian Commitment, translated by Cealy Hast-,
ings {New York, 1963), p. 23.
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munities in which the Christian life can be sustained
and supported. For the church itself, the issue is less
* what the church is than why it exists. Just as the

" personal decision of faith turns on the most disturbing

questions of the purpose of life itself, so too the church
asa whole is attemptlng to gam a clearer understand-
ing of where itis going and is reorgamzmg its institu-
tions to enable it to move forwgrd on the journey. In
Richard McBriens words, Catholics are trying “’to
bring the organizational operations of the church into
conformity with, and place them at the service of the
historical goals or mission of the church and to draw
upon the resources of the whole church in' the fulfill-
ment of this mission, by motivating the general mem-
bership to z)cce.pt and pursue the church’s goals.”*® In
the immigrant communities which once cpnstituted
American Catholicism, goals were relatively clear and
‘motivation was strong among a significant portion of
the population. Clarity of purpose faded in the subur-
ban parishes of the post war era, as the social functions
* of the parish in the }jves of its members changed dra-
matically. Once we thought that the church was the
ordinary means of salvation. It was through the
church and its sacraments that people were saved.
After Father Fegney we knew that there was some
salvation outside the church, but we suspected there
wasn’t much. Some of us gloried self-righteously in
our good fortune: “We are the swéet, selected few, the
rest of you are damned; there isn’t room enough for
you, we can’t have heaven crammed.” If the church
" was the ordinary means by which people were saved,

then no price was too grea ¥to pay to keep the doors of
the church open and the sacraments ayailable; we
could and we did bend our principles and our consa-
ences to support the church, convinced thatits welfare
was the welfare of all: what's good for the Cathohc
church is good for the country.

In’this generation, a great turn has been made. For
me the key to renewal is found in the deathbed testa-
ment’of Pope John XXIII: “Now more than ever, cer-
tainly more than in past centuries, our purpose is to
serve men as such and not only Catholics. To defend
above all and everywhere the rights of the human
person and not only those of the Catholic church.”*?
After centuries of preoccupation’with its own integ-
rity, unity and survival, the Church at Vatican I took a
new turn toward man in history. “The joys and hopes,
the griefs and the anxieties of the men of this age,
es’pecially those who are poor or in any way afflicted,
these too are the joys and hopes, griefs and anxieties of
the followers of Christ.””*? No longer standing on a

1 Richiard McBrien, The Remaking of The Church (New Yo
P73 o

" Giancarlo Zizola, The Utopia of Pope John XXIII, translated by
Helen Barolini. (Maryknoll, 1979), p. 262. .

y 1973),

12 “Pastoral Constitution on The Church in The Modern World,” in
Walter M. Abbott, editor, The Documents of Vatican Il (New York,
1966), p. 199. .
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safe mountaintop of its, own cosmic self-
righteousness, Catholicism chooses to join the human

community, to become, in the Council’s words, “truly
andintimately linked with mankind and its hustory. 13

What does this mean? It means, among other
things, that being Catholic in the 1980’s is not on a par
with belonging to the Rotary Club. It is not simply a
matter of being among friends, though friends we
need, &or telling each other how loved we are, though
wear
an invitation to lonely, frightened, and alienated
peopl¢ to find refuge from the cares of a God-forsaken
world.'No; the Lord intends more for His church. We
are to be His presence in the world, and so we must
speak the truth in séason and out and search out the
poor, and secure justice for them. We are a people who

know of the incredible worth of each manand woman,

aknowledge whxch is a conviction and a certitude and
which lies at the heart of the Church’s evangelical
mission, Pope John Paul I tells us. “The e for that
deep amazement at man’s worth and dignity is the
Gospel, that is to say, the Good(News . . . (It) is also
called Christianity. This amazenjent determines the
Church’s mission in the world, pgrhaps even more so
inthe modern world.”**If that s the faith we proclaim
and share, then surely we can tolerate o violations of
that dignity, most especially by government, corpora-
tions or social and cultural systems with which our
lives are involved, and for whose actions we are re-
§ponsible.

.This is why the very work of being the church
creates conflict between thé church and totalitarian
regimes. It is not political priests or Catholic agitators,
but pastors and bishops, speaking the truth of that
"amazing good news” and translating it into com-
munities and prayers and works of mercy'and justice
who are on trial.and in jeopardy. The imperatives of
the global political economy compel ever more strin-
gent controls in the third world, requining repression
and the use of techniques of domination and ‘control
which run directly counter to the world-wide Cathohc
effort to give witness to thatimessage of human nghts
and human worth. As we seek to understand the,
Christian invitation and to grow in the faithin freedom
in pur churches in the United States, we can be sure
that our sister churches in ethet parts of the world will
insistently demand that we take into account our own
complicity in the economic, political and mylitary sys-
tems which contribute to their suffering and prevent
their liberation.

All this is to suggest some fairly simple things that
might dominate our religious world in the‘1980’s. Our
leaders are going to become increasingly insistent that
thosé of us who choose to belong to the Roman

»Ibid., p. 200. - .

¢ Pope John Paul I, Redeemer of Man,
(Worcester, Mass ), March 16, 1979, p 42

in Catholic Free Press

mdeed loved. Our evangehzatlon is more than .
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Catholic communion must face up to the realities, the
truth of our world and the perls that it poses for the
.most profound meaning of Chrnst's revelation. If in
fact the revelation of God in Christ is a revelation.of
human worth and the reality of lpve, and the tm&ois
that our nation is preparing for nuclear-war and is
exercisingirresponsible power over whole nations and

- peoples, then we simply must develop an authentic

Christian response appropriate to the magnitude of
that truth. At the same time, our church faces the
internal reality of voluntarism: it cannotimpose its will |
onits people, it can only invite their consideration and

_seek to strengthen the bonds of communal life. The

challenge of freedom is bounded by the truths of our
world; our freedom is the freedom to become fully
human by participating in the transformation of the
world, ' .

In this situation the goal of Catholic education can
no longer be loyilty and security achieved through
immersion in Catholic culture. If once we needed real
estate dealers and insurance salesmen who were good
— that s, loyal — Catholics, today we need, according
to Vatican II, “rfot'only men and women of refined
talents, but those great souled persons .who are so
desperately required by our times.”?* Our education
accentuates our freedom, our ability to choose who we:
will be and what we will do %ith our lives. That free-
dom, the Council Fathers argue, "acquires new
strength when a man consents to the unavoidable
requirements of soctal life, takes on the mariifold de*-
mands of human community.”’?6

Lest this seem too religious an orientation, the
values of reason and freedom and social responsibil-
ity, affirmed by the contemporary chlirch when it
speaks of education, have always been,integral to the
liberal tradition in education. Reason and freedom
have been central to the rationalé of highex:/education
in the United States. ' ’

Reason is that unique instflithent of human life
which gnables men.and women to gain some control

over their ljives, ultimately to make some personal and -

collective decisions about who we are and what we
wish to do with our lives. By serious, reflective study
of both the values which $hould shape our lives and
the social, economic, caltural and physical contextsin
which our lives are lived, we are supposed to beable to
arrive at critical and informed judgenfents and act on
them. Freedom is the necessary context¥or that proc-
ess to take place: only in a spirit of freedom, open to
contending positions and free to foltow-thought'w her-
ever it takes us, can we really arrive at truly informed
and committed judgements, and only in a context of
freedom can we act upon the results of our study,

" experience and seflection. Frebdom then is both a

13 “iChurch T The Modern World,” op cis.. p 139

Q
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necessary means and a necessary objective of our

* »

1 Ibid, p. 230. * <.

. rests upon the deepest kind of commit

- ) . - -
studies, for we study and learn in order to decide and
actand, if our actions are entirely conditidhed or radi-
cally arcumscribed, the yhole processbecomes mean;
ingless. So there1s, I think, no such thing.as value-free
educatian_in the western tradition, for that tradition
nt to reasun,
to truth, and to Jfregd,om. ‘ .

Similarly, the Council’s vision of Christian educa-
tion is rooted in the long tradition of Christian
humanism, a humanism which accordir'g to Pope Payl
Vlanses when men and women define their relation-
ship toward their brothers and sisters and téward his-

tory itself. And the first responsibility for an education, ..

in Christhan humanmism hLes not with administratots
, and teachers, but with each of us. “In the design of
' God, every man is called upon to develop and fulfill
himself, for every life is a vocation,” Pope Paul wrote.
At birth, everyone is granted, in germ, a set of
aptitudes and quakties for him to bring to fruition.
Their coming to maturity,” whichywill be the result

of education received from thehe\g;'ironment and

LY ; . -
personal efforts, will allow each man to direct

himself toward the destiny intended for him by
- his Creator. Endowegl with ntelligence and free-
dom, he is responsible for this fulfillment as he is
for his 5alvation, He is aided, or sometimes im-
peded, by those who educate him and those with
whom he lives, but each’one remains, whatever
be these influences affecting him, the principal
agent of his own success or failure. By the unaided
effort of his own intelligence and hi¢ will, each
man can grow in humanity, can enhance his per-
sonal worth, can becom? more a person.!”

Thus Christian education is not alienating; it is not
an education which should lead us to the mountain
top where, secure in our possession of truth, we hurl
down prophetic thunderbolts at those unfortunate
enoug'h to be denied our particular revelation. As
Catholics we care for each other and help each qther,
move along, but in‘a world We share with others, a
world whose problems are our problems and whose
destiny is our own. Much of what is called education
forjustice nvolves too easy and quick an application of
biblital tategones or moral judgements to a society
which 1s neither examined or understood. It often
results in moralism, self-ﬁghteoﬁsness and frustra-
tion, confining sociak responsibility. and justice-
onented education to the religious mirority.on the
campus, and ending by allowing only extreme action
— rehglous vocations or renupciation of secular
careers if not technical competence itself. But our edu-
cation 15 supposed to be critical and responsible, it

should pull us more deeply into, not away from, c?y

land, our people, our nation afd our world. It i
, X 4

? Pope, Paul Vi, ."O‘r‘\ The Developmept of Peoples” in David
O’Bnien'arfd Thomag Shannon, editors, Renewmg The Earth. Catholic
Documents on Justice, Peace, and Liberation (New York, 1977), p 318
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posmve education baséd ulhmately on the promlses of
our Lord thatthe search for human dignity will lead in
the end to the Kingdom of God.

Social responsibility requires both at(amment .of
human rights by all and the building of a world order
in which those rights are protected and the potential of
each personis reahze Christians are called to liberate
“theoppressed and totehew the'face of the earth. In the
social doctrine of the€athdlic church, the'territ social
justice meant ursuit of the common good, which
Pope.John/ defined ds ““the sum total of those
conditmns of social living whereby men are enabled
“more fully,and more readily to achieve their own per-
fection ¥ The Synod of Bishops referred both to -
tion on behalf of justice and participation in the trans-
formation of the world” as “’a constitutive dime#sion
of the preaching of the Gospel.”1? Church-people eas-
ily affirm human rights, some become advocates on
behalf of those who are denied their rights, but many
are satisfied with moralistic prophecy and forget the
obligatign to build a social order in which rights can be
recOgmzed and all can participate. As Pope John putiit:
”Evg{gone who professes Christianity promises and
gives assurance that he will contribute as far ashe can
to the advancement of civil institutions. He must also

" strive with all hi$ mighj not only that human dignity
suffer no dishonor, bu
kind of obstacle, that all thos{ forces be promoted

which are conducive to moral hvmg and contribute to
it 7135 .

In 1979 severa] hundréd church- -related colleges and

universities held-a n4tional congress at the University
of Notre Dame. The.Cofigress’ Commlsswn on Social
Issues ¢concluded that the very church- relatedness of
~ such schools, linking them inextricably to the mission
of their churches, demanded a stance of responsible

- anid critical engagement in the pgoblems of the wider
sociey . The majority wish to help their students live
full Christian lives as responsible citizens; they believe

# that both church and society need men and women
who are ethically equipped for responsible patticipa-
tion in church and nation; that their -church-

* reldtedness allows them to deal with social issues on
ghe basis of theit distinctive values and beliefs. Most

, b%e that the mission of Jesus and His church is a
misglon in and for the world; therefore, the church-
{elated college or«umversxty necessarily, engages the
problgms of sociely in ways consistent
andappropriatetoits nature as an institutipn ofhigher
learmng The Commission adopted the following
guidelines for such engagement: 1) In<dnsidering the
form of its eagagement in social ‘issues the church-

-

A )
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* Pope ]ohn XX, ““Christianity and Social Progress,” in-O'Brien
and Shannon, p. 66. .

1 “Justice in the World,” in O’Brient and Sharinon, p. 39,
””Chdsﬁan;fy and Sodal Progress," in O’Brien and Shannon,
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also, by the removal of every

related c6llege seeks in every way possible to engage
and consult with its various constituencies. 2) It seeks
to fulfill its responsibilities by assisting students and
faculty to develop an informed judgement on soaal
issues. 3) It seeks to fulfill its responsibihties for souaP\'
issues by encouraging informed socal action on the
part of individuals and groups within the community.
4) Such schools sometimes try to fulfill their responsi-
bilities by corporate action aimed at influencing the
actions of other social grodps and institutions, re-
membering thatits role is not to solve problems but to
address and engage issues and contribute to their res-
olution. 5) Finally, the church-related college must fee}
a special obligation to combat racial segregation in its
own programs and ipstitutional policzes. The commus-
sion concluded:

Everywhere Christian churches are strugglmg
toward a new vision of their ministry to a world of
crisis. . . . Successful response requlres both
competence and commitment, serigus and disci-
. plined study andsequally serious concern for
human rights and social justice. In this situation
¢hurch-related colleges and universities can and
must play a s:gmﬁcant role. Renewing their own
sense of purpose, reconfirming their bonds with
distinct communities of Christians, they are de-
termined to face the issues of}\e time with cour-
age and conviction. To the exteht they are able to
do so, they will contributte to the renewal of the
church and the revitalization of society.2!

Again, this past fall, the Amenican bishops stated
directly: "Those who enjoy the benefits of Catholic
higher education have the obhgatlon to provide our
society with leadership on matters of justice and:

_human rights.”22 Such a goal clearly requires constant

critical attention to our own society in the United
States. We must know our Gospeland the social teach-
ings of the Church, but we must also study-our coun-
try, its experience:and its institutions. “It 15 up to the
Christian communities to examine with objectivity the'
situation which is proper to their own country, toshed
on it the light of the Gospel,” Pope Paul wrote.2? And
the Synod of Bishops insisted in 197,14’ha! such reflec-
tion must be critical, for much education ““allows only
the formation of the man desited by the estabhished
order,” while Christian education requires a “cntical
sense which will iead us to reflect on the society in
which we live and on its values; 1t will make men ready
to renounce those values when they cease to provide .
)ustlce for all men, "4 and, 1t might be added, to affirm
those values which have been part of our country s

-

21 Church and College: A Vital Partnershxp, repon of the National

Congress on Church-Related Hngher Education, (Sherman, Texas,
1980).

22 Catholic Higher Education md}he’P toral Mission of the Church, p. 9.
3 Pope Paul VI, “A Call toAdign'/‘i:O'Brien and Shannon, p. 354
4 “Justice in the World,” p. 402. '
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. hustonc quest for “liberty and justice for all.” Once’

again, however, the cntical sense pulls us into life, not
to a.church apart from everyday life or to an un-
equivocal renunciation of,a corrupt world. For, in the
Synod's words, “‘the Chnstian’s specifi¢ contribution
Lto )ushce lies in the day to day life of the individual
beheve:, acting like a leaven of the Gospel in his fam-
ily, his school, his work, and his social and civic life.""2%

It 15 a mussion fit for adult, educated men and wo-
men, which we are. It 1s a mission that requires the
energy and talent and dedication of absolutely
everyone. It requires the mobilization of all the re-
saurces of our church, including our colleges and uni-
versities. Tt 1s a mission which inspires contemporary
Jesuit renewal throughout' the world, including the
courageous leagership of Jesuits 1n Central America.
The challenge of the 1980s, the challenge of the rest of
this century, was set before us by Father Cesar Jerez,

Supenor of Jesuit Fathers 1n Central Ametica. Speak- .

Ing at Canisius College 1n }une, 1979, he asud the
gnaduahng class:

What about you? .
degrees foryourown proﬁt beit profitin the form
of money or power; status or respect? Will you
end up with General Motors or Morgan Trust,
with Chase Manhattan or Abbott Laboratories,
with Goodyear or Boeing? . . . Will you become
people who use your knowledge for the further-
ance of justice . . . or will you accept the wisdom
of the estabhshment and self-righteously pro-

- claim a struggle for human nghts and,then carry
out-such a struggle only where it does not ad-

" versely affect the best interests of ghe corporate
multinational world. . .. I wanj to believe that
some of you, at least, are already beyond that
stage 1n which the creed 15, ‘ham a scientist, a,
scholar and I do not have to take sides.” . . . Will
we not undertake together the tasktofyour gener-
ation namely of contrrbuting to a peace that is the
mature fruit of justice? Shall we not be able to
work Yor the good, for the good thatis within our
reach, even if 1t 1s not the utopia to which we
aspire and which should continue to guide our
steps? Perhaps we do have some answers. In any
case we do haye to choose sides. What you cannot
do without becorning ashamed of yourselves, is to
hive the good hfe of mamipulated, unconcerned
peoplein suburbiaw
people from the Third World but refuse to join
themn the fight for justice and liberty for the poor
of thisjworld. ¢

In short, then, the mission of Catholic higher educa-.
tion is to partlcipate in the mission of the church at’

2 ”}uslice in the World,” p. 401, - <y
# Graduation Address, Camisius College, 1979 (copy 1n author's

t

. Do you plan to use your

o grant honorary degrees to

large. The snccess of the church’s work in educatian,
the bishops argue, “'will be judged by how well it helps
the Christian communl'ty to see the dignity of human
life with the vision of Jesus and involve itself in the
search for solutions to the pressmg problemis of soci-

ety 127
¢

Students might ask where they fit in, and it is not
always clear that they do. Usually students are exy
pected to accept rules laid down “on the basis of an

age-is-wisdom theory, combined with a we-know-

more-about-the-univérsity-than-you- do-p{ofessmn-
alism.” Edward N. Robinson, former student body*
president at the University of Michigan, once wrote,
“If students accept this kind of policy, what have they
in fact done?”” Robinson continued, “They have ac-
cepted the fact that what most men say is the ideal is
usually quite different from what they, actually do, for
most of these elders would express a belief in democ-
racy and representative government They have ac-
cepted the contenfion that they aren’t capable of ac

for themselves, of deciding what rules they shoulosé
governed by. They have accepted the role of unthink-
ing followers in a society already far too full of such

people.”28 Rl

Of course, itis just such people who are required by
the institutions of this country. Throughout America
there are organizations which exist to provide goods
and services to large numbers of people.. All of them
have developed bureaucratic structures which divide
labor and diffuse responsibility and in the process
create forces which shape'their lives toward institu-
tional advancement and preservation rather than
maximization of services or adaptation to the needs of
the people being served, Below are those persons
dependent upon these organizations but unable to
influence their goals or direction. They take what the
system offers or they rebel, they cannof’really affect |
the organization’s behavior in any significant way
The federal government the church, the university —
all witness the gap between the institution and those it
is supposed toserve, all stand badly in need of reforms
which will allow substantive participation by those at

the bottom in decision-making at every level. All resist

these changes as challenges to their efficient operation
or to the authority of those who are in control. In the
battle the facts of power at the top and powerlessness
atthe bottom become clear. For those at the bottom the
response is anger, frustration, and ultimately despair
at the realization that they must adapt or drop out.
Change increasingly seems illusx:gy, perhapsimpuossi-
ble. .

v

[ 4
27 To Teach as Jesus D1d, Pastoral Letter of the United States Bishops
(Washington, 1972), p. 4.

2 “Comments” in Charle$ G. Dobbins and Calvin BT, Lee, editors,
Whose Goals for Amenwn Higher Education? (Washington. 1968), °
pp- 128-129.

+




V.

Is the existence and exercise of such power asis  told, you need do nothing more than let everyone do
commanded by the leaders of our institutional life their thing. To fulfill your social responsibilities you
inevitable, one of those realities given by history with need only pay your taxes, keep your mouth shut, and

* which mature men must come to terms? Perhaps not. provide an annual contribution to the United Way. I

. Perhaps there is truth in that hunch Americans have am here today to tell you that these are all lies. There 1s
always had that power, if it meansﬂte arbitrary and  no such thing as cheap freedom or cheap happiness.

" relatively unchecked exercise of inffuence or control  There is a price and there are responsibilities, respon-

over anothetf person, is indeed wrong. Personsarein sibilities our freedom allows us to deny or avoid sbut if
fact equal as moral agents, an8 each has. the right to  we do so'we will in the end find that we are not happy
determine his or her own destiny in any event. and that our free‘ao,m has been an illusion. -
" The problems of education and of universities are Recently Robert Bellah wrote of the corruption of the

notin another realm from those of war, poverty, and  'American republic, a corruption he defined as “love of
racism; all are intimately related. Students should see one’s own good more than the common good . . .
that the right they should claim to control their own  concern for-one’s self whatever happens to one’s
lives is a power denied most peoplein this country and neighbor.” As de Toqueville noted a century ago, this

-

‘a

abroad The goal of students must be not only their  isthe “vice thatdestroys republics.”” We are all familiar
own freedom but the transformation of the university ~ with that kind of selfishness, and'm our churches we
into an agency of freedom which is clear in its com- spend a’lot of energy denoyncing it. But rarely do we

mitment to the liberation of men from the bonds’of  admit that institutions as wiell as persons are subject to
ignorance and tyranny and in its deliberate dedication that vice. Colleges and universities maT\%mnu merable
to providing the young of all races and classes with the  decisions about programs and budgets and prionties
nderstanding and technical expertise to make realthe ~ with little reference to the good of their surrounding
ream of liberty and self government which alone  communities or of the’nation. Churches pursue

}s\politicization of the university, but it is not a com-  hold on to dld ones, or to keep young people within
. mitmentto the politiCs ofa party orto the ideology ofa  the ranks, with litfle concern for the wider 1ssues of
particular sect Rather itis a commitment to the ideals public life. Universities, churches, indeed all volun-
which alone give the intellectual life meaning and- tary associations, like free individuals, are apt to have
which, in a democratic society, necessitate a poliical  an excessive preoccupation with survival or with the
stance Freedom and reason are not political commit- achievement of exclusive goals or particular objec-
ments of the order of the Republican Party or tives. Andin the competition that results, the good of
- socialism; they are political commitments in the sense the whole is often lost sight of. Yet ours 1s a fragile
that they imply a constant battle against those forces nation, and free institutions, 1n Bellah’s words, “‘al-

. and powers which impede their r&alization for all. ways require a measure of public spintedness, devo-
tion to the common good. ‘A republic will survive,” -
said Montesquieu, ‘only as long 3s its citizens lovg it.”
And they will love it only so long aé they participate in
it and care for their neighbor’s welfare as well as their

" own "2 We need in our Catholig’colleges to take the )
church serigtisly; and we need also to take the nation

se§ously, to face with courage the questions of mean-

The trap of contemporary American life 1s to think
that freedom has no price, that we need only insist
upon our rights and need not think overmuch of our
responsibilities. We want the government toend infla-
tion and unemployment, preserve the peace, insure
that we have access to housing, health care, transpor-
ation and education, but we barely skim the shallow
news available to us in the press and sometimes find 1t
too difficult then to drag ourselves down to vote on
election day. Because we can choose to have free sex,

ing and purpose in the educational enterprise in the
context of our own nation and its history. We must
decide: how will we use the freedom we have been

we need not worry about the selfishness and granted?

hedonism which the sexual revolution has spawned or In 1917, Carl Becker came to Cornell University and
its impatt on our gommon cultural life. Because we can for a quarter century found there an atmosphere 1n
have free educatiori, we need not worry about which he could study and teach what he pleased: At

wheter education contributes to the alleviation. of  theend he agked himself why it was that he had such
injustice or perpetuates passivity and powerlessness.  freedom, and his answer we can make our own, for 1t

Because we have no draft, we need not about expresges the central values of our democratic tradi-
. war; because we can have 4 job we needpot worry tion, now, in our lifetime, taken into the heart of our

About the economic system or about whether ou church: S,
company or our profession contributes‘anything o;\/ But after all, one may ask, and it is a pertinent
value to the human community. To be free as men and " question, why is so much freedom desirable? Do

women, you will be told, you need only aypid com-

K4 mitment, forgét about fidelity and send you;\cliildren * Robert N. Bellah, “The Role gf Preaching in a Corrupt Republic,” -
' to.a day care center. To be good citizens, you will be Christianity and Crisis, December 25, 1978, pp, 317-322.
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gives meaning to this nation’s existence. Of course this  evangelization, they seek to reach new members or
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we not pay t¢o high 4 price for it in loss of what js

® called efﬁcnehcy’ Why should any university pay

its profeSSors a good salary, and then guarantee
them so mych freedom to follow their own de-
" vices? Sure‘ly not because professors deserve,
more than other men, to have their way of life
made easy, Not fot any such frivial reason. Uni-
versities afe social institutions, and should per-
form a soflalservice. There is indeed noreason for
the existence of Cornell, or of any university, or
for maintaining the freedom of learning and
teaching which they insist upon, except in so far
as the/f serve to maintain and promote the

. humane and rational values which are essential to

the preservation of democratic society, and of
civi, tion as we understand it. Democratic soci-
ety, like any other society, rests upon certain as-

sumptions as to what is supremely wotthwhile. It
/ *

~
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assumes the worth and dignity and creative ca-
pacity of the human personality as anendin its€élf.
It assumes that it is better to be govemed by per-
suasion than by corgpulsion, and that good will
and humang dealing are better thanaselfishanda
contentious spirit. It assumes that man is a ra-
tional creature, and that to know what is trueis a_
primary value upon which in the long run all
_other values depend. It assumes that knowledge’
"and the power it confers should be employed for
pro'moting the welfare of the many rather than fo;,
safeguarding the interests of the fevy/}("

The roots of the umversu)s role as a responsible
. caitic lie here. The Cattblic uhiversity adds its own
distirictive commitment to justice and peace,’ to the
dignity of the human person, aid to building a world
fit for human habatation. Let’s gt on with the work!

s

e e o i 6

¥ Carl Becl;g;'(.‘omell University: Founders and The FOyndmg (Ithaca,

1943), pp
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Itisa pleasi,xre to be back at Barry afterso many years
“wuway. There Was a time in the early days 6f Barry when
Ithought I wbuld never leave this campus. That was
cause one oi its founders — Mother Gerald Barry —
thought I had \a religious vocation. You see, rehglous
fagulty came cheaRer than lay faculty”in those days
when funding v\:,as even more cnnhgbfor COlleges than
it istoday. But MotheNGerald fgund out I was a poor
voice fot the sisters’ chdir, 2.

You may be su rised\to Jearn) that it was here at
Barry many years agotfat I first became interested in
international affairs. It was through a seminar of Latin
American scholars which IThelped tt manage and | pub-
licize. I would hope that our di$cussion this evenlng
willarouse your interest in foi'exgn Affairs, ‘as,mine was
awakened those many years ago. Today, our troubled
werld very much needs men and women of under- *
standing, pah ce and compassion %o we might learn

and re-learp !o ve at peace with.one another o

Imbortance of the Third World

My subject this evening — the United States and the X
~—so-called Thlrd World — is not a v

popular one,
especially in the aftermath of our tro bles with Iran.
So why this choice of subject? It 1s because'we Amen-

\;:15 are woefully ignorant and apathetic about the

W 'byashiugton, D.C .

Q

\ vant today; pethapseven more soin the wake of the recent

veloping countries. of the world,! the so-called
. poorer countries. Some of them are nt) poor at all, if
we consider the oil-producing states ¢f the Middle
East énd many of them are rich in other waysi\for

.
2 r

" * Ambassador Wilkowski delivered this address it then Barry Col-

. leg@Miami, Florida on February 11, 1981, less than ane\month after
che Reagan Administration had taken offi¢e. Her remar
! States oreign policy toward developing countries are |

\summit meeting i Mexico in Qctaber, 1951.
«  Ambassador Wilkowski's address is published in full because the
editors believe her message on the need for better bases for world
peace and understanding through international educauon has spe-

clal significance for Cathollc colléges and universities.

Ambassador Wilkowski is the former United States Ambassador

* fo Zambia and at the United Nations (UNCSTD). She currently
serves as chairman of the board of Volunteers in Technical Assis!« .

ance (VITA), president of Foreign Services, Inc,, an International
consulting firm, and:-has been an adviser on intemnational education~
for the Woodrow Wilson Fellowship Foundation. She reszdes n
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ing of the two words, i 1gnorance and apathy. In reply,
he said; I dor'tknow; and wha¥s more, I don’t care.”
My proposition this evening is that we must know
more about the Third World and why 1t 1s important to
us.
Indeerd, ‘Secre(ary.of State Haig at. his confirmation”
*heaYings last month said the Third World is a mislead-
ing term,"because there is so much commonality be-
tween us. Our foreign policy is covered with the condi-
tions and i issues we have in common.

Out of necessxty we, may at last be learning to care

+

about Theghigird World, ‘as though we were members
of the sam&family, and indeed we are. It is the human
famlly with the accent on human. .

Let me. recgll what one of those Latin Amencan
‘scholars who motivatéd me back in the forties had to
say. He spoke eloquently of “‘the brotherhood of man,
and the fatherhood of God.” Those words made-a
&eep impression and they stuck-with-me in-the many .
foreign countries where I was sent to represent the
United States — in Latin America, in Western Europe,
Asia, and especially Africa. Somehow the sense of °
brotherhood seemed strongest in Africa among oug

- black brothers. And it is a beautjful and very human ,
thing to be a part of thls feehng of brotherhood and

sisterhood. —

It was while I was at Barry that the United Nations
was formed.wigh 45 member states. Today there are

. oyer 150 countries which are members of the United
example, in spirithal and cultural values. But/we °

. Americans are like the man who was aske} themean-

Nations. Many of these are former colonies. We have
« that in common with them. Now they are sovereign,

lnngendent stagfes and we also have that in common.

Sécretaty of State Haig rentinded us that our world
isone in which power in a variety of forms has become
diffused, among these 150 nations. And the Lountries
of the Third World are a majority: At the United Na-
"tions we see how this new power of the Third World is
being directed toward radical change in ghe, institu-
tions and relatxonshxps which were estabjlshed before
they ‘became nations over 35 years ago. . R

Itis not just the revolulion in Iran, or sodial change
in El Salvador, which brmgs the Third World closerlo *
us It is also the growing industrializafion of these .
countsigs and the competition which their tiade poses .
for our manufacturers. It is also their resourcesand the-
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onI we neéd'ftom ,Afnca,and thﬁ/l::ldle East. This j&. ’

. Tanzania in Africa, Honduras in Central Ameri

+College and the wnder Ame

_ence through invasion irr

Something else we hat? in common, Counmes ie)
even.that new giant Brazl, have no ‘petrolg %
sources. We myst shaye s&%ce respuue& vait :
Whether®all of the d'W8rld countnies ;\- th_

and the poor among them. — gfow and femain peace-
ful 1s becoming mcreasmgly important t5~the well",

- *being and tranquillity ‘of the United Stqtes and the
‘world. <, -~ o’\

I would like ¢o gonvinge you thls evemng thatBarry

l%an academic community
have as much at stake in relations between the indus-
trialized couritries of the Nerth and-the developing
countries of the South, as does thgU. S. government |
and, the bady politic at the Unite ations. . -

Toward Better North - South Relations,

The Nox!h Let us begin by examining what1s hap-
pening in thé industrialized North, We see the United
States linked politically, economucally, and culturally .
toits allies in Western Europe and Japan. Our common
economic problems are of greatest concern. In most of

_these countnes of the,North growth rates are low,

productivity is lagging, and high rates of unemploy-
ment and inflation make for an uncertain future. This
uncertamt’y played a role in thé-outcome of oyr recent
Presidential elections. Witness.the very fitst problem
which the new Reagan administration addgessed —
the economic Poblem. how to cut the U. udget,
how to Spur_ production and forelgn trade, xmprdve
employment and strengthen the dollar.

Although a solution was found to the hostage prob-
lem\n Iran, our relations with that country remain

. uncertain. The troubled region of the Middle East con-

tinues to be threatened. Thé war between Iran and Iraq
. goes on. Most ominous’is the continued Soviet pres-
hanistan. We in the’
United States feel that dur economic and mlhtary se:
urity is often threatened by factors over which we
ve little control. The prewous adminigtration was
iticized for lac%?of a coherent and consiftent foreign
policy, for being unreli¥Ble and’ unpr 'ctablé for
seeming to réel from one crisis to th t. There was
even cynicisg, about the basic capability of govern-
ment. But.such criticism w#not limited only to the
U. S. government. The govesnments of Qur ajlies have
been questioned and criticized by their publics as well.

The South: What about'the developing nations of

_ the South? Up to and throughout most, of the seventies,
the U. S, tended to look upon the Third World from a

rathet narrow, East-West perspective, d\at 1s, through
the optic of U, S. relations with the Soviet Union, We .
assumed, and not always correctly, thét the root cause
of most all crises in the developing world were
conununist-inspired. Foreign palicy based on sugh
nhrrow vision Is over-simplification and can be
dangerous. ‘l'he previous administrauon tended to

v v
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back aw ay from this narmw gsLy vision. Thus, itwas
reagsunng to hear from Sur new Secretary of State,
Alexandet Haig, that the U. 5. needs ‘balance in our
foreign_ pohcy, as well as consistency and reliability.
“Secretary Haig recogmz.es that today sissues are high-
ly Lomfﬁex They require a careful weighing and re¢-
om.i’lmg of competing pressures. 1 would add some-
thing from my own experience. The developing coun-
tries want to be seen as their own, and not somegne
else’s agents — not the Soviet Union’s agents, notthe
agents of the United States. This.is neo-colonialism
and has no place in tdday’s world. The developing
countries value their mdependence ‘above all else.

* Manyfought and died for it, as we ourselves did over ’

200 yearé'ago Here again we find an glenfent of com-
nﬁnahty s

One of the most d15tmgu1shmg features of the new
developing nations 1s their aggregate “people power.”
They h&d three-fourth’s of the entire world popula-

tion of 4+billion people. This is expected to tise to 6

billionin the year 2000. Most of thlsmcrease willoccur *

in thé developing countries. And it is not just people

‘power w hich makes them a force to pe reckoned with.
Itis their growing economic and political pow er, based
“on the richies of their resources a@eﬂ majonty voice
.in world councils. .

The Third World has been gro:}ng ecopomically at
arate 6f 6 percent over the past 10years. This is almost *

dou_ble t e here and in other countries of the
North. ited States based multinational cor-

porations’ inding, that business with the Third

- World can spell the difference between profitand loss

“in their total domestic and i
Thgge 120- o'ﬁ countries
homogenous They ar
tinct. And our foreign policies must recognize these
distinctions. There are the oil-producing states in the .
Orgamzatlop of Petroleum Exﬁortmg Countries, or
OPEC. They are not all sheiks riding arqund-the'desert
"in Rolls Royces, although some do. OPEC also means
Venezuela in Eatin_America an/d -Indonesia in Asia.
Average annual rﬁmes vary widely within OPEC,
from over $15,000 @yeat in Kuwait in the Persian Gulf
to around $360 in Indonebia. These two developing

ernational operations.
e Third World are not

. countries are very different frem the city-state

economies of Singapore and Heng Kong, and from
South Korea, Taiwan and Brazil. Thése newly indus-
trialiZing countries are now aggressively engaged in
producing for export — wearing apparel, foptwear,
radiofnd TVs. CHeck the clothes in yout closet some-
time and bé surprised at how few are from the United
States and how many ‘are from the Third World coun-
tries. And don't¥xget that when you drive to the gas
pump, nearly one halfof what you buy comes from the
T‘“EQ World, - ¢

As gi\e developing countries sell and earn dollars,‘
whether it be crude oil from Nigeria, ot jogging shoes
from Brazil, they turn around and buy from us —

hly differentiated and dis- ..
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American wheat and gram, farm tdols, and hxgh
" technology goods and servicesr And so there are these
new connectjons and links between the U. S. and the
- Third World. ¢ e

There are two other categories among the develop-
ing couptries. the so-called middle income couptries,
like Egyptand the Philippines, and then the puvrest of
the poor, like Haitj and BangIadesh

But desp all the dlfferences betV(een and among

- united front at the United Nations, ag they make.

common cause in a politically powerful'group of de-

veloping coyntries. But we in the North don't always

" listen, nor do we hear. W& don't always understand -

whiat they’re saying, and we don't always care. What
these 120-odd countnes seek is a kind) of affirmative
action, ®dr equity and justice on a world-wide scale.
_And’because "they represent three-fourths of the
‘world's popul::txon of human beings; they believe
firmly in their entitlement. Where their cause has been
well-reasoned and non-confrontational, and where
* .they can show that both the North and South stand to
gain, negotiations at the U. Nrhive been smooth and
successful.

As we and they gain experience in discussing and
negotiating with one andtiver weare discovering a new
style of dJJDIomacy It replaces an old style whereone
side tended to patronize the other by assuming
superior knowledge and experience Perhaps the
parent-child analogy helps to illustrate the old style.
The new style requires a more sophisticated sensitivity

- and is based on the premise that equity and justice are

-eseential in relations between spverign, independent -
states, howevér small, however poar orrich, whatever
form of government,and however different their cul-
ture and traditions from ours. .

_ C\mx:fhct ot Peace? .
Let us reflect foFa moment on a recent case of

North-South dialogue in which lack of sensitivity and,

reality on one side seemed to be matched by resent- .

.ment and extteme radicalism on the other. I refer tothe
case of Iran. Iran enjoyed fising revenues from oil.
This permitted a rapid drive toward modernization
and regional military preeminence. This was achieved
under a highly centralized and autpcratic leadership
which the United States helped Wjtall and support,
Pet gapita income in Iran rose to nearly $2,000 in 1978.

try relied heavily on imports of foreign technol-

prominent position and our assotiation with a form of
Jeadership which was m:'reasmgly repressive and un-
popular. We failed to give sufficient attention to popu-

countries, they can and do present a

and foreign advisors, many of them ‘American, .
Irjevitably, we came 6 b resented because of our -

.t (
through public demon;stxatxons ing state of near anar-
chy. -

There are many reasons why the United States and.

. its allies st give serious and systained attentfn to
developing ¢auntries. Their potential for regional

o %7

e
. dl%stablhz.anon is enormous as they restructure their

socteties and economies to make them more eqwteble
_and just. But pefhaps the most compelling reason is
“Bur own national self-interest. Neither North nor
South can be at peace or prosper without strengthen-
ing our cooperative links. Both North and South are
concerned with"political instability; both are affected
by the world edBnomic slump. Overcoming these
common problems cannbt be a zero sum game, where
one side wins and the othér loses. Both North and
South must enjoy peace. Both must prosper together.
*Otherwise, tensions will rise and stability for both will
- be endangered.

‘Global Issues

Andnow foralook at a few globalissues which pose
common challenges and opportunities for both North .
. and South. The list is lang, with poverty the over-
arching isshe. I 1 thought we might limit our discussi
to theee of the most important: jobs, food and energy.

*  Trade: Trade le and mdustnahzatxon is an.important
issue“for the Third World ‘as a source of jobs and
foreign exchange earnings. The South resents the .
enormous disparity between its share of world indus-
try (only 9 percent) and the fact it has 75 pgrcent of the
world’s population. The South wants vjil much to
increase,its share of world industry It argues its case

- on gxounds of equity- and justice,"as well as a more
” ‘human’ existence. )

¥

< Even with a'small share of world mdustry, the South

.is emerging as a strong competitor in a number-of -

sophisticated areas, such as elgftronics,. but also in

wearing apparel, as we mentioned earlier. The rate at

which industry is expanding in the South is double
- that in the United States. '

As industry grows in the developing countries, the

“become better markets for U: S. capital and other
equipment. This helps our economy. Today one out bf
every eight jobs in U. 5. manufacturing produces for
export. And one in threé acres of farmland yields crops
for ort Per aps most significant to understanding
hdimportancé’of the North-South connection is the

fact that the developing countries of the, South take 38
percent of all American exports. We are now exporting *

more to*the Third World $han we are to, Western ™

Europe, the Soviet @hion, Eastem Europe and Chma
combined. -

Some analysts believe that the develuping countries
could well be the’ most dynamic source of glubal
grodth, if the international trading system remained *

hraﬁiiﬁéﬁ’ toward Iranjan leadefship until the situa-- ~Tree of trade barriers.
" tion finally exploded in"révolution. Iran was once a

major_force fot tegional sfabﬂity It now lurches

— - . *

. But what akout competition for U. S. industry, yOu
may ask? Should Amen{.an businesses shut n just

39 - .
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to make way for the Taiwans, %;eas, and Hong
Kongs of this world? What about Alnerican jobs and
income? Before answering, try to, think of the interests
of our entire nation, not just your own individual
interests. Try to think of all the consumers.in Ameri¢a
_who, generally want quality but low prices. Should
some high-cost, rion-competitive, dymg industry in
the U.S. be coddled by protectionist barriers? Ot
would ft be better to help them to adjusly to retrain -
' their workers, and to shift'to new fast- grosgfhg, com-
petmve industries? These are some of the questions
wein the United States and the new Reagan Adminis-
tration must face.

Energy: Turning now to the issue of energy. A re-
cent suryey of what college stydé'm know “about

aboutthe degree of American dependence o ign
oil. The fact of the matter is that about 48 p , or
nearly half of our petroleum supplies are imparted. Of
this nearly 95 percent comes from Third World coun-
tries — Saudi Arabia, Nigeria, Venezuela and others.

But it is riot just the United States and other countries
of the North which are deeply dependent on imported
oil. The developing countries, which are expanding
their ind®trial production for éxport, are also
dependent on the oil pRducers. The Irapian revolu-

world gconomics showed sericus mxsconce!tions .

tion and the Iraq’-lxan war have hlghhghted the fact .

that the world’s petroleum supply is dominated by a
few producers concentrated in the troubled region of
the Persian Gulf. .

The common challenge before North and South is
how to assure more orderly management of oil
supplies. We in the U. S. are only ‘beginning to prac-
tice conservation and to put science and technology to
work in search of new and rénewable energy supplies.

On my recent trip to China, I was impressed with
how dramatically different are patterns of energy con-
sumption there and here. Bicycles and walkers are
everywhere in China. Trucks and cars are few and far
,and mostly government owned, not private.
inese Foreign Minister bluntly told our dele-

is one_.of those common concerns that cries out for a
mutually beneficial global solutiem.

When I was in Africa I drove 1,000 miles by motor -,
car from the heart of the interior to the Indian Ocean. I
scarcely saw another vehlcle) except- huge trucks

exgmg heavy g?ods Many ®f these African
;{T ies are only now beginning the transition from
traditggnal to modern energy consumption, some-
thing we in the United States experienced many years
ago. And yet the future development of their-
economies will depend on predictdble supphes of pet-
roleum at predictable prices. Here again, theit inter-
ests and our interests converge. The only answet
seems to be in more — not less ~ North-South Zoop-
eration, perhaps through some gort of international .

erica to conserve,

agreement on the price and supply of oil. But oil is the
Third World’s only bargaining card and, it needs to
handle it carefully in negotiations on other issues as
well. And so they are cautioys about playing the oil
card. . ,

Food: Tumning now to the issue of food. World
hunger and malnutrition are mainly concentrated in
the developing countrigs. Yet the South does not pro-
duce enough food to feed its people,-nor do they
always earn enough to pay for all the food they import.
Rather, they must borrow. This makes the South’s
debt problem, already enormous from energy im-
ports, even greater. N

Only recently have agncultural experts come to ap-
pxecnate that many countnes in the South, particularly
in Asia and Africa, have the potential t&increase food
pmduction at pnges ator near current world prices. In
contrast, as we in the United States increase food
production, our prices rise. The dollar loaf of bread
may soon go the way of the five cent cigar and the
thirty cent gallon of gasoline. Thus, 1t is the common

- interest of rich and poor counitries ta increase agncul-

tural productlonlmhe food deficient Third World. For
the South, it is agvay to overfome malnutrition, in-
crease employment and fre forexgn exchange for_
other imports. For us in thg North, 1t would mean
reduced inflationary pressutes. Certainly we would all
welcome lower prices at the supermarkets.

Looking back over the three global issues we have
reviewed — jobs from industrialization and trading,
energy, and food — one conclusion is apparent. Seri-
ous domestic study and inter-action between the pub-
lic and private sectors on these 1ssues 15 called fqr if the
new administration 1s to develop coherent national
and foreign palicies. Forelgn policy on.any subject 15
not worth much unless it has the support of. an in-
formed American public solidly behind it. But so far
the American public remains woefully ignorant about °
North-South linkages and mytual interests. Not just
;in)‘e issues of food, jobs and energy, but on Y other

Gbal problems such as world population, the world’s
monetary system, and supplies. ol’ raw materials.

-

Significance for Academe

If you have patiently ;tayed with ;ne this far,’youare
probably asking yourself, what does all this talk about
the Third World and North- South cooperation mean

. for student;;, faculty, and administrators of Barry Col-

lege? My reply is to pose some challengin tions

for this institution.

For example, what happened to the close links
ich Barry had with those Latin Amgfi#an scholars
who expanded the minds of buth faculty and students
inthe 1940s and started at least one un a foreign service
career? Why Is it that Barry, strategically located asitis
here in the gateway to Litm Amterica, has only re. )
cently introduced a majo\in international stadies? X
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" Why is it with such a rich resource as one-third of its
student body from Latin America and the Caribbean
that there are not closer study and wodung links with

-these coun 8s?

-The Greater Miami area is ,mcreasmgly attractive
] I ns which de-
pend on business with Latin America large share -
of their profits. How is Barry College using these po-
_ tential absets? For example, to whatextent does-Bar-
Iy’ School of Business Administration consult with
. Tepresentatives of these international businkss corpo-
tatlons’ Does it invite them here as lecturers? Does it
tailot the college curriculum to better prepare students
for jobs.yvith these corporations? Dogs it interest these
corporatwns more in support of what Barry 1s dong in
the international studies figld?

.Otherideas‘are suggested for the School of Nursmg
To what extent are stirdent nurses glven the opportu-
nity for internships i those World countries
where the Dominican Sisters of Wjan are alxeady
workingon problems of health and poverty, as in Peru.
amd in Kenya? Faculty and studénts might benefit

_ from opportunities to do t ch on these .problegn

of health and ‘poverty be countering them tor
the first time after gxadt@fﬁ@h i

‘Many more questzons c'ould be raised and addressed

to other departments as to how Ba students are

-being prepared 'to-play their role’ as informed and,
"engaged citizens in the comphcatgd world in which we
live It is not as'simplasg world | ﬁnew at Barry 35

yea'rs ago It is a'world of ma ore nations, ‘and

many more problefns. It is a wigld which brings us all

" closer together every day. Paculty and studehts to-
gether must achjeve a better” derstandmg of this

world. Itisa ptoﬁl’em for the'entire general education *
_prggram, not just infernatiohaTsludfes in political sci- "

ence, howeveqproﬂﬁmng this inttiative. More funda-

- mental questigns- 4re; raised. What is Batry’s basic . .

dommitment to mterhaﬂ’oaal%ducatmn? Does it follow
a'plan for infusing.a globalgerspechvf into its general
education program?

.

\ It has béen said that Amedcans need a better com"
prehension of ourplace ang potenhal inaworld which
still expects much from America, but no longer takes
‘American supremacy fot granted. Recently, a distin-
%:ushed group of dePstatesmen led by Willy Brandt,
e former char%ellor of the Federal Republic of Ge-
. mgny, fooked at the problem of North-South rela-
‘ !

- N T

N . ‘..

tions. They addressed their recommendations as
much to the youth of toddy as to its present leaders.
They urged students to hold a belief in man, in his
human dignity, in basic human rights, in love and
generosity, and in reason, rather than force. One of
our greatest strengths as a nation, quite apart from the
fact that we have the largestand strongest economy on

earth, is our strength of moral values and political .

institutions.

But Barry Ras.a natural advantage when itcomes to .

values. True tv its mission, Barry teaches and debates
these values in the richness of world history and litera-
ture, and all that goes into a truly liberal agts educa-
tioh. But it is the global dimension of this education
that should also be of concern. It is the relevance of
these time-honored values to current world problems.

[

Education for Better
- World Understanding

Before concludmg, should like to challenge Barry

to review and assess its global perspectives and com-
mitment to international education. Such a process
mxght begin, for example, with the economics de-
partment searching for common ground with the lan-
guage department; with the School of Nursing inves-
-tigating reasonable linkages with the social scences;
and with business administration considering what it
may have in common with political science, and
perhaps even anthropology. Such relationships are
the new, interdisciplinary way in which our sogiety is-
*moving. Anditis the way in which solutions are being
sought on the global issues of food, energy, health,
and jobs in relations between our somety and othér’
societies.

The new links between the 1ndustnahzed North and

“the developmg countries of the South are too impor-

tant in today’s world fo be left only to the.diplomats,

only to the bureaucrats, and only to governments. If -

these relations are to be successful, they also need the
engagement of an informed Arherican public- which
can offer intelligent support and criticism, which-un-
derstands the 1mportance of the human element and
of human values in these relations, and whigh has
learned how to ctoss disciplines. The task muSibegin
here on campus, and move on between this college .
and its immediate community, and collaburatively be-
tween this commumty and different nationalities,
both here and abroad Thank you.
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The fresh air is still blowing. Gome windows may
have been shut but others have been opened. Through®
* those windows the Church of ]esus Christ stil] looks
out on a world, and a human society, in the throes.of
change so swift as to outstrip all that has gone before.
Whatever might be said for the successes or failures of
Vatican I, from a perspective of over fifteen years, one
thing at least is certain. the Council projected the
 Catholic Church into a spasm of change thit has rap-
idly brought it face to face with the dawning global
century, What this means raises many questions, not
the least important of which is the meaning of Catholic.

Does * Cathohc mean something else today —
, moreor less — than it did before the Council? That the
Church has always been universal, a Church for all

nations and peoples, has been its mesSage and mission -

since the beginning, Vatican II reaffirmed this belief
. but with a new consciousness of an emerging global
interdependence related to, but quite separate from
the dynamics of preaching the gospel and baptizing.
The Council clearly saw, and encouraged, the gtowing
community of nations and committed the Church toit.
= Through this commitment the official Church also
opened itself to the demands of global interdepend-
ence, It assumed responsibility for a world made up
not only of Catholics, or.even Christians, but all reli-
gious creeds and even non-believers. It recognized
. that truth and freedom are precious items wherever
they may be found, and accepted its own responsibil-
“ity to protect them.

In the ecognition of its role’m an emerging global

society, and in the acceptance of its own responsibility .

inthe process, the Church bégan (even if dimly).to see

itself differently. It had always béen a Church for.all

_people, but now it had begun groping for an idennty
as a Church of all people.

The ptu;pose of this paper is to show briefly that in
this awareness the-Church began to emerge for the
first time ‘as fruly a glabal or world Church. We as
educators might ask ourselves, are we prepared to live
in a global society, a world Church? Are we preparing
those' we teach to live in this, kind. of world and
Church, contribute toit, and d&np a consciousness

- Father Crocker was Iur:neﬂ? Dearn of Franklin College in Luzano,
Switzerland and consultant
clation of Jesuit Colleges and Universities in Washington, D. C.
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,non-bellevers alike,?

VATICAN 1L WORLD VISION AND GLOBAL CHURCH

K ' | John R. Crocker, S.}

of their own responsibility for it?
The C@thohc Church has professed itself universal,
a Church'’ for all nations, peoples, cultures from its

earliest years. “Go forth to every part of the w ohd, and

proclaim the Good News to the whole creation” was
the command of Jesus, tHe Founder (Mk. 16, 15-16).
“Make all ndtions my disciples” (Matt. 28, 18), “and
you will bear witness for me . . . to the ends.g§ the
earth.” (Acts1, 8). Startmg from Ierusalem the Apos-
tles fanned out té most parts of the then known world.”
Especially Paul, aware of his mission to “lead to-faith
and obedience menin all nations” (Rom. 1, 6), traveled
}Pé civilized world much as do modern day Popes.
rom that time to our own the message has been
carried by hundreds of thousands of believers to every
part of the globe. The Second Vatican Coundil could
not have more forcefully reaffirmed the universal mes-
sage and mission of the Church, “a Church which
speaks every language, understands and embraces all

tongues in charity, and thus.wvercumes the dispersion

of Babel.”?

In practically gvery document, but- especially in
Gaudiym et Spes the CRurch speaks not only to its'own
but to all people, all ver the world, believers and
erefore, the world which the
Council has in mind is the whole human family seen in
the context of everything which envelopes it, it is the
world as the theatte of human history, bearing the
marks of its travail, its triumphs and its failures . . .* It
is to the credit of the Bishops assembled at the Council
that they sensed a new world order on the way, a
community of nations,* increasingly aware of
de endence on each other even for survival. * No more

g symbol of this reality can perhaps be found

‘ than the picture of pur planet televised front the inoon
— a beautiful blue and white balloon, seemingly so,

small and alone, suspended in the vastness of cosmic
space.On t}us small balloon we all live and struggle to

1 LumenGmtimn 1. Vatican Council Il The Conciliar and Post Cdncil-
war Documents, Xeneral Ed., Austin Flannery, O.P., Costello, New
York, 1975. Reference in ea;h document ated 43 tu the patagtaph

number of that particular document.
2 Gaudium ef Spes, 91 ) ' . ’
IIbid, 2, .
mm . -
3 Ibid, 2. 45 ,
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survive, and consciously or not we do it together. The
Council appreciated this fact and called for a new
undetstandmg of the “common good:”

. Because of the closer bonds ,0f human inter-
dependence and their spread oveér the whole
* world, we are today witiiessing & widening of the
role of the common good, which is the sum total of
social conditions which allow people, either as
groups or as individuals, to reach their fulfilment
moze fully and .more easily. The whole human
race is consequently involved wnth regard to the
rights and obligations which result. Every group
must take into account the needs and legitimate
aspirations of every other group, and still more of

- the human family as a whole.®

What the Council sees in this new world order is a
growing communion among all people made 1mpera-
tive by their increastng interdependence, a world 1n
which the line between national and international
intezésts is npt easily drawn, in which instantaneous
communication is a daily fact of life. It is the goming-
to-be of a ““universal culture.”? But this universal cul-
ture as it gives shape and form to the wholeis in reality
a rich mosaic of individual cultures.®

-t

""Pluralism,” wisely remarked the Council Fathers,
is “the hallmark of our age.”® The world vision of tHé
Council and of the nations’ stmggbng to organize
themselves into an international body is not one of
dominating or transmuting particular cultures, but a
unity of diversity. The global common good is both the
good of ay nations as individuals, as well as the good
of all nations bonded in a community. The responsibil-
ity of all people, singly and joined together into inter-
national bodies'must be ’to Build up a better world in
truth and\justice.”t® -~

The obstacles and challenges in the way of lmeeung

demands “abolishing pt(‘)fiteenng, nationalistic ambi-

tions, greed for political domination, schemes of mib-

tary strategy, and intngues for spreading and 1mpos-

ing ideologies,” 1! It also meahs banding together for

the welfare of those millions of people depnived of

even the minimum of the world’s gopds.!? It further

means joining to alleviate the misenes of refugees

dispersed throughout the world, assisting migrants

and-théir families. 3 To thisendeavor in union with all

people the Sécond Vatican Council commits the
v

“lbid, 26, . J

7Ibid, 54, . i

¢ Ibid,

* Humanae Personse Dignitalem, 1.

19 Gaudium et Spes, 55.

" Ihid, 85.. ,

1 1bid, 9.~

13 1hid, 84.

. this goal are staggering. The global common good .

Church, 1ts vision, and its resources.

The Church offers. “the vision of one world”ls
founded on the “surpassing dignity of mankind,”

“universal brotherhood.”'¢ Because the Chu.rch is
"not tied exclusively and indissolubly to one race or
nation, to any ongpartncular way of life or to any

—

customary practiseq, ancient or modern”!” it has the
unique potential for continually uplifting the customs
and practises of all people into a new unity. The
Church can be both a “sign and instrument of com-
munion for . . , the whole world.”’18

The Council further urges all Catholics to “share in
the efforts of those people who, in fighting against
famine, ignorance, and disease are striving to bring
about better living cdnditions and bring about peacein

‘the world.”” The £a1thful continues the 'Council,

“should be eager to collaborate in projects initiated by
private, public, state, or international bodies, or by
other Christian or even non-Christian com-
munities.”’1% For whoever “contributes to the de-
velopment of the community of humankind on the
level of family, culture, economic and social life, and

naional and internatianal politics, according to the-

plan of God, is also contributing in no small way to the
community of the Church in so far as it depends on
things outside itself.”’?° In the deliberations and
documents of the Second Vatican Council the Church
officially as abody put itself on record as ready to share
its responsibility for the building up of a more human

" world, ofa new and universal culture, of a unity of all

people with respect for their particular nationalities,
cultural pluralities, aspirations, and even religious be-
liefs.

In the document Dignitatis Humanae the Councjl af-
firmed categorically that every “human person has a
right to religious freedom.’’2! No one can be forced to
act against personal religious convictions, nor against
conscience. Nor ¢an anyone be prevented from acting
according to conscience.?? Children are not obliged to
attend classes in.school'w hich are against the beliefs of
their parents.?* If a state religion has been established,
the rights of all its citizens and religious communities
must nevertheless be recognized and respected. No
autharity exists which might compel a person to accépt
or reject a particular religion, Given the seriousness of
this right to religious freedo®, its protection “is the

*
i

14 Ibid, 57. ' ) .

13 Ad Gentes Divinitus, 19, 21, 22; see also Lumen Gentium, 13, 17,
¢ Gaudium et Spes, 92

Flumen Gedtiun, 9.

1 Ibid, 1. +

¥ Ad Gente Dx’vi?lhts, 12
20 Gaudium et Spes, 44
u Dig;xftatis Humanee, 2.

32 Ibid, 3.

BIbid, 5. oo .
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fommon responsibiiity of individual citizens, social
groups, civil authorities, the Church and other reli-
gious comrhunities. Each of these has its own special
responsibility in the matter according to its particular
duty to promote the common good.”?¢ In the eyesﬁ)o.f '
the Council, the Church must also assume its respon
sibility for the safeguarding of not only cultural
pluralism but alsg of religious+pluralism. Truth must
be respected wherever it is found. :

The Council confes‘ses that truth can be found out-
side the formal limits of the Church. Even in the realm
of revealed truth the Council admits that the “’heritage
handed down by the apostles was received differently

_ and in different forms.’2% Speaking in the context of

the Eastern churches the Council concedes that
““sometimes one tradition has come nearer to a full
appréciation of a mystery of revelation than the other, .
or has expressed them better.””26 And so the truthof
revelation may be found in other Christian churches,
and in a preeminent way in the Eastern Christian
churches. But truth is not restricted to Christianity.

The Jewish people have yeceived the authentic reve-
lation of God in the Old Testament. Their role in salva-
tion history is assured, and Christians and Jews share
a common spiritual Heritage."’ Hinduism also man-
ifests an expression of the inexhaustible divine mys-
tery, as does, in its own way, Buddhism. Con-
sequently, the Church rejects nothing true or holy,
and confesses that other “precepts and doctrines.. . .
often reflect a ray of that truth which enlightens all
mankind.’’28 The Council deplores even that “dis-
crimination between beljevers and unbelievers” and

" calls on all, believers or not, to “help establish right

order in this world where we all live together.”?*

At this point we canreturn to an initial question. The
Catholic Church has always believed itself to be
Catholic and universal, a Church for all people and
nations. Has the traditional understanding of this be-
lief changed, or atleast been nuanced sjnce VaticanII?
In summary, Vatican II in clearest terms addressed
itself not exclusively to its own flock, nor even to,
Christians, but to all nations and people whatever
their religious belief. Moreover, and more impor-
tantly, the'Vatican Courcil accepted the Church’s re-

sponsibility for the world coming-to-be of which it saw

itself a part and even an animator. The official Church”
put itself on record as bending all its efforts to bring
about a new humanity, a new universal culture based-
on the interdependence of all nations, and the com-

»

24 Ibid, 6.

2 Ibid, 37. ¢
27 Nostra Aelate, 4.

2 1hid, 2.

 Gaudium ¢t Spes, 21.

&

. ¥ Unitafis Redintegratio, 21, 22. . (\/

mon good of humanity. The Qﬁxrch clearly accepted
its responsibility to safeguard and protect individual
freedoms of culture, conscience, and, even religion —
whatever the religion or lack of 1t. The Church pro-
fessed its readiness to join with all people and nations

_of whatever belief to bring about this new world, new

‘Brotherhood. The journeys of the two subsequent
Popes and their addresses to the.United Nations af--
firmed dramatically the Church’s commitment to and
responsibility fOr its part in bringing about this new
world order,

Paul VI was the first Pope to address the United
Nations. On the occasion of its 20th anniversary he
offered congratulations and-gsatitude, and affirmed
that the United Nations speaks to the consciences of us
all. “"We must all start thinking aboyt mankind in a
new way. We must think in a new way about the
common life shared by all people. We must think in a
new way about the paths of history. We must see in a
ngw light the destiny of the world, in the words of St.
Pall; “Put on the new man.”’30 4 ~

Pope John Paul Il fourteen years later also addressed *
the General Assembly of the United Nations. His tone
was less optimistic than that of Pope Paul, and the
intervening years had thrown into greater relief the
critical problems pressing on humanity and threaten-
ing the vision of unity. Peace seemed further away,
hunger more prevalent, the gap between the rich and
the poor was becoming ever wider rather than nar-
rower, and the threat of rearmament over-rode all.
The Pope reminded the delegates assembled that we
all share one world which is the home for us all. For’
survival we must unite in common service to human-
ity. In union with the efforts of all people of good will
the work is beginning to bear fruit. Above all, the Pope
endofsed the Universal Declaration of Human Rights
and the freedom of thg human spmnt which it en-
shrines. He concluded his address with a word of
esteem and deep love for all peoples, the nations of the

earth,and for all human commun\it}ie/sl-‘-—\
At the Second Vatican Counall, in the journeys of

- the post-Vatican Il Popes, and‘in their addresses to ﬂne :

United Nationsthe official Church has asserted itsrole
and responsibility in the bringing about of a new age, a
global age, a world-responsibility beyond the bound-
anes of its own dogmas and practises. In the process
the Church must inevitably have begun to see itself '

differently. Alwaysa Churchf(fr allpeoples, itbeganto —

be a Church of all peoples, a world Church. As the
theologian Karl Rahner once concluded, 1t does ap-
pegr meaningful and justified to consider Vatican Il as
t rst major official event in which the Church ac-

F

3 Acta Apostolicis Sedis. October 4, 1965. Address of Pope Paul VI to
the General Assembly of the United Nations in New York Traps-
lated from the French by this writer. *

i Apostolicis Sedis, October 2, 1979. Address of Pope John Paul |

II to théGeneral Assembly of the United Nations irL Nefw York.
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tualized itself preasely as a world Church.”*? th
considerations otherthan the documents and deliber-
ations of the Council he further substantiated this cori-

tclusion. “’For the first time a world-wide Council with
a world-wide episcopate came into existence and
functioned irdependently.”’3? Although at the First
Vatican Council Asian and African episcopates were
represented, most delegates were missionaries of
European and North American origins. It was only at
Vatigin II that native non-western Bishops took their
plac® as Church law makers on an equal footing with
their western peers.

The approval of the vernacular languages in liturgi-
cal worship also precipitated a "leap” to the world
Church. Latin had been the common language of
western civilization, the language of a small and par-
ticular cultural region. At Vatican 11, the Church
categorically declared itself free from ties to any one
particular race or nation, way of life or “’custompry
practises, ancient or modern.”3% The victory of the
vernacular in the Church signalled unmistakably the

- coming-to-be of a world Church whose individual

. churches exist with a certain independence in their
cultural spheres, inculturafed, and no longer a Euro-
pean export.3¢ -

The theological and historical consequences of Vati-
_canll, according to Rahner, are paralleled only by the
., movement in the first century from the’Palestinian

Church of Jesus to the Gentile Church of Paul.
Theologically speaking, Rahner divides Church his-
tory into three great epochs, the latest of which has
only just begun and first became visible offically at
Vatican II .

The first era of the Chu‘-’s existence was very
brief, hardly outlasting the life of Jesus Himself. This
was the period+of the Palestinian or Jewish Church.
Centraltoit was the salvation event, the life, death and
resurrection of Jesus, which happened in and for Is-
rael. The Church’ was then conscious of itself as a
Jewish Church, faithful to thé beliefs and laws of
Judaism. Non-Jewish converts and the missionary ac-
tivities of Paul changed this.

The second era:emerged through an essential re-
thinking of the theological content of Christianity. The

" establishment of the Gentile Church by Paul was more _
than an adaptation of the Jewish Church. When Chris- -
tianity took roct in and for the Gentile people a radi-
cally new period inits history began. Rahner believes

!

that pivotal to this essential shift of consciousness Mfy

3 KarlRahner, 5 J., ”’I'owardsaFundamentalTheolog:callnterpre-
fation of Vatican 1.’ Theolo,gxcal Studies, 40, No. 4 (December, 1979),
p. 717.

3 Rahner,' 718.

34 Sacrosanctum Concilium, 36.
. Gaudium et Spes, 58.

3¢ Rahner, 719. P
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_changed in the salvific relationship between God and

~

’

the decision taken by the offical Church of that time on
the quéstion of circumasion. I the Church declared
the rite no longer necessary, something essential was

His people. The problematic of circumaston for the
early Church was ultimately atheological one. When 1t
was declared superfluous for non-Jews many other
consequences followed for the Church. “abolishing
the Sabbath, moving the Church's center from
Jerusalem to Rome, far-reachmgbmofilﬁcatlons n
mioral doctrine, the'rise and acceptance of new canorn-
cal writings, and so forth.”37 These consequences
were so critical for the Jewish Church that Rahner can
only conclude that what happened was a “genuine
caesura or break.” ‘

Gentilé Christianity grew and spread and took
shape as the Gentile Church in th& Medﬂerraneam
area, the European Church of the Middle Ages and
the Cathdlic Church of the Western world. This Chris-
tianity was exported as a commodity the Church really
did not want to change, but was “’sent throughout the
world together with the rest of the culture and civiliza-
tion it considered superior.”38 The sun of the Church
asa purely Western phenomenon began to set at Vati-
can I. . N

Rahner contends that the momentous changes in
the Church’s mterpretahon of itself effected by Vatican
Il were as radical andultimate as those w hich occurred
at the time of St. Paul. If he 1s cotrect, then all of us
stand now on the brink of a new era whose pos-
sibilities are only dimly imagined. The global century
for all humanity and the &hurch itself has already
dawned.

In the light of the global vision of n:ehand its mis-

- sion offered us by the Second Vatican Councikwe can

return to other questions asked a beginning of this
) paper Are weourselves prepared; e prepar-

ing those we teach to live in this global world and
global Chureh, to contribute to it, and to develop a
consciousness of personal responsibility for it?’ If we
take seriously the thrust of Vatican II, especially as

interpreted by Rahner, and appreciate the implica-

ti’ans of it, then we as Catholic educators must be
planning to educate citizens for a global century and
the people of God in a world Church with.a "lively -
tonsciousness of their own responsibility for the
world” as the Council admonishes-us.3® Or, as Peter J.
Henriot, S.J., put it in his address at Gonzaga Univer-
sity in Spokane, ”So we must ask ourselves how ‘we
can work for — educate for —a world which combines

both )ustlcegnd‘smw\l a world of a humane and
- sustainable future

=

3? Rahner, 722, ¢
38 Rahper, 717.
¥-Ad Gentes Dithnitus, 36.

et Peter Henrot, 5 ]., “University Education for the Year 2008,
t lssues in Catholic Higher Education, Vol 1, No. 2 (Winter
) p- 34. , .
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The Council itself dedicated only one short docu-
ment to education properly speaking, Gravissimum
Educationis, although the topic surfaces throughout
many of the other documehts. In the education state-
mentmany of the themes already considered are again
émphasized. At the outset the document stafes thatall
people “have the inalienable right to education. This
education should be . . . conducive to fraternal rela-
tions with other nations in order to promote true unity
and peace in the world.”#* To develop this world con-
scioa(ness the Council encourages contarts between
pupils of different backgrounds.4? Entrance ‘Into
Catholic universities should be made easy “for stu-
dents of great promise but mogdest resources, espe-
cially those from newly developed countries. 43

The collaboration and cooperation theme is again
highlighted by the Counal in relationship to educa-
tion. This collaboration of Catholic educational efforts
should také place on the diocesan, national and inter-

- national levels. Academic institutes are encouraged,

as well as international congresses. Saentific research
should be allotted among the schools, comnfinicating,,
the results of research among themselves. The Council
recommends an interchangg of professors on a tempo-
rary basis.44 Special areas of concern for which
Catholic colleges and universities are ideally suited to
contribute are those of population growth, social and
family legislation, the migration of country dwellers to
the city, the human necessities of £od and suitable
education. The Council concludes #n the document
Gaudium et Spes with the hope “that there will be
Catholic experts in these matters, particularly in uni-

- versities, who will diligently study the problems and

¥

" s,

pursue-their researches further.”’4$

What appears asked for, 1n a word, on thespart of the
Catholic schools is acommitment tonternational educa-
tion. The purpose of international education was well
articulated by UNESCO in 1974:

" In order to enable every person to contnbute ac-
tively to . . . promote international sohdanty and
cooperation . . . the following objectives should
be regarded as major guiding princples to educa-

. .tional policy: a) arr international dimension and a
global perspective in edugcation at all levels and in
all its forms; b) understanding and respect for all
people, their cultures, civilizations, values and
ways of life, including domestic ethnic cultures’
and cultures of other natjags;-and c) awareness of
the increasing global interdependence between
people and nations. . . .4¢

D -y
4 Grgsimum Educationis, 1,

. 4 Tbid, 10.

“ Ibid, 12.
45 Thid, 87. °

# “Recommendations conceming education for international un-
derstanding, co-operation and peace and education relating to

5
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_wellas acommitment t
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The words of the UNESCO document could not be
more evocative of the pnngipal themes of Vafican IL
international solidarity and cooperation, global
perspectives, an awareness of global interdepend-
ence, understanding and respect for all peoples, as
lurabism 1n ethnjc minonties
and in people from other countnes and cultures.

In a more explicitly Catholic con_textt‘ the purpose of
international education is to bring to the campus
community andall those it serves an awareness of the
global dimensibns of humanity and the Faith, the uni-
fying vision of a common human destiny and a uni-
versal salvific will. The"United States’ Bishops in their
1980 pastoral on higher education called for “an inter-
national point of view ... evident on the Catholic
campuses.”4” Fr. William Rewak, S.J., President of
Santa Clara University, commentigg on the Bishops’
pastoral in ACCU’s Current Issues journal, sees in the
statement a challenge to Catholic universities and, on

their part, a “willingness to shed the last vestige of ,

provincialism.”*® The cornerstone of international
education on the Catholic campuses must be educa-

tion for peace and justice. The Winter 1981 issue of,

Current Issues in Catholic Higher Education developed
this theme. '

Closer to home, education for peace and justice and
global awareness start from a respect for ethnic diver-
sity in our own country. In the minds of the Counal
Fathers, the United States Bishops, and the statements
from UNESCO global cultural pluralism also encom-
passes the rights of minority people in a dominant

_ culture — their own traditions, symbolic expressions-

liturgies, and theologies. .-

The presence of ethnic minorities in the United
States has been established as integral to the American
tradition. Recent 1980 Census figures (though cer-
tainly provisional and probably inaccurate) show an
11.4% increase of ethnic mirforities in the United
Statesover aten year period. In the general population
Whites CW‘%) Blacks, 11.7%; American In-
dians, Eski euts, .6%; and Chinese, Filipino,
Japanese, Asian Indians, Koreans, Vietnamese,
Hawaiians, Samoans and Guafnanians, 1.5%. Other
groups include other Asians, Mexicans, Puerto Ri-
cans, Cubans, Africans and those people included in
categories not listed on the form for another 3.0%.
Hispanics, both Black and White, total 6.4% of the
United States population.*®

human rights and fundatental freedoms,” adopted by the General
Conference of UNESCO at its eighteenth session (Paris, 19
Nogember, 1974), p. 12, .

47 Catholic Higher Education and the Pastoral Mission of the Church,
November 13, 1980, p. 9.

8 Willlam ]. Rewak. 5.J.. “Commentary on Bishops’ Pastoral Letter
on Catholic Higher Education,” Current lssues in Catholic Higher
Education, Volume 2, No. 1 (Summer, 1981), p. 6.

4 Reported In the New York Times, September 6, 1981.
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- The Bishops’ pastoral on higher education réferred '

e “"Church of the Immigrants” and called atten-

the new wave of immigrants flooding this coun-

try In their recent pastoral on “Cultural Plyralism in
the United States” the Bishops called for a rejection of

“the “melting pot” ideal in the United States. Integra-

" not, and indeed should n

‘tiom, rather than assimilation of ethnic groups was

called for “”Any measure of reflection,”” the Bishops
stated, ‘’would indicate that this (assimilation) would
, be the future for America.
The total homegenizatigh of people within a nation is

no less:disastrous, as history ‘than that same

process among nations.”$¢ oL
Reaching beyond ethnic minorities the Council asks

that schools provide contact betw

een pupils from dif- .

ferent countries and cultures.’! There is hardly.a -

United States institution of higher learning today
which does not have a number of international or
non-immigrant students enrolled from other coum
tries The Council urges schools to ficilitate the entry
of international students into our Catholic schools,
especially those from newly developed countries.*?
The United States Bishops expanded on the Council's

- recommiendation. It js important and beneficial for

students from other nations to be present on Catholic
campuses,”’*? making available to them “student aid
and an education which respects their culture while
offering the begefits of the Christian heritage.”%¢

The most recent edition of the Open Doors census
conducted by the Institute of International Education
for 1979-80 reported an increase of 7.2% among inter-
national students on United States’ campuses, over
the ﬁgures from 1978-79. The 2,950 institu %ns report-
ing ﬁgu:es indicated the presence of 286,343 interna-
tional students, constituting 2.4% of the total enroll-
ments of these institutions. Of this total number,
35.4% were in pnvate coﬂeges and universities. The
Qonly Catholic university to rank among those enrolling
‘over 1,000 international students was the University of
San Francisco. It should also be noted that 65.4% of
the total number of international students enrorll(ed in
the reporting institutions paid for their educatior fronv
private or family funds. The couhtry of origin of these
students showed that 57.8% of them are from Asia,
which includes the Middle East. Among South and
East Asian students those from Taiwan, Japan, Hong
Kong, India, Thailand constitute 67.3%. Another
14 8% of the students come from countries of Latin
America, and 12.6% are from Africa. The Nigerians
make up 45.2% of this latter group.$* Most o%these

4
% Reported in the Washmgram)muary 8, 1981. .
81 Gravissimum Educationts, 8

*$2 Jbid, 10. /

$3 Catholic Higher Education ami the Pastoral Mission of lhe Church,
p- 10.

* Ihid, 9.
$8 OPen Doors: 1979-80, Report on International Educational Exchange,
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students will return to their home countnes. They will
become teachers and professors in therr national uni-

versities, Many of them will one day assume respqns-,
ible positians in their own governments and comafer-

dial enterprises. The cooperation and collaboration
demanded in an interdependent world could not be
betfer encouraged than by furtheningn these students
an understanding and esteem for Amencan 1deals,

’

and especially for the Catholic vision of a world united

in brotherhood based on  peace and justice.

I international students on our campuses can bene-
fit.from contact with United States students and fac-
ulty, these latter can come to see the world in a way
perhaps never seen before through contacts with the
international students: Ideally this expenence can be
enhanced for the United States student who also has
the opportunity to study abroad for a penod of time.
According to figures from Open Doors 1979-80, the

" United States college students studying abroad in that

period numbered 24,886, an increaséof 1.7% over the
preceding year. This total accounts for only .21% of
students enrolled in the reporting nstitutions. The
United States students spread t gh 53 countrnes,
with 70% enrolled in programs Tocated 1n Europe.
Programs in Latin Amernica accounted for another
9.4% and those in Asia for 5.1%, most of these in Israel
and Japan_*¢ Many study-abroad programs are avail-
able and Open Doors lists the larger of them. The Re-
source Book for International Education, U. S. Jesuit Col-
leges and Universities details those sponsored by Jesunt
institutions, as well as those 1n which students from
the Jesuit campuses have enrolled.s” Although con-
tacts with other people, the concrete expenence of
different cultures and belief systems are the most ob-

" vious means for achieving the ends of international
education, they are not the only ones. Curricular offer- *

ings is another.

Curriculum revision 1s 1n process now on many
campuses and presents one of the big problems for the
1980s as Father Rewak, S.J., reminds us. “Such a con-
cern comes at the nght time, for almost all independ-
ent colleges and universities are reevaluating their cur-
ricula. Most educators admit to a capitulation of au-
thority in the 1960s and early 1970s when course re-
quirements fell on rocky ground and the curricular

distinctiveness of Catholi¢ institutions began to

pale.”* In terms of internationalizing,the curnculum,-
the international dimension mlg,ht

be peflected by the
/add.;%m of specific courses, the estaplishment of in-

published by Institute of International Educa‘ion. 809 United Na-
tions Plaza.New York, N.Y. 10017, 1981. -

s¢ Ibid ‘ X
%7 John R. Crocker, S.)., Resource Book for International Education, U.$.
Jesuit Colleges and Unroedsities. Published by the Association of Jesunt

Colleges and Universites, 1717 Massachusetts Ave.,, N-W., Wash-
ington, D. C. 20036, September; 1981.

s Rewak, 5. | -
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ternational or aréa studies programs as encouraged by

the United States Bishops,*® stronger emphasis”on
language proficiency, or perhaps a reonentation of the
entire core. In whatever way this is done it seefhs
reasonable to tailor the curriculum in some way so as
tointroduce United States students to the other 75% of
the people on our globe, those of non-Western cul-
tures.

%

In summary, three possible means for developing
international consciousness and responsibility of stu-
dents on Catholic campuses have been suggested: the
prasence of international students on the campus, op-
portunities for United States students to study abroad,
and curricular revision. These are not meant te be
comprehensive. The vision of the world and the'
Church articulated by the Second Vatican Councilim-’
pels us to at least contribute to the struggle for a new
world, a new humanism, infused with peace and jus-
tice. This new world, though interdependent and uni-
fied with a single purpose, creates those conditions 1n
which freedom for growth and expression of 1ts di-

. verse cultural elements adds to its own.strength and

beauty. Cooperation and collaboration among atl
people, religions, nations must be encouraged and

‘effected 1f the Vision s to become more than a mirage.

On campuses, faculty and students shoudd be
brought to a sense of bearing responsibility for their
world.%® On the one hand, the Council reminds us,
Christian men and women ""must give eipressiorLto
this newness of life in their own society and culture
and in a manner that is in keeping with the traditions
of their owp land. "¢ In this context they also work “'to
arouse g‘e&rous cooperation with the international
community.”’¢? They should also take part in interna-
tional organizations. “Organizations of this kind,
moreover, contribute more than alittle to the instilling

/

i

J/

" In the last analysis a need for internationalizing to at
least spme degree our Catholic campuses is clear if the
demands of a global world, a global Church, and the
voice of the Council is to be taken senously. Catholic
education can lead, can come-to-be, as the Church is
coming-to-be, globe-centered, world-centered. This
will probably mean at least in some cdses a reordering
of priorities, a rethinking of institutional goals. The
task is difficult, very difficult. But as Vatican II has
“projected the Church into the future, so must the
acceptance of the challenge project Catholic education
into that future. Can Catholic schools and cotleges risk
becoming only monuments to a glorious past? Can
Catholic schools risk revealing themselves as’in-
adequate to the task of educating for a global world?

#Should this happen, there is a queftion whether we

can be taken seriously when we profess to proclaim
tHe gospel message, “"gginto the whole world,” to love

~ all persons as brothers and sisters.

of a feeling of universality, which is certainly appro- ~

priate for Catholics, and to the formation of true
worldwide solidarity and responsibility.”¢?

Q
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%% Catholi Higher Education and the Pastoral Mission of the Church.
p- 10.

$0.Ad Gentes Divimtus, 36
&1 Ihid, 21.
*2 Gaudiur ¢f Spes, 89.
& Ibid, 88.
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The waters ahead are,as yet far from charted, and
the “comfortableness” of our schools as they were, the
tried and true constituency which s’upﬁorted them,
the insular biases or sense of national superiority that
has been in many quarters part of the United States
scene may be obstacles too formidable for some to cope
with. Even if this does turn out to be the case, one fact
remains and must be faced by all serious educators.
The survival of our plaret does notand cannot depend
on one nation alone, or even a group of nations with
similar cultural, as well as financial, bonds. As survival
— notto mention growth — 1s global, so must coopera-
tion and collaboration be global. However educators

_choose to introduce students to the nagging heali%y of
this fact, can they 1n justice and fairness to those stu-
dents ignore 1t? As Vatican II finally exhorts us again,
and perhaps admomnishes us. ;' This sohdayity must be
constantly increased until that day wlren it will be
brought to fulfilment, on that day magnd, saved by
grace, will offer perfect glory to Gqd as the family
beloved.of God and of Christ their Brother.”®*

.

“ Ibid, 32.




